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—— INTRODUCTION —

Several years ago the term "new student" often referred to econo-
mically and/or educationally disadvantaged students that were entering
#Wééyear col leges through the "open-door". More recently the term
non-traditional student has also been used to describe other new
students; people seeking a career change, women and working adults
returning to update or acquire employment skills, or individuals simply
sampling the expanding offerings of the two-year col lege.

The institution has recogni zed the needs of the new and newer
students for educational experiences of a remedial or devef@pmenTal
nature in order to increase their chances of success in their academic
and career pursuits. This institutional recognition has-given rise to
a wide variety of program efforts across the state that are often
referred to as developmental studies. There is however no universally
accepted definition of developmental studies. For the purposes of
this study and publication an inclusive description Is appropriate:
Developmental situdies programs are organized educational efforts pro-
viding a nange of Learning experiences intended to amelionate
educational skALL and attitude dediciences of students.

The goal with this sourcebook is to compile and summarize the
Ffa*e-éf the art in this diverse area with particular focus on
occupational education students. The sourcebook is a guide To what is
happening and a resource of procedures and materials for staff members
seeking to initiate or improve existing programs. The publication
aléa provides a human resource list -—- names and addresses of two-year

college staff members working in developmental studies programs who

have agreed to share |deas and problems with others.




Source of Infommation. The information in this sourcebook is

derived from data collected during a statewide survey of developmental
program efforts. The sample was comprised of 5| fwo-year colleges
that offer programs in occupational education and 10 SUNY Educational
Opportunity Centers. ‘The total return rate Qas 58% with responses
from five agricultural and fechnical colleges, six private coileges,
faur EQC centers, and 20 community colleges -- three of which were
inner-city/urban. The questionnaires consisted of items that had been
derived from four sources: a) survey of the literature to procure a
general overview; b) review of VEA-funded developmental projects
(1970-76) to attain a sense of programming for occupational students;
¢) written reactions of the project advisory committee to open-ended
Questions in order to obtain a valid vocabulary/é@nﬁépf poéi, and
d) staff 2xperiences and field inputs.

The responses have been synthesized from the returned question-
‘nafres by the project staff, and arranged into +his sourcebook with
agsistance from cooperating two-year college staff identified in the

acknow ledgements.

format of Souncebook. Four major parts constitute the handbook.

Part I, State of the Art, reports the survey date in summary form.

Part 11, Program Descriptors, contains three sections which consist

Of a scenario of a composite program based on survey data, a statement
in recognition of diversity among programmatic efforts and a summary

Of program commonalities and standards. Part |il, Program Resources,

identifies, by component, relationships between instructional

| Fesources and selected characteristics of settings in which they exist.




Part IV, Human Resources, lists college staff members working in

developmental studies prograns who have agreed to be identified as
resource personnel and willing to share with others. Attachments

supplement the information presented in the four parts of the document.

Delimitations. The reader is reminded that the contents of this

sourcebook are based upon self-assessment data from respondents.
Although bias must be present, the data does not appear to be unrea-
sonable. Also, the authors know of several worthy programs that are
not included in the list of respondents because staff members chose
not to respond to the request for Information. The response rate and
subjective nature of the data not withstanding, we feel that the
sourcebook can be a valuable tool. Too often in education, information
is not shared because it requires reader judgment and interpretation.
In this case, we feel that sharing is appropriate in hopes that the
critical instructional success variable, the teacher, might locate an

otherwise hidden resource, concept or strategy.
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~~~~~ STATE of the ART -

Part | provides a summary of survey results related to develop-
mental program descriptors and the envir@nméﬁfal characteristics in
which they function. The diversity of programs becomes less evident
in this kind of summation; howaver |t does reflect the state of the
art as reported. The dala are +he perceptions of respondents from
35 institutions. For easy reference, a question-and-answer format
is employed. Percentages do not always total (00 due to rounding

and multiple responses.

What is a general descnripiion of the total student body?

~= Socio-economic level

upper levels: 2%
middie levels: 55%
lower levels: 43%

== Background

inner-city: 134
suburban-urban: 47%
suburban=rural: 38%

Minority Population
less than 54: 329

5% to 25%: 41%
26% to 50%: 9%
over 50%: 9%
no response: 9%

Goal Orientation

strong: 21%
moderate: 47%
weak: 32%




Academic:
reading skills: 94%
study skills: 94%
communication skills:  84%
math skills: 69%

Non-Academic:
motivation: 72%
career decision-making skills: 724
know ledge of self: 59%
personal goal setting: 53%
ability to cope with cultural gaps: 25%

What is a general descnipiion of the total college faculty?
Responses to critical items relative to
faculty are summarized below:

-~ Faculty Attitudes Toward Non-Traditional Students

a positive attitude: 28%
a moderate/neutral attitude: 47%
a negative attitude: 25%

-~ Faculty Attitudes Toward Value of Career Programs
high value: 75%
moderate value: 163
no value:. 6%

-~ Climate for Faculty Freedom and Staff Inputs

very encouraging: 63%
moderately encouraging: 37%
restrictive: 0%




=whai genm&&y s  the 4 mmDm& &e&poﬂée to needs?

Three Items addressad the ins?ifuTicnal aspect
of climate — spaclfically in terms of student.
“naeds. cammunnfy pressures and facuITy needs.

E fhey are summarized as one item.

- Bespgnsiggnass'af,!ﬁsfifufi@n to Needs

active: 41%
moderately active: 50% .
passive: 19%

What general characteristics constitute developmental pnagaama?

Selected characteristics provide general
information relative to programmatic sfruz%uré,
as subsequen*ly summarlzéd

- Iden+|fnad Prqgfém Pa++érns

‘ blackascheduiing ‘ L . 28%

skill and remedial ‘courses: . B82%

skill centers: 50%
supplemen*ary servuceslassisfan:e 53¢

each lﬁsfruc+er assumes Féspansfbllifv - 9%

- Gurrenf Séurce gf Fundlng

g cellagé funds'1: SR 65%
grant funds: - 138
 Cmelﬁ§TlQﬂ granf{callega fundg 19%

-_""‘_.'D‘l'hE'f‘i S B , IR ID%

- Re:rulfmenf Precedurgs

]ffesfing during arianfafion‘ : : ’ © 53%
- student self-selection: o - 50%
- faculty recammendaficn/raferral . - 408
special recruitment activities: =~ =~ . 35%
selection by admission perscﬂnel. : s - 28%
selection by faculty and admissions personnel: 25%

',facul?y/s+aff review: = - ‘ 19%

£




-~ Criteria Used in Selection Process

standardized test scores: 75%
high schoo!l records: 53%
recommendations from high school counselors; 38%
recommendations from high schoo! staff: 6%
skill test scores: - 22%
other, i.e. self=selection: : 13%

What <8 a genenal descniption of students enrolled in
carneen-oriented on ocecupational education programs?

Input was received from faculty and staff at
two-year Institutions offering programs in
occupational education. However, not all
students at each of these campuses are enrolled
in a career program. In order to establish
perspective, responses to demographic items
relative to the target group are summarized.

over 60%: 38%
40-60%: 26%
under 40% 36%

Percent of Students Served by Developmental Programs
That Are Enrolled in Occupational Education
over 75%: . 429
about 50%: 23%
less than 40%: 19¢ -
‘unable to estimate: 16%

== Description of Primary Audlence Served by Developmental
Programs - ) ) I
day students: _ 81%
full-time students: ' 81%
degree students: 56%
certificate program students: _ 25%
pre=program students: 19%
part-time students: 163
general studies students: 16%
other; I.e. community center, evening: 9%




-- Procedures Used hy Dcc_paf:anal Students to Enter
Deve lapmanfal Fﬁ:gr‘ams

volunteer: 449
faculty advisement: 53%
admiss ion schedul ing: 40%
other; i.e. testing, counseling,

high school records: 19%

How are developmental efforts gene&aﬂiy viewed in temms of
effectivencss?

In order to provide an initial reference to
effectiveness of developmental/remedial efforts,
two subjective ratings were requested; 1) how
they rated their program, and 2) how they
perceive that others would rate their program.

-~ Rating of Overall Success of Program

very successful : 62%
moderately successful: (6%
less successful : 6%
no response: 16%

(The criteria on which these judgments were made are
listed in terms of the frequency identified.)

student feedback (40%)
retention rate (38%) ,
GPA or academic achievement (28%)
staff judgments (13g)
testing measures (13%)
faculty-statf response (9%)
placement rate (6%) ;
completion of develcpmental/remedial program (6%)
administrative approval (3%)
availabil ity of services (3%)
student-teacher relationships (3%)

== Rating of How Other Faculty aﬁd Staff Would Perceive
Overal | Success of Program

very successful: 41%
moderately successful: 25%
less successful : 6%

no response: | 8%




These two ratings of total program success are
summarized by mean average on a scale of |-5, The data
indicates that programs are viewed as better than moder—
ately successful by respondents (3.7), however other
faculty tends to view them less so (3.1).

Each program has discrete characteristics. Diversity
among efforts remains a constant. The design of programs
as reflected by data can be generally categorized into
four basic programmatic approaches as follows:

I} Block Scheduling: usually four credit-bearing
courses that most, if not all, developmental
students take for one samesfer, SUEJECTS include
reading, writing and study skills in most programs,
mathematics, and vocational-personal guidance in
many programs.

(Frequency of Use: 304 combined with

other designs; 13% Block only.)

2) Centers: usually a physical area for a learning
center or skill center that provides for a focus for
the program's learning activities, individualized
instruction, referral, and audio-visual and/or
material resources.

(Frequency of Use: 67% combined with

other designs; 7% Centers only.)

3) Designated Courses: wusually one or two credit
courses in basic language and study skills and/or
a course in one or more deparitments that has been
designed as a remedial or developmental course in
a particular subject field (i.e. communication,
math, physics, social science, personal psychology).
(Frequency of Use: 60% combined with
other designs; 13% Courses only.)

4) Integrated Téaching a policy with and the
responsibility for conscious effort to integrate
remedial or developmental instruction in regular
course offerings as needed by the students
enrolled.

(Frequency of Use: 10%.)

Ratings of overall success within each programmatic
approach did not vary appreciably from the mean:

Block Approach 3.6 Other Faculty 2.9
Center Approach 3.9 Other Faculty 3.9
Course/Teaching

Approach 3.7 Other Faculty 3.2




SeLi-Assessment of Program Components. Respondents were also

asked.to rate their respective program components on a continuum with
end points of "most successful" and "least successful". Approximately
60% of the respondents rated two or more components. These data are

Zummarized as mean ratings in the ¥ollowing frequency table.

~ FREQUENCY TABLE OF SUCCESS RATINGS BY PROGRAM COMPONENT

Least Most

Program Components © Success ful Success ful

Reading Vé 76 7
Study Skills ! 6 4
Math I 6 4
Writing = 2 4
Vocational/Personal
Dec ision-Making | 2 3
English | I 3
Tutoring ; ] - 3
Counseling and Related ! 2 5
Total 7 25 33
Percentage I - 38% 51%

Of the components that were rated by a minimum of 10 respondents,
reading was seen as most successful by the largest percentage (46%)

followed by math and study skills (378).




PROGRAM DESCRIPTORS |

Cameé&IE Caztgga

The sel f-assessment responses were used as a
érifer:a from which to develop a composite of a mythical
most successful program. The programs included in this
composite profile were selected on these Erlferia

- a minimum of one raTlng.Df-%@u: or above on
the overail pragram assessment rating.
- a m|n|mum of Twa prcgram components rated

Five programs met both criteria. The figures given

in the text are a mean average of responses given by the

five programs. to the questionnaire items, expressed on a

scale of one to five. All data is subjective, therefore

in*erprefafnans should be made with caution. The compo-

site does however provide a kind of performance standard

given the avallable data. The criteria (self-assessment

ratings) result in urban/inner-city and EOC programs

being excluded from this composite.

The :limate as a whole, at Composite Coliege is not uniike the
mean ratings, on a scale of one fo five, found across the state. The
entire faculty are encouraged to experiméﬁf to a moderate degree (3.6)
value effective teaching (4. 2), and are not averly positive (2 8) in
fh3|r affnfudes toward non~traditional students. They have a moderate
voice in governance (3.2) and their attitudes toward the value of
career programs -is middle-of-the-road (3.6). "

The total student body is largely lower and lower-middle class
(2.6) from suburban-rural homes (2.8). The minority population is
appraxima*ely 20%. The students, as a whole, exhibit an average goal
orientation (3.2) and 56% of the student body are enrolled in
occupational programs. |

The institution is moderately responsive to needs of students

(3.0), facuity (3.4), and community (2.8). The needs of the student
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body are perceived to be as follows: reading, communication, and study
skills are highest priority, closely followed by self-awareness and
motivation. Skills in mathematics, personal goal setting, career

decision-making and cultural differences are ldentified as less

Qut of this institutional context a developmental studies program
was organized using the block scheduling design and supplemented by a
skiils center operation managed by volunteer faculty. The block

schedule includes elective credit courses in reading, composition,

mathematics and study skills in a class/lab format. Counseling and

tutoring assistance are available, and in addition, course instructors

infuse attitudinal and interpersonal experiences with cognitive/basic

skills and apptied field experiences. The center offers short-term

help to any student who so requests as wéll as assistance to course
instructors with materials and techniques. Most courses meet four
hours weekly with an additional hcﬁr In the Iab'being the norm réfher
than fﬁe egcepfi@n! The block schedule is_repeafed second semester
with smaller enrol Iments and additional naﬁrcredif-ceursas ih‘reading
and writing skills that progress beyond the basic course level offered
by the center.

The program serves approximately 75 full=time degree students,
about 50% in occupational progiams, but does not exclude part-iime or
general studies students that are Fecomhendgd for enrol Iment.

The'pragram staff currently reports fo the Academic Dean but the

Dean of Students works closely with the program in both planning and

implementation. The program was initiated with grant support but Is

nawvfa+aliy'fynded frﬁm,fhe,épa?afiﬁg budget. Administrative support




:haé'been relatively strong, espec%alry when the program was new and
serveﬁ primarily HEOP students but current educational economics is
forcing some accountability questions to be raised.

The recruitment and selection process is a combined effort of
staff and admissions counselors. S+udent self-selection is encouraged
through special publicity as well as by faculfy-referra! > advisor |
Féﬁamnendafisﬁ. Skill testing during orientation with a variety of
instruments is an impéﬁ*aﬁ?lSélééfiéﬁ criterion together with high
school records and recommendations from high .schoo!l counselors when
avai lable,

The program staff assess their results in a combination of ways:
pre-post skill level measures, student satisfactions, grade point
averages and retention rate comparisons. The developmental studies
program staff make concerted efforts to promote faculty interaction
through individual conferences, student réferral, fol low-up méefings
and joint pianning/c@nsulfafiaﬁi This interaction is enhanced by the
status of program staff as faculty members who do some teaching out-
{side of the dévelapménfal studies area. The developmental studies |
| staff are usually faculty advisors of the developmental studies
students but not always. The developmental studies faculty also act
as |iaison personnel between the program and the counseling staff and
|deparimental faculty groups.

The developmental studies facul%f are proud of their program and
rate its success as bef*gr'fhaﬁ average (3.9). However, they still
feel that the :Qllegé has an element of elitism with which they must

contend. They feel that parts of thelr program are needed by more

;'sfadénfs but the pf@blems of Qﬁedif and cost are difficult to combat.




In spite of relatively good success, the struggle for full

acceptance of. programs for the high=risk student remains.

The Realism of Diversity

The staff members, identified in the agkﬁéwled92m3n+g; who
attended the workshop fo cooperatively revise the working copy of this
sourcebook, found a naed to address the diversity fhat is present
aﬁong two-year institutions, and which may become obscured through
sﬁmma+i@n of data. Consensus was reached that such diversify could
most effectively be described relative to The Composite Col lege
scenario which is based on a segment of the total data.

A major goal of two~year colleges is to meet the speéific needs
of individual students. Out of this focus emerges elements of diver-
sity fcund‘af‘insfifufions general ly and with developmental efforts
|specitically. There are various Gefinitions of developmental studies,
and differing perspecfivas as to what is appropriate for a develop~
menfal'pragrami fhere is also a range of diversity with cllientele,
ahé as previéugly noted, this range continues to expand in‘campréhan—
: sfveness. | |

The workshop par*icipan+s‘addressed the diversity in terms of
'fauﬁ insfi*utienal gr@upingsiéﬁ Agricul tural and Technical, EOC,
stfafé community colleges, and city-urban community coileges. The
infarmafion_dfilizédAin the Compos ite College was used as a guide in
' EQmmariziﬁg nﬁmarical data relevant to survey respondents within each
Qroﬁping; Tﬁssé méan ratings are preseﬁ*ed in a Comparison Summary

Chart.
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SUMHARY COMPARTSONS OF INSTITUTIONAL GROUPINGS
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Minority student population*® - 2
Student goal orientation 3.
Background of student body 2
Student body in eoccupational .
programs* 56% 75%+ 52% : 35% 47y
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Climate: Institution

College rosponse to student
needs 3.0 3.6 4.3 3.3 3.5

cCollege response to
commani ty needs 2.8 4.6 3.3

College response to faculty :
needs 3.4 3.2 3.0 3.0 3.z

Self-Asse

w
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%
-
~

overall success of program 2.9 4.0 3
Perceptien of other staff )

rating of program success 3.7 -3.7 3.3 . 3.6 1.5

btudents served by Developmental
Programs -

Proportion enrolled in ) :
occupational education* 50% 80% 52 s0% 52%

* percentages rounded off
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As discernible from the chart, the category of Upstate Community
Colleges has the greatest number of respondents, while the other
groupings range from three to five.' Observations should be made within
this perspective. Discussion will focus only on those ratings that
‘have a mean of fDUFer>abGVei and of iwo or Iiaievl(::vw,i and that vary from

the composite mean a minimum of .5.

Agricultural and Technical Colleges. Data from Agricultural and

Technical respondents suggest that their faculty enjoy a greater
freedom to experiment (4.4) and voice in governance (4.6) than
Composite Co!lege and demonstrate a very positive attitude toward
Career programs (4.8). Over 75% of the student body is anral!éd in
occupational proarams with this high percentage reflected in +he i
occupational education audience served by their developmental éff@r+s!
The prégrammafic design employed Is a center approach with courses
Usually offered In reading, study skills, and wrifiﬁg on an individual
?P non-credit basis; in conjunction with other supportive services
Such as counseling and tutoring. Community needs (4.6) are viewed as

an jmportant consideration.

Economic Oppa@iugi;g,Céniéné_ The staff at EOC's possess positive

attitudes and understandings (4.0) toward ncn—frédifignal students énd
'PPGQrams which are above *hé Cempééifé G@!lége mean as ultimately all
serve as developmental faéul+y? This fécf diminishes ﬁroblemafic areas
asscciafed with faculty interactions, administrative support, line/

staff and budgeting. The student body represents the lower SES level

1¢1,0) and has an inner-city background (5.0). The minority population




tends to comprise over 50% of the student body. EOC's, by definition,
_QPEFEfEJTG meet student needs (4.3). The major audience served are
those sfgdén+s enrolied in certificate programs. The majority of
support comes from SUNY funds although there are small grant resources.
Programmatic approaches are eclectic in that usually it consists of a

center and supporting services in conjunction with courses.

City Community Colleges. The city or urban community col lege

faculties have a greater than fhe Composite average voice in governance
1(4.6). Their students tend to be more goal oriented (4.6), and come
from a more urban background (4.6) than the Composite Céllege. The
programmatic approach is often a center with supporting services and
courses offered in reading, wrifing, English as a second language,
speech, study skills and math. |In some cases, basic skill courses are
integrated with content courses (i.e. psychology, history) or utilize
skill materials that may be related to the major program of study

| li.e. nursing).

gp§§g§g7Cgmmun£iy Colleges. The upstate community colleges do

not vary significantly, except in scope of program or program design,
' from the desérip%ién of Composite College. The greatest difference is
the 10% minority population which Is one-half that segment in the

{ Composite.
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Commonakities of Proghams

The-pré&eding discussigﬁ underscores diversity while,simujfane
eously indicating areas of commonalities among programs. These
écmm@ﬂali*ies cut across programmatic approaches and iﬁsfifuficﬁal

settings, and are illustrated in the following statements:

. Faculty members at two-year institutions
generally value effective teaching and career
programs fto a great extent.

2. Institutions respond to student and
community needs in a moderately active
degree.

3. Developmental programs are rated at better
than moderately successful although there
remains need for a more successful image
generally, as evidenced by lower "other"
faculty ratings. -

4. Students aré usually from middle/lower to
lower SES levels, and they are seen to
exhibit gcai orien*aT:an of moderate sfrengfh.

5. Student academic.néeds in reading, study,
communication and math skills are universal
followed closely by non-academic needs such
as motivation, career déclsign—maklng skills,
and kﬁawledgé cf self..,

6. Campanan+s af develcpmenfal pr@grams
reflect student needs utilizing a variety
of prggrammafuc designs. .Several kinds -
of supporting services and components
address persanal nan-academic student neéds.

7. The :Ilenfele of . dsve!cpmen+al effar+5 are
usually comprised of 50%+ enrolled in
occupational programs; and are usually
day/full-time degree or certificate
‘programs.




8.

A variety of student: selection and recruitment
procedures are’ employed, Testing in some form
emerges. as the most common technique in both

"~ -selection and . recruifmenf Students: in career

programs- are enrolled in- develapmenfal @fferings

-through a combination of methods such as

faculty advisement, admission scheduling and
vclunféering

The m maJcriTy af programs ara Iargely supported
by institutional funds, however grants are

often emplcyed to initiate and/@r supplement.

In the fcrthcaming,Sec+ien v, reccmmanded
materials, strategies or techniques provided
by the respondents are delineated. Common-
alities within these recommendations are
observable in programmatic components
relative to: 1) desired student outcomes,
2) standards of program success, and 3)
mode of instruction. With less frequency,
commonalities are also discernible for:

) measurement tools utilized, 2) recom-
mended materials, and 3) unique strategies
or approaches,




AM RESOURCES —
A A B I W IN

ised of reéaurces re:émméhded by respondents
terials are grouped by components Théf are most
I-programs. These include reading with a total”
sy of 29, writing with a total identification
skills with a total identification frequency
3l idenTificafian frequency of 22, and
zision-making with a total identification
2ach component, recommendations of more than one
dd in Resource Summary Charts relative to: a)

15, b) é*andards of sﬁccess, ¢) unique stra-
leasurement tocls, e) recommended rna"harialsi
‘ion. These strategies and materials are |inked
‘ironmental characteristics in which they are
student charac*efis%lés! basic prcgram design,
quency‘af recommendation. It was determined
racteristics were more discriminating than

fell mid—ranéeg

ortance of noting the frequency an Item had
lerscored by consensus of the workshop parti-
Jove one are given for each item In the

Those items having been identified by one

-achment A.




Assessment. Resources that received recommendations from
respondents teaching program components that were rated "most success-

ful”™ are so identified in the Summary Charts.

Special Student Characteristics. To aid in the linking of

resources to environment, special student groups with which these
resources and techniques have been used are identified. When resources
received recommendations from institutions with 50%+ minority popula-
tion, with an inner=city/urban setting, and/or with 75%+ student |
population enrolled in occupational education programs, it is shown in
the Resource Summary Charts. The lack of an "X" jndicates that the
materials were recommended by respondents in no particular discrimina-
tory pattern or that they were not recommended by programs reflecting

the student characteristics.

Basic Program Dedign. The diversity of developmental programs is

evident in the data. As previously noted, responses can be grouped
into four categories: 1) block scheduling -~ usually four credit
courses a senmuster in length, i.e. reading, writing, math; 2)

centers -- a physical area that serves as a learning or skill center
and as programmatic focus; 3) designated courses -- one or two credit
courses in basic skill areas or in a cénfenf area; and 4) integrated
teaching =~ a conscious effort and policy to integrate developmental
instruction with regular course work. Nearly all respondents
described their programs as a%fering supporting services. The variety

of these services ranged from peer futoring tc normal access of

counseling services or individual faculty assistance as requested.




Therefore, it is assumed that supporting services are present to
some degree in each of the four basic program designs.. Recommenda-
tions from the respective programmatic appféaches are indicated in
the Reéaurca Summary Charts,

Other areas identified as additional components by one or two
respondents are illustrated by areas such as English as a second
language, speech, English, science and business. Usually these

areas were singularly identified. By way of illustration, selected

additional components are summarized in Attachment B.




READING TROGRAM COMPONENT: RESQURCE SUMMARY #]

Jcadgnated Integrated | "Most Successful”
Counsea Teaching Assessment Rating

am Frequency of BEock
[dentification Scheduling

gired Student Qutcomes

increased comprehensien 26
increased reading level 26
increased reading rate 26
increased vocabulary [
pogitive attitude 2
increase enjoyment of reading 2

L ]
b 3 e

XX B b X
E -]
bbb e

indards of Success

yeneral Improvement ’ 19 X X X X X
reading at specified grade
level=12th grade level 10 T X X X - X
10th grade level

iwcore of 50+ on Stanford :
Task Exam 2 X = = = =
fouble rate of reading=-
70% comprehension 2 = = X = =

gue Strategies/Approaches

‘requent short readings of
high interest selections
with immediate test,
correction and review 4 X

onsecutive class-lab periods;
Instruction followed by
practice 3 X X = =

surement Tools

elson Denny ) X
‘tanford Tests
alifornia Reading Achievement 3 X

(%]
Ed
L

e e
L

ERI

Aruitoxt provided by Eic:



~ Special Student Chardctenisiics T T
1en City/Unban ™ 50%+ Minoxlty 758+ in Occupational | Diagnostic Pre-Post
: Population Education

U -
I ¢ & 3 3
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B
hep B
¥
> X
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READING PROGRAM COMPONENT:

RESOURCE SUMMARY #], cont.

) - o ) B - ”_E/i,égfﬁrmr Yesign T - T
Ttem Fraequencty of Beock Cenfens  Deatgnated  Tntegrated "Most Success ful”
sren Identificution Scitedulin Counses Teaching Assesamestt Ratiugs
zommended Materials
Jamestown Publishersz 5 X X - - X

Topics for the Restless 3

Selestions from the Black 4

Voices From the Bottom 2
Bantam Series -- High Interest

Paperbacks 5 - X X X X
SRA Reading for Understanding 4 X - X X _
$RA Reading Lab 3 - x - - -
PROBE: Workbook and

Cassettes, C. Merrill

Publishing Company 3 - X X - -
©pl Controlled Reader and

Skimmer 3 X = - X =
ractics II, III 3 X X X X =
Yow to Read Factual Literature

{W. Pauk) 2 = X - = -
Program SRA 2 = X = - -
5¢ a Beitter Reader 2 - = X - =
Reading Versatility

{W. Boyce Adams) 2 X X - - X
Six-Way Paragraphs

(W. Pauk) 2 X X - = X
YoGraw Hill Baszic Skills 2 L4 - X - -
je of Instruction
learning lab 17
discuszion 14
sudio/tutorial 9
lecture 7
tutoring 4
seminar 4

L
o .

Aruitoxt provided by Eic:
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" Special Student Chanacteristich

r City/Unban

503+ Minonlly ~ 758+ An Occupational

Popubation Education

Diagnostic

Pre-Post

I I |

ERIC:.

Aruitoxt provided by Eic:
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STUVY SKILLS PKOGRAM CUMPONENT:

=2 ]=

KESOQURCE SUMMAKY #2

Frequency of
Identification

Teaching

esignated Integrated
Counses

"Most Succcssful”
Assesament Rating

. .Degired Student Outcomes

time management skills
task organization skills

Standards of Success

general improvement

Unique Strategies/Approaches

bi-weekly plan sheet
main idea, example clues
5Q4R study method

. Measurement Tools

Brown Holtzman

. Recommended Materials

How to Study in College
(W. Pauk)

Listen and Read =- EDL Program
With Cazseties

How to Survive in College ==
Cassettes

Effective Study (Robinson)

Mode of Instruction

lecture
. discussion
i . learning lab
- geminar
tutoring
audio/tutorial

21

Ty Bl %

W

13

LN

e o,
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— Special Studeni Chandcletidiics e ,
Imzea. City/Unban 509+ Minoncty 75%+ An ngpaiwm& Diagnosiic Pre-Post

Popubation Education
X X ¥
X X X
X X ¥
- = X
- - X
) - X X -
- = X
- - X
- - X

A ruiToxt provided by ER



WRITING PROGRAM COMPONENT: RESOURCE SUMMARV #3

T " ' " Progham Deadgn
1tem Frequeiey of ~ Bloch Centend  Pesignated Tntegrated "Most Success fuf”
fdentification Sched:ling Coursod Teaching Assessment Ratiug
Desired Student Outcomes
improved grammar gsagde 23 X X X X X
improved sentence Structure ' 23 X X X X X
improved spelling 19 X X X x X
improved theme structure . 19 X X X X X
improved style 17 X X X X X
increased confidence 3 X X - X X
legic of organization of
thought and writing 3 X X X X =
structure and development 2 - X = ¥
improved vocabulary 2 X - 2 -
Standards of Success
general improvement 18 X X X X X
demonstrate ability to write
an dcgeptable essay 16 X X X X X
gkills in specific content 3 X = X - X
Unique Strategies/Approaches
smal] group peer evaluation 5 X X - =
tutor cohferences 2 - X X - =
pre and post conferences 2 = - - -
Measurement Tools
egsay or writing sample 8 - X X = X
Recommended Materials
Paragraph Practice
(Kathleen Sullivan) 4 = X X - X
English 3200 and English 2600
(Harcourt, Brace,
Jovanovich) 3 X X X = X
Essays, articles, short
- stories from NY Times,
Saturday Review, Atlantic,
NY Magazine and others 2 = X - = X
Steps in Composzition
(Troyka and Nudelmann) 2 = X - - X
Sentence Combining
(W. Strong; Random House) 2 = - - - -
Aﬁ:sde of Instruction
discussion 12
skill(s) lab 11
tutoring ) 11
-lecture : 10
seminar . 7
.“individual instruction A 2 ) 3 6

Aruitoxt provided by Eic:
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Inner City/Unban 503+ Minonily 758+ in Oamp@a.amz Diagnostic  Pre-Prat
Papui@t@n Education
X X X
X x x
X x x
X X X
- - X
- - X
- - x
x x x
x X X
- - X
- = e x =
- - X
- - X
- - X




MATH

PROGRAM COMPONENT :

RESOURCE SUMMARY #4

1tem

Frequency of
{dentification

Btock

Scheduting

gnam Desdgn
A estgnated

Counscs

Integrated
Teaching

"Most Suceessful”
Asscasment Rating

Dggi;eﬂ Student Qutcames

improve basic arithmetical
computational and
reasoning skills

improve computational and
reasoning skills used
in Algebra

Standards of Success

math through elementary
algebra
yoeneral improvement

unique Strategies/Approaches

small greup study

Measurement Tools

-

Recommended Materials

Elementary Algebra
fMoon and pavis; C-
Publizhing Company)

Merrill

Intermediate Algebra
{Moon and Daviz; C.
Publishing Company)

Merrill

Mainstream Tapes
(C. Merrill Fublishing
Company)

Mode of Instruction

tutoring
discussion
learning lab
audio/tutorial
lecture

lé

16

b
T by

b e N

‘*No measurement tools were identified more than once.

ERIC

Aruitoxt provided by Eic:
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F - S ay,aﬂ Student Cimmatwac& - ) T
1 Tnnen C;ty/umban 505+ Hinonclty 753+ 4n Ocmpa;cmmt Diagnostic Pre-Post
: Popufation Educd»tmn
X X X
X X X
X x X
X x X
. _ x
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VOCATTONAL-PERSONAL DECISTON-MAKING PROGRAM COMPONENT:

RESOURCE SUIMARY #5

Frequency of
Identification

Block
Schedufing

Tnteghated

Teaching

"Most Successful”
Assessment Rating

besired Student Qutcomes

improved yrderstanding
of personal needs and
‘abilities

identification of
tentative career
goals

gelection of program
major

Standards of Success

general improvement

Unigue Strategies/Approaches

Interest Tests: Kuder or
GATE

Measurement Tools

Strong-Campbell Interest
Inventory

Kuder Preference Inventory

Hall's Occupaticonal
Orientation Inventory

" Recommended Materials

CEEB Decision Making
Materials (Decision/Out-
comes; Deciding)

- Mode of Instruction

group experiences
discussion
one-to-one
lecture
- ' gemipar
audio-tuterial

o

ERIC.

Aruitoxt provided by Eic:
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‘Recommendations fon P@gnmmnmg §I@nda§dé
'i‘7Aﬁ,iﬁ{endéd Ioné—range GQ*:@me of Tha pr@je;* hasabéeﬁ the
k;idenfificaficn qf'éfaﬂdarﬁs or quality measures for deyélopmenfal
;sfudfss programs. The queS%iannairé’défa synthesis and Théxdfscus=
 5ién5 by the workshop pérfiéipaﬁfs p@iﬁ* to recaﬁmendéfi;ﬁs of what
.agghf TQ be, rather +haﬁ val idated criterion méasurés.based én wﬁaf
is. | |
- Many but not all staff members, for example, feellfhaf an
”eleVenTh grade reading level should be a program exit criterion.
Some staff members feel Tha+ a well-written essay is an appropriate
iﬁdicafor while others look to discrete writing skills as evidénée.
Several programs use an iﬁférdeparfmenfal mathematics examination as
a préfi:fency measure, but the proficiency level requireﬂ for engin-
eering technology differs from that neéessary for many human service
programs. An improved self-concept aﬁd increased skill in decision=
making were listed as goals of many developmental programs but few
require that a firm career goal be set as an exit criterion.
-Because of‘fhis diversity consensus from data was reached on

aﬁiy one rather comprehensive exit standard, general improvement.
This criterion is defined as the instructor's Jjudgment that improve-
ment in skills and affifudéé has taken place to the extent that the
student now has a reasonablé chance to succeed in his or her: chosen
course of s+udy.‘ Instructor judgment is arrived at through a variety
of assessment techniques ranging from standardized test measures to

observation of behaviors that reflect attitude changes.
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The data resulted in several commonalities among programs

iden*ffiéd in The preceding Resource Summary Charts.

ties pr@vude recommenda*:ans in the form of s+afe—af the-art

‘standards.

sufficient evidence to support recommendations in the form of

quantified quali%y measures to which all programs should subscribe.
The following consensus recommendations supplement the data-based
commonalities and provide direction from which institutions can

establish their local performance standards given student needs,

institutional characteristics, and available resources.

Instructors for developmental programs should hold
faculty rank and be recruited as specialists in
develapmenfal -education.

The Femedlal or learning skllls cen*er should be
organized and staffed by professionals trained

-and experienced in developmental education.

Communication and interaction among faculty and
staff should be aperaflcnal to not only encourage
positive attitudes but to provnde fDr professional
growth. : :

The teaching asslgnmenf of davelopmen#al |ns+ruc*ars
should include time allocation for joint planning
and follow-up activities,

A realistic range of entrance and exit measures
should be established in’ accordanca with
institutional pallcy

A dlEgﬂDETIG Tes*lng pr@gram should be used as
the basis for assessing student progress through
performance objectives or competencies identified
for all components of devel@pmenfal programs.

To the extent possible, SubJEET ma#faf used in
develépmen*al courses sh@uld ba drawn fram

:should be *hcse needed by students in *henr
, accupafional program aFEES.

Thase commonal i-

However, the data available at this time does not provide

ﬁ 43



. Caursas sh@uld be crednfsbearung, and class size
should enhance the use of individualized
" Instruction techniques. :

- 9. Institutional course scheduling should be
- sufficiently flexible to allow students to take
advantage of segmenfs of develapméﬁfal programs
as needed.

10, Labs and ciéssrgém faciiifiés used in develop~
mental programs should not be physically isolated
from other institutional services and courses,

I'l. Existing counseling services, if not an OFgaﬁiged
program component, should be closely integrated
w:fh the develapmenfal sfudnes program,

12. A peer TUTOFIHQ or %ufcrnng program should be
professionally organized and managed as part
of the developmental effort.

3. The faculty and administration should examine
the question of institutional versus student
accommodation; the extent to which the institu-
tion can change techniques, textbooks and
schedules or must the student always change to
meet existing standards.
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+§ developmental sfudles programs.

Private Colleges

Jr. College of Albany ====---Russell E. Wise, Jr.
" Albany, New York 12208 Dircctor, HEOP

Carol Benjamin- ,
Learning Center Coordinator

"William M. cummings
Instructor

‘Mater Dei College ===-~m=m=mw~ Sylvia Connolly
Ogdensburg, New York 13669  Instructor

Linda Swansor
Coordinater
Learning Skills Center

villa Maria College —-—======= Jerome Neuner

. of Buffalo Instructor
240 Pine Ridge Road Developmental Studies

Buffalo, New York 14225

45

— HUMAN RESOURCES -

Sfaff mambers who E@mplefad one or more of the survey farms
were asked to indicate whether or not they would be willing to
be identified as a contact person for developmental programs.
Eighty-seven staff members agreed to be so ldentified. Names,
.institutional addresses, title and appropriate program component
are listed to facilitate direct contact by colleagues who are -
interested in sharing or inquiring about aspects or items relative

CODRDINATOR

READING

MATH

COORDINATOR »

READING, WRITING,
BTUDY SKILLS




‘Technical College

" “Alfred, New York 14802 .

Canton Agricultural and -

Technical College
Canton, New York 13617

Cobleskill Agricultural

. and Technical College
< Cobleskill, New York 12043

Alfred ggﬂéuituzal and me=seem————— Rosemary Lanshe, ‘Director
R Reading and Study Skills

Dr. L. t;'agsténtine .

Dennis T. Johnson

Dr. John D. Ryan, Dean

Arts and Sclences

' Freéderick C. Monaco

Asyigtant Professor

H. J. Stephens
Assoclate Professor

Jokn G, A, O'Nell

Assoclate Prefessor -

Jozeph Lamendola
Aszoclate Professor

Leo A. Bryant
Director, EOP

Donald Cohen

- Profesgor .

James Nihlicek

-Agsistant. Professor

Veronica Morano Smith
Agsistant Professor

charlea W. Merrill

" Professor

' READING and STUDY SK

WRITING .

WDTN%?QR 7:
MATH

STUDY SKILLS
WRITING

READING

* COORDINATOR

MATH .
WRITING

STUDY SKILLS,
READING.

ADDT! TIONAL COMPONENT=-
GENERAL BIQLOGY .

Aruitoxt provided by Eic:




Morrisville Agricultursl —=m-——c==mm Fred Hildebrand
. .and Technical College Instructor
,.;!9;::15?1115; "New York 13408 -

ERIC

Aruitoxt provided by Eic:

Virginia - Abrahamsen .
Professor 2

sﬂaps, COLLEGE SKILLS FOl
NﬂN!TRﬂDITIﬁNﬁL STUDENTS

' caamrmmﬂ,

STUDY SKTLLS, R.EADING;
'WRITING .




-~ Dr. Henry Pruitt
Assistant: Professor/ -
Department Chairman - -

Charlotte G. McIver

H:g@me Eamn.ity Eﬁlleg s =—~===Sharon K, View
Front Street : .~ - Counselor
'jEinghsmtan, New Y:::k 13902 : ’

:'Eﬂll@ié’ﬁ!‘é&ﬂé l‘.‘amumlty College ===—---— Mary D;Hﬁﬂdick
- Box 1000 B Dirsctor =
Hudsaﬁ; New York 12534 :

" ‘Corning Community College ~============-e=.pnne Cohn .
Corning, New York 14830 . " Director, Special Programs

Penelope Smith
Instructienal Assistant
Math Lab

Kenneth A, Milier =~
‘ | Professor '

Clark H&lﬂ;ﬁsy
Dean of Students

- Dutchess Cﬂﬁiﬁunitg Collega ==mmmmmemememt Debarab WEibmn
| Poughkeepsia, New York 12601 Eaa:ainata:, Study Skills

" COORDINATOR,
. READING

DECISION-MAKING

‘STUDY SKILLS

COORDINATOR

COORDINATOR,

" READING

' MATH

COORDINATOR,

Aruitoxt provided by Eic:




.‘Fnltnﬂiﬂantgﬁml’y t:amm.itg C"al.lége -

- Jefferson Community College ==-=-
- Watertown, New York 13601

ahnstawn, New York 12655

Hudson Valley Community t:.'t:llege e m————

Trou, New York 12180

e e s

Harold R. Morrell
‘Reading and-Study Skiils

Georga Pil]feiy
Director of Counseling

Arlene €. Rambush
Associlate Frofessor

Edward F. Wightman
Developmental Program

Dana L. Johngson
Assigtant Professor

William G. Muller
Assistant Professor

Ruby Painton
Assistant Professor

Ruth Getbehead
Instructor

Stephen Hyatt
Ingtructor

Jamestown ‘Community College =====mw=—===== Elaine §. Johnson
Jamestown, New York 14701

Developmental Studies

Doug Skuggen

Wyman Ansley

. Counselor

James T.: Hogancamp
Assistant Professor

David R. Moore
-Asglatant Professor

carol Y. Scanlon
Asgociate Professor.

' COORDINATOR,

READING

.. DECISTON-MAKING

"WRITING
COORDINATOR

STUDY SKILLS

WRITING

MATH

READING

* ADDITIONAL COMPONENT-—

EIQLEGY

COORDINATOR,
MATH

READING, WRITING

STUDY SKILLS,
DECISION=MAKING

READING,
STUDY SKILLS

DECISION-MAKING

WRITING
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“‘Mohawk Valley

'mmun:itg E‘éllage*-—'“ﬂ ‘Paul M. Guerra
101 sherman-Drive . ... - 07 D.irectar, Learnyig Cenier
i New Eark 135&1 T ‘

v' &;ﬂ:ﬁe E@nmunityi‘ellege N ﬂﬂﬂ'ﬁ?ﬂy@- Rosica

Rochester, New York 14623 = .. Acting bDirector

e R e ol . Developimental Studies
Nagsau (:égﬂtg E:pmgn.itg Callege S .Tames I Ric}Erﬁs

Stewart Avenpe . .. Chalrperson )
Garden City, New York ‘11530 ' : Stuﬂ_ent Personnel Serviceg

Thomas E. Nealon
Chairman, Department of
Reading Services

Hedda Marcus
Instructor

Niagara County Community College =——====~- Dr. Kathleen McWhorter
Saunders settlement Road “OF » I.earning Skills Center
Sanborn, New York 14132

Dr. Gary Livent
Director, Counseling

- Kenneth Raymond .
Frofegsor

. Nﬂét}; Country Eamumty College ==========" Edward Stodola )
- Saranac Lake, New York 12933 Director of Counseling

Patricia Wiley
Assistaﬁt P:ﬂ.fgssar

Ken Youngblood
Agsistant Professor

" Robert Abde
Asgsgistant Professor

COORDINATOR,

' DECISION-MAKING

Ei‘IJRDI NATOR ’

MATH, WRITI NG HEADI NG, #
STUDY SKILLS

DECISTON-MAKING

' CQGEDINMQR .

READING, STUDY SKILLS

WRITING

COORDINATOR,
READING

DECISION-MAKING

MATH

COORDINATOR

READING

WRITING

STUDY SKILLS
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, a ‘Girardin =
Ptep and roP

éalstacm, N&H !’m:k 20940 o

" Norma E411 a ... READING, STUDY SKILLS
- Aggociate Professor : B : R ’

Derek Bloomfield : . MaTH
Asgsigtant Professor o C

Robert Greenman - OTHER COMPONENT=-~
Professor SOCIAL SCIENCE SKILLS
Queensborough Community College mmmmmmee= Judith ‘Barbanel COORDINATOR,
56th Avenue and Springfield ' Principal Investigator WRITING
Bayside, New York 11364 ’
Sandra Selizer WRITING

Principal Investigator

Arnold Steiner i WRITING
Froject Director :

Rockland Comenity College memsesmmsme—=s~ DF, Margaret Martin - ‘ COORDINATOR
145 College Road College Skills Program :

 Suffern, New York 10901

Ellen Klohmann o ' READING, WRITING, .
Instructor : ' - STUDY SKILLS
Marie Caruso - | DECISION-MAKING
Counselor

- Sr:hgneg:-tgéy cagntg c&mumtg College ——*@?‘—Hﬂrilyn M. Starer i ' S " WRITING

. Washington Avenue : Instructor : .

; Schenectadg; N&w York 133(15 B ’
Jessle Malheiros. READING,
Aszistant Frofesser ' . o STUDY SKILLS
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mmpk;ns@:tland Community - caliegg ===—=="Nancy Lieberman
HATH, DEL‘ISIDN—M&KING

‘m-gaem Neswt: }'ark 13053 ) ngelapmantal Studiss Pfr;!g.ram

Pat Bonney ' ' ' " WRITING
Director, Writing Lab . S

- COORDINATOR,

‘Ulster County Community College mmmmsmme-= Lawrence P. Borzumato
" Stone Ridge, New York. 12484 " Dbirector, College Skills Center READING
J. P, Quirk : DECISTON-MAKING
Coungzelor .
i
WRITING

L. James Hess
Chairman, English Department

ADDITIONAL COMPONENT=-

Rhoda R. Mones
SPEECH/THEATRE

. Professor

Edward Pelfer MATH
Asslstant Professor

Joyce Blake STUDY SKILLS

Ingstructor
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Assistant Professor

- = Joyce A. McCoy READING
70" i’ande:bilt Avenue C
;E:agkl_gn; New York
Aliyah Abdol Karim ETUDY SKILLE
- . Buffalo EOC s Claudia E. chiesi COORDINATOR
"' Room 403" Program Development
465 Washington Street and Researeh
Buffalo, New York 14203
Earle M. Lacey MATH, WRITING,
Associate Director READING
Program Development
and Research
' Schenectady EOC = Edith N. Jones . COORDINATOR
-240 - Broadway Assistant to the Director
Schenectady, New York 12305
Lorraine Boaz ADDITIONAL COMPONENT--
. Instructor SECRETARIAL BCIENCE
Allen Brown DECISTON-MAKING
Instructor )
Sgragusé ET —semmm—meam===-= = Nancy EIiSSéI? READING
155 Gifford Streset . Head of Reading Department
Syraf;use, New York 13215 :
Edith V. Robinson, Head - WRITING -
Department of English
Michael O, Sedaore MATH .
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agﬁ erence as appropriate.

_'_develﬁpmen: of flexib.le ;‘eaﬂing skills
"gmwth of. grade lavel
reading rate

chool equ:vaigaég

‘Standards of Success

uéir.is’ 'Read.iﬂlj" Tésé o

gug Stra’te ie’S/ﬁ" roaches
‘required min;mmﬁ of réading
quarter system, requizing gevaral modules
lah m:ltk; r:ﬂmpleteé at 80% or better
competency based.learning )
ng on. & one-tog-one bas.is
"sbag: :Eadjngs with written oral testing
. personal journal in which students identify
reading strengtbs/veaknésses, in-
struction d;rév:t&{i toward their
iééﬂtifiéd peeds -
dual testxngstsachgr and studeﬂt read the
. same gelection, take tests individually,
. then discuss answers ’
ns.mg Student asgistants who have .already been
tﬂmugh ‘the program o
“limit the clags size te five
student corrects own m:x;k for .lmediate fead=
. back .
‘comfortable, attraetive féam for sustaméd
.gilent. :eading and textbook study
gump:ehensian aﬂé factual questions
' ¢ popular papgrbae]as ‘divided into ehaptgrga
" elass members read and report
gtown: T.ln!eé Reading Exercises
',ec:gnitive styig magping )
. reading 'eye camera:
.inii?iﬂual tutorial wiﬁh tests and with in-
dividual’ peed ma,h.mgs
inﬂiv.iaugl ;’Eﬁdlngﬁstudént chooses material;
S teacher and student discuss
. audio-visual'aids with instant self-testing
- claz pariads_witﬁ immediate testing
-vecabulary worksheets
. pressﬂt vocabulary bafore .r&gaing selections
of paperbaeks er magaziﬁe ‘

al ng ifith def.inite

it disEussicms on .literai,
affeative E@@rebeﬂsiéﬂ

B
&
b
Q
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ATTACHMENT A

o A,ttaelunent A pae.smté Jze;amea ﬂuut wene neaammandad by one
nespondent. Thede are included 40 ti@t they may be used as a

Measurement Tools ||

Diagna;zzsia-—-sngllsb Emperativa Réad.mg Test "

Gates Hacﬂimtxe Reading Tsst -
Ta(:tle::s Ir

RFU Elacemen: Test
: EDL Eye. Camera Test -
swa Silent Reading . .
read aloud ungraded matérual ’
Spache Diagnostic Reading Scales
Xerox Listening Test
high Séhﬂél :eading rgt:ﬂrds
REAL
SREA Every Day Adult
Reading Efficiency Test

- Pre=Post )
Gain Scores---English Ceoperative Reading Test
. Gates MacGinitie Reading Test
RFU Placement Test = -
Stanford Tasks
tests of cﬂmp:eheﬂs;an ana rate related
ko texts
Spache Dlagnostic Reading Scales
Cornell Study Skills Inventory
cooperative reading
cemprehension test
Davis Reading Test
Reading Research Center-Uni Véfsi ty
of wWyeming
Gates MacGinitie
Iowa Silent Reading Test-Level IT
Diagnostic Reading Survey-Triggs

Recommendad yt'ar,t,ér.{alé

Increased Reading Eff;.:iensy and Haintalning
Readlng Efficiency mil.le:}
Efficient Reading (J. Brown; Houghton=Mifflin Company)
Toward Reading Comprehension, Book 2~
(7. ‘Fa Sherbufne, Dy C.kHeath E'Qmpany)
How to Survive in College’
Instructional/Comminications Tecfmlagg :
Reddings for unde:standing {Thelma Gwinn Thurston)
H:::dcraf: S-Canmuny.:‘aa .
FAR
:Vsaabularg for c,‘g.zlegé Students
' Structural Approach to Reading Imprnvement
Vocabylary: English Vocabulary Cards

gl;:;'dé ef iﬁstfyct}éﬂ )

t,lmed ‘readings

- reading and answering quest.laﬂs
gtructured classroom
daily practice

two levels of programs~class and lab
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lga

study
notes

rreas
Science course
19

ind note taking

rtives-80% achievement
e objectives

anxiety
uce

' or weekly planning

wose gpecific
1 to Improve

: logs work, play
own strengths and

s Students d.i;e-t:t
vds over of skills
v pkher

dlls and overcoming
smmp;ishmgnt af
lay

ntal set for studgmg

eise

T

i@s-3-5 students in groups
g.lan and sturiy j@intlg

Measurement Tools

blagnosig=----McGraw Hill CTB
Wrenn's Checklist

clags discussion

likrary constructed tast
informal

use own diagnostic instrument

eg—~=-MoGraw Hill Basic Skills

~ Nelson Denny
Purdue High School English Test
Hadden Peak Computational
Self-Evaluation

Recommended Materlals

Academic Skills Program (Quest, Cohen, King, et.al.)
Variety of texts and self development exercises
Studying Effectively (Gilbert, Wrenn)

Joffee materials (Wadsworth Publications)

College Skills Program (S5ack, Yourman-Reading and
Social Studies series combined with an approach
that allows students to discover own needs)

Bagle Skill Program (McGraw Hill)

Sygtems for Study (McGraw Hill)

How te Read and Study for Success In College
(Holt, Rinehart)

Innovation Learning Strategles, 1975-5RA, Special
Groups (edited by Stan Klosek, Ayahoga Cféllege)

How to Take Tests r.:la Millman and W. Pauk)

How to Write Themes and Term Papers (B. Ellis)

Developing Reading Efficiency (Hess)

Writing the Research Term Paper (Houser and Gray)

The Reading Line=Social Studies (Irene Relter)

Student's Guide to Effective Studg (Emwn)

How to Stuﬂg (Morgan and Reese) -

Bert Methods of Study (Smith)

Learning to Learn (5mith, et.al.) . :

Study Skills Cassettes and Filmstrips (New York T,lmes)

Singer-Graflex Audie Study Haterials

Mode of Instruction

assessment
study guidss
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o Wniting F&ﬂgm Component

. Desired Student Qutcomes

logic, critical reading
. emphasis on adeguate writing

- library resource

improve reading and listening skills

- Standards of Success

peer judgment

dcceptable paragraph essay

achieve success in job/school

competent fer "C" in composition
grammir/wmeciiznlcs test

baslec research project measurably improved
student judgment

urz;gue Stra :egies,fﬂ_grm&hes

dlagnﬁst;a 8524y

taxonomy of writing difficulties

mastery quizzes

amall group instruction; instant evaluation
and feedback .

in—-class writing from mé‘els

difficulty of conveying one's Gestalt to
another

small group of students do .r::writés af other
papers

discover what is involved in .read;iﬂg and
listening then write for the benefit of
listener or reader from that point of view

writer takes point of view of someone else

manageable groups-20 or less

mastery learping techniques with Ear:h
written asgignment

students begin writing about their interest
areas

individyal or small greoup instruction

student/instructor conferences

heuristics (geveral zystems) journal,
sentence, etc.

class exchangs

actively engaged in writing experience at
edach session

daily Fournal writing

individual chapters-crally shared; base
listeping and writing or reading

experiential writing .

diagnosis of specifie problem areas to en~
courage prompt lmprovement

outline of topics as group

workshop approach

use sccessible models from students

Measurement Tools

Djagpnosis-=-=-«personal diagnostic 5}3@3:5
SAT=ACT
Harbrace Diagnostic Tests ]
tests for business english essentials
Educational Skills Test

Gain Scores—--English 3200 tests
- English 2600 tests
modified Holistiec Scale
locally developed Ingtrument: Seltzez/
Steiner/Kogen Taxonony
CEER Advanced Placement Test
writing samples

Recommended Haterials

Gestalt Materials

Eschler on Ferspective

Thesatirus

English Review Manual

Harbrace coellege Workbook

Correct Writing (Rutler)

The Practical Stylist ¢5Sheldon Baker).

You Can Write (Grasso and Maney)

Grassroots (Writer's Handbook-Fawcett and Sandbgfg)

How to Read and Write iIn College (Dodge)

Students Guide for Writing Papers (University
of Chicago Press)

write on! (8lack and Coterell)

Mode of Instruction

discussion

demonstrate and edit

conference and classroam practice
writing practice

program workbooks




Desired Student Outcomes

relisve anxiety over math
propare for next course
attitudes and avareness

Standards of Success

math through intermediate algebra

pass non—credit course

ability to pass math course reguired
by department

80% accuracy of percentage of problems

math skills grades on modules tests

Unigue Strategies/Approaches

group tests

sit in on chemistxy. physics and general
sclence course and correlate these to
mnath

marathon szessions to do remedlation

faculty recommendations, worksheets

application of math to interdisciplinary
curricula

self-paced lnstruction unit tests

tutoring

two teachers available between classes-
student nesds

topics Intersected with English curricula

experlential activities in graphing, algebra,

arithmetic and theory
peer tutoring; self-testing
Math Learning Lab

Measyrement fools

Dilagnosis=----N¢S Minimum Competency Test

) California Achlevement Test

Comparative Guidance and Placement
Programs of the College Entrance
Exan Board

Form A and B of Dlagnostie Test in
Fropt of text

high school grades

standard test scores

Dpersonal interview

department competency test

local diagnostic test

shork locators and check-up tests

inkerviews

informal

advising sessieon

in=house math test

Bre=Post
Galn Scores-—-department competency test
)  Form A and B of Euagﬂastu: Test in
Front of Eext
conitent test
gerles in math modules

Recommended Matorials

Flementary Algebra (Cohen and Cameron: Cummings’
Publications)

Arithmetic Module (Washington; Cummings Publicatiomn

Essential Arithmetic (Johnson and Willis; Wadsworth
Publighing Company)

Eszanktial ﬂlgebr& {Johnson ‘nd Willis: Wadsworeth
Publishing Company)

any low-level elementary algebra tost

After Math (Creative Publications)

Videe Tapes (Cambridge Book Company)

preliminary Math (Amsce Schoal Publishers)

Series in Math Modules (Ablon et.al.; Cummings -
Publlezations) -

SRA Basic f‘amputatlan 5kills=Algebra Sk,illsxit

Basic Math Forms:; Arithmetlic—=Algebra-Trigonometry
"and the slide Rule (keller and Zant; Houghton
MiFElin Company) : ’

From Arithmetlc te Algebra (Bloomfield Reston
pivision of Prentice Hall)

Mode of Instiuction

geminar

individual instruction {(tutoring)
progranm tests -

recelve help as needed

gmall group studg

self~paced

problem=solving




Desired Student Outcones

*

Standards of Success

better awvarenesz of self

student judyment cutcones

zelf-understanding and relate to career

clearer identification of career cholce

attendance

ability to follew verbal/written
direetions

upgrade employment

job placement: :

idea of goals and design strategy

personal sense for effectivensss

intercst—invelvemsnt

Unique Strategies/A

interaction in counseling-—in-dapth counsgeling
peer counseling
freadom of discussion but opinions must
be substantiated
reality-testing, on-site vEsits by students

Measurement Tools

General Aptitude Test Battery
Minnesota Vocational Inventory
Edwards Personal Preference Survey
Flanagan Aptitude

Personal Orientation Inventory
EEPI :
Strong Voecational Interest Hattery

Recommended Materials

Simon, Monatakes, Rogers, Maslow

How To Decide: A Guide for Women. IF You Don'®
Know Where You're Going, You'll Probably End
Up Somewrhere Else

Oceupational outlock Handbook

Directory of occupational Titles - Volume I and
Velume I

Career Exploration Kit-5RA

What Color Is Your Parachute (Palles)

Achievement Motivation, Goal Setting, Self-Analysis,
Environmental Search materials

You Pack Your Owa Chute-=Film

Values Clarificatlon, Success Apalysis

Hard Cholices: Strategies for Decision=Making

Center for Humanities=S5lide, cassette

in area of interests Values Auction
require individual sessions
emphasis of cognitive and affective; also
theory In a credit course
Mode of Instruction

N learning lab
: tutoring

*No rdesired student outcones with a frequency of less thah three were identified.

58
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