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SeRTRACT

T+ objivcetive of this practicum was to coordinate
the processes 1e:gquired in 1) the d-ovelopment of a curri-
culum desien based on the SAPFE approach for the junior
hiighschool General Musice cour..o, ) the development of
pre and post tests for the curriculum desipgn, and 3) the
implementation of a preliminary fileld trial of the products
developed. The products were developed and tfield tested.

Subseguent investipations showed that the stu S parti-
cipatling in the t(ield test did rain in music avement,
the participating teachers were in faver of 4211ing; the

curriculum, and administrators in the Curricu 1 Division
did sanction oxtomeding the cueri ulum to a1l i+ ‘or high-
srhool General Music classces.

(11)



INTRODUCTION

This practicum report describes one phase of the
participant's efforts tc coordinate an extensive recr-
ganization of music curricula in the K-12 general music
program in Duval County.

Following the listing of appendices, abstract, and
introduction, the report describes the SAFE (Systems Ap-
proach for Education) approach to curriculum development
currently being used in the county, and gives the ration-
sle for choosing this particular practicum project.

The purpose of the practicum, and the position of
the practicum effort in the over-all coordination of
music curricula, are =ited in Section II.

The section on procedures deals with the actions
involved in the attempt to achieve the objectives of this
practicum. :

The criteria estatlished in the practicum proposal
for evaluating the practicum are listed, the compliance
or non-compliance with the criteria is stated, and the
sources for verification are cited in the Evaluation
section of the report.

Section V containes the conclusions, recommendations
for replication on a wider scale within the county, and
summary .

The appendices appear in Section VI. They include
coples of the products developed, as well as, verlfica-
tinns of the procedures undertaken.

Section VII contains the bibliography.

(111)



BACKGROUND POR THE PRACTLCUM

£ bricl explanation of the approasch vo curriculum
development whi~h is being used in the Duval County
School District. and the status of the development of
music curricul: usins this aprroach, 18 provided as back-

ground informetion twr this practicum report.

Curriculum Development in Duval County

During the 1969-70 school year, the Duval County
School Board, uriliving standardized test information
and informal surveys, eatablished as need prilorities,
within the Curriculum Divlision, 1) improvement in reading
skills, 2) increase in vocational course offerings, and
3) standardizatlon of course offerings throughout the
school system. To respond to these needs, a system-wilde
in-service tralnlng course in utilizing a system approach
to curriculun development was instituted in December, 1969.

Utilizing the syst<m approach has caused the Curri-
culum Division to become committed to a performance-based,
learner-oriented curriculum for the school system. The
System Approach for kducation (SAYE) Curriculum Develop-

8
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ment oelodel by Hoon. Corrisnan Assoclates s the systems
approach beins used by Duval County as the in-service
cducation tool ror changre to a performance-based, learncr-
L

oricnted curriculum. (See Appendix A for a brief out-
line of the tasks involved in the use ol the SAFE model.)

Task forces were crpaniced to determine the status
of, and establich privrivies for, curriculum development
in the county. At (k" seconduary level, the priorities
wore: 1) courses required for rraduation (academic, voca-
tional, and pre-technical students), 2) courses with the
greatest enrollment, and 3) all other courses. At the
elementary level, the prioritics were: 1) reading, mathe-
matics, and communications, 2) cecience and social scilence,
and 3) art, music, and physical education., (Music falls
within the third priority at bnth the elementary and the
secondary levels.)

This approach to curriculum development 1is the Duval
County School System's attempt to: 1) individualize in-
structiqn, 2) ustabllah system-wlde measurable performance

obJectives (specitilc statements of what 1s to be learned)

e

R. E. Corrigan Assoclates, Systeoms Approach for Education,
Anaheim, California, R. E. Corrigan Associated, 1970.




for each subject area, a«nd related criterion measures
(whi:h provide specific information as to whether the
performance objectives have been succersfully accom-
plished), 3) identify minimum standards of performance

in the various curriculum areas, and 4) establish reli-
able means for creatling, selecting, disseminating, and
utilizing alternative methods/media throughout tne school
system.

At present this curriculum development for various
subjects 1s in many stages. Reading curricula, for ex-
ample, 1s being linked tc CMI (Computer Managed Instruc-
tion), CAI (Computer Assist=d Instruction), SIS (Student
Information System), DEMIS (Duval Bducation Management
Information System), and PPBS (Program Planning Budget-
ing System), while Art Curricula has yet to be switched

to the use of the SAFE model for curriculum development.

Components in the SAFE Model: Filve 1nterrelated

components are used to develop curricula in this model:
1) the curriculum design, 2) diagnostic tests, 3) a cat-
alog of suggested methods/media alternatives, 4) lesson
plans, and 5) record keeping devices. Each component 1s
derived from preceding steps 1n analysis and each compo-
nent provides information necessary to the creation of

succeeding components.

10
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The curriculum desipn component concists of three

v

elencnts in this model, The flirst of these i3 a set of
perrormance objectives--TrO's (terminal performance ob-
jectives), IPO's (interim performance objiectives), and
LS's (learning steps)--cnnsidercd to be essential to the
successful performance of the students. These perform-
ance objectives are very specitic and written so that
teachers agree on their intent. Tach performance objec—~
tive 1is written in terms of whiat the student 1s to accom-
plish, and identities a specific criterion to determine
the quality of the student's performance.

The second element of the curriculum design 1s a
set of CQ's (criterion measures)--one specific test for
each performance objective. This test ldentifles speci-
fic performances that the student 1s to exhiblt for the
successful accomplishment of each performance objectlve
(TrO's, IPO's, and [.8's).

The third element of the curriculum design 1s the
functlonal learning path--a loglecal progression of order-
iIng of all performance objectives contalned 1n the design
from simple to complex. At this stage of development,
the performance objectives are usually placed'in cate-
gories ("strands") which collecetlvely make up the subject
area. Within each strend, the performance oblectives are

sequenced from simple to complex, and are all grouped

11



O

ERIC

Aruitoxt provided by Eic:

into levels o achievermn . nt,

The digrnoast i s testn component 1o a cet of pre and
pest eriterion peflvrenced tosts for cach pert'ormance
objectivy contained in the system The pre test 1s used
to assess an individual student's competence in relation
to the gpecilic perfornnncee objective.  The post test 1s
used to verify cuecesciul accomplishment or attainment
of tho specitiec performanece objective. FEach pre and post
test contuins: 1) a gt of directions to the student
explaining proecdures r'or cumpleting the tost, 2) a
specific criterion tor success, usually a statement that
a certain number of test items must be completed correct-
ly, and 3) a desipnated number ot test items which measure
only the performance objective to whieh the tes%. 1s keyed.

The third component 1s a2 cataloy of suggested methods/
medla alternatlves keyed to the identifled performance
obJectives. Olx major eriegories (tevtbooks, workbooks,
kits, duplication materlals, A-V materials, and games/
group aqtivities) have been established to categorize
all methods/media rolated to eéch performance obJjective.
The criteria tor inltial inclusion of methods/media with-
in the catalogs are that the item i1s: 1) specifically
related to the particular performance objective, and

2) readily accessible to instructors within the system.

12



Tne {ourth component consists of a set of lesson
plans for spe¢..tic skills. There is, at a minimum, one
lesson plan for «¢ach performance objective. These lesson
plans are designed to be used as models for developlng
additional plans tor teaching specific skills.

A series «f record keeping devices make up the
firth component. This includes the Student Tracking
Cards, Class Record Charts, and Student Repért Sheets.,

The Student Tracking Cards provides a means of indicating
when a student iz administered either a pre or post

test, whether he passed or failed the test, and those
skills upon which he is to work next. The Class Record
Charts assist teachers in deterwmining ad hoc skill groups.
The Student Report Sheets are used to Inform parents of
their child's progress.

When the flve major components of this SAFE system
are sufficlently developed for a glven subject area, the
process of classroom implementation is begunh. Four major
phases are identiflable--orientation and in-service train-
ing, c¢lassaroom organization of resources, the placement
of each student, and speclific skills 1nstruction‘(grouping
plans, tutorial opportunities, independent study require-
ments, ete.).

The components, or any part of them (pnerformance

objectives, test items, l=sson plans, etc.), may be

—6-
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alvered, oaisnted, or covisod ot oany of moany sbtages--
development, lotd trisla, imrlementation, evaluation or

reeyocling.

Musice Curricalum Development in Duval County:

Since the durpiculan Division 15 commltted to the
develepment ot verformmne- sad, learner-oricnted curri-
cula, it was loericnl fhat this model be used Tor the devel-
cpment of music carriculs for several roeasons: 1) it is
being usced in the Basice OSkills subjects, 2) teachers in-
volved in the 1"icld vectinge and implementation of these
curricula witl be familinr with the model, thus reducilng
the necessity for in-scrvice training when attempting to
Install a music curriculun, and 3) the possibility of in-
stailinﬁ a nmusic curriculum based on thls model will be
greater tharn 14 would be 10 a different model were used.
Hence, muslc curricala based on the SAFE model would ulti-
mately be more valuable to studints, teachers, and nuslc
teachers in our schools.

The development «f performance-based, learner-oriented,
music curricula using the SAFE model, 1is in 1ts initial
stages 1n the Duval County 8School District. A Muslc Theory
I curriculum for the senlor highschool, a Band curriculum
for the Junior highschool, and a General Music curriculum
for the eleme-tary school levels are in various stages of

development.

14
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The “oeie Thneory T nurriculum has cecen developed oud
implemented Lo the exuent fhat the terminal pertormance
critverion measures have been consolidated into a final
examinition whiehr Is used in the (Credit-By-Examination
ivogram. Thov 1s, 10 a student electes to take the exami-
nation prior to nrolling in the cource, and passes, he
carns one cradit in Music Theory I, and 1s 1llowed to
enroll in Music Theory 11,

The Jjuniocr hichochool Band and the tourth through
sixth levels ol the elementary Gena2ral dusic curricula
have been throush preliminary field triaas, revised, and
are belnzg recyclad.

The {irst through third levels of elementary General
Music curricula are in the prelliminary field trlal stage

of development.

fationale

Yhe impetus of this practicum can be attibuted to
the difficult problems which confront the participant in
the real world of coordinating the K-12 (General Muslc
programs/coursvs in the school distriect. The problems
which demand some plan of tmmedlate action are those re-
lated to the Junior hlph:2hool courses entitled, "General

Music": 1) the need for accountablility, 2) the need for

a curriculum deslegn, and 3) the need for articulation

15
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between the olenentary oohosl denersl Mucic program and

the junior highsceheol deneral Masic course.

The ood Por Accountability:  The demand for accounta-

bility in educaticn has daveloped steadily since the mid
50's., In this er . »f yrowine concern {for responsible
ducation, the pesople want teo know what is being accom-
nlished in each classrocom, and the value of each course.
This concept of accountabillty is changing the emphnsis
of instructional ;rograms trom "how students are taught"
to "what students learn”. This is a major problem for
muslc educators because evaluation or the systematic
assessment 0! student achievement huas traditionally been
an area of weakness 1in music education programs, and in
the preparatlon of musice teachers 1n public educatilon.
Though evaluatlion of student progress has been neglec-
ted by music teachers and no hard data on student achleve-
ment in music exists, the current emphasis on achievement
in the total <Jducational proogram makes contlinuing neglect

of this area 1in music Instruction unthinkable.

The Need For a General Music Desijgn: The Duval County

Curriculum Division 1s committed to the development of per-
formance-based, learner-orilented curricula. Based of this

commitment, music curricula in the county needs to be re-

-9-
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organiced 1o accordance with the philosephy of the Cufri—
culum Divisien in its approach to curriculum development,

There was no wr-itten curriculum or syllabus for the
junico: highschool General Music course in thig county.
Hence, the curriculum which was being used in the General
Music clas...s ~xisted in the heads of the teachers each
with his own set of criteria for stuuent success or fallure
in the course. The day-to-day vperation seemed to be the
dominant ruactor,

4 course without concrete and identif'iable objectives
is goins nowhevre. If vthe students are to grow in musical
skills and kknowledge, it is necessary that the general
music teachicer knrw where the learners are. where they are
going, and where they are to end--specific levels of a-
chievenient 1in music.

Identiflied levels of achievement can serve as a fo-
cus for attainment to ilmprove educational practice-~they
provide standards by which pcurformance can be evaluated.
(These ;tandards shcald be the primary, but need not be
the exclusive, focus in cvaluating the general music stu-
dents. Teacher's can still go veyond the objectives stipu-~
lated 1n a wriltten curriculum, e.g.. make value judgeménts

with regard to works of art, student performances, and

-10-
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student proeress in non-mensurat Tooooneome 3,

vicution of minimum Sun
crowth In boende o music
insensity.)

Juct s objrelives

tests Tadiests where he

stuadent propyress can be

ster ol cystematicnlly.

1,1

stration., Wit hoot nhilas

The identi-

medinrds o achicvement for student

ckills neoed not squelch teacher

state wners the student is going,
ic and whether he got there,
tracked 1[0 the tests are admini-
Student comps Lones In relation vo
be assessed and student attainment
can be verified through test admini-

data on student achievement, one

cannot make relevant decisions reparding student needs

for growth, or urorspan

Test resuliltls ‘rom

needs or improvement.

Lhe general music classes would be

useful to musice educators in the county for other purposes,

namely: 1) Fultfilling ¢

for "hard Adata"

he Propram Fvaluation Staff requests

{(Tnter:»d dnta based on rating scales
g s

check sheets, musle contest scores, ete., are no longer

acceptable to them.),

data'" based on student
Time Equivalency formul
Florida) budget making,
sive School Plans, and

Planning Budgetling Syst

2) Meeting the need for "hard
achievement called for in FTE (Full
i for fundlng public education in
in writing sc¢hool-«based Comprehen-
in cempliling school-based Program

em reports, and 3) Contributing

relevant data to the Annual School Progress Reports which

~11-
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are distribut=d to the school communities ut the end of
einech school v,

The develompent of o curriculam desivn for the Gen-
sral Music coarse bas2d on the SAVE model wonld provide

focus for the course, aud daca on music nchicvement for

studenrs onrollad in the course

The eed tor Articulation: Court-ordered integra-

tion lod to massive bussing i1 the Duval County schools.
Students may attend as many as six school centers (K, 1-
5, 6, 7, 8-9, and 10-12) in their public school careers.

The most fifticult adjustment for the music student,
however, is the shift from the elementary general music
program to the junior highschcol General Music course.

The need for the general music student to experience
continuous growth is axiomatic. To meet this need, system-
wide measurable performance objicctilves with related criter-
fon measures should be established, and minimum standards
of performance should be identified in this curriculum
area,

This has been accomplished 1n the elcmentary general
music program, therefore, the next loglcal step would be
that of developlng a curriculum design for the junior

highschool General Muslc course--one that would provide

19
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an avtension oif the skills arauiped In the elementary
music procram, bhus providing a nmeans by which the junior
highschool Goneral Masic toachers can oo back to the
sixth or firsh level iy student placement warrants doing

50.

VURFOGE

The objective of this practicum was to coordinate
the processes required in 1) the development of a curri-
culum desirmn tor the junior hishschool General Music
course, 2) the development ~t pre and post test for the
curriculum design, and 3) the implementation of a prelimi-
nary field trial of the products developed., The ultimate
goal was that of promsting improvement in music achieve-
ment for students enrolled in this course.

(The development of this course curriculum 1s nuf
one segment of an enormous on-golng task of maintainiag,
revising, eliminating, and developing music curiicula in
the school system.)

If viable tools could be developed for this course,
they would provide a means for tracking and measuring
general music students' achlevement 1n grades 1-7. (There

is a student-tracking card for elementary general music.)

PROCEDURES

The procedures which were followed in executing this

20
-13-
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pract ionm were: 1) Lhe development o oroan ouf.line of basilc
music skill: ©n bhe asauired by seneral music students,

2) the development ol peprforinance objectives with related

-

criterion auestions, 30 the sequencing of the objectives,
b)Y the development of m -surement tools, 5) the validation
of the written products, A) rhe implementation of a pre-

liminary field trial, and 7) the analysis data.

The Developnment o

£ en Curline
of RBasic ﬂusio igillg
1,2 3 I

Mational, state, and local woals of music edu-

cation and the course deccription for junior highschool

G

@

neral Music (See Appendix B) were reviewed by the
teachers of this coursc at. one of their regular staff

meetings that these ooals might serve as a focal point in

1
Karl D. Ernst and Charles L. Gary, Music In General Edu-
cation, Washington, D. C.; Music Educators National
Conference, 19365,

2

National Commission on Instruction, The School Muslc
Program: Description and Standards, Vienna, Virginia;
Music Educators National Conference, 1974.

Florida Educational Researr™ and Development Program,
Florida Catalog of Music ObLjectives, Revised Edition,
Tallahassee, Florida; State Department of Education, 19T4.

l;
The Curriculum Division, The 1974-75 Junior Highschool

Course Descriptions, Jacksonville, Florida; Duval County
School Board, 1974.

—14-
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the task atout Yo o wadoriaken--that or arriving at a
consensus orn cr Yioat ot minimum basic music skills to be
achieved (7 juanice hichechonl music students. Emphasis
was placed on the faect “han the list had to be realistic.
Tt was ot 1 be 2w "should-know'" list or a "nice-to-know"
list, but w list of skills that one could veasonably ex-—
peet of most of the studenfs enrolled in Jjunior highschool
feneral Music.  {Actually thoe teachers were being asked
£t~ determine curriculum content.) As the skills/concepts
woere identiticd and ac-roed upon, they were categoriczed
and placed within o tentative hierarchy.

Thoush dif{icult tn achieve, a list ol skills/con-
cepts which reflected a consensus of the najority of the
teachers' thinking, wis compiled and subsequently labeled

with retrieval numbsrs. (See Appendix C.)

The Development of Perlormance Objectives

Two general musice teachers were employed for the
summer to write the performance objectives. (Both had
had training in the systems approach being used in the
county for curriculum development.) The processes in-
volved in this task are 1) Analyze skills/concepts 1n
the cutline duplicated in Appendix C, 2) Determlne the
general content for each objiective, 3) Determine the
level of difficulty, 4) Determine the measurement strategy

(formar . number of items, criferion for achlevement, etc.)

22
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5) Write performance obijective and criterion question(s),
£) Label obiectives with retrieval system numbers, 7) Sub-
mit to task forces of jinior highschool General Music
teachers for review, discussion, recommendations for re-
visions, etc., and 8) Incorporate teacher suggestions and
duplicate in limited quantities. The products developed
in this phase are duplicated in Appendix D.

These performance objectives are those considered
to be essential to the successful performance of the
student in General Music--they represent standard basic
skills identified by the music teachers. They are very
specific and written in terms of what the student 1s to
accomplish, and identify a specific criterion to deter-
mine the guality of student performance. The performance
objective is a communication tool for use among instruc-
tlional personnel and between the teacher and student.

These music objectlives were then organized into a
functional learning path--a logical progression of all
performgnce objectives from simple to complex. The
processes which were involved at this stage of curriculum
developmern. were: 1) Place the objectives in strands or
categories which collectively make up the basic skills 1n
music four students in the General Music course, 2) Sequence
the obJectives 1In each strand from simple to complex

(Hierarchy 1is based on the music teachers' expertise at

~16-
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this point), 3) Group the objectives into broad levels
across the strands, and 4) Label the objectives and
criterion questions with roefrieval syostoo numbers (the
function numborins system usad in the SAFE model which
idencvifiecs the level, strand, hicrav-hy of objectives
and related critervions), and %) Duplicate ir limited
muantities =2nd submit to the task force ol General Music

N

teachers for review. (8ee Appendix b.)

The Developnmunt ot Test ITtems

The initial step in the development of tests was
that of exunining the performance objecti~-s and criter-
ion measures in the curriculum analysis detign for the
purpose of obtaining the peneral content, the format,
the number of items, and the criterion for achievement.
Test items based on this information were then wrltten
for each objective and compiled in a tracher booklet of
test l1ltems.

Teacher test booklet: In the preparation of the

teacher booklet, the learner behavior and the performance
objectives wer= cited, the test items were selected, direc-
tions for teacher use were written, directions for student
use were written, 1ltems were arranged 1n specific for-
mats, criterions for achlevement were stated, musical
examples required for aural and/or visual stimull were

selected, the coarrect answer(s) for each item was identi-

-17-
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ried. the fuens were iabeled winh retrieval system nurmbers,
and the ftems were dur Licoted o Timited guantities and
submitted to tle task oree for review. (Dee Appendix ')

After teacher procommendations were lucorporated in
the curriculum doveloprnt, the written products--perform-
ance objectives, learning path, and reacher test booklet
wore duplicated in limited guantities {or vvaluation by
nugic experts and the Dipector of btoerformance Based
Curriculum.

One copy of tho curriculum desiyn (performance objec-
tives), the l-arning path, and the teacher booklet of test
{tems was submitted to the Director of Performance Based
Instruction for the purnose of evailuating their adherence
to the specifications get forth in the SAFE model. (See
Appendix G)

Three copies of the curriculum products were submitted
to the Coordinator of Secondary Music Education, the Super-
visor of Music Education, and the State Music Consultant
of Florida for the purpose of evaluating the content validity.
(See Appendix H)

Coples were also distributed to each of the junilor
highschool General Music and Choral teachers durlng the
school system's Pre~Planning workshops 1in August for the
following reasons: 1) providing orientation to the

written curriculum ror all teachers who had not served

-]18-
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on thask orees, 2) miving a roachers., who had been
assiened General Musie clnsves for the 1975-76 school
year, an opportunity to review and discuss the written
curriculum, and 3) obtaining Ceed back on possible alter-
native methods/media.

Student pre and poust test booklets: The student

pre test and post test booklets were developed from the
teacher bonklets. The formsat was designed, the number

of items was determined, cach item was numbered, vitusl
exanples (music, instruments, notation, ¢te.) were insert-
ed, choices for stulent response were cntered, and all
items were luabeled with retrisval system numbers. (See
Appendix T.)

Student response sheets:  Whero the question of student

response recording arose, three avenues were investigated:
student response booklets, NCS (National Computer Service)
optical scanning forms, and 3M Datronics test scoring forms.

The use of student response booklets was discarded
because of the expense involved in paper, printing,and *-
teacher time--previous experiences with hand-scoring re-
vealed that nelther the music teuher nor the participant
has the tlme avallable for this time-consumling task.

The NCS optical scanning forms were dlscarded because
the "turn-around-time" would have been too slow, for this

particular field trial, the costs were too expensive for

~19-
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this stage »f curriculum development, and sophisticated
statistical analysis were not required tor the data which
would Le collected in the preliminary trial.

The data to be collected would be related to deci-
sion-malking in the construction of test items for pre
tests and post tests. (There are few models¥ on which to
base decisions.), 2.5., 1) How many items? What order?
what format? 2) What directions to the teacher? To the
student? Are they clear? Appropriate? Too long? Suf-
ficient” 1s the vocabulary (music and English) appropri-
ate for each level? 3) What musical examples? Sound
source? Are they appropriate? Toc short/Just right/Too
long? 4) Is the music element being tested in the exam-
ples too subtle? Too gross? 5) Is the discrimination
required for students in the examples appropriate? Too
subtle? Too gross?

The 3M Datronics test scoring forms were selected
because Form 50 SB2 (See Appendix J) was relatively
inexpensiye (approximately $25.00 per 500), the 3M Datronics
Electronic Test Scorer machines were avallable in twenty-
six school daily (after school), and the "turn-around-

time" could be one day if the teacher so desired. (The

F————

Neither thc EMAT and MAT (Music achievement tests) devel-
oped by Richard J. CoIwell, nor the NAEP (National Assess-
ment of Educational Progress) in musIc me~t thls need.

-20-
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reachers wer2 inter od in reccivine the pre-test results
without delay becuause they were to be used as diagnostic

© 515 and the post tests results because the semester
grade reports would be due at the conclusion of the field
trials.)

Audio t1upes: Audio tupes were developed for each of

the music tests. Scripts were written, required recordings
nf musical examples were found or made, recordlng sessions
were scheduled, and mast=r tapes were made and labeled

with retrieval system numbers. (See Appendix K)

The Validution of Written Products

The final task in th2 pruparation of the curriculum
products was that of resolving the problem of validity.
This is a difficult task ' -cause "measurement experts”
have yet to agree on one standard definition of a "criter-

2
ion-referenced test", much less, on a standard mcans of

va.idating the=m. (Educational Testing Service 1s currently

working on empirical evidence for the purposc of arriving

Rudolph F. Radocy, "Criterion-Referenced Testlng of Be-
havorial ObJectives", Instructional Objectives in Music:
Resources for Planning Instruction and Evaluasing Achleve=-
ment. (Compiled by J. David Boyle for the Hatlional Com-
mission of Instruction). Vienna, Va.: Muslc Educators
National Conference, 1974, p. 1H1.
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o the problenm. )

The curront procedurce. being used for the purpose
of validation are: 1. The curriculum design (curriculum
objectives, terminal objectives, interim objectives,
learning steps, and reluted criterion measures) is ana-
lyzed and reviewed by experts in the field, i.c., state
supervisors, college teachers, and reprecentatives of the
Program Development and LEvalustion Depavtments of Duval
County. 2. Sustained study is accomplished by a group
consisting of teachers, students, local supervisors, anc
administrators. The curriculum products are reviewed,
studied and analyzed, and may be nltered or rejected at
any of many stages--development, field trials, implemen-
tation, evaluation, or recycling.

Content.: The curriculum products which had been
developed were submitted to experts in the field for
content analysis.

The criteria used to evaluate these products are:

a. Are the performance objectives proper.y
‘formulated? Do they specify observable
behavior, indicate conditions under which
the student 1is expected to demonstrate
achievement (grade of music, type of equip-
ment, time 1limits, number of examples, etc.),
and establish a criterion of evaluation

(correct trials, comparative gquality of
response, etc.)?
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b, TIs the test item/instrument congruent with
the nbjective 1t 1is supposed to measure?
Does it measure only the cont.ont/skill
stated in the objective? Does it measure
all performace stated in the objective?
Is the communication form and vocabulary
appropriate for tarret population?

c. Are the objectives essential to the succeSs-
ful performance of students in the particular
subject area? Are the objectives consistent
with other objectives in the subject? in the
strand? in the level? Is the sequence of
objectives logical in order? appropriate for
the ftarget population?

(See Appendix H for responses. )

Mastery: Empirical evidence was sought from small
target population samples, i.e., music teachers took test
items out into the schools and tried them on students
representing the target population. Criteévria: two out

of three students must demonstrate mastery.

Hierarchy: Levels were assumed based on & consensus
drawn from area specialists--General Music teathers--
until some time in the future when large samples can be
tested.  Data can then be analyzed for appropriate level,
content, etc., by an outside evaluation agency.

When the preceding procedures had been completed,
the student test booklets, the student response forms,
and the master tapes were duplicated, packaged and distrib=-
uted to the musle teachers for the implementation of

field trials.
30
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Of the twenty-two junior hishschools in Duval County,
two seventh grade school coenters and two seventh through
ninth grade school contors were randomly selected for the
preliminary trial. In each of these centers, a random
sample of approximately one hundred (100) seventh grade
students were selected for testing. This sample would be
representative of the target population. (Duval County

has a massive bussing program.)

The Preliminary Field Trial

Though ad-hoc task forres of general muslc teachers
were involved in the development of the products (perform-
ance objectives, criterion measures, teacher booklets,
student booklets and audio tapes), and teuacher feedback
was obtained at each stage of development, all general
music teachers were not thoroughly familiar with all
products. Therefore, in-service training was gscheduled
for the music teachers for the purpose of 1) famillarizing
them with the products they would be using, 2) providing
instructions on procedures for test administration, and
3) discussing strategles which might be used in Instruction
to promote student learning. (See Appendix L.)

During this training, emphasis was placed on the
fact that 1) achievement test items and curriculum objec-
tives were on trial, not music teachers, 2) large numbers

31
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GO atudiornto were nof oxpected to achieve the minimum
criterion at this thme, 3) 211l student directions were on
the audio tapes and 1 students did not understand them,

i e teacher was Lo write a nofe ropardingg the lack of
clarity beside the partlcular item in their copy of the
t.ost booklaot, 1) all suppoestions for improvement should
be jotted down in the bookless—--thoese would be used for
refercnee ot the rollow-up ovaluation meetings, and 5)
the coachim: or cuing of students 1n any manner would
provide invalid pesults—-—rosults which will be used in
the refinement of test items and objretives.

The music teachers administered the pre t.sts the

) Fipst week in October and the post tests the third week
in January for the opurpnse of rathering empirical evidence
related to 1) the potential value of the curriculum design,
2) the status of student achievement in relation to the
objectlives being tested, and 3) the suitability of the
objectives and the test 1tems.

The‘student response forms were returned to the
participant immediately folluowihg the test administratlons.

Wwhile the preliminary trials were being executed 1in
the field, the particlpant drcw up a rough model of a
student tracking card for the record keeplng of student

achievement.
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Th: Development of Record Koepinmmgcvinos

The JAFE model recommends that three forms be devel-
oped--the Student Tracking Card, the Report to Parent
Form, :nd the Class Record Chart--for record keeping und
reporting of student nchievement.

Though record keeping and reporting devices would
not be needed until the entire curriculum is implemented,
the development of one of thuese devices--the Student
Tracking Card--would be advantages for the following rea-
sons: An examination of the Student Tracking Card would
show the music staff 1) how one could meonitor a student's
progress in achievement (The Student Tracking Card would
pmo with the student from school to school--Duval County
students attend several different school centers during
their ¥X-12 schooling. The same group of students do not
always attend the same school center, e.g., the students
from five seventh grade centers go to seventeen elghth
through ninth grade school centers), 2) that music teachers
recelving new students in the fall could review the OStudent
Tracking Card to determine the new student's strengths
and weaknesses, and adjust instruction to meet student
needs, 3) when a student took a pre or post test, and
whether he passed or failed, and 4) what the student should
work on next.

A& rough model of the Student Tracking Card was devel-

26~
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oped. The format was desirned, the information required
was determined, short titles (forms) for skills/concepts
were selected, numhered and entered, and spaces for re-
cording test results and student information were entered.

Sce Appendi M)

The Compilation and Analysis of Test Data

The pre and post test u:ta was organized in the fol-
lowing manner: 1) The student response forms were run
through the Electronic Test Scorer, 2) The scores printed
on each side of the forms were totaled and entered in the
space provided on the forms, 3) The range was ldentified
for the pre test and the post test results, 4) A class
interval of five was established for tallying scores in
a grouped frequency distribution, 5) Pre and post test
scores were tallied and totaled to obtain the frequencies
for each class interval (See Table on page 28), and 6) A
palir of frequency polygons representing the pre and post
test data were graphed (See Figure on page 29).

The range for the 393 scores collected from the pre
test was 21-67 and the range for the 389 post test scores
was 27-~83. Sivice both the number of scores and the range
were large, frequency polygons were used to graphlcally
display the frequency and distribution of the two sets of
scores. (The frequencies listed in the table were divided

by seven, for convenlence, before being plotted on the graph.)

-27-

34




TALBLE
GROUPED FREQUENCY DISTRIBUTTONS

FOR PRE AND POST TEST SCORI.G

CLASS PRE TEST CUOMUGATIVE  POST TEST  CUMULATIVE
INTERVAL r f £ £
80-84 0 5 389
15-79 0 11 384
70-74 0 16 373
65-69 15 393 22 357
60-64 35 378 e 335
55-59 50 343 =1 295
50-54 51 293 95 244
45-49 72 242 52 179
Lo-44 55 170 b7 127
35-39 52 115 38 80
30-34 23 63 33 b2
25-29 24 4o 9 9
20-24 16 16 0 _ 0
N=393 N=389
-28-
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An examination of the data shows that 151 (39%) stu-
dents scored at, or above, L0 on the pre tests and 210
(54%) students achieved 50 or more items on the post test.
Approximately 10% of the students showed no gain, small
gains, or took only one test, approximately 14% of the
students showed large gains of 16 to 28 points, and approxi-
mately 76% of the students showed gains of 7 to 15 points.

This data does demonstrate improvement in the stu-
dent.a' achievement of the objectives which were tested.
The majority of students made some gains.

Though many sophisticated statistical analyses could
be applied to these criterion referenced test scores, this
was not the objective of this preliminary trial. The re-
finement of the written curriculum developed, thus far,
was the purpose. Therefore, the standard statistical
procedures which are generally performed for test daca

analysis were not computed for these test scores.
EVALUATION

Though the effort expended in this practicum has
been time-consuming, the long-range goal of impfbving
the K-12 general music programs/courses and the tracking
of students' achlevement in general music skills/knowledge

1s one step nearer realization.
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The requirements nd constraints, which had to be
considered in planning the stratepies for this practicum,
are duplicated in Appendix O because they are relevant to
the evaluation of this work. One must abide by the poli-
cies relatcd to curriculum development which have been
established in the school district. Therefore, the
participant was contronted with the problems of 1) select-
ing task force members who were currently employed by the
school district, who had been trained in system analysis
techniques, who could maintain continuity in their instruc-
tional responsibilities by workir: with the substitutes
while they worked on task forces, and who would be willing
to follow through with the project--it 1s a frustrating
task (Weekly, after-school, task force sessions are cur-
rently bei - heid for the purpose of refining the test
items.), 2) supervising the task force members in their
writing tasks 1in that the written products had to conform
to the system analysis technlques currently belng used
in the school district (Input was sought from the Program
Development Staff, the Program Evaluation Staff, and
personnel involved in the systems programs which have
been implemented in the district.), and 3) over-seeing
the mechanical detalls--getting the products typed
(Clerical services are limited.), duplicated (Basic sub-

ject products take precedence over music products in the
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printing scehedule.), and distributed (Letters, memoranda,
flyers, Cilms, cte. take precedence over bulk packages
in school mail deliverics.).

An examination of the criteria specified for the

~

success of this practicum, the . :gree of compliance, and
the constraints encountered, indicate that thi: was a
valuable projecl for the K-12 general music propgram in

Duval County.

Criteria

The criteria to be used in evaluating this practicum
have been specified in the practicum proposal as: 1) All
procedures listed in the practicum proposal design would
be completed, as substantiated by the local practicum
observers, 2) The Director of Performance Based Currlculum
Development would examine the curriculum design and tests,
and verify that they adhere to the specifications set

forth in the SAFE Model for Curriculum Development, 3)

The written curriculum being developed would be evaluated
by the Géneral Music teachers participating 1n the prelimi-
nary field trial through the use of a questionnaire, and
4) The Associate Superintendent for Curriculum will signify
his approval of the products by "signing off" the continu-

ation of the work.
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Complinne.:

A brief statement on the compliance, partial compli-
ance, or non-compliance {'or each criterion listed above
follows:

Procedures: ALl procs=dures listed in the practicum
proposil have been completei. Compliance with this cri-

terion is adequately substantiated by the materials in-
cluded in the appendices.

Adherence to specifications: The outline of basic

skills/concepts (Appendix C), the curriculum design (Ap-
nendix D), tie learning path (Appendix E), and the test
items (Appendix F), were submitted to the Director of
Performance Based Curriculum Development for his examina-
tion and critiquing.

Each vroduct was to have been derived from the pre-
ceding step in development, and each product should pro-
vide information necessary to the creation of succeeding
products., TFor example, the test item number one on the
cognitive skill of identifying melodic movement (p. 261,
Appendix F) was derived from the learning path item number
1.1.2 (p. 223, Appendix E), which was derived from the
curriculum design LS objective number 1.1.2 (p. 187, Ap-
pendix D), which was derived from the curriculum design
IPO objective number 1.1 (item 4, p. 114, Appendix D),

which was derived from the curriculum design TPC objec-
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tive number 1.0 (item A, 3., p. 62, Appendix D), which
was dovrived from the outline of basic skills/concejts
item number 1.1.1.2 (p. 55, Appendix C). This internal
consistency was one thing that the Director of Perform-
ance Based Instruction looked for when critiquing the
written products. He, also, examined the format of each
product for consistency. and adhervicnce to the standards
which have been set for the school district.

Compliance with this criteria--that the curriculum
development products did adhere to the specifications
which have been established for the school dlstrict--is
verified by th~ Director in Appendix 6.

Teacher evaluation: Tcachers who participated in

the field trial evaluat~d the curriculum being developed
by responding to a questionnaire. Seven cf the elght
teachers responded. (The teacher who did not respond
was out on extended health leave.)

The results of the questionnaire show that these
teachers.had no guide or syllabus, nor did they receive
guidance on what they were to teach prlor to particilpation
in this project. "To Each His Own" was the means by
which content was selected, methods/media were used, and
tests were constructed.

Teacuer respor ‘es on the questionnalire show unani-
mous approval for developing the curriculum, identifying
i1evels of achievement. setting district standards for

41
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act.tov-oment, pursulns the tasks relared to the refine-

ment of the prudners ioveloped thus .o, and installing

the curriculum in @11 Junior hichsechool General Music
classes within the district. Unanimous agreement on the
potencial value or the curriculum for improving learning,
instruction, testing, and articulation also is demonstrated
by the guestionnaire data. (Sece Appendix N.)

Asscciate Superintendent's approval: This report

was submitted to the Associate Superintendent for Curri-
~ulum. 2 has signifiled his approval of the products
which had been developed and has given his consent, in
his letter to Sam Kaylin, {for the continuation of the

work begun in this vracticum. (See Appendix P.)

CONCLUSTIONS AND RECOMMENDATIONS

Several positive factors carn be attributed to the
completion .{ this 1 ~ticum:

An increasing i ~uer of junior highschool General
Music teachers are being "turned-on" to the 1dea that the
teacher's prol'essional growth, course 1imorovement, and
curriculum change are Interrelated.

The participant expected strong resistance to curri-
culum organization from thls group of teachers, and had
none--they were very cooperatilve 1in assisting with the
many tasks related to the execution of this practicum.
Many of them have stated that they are becoming more

42
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learner-oriznted, rather than tencher/teaching oriented

in their instrustinn. Others have expressed their belilef
that the focus provided by the standard content of basic
skills objectives has helped them improve thelr instruc-
tion. These teachers are bt .inning to realize that music
activities in and of themselves (though they are great fun)
o nowhere, and that they should be used as 2 means to an
ond-~that of achieving music objectives.

The poosibility of tracking student achievement and
monitoring student prosress in the K-12 general musice pro-
gram is one suep nearer to realization.

The Florida State Music Consultant has repeatedly
requested copies of the products being developed in music
in Duval Crunty for the purpose of distributing them to
music administrators in other counties who are confronted
with the problem identified in thils practicum.

The local practicum reviewers (the decislon-makers in
the Curriculum Division in Duval County) have approved the
continuation of the work begun in this practicum. The en-
thusiastie support and encouragement of these educators,
the General Music teachers, and the State Music Consultant
has 1nfluenced the participant's decision to follow-through
to full implementation.

Recommend: .ions for follow-through incluf=:

Proceed with the refinement of curriculum products
based on teacher feedback, input from the Program Evalua-

43
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tion statr, and test results. (Pre and post test results
are currently being examined for the purpose of determining
1) the number of students achievine the criterion set for
each item, 2) the number of students failing to me:- t the
criterion, 3) the percentage of students achieving the
criterion, 4) the items which have a high rate of compli-
anc¢e, 5) the items which have a low rate of compliance,

and 6) 'he strengths and/or weaknesses of the population.)

Continue In-service training workshops in curriculum
development.

Submit a request for hiring six teachers for summer
curriculum writing.

Plug into the Assessment Plan (See Appendix Q) which
was developed last year for systematizing tasks related
to assessing student achievement in muslilc.

In summary, curriculum development 1in music deserves
serlous attention by mu:ric educators 1f 1Improvement in
student learning and/or Improvement in programs 1s to be
achievedf The development of tools 1s difficult but the
promlse 1s great. The successful results of this practi-

cum demonstrates that it 1s not an impossible dream.

44
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APPENDIX A

OUTLINE OF TASKs
IN

SAFE MODEL
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APPENDIX B

JUNIOR HIGHSCHOOL GENERAL MUSIC

COURSE DESCRIPTION
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Length of Course: 9 wks. 12 wks. 1 sen. 2 sen other
Grade Level: 7en 3th 9th

Prerequisite(s): Minimun of one ye
class or by a

membership in an instrumental techniques

ion demonstrating an equivalent proficiency.

Course Description:

A course designed to ez d .he musical achievement of the student with emphasis

social and personal development, Good listening habits

of various styles and periods of music will be developed

of selected musical scores, listening to recordings and con-
Repertoire is selected fram grades II, III, IV band litera-

senting various styles and periods. The course may be repeated with

Course Title: General Music Accreditation No.:  1433.01
Length of Course: O wks. 12 wks. 1 seme 2 sem. oOther

Grade Level: 7th 8th 9th

Prerequisite(s): Elementary Music

Course Description:

This course is designed to expand musical concepts initiated in the K=6 grades.
The students explore the basic elements, the forms and the styles of musiec,
They increase skills in reading, listening, singing and playing classroom
instruments. They develop an awareness of the aesthetic as well as the
functional role that music plays in their lives.,

~54 -
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APPLENDLX C

JUNLOR HIGHSCHOOL GENERAL MUSIC

OUTLINE
OF

BASIC MUSIC SKILLS/CONCEPTS
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1.0 Knowledge

OUTLINE OF GENERAL MUSIC I FOR SEVENTH GRADE

1.1 Pitch

1.1.1 ability to analyze melodic fragments for direction of intervals

1.1.1.1 up or down

1.1.1.2 skips, steps or stay the same

1.1.2 differentiate between meoldy and harmony
1.1.2.1 melody with and without harmony
1.1.2.2 feeling of tonality
1.1.2.3 harmony as melody
1.1.2.4 dissonance and consonance

1.1.3 differentiate between major and minor
1.1.3.1 harmonically
1.1.3.2 melodically

1.2 Duration

1.2.1 pulse

1.2.2 accent

1.2.3 meter

1.2.3.1 groups of 2's and 3's
1.2.3.2 time signatures
1.2.4 rhythmic patterns
1.2.4.7 even and uneven rhythm (long and short)
1.2.4.2 relationship of note values and their rests.
1.3 structure
1.3.1 phrases
1.3.1.1 alike
1.3.1.2 contrasting
1.3.1.3 similar
sections
1.3.2.1 two part song
1.3.2.2 three part song
1.3.3 basic farm
1.3.3.1 Theme with variations
1.3.3.2 Fugue
1.3.3.3 overture

1.3.2

1.4 Tty
1 dynamics
2

qua
1.4,
1.4.2 tempo

of basic concepts of pitch, duration, quality, structure and style

65
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1.4.3 tone color and medium
1.4.3.1 identifies vocal music

1.4.4

1.5 style

1.4.3.

1.4.3.

1.4.3.

2

3

4

1.4.3.1.1 children's voices
1.4.3.1.2 adult voices

1.4.3.1.2.1 soprano

1.4.3.1.2.2 alto

1.4.3.1.2.3 tenor

1.4.3.1.2.4 bass

instruments

identifies string family
identifies woodwind family
identifies brass ﬁmsﬂdk
identifies percussion family

of differences between band and orchestra
full string section in orchestra
sousaphone-~tuba
saxophone
S o#:mx instruments

(D:'
c
—~do
+
fo']
=

monophonic-singie melody
polyphonic-multiple melodies
homophonic-melody with harmony

1.5.1 Historical period
1.5.1.1 Medieval -

1.5.1.
1.5.1.
1.5.1.
1.5.1.
1.5.1.
1.5.1.
Types
5.2.

1.

2
3
4
5
6
7
0
1

Renaissance
Baroque
Classic
Romantic
Impressionist
nozﬁmsuosms<

f music

Music that tells a story
1.5.2.1.1 Through”. orchestral works

1.5.2.1.2 Through choral works (onera_ aratnria ort )

~56-
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.5.2.2 S
.5.2.3E
.5.2.4 E

1.5.2.1.3 Through Dance

ympnohic music

nviromental music (folk, rock, soul, country-western, jazz, ethnic, ect.)
lectronic music (prepared tapes, synthesizer, ect.)

-57-
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2.0 Competence in performance skills

2.1

2.2

2.3

2.4

bodily response
2.1.1 to express the mood of the music
2.1.2 phrase structure and sectional structure
sing
2.2.1 matches tones by singing
2.2.1.1 echo phrases when heard
.2 sing a familiar; song
.3 read and sing a simple melody
.4 sing a round in at least 2 parts
2.2.2 with good vocal technique
.1 good posture
2.2.2.1.1 sitsor stands straight
2.2.2.1.2 hold head ievel
2.2.2.2 sings with mouth open
2.2.2.3 breathes correctly
2.2.2.4 develops clear diction -
2.2.4.1 enutiation
2.2.4.2 w1o=:nﬁmﬁ¢o=
perform on classroom wm«ncmmdos instruments and simple melodic an
2.3.1 classroom percussion instruments
2.3.1.1 express mood of music
2.3.1.2 play from simple notation
2.3.2 melodic instruments
2.3.2.1 play a simple familiar melody
2.3.2.2 read a simple melody
2.3.3 harmonic instruments
2.3.3.1 accompany a familiar song with I, IV, V5
2.3.3.2 play chords from symbols to accompany a familiar melody
compose simple rhythm patterns and melodies
2.4.1 2 measure rhythmic ostinato
2.4.2 8 measure melody with first five notes of scale in given meter

d instruments

~58-
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3.0 Functional aspects of music
The student will identify sources of music in his surroundings

3.1

3.2

3.3

3.1,
3.1.

3.1.1
2
3

Sources
Sources

in his home

in his school

in his community and the world around him
Background and incidental music

Social

Ceremonial

3.1.3.3.1 Church

3.1.3.3.2 Other

Associate types of music with its uses in pecple's lives
Use in the home

3.2.2. Use in the scho.?

3.2.3 Use in the community

3.2.1

3.2.3.1
3.2.3.2
3.2.3.3

Social
Background and incidental
Ceremonial

Awareness of musical occupations

3.3.1

3.3.2

5.3.3

Identi fi
3.3.1,1
2

i

Q.

nti

w'—cwwwww'—ﬂwww

.3.1.
.3.1.3
3.1.4
entif
3.2.1.
3.2.2
3.2.3
3.2.4
3.2.5
entifie
3.3.1

3.3.3.2

es musical occupations that create and perform
Composer
Conductor
Performer
Arranger

jes music occupations that provide musical services

Teacher

Music therapist
Disc jockey
Piano tuner
Music librarian

es other mccupations which help music

Directly related

3.3.3.1.1 Sound engineer

3.3.3.1.2 Cameraman (TV) )
3.3.3.1.3 Program director

3.3.3.1.4 Script writer

Indirectly related

3.3.3.2.1 Instrument factory worker
3.3.3.2.2 Shipper

3.3.3.2.3 Salesperson

O
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APPENDIX D

JUNIOR HIGHSCHOOL GENERAL MULIC
PERFORMANCE OBJECTIVES
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.0

ie student will identify the
incepts of pitch, duration,
ructure, expressive
\aracteristics and style.

PITCH

ven aural and visual
:amples (containing !5
parate items), the ctudent
11 identify melodic
werent and contour,
cending melodic intervals
> the 3rd, 5th, 8ve and
irmonic intervals of the
d, 5th, 8ve; melody,
irmony; major and minor
:lodies, major and miror
rronies with 90% accuracy
i measured by written
-iterion reference test.

e 701 are allowed no more thon five errors as identified in the

following ten

questions, mw
1
1. Look at the following melodic examples. As they are played, place an X
below the examole in which the contour of the melody is dovn, -
) | > ° o -
1 | -] - | )
f {lo_2° = - < ﬁhl#ﬁWll*lll&ll
@ Lo ] 1]
=i
_— D~
R I i
e 3
m —
e
kl

E
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G

. Centinued

Co T
7+ Listen to the following melodies. Circle the word that describes how the |
second melody is different from the first. No errors allowed. 3
1
higher Jowdler softer
Teacher Wote: Play the following melodies:
. M P |
.[U\ R H < W ~.o < ._ _ [« w
AN ® o *
{ > ' i ! > &®—
A )
¢ =t [,
L]
(A}
I~
-
ﬁ\w nf-w ot —— M‘“
m.. Ax —- n B — ® ‘[‘ .\ IQ 7
NPLS i . S S—1d =
- - —~ -
I .
< ~&
e
&l

E
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1,0 Ce Qe
T+ Continued 3¢ Look at the following melody. You cre allowed 3 crrors. 1
AN
a. Circle the skips. i
« Place parenthesis around the leaps.
¢. Draw a line under the repeated notes.,
(Ar
g
! W,
~N
Vi ~ = Q— | \ ) o ) 1
® - I ¢ -
. :
/b - . —— m
NV B B, B R L —
- T o \ - - - =




FQO OnA‘.A«-
[. Continued _ Lie Look at the following examples. Circle the letter of the example that {
matches what you hear. o errors allowed. o
. i
i
de
i _
'y - : e
o4 s o I e e
U R S - N > '- 7 Ve | }
AP e o e s
g e — -
| <
! L. -
Y
T . — 7~ 1 \
B B B . B B o - 2=t
Fit o & B, O Cp 20 24 oo g
_&.,‘_W 4 6 A
.
|
i
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0

« Continued

Ce Qu

o+ Look at the following melody. You are allowed one error.

a. Circle the intervals of the 3rd.

b. Place parenthesis sround the intervals of the 5th.

N 1 i mw. Ah. . .hmv R
A,- v = I | |
: ® . & > I @ (&) o, , @' L UIB
.ﬂv s
|_ /L. »V . e L J - < . J’
M-,WNIII.Imw . D v e LD [ .u & . o
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1,0 Ce G

). . . s
T. Continued 6. From the given notes, write the harmonic intervals. Ko errors alloved. '

|
1 w0
\O
|
! ()
") O oy
1] O
A 3rd b. 5th c. 8ve
7. Listen to the following examples. Circle the letter of the exampie that
sounds in thirds. lio errors alloved.
de be
Teacher Note: Play the following examvles. L
I~

i
il




oO Ce Co
. Continued 7. Continued
N
\O
]
T~
b >
DA —— = & =
\ g 1=
L/ A (@ I <o 1 (@) O - (= S
] & — -
A & q o BRI
N b
D P - P I & A=) = A )




Lol

I.

Jontirued

Ce :ia
Js Listen to the folloving examples. Circle the letter of the example that ]
cemonstrates harmony. ilo errors alloued. S
1
ao, b,
Tezciir tfote: Play the following selections: 0
-
a,
Vo2 \ \ 1
|y A I N — I

/4 NE 2 ) < \ ] P o o |
g d—] H=Hh
) T i — \ i -

u\ ..ww.ou.ws, mﬂm } ot ~~ -4 & 0 élt .M 0 - _
:I.*rl-.‘b., L. -
VI _

o ! - 1 Al _q ) _.H’
m.ﬂ« '..w ) mu i > rvilq t X — . l"p"l_ul
— . Umw — ¥ i 3 ;ur 1- ‘\ —. P ) ’d c
IJ R 5 {

A v m) -

A ~ k) ) ) D [ B —/

—f v... '@IIIM IINvL - ¥ e ﬁtll \ﬂ|¢l$ ) i Y 13 b
S Th - . S it
fuuww,u.v: ﬂwllr | & : —rgm ) ; o . . _‘ ‘- q

] \

I )

A v e

\ﬁw vy s ~ N o _ \.C
— w =~ © © -W 6 ® ® 2—

o
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1.0

I. Continued

Co e
7« As y~1 listen to the following selections, circle the term that correctly
identifies the harmony of each. No errors allowed.
a « m2jor minor
b « major minor
‘c o major minor

Teacher Note: Play the following selections from teking Music Your Owm, Book 7

a « "Hahvah lageela" - page 158
b « "God of Qur Fathers'" - page 229

¢ « "ihen Johnny Comes Marching Home" — page 156

O

-68-
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1,0

I. Continued

13, Listen to the following selections. Circle the term that identifies the

A > 1
harmony of each selection. You are allowed one error, o
Vo)
1
a. major minor
b. major minor
Ce Mzjor minor
d. major minor
e. major minor
Te:rcher Note: Play a portion of the following selections$
2. Hunparian Rbovsoly o, 2 = Liszt
b, Strins DJuartet in C Major - 2nd movement - Haydn
c. "initra's Nance", Pecer Gynt Suite ~ Greig Mw
d. "Funeral ilarch" Conata lo. 2 in B Flat linor, 2nd movement — Chopin
€. "Overture" to The iarriage of Fiparo - lMozart
(@) :
o
e e M
R :



1.0

IT, CZURVTICH
Giver aural and visuzl
exzmples (containine L6

t2 items), the student
will identify pulse, 2ccent,
syncepation; meter and
rhythmic patterns of even
ard uneven values with 907
accuracy as measured by
written criterion reference
test.

Senori

Be Tou are 2llowed no more than five errors as identified in the following
nine questions.

i. Look at the following exampnle. Indicate the pulse by using a stroke
or strokes (] ) under each symbol of duration,
You are allowved one er .

'Y I nY [ |

i I _

m o [ & o«” L= )
[ “anas”

~70-
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HQO Oo \.Joo
II. Continued ?+ Look at the following ecxamples. Place an accent mark over the notes that
receive the strong beat., No errors allowed. H_
!
— v,uw 4 N
7 \ £) > 2 | ®
. / v *
| d Wi - S
D, A\
00
~.,
e
‘m_.l. Vo MI — Q -
H—Z—= — 7P
i
a & a




1.0 G.o.

IT. Centinned 3. You mwww hear five songs, Fach will be pPlayed twice. Identify the meter of each &
by usingz the mowwoswnn terms, . 7ﬂ
Tvn-heat meter . Three-beat meter Four-beat metar
You are allowed one error,
a.
b, _
c. ___
d. _ o
e,
Teach~» MNote: Plar the following selections to demonstrate meter, o
a. :waamH Hareh from Iohenm-in ~ Yarner (for=heat) @

bo "Tara fram The (ol o Are o Shostalrovich, Makine Musie Yonr xm  Pl.7 Record 1
heat )

¢. "Anilra's Dance" fram Peer Guint Zuite - Greig (three-beat )

d. ﬁbﬁBg@QESEJubw59é33b13953b§§:AQSLEﬁ;

e. '"Hdiruet and trio" fram Ju iter Symohorr: in G Major- Mozart (three-begt)

IC
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'
.

L. Listen to the following selections. Each selection will be played twice,
Complete the meter signature for each.
Yo errors allowved.

e )

{

N

gac.er [lete: Play songes to desonstrate the meter in the Tollowing order,

I
‘e

o W

84
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.e0 Ce "../"o
-I. Continued 5« Listen to the following selection. It will be played once. Circle the uneven |
rhythmic pattern tnat is repeated in the selection. No errors allowed. =
— 1
) 5 _
Y = I o I n | | NN . N |
y I 1 S Y & I _ SV
. xI\ wﬁl i&ﬁb!ilqm ] e—ﬁwﬂf ‘L P Py o—€ <
M '°ll
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,..O Ce ...Jc
(I. Continued £. 711l in the corrces necer s”maturey fov the tullowing examples., N
o errors alloucd. T
i)
- g -’ e "
_ is o < oo 7~ &_
|’ —— o}
| _./Qm 5 f - o | I°
- \~ /2 - ——
. \ NV
- e L)
e e e e
<D - @
1) ) # .—L ll«uv,[ ® e
T
. ©
@
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e e
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— o e ———

Ce

-\
e 4

7. Look av the i-~llowing example,
Yo errors allzund,

Circle the uneven rhythmic paiterns.

A . _
AU S — - T
g e e

| T -

N

n!s.lﬁ ° p_— " ——/-
R Cr el et et
”WM. = = | Wit ~

N
-4 -
b)) 0 ——5 = ——
[]
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1,0 C. Y

»
iI. Contirued Ce Look at the follouing exanoles. Circle where syncopation occurs.
You are alle .4 thrce crrors. =
[
a.

N

Ay P v

m |vt Vi - fonias
. Pt

88




OQ Oo ..,o.

I. Continued Q. iisten to the followin; selections. Place an X orposite the letter of “he selection that
demonsirates -symeotation.
.'o errors a2lloved.,

Teachor liote: Play from —

nr
@
L)
o
=
-t
<7
e
(o]
i
&)
3
'g
—
¢
«©

"Praice to the Lord" page 172
"Jamatca Fareucll' page 141

89
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r
axamrlee (

fE=rnavtt o

PieA8 S BAN- RV V1

7111 identifly

being alike,
contrasting
; Dbircry,
theme and

s with G0 accuracy
ed on a criterion

“

and

LR
]
R ¢

O
T e S
]

LB ¥ BN U e

O. u\J.v.

C. You are 2lloved no more than two errors as identified in the following eight

ousstions,

1. Listen to the following selections.

Circle e symbol that indicates the form.

You are allowed one error,

a, AB

AB

AB

Texcher Yote:

Ce AD
Q L d -,erw
e. AB

1.
ARA
“EA
ABA

AZA

Play ary seircctions available in the following oni.r: {preferably songs)

|
(@)
T

90
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Ce .N-
I1T. Continued -« Lock at the followin: example. Circle the
nrases, Mo errors i ced.

H‘o
.iber of the contra.tiing phrase or
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H'O Ce .,.M.
III. Continued ?. The following selecticn will be played twice. 1o errors allowed. I
1ct time — Mars the phraces that are al:“e with the ..ppropriate symbol. o
2nd time - [k the contrasting phrases with the uppropriate symbol. I
AN
(#2]
| V] N
;\ —F A T N - P i I~ S | C
& s 8 3 o ) 1 f r o i
JPRC . al DU U — Fre
B— o
A { 1 s ~
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1.C

IIT. Corntinuec

C. ..uo“

ie Look at the fcllowing cuomnles.

Circle the symcols that correctly zutline

vhe form of each. !lo errors allowed, L_
e $
o
o
S A (1 N—1—e | — A A\ —
itm.t ao 1 \Y — 1 N T .
= = S SR ST E T
- e — PR—
| % Al , B
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1.C

III., Continued

(@]
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1.0 Ce Ge

JII. Continued L Continued
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1.0

III. Continued

Co

Qe

5 Lo
The
c

ok at the following selection.

You will hear it played thrce times.

!
first phrase has been marked 4. Hark the like, similar and N
ontrasting phrases using the appropriate symbols. You are allowed one error. {
e
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Tiie followinz music will be played three times,
has been mariied,

2, Mark the similar ard contrasting sections with the appropriate symbols,

o errors allowed,

The first section (period)

\!
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JI. Contirued

C.

r

/e Circle the term that

i,

indicates the
Mo errors alloed,

form of the following selection.

Yy ternary

Teacher liote: Piay any short example of ternary form,

€. Zisten to the following selections. Circle the letter of the sclection that is
t theme and variation. :io errors allowed.
N b,

Yeacier Iote: Play - Yaristions on "Fopl Goes the !casel" - Caillet
Overture - "lutcracker Suite — Tchaikovsky

98
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Given azurzl and visual
evamnles {cenizining 20

exrrate items) the student
will identify the various
coneedis of exprecsive
characizristics: dymamics,
legztc 3nd staccato, tempo,
tone colo or, rerformance media
ani texture with 907
agceuracy as measured by
vritien owwuowwov refercnce
tect.

O . kl‘ .

C. You are allowed no morc than two errors as identified in the following ten
cucstions

1. Lieten to the followins sclections. Identify the dynamics level of each

by circling the correct term. Zach example vill played once.
ilo errors allowed,

2. piano forte
D. piano forte
c. niano iorte

Tezclmr Yote: Plavy a small -ortion of each example.
o 3

a. "Orpheus in the Underworld": Overture - Offenbach
b. "Fantagy Overture" from Romeo and Juliet - Tchaikovsky
c. "Overture" from The Bartwred Bride — Smetana

-88—
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-

Ty

« Contirued

7 Listen to the following selections, Circle the term that best deseribes Lhe
chanre of dynamics. Lach example will be played once.
o errors allowced.

1. piano-forte forte-piano

b. crescendo decrescendo

Teacher Note: Play a small portion of each example to demonstrate the dynamics.,
2e Surnrise Symohony, 2nd movement — Haydn
b. Symphony No., 1 in C Major 3rd movement - Beethoven

-89~
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1.0

IV. Continued

Zo The following celectieon will be played oncee. Circle the term that best
denerites the temno.
o errors alleouved,

Dresio : largo

Teacihr Liote: Play = cmall partion of

Ce Vorid Symohony - fnd movement (“Largo") - Dvordk

101
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IV. Continued

L« is you listen to the following selections, circle the term that correctly
identifies the chenge in temoo.
I'o errors allowed.
a. accelerando ritardando

be. accelerando ritardando

Teachicr Note: Play the following selections

"Torezdor Song” from Carmen - Bizet

-91-
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[V. Continued

Ce %o

5s Circle the term that best describes how the following selections are

performad.
No errors allowved,
a, legato staccato

.

b. lezate staccato

Teacrer liote: Play the following sclections

llolidza:r for Strinss — Rosc
“he vRiver Theme" from The Moldau - Smetana

-92-
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V. Continued 6. You will hear three seclections. Circle the lettersof the example that uses
electronic devices,.
o errors allowed.

D .U. Ca

Teacher llote: Play a portion of the following selections

. The Rite of Soring - Stravinsky
hynerorism - Varese
Piece for Tape lecorder - Ussachevsky (lMaking Music Your Own - Book 8)

joage)
.

[¢]
.

~93~
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« continued

7. Listen to the following selections. Circle the correct performance medinm
(sound source) of each selection.

You are allowed ...e err.r. <

a. harpsichord or piano

b. woodwind or brass

c., folk group or rock ensemble

d. fiute or clarinet

e. vercussion or band

Teachcr Nove: Play a portion of the following examples:

2. Two Part Invention in F (harpsichord) - Bach (Making kusic Your Own)Book 7

be "lunfnare Irom La Peri - Dukas

ce Any seclecction oy a rock croun

de "Horning” (lelody line played by flute) from Peer Gynt Suite — Grei T

& 3 bicy ¥ A

e, 221lad for Land - Gould o
-
o=

Aruitoxt provided by Eic:
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Hmbnww

45 the followirs scleciion is played, identify the performance medium (sound
. .
source ).

o errors alloucd.

-5~

mixed chorus children's chorus

v llote: Play cny sclection of a mixed chorus (preferably a cappella)

106
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3

.

. The rollowing selections will be played twice. Identify the texture of
crch example by using the correct term. (lonophonic, homophonic, volyphoric).
o crrore ¢llowed,

d. music

b. music

4
.

ote: Play the following examples:

a. “ilyric eieicon” from Fone Marcellus Mass — Palestrina (Making lfusic Your Own

Book &)
or

"Yor unto us a Child" from the Messiah -~ Handel

be. "Iun danket 41le GotiY - Each

or

"A fghty Fortress is Qur God" - Luther

1
O
o)

|

107
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Ve Continued 1C. The following selections will be played twice. Identif:" the texture of each
: example by using the correct term. (Monophonic, homophor i, polyphonic).

You are allowed one error,

2. music
[+ 18 nusic
Ce rusic

Teacher Hote: Play one of the following examples:

a, "Charlatan's Solo" (flubtc unaccompanied)
Prelude Lo the Afternoon of a Faun (opening flute solo) — Debussy

b. Sonata for Two Flutcs — Eindemith (canonic)
Yusie in G .inor - Dach  (iaking lwsic Your Own  Book 7)
vuzae" from Youns Person's (Guide 1.0 the Orchestra — Britten

c. "Andante - Chorcle St. sntonii' from Divertimento ro., 1 in B flat -~ Haydn
J:m Dook 7)
"ine SwanY from (ornivel of the Animals - Saint Saens

Coricerto in I !'inor ror Violin and Orchestra 2nd movement - endelssohn

-97-
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r amrr T

e ULl
Given aural and visucl
exemrlas {containing 20
sepsrate items), the student
will identify ihe controstiing
stries of early rucic (Gih—
itth ounecwuv and nedern
(20th ceniury) music using

rhythm, meiody, harmony,
terture and performance mediw
as tre meqm:cm of comparison
rith a 90 accuracy as
ammmcwma by a written
criterion reference tecte.

Ce

De

1
0
You are allowed no more than two errors as identified in the following four N
rnucstions.
1. Listen to the followiny five compositions. Identify the style of each by
circiing the letier in the correct column.
1o errors allovied.
very old music modern music
Q. a.
D b.
Ce Ce
de de
Ce €o
reher Tote: Play a portion of the following examples. (o
o
1, T'usic for Jirinrms, Tercussion and Celesta; 3rd movement — Bartok -
Do Gowionus Lmnes in homino - Gregarian chant (Making Music Your Ovm Book 8)
Ce L2 oy = Iebuscy
d. "Syaohonic Dancest from liest Gide Story — Bernstein
a, "yrie" from l.ssa Brewis - Palestrina
o=

Aruitoxt provided by Eic:
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'« Coniinued

“e You are allowed two errors in the following question,

]
o

m . . . 3 [0)Y
Ihe following selection will be pleyed three times, 1
lst time - Circle the term that correctly identifies its style,

very old modern
2nd time - From the list of descriptive words below, choose three words that

best describe its melody. Urite them on the following lines.
3rd time - From the list of descrintive vords below, choose three words that best

describe its rhythm. #rite them on the following lines.
rerular beat no recoular beat
vide skips flowing melody
“lowing rhythm (lack of accent) obscure melody =
sorny lie clearly defined melody v
rany changes of tempo irregular rhythm A
disgonant melodic intervals a capoella

Teacher lote: Play the following examnle three times.
"Sun Ficht! from Tilly the Xid - Copland (Laking !usic Your Own Book 8)
_O
‘l

Aruitoxt provided by Eic:
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1.0

Jo Continued

Te

3. The [ollowing selection will be played twice.
de Circle the term that identifics its stylec.
very old modern
be. Circle the term that best describe its harmony.
dissonant independent
melodies develop
harmony
ce Circle the term that identifies its texture,
nononhony homophony

o errors allouved,

el

achor MNote: Play any motet of Byrd, Palestrina, Lasso

polyphony

-100-
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e Continued

L. Listen to the following selections. Zach will be played twice. From the list
of performance media below celect the correct medium used in each selection and

£i1l in the tlank opnosite the letter of the selection,
Jlo errors allowed,

A,

srchestra " unison voices a cappella choir
electronic device
Teach-r Licte:r Play a4 portion of celections that are examples of the following.

e 2 cunella choir (Palostrina, Byrd)
be clectroric music (Dobbitt, Ussachevsky)

N
*
O
Lp]
o
s
H

o
(o3

ches
'e unison voices (Crecorian, Ambrosian Chants)

112

O
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2.C Ce Qe

mwdmndm:nbmmdwo:mAme A. You are allowed no more than six errors ¢s identified in the following ten
errors allowed) containing questions.

aural and visual examples,
the student will demonstrate
competency in performa.ce
skills through body response
to music, singing, playing
instruments, sight-rezding,
writing original rhythmic
accompaniments, writing
original melodies and listen-
ing as measured by criterion No errors allowed.
refercnce test,

-102-

1. Listen to the following familiar song.

Second time played — choose a body response or percussion instrument and
demonstrate the meter,

Third time played — choose a body response or percussion instrument and
perform the melodic rhythm.

Teaciier Note: Use any short song familiar to your students,

113




<0

Ce Qo

2. The following song will be played twice,
the meter by clapping. No errors allowed,

The third time it is played indicate

Teacher Note: Play any short unfamiliar song in duple or triple meter,

=103~

114




Ce Qo

3. Select one of the rhythm examples below. You are to clap
more than one error,

the example with no

codd dlld %E&mor‘._w._.,
Ll d]
I "
a3 d. | d. A d il yig. N | -
4 |- . | | I ,
S

E

Aruitoxt provided by Eic:
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C. Qo

Le Choose a familiar song and sing it with a group of not more than four other
You are allowed no errors in pitch and no errors in rhythm,

students, .
minded to demonstrate good vocal technique.)

(You are re

With four other students on a part sing it threcugh

5e Choose a fumiliar round.
(You are reminded to demonstrate good

twice. You are allowed two attempts.,
vocal technique.)

-105=
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»0

C. Q.

6. Choose one of the following melodies. You will be given a reasonable amount cw
of time to study it. Your teacher will play the scale and outline the o
I chord of your chosen melody., You may sing this several times, Sing your 7
melody using nurbers or a neutral syllable. You are allowed two attempts and
two errors,
[y
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I54)

Co Qs

7« Write an original rhythmic accompaniment for a familiar song selected from the
given list. Perform your accompaniment on a percussion instrument of your
choice as it is sung by the class or played by your teacher. You are allowed
no errors in notation. You may have as many practices as necessary to nerform
your accompaniment without error,

Teacher Note: Provide a 1list of familiar songs Avwowo&mvuq short songs).

118




2.

0

Ce Oo !

I
8, Observing the rules of good melodic movement, write an eight measure original =4
melody, .|__.v
Requirements: a) tue thre C major scale,
b) If you use By it must move one half step up to C,
c) Begin on C and end on (.
d) Use a meter signature of your choice, .
You are allowed one error in notation, D
-
-




.o

Ce Qo
9. Perform one of the following rhythm examples on a percussion instrument of your
choice, You my have as many practices as you need to play the example with no

more than one error,

RN N IR I I e
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Ce Qo
- 10, You will hear the following musical composition played three times.

a, Identify the element used as the main unifier,

be Identify the expressive characteristic that contains the most
contrast.

ce Identify the performance mediume

You are allowed one error,.

Teacher Note: Play the following composition:
A Bolero-Ravel

121
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1 ¢ C. Q.
1, Listen to the following melodies. Circle the line that best describes the

Given aural and visual direction of each melody. No errors allowed.

examples, the student will
identify the various concepts
of pitch: melodic contour
and movement, ascending J
melodic intervals of the

3rd, 5th and 8ve; melody, a "y
harmony; major and minor " T7ANY 7 ® | —o! &
melodies, major and minor 1) '

harmonies with 90% accuracy
as measured by written
criterion reference test,

"——
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UULTDe LLILLT LUE LCpoaltU HIOLES. IACIH example will De played twice.
No errors allowed,
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«1 Continued

Ce @o

You are allowed one error.

3. Look at the following melodies as they are played.
move by skips.

Each example will be played twice,

-

o

paE—.

Circle the measures that

e
t

\)

:'...,—ﬂ.o
-

Y

*L___
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Continued

Ce @o

N

L. In the following melody, circle the measures that move by steps. Place parenthesis
Draw a line under the measures: that stay

around the measures that move by skips.
the same,

You are allowed one error.

125
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. Continued Ce Qo

5. Look at the following examples. You will hear one played twice. Check the example
that matches what you hear.

No errors allowed.,

a.
' A
; —
M 7
e &
: 1 o [ 1 s
= O \ |\ e \ | . \ \ N
i L Vi \ o o 1 ® o \ 1 o pY
E \_ I V] = e~ -
j
|
b. )
&)
(AY]
h -
0 e Y By S
J \ N
! A\\u.—\\;\ ‘W‘IIP W ‘—l P | o “U. ..r/ _’. / _— a\ﬂ
- ® o - el
O.
|
)
_ _vo ] —~ 1 /..A - \ N N
I R L L\ W N D Y A % s A
M. 8 o A L @ < o . nu o P \ ‘O_
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Teacher Note: Play b




Continued

Oo Oo

6 . Listen to the following intervals. Circle the term that describes the kind of

interval you hear.
No errors allowed,

. .2 o melodic harmoni.c
b . melodic harmonic
¢ » melodic harmonic
d : melodic harmonic
e . melodic harmonic

Teacher Note: Play each interval once.

/ m.. d. O. Q. 0. —
® @
. N —& LA
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Zontinued Co Qo

7 o« Look at the following intervals., Circle the term that identifies each interval
correctly, :

You are allowed one error.

o
g
J Qe b. C. d. €. _
[ J
£ e
4 ®
\l/ P ) i | |
——
3rd 3rd 3rd 3rd 3rd
5th 5th 5th 5th 5th
8ve 8ve 8ve 8ve 8ve
an
(Al
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1.1 Continued

Ce Qo

8. Listen to the following intervals,

Each will be played twice.

Circle the term that identifies the interval you hear.
You are allowed one error.

a, 3rd

5th

8ve

Teacher Note:

b, 3rd c. 3rd . de 3rd
5th 5th | 5th
Bve 8ve 8ve

Play the following melodic intervals.

a. Y. Ce

€, de.

5th

O

-118-
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1.1 Continued

Ce Do

9. Look at the following intervals.

correctly identifies what you hear., No errors allowed,

Each will be played twice. Circle the term that

m,.
—
—
]
/ { ) @
/ o ®
yi
-0~ -0~
melodic 8ve melodic 3rd harmonic 5th harmonic 3rd melodic 5th melodic 5th
harmonic 3rd harmonic 8ve melodic 8ve kharronic 8ve melodic 3rd harmonic 8ve
harmonic 5th melodic 8vz harmonic 3rd melodic 8&ve harmonic 3rd melodic 8ve
J (o)
| (AP]
v=q
{ L ~ ©
® -
harmonic 3rd melodic 3rd melodic 8ve melodic 8ve
melodic 8ve: harmonic 5th harmonic 5th melodic 5th
melodic 5th harmonic 3rd harmonic 8ve harmonic 8ve
O
&l
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1.1 Continued

C. Q.

| 10, You will hear three musical selections. Fach example will be played once.

Place and X by the example or examples that use harmony.

No errors allowed.
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1.1 Continued

C.

11. Look at the following examples.

Q.

No errors allovied.

Circle the word that best describes what you see,

~
a. N
—
/ | \
/] B W =
[ 7~ R
(W it ol = N - |
melody harmony
b,
£ { 1 &
L 2 " A |
1SP7 | N A P o AL i
LY S T PP | ¥
melody harmony -
Ce
¥ \ T
~ 14 i Y L= S
(524 ~ A " — I E— o —¢
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1.1 Continued Ce Qo

12 . Listen to the following chords., <ircle the term that best describes what you hear,
No errors allowed.

a . major minor

t

[qV]

[qV]

i
b.. major minor
C o major minor
d « major minor

€ o mzjor minor

Teacher Note: Play the following examples:

Y

. b. Ce de £
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.«1 Continued

of the melody or melodies that are in minor.,
No errors allowed.

Teacher Note: Play melody one, two and three. Repeat.

13 ., Listen to these three melodies. The second time %oﬁ,ummd them circle the letter

ch
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o2

iven aural and visual
xamples, the student

111 identify the various
oricepts of duration: pulse,
¢cent, syncopation, meter,
rd rhythmic patterns of even
nd uneven values by written
esponse with 905 accuracy -

s measured by written
ritericn reference test,

C. Q.

1. After listening to "Joy Is Like the Rain," mark a stroke or strokes ( .v under each

note to indicate the steady pulse:
You are allowed no errors,

!
S
Teacher Note: Play example once. ! MM
-t
N,
b4
\ i =
] - | e = hd
l’u . lmo e =
[ 3
A o \ m e e
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1.2 Continued .

C. Q.

2. Listen to the following selection. Place an accent mark ( ® ) over the notes
that receive the strong beat,

1
T
o
—~
, 1
The Blacksmith A
J. L. vox Un. ixp—Adapted . JoHANNES Bramms—Arranged
53 | i M !
Ga—tr——e— er———r
v - - - -
1. The  black - smith I hear, His ham - mer he’s
2, His mus - cles are  strong, 1 watch  him 50
e
& = —— e———+ = A o
') -k _ -
swing - ing With  blows loud - ly ring - ing:  Like MOL
proud - ly, The fur - mnace  roars loud - ly And
e - .
i ADW _, p= o © _, " —» Ld
o/ ® - <
joy - ous bells peal - ing, He  works with a
sparks’  fly a - round him, He  works with a
r-o- 7 : : T ’ o
(<2 —o e A 0 , . w—
A \B L — ; ., i =7 _ hd = I
o/ i & i : ' ;
will  and he sings . . all  day long.
will and he sings . . all  day long.
35
. RS
&l
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1.2 Continued

C. Q.

3. Listen to the following songs. Each song will be played twice. Circle the
term that correctly identifies the meter of each., You are allowed one errsr,

ae
be
Ce
d.

(<

|
two-beat meter a. three-beat meter mw
two-beat meter b. three-beat meter
two-beat meter Cc. three-beat meter
two-beat meter d. three-beat meter
two-beat meter es three-beat meter

Teacher Note:; Play any songs to demonstrate meter in the follring order:

ae
be
Ce
d.
Ce

three-beat meter
three~beat meter
two-beat meter
three-beat meter
two-beat meter

137




1.2 Continued Ce Qo

L. Listen to the following songs. You will hear each song twice. Circle the cerm
that correctly identifies the meter of each. You are allowed one error.

ae three-beat meter a. four-beat meter o
b. three~-beat meter be. four-beat meter Jw
Ce three-beat meter | ce four<beat meter
de. three-beat meter de four-beat meter
es three-beat meter d. four~beat meter

Teacher Note: Play any songs to demonstrate meter in the following order:

a, three-beat meter
b. four-beat meter
C. three-beat meter
d. three-beat meter
es four-beat meter

a0
o
i




1.2 Continued

C. Q.

5. In the following excercises you will fi1] in the correct meter signature:
You are allowed no errors,

139
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1.2 Continued

Ce Qo

6. Listen to the following selections.

contains syncopation.,

You are allowed no errors.

Teacher Note:

De

e ———

Play each selection twice.

Place an X by the letter of the selection that
Each will be played twice,

140
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1.2 Continued C. Qe

7+ Look at the following examples and circle where syncopation occurs.
You are allowed two errors.

o
-130~
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1.2 Continued C. Q.
f. Listen to the following selection. GCheck the examples that demonstrate uneven
rhythmic patterns. You are allowed no errors.
~
™M
~
]
Teacher Note: Pl.y the following exampless "
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1.2 Continued

Ce Q.

8. Continued
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1,2 Continued

Oo Do
9. In the following eight measures of music, circle the measures containing wuneven

rhymthmic patterns of uneven values.

O

~133-
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1.2 Continued Ce Qo

10.  Look at the following example. Circle the uneven rhythmic patterns. Place
parenthesis around the even rhythmic patterms.
You are allowed two errors,
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How Ce Do

Given aural and visual l. Look at the following selection. As you hear it played, place and X in front of

examples, the studert will the contrasting phrase.

identify the various No errors allowed, B
concepts of structure: ™
like, similar or contrasting Teacher Note: Play selection twice, N

phrases; sections {periods) .
that are larger than phrases .
as being alike, similar or
contrasting and basic forms:
binary, ternary, theme and
variations with 907
accuracy as measured by
written criterion reference
test,
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1.3 Continued Ce Qo

2. In the following selection circle the phrases that are alike., Place parenthesis around
the contrasting phrase.
No errors allowed.

_136_
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1,3 Continued

Ce Do

3. Look at the following example, the first phrase has been marked A. Place A
at the beginping of the phrase that is like the first phrase., Place the letter
B at the beginning of the contrasting phrase.

No errors allowed. wm
T
) A
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L

«3 Continued

C. DO

L. Listen to the following example. Circle the word that identifies the
relationship of the second phrase to the first., The example will be
played twice,.

No errors allowed,

like

~138-

similar ‘contrasting

Teacher Note: Play the following example twicee.
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1.3 Continued

Ce Qo

5« Listen to the following example. Circle the word that identifies the relationship
of the second phrase to the first. The example will be played twice.
No errors allowed,

|
like similar contrasting A
K
Teacher Note: Play the following example twice,
- .
i < ® e 2
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Aruitoxt provided by Eic:
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L.3 Continued

Ce Q.

6. Look at the following selectior,

has been marked with the letter A.
Follow the directions telow:

1st time - Follow the notation as the selection is played.

it will be played three times.

The first phrase

2
2nd time -~ Place A 1 at the beginning of the phrase that is similar to the first “M“ in
phrase, '
3rd time - Place B at the beginning of the contrasting phrase. v
- '0 J- e IV ] f
€' o & A o
J ® N
[
) ,
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(i @ o M ® PN o—o 2
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Aruitoxt provided by Eic:



1.3 Continued Ce Q.

7. Listen to the following music fron the "Christmas Oratorio" by Saint-Saens,
The letter A has been placed at the beginning of the first section (period),
Place A at the beginning of the section that is like the first,
Place B at the beginning of the contra

!
sting section, o) .M
N [
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y At o o 9
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1.3 Continued

Ce O.o

8. Look at the music of "Santa Lucia".

section(period) has been marked A.

Follow the directions below:

1st time - Place A at the beginning of the section that is like A.

2nd time - Place w at the beginning of the contrasting section.
3rd time - Place the appropriate symbol Al or Bl at the beginning of the similar section.

\»

Your teacher will play it 3 times.

The first

153
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.3 Continued

C. Dn

9. You will hear five songs. Circle the term that correctly identifies the

form of each.
You are allowed one €rrore

a, two-part
b. two-part
c. two-part

de two-part

Teacher Note: Play the examples of the above forms in the following order.

a, two-part
be three-part
c. three-part
d., two—-part

e. three-part

three-part
three-part
three-part

three-part

-143-

154

Aruitoxt provided by Eic:

E



3 Continued

Ce Do

10,a) Listen to the following songs.

Fach will be played twice. Circle the term
that correctly identifies its forme. No errors allowed.

binary ternary

Teacher Note: Play any short song written in ternary form.

b) Look at the following song. Circle the term that correctly identifies its
formes No errors allowed,

binary

ternary

-144-

155




1.3 Continued Ce Qo
11 , Listen to the following melodies. The first melody you hear is the main theme,
You will hear two other melodies. Circle ‘h¢ aumber of the melody that is a
variation of the main theme., The three melodies will be played twice, i
You are allowed one error. o
L —
a) , ' _
H. n..s.
b)
H. No
(¥
Teacher Note: Play the following examples twice. 0
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1.3 Continued C. Q.

11. Continued
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1.4

Given aural and visual
examples, the student

will identify the various
concepis of expressive
characteristics: dynamics,
legato and staccato, tempo,
tone color, performance
media and texture with 90}
accuracy as measured by
written criterion reference
test.

Ce

Q.

1. You will hear five melodies that demonstrate dynamics,
the number of the selection which best describes the dynamics
from the symbols listed below,

Place the appropriate symbol by
of the melody.

No errors allowed, by
_ —~
Selections Symbols i
de P
be f
Ce - T e
de - [Tgs)
€ . . — . . i
Teacher Note: Play the following examples of dynamics and have the students identify what -
they hear,
—————
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1,5 Continued

Ce Oo

3+ Ko errors allowved.

a., Listen to the following melody.

demonstrates a change of tempo. Each melody will be played twice.

Circle the letter of the example that

b
a. b. M
Teacher Note: Play the following melodies.
y |
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14/ Continued

Ce Qo

Listen to the following selections.

identify the tempo of each example.
No errors allowed.

Using the terms Presto, Andante or largo,

ae

{
[c0}
=t
—
, (
be
Ce
Teacher Note: Play any available selection that demonstrates the above tempos in the
following order,
2 o Presto
b, Largo
¢ . Andante
o
w
S

O

IC

E

Aruitoxt provided by Eic:



1.4 Contimued

Ce Do

3. Continued

be You will hear two selections. Each selection will be played twice.
Circle the term that identifies the change of tempo in each selection.

Selection II

Selection I
ritard

ritard

accelerando accelerando

Teacher Note: Play the following selectionss

Tchaikovsky's "Waltz of the Flowers" from The Nutcracker Suite
"The Inch Worm" Making Music Your Own Book 7, page 167

_1149_
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Ce Qo
1.4 Continued L. You will hear two performances of the same melody. Circle the term that best
describes the expressive characteristic demonstrated by each verformance.
No errors allowed,
a. legato staccato b. legato staccato (
A
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1.4 Continued Ce Qo

5. Look at the following melody. Mark the notes that are played staccato. You will hear
the melody three times.

No errors allowed.

a
g}
1
AN _
7 —
- \ \
/ I |
4 i p— P w
-~ =@ . - © -
A/ \ i =
- -8~ —® ee
_ o
(o)
Teacher Note: Play the example below three times. A
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1,4 Continued Ce Qo

6. Listen to the following recordings. Identify the sound source. Use the following
symbols: You are allowed two errors.

S - strings W - woodwinds
P - percussion B - brass

-152_

You are allowed two errorse. '

a. €e he

U. Ho. u.l.

———————
e gear— tt————

Co e Je

d.

Teacher Note: Suggested 1ist —

égio for Strings - Rarber
mple Symphony for Strings - Britten
Quartet No. 5 - Bartok (strings)
Bolero — Ravel (snare drum solo)
Laideronehte — Ravel (cymbals, celeste, gong, xylophone)
Ionization - Varese (vercussion ensemble) - "Making Music Your Own" Book 7
Die eistersinger — Wagner (brass)
American Salute - Gould

Irsroduction — Bassoon and Bass Clarinet

Part I ~ Trumpets and Trombones

Part II - YWoodwind: -~ "Making Music Your Own' Book 7
Sorcerer's Apprentice — Dukas (woodwind)

164

Aruitoxt provided by Eic:
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L.4 Continued Ce Qo

7o Place the number in tr= circle by the instrument in the order that you hear them,

You are allowed twWo errors.




o4 Continued Ce Qo

7. Continued

Teacher Note: Play selections of instruments in the following order
a. Trumpet

1
b. Violin =
ce Timpani . -
d. Harp . ’
e. Snare Drum
f. French horn
g. Harpsichord _
h. Clarinet
i, Trombone
Je Flute

Suggested List:
mMieet the Instruments" by Bomar Records
Brandenburg Concerto No. 2 = Bach (trumpet)
Concerto in D Major for Trummet and String Orchestra - Torelli
"Triumphal March' from Aida — Verdi (trumpet)
Concerto in E Minor for Violin and Orchestra - Mendelssohn
Caprice 1io. 2L, Op 1, Lo. 2L — Pagenini (violin)
Symohony Nos 1 in § :M:ow. 3rd movement — Sibelius (timpani) ©
Symohony of Psalms: ifinale — Stravinsky (timpani) o
maltz of the Flowers" from Nutcracker Suite — Tchaikovsky (harp) A

Imprompntu for Haro Solo — Faure (harp)
Bolero - Ravel - (opening solo - snare drum)
Symonony No. 5 in I Minor, 2nd movement - Dvorak (horn)
rcscvo:< No. 7 in C Hajor — Schubert (horn)
Trelish Suites — Bach (harpsichord)
liorpsichord Sonatas — Scarlatti (harpsichord)
"ossilc" from Carnival of the Animals - Saint-Saens (clarinet)
Ascanoa< in Blue — Gershwin /oHuswdmdv
mphony Noe 1 in B ;u:ow. 2nd movement, introduction - Sibelius (clarinet)
apﬁb::Snmw Jverture - wWagner (iLrombone)
"Saventy-5ix Trombones" from Music Man — Meredith Willson (trombone)
Prelude to the Afternoon of a Faun — Debussy onmswsm solo: flute)
Carnival of the Animals, "The Aviary" — Saint-Saens (flute)
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«44 Continued

Ce. Qo

8. a.Listen to the following ooawomwwwou- Circle the correct instrumental medium.
No errors allowed.,

Electric Guitar Synthesizer Organ

.

Teacher Note: Play "Ensembles forSynthesizer", Part I -~ Babbitt

-155-
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oL, Continued

Ce Qo

8. Continued
b. Match the medium (sound source) with the selection as you hear it.
Place the number in the blank in the order heard.
You are allowed two errors.,

O
__ string quartet rock ensemble mu
woodwind quartet mowﬁ instrumental ensemble
_______ brass ensemble children's chorus
percussion ensemble mixed chorus
ullil!.owo:mmdww men's chorus
Teacher Note: Play any examples of the above in the following order.
1. vercussion ensemble 6. rock ensemble .
2. string cuartet 7. brass ensemble a0
3. mixed chorus 8. men's chorus mw
Lo woodwind cquartet 9. or:hestra .
5. children's chrous 10. folk instrumental ensemble

O
ERIC

E



’

oL, Continued

Ce Qo

Teacher Note:

Play the following examples:

9. Listen to the following selections. Each selection will be played twice.
Place and vV hy the example that is polyphonic. No errors allowed. _
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.ol Continued C. Q.
9. Continued
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.e&y Continued Ce Qo
9. Continued
Teacher Note: Play the following example:
|
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o/, Continued

Ce Q.

10.Look at the foliowing examples. As they are plaved, circle the term below the example
that correctly describes the texture of the example,
No errors allowved.
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wob‘ Continued Ce Do
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1.5

Given aural examples, the
student will identify the
contrasting styles of early
riusic (6th-16th century) and
20th century music using
rhythm, melody, harmony,
texture and performance
media as the elements of
comparison with a 905
accuracy through a written
criterion reference test.

C. O.

1, You will hear the following selections played twice.

From the list of descriptive words, select the words that describe the melody of each
selection. Write these words in the blanks provided.

You are allowed one error.

1
o
-
0
Selection A Selection B
de de
b. b.
Ce Ce
d. d.
dissonant melodic interval unaccompanied
singable non singable N
wide skips step-wise motion -
detached no heavy accent k
Teacher Moie: Play selection A, then B. Repeat. '
Selection A - Goethe-Leider NWo. 2 - Louigi
Dallapiccola - liaking Music Your Own, Book 8
Selection B - Gregorian Chant

O

Aruitoxt provided by Eic:

E



1.5 Continued

C. Q.
2. The following musical selection will be played twice.
1st time - Circle the word that identifies the style.
very old modern
2nd time - Place and X in front of phrase that best describes the rhythm.

flowing rhythm with a lack of accent.

irregular rhythms, the use of two or more meters at the same time,

Ho errors allowed,

Teacher llote: Suggested compositions:

Quartet Mo, 5 - Bartok (strings)
vusic for the Theatre ~ Copland (orchestra)
Ioniz~tion - Varese (percussion ensemble)

. =-163-

175

Aruitoxt provided by Eic:
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1.5 Continued

Ce Qo

3. Listen to the following musical selection.
describes the harmony.
No errors allowed.

Place an X in front of phrase that best

harmony developed by combining two or more melodies of equal
importance.

dissonant harmonies.

——————————

Teacher Note: Suggested compositions:

Any madrigal or motet of Palestrina
William Byrd, Orlando Lassus

176
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Aruitoxt provided by Eic:



Circle the term that best describes its

Oo Do
L. Listen to the following rusical selection.

-165-

1.5 Continued
c. polyphonic

texture.
No errors allowed,
b. homophonic

a, monophonic
Suggested commositions:

Teacher note:
lestrina

Any madrigal or motet of
WVilliam Byrd, Orlando Lassus

177




1.5 Continued

Oo Do

5« Listen to the following musical selection. Circle the “:rm that best describes its
texture.
No errors alloved,

ae. polyphonic b. homophonic

Teacher note: Suggested compositions:

"The Swan" from Carnival of Animals - Saint-Saens
"altz of the Flowers" from Nutcracker Suite - Tchaikcvsky

ommmommawmm - Satie

-166-
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1.5 Continued

Ce Qo
6. Listen to the folloving musical selections,.
performance medium used.
No errors allowved.
a, Gargoyies — Otto Luening
orchestra solo instrument
b, "Adoramus te" - Palestrina

orchestra solo-voice

ce The Firebird - Stravinsky

orchestra electronic device

Under each selection, circle the

-167-

electronic device and solo instrument

choir

vocal

179
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Aruitoxt provided by Eic:

E



2.1 C. Q.

Given aural and visuwal 1. Iisten to the following familiar song. The second time it is played you
exanples, the student will tap the steady pulse with your pencil.

will demonstrate competency \
ir matehing body responses No errors ellowed. oe)
(cletving, tapping, snapping) 2
ete.,j +- *h: mulse of Teacher note: Play any song familiar to your students. !

famili.: -1 sfgniliar
gongs, the . =iscty vhytm
of faguiliar v . % w0t Un
faniliar and wniai: ~ar
rhythmic notation with Ui !
accurzacy as measured by !
a criterion reference test.

180




«1 Continued

C. Q.

2. Listen to the following familiar song. The second time it is played indicate
the accented pulse only with a tap of the foots The third 'ime it i, played
indicate the accentTdpulse with a tap of your foot and ti» unaccented pulses
by snapping your fingers.

No errors allowed.

Teacher Note: Play any song familiar tc your students. (A short song is desirable.)

181
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Aruitoxt provided by Eic:



o1 Continued Ce Qo
3+ Choose a familiar song.
No er-crs allowed,

~170-

4, Tap the pulse,
be Clap the melodic rhythm.
Give the students a list of songs they have learned. (A short song is

No errors cliowed,

Teacher Notes
desirable,)
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. Continued

Co Qo

L. Choosc¢ 2 rhythm exercises from your rhythm sheet. Clap each exercise.
No errors allowed. )

Teacher Note: ~izrcises should include the following meter sign~*ures:

A R S ¢ ﬂ

sxercises should include the following rests and patterns:

Lnr.vrav Wv 0_|Uu0~.luvo—. .-7» LJ L. S

~171-
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1 Continued

Teacher Note:

C. Q.

more than 2 errors on each exercisc

5. Look at the following rhythm excrcises. Clap each exercise. You are allowed no

.4
o4

~172~

Students are to be "llowed time to study each exercise before performing it.
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2

ren aural «nd visual
imples, the student will
onstrate good vocal
thnique; the ability to
1g a familiar song with a
11 group (no more than
re) and the ability to

1g harmony using a round
two or three parts twice
» more than five on a

t); sing simple melodies
sight with 90% accuracy
measured by criterion
'srence test,

Ce Qo

H.wwoamwwmwowmmswwumw mosmm.owoommosoomwwmsmsnmwbmpwzwwwm group of
not more than four other students, ! - : o e

,..__.. . RN,
You are allowed five errors. (melodic, rhythmic) . _~

'}

Teacher Note; Provide a list of familiar songs.

185
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' Continued

Ce Do

2+ With no more than four other mdcnoswm on m vmud. mnsm a mﬁswwpmu uos:u mh st
least two parts twice,’ -+ o . ..

You are allowed three nddosvdm.

f [

Suggested rounds:

"Dona Nobis Pacem"
“Shalom Hanerds. !

'Hey! Ho! Nobody Home"
Y“Allelulia®

"Tallis' Canon"

186
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Continued Ce D .

3¢ You will have met the objective of demonstr ng good vocal technique, if you
receive three checks out of four on your tc  2r's check list.

IR U L T )
L

Teacher check list: When sinping, the student

-175-

a) has good posture,

b) demonstrates good breath control.

c) .sings with open mouth (relaxed jaw).,

)
————

d) demonstrates clear diction.

———
i
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2,2 Continued

Ce Qo

1, Choose two melodies from your melody sheets. Sing these melodies using numberse.
You are allowed two attempts and v4o errors on each meledye.

_cacher Note: These melodies should contain mostly step-u.se motion with oceasicnal
skip and simple even rhythmic natternms.

188
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2.2 Continued

Ce. Qe
5. Study the following unfamiliar melodies. Sing these melodies using numbers or a

neutral syllable,
You are allowed three attempts and three errors on each.
o
t~—
—
{
\ 3
T/
A |
e _ 1
UL/ | PR ﬁw
I R -2~
) V4,
A \ N \, oo
A T e wr ® » @
IVia! Al =2 P . v
- ~ - =
A ,
B/ W - W A W P (P _ L_,o,, 4
.. 3 w._.u P @ \
== *— < [ 4 I.mfuo

Play the C major scale and 1 3 5 8, Allow student tc ing these

Teacher Note:
seveval times, _f he :0 desires.




2.3

Given aural and visual
examples, the student will
demonstrate the ability to
write criginal rhythmic
accompaniments of two ¢r
mcre measures for familiar
songs and perform these on
a percussion instrument;
write and perform simple
melodies of four or more
measure3 with 90% accuracy
3 “sured by written

¢ .erion reference tes*,

|

d. Q.

1. Write an original two measure rhythmic ostinato to accompany a familiar SOng.
Perform your ostinato on a percussion instrument of your choice as the class
sings the scng.

You are allowed no errors in notation, You may have as many practices as
necessary to perform your ostinato .i*hout error.

-178-

’
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2¢3 Continued

Ce Qo

2. Choose a familiar song and write an original eight measure rnyihmi.. accorpanimant,
Perform this accompaniment on an instrument of your choice as the class sings

the song.
You are allowed four errors in notation.

You are allowed as many practices as necessary to perform your accompaniment

withoul errore

. =179~

191




+3 Continued Co Qs

'3, Urite an original four measure melodic ostinato for tae following songe
A You must use the same meter signature as found in the song.
- the following pitches in writii.: your ostinato,

Use only
You are allowed four errors (melodic, rhythmic).

S’

¢

192

@Y

ot 5o “iudent and Teacher:

Jon msy perform ;our melody on a melod.c instrument

¢ you may sing it on a neutral svllable or your
teacher mar perform  our melody for yen.

-180-



MOW Continued Ce .Do

Le Using the first five notes of the C major scale, write an original eight
measure melody. You must begin on C and end on Ce You may use the meter
signature of your choice. Perform your melody on the melody instrument of
your choice.

udcmﬁmmwwosmammawsw practices as necessary to perform your melody without
error. You are allowed two errors in notation,

~-182-
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2L

Given visual examples, the
student will perform these
examples on classroom
percussion instruments with
90% accuracy on a criterion
reference test,

Oo Do
1, Perform five of the following rhythm exercises on the percussion instrument or

instruments of jour choice.

You may have as many practices as you need to play with no more than two
mistakes in each exercise,

a 3 ..l%_r Lum Lt _ . _

¥

D 2 i?_t_lﬁt_&_l“ o_ |

‘@ mie_L whtn\x_ __

4 C

Q___
Q___

-183-
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2 .b Continued

b

1. Continued

-184-
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2.5

Given aural examples of .
musical compositions, the
student will choose from a
given vord list words which
describe the devices used by
the composer to achieve unity
and contrasts (expressive
characteristics, melodic
patterns, rhythmic patterns,
instrumentation) ..., also list
performance medium with

90% accuracy as meastred by
Wwritten criterion reference
test,

Ce Qo

. 1. You will hear two musical compositions.As you listen to each, clicose the

word that correctly identifies what you hear and complete each statement,
Use the following word list,.

You are allowed two errors,

A
[e @]
~
dynamics orchestra _
tempo chorus
repeated melodic patterns rock ensemble
repeated rhythmic patterns country-western ’
instrumentation instrumental ensemble
Selection I
a. : is the expressive characteristic that contains the
most contrast,
T~
b, The element used as the main unifier in the composition is . (o>
: . i
ce The performance medium is .
Selection II
a. is ths expressive characteristic that contains th most
contrast,
b. The element used as the main unifier in the music is o
ce The performance medium is .
C ©




Nom Continued Ce. Q.

Ze You will hear ten musical compositions. From the following word list, select
the medium used and fill in the blank opposite the letter of each example,
You are allowed two errors.

o

[e @]
symphony orchestra . solo voice 7
instrumental ensemble mixed chorus
solo instrument male chorus
solo instrument with orchestra rock group
svrthesizer : country-western group
a. fe
be — e
Ce h. 8

(o]

de M.O 1

€e Je




ol

LEARNING STEPS

1.1.1
Identifies melodic contour

1,1,1,1 -
Identifies melodic contour
as vp or dowm

2,2,1,1,2
kmﬁmNNN

113,13
<Mm¢mwwm

1.,1.1,2
Identifies melodic contour
as up and down

1.1,1.2,1
>¢amHHN

1,1,1,2.2
<Mm¢mHHN

1,1.2
Identifies melodic
movement

l.1.2.1
Identifies melodic
movement as steps

1.1.1

Given a variety of aural msn\ow visual melodic examples, the student
identifies the m-" dic contour as up, doim or up and down.

1.1,1,.1

Given aural and msu\ow visual melodic examples moving in one
direction, Lhe student identifies Lne meloddc comtour as WP Ov downa

1,1,1./. 2

Civen avral melodic examples moving in one QMMmanAd:. the student A
AARKITIAR TR TELNRML CUtiAnT A% W O A

-187.

1ddlan

Given visual melodic examples moving in one direction, the student
identifies the melodic contour as up or down,

lo1,1,2

Given aural and/or visual melodic examples which move up and down,
the student identifies the melodic contour as up and down.

1,1.1.2.1
Given 2ural melodic examples which move up and down, the student (or
identilies the melodic contour as up and down. op)
N
1.,1.1,2,2 :
Given visual melodic examples which move up and down, the student
identifies the melodic contour as up and dovine
1.1.2
Given a variety of aural and/or visual melodic examples, the
student identifies the melodic movement as steps, repeated pitches,
skips and desps.
l.1.2,.1
Given aural and/or visual melodic examples, the student identifies
the melodies that move predominantly by step.
RS
\l

E

Aruitoxt provided by Eic:
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LEARVING STEFS

“LVLNLVMV
?ﬁdekM

1,1,2,1,2
MMmzmuHN

H.H.MU(.N
Identifies repeated pitches
within a melody

H.H.N.N.H
PCdeHN

H.H .N.M.M
vmmmmhum

.wr ..wr ..Ncw
Identifies skips within a
melody ’

H.H.N.m.uv

Aurally

1e142.3.7

Visually

g m————

l.1.2.4

Identifies leaps within a
melody

-V '-V 'N .-V '-V

Given aural examples of melodies which move predominantly by
steps, the student identifies the melody as moving by steps,

l.1.,2.1,2

Given visual examples of melodies which move predominantly by
steps, the student identifies the melody as moving by steps.

1.,1,2,2

Given aural and/or visual examples of melodies which contain
repeated pitches,

repeated pitches,

1.1,2,2,1

Given aural examples of melodies containing repeated pitches,
the student identifies the repeated pitches,

1,1,2,2.2
Given visual examples of melodies containing repeated pitches,

——————

the student identifiss the repeated pliches,

HoHoNom

Given aural and/or visual melodic examples rontaining skips,
the student identifies the skipze

le1.2,3.1

Given aural melodic examples containing two or more skips,
the student identifies the skipse

1.1.2.3.2

Given visual melodic examples containing two or more skips,
the student identifies the skips,

1.1.2,4
Given aural and/or visual melodic examples containing leaps,

S tr—————

the student identifies the leaps,

the student identifies the melody as containing

~188<
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1,1

———

LEARNING STEPS
HOHONOPOH
>chHHN

HOHONQPON
Visually

H.H.w
Identifies melodic and
harmonic intervals of a
rd, 5th, 8ve

1.1.3.1
Identifies intervals as
melodic or rmwsonwn

1.1.3.1,1
>sHmHHM

1.1.3.1.2
Visual

HOHOWON
Identifies melodic
intervals of a 3rd, 5th and
8ve

1.1.3.2.1
Tdentifies melodic dnteryal
of a 3rd

12124401
. Given aural melodic examples containing at least two leaps,
the student identifies the leaps,

-189-
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HoHoNskoN 4 nu
Given visual melodic examples containing at least two leaps, €2
the student identifies the leaps.

1.,1.3
Given a variety of aural and/or visual examples of melodic and
harmonic intervals of a 3rd, 5th and 8ve, the student identifies
the melodic intervals of a 3rd, 5th and 8ve and identifies the
harmonic intervals of a 3rd, 5th and 8ve.

1.1.3.1
Given aural and/or visual examples of melodic and harmonic

intervals, the student identifies the interval as melodic or
harmonic,

1.,1.3,.1.1

Given aural examples of melodic intervals, the student identifies
the intervals as melodic.

1.1.3.1.2

Given visual examples of melodic intervals, the student identifies
the interval as melodic.

1.1.3.2
Given aural and/or visual examples of melodic intervals of a 3rd, 5th
and 8ve within the range of middle C and mm y the student identifies
the intervals as melodic intervals of.a 3rd, 5th and 8ve,

H.H.WON.H
Given aural and visual examples of melodic intervals of a 3rd within the

range of tiddle C and @2, the student identifies the interval as
a melodic interval of 3 3rd,




.QH

LEARNING STEPS

1.1.3.2.2
>chHPN

1.1.3.2.3
<MmcmHHN

1.1.3.3
Identifies melodic
intervals of a 5th

H.Htu.u.uv
Aurally

HOHOWOWON
<MmcmHPN

1.1.3.4
Identifies melodic
intervals of an 8ve

HoHouoboH
>chHHN

HOHQWQNQN
Given aural examples of melodic intervals of a 3rd within

S —

the range of Middle ¢ and G, the student identiries the

intervel as a melodic interval of a 3rd.

1.1.3.2.3
Given visual examples of melodic intervals of a 3r¢ within

the range of Middle C and mw » the student identifies the
interval as a melodic interval of a 3rd,

1l.1.3.3
Given aural mna\oa visual examples of melodic intervals of
the 5th within the range of Middle ¢ and G2 » the student

S —————— —— —

identifies the intervals a melodic interval of a 5the

H.H.w -u.uv

irxiven aural examples of melodic intervals of the 5th within

the range of Middle C and mm. the student identifies the
interval as a melodic interval of a 5th,

interval as a melocic int rval of a 5th,
HoHouoP
Given aural and/or visual examples of melodic intervals of

the 8ve within the Tange of Middle C and G2, the student
identifies the interval a melodic interval of an 8ve,

HOHOWOPOH
Given aural examples of the melodie interval of the 8ve
within the range of Middle C and G2, the student identifies
the interval as a meTodic Interval of an 8ve

-190-
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LEARNING STEPS

HOHOWOPON .
<MmcwHHN

HOH.WOW
Identifies harmonic
intervals of a 3rd, 5th
and 8ve

l.1.3.5.1
Identifies harmonic
intervals of a 3rd

1l.1.3.5.2
Aurally

1,i4345.3
<MmcmHHN

HoHowo® .
Identifies harmonic
interval of a 5th

HOHOWOOCH
Aurally

s

HoHowoboN
Given visual examples of the melodic interval of the 8ve
within the range of Middle C and G2, the student identifies
the interval as a melodic interval of an 8ve.

1.1.3.5
Given aural and/or visual examples of harmonic intervals
of the 3rd, 5th and 8ve within the range of Middle C and
G2, the student identifies the intervals as harmonic
intervals of the 3rd, 5th and 8ve.

HoHowomoH

Given aural m:n\ow visval examples of the harmonic interval
of the 3rd within the range of Middle C and G2, the student
identifies the interval as the harmcnic interval of a 3rd.

HoHowomoN
Given aural examples of the harmonic interval of the
3rd within the range of Middle C and G2, the student
identifies the interval as the harmonic interval of a 3rd,

1.1.3.5.3
Given visual examples of the harmonic interval of the 3rd
within the range of Middle C and mw. the student identifies
the interval as the harmonic¢ interval of a 3rd,

H.H.wom

Given aural and/or visual examples of the harmonic interval
of the 5th within the range of Middle C and mw. the student
identifies the interval as a harmomic interval of a 5th,

1.1,3,6,1

Given aural examples of the harmonic interval of the 5th
within the range of Middle C and mw. the student identifies
the interval as the harmonic interval of a 5the.
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LEARNING STEPS

HOHOWOPON .
<MmcwHHN

HOH.WOW
Identifies harmonic
intervals of a 3rd, 5th
and 8ve

1.1.3.5.1
Identifies harmonic
intervals of a 3rd

l.1.3.5.2
Aurally

leie3.5.3
<MmcmHHN

HoHowo® .
Identifies harmonic
interval of a 5th

HOHOWOOCH
Aurally

s

HoHowoboN
Given visual examples of the melodic interval of the 8ve
within the range of Middle C and G2, the student identifies
the interval as a melodic interval of an 8ve.

1.1.3.5
Given aural and/or visual examples of harmonic intervals
of the 3rd, 5th and 8ve within the range of Middle C and
G2, the student identifies the intervals as harmonic
intervals of the 3rd, 5th and 8ve.

HoHowomoH

Given aural m:n\ow visval examples of the harmonic interval
of the 3rd within the range of Middle C and G2, the student
identifies the interval as the harmcnic interval of a 3rd.

HoHowomoN
Given aural examples of the harmonic interval of the
3rd within the range of Middle C and G2, the student
identifies the interval as t