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STATI,L) PROTErTIONS OF LOW-INCOME YOUTH IN THE U.S.A.:
CHANG'IS OVER TIME AND A lOOK TO THE FUTURE

A paper pxepared for CDo. Fourth World Congress of Rural Sociology
Torin, Poland, August 12, 1976

by

e Oo_.mma

of Kert
Lexington, Kentucky 40506

LT..S .A.,*

In the United States dmina the pass 20 or 25 years there has been a
great flowering of research on voath status projections, a term that refers
to occupationel and educationel aspiration3 and expectations (Kavlesky and
Onlendorf, 1966). This research has been heavily empirical end not very
theoretical (Picou aral Wells, 1976). Much of it has been carried out by
rural sociologists, about rural youth or comparing rural and urban youth.
It derives from social concerns about the status attainment process in U.S.
society, given oux assumptions about equal oppaetunity and social mobility
based on ability lead merit on the one hand, and, on the other band, the
increasingly documented structural impediments encountered by rural and
minority youth (Blau and Duncan, 1967). In the case of rural youth the
most obvious of these impediments is that in recent decades most of them
have had to seek careers in the urban-industrial sector, ia competition
with urban youth socialized and formally trained in that kind of society
and economy (Cawhig et al, 1966). Minority youth have had a sinilar and
even more severe handicap of socialization when it comes to our "contest
mobility" system (Tamer, 1960). And finally, during the past decade, we
have become more aware of the severe structural and normative constraints
imposed on female youth.

Underlying the youth status projections research is the implicit
assumption that aspirations and expectations are predictive, in some
degree, of actual attainment in adult life and that there is a patterned
stetus attainnent process which begins in childhood and might be subject
to social intervention if we understood it better (Haller and Miller,
1963). However, there have been few longitudinal studies which bave
tested the relat on of aspiration to attainment, and the process has

*Appreciation is extended to Onarles H. Proctor, Larry Hall and
other colleagues in the Department of Sociology, University of Kentucky
and on the former Southern Regional Research Committee 63, for consult-
ation and assistance in the preparation of dhis paper. The Agricultural
Experiment Stations of Alabama, Kentucky, Mississippi, North Carolina,
South Carolina, Tennessee and Virginia have supported the research from
which preliminary findings are reported in this paper. This paper was
prepared under Project 819 of the Kentucky Agricultural Experiment Station.
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mostly Leon infer ad i:rom one-time studies (Kuvlesky and Bealer, 1967;
Kuviesky, 1969). Of cturse there is a theoretical basis for assuming a
link between projections nod attainment, in the contention or. MCC?elland
(1953) and others that aspiration is an essential component in the motir
vation to achieve, operating somewhat like r self-fulfilliug prophecy,
Thi3 is tuttreosed by functional theory that sees division o labor and
varying stAtus levels as necessary and desirable and the aspiration-
attainment process as a functional "sorting out" to fill neressary status-
roles (Davit' atd Moore, 1945). But on the other hand there is Merton's
theory of anatv'e or deviance deriving from the gap beten. --7,cieta1 ex-
pectations and one's means to achieve them (Merton,

The U.S. resoarch on status projections has b on carried out during
a period when the communications and civil rights revolutions have been
lessening the isolation of rural and deprived people and increasingly im-
mersing the youth of these ,grolps in national normn and lifesf.:yies, presum-
ably enchancing celf-coneopts, broadening horizons, and. --aising expectatio=
among them. These societal changes, plus the normal time lag between data

.

collection and analysis and publication, have made it difficult to cumulate
and codify the findings of the disparate studies and, in the case of the
few longitudinal studies, to tell how much change over time is due to
maturation of the youth and how much reflects societal changes during the
period. But, in any case, there is much reason to believe that the struc-
tural obstacles to achievement have not been removed as fast or as com-
pletely as the psychological impediments.

Until a few years ago most of the status projection and attainment
research by rUral sociologists was concentrated in the Midwestern states
and involved mainly white middle-class high school students. Because of
the nature of the rural Midwestern population few blacks or poverty-
stlicken youth were included, and when the sample consisted of youth in
the latter years of high school some of the more deprived youth were
automatically excluded because they were no longer in school. Moreover,
most of the studies focused largely or entirely on boys, on the implicit
assumption that ca_eers and status attainment are more important tor males,
or that the status of females is determined by that of their husbands.

In the last 10 yea s, career research Ills spread to the South and
other regions and other categories of youth I-lave been included. The s udy
:a which I have been involved for the past eiglit years is different in a
number of respects from most of the earlier studies and may help fill in
some of the gaps in our knowledge. This study was planned and conducted
by sociologists and child development specia/ists in seven Southern states,
Most of the data are still unpublished (Influences, 1974).

We focused specifically on low-income youth from deprived groups,
started with younger children, interviewed the children's mothers, experi-
mented with social intervention in the career process, and have carried out
a reinterview, enabling longitudinal analysis. In our 1969 baseline study,
data were obtained from 1500 fifth-and sixth-grade children (aged 11-13
years) and their mothers in three law-income subculturesrural white
Appalachians, rural blacks, and inner-city urban blacks--plus a small sample
of poor urban whites in one state. In 1971 we carried out an experimental
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phase in which subsamples of mothers in each of the states we e involved
in a series of lesson-discussions on "Helping your child with his/her
career planning," with before and after reinterviews of both mothers and
children to see if any change in career knowledge, attitudes, or practices
had been effected, in 1975, si% years after the baseline study, we again
interviewed the youth and subsamples of the mothers, reaching about three-
fourths the original sample in six of the seven states. At this time the
youth were aged about 16 to 19 and typically in the last two years of high
school, though some had graduated and substantial numbers had dropped out
before high school graduation. In 1975 we also obtained new samples of
fifth-and sixth-grade children in the same or comparable schools. Thus we
have a basis for assessing two kiads of change over the six years--societal
change as reflected in the comparative responses of children of the same
age and socioeconomic status at the two times, and the combination of
maturational and societal change as reflected in the answers of the same
youth six years apart. Unfortunately, in the latter case, we cannot en-
tirely separate what is maeurational cheage from that reflecting societal
change, but then growing up never takes place in a static society and is
always a combinaion of both kinds of change.

In the rest of this paper I will pose some issues or questions that
seem to me important in career process research, summarize briefly what
previous research seems to show, and introduce preliminary data just now
becoming available from our study that relate to these questions. Then I
want to go beyond our study and most of the current research and discuss
briefly some larger issues about the current focus and directions of this
kind of research and what we perhaps should be doing in the future.

SOME QUESTIONS THAT RESEARCH IS BEGINNING TO ANSWER

The following questions are not unique to me. Same of them have been
posed by Kuvlesky (1970, 1969) and others in the few attempts that have
been made to codify existing research. As will be noted, the questions
I have chosen to discuss lean toward the practical and policy-related, but
I believe they have important implications for theory:

1. How much do youth status projections influence actual
status attainment?

Do rural youth have low aspirations, compared to urban
youth and other groups?

Do economic lly deprived and minority youth have low
aspirations compared to others?

4. How do the status projections of girls differ from those
of boys, and are the differences now tending to disappear?

5. How do sex, race, and rural-urban residence compare as
differentiators of status projections?
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What types of persons do youth turn to for advice and
discussion concerning career interests

7. Do youth career aspirations and expectations become more
"realistic" as they grow older, as one influential theory
maiutains?

How are the occupational and educational projections
processes similar or different? Are they best seen as
one career process, or two?

Haw can society intervene in the status projections and
attainment process to improve the life chances of
deprived youth?

1. How much do auth status ections influence a. ual status
attainment? Obviously this is an important question, for if status
projections have little or no influence on attainment there wouLd be little
practical justification for status projection research. Unfortunately, as
indicated previously, there have been few good longitudinal studies, and
thus little real testing of the presumed influence. Kuvlesky, one of the
researchers aho has worked with longitudinal data and also one who has
attempted some codification, has concluded that projections are not, in
general, very good predictors of attainment, though low occupational pro-
jections are more closely linked to low attainment than are high job
projections to high attainment (Klivlesky, 1969). The important influence
of family background and socioeconomic status as well as other structural
factors is well documented for the United States, even though there is
evidence that these are less determining than in many other societies
(Ramstiy, 1953). It seems probable that structural factors are on the whole
more influential than aspiration, or, more specifically, that aspiration
is a limited influence operating within structarally Foofined categories
of youth.

From our own study we as yet have no data on attainment, but our
data on school dropout or retention prior to high school completion may
be relevant. Despite verbal statements to the contrary by same of the
youth, it seems unlikely that many young people who, by 1975, had left
school without graduating will re-enter academic training. In effect, then,
most of them already have their educational attainment. And terminating
schooling at this stage effectively precludes their entering most of the
high-status occupations that the majority of our samples aspired to six years
earlier. Preliminary analysis of our data indicated no relation between
the level of occupational aspiration in 1969 and whether or not the youth
left school before graduation from high school. On the other hand, the
child's educational projection and his I.Q. score were moderately related
to his school leaving or staying and his family background, especially
his mother's education, were strongly related. These data seem to support
the previous findings of relatively low aspirational influence and the
important influence of family background on attainment.

Aleo of c-oliderable interest is the fact that among these low-income
youth, whites had a substantially higher dropout rate than blacks. This
is in keeping with a similar but smaller black-white difference in aspi-
ration among out samples and seems to suggest that aspiration has some
relation to educational attainment, at least.
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2. Do rural_muth haveiplaamiptions, compared with urban youth and
2_111E_:EL9_LIEEi? Studies done in the 1950's and the early 60's generally
reported that rural and farm youth had lower aspirations than others, and
this was seen as a major factor in low attainment by them. The needed
social intervention was thought to be programs to raise the aspirations of
rural youth. In the past 10 years, houever, most of the studies have been
showing rather small differences, or none at all, in the stated aspirations
of rural and other youth, especially during the high school years, the
period in which most of the studies have been conducted.

Our data for fifth- and sixch-grade children from low-income families show
very little rural-urban difference and very high occupational and educational
aspirations among all children. The uniformly high aspirations and expec-
tations were particularly true of the 1969 samples, with over half up to
three-quarters of all race-sex-residenfle groups aspiring to finish college,
and similar proportions of each group aspiring to professional and mana-
gerial occupations, except in the case of urban and rural white boys, whose
occupational projections were lower. In 1975, though aspirations in all
groups were still high there was same tendency for rural children to have
lower aspirations, both as compared to urban children in that year and
compared to rural children six years earlier. Race and sex differemes
were, on the whole, greater than residence differences, however.

3. R2._fa_niorfitcalnoritouthisi_pons
compared to others? The answer to this question, as provided by previous
research, is similar to that for rural youth. Some studies in the 1950s
and early 1960's tended to show lower aspirations on the part of :outh in
these groups, and more recent studies have tended to show all groups with
similarly high aspiration levels.

Our own data do not permit direct comparison of economically deprived
youth with others, since all of our respondents are from low-income fam-
ilies. Clearly, however, the verbalized aspirations of the low-income
elementary school children were high both in 1969 and 1975, as indicated
by the data just mentioned. Our data for the 1969 children reinterviewed
six years later show a movement downward toward probably more realistic
levels, but still with nearly half of the older youth aspiring to some
college training and to professional-type jobs.

As to whether blacks have lower aspirations than white youth, our
data show rather clearly the opposite, with the socioeconomic status of
the two groups held more or less constant by our sampling procedure.
Most other studies have compared blacks and whites without regard to
economic level. Both in 1969 and 1975 fifth-and sixth-grade blacks
stated higher educational and occupational aspirations than whites, ex-
cept in the case of urban white girls, whose aspirations were at about
the same level or a little higher than those of urban black girls.

Moreover, there was a distinct tendency for the aspirations of white
youth to decline more over the six years than those of the blacks. This
was particularly true of the youth reinterviewed after six years.

7
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In 1975, among these older youth, bl ccs had substantially higher aspi-
rations than the corresponding group of whites,i in almost every case.
White boys, both rural and urban, had the lowest occupational aspirations,
while white girls tended to have the lowest educational aspirations.

4. How do _the status nroections of irls differ from those of bo-s,
and are the differences now tending to disappear lhe focus of status

_ _ _

projections research has been almost exclusively on males. Many studies
have been confined to males, and those that have sampled both sexes have
frequently not reported on girls specifically or have made sex comparisons
only incidentally in exploring other questions. In our study we had about
equal numbers of boys and girls and parallel analyses have been made for
each sex.

In our data the most obvious difference between boys and girls is
Chat girls tend to name only a very few occupations, while boys spread
much more widely in their occupational aspirations. Among the elementary
girls in both 1969 and 1975 from half to three-fourths of every residence-
race grouping aspired to one of three "traditional" women's occupations--
nurse, teacher or secretary. Since teacher and nurse, the two most fre-
questly named, are both classified as professional occupations and have
relatively high prestige, this tends to make girls score higher on
aspirations than boys, even though these traditional women's occupations
pay only moderate salaries and some of the lower-ranked manual occupations
that boys aspire to pay more. There is another problem, also, in the fact
that "nurse" may cover a range of occupational levels but the girls did
not specify which one in stating their aspirations and, in the absence of
such specification (i.e., registered nurse vs. practical nurse vs. nurse's
aide), we felt compelled to assume they were aspiring to the full pro-
fessional level of nursing.

In both years, then, the occupational aspirations of girls tended to
be higher than those of boys in the same race-residence grouping. Among
blacks, the aspiration levels of boys and girls tended to be more similar
than among whites, where the levels of boys were substantially lower,
because of the much larger proportions of white boys aspiring to crafts-
man and operative job categories. The comparative levels of educational
aspiration were similar to those for occupations.

With the renewed drive for sex equality in the United States during
the past decade, symbolized by the "Women's Liberation" movement, one of
our interests has been to see if there have been changes in girls' aspi-
rations from 1969 to 1975. As already indicated, the comparative levels
of aspirations did not change much, with fifth-and sixth-grade girls con-
tinuing to score higher than boys. There is same evidence, but not a great

1Urban whites were interviewed in only one state in 1969, so that the
comparison of time change between urban whites and blacks is based on
rather limited data. But the rural samples of both blacks and whites were
substantial.
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deal, that girls in the latter year were more likely to choose a wider
variety of occupations other than those traditionally assigned to women.
Still, more than hal2 of each grouping of girls continued to choose nurse,
teacher, and secretary. Apparently Wamen's Liberation has not yet pene-
trated very far, insofar as affecting the aspirations of the younger low-
income youth.

When the teenagers in our 1975 sample were compared with themselves
as preadolescents in 1969, there was a semeWhat wider spread in girls'
occupational choices, with less concentration of choices on the three
traditional occupations. Fewer at this age aspired to be teachers and
nurses, probably because they by then realized that they were unlikely
to complete the required college_training. Somt stmply moved down the
:ale to other traditional women's occupations. Girls lowered their

educational aspirations more than boys over the six-year period of growing
up, so that by 1975, in the age range 16-19, their educational projections
tended to be about the same as or lower than those of boys.

5. How do sex race and rural or urban residence com.are as
differenrjators of status projections? Other studies have not directly
addressed this question, to my knowledge. In our data, it is quite clear
that sex makes more difference in projections than the other two status
variables. As already indicated, there were substantial sex differences
within race-residenee categories among the elementary school children in
both 1969 and 1975, and the rate and type of change differed between boys
and girls in the 1975 reinterview data compared to the responses of the
same individuals in 1969. The most dramatic and consistent sex differences
are in the very limited range of occupations which girls aspire to. Boys
also may concentrate their choices on specific occupations but in their case
it seems to represent more nearly a "bandwagon" effect. For example, among
our 1975 elementary school boys, over a quarter of the black urban boys
aspired to be professional athletes, and a similar proportion of rural
white boys wanted to be truck drivers, both proportions up substantially
over those of 1969 and reflecting recent visibility and "glamorization"
of these occupations in the United States.

Despite the sex differences in projections the girls do not view thei
sex as much of an obstacle to their getting the kind of job they want. Among
the older youth almost no one--boys or girls--thought their sex would be a
major negative factor and 8 out of 10 girls as compared to 9 out of 10 boys
thought it would have little or no effect. Of course this is partly de-
termined by the kind of jobs they choose in the first place. The black-
white differential in perception of race as an obstacle was substantially
greater, but still 6 out of 10 blacks as compared to over 9 out of 10
whites saw their race as having little effect on their changes of getting
their desired jobs. We did not ask a similar question about place of
residence as an obstacle, but "lack of good opportunities around here" was
seen as a serious obstacle more than any other thing, and by nearly twice
as many rural as urban youth.

9



6. Inlet types of ersons do outh turn to for advice and discussion
concerning,career interests? The predominant influence of parents and
family on young children, in contrast to the influence of other persons
and agencies, has been well documented and was assumed in the planning
of our study. Mothers were questioned about how much they had talked with
their children about career matters and the child was asked whom he had
talked with, whose advice was most important to him, and his own perceptions
of his parents' wishes for him. The data make clear the preeminence of
parental influence on the child's career thinking and advice-seeking, and
more particularly that of the mother, as the child perceives and reports it.
No other type of person comes close to being mentioned as often as parents
and, at the elementary sehonl level, the children do not report talking
mueh with teachers and other school personnel on career matters. On occu-
pational aspects of careers, b-ys tend to talk with fathers and girls mora
with mothers. But mothers are P2ry high as sources of advice for both
sexes, and, on educational projections, mothers are the principal source
for both sexes. Black children rely more exclusively on the mother than
do whites, pertly because a larger proportion of the black families in
our sdimples are fafer-absent units.

Siblings, other relatives, and other children were the next most
often mentioned sources of advice among the young children, with other
adults, teachern, and ministers ranking last. Among the reinterviewed
older youth in 1975, however, non-family persons ranked higher, with
teachers moving up more than any group, especially among blacks. Still,
among all groups, mothers were first and fathers also were usually named
more often than any of the other groups.

7. Do outh career as irations and ex ectations become more "realisti "
as they grow older. In 1951 Ginzberg and associates presented a model of
the occupational choice process as progressing through three stages--fantasy,
tentative, and realistic--corresponding roughly to preadolescence, early
adolescence, and late adolescence (Ginsberg, 1951). In the first stage
aspiration is unimpeded by considerations of individual capacity or real
opportunity. In the final stage, subjective choices are compromised with
the "facts" of the person's self-perceived capacity and constraints. Al-
though this model has been widely adopted or referred to in the literature,
there have been few real tests of its validity, and a number of studies
have produced evidence that aspirations do not become more realistic as
youth mature, at least within the limited time-frame of the high school
years (Kuvlesky, 1969).

Our 1969 fifth and sixth graders correspond approximately in age to
Ginzberg's fantasy stage, and the same youth interviewed again in 1975
correspond to his realistic stage. Although the sample suffered about
25 percent attrition over the six years--more in some sub-groupings and
less in others-- our study probably constitutes one of the better tests
of the model, since it stretches more or less over the three stages.

The data show substantial declines in the educational aspiration
level in every race-residence-sex grouping, with greater declines among
the girls, who initially had the higher educational aspirations--with the

1 0



result that at 16 to 19 years of age the girls were at about the same or
lower levels than the boys. The declines were much less for blacks than
for white- so that at this age the black-white differentials were quite
large, wiol blacks consistently higher than the corresponding groupings
of whites. For example in rural areas the proportion of black youths
aspiring to college education is twice as high as that for whites of the
same sex. The differentials in urban areas are not much less. Over a
third of the white boys and girls had already dropped out of school before
graduation from high school, as compared to fewer than 20 percent of the
blacks.

Oectpational aspirations also generally declined, but not as sub-
ntially or consistently. Urban boys, black and white, moved up some-

what, in contrast to all the other groupings. There was a general movement
toward the middle-level occupations--crafts, and sales and clerical--from
both higher and lower levels. Black-white change differentials were not
as great as in the case of educational aspirations, but, even so, in 1975
blacks consistently had higher occupational aspirations than the correspond-
ing groupings of whites.

Another kind of projection relevant to the question of whether youth
become more "realistic" as they mature is their response to a question on
how far they think they really will go in school and what kind of job they
think they really will have (their expectations)--in contrast to what they
would like if they had their choice (their aspirations). In the 1969
baseline study of 10-to 13-year-olds, aspirations and expectations were
rather close together, suggesting little awareness at this age of the
difficulty of attaining desired levels. Expcctations declined even more
than aspirations over the six years, so that in 1975 they were much lower,
with only a fifth to a quarter of the reinterviewed white students in 1975
expecting professional and managerial jobs as compared to a third to a
half of the black students. Similarly, the expectation of going to college
was down to 10 to 20 percent of the late adolescent whites -nd 40 to 50
percent of the blacks.

Thus, our data seem to offer considerable support for the developmental
model, when youth are followed from preadolescence to late adolescence.
That this is less than a perfect explanation and that youth projections are
still substantially in the idealistic realm (Haller, 1974) and influenced
heavily by societal norms and current trends is suggested by the still high
aspiration levels of the black youth in our study, for whom social mobility
opportunities almost certainly do not exist in dhe same proportion.

8. How are the occupational and educational projections processes
similar or different? Are they best seen as one career process or twc?
Theoretically status projection and attainment are one process, since
educational attainment is so intrinscially linked to occupational atta:n-
ment and both are intrinsic to status in our society. Most of the models
and mini-theories that we have do not separate the two, exaept in recog-
nizing education as a step along the path to occupational attainment. In
empirical studies, however, they have usually been treated partly separately,
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or the focus has been mainly on one or the other. Previous research as
well as our own data suggest a correlation, but a rather imperfect one
between educational and occupational projections. Of course the corra-
lation should not necessarily be perfect, since education is widely viewed
as a desirable goal in and of itself.

It seems clear that fifth-and sixth-grade children do not have a very
strong awareness of the educational requirements of specific jobs they
aspire to, but in a sense they "covered" themselves by the very large pro-
portions in this age-group aspiring to a college education. Six years later
the same youth stated much lower aspirations and expectations and their in-
creasing awareness of the link between education and occupation was apparent.
For example, "teacher" was one of the most aspired to occupations c.t the
younger age, especially by girls, but in the reinterview the proportiot.
much lower, presumably because the older youth realized the necessity of at
least four years of college to enter this occupation and many now recognized
that they were unlikely to get that much education--or perhaps no longer
wanted to. There were still many incongruent cases, with some of the older
youth who had already dropped out of school aspiring to occupations that
require college training.

We also have evidence, based on refined analysis of the 1969 baseline
data which has not yet been repeated for the 1975 data, that somewhat
different paths of influence lead to the educational as opposed to the
occupational projections of the elementary children. Occupational pro-
jection was primarily dependent upon a small cluster of maternal measures
(especially the mother's occupational projection for the child), while
educational projection was additionally dependent on the child's moti-
vation, self-evaluation, intelligence, family background, and mother-
child interpersonal relationships. This may perhaps be interpreted as a
function of the student's then-current participation in the educational
attainment process while anticipatory socialization in the occupational
attainment process was still largely non-existent. We expect that para-
llel analysis of the 1975 data, both the new elementary sample and the
reinterviewed youth, will provide a more definitive answer to this
question.

9. Haw can society intervene in the status projections and
attainment rocess to Imnrove the life chances of deirived outh?
Can children's career think and knowled e be in
AToup sessions with their mothers? There have been practically no
controlled experiments in social intervention in the career process.
The specific question that we addressed in the experimental phase of
out study has not otherwise been formally investigated, to my know-
ledge. Our experiment, conducted two years after the baseline study,
when the children were ages 12-15, was based on research information
(from out study and others) that mothers are the most influential
single persons in the socialization of children and in their early
career thinking specifically (Kandel, 1969). We believed that early
adolescence, the junior high school years, was the period when social
intervention might be most useful, to increase the salience of career
thinking at a time wl 1 sports and exploratory relations with the opposite

1 2



o-ver shadow academie iaerests irs peer group approval, We

intervention at this time as partly making up for their lack of the
middl e-c lass parental support and norms of higl, status aspiration and
attaiment, and helping them' make the right choices in high school. 'Cie

saw low-income mothers as havi_ng underutilized potential for inf luencing
their children and suppiernenti-lig the efforts of the sehoolo and other
agencies . We planoed to capitalize on the advantages of group decision-
malcing and commitment by- the mothers, which have been shown to be wore
effective in achieving change than working through single individuals .

came to the specilic design of the experiment, howev r, vAie
began to realize same of the difficulties of a social experiment. 0112
resources would not perrait more than three lesson-discussion sessions
with a Sub-sari:Tie of the mothers in each statr . obviously not a heavy
enough "treatment" to elepect a left of measurable change, particularly
since the change was expected to talce place in the childten with the
mothers as interniediaries. We decided that the hest we could holm to
do was to increase the e of mothers and children about occa-
patious, their educational Teqvirements, the work done, and- the
revards---rather than attemp tin.E basic attitudinal and motivational
change. Besides , e tuia al-Teady found out that raising the children's
aspiretions was not the issue, since they were already very- high . This
vas to be done by feeding information to the mothers, heightening their
interest, and creat ing group commitment for actively helping the children
with career e)cploration, A trained teacher-discussion leader, loca
TeSollree people, charts, and printed materials ware used and the 111 hour
sessions were held et one-or tr.m-week intervals.

Our results were essentially negative, based on pre-.an. post- sts
f the elcperiarental mothers and children and those in a control grocp.

neither /mothers nor children showed much increase irs job knowledge,
though the lumbers of mothers and children reporting mother-child dis,-
eussions about careers substantially increased. But we feel strongly
that experimentation with techniques of intervention should be cc:Intim-lied,
with hetcer designs, more intensive "treatment," and meaeurement of
results CoVel a. longer period, Even with our limited input we feel
we raw have started a process that would have shows more results if wa
had been able to measure them Over a longer period.

AND CONCLUSIONS

Within the confines of a single paper I have perhaps triecl to coy er
too mach, resulting in summary statmnents that may not do justice tO the
literature mind our data and nay be inadequately qualifieci, Our 1975 data
and 1969,75 Urge comparisons are just out of the computer and reprf?.oent
very S iinple3 preliminary analysis based on only part of our samples. I
have therefore avoided giving tables and specific figures. But we have
tried to enaure that the generalizations made here will hold, even
though the final figures will change and further insights ao tc) their
weaning i..iili wier ge
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Our data and the other recent empirical research show a general picture
of youth from deprived backgrounds now having aspirations as high as or
higher than otherslow-income preadolescents' projections about as high as
those of more affluent youth, blacks higher than whites, girls higher than
boys, and rural about as high as urban. Our data also shaw their projections
declining substantially from preadolescence to late adolescence, but still
probably "unrealistically" high in same cases as they enter the job market
or begin higher education. Should we rejoice enat these deprived youth are
aiming so high, based on the assumption that high aspirations are creating
strong motivation that will propel them toward higher attainment than would
otherwide be th case? Or should we worry about the psychological blows
many will likely suffer when they encounter the real world and find them-
selves inadequately prepared for the competition? Is it good that low-income
white boys' aspirations tend toward craft and operative jobs, such as the
currently very popular truck-driving--an occupational level possibly attain-
able for most of them? Then what of the fact that black males of similar
economic level tend taward professional jobs, professional athlete more
than any other--an occupational level that would represent substantial
mobility if attained but which almost certainly can be attained by only a
few? Should we take comfort in the fact that girls do not see their sex
as an impedLment to getting desired jobs and blacks do not feel they will
be greatly handicapped hy their race, or does this call for greater societal
effort to make it come true? Should we in the U.S.A. be relieved that what:
has been seen by many as overemphasis on higher education for everyone may
naw be tapering off, as reflected by the educational aspirations of the
youth in our 1975 samples.

Since the research and the societal trends I have discussed are so
specific to the U.S.A., certainly they present a challenge to U.S. society
and government to make further efforts to equalize the life chances of our
youth by removing the structural impediments that exist for same groups.
Since this is a World Congress I suppose I should apologize for presenting
a paper so exclusively based on U.S. data and context, yet the U.S. is the
locus of almost all of the empirical research on the subject, so far as I
am aware. I feel sure, however, that many of the same questions and issues
are applicable to other societies, even though the social structure and
sone of the societal assumptions and values may differ and this may result
in a different structuring of youth status projections and attainment.
Certainly it would be useful to have parallel research data for a variety
of other societies, following the lead of Schwarzweller (1973) and a few
others.

RESE CH

I would like to close these remarks on a different, somewhat more
critical, note, as we look to the future. Even though I am a part of status
projection research as it has been developed in the United States, I have
an emerging doubt about status attainment as the ultimate goal of youth and
the ultimate dependent variable in our research. From the standpoint of the
youth involved and the perspective of societal welfare, I think there are
good reasons for questioning whether status attainment should be the goal of
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the occupational choice process. Wouldn't life satisfaction, happiness,
quality of life, or achieving a personally satisfying lifestyle be more
appropriate as ultimate goals, and shouldn't we be studying the factors
and processes leading to these dependent variables, with educational and
occupational attainment viewtd as among the means to these ends?

We questioned our older youth in 1975 about what they considered
important in picking a vocation or job and found that "steady employment,"
"interesting or exciting work," and "a chance to help other people" came
out mn top, with "being one's man boss" and "becoming an important person"
at the bottom in importance and imaking a lot of money" intermediate. But
for blacks and for all girls, "helping other people" was more often named
than any other consideration, while "steady employment" continued in the
lead for boys and all whites. Hindsight suggests that we might have probed
further into the dimensions of Life satisfaction as they are perceived to
be affected by occupations.

Even though children internalize the societal ranking and status levels
of occupations as well as the norm that everyone should reach for the top,
as much research has shown, everyone can't attain high status. Large
numbers can't move up in status without others moving dawn. And though
the desire to achieve may provide motivation and drive, it can result in
frustration for those who don't make it. But life satisfaction or a
satisfying lifestyle may be achieved in a variety of ways other than
through educational and occupational attainment alone. Even in our re-
search, when we focus almost exclusively on status attainment, may we
not in effect be helping to reinforce, stabilize, and legitimate
inequality and competitiveness in eur society?
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