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A Short Preface to a Long Issue on ADOLESCENT LITERATURE REVISITED AFTER FOUR YEARS

Four years ago, April 1972, AEB devoted an issue to the same topic as this issue. The
present volume is not intended to supplant the 1972 volume; rather this issue is meant
to supplement and update slightly the articles and ideas and information in the earlier
issue. Barring a slight overlap in the bibliography, no overlap was intended, and almost
none took place. If you liked the earlier issue, you'll like this one. If you like this
one and have not read/bought/swiped the earlier issue, you'll like that one,too. These
two issues were fun to edit. I hope readers enjoy reading them one/half as much as I
enjoyed soliciting articles and reading manuscripts. If they ‘do, they'll love both issues.

ERIC 5




AND SO ENDS

And so ends. When I began editing the AEB who would have thunk either AEB or I
would last 9 years, but we're both reasonably sound, and I'd like to spend 2 pages
(and 2 pages of AETA money) on those 9 years, and some debts I owe. _

During my first ASU year (1965~66), Dave Conlin, then ASU Director of English-Ed,
asked me to sit on the AEB Editorial Board. AEB then was printed (rather than multi-
lithed), appeared 4 times a year, and had smorgasbord contents. Volume I (1958-59)
averaged 5 articles and 8 pages an issue. The last volume prior to my editorship had
but 3 issues averaging 7+ articles and 24 pages.

In 1966, I attended a session of NCTE affiliate editors. It wes a lousy meeting,
but T met with many editors. They agreed on 3 points--(l) Editorial Boards get in the
way. An editor must have freedom to edit. (2) An editor must put the stamp of his
personality on the journal. (3) An editor's allegiance is to elementary and secondary
English teachers and NCTE, not colleges or MLA. His duty is to alert teachers to
trends and ideas and titles. I believed in those prirciples then. I still do.

When I returned, I wrote the Editorial Board about my concerns, and I was short-
ly offered the editorship. I announced 2 changes in AEB--(1) AEB would be multilithed
to cut costs. (2) AEB wou'd be themed, partly to help focus issues, partly to improve
AETA's chances of getting some NCTE recognition. Those decisions still make sense to me.

Supposedly AEB and I were off and running. It didn't work that easily. The
first year had some good articles but no issue I was proud of. Ditto the first issue
of year 2. I think I rounded the corner and figured out my role as editor when I
planned and edited the Feb. 1969 issue on ''Censorship." About that time, I recognized
the need to get out-of-state writers to make AEB respectable and to avoid provincial-
ism. I wrote a few friends about possible articles and potential authors, and it
worked (it was 2 years before I developed the infamous form letter that plagued
friends and former friends for years thereafter). Two institutes I directed helped
secure articles for AEB, the NDEA Junior High Institute and the EPDA Media Institute,
the most rewarding professional experiences of my life.

In the last 9 years, AEB has had writers from 40 states and Washington, D.C., plus
Canada, Australia, and the Virgin Islands. We've moved from my first issue with 5 ar-
ticles and 31 pages (a friend wrote then, "My God, Ken, I didn't think it could ever
get that big!") to issues like the Feb. 1975 'Censorship" issue with 50 articles and
263 pages. Here are a few details. An * shows NCTE purchase for national sale.

Vol. 10, #1, Oct. 1967, "Poetry," 5 articles, 31 pp.

#2, Feb. 1968, "English and Disadvantaged,'" 6 articles, 35 pp.
#3, April 1968, '"Composition,' 8 articles, 52 pp.
Vol. 11, #1, Oct. 1968, "Paperbacks,'" 9 articles, 47 pp.
¥ #2, Feb. 1969, '"Censorship," 10 articles, 58 pp.
#3, April 1969, "English, Grades 7-8," 9 articles, 39 pp.
Vol. 12, #1, Oct. 1969, '"Bilingual,'" 9 articles, 64 pp.
* #2, Feb. 1970, '"Media," 16 articles, 78 pp.
#3, April 1970, "Research," 7 articles, 55 pp.
Vol. 13, #1, Oct. 1970, "Professionalism,' 1l articles, 65 pp.
: #2, Feb. 1971, "Film," 18 articles, 106 pp.

.
<
‘ ’

* #3, April 1971, "Southwestern Literature,' 17 articles, 118 pp.
*Vol. 14, #1, Oct. 1971, "Student Teaching," 20 articles, 92 pp.
¥ #2, Feb. 1972, "Electives,'" 16 articles, 79 pp.

% #3, April 1972, "Adolescent Literature," 25 articles, 156 pp.
*Vol. 15, #1, Oct. 1972, "Science Fiction," 19 articles, 120 pp.
¥ #2, Feb. 1973, 'Language,'" 28 articles, 130 pp.
% #3, April 1973, '"Curriculum,' 20 articles, 110 pp.
*Vol. 16, #1, Oct. 1973, "Humor and Satire," 27 articles, 135 pp.
¥ #2, Feb. 1974, "Rhetoric and Composition,'" 32 articles, 210 pp.
¥ #3, April 1974, "Fiction,'" 31 articles, 145 pp.
*Vol. 17, #1, Oct. 1974, "Reading," 33 articles, 167 pp.
¥ #2, Feb. 1975, '"Censorship," 50 articles, 263 pp.
% #3, April 1975, '"Popular Culture,'' 38 articles, 232 pp.
i
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*Vol. 18, #1, Oct. 1975, "Non-Print Media,' 34 articles, 163 pp.
* #2, Feb. 1976, "Back-to-the-Basics,' 31 articles, 152 pp.
* #3, April 1976, "Adolescent Literature,' 48 articles, 248 pp.

Now to some long overdue thanks. I've sometimes been thought brusque. Worse, I've
been thought an SOB. 1I'd hate to think I've hurt feelings, but an SOB I may have been
to some people. I hope my reputation comes in part from those sensitive souls who love
me. I hope with equal fervor that some of my reputation comes from those clods who
dislike me. A man is, after all, known by both friends and enemles. Customarily, an
author/editor devotes a few obligatory words to giving thanks. The lines below are not
obligatory. People who really know me know that I'm a sentimental slob about dogs and
children and friends, a rotund teddybear of caring, an incurable romantic who cares
deeply about other people who care. I am grateful to the many hundreds of people who
wrote for AEB or recommended authors. ' Without them, AEB would not have existed. I am
grateful to past and present AETA Board members. They stayed out of my way, generally,
They supported and encouraged and gave me that most precious of gifts, freedom.

It's also customary for an editor to refrain from mentioning names lest someone be
inadvertently forgotten and hurt. A safe path, one I should probably have trod, but
I prefer another road. I'd like to give some recognition to a few people who have
helped me beyond any call of duty or friendship.

NCTE's staff has always been supportive. For that I give thanks to Bob Hogan, Ed
Farrell, Jack Maxwell, Nancy Prichard, Carl Johnson, Bob Harvey, Paul O'Dea, and Holly
and Bernie O'Donnell. ASU English Department Chairmen Jerry Archer and Bill Ferrell and
English-Education Director Bob Shafer have helped in more ways than I can tell (and in
some L'd better not tell since they may not know). Secretaries/friends did more than I
had any right to expect--Sharon Sandell, Addie Epperly, Roberta Reithal, Lynn Kerr,
Kathy McCool, Joy Scott, Jo Lansberry, Debbie Fisher, and Diana Davison. Linda Hope,
secretary beyond compare and co-editor (in fact, if not in name) for 2 years, knows
full well how I feel about her.

These friends have helped in so many ways, and I love and trust and honor them--
Betty Whetton, Nancy Cromer, Bill Ojala, Dave Sohn, Don Gallo, Nel Ward, Lynn Nelson,
Alleen and Don Nilsen, Jeanette Demicell, Martha Davis, Bryant Fillion, Jim Cromer,
Robert Beck, Bruce Appleby, Maxine Delmare, and Imegene Springer.

Five people deserve especial recognition. More than once, Steve Dunning argued that
he be named AEB co-editor. I herewith so name him. More than once, I promised Steve
a posthumous issue for his life's work, but he never came through. Charlie Weingartner,
gadfly and friend, has often baffled me, but he also made me wonder and question more
than I would otherwise, and for that I am grateful. Enola Borgh, dear friend and in-
pirer, has always been there supporting me when I most needed an eatr. Bob Carlsen,
my teacher and friend, has given me more than I can ever repav. Whatever I am profes-
sionally 1s mostly because of him. And Evadell Brink, friend and fellow teacher at
Thomas Jefferson High School in Cedar Rapids, Iowa, is the English t=acher I most ad-
mire. I honor her for what she has done for young people, and T love her for what she
has done for me. If I am really a teacher, Evadell is mostly responsible.

And Annette, my wife, my friend, my confidant, my lover, and my proofreader ex-
traordinaire. Without her, there could be no AEB for there could have been no me.

And so ends. Ever since friends learned about my resignation, I've been asked why.
Two schools of thought prevail. (1) Donelson has been offered .(here you can fill
in another university job, another journal, another NCTE role--all, unhappily, wrong--
nobody's offered me nothing~-a sad indictment of the blindness of the world). (2) Don-
elson has terminal (£ill in inertia, acne, psoriasis, ennui--again, all wrong) .
Donelson's getting out because he needs time to think and read and write, things he's
not had enough time to do for 9 years. I'm not washed up, I hope, at age 48-~1'd just
like time to figure out what I want to do when I grow up. It's really all that simple.

AEB has been good for me, and immodestly, I believe I've been good for it. It

has widened my circle of friends. It has give AETA (and me) some national exposure.
AEB has demanded hard work, but what the hell--it kept me off the streets and out of
the pool halls. The words I'il always associate with AEB are joy and satisfaction.I
had the chance to do something I deeply believe in, and for that T will always be
grateful. 7

And so ends.

ii
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FORTY YEARS WITH BOOKS AND TEEN-AGE READERS
G. R. Carlsen, University of Iowa

In the fall of 1939, I decided, rather reluctantly, that I needed a teacher's
certificate and signed into the classes of that remarkable woman, Dr. Dora V. Smith,
at the University of Minnesota. One class was entitled "Adolescent Literature.'
Although I did not know it at the time, Dora V. was probably the first to offer such
a class in an American University, in which she separated the reading of teen-agers
from children's literature on the one hand and from adult reading on the other. Even
today this kind of differentiation has not been clearly acknowledged. Librarians will
still argue that young adults really read anything that adults read and teachers of
children's literature glory in discussing books about homosexuality, unwed mothers,
and psychotic disorders.

But Dora V. recognized that there is a body of literature that is unique to teen-
agers. This consisted of books written consciously or unconsciocusly with the teen-age
reader in mind and a body of adult literature that ultimately is taken over and kept
alive.by successive generations of teens: books like GONE WITH THE WIND, A LANTERN
IN HER HAND, or more recently CATCHER IN THE RYE and A SEPARATE PEACE,

In the thirties, and for years afterward, SILAS MARNER, JULIUS CAESAR, A TALE OF
TWO CITIES, IVANHOE, THE LADY OF THE LAKE, THE IDYLLS OF THE KING, SNOWBOUND were the
standard teaching vehicles in the schools. The average running time alloted to each
work was six weeks. Discussion about the teaching of literature centered on how to
make these texts appealing to students. Dora V. turned the discussion around by ask-
ing what literature has something to say to boys and girls. Long before the word
relevent became educationalese, she said that we must look for books which are about
the teen-ager's interests and concerns.

The books we talked most about were the early Tunis books: THE IRON DUKE and
THE DUKE DECIDES: stories about how a big athlete in a small town must come to terms
with being a small athlete when he goes to Harvard. She was enthusiastic about YOUNG
FU ON THE UPPER YANGTZE as the experience of a teen-ager in another culture who experi-
ences emotions and confusions identical with those of American youth. CALL IT COURAGE
by Armstrong Sparry was held up as a tremendous picture of the teen-ager having to
overcome his fears. Then there were the vocational books of Helen Boylston and Stephen
Meader. Boylston took the Horatio Algiers pattern of "success through hard work," set
it against an accurate background of nurses' training of the time, and gave us the Sue
Barton books. When I started teaching I used to say that the reason so many junior
high girls wanted to become nurses was that they had all read and loved SUF, BARTON.
Stephen Meader brought out T. MODEL TOMMY about a high school student's starting a
trucking business. So many facts are given that the book is almost a manual for begin-
ning an operation. The book was printed in classroom editions and was often used in
place of STIIAS in boys' classes in vocational schools. It is a book of rugged indivi-
dualism: Tommy and his widowed mother shun things like WPA.

Then there were the adventure stories of Howard Pease (THE JINX SHIP and THE
TATTOOED MAN) in which a teen-ager tests himself against the rigors of the sea as a
sailor. Some of the best of the animal stories had already been written: TLTASSIE

" COME HOME, THE YEARLING, THE VOICE OF BUGLE ANN, and NATIONAL VELVET.

There were many beautiful stories with a historical background., Their characters,
often teen-agers, were strong and good. Titles included SPICE AND THE DEVIL'S CAVE,
MESSER MARCO POLO, LANCE OF KANANA, and the wonderful stories of Polish legend: THE
TRUMPETER OF KRAKOW, and the PRISONER OF VILNO. These books were almost like simpli-
fied epic poems. Kate Seredy won the Newberv Prize for her WHITE STAG in which she
tried to evoke the history of the Hungars in their migration from Asia into Europe.

8.




Just as the war was beginning came a book that seemed head and shoulders above
everything so far published. 1In fact I still think of it as marking the coming of age
of teen-age literature. The book, SEVENTEENTH SUMMER, was written by a young woman
still in college. It details a seventeen summer in Fond de Lac, Wisconsin, and the
first real romance that is broken at the end of summer when the heroine goes off to
college. Here was a coherent novel, told in the first person, that captured adoles-
cence from the inside as the adolescent sees it. Most of what had been written before
has an element.of adults looking back at adolescents. The real difference can be
seen if one compares SEVENTEENTH SUMMER with Booth Tarkington's SEVENTEEN in which
the adolescent is a comic butt. In the forties, SEVENTEENTH SUMMER was read by al-
most all teen-age girls. And in spite of supercilious comments about how much more
sophisticated the young are today and how naive SEVENTEENTH SUMMER seems, it is read
by numbers of girls in the 1970's.

World War IIL produced a flood of books. Most of them written by young men hardly
out of their teens, they had an immediacy that adolescents loved. Students read the
RAFT, an account of Rickenbacker's survival on a raft on the open sea. SEE HERE PRI-
VATE HARGRAVE was one of the first accounts of what it was like to be drafted. A
great favorite was THE SNOW GOOSE which climaxed in the evacuation of Dunkirk. Tunis
wrote about the European underground in books like SILENCE OVER DUNKIRK. THIRTY
SECONDS OVER TOKYO, THEY WERE EXPENDABLE, and P. T. 109 dealt with the war in the
Pacific. JOHNNY GOT HIS GUN, (recently popular) seemed too horrible at the time it
was written for boys faced with inmediate induction into the army. War, to the sur-
prise of everyone, remained popular after the war, up to Vietnam when suddenly there
seemed to be a revulsion among adolescent readers against this kind of experience.

During the late 40's, through the 50's, and into the early 60's a whole group
of writers were steadily turning out highly popular books specifically for teen-age
readers. Notable among these was John Tunis with his sports stories which moved from
baseball and football to basketball and soccer. Stephen Meader alternated between a
historical adventure story and a vocational story. Howard Pease dealt with the con-
trast between a young man's romantic dream of the sea and the harsh reality. James
Kjelgaard turned out a whole kennel of dog stories. James Summer tried to use teen
slang to hit at teen-age problems. Florence Means wrote beautifully crafted and
tender stories of America minorities: the Indian, the Black, the Spanish speaking,
the Nisei. Betty Cavanna, Rosemary du Jardin, Ann Emory, and Mary Stolz regularly
wrote of girls, usually of the upper middle class, and their problems of going steady,
problems with their families, their feelings of inadequacy, etc.

In 1951, almost ten years after SEVENTEENTH SUMMER, came another great milestone,
THE CATCHER IN THE RYE, this time a book which got at the teen-age male's psyche the
way no previous book had. It was condemned by great numbers of adults for two reasons:
It dared to use teen-age language as frankly as almost every teen-ager male used it,
and it dealt frankly with the sexual confusions of a boy in growing up. Almost every
male reader, teen-ager and adult alike, found it a tremendously moving book because
he recognized himself as Holden. The initial response of females was divided be-
tween outright shock and great amusement. A year later came Anne Frank's THE DIARY
OF A YOUNG GIRL which does almost exactly for females what CATCHER does for males.
Anne had &« different impact because it was produced in play form in which. the war
background of the book dominated the psychological picture of maturation, whereas
the actual diary had the opposite balance. But CATCHER became the germinal book
that has continued to influence the whole group of "tell it like it is" books of
the 60's and 70's.

A couple of types of stories seemed to peak during the 1950's and then disappear.
One such was the car story. Boys at the time seemed to have the same kind of love
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affair with a car as girls still have for horses. By all odds the most widely read

‘car book was Henry Felsen's HOT ROD. There were also stories of sports car and ral-

lies, of professional racing cars, of classic antique cars and their reconstruction,
and the races. There were enough such stories that it was possible to list car stories
as a category on a teen-age reading list. Today bikes seem to have supplanted cars

in boy's affections and no one to date seems to have written a bike story with the

guts of "HOT ROD. Reading about cars still is a prime interest of teens but in the
1970's it has shifted to the magazines like HOT ROD and MOTOR TRENDS.

The vocational story, the descendent of Sue Barton, was another type of book
that peaked about 1950. These were written to a set formula. A young person just
out of high school or college enters a vocation. The story follows what happens
through the first year. All information about salary, the working conditions, the
activities in the vocation are documented. The intent was to give vocational infor-
mation painlessly. But as in most stories written for ulterior purposes, charac-
terization and plot patterns tended to be highly stereotyped. For example there is
almost always an experienced ‘person who tries to do the hero in. But after many
discouragements and setbacks the hero is always successful. There usually is romance
on the side. Teens loved them because the vocation was always portrayed as aggres-
sively humanitarian and the hero was always successful after a short period of time.
So the books were highly wish fulfilling. I made out countless lists of vocational
stories and prided myself on the fact that I could, in fact, cover almost all voca-
tional fields. A standard reference tool was Haebich's VOCATIONS IN FACT AND FICTION.

Yet another book that peaked during the fifties and sixties and has since de-
clined is the fictional sports story. There were perhaps eight or ten authors who
regularly wrote sports stories. The dean of these was John Tunis. Others were Phil
Harkins, Gene Olson, William Cox, C, H. Frick, Dick Friendlich, William Gault, William
Heuman, Joe Archibald. Sports stories of the earlier periods had been almost com-
pletely about baseball or football. By the 60's one could do a pretty good roll call
on most major sports: baseball, tennis, hockey, surfing, skiing, track, swimming,
gold, fold-boating, gliding, boxing. Like hot rod stories these have given way to
nonfictional biographies of sports figures. There were few accounts of girls in
sports, aud a female author, C. H. Frick, used only her initials and never had a
picture on a dust jacket.

Nineteen sixty brought another landmark book: A SEPARATE PEACE by John Knowles.
It is interesting to note the ten year intervals between the landmark books, SEVEN-
TEENTH SUMMER, CATCHER IN THE RYE, and A SEPARATE PEACE, that all three books are
told in the first person, and all were written by relatively young authors. Gene,
in A SEPARATE PEACE, i~ an adult revisiting his prep school where he once again tries
to understand his adolescent love-hate relations with Finney in their school years
which saw the adult world erupt into World War II. Though the narrator is an adult,
the book is singularly free of adult characters. Holden, in CATCHER IN THE RYE,
fought against adults. In A SEPARATE PEACE, the world is one almost exclusively of
teen-agers. Both of these kinds of worlds are found in the flood of books in the
late sixcies and the seventies.

The late sixties brought drugs, alienation, student activism, flower children,
communes, and the sexual revolution. At least these were the common generalizations
about teens that the media impressed upon us even though the ma jority on campuses
never joined a peace march, or burned a draft card, or joined a commune. But the
books for teens pictured the commonly believed stereotype. Popular books were GO
ASK ALICE which was a diary of a girl who went the drug route; THE OUTSIDER showed
the alienation of three teen-age brothers. THE PETER PAN BAG dealt with a life in
a8 Boston commune. DROP OUT presentr. ‘'e plight of the teen-ager who leaves school.
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MY DARLING, MY HAMBURGER shuws the sexual tensions brought to bear on youth, RUN
SOFTLY, GO FAST deals with a Jewish boy's progressive alienation from his parents.
Usually told in the first person, and usually having echoes of CATCHER IN THE RYE

or n SEPARATE PEACE in them, these books seem like fictionalized case studies. In
fact a frequently used technique was the character's writing a journal to gain in-
sight about himself, sometimes even as a narrative for a lawyer, a probation officer,
or a doctor.

Along with these later books has been a progressive breaking of all the old
taboos. One of these has been that of tabooed words. CATCHER caused a furor because
it used a small handful of forbidden words. As late as 1961, C. H. Frick decided to
quit writing for adolescents because of the controversy over a very mild epithet in
COMBACK GUY. Today there seems no language that isn't found in teen-age books. Look
for instance at the first page of Dan McCall's JACK THE BEAR.

Along with language it is interesting to trace the history of sex in teen-age
books over the past thirty or so years. A graduate student recently compared SEVEN-
TEENTH SUMMER, a romance laid in the early 1940's with the CHEERLEADERS, laid in the
1950's, and A LONG WAY HOME FROM TROY, in the late 1960's. 1In the first, the charac-
ters are only dimly aware of sexual urges. '"Sex is for Adults." In the second, sex
is a game with fixed rules. "How far do you go on which date?" You always report
your score to your friends afterwards. In the last book, sex is a normal part of
the relationship between a dating couple and does not really have anything to do with
the permanence of their relationship.

Some writers used sexual incidents and themes, but these were ''dangerous books"
that publishers printed with calculated risks. In general, they died, probably from
a dearth of sales. Madeleine L'Engle wrote THE SMALL RAIN in the 40's. I still
think it her finest book. It has been revised and published in part under the title
PRELUDE. Tu the original story, an American girl in a girls' school in Switzerland
is accused of lesbianism by other girls and she actually sleeps with her piano teach-
ers and gets away without becoming pregnant. This later fact was the most condemning
thing of all about the book at the time it was published. Henry Felsen published
TVO AND THE TOWN in 1951 in which after a single sexual encounter a teen-age girl
does become pregnant and the families force the couple marry. The year it appeared,
a Kansas librarian said, "Well, it may cost me my job, but I am going to order it."
James Summers wrote THE LIMITS OF LOVE on the theme that adult society shouldn't be
surprised if sex takes place with young people when it gives them absolute freedom
when they are at the height of their sexuality.

But it wasn't until the late 60's that it became commonplace for girls to be-
come pregnant and go through the turmoil of what to do (TOO BAD ABOUT THE HAINES
GIRL, PHOEBE, MIA ALONE). Abortion is a viable answer in MY DARLING, MY HAMBURGER
or in BONNIE JO GO HOME. THE GIRLS OF HUNTINGTON HOUSE is a home for unwed mothers.
In LOVE CHILD, though adult, the unmarried mother decides to keep her child instead
of placing it for adoption. In Judy Blume's new book, a high school girl with ad-
vice from her grandmother goes to the Goldman clinic for contraceptive devices in
anticipation of her developing relationship. In most new books, the characters men-
struate, have erections, and masturbate.

In the seventies there have been gentle nudgings into the homosexual relation
between males (STICKS AND STONES, THE MAN WITHOUT A FACE, CAGES, and TRYING HARD TO
HEAR YOU). It is interesting that this last book appears on everyone's current read-
ing list of best books...even on the prestigious AIA young adult list of the "Best
of the Best.'" 1Its only possible claim to fame is that it deals with a previously
taboo subject in an otherwise very mediocre book. Interestingly, lesbians have not
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made their appearance in a specifically teen-age book. Oral sex is probably just
around the corner since it has become so prominent in adult love stories.

Another development in teen-age literature has been the slow emergence of the
ghetto book. Until recently most of the characters have been upper middle class
whites living in single family homes in comfortable neighborhoods of mid-~sized towns.
There were a few books about the poor. An example was the adult book, A TREE GROWS
IN BROOKLYN, which was read by millions of teens during the late forties. ILaid in a
cold-water flat, the economic problems faced by the family were dreadful, but there
was nothing physically frightening about the community. And basically upper middle
class values prevailed in the family structure. There was faith in the power of
education to get one out of one's present condition and at the end of the book, the
mother marries a man who has a substantial income and the family can look back on
the struggles they have been through with a certain amount of tender sentiment.
Florence Means and Jesse Jackson wrote a series of ethnic books, but these present
clean, well-ordered lives. Deprivation is undergone with full acknowledgement that
life will be better later on. Mary Stolz presented a New York public housing pro-
ject and Phyllis Whitney, before turning to Gothic romances, wrote about migrant
workers and the fight in a suburb to keep out a low income housing project. But
still the poverty striken characters remain middle class and strive for middle class
values.

One of the first attempts at an inner city story was THE TWENTY-THIRD STREET
CRUSADERS by John Carson in 1958, and the first really compelling book was Frank
Bonham's DURANGO STREET in 1965.

In the mid 1970's some of the finest of the new books are increasingly symbolic,
They are stories that have layers of possible meaning, often have archetypal dimen-
sions. A few critics saw CATCHER IN THE RYE as a Christ story, but most readers
reacted to Holden simply as a living adolescent. Perhaps a few more realized the
symbolic patterns of A SEFARATE PEACE. But recent books like CAGES, THE CHOCOIATE
WAR, SIAKE'S LIMBO, THE HOUSE OF STAIRS, A LITTLE DEMONSTRATION OF AFFECTION, even
RUMBLE FISH tug at the reader because of the '"something below the surface' that seems
to be happening.

There are many trends during this almost fifty year period that I have not dis-
cussed: bibleotherapy, the animal story, the concern with the female status, etc.

The adolescent novel struggles between often conflicting demands made of it.
It must first of 2ll be a book that teen-agers will read. To be such it must have
fast moving actions, fairly stereotyped characters a couple of years older than the
readers who do things he secretly wishes he could do, and arrive at a happy ending.
At the same time it must be something like a work of literature. It must magically
balance elements of content and language to form a deeply satisfying pattern that
gives esthetic value. Also it must teach social and personal values. It should de-
monstrate to the young how to move out of his confusions toward socially acceptable
goals. For example, most of the books on homosexuality may be sympathetic and under-
standing, but in the long run they show the gay as an unhappy if not tragic individual.
And seemingly many writers want to use this genre to analyze the teen-ager and his
society. Thus, they write the fictionalized case study. So the teen-age book is
subject to greater pressures than is the children's book or the adult novel. The
balance among these four pressures seems to have swung from time to time during the
twentieth century. I remember the books of the thirties as being literary, con-
cerned with story as story and told with beauty of language. During the late sixties,
books tended toward the case study of the teen-ager and the society he inhabits.
The best books (CATCHER IN THE RYE, ANNE FRANK, A SEPARATE PEACE, SWIFTWATER) have
succeeded in meeting all four demands.
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OF CHOCOLATE AND GANGS AND PIGS: OF SHARKS AND RABBITS AND OWLS
SOME RECOMMENDED ADOLESCENT AND ADULT NOVELS, 1976

Ken Donelson, Arizona State University

In the April 1972 ARIZONA ENGLISH BULLETIN,I listed a series of adolescent and
adult novels recommended by teachers and librarians. The following updates that 1972
list. The three adolescent novels most widely recommended today are Robert Cormier's
THE CHOCOLATE WAR, Susan Hinton's THE OUTSIDERS, and Paul Zindel's THE PIGMAN. The
three adult novels so recommended are Peter Benchley's JAWS, Richard Adams' WATERSHIP
DOWN, and Margaret Craven's I HEARD THE OWL CALL MY NAME.

On Sept. 2, 1975, I sent letters to 325 English teachers and librarians across
the country asking them to recommend 10 adolescent novels and 10 adult novels. They were
asked to assume the same hypothetical situation I proposed in 1972: an inexperienced
English teacher has asked you to recommend 10 adolescent novels worth his/her time with
enough adolescent appeal and enough literary merit to make them worth the reading time
of kids, anything from poor readers to exceptional readers, unsophisticated to quite
mature, grades 7-12. They were asked to propose 10 adult novels for the same audience.
I agreed in advance it is difficult (some respondents argued it's impossible) to recom-
mend material in a vacuum without knowing either the teacher or the kids well, but most
of us have had that experience professionally, giving suggestions to new teachers with-
out knowing much about teacher or her/his kids. I never attemptcl to define "adolescent
appeal” or "literary merit" allowing (or forcing) teachers/librarians to define these
terms.as they wished. Several respondents noted that I was unduly vague about the time
of publication of books, leaving the cholce up to them whether they listed classics or
hot-off-thz-press books. That also was intentional since I wanted them to have the free-
dom to choose what they thought best without time restrictions. More difficult (and I
knew this when I wrote my letter), I never defined "adolescent' novel as opposed to "a-
dult" novel, leaving that distinction, whatever it is, to the teachers/librarians.

A last request for lists was included in the Sept.-Oct. 1975 NEWS FROM'ALAN (the
newsletter of the NCTE's Assembly on Literature for Adolescents).

On January 26, I began tabulating the data. Of the 325 letters sent Sept. 2, 15
were revurned marked '"nmo such address" or 'changed address" or '"no forwarding addreas "
6 were returned because the teacher/librarian had received 2 such requests, and 3 were
‘returned in the stamped, self-addressed envelope with no marks or comments (no, I don't
understand that either, unless someone anonymously wanted to make some unknown point to
me--who knows?). Hence, the number mailed was revised to 301. No follow-up letters were
sent out. On Sept. 5, the first 3 responses came back. The number of responses: 182 or
60.5%. The number of responses to the ALAN announcement: 30.

Although I requested only 10 adolescent and 10 adult novels, some teachers/librar-
ians listed fewer than 10 on one or both lists (one response contained only one title)
while other responses listed more than 10 on one or both lists. Some listed books other
than novels (a few people took me to task for limiting the survey to novels, but that
was by design--Noma Russell's survey of non-fiction is also in this issue). From the
listings, non-fiction like ALIVE, ALL CREATURES GREAT AND SMALL, DOVE, SERPICO, ERIC,
FUTURE SHOCK, I KNOW WHY THE CAGED BIRD SINGS, BURY MY HEART AT WOUNDED KNEE, MANCHILD
IN THE PROMISED LAND, SOQUL ON ICE, BLACK LIKE ME JOURNEY TO IXTLAN, HELTER SKELTER
WORKING, THE WATER IS WIDE, WALDEN "FOXFIRE, THE WAY TO RAINY MOUNTAIN, A RAISIN IN
THE SUN, and PILGRIM AT TINKER CREEK are obv1ously popular, albeit not novels. Neither,
I might add, are books/plays like HAMLET or Frost's POEMS or Knight's THE LIVELIEST
ART, all mentioned, none novels. I yield to mo one in my admiration or affection for
some books above, but they are not novels and that is the reason they are not included
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With all the drawbacks of questionnaires (they encourage speedy responses, per-
haps too speedy; they are often ambiguous; criteria for responses vary widely, etc.),
the lists of books derived from the questionnaire responses may prove helpful to both
teachers and librarians interested in keeping up to date on titles or reflecting on
what is old but apparently still worth using. Readers and users of these lists ought
obviously to regard them as tentative and suggestive, hardly definitive, but with that
admonition in mind, the lists have value to teachers and librarians.

Several people took time to write comments, some copious. A few follow.

COMMENTS ABOUT MY SANITY/TEMERITY IN ASKING PEOPLE TO COMPLETE THE QUESTIONNAIRE,
"This is one helluva request. If I read your letter correctly, you are not so much in-
terested in new publications as in worthwhile publications in order to give the 'new'
teacher both exposure to highlights and to help in the preparation of a reading list.
In consequence, the list is across the board--oldish to newish. One bias controlled my
listings. I'm so GD sick of reading about knocked-up cheerleaders that I'm unable to
regpond positively to books about them, although Eyerly's BONNIE JO, GO HOME is a
s~1i< book."

COMMENTS ABOUT THE DISTINCTION, OR LACK THEREOQOF, BETWEEN ADOLESCENT AND ADULT
NOVELS."The thin line between adolescent and adult was once -again a problem. Many times,
my decision was based on a gut reaction rather than a careful evaluation of criteria,
characteristics, etc." I agree--the distinction between literature written for young
people and that written for adults was never too clear, but so long as publishers stuck
to titles (and topics) like HIGH SCHOOL PROM, A DOG FOR CINNY, HAROLD AND THE PIRATES,
A TOUCHDGWN FOR OLD SIWASH HIGH, BARBIE GOES TO FRANCE, JOAN'S SECRET ROMANCE, NURSING
SCHOOL FOR IRENE, ad nauseum, the distinction was easy. Today, with titles like THE
CHOCOLATE WAR, SLEEP TWO THREE FOUR, and FOREVER, the distinction gets fuzzier and
fuzzier. How did I assign books? Simple--on 2 criteria: (1) the place where most re-
spondents put them, and (2) my own totally arbitrary and capricious distinction known
only to God and me.

COMMENTS ON CENSORSHIP.."You didn't say anything about censorship hassles--that
would have to be part of my advice, especially with the items I listed off the top of
my head, even, alas, HUCK FINN and GONE WITH THE WIND.'" "The novels on the Scholastic
book orders have not been ones I would recommend to students as a whole.'" "I haven't
bought too many new adolescent novels because they are simply becoming more and more
risky for the teacher/librarian. . . I have not felt up to the task of defending my
placement of THE PIGMAN, MY DARLING MY HAMBURGER, and MR. AND MRS. BO JO JONES in our
library."

COMMENTS ON THE WORTH OF ADOLESCENT LITERATURE. "Adolescent literature can be a
budge into the world of books. Readers of adolescent literature do go on to read adult
literature." "I personally think that a great improvement has been made in literature
written for young people in the last five or six years. The following authors are ones
I feel write consistently good books for young people: James Forman, Lynn Hall, Judy
Blume, Barbara Wersba, John Donovan, and Sylvia Louise Engdahl.The best way to encourage
students to read is by the teacher reading them herself," "The last time you had me do
this, I was hard put to find ten adolescent novels that I could really recommend on all
counts. This time, however, I found it difficult to limit myself to just ten. On the
other hand, with the improvement on quality the breaking down of taboos, and the in-
creasing realism of language and situation, it is difficult to tell a 'junior novel'
from adult. It's like trying to tell the difference between PG and R--and the ones who
get left out are those middle-schoolers (7th graders, for example) who still need a G--
a rip-roaring story line, a heavy dose of escapism, in other words JOHNNY TREMAIN, OLD
YELLER, and SEVENTEENTH SUMMER, but are being pushed by sophisticated peers and with-it
teachers and librarians into GO ASK ALICE and BONNIE JO, GO HOME."

Adolescent books listed at least 5 times (379 titles were listed but once; 32 were
listed twice; 27 were listed three times; and 24 titles were listed four times) are
below. Numbers to the left of titles indicate the number of recommendations.

11X



. (58) Cormier's THE CHOCOLATE WAR
(52) Hinton's THE OUTSIDERS
Zindel's THE PIGMAN
(48) Peck's A DAY NO PIGS WOULD DIE
(33) Childress' A HERO AIN'T NOTHIN' BUT A SANDWICH
(30) Swarthout's BLESS THE BEASTS AND CHILDREN
(28) Greene's SUMMER OF MY GERMAN SOLDIER
(27) Kerr's DINKY HOCKER SHOOTS SMACK
(25) GO ASK ALICE
Head's MK. AND MRS, BO JO JONES
(23) Hinton's THAT WAS THEN, THIS IS NOW
(22) Neufeld's LISA, BRIGHT AND DARK
(21)y Zindel's MY DARLING, MY HAMBURGER
(20) Armstrong's SOUNDER
(19) Holland's MAN WITHOUT A FACE
(18) White's DEATHWATCH
(17) Greene's I NEVER PROMISED YOU A ROSE GARDEN
Hall's STICKS AND STONES
Lipsyte's THE CONTEN:ZR
(16) Mathis' A TEACUP FULL OF ROSES
(15) Rushing's MARY DOVE
(14) Guy's THE FRTIENDS
Tolkien's THE HOBBIT
(13) Bonham's DURANGO STREET
Holman's SLAKE'S LIMBO
Sleator's HOUBE OF STAIRS
(12) Kerr's IS THAT YOU, MISS BLUE?
Kerr's THE SON OF SOMEONE FAMOUS
Taylor's THE CAY
(11) Rawls' WHERE THE RED FERN GROWS
White's THE ONCE AND FUTURE KING
(10) Benchley's BRIGHT CANDLES
Kerr's IF I LOVE YOU, AM I TRAPPED FOREVER?
( 9) Blume's FOREVER
Collier's MY BROTHER SAM IS DEAD
George's JULIE OF THE WOLVES
Klein's MOM, THE WOLFMAN AND ME
Lyle's FAIR DAY AND ANOTHER STEP BEGUN
( 8) Hamilton's M.C. HIGGINS, THE GREAT
Hinton's RUMBLEFISH
Klein's SUNSHINE
Scoppetone's TRYING HARD TO HEAR YOU
Wersba's THE COUNTRY OF THE HEART
( 7) Cleavers' WHERE THE LILIRS BLOOM
Fox's THE SLAVE DANCER
Platt's HEADMAN
Speare's THE WITCH OF BLACKBIRD POND
Wojciechowska's TUNED OUT
( 6) Donovan's I'LL GET THERE. IT BETTER BE WORTH THE TRIP
Duncan's I KNOW WHAT YOU DID LAST SUMMER
Forbes' JOHNNY TREMAIN
McKay's DAVE'S SONG
O'Brien's Z FOR ZACHARIAH
Renvoize's A WILD THING
Windsor's THE SUMMER BEFORE
(" 5) Aldrich's A SPORTING PROPOSITION
Alexander's THE HIGH KING 15
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( 5) Annixter's SWIFIWATER
Beckman's ADMISSION TO THE FEAST
Benchley's ONLY EARTH AND SKY LAST FOREVER
Blume's IT'S NOT THE END OF THE WORLD
Daly's SEVENTEENTH SUMMER
Degens' TRANSPORT 7-41-R
Dixon's MAY I CROSS YOUR GOLDEN RIVER?
Donovan's REMOVE PROTECTIVE COATING A LITTLE AT A TIME
Engebrecht's UNDER THE HAYSTACK
Hentoff's I'M REALLY DRAGGED BUT NOTHING GETS ME DOWN
Holland's OF LOVE AND DEATH AND OTHER JOURNEYS
Hunt's NO PROMISES IN THE WIND
Johnson's A BLUES I CAN WHISTLE
Jordan's HIS OWN WHERE
Kerr's LOVE IS A MISSING PERSON
Knudson's ZANBALLER
Mathis' LISTEN FOR THE FIGTEEE
Mazer's FIGURE OF SPEECH
Mazer's SATURDAY, THE TWELFTH OF OCTOBER
McKillip's THE FORGOTTEN BEASTS OF ELD
Mohr's NILDA
Neufeld's EDGAR ALILAN
Ney's OX
Peck's DREAMLAND LAKE
Peck's REPRESENTING SUPER DOLL
Platt's THE BOY WHO COULD MAKE HIMSELF DISAPPEAR
Pope's THE PERILOUS GARD
Richard's THE ACCOMPLICE
Samuels' RUN, SHELLEY, RUN
Stolz's THE END OF NEXT YEAR
Tunis' HIS ENEMY, HIS FRIEND
Wersba's RUN SOFTLY, GO FAST
Zindel's I NZVER LOVED YOUR MIND

Adult novels listed at least 5 times (432 were listed but once; 42 were listed
twice; 27 were listed three times; 22 were listed four times) are below. Numbers to
the left of each title indicate the number of recommendations.

(43) Benchley's JAWS

(39) Adams' WATERSHIP DOWN

(38) Craven's I HEARD THE OWL CALL MY NAME

(31) Lee's TO KILL A MOCKINGBIRD

(30) Harris' HATTER FOX

(29) Kesey's ONE FLEW OVER THE CUCKOO'S NEST.

(25) Knowles' A SEPARATE PEACE

(23) salinger's THE CATCHER IN THE RYE

(21) Golding's LORD OF THE FLIES

(18) Keyes' FLOWVERS FOR ALGERNON

(16) Bradford's RED SKY AT MORNING

(14) Pirsig's ZEN AND THE ART OF MOTORCYCLE MAINTENANCE

(13) Borland's WHEN THE LEGENDS DIE

Potok's THE CHOSEN
(12) Trumbo's JOHNNY GOT HIS GUN
Vonnegut's SLAUGHTERHOUSE-FIVE
(11) Heller's CATCH-22
Michener's CENTENNIAL
Stein's THE MAGICIAN

Steinbeck's THE GRAPES OF WRATH
Steinbeck's OF MICE AND MEN 16
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(10) Doctorow's RACTIME
Plath's THE BELL JAR
Potok's MY NAME IS ASHER LEV
( 9) Baldwin's IF BEALE STREET COULD TALK
Gaines' THE AUTOBIOGRAPHY OF MISS JANE PITTMAN
Malarud's THE ASS ISTANT
Orwell's 1984
( 8 Fitzgerald's THE GREAT GATSBY
Freedman's JOSHUA, SON OF NONE
Orwell's ANIMAL FARM o
Twain's THE ADVENTURES OF HUCKLEBERRY FINN
(7 Bach's JONATHAN LIVINGSTON SEAGULL
Crichton's THE GREAT TRAIN ROBBERY
Hemingway's THE OLD MAN AND THE SEA
Hesse's DEMIAN
LeGuinn's THE DISPOSSESSED
Wouk's THE CAINE MUTINY
Wright's BLACK BOY
( 6) Bradbury's FARENHEIT 451
Herzog's THE SWARM
Hesse's SIDDARTHA
Hesse's STEPPENWOLF
Huxley's BRAVE NEW WORLD
Waters' THE MAN WHO KILLED THE DEER
(5 Achebe's THINGS FALL APART
Adams' SHARDIK
Bradbury's DANDELION WINE
Bradbury's MARTIAN CHRONICLES
Clarke's CHILDHOOD'S END
Ellison's INVISIBLE MAN
Fast's THE HESSIAN
Herbert's DUNE
Herbert's SOUL CATCHER
Jacot's THE IAST BUTTERFLY
Kelley's A DIFFERENT DRUMMER
McCullers' THE HEART IS A LONELY HUNTER
Stewart's THE HOLLOW HILLS
Wagoner's ROAD TO MANY A WONDER
Westheimer's MY SWEET CHARLIE

Not all the adolescent or adult novels here listed represent strong or effective
writing, but many do, and almost all these books would work with most secondary students.
Many books would represent potential censorship problems since they touch reality, and
reality in all its manifestations is unpopular with many teachers/librarians and unac-
ceptable to many parents. Largely contemporary in character (no surprise there), the
list contains some first-rate literature by almost anybody's standards. Readers need to
remember that the total list is a composite of many lists from many people, and I sus-
pect the final list represents no one person's feelings. It certainly does not represent
mine. I was pleased to find books like THE CHOCOLATE WAR and A DAY NO PIGS WOULD DIE
and HATTER FOX and ZEN AND THE ART OF MOTORCYCLE MAINTENANCE. I was less than pleased
to find other titles, and mildly depressed to find nothing of moderns like Joan Didion
or Heinrich Boll or Don DeLillo or classics like Charles Dickens or Jane Austen, but
these absences won't prevent my using or recommending my favorites just as the absence
of any other favorite won't keep readers from recommending books they like. Lists like
these may force teachers/librarians to reconsider their own judgements and to take into
account new books they do not know. If the lists do that, then they are worthwhile, ~
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SEVEN MYTHS ABOUT ADOLESCENT LITERATURE
Paul B. Janeczko, Masconomet Regional High School, Topsfield, Massachusetts

When PAPERBACK BOOKS IN PRINT first appeared in 1955, it listed 4,000 titles.
The 1971 edition listed over 90,000 titles. Corresponding to the general rise in
paperback book output is the increase in the number of young adult titles. The rise
of adolescent literature is a significant part of the 'paperback revolution.'" Richard
Peck, popular author of several successful young adult novels, said that adolescent
literature is now in its second generation. Peck feels adolescent literature has got-
ten over "an annoying pioneer period that coincided with the late 1960's in which a
great many books were pretty cheap progaganda. . . /which/ sank like stones with the
demise of that 1960's youth culture."” And during that pioneer period, there arose
seven myths about adolescent literature.

#1  ALL ADOLESCENT NOVELS ARE GOOD, This could la the most damaging myth because

it puts teachers, as professional educators, in the dangerous position of defending
something that shoulé not be defended. However, anyone who thinks about literature
sericusly should realize that all the literature in a given body cannot be good. All
of Shakespeare, for instance, is not excellent drama. Those who have read CORIOLANUS
or PERICLES know that the Bard wrote some plays that fall short of MACBETH and HAMLET.
One need only look at the best seller list to realize that all the best sellers are
not good literature. Within recent weeks, such books as LOOKING FOR MR. GOODBAR, THE
BETSY, and JAWS have made this list, and they certainly cannot be considered good lit-
erature. Surely they are not on a level with other best sellers like RAGTIME and
HUMBOLT'S GIFT. The point is that in any large body of writing there will be books
on all levels of accomplishment. The task of English teachers is to find the bast
books for their students.

#2  ADOLESCENT LITERATURE WILL SOLVE CLASSROOM PROBLEMS. Adolescent novels are not
behavior modification drugs. They will not turn your aggressive students into lambs.
They will not turn quiet students into dynamos. Good adolescent literature will, how-
ever, give your students something worthwhile to read, something to get excited about.
It will then be the teacher's job to channel this excitement and enthusiasm toward a
constructive goal. When the teacher develops meaningful activities based on the books,
his students should work harder. But do not expect discipline problems to disappear
overnight,

#3  ADOLESCENT LITERATURE WILL BE READILY ACCEPTED BY YOUR COLLEAGUES AND THE COM-
MUNITY AS A SUITABLE ADDITION TO THE ENGLISH CURRICULUM. Because adolescent litera-
ture is considered by many to be '"subliterature,'" many teachers feel it is not worth
their time. Many parents will object because they feel it will damage their children's
chances of being admitted to a good college. The best way to put such critics to rest
is to show them results. They mu. . be shown that students are more interested and
interesting in classroom discussions. They must be shown that students are reading
like they've never read before. They must be shown that students do not hesitate to
write about the issues presented in good adolesent novels. Granted, the National-
Honor-Society/Ivy-League-College-Bound student needs more heady stuff, but the aver-
age high school student stands to gain in language arts skills if a meaningful issue
is the basis of his writing and oral communication.

#4  MOST TEACHERS ARE WELL PREP»:¥ TO TEACH ADOLESCENT LITERATURE, AND WILL READILY
KNOW WHAT "TO DO" WITH AN ADOLESCElT NOVEL. Since adolescent literature is a rela-
tively recent phenomenon, many colleges and universities are not ready (willing?) to
make it a part of their Education Department curriculum. They are content to teach
courses that cover such things as designing creative seating arrangements, making a
bell-shaped curve, constructing units around the theme ''America is Neighborliness,"
and understanding the significance of bilabial fricatives. Consequently, the novice
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teacher enters his English class on Day One armed with his college notes on the strue-
tural analysis of the novel. He has the mistaken notion that an adolescent novel is
"covered" in the same way that the novels he read in his college lit class were. He
is lost without Cliff's Notes of THE NOVELS OF S.E. HINTON or the Norton Critical edi-
tion of THE PIGMAN. The teacher is actually unprepared to read a good adolescent nov-
el and design a creative, thoughtful learning unit.

#5 ADOLESCENT LITERATURE IS A DANGEROUS TEACHING TOOL BECAUSE OF ITS EMPHASIS ON

SEX, VIOLENCE, AND DRUGS. Unfortunately, the people who make this statement are not
the same people who restrict their children's television viewing for the same reasons.
Contrary to the beliefs of some communities, there is nothing wrong with a novel that
honestly explores sex, violence, drugs, or other contemporary issues. Many fine nov-
els deal squarely with these issues, the same issues that confront and confuse our
young people. Of course, some novels sensationalize a provocative topic, but these are
the novels that should not be a part of the English curriculum. There are, however,
many fine titles that deal with topics that concern young people.

#6 THE TEACHER WILL HAVE NO DIFFICULTY ACCEPTING AND UNDERSTANDING THE VALUE OF ADO-
LESCENT LITERATURE. We have been brought up to believe that classics are sacred. They
may very well be sacred, but the generations brought up on the classics do not include
avid readers necessarily. The average adult reader in this country reads 1.2 books

per year. Yet even this figure is deceiving because the readers read voluminously and
the non-readers never crack & book. Mark Twain called a classic '"something that every-
body wants to have read and nobody wants to read.'" Perhaps we can take a lesson from
Twain. One of the chief goals of an English teacher is to make every student a life-
long reader. The teacher is cheating his students by not offering them reading mater-
ial that they can handle at their level of language development. Once a student is a
Reading Freak, anything can happen, and that might include the classics. But don't

be disappointed if he doesn't turn to the classics. Be satisfied that you have given
him a habit that will give him hours of fun, relaxation, and education.

# ADOLESCENT LITERATURE WILL NEVER BE "GREAT' LITERATURE. What is a ''great' book?
Is it the one that got you re:ding like never before? It is the one that was expli-
cated in three or four class :eriods? 1Is a great book the one that led you to discuss
ideas with other people? 1Is a great book one that made you fall asleep because of the
outdated language or ludicrous social situations? Is it the book that set your mind
aflame with intellectual curiousity? 1Is a great book one that you couldn't understand
until your teacher explained the author's thoughts while he was writing the book? Is
a great book one you live? 1Is it a book from which you've memorized a list of fifty
vocabulary words? What exactly is a great book? You know.

SHOPTALK: .
"The problem of trash is perennial, and parents have perennially found it vexing.

Looking back at ourselves when young, we may romance a little. This is human
enough, but scareely the basis for a realistic approach to children's needs.
The picture of oneself at ten, immersed in a good book, is irresistible. And
when we juxtapose the real image of our own grubby ten-year-old gripped by a
comic or a 'series' book with this fuzzy memory--well, truth doesn't always
bear away the victory. It might be wise, before comparing a taste for NANCY
DREW with our own singular preference for JANE EYRE, to remember THE ROVER
BOYS. We forget the trash we read at ten, partly because it's not worth re-
membering, but partly, too, because we fear that our children will never read
anything else but trash. Nevertheless, there are times in children's lives,
as there were in our own childhood, when the undemanding world of the 'series'
books offers some emotional satisfaction; and I am not prepared to decry that
satisfaction." (Helen Plotz, "The Rising Generation of Readers,' NY TIMES
MAGAZINE, August 5, 1956, p. 44)
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A SURVEY OF LEISURE TIME READING OF ADOLESCENTS
Joanna V. McKenzie, California State University, Northridge

There have been dozens of surveys and studies of adolescent reading and interests
in the last decade. One reason is that by its very nature adolescence is a time when
tastes, ideas, opinions, and reading interests change very rapidly and what is "in"
today is sure to be obsolete tomorrow.

This survey represents still another attempt to keep abreast of adolescent read-
ing tastes and to ascertain what young people read when they are free to select what-
ever they wish. To conduct this survey, the English department chdirmen of nine high
schools and ten junlor high schools were sent letters in October 1974 asking for the
cooperation of their English teachers in polling students regarding trneir leisure time
reading cholces. Each teacher requested students to write down the name of one book
they had read as leisure reading during the past school year. Schools represented a
fairly broad spectrum of the population with students coming from a number of differ-
ent backgrounds. Most ethnic groups were represented, and students came from homes
ranging across the economic scale. Free response was used rather than the more rigid~-
ly delineated checksheet of specific titles to find what books were currently popular
and at what grade levels. A checksheet would have been too limiting and would have
precluded an unbiased survey of what adolescents really read on their own time.

The 11,197 responses, grades 7 through 12, were received (1,888 7th grade; 1,996
8th grade; 3,409 9th grade; 1,938 10th grade; 486 1lth grade; 1,480 12th grade). The
smaller number of responses from grades 11 and 12 may, perhaps, be explained by the
fact that English is not required of all studemts every semester in these two upper
years of high school in this school district. 1In addition, the very small number
representing grade 1l may also be because many students camplete their eleventh grade
English requirement in summer school and would not have been included in this survey.

One of the hypotheses with which this study began was that there would be a great
diversity of titles, and the results more than support this hypothesis. The results
of this survey support those obtained on a smaller scale by William T. Ojala (ARIZONA
ENGLISH BULLETIN, April 1972). Although no attempt was made to differentiate re-
sponses by sex, results show that certain books are widely read by many students at
the same time revealing the tremendous diversity of titles and tastes within the
group. There were 4,923 separate specific titles reported. 1In the interests of con-
serving space, I have omitted from the tabulations any books which did not receive
at least ten listings. As can easily be seen from the tables that conclude this
article, students' tastes run the gamut from the adolescent novel to the mature, well-
written piece of serious literature. The popular adult "shocker'" leads the list at
all grade levels, hardly a surprising discovery. Not only does that indicate students
want to be "in" and read what everyone else is reading, but it reinforces the view
that media have a tremendous influence on the reading habits of our youth, The most
widely read book in this survey was THE EXORCIST, a book widely advertised by its
publishers and later by the motiom picture industry. This finding is supported by
Faye Louise Grindstaff's unpublished study conducted in 1975 who found in her survey
of reading choices of 176 students, ages 12-16, the most popular book was JAWS, a
book enjoying the same media exposure in 1975 THE EXORCIST had in 1974.

One of the most interesting findings of my survey was proof that elactronic media
are great influences in the bending of student reading tastes. The 50 Most Popular
Books (see Table A) include 35 books also released in filmed or television versions.
In some cases (PAPER MOON and THE STING, for example), the filmed version came first,
followed by a print version. One can only speculate as to whether the students had
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actually read the book, or whether it was listed because they had seen the movie or
heard the title in an advertisement for the film. Some students likely first saw
the movie and were then led to the book as a way of reliving an enjoyable experience.
A major conclusion of this study must be to recognize the pcwer of media on adoles-
cent reading habits. Teachers should recognize this trend and seek ways to use it
for classroom advantage to promote verbal literacy and media literacy as well.

Although the popular adult ''shocker" leads the list of most popular books when
we are considering single titles, the catugory of books that is the most popular with
adolescents is that which concerns itself with mental disorders, incurable illnesses,
and death. A total of 604 listings were given for this category followed closely by
487 iistings for books considering drug-related problems. It is, of course, natural
that students should be attracted to the kinds of experiences which these books por-
tray, for they represent the unknown and sometimes frightening aspects of life about
which adolescents ponder. The fact that there are almost as many listings (516) from
students concerned with social, moral, or ethical issues as there were for these two
categories suggests that humanistic concerns remain important to adolescents.

Another interesting and heartening finding of the survey was the small number of
"I don't read" and "I hate books" responses. Of the 11,197 responses, only 60 stu-
dents listed "I don't read" or something similar. Perhaps, most students do read
something during a given year, or it may mean that because the survey was cunducted
in a classroom students felt they had to name a book. One can only speculate, but I
choose to be an optimist and prefer to think that students are reading more than we

believed.

While this survey did not produce any startling new information regarding leisure
time reading habits, it did reaffirm conclusions previously reached. These are some
conclusions and implications of this study:

(1) Students at every grade level are reading adult books.

(2) Some books are read only at the junior high school level while others are

limited to the upper high school grades.

(3) Teachers must read widely in both popular adult books and books written
for adolescents. They must seek out books with wide appeal for students.

(4) Teachers must be acquainted with the relationship between the electronic
media, the mass media, and books their students are reading.

(5) The tremendous diversity of titles mentioned in this survev suggests that
many different types of students read many different cypes of books (most
titles received less than ten listings of the 4,923 ceparate titles sub-
mitted). Teachers need to be aware of this wide diversity and make pro-
vision for it.

(6) Every English department should make a survey of its students every semester.
Given the rapid changes in book popularity, teachers need to keep themselves
alert to what the students are reading when they don't have to read.

Most children begin life loving good stories, exciting stories, stories that
engage their sympathy, empathy, and active attention. They still do when they become
adolescents--as witness the popularity of the filmed versions of books--but the love
of reading is easy to kill and many students find books selected for them by their
English classes bewilder, bemuse, and befuddle them so they easily grow to hate read-
ing. While stimulating literary taste is certainly part of an English teacher's job,
there first has to be an appetite to stimulate. Teachers who keep themselves informed
not only about books the students ought to read, but about those the students like to
read will be doing much to stimulate and improve that literary appetite.
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TABLE A: 50 MOST POPULAR BOOKS, GRADES 7-12
(*Indicates a title that has been also produced into a motion picture or a television

production)
Responses

531 Blatty's *THE EXORCIST
386 - %GO ASK ALICE
197 Hinton's THE OUTSIDERS

157 Schrieber's *SYBIL

156 Blinn's *BRIAN'S SONG

150 Puzo's *THE GODFATHER

132 Klein's *SUNSHINE

123 Tolkein's THE HOBBIT

101 Hinton's THAT WAS THEN, THIS IS NCW
94 Neufeld's *LISA, BRIGHT AND DARK

80 Bach's *JONATHAN LIVINGSTON SEAGULL
76 Zindel's MY DARLING, MY HAMBURGER

73 Charriere's *PAPILLION

71 Mitchell's *GONE WITH THE WIND

67 Mysteries (various titles; does not include NANCY DREW mysteries)
63 0'Dell's *ISIAND OF THE BLUE DOLPHINS
60 Lee's *TO KILL A MOCKINGBIRD

58 Gallico's *POSEIDON ADVENTURE

57 Salinger's CATCHER IN THE RYE

57 Raucher's *SUMMER OF '42

57 Armstrong's *SQUNDER

55 Steinbeck's *OF MICE AND MEN

55 Segal's *TOVE STORY

54 *DIARY OF ANNE FRANK

49 Wambaugh's *NEW CENTURIONS

49 Fitzgerald's *GREAT GATSBY

47 Christina's *BILLY JACK

45 Hooker's #*M%*A*S*H

44 Head's *MR, AND MRS. BO JO JONES

43 Dahl's *CHARLIE AND THE CHOCOIATE FACTORY
42 Graham's *DOVE

42 Adamson's *BORN FREE

39 Steinbeck's THE PEARL

39 Golding's *LORD OF THE FLIES

39 London's *CALL OF THE WILD

38 Maas' *SERPICO

36 Morris' BRIAN PICCOLO: A SHORT SEASON
33 Orwell's *1984

33 Zindel's THE PIGMAN

33 Brown's *PAPER MOON

31 Tolkein's LORD OF THE RINGS

31 Benchley's *JAWS

31 Ward's *THE STING

30 Bradbury's MARTIAN ‘CHRONICLES

29 Sayers' I AM THIRD

29 Huxley's BRAVE NEW WORLD

28 Gipson's *QLD YELLER

28 Tryon's *THE OTHER

28 Garfield's FOLLOW MY LEADER

28 Griffin's *BLACK LIKE ME:
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TABLE B: MOST POPULAR BOOKS, GRADE 7

Responses
72 GO ASK ALICE
60 THE EXORCIST
26 BRIAN'S SONG
23 ISIAND OF THE BLUE DOLPHINS
22 THE GODFATHER
21 Mystery Stories
20 SYBIL
20 SUNSHINE
18 JONATHAN LIVINGSTON SEAGULL
17 DIARY OF ANNE FRANK
17 FOLLOW MY LEADER
16 THE HOBBIT
15 THE OUTSIDERS
- 15 BORN FREE

Other books mentioned in descending order of responses: CHARLIE AND THE CHOCOLATE
FACTORY (14); CHARLOTTE'S WEB (14); NANCY DREW Stories (12); LOVE STORY (1l); OLD
YELLER (11); PHANTOM TOLLBOOTH (11); BLACK STALLION (10); BILLY JACK (10); ARE YOU
THERE, GOD? IT'S ME, MARGARET (10); POSEIDON ADVENTURE (10); THAT WAS THEN, THIS IS
NOW (10)

DON'T READ: HATE BOOKS (15)

TABLE C: MOST POPULAR BOOKS, GRADE 8

Responses
120 THE EXORCIST
104 GO ASK ALICE
67 THE OUTSIDERS
38 MY DARLING, MY HAMBURGER
37 LISA, BRIGHT AND DARK
33 SUNSHINE
32 BRIAN'S SONG -
24 THE HOBBIT
24 . THAT WAS THEN, THIS IS NOW
21 SYBIL
21 THE GODFATHER
20 LOVE STORY
17 PAPILLICN
17 Mysteries
15 VIVA CHICANO

Other books mentioned in descending order of responses: JONATHAN LIVINGSTON SEAGULL
(13); DIARY OF ANNE FRANK (13); SOUNDER (12); BILLY JACK (12); M*A*S*H (12); ISLAND
OF THE BLUE DOLPHINS (11); POSEIDON ADVENTURE (11); MR. AND MRS. BO JO JONES (10);
CALL OF THE WILD (10); THE PEARL (10)

DON'T READ: HATE BOOKS (12)

TABLE D: MOST POPULAR BOOKS, GRADE 9

Responses
130 THE EXORCIST
93 GO ASK ALICE
73 BRIAN'S SONG
67 THE OUTSIDERS
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67 SYBIL

44 SUNSHINE
42 THAT WAS THEN, THIS IS NOW.
37 LISA, BRIGHT AND DARK
33 THE GODFATHER
32 THE HOBBIT
32 JONATHAN LIVINGSTON SEAGULL
28 GONE WITH THE WIND
26 DOVE
24 SOUNDER
23 POSEIDON ADVENTURE
23 TO KILL A MOCKINGBIRD
22 MY DARLING, MY HAMBURGER
22 Mysteries :
21 M#*A *S*H
18 DIARY OF ANNE FRANK
17 SUMMER OF '42
17 CALL OF THE WILD
16 BILLY JACK
15 I AM THIRD
15 BORN FREE

.15 PAPER MOON

~~~~~ 15 MR. AND MRS. BO JO JONES

Other books mentioned in doscending order of responses: BATTLE FOR THE PLANET OF
THE APES (14); BRIAN PICCOLO: A SHORT SEASON (14); PAPILLION (14); THE OTHER (13);
SERPICO (13); ANIMAL FARM (12); THE STING (12); MARTIAN CHRONICLES (12); THE PIGMAN
(12); NEW CENTURIONS (12); JAWS (11); SWISS FAMILY ROBINSON (11); LORD OF THE RINGS
(11); 20,000 LEAGUES UNDER THE SEA (11); UP THE DOWN STAIRCASE (11); AIRPORT (10);
BIACK LIKE ME (10); INCREDIBLE JOURNEY (10); OLD MAN AND THE SEA (10); PHANTOM
TOLLBOOTH (10); ROSEMARY'S BABY (10)

DON'T READ: HATE BOOKS (8)

TABLE E: MOST POPULAR BOORS, GRADE 10

Responses

116 THE EXORCIST

79 GO ASK ALICE

36 THE GODFATHER

30 THE OUTSIDERS ° .
24 THE HOBBIT -
23 ‘SYBIL

22 .GONE WITH THE WIND

20 TO KILL A MOCKINGBIRD

19 CATCHER IN THE RYE

18 SUMMER OF '42

17 BRIAN'S SONG -

16 SUNSHINE

16 PAPILLION

16 LOVE STORY

15 THAT WAS THEN, THIS IS NOW

15 GREAT GATSBY

15 BRAVE NEW WORLD

Other books mentioned in descending order of responses: OF MICE AND MEN (14); BLESS
THE BEASTS AND CHILDREN (14); NEW CENTURIONS (13); LORD OF THE FLIES (11); DOVE (11);
LORD OF THE RINGS (11); BRIAN PICCOLO: A SHORT SEASON (10); CHARIOTS OF THE GODS (10);

FLOWERS FOR ALGERNON (10); THE PEARL (10)
DON'T READ: HATE BOOKS (10)
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TABLE F: MOST POPULAR BOOKS, GRADE 11

Responses
21 THE EXORCIST
16 GO ASK ALICE
12 - THE GODFATHER
11 SYBIL

DON'T READ: HATE BOOKS (5)

TABLE G: MOST POPULAR BOOKS, GRADE 12

Responses
84 THE EXORCIST
26 THE GODFATHER
22 GO ASK ALICE
22 GREAT GATSBY
21 CATCHER IN THE RYE
20 1984
18 THE HOBBIT
15 SYBIL
15 NEW CENTURIONS
15 GONE WITH THE WIND

Other books mentioned in descending order of responses: PAPILLION (14); LORD OF THE
FLIES (13); OF MICE AND MEN (13); ONCE IS NOT ENOUGH (13); SUNSHINE (13); GRAPES OF
WRATH (12); BRAVE NEW WORLD (11); JONATHAN LIVINGSTON SEAGULL (10); TO KILL A
MOCKINGBIRD (10); THE OUTSIDERS (10); SUMMER OF '42 (10)

DON'T READ: HATE BOOKS (10)

TABLE H: CATEGORIES OF THE 50 MOST POPULAR BOOKS

Category & Title Grades 7 8 9 10 11 12 - Total
Popular Adult Shocker .

THE EXORCIST 60 120 130 116 21 84 531

JAWS e 6 2 11 8 0 4 31

THE OTHER 2 1 14 3 1 7 28
Adventure

CALL OF THE WILD 6 10 17 4 1 1 39

DOVE 2 0 26 11 1 2 42

POSEIDON ADVENTURE 10 11 23 9 2 3 58
Animal

BORN FREE 15 7 15 4 0 1 42

OLD YELLER 11 8 6 3 0 0 28

FOLLOW MY LEADER 17 4 6 0 1 0 28
Comedy

M*A*S*H 2 12 21 6 2 2 45
Crime and Cops

THE GODFATHER 22 21 33 36 12 26 150

NEW CENTURIONS . 1 2 12 13 3 15 49

PAPILLION . 6 17 14 16 6 14 73

SERPICO ’ 3 7 13 9 0 6 38

THE STING 6 1 13 3 3 5 31
Disorders, Illnesses & Death

BRIAN'S SONG 26 32 73 17 4 4 156

BRIAN PICCOLO: A SHORT SEASON -5 4 14 10 0 3 36
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I AM THIRD 3 3 15 6 1 1 29

LISA, BRIGHT AND DARK ' 7 37 37 8 1 4 94

SUNSHINE 20 33 44 16 6 13 132

SYBIL 20 21 67 23 11 15 157
Drug Problems

GO ASK ALICE 72 104 93 79 16 22 386

THAT WAS THEN, THIS IS NOW 10 24 42 15 7 3 101
Fantasy

CHARLIE AND THE CHOCOLATE. FACTORY 15 10 16 2 0 0 43

THE HOBBIT 16 24 32 24 9 18 123

LORD OF THE RINGS 2 1 10 11 2 5 31
Gangs '

THE OQUTSIDERS 15 67 67 30 8 10 197
Mysteries -

Various titles 21 17 22 6 0 1 67
Romance

GONE WITH THE WIND 0 2 28 22 4 15 71

« LOVE STORY 11 20 0 16 5 3 55

Science Fiction

MARTIAN CHRONICLES 3 3 12 5 3 4 30
Social, Moral, Ethical and

Philosophical Issues. .

BILLY JACK 10 12 16 6 2 1 47

BLACK LIKE ME 2 1 10 4 & 7 28

BRAVE NEW WORLD 1 1 0 15 1 11 29

GREAT GATSBY » 0 1 8 15 3 22 49

JONATHAN LIVINGSTON SEAGUL 18 13 32 7 0 10 80

LORD OF THE FLIES 1 8 6 11 0 13 39

1984 0 2 5 4 2 20 33

OF MICE AND MEN 2 5 7 16 3 22 55

THE PEARL 1 10 9 10 2 7 39

SOUNDER 14 13 24 5 1 0 57

TO KILL A MOCKINGBIRD 2 1 23 20 4 10 60
Teenage Life and Problems

CATCHER IN THE RYE 2 3 3 19 9 21 57

THE PIGMAN 6 7 12 6 0 2 33

SUMMER OF '42 2 8 17 18 2 10 57
Unusual Life Experiences

DIARY OF ANNE FRANK 17 13 18 1 1 4 54

ISIAND OF THE BLUE DOLPHINS 23 11 23 1 2 3 63

PAPER MOON 6 1 15 8 0 3 33
Unwanted Pregnancy

MY DARLING, MY HAMBURGER 0 38 22 5 5 6 76

MR, AND MRS. BO JO JONES 7 10 15 4 6 2 44

TABLE I: GRADE LEVEL DISTRIBUTION OF BOOKS SELECTED FOR LEISURE TIME READING BY
10 OR MORE RESPONDENTS

Titles Grades 7 8 9 10 11 12 Total
ACID NIGHTMARE 2 9 6 2 6 3 28
AIRPORT 5 6 10 3 0 6 30
ALIVE , 0 4 4 5 0 2 15
ALL CREATURES GREAT AND SMALL 3 2 1 7 0 1 13
ALWAYS ON THE RUN 3 0 3 1 0 3 10
AMERICAN GRAFFITI 9 4 8 3 3 0 27
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ANDROMEDA STRAIN

AND THEN THERE WERE NONE
ANTMAL FARM

ARE YOU THERE, GOD? IT'S ME, MARGARET
AARON, HENRY (Henry Aaron)
BALL FOUR

BATTLE FOR THE PIANET OF THE APES
BILLY JACK

BIACK LIKE ME

BIACK STALLION

BLESS THE BEASTS AND CHILDREN
BLUE KNIGHT

MR. AND MRS. BO JO JONES

BORN FREE

BRAVE NEW WORLD

BREAKFAST OF CHAMPIONS

BRIAN PICCOLO: A SHORT SEASON
BRIAN'S SONG

CALL OF THE WILD

CATCH-22

CATCHER IN THE RYE

THE CAY

CHARIOTS OF THE GODS

CHARLIE AND THE CHOCOIATE FACTORY
CHARLIE AND THE GLASS ELEVATOR
CHARLOTTE'S WEB

CHRISTY

COFFEE, TEA OR ME

THE CONTENDER

COSSELL

CROSS AND THE SWITCHBLADE

DAY OF THE DOLPHIN

DAY OF THE JACKAL

DEATH BE NOT PROUD

DEA THWATCH

CELIVERANCE

DIARY OF ANNE FRANK

DOVE

DRACULA

DUNE

DURANGO STREET

ESCAPE FROM WARSAW

EXODUS

EXORCIST

FAIL SAFE

FELLOWSHIP OF THE RING
FIFTEEN

FLOWERS FOR ALGERNON

FOLLOW MY LEADER

FUTURE SHOCK

GO ASK ALICE

THE GODFATHER

GONE WITH THE WIND

THE GRADUATE

GRAPES OF WRATH

GREAT EXPECTATIONS

27
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23
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12
11
11
10
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16
12
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27
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10
386
150
71
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JCKLEBERRY FINN
yLAND OF THE BLUE DOLPHINS
AM THIRD
LUSTRATED MAN
[CREDIBLE JOURNEY

NEVER PROMISED YOU A ROSE GARDEN
WS
'REMY
HNNY GOT HIS GUN
NATHAN LIVINGSTON SEAGULL
Y IN THE MORNING
[E JUNGLE

REN

LEN KELLER

SSIE COME HOME

GHT A SINGLE CANDLE

SA, BRIGHT AND DARK

TTLE HOUSE ON THE PRAIRIE
TTLE WOMEN

VING FREE

RD OF THE FLIES

RD OF THE RINGS

VE BUG

VE STORY

RTIAN CHRONICLES

A*S*H

torcycle Books (various titles)
S. MIKE

DARLING, MY HAMBURGER
SIDE OF THE MOUNTAIN
steries (various titles)
NCY DREW Series

¥ CENTURIONS
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MICE AND MEN

) MAN AND THE SEA

) YELLER

E IS NOT ENOUGH

i FLEW OVER THE CUCKO0O'S NEST
(ON FIELD

THE BEACH

! OTHER

! OUTSIDERS

’ER DOLLS

’ER MOON

'ILLION

’CH OF BLUE

—

{
1

== =N
2 OoO WU W

[8%)

W
OCONNWNNWVWHSTEFHROON I

N N N = =
ML PEHENMNOWV

—

,—l
LwunHFonogoun

o =
~ B~

=
oUW

=

,—l
b.)t—'O\OU'I-l-\NO\U'IO\Ot—'?—'?—'OO(X)OO)—'O\DJW\IUJNW-L\NO\O\HNA

W
o PhoLLEPPVLWLO

OO\OO(X)?—'P—'P—'OOOODJONDJ?—'OOU'IOONDJU‘IONOOOO?—'OOOO?—'?—'OOOOOO?—'?—'NP—"

18
63
29
26
26
14
31
11
25
80
18
14
11
13
11
11
94
14
19
10
39
31
14
55
30
45
25
17
76
12
67
18
49
33
17
55
20
28
25
14
19
15
28
197
14
33
73
12



THE PEARL

THE PIGMAN

PHANTOM TOLLBOOTH

PHOEBE :

PLANET OF THE APES

POSEIDON ADVENTURE

P.S. YOU'RE NOT LISTENING

RAFT

RASCAL

REBECCA

RED PONY

ROSEMARY 'S BABY

RUN, BABY, RUN

RUN AWAY ROBOT

SERPICO

SEVENTEENTH SUMMER

SLAUGHTERHOUSE-FIVE

SOMETHING WICKED THIS WAY COMES

SOUNDER

THE STING

STUART LITTLE

SUMMER OF '42

SUNSHINE

SUPER COP

SWISS FAMILY ROBINSON

SYBIL

TERMINAL MAN

THAT WAS THEN, THIS IS NOW

TIME MACHINE

TO KILL A MOCKINGBIRD

TOM SAWYER

TREASURE ISLAND

A TREE GROWS IN BROOKLYN

TUNED OUT

TWENTY THOUSAND LEAGUES UNDER THE SEA

TWO TOWERS

UP THE DOWN STAIRCASE

VALLEY OF THE DOLLS

VIVA CHICANO

WAR OF THE WORLDS

WELCOME TO THE MONKEY HOUSE

WHEN ALL THE LAUGHTER DIED IN SORROW

WHERE THE LILIES BLOOM

WHERE THE RED FERN GROWS

WHITE FANG

WILT CHAMBERLAIN

WITCH OF BLACKBIRD POND

WRINKLE IN TIME

I DON'T READ/ HATE BOOKS/ HATE
TO READ/ DON'T READ BOCKS
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JUST LISTENING: INTERVIEWS WITH SIX ADOLESCENT NOVELISTS:
PATRICIA MC KILLIP, ROBERT CORMIER, NORMA KLEIN, RICHARD PECK, S.E. HINTON, JUDY BLUME

Lou Willett Stanek, Marymount Manhattan College, New York City

After reading THE FORGOTTEN BEASTS OF ELD by Patricia Mc Killip, THE CHOCOLATE
WAR by Robert Cormier, MOM, THE WOLFMAN AND ME by Norma Klein, THE GHOST BELONGED TO
ME by Richard Peck, RUMBLEFISH by S.E. Hinton and FOREVER by Judy Blume, I remembered
a wish Holden Caufield had thirty years ago:

What really knocks me out is a book that when you're all done reading it,

you wish the author that wrote it was a terrific friend of yours and you

could call him up on the phone whenever you felt like it. (J.D. Salinger's

CATCHER IN THE RYE, Boston: ©Little Brown, 1945)
As most of Holden's thoughts, it still sounded like a good idea. So I called up the

" six authors. Following is what they said about themselves, their books, their fami-

lies, their careers and their writing styles.

PATRICIA MC KILLIP, THE FORGOTTEN BEASTS OF ELD (Avon, 1974)
"Sybel is rebelling against that traditional female heroine who, in the end, did
nothing but marry the hero."

THE FORGOTTEN BEASTS OF ELD will carry many adolescents into their dreams and
fancies. Those animals know the way. Their first passenger was twenty-two year old
Patricia McKillip, but she was doing the driving. Broke, sleeping on the army cot in
her sister's bedroom back home, Patricia dreamed of freedom, independence, and her own
apartment in San Francisco. She had been writing for pleasure since she was fourteen,
but this time she had a mission.

WHEN YOU BEGAN THE STORY, WHAT CAME FIRST?

The colors white, gold, crystal lights, fire, Sybel's hair and eyes, snow and
moonlight...Then I knew somewhere on a mountain there was a woman who had animals.
It just seemed like a good idea to find out about them.

WAS FINDING OUT ABOUT THEM FUN?

Oh, yes! Nothing is fixed in fantasy. The people and the world aren't real, so ™
finding out what is going to happen next is a pleasure. I like to create a setting
and characters, then sit back and see what they are going to do. It's such fun to
create a world...design the houses, figure out what they eat, what they wear to bed.
After I created that dome room for Sybel, my cot really seemed cramped. I still want
that crystal room for my own.

ARE THERE OTHER FEMALE WIZARDS IN THE LITERATURE?

I can't remember one, but when my wizard began to speak, I knew. The challenge
is to take the familiar and make it different. Casting about for a hero, I found a
heroine. Instead of fighting evil, she created it and then had to fight it. 1In the
end she had to face the evil within herself.

HOW DID YOU LEARN ABOUT SYBEL?

I had to become Sybel to create her. Just as Sybel had to identify with the
animals to hold them. The fun is becoming all of those strange things. I also had
to become those animals to create them.

There is an interesting parallel between Sybel and me, and I didn't even realize
it until I began thinking about something to say in a speech at the NCTE convention.
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Sybel's calling is like my talent to write. She couldn't control her animals until
she could hear their voices. My character behaved the same way. As I listened to

Sybel, I realized her vocabulary was very simple, but decided that was ok because

after all it was her voice, not mine, that was important in the book.

Another thing I've recently discovered about Sybel and me is that she is an out-
growth of the restlessness of women in fantasy. I was impatient with females just
being the traditional object of the hero's quest. Fantasy characters react to
their world when you allow them the privilege. Sybel is rebelling against that tra-
dition of heroines just being married to the hero at the end of the story.

Sybel's quest is the traditional, 'who are you? what are your capabilities?!
The depth of her character comes from the attributes of the animals she also finds
in herself. 1In the end she has answered the question, 'who am I ..?' So of course
the end is only the beginning.

WHAT DO THE ANIMALS REPRESENT?

The animals still intrigue me. Their voices and characters became so fantastic,
but they are all very common animals -- a cat, lion, falcon, swan, etc. I discovered
each of the animals had an aspect of Sybel's character. The boar's attribute, for
example, is wisdom. That trait Sybel doesn't acquire until the end. But the cat,
that witchy, dark character is shrewd and clever rather than wise, as Sybel when she
is planning the war. The lion is worldly knowledge. He started out just as the color
gold. His name came from the color and finally the attribute showed itself.

I really enjoyed naming the animals. The falcon's name came from those powerful
claws. When he said with such fierce pride that he had torn people to pieces, then
I knew his name had to be Tore. The black swan, the symbol of beauty and grace, is
one of my favorites, but I also liked the gold and green dragon in his cave even
though I didn't let him have much to say. Since he is the symbol of power, that
seemed appropriate.

The purpose of Blammor and Leralean remained obscure until the end. Then I
realized they represented the fearlessness of self knowledge. When Sybel loses this
she is almost destroyed. Actually I didn't realize how tightly the story was struc-
tured until after it was published. Then I realized the six brothers'characters are
also reflected in the animals' attributes, just as Sybel's.

DO YOU HAVE AN ADVICE TO STUDENTS WHO MIGHT WANT TO BECOME PROFESSIONAL WRITERS?

When I was young I read everything--from Nancy Drew and Sue Barton to Dostoevsky
and Gore Vidal. Then when I began to write, I learned I had to polish and polish a
passage to get it right. I guess, I would say read everything you can get your hands
on and when you begin to write, buy a big eraser.

WOULD YOU LIKE TO SEE THE FORGOTTEN BEASTS OF ELD MADE INTO A MOVIE?
Oh, I don't think so. Then it would be one man--the director's--view. Fantasy

can't be that static.

(Patricia McKillip also has three children's books in print and will soon publish
her second fantasy for young adults. Currently she lives in San Francisco.)

ROBERT CORMIER, THE CHOCOIATE WAR (Dell, 1974)
"There are a thousand novels right here on Main Street."

A few years ago in Leominster, Massachusetts, a young boy came home from the
local Catholic High School carrying two shopping bags of chocolates he had been asked
to sell. This boy was an athlete...played football on the school team, made average
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grades. His parents had decided to pay tuition and send him to a private school be-
cause he needed all the help he could get.

When his father saw those shopping bags, he "hit the roof." This man, normally
a quiet gentle man, started to write a check for the chocolates, but he was too dis-
turbed. '"Do you want to sell that candy?" he asked his son. The son replied that
it was the TAST thing he wanted to do. After a discussion the father promised that
if the boy returned the chocolates to the school, he would write a letter supporting
his son's decision. They agreed.

The father drove the boy to school the next day, and as he walked toward tha door
with his shopping bags, the man was suddenly apprehensive...asking himself what he had
let the boy in for...wms he too young to handle it? Instead of driving on to his job
at the newspaper office he sat and thought...what if there were a corrupt brother in
there...?

What did happen was not dramatic at all. The boy turned in the candy, the
brothers said, "fine' and the boy went to football practice rather than ringing door
bells selling chocolates.

But the boy's father was Robert Cormier and he couldn't stop thinking, '"What
if..." He had already published three adult novels and several short stories and
never considered writing a young adult book. He didn't this time. His character
just happened to be a young boy. He had trouble with that character who was later
to become Jerry in THE CHOCOLATE WAR. He wouldn't come alive, but another character
was taking form in Cormier's imagination and he was a firecracker. This character
started out as the prototype of practical joker, a type Robert Cormier had never
liked very much. Then he got the idea for the classroom scene when the furniture all
fell apart. Starting from there he went back and filled in. Archie was elevated from
the practical joker to another level, and the book was underway.

The author told his agent and editor that he was working on this idea, and he
completed one third of it, but then he began to have doubts. Who was going to want
to read a book about a kid who played football and wouldn't sell candy for the school?
For three years, much as Mark Twain had done earlier with HUCK FINN, THE CHOCOLATE WAR
was pushed aside. His agent had liked the idea and asked him to revive it, thinking
this time in terms of a young adult audience. Cormier wasn't comfortable with nar-
rowing his audience and agreed to start again, but writing it just as he would any
novel. The entire Cormier family became involved, especially a sixteen year old
daughter and the eighteen year old son who hadn't sold the chocolates. They gave ad-
vise about language...'Dad, a guy doesn't call a girl a broad anymore."

When it was finished, Robert Cormier held a family council. Explaining to his
children that the end of the writing was the reward, he offered to put THE CHOCOLATE
WAR on the shelf if they thought they might be embarrassed by it...especially Peter
whose experience with the school chocolates directly involved him. They voted to
publish it as it was making no changes that would destroy the integrity. Random House
published it in 1974.

THE CHOCOIATE WAR battles have been waged more fiercely in New York, Chicago and
far away places than in Leominster, Massachusetts. A few of Peter's friends said,
"If you are Jerry, then I must be the Goober"...or "Does your dad know 'so and so',
he reminds me of Obie.'" But the reaction was minor and certainly not outrage. In
fact, a year later when I went to interview Robert Cormier, I couldn't find anyone
who had read it. The teenage girls serving coffee in the shop across from the news-~
paper office tried to help. If I could wait until two o'clock there was a busboy
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who had read the book...he would suggest inowever that I read that one about Peter
Proud...now there was a book. The couple who ran the general store next door to the
newspaper office knew Mr. Cormier..."fine man'"...''quiet." The woman knew he had
written something...had been meaning to get a copy. She wrote down the title.

When I went on up to Robert Cormier's office, he seemed surprised that I had
come all the way from New York to talk to him, and he was glad there was going to be
a Teacher's Guide. The local library had bought a dozen copies, and the book had
sold 250 copies in hardback at the local bookstore, making it a best seller in Fitch-
burg, but he thought most of them were purchased by family, friends and friends of
his four children. There were 36,000 people in Leominster and 38,000 in the adjoining
town, Fitchburg...not reading towns. He had heard a rumor that it might be taught
next fall in a Fitchburg high school class.

WHY DID YOU CHOOSE TO TELL THE STORY IN THIRD PERSON, RATHER THAN FROM JERRY'S
VIEWPOINT?

The material dictated that. When I started I had Jerry who I knew would be the
fall guy, and Archie--the practical joker. I thought Archie and Jerry would have to
have a confrontation and Jerry would have to lose. As it began to take shape, there
were just too many characters to be seen from one point of view. Archie became more
than the practical joker, so then Emile Janza crept into the plot, and I became in-
trigued with Obie...I tried something I hadn't done before. T saw it as a screenplay
with scenes shifting rapidly. That seemed to call for shifting viewpoint...I even
changed in the middle of paragraphs.

THERE ARE MANY CHARACTERS, BUT NOT MANY ADULTS. SOME OF YOUR CRITICS HAVE OBJECTED
TO YOUR LEAVING OUT ALL FAMILY EXCEPT JERRY'S FATHER. WAS THAT INTENTIONAL?

I wanted a forward thrust...knew I was sacrificing character development to keep
the action going, but decided the action rather than background information would
have to develop the character. For example, I should have liked to do more for Obie.
Poor guy, he wanted to be an athlete, wanted to have something to be proud of at home,
but instead all he had was the gang. :

WERE YOU MORE INTRIGUED WITH OBIE THAN JERRY? )

As I said, I had trouble bringing Jerry to life. One of the earlier editors who
saw the book wanted me to change the plot and have him win, but I knew that couldn't
happen. He wasn't a winner. In the first version, he didn't even get in a good
punch. Then I changed it and let him have one real crack at Emile, but of course
that backfired on him too because then he had to realize he had sunk to Emile's level.

DID YOU MAKE ANY OTHER DRAMATIC CHANGES IN THE REVISED VERSION?

Fabio Coen, my editor at Random House made some suggestions that added strength
and shored it up a bit. For example, I had over dramatized Brother Leon's appearance
at the fight. T showed him draped in a cloak...Caesar fashion, I'm afraid. We toned
that down some.

YOU TALK ABOUT YOUR CHARACTERS AS IF THEY WERE REAL PEOPLE. DO THEY BECOME ALIVE AS

YOU INVENT THEM?
An author must fall in love with his characters, I think. TAKE ME WHERE THE GOOD

TIMES ARE, one of my adult novels, is about a 70 year old man. I finished it; it was
ready to go, and then I redid the whole thing. My wife declared that revision hap-
pened because I could not bear to say goodbye to that old man. I did really love him.
He was in the Poor House, but had worked all his life here in the Leominster comb
shops...I did too, when I was young. Sweet Mary from Boston dies and leaves the old
guy her legacy--$63. He becomes fascinated with the motorcycle crowd, so takes his
$63, breaks out and tries to go with them. He was a wonderful character. Then there's
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1iim...but I am also Jerry, so I didn't.

'0U PLAN TO DO ANOTHER YOUNG ADULT NOVEL?

I would still like to do more for Obie, but I haven't really thought about that.
» have a completed manuscript about a young female protagonist who dies. My 18
* old daughter is emotionally involved with that one. She has read it nine times,

Renee my eight year old has read Betty Miles's THE REAL ME ninetéen times. As
can see, wWe are a reading family.

‘OU HAVE ANY ADVICE FOR YOUNG PEOPLE WHO MIGHT WISH TO MAKE WRITING A CAREER?

I am certainly a living example that they can make it if they work at it. I
't have any contacts...just kept writing, sending it off and getting it back.
uldn't write description worth anything. Then one day I was working on a short
y that later appeared in REDBOOK. I was trying to describe a great big old ornate
orian house. I wrote 'a great big white birthday cake of a house.' Can't tell
how excited I was...finding metaphors and similes, for me, was like Columbus
overing America...now I use poetic devices quite freely and my weakness has be-

a strength. For example I wanted to show the sterility of Jerry and his father's
tionship. When they were preparing their supper, I said 'the casserole slid into
oven like a mailbox,' I think that suggests it all.

DID IT FINALLY HAPPEN FOR YOU?

Twanty years ago, Ann Barrett--a Houghton Mifflin editor--liked one of my books,
invited me down to Boston and took me to lunch at the Parker House. What a thrill
a young writer. She couldn't convince her house to buy my book, but she did put
1 touch with the Curtis Brown Agency who did, so I always remember her.

ARE YOUR FUTURE PLANS?

Oh, I shall stay here where I was born and have always lived. I write a column
the paper under the pseudo-name John Fitch IV that I enjoy doing very much. The
1ame is to protect my family's privacy especially my daughter Renee's. She is
joy...came along late in our lives, and has grown up in that column.

Then he walked to the window, looked down on the street below and said, "There
1 thousand novels right here on Main Street."

» KLEIN, MOM,THE WOLFMAN AND ME (Avon, 1974)

\ I wrote MOM, THE WOLFMAN AND ME, I was utterly unaware of writing a contro-
al book."

In Norma Klein's book the mothers are iconoclasts~-they sleep in blue jeans,
affairs, have children and don't marry. The reader cannot help but want to
if she is the model or the observer of the new life style of women.

OU WRITING ABOUT YOUR OWN LIFE? 3,1
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My wiiting is not autobiographical in the strict sense--usually the plot situa-
tions are made up and the characters are only suggested by people I actually know.
For instance, i MOM, THE WOLFMAN AND ME I did know a man whose daughter chose to
raise her illeyitimate daughter by herself. The 'idea' perhaps originated from this
situation, but I hardly knew the daughter in real life and had to imagine or compose
her out of other people I know. I am writing both about myself as a child and my
own two daughters who are now five and eight. When I write about mothers, I am writ- -
ing both about my own mother and myself as a mother. I think one of the interesting
things about having children--and having them definitely was one of the factors that
encouraged me to go into writing for them--is seeing bits and pieces of your own
childhood come at you from the other directien. You are caught in the middle, re-
.membering the past and yet now seeing it from a new aspect--that of the parent. It
often” seems to me that I can tell when a particular writer for young people has
children. When he or she does, the parent figures tend to be more sympathetic. Per-
haps being a parent makes one more aware of the inherent difficulties in the role.
I'm disturbed by the fact that in so many books the parents are the villain characters,
responsible for every+hing that goes wrong in the child or adolescent's world--or they
are vague sweet shadowy figures, no more real than the 'villains.'

DO YOU HAVE ANY PLANS FOR SEQUELS?

I've thought of writing sequels to some of my books, partly because as a child
I enjoyed serias books such as the Betsy Tacy books by Maud Hart Lovelace and the
Melendy TFamily by Elizabeth Enright. One novel I'm thinking of writing a sequel to
is TAKING SIDES. 1In it the mother was living in the country with a woman friend.
Several people asked == after the book was published if I'd intended them to have a
lesbian relationship. Frankly, I don't think I had resolved the issue in my mind and
since the children in the book were 12 and 5 it seemed to me possibly they wouldn't
be av 2 of the issue themselves. The sequel I've thought of would take place several
year: .ater when Nell, the heroine, would be 17 and beginning to be aware of her own
sexw: ity. At that pcint 1. think she and her mother could discuss this more frankly.
I see the mother as shmeone who, though a lesbian at a certain point in her life, is
somewhat tentative al-out it, especially in relationship to her children. The mother's
feelings about revealing it would be a part of the story, not just the daughter's

reaction.

DO YOU GENERALLY CARRY IDEAS AROUND IN YOUR HEAD FOR A LONG TIME BEFORE THEY BECCOME
BOOKS?

I do carry situations around in my head, often for several years. It's not al-
ways clear to me why a particular group of characters form themselves in one's mind
in a particular way, but once they do, it's hard to get rid of them except through
writing the story and letting them play out their destiny as it were. Then they
leave you 2lone. But my starting point is usually a situation rather than a charac-
ter. As a te2nujer my favorite writers, among others, were Shaw and Oscar Wilde. I
like the idea of taking a conventional situation and standing it on its head, as it
were. They both have this kind of irony as writers and that appeals to me. For in-
stance, in WOLFMAN you could say I started with the situation of an unwed mother and
her daughter, but really I started with the idea of an unwed mother and her daughter
who, instead of feeling oppressed and cast down by her role in society, would con-
sider herself privileged. So it was the reversal of the usual that appealed to me.
I've just written a teenage novel in which the girl, who isn't a virgin, has to try
to seduce the boy who is. I guess the humor in these reversals is what appeals to me.

DO YOU HAVE ANY 'RULES' YOU ADHERE TO WHILE WRITING A BOOK?

When I wrote my first novel, PRATFALLS (it was later included in a group of
short stories for adults, LOVE AND OTHER EUPHEMISMS which was published by Putnam
in 1972) I started a method which I've stuck to ever since. At that time I'd been
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writing short stories for 10 years and the idea of tackling something as 'big' as a
novel scared me. Also, I'd been studying Russian literature and my idea of a novel
was a giant 600 page thing. So I decided I would force myself to type 10 pages a
day-~I always compose on my typewriter--, 5 days a week until I reached page 300.

I've followed that method with all my subsequent books. Each morning I reread every-
thing I've written so far and may make notes in pencil in the margin. Then I retype
it and show it to an editor. I've had several books--WOLFMAN, SUNSHINE, GIVE ME ONE
GOOD REASON accepted for publication more or less as they existed in this first draft.
With others I've had to do revisions of varying magnitude. I'm always willing and
interested to revise a novel upon the suggestion of an editor. I don't have any feel-
ing about anything being sacred as it stands.

For me, the advantage of the 10 page a day method is that it enables me to over-
come the self doubts which in my case start creeping in almost as soon as I start the
first page. All those inner questions, about is this any good? is the writing good?,
is the situation interesting?, why am I a writer?--I see these as a net in which it
is horribly easy to become ensnared. So by forcing myself to just go on and at least
have a finished manuscript to present to someone, I overcome these doubts. Naturally,
I would love to be a person without such doubts, but that doesn't seem very likely.

WHO ARE YOUR FAVORITE WRITERS?

The writers I like best--Jane Austen, Chekhov, Margaret Drabble--all have a
simple style, the kind you don't notice, that doesn't obtrude. It enables you to be-
come involved with the characters and their lives rather than to stand back and say,
'What a wonderful sentence.' That kind of writing appeals to me the most. Since I
enjoy writing dialogue, I tend to use it pretty often. The issue of third and first
person also interests me. In my short story writing years I wrote exclusively in the
third person, and basically it still appeals to me because it has a certain detach-
ment. I wrote WOLFMAN in the first person because so many juvenile books seemed to
be in the first person. But in doing it I felt I gained a certain freedom. There is
a confidential, natural ease to the first person which is appealing, rather like
talking to a friend. Since then most of my novels have been in the first person, but
I still feel my real love is the third.

HAVE ANY POLITICAL OR CULTURAL EVENTS PARTICULARLY INFLUENCED YOU AS A WRITER?

The political or cultural event which has influenced me most as a person and as
a writer has been the women's movement. Possibly it's made me overly sensitive to
certain things when I read. Especially with writing for children, I can't put :iside
the unspoken implications of many books with their slighting attitudes to women or
girls. Even if the book is well written, these attitudes disturb me. I think the
whole issue of women's lib in relation to writing is a complex one. It isn't simply
a matter of writing a book about a little girl who wants to get on the boy's baseball
team. Such books often have assumptions which are, to me, ragingly sexist and far
transcend the apparent theme. I think it's a matter of looking afresh at attitudes
to all female characters in a book, not only to the girls who are the center, but the
mothers, the sisters, the aunts. Sometimes you'll read a book where the mother works
and you'll think great. But often by the end of the book it will have been made to
seem as though the mother's working is some kind of evil which has destroyed the lives
of her children. But I'm not only concerned with the female characters we are pre-
senting to our young people in their books. I'm concerned with fathers too. TI'd
like to see more books in which fathers take an active role in the lives of their
children, not just in playing sports with them, but in a more intimate basic way.
Today I feel many more fathers are doing this so it's really a matter--as it is with
other issues too--of books catching up to life. We are still far behind reality in
what we decide to present to children, and this is a pity.

I see lists of recommended books for children and adolescents and often these
books are almost exclusively fantasy, .fairy tales, folk tales. I think I understand
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what is behind choices like these. The real world frightens many people today. We
are living, perhaps even more than in earlier times, in an era of changing values

and many people are afraid to deal with these changes in books. They feel children
need and expect fixed values, certainty. I think children are not fooled by false
certainty and I think they aren't going to go back to fairy tales either. They need
books which confront some of these new things, even if the ocutcome isn't always the
most reassuring. ‘Not that escapist books of any kind don't have a place for children
just as they do for adults, but I'd like to see more of the other kind of books.

WHAT MOTIVATED YOU TO BECOME A WRITER?

I chose to become a writer because writing gave me pleasure of a very special
kind. Painting was the only other activity which came close, and until I was in my
late teens I wasn't sure which field I would go into. I was never sure I could make
_an actual profession out of it, and started getting a doctorate in Russian so I could

teach and, perhaps write on the side. Then, in 1963, when I got married, I decided
to write full time. In a rather unliberated way I decided I could rely on being
supported by my husband and I should take a chance at doing what I most wanted to do.
I found it hard doing two things at once--going to graduate school and writing. Pos-
sibly they drew too much on the same energies.

For me writing is probably most akin to acting. That is, when I write I feel I
am becoming another person and I have the--to me~-exciting sensation of transcending
my own identity. When you write, you can be a different age, a different sex. There are
virtually no limits to what you can attempt. In 'real life' I was and still am to
some extent a fairly shy, repressed person. Through my characters I express things
that I wouldn't have the courage to outside of my books. Often I reread my books
and am filled with admiration for these outspoken, iconoclastic women. I'm so much
more aware in myself of my cringing, insecure side, though at the same time I feel
these outspoken characters do stand for a part of me which exists, but doesn't al-
ways come to the surface.

HAVE YOU BEEN DISTURBED BY CENSORSHIP PROBLEMS WITH YOUR BOOKS?

s When I wrote my first juvenile book MOM, THE WOLFMAN AND ME I was utterly unaware
of writing a 'controversial' book. I had grown up on what I now see as a very shel-
tered environment--liberal politically, open to new ideas, etc. I thought the whole
world was like this, or at least even if intellectually I realized it wasn't, I had
never met people who thought very differently from me. Now, of course, due to the
angry and hostile letters my editors or I have received about some of the things I've
tried to put into my children's books, I'm aware how different things are in most of
the country. There is a very strong repressive tide. I can't tell how much stronger
or less strong it is now than it was a few years ago, but there is no doubt it exists,
that it does have an influence on sales of books and so on. I still feel, though,
that I have to write the kind of books that interest me, and thus far I've felt that
there have been enough people, even if they aren't a majority, who believe in the
kind of thing I'm trying to do, who say, in effect, keep it up so that I feel just-
ified in continuing. But it is definitely a problem. 1It's easy to be forthright
on behalf of ideas in general, but when it comes to your own books, you feel much
more vulnerable. You always wonder if perhaps the book just isn't good, not that it
represents ideas which some people find threatening.

I feel that in fifty years many of the taboos about sexuality which I think do
exist now will have vanished. The last to go are the ones involving books for younger
children. I think that at this moment teenage books are just beginning to break
through some of these taboos. Often my books are called 'books for young adults'
but really they are for younger children, more like 8 to 12 year olds. They are
foisted on teenagers because if the book has a controversial theme, people will ac-
cept it more easily for a teenage audience than for a younger one. An editor, I
once heard speak, suggested that libraries should not be separated according to books
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for children, books for teenagers, books for adults. She felt all books should be
mixed together on the same shelves. Possibly this would create some confusion, but

I felt her basic idea was sound. When I write a book in which the main character is
11, I don't want that book to be one which only an 11 year old can enjoy. To me it's
a book seen through an eleven year old's eyes, but I'd like it to have the complexity
and subtly of an adult book. In short, I see my children's books as being about
children, not just for children. I know many writers for children say, in effect~--

I won't write about this because a child won't be interested in it. One example I've
been given is: I won't write about adults because children don't want to read about
them. I don't know if these restrictions still apply to the same extent. I see

most experiences as being ones in which we, adults, children, men and women are all
involved and it's thiis broader interaction which is my concern.

RICHARD PECK, THE GHOST BELONGED TO ME (The Viking Press, New York, 1975)
"I'm thankful I never had a teacher who encouraged 'self-expression.' The world
doesn't want to read your diary; they want to read their own."

Setting off to meet people who write books conjures a multiplicity of possibi=-
lities. There is the eccentric fantasy...he'll appear wearing a World War I leather
helmet, a tux and red sneakers; kiss my hand and retire to the corner sucking his
thumb...the intellectual put down fear...he'll b. so esoteric only his Muse could
understand...or the star struck entanglement...he'll be so impressive I'll forget
my best questions.

Interviewing Richard Peck, I could avoid all those pitfalls. We were born on
opposite sides of the same Central Illinois cornfield; I learned to swim in Dreamland
Lake; and we both taught English at one time. We naturally started talking about

books and kids.

DO YOU THINK YOUNG ADULT BOOKS SHOULD BE INCLUDED IN THE SCHOOL CURRICULUM?

I am still surprised to find books I wrote for pleasure reading now a part of
the curriculum. What it says is we are reaching out for a curriculum. When it began
it bothered me. I thought kids might be trapped in the present forever, but they read
everything, and that is as it should be.

DO YOU TEND TO BE A TRADITIONALIST IN YOUR EDUCATIONAL PHILOSOPHY?
I believe every student should pass an exam in Latin grammar, but that isn't
traditional. It never was that way. I also believe kids should pass a reading com-

. prehension exam before they are advanced, but that has never been either. As a

teacher I wasn't traditional at all even though my students almost demanded that I

be. I wanted them to experiment with writing styles. They wanted to do book reports.
Even when they wrote poetry it was post e.e. cummings which by that time was tradi-
tional poetry. No, I'm more idealistic than traditional.

MANY CRITICS SEEM TO LIKE YOUR LATEST BOOK, THE GHOST BELONGED TO ME, BEST OF ALL.
IS THAT BECAUSE OF THE HUMOROUS SIDE?

Actually, THE GHOST has a very serious theme. A boy is looking for an adult
figure on whom to model himself. Although he and the father have a good relationship,
the ashen faced father is not enjoying his life which is mostly work and admits it to
his son. The son is then released to try on many masks. He finds Uncle Miles, an
iconoclast, who is thz boy's idea of the perfect adult. This old man still hag a
love affair going, /s » total snob and has time to tell the boy wonderful stories.

But I enjoyed dealing with the serious theme in a humorous and a supernatural way.
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WHEN YOU WERE YOUNG DID YOU WANT TO BE A WRITER?

No, an architect, but I couldn't do math. After a long time I learned I could
build stories where no math was necessary. And I am thankful I never had a teacher
who encouraged 'self-expression.' The world doesn't want to read your diary; it wants
to read its own. My advice to kids interested in this craft would be to read, ob-
serve, go to the library. Before you can write, you must un-center yourself. Today
I don't keep notebooks of random observations because you would have to contort the
structure of a novel to include them. Virtually all the incidents in a novel have to
be created to fit action and characterization. The biggest bore in a novelist's life
is the one who steps up at a party and says, 'I could write a novel about my life.'

A novelist writes about others' lives.

WHEN YOU'RE WRITING ABOUT THE LIVES OF OTHERS, DO YOU HAVE A FAVORITE KIND OF

CHARACTER? .

Now I do, but I didn't at first. Be he male or be she female, I'm partial to
the self-reliant, semi-loner, standing at the edge of the action--observing it with
a keen ironic eye. This character will start living right after the novel finishes--
this is true for all of my characters except for Alexander in THE GHOST BELONGS TO

ME, who does a lot of living during the novel.

IS THERE A KIND OF CHARACTER YOU WOULD NEVER SPEAK THROUGH?

Oh, yes...I wouldn't be interested in writing from the viewpoint of the 'Boy
Most Likely to Succeed' or 'The Most Popular Girl.' I like to write about characters
who are on their way to achieving something important, but are only half way there.

WHAT COMES FIRST, PLOT, CHARACTER, OR THEME?

Usually Theme. In DREAMIAND IAKE I wanted to write about what it costs to be a
follower. After that, I had to decide whether to deal with boys or girls and after
that, how to work up a plot full of action to prove the theme.

WHY D0 YOU SO OFTEN WRITE IN FIRST PERSON, SINCE YOU AREN'T A TEENAGER?
First-person diminishes the distance between writer and reader. I want my voice
to sound as if the story is a confidence shared between this reader and a best friend.

Books are good companions in a lonely world.

HOW DO YOU FOLLOW THE INTERESTS OF SUCH A LARGE READERSHIP?

By reading between the lines of letters they write and by asking, when I meet
them, what their favorite TV shows are. Because like it or not, TV is the only ex-
perience the entire youthful generation has in common. They have not read the same
books and poems, but an absolute majority watched M*A*S*H last night. To watch what
they watch and try to see it through their eyes is one way of trying to bridge the
generation gap.

WHAT THEME HAS NOT YET BEEN EXPLORED IN YOUNG ADULT FICTION?

We have already defused two formerly taboo words--race and sex, but we haven't
begun to explore an even more important subject--class. I mean social class. - The
social structure of a school, whether it be warring street gangs or fraternities and
sororities, makes all young people class-conscious and some of them feel like rejects.
More novels that ask adolescents to evaluate the class structure they set up for
themselves would be very welcome.

WHAT DO YOU CONSIDER THE MOST IMPORTANT CONTRIBUTION IN THE RESPECT YET MADE IN
BOOKS FOR YOUNG ADULTS?

THE CHOCOLATE WAR. It may turn out to be more a book about the young than for
the young, but I think it is important because it recognizes that adults--responsible
parents and teachers~-play a far smaller role in their children's lives than they

think. 39
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BACK TO YOUR WORK...DO ANY OF THE TITLES OF YOUR BOOKS HAVE SPECIAL SIGNIFICANCE?
DON'T LOOK AND IT WON'T HURT, my first novel, was finished and I did not have

a title. That was frustrating like having a baby and not being able to give it a

name. That title finally came from actual conversation in the book. Others, such

as DREAMIAND LAKE, have been easier. That is a fictional story taking place in an

actual setting. In Decatur, Illinols, my hometown there is a defunct amusement park

with a Dreamland Lake in the center. The cover of the novel is from a real photo-

graph. I had the title for REPRESENTING SUPERDOLL five months before I had the plot.

AFTER YOU HAVE CREATED A CHARACTER, DO THEY BECOME REAL PEOPLE FOR YOU? AND DO YOU
EVER HAVE ANY DIFFICULTY GETTING THEM TO BEHAVE?

After the characters are established, I can't make them stop talking, and often
they talk about things unrelated to the novel. For example, Alexander and Blossom
Culp are still talking. I can forsee future adventures for them.

The strangest experience I've ever had was with a scenea from SUPERDOLL. The
group of girls were sitting in an old Chrysler at a drive-in. They were talking so
loud and so fast, I couldn't make the typewriter go fast enough to capture it all.
Unfortunately, most of the writing dcesn't work that way.

ANY FINAL WORDS FOR SOMEONE WHO WANTS TO WRITE FOR A LIVING? :

Prepare for another kind of work--a career that requires deadlines, vocabulary
and communicating with strangers. That could be a career in journalism, advertising,
teaching...Work hard at that career and leave your writing until later when you have
found out that no one is unique, not even a writer.

S. E. HINTON, RUMBLEFISH (Delacorte Press, New York, 1975)
"Even though heroces are out of fashion, I liked the idea of creating one."

S. E. Hinton wrote THE OUTSIDERS when she was sixteen years old, and adolescent
literature will never be quite the same. The success of a book about gangs, violence
and "teenage have-nots'" gave courage or motivation to a herd of writers to take on a
host of previously taboo subjects. Few of them drew the real outsiders in, as Hinton
did. Boys read THE OUTSIDERS as well as girls, most of them more than once, and the
majority vowed to write something just like it.

Suzy Hinton is getting on and so is her canon. She is 23 and her third novel,
RUMBLEFISH, a story of brothers who only look alike, has recently been published.
Talking to her about her characters is like talking to her about her family. Maybe
that is one of the keys to her success.

ARE YOUR CHARACTERS DRAWN FROM ACTUAL PEOPLE YOU'VE KNOWN?

Many of my characters are loosely based on people I've known. For example the
real boy like Dallas Winston was shot and killed by the police for having stolen a
car. I knew a girl like Cherry Vance, but my friend. didn't have guts. .But in all
my characters there is always some aspect of myself. Ponyboy is the way I felt at
14. I read a lot and was very introspective. I'm not sure he is my favorite charac-
ter, but he sure is the kid's pick. Since they have liked for him to reappear in
THAT WAS THEN, THIS IS NOW I might bring him back again. I've been thinking about
having him be a high school teacher in one of my next ones. That is what I think
he would like to be.

Mark (THAT WAS THEN, THIS IS NOW) is basically a bad person, but the kids don't
think so. I was feeling bad about THE OUTSIDERS having been too 'messagie' so I

wanted to be real subtle. I was so subtle my readers missed the point that he was
only out for himself.

-33-

4'j "m



Bryon was a different story. That was the only time I really was at sea with my
narrator. He just grew as the plot unfolded. Bryon wasn't bad, and it wasn't that
squealing was so bad. But he knew Mark would never have a chance to change if he
turned him in, and he did it anyway. That was bad. He knew it. That was why he was
so apathetic in the end; he knew what he had done. He couldn't act because he had
taken away Mark's ability to do so. '

Motorcycle Boy is my most ambitious character so far. T saw his plcture in LIFE
magaglne just as it says in the book. He was leaning up against an ole beat up bike
and the photograph looked like a mood painting. First I wrote a short story called
'Rumble Fish' and the novel was based on it.

I DIDN'T THINK RUSTY JAMES COULD EVER BE LIKE MOTORCYCLE BOY, BUT IN THE END HE
SEEMS TO THINK HE 1IS.

You're right. Rusty James could never really be like Motorcycle Boy, but he
had identified with him so strongly that when he was hit on the head, he momentarily
could see from Motorcycle Boy's viewpoint.

WHERE DO THE UNUSUAL CHARACTER NAMES COME FRt

I like unusual names, and I once really did know a boy named Soda, but I named
the latest character Motorcycle Boy because I wanted him to have a title not just a
name. Even though heroes are out of fashion, I liked the idea of creating one.

I'VE READ THAT YOU WROTE THE OUTSIDERS AFTER A FRIEND WAS UNFAIRLY BEATEN, WAS IT
THAT INCIDENT OR DID YOU ALWAYS WANT TO BE A WRITER?

Oh, I always wanted to be a writer and I couldn't stop now ever if I made a
'bundle.' When I'm not writing I lose my confidence, begin to think I can't. Before
I began RUMBLEFISH it even affected my horseback riding. My horse was always running
away with me and my trainer was yelling at me.

AFTER THE OUTSIDERS YOU'VE OFTEN SAID YOU HAD A BAD WRITER'S BLOCK. WAS IT BECAUSE
SO MANY PEOPLE YOU THOUGHT WERE FRIENDS WEREN'T OR WAS IT ANOTHER KIND OF PRESSURE?
It wasn't the friends. That just sorted them out. But the pressure came from
every direction. Everybody asked me what I was going to do next and watched me
anxiously. Consequently, I couldn't do anything. Everyone had such high expectations.

DO YOU THINK FAMILY POSITION AFFECTS PERSONALITY, CHARACTER AND ACHIEVEMENT?

I think so. I'm the oldest. My sister three years younger seemed much more
ready to face being a teenager than I was. She wanted dates and that whole teenage
scene. I had such a time getting over being a tomboy, and I had a thing about being
a cowboy. I was more interested in frogs and horses than boys.

PERHAPS YOU WERE A GUIDE AND THAT ADE TT EASIER FOR YOUR SISTER?

Yes, I think so. You always think the next stage is so neat and mysterious.
When you get over being twelve and you're a teenager, it's just the same ole people.
I could tell my sister that...prepare her.

YOU WERE A TOMBOY. DOES THAT MEAN YOU WANTED TO BE A BOY AND PERHAPS ACCOUNTS FOR
YOUR ALWAYS CHOOSING THE MALE VIEWPOINT IN YOUR NOVELS?

I write from the male viewpoint because that's where I'm most comfortable. When
I was little, my close friends were always boys, and besides that I had i1llusions of
grandeur about the things I wanted to do and accomplish. @Girls in my day didn't have
a chance for much of anything.

YOUR BOOKS ALWAYS EXPLORE A BROTHER'S RELATIONSHIP. SINCE YOU GCOULD NOT BE A BOY,
DID YOU WISH FOR A BROTHER AND THE BOOKS ARE A VOYEUR'S TRIP?
My male cousin lived down the street and I was shocked at eight to learn he was
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not my brother. So I always dreamed of having that relationship. So...perhaps the
books are self-indulgent in that way.

WHAT IS YOUR HANG-UP ON RED HAIR?
When I was five and saw Walt Disney's PETER PAN I was fascinated with Peter's
copper hair and I've never recovered. My husband David has brown hair, and he

doesn't like for me to say that.

DAVID SEEMS TO HAVE HAD CONSIDERABLE INFLUENCE ON YOUR WRITING. TWO BOOKS ARE
DEDICATED TO HIM AND DON'T YOU ATTRIBUTE HIS HELP HAVING BROKEN THE WRITER'S BLOCK?
I ASSUME HE IS A LITERATURE BUFF ALSO?

No, not at all. He doesn't even read. But he forced me to write THAT WAS THEN,
THIS IS NOW or I might never have written again. In fact, I received the contract
for that one on our wedding day. He has given me some technical advice on pool
hustling, but I haven't made him a character yet. Maybe that is because I haven't
written a comedy yet. Maybe that will be the next one.... ’

JUDY BLUME, FOREVER (Bradbury, 1975)
"FOREVER is dedicated to my daughter...I tried to write an answer to all of those

books that link sex with punishment."

Judy Blume brought her 15 year old daughter, Randy, to the interview. They
listened to each other, exchanged ideas, corrected each other and laughed a lot.
No wonder this author is a favorite with young reader: .

I asked her how she began writing:

My kids were about three and five, and I was constantly reading picture books
to them. After reading at least five hundred I began to think, 'I can do this too.'
The children had passed that demanding infant care stage and the need to do something
on my own was a strong force surging around inside me. But I guess it really goes
much further back. As a child I was the great pretender, always had an imaginary
game filled with fantasy characters floating around in my head. As a young mother
I began to realize I was a creative person with no outlet. I wrote imitation Dr.
Seuss books while I washed the dishes...even illustrated them, coloring in with pencils.

Also I've always read a great deal. I began'going to the library to read chil-
dren's books, dividing them into categories-~those I would like to have written and
those I would not have enjoyed or couldn't have done.

Then I took a course at NYU in Writing for Children. A course can't teach you
to write, but the professional encouragement helped. Mainly, I was forced to write
every week. My first book, IGGIE'S HOUSE was written a chapter per week for that
course. I wrote it following the old formula--avoiding all the traditional taboos
and concocting a happy ending. I rewrote it before I gave it to Bradbury Press and
twice after that with my editor's help, but I still don't understand why they took it.
My editor tells me he saw the next book. I bless him for that.

DO YOUR BOOKS START WITH CHARACTER, PLOT OR ISSUE?

For me it's always a character. When I'm working on a book and someone asks me
what it is about, I always say it is about Margaret, Katherine or Sally. But my books
are always about family, school and friends because I wrlte about kids and that is how
real kids spend their lives...how I spent mine, how my kids are spending theirs.
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WHO IS YOUR FAVORITE CHARACTER?

The one I'm writing about at the moment. Now it is Sally, the protagonist for
a book I'm doing about the forties.

But I guess Margaret will always be a very special fzvorite because she is me.
I had talked to God that way when I was a child. At that time I was wrliting ARE YOU
THERE, GOD? IT'S ME MARGARET, I didn't know enough to know I was being controversial.
A lot of it is fiction, of course, but that is the way I really felt in the sixth
grade. Margaret also brought me fans. I'll always be gratefull to her for that,

ARE YOUR OTHER CHARACTERS LIKE YOU OR YOUR CHILDREN?

Margaret was all me, and there is a bit of me in my new character, Sally. Every-
one assumes that Katherine in FOREVER is me, while actually T identified with Katherine'
mother in that one, but that self-centered side of Katherine is me at that age. You
know she isn't mean or cruel. When I was an adolescent, I hurt and was hurt as all
adolescents are. I think we still haven't shown how rough it is to be a kid...how they
hurt each other. Also the young have so little control over their own lives, even
their own bodies. That's frustrating and painful. My son Larry doesn't want me to
tell him when to take a shower or shampoo his hair or do his homework, and I can under-
stand that.

Even though I write books for kids, knowing them doesn't help to live with adod-
lescents on an emotional level. My kids and I are open with each other and thati helps,
but it doesn't solve everything. We still have hassles.

The brother and sister in BLUBBER are my children but was written after they were
beyond that stage. I have to look back; I can't write from the middle of it. Larry
wants me to write a book about a seventh grade boy, but I'll have to do that later,
after he is older.

WHAT KIND OF A RELATIONSHIP DO YOU HAVE WITH YOUR EDITOR?

A very positive one! He is such a sensitive, caring person, and he doesn't try
to tell me what to do, how to write or rewrite. But we talk and he asks many ques-
tions. Then I rewrite. My editor believes I know much more about my characters than
I show him in the first draft, and he is always right.

The first draft of a book is pure agony for me. I ALWAYS rewrite. Rewriting is
the pleasure. After I have already done five or six drafts, I work with my editor
twice, doing revisions each time. The only thing I can do spontaneously is dialegue.
That comes out right the first time for some rezson.

DO YOU ENJOY HAVING OTHER WRITERS FOR FRIENDS?
Because writing is so lonely I like to talk to other writers, but I'm beginning
to think too much of it is destructive. I become too competitive.

HAVE YOU BEEN INFLUENCED BY ANY WRITER?
I don't think so. There are writers T admire, of course, but when I'm working,

I stay away from reading any fiction. I will read only non-fiction because I don't
want to be influenced by anyone else's style.

HAVE YOU BEEN INFLUENCED BY POLITICAL FIGURES, ISSUES OR AN IDEALOGY?

I hope not, and I don't think so. There is a risk in such a commitment. An
author tends to lose sight of her people. Characters become puppets. I identify with
the feminist movement, but critics often say the feminists won't like my books. I
don't write to please any one group and I don't like it when people say I write problem
books. T write people books and that's what I want to do. Occasianally I'll read a
revision of a book of mine and be amazed. I laugh and think, so that's what I was
writing about; I thought it was about Margaret or Katherine or Deemie...

DO THE CRITICS AFFECT YOQU?
They DEVASTATE me, and I can't get over it! IGGIE'S HOUSE was reviewed quite
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harshly in SCHOOL LIBRARY JOURNAL. I might have stopped writing after that if ARE
YOU THERE, GOD? IT'S ME MARGARET had not already been finished.

The children's letters save me, and they also tell me what I want to know, but
occasionally I think the reviewers stand between me and the children. That frustrates
me. Teacher's and librarians are not going to make my books available to the kids if
the critics are negative. What confuses me is most reviewers, even the negative ones,
end up saying, 'But the children are going to love it.' This intrigues me. What do
they mean? Are they condescending to the children? To me? Are they saying the
books are rotten, but kids have no taste so it doesn't matter? [ happen to think kids
do have taste, and I write for them.

I do what I can do. I can't be Paula Fox, Natalie Babbitt or Suzy Hinton, al-
though I admire their work. The children say they identify with the characters and
feel empathy with the feelings the characters in my books express. So many letters
say, 'It's like reading about me...' I listen to that rather than the critics.

DO YOU HAVE ANY ADVICE FOR STUDENTS WHO WANT TO BE WRITERS?

I think writers learn by reading a lot.

I also think a writer should experiment and not be afraid. The book I'm writing
now is about Sally, a fifth grader, but it really happened to me in the third and
fourth grade. I call it my historical novel; it takes place in 1947-48. 1I'm doing
it from the third person viewpoint because I've done so many in first person. Writ-
ing can get into a rut. I'm doing this to stay fresh even though I'm more comfortable
in the first person.

Kids who write want to get published. They shouldn't be in too much of a hurry.
I have a closet full of unpublished manuscripts. Each one was a learning experience
for me.

Kids should write to please themselves and not just with the idea of possible
publication. There aren't any rules. My daughter has a unique style; her stories
have such macabre endings. I never tell her to change that. It's Randy's style.

DO YOU HAVE ANY ADVICE, SUPPORT OR SUGGESTIONS FOR TEACHERS OR LIBRARIANS WHO MIGHT
BE THREATENED BY CENSORSHIP?

Censorship, in my experience, has mainly been a problem of sex and language. 1If
a child comes to a parent with a question growing out of one of my books, I see this
as a perfect opening for a discussion. If instead that parent says, 'My God, what
are you reading?' and runs to the library or classroom waving the book, I'm afraid
that parent is uncomfortable with his/her own sexuality. 3By his or her action she or
he is making a statement to the child.

Two librarians have told me how they handle parents' objections to sexuality in
books for young people. They sit down with the parent and say, 'Now, show me exactly
what it is that bothers you and we'll read it together and talk about it.' Perhaps
the parent opens to a sequence in which a character experiences his first wet dream.
Often the parent comes to realize, through gentle questioning, that what bothers him/
her is simply his/her own discomfort with the subject. This is asking a great deal
of the teacher or librarian--and should they assume the role of psychological counselor
in the first place? Not every teacher or librarian can handle that--or should be ex-
pected to try--but it is an example of how some professionals have dealt successfully
with a difficult situation. First, find the source of the problem, for once the 1ssue
is out in the open it becomes easier for everyone involved. Some parents still won't
be able to cope with it--the next step may be a scientific bock, but then, at least,
the parent is saying to the child, 'Let's find out tozether.'

HAVE YOU RUN INTO ANY CENSORSHIP PROBLEMS WITH YOUR LATEST BOOK FOREVER?

FOREVER is dedicated to my daughter. She wanted to read a love story that could
really happen; one in which neither young lover dies at the end. I tried to write an
answer to all of those books that link sex with punishment. I also wanted to show
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that boys are equally vulnerable. FOREVER was written for a young adult audience but
has been published as an adult novel. I have mixed feelings about that. If it will
reach a wider audience because of adult publication, then fine--as long as it reaches
its intended audience--young pecple. It's too bad that books have to fit neatly into
categories but that seems to be a fact of publishing life at the moment. They are
announced, reviewed, shelved, and marketed that way. It is too soon to know if FOREVER
will be accepted for young people, because of its sexual detail, but its very publi-
cation shows how even the threat of censorship shapes literature.

Some critics have said that Katherine's immediate sexual pleasure isn't credible.
My one regret about the book is that in the final rewrite a sequence showing that
Katherine had a long history of masturbating, was removed. 1In the deleted version
there isn't any evidence that she was already atuned to her body. The reasoning be-.
hind this was since it was to be an 'adult' novel it wasn't necessary to tell or show
the reader everything about Katherine. My mistake was not expressing my views more
strongly to my editor.

There is real danger in paying too close attention tc book reviews. As a writer
I must never try to please the critics, but to please myself, and hope that in doing
so I can share my feelings and observations about life with my young readers, causing

them to think....

SHOPTALK:
The editors of "Book World" of the CHICAGO TRIBUNE sent questionnaires to 91 college

campuses In Illinois and 5 surrounding states to find out what students were
reading for enjoyment. The 12 most popular writers, in order of their popularity,
were (1) Kurt Vonnegut, (2) Hermann Hesse, (3) J. R, R, Tolkien, (4) Alexander
Solzhenitsyn, (5) Carlos Castaneda, (6) Ray Bradbury, (7) Norman Mailer, (8)
Sylvia Plath, (9) Tom Wolfe, (10) Ken Kesey, (l1) Richard Brautigan, and (12)
John Steinbeck. The 16 most popular books not assigned as course work were

(1) Vonnegut's SLAUGHTERHOUSE-FIVE, (2) Tolkien's LORD OF THE RINGS, (3) Kesey's
ONE FLEW OVER THE CUCKOO'S NEST, (4) Hesse's. SIDDHARTHA, (5) Vonnegut's CAT'S
CRADLE, (6) Castaneda's THE TEACHINGS OF DON JUAN, (7) Plath's THE BELL JAR,

(8) Hesse's STEPPENWOLF, (9) Salinger's CATCHER IN THE RYE, (10) Brown's BURY

MY HEART AT WOUNDED KNEE, (l1) Blatty's THE EXORCIST, (12) Wolfe's ELECTRIC
KOOL-AID ACID TEST, (13) Solzhenitsyn's ONE DAY IN THE LIFE OF IVAN DENISOVICH,
(14) castaneda's A SEPARATE REALITY, (l5) Greer's THE FEMALE EUNUCH, and (16)
Trumbo's JOHNNY GUT HIS GUN, (CHICAGO TRIBUNE, '"'Book World," May 19, 1974, p. 1)

Is there any harm in reading Nancy Drew? "I disagree most strenuously that there is
no harm done in reading the Bobbsey Twins and Nancy Drew, etc. There are only
six to eight years in which a child can read, as a child, and there are so many
wonderful books to be read he will never have time to read them all. To waste
these few precious years reading the less than worthwhile is really a crime,
Admittedly the missed books could be read when one 1s an adult."” (Margaret
Beckman, 'Why Not the Bobbsey Twins?" LIBRARY JOURNAL, November 15, 1964, p.
4613) But there are people who disagree--read Karla Kuskin's "Nancy Drew and
Friends," NY TIMES BOOK REVIEW, May 4, 1975, pp. 20-21. See also the nostalgic
article by Julia Kagan, '"Nancy Drew--18 Going on 50," M@CALLS, July 1973, p. 27,
A delightful, and quite nasty, spoof of Nancy Drew books is Rosalyn Drexler's
"The Real Nancy Drew,' NY TIMES MAGAZINE, October 19, 1975, p. 103. And read
the delightful story of series books, Arthur Prager's RASCALS AT LARGE, OR,

THE CLUE IN THE OLD NOSTALGIA (NY: Doubleday, 1971), especially pp. 73-95. While
you're reading that, you may get interested enough in series literaturz to take

a look at Russel Nye's THE UNEMBARRASSED MUSE: THE POPULAR ARTS IN AMERICA (NY:
Dial, 1970), particularly pp.60-87 on older adolescent literature,
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THE ADOLESCENT NOVEL & THE THEMATIC UNIT
Al Muller, University of South Carolina, Spartanburg

The phenomenon once called the "New Realism'" of the adolescent or junior novel
is now a firmly established characteristic of the genre, and the appearance of this
new characteristic has significantly altered the traditional scope and purpose of
the genre. For example, the increased sophistication of the subject matter dealt
with in the genre has expanded the age parameters of the genre's intended audience.
Traditionally, the adolescent novel was written to the reading abilities and
interests of younger adolescents, those in grades 6-9. However, many recent
adolescent novels are extremely popular with high school students (and adults). The
appeal of the adolescent novel to older adolescents is obviously grounded in the
genre's characteristic "high interest-low readability" format.

The expanded age parameters of the adolescent novel have resulted in some
complications and advantages concerning the use of the genre in the classroom. A
significant complication concerns the selection of recent adolescent novels for use
with younger adolescents., (For an examination of this problem see my article "The
Recent Adolescent Novel: A Problem of Audience,'" FLORIDA ENGLISH JOURNAL, May 1975,
pp. 4=5.) However, it is the advantages of the expanded age parameters which are of
interest here.

One of the main advantages of the expanded age parameters is the suitability of
selected adolescent novels for use in elective courses and/or thematic units in the
high school English curriculum. In fact, many recent adolescent novels are naturals
for use in thematic units because they provide the opportunity for the “slow readers"
in a class to explore,through materials they can read successfully, the central
concepts dealt with in a thematic unit. After all, one of the advantages of the
thematic unit is that it allows for the use of a wide variety of reading materials
at various readability levels so that students with varying abilities can be working
simultaneously with the problem or concept being explored by the class.

The following bibliography has been designed as an aid to the classroom teacher
interested in incorporating 'high interest-low readability" materials in specific
thematic units. This bibliography is by no means definitive; the number of suitable
adolescent novels is staggering. Furthermore, the placement of a particular novel
under a particular thematic heading reflects my personal judgment, and the novel
might have been placed under a different thematic heading or under several headings.
My point should be clear -- this bibliography is just a start.

Alienation

Garden, Nancy. THE LONERS. 1972. Avon.

A high school senior's resolution to rebel against the traditional goals of his
family is shattered by his grandfather's death and the disasterous results of his
girlfriend's acid trip. Could also be used in a unit on Death.

Hinton, S.E. THAT WAS THEN, THIS IS NOW. 1971. Dell.

Death, drug abuse, racial conflict and a sudden realization of the harshness of 1life
turn the seventeen-year-old protagonist of this novel into an existential hero who
is searching for meaning in his life.

Kerr, M.E, DINKY HOCKER SHOOTS SMACK. 1972. Dell.

Dinky's life is complicated by her socially concerned parents who have little or no
time for her, an overweight and extremely right—ying boyfriend, and a cousin with a
history of mental illness. Dinky seeks escape in gluttony. Could be used in a Values

Unit, . 45
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Naylor, Phyllis Reynolds. NO EASY CIRCLE. 1972. Avon.

A teenaged girl trying to cope with her divorced mother's double-standard morality
seeks egcape in communal living and meditation until a friend of hers is destroyed
by the hypocrisy of the commune. Could be used in a Family Relations Unit.

Platt, Kim, THE BOY WHO COULD MAKE HIMSELF DISAPPFAR. 1971. Dell.

A young boy escapes parental abuse and neglect by becoming autistic, but learns to
face reality because of strangers who have come to love him, Could be used in a
Family Relations Unit or a unit on Mental Health.

Stolz, Mary. LEAP BEFORE YOU LOOK. 1972, Dell.
Jimmie Cavin attempts to put her world back together after her parents' unexpected
divorce. Could also be used in a Family Relations Unit.

Wood, Phyllis Anderson. I'VE MISSED A SUNSET OR THREL. 1973. NAL.

Jim and Rachel tuned out the world until they found each other and became involved
in each other's problems and the problems of those less fortunate. They rediscover
life. Could be used in a Values Unit,

Wood, George A, VIBRATIONS. 1970. Dell.
A seventeen-year-old boy attempts to understand himself, his love,/l.ate relationship
with his father, and the profound effect the death of his best friend has had upon

him.

McKay, Robert. TROUBLEMAKER, 1971. Dell.

Jesse, a teenaged rock singer and student activist, is kicked out of his California
high school, so his parents take him and retreat to a small middle-America community.
But Jesse finds more discontented teenagers. Could be used in a Values Unit.

The Black Experience

Childress, Alice. A HERO AIN'T NOTHIN' BUT A SANDWICH., 1973. Avon.

This is a realistic and candid account of a young boy's attempts to resist his
family's and community's efforts to get him off heroin. Could also be used in a
Drug Abuse Unit.

Guy, Roas. THE FRIENDS. 1973. Bantam.

Phyllisa, 14, leaves the West Indies and moves to New York. She is alone and unable
to cope with the realities of the streets until she meets Edith, a child of the
streets. Together they build a strange but beautiful relationship. Could be used

in a Values Unit. :

Mathis, Sharon Bell. TEACUP FULL OF ROSES. 1972. Avon,

A black youth realizes the need to face and fight reality and sacrifices his dream-
goals to help a younger brother achieve the goals he has the ability to reach.
Could also be used in a Family Relations Unit.

Meriwether, Louise. DADDY WAS A NUMBER RUNNER. 1970. Pyramid.
This is a sophisticated and candid account of a young girl's attempts to fight the
harsh realities of the inner city ghetto. Could also be used in a Coming-of-Age

Unit,

Death

"

Beckman, Gunnel. ADMISSTON TO THE FEAST, 1969. Dell.
Annika, a teenager, gropes toward an understanding and acceptance of her impending
death. She must explore her past and values in her emotional struggle.

-40-
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Donovan, John. WILD IN THE WORLD. 1971. Avon.

When John's last brother dies, John buries him beside the remainder of his family
in the graveyard on a lonely mountain. Then, while waiting for his death, he seeks
friendship with a wolf or dog. Could also be used in an Alienation Unit.

Peck, Richard. DREAMLAND LAKE. 1973. Avon.
Two teenaged boys discover a dead body, and their discovery leads them to explore the
many types, physical and spiritual, of death which contemporary man must face. Could
also be used in a Values Unit. ‘

Peck, Robert Newton, A DAY NO PIGS WOULD DIE. 1972. Dell.
A boy living on a Vermont farm is thrust into manhood and into a deep appreciation
for his father by his father's death. Could also be used in a Coming-of-Age Unit.

Windsor, Patricia. THE SUMMER BEFORE. 1973. Dell.

An account of a high school girl's emotional breakdown which follows the death of
her boyfriend and her obsession with her eventual death. Could also be used in a
Mental Illness Unit.

Initiation - Coming-of-~Age

Aaron, Chester. BETTER THAN TAUGHTER. 1972. Dell.

Allan, 12, and Sam, 10, run away from the affluence and shallowness of their home,
and are befriended by the eccentric caretaker of the county dump. From the caretaker
they learn to face reality and to begin growing up. Could also be used in a Values
Unit.

Donovan, John. REMOVE PROTECTIVE COATING A LITTLE AT A TIME. 1973. Dell.

Henry, 14, is the son of an immature couple who are facing possible divorce and are
dealing with the mother's slipping mental health. Henry's life is hollow until he
meets Amelia, a 72-year-old rebel. Through Amelia he learns to value and to face life.
Could be used in a Values Unit or a Family Relations Unit.

Kerr, M.E. IF I LOVE YOU, AM I TRAPPED FOREVER? 1973. Dell.

This book is about a boy's painful journey through adolescence including his changing
values, increased knowledge about such matters as divorce, and his attraction to an
older woman. Could also be used in a Values Unit.

Lyle, Katie Letcher. I WILL GO BAREFOOT ALL SUMMER FOR YOU. 1973. Dell.

Jessie, a teenaged girl, grows up, learning that nothing is permanent, but one must
love things despite their impermanence and that people are capable of kindness.
Could also be used in a Values Unit.

Peck, Richard. DON'T LOOK AND IT WON'T HURT. 1972. Avon.

Carol Patterson doesn't know who she is and can't find out until she learns to deal
with her parents' divorce, her sister's premarital pregnancy, and her own confusion.
Finally Carol takes to the road, and her discoveries allow her to return home well
on the road to maturity. Could also be used in a Family Relations Unit.

Taylor, Theodore. THE CAY. 1969. Avon.

A young white boy, marooned and blinded by a submarine attack during World wWar II,
finds himself dependent upon an old black man for survival and for the beginning of
his maturation process. Could be used also in a unit on War, Race Relatilons, and
Overcoming Physical Disabilities,.

Walsh, Jill Paton. FIREWEED. 1969. Avon.
Two young people discover the power of love and their personal identities, and begin
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growing up amid the ruins of war-torn London. Could also be used in a War Unit.

Women's Rights

Kerr, M.E. THE SON OF SOMEONE FAMOUS. 1974. Ballantine.

This story is about two young people attempting to gain their own identities. Adam
has lost his identity in the wake of his father's fame, and Brenda Belle has lost
hers in her mother's fixed notions of what a woman should and should not do. Could

also be used in a Coming-of-Age Unit.

Lofts, Norah. THE MAUDE/REED TALE. 1971. Dell,.
This story is set in 15th century England and is about a girl who defies her culture
by struggling to become a wool merchant rather than a royal lady.

Values

Eustis, Helen. THE FOOL KILLER. 1954. Dell.
After the Civil War, a young boy sets out to escape traditional values but comes to

respect and need the values of family life, work, and personal integrity. Could be
used in a Coming-of-Age Unit.

Eyerly, Jeannette. BONNIE JO, GO HOME. 1972. Bantam.

A young girl must make her own decision. She is unmarried and pregnant. Her mother
and stepfather want her to have an abortion but won't help her financially or
emotionally. Her father doesn't want her to have an abortion, but will give her

the money.

Goffstein, M.B. THE UNDERSIDE OF THE LEAF. 1972. Dell.
A young teenager must learn to distinguish between illusion and reality and then
learn to accept reality. In this book her memories of her youth clash with what she

sees as a college freshman,

Jordan, Hope Dahle. HAUNTED SUMMER. 1969. Pocket Books.
A young girl, the driver in a hit and run accident, tries to deal with her secret

guilt and to make amends,

Neufeld, John. SLEEP, TWO, THREE, FOUR. 1971. Avon,

In 1983, six teenagers rebel against the totalitarian -- utopian =-- society in which
they live. The teenagers -- boys, girls, black, and whites =-- fight for the personal
liberties and freedoms we enjoy. An adolescent novel version of 1984.

SHOPTALK:

Louise M. Rosenblatt's LITERATURE AS EXPLORATION (NY: Noble and Noble, rev. ed. 1968)
is a seminal work of lasting importance to any English teacher or anyone interested
in literature. Here are a couple of brief quotations. '"A novel or poem or play
remains merely inkspots on paper until a reader transforms them into a set of
meaningful symbols., The literary work exists in the live circuit set up between
reader and text: the reader infuses intellectual and emotional meanings into the
pattern of verbal symbols, and those symbols channel his thoughts and feelings.
Out of this complex process emerges a more or less organized imaginative experi-
ence." (p. 25)

"The reading of a particular work at a particular moment by a particular reader
will be a highly complex process. Personal factors will inevitably affect the
equation represented by book plus reader. His past experience and present pre-
occupations may actively condition his primary Spontaneous regaponse. In some
cases, these things will conduce to a full and balanced reaction to the work.
In other cases, they will limit or distort." (p. 79)
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CHILDREN'S LITERATURE AND THE ENGLISH TEACHER:
THE VELVETEEN RABBIT SYNDROME

John A. Childrey, Jr., Purdue University

'For a long time he lived in the toy cupboard or on the nursery floor,
and no one thought very much about him. He was naturally shy, and being
only made of velveteen some of the more expensive toys snubbed him. . .

The model boat, who had lived through two seasons and lost most of his
paint, caught the tone from them and never. missed an opportunity of re-.
ferring to his rigging in technical terms. The Rabbit could not claim

to be a model of anything. . . he thought they were all stuffed with saw-
dust like himself, and he understood that sawdust was quite out-of-date
and should never be mentioned in modern circles.' (VELVETEEN RABBIT, p. 15)

Certainly now for a long time books identified as books for children have lived
in the toy cupboard or on nursery floors or in some elementary school libraries, and
no one thought very much about them as books to be used in secondary English programs.
Being naturally shy, the books and the College Children's literature specialist were
thought to be made only of velveteen. More often than not the Children's literature
specialist was a soft spoken former librarian who had seen a spark or sparkle in a
child's eye upon reading one of her favorites. The books themselves had pictures and
simple plots and complex plots and believable characters and unbelievable characters
and themes eternal to all people everywhere and forms that looked like poetry, and
drama, and narrative fiction, and expository prose, but all that was claimed for these
books was that they were a good story well told; so some of the more erudite litera-
ture professors and their classic works of literature snubbed the velveteen books.
Two of the classic works which had been taken to the secondary school, JULIUS CAESAR
and SILAS MARNER, who had survived for many seasons there caught the tone from the
collegians and never missed an opportunity of referring tv their structure and con-
tent in technical terms. The children's books thought they could not claim to be
archetypal of anything, because they believed all books to be filled with words,
thoughts, ideas. They believed all books had structure, content, discipline, form.
They understood that these terms were old-fashioned and should not be mentioned in
modern circles. Rather they ‘knew it was important to some to discuss what filled
books in terms of genre, literary theory, phenomenology of reading, pluralism and
monism in interpretation, psychoanalytic, formal, historical, or typological inter-
pretation, or the influence of culture and the life of the author upon the individ-
ual work, a corpus, or upon other writers.

Children's books had one goal: to guide the child to better reading. The school
was and is thought of as a place where an environment is created where a child devel-
ops the desire to read. Elementary teachers have been admonished to guide the child
to better books and to develop an environment conducive to reading. Secondary English
teachers, too, need to allow the atmosphere of reading to permeate the classroom.
Indeed, they have been admonished to do just this in various reading proposals =--
often called free reading programs. Newer designs have the label elective or phase
elective programs. Much of the rationale behind such designs is to foster reading,
to develop critical thinking, and to provide relevant materials. One certainly wants
to turn students on to learning and reading.

The stumbling block to articulating children's books into the secondary class-
room is not, then, a design which does not allow for the inculcation of children's
books. Rather, one suspects that a snobbish mechanical toy syndrome exists, or simple
unfamiliarity with the current or perhaps not so current titles in literature for
children. One should not interpret this as a recommendation for more courses for the

..English teacher; No, it is a recommendation that more reading and wider reading ought

to take place.
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New pressures and time demands have been placed on English teachers because of
the gradual acceptance of adolescent literature as appropriate study content. Book
titles in adolescent literature are multiplying exponentially. All this one knows,
but one knows also that many adolescents cannot cope with the adolescent books with
which we would like them to be acquainted. It is for these children, adolescents,
who have not the social or emotional maturity commensurate with their chronological
age that the English teacher must read. Children who are outwardly mature, but in-
wardly insecure, need the special guidance of a teacher who has a broad spectrum of
literature. The facade of sophistication of these children is transparent. This is
especially true when one views the alternatives which some of the immature students

have chosen, or are choosing.

One is forced to return to the VELVETEEN RABBIT for a model of what will be
REAL for children and adolescents and the books that they read.
'"The Skin horse had lived longer in the nursery than any of the others.

He was so old that his brown coat was bald in patches and showed the seams
underneath, and most of the hairs in his tail had been pulled out to string
bead necklaces. He was wise, for he had seen a long succession of mechan-
ical toys arrive to boast and swagger, and by-and-by break their mainsprings
and pass away, and he knew that they were only toys, and would never turn
into anything else. . .

'What is REAL. . . Does it mean having things that buzz inside you
and a stick-out handle?'

'Real isn't how you are made, . . . 'It's a thing that happens to
you. When a child loves you for a long, long time, not just to play with,
but REALLY loves you, then you become REAL.'

'Does it hurt?' .

'Sometimes.' (VELVETEEN RABBIT, pp. 16-17)

Favorite readings can be chosen from the past of a child who reads or had been
read to. Books, poems, stories which solaced him at an early age might be the stim-
ulus in the English teacher's diagnostic repertoire to provide a parallel in more
appropriate materials. A revisit of that book, say CHARLOTTE'S WEB or FROM THE
MIXED-UP FILES OF MRS, BASIL E. FRANKWEILER, might come at an appropriate time to
parallel the current motion pictures. But, one is not always fortunate to have ex-
ternal influences, so the English teacher needs to know the book. If he is trying
to teach form or structure, then a familiar book, a child's book which exhibits the
form well could easily be chosen if the English teacher knows of its existence.

Interest and the emotional response to books are high priorities in the curri-
culum designs to individualize instruction. Many children's books, so called, have
overlapping interest with adolescent books. THE LONG RIDE HOME by James Douglas
deals with a returning veteran who visits the parents or friends of his squad mem-
bers. That he rides a motorcycle lends relevance, but more important, the book is
a study of character responses -- simple and straight forward -- stereotyped and
complex. GUY LENNY by Harry Mazer deals with the increasingly real situation of a
child who must decide which parent in the aftermath of divorce, but again more im-
portant is the theme of how hu copes when the decision isn't really his. THE PLANET
OF JUNIOR BROWN by Virginia Hamilton develops the theme of caring. These are
simple yet complex examples of what it means to be real in children's literature.
Note that these titles are not REAL in a sufficient time span to be considered
classics. But, the interest that these books engender is more than having motor-
cycles or pot inside the covers to buzz and eventually break a mainspring (to refer
to the cverriding analogy of VELVETEEN RABBIT). Rather it is the qualities of theme
and idea, form and structure which produce the lasting reality for many of the
children's books with high interest appeal. Reality in these books hurt in the
pleasure-pain sense of wiggling a loose tooth. This comes with the understanding
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of character and situation and the realization of ultimate results. The children
that secondary teachers have, respond to interest and they understand a real sit-
uation. The book becomes REAL to them.

Non-prose writing. Poetry and drama will also become REAL for English students
and teachers as they read widely of children's literature. Children feel the real
in the concreteness of David McCords' "Every Time T Climb a Tree."

Every time I climb a tree

Every time I climb a tree

Every time I climb a tree

I scrape a leg

Or skin a knee.

I dodge a bee

And then I skin ths other knee.
Though climbing way be good for ants

It isn't awfully good for pants. . .
The rhymes and themes and a multitude of concrete images might provide enough im-
petus to bring the student to the imagery of the "Solitary Reaper." One wonders.

The situation of climbing a tree is a real experience and by working with a fami-
liar situation perhaps boys would nct think of poetry as "girl stuff," and reject it.

There are other areas where children's books could be used in secondary English
classrooms. These three reflect only the sense of the skin horse's explanation.
"REAL isn't how you are made. . . When a child loves you for a long, long time.
then you become REAL." Begin certain children, no matter their age, with the books
that are REAL for them. Allow this to be a beginning to new books which will become
REAL for them as they have become REAL for us.

Isaac Singer wrote in TOP OF THE NEWS, November, 1972, an article called "Are
Children the Ultimate Literary Critiecs?" In it he makes a case for children's ideas

being concerned witf - rnal questions. He suggests that folklore is a solution to
answering those ques’ ‘.vs, Finally, he concludes; "If I had my way, I would publish
a history of philosophy for children. . . who are highly serious people. . . We. write

not only for children but also for their parents. They, too, are serious children."

What is being proposed here is that English teachers become serious children.
Read serious children's books. Learn the archetypal parallel between children's books
and classroom works, and choose appropriately for the child who is to learn. Use
the study of children's books as an analogy to the study of literature.

(What analogy could be drawn, you might ask. The one by which a student saw a
James Bond situation analogous to the Cyclops chasing Ulysses. One remembers that
William Shakespeare created some of the most revered English literature by finding
analogies to various stories which he found.)

'Know you what it is to be a child?. - - It is to believe in loveliness,
to believe in belief; it is to be so little that the elves can reach to
whisper in your ear; it is to turn pumpkins into coaches, and mice into
horses, lowness into loftiness, and nothing into everything.' (Francis
Thompson, SHELLEY)

It is important for us adults to know what childlikeness is. If we do not, we doom
ourselves to being merely nursery magic fairies who must transform that which becomes
passe into collections, rather than REAL living books which have love and meaning

to the reader.

'I am the nursery magic Fairy,'. . . 'I take care of all the playthings
that children have loved. When they are old and worn out and the children
don't need them any more, then I come and take them away with me and turn
them into REAL.' (VELVETEEN RABBIT, p. 38)
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SELECTED CHILDREN'S BOOKS APPROPRIATE FOR CRITICAL ANALYSIS AND STUDY BY ADOLESCENTS

Lloyd Alexander, THE HIGH KING

William H. Armstrong, SOUNDER

Betty Baker, WALK THE WORLD'S RIM

Lucy Boston, AN ENEMY AT GREEN KNOWE

Sheila Burnford, INCREDIBLE JOURNEY

Betsy Byars, THE SUMMER OF SWANS

Lewis Carroll, ALICE IN WONDERLAND

Elizabeth Coatesworth, THE CAT WHO WENT TO HEAVEN
Allan Eckert, INCIDENT AT HAWKES HILL

Howard Fast, APRIL MORNING .

Kenneth Grahame, WIND IN THE WILLOWS

12. Gail Haley, A STORY A STORY '

13. TIrene Hunt, ACROSS FIVE APRILS

14, Madeleine L'Engle, A WRINKLE IN TIME

15. C. S. Lewis, THE LION, THE WITCH AND THE WARDROBE
16. A. A. Milne, WINNIE THE POOH

17. Robert O'Brien, MRS. FRISBY AND THE RATS OF NIMH
18. Jack Schaefer, OLD RAMON

19. Dr. Seuss, THE SNEETCHES

20. Marjorie Sharp, THE RESCUERS

21. William Steig, SYLVESTER AND THE MAGIC PEBBLE
22. J. R. R, Tolkien, THE HOBBIT

23. Mary H. Weik, THE JAZZ MAN

24. E. B. White, THE TRUMPET OF THE SWAN

25, Maia Wojciechowska, SHADOW OF A BULL
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SHOPTALK:

Dorothy Matthews' "An Adolescent's Glimpse of the Faces of Eve: A Study of the Image
of Women in Selected Popular Junior Novels," ILLINOIS ENGLISH BULLETIN (May 1873,
pp. 1-14) is one of the first discussions of the role, or stereotype, young
girls and women play in adolescent novels, Matthews notes that recent novels
have derogatory portrayals of at least four kind of women. '"First there is the
man-hating embittered mother forever cautioning her daughter against men., An
example is THE PIGMAN. In her imagination, there's a rapist behind every bush.
Secondly, there is the self~absorbed society woman such as Victory McCambridge
in PRAY LOVE, REMEMBER or Mrs. Chesney in WHY NOT JOIN THE GIRAFFES? Thirdly,
there is the problem parent, alcoholics being the most prevalent type but .
neurotics, psychotics, and adulterers also being abundantly represented. And
finally, there is the nag, a type with infinite variation: the fat, gossipy,
self~pitying Mrs. Parrish of SOME MERRY GO~ROUND MUSIC who mercilessly henpecks
her husband; the social-climbing Mrs. Jenks of WHO WANTS MUSIC ON MONDAY; who
prods her children to cultivate friends with money and position; the sour ever= -
complaining Mrs. Altman, who is miserable even before learning of her daughter's
pregnancy in PHOEBE; and probably the most bizzare of all, John's mother in THE
PIGMAN, the disinfectant fanatic who puts plastic covers on everything and even
sterilizes the telephone after each use., Suffice it to say--contemporary junior
novels have kicked the pedestal from underneath dear old Mom,

To summarize, when one looks at novels written especially for young readers, the
image of women that comes across is horrendous, Girls who read widely in this

kind of book are given few positive pictures of women to look up to,

In fact, the concept of femininity that comes through is grossly insulting.

Women, like men, are socially and culturally prepared by reading for the roles
society expects them to play. And in most junior novels, girls are brainwashed l
to accept their inferior station in society as being in the natural order of things."

=
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THE BOOK AS ENEMY
Thomas Weaver, Alleghany County High School, Covington, Virginia

Everyone is reading THE PIGMAN. Bill is the only one who seems to be in real
agony. He is slouched in the corner, book held angrily in front of him, disenchanted,
disgruntled, betrayed by those around him who actually seem involved and interested
in the book. But he is reading.

Actually, Bill is the reason I am writing now. Because through Bill's reaction
to the book, not the story--the tangible paper and binding which is the book-~I see
what a book can.mean to someone who not only dislikes reading, but who also cannot
read very well. Because Bill has difficulty with the book, because reading is so
arduous for him, the book becomes his enemy. He is made to read, and through his
difficulty, he realizes how vulnerable he is.

The reading of the book shows him how weak he is, and he doesn't like having
his feelings, his weaknesses, exposed. He spends much of his time attempting to
show how tough he can be, how cool and unflappable and confident.

Suddenly, he is confronted by the little yellow book, just a little collection
of pages and words, and this bound assembly of pages emasculates him, strips away
with a mass of type the image he has been cultivating so carefully. Suddenly, no
matter -how brawny or tough or hateful, when confronted by a book, the non-reader,
the problem reader, situated amidst those who are reading and enjoying it as here,
i8 rendered weak, even infantile.

These people do not like to be made fools of. So they hate the book, they hate
all books, they hate teachers who give them books and libraries which house books.
Finally, after threatening to do the volume physical damage, they decide to fail
gracefully rather than subject themselves to the humiliation involved in the at-
tempts that are made to get them to read. They begin to relish this failure and
pull it about them like a cloak, proclaiming their ignorance, but always adding that
they could do it if they wanted to; they just don't want to. To accept failure as
a friend, as a comfort against those vicious, antagonistic books, is so much easier
and so much less painful.

So they give up from the very beginning, certain that all books are the same,
certain that they all offer nothing but humiliation and abuse, certain that they
have been made difficult simply to debase kids' feelings about themselves.

You do not stay friends with someone who constantly makes fun of you or who
repeatedly points up your ignorance. You avoid him because it is unpleasant to be
made to feel foolish. So it is with books to the ‘problem reader. They are not
friends; they are the staunchest of foes.

I do not know what to do. One cannot ask a man to embarrass himself and that

is how they see it. I saw it moments ago in Bill's face. . That damned book was
making a fool of him, and he didn't like it. No, sir, he didn't like it.
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BULlES. Ll queslLiouualre was NOT dae-llmited TCO adolescent tictles but was open to
non~fiction.

During Octoker and November 1975, the questionnaires were sent to 489 educators
rising public and private school teachers, college professors, librarians, and
iculum specialists. The majority (389) was sent to the ALAN (Assembly on Litera-

for Adolescents - National Council of Teachers of English) membership. Approxi-
ly 257 of the questionnaires were returned, representing nearly every state in the
n, by December, 1975. The results were tabulated before the end of the year.

As expected, respondents disagreed as to the categories under which certain books
ld be listed and others quarreled over the advisability of categorizing books at

Some insisted upon including novels. However, the most persistent comment was a
ast for a copy of the results of the survey. This seemed to be the proof of its
rtance.

The task of attempting to categorize non-fiction is not easy. BOOKS FOR YOU (Wash-
n Square Press, 1972), YOUR READING (NCTE, 1975), BOOKS AND THE TEENAGE READER
:am, 1967), and other sources all use a different system. In an attempt to com-

(se between a thematic approach and a genre approach, the following categories
selected:

Adventure/Travel Drama/Screenplay
Autobiography/Biography Poetry Anthology
Sports Religion

Hobbies ' Social Issues
Cars, Motorcycles, etc. Other

Listed below are the twenty most popular books according to the survey. Included
he number of times recommended (in parentheses to the left), the different cate-
s chosen, and some bibliographical information.

TITLE CATEGORIES
Piers Paul Read, ALIVE: THE STORY OF THE ANDES Adventure/Travel, Autobiography/
SURVIVORS, Trade - Lippincott, 1974, $10.00 ‘Biography, Social Issues, Religion,
PB - Avon, $1.95 Other
Doris Lund, ERIC, Trade - Lippincott, 1974, $7.95 Autobiography/Biography, Drama/
PB - Dell, $1.75 Screenplay, Social Issues, Other
Nilliam Blinn, BRIAN'S SONG, PB - Bantam, 1972, Autobiography/Biography, Sports, »
$.95 Drama/Screenplay A
Adi-Kent Thomas Jeffrey, BERMUDA TRIANGLE, PB - Adventure/Travel, Other

Warner Paperback Library, $1.75
50 ASK ALICE, Trade - Prentice-Hall, 1971, $5.30 Autobiography/Biography, Social

PB ~ Avon, 1972, $.95 Issues, Drama/Screenplay, Other
ale Sayers & Al Silverman, I AM THIRD, Trade - Sports, Autobiography/Biography, s
Viking, 1970, $6.95; PB - Bantam, $1.25 Drama/Screenplay
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TITLE CATEGORIES
(26) Anne Frank, ANNE FRANK: THE DIARY OF A YOUNG GIRL Autobiography/Biography,
Trade - Doubleday, 1967, $6.95; PB - $.95 Drama/Screenplay, Religion
(25) John Gunther, DEATH BE NOT PROUD: A MEMOIR, Trade Autobiography/Biography,
- Harper, 1949, $8.95; PB - Harper, 1965, $.95 Drama/Screenplay, Other
(25) Robin L, Graham, DOVE, Trade - Harper, 1972, $8.95 Adventure/Travel, Autobio-

PB - Bantam, 1974, $1.95 graphy/Biography

(24) Jeannie Morris, BRIAN PICCOLO: A SHORT SEASON, Autobiography/Biography,
Trade - Rand McNally, 1971, $5.95; PB - Dell, Sports
1972, $1.25

(22) Norris & Ross McWhirter, GUINNESS BOOK OF WORLD Sports, Other

RECORDS, Trade - Sterling, 1975, $6.95; PB -
Bantam, 1974, $1.75
(21) James Herriot, ALL CREATURES GREAT & SMALL, Trade Autobiography/Biography,

- St. Martin, 1972, $7.95; PB - Bantam, 1973, Social Issues, Adventure/
$1.75 Travel, Other
(19) Peter Maas, SERPICO, Trade - Viking, 1973, $7.95 Autobiography/Biography,
PB - Bantam, 1974, $1.75 Social Issues, Drama/Screenplay
(17) Vincent Bugliosi & Curt Gentry, HELTER SKELTER: Autobiography/Biography,
THE TRUE STORY OF THE MANSON MURDERS, Trade - Social Issues, Other
Norton, 1974, $10.00; PB - Bantam, $1.95
(17) David Wilkerson, THE CROSS AND THE SWITCHBLADE, Religion, Social Issues
PB - Pyramid, 1970, $1.25
(16) James Herriot, ALL THINGS BRIGHT & BEAUTIFUL, Autobiography/Biography,
Trade - St. Martin, 1974, $8,95 Other
(14) John H. Griffin, BLACK LIKE ME, Trade - Houghton Social Issues, Autobiography/
Mifflin, 1961, $5.95; PB - NAL, $1.25 Biography
(14) Marie Killilea, KAREN, Trade - Prentice-Hall, 1962 Autobiography/Biography,
$6.40; PB - Noble, 1967, $.92 Social Issues, Other

(14) Dougal Robertson, SURVIVE THE SAVAGE SEA, Trade ~ Adventure/Travel
G.K. Hall, 1974, $10.95; PB - Bantaw, 1974, $1.95

(13) Corrie ten Boom, THE HIDING PLACE, Trade - Chos~n Urama/Screenplay, Religion,
Books Inc., 1971, $5.95; PB - Bantam, 1¢,., $1.5C Sccial Issues

Other titles listed ten or more times are:
AUTOBIOGRAPHY OF MALCOLM X (Malcolm X & Alex Haley, PB - Grove, 1965, $1.95,
PB - Ballantine, 1973, $1.95.)
RAISIN IN THE SUN (Hansberry, Lorraine. Trade ~ Random House, 1969, $5.50.
PB - New American Library, 1961, $.7..)
SYBIL (Schreiber, Flora. Trade - Regnery, 1973, $8.95.
PB - Warner Paperback Library, 1974, $1.95.)
MANCHILD IN THE PROMISED IAND (Brown, Claude. 7Trade - Macmillan, 1965, $7.95.
PB - NAL, 1971, $1.50.)
SUNSHINE (Klein, Norma. PB - Avon, 1974, $1.50)
THE AUTOBIOGRAPHY OF MISS JANE PITTMAN (Gaines, Ernest. Trade - G.K. Hall, 1971,
$8.95. PB - Bantam, 1972, $1.25.)
OTHER SIDE OF THE MOUNTAIN (Valens, Evans G. Trade - Original Title LONG WAY UP:
THE STORY OF JILL KINMONT, Harper, 1966, $5.95. PB - Warner Paperback, $1.50.)
REFLECTIONS ON A GIFT OF WATERMELON PICKLE & OTHER MODERN VERSE (Dunning, Stephen,
Edward Lueders, & lugh Smith, Compilers. Trade - Scott, Foresman, 1966.
PB- - Scholastic, 1967, $.60.)

Following is a listing of other titles by category. This should prove to be
useful to teachers who are interested in a thematic approach to a unit. Please be
reminded that some respondents listed fiction as well as non-fiction:
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THE TALE OF BEATRIX POTTER
FOR THOSE I LOVE

FROST: A PICTORIAL CHRONICLE
BRING ME A TNICORN

A PRECOCIOQOUS AUTOBIOGRAPHY

TO RACE THE WIND

BELL JAR

LOOKING BACKWARD

GREAT BRAIN BOOKS

I KNOW WHY THE CAGED BIRD SINGS
GATHER TOGETHER IN MY NAME .
WHERE DID YOU GO-OUT WHAT DID YOU DO-NOTHING
TO CATCH AN ANGEL

AN OWL ON EVERY POST

THE HESITANT HEART

MY NAME IS AMRAM

LEONARDO DA VINCI

CEOICE OF WEAPONS

NO TIME FOR DYING

REVOLUTIONARY SUICIDE

ELLEN

EXCLUSIVE

HEADS YOU LOSE

GERONIMO

13 FIAT

YOUNG MR. CASSIDY

REAL ISADORA

BESSIE YELLOWHAIR

WHO WAS ROBERTO

THE UPSTAIRS RCOM

ABRAHAM LINCOLN

DANIEL BOONE

I, JUAN DE PARAJA

RICHIE

BURIED ALIVE

BILLY THE KID

THE LIFE AND WORDS OF JOHV ¥, KENNEDY
HELEN KELLER

WILLIE MAYS

MTCKIE MANTLE

DOUGLAS MACARTHUR

BABE RUTH

FRAN TARKENTON

GALE SAYERS

HANK AARON

JIM BROGWN

JOHNNY UNITAS

KAREEM ABDUL JABBAR

SPORTS GREATS OF THE 70'S

STORY OF MY LIFE

NOT WITHOUT LAUGHTER

THE AUTOBIOGRAPHY OF MARK TWAIN

THE LIFE AND HARD TIMES OF JUDY GARLAND
THE RISE AND FALL OF ADOLPH HITLER
GIRL WITH A PEN

EIGHTH MOON

WINSTON CHURCHILL

o7
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COMING OF AGE IN MISSISSIPPI
GEMINI

I WONDER AS I WANDER

THERE WAS ONCE A SIAVE

I ALWAYS WANTED TO BE SOMEBODY
WHEN ALL THE LAUGHTER DIED IN SORROW
0. J. SIMPSON ‘
AUTOBIOGRAPHY OF A PAPAGO WOMAN
THE LEGEND OF BRUCE LEE

THE WATER IS WIDE

YES, I CAN

STORY “OF JOSH

TO SIR, WITH LOVE
LOVECHILD: A SELF PORTRAIT
HEY! I'M ALIVE

GANDHI, AN AUTOBIOGRAPHY
PRESENTING MISS JANE AUSTEN
MADAME CURIE

THE FLYING TIGERS

PAPILLON

TIMES TO REMEMBER

JIM THORPE STORY

HOUDINTI

COOL COS

HOW MY WORLD TURNS

BART STARR

HARPO SPEAKS

ROBERT BROWNING

HIT 29

LISA, BRIGHT AND DARK
JOURNEY TO IXTLAN

CARMEN

THE JUNKIE PRIEST

SHOOTING STAR

BANG THE DRUM SLOWLY
MARTIN LUTHER KING, JR.
FLORENCE NIGHTINGALE

CLARA BARTON

20 MODERN AMERICANS

GREAT WOMEN TEACHERS

PATTON

CHARRO - MEXICAN HORSEMEN
ANNIE QAKLEY

KNUTE ROCKNE

JACQUELINE KENNEDY ONASSIS
LOU GEHRIG

THE FDR STORY

THE DAY LINCOLN WAS SHOT
SANDY KOUFAX

CHRISTY

STRANGE PEOPLE

NIGHT .

DAWN

SAM THE PLUMBER

THE SPIRIT OF ST. LOUIS
BASEBALL IS MY LIFE
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ADVENTURE/TRAVEL

HUNTERS OF THE WHALE
GAZELLE BOY

I SEE BY MY OUTFIT

TRAVELS WITH CHARLEY

REACH FOR THE SKY

LIMBO OF THE LOST

ZEN AND THE ART OF MOTORCYCLE MAINTENANCE
ESCAPE FROM COLDITZ

CATCH A KILLER

THE RAFT

SINBAD AND ME

PAPILLON

THE SHARK

HIGH ADVENTURES OF ERIC RYBACK
SS DARWIN -

HEY! I'M ALIVE '

KON-TIKI

A NIGHT TO REMEMBER

GOD IS MY CO-PILOT

BORN FREE

DEVIL'S TRIANGLE

WHITE DAWN

IBERIA

BIGGS

LIVING FREE

FOREVER FREE

GUADACANAL DIARY

MOON EXPLORERS

HIGH ADVENTURE

"THE WIND LEAVES NO SHADOWS

DARK HILLS WESTWARD

MEXICO

FAMOUS TRIALS

THE GREAT INVENTIONS

COME ALONG TO BULGARIA

TRAILS WEST AND MEN WHO MADE THEM
STRANGE 1AST VOYAGE OF DONALD CROWHURST
DOWN A DARK HALL

NEVER CRY WOLF

THE BOY WHO SATLED AROUND THE WORLD ALONE
TO SIR WITH LOVE

THE QUEST FOR ATLANTIS

THE MYSTERY OF STONEHENGE

BURIED CITIES AND ANCIENT TREASURES
JUNIOR YEAR ABROAD

JAWS

THE KING'S FIFTH

THE TIDAL WAVE

STORIES OF FAMOUS EXPLORERS

THREE CAME HOME

NIGHT OF THE GRIZZLIES

IN SEARCH OF ANCIENT MYSTERIES
MUTINY ON THE BOUNTY

RASCAL
RA EXPEDITION

LOST ON THE BARRONS

THE YEAR OF THE BUTIERFLY
OUTER SPACE STORIES

THE HOBBIT

THE SUMMER OF MY GERMAN SOLDIER
SUPER COPS

THE GUNS OF NAVARONE

WHITE ARCHER

WINTER THUNDER

SWISS FAMILY ROBINSON

THE TIME MACHINE

A WRINKLE IN TIME

HAWAIIAN JOURNEY

ISLAND OF THE BLUE DOLPHINS
RING OF WHITE WATER

A SKY OF MY OWN

THE THRESHER DISASTER

THE COMPLETE GUIDE TO TREASURE HUNTING
YOUNG AMERICANS ABRQGAD

THIS WAS THE NORTH

NOMADS OF THE WORLD

THE VOYAGES OF COLUMBUS

THE CROSSINGS

NOTHING BY CHANCE

SHARK ATTACK.

JOURNEY TO THE CENTER OF THE EARTH
BORN INNOCENT

FIRST ON THE MOON

ALWAYS ANOTHER ADVENTURE
CORBET'S TIGER HUNTING IN INDIA
BEYOND STONEHENGE

SAVAGE SAM

DELIVERANCE

ATASKA

WILDERNESS U.S.A.

SCENIC WONDERS OF AMERICA
TWO AGAINST THE NORTH

THAT WAS THEN. THIS IS NOW
BOATNIKS

TOP OF THE WORLD

THE BEARS AND I

THE JOHNSTOWN FLOOD

BUT THERE ARE ALWAYS MIRACLES
WHERE THE RED FERN GROWS

THE OLD MAN AND THE SEA

CALL OF THE WILD

LEWIS AND CLARK EXPEDITION
AKU-AKU

SHACKLETON'S VOQYAGE

. ON THE ROAD

MEN AGAINST THE SEA

AUTOBIOGRAPHY /BIOGRAPHY

ONLY A NOVEL
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HENDRIX
MRS. MIKE

CONRACK

CHARLES CHAPLIN

ALBERT EINSTEIN

JACKIE ROBINSON

JOAN OF ARC

MARY, QUEEN OF SCOTS
WALT FRASER

HITLER

LOUIS SULLIVAN

MARIE ANTOINETTE

HELEN KELLER'S TEACHER
LOUIS BRAINARD

CIARA BARTON

GEORGE CARVER

HELENA RUBINSTEIN
HANNIBAL

WES TINGHOUSE

ZACHARY TAYLOR

THE BOY WHO SAILED AROUND THE WORLD ALONE
WALKING TALL

LENIN REMEMBERS
AMERICAN ACES

FAREWELL TO MANZANAR
HOSTEEN KLAH, NAVAHO MEDICINE MAN
MARY TODD LINCOLN

THE SWAMP FOX

GREAT INDIAN CHIEFS
JENNIE

COSELL

JUDGE ROY BEAN

THREE FACES OF EVE
DIBS

ALL THE PRESIDENT'S MEN
FIFTH CHINESE DAUGHTER
GROWING UP JEWISH

MY SHADOW RAN FAST
THOMAS EDISON

FREDRICH DOUGLAS

JOE NAMATH

ROGER STAUBACH

. JOHNNY BENCH

DAVY CROCKETT
JOHNNY APPLESEED

POCAHONTAS :

SHORT WORLD BIOGRAPHIE

GREAT AMERICAN SHORT BIOGRAPHIES

WILLIAM THE CONQUERER

THE BROOKS ROBINSON STORY

MARTHA BERRY

ELEANOR AND FRANKLIN

NO IANGUAGE BUT A CRY

STREET PLAYERS -

HELL'S ANGELS

GOD'S SMUGGLER

THE TRUTH BEHIND THE KENNEDY ASSASSINATION

THE KENNEDY YEARS
CONFESSIONS OF A DIRTY BALLPILAYER
1'M DONE CRYING

ZELDA

REACH FOR THE SKY

CHEAPER BY THE DOZEN

FOUR DAYS

ESCAPE FROM WARSAW

ROBERT KENNEDY

BENJAMIN FRANKLIN

TOSCONNINI

LETTERS TO TONY

SOLID ROCK

RUN, SHELLY, RUN!

NINE O'CLOCK IN THE MORNING
THE PRESIDENT'S LADY

LOVE IS ETERNAL

THE IAST BUTTERFLY

BURR

IAUREL AND HARDY

ZAPATA

JOURNEY

CAVETT

INDIAN PATRIOTS

CHIEF JOSEPH

CUSTER'S LAST STAND

JOHN F. KENNEDY

GERONIMO

BIACK ELK SPEAKS

KATBAH

IN COLD BLOOD

MAN'S SEARCH FOR MEANING

MY FACE FOR THE WORLD TO SEE
I AM 15 AND I DON'T WANT TO DIE
THE STORY OF MY LIFE
SNOWBOUND IN HIDDEN VALLEY
LILIES OF THE FIELD

A MIGHTY HARD ROAD

CAPTAIN OF THE PLANTER

ALL GOD'S DANGERS

PRETTY SHIELD

WOODEN LEG

HAPPY HOOKER

THE WATER IS WIDE

WILD THING

CHRISTMAS MEMORIES

THE LIFE OF JERRY KRAMER
MAN IN A GREEN BERET

RASCAL

DREAM OF THE BLUE HERON

TWO YEARS BEFORE THE MAST
THE DRYSDALE STORY

DOWN THESE MEAN STREETS
TWENTY DAYS

ALI -
PICTORIAL AUTOBIOGRAPHY OF DYLAN
THE LIFE AND TIMES OF GRIZZLY ADAMS

RICHARD NIXON 5 9
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SPORTS

JIM THORPE
JABBAR!

RODEO, THE SUICIDE CIRCUIT

TEAM

ALWAYS ON THE RUN

STOP ACTION

FOUL

INSTANT REPIAY

BALL FOUR

BASKETBALL STARS OF 1973

THE UCLA STORY

NEW YORK TIMES ~- GUIDE TO SPECTATOR SPORTS
GO UP FOR GLORY

GRIESE/CSONKA

GREAT MOMENTS IN PRO FOOTBALL

KUNG FU

BRUCE TEGNER'S BOOK OF KUNG FU AND TAI CHI
THE GREATEST MOMENTS IN THE WORLD'S SERIES
FOSTER: A RACER'S DIARY

OPEN MAN

FOOTBALL

HOCKEY/FOOTBALL/BASKETBALL STARS OF 1975
STRANGE BUT TRUE SPORTS STORIES

ME AND THE SPITTER

ORR ON ICE

NAMATH, MY SON JOE

A COMIC BOOK OF SPORTS

BUCKEYE

HOW ‘TO IMPROVE YOUR BASKETBALL FOR GIRLS
BASKETBALL FOR WOMEN

TEN TOP FAVORITES

LOMBARDI

THE COMPLETE BEGINNER'S GUIDE TO BICYCLING
THE QUARTERBACK

THE STORY OF BASEBALL

AMERICAN WOMEN IN SPORTS

ALL-PRO FOOTBALL STARS 1575

JERRY BRONDFIELD

BASEBALL STARS

BETTER SCRAMBLE THAN LOSE

100 YEARS OF FOOTBALL

BABE

BASKETBALL

BASEBALL'S UNFORGETTABLES

NO-HITTER

STAR QUARTERBACKS OF THE NFL

NEXT YEAR'S CHAMPIONS

CARS IN PICTURES

OLYMPIC GAMES

GREAT DEFENSIVE PLAYERS OF THE NFL

GREAT MOMENTS IN PRO FOOTBALL

AUTO RACING

MOTORCYCLING FOR BEGINNERS

PLAYER OF THE YEAR

GREAT RUNNING BACKS OF ‘THE NFL 60
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WALT FRAZIER
FROM GHETTO TO GLORY

BOYS OF SUMMER

WILT CHAMBERIAIN

KARATE

BABE RUTH STORY

BART STARR

BIG A

RIPT=Y'S SPORTS ODDITIES

H2  AARON - 714 AND BEYOND
GULNNESS BOOK OF SPORTS RECORDS
GREATEST PRO QUARTERBACKS
THE NEW COMPLETE WAIKER

THE PUNT, PASS AND KICK LIBRARY
BILL RUSSELL

THE YOGI BERRA STORY

THE GREAT ATHLETIC FEATS

0. J. SIMPSON

BOBBY ORR

PHIL ESPOSITO

LARRY BROWN

NORTH DALIAS FORTY

FACE AT THE SUMMIT

THE FIRST 50 YEARS

STRANGE BUT TRUE BASEBALL STORIES

6 DAYS TG SATURDAY
BASEBALL ENCYCLOPEDIA

THE PRO FOOTBALL BOOK
YOGA FOR ALL AGES

THE LIGHT OF YOGA SOULY
YOGA FUR YOUNG PEQOPLE

THE SXIERS BIBLE

THE CREAT WHITE HOPE

DRAG EAJTNG

FOOTBALL'S UNFORGEITABLES
LIFE STORY OF WILLIE MAYS
KARTING

INCREDIBLE ATHLETLC FEATS
THE PRC QUARTERBACKS
BASEBALL LiNGO

FOOTBALL LINGO

THE COMPLETE MOTORCYCLE BOOK
FOOTBALL

BASKETBALL LINGO

THE SPEED KING

THE LONG PASS

MAKE THE TEAM IN BASEBALL
OFF SEASON FOOTBALL TRAINING

THE YOUNG SPORTSMAN’3 GUIDE TO FOOTBALL

STAR PASS RECEIVERS OF THE WFL
THE ¥RONT 4
PLAYOFF

HER& IS YOUR HOBBY:
MAKE THE MOST OF YOUK HURSE
0.J. THE JUICE CN THE LOUSE

MOTORCYCLING



PROFESSIONAL FOOTBALL'S GREATEST GAMES HENRY AARON

SECRETS OF KICKING THE FOOTBALL MICKEY MANTLE SLUGS IT OUT
BASKETBALL'S GREATEST TEAMS HANK AARON CLINCHES THE PENNANT
PUMPING IRON PRO FOOTBALL'S ALL TIME GREATS
HOBBIES

LOST AND FOUND FAMOUS COMPOSERS FOR YOUNG PEOPLE
FOXFIRE I, II, III YOUNG PEOPLE'S CONCERTS
SADDLE UP! HOW TO DRAW
MACRAME PUPPY OWNER'S HANDBOOK
AMERICAN INDIAN NEEDLEPOINT DESIGNS TRAPPING
STAR TREK LIVES HERE IS YOUR HOBBY: SLOT CAR RACING
A HORSE OF YOUR OWN PIAYING PRO FOOTBALL TO WIN
MAKING JEWELRY WORLD'S FINEST HORSES AND PONIES
MAKING POTTERY - PUPPY CARE AND TRAINING
BACKPACKING THE ART OF CARTOONING
THE NEEDLEWORK BOOK THE STEP-BY-STEP SERIES E.G. MACRAME
THE WHOLE KIDS CATALOG IT'S FUN TO COOK
101 SCIENCE EXPERIMENTS FRIED MARBLES
TEEN CUISINE STRING ARTS
JUNIOR COOK BOOK HOW TO TAKE CARE OF YOUR GERBIL
THE MANY WAYS OF SEEING DOLL COLLECTING
THE COMPLETE WALKER REPTILES AND AMPHIBTANS
MODEL ROCKETRY SKATE BOARDING
CROCHETING AMERICAN HORSES AND PONIES
YOU AND YOUR CAMERA TOOL CHEST
FOLK TOYS AROUND THE WORLD MAKING PUPPETS COME ALIVE
COLOR AND DESIGN IN MACRAME ADVENTURE IN NEEDLEPQINT
1001 VALUABLE THINGS YOU CAN GET FREE BUILDING POTTERY EQUIPMENT
OUTDOOR ART FOR KIDS HORSES :
GETTING STARTED IN MODEL BUILDING HERE IS YOUR HOBBY
A MODERN I'ERBAL MAKE IT WITH PAPER
ILLUSTRATED HASSLE-FREE MAKE YOUR OWN INTRODUCING NEEDLEPOINT

CLOTHES BOOK HISTORIC PLANE MODELS
CODES AND CIPHERS: SECRET WRITING THROUGH CHICO'S ORGANIC GARDEN

THE AGES WOODSTOCK CRAFTSMAN'S MANUAL
MOTHER EARTH'S HASSLE FREE INDOOR PIANT THE GADGET BOOK

BOOK GAME OF BASEBALL

CARS, MOTORCYCLES, ETC.

1975 MOTORCYCLE REPAIR HANDBOOK , COMPLETE ENCYCLOPEDIA OF MOTOR CARS
AUTG REPAIR MANUAL DRAG RACING
MOTCRCYCLES: CLASSICS AND THOROUGHBREDS INCREDIBLE A. J. FOYT
KING OF THE DRAGSTERS BIKES AND RIDERS
STOCK CAR RACING, U.S.A. FINDING THE GROOVE
MOTORCYCLE HANDBOOK ALL ABOUT MOTORCYCLES
EOT ROD FAMOUS CUSTOM AND SHOW CARS
.CYCLE JUMPERS 30 pAYS IN MAY
STEVE MCQUEEN: STAR ON WHEELS ROAD RACE
MOTORCYCLE AND BIKE HANDBOQOK SPEEDING MOTORCYCLE
WHEELS AND PISTONS WORLD OF RACING CARS
HOW YOUR CAR WORKS AUTO ALBUM
WHEELS ALL ABOUT HORSES
ALL TERRAIN ADVENTURE VEHICLES MOTOCROSS
MOTORCYCLING FOR BEGINNERS GREAT MOMENTS IN AUTO RACING
AUTOMOBTILES OF THE WORLD : HOW AUTOMOBILES ARE MADE

RACING CARS AND GREAT RACES 6 1 'UNDER THE HOOD
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KARTING THE RED CAR

THE COMPLETE MOTORCYCLE BOOK INDY 500
HERE IS YOUR HOBBY: MOTORCYCLING AUTO RACING
CARS IN PICTURES AUTOMOBILES OF THE FUTURE
ON TWO WHEELS FIXING UP MOTORCYCLES
COMPLETE GUIDE TO MOTORCYCLES AND AUTOMOTIVE ENCYCLOPEDIA
MOTORCYCLING MOTORCYCLES
ZEN AND THE ART OF MOTORCYCLE MAINTENANCE EVERYTHING YOU'VE ALWAYS WANTED TO
DAVID SOHN'S COLLECTION OF MOTORCYCLE KNOW ABOUT CARS BUT WERE AFRAID
SHORT STORIES TO ASK
DRAMA /SCREENPLAY
THE MAKING OF STAR TREK WESTSIDE STORY
THE JAWS LOG MIRACLE WORKER
THE YOUNG FRANKENSTEIN A MATTER OF PRIDE
BILLY JACK : 28 SCENES FOR ACTING PRACTICE
AMEN CORNER CRUCIBLE
THE GASSNER SERIES OF BEST AMERICAN PLAYS BLUES FOR MR. CHARLIE
PURLIE VICTORIOUS INHERIT THE WIND
BECKET DR. COOK'S GARDEN
A MAN FOR ALL SEASONS SHIPWRECK
A LION IN WINTER ABSURD THEATER
LET ME HEAR YOU WHISPER THE NIGHT THOREAU SPENT IN JAIL
J.B. DEATH OF A SALESMAN
THE ANDERSONVILLE TRIAL THE GIASS MENAGERIE
THE WONDERFUL ICE CREAM SUIT AFTER THE FALL
DEATH TAKES A HOLIDAY : AMERICAN GRAFFITI
A MEMBER OF THE WEDDING STREETCAR NAMED DESIRE
TEN LITTLE INDIANS FINIAN'S RAINBOW
THE CORN IS GREEN DEVIL AND DANIEL WEBSTER
NIGHT MUST FALL LIGHT IN THE FOREST
THE SHRIKE : LOVE STORY :
TO BE YOUNG, GIFTED AND BLACK JONATHAN LIVINGSTON SEAGULL
COMEDY OF NEIL SIMON FIFTY PLAYS FOR JUNIOR ACTORS
6 PLAYS BY RODGERS AND HAMMERSTEIN EASY PIAYS FOR BOYS AND GIRLS
ROMEO AND JULIET WHEN THE LEGENDS DIE
YOU'RE A GOOD MAN, CHARLIE BROWN WAR OF THE WORLDS
GREASE THE STORY OF M*A*S*H
BAD SEED SOUNDER
FANTASTICS TEN SHORT PLAYS
THE EFFECT OF GAMMA RAYS ON MAN-IN-THE-MOON BEST MYSTERY AND SUSPENSE PIAYS OF
MARIGOLDS THE MODERN THEA TRE
POETRY ANTHOLOGY
MINDSCAPES AZLTAN
POEMS WHERE THE SIDEWALK ENDS
THE WAY ARROWS FOUR
ONLY THE MOON AND ME OPPOSITES
SOME HAYSTACKS DON'T EVEN HAVE ANY NEEDLES POETS CHOICE
A WORD IN EDGEWISE PROPHET
POETRY OF ROCK BIACK VOICES
CONTEMPORARY BLACK POETRY COLLECTED POEMS
THE ME NOBODY KNOWS SOUNDS OF SILENCE
100 PLUS AMERICAN POEMS - ON CITY STREETS
WITHIN YOU/WITHOUT YOQU CALVALCADE OF POEMS
GRANDFATHER ROCK POETRY OF THE SOUTH
GIVE ME A COOK DRINK OF WATER 62 AMERICAN FOLK POETRY




IN THE CLEARING BEYOND THE HIGH HILLS HONEY AND SALT

SELECTED POEMS FOR YOUTH _ I AM THE DARKER BROTHER
'ONE HUNDRED MODERN POEMS : ' OXFORD BOOK OF POETRY
THIS LAND IS MINE SPRINTS AND DISTANCES
MY HOUSE BEACH GLASS
THE WOMEN AND THE MEN THE INNER CITY MOTHER GOOSE
WHO I AM BLACK POETRY
THE GOLDEN LOVE 100 BEAUTIFUL THINGS
MALE AND FEMALE UNDER 18 SEASONS IN THE SUN
POEMS FOR PLEASURE A BOOK OF NATURE POEMS
ROOM FOR ME AND A MOUNTAIN LION: POETRY ALONE
OF OPEN SPACE ROUNDUP OF WESTERN LITERATURE
v RELIGION
THE PROPHET GOD IS FOR REAL, MAN
GOD IS RED - JUNKIE PRIEST
JOURNEY TO IXTLAN I1'™ OK, YOU'RE OK
BLACK ELK SPEAKS THE BROKEN WING
BIBLE WHO AM I, GOD
SENSE OF WHERE YOU ARE THE LATE GREAT PLANET EARTH
DELIVER US GREAT RELIGIONS OF THE WORLD
THE PRISONER AND THE KINGS THE FOUR LOVES
™ _ LIVING BIBLE
THE LORD IS MY SHEPHERD TWO FROM GALILEE
THE STORY OF WORLD RELIGIONS THE TEACHING OF DON JUAN
IN SEARCH OF MEANING A SEPARATE REALITY
THE NEW RELIGIONS THE MORMONS
HELLO GOD, IT'S ME MARGARET RELIGIONS
HARE KRISHNA AND THE COUNTERCULTURE ARMED WITH LOVE
SCHEMERS, DREAMERS, AND MEDICINE MEN - YOUNG PEOPLE AND RELIGION
THE CHOSEN HISTORY OF RELIGION IN THE U.S.
THE FAITHS OF MANKIND RUN BABY RUN

SOCIAL ISSUES

CUSTER DIED FOR YOUR SINS CHICANO MANIFESTO

ADDICT! : WE TAIK, YOU LISTEN

MY SHADOW RAN FAST REPORT FROM ENGINE CO. 82
WORKING SOUTH BY SOUTHWEST
POPULATION BOMB NIGGER

AMERICAN WAY OF DEATH FUTURE SHOCK

BLOODLETTERS AND BADMEN BOSTON STRANGLER
BIOLOGICAL TIME BOMB PROBLEMS OF DEATH

BLACK MASKS: WHITE FACES THE LONELY CROWD

DARK GHETTO , BURY MY HEART AT WOUNDED KNEE
TRAVELS WITH CHARLEY DEATH IS A NOUN

RICHIE WARD 402

THE ABORTION DECISION : HOW TO SAY NO TO A RAPIST AND SURVIVE
THE FAMILY OF MAN THE FOXFIRE BOOK

ROSENBERG TRIAL ' BOYS AND SEX

GIRLS AND SEX - SINGLE AND PREGNANT

"FACTS ABOUT SEX FOR TODAY'S YOUTH TOTAL LOSS FARM

WITH LOVE FROM KAREN FAMILY TALIK

DRUGS: FACTS ON THEIR USE AND ABUSE SOMEWHERE A CHILD IS CRYING
TO BE A SLAVE JONES

1'M SOMEBODY IMPORTANT EXCLUSIVE

GROWING UP BLACK THE PERSECUTOR

I NEVER PROMISED YOU A ROSE GARDEN ¢ 3. i JORDI: DAVID AND LISA
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THE MANSON FAMILY
YOUNG PEOPLE AND DRUGS

THE NAVAJO

THE AMERICAN WAY OF DEATH

THE SHOOTINGS AT KENT STATE

ROAD TO WOUNDED KNEE

PATCH OF BLUE B
CONVERSATIONS WITH AMERICANS

HEROIN IS MY BEST FRIEND

THE TRUTH ABOUT DRUGS

MY LAND IS DYING

THE RIDDLE OF RACISM

DEATH ROW

NON TRADITIONAL CAREERS FOR WOMEN
UNDER THE MASK

DON'T LOOK AND IT WON'T HURT

HERE I AM

IN COLD BLOOD

ANTHEM

MIND DRUGS

WHAT YOU SHOULD KNOW ABOUT DRUGS AND
DRUG ABUSE

GIRLS OF HUNTINGTON HOUSE

YOUNG PEOPLE AND PARENTS

PANIC IN NEEDLE PARK

UP THE DOWN STAIRCASE

WASHINGTON VS. MAINSTREET

BLACK CARGO

CIVIL RIGHTS

TOO MUCH GARBAGE

THE DOPE BOCK -

SMALL HANDS, BIG HANDS

THE MIGRANT WORKERS AND CESAR CHAVEZ

NO IANGUAGE BUT A CRY

TO MY BROTHER WHO DID A CRIME - -

THE GLORY AND THE DREAM TEACHER

OTHER-UNCIASSIFIED

EPIC POETRY - I AM JOAQUIN
I'M SOMEBODY IMPORTANT

GIFTS OF AN EAGLE

BURY MY HEART AT WOUNDED KNEE
WOUNDED KNEE

THE PAPAGO PEOPLE

BATTLE OF THE LITTLE BIG HORN
CHARIOTS OF THE GODS

THE SOOTHSAYER'S HANDBOOK

BEST OF LIFE

DIBS

NO IANGUAGE BUT A CRY
EVERYTHING YOU'VE ALWAYS WANTED TO KNOW

ABOUT SEX

HOW TO BE YOUR OWN BEST FRIEND
I'M OK, YOU'RE OK

THE MISEDUCATION OF THE AMERICAN NEGRO
DOWN THESE MEAN STREETS

GO TELL IT ON THE MOUNTAIN

THE FIRE NEXT TIME

AN AMERICAN FAMILY

EIGHTY-THREE HOURS TIL DAWN
BATTLE OF BRITAIN

STRANGE UNSOLVED MYSTERIES
~IN COLD BLOOD

HELEN HELP US

IN SEARCH OF ANCIENT MYSTERIES
BERMUDA TRIANGLE MYSTERY, SOLVED
GODS FROM OUTER SPACE

SENSE OF WONDER

AMERICAN RIDDLE BOOK

BODY IANGUAGE

ALL THE PRESIDENT'S MEN

THE GOD BENEATH THE SEA

THE HOLLOW HILLS

SPINDRIFT

ERIC - 6 L
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GARDENS OF WAR

THE CRYSTAL CAVE

WRAPPED FOR ETERNITY

WORDS FROM THE MYTHS

TERRORS OF THE SCREEN

MORE FREAKY FACTS

THE FOXFIRE BOOK

VOLCANOES

DINOSAURS

THE GREAT HOUDINI

STRANGELY ENOUGH

STRANGE, SUDDEN, AND UNEXPECTED

RIPLEY'S BELIEVE IT OR NOT

ILLUSTRATED BEATLES

THE COMPLETE SHERLOCK HOILMES

UNDERSTANDING WEATHER

THE UNIVERSAL URGE

THE PANTHEON STORY OF ART FOR YOUNG
PEOPLE

A VOICE FOR WILDLIFE

LIFE IN A DROP OF WATER

THE LIBERATED WOMAN'S SONGBOGK

SLEEP AND DREAMS

ADVERTISING

HANDBOOK ON DATING

UFO'S PAST, PRESENT, AND FUTURE

STRANGE POWERS OF UNUSUAL PEOPLE

LINDA GOODMAN'S SUNSIGNS ’

DANCE IS A CONTACT 5PORT

GRAFFITI #2

BIG BOOK OF JOKES

ASK BETH: .YOU CAN'T ASK YOUR MOTHER

CHEAPER BY THE DOZEN

SOUND AT SUNSET

GLIMPSES OF THE BEYOND

STORY OF JOSH

" SUNSHINE



GREEK GODS AND HEROES
WITCHCRAFT OF SALEM VILIAGE

UF0 EXPERIENCE

WITCHCRAFT TRIALS OF SALEM VILIAGE
IS SCMETHING UP THERE?

THE DEVIL'S SHADOW

ALIENS FROM SPACE

UF0'S EXPLAINED

THE AMERICAN COWBOY IN LIFE AND LEGEND
RODEO

AMERICAN HORSES

WORLD WAR II IN THE AIR: EUROPE
THE BATTLE FOR IWO JIMA

INDIAN STORIES FROM THE PUEBLOS
THE SHARK

HORSES

THE BEST JOKES FROM BOY'S LIFE
THE COWBOYS

RIDDLES, RIDDLES, RIDDLES

THE SHARKS

NAVAJO MADE EASIER

COMANCHE OF THE SEVENTH

JEAN AND JOHNNY

DETOUR FOR MEG

IN THE SHADOW OF A RAINBOW

UFO0'S

SUN SIGNS

THE OTHER SIDE OF THE MOUNTAIN
DEATH BE NOT PROUD

LIMBO OF THE LOST

THE GULAG ARCHIPELAGO

UF0'S AND IFOQ'S

DELL HOROSCOPE BOOKS

PORTRAIT OF A MINORITY: SPANISH
SPEAKING AMERICANS

CONTROLLING YOUR WEIGHT

FULL HOLD AND SPLENDID PASSAGE

EXPLORERS AND EXPLORING

YOU BE THE JUDGE

THE WRECK OF THE WHALESHIP ESSEX

OCTOPUS AND SQUID

FIRST YOU CATCH A FLY

IS THAT MOTHER IN THE BOTTLE

ACUPUNCTURE

STREET POEMS

FAT FREE

THE ART OF AMERICA IN THE EARLY
TWENTIETH CENTURY

UNDERSTANDING SEX

WHY WE DO WHAT WE DO

COSTUMES AND STYLES

MAKING IT: A GUIDE TO STUDENT
FINANCES

MATH MENAGERIE

POLTERGEISTS

EASY GOURMET COOKING

THE SOOTHSAYERS

GOODBYE TO BEDLAM

MOTHER NATURE'S BEAUTY CUPBOARD

MONEY AND KIDS

RETURN TO HIROSHIMA

TRIANGLE OF TERROR

WALK ABOUT
OTHER-WES TERNS
FALLON
OTHER-IANGUAGE
STRICTLY SPEAKING WORD PILAY
PULLET SURPRISES HOG ON ICE
OTHER-HUMOR

STORIES TO MAKE YOU FEEL BETTER

AN OWL IN THE ATTIC AND OTHER PERPLEXITIES

TALES OUT OF SCHOOL

OTHER-EDUCATION

AN EMPTY SPOON
TO TEACH, TO LOVE
THE WATER IS WIDE

P.S. YOU'RE NOT LISTENING
THE THREAD THAT RUNS SO TRUE
ME, THE FLUNKIE

OTHER-SCIENCE/ECOLOGY

INCURABLE WOUND
WHAT'S LEFT
THE DELECTABLE MOUNTAINS

THE BEST NATURE WRITING OF JOSEPH WOOD KRUTCH

ELEVEN BLUE MEN

A MAN NAMED HOFFA
- THE CASE OF THE MIDWIFE TOAD

OTHER-ARCHITECTURE /BUILDING

CATHEDRAL
PYRAMID

CITY



. OTHER-CRIME
BLOODLETTERS AND BADMEN

OTHER~-SEX

BOYS AND SEX GIRLS AND SEX
OTHER-ANIMALS

ANIMALS NOBODY LOVES WHO WAKES THE GROUNDHOG
ALL CREATURES GREAT AND SMALL ALL THINGS BRIGHT AND BEAUTIFUL
NEVER CRY WOLF THE LION
INCREDIBLE JOURNEY SOLO: THE STORY OF AN AFRICAN WILD
BORN FREE DOG
POLICE DOGS IN ACTION " FIRST AID TO ANIMALS

The results of this survey (along with the bibliographical information and price
of the most popular books) should enable educators to choose books for purchase, help
students find a book they might like, and assist teachers themselves in developing
thematic units, utilizing non-fiction, based on student interest.

SHOPTALK:

"Of course, this is only one example. I have spoken of the 'well-wrought' junior
novel as our transitional vehicle. What does this glib expresSion mean? It
means first that a valid facet of adolescent experience is handled with in-
sight. This differentiates the true junior novel from the juvenile book which
is merely easier to read than an adult book. The true junior novel, however,
emphasizes the inner development of an adolescent character against the back-
drop of the adolescent culture. The nature of the problem area treated is un-
important. The run-of-the-mill book may deal with a serious problem, let's
say the estrangement of father and son, and yet treat it superficially and
patly with no real insight into the genesis of the problem or the motivations
of the people involved. On the other hand, some junior novelists are prone
to take a tongue-in-cheek attitude which assures the reader at the outset that
the problem is really not important and that if he will but be patient for 240
pages all will be well. By what means are problems solved or adjusted to?
This is a key question. In the formula piece, solutions are often complete
and phony, dependent upon external circumstance and coincidence rather than
upon development of the main character. For example, Jim's ambition is to
make the football team but he is woefully inept. His older brother takes him
in hand for some private sessions and Jimmy becomes a shifty tailback. The
better books avoid, of course, any complete and final solution of problems,
stressing evolution rather than metamorphosis. (Dwight Burton, "The Role of
the Junior Novel: The Teacher's Stake," in Ruth E. Reeves, ed., IDEAS FOR
TEACHING ENGLISH: GRADES 7-8-9, SUCCESSFUL PRACTICES IN THE JUNIOR HIGH
SCHOOL, Champaign, IL: NCTE, 1966, p. 233)

The membership of the International Children's Literature Association (CIA) took
a vote and arrived at a list of the 10 best children's books published in
America since 1776. (1) E.B. White's CHARLOTTE'S WEB, (2) Maurice Sendak's
WHERE THE WILD THINGS ARE, (3) Twain's TOM SAWYER, (4) Alcott's LITTLE WOMEN,
(5) Twain's THE ADVENTURES OF HUCKLEBERRY FINN, (6) Laura Ingalls Wilder's
THE LITTLE HOUSE IN THE BIG WOODS, (7) Esther Forbes' JOHNNY TREMAIN, £8)
L. Frank Baum's THE WIZARD OF 0Z, (9) Wilder's THE LITTLE HOUSE ON THE PRAIRIE,
(10) Scott 0'Dell's ISIAND OF THE BLUE DOLPHINS and Jean Craghead George's
JULIE OF THE WOLVES. ("Roundup" supplement, DENVER POST, March 7, 1976, p. 25)
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"HAVE YOU GOT ANOTHER BOOK JUST LIKE THAT OTHER BOOK YOU TOLD ME ABOUT IAST WEEK?"
~==QR---
A HIGH SCHOOL LIBRARIAN TELLS THE TRUTH ABOUT WHAT TODAY'S TEENAGERS ARE READING

Cynthia K. Crow, Librarian, El Toro High School, El Toro, California

Perhaps some of the experts are right and we are moving toward the time when books
will be passé. Since our current crop of teenagers has been weaned on television, many
high school English teachers worry that kids no longer read for pleasure, but only to
fulfill school assignments. I can only conclude from observing the teenagers I know
best that the only necessity for developing teenagers into people who read for enjoy-
ment is a large amount of available reading material that they really like to read.

What are kids reading in 1976? Everything! Adolescent novels, adult novels,
oldies but goodies, contemporary non-fiction, and lots of periodicals. The adoles-
cent novel is so popular I have to keep as many as 10 copies of some of the more re-
quested titles. Most often asked for are THE OUTSIDERS; THAT WAS THEN. THIS IS NOW;
THE PIGMAN; MY DARLING, MY HAMBURGER; LISA, BRIGHT AND DARK; MR. AND MRS. BO JO JONES;;
DURANGO STREET; THE CONTENDER; PHOEBE; WHERE THE LILIES BLOOM; WHERE THE RED FERN
GROWS; and IT COULD HAPPEN TO ANYONE. THE OUTSiDERS is still the most popular adoles-
cent novel in our area. It is a perfect book to recommend to the student who hates to
read. You must be aware that after you get a student to read his first book he will
be back for more. That's when you give him THAT WAS THEN. THIS IS NOW and get ready
to move him on to CATCHER IN THE RYE.

In adult fiction, JAWS is as popular with teenagers as it is with other readers.
Some current favorites in adult fiction are DAY OF THE JACKAL; DUEL OF EAGLES; 1ADY;
HARVEST HOME; THE OTHER; THE GODFATHER; THE EXORCIST; ATRPORT; HOTEL; ONE FLEW OVER
THE CUCKOO'S NEST; LOVE STORY; JONATHAN LIVINGSTON SEAGULL; WATERSHIP DOWN; THE CRYS-
TAL CAVE; THE HOLLOW HILLS; THE SHIVERING SANDS; THE EAGLE HAS LANDED; THE 7% SOLU-
TION; ONCE IS NOT ENOUGH; SUMMER OF '42; EXODUS; and every Harlequin Romance I can
get my hands on (if Harlequin Romances gag you, please remember that kids could care
less about that, and so what's wrong with a corny happy ending anyhow?) Also, any-
thing that's been made into a film is almost a sure-fire hit with teenagers.

Adult science fiction and fantasy are so popular with teenagers that I've put
them together in a separate category. Top choices right now are anything by Ray
Bradbury (FAHRENHEIT 451; MARTIAN CHRONICLES; ILLUSTRATED MAN; etc.), CLOCKWORK ORANGE;
CHILDHOOD'S END; RENDEZVOUS WITH RAMA; 2001: A SPACE ODYSSEY; CAT'S CRADLE; BREAKFAST
OF CHAMPIONS; SLAUGHTERHOUSE-FIVE; LORD OF THE RINGS: and STRANGER IN A STRANGE LAND.
Also Edgar Rice Burroughs '"Mars" series is back i paperback. T put the first four
on the shelves and they were gone in 15 minutes!

It may shock you to know that kids are re-discovering GONE WITH THE WIND; GRAPES
OF WRATH; CATCHER IN THE RYE; THE GUOD EARTH; CALL OF THE WILD; WHITE FANG; THE GREAT
GATSBY; FAREWELL TO ARMS; FOR WHOM THE BELL TOLLS; OF MICE AND MEN; and even the books
of Twain and Dickens. Often students are assigned to read a ''classic" in English
class, and they become hooked on the author and read everything they can find. That
should give hope to the local English department!

In non-fiction the favorites are GO ASK ALICE (wherever you classify this it's
a big hit!); ALIVE; BRIAN'S SONG; I AM THIRD; PAPILLON; HELTER SKELTER; DEATH BE NOT
PROUD; KAREN; I PIG; SERPICO; THE GIRLS OF HUNTINGTON HOUSE; DIARY OF ANNE FRANK;
ERIC; THE BEST OF LIFE; DOVE; SYBIL; GUINNESS BOOK OF WORLD RECORDS (I think I could
open a library with 100 copies of this book!) RIPLEY'S BELIEVE IT OR NOT series, and
the current rages THE TEACHING OF DON JUAN; A JOURNEY TO IXTLAN; and A SEPARATE
REALITY by Carlos Casteneda. 67 ’
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The most read periodicals besides the daily newspapers are DIRT BIKE; SURFER;
CYCLE; CYCLE NEWS; SEVENTEEN; GLAMOUR; and MADEMOISELLE.

If your high school library does not contain most of these titles, I would cer-
tainly question the librarian. 1If a large amount of paperbacks aren't in sight--if
the Librarian is hidden in her office and doesn't want to help your kids find books--
if her main objective is keeping the Library clean and neat and keeping the kids away
from the books--if she thinks that the latest adolescent novel is BEANY GETS ACNE and
no decent child would consider reading SYBIL or GO ASK ALICE or HELTER SKELTER--you've
got trouble! (See what you can do about getting rid of her. She's turning kids off

to reading and she's bad for our image!)

If your library has none of these problems--stop in and watch your students
reading because they enjoy it. It will remind you why you went into teaching!

SHOPTALK: .
"It has been argued that if these books were not available the better books would be

read. It is possible that the children of the literary classes may be wooed
temporarily from better reading but if they have been taught to love the best
books the reading of teen-age stories will be only a temporary phase and who
knows but that these children of the literate may also need a little help in
adjusting to the adult world? Certainly up to the past twenty years the best
books had the field to themselves and the general public could not, by any shade
of the imagination, have been called well read. Twenty years ago people traveling
on subways, buses, and trains read either nothing or pulp magazines. To read a
respectable book made one stand out like a sore thumb. Today, the conspicuous
reader is the one reading a pulp magazine. To be sure, teen-age stories are not
responsible for this but it cannot be said that when the best books had the field
to themselves the level of reading was higher.

Despite any defense made of teen-age novels, all those who produce or circulate
them know they are thin fare from a literary point of view. They all agree that
they are not ends in themselves but are intended as tools in the development of
the reader. To the indifferent reader they teach the joy and excitement of
reading; they supply reading matter to the accelerated young reader of undevel-
oped emotions until he can respond to adult books; they teach the bewildered
teen-ager to be at home in his world and point him to better books. Young people's
collections in many large public libraries are. made up of 20 per cent teen-age
stories and 80 per cent adult books. Libraries are attempting to introduce adult
reading to teen-agers, using the teen-age story as the valuable tool it is. The
trained young people's librarian seldom fails to observe the signs of maturity

in her readers and can testify that many a girl who once read SUE BARTON, STUDENT
NURSE is today reading Tolstoy and Paton," (Margaret A. Edwards, "The Rise of
Teen-Age Reading," SATURDAY REVIEW, November 13, 1954, p. 95)

In the last few years, several books which have won awards have come under attack for
their racism, or, to be more exact, their supposed or alleged racism., Paula
Fox's THE SLAVE DANCER has been so attacked, unfairly it seems to me, A more
concerted attack has been aimed at Theodore Taylor's THE CAY. If you're curious
about the nature of the attacks or the defenses, look at "Censorship and Racism:
A Dilemma for Librarians' and "Revoking THE CAY Award: The Establishment Cries
Foul!'" in the INTERRACIAL BOOKS /"UR CHILDREN BULLETIN, 1975, Nos. 3 & 4. The
charges are disturbing,and both attacks and defenses deserve the attention of
teachers and librarians since we're likely to see more of these in the near

future. X
68
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S’ .MAGUNDI IN JUNIOR HIGH READING
Jackie Cronin, Jordan Junior High School, Minneapolis, Minnesota

What do 7th and 8th graders in an inner city school in Minneapolis, Minnesota
enjoy reading? Happily, they are reading a tremendous variety and volume of books
and magazines. 1In the past it was nearly a categorical fact that boys, particularly
of junior high age, read non-fiction and that girls read fiction. We see a slight
departure from that dictum in our school library, but adolescent boys still seldom
delve into fiction except for a few titles within the subjects of delinquency and
adventure. Those books include DURANGO STREET, THE OUTSIDERS, ESCAPE, RUN, BABY,
RUN, THAT WAS THEN, THIS IS NOW (delinquency), and MY SIDE OF THE MOUNTAIN, DEATH
WATCH (which was televised as THE SAVAGES), and CATCH A KILLER (adventure).

Television and movies are the greatest motivators for getting boys into fiction.
We have frequent requests for JAWS, TOWERING INFERNO, HINDENBERG, PLANET OF THE APES,
the STAR TREK series, THE POSEIDON ADVENTURE, the M*A*S*H series, SERPICO, SUPER

COPS, and ROLLERBALL.

Caution is the by-word when it comes to boys and fiction. It is an unusual
sight, indeed, to see a young man browsing in the fiction section as girls are wont
to do. Besides the few familiar aforementioned titles and the movies and television
shows with which they are already conversan.. they show little interest in trying

stories.

There are two exceptions to Chis in the classroom setting. Despite the aversion
to fiction, novels that are read in the classroom are generally well received by boys.
The following have been taught successfully in our school as part of a unit or read
aloud by the teacher: SHANE, BLESS THE BEASTS AND CHILDREN, WHERE THE LIL1ES BLOOM,
WILD IN THE WORLD, JOHNNY BINGO, ISLAND OF THE BLUE DOLPHINS, OLD YELLER, JULIE OF
THE WOLVES, BAD FALL, and WILD GOOSE, BROTHER GOOSE, the last three scoring highest,

When students receive an English assignment to read a novel, either relating to
a teaching unit or one of their choice, my colleague and I give book talks. When it
comes time for selection many boys are in there scrambling with the girls for the
good stories. It is unfortunate that the appreciation and enthusiasm for required
reading rarely carries over into a new reading pattern. Reading abilities which tra-
ditionally rank lower than girls, slower social and emotional-maturation, plus a sex~-
ist view that stories are sissified are undoubtedly contributing factors to the situa-
tion. Unfortunately, the schools only provide remediation for the first problem.

Boys churn through volumes of non-fiction in almost every subject area: collect-
ing, magic, sports, World War II battles and equipment, gangsters, monsters, horror
movies, old comics revived, pictorial works, animals, aquariums, hunting, fishing, to
name a few. We will never have enough materials about judo, karate, Kung Fu, and
Bruce Lee to satisfy the demands. Waiting lists are unending for THE LEGEND OF BRUCE
LEE; BRUCE LEE, 1940~1973; KUNG FU: CINEMA OF VENGEANCE all of which we carry in

multiple copies.

There is evidence of some cross-over by the sexes in their conventional areas of
interest in non-fiction. Minnesota law states that all home economics and industrial
arts courses must be co-educational. Boys reveal expanded interests in cookbooks or
materials pertaining to child development. Girls are cautiously becoming more catho-
lic in their reading tastes, but still have a long way to go. In the non-fiction
area they traditionally have read biographies and animal books, but we have been
cheered by a gradual interest in sports, particularly the pro sports (the Twin Cities
are the home of four pro teams - football, baseball and two hockey). As may be
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expected they enjoy a variety of craft books and share an enthusiasm with the boys
for drawing books.

Guidance through their adolescent period is a large part of what girls seeck
through young adult fiction. The range of reading levels and emotional maturity
of our girls is reflected in their choice of books. They like ingenuous stories
about the quest for friendship such as THE THREE OF US, GERTRUDE KLOPPENBERG, (PRI~
VATE) and JENNIFER, HECATE, MACBETH, WILLIAM McKINLEY AND ME, ELIZABETH, the latter
as being a fine example of interracial friendship,

Novels about physical maturation, breast development, the onset of menstruation
and sex instruction are very important. The epitome in that category is Judy Blume's
ARE YOU THERE, GOD? 1IT'S ME, MARGARET, THEN AGAIN, MAYBE I WON'T, also by Judy
Blume, an author who is an established winner with our readers, FREDDY'S BOOK an
amusing tale of a young boy seeking the truth about sex, and THE THREE OF US are
additional titles. Tardy sex education resulting in pregnancies is a popular sub-
ject depicted in John Neufeld's FOR ALL THE WRONG REASONS, BONNIE JO GO HOME, MY
SWEET CHARLIE, TOO BAD ABOUT THE HAINES GIRL, and THE GIRLS OF HUNTINGTON HOUSE.

Family problems as depicted in MOM, THE WOLF MAN AND ME, a delightful story of
an illegitimate teen-ager who wants to stay that way,IT'S NOT THE END OF THE WORLD,
a story of divorce by Judy Blume, JENNIFER, the story of a girl with an alcoholic
mother, are regular. Since such a large number of our students are in single-parent
homes, have a step-parent or experience other severe family problems, it is not dif-
ficult to see why this genre is so significant to them.

The popularity of books about physical and mental infirmities exists for various
reasons: some readers mention that they have family members or friends with similar
problems; they enjoy stories of triumph over difficult odds; it's sometimes comforting
to read stories of people whose lives are worse than their own. Frequently chosen are
DEENIE, the story of a girl with scoliosis, curvature of the spine by Judy Blume, LIS-
TEN FOR THE FIG TREE, about a blind, black girl, and NO LANGUAGE BUT A CRY, a non-
fiction story written by Richard D'Ambrosia, the psychiatrist who treated the physi-
cally and mentally battered child in his account.

Credible female delinquents have received short shrift in Y.A. novels, but there
have been some recent entries in the field that provide equal time. RUN, SHELLEY, RUN,
a rather preachy story about the dehumanization of penal institutions on a runaway girl
and two television inspired novels, SARAH T. (teen-age alcoholism) and BORN INNOCENT
(runaway and gang rape in a detention center) are examples Hal Ellson's TOMBOY, not to
be confused with Beverly Cleary's book, in its 16th printing since its 1950 publication
is a bit dated, but the alienation experienced by the main character is familiar to
many of our young ladies. Runaways, especially girls, are as great a problem in our
city and these books reflect the problem. Marilyn Harris' THE RUNAWAY'S DIARY is
more difficult to read than the previously mentioned titles, but is very introspective.

Guilt and fear are the resultant emotions following the wrongdoings caused by a
prank telephone call and I KNOW WHAT YOU DID LAST SUMMER, a tale of hit-and-run. TiE
BAD SEED; a chilling tale of evil, is thoroughly relished, especially, when our read-
ers discover that the book's ending is much wr=r=2 than the movie version.

Many girls in upper-elementary grades anc : .ior high keep their own diaries and
enjoy novels written in that form. Harris™ boc.., GERTRUDE KLOPPENBERG, PRIVATE, DIARY
OF A.N., GO ASK-ALICE and DIARY OF A FRANTIC KID SISTER are other examples.

A continuing fondness for mystery stories prevails plu & new category we chiller

fans simply call ''creepy stories." THE MANX CAT, THE BABYSITTER, CRAWLSPACE, FERAL,
and CARRIE are our favorites - marvelous stories of demented personalities, animals
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gone mad and hyperkinesis as the weapon of an avenging teen-ager.

Literature depicting the life experiences of their respective minorities is
avidly read by the black and Native American students, books like Maya Angelou's
delightful autobiographies, I KNOW WHY THE CAGED BIRD SINGS, and GATHER TOGETHER
IN MY NAME plus OSSIE, the incredible life story of Ossie Guffy, a black woman who
struggled through life encountering several black men who all loved her and left
her with child. The fact that this woman continued to pass up the solution to her
ongoing problems of pregnancy and poverty (having her tubes tied) all the while ra-
tionalizing to herself that her sex life was moral as long as she continued to pro-
create as God intended. Hopefully, the girls who read the book see the drawbacks to
that line of thinking and recognize the greater truths illustrated in her story.

THIS CHILD'S GONNA LIVE, a pulsating novel of a rural Southern black woman's
torment struggling for her children's survival, is exhausting and depressing to read,
but our more mature young ladies are persevering. Young adult novels which are in
demand are LISTEN FOR THE FIG TREE; A TEACUP FULL OF ROSES; I, DWAYNE KLEEBER; DIARY
OF A.N.; and DADDY WAS A NUMBER RUNNER.

SHOOT AN ARRGW TO STOP THE WIND, THE ORDEAL OF RUNNING STANDING, OUR CUP IS BRO-
KEN, SOUL CATCHER, and HATTER FOX are recommended by our leading Native American fic-
tion reader whose tastes in literature u.re mature and sophisticated. HATTER FOX,
slated to become a movie is a heartrending story of a modern day Navaho girl that
many students, regardless of race, have read.

A librarian may be said to have a biased viewpoint on the subject of children

and books being surrounded all day by young people seeking information and recreation
from the printed word. Keeping this in mind, it is, nevertheless, difficult for this
librarian to accept the premise that youngsters don't read as much as they did before
the advent of television. With a concerted effort by teaching and library staffs an
active reading program can exist in any school. Much ¢. its success hinges on posi-
tive attitudes of the professionals. Even though children have reading deficiencies,
they still like to look at pictures in books, have interests to pursue and will read
if materials of appropriate reading levels and interests are provided. Given oppor-
tunity and encouragement by librarians and teachers, time in school to use the library
and to read, great improvements in reading and attitudes towards books can be attained.

BIBLIOGRAPHY .
(Note: All books are available in paperback unless indicated by aa *. Because

of frequently inflated book prices, readers should consult the latest issue of
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tion on hardbound books, cunsult BOOKS IN PRINT. Most libraries carry these

reference tools).
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""The first duty of the teacher of literature is, therefore, to see that his pupils

have abundant opportunities to
must never cease. There is no
may be mastered in a year or a
aim at is the acquisition of a

read good books.
central theory or doctrine of literature that

term of a school course.
store of memorable reading.

Reading must begin early and

The essential thing to
The teacher must

know what the good books are, and must perpetually watch to assure himself that

the books he recommends are really taking vital hold on minds.

The danger to

be dreaded is that reading grow perfunctory, a task done to please the teacher,

not spontaneous, not impelled by inner motive."

(Samuel Thurber, "How to Make

the Study of Literature Interesting,'" THE SCHOOL REVIEW, September 1898, p. 491.
Samuel Thurber was one of the great teachers and English~educators of his time,
and his articles are still worth read.ng, especially those that appeared in

ACADEMY. )

"Claims are frequently advanced for the use of so-called 'junior books,' a 'literature

of adolescence,

' on the ground that they ease the young reader into a frame of

mind in which he will be ready to tackle something stronger, harder, more adult.
The Commission has serious doubts that it does anything of the sort. For classes
in remedial reading a resort to such books may be necessary, but to make them a
considerable part of the curriculum for most students is to subvert the purposes
for which literature is included in the first place. In the high school years,
the aim should be not to find the students' level so much as to raise it and such
books rarely elevate." (FREEDOM AND DISCIPLINE IN ENGLISH: REPORT OF THE COM-
MISSION ON ENGLISH, NY: College Entrance Examination Board, 1965, p. 49)
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THE QUALITIES GF LITERATURE FOR ADOLESCENTS
M., Jerry Weiss, Jersey City State College, Jersey City

The study of the qualities of literature should begin by recognizing the qualities
of readers. Nothing is more personal than the way an individual reads: the way he
selects a book for his particular mood or purposes, the way he finds delicious mean-
ings for himself, the way he interacts with an author and his ideas, the way the read-
er interprets and makes inferences, the way he uses his mind to think about 1life and
to determine what values life has to offer him.

This personal nature of reading certainly leads to biases. The critic reacts to
a book or a play by the way the work has "touched" or "moved" him. The reviewer has
a list of experiences and special tastes he draws upon in reporting on what he has read,
liked, disliked. Too many times critics consider their role as standard-setting, re-
flecting the very best---at least for now. But which critics can we trust when there
are so many urging us to taste this book or try that one? Who is trying to determine
the '"qualities" which best represent which interests of which readers?

Eich individual brings something to the printed page as a reader, and he takes
something away concurrently. The words form snapes and images of ideas which spark
his thinking and cause him to consider his own ways of behaving, his ways of coping,
his ways of perceiving, his ways of expressing himself. Thus, reading is a very active
process, affecting the reader within, and often externally.

Frank G. Jennings in his book, THIS IS READING, explains the nature of reading as
an agent of change in the following paragraph:

Change is our earliest teacher, our constant companion, our dearest enemy, our
most fickle friend. Change spins the multi-colored top of the probable world and
it becomes the shimmery mist of the possible universe. Change is motion and light
and fear. Change is the standard and the thing it measures. Change makes telling
worthwhile and listening useful. Change is the what and why of reading. . .(p.65).

We seek stability-in-motion in this society. We wish to ride herd on change
and make it serve us better than ever before. The world is various, beautiful
and new. There is no certitude that lasts forever and certainty is surely death.
But we are placing into our children's hands power to literally reach the stars
and unless they can be taught to read with wisdom and act with occasional humili-
ty, their children may have only memories of 'giants in other days." We are re-
quired then to teach the method of intelligence. To teach them how to interpret
the dial and counter readings of the machines they will make to extend the power
of their senses; to teach them how to select appropriate ways of doing things
from among a thousand competing alternatives; to teach them how to depend upon
the decisions of intelligence without excluding the creative hunch that makes
"the things that never were' commonplace. (p.77).

The what and why of reading, as Jennings has described them, make me a far more
humble writer of 'qualities in the literature for adolescents.'" I admit I have biases,
and such an admission urges me to think through carefully the recommendations which I
am about to make. I have enjoyed certain reading experiences and have not appreciated
others., 1In fact, I am exercising a quasi-censorship by talking about certain books
and omitting others, particularly some which have been praised by many critics and have
even won awards and special citations, I am a poor follower for those who would make
too many judgments for me. At best this article might challenge the readers to write
an article on this same topic: spend an equal amount of time thinking through what
criteria you would list. The articles readers write might very well be more profound
or profane. What is more important, we shall have spent a great deal of time thinking
critically, sharing reactions, discussing ideas, recognizing reading as an agent of

change.
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(Please keep in mind that there are two reading experiences involved throughout
adolescence. First, a reader may thorcughly unjoy and respond to works written ty
those who specialize in creating young adult books, sometimes referred to as '"the jun-
ior novel." Then a reader may find books which uare generally written for adults butf
which appeal to him for some personal reason. It is difficult to know just how quick-~
ly students mature in and through their reading experiences, but this growth is norma®
and should be encouraged. Teachers know how to keep a sharp eye on students, and thevw
are always ready to guide students into more sophisticated literary works commensurate
with the students' intellectual, social, emotional, physical and moral development.
Students may have mastered the basic skills; but they may not be mature enough to ceal
with certain ideas, issues or concepts presented by such authors as Jjames Baldwin, J.D.
Salinger, Kurt Vonnegut, Jr., or D.H. Lawrence).

I have gotten extremely tired of so many of the first-parson-singular, pseudo-
psychological treatis.s, which remind us that the author waz oncc a person "just like
you," who went through adolescence concerned with acne, making new friends, feeling
left out, parental pressures, broken homes, sex, drugs, death, and meeting crisis af-
ter crisis before "turning on'" or '"turning out."

I know what I want in a good book!
I want to know if the writer has something to say that will appeal to adolescents.

Lynn Hall, for example, in STICKS AND STONES, shows how gossip, ignorance and ac- -
cusations of homosexuality drive 17-year-old Tom into inner turmoil., (This is not a
homosexual book). The author vividly describes the vicious consequences of gossip,
lies and rumors, and a boy's life is greatly affected, What causes the gossip? Why
do insecure people try to tear other people down in order to build themselves up? How
can we protect the innocent victims of such accusations? (This is a good novel to use
in comparison with Robert Anderson's moving play, TEA AND SYMPATHY, and Lillian Hell-
man's drama, THE CHILDREN'S HOUR. Sandra Scoppettone in TRYING HARD TO HFAR YOU, tells
the story of a gang who discover that two boys are homosexuals, and she describes how
this leads to heartbreak and terror).

Sol stein, in THE MAGICIAN, relates the nightmare tale of Ed Japhet, a 16-year-old
gifted mugician. Ed goes to the school prom and presents an exciting magic show, Later
that evening, as he and his date head for his father's car, he is brutally attacked and
almost killed. What follows is a narrative which shows the twisted minds of the de-
fendants and the clever scheming of the defense attorney. Both conservatives and 1li-
berals will have to reckon with their views on law and order. (Such a theme can very
well be discussed after reading Harper Lee's TO KILL A MOCKINGRBIRD and Anthony Burgess'

A CLOCKWORK ORANGE).

Glendon Swarthout's BLESS THE BEASTS AND THE CHILDREN reveals the problems, per-
ceptions and needs of six boys, misfits in a summer camp, who band together for one
last act of rebellion and strength which can reaffirm their own personal faith in them-
selves. Their act of '"freeing the herd" can easily trigger the consciences of those
who are "anti-hunting" and those who are concerned about the preservation of wild life.
(Students can continue to gain a better understanding of man's relationship to the "ani-
mal world by reading and discussing some of the following: Gavin Maxwell's RING OF
BRIGHT WATER; Sterling North's RASCAL; Ronald Rood's ANIMALS NOBODY LOVES; Allan M.
Eckert's WILD SEASON; James Herriott's ALL THINGS GREAT AND SMALIL and ALL THINGS BRIGHT
AND BEAUTIFUL; Ernest Thompson Seton's LIVES OF THE HUNTED; Richard Bach's JONATHAN
LIVINGSTON SEAGULL; Allen W. Eckert's INCIDENT AT HAWK'S HILL; Rudyard Kipling's JUNGLE
BOOKS; Nell Murphy's edited collection of ANIMAL STORIES).

Hermann Hesse dares to raise serious questions about the qualities and purposes
of formal education in BENEATH THE WHEEL. Hans, the central character, begins to ana-
lyze himself as an intellectual and social human being. He soon realizes that there
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is more to life than getting the best grades aml being better than everyone else. He
has serious problems in articulating what he is finding out about himself, especially
to his father and to others who view education as a most competitive process.. (This
mlth very well be used with excerpts from Alvin Toffler's FUTURE SHOCK and Nell Post-
man's and Charles Weingartner's TEACHING AS A SUBVERSIVE ACTIVITY). Students in school
throughout the nation are evaluating their own reasons for learning or for leaving
school. Teachers and administrators are examining their metheds and materials and are
looking at alternatives to traditional programs. Paula Danziger, in her semi-humorous
novel, THE CAT ATE MY GYMSUIT, introduces us to Ms. Finney, a dynamic English teacher
who will try anything in her classroom to help her students to learn, but who is sus-
pended because of her controversial teaching methods. Her devoted student, Marcy, who
is bored with school until she met Ms. Finney, organizes a protest against the school
board on behalf of her teacher. Many problems take place, and Marcy takes a long.hard
look at the adult world. Books such as these raise a very important question: what
should our schools be doing to prepare students for living in the twenty-first century?

Sharon Bell Mathis, in TEACUP FULL OF ROSES, gets to the very heart of growing up
black. The pressures of reality can hit any family, and sometimes the blows can be
overwhelming and disasterous. This is a story of loves and loyalties, of drugs, dreams,
drop-outs, death.

'Told you, Davey. People always doing wrong things, messing up. Even loving
the wrong people. It wasn't a good place for you. You did everything too good.

And that always means trouble. . .(p.124). -

Somewhere there must be an answer to the powerful negative forces of inner-city
life. June Jordan offers "love' in her National Book Award winning novel, HIS OWN
WHERE. Lorraine Hansberry sees hope through family ties in A RAISIN IN THE SUN. E.M.
Braithwaite suggests education and cooperation, with a dash of respect for others, in
TO SIR, WITH LOVE. Students have to read about life in America, rural, urban, suburban,
They should be able to see the diverse ways environment affects people. For how many
is the pasture really greener on the other side?

These are just a few examples of important issues which authors are developing
for adolescent and adult minds. Discussions, debates and special projects and reports
on topics such as these will require intensive and extensive reading. These activities
can produce a quality of thinking so badly needed in this nation today. Literature
which is based on the real issues confronting students today can very well produce young
adults who can better cope with such issues involving an honest understanding of the
feelings and needs of others, those factors which contribute to crime and violence,
and an appraisal of. those precious institutions whlch have linked generations together

throughout the centuries.

I want to know if the writer capitalizes onthe sensitive nature, feelings and e-
motions of adolescents.

Several important writers have attempted to describe the adolescent years:

Edgar Friedenberg: Desplte our exaggerated concern for and almost prurient in-
terest in the ''teen-ager," we have no neutral term for persons between the ages
of, say, fourteen znd twenty-one. ''Adolescent' has overtones at once pedantic

and erotic, suggestive of primitive fertility rites and of the orgies of classical
antiquity. '"Young person' meets the requirements of British juris-prudence in
referring precisely to a portion of this age range, but it is too poor in conno-
tations to be a useful phrase in ordinary speech. '"Teen-ager' remains the choice
for popular usage. It is patronizing, and sounds rather uneasy and emtarrassed;
but these qualities may add to its appeal, for many of us do indeed respond to

adolescence with forced joviality.

Arthur Koestler: Adolescence is a kind of emotional seasickness. Both are
funny, but only in retrospect.
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Sir Rabindranath Tagore: 1In this world of human affairs there is no worse nui-
sance than a boy at the age of fourteen. He is neither ornamental nor useful.

It is impossible to shower affection on him as on a little boy; and he is always
getting in the way. If he talks with a childish lisp he is called a baby, and if
he answers in a grown-up way he is called impertinent. In fact any talk at all
from him is resented. Then he is at the unattractive, growing age. He grows out
of his clothes with indecent haste; his voice grows hoarse and breaks and quavers;
his face grows suddenly angular and unsightly. It is easy to excuse the short-
comings of early unavoidable lapses in a boy of fourteen. The lad himself becomes
painfully self-conscious. When he talks with elderly people he is either unduly
forward, or else so unduly shy that he appears ashamed of his very existence.

Such attempts to describe 'adolescence" force readers and writers to be aware of
the tremendous changes and types of problems attributed to this age group. There are
developmental stages expected of adolescents, and many have come to realize that for
some this is the best of times, while for others it was the worst of times.

S.E. Hinton through THE OUTSIDERS has demonstrated rare skill in portraying a
"gang cult'" who only know how to express themselves through violence. The need to
belong and to be accepted is basic, even if this need conflicts with other personal
values. The characters are viewed as individuals in their own right; then they are
members of a group. Sensitivity is often masked throughout adolescence. To be sensi-
tive does not necessarily make one weak, but names and labels are pin-pricks which lead
to cries and actions not always coherent. Hinton continues the message of gang wars,
drugs and the problems of growing up in THAT WAS THEN, THIS IS NOW.

M.E. Kerr, in THE SON OF SOMEONE FAMOUS, introduces us to Adem Blessing, the son
of a2 most powerful and prominent man in America. Adam, by moving to live with his
grandfather, tries to run away from being in the limelight because of his father's
high station. He realizes he can't compete with his father's image, and he suffers
a blow-after-blow bombardment on the little ego he has left by failing to live up to
his father's expectations. This is a story of "being nothing.'" (Mental illness is
still our number one disease, and suicide is a major means of trying to escape for
many troubled adolescents. Kin Platt, in THE BOY WHO COULD MAKE HIMSELF DISAPPEAR,
shows the total emotional collapse of a 12-year-old who feels that he is completely
rejected by both parents. Hannah Green, in I NEVER PROMISED YOU A ROSE GARDEN, de-
picts a young girl's courageous struggle to return to sanity from a mental hospital.
John Neufeld shows the powers of friendship when three teen-agers help Lisa Shilling,
heroine of LISA, DARK AND BRIGHT, cope with her mental problems. Marjorie Kellogg ex-
poses a world of mentally and physically abused children in LIKE THE LION'S TOOTH.

Ken Kesey makes many provocative statements about the sane and the insane in ONE FLEW
OVER THE CUCKOO'S NEST. Who really knows what sanity is? Who is qualified to make

such judgments? Who can best prescribe their treatments? Is the world outside of
mental institutions better than the one within the walls with the therapy, padded cells,

~and people with whom one can talk things over?)

Norma Klein's SUNSHINE is the story of Kate, a young pregnant woman who learns
she has cancer. Kate realizes that she has to hold on to love through Sam until the
very end. She shows us how very precious each moment of 1life really is. (Other works
dealing with "life and death'" are Thornton Wilder's play, OUR TOWN; Doris Lund's ERIC;
John Gunther's DEATH BE NOT PROUD; Erich Segal's LOVE STORY; Anne Frank's THE DIARY OF
A YOUNG GIRL; GO ASK ALICE; Rose Levit's ELLEN: A SHORT LIFE, LONG REMEMBERED; John
Langone 's DEATH IS A NOUN; Robert Jay Lifton's and Eric Olson's LIVING AND DYING; Lewis
Thomas' THE LIVES OF A CELL: NOTES OF A BIOLOGY WATCHER; Jeannie Morris' BRIAN PICCOLO:
A SHORT SEASON)., Literature expands our senses even to that point when we can feel the
agonies of human suffering and realize the sorrow and the relief that one feels when a
parent or friend loses someone through death after watching pain and disease change an
individual day by day. 76
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There is hardly a deeper emotion than love. Writers thrc ghout the centuries
and titroughout the world have explored and exploited this sacred relationship between

and amcig people.

Ann ‘dse !, in MR. AND MRS. BO JO JONES, develops the story of two teen-agers, July
and Bo Jo, whe, after dating a short while, find themselves in a predicament~--July is
pregnant. Now they have to decide if there should be an abortion, or if they should
give the baby away, or if they should get married and keep the baby. Should they change
their plans, affecting their entire futures, and get married? What would a pill-ori-
ented society advocate? What moral issues, if any, are involved? The book does point
out the frustrations and responsibilities the two face in trying to pull their lives

together.

Patricia Direnzo, in PHOEBE, shows a l6-year-old girl who tries desperately to
hide her secret that she is pregnant. Phoebe realizes she can't run away from her
problem, and this story is her painful, agonizing search for a way out. (Do teen-agers
really worry about such consequences today? 1Is there a correlation between love and
sex? Are there any other ingredients?)

Paul Zindel, in M ARLING, MY HAMBURGER, describes living and loving in a teen-
age world, particularly when you feel you are not the best looking or the most popular.
The two couples are open and honest, at times humorous and anxious. A climax is reach-
ed when one girl suffers an unwanted pregnancy and participates in an illegal abortion.

Two great Broadway musicals focus on young love, WEST SIDE STORY and THE FANTA-
STICKS. 1In both of these plays the young lovers realize the truth in Moliere's state-
ment: ''Reason is not what directs love." But what does? Who else besides Judith
Viorst sings the praises of married life, even if she's over thirty?

Laughter is an emotion which needs tapping. James Thurber, Richard Armour, Doro-
thy Parker, Jean Kerr, Sam L. -inson, Charles Schulz, Jules Feiffer, Neil Simon, Will
Rogers, Woody Allen, Mark Tww.n, O. Henry, Benjamin Franklin, Langston Hughes, Jesse
Stuart and Max Shulman are just a few of the many writers committed to tickling funny-
bones, pricking consciences, helping many to appreciate the absurdities and trivia which
can plague us so. The special gift of laughter is hardly ever examined in classrooms.
Why? What makes an Archie Bunker so popular? Why does nostalgia evoke screams of de-
light, for example, in the play GREASE? M. Jerry Weiss, in his edited collection of
poetry and prose, TALES OUT OF SCHOOL, shows how writers have found many sources of de-
lightful humor in all kinds of classroom. What a masterpiece is Bel Kaufman's UP THE

DOWN STAIRCASE!

I want to know if the writer will help the adolescent expand his human awareness
and extend his experiences, even into the unknown.

These 'qualities' are often found in broad genres worthy of stud-

Through science fiction, students can touch many points on a ‘'tiae iine;" they
can go backward, forward, up, down, or even stand still in the middle of time and
space. Here are the strange and fascinating worlds developed by Robert Heinlein, Ro-
bert Silverberg, Ben Bova, Ray Bradbury, Rod Sterling, Isaac Asimov, Arthur C. Clarke,
Frank Herbert, Ursula Le Guin, Lloyd Alexander, Andre Norton, Frederick Pohl, James
Blish, Jules Verne, H.G. Wells, Pierre Boulle, Harlan Ellison, James Gunn, Roger El-
wood, Alan Dean Foster, Barry Malzberg and Theodore Sturgeon. Space travel is a real-
ity. Time is that fragile link between reality and fantasy. Heroes and heroines chal-
lenge the forces of light and darkness, truth and ignorance, progress and stagnation,
robots and humans, love and hate, life and death. Mortals and monsters, men and mach-
ines, moonmen and martians---all in print, challenging, probing, presenting tomorrow's
answers today. Star Trek is alive and doing very well for adolescents of all space

ages. 77
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Great mystery and espionage writers stir the students' minds to solve problems
which can threaten any segment of the world. What drives people to violent and crimi-
nal acts? In what ways should man really be his brother's keeper? How does the law
protect the innocent? How many times has it failed? How has technology helped create
and helped solve major mysteries? Why are these literary genres so popular? What are
readers escaping from? Doesn't violence breed violence? From Poe to Christie there
are hundreds of cops, robbers, secret agents, super-sleuths, private eyes, aggressive
district attorneys, sophisticated defense attorneys, and a ghastly cast of characters
ready to plunge into anybody, anytime, anywhere, for anything. What reasoning' What
conniving. Father Brown and Rabbi Small are saintly heroes in this "no-man's land."
This is Hitchecock country, and he's chilling every moment.

There must be-fantasy for minds to grow and for new dreams and new worlds. A stu-
dent needs the experience of exploring the "dream world" of others. He accepts the
idea that animals do talk; people shrink; legends, folk-tales, myths are truths forever
and forever. Fantasy is that marvelous way of explaining what is or might be. Richard
Adams has given us WATERSHIP DOWN; J.R.R. Tolkien has captivated man with THE HOBBIT
and "The Lord of the Rings'" trilogy. Peter Beagle has taken us on an exciting quest
in THE LAST UNICORN. Many writers have introduced us to the maddening worlds of were-
wolves, vampires, spirits, ghosts and other supernatural beings. On some occasions we
have delighted in the antics of our "imaginary beings;" at other times we have been
forced to keep one eye open all night---just in case. James Thurber gave us a jovial
jab;, Bram Stoker gave us a jolt! Imaginations come alive, and we saw, we felt, we
screamed.

Thea there are those books which allow readers to move into "others' shoes." Chaim
Potok, in THE CHOSEN and THE PROMISE, leads us from boyhood to manhood in the lives of
Hasidic and Orthodox Jews in modern Erooklyn. Vera and Bill Cleaver, in WHERE THE LIL-
IES BLOOM, take us to the Great Smoky .lountains and show us how Mary Call Luther keeps
her orphaned family together. John Neufeld, in EDGAR ALLEN, tells what happens when a
white family adopts a black child. A world of hatred and resentment is unleashed.
Nicholasa Mohr, in NILDA, describes for her readers the painful four years during which
a young Puerto Rican girl reaches womanhood in Spanish Harlem. John Ney, in OX: THE
STORY OF A KID AT THE TOP, introduces us to a 12-year-old boy who is the son of a very
rich family. Ox goes on a series of adventures with his bored father, and he finds new
understandings through the people he meets and the bizarre experiences he has. Julia
Cunningham, in DORP DEAD, shows what happens to an orphaned boy who is apprenticed to
a cruel ladder maker. This evil master beats his dog and is building a cage to imprison
the boy. Robert Newton Peck, in A DAY NO PIGS WOULD DIE, explains the Shaker traditions
and values of family life as it affects a 12-year-old Vermont boy. This is home spun
culture at its finest. v

Patricia Clapp, in CONSTANCE, describes accurately the romance and adventure ex-
perienced by the first settlers of Plymouth. Judy Blume, in ARE YOU THERE, GOD? 1IT'S
ME, MARGARET, tells the delightful story of a 12-year-old girl who moves from New York
to New Jersey and has to make new friends. She struggles with her "religious identity"
problem, since one of her parents is Jewish and the other is Catholic. She has to make
ner own decision for herself. She talks to God and asks for guidance. 1It's not easy
making such decisions on your own.

I want writers to recognize the immediate experiences and responses of youth,

Jerzy Kosinski's BEING THERE certainly raises speculations about the effects of
television on human personaiities and the implications socially, politically and intel-
lectually. This is a most impressive and provocative novel written for a telavision-
oriented culture. What happened to Chance? Could he explain it to himself? Could we,
the American people, explain it, or did it really just happen? Why is this book con-
troversial? Should this book be taught or banned? Why?
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Students often have ways of expressing their own views on what's happening around
them. Stephen Joseph has edited an excellent collection of poetry and prose written by
inner-city children who talk of their hopes and fears in THE ME NOBODY ENOWS. Andrew
Summers has edited a stunning collection of compositions written by students in Texas
who were all academic failures on the outside, but who reveal their sources of laughter
and sorrow in ME, THE FLUNKIE. Nancy Larrick and Eve Merriam edited an interesting col-
lection of student writing in MALE AND FEMALE UNDER 18. Volumes such as these show stu-
dents how others of their own age are reacting to their environment. These writings
stimulate student discussions on similar topics and encourage more students to espress
their own ideas in writing.

It is important that students be introduced to the vast stockpiles of biographies
and autobiographies, diaries and journals. By viewing the lives of others, students
can gain some understanding of those special moments when something "happened" that
turned a rather "unglamorous' person into a "special being" who gave us talent, lead-
ership, ideas, inspiration, and things.

The best qualities of literature for adolescents will turn readers inside out, up-
side down. The literature will form a basis for ideas and critical thinking. Compari-
sons of life styles enable students to identify themselves and to find images for build-
ing their own values and reasons for being. Literature ‘permits students to compare and
contrast, to experience the real and the unreal. The qualities of these activities de-
veloped through literary experiences can make a lasting impression on those who find
stimulation and satisfaction in analyzing the lines of lives, the writers and their
words. A quality is one's own value judgment about what he has done. The quality of
literature is best decided by that reader who looks, sees, and critically comments.

SHOPTALK :

Why should English teachers spend their precious time reading adolescent literature?
"We believe there are five good reasons why teachers need to know adolescent
literature from firsthand acquaintance.

First, respectable criticism of any field begins with actual contact with that
field. If teachers insist on criticizing or damning adolescent literature, they
ought to do so from having read it, not from assuming its inherent badness.

A critic without close knowledge of the field in question is not merely an un-
reliable source; he is an intellectual fraud.

Second, adolescent literature has produced some well written books, and these
books have the right to be judged on an equal basis with children's literature
and adult literature. If much adolescent literature is literary ‘'garbage,' much
of any year's production of adult books is likewise 'garbage.'

Third, adolescent literature is worth knowing because kids often know it already
and they read it for good reason. If English teachers know the books their
students are reading, it must follow that they may find out something about
their students' needs and interests. Adolescence is a time of questioning, of
doubting, of fearing, of wondering, and of setting lifelong attitudes.

Fourth, adolescent literature is useful and usable in the classroom. It serves
as one way of getting kids started on a lifetime reading pattern.

Last, adolescent literature is worth the time and attention of English teachers
because it's fun and fast reading. If teachers and students alike read for many
different reasons at many different times, the main reason for voluntary reading
is enjoyment." (Ken Donelson and Beverly Haley, "Adolescent Literature: You Mean
That Garbage Written for Kids Who Can't Read?'' CLEARING HOUSE, March 1973,

pp. 442-443)
%9
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SOME THOUGHTS ON SPECIAL INTEREST AND ETHNIC LITERATURE
Alleen Pace Nilsen, ASU Department of Library Science

Special interest groups are becoming more vocal and more demanding in what they
want in books for young readers. It no longer seems sufficient to point out inequities
and/or oversights. For example, the Task Force on Gay Liberation of the American Li-
brary Association recently wrote up-guidelines in which they asked that more children's
books be written on gay themes presenting gay persons positively. They also asked that
people who are 'proudly identified as gay" be called in to review such books before
they are published so that suggestions for changes can be made.

This sounds like we are getting dangerously close to having books written by com-
mittees instead of letting them be the creative inspiration of a single author. The
second biggest problem--the first would be getting a readable story--with a book written
by a committee would be choosing the committee. Should it be people all of the same
feeling? Or is the purpose to bring together a representative sampling of ideas? A
mental picture of such a committee flashes through my mind. I can just see an oval
conference table with a serious minded group intent on rewriting, for example, LITTLE
RED RIDING HOOD. A feminist insists that they have to change her personality. Instead
of a passive little girl meandering through life just letting things happen to her,
she should be someone who plays an active decision-making role.

Sitting next to her is an ecologist who doesn't hear a word she says because he's
shouting over and over again, "But wolves aren't wicked! They 're just misunderstood!"
Across the table is a realist who with a gleam in her eye suggests that it's highly
unlikely that the wood cutter just happened to go by at the crucial moment and hear
the little girl's screams. More likely he was a Peeping Tom who had been lurking in
the foundation bushes of the cottage. A reading specialist suggests that with this
salacious detail they have the potential for a high interest piece, especially if they
have the Litctle Red Hood riding a motorcycle. And since it is now going to be high
interest, she wants it to have a low vocabulary so the committee decides to keep to
words of no more than two syllables. But this is their undoing because there are some
dissidents at the end of the table who point out that the only character with dark
skin is the wolf. They insist that some representative new characters be added. They
add a black, but then they get stuck on adding a Native American and a Chicanoc be-
cause these terms have more than two syllables. They begin debating about the advis-
ability of using Mex as an easy-to-read term for Chicano and then either red man or
Injun for Native American. The whole thing comes to an abrupt ending when the dissi-
dents stomp out slamming the door behind them.

This imagined picture isn't too far from reality. There are people that are com-
mitted to certain causes, and they push their particular interest while remaining al-
most oblivious to the needs of other groups and to the desires of readers who just
want a good story. Undoubtedly, in the long run, books will be richer for all the
excitement and enthusiasm, but in the meantime it would be well for us to keep things
in perspective and to realize that no one piece of literature can fill all needs.

A current controversy relates to an author's qualifications to write about a
particular group. A voice that is growing louder and louder says that to be accept-
able the writer must belong to the group he or she is writing about. In opposition
to this view, is a group whose philosophy might be summed up in the pert comment,
"After all, MOBY DICK wasn't written by a whale!"

"But,' comes the reply, '"Whales aren't reading it either!"

Since I'm Anglo Saxon and middle class, I hadn't had the chance to experience
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the kind of thing that has resulted in so many people joining the faction crying for
authenticity until I read Virginia Sorenson's WHERE NOTHING IS LONG AGO: MEMORIES OF
A MORMON CHILDHOOD (Harcourt, 1963). I too had a Mormon childhood, and I knew for a
fact that Sorenson was writing about her own life so I was completely secure in my
expectation for authenticity. 1In our Sunday morning services we have what are called
two-and-a-half-minute talks, always two of them—-qnless someone forgets--and they are
given by people from alternating classes both from junior and senlior Sunday school.

I don't know why they have such a strange name. Probably a hundred years ago someone
thought up the name with the idea of communicating that it was to be just a short
message. Today, we never even think of the literal meaning of two-and-a-half minutes.
It's just one of those church phrases that sort of rolls into one word. But Sorenson
must have had a non-Mormon editor to whom the phrase sounded awkward. The editor
smoothed it out by rounding the term off to "three minute talk'.

What a jolt this strange phraseology gave me! It was as if I were having an in-
timate conversation on the telephone with a good friend and suddenly the whole tone
of the conversation changed because a third party--a stranger--had entered the room.

I suppose it's this kind of thing--these innumerable little clues that an outsider
has entered the picture--that has made groups ask that books about them be written only
by people actually in the group. But there are real problems with such a request.
"First, it isn't foolproof as shown by the editoris: slip-up with the three-minute talk.
A second more serious problem is that it would make racial isolation necessary in books.
Since few authors are members of more than one group, we would only have books written
about communities in isolation. This would be ironic since ostensibly the whole thing
was started through people's desire to get along with and to understand each other.

If we say that writers can only write about their own group, then we are implying
failure--we're saying that it's impossible to understand one another. And today it
is the budding relationships between groups that make for interesting stories. This
is where the drama is.

For example, in Carol Lee Lorenzo's HEART OF SNOWBIRD (Harper, 1975) one of the
most interesting parts is Laurel Ivy's relationship to 13-year-old Hank Bearfoot, the
first Indian to go to school in Snowbird Gap. And THE INTEGRATION OF MARY-LARKIN
THORNHILL by Ann Waldron {Dutton, 1975) wouldn't be a story at all if we didn't have
both blacks and whites. Mary-Larkin's father is a Presbyterian minister, and when
integration is ordered in her southern community, she ends up being practically the
whole process. All her friends either go to private schools, move to different neigh-
borhoods, or give false addresses so they don't have to go to Phyllis Wheatley Junior

High.

Another interesting new book that we wouldn't have if we adopted the philosophy
that writers must stick to their own ethnic group is R. R. Knudson's FOX RUNNING
(Harper, 1975), the story of an Apache girl whose grandfather trained her as a runner.
When a track team from a college sees her running, they practically kidnap her. The
main story is the relationship of friendship and professinnal moral support that de-
velops between the girl and an Olympic runner already or 1e team. The ethnic dif-
ferences between the two women are certainly there and tney do play a part in the
story, but more important is the bond they feel as runners.

I once heard Naomi Madgett, a black poet, discuss the problem that an ethnic
writer faces. She said that approximately half of her poetry is written about speci-
fically black experiences, but the other half deals with things that could be exper-
ienced by anyone. There are blacks who criticize her for this because they feel that
just as her whole life has been influenced by the fact that she is black, all of her
writlng should also be influenced by this fact. But her belief is that people, re-

81
-7l

.



gardless of their ethnic group, are more alike than different. 1In this period of
awakened interest in ethnic groups, we tend to forget this and to stress the differences.

If we analyze our own reactions to what we read, we will see that there are many
things which transcend ethnic identification. For example, in my classes we often
read Scott O'Dell's SING DOWN THE MOON (Houghton Miflin, 1970). This is the story. of
the Navajo's enforced march from Canyon de Chelly to Fort Sumner, New Mexico. As
Anglos, the majority of us should identify with Kit Carson and his "Long Knives,"
the soldiers who drove the group on their tragic long walk. Students with Spanish
surnames should identify with the Spanish slavers who stole Bright Morning and sold
her as a slave. And boys in the class should identify with Bright Morning's young
husband who gave up after the group arrived at their destination. But none of these
things happen. Every student in the class identifies with Bright Morning, the young
Navajo girl whose story is being told.

The negative light in which 0'Dell places all the groups except the Navajos brings
up another protiem in ethnic literature. If each book is written strictly from the
viewpoint of one group, then the tendency might be to build up that group at the ex-
pense of other groups. There is something in our literary heritage that makes us
expect every story to have a 'good guy" and a '"bad guy." The result of being super
conscious of races or of other groups is that we tend to classify the bad guys and
the good guys as to group identification, rather than to individual characteristics.
This brings about stereotyping.

Stereotypes exist in people's minds for two reasons. First, the same attitudes
are repeated over and over so that they become the predominant image in the reader's
mind. Or, seco: 1, a stereotype can result from the fact that someone has had only
one exposure to a particular race or group. For example, a teenager who knows nething
about Mexican America- d who reads Frank Bonham's VIVA CHICANO (Dutton, 1970) and
stops there can hard.: said to have developed an understanding of Mexican Americans.
Still he has insights t...c he didn't have before reading the book. When these in-
sights are combined with ideas from other books--and from an awakened interest in
real-life Chicanos~--then something worthwhile has been accomplished. Variety and
balance are the keys to solving the very real problem of stereotyping.

The last problem that I will mention in connection with the growing trend to
think of a particular book ag the "property" of a particular group is that the overall
effect will probably be to also limit the readership to that group. It's true that
one of the purposes of ethnic literature is to make a group feel good that it is im~.
portant enough to be written about. But an equally valid purpose is to give outsiders
a chance to live vicariously. I have heard people discussing what books they will get
for their school libraries, and invariably they express the idea that if they have
blacks attending their school they will buy lots of books about blacks. If they have
Chicanos, they will seek out books on Chicanos and so forth.

This is fine, up to a point. But we need to be careful not to overdo it, parti-
cularly when recommending specific titles to individuals. TI've had more than one
middle aged black friend tell me that the reason they hate LITTLE BLACK SAMBO is that
when they went to school it was the only book in the library about a black and 1li-
brarians were always handing it to them.

The same kind of resentment can be built inte teenagers today. For example,
someone comin; © om a minority family struggling to raise its social class, even
though by infinicely small steps, may be either crushed or resentful if given a book
about a ghetto family with the implication being that, "You'll like this book because
it's about peopl: just like you and your family."
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We have no right to make such decisions. Instead we have an obligation to ofrier
'opportunities for readers to discover simllarities between their lives and the lives
they are reading about. If we jump ahead -ni make the connections for them, then we
have deprived them of going through the process of self discovery and relating their
raading to their own lives, which in large measure is the value of realistic fiction.
Besides, it is almost impossible to make a correct match, and most people would rather
that you didn't try than that you tried and missed a little bit.

My husband recently went to a dentist who uses music piped through earphones to
soothe his patients. The assistant cheerfully asked what his preference was. 'Classi-
cal music,'" he answered. She smiled brightly and switched the tape to something by
Montavani. He would have preferred almost anything to this near-mies.

The reason that we have boundaries between different types of music or different
groups of people or even different countries is that there is something which is
basically different between one group and another. When I worked with foreign stu-
dents at the University of Michigan, I instinctively used to group them together by
what part of the world they came from. After several near disasters I decided that
drawing names or going by the alphabet or by any random system was preferable. People
from India didn't necessarily like to room with people from Pakistan. And just be-
cause they were both black, didn't mean that a person from Africa would have something
in common with a person from Haiti. And even when they were the only people in a
group speaking Persian, a student from Afghanistan wouldn't necessarily be drawa to
a student from Tran. I srppose in Arizona this could be compared to an outsider coming
in and assuming that Navajos and Apaches shared all of the same attitudes and feelings.
With the foreign students, when they did find that their countries or their cultures
nad things in common, they were delighted, but this was something that had to be self-
discovered to be appreciated.

Similarly, young readers need to be giver the opportunity to discover for them-
selves the extent to which they have something in common with a character in a book.
As writers dig deeper into cultural and ethnic backgrounds, they are producing some
very good historical fiction exploring previously forgotten backgrounds. In kooks
like this the difference in life style between the characters and the modern teenage
readers will be extreme. But while reading the book, students may find that deep down
they have a grec" deal in common. On the other hand, they may share very little with
the characters.

One of the newest and most interesting historical books is Ann Nolan Clark's
YEAR WAIK (Viking, 1975) about a fifteen year old Basque sheepherder who comes from
Spain to Idaho 'in the early 19C7's. It has very little to do with modern teenage
life, nevertheless Clark wrote the bcok with the modern teenager in mind, for as she
says in the preface, "I hope the story will remind young American Basque readers that
their ancestors made the trails and walked them, grazed the wilderness, homesteaded
the rangeland, and had a.great share in opening the American Southwest."

Another new book that interested and touched me was Lawrence Yep's DRAGONWINGS
(Harper, 1975), the fictionalized account of a Chinese immigrant in California who
in 1909 made a flying machine that flew for twenty minutes. Yep, in an afterwcrd,
explains how little is really known about the ma- because, 'Like the other Chinese
who came to America, he remains a shadowy figure. Of the hundreds of thousands of
Chinese who flocked to these shores we know next to nothing." What Yep attempted to
do in the book was to change some of these people from "statistical fodder' into real
people with "fears and hopes, joys and sorrows like the rest of us."

In both of these books I learned a great Jdeal about people I hadn't given much
thought to. But undoubtedly there will be Chinese Americans who don't agree With
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Yep's account and there will be Basque Americans who ¢eon't agree with Clark's account.
We are always most critical of that which is closest to us. The fact that we would
even expect Chinese and Basque descendents to act as authorities and either agree ot
disagree is a kind of stereotype in itself. Look at »1% the differing opinicens and
styles of life that are represented in books about white middle class fawiiies.

Should we expect there to be any less variety in books about ethnic groups? How many
middle class Anglos read a book about death, for example, and then say either, 'Yes,

9-

that's exactly how we feel,'" or "Nu, that isn't our interpretation at ali.' Yet, ¥

frequently hear people go out and seek this kind of blanket agreement about such
complex subjects as death or love that appear in ethnic books.

Especially with historical fiction this doesn't make sense because a knowledge

of history isn't inherited t“rough blood lines. In the cases of Clark and Yep, it
was a matter of research, and the fact that Clark is not Basque while Yep is appare

Chinese isn't particularly relevant.

SHOPTALK:
In a speech at the New Orieans NCTE meeting, "Some Thoughts on Adolescent Literature,"
"Richard Peck defines some_of the traits discerniblz iu - .vels written for ado-

lescents., '"First, a YA lyoung adu1£7 novel is unre- rasked as realism.
Setting, circumstances, dialogue had better reflec: - . . -liar world, But the
protagonist generally must be able to do something vic: . st of the readers

cannot., He must rise up independentiy from his tribe and assert himselZ. Or
he must work his influence on others. Most young people rightly enough feel
trapped--by their institutions,. by tamily structure, by a need for conformity. .
Another distinguishing feature of the YA nevel is that it needs to end at a
‘beginning, No author can in good conscienca end his story with 'and they lived
happily ever after.' For a fifteen-year-old, the best and worst of iife still
lie ahead. But the events of a YA novel must prepare both protagonist and reader
for a lot of life yet to be lived. The events are =z few experiences that nudge
- him or thrust him toward maturity. Here the author tries to walk the narrow way
~ between fashionable ennui and pessimism and the parental urge to promise a pot
of gold at the end of the rainbow of Right Living., . .
A final attribute of the YA novi:l must be its emotional emphasis, While we
ncvelists for the young lie awake niglits trying to pull tight plots together and
werry over the stylistic devices our editors and reviewers are conditioned to
look for, our roung readers seem far more interested in a book as an emotional
outlet. To oversimplify, after a reassuring outcome in a story, I suspect they
like best a good cxy." (NEWS FROM ALAN, September-October 1975, pp. 5-6)

Writing about early series boys' books, John P, Sisk ("The Rover Boys Revisited,

COMMOMNTEAL, May €, 1959, pp. 143-146) agrees, at least in part, with some nos-
talgic people who would argue thet early series books may have been badly written
but they contain morality which was badly needed and is now badly lacking. "It

is in relation to this operatic and relatively violent quality that the heightened
moral quality of juvenile literature needs to be seen. The moral tone of much

of the literature I read as a boy now seems hypocritical, sentimental or simply
materialistic. Nevertheless, this litersture was, I believe, far less corruptive
in effect than in theory, and this was not only because of the natural resistance
of innocence but because the morality, such as it was, was also an artistic prin-
ciple of organization and control, without -~hich the excitement and violence would
often have been intolerable. The hyperbol. that is in 'the right kind of trouble'
demands a countering hyperbole in the morai framework. This is as true for good
juvenile literature as for trash., The subtle moral complexities of adult fiction
would be both artistically wrong and morally confusing in juvenile fiction. The
important thing to remember here as in all literature is that the function of hyper-
bolic statement is not primarily to distort or mislead but to clarify and reveal.
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NON-FICTION BOOKS AND THE JUNIOR AND SENIOR HIGH SCHOOLER
CHANGES IN SUPPLY TO MEET CHANGES IN DEMAND

Jim Haskins, New York City

Today's junior and senior high schonl students are the second, and in some in-
stances, the third generation of television children. They have grown up seeing the
world and national news in stark black and white or vivid color. World hunger, as-
sassinations, wars are not abstract subjects to which they have heard veiled referenceas
when listening to adults converse--they are things they have seen first-hand. cChild-
hood offered them no roese-colored view -of the world--even the most conscientious
parents could not screen their children's television viewing to this extent. Within
their ranks is that same child who a few years ago was quoted as saying, "If. I grow
up," rather than '"When I grow up," How can they not be deeply affected by what they

have seen?

That they have been affected is axiomatic. How they have been affected is no:
as easy to perceive. Twenty-five junior and senior high schoolers from across the
country and from various strata of our society would respond to this question with
twenty-five different answers. This is not to say that they are unique in their
variety, for the same would hold true if a campling were done of their younger brothers
and sisters or their parents. However, certain correlations can be made among the
three groups, and one can see how the junior and senior high schoolers reflect traits
of the other two groups, as might be expected of a group that is composed of people
who are neither children nor adults. One such trait, and the one with which we in the
writing-library-education field are most cuncerned, is the increased demand for non-
fiction or informational literature. Television has given us all heightened exposure
to the real world, and it follows that our tastes in literature have changed accord-
ingly; and this is trve for the entire age range of the reading public.

A couple of years ago a librarian wrote that her pre-schoolers were demanding
true books along with their story books, that they wanted books that were ''real."
Junior and senior high school students have the same desires. They want their non-
fiction to be very real and very true regsrdless of the subject. And the subjects
vary as much as the adolescents do. One cannct predict what is going to spark the
interest of a particular young adult. One might decide to read and absorb the infor-
mation in all the books on flying and model airplanes. Another might undertcke a
study of black “istory. The subject interest might last a day, a month, or a life-
time; but the i-terest is there, and young adults require informational books to sat-
isfy their interests. The days are gone when a librarian cr teacher could feel safe
with one book on a given subject. Several months ago I si:~ke at a Children's Litera-
ture conference about the fact that until this year, wit: :le appearance of the Silver-
steins' HAMSTERS, there existed but one book for young people on the subject, Zim's
GOLDEN HAMSTERS (1951). With each new issue of Publisher's Weekly come announcements
of "new" ccok books, interior decorating books, biographies, ete. for adults. One
wonders how the "one book is sufficient for adolescents'" theory could have been main-
tained as long as it was. :

Fortunately for the pre-adulc reader, ‘this at%itude is fast disappearing. 1In
the publishing year 1973-1974 four or five books dealing with VD were published.
Granted, some were better than others, and much of the material was repetitive, but
could not the same be said of plant books or craft books? In May Delacorte published
Fleming's ALCOHOL, and in October Lippincott will be issuing the Silversteins'
ALCOHOLISM; yet with the major problem alcoholism has become among today's youth, two
books is not nearly enough. This is not to say that we need or want title after title
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on every current or important issue. History has shown that too often the result is
one really good title and a number of mediocre or poor titles. Still the adolescent
should be allowed the right of choice. Adolescent readers are very harsh judges and
are no more accepting of trite or poorly written books than their adult counterparts.

The June 1975 issue of TOP OF THE NEWS carried under the broad heading of "Present
Shock: Youth in the Seventies,'" a series of articles which originally were speeches
presented at the 1974 ALA Conference in New York. While the articles deal primarily
with adolescent fiction, there are some important and interesting points that help to
reveal a clearer plcture of adolescent reading patterns as a whole, and of the adoles-
cent him/herself. Isabelle Holland has quite a bit to say about the adolescent:

An adolescent is a human being on a journey in that great, amorphous sea

called adolescence. That is, he or she is somewhere between age twelve an’ ages

eighteen or nineteen. 1In this period almost anything can happen to a human

being--and usually does. There are adolescents who do little but work. There
are adolescents who do nothing but play. There are adolescents nf nineteen (as
indeed there are adolescents of fifty-nine), while some young people of thirteen
or fourteen seem, emotionally anyway, to have achieved a maturity and a sense

of responsibility usually associated with adulthood in the most complimentary

sense of the word. An adolescent, therefore, is a human being who is journeying

from chiidhood to adulthood. He or she is learnlng, whether for good or ill, to
do without certain things that were important to him or to her during chlldhood

He is also learning how to acquire certain qualities, skills, defenses that will

be important to him when he becomes an adult. But the adolesaent is both a

child AND an adult, and his tastes in reading, as in everything else, reflect

this fact.

THis dual identity is clearly revealed in adolescent reading habits. '‘An ado-
lescent, dependin,, on age, sex and taste, can read Beatrix Potter, Henry Miller, John
Knowles, Leo Tolstoy, Louisa May Alcott, the Bobbsey Twins, . . .--or all of them
together within the same six months' period." We must, however, not forget that this
same broad range of interests and type~ of literature conSumed can hold true of the
adult reader. Adolescents cannot be pigeon-holed any more than adults or children,
but we have created a basis for or a framework within which to discuss the adolescent

and non-fiction bocoks

Non-fiction has been a part of literature since its advent, but the age of non-
fiction for the child and the adolescent has really only couic into its own in the
1960's and 1970's. Recently I did a study of non-fiction from 1950 to 1975 and was
somewhat surprised to discover that instead of treating a brief span of twenty-five
years in the whole history of adolescent non-fiction, I was basically doing a complete
survey. Informational books for youny people wc-e written before 1950, but one would
be hard-put to find mere than a handful of such books available in any public or school
library. If one had specific titles or subjects in mind, undoubtedly a librarian
could offer”an alternative book on the subject, but it would be of later date. Why
are informational books so relatively young? One reason is the very nature of this
area. A fictica title might become dated because of language or attitude but it is
not likely to become totally inaccurate. Think how quickly the world has changed in
the last twentv~five years. A space book written in 1956 would treat men walking on
the moon as a poszibility not an accomplished fact. The attitude toward Istory has
changed too. Rwoks are no longer acceptable if they provide the history of white
America with little or no reference to the contributions and problems of the nation's
various midorities and therc is a demand for books to fill traditional information
gaps or to correc* false accounts. The myths of the Civil War and Reconstruction are
challenged in two hooks by William Katz--ALBUM OF THE CIVIL WAR and ALBUM OF RECON-
STRUCTION. He is also doing a multi-volume Series on Minoi "cies in America that does
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not paint a ver: proud picture of life for them in "the land of the free." S. Carl
Hirsh's RIDDLE OF RACISM stirred much controversy when it appeared three years ago
because it treated a subject considered too adult for adolescent and juvenile minds.

In 1966 the "New Journalism'' came into being in adult literature, as reflected in
the writings of Gay Talese and Jimmv Breslin, among others. The "New Journalism'" in-
volved a scene-bv-scene reconstruction, a record of dialuguec in full, and the first
person point of view. Adolescents were introduced tec this form with the publfration
of TO BE A STAVE by Julius Lester in 1968. Still consideied a milestone today, it has
ceased to be the only example. Franklin Watts Publishers nas launched two new seriec
in recent years--Focus Books and World Focus Books. ... both series a particular his-
torical event is presented in detail in a single book, averaging alb ~ut sixty-rive
pages. Two recent additions to the series are THE PURCHASE OF ALASi.. by Peter Sgroi
and THE BERLIN OLYMPICS 1936 by James P. Barry, which emphasizes how the outstanding
performances of black athletes like Jesse Owens ha2d an adverse effect on Hitler's
racial superiority theory. In both series ther 1is ample use of pictures, and there
is always a bibliograpity of books and articles for further reading. These biblio-
graphies or suggested readings are composed primarily or solely of adult material,
though the books themselves are zeared for 5th grade and up (World Focus) and 7th

grade and up (Focus).

Including + “ibliography or suggested readings list in the informational book
for adolescents 1, a relatively recent development. It is one that this author has
been part of since beginning to write for juveniles; but I am told that for a long
timz few adolescent book writers would list their Sources because theyv were adult in
nature. I have ~lways felt-this practice to be downgrading and unfair to the reader,

who deserve: right and the opportunity to read further on any subject. Who am I
to siv roax sgraphy of Adam Clayton Powell or Shirley Chisholm is the only book
an adolescen. ds to read on either personality? One of my aims as a writer is to

spark interest and expand minds; it is impossible for me to remain faithful to that
idea! ii I re:use to shave my sources.

The non-fiction explosion began in the 1960's with the advent of increased
federal funding under various educational and library acts. It was also at this time
that the Unize. ¥ States became over-concerned about the scientific advances of the
kussians and paricked over studies that focused on the low level of literacv in the
United Stetes. Up te that time, non-fiction served a purely functional role in any
library coiloctiion and was not likely even to appear on book store shelves. There
was a preporderance of Series that were all peckaged alike with little concern for
outstaiding illustrations or eve appeal. Why bother -after all they were solely
geared for homcwork assignments, and iZ a person was reaily hooked or the subject the

packazir; woul' have no e¢lfect. ~ ctien was the be all and end all in nearly every
librarv. Mo>»re s; . mere attentien, anl rcere noney was set aside for fiction titles.
Why Zhe Lag swy =h™ Tlere 1. =rerably no c.ear cut ansver. I asked a children's

Yikrariaan in a lary< city hraach whern she firsc noticed t)e change. She said it was a
sradual one that really did not have =4 impact on her until she faced the fact that
she had masy more non-fiction books t!.an fiction books and thus had to do a massive
re-shelving job  Working as she did :or several vears 3 areas where students read
far below grade level, she soen discoverea sie was nc.o2 likaly te induce the slow- or
nor ~rearint to ta..e a book cui if siie rzlied on the iaveicat_onal books, which seemed
.~ have . e appeal and did not have suc!i a 'babyishi’ cormat or appearance. There are
othrr conve-huting factors like tine advent of opern classrooms where teachers are not
as texthock oriented a: In tr:litional classrooms. Students are expected to do more
of their wuork with gtne assistance of trade books, magezines, and newspapers--not text-
beoks arn i not encyclopadias. This sort of independent study has caused many students
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to ber (. interested on their own in a particular subject or to pursue other fields
because the next book on the shelf caught their eye.

The paperback explosion is arother important factor in the growth of non-fiction,
or irnformational books. In some :ivreas there is still somec controversy over the value
of paperback vs. hardcover; but 7-» the must part, paperbacks are an accepted, and in

many instances, a very welcome : “ion to the field of books. Book clubs like the one
handled by Scholastic are instr. . =1 in getting books directly into the homes of
children on a permanent basis, | i1se 60¢ or 75¢ is available each month for book pur-
chases. Libraries have been =or- . hit by the economic crisis in this country, and in
response many of them have sv < to the paperback book, especially in the areas

where multi-copies are in doiw (history, space, sports, science) or those specialized
areas where the demand is minimal and there is not sufficient justification for buying
the more expensive hardcover titles. Publishérs, too, have_seen the value of the paper-
back. Lippincott was the first to see the value of publishing books simultaneously in
hardcover and paperback. The first year, about three years ago, they undertook this
dual publishing with selected fiction and non-fiction titles, but after the fir 't 'year
limited it to non-fiction titles (an interesting and significant alteration i.. Lhe
normal patterns of publishing); fiscally, it was shown to be unprofitable to treat
fiction titles in this manner because they were not selling. The titles they handle

in this dual fashion remain selected, but the point is that the practice is imaintained.

There is no doubt that the paperback is here to stay and that produ “ion and use
will increase. One need only go into the local bookstoure, drugstore or newsstand to
see that the glossy-cover paperback is out there anxious to attract readers. My SHIRLEY
CHISHOLM bioxzraphy had its paperback rights sold even before the hook was published in
May, and therefore before public or review media reaction could be known. More and
more retailers of the adult paperback are beginning to stock material for the child or
adolescent. Like their adult counterparts, this segment of our society likes the con-
venience and easy portability of the paperback. On every subway and bus in New York
City people can be found reading, and most of them are holding paperbacks; paperbacks
can be found on the beach, in lines at bank tellers' windowss, sticking out of shoulder
bags and back pockets. What is popular with the adult is equally as popular with the
adolescent, with, currently, a heavy interest in the occult and astrology and a strong
demand for more on the "Bermuds Triangle." Monster books, especially ones involving the
old movies, are also very popular. The new interest in ethnic heritage has resulted in
special paperback collections on various ethnic groups being established and expanded
in various libraries and even bookstores; and bocks for young people are substantially
represented in these collections.

This discussion has treated only briefly the adolescent reader's demand for infor-
mationai books and the efforts to supply that demand. The 1interests of these readers
are as varied as they are, and non-fiction ' “erature °-r them will continue to change
and grow as quickly as they do. To quote Isabelle Holland again:

adolescence i probably the only time of life when a large proportion of
its membership inh:iles books--all kinds of books--in huge, indiscriminate drafts
at all hours of the day and night and at the full peak of the reader's cnerg

The adolescent is not only encouraged :o do this, he is pretty much fecrced to

do it, if he wanis to keep up with his requirec reading. So he Geiances his

assignments for English Lit with his fancy {rom the nearest nagazine stana,

which could be POPULAR MECHANICS, TIME magazine. . . or various erotica.

The adolescent is complex and s0 are ! is reading patterns, but the changes in
juvenile reading patterns, aud therefore in juvenile literature, are mer2ly an indi-
cation of the chanying attitudes in all strata of our population. The import -t cemn-
siderations are truth, reality, the whole ricture, and of course, portability, avail-
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ability and attractive ,ackaging. -e’+.1ly, this means that soon it will not be only
the adolescent who freely goes fr~- _i.° dren's books to adult books and back again.
Perhaps someday there will simply ©. t.e category '"informational Looks with no dis-
tinction as to suitability for child or adolescent or adult.

SHOPTALK:
"We have made the mistake of ramming Shakespeare down the throats of students who

plainly, often vocally, have no taste for him. They gag. Customarily, they
choke down THE TEMPEST or THE MERCHANT OF VENICE in the first year, JULTUS CAESAR
in the second, MACBETH, OTHELLO, HAMLET, or LEAR in the third and fourth. The
same is true of other authors, other literatures. Tew kide can tolerate, much
less appreciate, the twisty impenetrabilities of Donne, the periodical Latinity
of Milton, '‘te elaborate mile-long sentences of Hawthorne or Dickens. A taste
for these must be growr into, naturally and leisurely. Unfortunately, the surest
way to make a teenager fear and therefore hate Shakespeare is to subject him
regularly to the emotional, psychological, and linguistic depths and densities-=-
the foreignness--of, say HAMLET before he has even had a chance to get a grip on
Rod McKuen. Having had a series of unsatisfactory or even neutral experiences with
what has been the stuff of high school lit courses, no one is likely to reach for
KING LEAR or THE SCARLET LETTER unless he wants to press flowers. What was forced
labor in high school will seem like sheer masochism at thirty-five." (Peter
Dzwankoski, "Because It's Good for You and Because I Said So," INDEPENDENT SCHOOL
BULTETIN, October .974) ‘
An outstanding article on the increasing realism of adolescent books znd t a fantasy
and escapism of adult books is Patrick Merla's "'What Is Real?' asked the Rabbit
One Day,'" SATURDAY REVIEW, Nov. %, 1972 which concludes, ". . .the paradox of
'reality' for children versus ‘tancasy' for adults may be double-edged--children
looking for facts to help them cope with an abrasive environment while adults
probe a deeper, archetypal reality that czn transform societv altogether. A
paradox not merely bemusing or ami.sing, i» - one that betokens a renascence of the
wish to live humanely: a wealth ri proiosn. possibilities for mankind," (p. 4%9)

One of the most conservative newspapers ;v Zme- ic: is “he MANCHESTER (New Hampshire)

UNION LEADER. 1In one editorial abowi ti orec.ing negativism of young people,

the editor poSes the question, T"u. " . = i~ some voung people CET this negative
outlook on, 1ife?"  The editor pri. - :is to answer his own question, "From teachers
and books, ust.. !+ «ud he then goes further and points out how harmful is one
current rdoler»= t heok. ''Consider, for example, tie contents of one relacively
harmless boox ¢ .- aire. te (he vicious anti-social behavios hlatantly encouraged

in some texte! -+ in asce u» zav least one junior high school in the state. The
'plot' is simpie: Twe young people cheat an old man out of money, then--sensing
that he is loonlv: ~hefriend him and avail themselves of the hospitality of his
home, where they have 'fun with him and, later, in his absence, throw a wild

party that results in the destruction of sc¢+e of his prized possessions. They
'love' the old man, because, unlike their parents, he allows them to such things

as roller skate through the h-use and spends his money on their entertainment.

He joins in the rolle- skats romp and suffers a heart atrack which leads, ultimate-
ly, to his death. The %“vok is billed as 'thoroughly contemporary, sensitive, '"

The editorial concludes, "Ihe book ends on the high note of the 0ld man dying of

a heart attack at the zoc upon learnin that his good friend, a baboon, 'as just
passed away. The youth concludes: 'Maybe I would rather be dead than to turn

into the kind of vrown-:p people I know,'

'Serisitive'? We'd call it SICK!" (October 23, 1973)
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DEATH--THE LAST TABOO IN LITERATURE FOR THE ADOLESCENT READER--CONE!
Carolyn Cermichael, Kean College of New'Jersey, union, New Jersey

A  folk song tells of it in this way: 'Hello, hello, hello, hello; Goodby, goodby,
goodby, goodby; That's all there is, And the leaves that are green turn to brown."

Our society has conditioned itself to the comfort of knowing we have things stored
up, plans completed, and provisions made for any emergency. We're not psychologically

ready to cope with running out of anything -- least of all life. And yet for each of
us death is the great equalizer -- perhaps in life, the only true one. Interest in
the fact of death is universal, if only for the sake of curiosity. It is refreshing

to note that various editors are beginning to become more conscious of the fact that
the concerns of adolescent readers extend bevond the events of current living, to the
cycle of life. .

Margaret Mead in her highly acclaimed COMING OF AGE IN SAMOA suggests the hypo-
thesis that Samoan culture may be crodited with producing fewer maiadjusted individuals
due to the difference in attitude toward sex and the education of the childven in mat-
ters pertaining to birth and death than individuals in more "civilized culcures." At
the time of Margaret Mead's study, children of Samoa were not protected from the knowl-
edge of facts conceraing sex, birth or death, thereby eliminating secrecy, ignorance,
guilty knowledge and/or faulty speculations resu’ ting in grotesque conceptions. The
Samoan culture presented, through experiential living, not isolated facts, but rather
accompanied facts, such as that of birt:i with the pains of labor, death with corrup-
tion. Absent in Samoan culture, as studied by Margaret Mrad, were all the chief flaws
in our fatal philosophy of sparing children a knowledge of the dreadful truth.

Our present culture has a unique method of isolating our youth from gaining facts
in a first-hand empirical fashion. We isnlate our aged, among otier places, in nursing
homes, thereby eliminating death taking place at home. Jenny, in Norma Mazer's book,

A FIGURE OF SPEECH, :ights this custom, and in the end succeeds as che and grand fatherv
together find meaning in death as in 1ife. We have likewise rushed our mothers to the
hospital when contractions have hours yet to go before delivery, dropping off the older
child at a neighbor's, .en relatives ar: not availahle. How vividly I recall meeting
our own friends at 3:00 A.M. with our 5 year old Elizabetl, suitcase in hand, on the
morning of Kimberly's arrival! .

And so we have a nuclear {.mily -- self-contained, knowing for the mos<: part,
life and/or death only as it i, 2ctly relates to them through the appearance or ab-
sence of a relative. However, “7is appearince and/or absence may be | ographically
removed from the actual home oi sur zhildren.

Many of us have long been advocates of controvecsial issuesg Leing included in
literature for the adolescent reader. We have held strongly to that viewpoint, nut
to necessarily condone the actions of various psotagonists but out of the belief in
the advantage or having our youth learn throuizh vicarious living. As a culture we
conswme Jacqueline Suzanne, Harold Robbins, PIAYEOY and PLAYGIRL publications, with
the majority of readers curious and enticed, but not even mildly convinced that the
activities, either those explicit or suggested, would be any that they could realis-
tically experience. I say that, and stop here for lack of ipsce only, not that of
thoughts. This is only tc make reference to a position on centroversial issues --
which is the category under which some indi<iduals may place bocks on death. (JARK!
When speaking of the subject of death in 1 _.erature for young adults, we are not
dealing with a strictly '"vicarious" experience, buf rather one which is an inevi-

table realiEi!
0
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Dr. Elisabeth Kubler-Ross in her book, DEATH: THE FINAL STAGE OF GROWTH, has
labeled America as a ''death denying society." 1Indeed, it appears that our schools,
at all levels, pre-school through the university have become 'death denying." We
have records of teachers who have attempted to introduce death-education classes only
to be scorned and rebuffed by administrators and fellow-teachers alike. We promote
the existence of hamsters in the classroom, yea, rejoice when they propagate, and
yet squirm when we arrive in the classroom to find a goldfish floating atop the
aquarium. Even in death we deny it -- the dead are made up to have & "nmatural look"
presented in "slumber rooms.' These are all actions taken by a society that indicate
a denial of the reality of death.. -

A book of special significance in helping our youth deal with the fact of death
is LIVING AND DYING by Robert Jay Lifton and Eric Olson. This book reviews the loss
of our symbols and rituals for coping with death and in elegantly simple writing the
authors explore a wide range of subjects relating to death, from the personal to the
historical. The book traces the acquisition of the concept of death on the part of
the child evolving from his/her earliest fears of separation and disintegration.
These fears are again in the fore during the turmoil ~ adolescence and middle age,
thus causing much of the coaflict between these gencraiions. The book pursues the
thought of a personal quest for a meaningful life taking the form of a search for
"symbolic immortality;' adopting various forms such as biological immortality,
creative immortality, theological immortality, immortality through a sense of unity
with nature and experiential transcendence -- all those experiences, from mysticism,
to sex, to battle, to drugs, that seem to lift man out of time and body. This book,
by form, that of paperback, as weil as suparb content, lends itself to use with
adolescents,

Another book of equal importance in introducing the many aspects on tue sub ject
of death is that of John Langone's DEATH IS A NOUN. This book examines death in an
objective manner and discusses candidly such subjects ac the new definitions of death,
euthanasia, why p:ople murder, carital punishment, suicide, abortion, the scientific
quest for longer life and reviews opinions on the "hereafter." Its discussion of
preparing for death is unique, not only to literature for the adolescent reader but
also to medical journals, as little has previously been written on the subject. Witl
these two books, and many of those to be discussed, I would stress not limiting the
use of them solely within the literature class., Educators will easily find other
learning situations where these books may become invaluable teaching aids. The com-
binaiion chese books with Elisabeth Kuu..:r-Ross' book, ON DEATH AND DYINC and
Ernest Becker's philosophical exploration, THE DENIAL OF DEATH, which won the 1974
Pulitzer Prize for general non-f:iction, would provide fine background rescurce mate-
rial bcfore reading any of the books which will be discussed in the following treatise.

Death as discussed in books appropriate to the adolescent reader is viewed from
many different angles. We have books written in the first perscn account of death
as it is known and is impending.

One of the best known books of this type is that of SUNSHINE. This is Jacqueline
M. lzlton's story, a book written by Norma Klein from Helton's diary, the tape-recorded
diary she kept the last 18 months of her life as a legacy for her young daughter, and
the script of the motion picture. The decision to stop medication that would prolong
her life is a decisior i:to which every reader enters. The dilemmas of dying are
carefully outlined irn th’., book as they arec in Ted Rosenthal's book, HOW COULD I NOT
BE AMONG YOU? This is . 1 Rosenthal’s own story -- the story he told as he faced
death, death which cams "= the result of leukemia. This book exemplifies the fact
that death can be writt n as & personal event. It does not discuss death in general
terms. Because 4 direct expression of death anticipation is rare, this book is part
of a4 unique collection on the topic.
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Fictionalized accounts of facing death in a first person manner are also worthy
to be included in this category of personal transcripts of death. Included in books
written from this prospective would be that of Paige Dixon's MAY I CROSS YOUR GOLDEN
RIVER? and Gunnel Beckman's ADMISSION TO TUE FEAST. 1In MAY I CROSS YOUR GOLDEN RIVER?
Jordan Phillips, age eighteen, learns of his impending death -- the same cause being
ti,at of the rare muscular-vascular disease that took the life of Lou Gehrig. One of
the things he hated most was the helpless fameling that he was being kicked around by
something entirely out of control. The difficulty that Jordan had in accepting death
was not only for himself but also ror his family. ADMISSION TO THE FEAST is again a
first person account of facing deatrh. Poignantly told, the reader cannot help but
become involved with 19-year-old Annika as she faces the knowledge that she 1s dying
of leukemia. This book is an honest and frank exploration of the emotions Zelt as
death is a soon 'fait accompli'.

The third category of death is that of biographical descriptions. It is this
type of book that is the most K revalent on the market today. Some of the most popu-
lar are those that are true in content such as Doris Lund's story of her own son's
experience of dying in ERIC and BRIAN'S SONG by William Blinn, the account of the
death of Brian Piccolo. Both of these books have had their popularity enhanced by
being presented as television specials, as well as the recently televised DEATH BE
NOT PROUD. These books have already gained the attention, not only of adolescent
readers, but mass market readers as well.

Another true story is that entitled JOSH, the story of twenty-one year old Josh
Friedman and hijs thirteen month struggle against an incurable tumor of the brain.
This book is written by his mother, Marcia Friedman. The loneliness of a {u;~4inal
illness is dramatically a part of this book as is that of the affect that th: process
of dying has on 111 members of the extended family, friends, acquaintances and the
medical personnel involved.

Death, as mentioned in each of the previously mentioned books has been the result
" illness -- a physical illness, not foreseen, nor invited. There are however, cer-
-uin types of death by invitation -- perhaps not so expressed, but the circumstances
have been such that death did not come about through illness, but rather self-initiated

situations.

One book that has been increasingly popular dealing with death as the result of
actions taken on the part of the protagonist is that of GO ASK ALICE, the anonymous
diary of a girl who was involved with drugs and who ultimately died as a result of
this involvement. Heartache and desperation are the emotions of the parents of
Richie Dienexr. 1In the book RICHIE by Thomas Thompson we have the actual account,
transmitted through tapes, of the tragedy between one man and his son. Again, death,
but a different kind of death, preceded by months of agony and despair. Death comes
as the result.of the need for self-survival, a father °“rom his own son. The fidelity
of this book makes it imperative reading for teenagers and parents alike.

Death as chosen by the dying throug!: the act of suicide is a view of death that
has not been the focus of many books feor the adolescent reader. CRAIG AND JOAN: TWO
LIVES FOR PEACE is one of the books in which suicide was choser, following a Moratorium
Rally, with firm anti-war convicticns by both Craig Badiali an. Joan Fox. This is
again, . true account, as uncovered by Eliot Asinof of the individuals involved, the
circumstances that led up to the act of dying, and the many ripples that emerged as
a result of the death and the investigation.which led to the writing of this book.

Reaction to death is the theme that is most commonly discussed in the ma jority
of books that have been written for the adolescent reader. The deaths may have oc-

cured around any number of circumstances, but the thr: -: B i
that of the impact of desth ’ C)(\r £ most of these books is
gL
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One book in which the reaction to death s a vital force is that of John Dono-
van's WILD IN THE WORLD. Written in very simple language, death leads John, the
protagonist, to explore not only love but isolation. Grover experiences aloneness
in Vera and Bill Cleaver's book GROVER. Reaction to having an intuition of impending
death and yet having it ignored and denied confuses Grover. When his suspicions be-
come reality, Grover learns to cope, not only with life, but love and friendship.
Coping with death, and the aftermath of it is also the subject in the Cleaver's book,
WHERE THE LILIES BLOOM. This book has been made into an outstanding movie, and its
impact has been widespread. These books would be of particular value with younger
adolescent readers or older retarded readers. Their paperback format is physically
the same as that of more mature reading, a point to be considered in attempting to

eliminate the ''Large book'" stigma.

Some books have incorporated death as the final climax to the preceding dialogue.
Four books of particularly fine writing that come to mind are that of Robert Newton
Peck's A DAY NO PIGS WOULD DIE, Theodore Taylor'. THE CAY, Isabelle Holland's THE MAN
WITHOUT A FACE and Margaret Craven's I HEARD THE OWL CALL MY NAME.

Peck, Taylc- and Hollaud's books take the reader on a very highly charged emo-
tional journey from boyhood to manhood, each using a different physical setting but
the ever present strong bond of love remains constant and intense. In Craven's book,
manhood is attained, it is the process of maturation that evolves again with love at
the core of the writing. Both THE CAY and I HEARD THE OWL CALL MY NAME have been
popularized through television specials.

Death has often been the result of obsession. The obsession can be one that is
driven by guilit, egotism, mental illness of varying degrees, or a multitude of other
causes, but obsession nonetheless. Literature that would be of interest in discussing
this type of death might include books such as SUMMER OF MY GERMAN SOLDIER, THE SIAVE
DANCER, DEATHWATCH, CATCH A KILLER, CODE NAME VALKYRIE: COUNT VON STAUFFENBERG AND
THE PLOT TO KILL HITLER, THE YORNS OF THE MOON: A SHORT BIOGRAPHY OF ADOLF HITLER,
VIOLENCE U*S*A, and ASSASSINATION: A SPECIAL KIND OF MURDER. All of these books could
be reviewed in depth for thei: worth on any reading shelves to which adolescents have
access; however, because of its' special uniqueness of subject matter, I'd like to
just briefly comment on Willard A. Heaps' book, ASSASSINATION: A SPECIAL KIND OF
MURDER. The unusualness of this book stems from the manner in which assassinations
are discussed, from that of Eglon, King of Moab during biblical times, to Martin
Luther King and Robert Kennedy. Little-known as well as famous murders are explored,
with elaborations upon the historical backgiound of the country involved, an analysis
of the killer’s motives, an account of the plans and the murder site, details are
given as to the intrigue and plotting, the killer's penalty and the effects of the
death upon history. This book goes beyond the personal account and treats the after-
math of death in a rare sociological and historical manner.

The bibliography will indicate the volumes upon which I could continue to elab-
orate. Indeed. I must encourage all readers to write to William Morris a. Harper
and Row for their fine annotated bibliography entitled "Books Concerred with Death.’
(10 East 53rd St., New York, W.Y. 10022). I would also rejoice to see all putlishers
create a subject guide for t! ir books. This would be of extreme value in the class-
room as well as in all other learning situations, both formal and informal.

It's strange that I should have agreed to write this article last May. For even
as I close I am perscnally reflecting on two situations. One is the sudden death of
Jonathan, the brilliant six year old son of dear friends, who was killed by a neigh-
bor's car in November, just prior to Thanksgiving. The wound is still gaping and
raw, and words are like salt. The second reflection is one of demanding urgency --
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where thoughts come fast, too fast, for they come on the heels of learning that one's
own father has cancer. And yet with these reflections come also these familiar words:
To everything there .s a season. A time to weep, a time to laugh. A time
to mourn, a time to dance. A time to keep, a time to cast away. A time to be
silent, a time to speak.
... for every spring, every green leaf, there'll be a summer, and then an
autumn, and then for every green leaf, a brown one.

Let us present every season to our adolescent readers in a realistic manner,
remembering that life has many facets, each one demanding honesty in classroom dis-
cussions and reading matter. As we view the green leaves turning brown, let us
readily have in our storehouse of knowledge those books that will aid our adolescant
readers in understanding the changing of life's seasons.
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NY: Holt, 1969, $5.95, Dell, 95c¢.

William Blinn, BRIAN'S SONG, Bantam, 95¢.

Vera and Bill Cleaver, GROVER, NAL, $1.25.

Vera and B71l Cleaver, WHERE THE LILIES BLOOM, Philadelphia: Lippincott, $5.95.

Margaret Craven, I HEARD THE OWL CALL MY NAME, Dell, $1.25.

Arthur Daigon, VIOLENCE U*S*A, (The Dig/U.S.A. Series), Bantam, $1.95.

Paige Dixon, MAY I CROSS YOUR GOLDEN RIVER?, NY: Atheneum, 1975, $7.95.

Mary Lois Dunn, THE MAN IN THE BOX: A STORY FROM VIETNAM, Dell, G55¢.

Carol Farley, THE GARDEN IS DOING FINE, NY: Atheneum, 1975, $6.95.

James Forman, CODE NAME VALKYRIE: COUNT VON STAUFFENBERG AND THE PLOT TO KILL HITLER,
NY: G.G. Phillips, 1973, $9.95, Dell, $1.25.

Paula Fox, THE SLAVE DANCER, NY: Bradbury, 1973, $6.95, Dell, $1.25.

Marcia Friedman, THE STORY OF JOSH, Ballantine, $1.75.

John Gardner, THE RESURRECTION, Ballantine, $1.50.

Bette Greene, SUMMER OF MY GERMAN SOLDIER, NY: D.al, 1973, $5.95, Bantam, $1.25.

Judith Guest, ORDIN.RY PEOPLE, NY: Viking, 1976, $8.95.

John Gunther, DEATH BE NOT PROUD: A MEMOIR, NY: Harper, 1949 (Memorial Edition,
Harper, 1971), $8.95, paperb-'ck, 95¢.

Rosa Guy, THE FRIENDS, NY: Holt, .73, $5.95, Bantam, $1.25.

Willard A, Heaps, ASSASSINATION: A SPECTAL KTN1 0F MURDER, NY: Hawthorn, $4.95,
Dell, 95¢.

Isabelle Holland, OF LOVE AND DEATH AND OTHE . EYS, Philadelphia: Lippincott,
1975, $5.95, ‘

Isabelle Holland, THE MAN WITHOUT A FACE, Philadelphia: Lippincott, 1972, $5.95,

. Bantam, 95¢.

Ted 'lughes, SEASON SONGS, NY: Viking, 1975, $10.00.

Michael Jacot, THE IAST BUTTERFLY, Ballantine, $1.50.

William Johnston, ECHOES OF A SUMMER, B:llantine, $1.25.

Stanley Keleman, LIVING YOUR DYING, NY: Random House, 1975, $6.95.

Norma Klein, SUNSHINE, Avon, $1.50.

Elisabeth Kibler-Ross, DEATH: THE FINAL STAGE OF GROWTH, NY: Prentice Hall, 1975,
$§7.95, paperback, $2.95.

Elisabeth Kubler-Ross, ON DEATH ANL JYING, NY: Macmillan, 1974, $4.95.
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John Langone, DEATH IS A NOUN: A VIEW OF THE END OF LIFE, Boston: Little, Brown,
1972, $5.95, Dell, 95¢.

Mildred Lee, FOG, Dell, 95¢.

Madeleine L'Engle, THE SUMMER OF THE GREAT-GRANDMOTHER, NY: Farrar, Straus and
Giroux, 1975, $7.95. '

Robert Jay Lifton and Eric Olson, LIVING AND DYING, NY: Praeger, 1974, $6.50,
Bantam, $1.95. -

Astrid Lindgred, THE BROTHERS LIONHEART, NY: Viking, 1975, $7.50.

Edward Lueders and Primus St. John, ZERO MAKES ME HUNGARY: A COLLECTION OF POEMS
FOR TODAY, NY: Lee & Shepard, 1976, $6.95.

Doris Lund, ERIC, Philadelphia: Lippincott, 1974, $7.95, Dell, $1.25.

Sharon Bell Mathis, LISTEN FOR THE FIG TREE, NY: Viking, 1974, $5.95, Avon, 95¢.

Sharon Bell Mathis, TEACUP FULL OF ROSES, NY: Viking, 1972, $4.95, Avon, 95¢.

' Norma Fox Mazer, A FIGURE NF SPEECH, NY: Delacorte, 1973, $5.95, Dell, 95c.

Nicholasa Mohr, EL BRONX REMEMBERED, NY: Harper, 1975, $5.95.

Anne Moody, MR. DEATH, (Four stories), NY: Harper, 1975, $5.79.

Richard Peck, DREAMIAND IAKE, NY: Holt, 1973, $5.95, Avon, 95¢.

Robert Newton Peck, A DAY NO PIGS WOULD DIE, Dell, $1.25.

Berniece Rabe, NAOMI, NY: Thomas Nelson, 1975, $6.95.

C. L. Rinaldo, DARK DREAMS, NY: Harper, 1974, $4.95.

Don Robertson, PRAISE THE HUMAN SEASON, Ballantine, $1.95.

Ted Rosenthal, HuW COULD I NOT BZ AMONG YOU?, Avon, $1.50.

Gale Sayers, I AM THIRD, NY: Viking, 1970, $6.95, Bantam, $1.25.

Osborn Segerberg, Jr., THE IMMORTALITY FACTOR, Bantam, $1.95.

Nevil Shute, ON THE BEACH, Ballantine, $1.75.

Gene Smith, THE HORNS OF THE MOON: A SHORT BIOGRAPHY OF ADOLF HITLE..,, Dell, $1i.25.

Mary Stolz, THE EDGE OF NEXT YEAR, NY: Harper, 1974, $6.95. :

Corrie ten Boom, THE HIDING PIACE, Bantam, $1.25.

Thomas Thompson, RICHIE, Bantam, $1.50.

Barbara Wersba, THE COUNTRY OF THE HEART, NY: Atheneum, 1975, $5.95.

Robb White, DEATHWATCH, NY: Doubleday, 1972, $5.50, Dell, 95c.

Maia Wojciechowska, A SINGLE LIGHT, Bantam, 75c¢.

George A, Woods, CATCH A KILLER, Dell, 95¢.

Paul Zindel, THE PIGMAN, NY: Harper, 1968. $4.95, Dell, 75¢.

SHOPTALK:

"American literature often echoes glave art but with peculiar reverberations, In
Ralph Ellison's novel, INVISIBLE MAN (Random), the protagonist is nameless, as
are the protagonists in William Armstrong's SOUNDER (Harper) and the slaves--and
for a time the slave lad--in THF SLAVE DANCER (Bradbury) by Paula Fox. When in
THE SLAVE DANCER we are finally :old the name of the slave lad, which is Ras,
it is a startling echo of the name of one of Ellison's memorable characters from
INVISIBLE MAN, Ras the Destroyer. Ras the Destroyer obeys the absolute doc-
trine that all blacks must hate all whites. He is a prototype of the avenging
black angel just ac Ras the slave lad in THE STAVE DANCER is a prototype of the
suffering, obedient slave. Both Rases are figures modeled after certain historic
individuals whose resporses may at one time have been spont&necus although con-
fine' by existing cultural Iimits," (Virginia Hamilton, "High John Is Risen
Again,'" THE HORN BOOK MAGAZINE, April 1975, p. 115) ,

""Says Children's Book Critic Karla Kuskin: 'Each decade we hear that children are
changing, pushed by new forces. Children's books come out on every conceivable
adult subject: envirounent, racism, sexism, cvime, bomosexuality, drugs. Then
we look at the lists of children's favorite books. And what's on it? Good old
Nancy Drew. The 0z books. The PEANUTS series. In many ways, it's the authors
and putlishers who have changed. The kids have kept their integrity.'" ("A
Child's Christmas in America, TIME, Dec. 24, 1973, p. 67)
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VALUES AND PAPERBACK POWER
Nel Ward, West High School, Phoenix

These days I hear a lot about something called '"values clarification" in educa-
tion classes. Books give exercises designed to help students understand their own
'values' (whatever values are). And often, I suspect, these exercises are designed
to establish certain values for the students, so that they can contribute to society.

What do values have to do with adolescent litcratmre? For the first semester in
which I taught a course called Paperback Power {a %a Bob larabell of Arcadia High
School) I was so excited about the amount of reading :cudents did I wasn't concerned
with much more. (In fact, my major concern was in keeping up with the reading my-
self.,) For several years, I've heard colleagues say, "Students won't read anyinore!
All they care about is television.'" This class definitely disproved those theories.
But at the end of the semester I had to prepare a final exam. Even if the exam's
grade does not count on the final grade in the class, the administration seems to
demand some sort of examination when it is scheduled. Therefore, after asking typi-
cal things--like how many books they had read--I decided to have them write a paper
about the values they'd received from the books read and whether they agreed with
them or not. The meaning of the term 'value" seemed to be somewhat fuzzy to some.
One student's value read as follows: "Now I like to read, and I know you can get
something out of it. Now when I have ncthing to do, I read. I used to just cat.!

Reading the statements made me realize the impact these books = anv teachers
feel that adolescent literature is shallow an-' superficial. Maybe . + - it is. But
readers have to start where they feel comfortable and go from thero. 14ps what
made me realize best the place of adolescent. literature for my studer ;as a rirl's
comment about Norma Klein's SUNSHINE: "I've often wished I was ¢2a! anc fnlt sorry

for myself. After reading SUNSHINE I'm glad that I'm alive.'" By vcading a book, a
miserable girl believed that other people are worse off than she i:.

Adolescents are curious about different ways of life, and son.times reading these
books can help. As Claudia said, "If you can't experi-nce certzir things in 1life, the
next best thing is to read about them and see how other people Ffeel, experience, and
think about adventures in life.!" John Neufeld's FOR ALL THE WRONG REASONS seems to
make the greatest impact on girls to do something or love someone, you will have to
carry or accept all burdens on you.'" "It is right to fall in love, but thete is a
time for it. Both of them /fish & Peter/ were too young for marriage and they soon
found that out." And as one pregnant student wrote, '"Facing the same situation, I
feel I, too, was forced to mature quickly .d I can no longer view things things
thioughi the eyes of a child." Another book about a pregnant girl produced equally
interesting comments from the students. Jeanette Eyerly's BONNIE JO, GO HOME: "If
you are intimate and get p..,n1ant, you must accept responsibility, not the boy. . .
You c»u start over again, but don't try to fool yourself! Nothing will ever be the

same, ‘'

Other comments were about courage, based on Gene Olson's FULLBACK FURY: "The
coach got involved and helped out even though he knew it would ruin him and his fami-
ly. Getting involved is sometimes hard. The value of courage and not -belng airaid
of getiing involved is good. Too few people have it.'" And money, from Joun Ney's
THE STORY OF A KID AT THE TOP: 'It made me think of now lucky I really am, with hav-
ing a wonderful family that helps whenever they can, and friends who try to help when
I am down and how we all try to help our friends whenever we can. It shows you that
money is not everything im life, and it can't buy happiness or love.'" Or on the in-
fluence of other people, as one student perceived in Robert McKay's DAVE'S SONG:

»"Peogle aren't always what they seem to be; the surly (or happy or sad, etc.) person
my be that way because of the treatment he gets."
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Not all the values that the students wrote on their final exams were about spe-
=ific books. General statements expressed pleasure at learning about other people and
their problems. Patty said, "I have learned to put my feet in other people's shoes
for a while." The crises _that one student read about brought about the realization
that "everyone has some /crises/ during his lifetime so the best thing to do is .to

“* ~Jearn to be strong, patient, and a comforter to those who can't handle suffering as

““well." "A lot of people who read seem to be more aware of things and people around

them." Selecting her own books to read also caused one girl "to enjoy reading books
with a little more to them than just pregnancy and children--books that take an effort

to read."

I had spent several years teaching the same book to all the students so that
they would "have a common basis for discussion.'" (One year I got adventurous and
tried four different books at the same time.) Having the students select their own
books made me realize the great individual differences among my students. It also
made me realize that students get much more from a book than the characterization,
€lashback, etc. Therefore, I believe students learn more about values from books
they read voluntarily and eagerly. And whether they have long discussions with me or
not, they do learn. I bave heard teachers say that they can make their students en-

joy SILAS MARNER; is it better to force enjoyment?

I, too, formed some values from reading in this class--from reading my students'
papers. Maybe these can be best summarized in the following from a final paper sub-
mitted by one of my graduating seniors:

'One important part of the class was that there wasn't any tests on the books
that you read. When there are tests on books you read it makes you too cautious
while you are reading. This puts very much pressure on you. It makes it hara
to really enjoy what you are reading. Doing the reading with tests forces you
to absorb the information. In doing it this way you end up forgetting it. Do-
ing it without tests lets your brain take in the information which seems impor-
tant to you. Everyone is built differently. Something that seems important to
one person may not seem important to another. If a person can read what they
want and at his own pace, he will enjoy reading.

Before I started this class I thought that reading was just a waste of time.

As the time went by, I started getting more interested in what I was reading. I

sometimes get so involved in what I was reading that I hated for the bell to ring.

I think that books can change peopie's lives. They are one of the easiest ways
of learning while having fun doing it.'

SHOPTALK:

"The majority of children today don't spend nearly as much time with books as they
probably would without those hours of TV. Relatively few children have an adult
at hand who %ill help build a pre-school relationship with books, but virtually
every child has access to a television set. To read, the child must participate
in a kind of analytical work that requires some effort; watching television, on
the other hand, is the easiest thing a person may do. The TV child demands
entertainment,or turns off. Today's children draw fewer books from public librar-
ies, and 'learning disabilities' are on the rise.

Television's most successful techniques--quick cuts, short segments, fast action--
assault th- :. ‘es and condition the brain to change, but not to continuity of
thought.
The child wunou Ls saturated with television may be played out emotionally. Joyce
Maynard, 19 year-old author, describes this in LOOKING BACK--A CHRONICLE OF
GROWING UP OLD IN THE SIXTIES, 'We're tired, often more from boredom than
exertion, old without being wise, worldly not from seeing the world but from
watching it on television.'" (Kathryn Moondy, "Growing Up on TV," MEDIACENTER,
October 1975, p. 22).
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BOOKS YOU POSSIBLY MISSED IN YOUR YOUTH

A standard feature of most girls' or boys' series novels from about 18595 until
1925 was advertising other series in the pages following the end of a novel. The
advertised series (and the specific volumes in each series) were clearly meant to
appeal to kids, but kids' tastes and interests and values and beliefs were also
clearly different then (or maybe the authors thought they were different or wanted
them to prove different). Here are a few ads. I list them not to be condescending,
but to suggest that adolescent books have changed slightly (for better or worse, I
am not sure, but changed I know they are), that these books were written for kids

of another time and another country.

CHICKEN LITTLE JANE SERIES by Lily Munsell Ritchie. '"Chicken Little Jane 1&g a
Western prairie girl who lives a happy, outdoor life in a country where there
is plenty of room to turn around..She is a wide-awake, resourceful girl who
will instantly win her way into the hearts of other girls. And what good
times she has!--with her pets, her friends, and her many interests. 'Chicken
Little' is the affectionate nickname given to her when slie is very, very
good, but when she misbehaves.it is 'Jane'-- just Jane."

ADVENTURES OF CHICKEN LITTLE JANE

CHICKEN LITTLE JANE ON THE '"BIG JOHN"

CHICKEN LITTLE JANE COMES TO TOWN
(ad from the pages following Grace Brooks Hill's THE CORNER HOUSE GIRLS

ON A TOUR, Newark, NJ: Barse and Hopkins, 1917)
THE DICK HAMILTON SERIES by Howard R. Garis. "A new line of clever tales for beys."
DICK HAMILTON'S FORTUNE OR, THE STIRRING DOINGS OF A MILLICNAIRE®S SON
"This tale has a plot that is highly original. Dick, the son of a mil-
lionaire, has a fortune left to him by his mother. But before he can touch
the bulk of this money it is stipulated in his mother's will that he must
do certain things, in order to prove that he is worthy of possessing such
a fortune. If he fails, the boy is to be turned over to the care of a
miserly uncle, whom he despises. The doings of Dick and his chums msi.: the
liveliest kind of reading. Sharpers try to get the best of the youfr, 2ad
at times he cannot tell who are his friends and who are his enemies."
DICK HAMILTON'S CADET DAYS OR, THE HANDICAP OF A MILLIONATRE'S SON
"The hero, a very rich young man, is sent to a military academy to make
his way as a good fellow among the students without the use of money.
Some students imagine that Dick will try to 'lord it over them' from the
start, and they do their best to make him miserable even when he tries
to keep in ths background. A fine picture of life at an up-to-date mili-
tary academy is given, with target shooting, broadsword exercise, trick
riding, sham battles, and all. Dick proves himself a hero in the best
sense of that word."
(ad following the last pages of Arthur M. Winfield's THE ROVER BOYS AT

COLLEGE, NY: Grosset and Dunlap, 1910)

BOYS OF BUSINESS SERIES by Allen Chapman

THE YOUNG EXPRESS AGENT OR, BART STIRLING'S ROAD TO SUCCESS
"Bart's father was the express agent in a country town. When an explosion
of fireworks rendered him unfit for work, the boy took it upon himself to
run the express office. The tale gives a good idea of the express business
in general," .

TWO BOY -PUBLISHERS OR, FROM TYPECASE TO EDITOR'S CHAIR
"This tale will appeal strongly to all lads who wish to know how a news-
paper is printed and published. The two boy publishers work their way up,
step by step, from a tiny printing office to the ownership of a town paper."
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MATL ORDER FRANK OR, A SMART BOY AND HIS CHANCES
"Here we have a story covering an absolutely new field--that of the mail-

order business. How Frank started in a small way and gradually worked his
way up to a business figure of considerable importance is told in a

i

fascinating manner."

A BUSINESS BOY OR, WINNING SUCCESS
"This relates the ups and downs of a young storekeeper. He has some keen
rivals, but 'wins out' in more ways than one. All youths who wish to go
into business will want this volume."
(from pages following Clarence Young's THE MOTOR BOYS OVEKLAND, NY:

Cupples and Leon, 1906)

THE JACK RANGER SERIES by Clarence Young

JACK RANGER'S SCHOOLDAYS OR, THE RIVALS OF WASHINGTION HALL
"You will love Jack Ranger--you simply can't help it. He is so bright and
cheery, and so real and lifelike. A typical boarding school tale,without
a dull line in it,"

JACK RANGER'S SCHOOL VICTORIES, OR, TRACK, GRIDIRON AND DIAMOND
"In this tale Jack gets back to Washington Hall and goes in for all sorts
of school games. There are numerous contests on the athletic field, and
also a great baseball game and a football game, all dear to a boy's heart.
The rivalry is bitter at times, and enemies try to put Jack 'in a hole'
more than once." S

JACK RANGER'S WESTERN TRIP OR, FROM BOARDING SCHOOL TO RANCH AND RANGE
"This volume takes the hero and several of his chums to the great West.
Jack is anxious to clear up the mystery surrounding his father's disap-
pearance. At the ranch and on the range adventures of the strenuous
sort befall him."

JACK RANGER'S OCEAN CRUISE OR, THE WRECK OF THE POLLY ANN
"Here is a tale of the bounding sea, with many stirring adventures. How
the ship was wrecked, and Jack was cast away, is told in a style all boys
and girls will find exceedingly interesting. There is plenty of fun as
well as excitement."

JACK RANGER'S GUN CLUB OR, FROM SCHOULROCM TO CAMP AND TRAIL
"Jack, with his chums, goes in quest of big game. The boys fall in with
a mysterious body cf men, and have a terrific slide down a mountain side."
(also following Young's THE MOTOR BOYS OVERLAND)

THE KHAKI GIRLS SERIES by Edna Brooks. '"When Uncle Sam sent forth the ringing
call, 'I need you. it was not alone his strong young sons who responded.All
over the United States capable American girls stvod ready to offer their
services to their country. How two young girls donned the khaki and made
good in the Motor Corps, an organization for women developed by the Great
War, forms a series of stories of signal novelty and vivid interest and
action." ’

THE KHAKI GIRLS OF THE MOTOR CORPS OR FINDING THEIR PLACE IN THE BIG WAR
"Joan Mason, an enthusiastic motor girl, and Valerie Warde, a society
debutante, meet at an automobile show. Next day they go together to the-
Motor Corps headquarters and in due time are accepted and become members
of the Corps, in the service of the United States. The two girl drivers
find motoring for Uncle Sam a most exciting business. Incidentally they
are instrumental in rendering wvaluable service to the United States gov-
ernment by discovering and running down a secret organization of its

. enemies."

THE KHAKI GIRLS BEHIND THE LINES OR DRIVING WITH THE AMBULANCE CORPS
"As a result of their splendid work in the Motor “~rns, the Khaki Girls

receive the honor of an opportunity to drive with the Ambulance Corps
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in France. After a most eventful and hazardous crossing of the Atlantic,
they arrive in France and are assigned to a station behind the lines.

Constantly within range of enemy shrapnel, out in all kinds of weather,
tearing over shell-torn roads and dodging Boche patrols, all go to make
up the day's work, and bring them manv exciting adventures."

(following Edna Brooks' THE KHAKI GIRLS OF THE MOTOR CORPS, NY: Cupples
and Leon, 1918) .

THE KHAKI BOYS SERIES by Capt. Gordon Bates. '"All who love the experiences

and adventures of our American boys, fighting for the freedom of democracy

in the world, will be delighted with these vivid and true-to-life stories of

the camp and field in the great war.,"

THE KHAKI BOYS AT CAMP STERLING OR TRAINING FOR THE BIG FIGHT IN FRANCE
"Two zealous young patriots volunteer and begin their military training.
On the train going to ¢tamp they meet two rookies with whom they become
chums. Together they get into a baffling camp mystery that develops into
an extraordinary spy-plot. They defeat the enemies of their country and
incidentally help one another to promotion both in friendship and service."

THE FHAKI BOYS ON THE WAY OR DOING THEIR BIT ON SEA AND LAND
"Our soldiexr boys having completed their training at Camp Cterling are
transferred ro a Southern cantonment from which they are finally sent
aboard a tro>p-ship for France. On the trip their ship is sunk by a U-boat
and their adventures are realistic descriptions of the tragedies of the sea."

THE KHAKI BOYS AT THE FRONT OR SHOULDER TO SHOULDER IN THE TRENCHES
"The Khaki Boys reach France, and after some intensive training in sound
of the battle front, are sent into the trenches. In the raids across No-
Man's land, they have numerous tragic adventures that show what great work
is being performed by our soldiers. It shows what makes heroes."
(Also following Fdna Brooks' THE KHAKI GIRLS OF THE MOTOR CORPS)

THE BOYS OF THE ARMY SERIES by H, Irving Hancock. '"These stimulating stories are
among the best of their class that have ever been written. They breathe the
life and spirit of our army of today, and in which Uncle Sam's boys fought
with a courage and devotion excelled by none in the world watr. There is no
better way to instil patriotism in the coming generation than by placing in
the hands of juvenile readers books in which a romantic atmosphere is thrown
around the boys of the army with thrilling plots that boys love. The books
of this series tell in story form the life of a soldier from the rookie stage
until he has qualified for an officer's commission, and, among other things,
present a true picture of the desperate days in fighting the Huns."

. UNCLE SAM'S BOYS IN THE RANKS; OR, TWO RECRUITS IN THE UNITED STATES ARMY

. UNCLE SAM'S BOYS ON FIELD DUTY; OR, WINNING CORPORALS' CHEVRONS

. UNCLE SAM'S BGYS AS SERGEANTS; Ok, HANDLING THEIR FIRST REAL COMVMANDS

. UNCLE SAM'S BOYS IN THE PHILIPPINES; OR, FOLLOWING THE FLAG AGAINST THE

MOROS

. UNCLE SAM'S BOYS ON THEIR METTLE; OR, A CHANCE TO WIN OFFICER'S COMMISS IONS

. UNCLE SAM'S BOYS AS LIEUTENANTS; OR, SERVING OLD GLORY AS LINE OFFICERS

. UNCLE SAM’'S BOYS WITH PERSHTNG; OR, DICK PRESCOTT AT GRIPS WITH THE BOCHE

. UNCLE SAM'S BOYS SMASH THF < *MANS; OR,HELPING THE ALLIES WIND UP THE

GREAT WAR
(after Jessie Graham Flower's GRACE HARLOWE'S OVERLAND RIDERS ON THE OLD

APACHE TRAIL, Philadelphia: Henry Altemus Company, 1921)

B O N N
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THE MEADOW-BROOK GIRLS SERIBS by Janet Aldridge. "Four clever girls go hiking
around the country and meet with many thrilling and provoking adventures,
These stories pulsate with the atmosphere of outdoor life."

1. THE MEADOW-BROOK GIRLS UNDER CANVAS; OR, FUN AND FROLIC IN THE SUMMER

CAMP ‘
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2.THE MEADOW-BROOK GIRLS ACROSS COUNTRY; OR, THE YOUNG PATHFINDERS OF A
SUMMER HIKE Co

3.THE MEADOW-BROOK GIRLS AFLCAT, OR, THE STORMY CRUISE OF THE RED ROVER

4 ,THE MEADGW-BROOK GIRLS IN THE HILLS; OR, THE MISSING PILOT OF THE WHITE
MOUNTAINS

5.THE MEADOW-BROOK GIRLS BY THE SEA; OR, THE LOSS OF THE LONESOME BAR

6.THE MEADOW-BROOK GIRLS ON THE TENNIS COURTS; OR, WINNING OUT IN THE BIG
TOURNAMENT (same source as above)

THE STRATEMEYER POPULAR SERIES. ''Since the passing of Henty, Edward Stratemeyer
is the most widely read of all living writers for the young, and each year
extends the vast and enthusiastic throng. In obedience to the popular de-
mand we have established this POPULAR SERIES comprising twelve representa-
tive books by this great writer, on which special prices can be made. The
stories are bright and breezy, moral in tone, and while full of adventure,
are not sensational."

1. THE LAST CRUISE OF THE SPITFIRE OR LUKE FOSTER'S STRANGE VOYAGE

. REUBEN STONE 'S DISCOVERY OR THE YOUNG MILLER OF TORRENT BEND

. TRUE TO HIMSELF OR ROGER STRONG'S STRUGGLE FOR PLACE

. RICHARD DARE'S VENTURE OR STRIKING OUT FOR HIMSELF

. OLIVER BRIGHT 'S SEARCH OR THE MYSTERY OF A MINE

. TO ALASKA FOR GOLD OR THE FORTUNE HUNTERS OF THE YUKON

. THE YOUNG AUCTIONEER OR THE POLISilING OF A ROLLING STONE

8. BOUND TO BE AN ELECTRICIAN OR FRANKLIN BELL'S SUCCESS
9. SHORTHAND TOM THE REPORTER OR THE EXPLOITS OF A BRIGHT BOY

10. FIGHTING FOR HIS OWN OR THE FORTIWNES OF A YOUNG ARTIST

11. JOE, THE SURVEYOR, OR THE VALUE OF A LOST CLAIM

12, LARRY, THE WANDERER, OR THE RISE OF A NOBODY

(after Edward Stratemeyer's BOUND TO BE AN ELECTRICIAN, Boston: Lothrop,
Lee, and Shepard, 1903)

~Nown SN

THE BLUE GRASS SEMINARY GIRLS SERIES. ''Spléndid stories of the adventures of a

group of charming girls."

THE BLUE GRASS SEMINARY GIRLS' VACATION ADVENTURES; OR, SHIRLEY WILLING TO
THE RESCUE

THE BLUE GRASS SEMINARY GIRLS' CHRISTMAS HOLIDAYS, OR, A FOUR YTEEKS ' TOUR
WITH THE GLEE CLUB

THE BLUE GRASS SEMINARY GIRLS IN THE MOUNTAINS; OR, SHIRLEY WILLING ON A
MISSION OF PEACE

THE BLUE GRASS SEMINARY GIRLS ON THE WATER; OR, EXCITING ADVENTURES ON A
SUMMERER 'S CRUISE THROUGH THE PANAMA CANAL

(following Gerald Breckenridge's THE RADIO BOYS IN AFRICA, NY:A,L.Burt,1923)

THE MOVING PICTURE GIRLS SERI¥S by Laura Lee Hope. "The adventures of Ruth and
Alice DeVere. Their father, a widower, is an actor who has taken up work for
the 'movies.' Both girls wish to aid him in his work and visit various lo-
calities to act in all sorts of pictures."

THE MOVING PICTURE GIRLS OR FIRST APPFEARANCE IN PHOTO DRAMAS
""Having lost his voice, the father of the girls goes into the movies and
the girls follow. Tells how many 'parlor dramas' are filmed."

THE MOVING PICTURE GIRLS AT OAK FARM OR QUEER HAPPENINGS WHILE TAXING RURAL
PLAYS '"Full of fun in the country, the haps and mishaps of taking film
plays, and giving an account of twc unusual discoveries."

THE MOVING PICTURE GIRLS SNOWBOUND OR THE PROOF OF THE FILM. "A tale of winter
adventures in the wilderness, showing how the photo-players sometimes suffer.'

THE MOVING PICTURE GIRLS UNDER THE PALMS OR LOST IN THE WILDS OF FLORIDA
"How they went to the land of paims, playe” many parts in dramas before the
camera; were lost, and aided others who were also lost.'

(following Graham B, Forbes' THE BOYS OF COLUMBIA HIGH IN WINTER SPORTS,
NY: Grosset and Dunlap, 1915)
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THE CLASSICS ARE "OQUT'"; WHAT IS "IN'?
Paul F. Schumann, Loyola Marymount University, Los Angeles

It is obvious that today's high school English teachers are no longer requiring
students to read the classical novels deemed so important as recently as five years
ago. The advent of the elective system, in part a response to the cries of the ''mow"
generation, led to this demise. As a consequence, many teenagers are asking what
novels would be appropriate for them to read if they are going to college.

In response to this query, I suggest that a student might well read such stan-
dard, contemporary works as LORD OF THE FLIES, OF MICE AND MEN, THE OLD MAN AND THE
SEA, THE PEARL, ANIMAL FARM, 1984, CATCHER IN THE RYE (the boys, at least), A SEP-
ARATE PEACE, and THE HOBBIT.

Additionally, the high school boy or girl might also read many other of the
novels written during the last 30-40 years. Ken Kesey's ONE FLEW OVER THE CUCKO00'S
NEST gives the young person an anti-establishment reading experience, besides pro-
viding insights into some of the nation's mental institutions. Hunorous incidents
keep the book from becoming maudlin. An additional novel on mental illness that a
student might select could well be from among Hannah Green's beautiful but awesome
I NEVER PROMISED YOU A ROSE GARDEN; Flora Schreiber's true story of SYBIL, a girl
with sixteen separate personalities; Rubin's popular DAVID AND LISA; Virginia Axline's
touching DIBS: IN SEARCH OF SELF; or Kin Platt's THE BOY WHO COULD MAKE HIMSELF
DISAPPEAR, a good introduction to autism. Very able girls might enjoy Doris Lessing's
THE GRASS IS SINGING, the story of a white woman in South Africa who gradually goes
insane while living on the veld.

Joanne Greenberg's moving story, IN THIS SIGN, provides the teenaged reader
with good insights into the lives of deaf-mutes. A touching novel of three badly
deformed individuals in Kellogg's TELL ME THAT YOU LOVE ME, JUNIE MOON. Its primary
value to readers is in its focus on the difficulties people with grotesque physical
handicaps have in assoclating with the larger society.

As a part of young people's balanced reading, novels in the minority literature
field should also be included. Hal Borland's WHEN THE LEGENDS DIE has an American
Indian protagonist who is trapped between the white man's materialism and the tribal
spiritualism of his upbringing. Margaret Craven's I HEARD THE OWL CALL MY NAME,
beautifully done on television, should socon prove to be popular in novel form also.
Very able readers should grasp Frank Waters' highly symbolic work, THE MAN WHO KILLED
THE DEER. Some girls might prefer his THE PEUPLE OF THE VALLEY, the story cf a woman
who progresses from wiltch doctor to sage among the Southwest Indians with whom she
lives. A contemporary story about an American Indian is Frank Herbert's SOUL CATCHER,
particularly suited for the younger teenager. The central figure is a doctoral stu-
dent at the University of Washington and, aggrieved over the rape of his younger
sister, he kidnaps the son of a prominent American diplomat. In the wilderness, he
plans to kill the boy as a means of calling attention to the continued plight of the
Indian. This fast~reading novel comes to a