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Abstract

The 1%5 peoplé who received PhDs from the University of
Minnesota's Debartﬁent of Counseling and Student Personnel
Psycholozy during the years 1952-1972 were the subjects of
this study. Questionnaires were mailed to them, as was a
follow-up cody, if necessary. The purpose of the question-
naire was to collect information'to ascerfain (1) tne typés
of jobs the graduates possessed and (2) the relationships be-
tween previous employment or formal education and current em-
ployment. The factors most significantly relafed.to one's
present'job were: (a) college employment (b) whetﬁe?_one's
psycholcgical base learned durizg the respondéht'émggédemic
preparation was applied, and (c) precéding job.. The year the,
PhD was granted was siznificantly related to one's first job;
less than 33% of those who graduated prior to 1964 began in
.the fields of college couﬂseling and'couhselor education, but
of those who received their PhDs in 1964-1972, more than 502
' began in these two fields. Almost 507% of the 1952-1763
graduates began their careers.as either professors, student
personnel administrators, orT researchers, but these three

fields were the start for cnly 15% of the graduates of the
ljater time span. The number of fields responsible for the
graduates' first jobs increased with fhe passage.of time,
showing that thaese people are entering a more diverse set ﬁf.
positions. Ten occupational categories accounted for the
first emplojment of the 34 1952-1957 graduates; eight

cateporics for the 26 1958-106% graduates, ten categorics for
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the 1964-1969 gfaduates, and eleven categories were nec-
essary for the 1970-1972 graduates,'even though there

were only 15 of them. The latter graduates added the
areas of student personnel education and unemployed to
the.list, but they also had no school vpsychologists, ac-
ademic administrators, or researchers. Since 82% of thosé
contacted returned their cuestionnaire, the results are
presented as valid. It is possible that an even great-

er response would have been received had the forms not

‘been sent so near to sumner vacation.
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Introduction

This paper, a follow-up of the careers of the 135 people
who received ths from the University of lMinnesota's
Department of Counsgling and Student Personnel Psycnology
during the years 1952-1972, was undertaken after the invesﬁi-
gaﬁof learned that much of this very faculty was not aware of
the type of employment secured by many of ips graduates; This
researcher also hypothesized that the results would be én aid
to the faculty, for they would learn whether the skills they
were teaching were being.used‘in the employment secured by the
gfaduates. This investigator feit follow-up is necessary in
order to keep the courses of the Department relevant to ﬁhe

job market awaiting the. graduates.

Although many of the theories concerning career devel-
opment are not specific, some of the broad ideaé instigated
the questions asked on the guestionreire. Super (1971) stated
" that reality testing is a very important zart of an
individual's career, and this researcher believed that the
experiences of one job would then determine‘the values to be
looked for in another. Therefore, the first request of the

questipnnaire was for a listing of all of the éubjects' Jobs,

including those neld as a graduate student.

Ginzberg, Ginsburg, Axelrad, and Herma (1951) were a
little more specific in their statements as to how one chooses
a career.. They claimed that an individual's evaluation of .

actual occurrences was important, and so the nopulation was
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asked whether their dissertation and/or psychological base
received in their academic prevaration were related to
their position. A more comoplete discussion of the ques-

‘tions studied tegins on page 72.

Questionnaires were sent to all 135 people who had
received their PhD from the University of Minnesota's
Deya“tmont of Counseling and Student Personnel Psychology
between 1952 and 1972. This span of time was chosen for a
variety of reasons. It provided a large enough popula-
tion (more than 1C0) so that valid results could,be ob~
tained, and also was a time span- .recent enough to
the present to indicate trends. In courses at Lhe
University of HMinnesota, numerous professors had spoken of
the chanbln~ role of counselors, so this time span study
would also show whether this change did in fact exist.
#lany veople, both in the public press and in the profes-
sional literature, were concerned about the abundance of
PhD recipients in the 1970'8,.00 this researcher desired

to see how they were.coping with the changing job market.

This researcher wished to design a walid gquec .on-
naire that would be returned by all of the recipients, sO
she executed a comprehensive review of the literature re-
garding this subject. She knew that the questionnaire was
a widely used tool, and she felt this review would help
her to avoid the already—khown problems and also to help

make it as valuable a form as possible.
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.Since this researcher felt the facts would speak
for tﬁemselves, she felt less need for reviews of the
literatufe refarding career theories as a whole and
the specific patterns of PhD recipients. This invés-
tigator wanted to be assured that the questionnaire
itself was both successful and valid; and then the

readers could interpret the results according to the

details of various career theories, if they so wished.



Questionnaire Design and Use

Much criticism has been recorded regardinglthe gathering
of information via surveys, but the method is still very much
in use and nas been emplcred for thousands of years. Its wide
use can probably be explained by the. fact that it is a highly
efficient process for bringing in a largewvolume of data at a
relatively low cost and does orovide objective data regarding

the range of variation. Possibly the earliest recording of

_thls method is found in The Book of Numbers in the 014

Testament. This, of course, is a fundamental example of a
survey, merely a written record resulting from a counting of
the wealth of the tribe in férms’of both people and animals.
Today's decennial census ic evidence that this method of aath-
ering information has withstood much of the criticism directed
at it. Since it is often impréctical and at times, impossible
to actually travel to each zarticipant being studied, the mail
questionnaire has also teen used to‘gather'information, poth
factual and attitudinal. That is the tool that will be the
subject of this review since it is the one employed in this
study. Its use apparently dates as far back as 1847 when
Horace ﬁann began employing it in his research; however, rele-~
vant'literature'written between 1952 and 1972 has been re-

viewed for this paper.

As a method of research; the gquestionnaire provides an
informational flow by way of feedback. Therefore, it can be

used to verify either a catcrorlzed or a theoretlcal system.
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An interview cen also be employed similarly, but in this instance
the field worker can also view reactions, go into detail regard-
ing difficult,guestions or jargon, and note degrees of variation
in subjects. Even though these two methods of gathering data
are often compared, scme feel that they are not really in the
same league since it can not be assumed that the written word
possesses the same connotation for the reader as that derived by
the listener from the spoken word. However, since both methods
have been used to survey populations, and since many studie;m
comparing the two methods have been undertakén, this reviewver
will summarize some of the findings regarding these informetion~

al flows.

Besides the abovefmentioned'advantages of interviews, it

was found in one study (Sjoberg, 195%), where jobs, finances,

political beliefs, religious beliefs, and fanily life were the

subjects discussed, 52% of those in the highest socioeconom’c
group liked the interviewers tobcome to their homes, 28% dil
not, and 20% were neutral. Of those questioned, 55§ preferred a
personal interview, 17% preferred mail, 11% phone, and 17% did
not know. ' These statistics must be viewed with skepticism, how-
ever, since Sjoberg probably received these figufes;&hring his
interview, and it is possible that his res;ondents did not feel

confortable stating their preference for another method.

Some claim that the interview is a more valid instrument
than the cuestionnaire. For exanmple, Jackson and Rothney (1961)

found that the resvonses to an interview were much deever and
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more complete when compared to those to a‘questionnaire; the
interview, in fact, elicited many responses not drawn out by
the questionﬁaire.~ They also found a more favorable re-
sponse rate for the interview (98.1%) as compared to the
83%,3% response for'the questionnaire. These researchers
felt that two-thirds of the participants answéred consist-
ently whetaer surveyed by a guestionnaire or interview. . In

: .
view of this point, this reviewer finds it difficult to Jus-
tify the fact that, exclusive of time, for every dollar
spent on the mailed questionnaire, 60 dollaré was szent on
the interview. mrainers (1064) also claimed more complete
results for interviews. He stated that whereas interview-
ers frequently report less than five percent refuse to
answer gqueries, abcut €055 refuse to answer questionnaires.
(Tﬁis number seems high, as will ©oe seen in the section
dealing with nonresponse.) He also discovered.é tendency
for thecse wno answer questionnaires to leave.out the answers
to some questions, due either to forgetfulness or. an aversion
for facing the particular issue. He felt that incompleter re-
turns, hovever, were & rarity as far as interviews are con-
cerned. So impressed with the.interview was Trainers that he
spoke of the transition in survey instruments that began in
the 1940's and noted that in most fields the elaborate inter-
view has replaced the mail questionraire; however, Le found
it unfortunate that educational research has not becone a -

part of this trend.
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Eﬁen though Trainers (1964) and Jaékson and Rothney (1961)
found that interviews produced much more complete data, this.
data is not altogether frece from bias, especially when cultur-
ally taboo subjects are under study. Metzner and Mann (1952)
found the questionnaire at least as adeguate as fhe one-time in-
terview, and in another study (éarker, Wright, & Clark, 1957),

vhere 247 scholarship studgntﬁ were interviewed by three inter-
B ears g i :

AL

i\

viewcrs, it wagﬁrgporﬁed: "The data indicate, as ‘do data in
other studies, that the interview does not yield 10C% reliable
data." (p.220) Walsh (1968) studied the accuracy of the inter-
view, questionnaire, and-?ersonal data blank for collecting veri-
fiable data and found that no one method elicits more accurate
self-reporting than another for a parFicular sample of biograph-
ical material collected from.male~cé;1ege students. He reporved
that of 27 studies investigating the validity of interview data,
13 gave the.impression of high validity,_9 of low validity, and 5

ielded ambisuous results. Since these nunbers are so very small
[ b ]

- and since Walsh's definition of validity is unknown, the validity

of his own findings cannbt be Jjudged.

Alderfer (1967) and McDonagh and Rosenblum (1965) added
more support to the questionnaire in this controversy, for
they found that questionnaire methods can be used to replicate
interview results and vice versa. The latter researchers,
using a questionnaire on prejudice, found no statistically
significant differences between a mailed questionnaire and
an organizcd interview, as far as identical questions were

concerned. In fact, their study showed that a mailed

12



O

ERIC

Aruitoxt provided by Eic:

questionnaire may provide representati#e responses even
though one receives only partial returns; there was no
significant difference petween resdponses to the ques-
tionnaire and tnose to the interview giveh the nonre-
spondents. ‘allace (1954) also found relative agree-
ment between the two met:iods, especially when white

collar worzers are the subjects.

Instééd of viewing the interview and questionnaire
as alternatives, Donald (1960) used an expensive phone
interview to reach the ncnpespondents in her study.

When surveving members of the Leazue of VWomen Voters
she found that tzis interview did not add significant-

1y to thc informaticn she had already obtained.

Tt can be seen, therefore, that the questionnaire
should not be disregarded, simdply becausé no facé to
face coantact is involved. Besides not rroving any more
valuable than the gquesticnnaire, tae interview posseéses
its own inherent difficulties. Since different inter-
viewers are employed, and also since the same interview-
er encounters many different situations, there often
tends to be a lack of constant order both in pbsing
the questions and evaluating the resronses. There 1is
also the nossibility that the interviewer might lead
the individual to give.biased answers. This has been
known to occur even after the experimenter has gone
through tﬂe grocess of recruiting, training, and

supervising the interviewers. One final disadvantage
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of the interview is that since the method involves contacting
the participants directly, it becomes very costly to follow

mobile individuals.

Now, to turn to the main topic of this study: the
guestionnaire. Not onlj is this form one of the most
econonical tools available to recearchers, but it also
possesses other advantages.* -Since this method proyides'
an invariableness to the questions, order, and context,
comparisons between individuals are possible. This quality
also insures a fixed interprefation of the data. Whether
the subject is asked to complete a yes-no checklist or
whether the guestionnaire is eitensive and complicated,
+his method has proved éffective, and insures the accurate
transmission of information because no intermediary is
involved. In fact, even though the questionnaire has
rarely had the benefit of good rress, nany researchers
claim that if it is used correctly, it is a legitimate
tool which can be used to escertain some of the personal
factors influencing behavior and also other types

of information.

The questionnaire is the form empldyed most frequently
in the field of education when studying the traits of a
selected pooulation. It is claimed that taousands of
faculty and graduate students make use of this method
each y.ar, along with the scventy—five organizations

which send out annual guestionnaires to colleges
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and uni&ersities, requesting a variety of information.
Some, however, such as Chamberlih (196%), are not
discourared by this fact. He said: "By and large,
these requests make reasonable demands and are in-

telligent attenpts to obtain useful information." (v.427)

Because of the frequency of its use, the questionnaire
is also vrobably one of the wmost abused of the data—coliecting
devices. This is due to the f:o -% that many peorle just tnrow
together a set of questions and label the result a question-
naire. It is very easy tu procuce a low-guality guestionnaire,
aﬁd unfortunazitely, these are what give the method a bad nane.
Mouly said that it was rrobably the subject of the most cen-
sure, but it was still the instrument most used and most
abused in educational research (Siebar, 1958). It has
been estimated that guestionnaires and testing studies
are used in more than half of the tetal studies in ed-
ucation (Good, 196G); this fact is not a valid excuse
for this abuse, of course, but it certainly does con-
tribute to the explanation for these methodological
problems. ~In adiitidn, it nas also been found that
more than €0 ¢ all social science research is de-
rived from either interviews or questionnaires (Good, 1966).
Therefore, it is not surorising to find that, "today as in
1030, the criticisms of the qucstionhaire are aimed at its

abuse rather than at its use" (Mouly, 1963, p.26l).

The same writer (Mouly, 1963) stated: "The

present concensus is that, when properly used, the

ERIC 15
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questionnaire hﬁs éotentialities as an inétrument of
science" (p.262). Among some of the tool's supporters,

Topp and lcGrath (1950) claimed that if the gquestionnaire
were eliminated, advances in many fields of education

would be handicapped and much beneficial information would
be lost. It seems that these social researchers would
probably agree with PBarton and Lazarsfeld (1962), who

said that "...quantitative social research seldom finds
immediate answers to largevand complex proolens,ce. " (p.1€8).
It does, however, aid in the avoidance of miétakes, so it

should not be discarded.

Similar to other methéés of resezrch, the questionnaire
doeg possess disadvantazes, about which more will be discussed
later. A few general statements are in order, though. Since
only a snall armount of researcﬁ has been unéertaken regarding
the relative validity of the irformation compiled, this factlor
is not chl vnown. In an attenpt to shed éome light on this
problem, Walsh (1S63) regzorted that tnree studies using
questionnaire data gave the impressxca of high validity
while four reports were low in this area. This is such
an insiénificant number of studies, though, that it 1is
difficult to put much weight on this finding, and since
details are not presented, it is difficult to know how

valid the studies were.




on to those who receive it. To Justify this impg-”
tion, and therefore rersuade the pofential respond-
t to offer time and enersgy to an unknown researcher,
sistance should be anticipalad. Generally speaking,

shrach and Scotle (1967) stated: "Overcoming re- ‘IR

stance to this kind of imposition requires rersua-
m, persistence, and attension to procedural tech-

tues -and details calculated to activate a votential

Lpondén " (p.271).

test

As the development of a questionnaire involves
v sf~ps and as there are meny comoonants of the
stionnaire itself, there are numerous procedural
hniques which denang atvention. Before the oues-
1naire is mailed, or in scme cases, before it is
2lized, some investigators sugzest a pilot study
mdertaxen. Most of the literature does not
e with Yates (1S60), who felt pretests are not

tired normally for material with which there is

. .
L e

‘iderable nrevious survey exnerience. He clainmed
informaticp derived from nast surveys is suffici-

in the »lanninc of further surveys.

17
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ound this preliminary study valuable, in that it provides
nformation on ... tne devices needed to secure and main-
1in the resvondents' cooperation, on the tyses of answers
> be exrected, and on the extent to which these answeré
~ovide the desired data” (p.3%5). The investigator,
srewarned of difficulties that have de:ied prediction,

1y discover means of overcoming them. Tae pretest is
specially useful if one is uncertain aﬁout the measure-
snt instrument itself. Goode and Hatt (1€52) 5180 found'
ich a study useful and commented that it is necessary bpe-
juse the comments of colleagues or students are Jjust

»t sufficient.

To increase the knowledge gained by the investigator
com the pretest, Vanbalen (1¢62) suggested.clearly exnlain-
15 both the purcose of the study agd the swecific intent of
ich question to the participants. However, this reviewer
sels that would be defeating part of the ovurnose of the
cetest, as the questicnnaire should speak clearly for
tself. VanDalen's suggestion is similar to one by
311itz,'Jahdda, Deutsch, and Cook (1959) which seems
> be somewhat more logical. . The latter sulhors felt the
cetest should be in the form of a persbnal interview,
b.which time the questions are discuszed with the re-
>ondents after they have answered them. In this_way,

re investigator can learn what each question meant to

1.8




each'iespondent and what difficulties were experienced
in replying. After these initial interviews, a mail

pretest can then be conducted.

Other authors are even nrnore specific rsgarding the
expected outcomes of pilst studies. Tevine and Gordon -
(1958—i959) said@ this study should focus on the inclusive-
ness of the categories of the guestions and the clarity
and meaningfulness of individual queriés. Rummel (1958)
suggested that questions which the tryout group either
omits or answers superficizally can be revised.

Herﬁlott (196%), Furno (1966), and Kahn and Cannell (1957)
all agreed with this adv1ce, Furno addlno that Lhe

pilot study also helped to eliminate poor form

design. Finally, Robertson (1%61) eﬁphasized the impor-
tance of clear directions, and to insure this end, he

executed a pretest.

Although it has seldom been undertaken, some re-
searchers have rrepared their recipients for the ques-
tionnaire they will soon be receiving. With both the
interview and the questionnaire, one of the factors
contributing to an individual's refusal to respond is
whether or not she/he was informed in advance of the
questioning. Reginning with some type of advance
notice is more than occasionally suggested (Fora, 1°68;
Best, 1959),.but'no one has stated if it is more bene-
ficiel to employ a preliminary card, a letter, or a

phone call. Rather than contacting each participant

19
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individually, tﬁe sane type of effect could also possibly
result from a publicity campaign, es Kephart and

Bressler (1958) attempted in their study of Pennsylvania
nurses. Their proposed survey had received a fair amount
"of publicity in local newspapers as well as in nursing jour—'
nals. DBesides tnis. general publicity carpaign, one group
of nurses received personal letters a week before the. cgues-
tionnaires were mailed. These letters, in adlition to in-
fornming them of the impending guestionnaire, told each
nurse that she was a member of & particularl& selected
group. The letter ended witnh a plea for everyone's cOOD-
eration, but this was Jjust not eﬂough to increase the re-
sponse rate. The researchers vere espeéially disappoint-
ed since they had originally hoped that the sreview

would prove substantfally less.costly than follow-uvns.

They stated: "Freviewvs, Lowever, apparently have the

4

same psychological nil-effect of nosv care .reminders.”

(Kephart and Bressler, 1558, p.1l27).

On the other hand, however, Levine and Gordon (1958-
195%) felt that respondent »reparation and involvement
is a very.necessary element of the questionnaire.process.
In a study they carried out involving Blue Cross adminis-
trators, each subject first received a preparatory
letter, but since the responsze rate was not reported,
the rescarchers' word will have to be accepted that
this method was cffective. Wlaisanen (1954), however,

aid provide nroof that a similar method aided him.

ERIC - 20




Before he sent a general segment of the population a ques-
tionnaire recarding television ovnershiv, he phoned half of

the future recipients. IHis response from those phoned 2s com-
pared to those who had not been thoned was significantiy great-
" er. However, using ten indepgndent studies with response

rates between 45 and 60%, Robin (1965) found that the pre-

questionnaire letter did not make a significant effect in

the rate of response.

Since bias is always a problem with any tyrce of

survey, it seems that manj in&estigators are cautious about
using previevs, especially insofar as selection of subjects
ié concerrnied., If guestionnaires are nailed only to those
who have indicated a willingnéss to participate, will the
results of the study be different ffom one in which question-
naires were malled to a census OT to =2 truly random sample?
4En both instances, the problem of noaresronse enters, znd

. what really neéds exanination is whether the Terson who vol-
untarily completed a questionnaire 1is different from the

one wno volunteers to partake in a study before even

seeing the gquestions she/he will ansvier.

Cover Letter

The next procedure to exarine 1is the development of
the questionnaire and accompanying cover letter. Many sug-
gespions regarding cover letters are also relevant for the
questionnaire, so the two will often be interchangeable in

1 the following discussion. The cover letter is analogous
©
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to the‘opcning "sales talk" of the inter&iewer. It exrylains what
the investigator is doing, why, and for whom. This is a time
“when objections must be anticirated, and hovefully answered; the
potential respondents must feel that there is nothing hidden, and

no part of the questionnaire should arouse suscicion,

Throughout the zast 30 years, many varlables and their
offect on the return rate have Dbeen studied, and it has been
found that the characteristics of the cover letter, such as the
sponsor, do indeed nake a difference. The designation of the
sponsornnﬁ agency or orraﬁlzatlons is centered at the top of the
page, ernd Goode and Hatt (1952) felt this conveys the imoression
of scientific competence. Occasionally, nowever this use of a
letterhead can backfire, as the organization under whose name the
measuring instrument is vresented to the population must de a re-
spected one. lMany (ILeslie, 197C; Roeher, 1S63), however claimed
that one of the main influences on tne response rate is the spon-
. sorshirp displa&ed in the letbterread, although some, such as Kawast
and Aléamoni (1971) felt the type of letterhead used must be conm=
bined with another variable, such as a signature by a prestigioué
authority. The latter reseaTrchers opted for varying at least two
variables because they claimed no single one is very effective in

inducing higher return rates.

Snelling (1S69) espoused as much personalization as pOssible
and had his cover letter individually typed on 2 letterhcad bear-
ing both the college name and the de' artment in which the respon-

dent majorcd. He seemed to carry the idea of 2 letterhead one

22



step furthef than Kephért and Bressler (1959), who had their
cover letters multilithed on raper carrying the University

of Pennsylvania letﬁerhead. Besides the name of the spoﬁsor—
ing agency appearing on the cover letter, Rumnmel (1958) recom-
mended placing it on the questionnaire, and Robin (1965)

said it should appear on the follow-uD.

Added to tnls letterhead, Leslie (1070), Thomas (1964),
Rumnel (1958), and Nixon (1954) suggested the use of another,
separate endorsement emanating from an 1nu1v1dual who holds
the resvect of the ;ecipients. In a survey of 1452 recent
liberaliarts gracduates, Snelling .(19¢9) sent each an individu-
al letser signed by a college professor close to the gracuate.
After two months and two short follow;ups, he received a re- -
sponse of 92.6%. Since this reviewer could find no control
studies testing the effect of a letterhead, it eeeme the in-

vestigator would be relying solely on advice and common

sense in using this device.

Because the cover letter is indeed a "sales talk" for
the questionnaire;‘it must quickly arouse interest in the
study. It is difficult, however, to anticipate Jjust which
tyce of appeal will be the most meaningful for the recipi-
ents, even though this particular variable has been the sub-
ject of much study. It 1is fairly obvious which kind of apd-
peals are harmful, but even so, they are still occasionally
employed. As an example, Chamberlin (1065) described the ax-— .

grinder as a researcher already biased enough to begin her/his
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eorrespendence stating: "VWe are attempting to show" or "We
have a strong feeling that-f!" (pp.427-428){ It is opeople
like this who.aid in maintaining the undesirable image the
questionnaire has established. Similarly, decople who begin
their cover letters by stating "It would be good to know..."
or "I have to write a thesis" do not convsy adequate Jjustifi-

cation for cooperation.

Whether it is more beneficial to use an egoistic or an
altruistic apreal has long been debated. Some researchers
have combined the two, str1v1n" to both versonally involve
the re0101ent in the study and to convey the seriousness and
importance of the results themselves (Linsky, 1965).

Champicon and Sear (1S69) found that their response rates

were greater where the cover letter emphasized the benefit

the respondent wouid receive, but their subjects were random-
ly selected members of three southein communities, so their

. results may nof be transferable to thaose in the field of
social service. ZIevine and Gerdon (1958-1¢59), although of-
fering no personal benefits to the Blue Cross administrators
they surveyed, did assure their potential respondents that

the proposed results would justify the time and effort expend-
ed in filling out the questionnaire. In addition, Rummel (1958)
suggested that if it is in accord with the facts, each indi=-
.viduél be informed that she/he is one of a select list being
asked to help, even thourh ‘the 1nvest1gator is aware of the

numerous demands on the time of the respondent.
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Iﬁ dealing with social research, Gooac and Hatt (1952) stated
that "extensive research has demonsﬁgeted that an appeal to dis-
interested motives is strongest"(p.l?és. They, like Levine and
Gordon (1958-1559), sugmested that Dbesides explaining the reason
for the study, the latter a sugreotlon also espoused by Thomas
(1954), the researcher appeal to the reswondents' altruistic inter—
ests by informing her/him of the benefits the research organization
weuld derive. TheyAsu~~eoted inforning the respondent that tais
information 1is needed'py educational leaders or will contribute 3o
the advancement of science, whatever the case may te. No matter
who will be benefited by the survey, both FKarshall (1960) and
Rummel (1958) strongly recommended assuring the potential answerer

s to what will be done with the data as she/he has the right and

resvonsibility to know exactly in what she/he is partaking.

Reward

Very closely related to the nature of the appeal transmitted

- by the cover letter is the subject of the specific rewards offered

the respondents. In edueational circles a copyuof.the final
report, or at least notification of the results of the study, is
con31dered an aopropriate reward. In faet, so taken for granted is
this copy of the study, Chamberlln (1063) labelled as the "one- |
sider" the individual who never promises to send a summary of
her/nis results, and even if such is requested, either neglects to
do so, or mails it so late that the findings are no longer of in-

terest to the participehts.

Researchers have had mixed results in their quest to discover

an cflfective premium. Insteuad of employing cacb, a common
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inducemént used to increase resoonse, Pudel, Nelson, and

wheeler (1971) enclosed either a packet of coffee, a pencil, or
both with the 1128- surveys they sent to graduates of the
sinnesota Area Vocational Technical Schools. They also experi-
mented with colored questionnaires and pre-letters and found
that as they increased the numbef of incentives, their response
rate improved significantly. In addition, as the number of nov-
elties received increased, the respondents were quicker to

return their questionnaiznes.

crowley (1959) mailed a checklist to a group of teachers,
hélf of whom were paid tﬁo dollars for filling them out.
Eighty-three ~ercent of the non-paid group responded, while 100;5
of those paid did so. This is significant beyond the .01 level,’
and was accounted for by many of the teachers who said that such

consideration was long overdue.

~ cimilar to the above study, nebinson and Agisim (1951)

" received a 70% return of their cuestionnaire when they enclosed
a quarter as an inducmenﬁ; this was comgared to the 15%5 re-
éponse the éomparable grouo, offered no inducement, returned.

Tn a study stimulated by this one, Keohart and Bressler (1958)
designéted that some of their randomly selected nurses would re-
ceive either a penny, & nickel; a dime, or a quarter. A few of
their subjects returned the coins, both with and without com-
pleted questionnaires. Discounting the womeﬁ who received a
quarter, the predominaﬁt mood was one of indifferenée, indicat-
ing that the pennies, nickels, and dimes provided little motivé—

tion. However, the returns from the group receiving a quarter
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were not significantly greater than those from the group that

was sent a follow-up. This displays the fact that the research-
er must figure the inducement cost rather closely, since.it-

seems that if the study is academically oriented, monetary induce-
ments do not usually'increase the zercentage of retﬁrns over

and above those attainable through routine methods. As'in the
case of sending questionnaires cnly to those who previously vol-
unteer to complete them, the inclusion of an incentive, especial-
ly a nonetary one, leaves the representativeness of the sample

in question. Kephart and Bressler concluded:’ "With regard to

inducements, one must ask whether, for example, tiae inclusion

of a quarter with a cuestionnaire tends to auzment or even

create sz2mnlinz bias among the receivers. It is quite possible

that people who are influenced by a.quarter;.. may differ from
those not so affected" (p.132). If the results of the follow-
ing studies are borne out, however, this worry about bias may
be unnecess:éry, as they found that -the inclusion of casn made

no difference.

In a pilot study conducted in the YWashingSon Heights dis-
trict of Manhattan, Dohrenwend (197C-1S71) offered five dollars
to half of her potential respondents.' When she conducted her
follow-up, she offered five dollars to those not originally of-
fered it, but in both cases found that it made no difference
in the returns. This is similar to a study of which Wilcox (196%)
wrote where several letters were sent offering individuals oﬁe
dollar if they would reply; even so, not one nerson respdnded;
It secems that participants find the money offered insignificant

EMC as compured Lo the amount of time and thourht asked of them. 27
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Return Enve. upe

Since a stamped, return envelove is included with the
questionnairc; both Robin (1965) and Nixon (1954) recommend-
ed mentioning in the cover letter that one is enclosed. It
is hoped that this will both impress on the respondents the
consideration shown for them and the importance of their re-
turning the questionnaire. In case this envelope should be
misplacéd or even if the respondent would like to maxe an
easy check on the source of the request, the full nane,
title, complete address, and phone number of_th¢ researcher

should also be included in the cover letter.
Anonymity

Although the guarantee of anonymity is seldom mentioned,
those who do write about it definitely sugzest both assuring
it and mz2intaining it. In an attempt to increase thne
return rate, Hixon (1954) recommendéd asking the respondent
whether her/his name and that of her/his institution may be
directly credited with any of the data. He claimed that
this technique assurcs some confidential returns that would

- not be submitted otherwise. However, he has no data proving
his sugrestion, and this reviewer feels it would rrobably
be best to name no one in the étudy, unless 1it is absolute~
1y essential. Therefore, an assurance of confidentiality

would be all that would be necessary.

In a closely related study Mason, Dressel, and Bain (1961)
sent four different forms of surveys tc beginning teachers.
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Form A was lengfhy and included the respondent's name ang address
directly on the form; Form B was also lengthy, but included a
code number rather than the participant's name ana address;

Form C was short and displayed ‘the subject's namne ﬁnd address;
Form D was short and narked with a code number. This study only
indirectly measured the cffect of cohfidentiality on the sub-
Jects, but it was thougtt that those whose ndames appeared directly
on the form would be somewhat wary of completing it. This did

not result, though, as there were no significant differences in

the return rates bvetween the four grouns. This leads this re-
viewer to speculate that maybe many rescondents are not terribly

worried about'confidentiality.
Deadline

Although the inclusicn of a dez2dline is not unanimously

agreed urnon, if one is used, it should be specified in the cover
letter. Robin (1965) stated trat 1t is injudicious to mentjon a
deadline, as it implies that there will be an unending stream of

recuests. In his listing of people from whom he dces not apopre-

clate recqiving qucstionhaires, Chamberlin (1963) included the
deadliner, described in the following: "Easilj detected by nis
apparent frankaess, the 'deadliner' makes his position clear by
stating that 'I am seeking to compile some infornation in a

hurry.' fThis individual is the vlague of most respondents, who,

after all, are not rersonally concerned with term paper, thesis,

and/or dissertation deadlines." (p.427) It is vrobable that the

o ey

follewing authors, who did encourage mentioning a deadline, have

other motives in ming and arec not So blatant in esnpousing it,
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Roeher (1963) and Tevine and Gordon (1958-1959) felt
the use of a deadlinc does increase.returns, and Nixon (1954)
recomzended asking the forn be returned either at the
respondent's earliest convenience or by a specified date.
mPallent (1959) specified that the deadline should be 18
days after the questionnaires are mailed. Since 1003
response is the ultimave roal of the researcher, shé/he
must be very carcful not to offend any of the respondents.
The deadline must be reasonable and not seem the result of
some "hurry-up" research. In a follow-up leﬁter, the
rescarcher should ask for thae completed cuestionnaire,
regardless of deadline.

Personalizaticn of cover letters is usuaily sugrested.
Howevéf,JSimon (1967) stated that pefsonally fyped cover
letters had no clear-cut advanﬁage when compared to
mimeogranhed form letters, since neither method resulted
in a higher resoonse rate. To gscertain tﬁe effectiveness
of personal versus fcra letters in eliciting responses to
a mailed questionnaire, he reviewed” studies of both
readership and of a hosgpital inSurance.plan. In each
study, all letters mailed were identical in confent, but
one group was mailed a form letter and a second group
received a personally typed letter. In both cases, the
particivant's address vwas personally tyved onto the
envelope. Sinon found that there was no significant
difference between- nercentages of -returns and sugrested

that in somce instances a personally typed cover letter
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¢an inhibit rather than increase the number of returns.
He felt that when the target populatiocn is a group of
employees, a versonally addressed letter may seem to

threaten the assured anonymnity.

In a similar study, Kawash and Aleamoni (1971)
mailed questionnaires regarding the employment of and
attitudes conceraning audiovisual instructional materialé
Eo 3001 faculty of the University of Illinois. ©Of tnese,
1546 were sent a cover letter signed personally by thé

researcher and the other 1545'received exactly the same

- cover letter except the researcher's signature was 2

mimeogracvhed copy. There was no difference in return rates.

Althougn the data they provide is not as specific,
Weilbacher and Walsh (1952) came up with comparable results.
In a questionnaire study mailed to alumni of a ?rofessional
fraterr.ity, the last name of the recipient was included on
some o7 the cover letters. Forty-three percent of all the
questionraires were returned, but there were 210 significant

differences between the two return rates.

Since the above studies did coﬁtrol the variable of
versonalization, they hold more weight'than the numerous
investimators who suggested including a personal element
within the ccver letter. However, cbntrary to most
rescarchers on his side, Linsky (1965) did provide
figﬁres to supvort his advice. He sent out many types

of cover letters in a survey of nurses and received a
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40,4% response from those whose letters bore nersonal
salutations and signatures, while only @& 32.0% response
from those whagse letters contained mimeograrhed salu-

tations and signatures.

There are many claims that a typed letter increases
returns. Roeher (1663) and Rummel (1958) provided no data
to support tais claim of theirs, and Longworth (1953) found
that a personal note and typed letter of explanation increased
his returns five percent, but thié difference was not statis-
tically significant. Thonas {1964), without »roviding data,
arreed that each cover letter should be individually typed,
especially wnen the recipient is in a field where she/he
receives much mail. e felt that this tvpe of person
grants more serious consideration to mail directed person-
ally to her/him. This researcher feels that that end could
be reachéd by addressing each form ietter persbnally, ratner
than tyoing eaéh one individually, &and agreeing with the
ljatter idea are Tallent (1659) and iiixon (1954). Tallent
dddressed each of his 1567 cover letteré nersonally to the
psychologistsc, vsychiatrists, and social workers who wvere
his potential responients, ahd after two follow-up letters,
he received a completed questionnaire from $7,7% of the 393
psycholosists, 81.2% of the 741 psychiatrists, and 97.2% of
the 4%% social workers. This is indeed a high return rate,
but the quectionnaire dealt with an area in which the indi-
viduals of the three disciplines are very professionally N
concerned, so this return rate was definitely not a result

only of the cerconally addresned cover letter.
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Lévine and Gordon (1958-1S59) adviéed that a personal
touch in the cover letter is effective in increasing returns
as is the signature of the researcher whose name is on the
stationery. They also recomuended a handwritten postscrint,
and Frazier and 2ird (1958) received significantly more of
the completed guestionnaires cbntaining a handwritten
postscript asking both for the resrondent's help and
for her/him to return it promotly. Russell, Konrad,
and Kaluzny (1970) also found a postscript effective;
they mailed 623 questionnaires to a sample of hospitals
and addreszed each form to the hospital administrator.
Besides adding a‘postscript to some of the instruments,
they also employed three mailing conditions and either
wrote "personzl" on the envelope or omitted it. To
control 211 the variables they were testing, each case
was randomly designated to one of the 12 possibie treatmen
groups. Of those foras mailed airmeil, special delivery,
including both the postscript and the "personal" marking,
92% were returned. Thesé researchers commented that the
pbstscript is_valuable and that it did increase their |
returns, but they do not give individual breakdowns of

restonse rates, so the reader must use her/his own Jjudgment.
Length

Other than kecping the cover letter brief and concise,
there are no srecific sugcestions regording its length. It
has been claimed that neither a lengthy cover letter nor a

lengthy questionuaire can result in many responses. If, in
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fact, the instrument can be completed in a relatively short
time, this fact should certainly be stated. Since question-
naires have for so long been the victim of bad press, it is ’
advisable to employ the terms "form" and/or "instrument"

when one is referring to such a device.

Appearéncer

Another important aspect of the cover letter is its
appearance, and that of the questionnaire and follow-up letter
will also be discussed at this point, since this factor.is
interchangeable rezarding all forms. Even thouéﬁ this vari-
able has been the subject of much of the past 30 years'
research, different opinions are still propounded. Some
researchers felt that e élearly dupiicated or p»rinted ques-
tionnaire is 211 that is necessary to ﬁchieve the physically
attractive form trhat is claimed to bring in the most returns,
while others go so far as to add cdlor and/or illustrations
to their instruments. The only seemingly obvious recormenda-
tion in this area is one by Goode and Hatt (1952), who stated:
"Even when the fofm is to be mimeographed, the paper should be
good enough to allow either ink or rencil, for either may have
to be used in certain cases'"(p.l#8). Since the quality of
paper is mentioned infrequently in the literature, it can be

surmised that it does not often vresent a problem.

Color, however, is discussed. In the field of adver-
tising, Bender (1957) found that colored mailings as a group
resulted in a higher return than did white paper in white 34

enveloves, but the difference in replies was not significant.
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ILevine and Gordon (1958-195%), Robinson (1952), and Seitz (1044
reconnended using color as a means of increasing response rates.
but they -did not produce studies to prove their pbint. This in-
vestizator feels that most experiments have not varied color
since colored mailings are too often regarded By their re-

cipients as flashy and unimportant.

On the other hand, variations have been made regarding
the typé of duplication employeq. It was suggested by some
(Goode & Heatt, 1952) that mimeograph vaper should. not be
used since it is likely to become smudged or blotted, but
others.(Ford, 19568; Rummel, 1953) stated that this is not
a pfoblcm if the Jjob is well done. _Eord, in féct, stated:
"Pesting the influence of the réproductions'method on reswvonse
rate shows tiat the printed, folder-type cquestionnaire outpulle:
the mimeographed, stapled, legal-size questionnaire...“ (p.ast).
He went on to state, thongh, that tﬁis difference was not sig-
nificant at the five.percent level énd 2lso resulted in a neg-
ligible efiect on tae decreasing of item response. "For the
printed form 21. 4 of the questions were unanswered comdared
to 22.2% for the mimeogréphed form with the ¢ifference not
significant" (p.44). These results are very similar to those
found by Scott (1961), although he 2id not go so far as to

test item nonresponse.

Even thouch no studies have proved that a printed ques-
tionnaire greatly outdraws a mimeographed one, this rsecearcher
feels it is wise to use print or at least an offset process..

Since & questionnaire's appearance may often determine whether
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it is read or thrown away, it is importént that the fcrm lock
as attroctive as possible. Another advantage of commercial
printing is the fact that this process results in smaller
letters and nunbers which result in a shorter questiénnaire,
as far as svace is concerned. It has already been stated that
it is advantazeous to keep the cover letter from appearing too
lensthy, and this claim 1s also propounded for both the ques-

tionnaire itself and the follow-up letter.

Another factor which has seldon beenvstudieg is the field
of illustrations. Thais area is probably consideped infregquently
becausé,much of the survey research is a type which does not
lend itself well to illustrations (i.e. follow-ups, perceptions,
economic facts. age data, product teéting, etc.). Levine and
Gordon (1958--1959) recomnenced desighing a mail questionnaife
that sells ivself, and they felt this calls for the use of
gradhic materials. Howevér, Ford (1968) warned that illus-
trations must be handled carefully.since they may create a
cluttered appearance if used extravagantly, and kErdos (1957)
stated that illustrations, other than where necessary, do

not usually increase returns.
Form

Closely related to the appearance of the mailing is
the form of the questionnaire itself. The researchers wno
commented on this subject stated that the personality of each
respgndcnt as e unique individual must ‘be respected
(Snelling, 1969; Krejdi, 1968). According'ﬁo Furno (1966),
36
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a wcll-designcd Guestionnaire is easy to read and follow and
is designed so that tne respondent'é writing flow is con-
tinuous. ‘hen requesting the desired information be subpplied,
the lcast necéssary number of words should be used, and the
amount of writinzs requested of the sudject snhould be reduced
to an absolute minimum. Adced to this is the suggestion
espoused by ﬁixon (1954) that questiscns requiring varying

types of responses or markings be placed in different sections.

Goode and Hatt (1952) felt that if tie. above Tecomen-
dations are followed the questionnaire develops into a unity
which then does not require the subject to Jump around from
one frame of reference to aﬁéther. They suggested beginning
with an attent:ion-catching, bus non—controversial item. They
wens on to say: "In fact, schedules or questionnaires often
begin with irrelevant or harmléss questions™" (p.132). However,
this investigator would not reccmmend that tactic, for many po-
tential resrondents might Judgrn the-questiénnaire by its first
question, and then decide an irreclevant questionnaire is not
worth their time. Since the establishment of raprort with
one's subjects is vital, it is importanﬁ to mail a questionnaire

with a well-designed and non-ccmplex form.,

Wwebster (Webster's Dictionary, 1965) defines a questionnaire
in the following manner: "a set of guestions for obtaining sta-
tistically useful or versonal information from individuals™" (p.701)
Marshall (1960) added his own values to this definition in his de~

scrivtion of an optimunm form: "Dhe best questionnaire is a blank
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sheet of paper and a droper freedom for the answerer" (p.177).
It seems, however, that if one 1is cbreful of the contents it
is possible t0 mail a fairly standard form which has a high
probability of being returned. Goode and Hatt (1952) claimed
that the questionnaire must convice the reswondent that she/he
is not nmerely being quizzed but 1is téking an active part in an
interesting and useful process. mhey stated that this cocper-
ative feeling leads to mcre valid data. Some (Teiblen, 1968;
Donald, 1960) stated that renly rates are high when those
queried are associzted in some way with the grganization
responsible for the study, and it is logical that the more
pleasant assoéiations an individual has with the source of

the questionnaire, the more llxely sne/he is to resnond.
Population

Ancther great impetus to a good response is a population
especically interested or 1nvolved 1n the content areas cove:ed.
This objective can te problemsatical, however, because there may
be a real temptation to cover too many areas; Ar early asﬂl“ZQ,
F. Stuart Chapin (1920) recomaended includihg as few questions
as possible because a bulky questionnaire woulé seem more
formidable than it really was, and would therefore deter
replies. Furno (1966) was more specific on this topic, saying
that information not absolutely essential and pertinent to the
purpose of the study sanould not be requested. His suggestlon
maxes muoh nore sence than tnat of Goode and Hatt's (1952),
discugssed earlicr, that the questlonnalrc cowmence with ir-

relevant queries.
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Facts vs. Opinions

If one mails a questionnaire requesting facts rather.than
opinibns, the'respbnse rate is likely to be greater (Jackson &
Rothney, 1961). There zre probably many reasons for this, the
most obvious one being that checking "yes" or "no" or circling
a given alternative requires less time than resvonding to a

series of open-ended questions.
Content

Whether a survey deals ﬁith past, present, or drojected
déta, the researcher must be assured that the problem is sig-
nificant, either practically or theoretically. This problen
must be clearly defined and deemed important enough to request
the time of busy and important people. Once all of these
factors are’considefed, and thé researcher has cdetermined

whether a multiphasic or single-subject form will be de-

_veloped (Clausén and Ford recomiaended the former 1947 ),

the researcher is ready to begin work on the actual ques-

tionnaire itself.
Question

Since the guestion is the fUndamental unit of data
collection in the social sciences, an inex?erienced re-
searcher may feel that drawing up a set of queries is all
that neced be undertaken. However, Goode and Hatt (1952)
felt that the questionnaire cannot begin to be formulated

before the researcher has ascertained as much as possible
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about the subject at hand. After the investigator has conferred
with associates and friends, a rough formulation of some of the
proposed guestions may be develooed. As long as the reséarchef
realizes that each item in a questionnaire ideally férms a hy-
pothesis or at least a part of one, it should not be too dif-

ficult to eliminate unnecessary questions.

Because the researcher is not vresent when the subject'
receiveé the form, a dynamic questionnaire wherein the order
of questions is determined by the subject's previous ansvers,
will not even be a consideration in this discussion of mail
questionnaires. However, since this aprears to be one of the
only areas in which a.type of cuestion is inapblicable to a
mail guestionaaire, the rollowing discussion of aquestions is-
quite extensive. Since the content of the questions affect
many areas of the study, from the derivation of relevant
replies to the receipt of the respohdents' cooperation, this

area 1s a vital one.

Whéther oven or closed cuestions are the subject of
consideration, it.is very important to state each question
unambiguously. One would expect that researchers would
follow this advice without being reminded, but Freed (1964)
claimed that it is a widespread error for an interrogation
to be so unlimited in detail that neithner the experimenter
nor the subject comnrehends what is being sought. Since
the question is the heart of any survey, every effort should
be made to be assured that it is not vague and thereby con-
fusing to the resnondents. Another element of this potential
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difficulty is that the use of unfaniliar jargon 2ight lead
the subject to asgume that the quesﬁionnaire is not worth
answering. Chanbterlin (1963), Mouly (1¢63), and Levine
and Gordon (1958-195%) are among those who told their
readers that the gueries nust be entirely unambiguous

and meaningful to the responcent. They should be brief,
to the point, and as unbiased as possiEle. Added to this
is the warning that each question should flow logically

and casily from the one preceding it. It follows, tnen,
that the optimal questionnaire would begzin with simple,
thouzh not trivial, items and then move to those which

are more complex; however, due td fatigue factors, the
most important guesticns should not appear at the very

end. Simultanwously, the questions phould be prosressing
from a general area to one more specific, which can Dbe
accomplished by the use of funnel guestions. Questions
dealing with a specific.subjecs should be grouped together,
rather than interscersed throughout, since that tends to be
tiring and disconcerting for the resvondent. Adherencé to
this arrapgement would result in questions that can be cross-
internreted and are therefore unified, at least from the

standcoint of purpose.

While the above recommendations refer to the formu-
. iation of each spvecific question itself, general rules have
also been proposed rezarding the development of good questions
(Lundstedt, 1269; Van Dalen, 1952).- Before the researcher

decides to include a specific question, she/he should be
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positive tﬁat the area of consideration is significant enough
to cause concern. The question should be absolutely necessary
to pather data that would adé substantively to tnose fadts
previously ascertaired. Tach query should be carefully
reasoned and clearly delineated to produce the exact re-
sponses required as data and at the same time, all of the
cuestions taken togevher must sufficiently cover the important
asctects of the necessary materizl. This would be simpler to
accomplish if one were awzre of the nistorical background
against whicn each gquestion is framed. .After each oquestion

is develoved, if closed questions are used , the'fesearcher
mustlprbvide ar adequate number éf alternatives to allow

the rescondent to exnress herself/himself properly

and accurately.

The last of the above suggesticns refers to closed
guestions, but open ones can also bé employed, the format
depending on the content covered. blosed questions are
usually easier for the res—ondents, and thnerelore Robir (1955)
and Robertson (1661) stated that these itews are mcre likely
to be answered. This investigator certainly would suggest
asking for open responses only when absolutely necessary,
esrecially in light of Falthzik and Carroll's (1971) findings
reparding questionnaires mailed to the 200 largest firnms
across the country. They were questionéd about the rel-

ative importance of a college rmraduate's personal charac-

teristics at the time of recruitment, and there was a sir -

nificant difference, dewending on type of questionnaire, on

the nunber of returns. Of the 100 firms receiving open;ended
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questionnaires, only 27% returned them while 78% of the 100
companies réceiving closed questionﬂaires returned theirs.
This sugrests that even 1f the formulaticn of valid alter-
natives requires an extensive amount of time and efforwv, |
the researcher is rewarded in the rumber of returns she/he
réccives. ot only is this fora of question easier for the
respondent, but 1if classification is the researcher's ob-
jective, it is also most efficient for her/him, due to the
fact that greater uniformity of responses is assured. If

this is the case, the researcher must be sure that the re-

spondents' opinions or data can be well structured.

As a rule, closed questions are less éostly to analyze
than open ones since their use ensures that the form in which
the éata is collected is proper forvthe tyce of analysis
proposed. The alternatives may aid in clarifying the meaning
of the question, but the researcher should certainly not try
to force the respondent to express en opinion regarding a
subject: about which she/he hardly cares. In fact, some
(Falthzik and Carroll, 1971; Backstrum and Hursh, 1963)
felt that the frugality of the category systenm is not
enough Jjustification for surrenderingg thé subtle meanings
of the gathered information. These recedrchers warned that
if the resvondents had been given the ootion, they may have
catecorized themselves differently, and even though this form
of question furnishes a more meaningful basis for comparison,
it may not contain thevalternative most suitable to.thc case
of the recpondent. Herriott (1969) stated that "elite re~

spondents," such as university professors or school~board
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_officials are frequently highly antagonized by épecifically
structured questions, so this could present a problem. If the
resecarcher were dealing with such a populatibn, she/he must -
decide- whether the saving of time for all parties coﬁcerned
justifies the possible uncooperativenéss on the.parf of the
proposed respondents. Fhillips (1671) proffered a similar
'warning, end he did not limit his population, stating thot
the resvondent may recly negatively to closed cuestions
because he is not able to express highly individualized
responses. If he were to feel that such nrocedures produced
inaccuracies, he would probably come to questioh the vélue

of the questionnaire as a whole.

Before proceeding to discuss oﬁen—endéd questions, now:
is an appropriate time to study the -alternatives allowed the
resnondent,. since they are most important to the closed cuestion.
The tendency to choose alternatives which agrec with the questicns
is a fear stated by Levine and Gordon (1958-1959) and
Anderson (1938), but Firntratt (195%9) found no proof of
this in a study of 217 2dult subjects. On the other hand,
Miklich (1S66) claimed that the nature of the qguestion itself
can elicit an agreement-disagreement fesponse set; he stated
that if ambiguous cuestions are perceived as Leing imvportant
they will evole agreement, while they will evoke disagreement

if the respondent feels the query is unimportant.

The least complicated decisions are those regarding the.
phyaical arrangenent of the question's alternatives. Besides
separating the queries by either dots or extra space, Levine

Qo and Gordon (1953-1959) reco:uiended plaéing category desirnations
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and/or space for the replies close together to avoid one pos-
sibility of error. If confusion is still possible, place a

dotted line from the category to the »roposed answer space.

If this advice is followed, the check lists, £fill-ing, or mul-
tiple chcice questions are conveniently arranged. If yes and

no replies are requested, Nixon (1954) recomnended arranging

them vertically instead cf horizontally. If other types of
questions are used, he along with Tallent ‘nd Reiss (1259)

and Levine and Gordon (1558-1959) suzgested that it is op-

timal to provide fcr mere checxing of ;éssible answers glready
present on the questionnaire rather than requesfing a vwritten
respohse. In the case of either fill-ins or open-ended questicns,
Yord (1968) reminded the researcher to supply enough space for the
answer, claiming that this seeningly obvious step will decrease’

item nonresponse.

Besides attending %o the phy;ical arrangement of the avail-
able alternatives, Gannon, Northern, and Carroll (19717,
Van Dalen (1S62), Tallent and Reiss (1959), and Nixon (1054)
suggested leaving room for alternatives nct provided ty the re-
searcher. Rather than merely leaving space‘forvcomments,
Mouly (1963) suggzested adding an additional category; however,
he does warn trat few will actually opt for this choice.

This frequently requires adding an extra category asking
for 'Other-Please specify' for the resnmondent wno does
not find any of the alternatives suitadle. OCn the other
hand, exoericnce sug.ests that the resnoncent rorely ex-
ercises Tthis odtion, almost invariably he simply accents
onc of the alternatives vrovided rather tnan devise his
cwn. It should be noted thot the more scientifically
oriented the respondent is, the more precice he tends to
be and the more annoyed ne is likely to become with
prevplanned alternatives, cach of which he would have to

Q qualify bvbefore it would cover his particular situation (p.250)/
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Best (1959) also suggested placing "kindly specify" as a
subtitle under other, out he did not discuss whether or

not he had found it to be used.

Related to Mouly's (1863) assertion that some re-

svondents react negatively to categories in which they do

not fit, Freed»(1964) recomnended Teraitting the respyondent

to mold the question to her/nis individual situation. ZLevine
and Gordon (1658-1959) proffered similar advice, although they
sugnested that the restondent be requested, in the initial di-
rections, to comzent to clarify some of the checzed answers.
Rather tnan denend on the respondent to keep in mind this orig-
inal request, however; this researcher feels it is more efficient
tc provide a cabtegory, such as "othef" or "comment" after each
question. This altzrnative would esﬁecially ﬁppeal to those who
find it frustrating to adhere %o the preélanned options, and
would also be a beneficial means of eliciting relevant infoi-
mation which has not yet been sufficiently:tapped by the gues-~
tionnaire. Zesides Mouly's_(1963) finding that scientifically
oriented respondents dislike prevlanned alternatives,

Deutscher (1¢56) claimed that those with above-average
intelligence and schooling rebel when asked to make ste-

reotypical judgments.

Deciding exactly what choices should be »nrovided
cs alternatives can be difficult. Generally sveaking,
Sellitz, Jahoda, Deutsch, and Cook (1859) felt it was wiser
to offer o scale of response altofnatives rather than re-

questing dichotemous answers which could lead to unrcalistic
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results. They'felt that because the questionnaire is then
perceived more favorably by the resbondent, her/his answers
will be more accurate and provide more detailed information.
Rather than devising a scale, Good (1966) and Van Dalen (1962)
felt that =11 that is neceszary is a third alternative, such
as "nb definite feeling or convictioh,"'"none of the above,"
or "coubtful." However, this reviewer fezrs that it would

be too easy for scme of the respondents to check that cate-
gory rather than cerefully weilgning edch alternative pre-
sented, and if too many claim to be "undecidéd," the study

will have produced no results.

Even thnough the yes-aﬁd-no dichotomy sharrly restricts
the meacuremen’ of a wide span of opinion or féctual data,
this type of questionnaire is still 'used. In one case,
Duncan (1968) sent a questionnéife to every marriage counselor,
child cuidance specialist, and psychologist listed in the wallow
pages of the Florida teleghone booké. The'questions were piaced
on a five by eisht inch card which was return-addressed and
stamped. The respcndentc were asked to list their professional
affiliations, but all other oqueries coﬁld be answered merely by
cheékiné'either yes or no. Duncan received a 67;5 response, and
in a later diccussion of nonresponse, this wili be shown to bg

a rood rate.

The wording of the alternatives is another factor wnich
must be considered carefully. Besides being sure to phruse
the questions simply, briefly, and clearly in terms ordinarily

o 4'
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used by the popﬁlation (Festinger & Katz, 1965; Van Dalen, 1962;
levine & Gordon, 1958-1959; Stephan & McCarthy, 1958), Freed (1964)
discouraged employing vague terms such as "fairly," "sometimes,"
"ysually," "perhaés,” and "maybe." Instead, he suggested using de-
cisive terminolocy, as do Best (1959) and Haccoby and Maccoby (1956)
who warned that the adverbs "frequently," "occasionally," and
nrarely," and the adjective negip" mean different things to dif-
ferent people. However, even though it has been stated that both
guestions and alternatives snould ve exact in meaning, Goode and
‘Hatt (1952) warned that if very precise respbnses are reguested,

a small error in retenticn Dbecomes an appreciable deviation.
Designing the alternatives certaiﬁly does not have to be a

"no-win" proposition, but middle ground between looseness and

rigid specificity must be followed. For nultiple-choice re-
sponses there are usually three to five gradations, but no one
states that.it is not sometimes appronriate to use a greater
numpber; however, it is also impoftant'to design answvers whicﬁ

in no way overlap each other (ievine & Gordon, 1958-1959).

Maccoby and Maccoby (1956) reccmmended stating in.detail the

time perlod location, and context the researcher desires the
subject to recall, and then elthcr sue01f ring all of the cate—

gories open to the respondent, or maxing none exnlicit.

Another difficulty of the closed question was studied
by Holdaway (1971), who requested 1000 education unéergraduates
to complete a 10-iten personal-values questionnaire. In order
to determine whether different resnonse patterns were associated

with differences in the naming and placement of alternatives, he
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distributedl5 different . :struments, eaéh answered by 200
students and each di. 2ring only in the resnonse categories
which could be seleccted. Dissimilar distributions were indeed
recorded, derendent on whetner the "unlecided" choicé was the
nidcvoint of the agreement—disagreement scale or was separated
from that scalej; 15.4% chose "undecided" when it occupiéd the
middle pocition, but only 3.7% chose it when it sat to the

far right of the scale. This difference, significent at the
.001 level, chowed that the clacement of "undecided" has a
strong effect on the resoonses. Regarding this aspect of the
study, ‘Holdaway concluded that the use of "undecided" off of
the_scdle vossessed little value; but still should be coﬁtinued
since it did orovide a choice for those who, fcel this category
best describes their feeling. This investigat5r feels it |
should definitely not be the middle choice, since then too

1ittle data is likely to be obtained.

In this same study, Holdaway.(1971) alco found that
whether he labelled the midpoint nundecided" or "neutral"
affected the response pattern, mainly obeczuse of the provlems
related to the neutral point. This response is really é self-
contradictory cne since it signifies fhe fact that the subject
is willing to respond, but has no opinion regafding the question.
He 2lso found that his subjects were nore willing to choose
extreme nositions when they were.not labelled with a

"strongly" modifier.

_ Another difficulty inherent in the closed questions is

“the possibility that the respondent has checked answers
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randomly, without even reading the questions. Peterson (196;)
stated that this is a problem to which most senders of ques-
tionnaires uswally give little attention, but he does suggest
including blind check itemns. Even though others have argued
that the resvonses are voluntary, he felt that there is no
evidence to prove that the que;jionnaires were really taken
seriously. This reviewer, however, would worry that the ad-
ventages provided by blind check items would be reduced by

the antaconism, and increasing nonresponse, which these

either irrelevant or repetitious questions caused.

Festinger and Katz's (1965) description of the closed
question serves as a compact summary.

Generally cveanlnb, the closed cuestion is well

adapted to situations in which (1) there is-

only one frane of reference from which the re-

spondent can ansvier the cuestion; (2) within

this single frame of reference, there is 2

known rance of vossible “egdo“seq; and (3)

within this range there are clearly defined

choice roints which accurately regrecent the

rosition of each resvondent (z.351).
Howeve:, since all situations do not fit into the above cate-
gory, or even if they do, the researcher may decide not to
design closed questions, other forms can be employed. Falthzik
and Carroll ‘(1971) sugzested that the open-cnded question shculd
_be employed first to establish the imvortant alternatives and
then thece should be vresented as the categories of tne closed
guestion. Their suggestion, however, would involve even more
pretesting, and the researcher could probably define the nec-

essury alternatives without this process. Another case 1in

which a combination of the two types of questions can be used
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was sugfested by Teach (1972),.Backstrum and Hursh (1963), .and
Goode and Hatt (1¢52). They recommencded that even additional
information will be returned when open-ended questions follow
those of tae closed variety. 'In this way, the respoﬁdent will
feel as if she/he is allowed to ex;reés herself/himself spon-
taneously and will not feel as cenfined. by the closed Questionsn
The respondent is less likely to feel the frustration of having
vwords forced into her/his mouth and will then be more effective
in detailing her/his personal definiticn of the situation.
Goode and Hatt (1952) stated that allowing for more space than
seews necessary is a stimulus for the respondenﬁfto ansﬁer this
tyoe of’query more fully. Anothér encourzzirig .aspect of this
type of questicn is thatl jits wording -and phrasing is usually
similar to that used in day-to-day cpnversation and this couid

encouragze both spontaneity and a desire to communicate clearly

and fully.

Certainly, freéwresponse qUeétions can also be thie sole
type used in a gquestionnaire.’ Beczuse structured questions
lose a great amount of the intensity and color of the re-
spondent's feelings, the open-ended question could be very
advantazeous either when the researchér expects a wide range
of replies or when not too informed regarding the type of answer
a particular question will elicit. This latter'alternatiye,
though, should not be a protlem if the researcher hag studied

the entire problem both carefully and intensely.

Besides the probability of reducing the overall response
rate, Peach (1972) and Backstrum and Hursh (1263 ) discussed
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other problems inherent in the use of the oven-ended question.
Besides deménding a fairly great amount of room in the form, their
analysis is a very difficult task, and this type of question is
not an easy oﬁe td treazt statistically. In order to interpret all
of the comments it is certainly essential to formulate a group of
categories which will include the entire range of responses. Ads
each classification is formulated, however, a.synthesis is taking
place. Whether open or closed questions are part of thé in-
strument. Goocde and Hatt (1952) claired that any question which

is refused by more than five percent of the population should

be restudied.

The reliability and validity of each guestion and the
questions as a whole is another vroblem with which the researcher
must contend. To prove the value of the study to the respondent
and of course to naxe the study itself worthwhile, the gues-
tionnaire must have content validity"(Festinger.& Katz, 1965{
Mouly, 1963); each question should te related to the subject
being studied, and the overall topic must be covered adeguately.
Back (1962) stated that a guestionnaire is more reliable if each
question does not carry all of the information for which it is
capable, but instead is grouped with a set of queries which
carry all of the information. This is similaf to Festinger and
Katz's suggestion that each question should be linited to only
one idea or reference. This means, then, that the researcher
should combiné a number of the questions with similar intent
in 2 rational manner so that the deéircd material will be elic-
ited. Goode and Hatt (1952) summed up the preceding discussion

well when they wrote: "The formulation of mood questions is a
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much more subtie and frustrating task than 1is generally believed

by those who have not actually attehpted it" (.132).

Questionnaire Length

At the same tiﬁe the researcher is formulating the
questions and deciding whether to use tae closed and/or open
format, she/he should not forget that most of %the research
supvorts the short questionnaire. Mouly (1963) claimed that
n,..brevity is not important in itself, but as a means of re-

'moving superfluous items and thus improving fhe overall gquality
of the instrument® (p.258). This is probably only part of the
reasoning behind kee»ning questioﬂnaires short, however, siace
tﬁé tolerance of the respondent.must be kept in mind. As a
result of the meany studies regarding the length of the ques-
tionnaire, some (Leslie, 1970;.Goode & Hats, 1952) have stated
unequivocally that the shorter the instrumént, the better.

The usual reasoning espoused for mailing a.short form is thrt
more are then likely to be returned, and it should be noted

that "short" usually signifies eilther one or two'pages; As a
rather extreme exanple, Stanton (193%9) received a 28% response
to a 3-page questionnaire, and as %.respoﬁse Eo-avpost card
carrying a single question. Bauer and ieissaner (195%) found
it disadvantascous to use a 2-page questionnaire instead of a
l-page form. In their rmeasurenent of economic indicators,
they found that their grouop of managers wrote more nonsense
ansvers when the questionnaire was lengthened from 1 page to
2, .and this was significunt at thé 5% level of confidence, as

" was the fact that the progotion of exactly correct responses
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decreased. Tne number of unanswered questions, insignificant with

the l-page form, also increased greétly when 2 pages were sent.
This agrees witun Jackson and Rothney's (1961) finding that The

length of the instrument effects the number of completed‘

"questions; in sending out a 4-page questionnaire, they found a

significant decrease in the proportion of responses for each sub-

sequent page.

Another way of measuring the guestionrnaire's length, and
probablj nore relevant to the respondent, is- the time necessary
to complete the form. Goode and Hatt (1952) felt that it is
generally unwise to look forward -to returns from a questionnaire
which takes much more than éé minutes, But Gleazer (1670) has

CX

8]

erienced the situation where a hopefulnreéearcher reguests
"only 15 minutes of your time," and really demands more if the
instrument is to ve completed carefully. This reviewer svec-
ulates that this micht possibly have been part of Hill's (1)57)
problem, as he surveyed the 2330 ACES (Asséciation for
Counselor Education and Supervision) members and received less
than a one—third response. His 10 minute checklist dealt with
the standards for counselor education, a topic.of concern to
many coﬁnselors, so this researcher feels he may have
misjudced the time required for his form. Of course, there
also could have been other difficulties, and since he did not

report the checklist itself, it is imnossible to judge.

Citing contradictory evidence, however, are those wno
feel that the rescarcher does not have to atteant to ask as

few questions as nossible. In a study regarding smoking
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Sirken, Pifer,'and Brown {(1960) mailed a questionnaire to
those attending vphysicians named on deatn certificates.
Their short form_rcsulted in a significantly greater inivial
return than the lenger version, but the final response rate
was not significantly different for the lonz and short
forms In other studies of <the effect of seekxing additional
informetion, Clzusen and Ford (1o47) found thal one or two
page; of supplemental queries did not change the response
‘rate, and Sletto (1S40), when dealing with university
alumni, received similar response rates for 5oth 2 10 and a
25 page form;h;it is not revorted what thris rate was, hovu-
ever, and it could very probably.be as low as the 29.97
Leslie (1970) revortcd for a long questionnaire mailed to
professionals in colleges. Even with this poor initial
return, though, after 3 more mailings the response rate had
achieved the 100J mark. Havemann and Vest (1952) did not
carry their study as far, but they were also dealing with
college graduates and sent 17,053 of them 13 page in-
struments. They received a 36.25 reply to treir initiél
mz2iling, and after 1 follow-up had 59.1% of the total ques-
tionnaires. In addition, 1.4% wrote, refusing'to complete

the forn.

Instructions
,
The inctructions are another aspéct of the questionnaire
with which the researcher must be concerned as botn their ap-
rearance and content are importanﬁ. Both Rumnrcel (1958) and

Nixon (1954) stated that they should stand out, either by the
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use of heavy, distinctive lettering, capital letters, italics, oT
underlining. Even though they should be as brief as possible,
they must alse be clear, and Thomas (1964) claimed this is one of
the variables encouraging the respondent to complete the form.
Another vpossible difficulty to try to avoid is that the di-
rections could be so hard for tﬁe potential respondent that

she/he loses interest and »ays no attention to then.
Information

Now that both the cover_letter.and questionnaire are
complete, th; researcher should check to see that a few details
a2bout herself/himself are included. The questionnaire itself
should also contain the name of the person responsible for the
study and that.verson's address Or the address to which the
form is supposed to be sent. In order for the researcner to be
the recipient of valid resppnses, she/he must be seen as up-

standirg and accesible.
Return Envelooe

Becides mailing a cover letter and.questionnaire, the re-
seafchcr should also enclose a postaze ffee return envelope,
another element which has also undergone much study, and
without which a low rate of return should be anticipated. As
no study is reported that measured the return rate of ques-—
tionnaires accompanied by return envelopes versus those re-~
lying on the respondenfs to initiate this task, it éan be seen
that meiling one is standard. The question then becomes one
of dcciding what type of postage, on these envelones one
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standard measure smaller than the sending ones, results

in the greatest percentage of responses.

Levine and Gordon (1958—1959) recowitended affixing air
mail, special delivery stamps to both the return and out-
going envelopes. Their feeling was that this methoé urges
the potential respondent “to return the questiénnaire since
she/he can see how consequential the researcher feels the
questionnaire is. They stated that this technique maxi-

mizes resvonses, but they provided no »roof.

Many others (Fdrd,'1968; Simon, 1967; Nixon; 1954 5
Goode & Hatt, 1952) either merely sugzested a stanped
return envelope or favored 1it.over business revly
mailings, but like Levine and Gordon (1958-1959), they
cited no specific examples. Xephart and Bressler (1958),
in experimenting with inducement ¢actors, did nentlon that
they ccnsidered using either meterec mail or business-type
stamped-return envelopes, tut they chose instead to affix
an individual stamo to each of the envelodes. ‘Their
initial mailing and folloﬁ—up did result in more than 65%

response, but of course this was not due only to the stamps

, In a survey of those who had been Fultright Smith-
Mundt grantees, Gullahorn and Gullahprn (1863) stated that
"...stamped return ecnvelopes were significantly more ef-
fective than business-reply enclosures (p=.01)" (p. 255). A
larpe proportion of their subjects were on the faculty at

different colleses and the researchers felt that the
Q 5 /|
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stamped return envelope elicited within them d sense of obligation;j
it may have dissociated the sponsoring organization from one car-
rying on a selling campaign, as commercial stanping is often asso-

ciated with mailed adverisements.

Other studies (Snelling, 196G; Tallent & Reiss, 195%) also
mentioned the inclusion of this type of envelope, but it was one of
their constant variables. Plog (1963), however, creditéd the in- |
clusion of the self-addrcssed, postage free envelope with his ©8%
response to his survey mailed thoée who had written letters to tze

Boston Herald. He felt that this envelope aided the respondent's

cooperation, as she/he was not ask¥ed to do this task. This re-
viewer feels, however, that the high reply rate is 2robably more a
factor of the povoulation involved, a group already used to ex-

pressing themselves.

Now that everytzing is ready to be sent, the details of tre
mailing require the researcher's attention. Among the topics to
be considered are the envelope itself, the type of postage, and

the tine of arrival of the material.

% Ho studies have been. reported where variations were at-
tempted on the style of the outzoing envelove itself, and it
scems that most sugsested using a plain one of standard size
end placing the return address in the upper left hand corner.
Usually the researcher's name would te in the return address
position, but Cnelling (1969) substituted the name of a fac-
ulty member who mew the recipient and then procecded to add

the name and address of the college. In their study of the
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alumni 6f a profcssional fraternity, Heiibacher and Walsh (1952)
desired that their recipients be completely neutral before they
viewed the gquestionnaire, so_their envelose contained no ref-
erence to the snonsoring fraternity. The potential resvondent's
name should avppear in the same form 2s it does in the cover
letter, and Snzslling mentioned tyoing his while HMann (1S59)
addressed by hand each of the ones she mailed to 500 graduates
of the Uuiversity of Wisconsin. She was very careful of her
handwriting and made every attempt to sen? a neat envelcpe; un-
fortunately, she did not report her results, and even if she

did it would be difrficultd to know what percentage of the

results were due to this particular effort.

{

Postage

Unlike the envelope, many studies have been conducted to
attemot to ascertain the effect different postagze has on the

response. Snelling (1969) felt that even the sostmark carries

" some influence, and he mailed his forms from college vpost

offices. He also affixed the stamps by haend, and Champion and
Sear (1969) clained that, because of its versonalized nature,
this led to a greater response than those which were

machine »rinted.

Simon (1667) stated that the use of first-class postage
results in a greater response than third-class, but that is
now relevarnt only for nistorical interest as letters can no
longer be sent third class. Gullahorn and Gullahorn (1963)

confirmed this statement with their finding that instruments
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sent first class were returned significantly more ofteu (p¢.02)
than those sent third class. Théy felt that first cless
postage 1is Jorth the added exrcense, as 1t em 'phasizes the im~
portance of the study, and Wilcox (1965) generalized this even
further by stating that most middle-class subjects are already

in the habi%t of responding to first-class mail.

Whether to use postage more expensive than regular is
still véry relevant, and thais has been the topic of much
study. After, reviewing some of the dpast finéings aqd then
conductlng a survey of their own, Chamnpion and S eﬂ; (1959)
stated +that in the usual cases, more exnensive postage results
in a larger percentage of returns. Ford (19685 was nore spe-
cific in his recommendations, claiming thaf air mail ques-
tionnaires are returned more frequehtly than those sent via
resular nostage; unfortunately, however, he cuoted no proof
while Kephart and Bressler (1958), in a study. one aspect of
which dealt with the effect of altéring the denonminations of
the stunps, came to a different conclusion. Zven thcuzh more
of their air mail inssruments were returned, the result was
not significant at the .05 level of confldeqce, and thersfore
not worthy of tne additionnl expense. These sane researchers,
howrver, did find taat the use of special delivery stamps was
statistically significant when compared *o those bearing reg-

ular postare, and similar results are discussed in the

socetion dealing with the postage selected for £follow-ups.

[}
Besides exrerimentinr with more expensive nostage,

studies have aulso been conducted to. assess the effect of
Q ' : '
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varying the color and/or denominations (but still equalling the
pficc of first class) of the stamps. Roeher (1963) claimed
that more responses will be forthcoming if small-denomination
stamps of different colors are affixed to the envelope, and he
assumed this results since the pespondent attaches a sense of
personal interest to the idea. In stulying the degree of
sharing in marriage relationships, Langworth (1S53) employed
the same technigue, but for different reasons. After learning
of Mayer's advice. that blue, red, brown, green, and black are
the order of color appeal in postage stamps, he proceeded to
place a one cent,va two cent, and a three cent stamp on each
envelope. IHe was hopeful that the respondent would either
especilally notice the expense of the mailing or at least have
her/his attention drawn to this envelope, and therefore

become more interested in the instrument itself. He claihed
that this procedurc did increase the responses 5y two ver-
centage »oints, but he did not prov:de informaticn as ©O
whethe» this was significant. If a small number of qﬁes—
tionnaires were sent, this extra bother nardly seems worth

the trouble.
Timing

Those asked to respond to questionnaires do not always
have the time to do so, and even though Mouly (1963) stated
that the time of the form's arrival is important only if the
standing of the study is already weak, others felt that the
time at which the measurement process is executed is indeed

importent. Iundberg (165%) udvised mailing all of the forms
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simultaneously so that one or two recipients do not become
suspicious that they were selected for a special examination.
He felt that the questionnaires should arrive at the re-
spondents' homes Friday evering or Saturday morning, and then
the forms will receive immediate attention during the week-
end. Tnis resecrcher, however, would be more.inclined %o
agree with Leslie (1970) and Longworth (1853) who stated that
résponse rates cre greater if the forms appear elther Thursday
afternoon or early Friday. They stated that the responcéents
are then more likely to answer, as they will be cleaning their

desks and completing unfinished tasks.

Besides considering the day of the week, the time of tize

x ie aleo important. It seems logical that mosy researchers

d

hxs]
o -

"

would avoid unusually busy nerivds such as test-taking time,

the beginning or ending days of school, and nolidays. ILven
though her forms prooably did not arrive exactly as school
opened, HMann (1959) timed hers near to that date. Unfortunately,
she did not report her results, but her reasoning was as follows:
"Por Americans everywhere, and especialiy for colliege graduaces,

September is a month of new beginnings; it was felt that this

_month was the psychologically best time to greet alumni with an

eight-vage questionnaire" (p.171); In a controlled study exam-
ining the optimal scason in which to attempt such measurements,
Thomas (1954) found that public school administrators nonor orig-—
inal summer requests us well as they do those mailed in the
wintér, but the latter are returned somewhat more quickly. Iﬁ'

lipht of the above studics, it seems that the recearcher would

62



be wise to employ some common Scnse together with the practicality

of when she/ne needs, and is ready to collect, the data.

Population

Althouch the study night not peranit the researcher to decide
in which season of the year she/he will send out the forms,
Russcll and Xaluzny (1670) felt it would be beneficial if the geo-—
graphic location of the potential respondents could be previously
defined. They received the createst proportion of responses frem
those living within the region nearest the site of the study, but
as the distance increased, there was less‘effect on the differ-
ences in the resnonse rate. Regarding the speed of the returns,
those either nearest or furthest were the slowest. This investi-
gator certainly would not recommend selecting the population Dy
such criteria, but as Stephan and McCarthy (1958) pointed out:
"The orerational decisions about the definition of the population
flow nut from what will be desired In the analysis, but from what
is feasible or what is convenient in conducting the survey"
(p.347). mhis is certainly more likely when an interview study .
is used, but it is a real possibility when a questionnaire is
the primary tool. The abcve experimenters then sroceeded to
divide the choice of the subject population into two classes.

We may recognize two bro=ad classes of selection

techniques: (1) those techniques that are inde-

pendent of the oarticular setuo of the population in

the scnse that the selcction can be made in advance

by a means that 1s essentially a selection of

certain places or nositions out of all the possible

places an individual may occupy, and (2) those

techniques that depend to come extent on individ-

ual characteristics of the persons in_the nopulation

or at least sowme sorting of individuals as they are

actually ascipned to or fall into their places in

o the setup (p.ll%). 63
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Of course, the final determination as to selection is dependent on
the variables being studied, and it seems more beneficial to
: include persons for the substantive reason that they are members

of the categor which is relevant to the examlnation's puroose.

Wording

After the population and the optimal time have bezn chosen,
the resrondents will receive the questionnaires and proceed to
pDlace their own intervretations on them. It is vital that the
questions are phrased in such a way so that the subject does not
either.misinterpret them or decide to answer evésively, grrone;‘
ously, 6r not at all. Unfortunaéely, it can never be taken for

.ranted that the sane ~roup1n~ of words heas. a unlversal neanlnb
amonT the members of any certain r”Ixup It is always hoped,
tnough that the wording is conducive to an exact comvnletion of
tqg instrument, since errors in interpretation are only one of
the many porsible sources of errors. This, of course, is a aif-
ficulty inherent in %the use of the self-administered ques—
tionnaire, as the errors of the respondent are indeed r1ecorded
as final statements. In fact, Goode and Hatt (1952) claimed
"...the questionnaire is effective only when the respondent is
able or w1111“0 to express his actions clearly" (p.171). On
the one hand, the questicnnaire allows the subject to provide
more considered responses, but at the same tine, the reseérchér

cannot check on nisunderstandings or imcomplete replies.

S
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Subject's State of Mind

Besides the interosretation placed directly on the ques-
tionnaire, the state of mind of the subject is also very iﬁportant,
especially since this factor has a direct bearing on the answers
which will be provided. Many elements are included in this con-—
dition, including the time of arrival 2nd the number of other re-
sponsibilities in the subject's life which conpete with her/his
completing the instrument. The priority ziven to this project
will also be a result of the respdndent's opinion of the use-
fulness of the study corbined with the attitude she/he holds re-
gérding the organization'responsible for the study (Speak, 1964;
Stephan & HcCarthy, 1958). It is also detrimental, of course,
if the subject has a ncgative attitude toward the subject of the
investigation or views the questiOnnéire as an agonizing repe-
tition of trivial qﬁestions. withey (1960) and Goode and
Hatt (1952) warned that there is no important reason why the mo-

) tivation to fill out an unex—ected guestionneire should be high,
and no investigator is present to mofivate the subject when
she/he may be trying to decide whether to reszond or refuse.
Glezzer (1970) discussed the university president, hafassed by
the many dehands on nis time, who replied to a form by writing:
"I regret the necessity of returaing to you without its com-
pletion the quectionnaire which you mailed to me some days
ago.... We simply do not have adequéte personnel to enable us
to devote the neccessury time to the completion of the great
number of detailed questionnaires which are sent to us from

time to time..." (0.171). It seems that it was particularly
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kind of this nerson to at least explain his nonresponse, bdut
it is also hoved that this does not eventually become a

standard answer to gquestionnaires.

The answers to specific questions are anothcer area in
which the subject's state of mind is:important. For example,
if & dichotorous cuestion is almost unanimously answered the
same way, the guestion may have clicited stereotyped
thinking. ‘hen a 100j% response is not received, Bennett and
Hi1ll (1964) claimed that a clue to the amount of bias can be
ascertained by excnmining the amount of homogeneity of the
pépulation and f{inding tﬁat the nonrespondents are ade-
quately heterogeneous. They, along with Dongld (1966) fels
that the subject is more likely to reply'if she/he is suc-
cessful and has a favorable report to make. DBennett and .
Hiil stated, however, that personality bias due to non-

response is not a problem worthy of the researcher's conceran.
Nonres:=onse

Nonres-onse, though, is a large problem in and of
itself, as there is no assﬁrance that one will receive &
great number of returns, and if there is nuch nor.c.nonse,
the suvposition that a random selection of the population
is being dealt with is undermined (Kawash & Aleamoni, 1971).
Bias is the difference between the actual mean of the popu-
lation and the mean ascertained by averaging the estimated

means of a2ll of the saanles, and this problem is very ev-

ident in questionneire studies because their response rate
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the sample, and even a great provortion of questionnaires

is not certair evidence that no bias 1is presentiin the
sample; Snellihg (1969) st=ated fhat bias is more likely to
be a problem if less than 90% of the "instruments zre
returncd, and Zennett and Hiil (1964) stated that while a
60% response to a mailed questionnaire was considered good,
they felt at least 807 must be returned to eliminate most

of the bias These samc investigators also mentioned that
some writers emphasized that every subject must reply in
order to eliminate nonresnonse bias in certain kinds ol
studies, such as those that follow-up high school graductes.
This reviewer feels that it is the investigator's obligation
to'GCort the percentage of response, and then the reader

can decide how much weight to apply to the findings.

Some researchers claimed that a definite segment of
thc opulation are superior respondents, and among those

who reported differences, there is some agrecment as to who

can be ecxpected not to rerly. The group 1éast likely to

Oﬁc of the factors that may have biased Yamanoto's (1963)

study is the type of counseling osychologist who chooses to join

the APA. Brammer (1968) reported tnat 95% of higher education .

. . \ . R sith
counseling center directors, W20 are usually involved also wit

@ zounselor education, belong to either APA or APGA. On the other
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respond is composed of single men younger than 30 or older than
49 who habitually do not rerly to cﬁrrespondence and do not
correspond as:a part of their job. Most of these men have not
received much education, and Dboth their social status and
income are low, as is their participation in community affairs.
Not associated in any way with the ofganizaticn sponsoring the
study, these men are really not very interested in the areas
vnder examination (Gannon, Northern, & Carroll, 1S71; Pucel,
Nelson, & Wheeler, 1971; Champion & Sear, 1269; Argyris, 1968;
Eckland, 1968; Rcsenau, 1964; Speak, 19645 HMouly, 1963;

Donald, 1960; Wallace, 1954). Iarson énd Ccatton (1959)

claimed that %these differences can be ascertained by comparing
the carly and late returns, as their differences move in a di-

rection similar to those of the repliers compared to the nonrepliers

As with most variables, ﬁowever, the research on this one is
not conclusive. hen the population sampled is a narrow on:, sucn
as college graduates, the above éifferenceé disappear (Wallzace, 1954
Similarly, in a study of student teacners at Ball State Teachers
Collerse, the respondents did not difier from the nonrespdndents
on either'sez or intelligence (Bennett & Hill,.1964).- This
study also found no difference be tween respondents and non-
respondents when comparing ossychological characteristics
measured by the Celifornia Personality Inventory, and
Robin (1965) felt that differeaces are important only in
investipations specifically of psychological characteristics,
opinions, or values. If the data Cope rerorted is correct,

the problem of nonresponse may not te as significant as some
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have sugzested, especially since Robin also claimed that non-
response contritutes no bias when the questionnaire is concerned
with censuner.oreference and behavior. Herriott (1259) 2id not
det~il his reszsoning, but he also stated that the zroblem of

nonresponse is not as serious as it was previously thought to be..

In these discussions of the relative unimportance of non-
response, it is assumed that a large vercentage do return their
instruments. Leslies (1970) claimed that a large nunber of in- .-
vestizations are not completed because of a deficient number of
responses, although Gannon, Nérthern, and@ Carroll (1S71),

Herriott (1©69), and Lehman (1963) stated that surveys often

have a reply rate below 50%. The percentage of re.:onse seems

£o have improved since 193¢, Qhen Mitchell (1679} sumnarized

4% American mail surveys and reported response rates from ,9%-8C7,
nearly half of which were below 1C5. However, there are those w20
warned that a great deal of nonrespoilse is not a thing of the

. past, and if if truly is as great as the 75% reported by
Robin (1$55), Trainers (1$64), and Stephan and McCarthy (1958)

the results are almost surely oileased.

While not reporting swecific studies, others did claim that’
a more successful response rate 1s usual.' The range of non-
response seems to be from as little as none at all to the large
numbers spoten of above and even rarcly as sreat as 25% (Peach, 1%
Leslic, 1970; Rerriott, 1969; Dennett & #i11, 1964; Plom, 1963;
Withey, 1960; Curter, 1658; Stephan‘& McCarthy, 1958; ioung, 1955
Wallace, i954). mhose who revnorted specific studies, whose
response rates anre not rensorted elsewhere in this paper, resorted

O
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nonresvonse rates from as little as 2% to as great as 79% with
an average rate of about 55%. In 211 likelihood, many studies
with resphonse, rates of less than 30;5 are not revorted, as
their crelibility would certainly bte questioned. If different
nonresconse rates were renorted after follow-upns, these
numbers are not included, a3 follow-up studies will be
discussed later. It is interesting to note that in those
sfudies revorting nonresvonse rates of less than 3CY

(Frantz, 1969; Snelling, 1969; Simon, 1¢67; Pruitt, 1966;
Plog, 195%; Brigsante, Haefner, &% Woocdson, 1¢62; Granger, 1959;
Roland, 195%), mecst sampled only 2 small groud of profes-
sionals, many of whom were employed in academia. In contrast,
randomly selected citizens comprise a large norticn of the
group that responded less than 705 of the time (Pricde, 1S72;
Hochstein & Athanasopoulos, 1870; Champion &% Sear, 1969;

Ford, 1968; Linsky, 1965; Coyle, 1962; Donald, 1960; Yann, 1959
Kephari & Brescler, 1958; VWallace, t954), The findings of this
reviewer can be compared with those of Snelling (1969), who
found that out of‘59“investigations tne mean percentage of
returns was 8C.7. The low nonresponse rate of 19.3%% is very
likely a result of the fact that these studies were relatively
small, leading this investigator to suspéct that a select
sample was guestioned. In a survey of 36 investipations using
questionrnaires to contact administrators, Thonas (1964) found
the rate of response ranged from 32-26%. He reported a median
of 26.57 nonresnonse, while this reﬁiewer found the median of
the survejed studies to be 295, the latter probably being

hig: o since varied ponulations arc included. Thomags® sindy
O
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spanned the period 1952-1953, and it is hoped that by now both

the methodology and the response rates have improved.
Follow-up

If the follow-up procedures hav@ not been conéidered
when the study is formulated, after a cex rtain number of re-
sponses are received, vwhether to initiate them must be
decided. =Roener (1%63) reportéd the following disdouraging
flndln"- "pifferential conclusions are oresented regarding
the effectiveness of reminders or follow-uo letters to nonre-
slondents” (p.300). Among those who clained that f01101 -up
efforts do incrcase returns are Snelllnﬂ (1959), Forad (1068),
Good (1956), 2nd Levine and Gordon (1958-1S59). In developing
a comprehensive plan, it would be advantareous if the-invcsti—
gator had crev1ously established a tentative time schedule for
the follow- uss. Different researchers sug-ested allowing dif-
ferent time cericde to elapse before mailing the first follow-
up letter, but the range seens to be from li.to 28 days
(Leslic, 1970; Snelling, 1969; Kephart & Bressler, 1853;

Nixon, 1934). Instead of a specific time period, Tundberg (1953)
recoamended waiting until the returns begin coming in at a defi- .
nitely slower rate and Good (1966) sinply suggested not to wait
too lons. Thomas (1964) found that follow-up letters were moTe
prbductive in the winter than in the summer (when dealing with
an acadenic egﬁironment) so this factor may want to be kept in

mind as the study is designed.

Althou;h this reviecwer discovered no researchers who

claimed that follow-ups were incffective, Wilcox (1965)
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mentioned 1its éreat expense, and Ford (1968) warned that the
economic advantage of a mail survey.disappéars wnen numerous
follow-up contacts must be made. Therefore, it is vital

that the researchérs devise a plan to tap many of the 20-40,
the usual number who do not originally redly (Eckliﬁd, 1968).
Donald (1960) recommended using a prbcedure that makes it
clear to the responcent that she/he will be fulfilling a per-
sonal goal by returning the instrument. This, however,
appeared to be a very jdealistic hope, and it seems more log-
ical and straisatforward merely to exvplain tb the nonrespondent
thet you are aware of how busy shs/he is, and 2lso to urge a
reoly. To add té your unﬁerstanding of the mounds of »naders
she/he receives, it could also be mentioned that you know the
nonrespcndent may have misplaced the original form, and 2
second one is enclosed. It also seems wise to remind the
subject how important ach completed questionnaire is to the
research and possibly to explain'a 1little more regarding the
area under study. If the researcher has truly received a fa-
vorable return, this can be reported in the hope that it will
convince the subject that her/his time will not be wasted,

and the ctudy will indeced be concluced.

Once it is decided that the researcher is going to send
somethin;; following the original questionnaire, she/he nust
decide exactly what is to be sent. In a study of 88,000
Project Talent nigh school students, Crr and Neyman (1565)
sent reminders after both the first and second wave of gues-

tionnaires. Unfortunately, these had no significant effect
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as compared to'sending new copies of the questionnaire, and
the authors sugrested that where thére is a small cost dif-
ferential btetween mailing a reminder and a new questionnzaire,
the latter metnod should be chosen. Nixon (1954) also sugs~
gested sending an attractive letter besides the additional
copy of the guestionnaire, and Snelling (1869) and Good (1966)
felt it may be beneficial to make tais letter personal by in-
dividually'writing and signing it. The former did mail his
follow-up on collesge stationery, with the zir mail spec*al de-
livery letter bearing the signature of the university ores-
ident. Mann (1959) mailed a mimeographed follow-up bearing a
handwritten signature appearing on University bond stationery,

2nd this increaszed the return from 62 to 79%.

What tyoe of nostage to use on the folldw-ups is an-
other decision that must be maée by the researcher. Gullahorn
and Gull.norn (1963%) reported "...a significantly greater pro-
portion (62 ner cent) of the granteés who feceived their ques-
tionnaires special delivery responded to this follow-ud than
did those who received guecticnnaires via regular mail (p. .001).
Only 35 per cent of the latter sroup responded" (p.120).
Therefore, they cpncluded that the svecial-delivery follow-up'is
worth the additional cost, especizally in deriving replies from
subjects who have acknowledged no rrevious questionnaires. When
discussing postace, Chamoion and Sear (1959) also claimed that
the 205 srcater response they received with snecial delivery

follow-uns was cdefinitely worth the expense.
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The édvantage of using certified mail does not seem %0
be quite so clear-cut. Since Eekland (1958) combined his
responses to those sent via certified meail with those of
telephone follow-uwm, and since the latser group far out-
numberzd the former, it is difficult to xnow how muéh of his
ous5 response was due to this special sushtage. Wilcox (1965)
did not cite specific numbers, but she found that even
letsers sent by certiiicd or regictered mail accompaanied by
a "return rcceipt" rsguest are given no attention, (or at
least are not returned).  Orr and Neymaﬁ (1265) dlso did not
cite numbers, but they qlaimed that &lthough aiiimail .
posta?é does help, there is not much difference in response
rates due to different postal treatments. The conclusion to
be drawn from the smz2ll number of studies on follow-up .
postal treatment seems to be that special delivery mz2y well
be worth the added expense, possibly after one regularly

mailed follow-up has been ignored. .

Also indirectly related to the type of tostal
treatment selected, is the option of nailing postal cards
as a reminder. Roeher (196%) advised agzainst it, as he
found it to be completely ipeffective‘in one study in which
it was employed. Good (1966) viewed the post card in a
somewhat different manner. Instead of replacing the follow-
up, he felt it was worth.sending,‘and then, shortly, the
entire questionnaire was mailed again. With the cost of
postage rising, it is no¥t. too _evident that the post card-is

L]
really wortn this expense.
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Either instead of or in addition %o mailing'supplementary
forms, telephone calls to nonresponaents have also been revorted
to be very effective (Snelling, 196S; Roeher, 1963; Levine &
Gordon, 1958-195¢). In her 1956“sufvey of members of the
League of omen Voters mentiqned earlier, Donald (1S60)
incrcased her initial_respohée rate ﬁf'46. % to 77.3% after she

used an additional letter and phons call.

Leslie (1970) claimed that over 8055 of all of the revlies
to be obtainecd are collected from the first nailing, but
follow-uns usually do add significeant nunbers to the study;
Kephaft and Bressler (1658) felt that their follow-up was
.truly successful, causing aﬁ jincrease in their returns of 16
percenteze points. Thic is not_quite as beneficial as the 20
to 3C¢% increcase in response opredicted by Robin (1¢65) after the
first follow-un. Fron studyiné perviousféurveys, he also pre-
dicted that the second follow-up will be answered by another 9
to 123% of the subjects. Regarding final nﬁmbers, it seems
that after the follow-ups are completed, 2 final return of

about 80 can be expected.
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PhD career Studies

A brief review of literature regarding the careers of
those with PhDs in counseling and/or education was also ex-

ecuted. Articles appearing in Zduccticnal Review during

the years 1963-1C72 were studied, but unfortunately, very

little research has been rublished on this toﬁic.

The most comprehensive study was undertaken in 1%62
by Petcrsdn and Featherstone, who studied the occupations
of 337 graduates of 25 counseling psychology DTOgrams
approved in 1960 by the American Psychological Association.
Of the total for which information was available (292), thé
largest tercentage were counéeling nsychologists, 153% at
colleses and universities and anOthQr 11% at Veterans'
Administration Hosritals. Another 2% counselled in in-
dustry, general hospitals or another setting which the
authors were unable To ascertain. Combining these groups,

counseling psychologists form 287% of the total studied.

o

The next largest group of graduates was those teaching
in a college or university, comorising 24% of the sample.
Those directing a program comprised 20% of the 292, with the

breakdown as follows:

student rersonnel services 5%
collere/university counseling
and/or testing service % '
state/national agency and
armed cervices : 2%
public education 2%
research »rogran o
personnecl in industry 18
orivate apency 1% (n=2
hospital =sycholosical secrvices <% (n=2§
: child uervice <19 (n=1
F TC‘ training ip industrg o 176 <1, £n=13
B ohablilibati ey 5
@;;nﬁ xchabxliklﬁgggitaiJ c <1% (n=1)
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Another 8% of the subjects were psychologists, but their
specialty was not indicated. Formihg this group were the 25
each employed'ir industry, public education, and a hospital
6ther than a VA. A clinic was the setting for 15 of these re-
spondents, and.less than 1% were psychoiogists in either VAs

or child services.

Research n»sycholoiists accounted for 7% of those studied,

2% each employed by state or national acgencies including the

"armed services or colleges and universities.: Research programs

and industry eacs accounted for the employment of another 175,
and less than 1% neld sositions with either children's services

or VAs.

Although these peodle had received degrees in counseling
psycholosy, 6% were working as-clinical psychologists in
diverse locations, the majority at a VA (2%) or a college or
university (1%). Industrial consultants comprised 3% of the
group, and for another % informaﬁioz as tc rosition was not
availatle, although it was to sctting. For 13% of the 337,
the authors gleaned no information regardiﬁg either their vo-
sition or settinz. As can be seen from the reﬁdrting of the
figures, this latter group was not included for the purposes

of computing the other percentages.

The numbers arc more dramatic when the rercentages of
the 292 graduates .syed in cach setting are presented.
Colleses and universities employ 53%% of them, VA lospitals

15%, industry 8%, state or national agencies and the armed
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services &5, nospitals other than Vis 5%, and 4% were involved in

public education.

One of the few other well-documented studies was unfortunztel]
not as limited as tﬁe above one, but even so the results are
somewhat similar. Inla study of 74% vcople who were granted eithér
PhD or EdD dezrees between 1954 and 1967 from'Pennsylvania State
University ("TFostdoctoral Employﬁént," 1058), 45% joined‘co}lege or
university staffs, 1S.15 wént into industry, 8.9% were employed by
school systems as teachers, administrators, or researchers, 6.57%

gained civilian governnrnent pcsitions, &and 5.475 continued their éd-

ucation for tostdoctoral studies. Most of the remainder were

working either for the militart, social or educztional agencies,
or for themselves. It 1is intéresting that so many of these grad-
vates remained in some tyne of educéﬁional system, even though
they took their degrecs in many fields. The only relevant
breakdown sunulied is the fact thav 56.8% who received ZhDs in ed-
ucatiorn became.either college teachers, administrators,

or recaearchers.

Although not citing any proof, Super (1262) revorted that
almost 75% of counseling nsychologists either teach, direct ser-
vices (and possitly counsel), or counsel, which more than 25% of
these do. Maul (1S65) wclso stated that of a class of PhDs 48.@%'
became teachers in collefes or universities, and he added thaﬁ
one-third of 2ll hD récipients in 1655-1S56 entered their pri-
mary occupations prior to the &ear fhey graduated. Super also
claimed that very few of those trained in counseling vsychology

enrare in research, a finding borne out in Peterson and

18
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Featherstone's‘(l962) study.- Similar to the latter, Super also
commented that private ?ractice is not the najor activity for
most, and he c¢laimed that 75%,4a few more than preViously re-—~
ported, are employed by colleges, universities, and hospitals.
Yemamoto (1963) also stated that few counseling nsycholcpists
have set up é.private practice, but Le did claim that not many
are employed in medical settings. This discrenancy has .
occurred because he surveyed 1016 members of the i2A Division
‘17 (counseling nsychology), «s opposed to studying all recent
graduates, and studies based on groud memberéhip will vtz
discussed next, as they offer additional information re-

garding the employment of graduate counselors.

In this verviously mentioned study of,Yahamoto‘s (1963),
where his population was based on the 1961 APA Directory, he
found that 82% of his sample had received doctors' degrees, and
more than half of those who rerlied were currently employed at
colleges and universities. Yanamoto furthér distinguished
those in college settings by_describing their field. Of the
1016 meabers, 54.6% were in university settings, this comprised
of the 26.8% in the academic area (i.e. professors); 15.6% in
academic: adninistration (i.e. dean of men); 7,7%'in adminig-
tration (i.e. directors); and 4.5% working in fon-

administrative, non-academic fields (i.e. psychologzist, cocunselor).

ot

Whereas higher education accounts for the employment of 54.6%
of the total, the other half of the respondents were scattered in
diverse fields, with the next larjest croup the 8.5% working in Va
Hosritals and regional offices. Another reason that it is

0. | RE
ERIC | -

Aruitoxt provided by Eic:



Te

difficuit to make exact comparisons between this study and
those of others is the fact that each researcher defines
her/his categories somewnat differently. Yamausioto's (1963)
next largest group were the &.05 employed by schools, but
in here he included those working in junior colleges, sO
his percentage of those in higher educaticn cculd conceiv-

ably be even 2 little greater.

Tt seems thalt these members of the APA had secured
employment in a field not vet reached by Feterson and
Featherstone's (1962) respondénts, as 7.2% were enployed
b& private psychological services, such as test publishers.
Actually, since this title  is so vague, it vgrylwell could
include tnose in research, clinics, and children's ser-
vices—--sroups winich do not seem to b2 accounted for

anywherc clse in this survey.

Ls the wmercentages decreace even more, the job
settings naturallyjbecome riore diverse. Those employed by
the governnecnt, excludgﬁg the arred forces, and those in
private sractice each accounted for enother 4.63% (2.2% of
the total). Three ver cent were associated with consulting
firms, 2.9% with business and industry, 1.4% Qith the armed
forces, including schools and hospitals,.and .8% with na-
tional professional groups. No job descriztion was given
for 2.8% of the sample, but even so it is interesting to
note that there is quife a bit of similarity in locales
among; recent graduates and a group whose median age was
48, so had very likely been practicing for about 15 to 20 years.

ERIC - 8U
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Oﬁe of the factors that may have biased Yamanoto's (1963)
study is the type of counseling osychologist who chooses to Jjoin
the APA. DBrammer (1968) reported that 75% of higher edﬁcﬁtion
counseling center directors, who‘are usually involved also with
counselor education, belong to either APA or APGA. On the other
hand, Pruitt's (196€) samvle of Americzan College Personnel
Association members shows that only a fraction are also members
of APA. Since Coyle (1%&2) surveyed a random gToud of ACPA
members and found that 12% were counseling, 24% were counseling
directors, and another 20 were teaching either psychologzy, ed-
ucation, or counseling, it se=ms logical to assune that higher
education could very well have been under-rerresenved in
Yemanoto's (1S63%) findings. Coyle's (1962) findings, however,
seenm to contradict the finding Dby Correll (1952) that numerous
yournTer student personnel workers feel, due to their experi-
ences, thaf their counseling psychology training, was of in-
conseguential practical use. 4lthovzh only 39% of this sample
had received doctorates, Coyle stated that about 8%% of the

entire ACPA members are employed by colleges.

Another metiod of ascertaining the employment of coun-
seling graduates is Dby researching the job movement of those
l1ikely to have received degrees either in counseling or in
another rclated field, since so few studies do exist. In
surveying 207 nlacement directors, calvert and Menke (1967)
reported that z7:, belong to‘APCA,‘showing a substantial
guidance orientation. In this sane article, thesc men re-

ported > prior exzericnce of 632 placement directors, 18%

ERIC | | 81

Aruitoxt provided by Eic:



of whom hold ZhDs. All vast jobs were included, which is
why fhe percentages adl up to more than 100. Sixty-one
per ceant of the grou» had been involved in university
tcachings or adminis qutlon, 5%% had had business exde-
rience, 47 were previously cither elementary or Ssec-
ondary school tsachers or administrators, and 43%% had
been involved in active duty military service. This
latter figure, rather than indicating voluntary job
movement, nrobably indicztes wmore about the sex and the
age of the group. Those experiencing college placement
work in a subordinzte capacity in the same office
nunbered 21, 1S4 had had social service or young adult
work exrperience, 1&8% had been.employed by another office
in collesge placemnent, and another 18% had had governnent
ex;erience.‘ It is difficult to compare these leu“ea
with those cf krown counseling graduates, but it is in-
teresting to note that a much larger gTroup werked for

both bisiness and the governtent.

Although not studying PhD graduatés, Thillios (1959)
surveyed 3837 elementaory counselors and found that the na-
jority had previously taught in the kindergarten througch
sixth grade. This should meet with Hoyt's (1¢61) ap-
proval, as he believed that counselors should definitely
possesz teaching certificates, moving into that field
from the ranks of the suvnerior teachcers. Ee felt that
this valid teaching credential, comoined with demonstrated

successful teaching; exnerience, produces a professional

Q carcer conaitment which the school has the ripght to expect
ERIC
8&
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of coun#elors. A more general statement to this effect was
purperted by Duncen (1968) who said that the decade of the
60's witnessed the emergence of counselors from a group of
peorle who were alres Gy 1nvolved in some w2y with edu-
cation. This progression up the career ladder, besides re-—
ceiving asproval from Hoyt, has led to criticism from
others (Miller, 1970; Super, 1964) who believed that many
teachers move into counseling either to escape hectic
classrocns or to be next in line when a vacancy occurs in
gaministration. It is interesting to note that this crit-
jcism versists, yet few studies have actually been
published regarding the career patterns of school ccun-
selors. In fact, in a study of 121 members of the
Headmasters Associetion, Lloyd (1968) ¢id nct cven mention
counseciors, stating that most often teaching led directly

to a princigalship.

Maul (1€ 065) reported that moving from any gracduate
rield immediately into college teaching is fairly common, as
this was tne pattern followed by nc? quite one-half of 1964-
1965’“‘new nrofeszors Although no fields are szecifidally
delincated, tnere scems to oe no reason to believe that

those in the field of counseling behave any differently.

In studying a group of 136 junior college adninis-
trators, Roland (1953) reported findings similar to those of
Lloyd's (19868) regardihg principals; Roland's execﬁtives
had served the colleres, previously esrecially as teachers.,

Seventy per cent had taucht in cecondary schools and 19% in
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elementary schools. Forty-%hree Ter cent r this group did
have doctorxtos, but again no mention is madz that any of

these peovi:c had specifically been cour: < .0rs.

Hawx (1960) prezented somewhat i.ie gdeteiled finﬂings
in his study of the zrevicus rrofessional experiences of
162 Community-Junior College Ixecutives, and he did find
that 22.77% had had junior collen: suidance/counseling ré—
soonsibility, and 7.9% nhad been involved in high school
counceling procrans. The majority ~nf his - 2spondents
(60.233) had. been employed in some .. T college adminis-
tfative poétion. Since ne countea .. of the previous
proiessional jo¥~. his figures add up to more than 10C%.
His samnle i. . more educationally criented %than the
others which have been renorted, 43.1% having khad high
cchool zdministration responsibility, 4#0.9% involved in
high school teccaing, 34.0% in college teaching, 31.8% in
Jjunior college.teaching, 2%.8% as superintendent of
schools, 17.0% in college administration, 15,9 as either
grade school or junior high school teachers, and 11.3%%
involved in elementary or Jjunior high school adaninis-
tration. Compared with other studies, a slightly Sreater
percentage of his respondents (6.8) had bteen in business or
industry, and the same figure had been associated with the
clergy. This latter finding is somewhat differeut from
other studies, but it may very well be a result of the type
of Jjunior colleges surveyed. Since Huwk did nct define his
categories, if one can reasonable surmice that the 13,63
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who had becn involved with military and government adninistration
include those employed by VA Hospltelo, tnis finding is quite sim-

ilar to those'of others.

Schultz (1S€5) also surveyed Jjunior college executive but
he narrowed his categcries to presidents and dso to their last
previous positions. His gTroud consisted of the i88 Jjunior collegze
prcoldeqts apnointed for the 1S63-1 G54 school year, and Schuls
found that 53%.2% of nis group had veceived doctorates, whereas
only 42,875 of Hawk's (1960) sample had. This is most likely

beczuse Schultz's respondents wers in more resyonsible positionsg,

and also because his study occurred thres years after Hawk's.

Even though this time dlfferencc is minimzl, eaca ysar sees wmore

and more ¥hDs available for the professicenal openings. As ev-
idence ef this, of the presidents in Hawk's study appointed more
than five jears azo (i.e. before 1955), only 33.7% held doc-
corates, while 5%.47 of those appointed in 1¢56-1960 had carned
tnis demree. Cartter (1965) also revnorted ‘that in the 1953%- 1954
chool year 40.5% of the full-time college teachers had PhDs,
but by the 1952-1C63% year, this figure jumped to 50. 6%, Similar
to wne findings of Hawk, Schultz found that 83.55 of the junior
co%}cge'presidcnts caie directly from- ducatlonal adninigtration
positions, 13.8 zreviously employed as presidents ~f colleges,
52.1% in othsr college administration jobs, 17.5% moving from'
elementary w2 secondzry education, and 2.1% involved in re-

ligious work.

In a similear, but earlier, étudy Gleazer (Hawk, 1960—-nd

primucy reference rrovided) surveyed 378 presidents of Junior
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colleges, only.35.7% of whom had received PhDs. The vrevious DO-
sitions of his resrondents were quife like those of Schultz's (1S55)
13.5% coming from higher education vositions and 20.S% emnloyed rTre-
viously by the public schrools. Gleazer proceedel one steo further
and exa-ined the position secured by 151 Jjunior college nresidents
after leaving their rresidency. The:majority of those who remained
actively emp oyed stayed in educztion, discounsing the 27.1% who
retired. Those accenting another presidency acccunted fer 11.9% of
the groun, 9.S7 became administrators in A4-year collezes and S.3%% in
public schools, 8.6% entered = private businéss, 7 .35 joined eitzer

a government agency or a foundation, another 7.%% died, 6.6% becan

"teachers in 4d4-year colleges,  5.3%% secured another junior college

" job, 4,0% took a position in the ministry, and 2.7 returned to”

graduate school.

Although these studies do nct deal specifically with graduzate:s
of éounseling and student personnel ;éychology progcrams, it is
assumed that the fields cre somewhat close; so general comoariso.
can be made. It is also interesting to note that whether the caree:
patterns of graduates, association members, or specific professionzl
jobholders are studies, the basic pattefn of most werking in higshe™

education is quite evident.
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Carcer Patierans of University of Hinuesota Counseling

and Student Personnel Psycholozy Graduates

The purnose of this vaper is to report the careecr
patterns of those zceonlz vith concentrations in counseling
and student cersonnel nsychology who received PnDs in edu-~
cational nsicrology from the University of Hinnescta. The
questions studied were: "

1. TIs there a relationship between & person's ad-
viscr and her/his first Jjob?

2, 1Is there a -elationship betwoesn 2 Dersan’s
colicee employment or intverns.:in and nnr/nis
present enploynent?

Is there a relationshivp beiween a nerson’s. dis-—
sertztion and iaer/his first job?

\N
-

4, In wnat way a

e a nerson's series of jobs ro-
lated? (i.e. a

javs nublic schools, zlways

teacring, always within a college system.
a. Do peonle most often move from job to

4
v
job horizontally or vertically?
(1). ¥or example, has n in-
dividual moved fromn one
job to a siuzilar one as
far as zauthority and su-
pervising duties are
concerncd (i.e. coun-
selor on a staff,
teacher in a public
school (horizontal
movement ), moved to a
sirilar jJoo in a ¢if-
ferent field (i.e. coun-
selor on putlic school
staff to counselor on
vayroll of rnrivate firm),
which is 2lso horizontal
movement or from & po-
sition as a collegze coun-
selor to that of head of
the c¢ollere's counseling
center (vertical movement)?
b. Do peonlec most orftvelr sove ITOm education
to business to ~rivate practice or do they
folle.r some other natseon?

1 5. 210 coertnin Jobs assecliated with length 6i time
ERi(i since conpletion of PhD? 87
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a. Is there a relationship between first
job and year of receipt of PhD?

6. Arong thos subjects who teach, do most teach psycholoZy,
counseling, or something else? -

7. Is therc a relstionshiz vetween present job and psycho-
lozical training thas has becen eaopnlied?

This study was 2lso an attemnpt to develop an adequate questionnaire

and to receive & sufficient response to5 a mailed questionnaire.

The poopulation studied. was the 135 men and womeX who received

"PhDs in educational psychology, with a concentration of courses in.

counseling and student personnel psychology, from the University of
Minnesota from 1952-1972. Their names and the zvailable addresse
were pulled from the Departiwent's files by one of its stafferé.
YYhen addrecses were needed for members of the population, this re-
searcher crccked the American Psychoio;icél Association nembersitin
roster,‘various srofessional journals (nainly tuose conncoted with
APGA), and also wrote to menmbers of the Department who kﬁew these
people. Professor Gil.ert Wrenn was very 5e1pfu , as he has

maintained the vresent addresces of his advisees, This list

‘received from the Denartment was also verified with Dr. William H.

Eison and with a listing of d;ssertations, as scme of the educa-
. , ' i
tional psychology graduates did not have a concentration in couvn-

seling. The final number in the population was 135.

Each person was sent a questionnaire and at the same time,
asked to return 2 vita. After 34 days, a follow-up letter and an
additional copy of the cuestionnaire was sent to each person who
Lzd not responded. Tahles were then éonstructed which saow the

relationshins betwnen the arcas posed in the introductory questions
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A review of literature on questionnaire techniques was

undertaken. Questionanaires that dealt with factual rather

‘than psychological waterial were studied, except in the case

of mailed questionnaires, where all types were studied.

Dsvcholosical Abstracts and the Tducasional Index were the

refercnces fer this study.

A& brief review of literature ragarding the careers of
those with PhDs in educational psychology was also under-

taken. ZAducaticnal Index was the reference for that study.

Besides the above-mentioned reviews, some of the

thcories of career development werc studied, providihg a
framework for some of the questioné. This reviewer is not
aware of any specific discuszion regarding the relationship
between future employment and'either dissertations or college

wor¥k exnericnce, butv Super (1971) did theorize th: s onec's op-—~

|

portunities vlay a cart in determining one's career vattern.
He cloimed that reality testing helps guide one through the

1ife states. he has defined, and certainly invterning in one's

&, .sen field is a concrete way to Hest reality. He does
et sion entry jobs, which could be equated with either in-

t- onchins or first jobs, and feels these jobs are roles

"played, +naich result from compromises.

Similar to Super (1971), Holland (1971) did not specify
either internshins or zollege émployment, but he did discuss’
tne voéational choice process, which is partially composed of
knowledre of %he gmount of @ifferentiation vtetiieen and witvhin

89
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specific fields. Vhile one is interning, she/he would most

probably be exzosed to these delineations, and also to

evaluatione f: =~ .. loyers and prospective employers, also
a factor Hel':... I..b leads to one's vocational choice.

Another interesting éspect of Holland's (1971; %o be
considered was ais definition of orientations, into which
he then placed specific occupations. The two orientations
most relevant to the subjects stucdied are the social and
.entcrprlsing ories. Counselors are socially oriented, waich
hce defined 2as possessing verbal, feminine, and dependent
characheristics. Those who are enterprising are also
verbal.,, but trhey are domirint and "strong macculine leaders."”
Since salesuen, m&na;érs, promoters, and business executives
are fisﬁcd'in this field, would not ccnsultants in a nrivate
busincss alsc be plaéed here? However, their business is to
dounsel, so are they just somewhat Teninine or masculine and
jus®t somewhat derendent or dominating? It seems that
Hollsznd's orientations may provide & valid overall framework,

but are just too narrow when individual cases are cited.

Tt also seens that Hoopock (1965) would value in-
ternships as he stated that one cannot evaluate fully an oc-
" cupation ahdyﬁﬁat it can offer the individual without a
complete understanding of the occunation. He felt that facts
relating to different vocations affect one's choice of a
soreer becau.e this is a way to discover what field meets

one's needs, and he stated that these facts help one to an-~

o ticipote bow welil natisficd she/he will be. . This theorist
ERIC , 90
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also warns that even if en individual is very aware of her/his
traits, she/he must 2lso possess knowledpe about the predicted
career. The internship, then can vary well be the neriod when
prosvective ccuncelors sce now well their needs are met, and

2lso gein a very clear perspective regording 1ieir vocational choice.

Ginzberg, Ginsburg, Axelrad, and Herma (1851) also stressed
the importance of sctual occurrences in influencinz the choice of &

career, and thg stated that a person's evaluation of them is what

‘eventually deternrines cne's vocational wattern. Thercfore, it

seemed logical to this reviewer that the relationships betwveen
actual expericnces, such as interaship or the writing of disser-

tations, ..o.d career satterns snould be exarined.

It was Jecided that two cover le'ters would éccompany the
original guestionnolire, one co-sicned by No:mén Ssrinthall, ’
Chairman of the Department of Counsecling and Student Personnel
Psycnholozgy and wii1liam 1. Edson, Nirector of she Student Personnel

Officc. fThe other was signed by the instigator of this stuly, Susan

Lichterman Jarzett. Tossessing the sponsorship of an organization

[ah]

ssocinted with the povential respondents 1is nredicted resvlt in
a hicher retura rate, SO it was noned that tais cover letver,
vearing the Universitvy of Minnzcota's Department of Counseling and
Student Pcrsonrel Psycholory's heading, would prompt people o
answer. Dr. =gson éugfcstci that this official cover te the firs®
sheet glimpsed by the opdulation, and giis reqearcher agreed,
hoping it would separate this questionnaine fron tﬁe many-trivial
ones authcrs claimed most cducators receive. A copy of this cover

l1ettier is enclosed in the aspendix.
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The second cover letter, written by the investigator, also,
enclosed in the eppendix, was the result of extensive research
on this subject. Again, the last nare of each potential re-
spondent was nhandwritten, as a means of personalizing the form.
The questionneire, itselfl, was the first item discussed, as
this researcher did not want the recaders to have to wade through
rrelininzry material before arriving at the request. The vita
contzin much of the needed information, and in many cases was
easily at hand. The '"numernus demands" on the time of each
subject was mentioned next, so that each person would know that
the researcher erpathized with her/him, bﬁt felt this was
worthy of the half-hour it would take for compietion. The sve-
cific tinme period was mentioned, as this was suggecsted in the
literature. The purpose of the final sentence of the first
paragraph is three-fold: 1)informational 2)showing the consid-
t Tl

erateness of the author 33chowing the author vhough ne study

worthy of paying for all of the rostage.

The first two sentcnces of the second parsgravh explain

the purpose cf the study, and also reiteratve that tnoe

Department of Counseling and Student Personncl Psychology, not

Lo SY

just a sraduate student working on her Master's Degree, is in-

terested in tlhe results. The final sentence in this varagraphn

emphasizes the importance of each person's resgonse, and also

truly exs.iains why this is the most logical »opulation to ouery.

PRI

In the final para%raph, the subjects were told what would

becomc of the m terial, snd assured of its confidentiality.
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Since there was'no need to identify anyone directly with her/nis
institution, the researcher did not want to lose any pmtehtial
respondents who wished to remain anonymous. .inally, an offer
of the results of thé study was sroffered as a rewird for the

individual's varticipation.

Tach terson was thanked in advance for nher/his coover-
atio:n, and the investigator's full nare an” address were
enclosed, in czase the recturn envelope was mispk.ed. The inves-

-~

tigator' phone number was also included fcr anyone who wanted

i

to check on the validity of this study.

Eoth cover leveers were relat;vely shcrt, no longer than
the sur-—ested single page. Neilvher cover letter referred to
the guectionnaire as such, but rather mentioned "the infor-
mation," “"guestions," "form," "instrument," and "éurvey," since_

questionnaires arc thouzht by many to ve mere nuisances.

Once the cover lettegs were completed and the tentative
quéstions werc foraulabted, a pilot study of five subjecis was
undertaken. Four were cpntacted nersonally by the author and
agrecd to participote, while the fifth's participzation was
voluntecred by one of the four. The experimenter tyved the

questionnaire end spaced it as closely as roszible to the

1
spacing she planned to use when it was typed orofessionally

with smaller (elite) type. Because so few copies ‘were

involved, she had them Xeroxed.
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The four peovle personally requested to complete gquestionnaires
did sec, and each communicaved her/his constructive suggestions to the
investigator. ' Due to these sugzestions, the investigator wrote "Deasx

2O

Dr. " on the cover letter from Drs. S»rinthall and £dson, and

requested the subject state the denartment ¢f her/his employmanvy

besides the institubtion.

The questions viere nowv changed, and were Xept to the nininum
felt nccessary. The three questions for wnhich it wes feasible were
set up with specific alternatives so that the subject had vo do

nothin;; more than check an answar. However, in case the subject

felt unccmiortable wita the given choices or had more to add, she/ne

[

2

was givea the opporiunivy to commenf. Tesides the questions, this
researcher gave the res?onéents an opportunity tc recuest a sumicary
of their results, es this is often considered a just reward in edu-
cational rescarch. ‘

After the cover leticérs and questionnairis were professionzally

D)

hey were rg¢produced by an

O

e

0

‘ry
ct

R ffset process which looked quite

srofessional end was very clear. The investigator then placed a

»

nuaber in ink on thce back of the taird sheet. This numcer in the

rizht hand corner was placed to allow the author the knowledge of

whose questionnaires had been returned.

Fach subject's name and address was opersona.ly written on
red, white, and blue air mail envelones, and the researcher's name
-+ roturn address vas individﬁally tyrved in the umper left hand
cuncr of cach envelope. Two air mail stamps'were required, and

the envcelopes vere mailed in Palo Alto, C=2lifornia Uay 29, 18772, a

94




O

ERIC

Aruitoxt provided by Eic:

<t

Tuesday. The list of those receiving questionnaires is enclosed
in the appendix, and was ziven the investigator by <vhe
University of Minnesota's Department of Counseling and Student
Personnel Psychology. ‘a5 of July 2, 1975, 70 questionnaires,
527, had been returned. Ther:. ore, & new cover letter, also ap-—
pearing in the appendix, another copj of the questionnaire, and
another stamped, return envelope was sent via regular mail i

personally addresced envelopes to the 65 nonrespondents.

This cover letter was also reproduced by the offset
process, ovul unfortunately, it did not look as professional as
+he first ons. This was not a problem witn the questionnaires,

as those intended for the follow-up were nrinted simultaneously

with the originals. A,aln, +he subject's name was nandwritten
in the salutation, = &5 this time immediate attention was given -
to the potential resvondent. The jmportance of the study was

stressed by urcing a reply as s”on as noscsible and stating the
importance of each ressonse recarding prospective changes to
be made in the Department cf Counseling and Student

Personnel IsycnoloZye.

In the second Daragraph, the investigator again showed
congldorutlon ror the recipient and mentioned the rTeturn en-—
velope also to motivate resronse. The rest of the letter is

identical to the originzal.

The next c%ep in the follow-up was taken by Dr. =dson,

who on July 27, 197% mailed letters to 29 of the nonre-

H3

< ks
®

spondents, an examnle of which appears in the appendix.
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subject's nickname was sometime used in the salutation, and- -
she/he was informed of the 2lrzady large response rate, so
that she/he knew it was worth her/his time to reply. It
seems, however, thot most of those who had planned to

reply had already done sO, 4s only 10O moxre questionnaires

were returncd after this letter was mailed Furthermore,

tnis investicator spoke to one of the ten, urging him per-
sonally to renly, and to the cecretary of another of the

ten, caving the messasge that nis response would be appre-
ciated. In this investigator's attempt to contact a third
nonres-ondent who waé listed as living near.her, the tel-
ephcne company could'find no record of his number. This'
event, along with the unreturned eﬁvelopes later found to
have'bcen cent Lc incorvest addreszes, leads-vhis investi-
gator to wondler 0w miny v ~elivered questionnaifés are
responsible for the ¢ ~1 noaresponse rate of 18%. Therefore,
after the original . iletter and cuestionneire, one follow-v
up, a versonal l-uuny,; and teleohone calls to 2 nonre-
spondents, 111, cr 82% of the populction returrned the ques-
tionnaires. This ruiue compares guite favorablg with those of
other studies rcviewed by this researcher; however, 1f this

study were repeated, it would vrobably be wise to do it ear-

‘Jier in the school year, when final examinations and summer

vacabions are not so near.
Results ' .

The carcer patterns of the respondents cre linkxed to

cither collere enployment or internshipn for sore fields, as
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shown in Table 1. When this table 1s divided into the four broad
areas of research, teaching, administration, aad practice, the
relationship between nre-dcctoral employment and pfesent jobs
becomes more evident. The first category in the table, research,

is the one in whicnh the sm@allest ;ercenta;e of its workers

remain. As shown in Tzble 2, of those now engaged in thig effert as
their primary occupaticn, only 37 were soO emzloyed while in gradé-
uate school. As can be secen in Table 3, an even suallex nercentage
(30) of throse now in the field were emnloyed in it =mrior ©O re—
ceiving their ﬂoctorates. “hile only 355 of those now teaching were
employed as Lc .chers when in graduate school, over walf (527%) of
those who tzu:ht previous to receiving their PaDs are still

teaching ~he field of administfation is one which has retained a
lerzer percentage of thre respondents. Sixty-five :er cent of those
zrecently employed a5 “a.lnlstr?tors held similar vpositions in -

(o7

graduvate school, &and L8374 of those who were aduinistrators in gra
wate schcol havea remained in that field. OCf the group now enzaned
in clinical oractice, 755.were so emcloyed before receiving their
PhDs? but of the larpe nuaber whno worxed as practitioners while in
greduate school, only 437, reszainsd in the field. Dven though it is
casier Lo nredict job movement within the areas of administf&tioh

and clinical praciice, 211 students should be encouraged to fu"11~

- ispize theomselves with all four of tnese prospective job creas.

Table + illusirates that the academic base cf graduate

school was annlied, and therefcre relevand), to most. Cne-half
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Relationship Between Present Job and Pre-Doctoral
Employment of 111 Ph.D. Graduates in Counselor

Table 1 Education Who Received Degrees Between 1952 and
1972 from the University of Minnesota.

Precsent Job

Student  School
Personnel Counseling
-e~-Doctoral Instructor Counselor Adminis- Adminis- College Psychol~ .
aployment _ Research Professor Education tration tration Counseling ogist Other!Total

N N N "N N N N N N
Research 3 3 ' : 1 1 2 10
Instructor
Professor 3 2 4 1 2 5 17
Counseclor . S .
Education 1 2 7 1 : : 1 12
Student
Personncl
Adminis- . '
tration 1 2 5 i 1 1 _ 4 14
School
Counscling
Adminis-
tration 3 1 5. . 9
Collcge
Counseling 9 1 13 5 28
Psycholo- : ' :
gist 1 6 1 1 5 2 16
Other? - 1 b2 1 2 | ' 2 9
Total "8 11 32 31 6 19 7 21 1152

1This includes consultant, academic adwinistration, student personnecl cducation,
gcnegal administration, public school administration, and uncmployed. '
This includes general administration, public school psychologist, public school
administration, consultant, and no rcport.. _
) 3Three subjects arc included twice in present jobh, and one subjecct is included
twice in Present Job.
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Table 2

Percent of Ph.D. Graduates in Each of Four

Number and
ment Who Are Now Engaged

Ficlds of Pre-Doctoral Employ
in the Same Type Employment.

I NENDY

Pre-Doctoral Similar Similar

Employment Current Current

in Area Employment Employment

N N %

Rescarch g . 3 37.5
Teaching 43 15 34,9
Administration 17 11 64.7
Practice 26 19 73.1




Table 3

Number and Percent of Ph.D. Graduates Whose Current Field
of Employment. Corresponds to Their Pre-Doctoral Employment.

Currently Similar Similar

Employed Pre-Doctoral Pre-Doctoral

in Area Employment Employment

N N %

Research 10 . 3. '30.0
Teaching- ——————————"""29 15 51°
Administration 23 11 47.8
Practice 44 19 43.2

10U
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Relationship Between Present Job and Psychology
Courses in Doctoral Program of 111 Ph.D. Graduates

Table 4 : . .
in Counselor Education Who Received Degrecs
- Between 1952 and 1972 from the University of
Minngesota. '
Prescnt Job

ademic
'sychological Student School  Aca-

ase Applied Persomnel Coun.  demic -

Instructor Counsclor Adminis- Adminis- Adminis- Coll. Psychol- Consul - Other! Tota
Rescarch Professor Education tration tration tration oun. ogist tant
N N "N N ‘N . N =N N NN e N

Defin- ’ :
itely 4 . 10 29 . 11 3 6 17 5 S, 7 97
Poss-

ibly,
Not at .

all, 4 1 2 3 " 2. 2. ) 17
No Ans-

wer
Total 8 11 31 11 6 6 19 7 5 10 1142

Y1nis includes student personncl education, general administration, public
school administration, and unemployed.

_ 2Three subjects are ‘included twice in Present Job.
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of those who arc either pudlic school counselors of administrators
and one-half of those involved in research had either only possibly
applied, not épplied the_académic bese, or not answered the
question, so it seems that students intending to enter these fields
should be encouraged to take courses different from those taken Dy
most of tne other students in the department. Comments vertaining
to tnis queStion were offered by 25% cf the resﬁondents, 41¢5 of the
comments vositive, 24% neutral (me;ely sresenting additional infor-
_'maﬁibn.or clarifying their view of the training), and 35% negative.
Many of the nesative statements were directed at the teaching, and
also some of the positive renarks offered some constructive crit-
jcism of the instructional nethods, statihg a wish for more prac-

tical ecx-criences and less theory.

Even bthougn Table * demcnstrates a defimite relationship
-between preszent job -and the .application of tne vsychological btase,
DPable 5 shows no relaticnship betwsen & respondaut
A and waay asnrect of ner/nis training she/h= zopl
in learning and measurement and testing were mentioned most fre-
quently as being applied, but their mention was not related %o
any scecific grous, so it cén be said these coﬁrses; along with

_the numerous cthers mentioned, werc generally applicable.

Upon aduission to the Department of Counseling and Student
Personnel Psychology, each student is accented by a feculty member
as an advisee. TFrequently, the student has expressed interests

£

similar to those of the advising rrofes:

3

!

or, and if the interests =&
the individual chaage in the course of graduate studies, the
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Relationship Between Present Job and Psychological
Training Received in Graduate School that has becen

Table 5 Applied by 111 Ph.D. Graduates in Counselor
Education Who received Degrees Between 1952 and
1972. from the University of Minnesota.

Psychological
Training N - 2P
Applied g Ee Sg =
@] o O QO O o]
wr U vt 7 e | o o)
5 He 5% & P S
54 wag e on o H P2 b0 o
Kol + O O O o] + [ &0 I O ol (o] (5]
(5] [S N7} —t e P'rj JJ'U) H"U:: -E -,U:: go?) ra( '4_-: H
8 puw 9% 5% E£8 98 & o9 9§ 3 9 T
o P U [=g 3] oD O O e o -d o oA — o 134 0 4] «
o b5 58 23 35 2F 55 33 r 8 B o2
g & FoSh oa wn<s o< << OO B O O &
N N N N N N - N
‘casurement ] .
v Testing : 2 3 8 1 5 2 3 -9 2 4 3 42
statistics 3 6 10 2 2 I 1 5 3. 1 34
research
fethods 3 6 1 1 1 3 2 3 2 22
Learning 3 3 16 3 3 2 3 8 1 3 1 46'
nifferential _
tsychology 1 1 6 3 3 1 1 5 _ 21
Personality 3 4 6 1 4 i 2 6 1 1 29
Abnormal 1 2 6 1 3 1 1 7 1 1724
Clinical .
Psycheology 1 3 7 1 .1 ' 5 1 1 20
Practicum and
Internship . 1 2 6 _ 4 2 9 3 2 1
Counseling :
Courses . 2 4 10 1 7 3 1 S 2 2 1 38
Other? 8 12 43 g 10 7 6 32 7 8 13 155
Total 28 40 124 23 43 21 21 93 22 22 24 461

This includes general administration, public school administration,
and unemployed.

2pjease turn to the next page for this note.
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2This 1ncludes motlvatlon, decision making; 1indiv i&uals

- as related to group; per sonnecl Uaycho]ogj, bohav1or theory,

gToup ) vocasional psycholosys adolescent Dsychologj develoo-
mental psychology; psychological base definitely qpplied, but
no answer; psychological base possibly applied, but no ansver;
psychology; infervention skilills; psychblbgical base not at all

aoplicable; most varts; social psychology; DS uholo”“cal theories;
) ] s H BJ )

relatloq°110 ; btotal learning env1ronmen : psychology of adjustment;
Chlld developaent; the : higher educationj eglcatﬂonﬁl psychologZy;

job; no answer; collateral ficlds; curriculun and lnsuruction; huranisii

e

psycholory, vhilogsophy; problem solv1n ; understanding; aental health;

industrial psychology.
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student often chanzecs advisors. Therefore, it is logical to
expect that a sfudént's first job will in some way be re-
Jated to whomever had been her/ais advisor. Tablebd , how-
ever, shows that this was wot the casc, for therc was no
.relationchin between 2 subject's zdvisor and her/his first

position. Tecause of this findinag, however, it caunot be

concluded that an advisor playe no sart in one's first Job

because many more factvors are also involved.

Time, itself, was a factor in one's first job, as doc-
unented in Tab;e?I where the.resyonéents are grouped ac-
cording to the year in which the PhD was granted. The final
two years were cxanined sevarately rather than combined with
the years orevious ©0O them, tecause the seventies have been
a decade of change regarding jobs. Tatle -8 snows-:that when
thc'bévcnties are senarated from the 1¢50's and 1960's
combined, there is still a significant relationship between
onc's first job and the Year fhe =hD was granted. Less
tﬁan 242 of those sraduating between 1652-12c9 took an
initial job as a counselor educatcr wnile 33% of the 1970-
1¢72 graduates began in that field. DPositions as college
counselors, rrofesscre, and student nersonnel adminis-—
trators were cecured by more than 4575 of the former group,
‘but these jobs were the initial ones received by only 20%
of the laticw oroup. Since the trends of entry level Jjobs
seen to be chaenging sonewhat, it is honed that the
Department ig continuing vo keep its coursewcrk relevant
to'the pros:ective occunations of its students.
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Relationship Between Firs. and AdVisOT of
111 Ph.D. Graduates in Counsclor Education

Table 6 Who Received Degrecs Betwcen 1952 and 1972
from the University of Minnesota.

First Job
—
Q
EC =
o O O
n - o L
: gL L 0n
=~ O o by «& o] ol o
o H | ] o, H [l ] = Lo =
o P o o o + B e o o o
[3] [ST)] e 2 0 — N O~ ~— 2
b 0 o & £ = 0. ) o — ~
< aw n & S own g o n = o) ~ —
O 32 U= [=lN &) et O 5 ot L = Q 0 Q 3}
w @wo 33 3E £3E 23 2 § B 1
& EYd So < o OO o O O [ 2
— e
N N N N N N N N N N
Wrenn 5 11 8 6 1 5 4 1 1 42
bugan 2 3 7 2 5 31 1 24
parker 11 6 2 1 2 1 1 2 17’
Blocher 1 4 1 2 2 1 11
Edson 2 1 2 38
Hoyt 2 1 1 1 11 7
Cook 1 1 3 1 6
Other? 3 3 4 2 7 3 01 2 25
Total g 22 32 16 8 24 13 6 11 140°

YThis includes school psychologist, goneral administratjon, public
school administration, academic administration, student personncl
‘education, and not able to sccure employment.

2This includes Borow, Darley, Eckert, Edwards, Flanders, Hagenah,
Johnson, Keller, Lewis, Mork, Shaffer, Tennyson, TorTance, Wilk,
and Willerman.

3Two subjects were included in two first job categories, and twenty-eight
subjects were included in two advisor catcgories-
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Relationship Between First Job and Year Ph.D. Granted ‘
of 111 Ph.D. Graduates in Counsclor Eudcation Who
Received Degrees Between 1952 and 1972 from the

Table 7 University of Minnesota. -

' : Year Ph.D. Granted

First Job 1952-1957 1958-1963 1964-1969  1970-1972  Total

N % N % N % N % N %
School Psychologist 2 5.9 ‘ : : 2 1.8
Consultant | 2 5.9 1 3.8 1 6.7 4 3.6
Academic Administration 1 2.9 1 2.7 2 1.8
‘Rescarch 3 8.8 3 11.5 1 2.7 7 6.2
Student Personncl
Administration 6 17.7 4 15.4 1 2.7 1 6.7 . 12 10.7
Professor ~ 7 20.6 5 19.2 4 10.8 1 6.7 17 15.2
College Counseling 5 14.7 2 7.7 - 10 27.0 1 6.7 18 16.1
Counsclor Education 6 17.7 =~ 6 23.1 | 11 29.7 5 33.3 28 25.0
Psychologist 1 2.9 4 15.4 2 5.4 1© 6.7 8 7.1
Public School Counseling v '
and Administration 1 2.9 1 3.8 4 10.8 1 6.7 7 6.2
General Administration ' A 1 2.7 1. 6.7 - 2. 1.8.
Public School Administration 2 5.4 1 6.7 o3 2.7
Student Personnel Education . ' 1 6.7 1 .9
Unable to Securc Employment ‘ 1 6.7 1 .9
Total 34 100.0 26 99.9 37 99.9 15 100.0  112'100.0

l0ne subject was included in two first job categories.
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Relationship Between First Job and Year Ph.D. Granted
of 111 Ph.D. Graduates in Counsclor Education Who
Table 8 Received Degrees Between 1952 and .1972 from the
University of Minncsota (1970's separated {rom
previous years).

' " Year Ph.D. Granted

1952-1969 ' 1970-1972. . Total

First Job N % N % N %
School Psychologist 2 2.1 2 1.8
Consultant 3 3.1 1 6.7 4 3.6
Academic .
Administyration 2 2.1 2 1.8
Research 7 7.2 7 6.2
Student Pcrsonnel
Administration 11 11.3 -1 6.7 12 10.7
Professox 16 16.5 1. 6f7 " 17 15.2
Collcge Counsclor 17 17.5 | 1 6.7 18 16.1
Counsclor Education 23 23.7 ) 5 33.3 28 25.0
Psychologist 7 7.2 1 6.7 8 . 7.1
Public School
Counsclor and
Administration 6 6.2 1 6.7 7 6.2
General Administration 1 1.0 1 6.7 2 1.8
Public Schodl
Administration 2 2.1 . -1 6.7 3 2.7
Student Personncl , .
Education 1 ¢.7 1 .9
Unablec to Sccure
Employment 1. 6.7 1 .9
Total = 97 100.0 15 100.3 112! 100.0

r

'0ne subject was included in two first job categories.
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Even though first jobs are related to the year the
PnD was zranted, Table 9 shows that this close relationshin
ijs not @»plicéble to one's sresent job. This could nossibly
be due to the fzct that one has haéd mcre experiences on
which %o build her/his career during each year since she/he
has been at the Usaiversity as a graduate student. Some in-
teresting trends co exist, howevexr. All of the‘graduates

resently engased in research receiveéd their PnDs between

'

[

052 ¢nd 19€3, and t1is field =zccounts for the positions

of 17% of the 1952-1257 graduates, only to te surpassed

'in numbers for this time period by counselor education.

Counselor education is the osrofession of 29,5 of the
1952-1957 graduztes, and it is about as popular for

the rest of trhe time periods, 2s it is the posi

‘..h

tion

of 2675 of the 1$5&-1983 gracduaves, 2us5 of the 196&-
1069 greduates, and 3%;@ of the 1970-1972 graduates.
The broad area of clinical practice, including céllegc
counselors, msychologists, and consultants accounts
for the jobs of 33(5 of the 1958-1969 graduates, while
these [ielde drew only 2 " of +the earliest five and

last two vears of praduates.

In order L0 study one's career pattern, however, it

is also imporbtant to note which past ex riences are rel-

'3
(0]

evant to an individual's present job. mable 10 ofiers one
view of the college exseriences that are now related to
-7

the respondents' ;ositions, as 8ld of the res-ondents feclt

their dicsertation was cither very closely or modzrately
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Table 9

Prcsent Job
Research

Professor
Counsclor Education

Student Pcrsonncl
Administration

public School
Counseling and

Administration

Academic Adminis-
tration

College Counseling
Psychologist
Consul tant

Other?

Total

106
Number of University of Minnesota Counseclor Education
Ph.D.'s Graduated in Four Time Periods Who Are
Currently Employed in Ten Job Categories.

~ Year Ph.D. Granted

1952-1957 1958-1963 1964-1969 1970-1972  Total
N % N % N % N % N %
6 17.1 2 7.4 : T '8 7.0
3 8.6 4 14.8 3 8.1 1 6.7 11 9.6
10 28.6 7 25.9 - 9 24.3 5 33.3 31 27.2
3 8.6 2 7.4 4 10.8 2 13.3 11 9.6
1 2.9 1 3.7 4 10.8 6 5.3
3 8.6 3. 8.1 6 5.3
5 14.3 '3 11.1 9 24.3 2 13.3 19 16.7
1 2.9 3 11.1 3 8.1 7 6.1
1 2.9 3 11.1 1 6.7 5 4.4
2 5.7 2 7.4 2 5.4 4. 26.7 10 8.8
35 100.2 27 99.9 37 99.9 15 100.0 1142 100.9

I1his includes student personnel education, gencral adminis-
tration, public school administration, and unemployed.

2Three subjects arc included in two present job categories.
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Relationship Between Dissertation and Present Job

Table 10 of 111 Ph.D. Graduates in CounseloT Education Who
Received Degrees Between 1952 and 1972 from the
University of Minnesota.

‘Was Dissertation Related to Present Job?

Very Closcly Moderately Not Related
Present Job Related Related Whatsoever No Answer Total
N %2 N % N % N % N %

Research 2 25.0 2 25.0 2 25.0 2 25.0 8 100.
Professor 3 27.3 6 54.5 2 18.2 .11 100.
Counsclor o ]
Education 14 45.2 13 41.9 d 12.9 31 - 100.
Student Personnel ‘
Education 1 33.3 1 33.3 1 - 33.3 3 99.
Student Personnel | ) . ’
Administrction 2 18.2 7 63.6 2 18.2 11 100.
public School |
Counscling and

" Administration 6 100.0 : . 6 100.
Academic . .
Administration 4 66.7 2 33.3 ‘ 6 100.
General . : ‘ .
Administration 4 2 50.0 2 50.0 4 100.
public School
Administration 2 100.0 2 100.
College
Counseling 5 26.3 12 63.2 2 10.5 : 19 100.
Psychologist 3 42.0 2 28.6 1 14.3 1 14.3 7 100.
Consultant 1 20.0 4 80.0 5 100.
Uncmployed ’ 1 100.0 1 100.

Total 31 27.2 61 53.5 18 15.8 4 3.5 114! 100.

1 . . .
Three subjects arc included in two present job categorics.

25, ; '
Percentages refer to nuwber in each row.
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releted to her/his present Jjob. ith the exception of research
and general administration, where only 50% of the resv::dents
felt their aidsertatbionswere either very closely or moderately
related to their sresent job, at least a najority in &1l other
job fields checked this category. Additional pomments re-

garding this cuesticn were offered by 31% of the respondents,
49% of whoin wished to clarify the moderately related arca, 307
the very closely relzted area, and the rest encircling not re-
lated whatscever. A11 of thése who circled "very closely re-
lated" and commented, stated that the content was relevent,
while 28% of the moderately related gfoup felt the research

aticsical methods were later applied, but not the

jO)
=]
e
0
ct

content. Similarly, 43% of those encircling '"not related

ever" and comrenting, have apnlied the research

=
=
—
JN]
ct
[&3]
(o)

hnigues.  Gince one's specific interests do change, it 1s

one's time while in graduate school, is no-longer vercelved

zs relevant.,

loving out of the college pic' . .e, Table“il shows that
one's prozression of vositions is not random, but very defi-
nitely related to cne's past job. The data for thais table
were derived from cither the respondent's vita or her/his
‘answcrs to the first gquestion on the questionnairc.’ Hovement
vas defined as the chanre from one's immediate-past position
to the one rresently held. ith the exception of those who
presently are vrofessors, stulent zersonzel educators, and
college ccuncnelore, at least half of the respondents in the

e 112
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Sequential Employment of 111 Ph.D.'s in Counselor
Table 11 Education Who Graduated from the University of
Minnesota Between 1952 and 1972.

Present Job

Immediate . .
Past Job ° >
‘ g g o oo =
O o O — 0 O O
] 0 o @ -~ = 3
~ =P o i) o 0
] o g o5 ] [ o o s}
~ O - VI - B - Va1 0 & H H = =]
Kot (@} o O o] + [P R (S o (o] [0
[8) wn i o & o + w0 — ol ) QO e i +
=~ 0N L ¥ [l B [« JRTe [S IR £ oo By O (e} — —
5] [A] n « o [P o o~ o o (SR = [A BT < - ~ —
[ 5] U2 [ 3] < O T e — R T et — = [3] )] Q 3]
n o 558 S5 3 382 o038 @ E 3 5o o 000P
'3} ~ o I T =5 o d (S hsw] O O (2] (@] + O
g B 88 o mwe A0 << OO a O ©c
Research 5 1 1 2 ) 9
Professor 4 2 1 1 2 .. 1 11
Counselor .
Education 1 19 2 1 2 2 2 29
Student
Personncl
Education 2 2 . 4
Student
Personnecl
Adminis- .
tration 1 1 1 6 ' 3 1. 13
Public School
Counscling and .
Administration 1 2 3 6
Academic
Adminis- ‘ , ;
tration 1 2 1 1 . 3 8
College : .
Counscling 1 4 1 9 . 1 16
Psychologist 1 1 1 : 1 5 1 10
Consultant 2 -1 3 6
Other? 11 1 3 6
Total 8§ 11 33 5 11 6 6 19 7 5 7118°

This includes public school administration, general administration, and not
2able to sccurc cmployment. _
this includes general administration, public school administration, and no

3information.
Three subjects were included in two prescent job categories, and two of thesc in

two past job categorics. 113




" fields, end 1 in & fleld . This

|
+
C:

other fields had been most recently employed in a position similar
+to the one held rresently. For example, as seen in Table 12, 71%
of those ﬂresent*"'ioiding positions as psychologists hed also been
psychologists in their previous position. Tzble 1% also shows that
with the exception of nrofessors, student personnel administrators,
¥ 4
and acadenic assistants, W%;g“tﬂau nalf in the other fields noved
from a past job to a nresent one in the sane field. As an exarole,
504 of those who were coasultants in their. immediate past pO-
sitions, were &lsc Drese ently consultants Table 14 is merely &
condensntion of T=zble 11 with the major numerical fieclés senaraued
from all of the other for clearer viewing. Tables 15--1C are even

further condens=ztions of Table 1l.

Those waho do tezch in 2 college or university, which include
%1% of the respondents, were asked which subjects they teach.
Coun;eling is the field taught by 6575 of the ;rofes#ors, 37¢% tezch
psychology, 875 are involved in student personnel educgtion, andc.
295 instruct in other $ields. Theze numbers add up vo more than
100% beczuse 15 of the professors teach in 2 fields, 3 in 3

inding shows that the gradukies

[

-

of the University of Minnecota's Department of Counceling and

-gtudent Perscnunel Psychology do not limit themselves to only

O

ERIC
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‘a few disciplines.

mhe results of this cuestionna hire reinforce the vocational
theorics nreviously menticned because they snow that there vas &
definite relationchip between the first jobs the graduatves tools

and their collerse enmployment, and also between the initial

114



Table 12 111

Number and Percent of Ph.D. Graduates Now Employed in Each of Eleven
Arcas Who Were Formerly Employed in the Same Area

Currently Formerly Formerly
Employed Employed Employed
In Arcg In Area In Area
E‘ .N_. . '_".,'J f,é— .
Rescarch 8 . S 62.5
Professor 11 4 T .36.4
Counselor '
Education 33 19 57.6
Student Personncl
Education 5 2 40.0
Student Personnel .
Administration S 11 6 _ 54,5
Public School,
Counseling and
- Administration ' 6 3. ' 50.0
Academic Administration 6 4 3 ; 50.0
College Counscling 19 9 : 47:4
Psychologist 7 5. 71.4
Consultant : ) 3 60.0
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Table 13

Number and Percent of Ph.D, Graduates Formerly Employed in Each of
Eleven Arcas Who Have Moved to a New Job in the Same Areca.

Formerly o Now. =~ = “Now 7
L "Employed Employed - Employed
G in Arca in Area in Area -
N N 5
Research 9 , .5 55.6
Professor 11 4 A 36.4
Counselor Education ‘ 29 e 19 65.5
Student Personnel
Education 4 i 2 50.0
Student Personnel
Administration 13 6 . 46.2
Public School Counseling
and Administration 6 .3 . 55.0
Academic Administration 8 3 37.5
College Counseling . 16 9 56.2
Psychologist 10 5 50.0
Consultant 6 3 50.0

Ve PRee




Scquential Employment of 111 Ph.D.'s in Counselor
Education Who Graduated from the University of

Table 14
Minnesota Betwcen 1962 and 1972 (most populous
fields separated from others)
. : Present Job
Immediate Student
Past Job Counselor Pcrsonnel Collcge
Professor Education Adminis., Counsel. Psychologist Other!

Professor 4 2 - 2 . 3
Counselor
Education 1 19 ) 2 .2 -5
Student
Personncl
Adminis. 1 1 6 3 2
College .
Counseling 1 4 9 2
Psychologist 1 1 1 5 2
Other? 3 6 5 2 23
Total 11 33 11 19 7 37

1see the next page for this note.
2See the next page for this note.

3Threce subjects were included in two present job categories,
and two of these in two immediate past job categories.

117
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Total

11

29

13

16
10
39
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'lThis includes general administration, public school coun-
seling and administration, research, acadenic adainistration, nsublic
school administration, consultant, unemployed, osychologist, and

student vpersonnel education.

2

This includes consultant, acadenric adninistration, research,
public school ccounseling and administration, general adaministration,
no informaticn, public school administration, and student per-

sonnel education.
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Table 15

Job Movemént

Counsclor Lducation compared to all others

Precsent Job

Immediate

past Job Counselor Education All Others Total
Counseclor ‘

Education 19 10 29
All Others 14 - 75 89
Total 33 85 118!

YThree subjects were included in two present job categories,
and two of these in two immediate past job categories.
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Table 16 116,

Job Movement

Student Personnel Administration Compared to All Others

Present ‘Job

Immediate
past Job Student Personnel _
Administration , All Others: Total

Student Personnel

Administration 6 7 _ 13
All Others [ ' 100 105
Total : 11 107 , 118’

Yhree subjects were included in two preSent job categories,
and two of these in two immediate past job categories.

\
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Table 17
_Job Movemei.t
College Counseling Compared to All Other Fields

' present Job
Immediate )
Past Job College Counseling All Others - Total
College :
Counseling 9 7 16
A1l Others 10 .92 ' 102
Total 19 99 T 18!

1Thyce subjects were included in two preéent job categories,
and two .of these in two immediate past job categories.
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Table 18
~Job Movement
Psychology Compared to All Other Fields
Present Job
Immediate :
past Job Psychology A1l Others Total
Psychology 5 5 10
All Others 2 106 108
Total 7 .om - - 118!

lThree subjects were included in two present job categories,
and two of these in two immediate past job categories:
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Table 19
" 'Job Movement
Professors Compared to All Other Fields

Present Job

past Jop Professor All Others Total
professor 4 7 11

. A1l Others - 7 ) 100 107 .
Total 11 . 1o7 ‘ 118!

"Three subjects were included in two present job catecgories,
ang two of these in two immediate past job categories.
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jobs and iae year in which the PhD was received. This shows
that both one's experiences end one's opportunities aré re-
lated to where one tegins her/his career. After a person has
left the college environment, the actual Jjob she/he takes has
the most effect on her/his - fusure career pattern, as trese

people very often remained in the same field.

Since 825 of the ropulation responded, it is evident
that nany of throse in educational fields will take the tinme
to reszond to cuestionnaires, especially if they feel they
are serving & d»urnose. This fairly sood resiwonse also rein-—-
forces tne investigator's belief trat it was.impo;tant fo
kxeep the questions to a minimum and o receive ti:e support

of either well-respected individuals or institutions.

Aruitoxt provided by Eic:
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[!\E}ﬂ UNIVERSITY OF MINNESOTA | Department of Counseling and

TWIN CITIES Student Personnel Psychology

139 Burton Hall
Minneapolis, Minnesota 55455

April 28, 1973

ig&;\£:5c5&9142a

By studying the information you can give us, we hope to reach con-
clusions that will be helpful in planning for the Department of
Counseling and Student Personnel Psychology and for counseling with
students. We are asking for information from those who have received
the Ph.D. degree in cducational psychology with an emphasis in
counseling and student personnel work since 1852.

Although we all have boliefs about the kinds of employment accepted

by those vwho hold a doctorate, wve don't have much solid information
about the trends in initial employment, the patterns of career develop-
ment or the range of positions in which those with the doctorate even-
tually ar: cmployed. Mrs. Susan L. Warsett, a graduate student, 1s
interested in career development patterns of those who hold the earned
doctorate. Together we are asking you to respond to the enclosed
questions.

We belicve that many of you will have some interest in knowing what we
jearned. If you check the space to indicate that you wish to have a
report, we will send you a summary when the study is completed.

-

Sincercly yours,

%m«/ 0 2,

Norman Sprinthal

Associate Professor and Chairman
Department of Counseling and Student
Personnel Psychology

) i YW, EH o
William }H. Edson

Professor and Director
student Pecrsonnel Office
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Dear Dr.gg

I would very much appreciate your sending me a copy of your vita and
answering the attached questions. If items on the enclosed form are
answered by the vita sheet, they do not need to be entered into the form
{tself. I realize there are numerous demands on your time, and this in-
strument will probably not require more than one-half hour for completion.
For your convenience, 2 stamped return envelope is enclosed.

This survey is the basis for a study of the Ph.D. graduates of the
Educational Psychology Department of the University of Minnesota from
1952-1972. I have attempted to contact those with concentrations in

either counselinp or student personnel, as this study is of interest to the
Counseling and Student Personnel Psychology Department. As you can see,
the validity of this study depends on the receipt of all forms, especially
since you are the group best able to evaluate the departmcnt's Ph.B. pro-

gram.

“The results of this study will appear in a paper written for the Master's

degree under the supervision of William Edson. You can be assured that
your responses will be confidential and in no way identified directly with
you or your institution. I would be very happy to send you a brief sum-

‘mary of the findings, and for this reason only have I requested your name

and address on the enclosed instrument.
Thank you for your coopecration!

Yours truly,

C;j%ifszﬂC:2%? Ctrenan, . @L)dﬁa<m;25¢‘

.-Susan Lichterman Warsett

267 Curtner Avenue-—Apartment 11
Palo Alto, California 94306
Phone: 415--493-1833
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Ph.D. Follow-Up

1. Please list the jobs you have held, beginning with the one you presently
hold, and ending with any you held as a graduate student. In the event

that you hold/held more than one job simultaneously, please include only
your primary employment. '

TITLE EMPLOYED BY CALENDAR . DUTIES
(DEPARTMENT & INSTITUTION) YEARS HELD

3.

10.

128




2. Was there a relationship between your dissertation and what you are
doing now? . .

a. Very closely related
b. Moderately related
c. Not related whatsoever

d. Comment, if you wish.

3. 1If you are teaching, what do you teach?
a, Psychology
b. Counseling

c. Other (please specify).

4, Do you feel the psychological base in your academic preparation as a
counselor or student personnel worker has been applicable in your
practice?

a., Definitely
b, Possibly

c. Not at all

d. Comment, if you wish.
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5. If your answer to the preceding question was affirmative, which part
of your psychological training do you apply (or have you applied) to
your practice?

6. If you would like to receive a brief summary of the results, please
include your name and address.

. NAME

ADDRESS

(Please complete attached page.)
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7. Please list the brofessional associations with which you are affiliated.

APPROXIMATE
e LENGTH OF _
NATIONAL ¥ FIRST YEAR MEMBERSHIP OFFICE(S) COMMITTEE WORK
ORGANIZATION ' OF MEMBERSHIP  (IN YEARS) HELD YES NO

AERA

Counseling &
RHuman Development
Division

Administration
1iision

otner Division
(piease specify)

APA

| —

" Division 2

Division 12

Pivision 13

Division 15

Division -17

Division ( )

APGA

ACES

ACPA

ARCA

ASCA

NVGA

SPATE

Other
(please specify)

AVA

“NADW

NASPA

other
(please specify)

Q 1:3‘1




Dear Dr. 4

I am awarc of the fact that you =re Vvery busy, but I do urge you
to respond to this questionnaire as soon as possible. Since we
are studying the moxre recent Ph.D. greduates of +the Department
of Counseling end Student Perzonnel Psychology, each response
that we reccive is indeed cruecial. If changos are to be mede
in the department, 1¥ certainly is vital %o ¥now what you are
doing and how you feel about your training.

As you can see, T have enclosed &n additional copy of the ques—
tionnaire &nd a stanped, return envelope 1n casec you nispleoced
the originals or los® them in your other correspondence. IL
you have already revurned the origingal form, I am BOTYY to have
Laken up more of youxr time. '

Thank ybu very much for your cooperationﬁ

. -

Sincerely yours,
Svpan Lichtermen Versett
267 Curtnex Avenue-—fipartment 11

Palo Alto, Californla 94306
_ Phone: 415~4903-1883 :
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Education Carcer Development 0f£{ice

July 27, 1973

Recemtly you rnceived a cazeer inquiry frem Sue Warsett.
Seventy pzr ceat of tha caveer questionnalres have beca
return? by the Mioncsota gradeates vwho hold the dsetorcte
in cduenticnal psychology with an czpheusis in coumszeling oz
otrdont porconnel vork., %wice recently gomcons has askad
ra vhethzr it 4s too lote ©o voply end expresced gome puile
fculings rdeut huviag rezaatedly pul tha quastionmasire cedda,
It ie not tco lete.

We hava reached tha time that T chould tell Sus te
swmarize hor data and urtite her report oo thet sha cen rageive
tha LA, denxvece. Our deoire to make tha currary repore ca
vecful to the deperemant ae ponsible arguss for dalay uatil
w3 recaive more of the questionnzires.

If you have only vut tha panars npfde eand rathsr cpeat
to respend, ve hope thit your moment of actica has crrivad,
Yrem eur phondpoint thia is the best of all pooadble tiraa,

We want to suclude ysu 42 the study of Minunanoea PalD. 's.

Cinceroly youzms,

Willsem B, DBlcon
Profosece gnd Dirvector

wim/dik

133

O

RIC

Aruitoxt provided by Eic:



"10.
11.
12.
13.

14,

21,
22.
23.
2U .
25.

Population

Aalto, EZnsio Emil

Almos, Kermif Cdell
Avostolakos, Peter C.
Armstrong, Jﬁck Lynn
Barrett, Roger Lewils
Becvar, Raphael Jacob
Bednar, Richard Lee
Benson, Loren Lane
Bentley, Jcseph Charles
Bergeson, Roland George
Eertness, Henry Jerold
Blocher, Donald H.
Bloland, Paul Anson

Boyd, kobert Dmmett
Bradley, Arthur Dickinson
Burcess, Thomas Charles
Burks, Herbert lMcDaniel Jr.
Carlson, Raymond Teter
Carlson, William Donald
Checketts, -Keith Thomas
Chipman, Donald Arden II
Christensen, George Hilford
Christiansen, Harley Duane
Crockett, John David

Cross, Tneodore Ryland
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26.
27.
28.
29.
30.
31.
32,
3%.

54,

35.
40.
41,
42,

Dell, Don Micbael-
DeMann, lichzel ilarcus
Dickerson, Joseph Holmes
Dickinson, James Charles
Dilley, Josiah Steiner
Dixon, David Newell
Dowd, Edmund Thomas
Justin, E. Richard
Dyrnaug, Donald Robert

Edson, Kenneth Charles

Fngel, Woyne E.

TFarquhar, ¥illiam walter
Fenderson, Dcuglas Allen
Fletcher, Xenneth Richard
Forster, Jerald Ray

Fort, Gerald Marshall
¥ree, Joan Ellsworth
Puhriman, Adelaid Jean
Gildseth, Zruce Lee
Gimmestad, iMichael Jon
Glotzbach, Churles Jerome
Golie, Byron Neil

Golub, Cerol Gustafson
Golub, Herbert rFaul
Grinsrud, Ricasrd Arlo
Hagenah, Theda

Harris, Chester wayne
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5.
54,
55.
56.
57.
58.

59.

60.
6l.
62,

63,

6k
65.
66.
67.
68.
69.

. 70.

71.
72.

73

74,

Heda=zhl, Buelan Minerva
Heist, Paulus A,
Hellervik, TLowell yaldo
Hogan, Joe

Hoopes, Margaret Howard
Hoyt, Kenneth Loyd
Hultgcren, Dayton Delano
fuvck, Elnorz T.
Tslend, Bonald David
Jacxson, Joyce T.
Jomes, hewton Zlder
Jesness, Carl Fraadell
Johnson, Tonald Loy
Johnson, Duane Monroe
Kaul, Theodore Jay

Kendall, dJchn Seedoff

King, Leslie Albert

Kloster, Clair Garfield
Krehg, Marjuerite cuddy
Krumboltz, John Dwight
Iec, Cerzld Taymond
Lee, Rotert £dward -
Leino, iWelter Bertrom
Ieton, Donzld Alphon
Lewié, Charles Leonard
Loeffler, Dorothy Rose
Luckey, Eleanore Braun

Mrhler, Clarence Argus
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100,
...--101,
"102.
103.

104,

105.

107.
108.

Manbeck, lzurice Wesley
liarkwarat, Fredefick Charles dJr.
matthevws, Romine E.

riddents, Gerald John

mik'<elson, James E.

loon, Lawrence Preston

Nelson, Kanneth Glenn

nettleton, Kark Ardell

Nevison, Iyrne Burdett

fordin, MNarzaret Noble Lzhey

Nuckols, m

5
o}
x
2}

oda, Ethel Aiko

rackard, Ralph Edward Jr.
packwood, william Theodore III
park, Georgiz Horner
parker, Clyde A.
ratbterson, Cecil Holden
rank, Richard Clayton
nay, ~hilip Bond

nemoel, Teter.

LFensaslia, Guy Anthony
ripley, Robert Elliott

zoffers, Tony

3
@]

<0

Lol

sman, Jack Zugene
genen, Bradley H.
ganarn, Makrzim Khalil
ccheller | Thomas George

cerutz, Richard Arlen
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109. Scoresby, Alvin Lynn
110. Scott, Gary Kupef

111. Selden, .Jdward Harvey
112. Sinmnpson, lMary Anderson
11%. Smith, Anita Pearl

114. Snoke, iartin L.

115. Spzce, Margaret Niven
116. Sorague, Douglas Goldsbury
117. Steffan, John David
118. Stordahl, Kalmer Elief
119. Stromaen, Herton Teter
i20. Swan, nobert Jr.

121. Ramminen, Armas Wayne
122. Thompson, Jorsen SOFn
12%. Tollefscn, Arthur Leroy
124, Yalz, Garrxy Richard
125. Weinnold, barry Kern
126. ilestlund, Ruth Zlfriedsa
127. White, Robert larshall
128. tilk, Roger LEdward

enm12¢, dinfrey, James Kin

1

'130. %olfson, Karen Peyser
1%31. wolleat, Patricia Lynn

1%22. Yamamoto, Kaoru

1%%. Zander, Donald Richazard
134. Zumwinkle, Robert Gordon
1l

35. Zwetschke, Earl Theodore
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