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b THE FIRST AMENDMENT ". . . presupposes that
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thered out of a multitude of tongues, than
through any kind of authoritative selection.
To many this is, and always will be, folly;
but we have staked upon it our all."
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INTRODUCTION

This is a descriptive study for young people ages
16-19, all of whom have one thing in common. They are the
post-Korean-war children, born shortly befote the assassin-
ation of President John F. Kennedy. Within another decade
they will be in the age group from 26 years to 29 years,
and they will be at the stage of traditionally greatest
consumption, raising families, buying houses (or condomin-
iums) and amassing some of the ﬁaterialtaspects_of well-
being that are part of life in this countty as we know it
today.

This is a descriptive study for teachers who have
these young people now and, since tﬁe birthrate ‘is de- -
clining,l no such rich harvest from a new crop ofﬂehildren
will be coming along in the near future.

In another decade, this present groﬁp of young
people will be coming into control of our social institu-
tions and, asvit,has been stated in many diffe;eht ways,
many of them are not entirely satisfied with the tfaditional

American goals of material consumption, nor are they ready

to accept goals which may tend to destroy spiritual values™ '

lRlchard A. Falk, This Endangered Planet (New York
Vintage Books, 1972), pp. 14€+-159,

l‘:
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as well as the environment. The prevaiiing.nostalgia is an
indicator tha; they may not consume as previous generations
have, because they better uﬁderstand the meaning of "buy now
and pay later."

This is a descriptive study for teachers who have
young people in tﬁeir classrooms now who.have never‘kﬂown a
world without television. They grew up with television and,
as many educatofs know, they have become psvchologically
attuned to the picture tube and have developed a special
kind of emotional involvement with television as their means

£ receiving communications. |

This author asserts that the print media with its

seguential presentation of messages--letter-by-letter,

represents a linear process that may become alien to this

-next generation, unless both the print and electric mediums

EN

are used as a catalyst for increasing sensitiviéy to the
meaning of words and how these words help people establish

their value systems.

Educators may ask, "Can the study of mass media be

an effective tool in.helping young people work toward estab-

lishing their own values?" And the answer may very well be

"Yes." Because, what does the media talk about? People!

And what better way is there to examine one's own thoughts
than to cempare them with the thoughts and espirations of
others'> U51ng a newspaper first, then maga21nes followed by
radio, telev1510n and movies, the student has--rlght in

front of him--a gamut of events involving a variety of

11



.:~\v‘3

thoughts ‘and values. He or she can see and read about otheﬁ

people and begin to understand how they. think and‘éc;, and
can begin to measure the results of their behavior.

As many teachers know, students need to understand
the harsh realities of locsl, regional, national and inter-
national life and the many and variedvforms of conflict of
ideologies, in order that they may see the sameness in
differense, the similarities in opposition and the harmony
in sonflict- in a word, a theoryv of values. |

The medla can be used effectlveTy to teach the stu-
dents this "learning for living" if educators stress, in

class, how necessary it is to understand what it means to

choose freely Zrom alternatives after carefu1lv cons1der’ng

the consequences of each alternatlve; to possess happiness
with their choice; to possess a public—spirited willingness
to affirm it and to be committed to doing something with
their choice in some established pattern of life.

When the students will have firmly established their
attitudes is difficult to say, but this author can see a
more honest search being made By the student who reads and
reflects, listens and feflects, and views and reflects upon'
himself and others as recsrded daily by the media.

This, then, is a descrlptlve study for teachers and
students vho will, hopefully, dlscover Lacts (who, what,
when, where), make generallzatlons (why and how) aud develop
concepts (so what?) in thls spec1f1c study. Once this has

been done, the prOcedure of developlng slmllar approaches

12
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becomes- an ;rganlzlng, rather than a theoretical, challenge
for the students as well as for the individual teacher.

If the purpose of schools in our society is to allow
students the opportunity to work out their own definition of
hqppiness, rathe; than cqnfer this happiness upon them, then
this study deals solely with the concept of change. -Changeb
which will take the fragménted, unrelated, normal "run-of-
the-mill" curricula and mold it into an understanding of the 
cybernated world in which'wéﬂéll live,

The reade%szill note that early in this writing the
first change’thatAwill be encountered is the move away from
the word "descriptive study" into the.class;oom-oriented
words "suggested classfoom material.™" Ultimatelf, that is
how this writing serves iﬁs purpose., It is material to be
used (in whole or in part) according to the recognized.
needs ©f the teacher.

Most teachers would agree that for a studént to en-
joy an examined life, he or she must not only be exposed to
theztéchnical functions of life, but also to thé aesthetic,
so that, on the one haﬁd, the student iearﬁs how to earn a
living, and on the other, he or she understands and appre-
ciates the world in which they live.

The writing attempts to be an amalgaméted sum 6f

inductive teaching strategies that will excite students

2The terms reader and teacher, as they appear in
this writing, are synonymous.-

13
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into learning how to‘learn more about the media's "messages
of influence" directed ai both the techhical.(quantity) and
aesthetic (quality) aspecté of life. .

It is important that the teacher understands that
inductivé teaching doésqnot seek aefinite solutions but,
‘rather, causes  the stuaent to make the transition from what
'fis" té what "must be considered" before any solution is
attempted. For exampre} this writing begins with a gquota-
tion from Richard L. Tobin and'ends with the proldgue from
a book by Hal Hellman, with the words in-between serving as
an attempt to -help the teacher and the student answer the

4

guestion, "So what?"

14
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CHAPTER I
TEACHER ORIENTATION

In another generation, most of the homes in America
will have an electronic communication center connected
to a national control for both entertainment and news.
If you want live television you press one button; if you
want a fresh daily newspaper printed right in your home,
you will press another. The video cartridge or cas-
sette, will transform television by the mid-1970's, and
for that matter phonographs and records, as we know them
may disappear because in this home electronic center
anybody can-'bring to heel ‘virtually anything-he wants at
any hour of the night or day in the line of amusement or
informationi by sight, sound, or both--and in color at
that, . . .

When Tobin wrote the above, he was.discussing the
process of how technology caﬁ combine the print and electric
media for the rapid dissemination of information to a speci-
fic audience. How this audience reacts to this technology
brlngs to mind the thoughts of Mumford

. « . automation of automation is now a demonstrable ir-
rationality in every department where.it has taken hold:
in the sciences and humanities as much as in industry
and warfare. . . . this is an inherent defect of any
completely automated system, not an accidental one.

v Furthermore, the moral should be plain: unless-one
has the power to stop an automatic process--and if neces-
sary reverse it--one had better not start it.3

Y
S

lRlchard L. Tobin, "Publishing by Cathode Ray Tube,"
Saturday Review, ‘10 October 1970, p. 61.

2Lew1s Mumford, The Pentagon of Power (New York.
Harcourt Brace Jovanovich, Inc., 1970), p. 182.

3

Ibid., p. 180,
7
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It appears to be fortunate for most of us that the process

of automation started dufing the Industrial Revolution'ana .

few, if any, really want it to stop. However, cur society

.appears to be caught up in a turmoil when’we read something

;‘like the following:

The Associated Press has announced plans for a com-
puterized high-speed transmission system for general
news, The experimental effort will transmit news 16
times faster than at present--1,050 words a minute as
opposed to the current standard of 66 words a minute for
general news circuits. The Detroit (Michigan) News,
Washington (D. C.) Stair-News, and the Baltimore (Mary-
land) Sun, will participate in the experiments,

The AP's computers in New York will transmit to com-
puters at the Detroit News and Washington Star-News
during the experiment. At the Baltimore Sun special
high-speed teleprinters will receive the AP's computer
transmission . . . if the three-paper experiment suc-
ceeds as expected, it will be a prelude to offering the
service nationally.4 :

In order to derive meaning from this kind of inform-
ation, it is suggested that you, the classroom teacher, take

a nine-week "stop, look, and listen" approach to what is

happening in the five mediums that this writing discusses.

You might be able to change the direction we are going as we

pass through Fabun's "promised land - telemobility"_éd-

5

dressed "To‘Whom It May Concern,"™ but you may not be able

“to stop it.

The guestion to be asked and answered in this

4upp; High-spéed Transmission," ANPA Newspaper In-
formation Service Newsletter, 30 September 1973,°p. 3.

Spon Fabun, The Dynamics of Change (Englewood
Cliffs, N. J.: Prentice~Hall, Inc., 1967), pp. 1-32.

-
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9
writing is: So what? So what does communication mean "from
the terminal end--the point at which it has an impact on

people?"6

Rationale

The‘students are the ultimaté benefactors of this
descriptive writing project. And this authof anticipates
that the teachers who'have chosen (or were assigned) to
teach the course "mass media" to the senior high school stu-
dent will benefit from this writing. What ;s different -
aboﬁt this méterial is.not only the emphagi; that is placéd“
on critical thinking abilities but also the application of
a theory of teaching that‘has.been used succeSSfullyiin”the

classroomn.

Statément of the Problem
As most teachers know, a problem is much easier to
define if you ask the right question to begin with. And
the fundamental question is: "Should I teach the students
to recognize the most common written and spoken material,
..semanticmandulbgicél7fallacies7“in“the*print‘and e;ectric‘:'
media, as a necessary prereguisite for the critical inter-

pretation of newspapers, magazines, radio, television, and

6J. R. Pierce, "Face-to-Face Mass Commuhicétion Will
Become Worldwide," in Toward the Year 2018, ed. Foreign
Policy Association (New York: Cowles Education Corp., 1968),
p. 54. ‘ ' : '

7Stuart Chase, Guides to Straight Thinking (New
York: Harper & Bros., Publishers, 1956), pp. vii-x.

17




10
movies?" It follows then, that "The greater the under-
standing of fallacy recognition, the greater the unde:—
standing of why careful reading, listening and viewing
habits are necessary for making normative judgmeﬂts.“ In
answering the guestion and challenging the statement, atten-
tion was paid to why the electric media may have a mdre im-
mediate influence on the factors underlying social.change,_
because it is more difficult to remember the fallacy in
pursuit of developing critical thinking abilities.®

The kgy to success in usiﬁg this material rests upon
the faaxher's‘use'of an apparent universél principle rela~-

tively unrestricted in application. It appears that most

- facets of human.life'were, are, and presumably‘will be,

governed by this principle; all'man's‘endeavors seem %0 be
ruled by it. ‘The terms "man" and "mankind" are meant to
include both male and female members of the human"raée.)
The principle is whaﬁ moralists may label conscience, re-
ligioﬁists ﬁay'label'soul; scientists may label the scien-
tific method and institutions may label free will. The
principleQis:vmﬂTo'Whom-It May Céncern~DetermineS“What Ié"
The Concern." |

However, the principle, simély stated, accounts for
no great discovery_ﬁhlesé it can be formulatea into a théory
thaﬁ is determined.in itself and not 5& anyfhing outside

itsalf,

8Marshall McLuhan and Quentin Fiore, The Mediuﬁiis  :
the Massage (New York: . Bantam,quks-Inc., 1967, pp;~8—10¢

18
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The Theorv: P =JIOp2

Progress (P) defined for the purposes stated in this
writing means advancement in general by continuous improve-.

ment (learning how to learn how to think critically).

Inquiry (I) means a seeking f£or truth, information, or knowl- =

edge by application of the principle "To Whom It May Concern ~

Determines What Is The Concern" (learning how to learn how

to ask the guestion "So what?"). Opposition (Op) means the

relation between two propositions by virtue of which the

" truth or falsity of one of them determines the truth or

falsity of the others, multiplied by itself. 1In practical
terms this means that aiteacher will find twice as much op-
position to Students‘learning how to think critically than
if they were only opposing  the fact‘that'they are in school

and need the credits to graduate, This single opp051tlon

is multiplied by the object of teachlng them how to think

critically, and it may be voiced by the students’ statement}
"Why?" “Why should I learn this?"

Assuming that the class ‘may be a."captive audience"

at best, and working with the idea. that they might spend

more time with the media than they do in all thelr cumula-

‘tlve SChOOllng (to date), the questlon, "Why should I learn

what the med;a.ls doing?" evolves into' the answer that life
is a process and enjoyment comesifromkbeihg able'te under-
stand how information contributes to this process; learning,

so to speak, that not all information is of equal value.

Some of it may even be useless.

19
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The application of this theory (for teaching) is
presented in this writing by using a critical thinking pre-
test first, followed by classroom inStruction for nine weeks
and‘conc}uding.with a critical thinking pcsttest. The dif- |
ference in this'approach will be noted by the teacbers who
attempt to help students develop a critical mind relatlve to
che medla which has an unprecedented controlling force--
both positive and negative--over the lives of all of us.'9

If the inductive teaching approach taken?in this .
writing is followed by the teacher, then integrating the in-
tent of each medium with the actual practice of servingithe
public will be illuminating for the students when they find
out they may have to ask the gquestion, "Is what they (the
mecdia studied) are saving they do actually done in practice?"
This e ffort is to glve students an intelligent outlook on
the media. It is not intended to make them experts in |
either the aesthetic'or‘the technclogical»aspects of it,
but, rather, to 1nforw their judgment, make them more selec-.
tive in their choice ang, ult1mately, increase the number of
people yho will not’ apatheticaliy accept whatever is offeredi

In outline form, for the sake of clarlrlcatlon, the'
' objectlves of this writing are intended to be "Seven Ques-.
tions . . . But Only Six Answers“ addressed to: '

Who? The teacher who has chosen this proFesslon as
‘ a vocation not an avocatlon

qulbert Seldes, The New Mass Media (Washlngton,
D. C.: Public Affairs Press, 1968), pP. 1-8.

20




What?

When?

Where?

wWhy?

How?

13

Teaching material for "mainly why . . . but
mostly how" to develop critical thinking in the
mass media classroom.

Daily use. One, five or more periods, depend-
ing upon the individual teacher assignment and
for a period of less than forty-five days-
(school interruptions noted).

In the senior high school for those districts
that already have the course included in their
present curriculum and/or for those school dis-
tricts anticipating such a course 1n the near
future.

Because a research of the literature has indi-
cated that, although much has been written
about the media in general, no specific "how to
teach it" guide exists which builds upon the
concepts learned in the study of how one medium
(print) is. transferred to the other (electric).

By application of the teaching theory P =‘I0p2.
Progress is further defined as "advancement in
general from the print mediums to the electric
mediums," " Inguiry is further defined as "the
additional study required to master the weak-
nesses identified bv the critical thinking pre-
test score."” Further, inquiry may mean, in es-
sence, how one applies *he principle "To Whom
It May Concern Determines What Is The Concern."”
Oppositions Squared is encountered by the stu-
dent when he begins tc apply the principle to
reading, listening and viewing the medium
studied. Having mastered the print media
first, the student then studies the electric
media in retrospect for the possible relation
to, and effect on, the printed word. The op-
position squared becomes apparent when the stu-
dent finds that the communication of ideas to

a mass audience is an intricately complex pro-
cess. From the print to the electric (or vice-
versa) there are possibilities for alteration.
How one reacts is conditioned by how one per-
ceives what is the most believable. The oppo-
sition is overcome by additional inguiry until
all the known facts are presented by the

-various interpretations- rendered by the stu- -
‘dents. )

~

In terms of behavioral reseerch, Fred Ker-
linger identified it as a comparison of what is
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done after the fact or, ex post facto re-
search.10 For example, 1f students are in-
clined to read less and watch more, then the
fact is established that perhaps watching re-
quires less effort. This being the case, the
students may oppose reading. For the students
to learn critical thinking the teacher must at-
tempt to overcome the opposition to reading.

So : _
What? Educational research has as its proper end not

' simply the getting of knowledge for the sake of
having it, but, rather, for the sake of its -
practical use, and to- -stop short of an effort
to employ- the knowledge gained from research in
the actual process of education is to miss the.
point entirely. It may be appropriate for a
particular research scholar.to ignore the prac- -
tical uses of the results of his research, but
to have value for education, that knowledge
must somewhere figure in the actual processes
of education.ll P

The Practical value of this Material
It is advisable at the outset to start off from .
some points upon which most,tea&hers‘agree.‘ Those who have
used the media (Appendix B) might subscribe to the idea:
. « « that its expansion will continue; that it reaches
men, women and children throughout the world; that it
plays a decisive role in affecting the lives of men and
" nations; that all media involves communication of ideas..
and that no one has ever been sure--at any given time--

just what constltutes the study of mass media.

Furthermore, most.people nowadays would agree that the world

10preqa n. Kerllnger, Foundations of Behav1oral Re-
search (New York: Holt, Rinehart and Winston, -Inc., 1964),
pp. 359-374. ‘ . o . o

llsterling M. MéMurrin,~"The Curriculum and the Pur-

poses of Education," in New Curricula, ed:; Robert W. Heath
(New York: Harper and Row Publlshers, 1964), p. 272.

: 12Melv1n .I.. Defleur, Theories of Mass Communlcatlon
(New York: David McKay Co., Inc., 1966), pp. xiv, 76, 77.
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in which we live bears a striking resemblance to the Tower .

"dﬁ_Babel; "Everyone talking with breathless speed and as

o
loudly as possible in a language which no one else can

underséand."l3 E

oy

[3

Howeverftrue this may be, the media are becoming an
increasing sourée.of intelléctual content, aesthetic value,-
and very much a5reality of present-day living no matter how

unreal some of the content may appear to be. Needless to

say, the source is present. Students are confronted by it

as they become involved with it and they, not unlike so many
ad writers, must be taught that a need exists of which they
haven't been aware. They must learn the nature of the media

and how to learn to discriminate, evaluate, and live with

them. In other words, they must learn the theoretical inte-

gratlon of "mainly why, but mostly how" to correlate content
1tems 1nto concept~oriented cla551f1catlon, using the prlnt
mediums as a foundation for'beginning the'study,

As objective as this writing-atfempts to be, it is

~ obvious that by virtue of the author's present employment

with the Denver Post, the wfitingumay be somewhat biased.
On the othér-hand,.EXperience ih junior-senior high schooi}‘
coliege and university instruction'for the paét sixteen
years has ehabled the author to get some pfacﬁical exﬁeri—
ence with the media and to offer that experience as rein-

forcement to those teachers who w111 use this materlal

. 13Donald Nicholl, Recent Thought in Focus (New York? .
Shéed and ward, 1952), p. I. ‘
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By this it is meant that this writing is not con~-
strucﬁed in such a manner as to give thé.appegrance that the
ideas are radiating out from some obscure "Ivory Tower" with
the end result being, "It's a good.idea, but it won't work."
With ieference %0 the aforemehtioned teaching ex-
perience, the statement is not meant to be interpreted as
past tenSe. At éresent, the author is teaching a "Mass
Media: Critical Thinking" graduate course to teachers in
' the Denver Metropolitan area as part of thé extension pro-
gram offered by the University of Northern Colorado,
Greeley, Colorado, (Teacher evaluations of howlefféctive
this material is, as well as the importance of beginning
the spudy with the newspaper, is presented in the coaclu-
sions chapter of this writing.) Also, in order to "field
test" the content of this writing, the author has recently
(January~March, 1972) taught the course to twenty-five
seniors at St. Prancis de Sales High School, Denver,

Colorado;

Definition of Terms

The term "media" i§ used throughout this wfiting
because it is a quantitative terﬁ.that measures the rélé-
tive effectiveness of spending aavertising.dollars to reach.
people: via the various mediums discussed. Media is also -
considered a consumers' term and no journalist thinks of.
himself as a member of the media. However, because .journal-

ists do not think this way ‘does not negate the fact that the

’
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advertising dollar is paying for the space the journalist

fills in the manner in which he has been trained, and with-

.out adveftising no journalist would have a place for his

. writing. The term "press" as it appears in this writing

may be interpreted to mean either print or electronic

journalism.

A Word of EnccuraQemenﬁ
The author feels that once you, the teacher, get the
spirit of the approach suggested in.this“writing énd
develop some new habits bf thought.and study with your stu-
dents, the'sustained_teaching of the mass' media will become

a vital experience for all concerned. Specifically, (1) the

 experience of becoming experts in learning how to learn "To

Whom It May Concern Determines What Is Theé Concern”:
(2) learning to become céreful.readers of newspapers and
magazine§ by Separating the news from the story; (3) learﬁ;
ing to become attentive listeners of radio as perhaps the
first criteria of acquiring new information; (4) léarning to
become crit%cal viewers of television by knowing how the
camera disf@rts the view; and (5) learning to become atten-
tive movie-goers by terminal interpretation.,

It is hoped that as the students move toward these

ends they will become adept at asking many guestions, iden-

‘tifying alternative answers and consequences, and thought-

fully making some accurate judgments. In making these

‘judgments, the answers will serve primarily as a means of
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settiné up more questions to be answered and, in this
man;er, they will be learning how to learn, leafning how to
think critically, and learning how to selve Curfeht problems.

Gratitude is expressed to the administrators (Appen-
dix A) and teachers (Appendix B) who part1c1pated in the
survey research "what ex1sts°" type of questlonnalre be-
cause their answers justify this approach to teaching mass
media and it'is hoped that they will find fhe material use-
Ful. Also, special recognitien is paid to.the teachers in
the Denver area who used most ef this meterial;in tﬁeir own
claesrooﬁs. Their names . and school addresseSAappear in

Appendix C.

~ Student Survev

is reported in'thisewriting, a fold, staple and
drop in the mailbox>(no postage required) type of guestion-
naire’' (Apwendix D) was distribuﬁed by the teachers involved
in teaching‘this course. Not all studénts replied, but
those that did answered the questions reported in the sur-
vey. The figures represent totals, not percehtages;) Im;’
portant as all reeponses are in termerf s£udent reaetion,
guestions 8, 9; and'lo are ef particulaf concern'to the
body of this writiné because of'how the students reacted to
the course. Quesﬁien 8 asked, "Would‘y0u recommend this,
course to any of your friends?" end 113 studente said |
"yes"; 24 said "no;"’and;fhly 1.had "no opinion;" Question

9 asked, "Of the five mediums studied, which one\did you

o
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enjoy the most and which one did you least enjoy?" Re=-

sponses to this qﬁestioh are noted below:

Most Least
Movies - 46 . " Newspapers - 55 !
T.V. - 42 : Magazines - 32
Radio - 24 Radio - 21
Newspapers - 15 T.V. - 12
Magazines - 12 Movies - 6
' No Opinion - 1 ~ No Opinion - 14

" Question 10 asked the étudents if they héd any addi-
tioral comments (positive or négative)-that they wished éo
make, and, in general, their. comments focusedmoﬁwhowmim—ww~»mwmw
portant .the teacher was in the class, especially when he or

she helped them to "tie it together.”

Final Examinatién "Essay" Questions

Aside from ﬁhe Watson-Glaser pretest and posttest
(see page 67 as it relates to the -theory p = IOp2 and .
Chapter III as to why this particu;ar.test was chosen), you,
the teacher, may wish to assign the four essay questions
sopétime during the first Qeek of class. It is suggested
that you allow_the'students enough'time to complete the
assignment by requiring their answers to each guestion some-
time during the ninth week. If you w1ll allow them time to
read thelr answers in class, you will discover how much
they have become involved in the study. The questions will

be found in Appendix N.
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CHAPTER IT
REVIEW OF THE LITERATURE .

Incorporating the review of the literature section
into the body of -this study was a difficult task.. The
problem encountered was to search out--and find--litefature
that answered the question, "So what?" 2And, at best, what

was found was material alluding to, but never finalized in, _

what coﬁld be considered an adeguate answer.

Perhaps what was needed was a new set of questions
to be asked before any answers could be found. The mailing
and reséonse (Appenaix B) was-one_way to find out what is
being done in the cléssroom now, However,Athe answers to
the questionnaire served only as an‘adequate base to begin
tre search because literature designed to answer the speci;

fic guestion, "So what?" apparently does not exist. What

was needed was a rephrasing of the question.

Rephrasing the Question

Using one discussion question from The Mass Media

by Rivers and a statement by Canham, editor-in-chief of the

Christian Science Monitor, this author was able to seek out,

and find, an answer to the question, "So what?" The commun-
ication process diagram by Hulteng and Nelson from their

book, The Fourth Estate, serves as a visual representation
20 .
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for the classroom teacher to use in explaining to the class
the meaning of the‘qﬁestion, "SQ.what?"

- Rivers has written,

The founders of the American democracy were convinced
that the new government would stand or fall on informed
public opinion. 1Instead of establishing a government
information system, the founders decided to rely upon
the free press to disseminate information about the
government, - Therefore, even though the press is pri-
vately owned and beyond the control of any Administra-
tion, it performs a governmental function.l

Further, Canham stated:

News in the past has been event-oriented. It is getting
to be more and more s1tuation-orientedkMHWe have been
——-the—slave of the event, thHe servant of time alone, and
we have wasted a lot of time just waiting around for
things to happen. Investigative reporting about situa-
tions is much more rewarding, gets much deeper into
significance and validity than merely covering an event.
Nothing can more effectively restore the credibility of
the newspaper in a community than the uncovering of some
situation which badly needs exposure.?2

In NWewsroom Problems and Policies,3

MacDougall has
stated that the founding fathers established a free press
for only one reason--to protect the democracy that they
were—establiShing. To this press was given--not freedem to
print what information its members thought necessary or
righs--but the responsibility of the freedom to print all

that was necessary for the people of the new republic to

lWilliam L. Rivers, The Mass Media (New York:
Harper & Row, Publishers, 1964), p. 14.

, 2Erwin D. Canham, "Definition of News Offered," in
Headlines (Washington, D. C.: ANPA Foundation, December
Ig?i)l p- ‘3.

3Curtis D. MacDougall, Newsroom Problems and Poli-

cies (New York: Dover Publications Inc., 1963), p. 45.
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know in order to perform their democratic functions intelli-
gently.

The sine gua non for intelligent self~goverﬁment was

edequate 1nformatlon in the hands of the people who would
elect members of the new government. A free press,.uncen-
sored by those in power, was to be the peopie's'means to
competent government.

The Preamble to the Constitution of the United

States established the rationale for why we chose to come . _

into existence:

We the people of the United States, in order to form
a more perfect union, establish justice, insure domestic
tranquillity, provide for the common defense, promote =
the general welfare, and secure the blessings of liberty
to ourselves and our pocterity, do ordain and establish
this Constitution for the United States of America.4

And, adequ-te information in the hande‘of the people is'
Suaranteed by the First Amendmenﬁ to the Constitution:
"Cengfess shall make no law . . . abridging the freedom of
speech, or of the press. . . N
To get adequate information into the hands of the

people, the Fourth Amendment permitslthe reporters: “. . .
to be secure in their persons, housee; papers, ahd effects,
against unreasonable searches and seizures, . . ,"6 Fu&— |
ther, the Fifth Amendmen% proteets theAreporter from being:

". . . compelled in any criminal case to be a witness

" “4yaro1d c. Syrett, ed., "The Constitution of the
United States (1787)," American Historical Documents (New
York: Barnes & Noble, Inc., 1960), p. 104.

51bid., p. 115. 61bid., p. 116.
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against himself, . . ."7 ' .

Fearing that to list certain fights in the Bill of
Rights would mean there'were no other rights of the péople;’

the Ninth Amendment was written. “The enumeration in the

" Constitution of certain rights shall_ndt be construed to

deny or disparagg others retained ky- the people."8

The Thirteenth Amendment, proposed by Congress
February 1, 1865, ratified December 18, 1865, provides addi-
tional protection (for reporters) by stating in Section 1:

" Neither slavery nor involuntary servitude, except'as
punishment for crime whereof. the party shall have been
duly convicted, shall exist with the United States, or
any place subject to their jurisdiction.9

And, finaliy, the Fourteenth Amendment staées:

..+ . nor shall any State deprive any person of life,
liberty, or propertv, without due process of law; nor

deny to any person within its jurisdiction the eqﬁal
protectlon of the laws. 10

So what?

In feality, however,'the press (both print and elec-
tric) can only inform the people of what it knows;-and the
gévernment now has many means of keeping information from

the public. The governmentai function of the press is often

crippled by "Top Secret" aesignations for less than essen-

tial military information. For example, the Pentagon

Papersll did not contain material that would damage or

Tsyrett, p. 116. 81pid., p. 117.

10, . o >

91bid., p. 118. O1bia.

llDaniel Ellsberg, Papers on the War (New York:
Simon and Schuster, 1972), pp. 42-135.
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cripple the Vietnam War effort. They showed instead how in-
effectively and insensitively and illegally the war effort
had been coordipated and implemented.

The governmental "non-functionf of the press at the
‘time of the Watergate_burglar§'appeared to be one of "keep-
ing the news suppressed” or of "suppressing the curiods‘odd-
‘ities of the situation.” Apparently only the Washington
Post reporters, Carl ﬁernstein and Rcbert Woodward, .could be
said to have been carrving out the task aesigned to them by
the Bill of Rights. | '

Another case in which the press has apparently doﬁe
_too littleland been too late in carrying out its governmental
"duties" is.the current energy crisis. As early as February
1952,‘?'2 we are now teld, savere shortages cf oil and naturai‘
gas were predicted for the winter of 1972-73. However,-no
‘sustained voice from the press was heard beforegthe current
crisis was upon'us; | |

We appear to have gotten to the stage where govern-
ment operations are so vast, complex and secretive that our
main source of news and aﬁal&éis concernihg government ac-
tions--the press-—-cannot either keep abreast of the current
sitgations,'or really analyze them for us in a thorough.
fashion. What may be worse, thesebsituations are not anti;

cipated far enough in advance by the press so that. the public

12'!1952 Report Listed Ways to Avert Coming Fuel
fCrieis," Rocky Mountain News, 10 December 1973, p. 47.
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-sis. Admen still sell the public on more and better things

.Shortage"'and the "0il Shortage."

25
may be made aware of the needs before they arise, and of_the
best possibilities for action.

Perhaps'We need a more analytical and critical
press. hThe old event-oriented reporting may no longer beﬂ
adequate for our modern ageJ When the Arabs announced the
oil embargo, that did not cause the present criSis, vet thati
was when the shortages began to be seriously reported in the

press, Many and complex factors have contributed to the cri-

With which to lead more diverse and distracting lives,-and

they are outselling the press and its occasional insights
into the.American age in which we live. It is not only
easier to watch on television or read in the newspapers an
ad for Yamaha snowmobiles, but often.it is more interesting
than a serious broadcast or in-depth news»story.g | |
.For example, on Sunday,‘December 2, 1973, the.Denver"
EQEE printed two analyses of, respeotiﬁely,'the "Resource
. 13 _

As important as these

stories were, the reader did not find them on the front page

‘of the Sunday Denver Post; they were ‘reported in the "pPer-

spective Section" which is usually reserved for - editorial-
iZing. Perhaps the editorial section of the newspaper is
where this kind of information should be. However, the‘

\

lJTes\%er R. Brown,'"Resource Shortage Worldwide,
Growing," and \Georgie Anne Geyer, "0il Shortage Didn't- Have
to Happen " Denver. Post, 2 December 1973, p. 38

[
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1

14" £ound that the importance of this kind

National Observer

of information'wa;ranted froht4page coverage.'iIf théy are
'important ehoﬁgh for people to read (and they seém to be),
then, perhaps, they need to be displayed where the reader
will éee them first. |

.,_Thesé two stories are reporﬁs of events or.happen-
| inés. The Post's Perspective stories are situation-oriented.

They deal with the "so what" of.why an évent is--or will be-=

meaningful. They appear to be what people need to be reading

in order to be well-informed and rational citizens in a func-

tioning democracy. The Who? What? When? Wheré? Why? and How?
of the events are also in these arﬁicles( bu£ they'are the‘
starting points--not the end resulﬁs.n

The author seéiously doubts :hat anyong-éan argue
persﬁasively that the press doesuﬁot,pérform a go&ernmental
function. The function it performs is that of protector of
‘ freedom. What happened? Who did it? Where? Whéh? - Why?
As long as these -guestions can be asked by reporters, "free"
.to write the truest and frankest answers they can find,
freedom stands a better chance of survival. )

- The press is also the intelligence'apparatus in a

democracy. It forces us to take issue with events and,

therefore, causés us to make decisions which, hopefully, af-_

fect our way of life in a democratic state, In Information

14pichard Egan; "The Age of Guzzle Brings the Era of
Sip," National Observer, 24 November 1973, p. 1.
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War, Minor has stated in his introduction that it is,

« « « in a democratic society, the intelligence appara-
tus of those in whom ultimate authority is supposed to

- reside--in the people. The institution of the free
press in the United States is, next to the electoral
process, the single most important instrument for main-
taining that authority and, indeed, is prerequisite even
.to a healthy electoral process. It is the central
nervous system of democracy.l5 '

The press has served as a bardmeter of the political
weather and conaiﬁion of democfacy. The free flow of in-
" formation is'extremely important as is exemplified by the
Watergate crisis. This was aptly put by Minor: .

In a representative democracy the people delegate to
their elected representatives the power to make and
carry out decisions affecting the nation's business but
reserve to themselves the right to examine those deci-
sions and review the performance of those elected--not
only from election to election but from day to day, £from
decision to decision as the provisions for impeachment
and congreSSlonalrrev1ew of executive actions both make
clear. If, in fact, they could be separated( freedom of
the press would have to supersede even freedom of speech
in importance to the democratic process, for unless the
electorate can be apprised of situations and governmental
actions, freedom of speech loses its function in the
political process., If the people are freely and accurate-
ly  irformed, freedom of speech is a small luxury an en-
lightened dictator might well permit his subjects with
little risk to his power.: Control over the information
the public receives is sufficient to manage what the pub-
lic thinks, says, and does. And such control is, in any
country at any time, the goal of "news” management."16

Instinct of Government
The instinct of governmen; is not to ‘provide inform-

a;idn but to manipulate it and manage it. Machiavelli's

15Dale Minor, Information War (New York: Hawthorn
Books, 1970), pp. vii-xi1i.

61pid., p. 3. | g
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The Princel7 teaches us that in politics a man should be

guiéed by what is, rather than by what ought to be. A man-
who did only what was right would soon fail among SO many
who are untruétworthy. Therefore, acbording'to Machiévelli,
a prince who Qishés to remain in power must learn hHow not to
be good and must also learn to use this knowledge, or not
use it, depending upon the circumstances. In a free society

it becomes mandatory that the :press become a watch-dog to

"provide the péople with the.means to think and decide and

participate in the democracy. Succinctly put, the press's
function is to inform the American people.

Democracy may be in trouble when the government tries

"to deny the rights of'thegpress and/oxr when the press dis-

-~

torts its own role or shirks its duty. When the press is
denied access to sources of.information,‘theuonly information

available to the public is that which the government wants us

to know. In the Artillery of the Press, Reston stated:

. . . the riéing power of the U. S. in world affairs, and
particularly of the American President, requires, not a
more compliant press but a relentless barrage of facts
and criticism as noisy but also as accurate as artillery
fire.l8

’

Therefore, according to Minor, the essential

. .. function of the press in a free society is to pro-
vide information to a free citizenry who are presumed

.l7George H. Knoles and Rixford K. Snyder, eds.,
Readings in Western Civilization, vol. L (New York: J. B.
Lippincott Company, 1968), pp. 329-338. : '

18James Regton, The Artillery of tﬁe Press (New
York: Harper & Row, Publishers, 1966), p. vil.. .
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competent to evaluate that information and make up their
minds as to their best course of action or inaction, as
the case may be. The very structure and fabric of
democracy is founded upon this presumption.l

In the book Mass Communication:'  Concepts and Issues

by Emery and Smythe, they stated,

" People always' have worried about how the media affects,
or could be made to affect, society. English kings
feared the power of the poor printer; in 1972 adver-

.tisers wonder how best to_use new television develop-
ments to their advantage.20

In this book of readings concerning concepts and issues the
authors begin Part I with an article written by Diamond,
member of the political science faculty at MIT and former

editor at Newsweek., Diamond p01nted out,

Every dav at 8 a.m. Pre51dent Richard M Nixon finds
a looseleaf briefing book on his desk with the label FOR
THE PRESIDENT'S EYES ONLY., . . . The voices the Presi-
dent hears in his briefing book are: . . . Overwhelm-
ingly white, mostly middle-aged, and usually affluent.
. « « A fair representation of the "non-~black, non-
young, non-poor" American electorate that publlc opinion’
analyst Richard Scammon says put Mr. Nixon in office and
will decide who the next President is in 1972. -

. . =——Reflexively Establlshment in thought patterns,
llfe style, and outlook. To be sure, the owners of the
- newspapers, magazines, and radio-TV stations included in
the briefing book may be regarded as Republican while a
majority of their writers and reporters may be Demo-
" crats; but both are generally committed to the commonly
received political structures’ and goals of the present - -
system.21 o N

The present system (both print and electric) brings

l9M:i.nor, p. 169.

20Michael C. Emery and Ted C. .Shythe, Mass'Commuﬁi—
cation: Concepts and Issues (Dubuque, Iowa: Wm. C. Brown
Co., Publishers, 1972), p. 1. . -

21Edw1n Diamond, "Multlplylng Medla V01ce=,' in
ibid., pp. 7, 8. ' I
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together more of the same in search of the "So what?" review
of the literature. Bagdikian in "A Case in Point" stated:

The paper [the Daytona Beach Morning Journall] simply
does not tell its readers all the top stories of the
.day. On national news it picks a few from the top; on
world news it has a compulsive taste for the bizarre,

Tatarian, in an address delivered at the thirty-second annual
editors' conference of the California Newspaper Publishers
I thlnk all of us have become 1ncrea31ngly aware in the
past several years of riot, demonstration, and violence
that news is also what we make it--that the importance
- of an event stems not only from its inherent nature but
also from the fact and manner of being published.
The Nation published "Reason Dethroned" on August 26, 1968.
In the article they stated: "The newspapers, and radio-TV,
are obliged to give the news, but are 125 reporters really
necessary for a nine-minute court appearance by Sirhan""24
Perhaps what the Nation is suggestlng is that, with so many
reporters "on the scene," we (the readers) are subjected to
a variety of ways to interpret what was beling said. Better
to have a multitude of tongues than only one, or three, ac-

cording to Ex-Vice President Agnew. In his speech at Des

Moines, Iowa, November 13, 1969, Agnew said: "A narrow and

‘ 22Ben ‘H. Bagdikian, "A Case in chnt," Esquire Maga-
zine, March 1967, p. 128,

g 23Roger Tatarian, “News in the Seventies," in Free-
dom of Dilemma, ed. David J. Rlley (Glenv1ew, Ill.: Scott,
Foresman and Co., 1971), p. 7.

_ 24nzeason Dethroned,f Nation, 26 August 1968,
p. 134. ’
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distorted picture of America often emerges from the televis;d
ngws."25 _ : ' _‘

Crawford desgrlbed owne picture in "Chlcago--In LlVlng
Color" by stating that, "In this k;nd of situation [TV] can't
make up_lts mind whether its function is to entertain, tb.in— .
form, to clarify or to try for a mix of all three elements."26

'A dllemma, common to both the print and_electric media,-may-——--

be, in the words of Kinkel, ". . . whether to play the news
w27 '

[l

for its impo:tance,”or for its visual value.
| Suppdsing that all_the criticisms of ﬁhe media are

valid, the one that carrieg the most serious implications
for democracy may be thét’of monopoly of the news by chains
of corporéte pcwer; of éhe television broadcéstiné\espeéial-
ly. Because broadcast ﬁews has more than sixty pércent=of
the news audience, accordiﬂg to Bogart, anmonopoly or coﬁ-
glomerate ownership of this broadcasting medium can't help
‘but mold oﬁr way of thinking, acting and, thereforehibEComing,

. The” fear of a monopoly by radio-TV broadcast stations‘is

~ Justified when one realizes that television journalism may be

the most influential form of journalism; - Bbgart has stated:

25Spiro T. Agnew, Vice President of the United
States, in a speech delivered on November 13, 1969, at Des
. Moines, Iowa. U. S News & World Report, 24 August 1970,
. pPp. 34-36.

26Kenneth Crawford, "In Living Color," Newsweek,
16 September 1968, p. 36,

27Jack Klnkel, "When the Tail Wags the Dog," Satur—
day Review, 12 Mdrch 1966 p. 140,

39




32

The appeal of television--as measured by the size of
its audiences, night after night, and the amcunt of time
spent viewing--is far greater than that achieved by any
other medium of mass communication. With its dual im-
pact on eye and ear television has an extraordinary cap-
acity to entertaln, inform and impress its audience, and
to do so with a minimum demand for effort or concentra-
tion on the part of the viewers. :

Bogart continued:

By thé spring of 1956, television had achieved. ine=. ...

-~ disputable ascendancy over'the other mass media. A
cross section of 2,000 persons in the New York Metropol-
itan area were asked by McCann-Erickson, Inc., "If you
could have only one of these four, which would you pre-
fer?" 50% chose television, 32% newspapers, 15% radlo,
and 3% magazines., Similar flndlngs were obtained in
Philadelphia. 1In Charlotte, North Carolina, a city
dominated by a single station and with a lower percent-
age of television homes (75% compared with 90% in the
other two cities), 40% preferred TV, 34% newspapers,
23% radio, and 3% magazines.

In 1960, CBS commissioned a study of public reaction
to television. What emerged was the highly acclaimed The

People Look at Television, by Steiner.29 Ten years later,

CBS funded a second similar study.. The result was Televi-

sion and the Public, by Boweﬁ:.30 In the ten years between

the two studies, television and its audience became more
sophisticeted. By using many of the same questions used ten
years earlier, Bower was'able to examine public'perceptione—é

’

then and now--of television and television's role in society.

28LeoBogart, The Age of Television (New York:
Frederick Ungar Publishing Co., 1972), p. 65.

29Gary Steiner, ‘The People Look at Telev151on (New
York: Alfred A. Knopf, 1963).

_ 30Robert T. Bower, Television and the Public (New
York: Holt, Rinehart and Winston, Inc., 1973).
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~-Both-8teiner -and Bower -asked the-question: - "Now, I would ., ~—~

like to get your opinions about how radio, newspapers, tele-
vision, and magazines compare. Generally speaking,:Which of
these would you say . . . ?" (Using 2,427 respondahts to
equal one hundred percent for a base in 1960, and 1,900 re-
spondants to equal one hupdred percent for a base in 1970,.
Bower presented the results shown on page 34 of tﬁis study.)
Taking an objective view, it appears that upon real=-
izing that TV broadcasts are so monopolized by tke few ﬁhat
there is no diversity of values, opinions, or ownership of
stations, then one would have to guardiagainst being un-

aware of what is credible and what is not.

In The News Twisters, Efron implied this conglomer-

ate power exists which can be a vital blow to the democra-
tic process when she stated:
The blunt truth is: current hiring practices are
nothing more or less than institutionalized political
blacklisting. This blacklisting is automatically di-
rected against journalists of the conservative and the
far-left persuasions. It should be terminated.31
News. from Nowhere
If the conservative and the far-left persuasions are
absent in the news reporting, then where does the news come

from? In answer to this question, Epstein said in his book,

News from Nowhere, that,

« « « NBC relies mainly on only ten regular camera crews
in the five cities where it owns television stations

. 3lEdith Efron, The News Twisters (Los Angeles,
Calif.: Nash Publishing, 1971), p. 212.
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T 7t '(New York, Chicago, Los Angeles, Washington and Cleve-
land), and three staff cameramen (who can assemble cam-
era crews) in Boston, Houston and Dallas, to cover the
entire country. In 1968, more than 80. percent of all
domestic stories shown of the NBC Evening News were pro-
duced by the ten NBC camera crews and three staff cam-

~éramen, CBS used a similar number of crews--located at
its own stations in New York, Chicago and Los Angeles,
as well as in Atlanta and Washington-~-for the bulk of
its domestic news stories. ABC, which had considerably
less news programing in 1968 because it produced no
morning news, was able to get most of its national news
stories from eight full-time crews, in New York, Chiecago,
‘'Los Angeles, Washington, Atlanta. and Miami, Aall three
networks also maintained regular camera crews in nine
cities overseas, including London, Paris, Bonn, Rome,
Tokyo, Saigon and Hong Kong . . . ‘the net which is cast
for national news on a day-to-day basis is essentially
defined by the ten or so crews that are routinely avail-
able for network assignments, a number which proceeds
directly from the economic laogic of news coverage.

So what? It appears that the news is from nowhere,

and when- it does appear it Will“be,“in'the”writingS'bfm

McGaffin and Knoll, ‘Anzthi’ri'g“ but the Truth. In their pref-

~~ace, the authors said,

This is a bcok about a crucial problem that con-’
fronts Americans in our time of crises: the problem of
government secrecy, deception, and distortion of the

news. . . . News management, the credibility gap~-call
it what you will, the problem is a grave and growing.
one. It is by no means new. The perils . . . are great

and the need to understand them cannot be exag_gerated.3J
The authors believe that in due time an aroused citizenry
will demand and get candor and truthfulness from public of-

ficials. But, that prime responsibiliﬁy rests with "the

public's representatives, the press." The press must,

32Edward J. Epstein, News from Nowhere (New York:
Random House, 1973), p. 102.

.33William McGaffin and Exrwin Knoll, Anything but the
Trutﬁ\(New York: G. P, Putnam's Sons, 1968), p. 7.
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according to McGaffih and Knoll, not accept, not believe,

and not publish anything but the truth.34

White, in his recent book, The Making of the Presi-

| dent--1972, offers a comprehensive view of how ‘the print

and elecﬁric mediums affect our lives and also how one best

begins to answer the guestion, "So what?"

The power of the press in America is a primordial
one. It sets the agenda of public discussion; and this
sweeping political power‘is unrestrained by any law. It
determines what people will talk and think about--an
authority that in other nations is reserved for tyrants,
priests, parties and mandarins.

No major act of the American Congress, no foreign ad-
venture, no act of dlplomacy, no great social reform can
succeed in the United States unless. the press prepares
the public mind. And when the press seizes a great. is~ .
sue to thrust onto the agenda of talk, it moves action on
its own--the cause of the env1ronment, the cause of civil
rights, the liguidation of the war in Vietnam, and, as
climax the Watercate affair were all set on the agenda,

in the first instance, by the press. 35

N

White also pointed out that T

Newspapers [may very well] capture an event; magazines
capture the swell and roll of events.

: « « .« But electronlc journallsm is more than that--
it is the human voice, the human personality, there in

the room with the listeners, supported by the most elab-
orate effort to gather all news, all information, all
reality into ten, fifteen or thirty-minute time packages
with incomparable impact on the individuval mind. . . .

‘'Radio was part of the home atmosphere from D-Day on; by .
1960 radio had been multiplied by television; and by 36
1972 television was where American politics took place.

34McGaffin and Knoll, p. 184.

35Theodore H. White, The Making of the Presidént--
1972 (New York: Bartam Books Inc., 1973), p. 327.

36

Ibid., pp. 333-335.
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The television pictﬁre is a graphic ally, but in too
many cases news pictures come on the scréen only becau%é
television happens to be a visual medium, not because the
picture is essentiél. Television "puts us on"ras McLuhan -
would phrase it. 1In Understandiné Media: The Extensions of

Man,37 McLuhan appears to be logical, sequential, and in

most instances, persuasive. The theories he presents seem

radical but quite believable. Each chautesr of this book ex-

plores a medium of cqmmunicatidn as thoroughly as he finds

necésSary to prove his point that "the medium is the message"

38 qnis later book created .

or, The Medium is the Massage.

pronounced ambivalence--in most readers. -Its subtitle; "an~ -

Inventory of Effecgs," provided a saving grace. If the the-

sis is correct, then the growth to dominance of electronic

media and the belief that what you say is less important

than how you say it-answers the question, "So what?"
Earlier, refereﬁce was made to.the communication
process model by Hﬁlteng and Nelson., While there are sev-
eral versions of this modei, they all seem to féprésent the.
same prbcess. In the model reproduced on page 38 of this
stuay, L .

i . . X represents a news event of some kind. The
first screen through which the event is viewed is the

37Marshali McLuhan, Understanding Media: The Exten-
sions of Man (New York: McGraw-Hill Book Co., 1964), pp. 23—
35. e aee

38Marshall McLuhan and Quentin Fiore, The Medium is

the Massage (New York: Bantam Books, Inc., 1967), p. 10.
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réborter.and X1 represents the reporter's version of'the
original . . . X. The reporter's version is not the
same as the original. . . . It is an abstraction of the

original, thus Xl.

_ Next . . . . The version that emerges from this.
second screen at the editors' desks is different from
* the reporter's and is represented as X2, a second level
- of abstracticn. ' - ‘

Finally, the news report reaches the reader or ,
viewer. He may note only part of the story and react to
it in terms of his own frame of reference (a third
screen); in other words, he perceives it in still an-
other version, X3, a further abstraction of the original.
And his perception of the event may be still further con-.
ditioned by versions that have come to him from other of
the media of information, or from friends who pass on
word-of-mouth impressions--all of these other versions
being represented in the model as Xn.39

Fig. 1. Basic communication process

Wéndell-Johnsén presented a more detailéd descrip- -
tion of the comhunication process (see pagé 39).

It is safe tg conclude this chapter by saying that
simple airebtions.are easy to communicate, i.e., Question:

‘"Where is the nearest drugstore?” Answer (with gestures):

"Two blocks east and one-block south."

3% Jonn L. Hulteng and Roy Paul Nelson, The Fourth
Estate (New York: Harper & Row, Publishers, 1971), p. 28. - .
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Howeyer, when one attempts to communicate an answer
to the question, "So what?" one ¥finds himself'confronted by
the communication processes ayailable, which‘ailow the f
readef, listener or viewer to apply.a variety of abstrac-
tions to what is being said. After‘completing”theAabstract-.
ing process, the receiver of the communication can say at
last, "Yes, I understand " However, in attempting to ex-
plain his understanding to another person, the abstractions
begin again} |
Effective communication, simply stated, means:
"When I have ccmpieted my degrees of abstraction I can
}'“honestly say T know WHEE you mean." It may be poss1bie for
two people to communicate abstractly, but when the third R
person enters into the conversation, the best that may re-
sult isja consensus of opinion.
A final observation would be that‘Historically the
- media in this country was (and presumably still is) a
"qualified" frée enterprise endeavor which allows them to
disseminate news and information froﬁ fixed points of view.
Research revealed that the andience has to- be .appealed to
if its interest is to be held; guality becomes pitted
against cost-effectiveness and this includes time, timeli—,
ness, and space ’
In the final analysis, the reader ‘may note that the
print mediums have to be edited for space and the electric

mediums have to be edited for time, and both forms will have

to. be analyzed according to the theories, prinCiples and
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techniques of t& scientific "how" an'event is reported
coupled with the philosophicalv"why“ the;event is feported
It is for this reason that this author makes the following
statement: Reference to addltlonal research for this’
wrltlng will be made tn the varlous sectlons pertaining to
the spec1f1c‘study of one_form“of”thenmedla, i.e., news-
.papers, magazines, radio, television aﬁd movies. This does
not mean that the importance of all research is not fully

)

appreciated; it does mean that its application will fit
: oo \

better the idea being presented at the time rather than .

stated in this particular section. ;
. {

~Finally,-it--appears--to this author that the research

—-—--conducted--thus -far--indicates that the gquestion, "Should
students learn to be critical of-the media?" may_chahge to,
"What kind of criticism can we expect, and how_mﬁeh from

students who now have a hand in élanning their own educa-

tion?"
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CHAPTER III

RESEARCH TECHNIQUES AND CLASSROOM TEACHER'S

STRATEGY FOR THIS COURSE

Summary: = What Other Teachers Have Done
- The mailing (Appenaix A)'td-the Chief Statebsohool
Officers in each of the Fifty State and Territories resulted
in a fifty-nine percent response rate. The States,l in re-
spondlng, provided llmlted--but v1tal--cross sectlon in- |
sights into what is being taught pertaining to this subjectﬁ
While the letter was intended to seek historical in-&
formation, several of the States2 provided names and ad-
dresses of.specific{schools"teaching mass media and-it was
to each of these sonools (158) that the survey questionnaire
(Appendix.B) was méilea. The response was forty-two percent.
The author s interpretation of the questlonnalre
produced the follow1ng guldellnes for thls wrltlng. It is

malnlv addressed to--

lAlabama,"Alaska, California, Delaware, Florida,
"Georgia, Illinois, Iowa, Kansas, Kentucky, Maine, Massachu-
. setts, Minnesota, Mississippi, Missouri, Montana, North
Dakota, Ohio, Oklahoma, Oregon, Rhode - Island,, South Caro-
llna, Texas, Utah, Virginia, Washington, West Vlrglnla, Wis-
consin and Wyomlng Also, Virgin Islands, Puerto RlCO,
Guam and Saipan in the ‘Mariana Islands.

2Colorado, Florida, Illinois, Maine,uMassachusetts,
Mississippi, Montana, North Dakota, Ohio, Oregon, Rhode
Island, Virginia, West Virginia, Wisconsin and Wyoming:
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(1) Senior high school English and social studies

teachers who have twelve years or less teaching

experience but not more than four years with

the medla in particular;
(2) To those teachers who are now teaching the class
even though they have not had more than three
(3) hours of graduate school credit earned in
media teaching methods and who feel that their
training, to date, is inadequate but would con-
tinue to teach the class because of the in-
creased interest shown by their students.

The results of the survey indicate that the average
class size of thirty students meets for a fifty-minute -
perlod flve times a week for nine weeks, and although the
~other faculty members may rank the media study class as a
mere "spin-off" of the regular English or social studies
program, those teachers who responded judged that "What they
are doing is .very important to the total learning experi- .,
_ences'of‘the‘senior high students--both terminal and college
bound.

Of considerable merit are the, excerpts from individ-
ual letters received from the school o ficials (Appendix A)

? .
because they indicate a move in the dire\tion of mass media

5~.

electives course-offerings across the country.

Explanation and Test Results from the Watson-Glaser
Critical Thinking Pre- and Posttest

The Watson-Glaser Critical Thinking Appraisal pre-

; _test (Form ¥m) and posttest'(Form Zm) was chosen because

. e . the exerc1ses include problems, statements, argu-

ments, and interpretation of data similar to those which

a citizen in a democracy might encounter in his daily

life as he works, reads newspapers Oor magazine articles,
- hears speeches, and participatés in dlscuss10n on
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various issues.
| Table la in the test manual affords the teacher the
o?portunity to convert raw scores into percentilé ranks and
stanines derived from the norm established by testing 20,312
high school students in grades nine through twelveaat fdur-:
teen school systems in thirteen staﬁes;

Specific grade divisions, in this reporting, are ir-
relevant because the mass media class is an open‘enrollmeni;
elective course, and for the most practical ciassroom'appli-
cations of the~test, the norms provided will prove to be |
adequate for the classroom teacher who uses this material.

The procedure for developing‘a‘transformation 6f
the data gathered was to relate the results to the estab-
lished norms. This author believes that the most relevant
interpretation can be rendered'concerning the significance
of the tests, by using the stanine scalé because it is an
approximately normal trénsformation; only nine score. cate-
gories are allowed.

The tran;formed values are assigned the integers 1
"to 9. The mean of the scale is 5, and the standard devia-
tion is 1.96. 'The percentage of cases in the stanine score
categories from 1 to 9 are: 4,.7, 12, 17, 20, 17, 12, 7,
and 4. Thus four percent have.a stanine score 1; seven per-

cent have a score 2; twelve percent have a score 3; and so

3Goodwianatson and Edward M. Glaser, "Critical
Thinking Appraisal Manual" (Chicago: Harcourt Brace Jovano-
vich, Inc., '1964), p. 2.
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on, If e set of scores is ordered from the’lowest-to the
highest, the lowest four percent is assigned a score i, and
the next lowest a score 2, and the next lowest a score 3;
the process continues until the top four percent receives a
~score of 9. The transformed scores are roughly normal énd-.
1‘form a stanine‘scale;

| Stanine scores correspond to equal 1ntervals in | .
standard dev1atlon units on the base line of the unit normal

curve.

in standard deviation units. ~Roughly 20 per cent of the
area of the unit normal curve falls within this interval.
A stanine of 6 covers the interval +.25 to +,75 in stand-
ard deviation units. Roughly 17 per cent of the area of
the unit normal curve falls within this interval. The
~interval used is one-half a standard deviation unit; a
. stanine of 9 includes all cases above +2. 25, and a sta-
nine of .1, all cases below =-2.25 standard deviation
units.4 ' '

Test scores.plotted in the Wetson-Giaser test'mapual
kcan rapidly be convertedAto stanines. The stanine grouping
is suff1c1ently refined for -the practical purpose of teachers
convertlng raw scores to stanines and stanlne comparlson to

- the bell curve which most teachers are familiar with,

Specific test results appear to prove that this
treatment was better than the treatment received by the Eng-
lish elective group. However, the reader must be aware of

two major differences between both experimental<§roups'used

4George A, Ferguson, Statistical Analysis in Psych-
o0..0gy and Education (New York: McGraw-Hill BOOK co., Inc.,
1959), p. 223, . . .
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- in this study.
éxpefimenﬁal group one‘is more . represehtative of a
. normal classroom in size of enroilment (with related differ-
ences in'student inﬁereét); whereas éxperimentai groué'two
is an exception insofar as the'élasses were taught to hine..
studénﬁs each and the smallerlenrollment allpwed the teacher
more time for individual instrﬁction. Another significant
difference is that group two, did not get involved in the
“Mt;mgmtoM;ﬁgwp;;ntmmed;gm_withmemphésismoh;propagandawand-ad-m
1vertising with little time devoﬁed to the study of radio. and
television and no time to thé movies. (Inferénces; assump-
tions, deductions, interpretations,-and theirecognition of
strong.and weak arguments are more readily recognizablé in
the printed form than they are in the spoken word.) Mrs.
. Sue Manos, ﬁénum Hign School, was teaching one group dne_
and Mrs. Mary Farrell, Ranum High School, was teaching both
of the smailer éroup two's.

' If the tesﬁ results could be interpreted as an indi-
cation df‘"potential to succeed" iﬁ some particuiar type of
activity, then it is significant to note thendifference be-
tween the experimental groups who were'taught this course
and the English elective group. In the final analysis of
the’téstprésuits, the*feportiﬂg of these daté-does indicaﬁe
that "being made aware of critical thinking skills aqes show

’improvemgnt in attéinment," while merely pretesting andg posﬁ- ‘

testing the English elective group, without due attention to
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critical thinking skills, does result in a considerable drop

in test scores. (See Table 2, pages 48-49.)

Strategy Considerations
The process, to date, of what has been taught and

what is currently beiﬁg taught in th-~ mass media classes
leads to the state of what might be taught in a mass media
course. 'Thg‘first step in overcoming the obstacles of
problem-solving tasks is for the teacher to "stop teaching
ron-functional knowledge." Generally speaking, non- |
functional knowledge in the media study class arises from
content withogt meaning; content which, Qhen réad, heard of
Qiewed poses no problems and has no particular relevance in
the classroom because it is dull and-uninteresting for the
students. Holt identified non-functional knowledgé when he
said:

.. - « we find ourselves trying to poke certain facts,

recipes, and ideas down the gullets of every child in

school, whether the morsel interests him or not, even

if it frightens him or sickens him, and even if there
) are other things that he is much more interested in

learning.5

Non-functional knowledge in the media class is  the

mechanics of print and eleétriq journalism which, if it is
to be made operatiqnal for the sﬁudent,-can best be taught'

by a technician whose job it is to perform the task and who

might just as easily be invited to explain his performance

5John Holt, How Children Fail (New York: Pitman

‘Publishing Corp., 1964), p. 174.
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to the class. Regardless of the variety of techniqﬁes'whibh
may be employed in teechihg mass media, if the student is
not taught to study the meaning of the content, the results
may hardly be worth the effort. .

Much ef what might aleo be considered noﬁ:functional
knowledge is the teaching of facts such as: who, Qhat, Qhen,
and where, ‘'without studying the relationships bet&een why,
how, and "so'whatf" which may point te a particular conclu-

sion:requiring analysis by the student and the teacher. For

example, the fact of why advertising in the media is vital
/

to the media itself is fundamental to keeping it free and

competitive. Most students, knowledgeable of the dynamics’
of capitalism and the free enterp;ise system of economics,'
will challenge the need for it. However, "Should I believe

it or not?" is more in keeplnc w1th the mass media study be-

. cause it poses a problem and is of particular importance to

the student.

' In order to avoid fruitless effort, ﬁhe teacher may
need criteria to guide him or her in the selection of con-
tent to be studied. This criteria might be defived_ffom the

concept of clear thinking for problem solving by the appli-

'cation_of'past'experience as defined by Flesch, "Thinking is

0

the manipulation of memories."®

At this point, any attempt

to define func?ional.knowledge for problem solving implies a

6Rudolf Flesch, The Art of Clear Thinking (New York:
Harper & Bros., Publishers, 1951), p. 8.
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certain amount of dogmatism.A The teacher may, as a basis
for the class, deflne functlonal as: ’

The freedom of content lnqulry uelng 1nference, assump-

tion, deductive’ reasoning, interpretation and evaluation
of arguments (identified by the Watson-Glaser Critical

- Thlnklng Test) as a learned_skill employing the tech-

nigue of the theory P = IOp2 as the tool to determine
the utility of content for the solution of a problem. .

The method used for each in-depth study of the five
mediums chosen. is ba51cally the same.

1. Teacher introduction of particular media
(Progress);

2. Student use of that particular medla (Inquiry);
and

3. Class discussion of tOplCS con51dered (Opposi-
tion Squared).

The content is not always the same} therefore, meth-

od and content must be considered as integral parts of the

same process. However, for the purpose of instruction, the
study of one medlum is not undertaken in a vacuum The en-
tire class views ‘all the media w1th1n the framework of the
commanlcatlon of 1deas,.reallzlng that, ;deally, "the com-
munication process may be no more)than a moving of-ideas
from one who formulates a nessage_to another who receives
it."7 Realistically though, the intent and the reeults_are
not always the same. Berelson generalized the process by
saying: "Some kinds of communication of some.kinds of is-

sues, brought to the attention of some kinds of people under

7"J.ll:.am H. Lucio and John D. McNeil, Superv151on
A Synthesis of Thought and Action (New York McGraw-Hill
Book Co., Inc., 1962), - 170,
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some kinds of ‘conditions, have some kinds of effects."8

And, Rivers and Schramm formulated the process into

what they called the "fraction of selection":9

-

expectation of reward e . .
‘effort thought to be required'-,llkel;hOOd of selection

s

In both of the above, the principle "To Whom It May
Concern Determines Wha%.Is The Concern" fﬁhctions th;oughéut
the strategy of this course (Seven Questions . . % but only
 Six.Answeré), énd the "So what?™ questian and subsequent
pursuit oﬁ(aﬂ answer becomes the criticalythiﬁkiﬂg skill
learned by‘the student. It is not an easy skill to'learnn
but it can be done. Simply stated, if the content detére_\
mines the fdrm,and vice vérsé, then .a prereguisite for the
stﬁdeht would be.to determine.the isgqe. Is the issue §On-
flict or‘c00peration? “Mbvies, songs, novels (fiction and -
non-fiction), short’stories; poems, news stories and news-
casts reflect ﬁo somé degree coﬁfliqﬁ‘or booperatibn."l

Some of the conflict is quite serious, i.e., Angoia,

and the Middle East; some of thé cooperation is not so

Bernard Berelson, ‘Comaunicationt and Public Opin-'
ions;" in Mass Communications, ed. Wilbur Schramm (Urbana:
University of Illinois Press, 1949}, p. 500.

“"Wiliiam L. Rivers and Wilbur Schramm, Responsibil-
ity in Mass Communication {New Yoxk: Harper & Row, Pub-
lishers, 196%;, p. 17.

lOWarr.en L. Clare and Kenneth J. Ericksen, Multim-
mediate {New York: Kandom House, Inc., 1972), p. 20.
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serious, i.e., getting more people'to ride bicycles instead

of driving their cars. 1In any event there is a "sender, a

' . . . . 11
message, a means of communication and a receiver."

Homever, from semder.to'receiver barriers exist
which limit (ard may even prohioit) effective communication.
In knowing the barriers students may have half the answer to
overcoming them. | A;‘ o

1. Partial-itis. No matter how clearly a segment of a’
situation is spelled out, unless the other person
.gets enough information to give him the whole pic-"
ture--especially where his,role fits into the se-
quence--he will fill it in from his own knowledge--
probably 1naccurately. Sketch the whole, and then
vgive very clear 1nstructlons to your llstener about

. his part. -

2. Faultv perception of your motives. Don't try to hide
anythlng, make your position crysta1 clear at the
outset , -

3. Hit- and—run communicatlons. Allocate adequate time,
and communicate in a distraction-free atmosphere. -
Check to make sure your’ llstener got the ~message.

4, Multlole-message syndrome. The listener who gets
three messages thrown at him plays multiple-choice,
plcklng the one most palatable to him. Avoid this
by glVlng only one message at a time step—by-step 1

The "other half" of the barriers may be overcome if
the content to be studied is:
1. Based upon teacher and student interest;

2. Can’be mutually agreed upon to pose a oroblem
' which the entire class can- work on; and

'llHarold'D. Lasswell, "The Structure and Function of
Communication in Society,"” in The Communication of Ideas, ed.
Lyman Bryson-(New York: Harper &vBros., 1948), pp. 37-51.

125a1es Memorv Jogger (Waterford Conn.: National
Sales Development Instltute, May, 1971), p. 34. :
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3. Possess a,specificAbody.of facts which permits:
meaningful interpretation so that the develop-

ment of concepts and generalizations can be .
logically supported.

This does not mean that'theystﬁdents determine the

.E.. ’ . B
curriculum. It does mean that the study starts with what

they know -and “then proceeds to help theﬁ develop new in-

. sights as to how the media influence us. Piaget put it in

simple, straightforwafd terms,wheh'he said:.

The principal goal of education is to create men who
:are capable of doing new things, not simply of repeating
what other generations have done--men who are creative,
‘inventive, and discoverers, The second goal of educa-
tion is to form minds which can be critical, can verify,
and not accept everything they are offered, The great
danger today is of slogans, collective opinions, ready-
made trends of thought. We have to be able to resist
individually, to criticize, to distinguish between what
is.proven and what is not. So we need pupils who are _
‘active, who learn early to £ind out by themselves, part-
ly by their own spontaneous activity_and partly through
material we set up for them; who learn early to tell what
is verifiable and what is simply the first idea to come
to them.l13 ' ; ‘

‘This is not to say that a mass media class would be

a panacea for all of the students' academic'expectationé;

however, it appears to be one of the most convenient, most

practical, and, perhaps, most effective ways. for teachers to

facilitate learning rather than just to disseminate informa-

tion. This may be so because, for one thing;.thé school sys-
tem has only limited conﬁrol over the lives of the students
and no control over their environment influehced.by‘the

media; for another,lcompulsory attendance at school can only

l3P. G. Richmond, An Introduction to Piaget (New
York: Basic Books, Inc., Publishers, 1871), p. 109.
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be enforced to a limited degree.'

At the risk of. over51mpllf1catlon, this author is
setting down pr1nc1ples (or crlterla) by whlch media in-
struction may be: examlned and evaluated., "If the theory is
good, it will work; and if it will not work, it is not good
theory;"i4 | |
| The 1nstructlonal role of the medla course appears

to be con51stent with all that is attempted in educatlon.
Eundamentally there must be: (a) a learner--who will build
into his own being whatever is“available:to learn; (b) sub-
ject=matter—-the.thing to be learned such as facts, skrlls,
aunderstandings and attitddes; (c) learning proceSs--the‘way
in which the subject matter is taken:in and becomes a part
of the learner; andh(d) teaching'agency--teachers in the
classreon, but also folkways, mores, and vaiue systems of
‘the society within which the students live. |
Finally) if for no other purpose, this material is

being written for teachers now'using or planning to use the

Pi

media_as a course of study becaﬁse:ﬁ
The media is: Available
The media is: Inexpensive
The media isS-ACentempcrary
The media is: Valid

The media is: Interesting

14Tom C. Venable, Philosopbieal Foundations of the
Curriculum (Chicago: Rand McNally and Co., 1967), p. O.

I8}
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The media is: Adult
The media is: A fact of life )

' However,.it won't teach itseif. By adopting the
approach suggested in this writing and adaptlng the materlal
to the 1nd1v1dual teacher' s way of teaching, the classroom
teacher may very well become adept at teaching a mass medla.

course.

Cost of this Course . :
A question often asked by school administrators is:
"How much will it cost?" The answer comes in two parts;
what is requiréd and what is desired. ‘
First, concerning the actual classroom material that

the students will need:

1. A complete set of newspapers for ten days, or
two weeks, delivered to the school and purchased
at the scholastic rate -(usually one-~half the
newsstand price) generally established by news-
papers through their "Newspaper in the Classroom"
or "Living Textbook" programs. (Note: Save the
magazine supplement from the Sunday newspaper
for the transltlon into the study of magazines.) -

2. Magazines, recent, though not necessarily cur-
rent issues, may be borrowed from the school
library’or, they may be brought from home. It
may be possible to obtain recent magazines from
your local postmaster because he usually has "un-
delivered" copies.available that cannot be for-
warded. (Note: Be certain that you have copies
of current music "hit" magazines for the transi-
tion into the study of radic.)

3. Transistor radios are 1nexpens1ve and usually
owned by the students.

4. Records are owned by the students. Record

players and tape recorders are owned by the
"school. _
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5. Television is in most homes and schools.

6. Local movie theaters may have group discount
prices; public libraries have a film loan or
rental service. Movie projectors are owned by
the school. .

7. The major expense may be the Watson-Glaser Cri- .
tical Thinking Tests and answer sheets. However,
the test booklets (Form ¥Ym and Form 2Zm) may be
used several times and the answer sheets are in-
expensive.

Second, department funds may be used to purchase any

or all of the material listed in the bibliography of this

study.

Use of the Bullétin Board
‘This ‘author is aware of the possibility that the
senior high school teacher does not always stay in the same
room all day. However, because of ﬁhe nature Qf ghis
course, somé provisions mustbbe made for the mass media
board. Because:

)

In the classroom . . . teachers report that televi-
sion has influenced their teaching methodology. . . .
They must . . . borrow many of the visual and auditory
concepts of television and introduce them into [their]
own teaching procedures.l5 ‘ -

Horizontally, &t the top of the bulletin board, affix
Figure 3. (see page 58). Horizontally at the bottom, affix
theﬁtheory'P = IOpz; Vertically, divide thé_boérd into five
equal sections. Using the first section of the board for

newspapers, have the class add various clippings that they

lsNorman’S. Morris, Television's Child (Bostoh:
Little, Brown and Co., 1971), p. 233.
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Fig. 3. Areas of similarities as well as
differences '

-

have‘read and discussed; then, whenvkhey are ready for the
magazine study,. divide the section with a piece of tape and
add te this section in like manner. Redio, TV, and movies .
are added in the same way. When the course is neariﬁg com-
pletion, the class will begin to'have.a pénoramie view of
the media studied. If material is added to the board—-
after the class has discussed it--then the bulletin board
serves as awvery effective visual for your (the teacher's)
"recall for review" purposes. Before you post &#t the
class (Watson-Glaser,‘Form Zn), rehove the eape that has
separated the sections, and the% the meaniné of“Figure 1

- (page 38) becomes apparent.

To stimulate student interest in maintaining the
bulletin board, begin with the Ffirst concept to be discussed,
which is that each of the five mediums have areas of simi-

larities (overlap) as well as areas of difference--one to

the other--as indicated by Figure 3, Draw Figure 1 on the
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chalkboard and discuss.

Next, combine Figure 3 with Hulteng's and Nelson's

16

communication process, as illustrated in Figure 4. Dis-

cuss the multi-message syndrome (see page 53).

Fig. 4. Combined illustration of the

communication process

16Hulteng and Nelson, p. 28.

-
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CHAPTER IV

DESCRIPTIVE RESEARCH DESIGN OF THE COURSE: TEACHING
A MASS MEDIA SURVEY COURSE (Newspapers, Magazines,
Radio, Television and Movies) IN SECONDARY

X SCHOOLS WITH EMPHASIS ON CRITICAL THINXING ..

The classroom teacher correlates content items of
first, éhe print media aﬁd then, the electric media into
concepﬁ—oriented classifications, using the newspaper as
;fouﬁdatioﬁ réading‘material for the nine-week mass mgdié
study. |

For example:l

Introduction : 1 week (pages 62-92)

‘ lTeacher's note: The author has given careful con-=
sideration to providing a master calendar for the classroom
teacher to follow. "~ However, the consequences of having such
a plan are far greater than is the security of thinking that

you know where you are supposed to be at any given time.
Good organization for learning does not just happen because
.you have a calendar to follow. It is unfortunately true
that planning takes time and variations. in the amount of
planning by competent mass media teachers are as great as
any other component of teaching. Getting away from the °
read-recite~test cycle requires time and thought on the part
of the teacher. However, once you have read. all of this ma-
terial, you will know how to plan your time to meet the spec-
ific objective: critical ‘thinking. The reader will note
that this writer has suggested that a certain amount of time
- should be devoted to the introduction (1 week) and the print
media should have a combined 3-week period of time, but how
many hours should you devote to each section is for you to
decide. Student interest will dictate what you should be
doing now as well as what you should plan to do tomorrow.
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.Print Media:

Newspapers _ 2 weeks (pages 93-123)
Magazines 1 week (pages 124-139)

Electric Media:

Radio B 1-1/2 weeks (pages 139-163).

Television 1-1/2 weeks (pages 163-184)
Movies 1 week (pages 184-188)

Review 1 week (pages 189-192)

Course Outline and Use of This Material

This course is divided into five units: newspaper,

magazines, radio, television and movies. The sequence

‘(f?omAprint to electric) builds upon the concepts that are
to be learned in one medium and transferred to thé next.

For both ﬁeacher and student, the process is simple, yet
fundamental: perception, understanding and response. While
the process is simple, the fundamental requires that all

" keep in mind the basié idea that

- « « if a written, spoken or visual communication goes
against a person's preconceived idea and/or expectation,
the communication is, at best, resisted; it is more
often rejected. If it is received at all it may be so
universally received from the receiver's own point of
view that the opposite of the “intended is recorded.

The following quotation (author unknown) will adequately

illustrate the problem.

I know that you believe _

you understand what you think I said,
but, :
I am not sure you realize

that what you heard is not

what I meant.

2Stewart R. Macdonald, "You Need to Know About News-
papers," speech delivered at Syracuse University, Workshop
on the Newspaper in the Classroom, July 6, 1970.
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Teacher's Role

As the class reads, listens or views each medium

the teacher asks leading questions to stimulate discussion,

injects other ideas and

"dents form a concept.3

following guestions and
out the course:

1. Is the idea
to convey a

2., Is the idea

3. Is the idea

helps correlate data before the stu-
It may be necessary to duplicate the

refer to them occasionally through-

or anlzed by use of words or svmbols

particular message?

fixed or is it subject to change?

a "proven" realltz, or is it simply

a sensational value judgment?

Moulds has suggested (as illustrated in Fig. 5, page

64) that if we first look for, then study:

l. Documented Evidence

2. Sound Genéralization

3. Internal “-nsistency

4., Impartial Treatment

5. Valid Deduction and Probable Prediction,4

we will have established the internal criteria of re’iabil-

ity for what we are reading, hearing or viewing. Blcom's

sequential classification of guestion cues will also enable

the student to recognize (a) memory, (b) translation,

(c) analytical, (d) predictive, and (e) judgment phrases

3

This process permits the labeling of ideas as being

one thing rather than another by drawing sound generaliza-
tions which will lead to the formatlon of key concepts.

4

George H. Moulds, Thinking Straighter (Dubugue,

Iowa: Kerdall Hunt Publishing Co., 1966), pp. 125-129.
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preceding statements.5 (Again, as illustrated in Fig;VS.)

Knowledge Who? What? --Leadb
(Evidenge) When? Where?

Translation

(Generaliza- Why? --Elaboration
tion) . : : :
Svnthesis : ~--Details
(Internal Consis- -

tence and Impar- ’ How?

tial Treatment)

Evaluation ) --Evaluation:

(Valid Deduction and So what? Is it an argument
Probable Prediction) / to a conclusion

or, is it an argu-
ment from a con-
clusion?

Fig. 5. ZInverted pyramid style of writing

For example,vBloom's guestion cues for memory cor-
respond to documented evidence; translation enables sound
generalizations; analysis will show intezrnal consistence
and, predictive judgments correspond to valid deduction and
probabiévprediction.

In teaching students to learn, this illustration'
provides the reader with a relatively securelbase upon which
he can fashion learﬁing experiences; perhaps more secure as
a base than mere centent of subject matter presents. The

objective of this course is to teach students how to learn

5Benjamin S. Bloom and D. R. Krathwohl, "The Cogni-
tive Domain," in Taxonomy of Educational Objectives: Hand-
book I (New York: David McKay Co., Inc., 1956), pp. 201-
207. : .
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to think critically and it appears that teaching this
should be, as Meeker has suggestéd, ". . . .considered as
equally important a goal as is the mastery of prescribed
content."6

Beérdsley has stated that such words as: "hence,
so, proves, points to the conclusion, leads me, and from

which it follows . . ." usually show that the statement that

follows is a conclusion,7 while the following words usually

show that the statement that follows is a reason: "for,
since, because, in view of the fact, assuming, shown and
suggests."8

Of vital concern at this point is the method the
teacher chooses to initiate student participation and dis-
cussion during the first few weeks of the course so that the
témpo continues throughout the'nine.wéeks. To accomplish

this, it is suggested that you duplicate (purple ditto)

several copies of "This Was The Week That Was . . . Week"

4

6Mary Nacol Meeker, The Structure of Intellect
(Columkbus, Ohio: Charles E. Merrill Publishing Co., 1969),
p. 4. If the teacher wishes additional information concern-
ing a related diagram, attention is called to this book (and
study). Dr. Meeker has stated that there are ". . . at
least two major educational problems to which this book
might effectively be applied. The first problem is largely
philosophical in perspective and stems from the exponential-
ly accelerating growth of subject matter itself. As the
body of information continues to expand, educators are find-
ing it increasingly difficult to keep pace" (p. 5). And,
"A second problem is . . . , how to cope with individual
failure" (p. 6).

TMonroe C. Beardsley, Thinking Straight (Englewood
Cliffs, N. J.:_ Prentice-Hall Publishing Co., 1966), p. 23.

8

Ibid. r p. 24.
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(Appendiva).g

If the class is permitted to discuss their individ-
ual remarks each Monday, they will soon discdver tﬂét, as
Linton said, they have "wandered into a maze which has no
exit."lo

For example, one student may say, "I read that . . .
in the newspaper last night and I thinf the reporter was
trying to say . . . :" Another student may say, "I dian't
read the paper last night, but on television the man said

" Sﬁill~another_may say,’ "I heard something about

that on the radio this morning, and what I think I heard the

announcer say was . . . .

The maze is: "What did the newspaper reporter
mean?" "What did the man on television say?" "What.was
heard on the radio?" .

Ask the class if they are all saying the same thingQ
Which one do you believe? ﬁhy? From the lead (Fig. 5,
page 64) into the elaboration, offering details, how do you
evaluate what was said? How do you evaluate what was

meant?

9The "research" tool was used effectively by Dr.
Harold Hodgkinson, Research Director, Center .for Research
and Development, University of California, Berkeley, Cali-
fornia, in a course this author took at Walden University
during the summer of 1971. Necessary changes were reduired
to make this Instrument fit the needs of this course writing.

FloRalph Linton, The Tree -of Culture (ﬁevaork:
Vintage Books, 1958), p. 12. '
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Pretesting

After pretesting (Watsoh—Glaser, Fcrm ¥Ym) , the answer
sheets are to be corrected, recorded and returned to the stu-
dents the following day. Using the fheory, P = IOp2 the
studencs *dentlfy total score and stanine grouplng as iro=-
gress., The individual raw scorxe detormines Inquiry. (See
pages 11, 44-49.) The one categeory of the test where they
show the least number.of correct answeré determines what the
Opp051t10n is; and all Lomblﬂed vrong answers equals the Op-
position Squared. Needless to say, some students will score
high on this test. They will still need +o identify their
areas of weakness, otherwise they will not do as well, or
better,‘on thé final test (Form Zm). |

Assuming that you have reviewed the test, proceed
with the genéral course outline which is generally plaéed in
four categories or divisiOns' The first category is that
wthh your students must know; the second 1s that which they
should know; the third is what they might like to know; and
the fourth may be helpful for them to know.

For example, students who study mass media must know
the guarantees (and limitationé)'of tﬁe Amendments cited to
the Constitution of the United States. They should know why
it was necessary to write them and they probabiy would like

to know what specific incidents preceded the writing.ll It

/‘"‘
llAlvin Silverman, "273 Years of Hlstory," The
- American Newspaper (Washlngton, D. C.: Luce Publishing Co.,

1964}, pp. 4-14.

— .
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might be helgful for them to know the hlstory of the prlnted
word and the ramlflcatlons it had on the changing life
styles of the people. The four categorles, collectively,
serve as degrees of Inquiry in the theory P = IOpz.

The' statement, ". . . it might be helpful for them
to know the history of the printed word . . ." is derived
from the central thesis of McLuhan. It is, for the most
part, common knowledge to recognize the idea that between
2000 and 1500 B C ‘man developed the alphabet which may very
well have used one sense (sight) in a more pronounced way.
Thus began what McLuhan terms the visual orientation of mod-
ern man and the idea of cause-and-effect., McLuhan stated:

The dominant organ of sensory and social orientation

in pre-alphabet societies was the ear--"hearing was be-
lieving." - The phonetic alphabet forced the magic world
of the ear to yield to the neutral world of the eye.

Man was given an eye for an ear. Western history was
shaped for some three thousand years by the introduction
of the phonetic alphabet, a medium that depends solely
on the eye for comprehension. . . .12

When man invented the movable type (15th century),
it resulted in the mass production of printed material and
subsequently changed the way men. thought. McLuhan's "one-
thing-at-a-timeness" (print) has now evolved into an "every-
thing-at-onceness" (electronics) and we have, by virtue of
technology, returned to the village concept of life. Mc-

Luhan's "global village" concept inspired Dunnl3 'to draw the

12Marshall McLunitan and Quentin Fiore, The Medium is
the Massage (New York: Bantam Books, Inc., 1967), p. 44.

13

Alan Dunn, New Yorker Magazine (July 2, 1966),
p. 21. : .
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cartoon of a father sitting in his extensive (and expensive)
library (reading a book) listening to his son explain:

You see, Dad, Professor McLuhan says the environment
that man creates becomes his medium for defining his
role 'in it. The invention of type created linear, or

. sequential, thought, separating thought from action.
Now, with TV and folk singing, thought and action are
closer and social involvement is greater. We again live
in a village:. Get it? :

The village is global. - "Print technology," accord-
ing to McLuhan, "created the public . . . electric tech-
nology created the mass."l4 and, societies have always
been shaped more by the nature of the media by which men
communicate than by the content of the'communication.
The alphabet, for instance, is a technology that is ab-
sorbed by the very young child in a completely uncon-
scious manner, by osmosis so to speak: . . . The alpha-
bet and print technology fostered and ‘encouraged a frag-
menting process of specialism and of detachment. Elec-
tric technology fosters and encourages unification and v
involvement. It is impossible to understand social and
cultural changes without a knowledge of the workings of
[the] media,l5

Role of Mass Media

The role of mass media in our society is to dissem-

inate news and information.

16

Teacher Notes Student Discussion Questions

14 15

McLuhan and Fiore, p. 68, Ibid., p. 8.

16mne format of this writing is fairly constant from
here to page 124. It changes after that. The intent serves

.2 dual purpose. One is in keeping with the general format

of newspaper writing which is vertical columns with space
in-between and the initial impact of what is required of the
students is easier to fathom if the concepts are divided in-
to teacher notes and student discussion guestions. (TQe
second is more important because of the critical thinking:
implications; student involvement which is going to require
that they make their own separations by paying attention to
points of view which are then discussed critically.) 1In
other words, it is not necessary (or desirable) for the tea-
cher to always raise the critical issue. Students are guite
capable of doing this if they are permitted to do their own
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(Teacher Notes)

Recent confrontations between
the present acninistration
and the "press' will illus-
trate how the answers to the
student discussion gquestions
will vary.

70

(student Discussion Questions)

What is news?"
Who decides? On what basis?

How is news translated by the
media?

What is analysis of the news?

Who has the responsibility to
analyze the news?

The commercial media cannot function without adver-

tising.

| What would havpen if all ad-
vertising stopped?

Stores would begin cancel-
ling all their orders. So
what?,

Manufacturers would lay off
millions of employees. So
what? .

Volume production would be
a thing of the past.

Prices would rise, fast!
So what?

So what?

Why is advertising so vital a
concern to advertisers and
the media?

What are the potentlals of
advertising?

What:are the
vertising?

pitfalls of ad-

The commercial media also provides entertainment.

The passing of time is a

fairly constant process. We

work eight hours a day (usual-

ly): we sleep eight hours a
day (more or less). What do
we do with the remaining
eight hours?

If we use half of the remain-
ing time for, say. ~
. activities such a: « .

thinking.

“~ae time"
iing the

Besides, the theory P =

Of what importance is enter-
tainment in the media?

Who needs it?

Why?

IOp2 functions only when

and if students are permlttud to contribute from thelr body

of knowledge and experience.

i
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(Teacher Notes) (Student Discussion Questions)

car, fixing the door or mow-
ing the lawn and we use the
remaining time for entertain-
ment purposes (i.e., reaping
the benefits of our labor as
well as that of others).

Then is it correct to say

(and agree with McLuhan) that
"Automation is information,
and it not only ends jobs in
the world of work, it ends o
subjects in the world of
learning? It does not end ‘
the world of learning. The -
future of work consists of
learning a living (rather
than earning a living) in

the automation age. . . .

As the age of information de-
mands the simultaneous use of
all our faculties, we dis-~
cover that we are most at
leisure when we are most in-
tensely involved, very much
as with the artists in all
ages.”

Many of the foregoing questions have a variety\sf

answers. In order to understand their significance, it }s\

\

necessary to devote some time to the meaning of a "free

pre’ss"18 in our society so that the students will have some
idea about why it is necessary for them to have this course,
and why it would not be necessary to study media in this

context in a totalitarian society.
¢ ‘

l7Marshall McLuhan, Understandlng Media: The Exten-
sions of Man (New York: McGraw-Hill Book Co., 1904),

18For additional cuotatlons concerning this issue,
write for "A Collection of Notable Quotations About News-
papers and a Free Press," in Speaking of a Free Press
(Reston, Va.: ANPA Foundation, 11600 Sunrise Valley Drive
22070). ' ’
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Smith, President and General Manager of the American

Newspaper Publishers Association, ﬁestifying befofe»?he Sub-
committee on Constitutional Rights of the Senate Committee
on the Judiciary, said there has never been a greater need
for strengthening public understanding of the press. His-
torically, he said, the important point which is sometimesv

ignored today is that the original aemand for a guarantee of
press freedom came not from those who were then engaged in

the business of publishing newspapers or other publications.

The demand came from persons in all walks of life who knew

.from experience the threat to all individual liberties if

there is not freedom of the press and no freedom of speech,.

smith said, ". . . if the public dofiBts that the press is

doing its job . . . then all the country's institutions are

in peril."19

Smith's brief insight into history, presented for
the occasion, becomes alive for the students when théy dis-
cover meaningful existence of a "free press" in perspective.
The four theories of the press: authoritarian, libe;tarian,
social reséonsibility énd SOV£et totalitarian, analyzed by

Siebert, Peterson and Schramm,20 take on the form and

19Stanford Smith, "Strengthening Public Understand-
ing," in Headlines, 1971 (Reston, Va.: ANPA Foundation,

 December I971), p. L.

2QFred S. Siebert, Theodore Peterson and Wilbur
Schramm, Four Theories of the Press (Urbana: - University of
Illinois Press, 1956), p. 7. Teacher note: Permission was
not granted to this author to allow you, the teacher, to
duplicate the chart (Appendix F). However, it is included in
this writing so that you could "visualize" the concepts.
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coloration of the social and oolltlcal structures within

which they operate,

Done in the light of modern thought,

the book summarizes the conflict between the major ap-

proaches to communication since the-days of plato.

Four.Theories of the Press

The relationship between journalism and government

has varied since the printing press was invented and it has

usually been based upon the philosophy of the government at

']

the time. For example,

the four theories outlined below

developed-~relative to the position of the government--at

the time those governments were taking shape.

Hence, the

need to know something about the past (governments) in order

to understand the present. state of the media.

The government was, general-
ly speaking, more important
than the individual because
its function was looked up-
on as a caretaker function
of the government for the
people (Divine RighT theory
of government).

Under this theory, man re-
lied upon a wide-open mar-
ketplace of ideas with no
restrictions so that his
reason might work. Out of
this theory there arose a
multitude of tongues seek-
ing truth in a self-
righting process, one of
the processes was the
press, which began to act
.as a "check on the govern-
ment"” by informing the

80

Authoritarian: Soon after
Gutenberg invented the print-
ing press in Europe, the
government took control of
what was printed and who
printed it through licensing.
Under this system only the
leaders of the government had
access to the truth and,
therefore, it was natural for
their approval to be put on
anything printed.

Libertarian: 'This theory is
rooted in the reformation
which - challenged the Roman

.Church; the o0ld ideas of

fixed states and the "Divine
Right," arbitrary rule of
government. In time, this
theory completely reversed
the dominant power of the
state over the individual.
John Locke, Thomas Jefferson,
and John Stuart Mill are a
few of the personalities



people.

In this context, the require-
ments of a good press per-
formance would be to provide
a truthful, comprehensive
and 1ntelligent account of
the day's events in a con-
text which gives it meaning.
That is to say, the press
would be responsible for

the presentation and clar-
ification of the goals and
values of society. -

The "timeliness" of news is
unimportant; its function
is to achieve unity of
thought.

21

1947), pp. 107-133,

. theory.
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reflecting this "age of en-
lightenment,"

Social Responsibility of the
Press: Between the two ex-
tremes of the authoritarian
and libertarian theories
emerged the Social Responsi-
bility of the Press in 1947.
Reports by the Commission on
Freedom of the Press,?2l

- chaired by Robert Hutchins

led to the formation of this
The commission found
that while the authoritarian
theory was "out of the ques-
tion" the libertarian ideas
were not working well because
of the complexity of the
events of today's world.

They said, in effect, that
man was not able to discrim-
inate as well between truth
and error, and as a result
the media would have to help
the citizen in his evaluation
of information.

Soviet Totalitarian: This
theory finds its roots in the
Russian Revolution of 1917.
It is, in reality, a branch
of the authoritarian with one
major exception: Stress is
placed upon the positive
force of the press in leading
thought, instead of the nega-
tive attitude of the authori-
tarian concept.22

"Free and Responsible Press," Commission on the
Freedom of the Press (Chicago:

University of Chicago Press,

22T. Jan Wiseman and Molly J. Wiseman, Creative Com-—
munica..ons: Teaching Mass Media (Minneapolis, Minn.: Na-
tional Scholastic Press Assn., University of Minnesota,
1971), pp. 56-58. :
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Freedom of ﬁhe Press
Having discussed the concept "Freedom of the Press,"
it is important for the students to say what it is that they
think they need to know, and why. Some topics‘of céncern
such as ecology, politics and criﬁe will lead to two inter-
eéting discussion guestions:

1. How can you detérmine that what you need to know
can actually be found out?

2. Which medium (print or electric) would you turn
to first in order to be fully informed? (How

* believable the media is depends upon what they
mean»by "fully informed.") :

In a recent psychologicai survey conducted by Rotter

23 they report that all of us are bontinuously

and Stein,
faced Qith the problem of trusting others and they believe
the answer is relatively simple: "If you want someone to
trust you, you have éo tell them the truth," By rating
twenty occupations 6n threé counts—-truthfulness, competence
and altruism--the team ranked physicians first, judges
fourth, college professors sixth, high school teachers
eighth, TV news reporters eleventh, newsp;per columnists
sixteenth, politicians ninéteenth, and used-car salesmen
last. | |
The intereéting thingvabout this survey (answers

from over 400 people) is not the low ranking for used;car

salesmen, but the higher ranking for TV news reporters,

]
23Julian B. Rotter and Donald K. Stein, "Whom Do
You Trust?" (Parade Magazine), Rockv Mountain News, 2 July
1872, o. 4.
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Interesting because writérs such as Efron {(The News Twiste#é)

\
and Epstein (News from Nowhere) have documented their studigs

to conclude tﬁgt, while the news comgs from nowhere, it is
still t&iéted to fit.‘ Epstein gquotes Riéhard S. Sélant,
President of CBS News,'as saying, "Our reporters do not
cover stories from their point of view. They\are éresenting

24

them from nobody's point of view."“® and, on the same sub-

ject, Efron quotes David’Brinkléy as having saiafi"News is
what I say it is. It is something wort@ knowing bykﬁy_
standards."25

The thesis of this writing is not to place the print
mecdium in a position superior to the electric (or vice versa)
but to teach critical thinking based upon knowing both opera-
tions. The discussion about AP Wire Services, and the vari- -
ous "gates" that the news goes through before it reaches the
reaéer, may also be interpretéd as (from the local editor's

pcint of view), "News is what I say it is because that's all

the space available in today'swnewspaper."

Some Common Fallacies in Accurate Perception
Tt ; rofthe Media
If the class devoted 15-20 minutes discussing the

two guestions above, they probably cited in their arguments

: 24Edward J. Epstein, News from Nowhere (New York:
Random House, 1973), p. x.

: 25Edith Efron, The News Twisters (Los Angeles,
Calif.: ©Nash Publishing, 1971), p. 6.
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one, two orzﬁore of the common fallacies usuall* #ound in
R the media. PEecause part of this coufse déalﬁ #;4h the recog-
niticn ¢<f fal’awW 2%, it is advisable to brimn “his to their
attention.26

Thers &re three general ClaSSlIlC“ tions cf fallacies

in the thinking and speaking prccess. Trazy are:

1. Material: "My mind is mads mp so don t try and
confuse me witi: he facts.

2. Semantic: "I kncw that you believe you think
you understand what I said, but I am
not sure you realize th«' what you
heard is not whe eant."

3. Logic: "No matter how . ved, here is the
conclusion."

This author's ~xperience in the classroom has shown
that, in recogniz.~- llacies, the material category is of.
prime importance. Many students are believers in anything
without basis of fact. This is not to'say that they are so
gullible that they believe everything; it is tc say that
they are prone to ill-define a fact before they proceed

through the semantic to the logical which is, as stated, "No

matter how I arrived, here it is!"
2
[

-

In the Eheory,-P = IOp the "one greater degree" of

Inquiry by the student involves the knowing of this classi-
fication of fallacies, and when they discover how the falla-

cies are used against them, they will encounter the

L - ‘
26Geo*ae Moulds, in his Thlnklng Straighter (see
ftn. 5) course manual, presents the various fallacies in a

manner easily understood by most high school students.
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Opposition Squared.

(Teacher Notes) ' (Student Discussion Questions)

At the risk of being dogma-,
tic, students must commit
to memory a precise defini-
tion of a fact. However,
it is suggested that you
elicit a response from them

_ by asking: What, in your own words, is a

fact?

What is +he difference between
a fact and an opinion?

A fact, by definition is a

thing done which has actual

existence; an event. Facts,

in operative terms for this

course may be said to be:

Who? What? wWhen? and Where? Who did what?

When (time in place)?

Where?

.The fallacy of finding‘fact i :

and making a meaningful in-
terpretation (why, how, and
so what?) is not the distor-
ticn of the fact as much as

it is the intrusion of an

opinion. ‘ '

(An opinion based upon !
facts is quite different from
an opininn that becomes the : )
fac#s.) To stimulate discussion, read
' or duplicate the "Ultra-Modern
Friry Tale."

Uitra-Modern Fairy Tale

Once up:: a time in a far-away country, there lived
a little giri called Red Riding Hood. One day her mo-
ther asked her to take a basket of fruit to her grand-
mother, who had been ill and lived in a cottage in the
forest. It happened that a wolf was lurking in the
bushes, overheard the conversation, went to the grand-
mother's house, killed her, dress~d in her nightgown and
jumped in bed to await the little girl. When Red '
arrived, he made several nasty suggestions and then tried
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to grab her. She ran screaming from the cottage. &
woodcutter workinhg nearby heard her cries and rushed to
her rescue. He killed the wolf with an axe, and Red
Riding Hood's life was saved. All the townspeople
hurried to the scene and hailed the woodcutter as a hero.

However, at the inquest, several facts emerged. The
wolf had not been advised of his rights. The woodcutter
had not made any warning swings of his axe. before strik-
ing the fatal blow. The defense stressed the point that,
although the act of eating Grandma may have been in bad
taste, the wolf was only "doing his thing" and thus
should not be punished by death.

The SDS appeared on behalf of the defense and con-
tended that the killing of Grandma should be considered
self-defense since she was over 30 and therefore beyond
the age of serious regard. This evidence was convincing
enough for it to be decided there was no basis for

- charges against the welf., On the other hand, it was
felt that the woodcutter should be indicted for unaggra-
vated assault with a deadly. weapon. One year after the
"Incident at Grandma's" her cottage was made a shrine for.

- the wolf who bled and died there. All the village offi-
cials spoke, but Red Riding Hood gave the most touching
tribute. She said that, while she had been selfishly
grateful for the woodcutter's intervention, she now
realized he had overreacted. As she knelt to place a
wreath in honor of the brave wolf, there wasn't a dry
eye in the forest.27

Having established the definition of a facé, the
class now proceeds to label, with examples, the following
fallacies. Generally speaking, by jrouping the fallacies
according ﬁo qétegory, the student wili encounteruless dif-
ficulty in recégnizing them. |
I. Material
When ybu éonceptualize the o
complicated "into a nutshell™

you are reasoning (and con-
cluding) by too few examples.

) 27Ed Eshleman, "Ultra-Modern Fairy T._e," Washington
Spotlight, 92nd Congress, 1st Session. Reprinted by per-
mission. :
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(I. Material)

This fallacy starts with a
fact but then jumps to con-
clusions that are all-encom-
passing. (Newspaper head-
lines "overgeneralize" from

typographical necessity.)

The material fallacy of over-
generalization may also take

a turn "from the nutshell" to
the fallacy of attacking the
man. Generally speaking, the
rule is to stay with the issue
and not to start finding fault
with the person stating it.

II. Semantic

When one event precedes an-
other event in time, the first
is assumed to be the cause of
the second. Something happens
and presently something else
happens with considerable reg-
ularity and it appears as
though the first causes the
second. This fallacy is also
known as the post hoc ergo
proptes hoc (after this there-
~ore cavsed by this) fallacy.
Related vo advertising:2

80

Overgeneralization

Example: "I know a man who
picked up a hitchhiker: once,
.« . . which goes to show
that . . . ."

"If you've seen one, you've
seen them all."

"Ten-day tour of Europe."

Example: "He has never been
in the Far East, so what
does he know about China?"

"He did1't even graduate
from high school, so how .
could he know anything about
teaching?"

Semething happens and presently

'7 :. . ' : . . .
“teradison Avenue's Response to Its Critics," Bus-
iress Weex, 15 June 1972, pp. 46-54.
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(IT. Semantic) _ (Overgeneralization)

something else happens . . .

(toothpaste = pooularity). Example: "The bankers are
the source of-our troubles.
You will notice that every
depression is preceded by
bank failures,"29

1IT. Logic

The misuse of logic comes in
when we use the "false anal-
ogy and self-evident truth"
'in lieu of any groof by read-
ing more into the story than
the facts warrant and in so
doing one only notes the
similarities while 1gnor1ng
:the dlfrerences.

The analogy is an unsound

form of inductive argument in

which two things of different .
sorts are asserted to have a

number of common characteris-

tics. We employ this fallez.y

when we dwell upon the common

and ignore the difference.

(The attempt is to picture

the unfamiliar in terms of the

familiar.) 1In statements as-

serting. a self-evident truth,

the rule is to look for the

exceptions. Grouped with the

self-evident truth is the fal-

lacy of "guilt by association."

(If two or more people look

alike, they are not alike, or

equal, in their thinking or

actions.,) False aAnalogy

Example: "Last quarter I had
a student by the name of
Orzymski who did good work,
This quarter I have another
student by that name, and
I'm expecting good work
from him.,"” {The form is:

A is like B in respect to C;
therefore A is like B in

29Moulds, p. 58.
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(III. Logic) . (False Analogy)

respect D.)

Self-Evident Truth

Example: "Communists will
not take the oath of al-
legiance and neither will
‘Jones. ' .Therefore, he must
be a Communist."” (The form
is: A [or all A] is C and
B [or all B] is C; thete-
fore B is A [or A is B].)

Using a false analogy you can
arrive at a self-evident
truth by exaggerating one's

s opponent'’s contention by as-
serting, "Then you must also

- believe that . . ." or "This
is the same as saying
« o . J"30

Other fallacies of logic include "Figures Prove" and

the common calling upon a "Revered Authority." Huff, in

How to Lie with Statistics, quoted the following passage
from the writings of Mark ~wain:

In the space of 176 years.the Lower Mississippi has
shortened itself 242 miles. This is an average of a
trlFle over one mile and a third per year. Therefore,

"y calm person, who is not blind or idiotic, can see
L‘Pt in the 01d Silurian Period, just a million years
1go naxt November, the river was upward of 1,300,000
wiles long, and stuck out over the gulf of Mex1co like a
fisning rod. And by the same token, any person can see
iaat 742 years from now the Lower Mississippi will be
only a mlie and three-quarters long, and Cairo and New
Orleans will have joined their streets together. . . .31

Or, to be more specific, Euff states:

In the five years between 1947-1952, television sets

30Moulds, pp. 62-63.

31Darrell Huff, How to, Lie with Statistics (New York:
W. W. Norton Co., 1954), p. 147. .
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in American homes increased about 10,000%. Proiect this
for the next ‘1ve vears and you would have a couple of
billion or, i »~%s per family. Move the base and you
could have &L,:‘O sts per family.

Depending upon how extensive vou wish to make the
fallacy recognition:(and how much time you are willing to
devote to the étudy), this author believes that the fore-
going outline will enable the student to be on the alert
that fallacies are present in both the print and electric
mediums, and ﬁhe limited number cited in this writing will
not creaté a grand hodgepodge of miscellaneous, fascinating-
information, which would easily be‘interpreted as "non-

" functional" knowledge.

Suffice it to say, then, 'that in anv sound argument

the conclusion follows from lﬁgiéal feasoning. If the con-

clusion appears to follow--but actually violates a rule of
33

logic--then the argument is a fallacv.”~ On this subject,
Beardsley said,
In prose that is wrltten w1th some care, " is the

logical indicators that usually tell us that the dis-
course is an argument, and also tell us which way the
arcument is going--whether from reason to conclusion or
from conclu51on back to the reason [see Fig. 5, page

64].

In today's complex wcrld there may be an increasing

pressure for more education carried on in ar. extended school -

*Huff, p. 140,

)

33Aside from the many referesic: books available con
the subject of "Logic," your attention is directed to a
ready reference available in most school libraries: Ency-
clou sasdia Britannica, 1974 ed., s.v. "Kinds of FallacIes."

3%3cardsiey, p. 23..
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year, but equally as important as the gathering of facts is
the ability to use these facts to think clearly and critical-
ly. This ability is not only necessary in making decisions--
in and out of school--but also to protect oneself againsﬁ
the constant pressures of the Oppositionz.

It would be remiss if this author ignored how the
fallacies mentioned are employed by the person using propa-
ganda to acCé%plish his aims; however, to write about it in |
great detail would'be redundant. Perhaps the studentbshould
know ‘that propaganda is, by definitiqn, two things. First,

in itsei¥, propaganda is neither good nor bad. We usually

think of it as a way of spreaéing falsehoods, but this is

not always true. Part of all propaganda is fact. Sécond,
when an organized or concerted group effort is combined to
spread particular information about:its'do¢trines, propa-

ganda may be used. Such was the case with Pope Urban VIII

' (1623-1644) when he organized the "College of Propaganda"

within the Catholic Church.35

What one does with the facts constitutes the study
of the use of propaganda, and, as mentioned in fallacies,
they are (for this study) %o be cc..sidered one and the same

thing, as illustrated in the following fable:

The Very Proper Gander
James Thurber

Not so very long ago there was a very fine gander,

35World Book Encyclopedia, 1975 ed., s.,v. "Propa-

ganda,"
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He was strong and smooth and beautiful and he spent most
of his time singing to his wife and children. One day
somebody who saw him strutting up and down in his vard
and singing remarked, "There is a very proper gander."

An old hen overheard .this and told her husband about
it that night in the roost. "They said something about
propaganda," she said. "I have always suspected that,"
said the rooster, and he went around the barnyard the
next day telling everybody that the very fine gander was
a8 dangerous bird, more than likely a hawk in gander's

© clothing. A small brown hen remembered a time when at
a great distance she had seen the gander talking with
some hawks in the forest. "They were up to no good,"
she said. A duck remembered that the gander had once
told him he did not believe in anything. "He said to
hell with the flag, too," said the duck. & guinea hen
recalled that she had once seen somebody who looked very
much like the gander throw something that looked a great
deal like a bomb.

Finally, everybody snatched up sticks:and stones and
descended on the gander's house. He was . strutting in
his front yard, singing to his children and his wife.
"There he is!" everybody cried. "Hawk-lover! Unbe-
liever! Flag-hater! Bomb-thrower!" So they set upon
him and drove him out of the country. 36

Deductive-Inductive Reasoning

fter reading the fable one can easily see that com-
mon sense would dictate that the cénclusion does not follow
the critical thinking criteria established by the Watson-
Glaser test. However, commqn sense is not common, nor does
it come easily and naturally. It must be learned. The fol-
lowing two examples illustrate two different ways of rea-

soning: Both use facts but in a different way

36James Thurber, "The Very Proper Gander," Xew
Yorker, 4 February 1939, p. 18. Note that Mrs. Helén Thurber,
wilfe of the late James Thurber, granted permission to this
author to reproduce the fable in this writing with the stipu-
lation that "The Very Proper Gander is something to be read
by the teacher to the class and it _.may not be duplicated
without prior consent." It is expected that all teachers
will acdhere to this stipulation. ‘
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ccduative Reasoning

In deductive reasoning, ai

accepted general statement

(true or false) is applied ‘

to an individual case. ‘I.e., "All ganders are flag-
haters; this is a gander;
therefore, this is a flag-
hater." _

Inductive Reasoning

In inductive reasoning, a

set of individual cases is

studied by the experimental

method; and, from the ob-

servations made, a general }

principle is formed. I.e., "Every gander that I
have ever known is a flag-
hater, therefore, I can ex-
pect all ganders to be

A . flag-haters."

Ideally, what the‘éiass hopes to accomplish by this
part of the media study is the ability to become a critical
thinker using inductive feasoning to arrive at a valid de-
duction. The principle formed in inductive reasoning is
workable theory and would be certain only when (and if) all
possible.instance~ have been examined. When the general
premise established by inductive reasoning becomes deduc-
tively true, the deduction from it will be certain for all
possible instances. "Possible instances" is used, in this

writing, to mean "as related to the five mediums studied."

Using propaganda as an example:

Inductive Reasoning Deductive Reasoning

"Every advertisement that I "All advertising contains
have read, heard or seen propaganda; this is adver-
‘contains propaga: la; there- tising; therefore, this con-
fore, I can expect all ad- tains .propaganda.”"

vertising to contain propa- ) :

ganda."”
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Does the sampling represent all dentists?

87
The key word in the definition of propaganda is

"organized." A propagandist has an idea (or ideal) he

wishes to sell. To get you to buy he is going to appeal to

your emotions first, intellect second. Remember( as men-
toned, part of all propaganda is fact. Facts must be veri-
fied and accepted on their merit. What is true today may

not be true tomorrow (i.e., working a 4u-hicur week now may

- be true--today, but tomorrow it may be four days and 32

hours--or less!).
Ask students to cite "facts"
that were true when they
started school two or three
years ago but today are no
longer true.

Because we stress the importance of knowing "all the
facts," this does not mean that we are to believe nothing
until all facts are verified. We must accept certain facts--
at least tentatively--or we would never make changes. How-
ever, when an advertisement states: "Three out of four
dentists recommend . . . toothpaste," we need to know how
many dentists were interviewed, when, where, why, and how?

37

As products in the Unifted States become inore stand-

‘ardized, the need for advertising increases. Product (in-

*uding goods and services) manufacturers must, through ad-

<ising, solve a problem that may arise when the buyer is

371f students show interest in knowing more about
the techniques of propaganda, YyOu may be interested in "The
Propaganda Game," available from Wif N' Proof Publlshers,
Turtle Creek, Pa. 15145 ($6.00 each).
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torn between the conflict (or cooperation) of pleasure and
guilt. He must, in other words, "sell" the product by
giving permission to "have fun without any guilt feelings."

' To accomplish this, the seller (through his own efforts or
those of an advertising agency) develops a certain personal-.
ity for his Product, and when the buyer buys, he buys.the
product that compliments the picture he has of himself, of,
ne fulfills his own self-image. |

In selling "self-image," Packard, in his book, The

38

Hidden Persuaders, points out that the agency may very

well be selling:
emotional security
ego-grétification
creative out.et ' .
love object
: a sense of powar
a return to "the good o0ld days"
immortality
Have students list some
"image-building" ads that
they have read, seen, or
heard.
Are the,images, in the theory
P = I0p”~ .
Progress?
Inguitry? 2
Opposition®?

At any given period of time, a culture exists within

‘\W“N-38Vance Packard, The Hidden Persuaders (New York:
Pocket Books, 1969), pp. 61-70. :
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the prescribed limits of a relevant philosophy, and it is

judged (in part) by that philosophy. Assuming that the stu-

dents were foreigners and they were looking at (not reading)

1advertising in some printed form, ask'them, "What impression

would you get about the American philosophy of life %foml
what you see?" |

Awareness that such image-building techniqqe§ are
being used certainly aids the reader, listener gnd vieQer in
discounting tﬁeir effects, and in making-judgme;ts based on‘
other more objective Ffactors. Image—ﬁﬁildingrbegins early
in our lives and continues.throughout, and it is not re-
stricted to just the "fade-to-black" television commercial

that many of us a:r  more familiar with. As a matter of fact,

image-building s = - early in a,child's life and it has be-

come an inseparat.s part of the story line.

. . . Kids are thoroughly absorbed in the trials of
the Flintstnnes. Fred Flintstone and his alter ego,
Barney Rubb"ﬁ; are bumping along in their custom Flint-
mobile an” zZinally decide to stop, so they pull over to
the-shoulder of the road. Both cartoon characters '
emerge from the car ané begin walking away. Then Fred
and Barney suddenly wheel about. (0or so it appears) and
begin a direct sales px; ch for "dellc10usly £lavored
Flintstone vitamins." Are many ©of the kids aware that
the vitamin portion of the TV sequence is not part of
the story line?389

To illustrate and review the aspects of fallacies
. . 1}
and propraganda as part of the communication process, disdﬁég“’
the terms inference, assumption, deduction, interpretation

and strong and weak argumants encountered in the Watson-

°9N0rman S. Morris, Telévision's Child (Boston:.
Little, Brown and Co., 1971), p. 54. ‘ .
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Glaser test combined with the following propaganda terms:

Name-Calling (ad hominem)."... . don't bother to discuss

facts-~just give the person or idea a name"; Glittering

Generality (secundum guid) ". . . speaking in vague phrases

that make it difficult to know what you are saying or where

you stand.on a particular issue"; Transfer (ad populumj

". . . use symbols or ideas to accomplish a purpose for

which they were not intended"; Band Wagon ". . . everyone is

doing it: why not you?"; Plain Folks ". . . image-building";

Testimonial (ad vercundlam) ". . . recommended by someone

well-known"; and .Card- Stacklng L. selected stimulation
40

from a very narrow point of view."

Most propagandé is easy to recognize by the user's -
ﬁse of slanted words or phrases. In knowing this,‘bne must
also keep in mind the words of Hoffer, "Proéaganda does not
deceive éeople; it merely helps themvto deceive themselves,
Those who‘submit, remain in the dark about their own motives
for bellev1ng "41

In determining what is said and what is not said in
our search fbr the meaning of words, Flesch wrote "word
rules" for consumers to follow in ordér to determine what is

said and what is not said. According to Flesch, we deal

with two different kinds of words: abstract and concrete.

4OJ Weston Walch, Propaganda (Portland, Maine:
J. Weston Walch, Publlsher, 1971), pp. 23-35.

4lEric Hoffer, The Passionate State of Mind'(New
York: Harper & Row, Publishers, 1955), p. 144.
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Concrete words are:
1. Names of people.
2. Numbers and number words.
3. Dates (clock and calendar words).
4.“ Words that are male or female.

5. Words that point to one specific person, i.e., I,
you, he, she, my, your, his and her.

6. Abstract words if they appear as Joe's ideas, two

ideas, last year's ideas, and woman's idea or your
idea.

-All other words are abstractions.42
Rarely do we read or hear concrete words other than
"who did what, when and where." 1In this context, both Print
and electric journalism repofting-4if not its intérpreta-
tion--may verv well be accurate.

If time permits, you may duplicate Slater's preface

tc his book, The Pursuit of Loneliness (Appendix G), and

have thé studentsAcircle all the concrete words that he

uses. (This is an exercise in identifying concrete words

only, not in interpreting the meaning of his preface.) Or,

you may duplicate and assign for homework, the material il-

lustrated in Figure 6 (rage 92).43

: 42Rudolf Flesch, The Art of Clear Thlnklng (New York:
" Harper & Bros., 1951), pp. 5I-58.

43Teacher note: In evaluating this assignment,
judgment is passed according to how well, or successful, .the
student presents his product and "sells“ you the idea that
you need lt.
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Using some concrete words (but mostly abstracﬁions)
complete the following assignment for homework.

The product is

The potential buyer is (age group and sex)

I would recommend:

(A) For the print medium

(choose one: newspapers

Oor magazines)

(B) For the electric medium
(chgose one: .radio or
television)

Fig. 6. Suggested "homework " assignment

99



93

Unit 1l: NEWSPAPERS

In presenting'these units for instructional pur-
.”poses,,themmaterialhconsistsmof-two~separate~peints—einviewr—--

One is that which contains data that may be of primary in-
terest to the teacher only. The second part contains activ-
ities'for the students. The reader may flnd that some of
the teacher materlal is worthy of class_oom dlscuss10n, for
example, statements made to define or defend a position such
as, "Newspapers are the number one medium for news." If the
teacher finds these statements of interest to the class,

then discussion and/or disagreement is encouraged.

Do~Teachers Read Newspapers?

To find out whether teachers read newspapers, this
author designed a "Newspaper Reading Inventory" for use in
the graduate courses that he taﬁght beginning September 11,
1971, and ending May 25, l974 (Appendix H). For the pur-
poses of this writing, this author has chosen guestions 1,
2, 3, 4, 5, 6, 7 and 15 as those aireczly'related.to this
subject because they represent a response from 302'teachers
who used the newspaper in thelr own classrooms. Not all
teachers were frum the senior hlgh school; 145 taught ln
elementary (K-6) grades, 70 were in the junior high school
(grades 7-9) an{d 87 were senior high school (grades 10, 11
and 12) teachers. | | |

Elementary and Jjunior high school stat1st1cs are not

relevant for this hlgh school course so they are not
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repcrted. The data in Table 3 (page 95) represent the com-

vosite of senior high schocl teachers--both male and female.

Do youﬁg people read newspapers?—To-find out, the

Bureau of Advertising retained Cllbert Youth Research to

1nterv1ew a natlonal sampling of 1,647 young people aged 14-

45 in thelr homes and on campuses around the country. Some

of the general findings were:

' Readershlp among young people very nearly matches

the seventy-eight percent average among all adults
eighteen and over.

Seventy-three percent of the young people inter-
viewed read a newspaper vesterday and of those,
twenty two percent read two Or more newspapers.

To be more specific in relation to your class, the team re-

ported:

Seventy-two percent of High school freshmen and
sophomores read a newspaper yesterday.

Elchty one percent of hlgh school juniors and
seniors read a newspaper: yesterday.

Eighty-two percent of high school students who drive
read a newspaper yesterdayv.

Seventy-four percent of young people out of school
read a newspaper yesterday.

Eighty-two percent of young people who attended col-
lege read a newspaper yesterday.

Eighty-six percent of young people 14-25 who are
marrled read a newspaper yesterday.

'The report goes on to say that they read the news-

paper in depth. Seventy-eight percent_of high school boys-=-

..and seventy-nine percent of high school girls--read the main ,

news section of the newspaper three times a week or more.

Among boys, seventy-eight percent read sports, seventy-four
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TABLE 3

READING INVENTORY OF TEACHERS

95

Percent
1. Do you take a local newspaper?
Yes. 98
No 2
2. Do you take the Denver Post? 65
Do you take the Rocky Mountain News? 36
Do you take other newspaper? ) - 31
3. Do you read the newspaper every day’ 69
Almost every day? 26
Occasionally? _ 5
4, How long do you spend in read’ng newspapers?
More than an hour - 45
Half-hour 45
Fifteen minutes or less 10
5. What part of the paper do you turn to and
read? :
Front page lst
Editorial ?na
Sports and Comics . 3rd
6.---Do..you.read headlines. throughout the news-
paper to find articles of particular interest
to you?
Yes: 88
No ; 2
Occasionally’ 10
7. Do you read complete news art:Lcles‘>
Yes 57
No 5
Occasionailly 38
15. 1In your cpinion, how did your students
react to the newspaper?
~a. Generally speaking, no measurable reaction. 14
b. They have indicated an interest in using
" the newspaper more often as a supplement
to their assigned reading. - 61
.c. They were very enthusiastic about using
the newspaper and would be willing to .
read it outside class-time and discuss
25

° the material in class.
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percent_read.comics, sixty-two percent read program listings,
forty-two percent read editorial pages and forty-one percent:
read the automobile ads three times a wéeﬁ or more.

Among girls, seventy-six percent read comics, sixty-
nine percent the horoscope and progrém listihgs, fifty-three
percent read movie reviews, sixty-three percent read fashion
news, and seventy-two percent read fashion advertising three
times a week or more. %

The Phoenix (Arizona) Gazette condudted its own
survey among nine thousand students in twenty-eight high
schools and discovered that.as students grow older, reader~
ship of front page news and editorials increases and reader-
ship of comics declines as indicated in Table 4 (page 97).

How Americans use the news media to meet their in-

~formation needs about events, people, and products is an in-

teresting subject supported by statistical data printed in

Facts About Newspapers, 1972:

Americans rely on the newspaper as their most com-
plete, most trustworthy source of information, whether
it is news or advertising. The higher the education and
income level, the more this is true. In March, 1971,
Opinion Research Corporation conductcd research to flnd
out how Americans gather the information they need to
conduct their daily lives. A nation-wide sample of 2023
men and women age 18 and over revealed that:

When people Want to find out about news they are
very much interested in, they rely on the newspaper
more than - -any other-medium.

People trust advertising in newspaners far more than
any other medium. :

' 44Gilbert Youth Reseérch, "Young People and the
Newspaper" (New York: Newspaper Advertising Bureau Inc.,
April, 1971), pp. iv-vii.

103



97
TABLE 4

PARTS OF NEWSPAPER MOST FREQUENTLY READ BY STUDENTS
(In percentages)

Fresh. Sooh. Junior Senior Total

Front-Page News 71 72 74 79 74
Comics ; 77 71 68 . 64 70
Sports 51 50 51 46 50
Teen Sections 45 47 50 45 47
Fashion and Society 25. 28 32 31 29
Editorials 19 21 24 2 27 22
Nothing 5 5 5 -4 5
SOURCE: "Survey Shows Newspaper Reading Habits of

Teen-Agers,"” New Research Bulletin, .No. 3 (February 3,
1972), as reported in ANPA Newsletter, 29 February 1972.

When people are ready to buy, they turn to newspapers
for the facts they need by more than 3 to 1 over any
other news medium, 45 .
According to the above information it seems that the
newspaper today remains what it has been considered to be,
namely: The number one medium for news. Probably, because
it'can provide a ﬁimely depth and detail, it will eontinue
to enjoy this advantage.
Conclusions reached in theirbnext publication, Facts

S

About Newspapers--1973, continue to support the earlier

findings:

Daily newspaper readership is high (77%) as high as ever
during more than a decade of surveys. o e e

Newspaper reading is a day-ln-day-out act1v1ty, a daily
need, and conseguently a. schedule of weekday issues ac-
cumulates hlgh frequenc1es rapldly. :

45"A Statistical Summary of the Daily Newspaper Bus-
~iness,” FactsAbout Newspapers--1972- (Reston, Va.: News-— ---
paper Information Service, ANPA Foundation), p. 11,
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. The average page, excluding classified, .stands an
84% chance of being opened by the resader. . . .

Newspapers are an action medium. Readers act and react,
Cllppan, talking, writing in response to what they see
in the paper. . . .46 ' i
Again in 1974, the "statistical summary offghe daily
newspaper business" continues the same theme, "In %he course
of five weekdeys virtually ell adults (18 and over) see the
daily newspaper.” Only this time they report "By Region,"
"By Age," "By Sex," "By Education," "By Income" and "By Oc~
‘cupation."47
The interest (for comparison purposes) taken by the
ANPA Foundation in news in newspapers as compared with news
on television, prompted the Foundation to commission Dr.
Jack Lyle and Richard A. Stone of the University of Cali-
fornia at Los Angeles (UCLA) to examine the news provided to
residents of a small city,over a one—week.period by a local
daily newspaper end local television statiohs. Bakersfield,

California (population 70,000 plus) was selected for the

study. The news content of the Bakersfield Californian and

TV stations KJTA, KERO and KBAK were analyzed with these
major findings:

Each minute of broadcast news was found to be the equi-
valent of 4.7 column inches in the newspaper.

The "one-hour" dinner time news program presented by two
of the local TV stations was the equivalent of little
more than one newspaper page of news; the "one and a
half hour" dinner time program of the third station was

46Facts About Newspapers--1973, p, 9.

w@ﬁ

Facts About Newspapers-;l974, p. 10.
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almost the equivalent of two pages.

During an average weekday, the three stations, on aver-
age, presented 63 news items of which nine were re-
-peated. The average number of general news stories in
the Californian was 217.

The study concluded that

« + « in this small city served by falrly typical news

media, the newspaper cannot be said to have been severe-

ly damaged by the three television stations--individual-

ly or in concert--as the dominant source of news.48

In gatherihg data to support a point of view the

reader must read into the information the primary responsi-
bility for reporting from a fixed pdsition (who, what, when
and where) to a more £luid inte:pretation of (why, how and
so what?). 'In this manner of reading, the primary is ex-
tended to the secondary and becomes, in the words of Wiener,

"1l that that implies."??

Wiener's insights‘have consider-
able merit in this writing. Although he is talﬁing speci-
fically'about an architect living in Europe and supervising
the construction of a building in the United Staﬁes, what he
is saggesting is that, through communication and the inter-
pretétion of data, one does not have to be"physically pre-
seﬁé in order to complete the job. 1In short, the'gathering
of data "to support a poiht of view" is gathered to suppdrt

thatzpoint of view and, in this—light, the data may be con-

sideréd.to be true.
“TNG

/ 48The original study is contained in News Researaﬂ
Bulletin, No. 16 (Nov. 24, 1971) and reproduced (in part). in
the ANPA Newspaper Infv-mgtxon Service Newsletter, Nov. 30,
1971

“49Norbért‘wien&h, Tie Human Use of Human Belngs (New.

‘vYork: Avon.:Books, 1967), p. 131.
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For example, McLuhan wrote (and this must be read

several times if necessary) that:

Print is the extreme phase of alphabet culture that
detrlballzes or decollectivizes man in the first in-
stance. ' Print raises the visual featurées of alphabet to
highest intensity of dafinition. Thus print carries the
individuating power of the phonetic alphabet much fur-
ther than manuscript culture could ever do. Print is
the technology of individualism., . . .50

Print, being the technology of individualism, re-
gquires reaaing as.primary and interpretation as secondary.
Bogart, writing on this subject, said:

The broadcast media in the United States reach and
speak to vast numbers of the population. Because they
cut across all lines of geography and social class, they
must deal in universal symbols rather than with those
which are peculiar to any reglon (as newspapers do) or
to any social group (as magazines do). . . . This has
both a positive and a negative aspect. It helps to cre-
ate a community of thought and knowledge and thereby _
prepares the way for the consensus on which a civilized
democratic society must ultimately rest. On the other
hand, it reduces individuality of experience and opinion.
To the very extent that it makes for standardized values
it tends to produce an atmosphere of conformity.51

As this writing proceeds,’judgment iS pending about
how we vote for/against tﬂe two forms of communication to be
discussed. .We eoula sét up parallels as did Seldes and per-
haps have a better view as to hew our vote will be cast.
Uslng these two parallels we'eah begin with "those elements

which can be most easily measured and defined."

50Marshall McLuhan, The Gutenberg GalaxXV(New York:
Signet Books, 1962), p. 192.

3’ SlLeo Bogart, The Age of Television (New Yorkrs

Frederick Ungar Publishing Co., 1972), pp. 25, 26.
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PRINT

Requires the ablllty to
read

Usually experienced individ-

ually and in silence
Taken in small guantities
Relatively slow diffusion

Can be reread and chécked
Relatively inexpensive to

produce but costly to the
consumer

Created for minorities of
varying sizes

101
ELECTRONICS

No special traihing re-
quired

Usually experienced in

. company and with sound

Taken in large quantities
Very rapid diffusion

Generally not ayailable
for re-observation

Véry expensive to produce _
but relatively cheap for
the consumer

Planned for major audi-
encess2

This author believes that the book Television and.

the Public by Bower will show the student (concerned as we
might all be), ;hat'based on a 1970 national survey- of .1,900
people from.age éighteenkand up, we (the averaée viewer)
spent twenty-eight evening and weekend hours before the

television set compared with 23,4 hours a decade earlier,

- even - though in 1970 only thirty-eight percent thought it was

getting better while forty-one percent thought it was get-

ting worse. (In 1960, forty-nine percent thought it was

getting better and twenty-four percent thought it was get-l

ting worse.)53

Earlier in this chapter the statement was reported

52Gllbert Seldes, The New Mass Medla (Washlngton,

D. C.: Public Affairs Press, 1968), pp. 10, 11.
' 53Robert T. Bower, Telev151on and the'Pubiic (New
York:

Holt, Rinehart and Winston, iInc., 1973), p. 100.
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in Facts About Newspapers--1972, that newspapers are more -

reliable in terms of complete coverage of news ;han any
o’t:kixer.mec’lium.s4 Bower's study shows that the respondents to
ﬁhe qﬁéStion, "Which provides the most complete news cover-
age, television or newspapers?" say television, forty-one to
thirty-nine percent. 1In 1960 they said newspapers, fifty--
nine to nineteen percent. Asked by Bower which medium pro-
vides the fairest news, the reSponéents voted for television
over newspapers by . thirty-three to twenty-three percent, and
only six percent said their favorite newscaster "colors the
neWs."55

Through concern about these findings, this writer
sampled fifty-four high school teacﬁers using "This was the
Week that was .'. . Week" (Appendix E) o&er a ten-week
period. The results indicate that high school ﬁeachers
surveyed show that they‘spend 1.2 hours per week reading
neWSpapeps, .7 hours per week reading magazines. The radio -

was “tqrned on" for 2.9 hours each week, while television

viewing amounted to only 2.l:hours a week and going to the

- movies amounts to .5 hours each week. The consensus of

opinion among this group of high school teachers was that if
they wanted to know anything about "what was going on," they
read a newspaper.

Be that as it may, ask your students, "Which medium

54Facts About Mewspapers--1972, p. 1l.

55Bower, p. 107.
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provides the most complete news coverage, television or news-
papers?" "Which medium pro&ides the fairest news coverage,
television or newspapers?" Ask them if the.recent,National
Observer plebiscite ballot asking readers the question;
"Should President Nixon resign?" was complete and fair
\c0verage of a bettér than average nﬁmber of respondents?

The Observer counted [at date of publication] 65,864
ballots irdicating only 31.3 per cent were in favor of
the President resigning and 68.7 per cent thought he
should stay on the job. 1In attempting to summarize a
consensus of opinions offered by the respondents, the
Observer noted that "While the media and a Red plot were
the most common explanations, many blamed Democrats in.
general for Nixon's trouble, and some specified it was
the work of the Kennedys. . . . This was not a public-
.Opinion poll. . . . This was a Plebiscite, an effort to
‘give voice to Observer readers on a profound public
question. . . |, Some letters criticized the whole idea
of letting readers express their views, regarding it as
another attempt to crucify our President." But many
also thanked the Observer for giving them a chance to
be heagg--"to spout '0off," as a woman wrote from New York
State.

Where to Begin
Duplicate the newspaper reading inventory (Appendix
I). Use the inventory on the day you begin your actual

57

study of the newspapers that you have ordered. This

56"Observer Plebiscite: Readers Again Say Nixon
Shouldn't Resign," National Observer, 1 December 1973,
‘PP. ll 15.

. 57Teacher note: When you arrange for daily delivery
of the newspaper (one copy for each student) it is advisable
to choose an afternoon (or evening) newspaper if possible,
even though you may not anticipate delivery in time for to-
day's classroom use. The strength of the morning newspaper
rests upon timeliness; the strength of the afternoon news-
paperx--from a teacher's point of view--is time to prepare
the lesson,
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inventory will provide some insight into what part of the
newspaper the students are most familiar with and probably
reading first, second and third. What the majority of stu-

‘dents choose as first (and £herefore most popular) is where -
you begin your newspaper discussion. (All I don't know is
what I read in the newspapers. )

It is anticipated that most students will find the
comics to be their first choice because, as Lupoff and

Thompson have indicated in their book, All in Color for a

Dime,

Surveys hawve shown that from 90 to 99 per cent of
American children read comics. That's more than watch
television, go to movies, or read "real" books, except
under pressure.5

Why is it that this relatively simple condensed com-

bination of pictures with words is both so popular-and so

powerful? White and Abel, writing in The Funnies,vAn Ameri-

can Idiom, answer a rathér basic question: "Why bother
finding out what, if ahything, comic strips tell about cohf
temporary American life?"sg They report:
More than 200 million éeople in some 60 countries are
avid followers of humor, drama, adventure gﬁd fantasy

. . . of some American comic strips. . . .

These creators of cartoons are an extraordinary cul-
tivator of images, mirroring what we have begn like and

58Dick Lupoff and Don. Thompson, eds., All in Color °©
for a Dime (New York: Arlington House, 1970), p. 11.

59DaVid Manning White and Robert H. Abel, eds., The
Funnies, An American Idiom (New York: Glencoe Free Press,
1963), p. vii. E

60

Ibid., p. viii.
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are like. They are a passive reflector more -than an
activist molder of culture.®

~ Another chapter in the same book, written by

Politzer, pointed out that:

. « « the comic strip owes its earthly existence, its

fantasy, its adventurous idiom, its melodrama and shame-

less sentimentality, its awkward and well-concealed hu-

manity, directly to its public. Instead of a message,

the comic_strip contains the mirrored image of its

readers, 62 : Co

Keeping pace with the times, the comics inform and

pérsuade as well as entertain. The reader may find that
comics provoke thought and interest most students, some of

whom might not be interested in reading anything, Fader and

Elton McNeil discuss the use of the newspaper to reach stu-

dents in their book, Hooked on Books: Prog;am & Proof:

The newspaper is no more the answer to a teacher's
prayer than any other inanimate teaching tool. But it
is a superior tool when coupled with the animating force
of the teacher's confident use,.because it contains
within its pages something to engage and reward the in-
terest of every child. Like all novel devices, however,
it must be protected from overexposure.63

Beginning with a few basic ideas about the comic
strip, you might point out t: .“ the format may be a single
panel or the four (or more)-frame strip poking fun at daily

life in a primayily nonverbal form. ~But, are they really

61White and Abel, p. 3.

62Hein2 Politzer, "From Little Nemo to Li'i Abner,"
in White and Abel, p. 43. '

63Daniel N. Fader and Elton B. McNeil, Hooked on
Books: Progfam & Proof (New York: Berkley PubIishing
COI’p., 1968)l p- 47. :
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Comics usually spotlight one of these themes:

Domestic conflict

The "nice-guy" bungler

The triumph of virtue

Middle-class morality in the continuing»"soap

opera” or adventure story

Social, political, economic or religious

criticism

Ovening Question:

The form of the comics is a
combination of visuals plus
the written word:

Distinguish between the
different levels of humor:

Question: "If we have heavy
comics, why are they called

comics?"

. Do onomonopoetic words, i.e.,

crunch! zap! pow! ouch! wham!
boom! add anything to the
comic strip?

Do they contribute anything
to the characters?

Does the kind of comic strip
YOU read reflect your per-
sonality? Interests?

Tastes?

113

"Why are you reading comics?"

Discussion.

Can either element (visual or
word) stand alone and yield
the same effect? Wwhy? Why
not? '

Slapstick (fantasy)

Daily humor (touches on +he
real life)

Heavy drama (soap operas)

Satire

To whom do different kinds of
comics appeal?

Is this appeal directed to
that specific audience only?
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Which comics make social com-
ments?

In making these social comments,
are the comics serving an edi-
torial function?

What are some of the things
being idealized by the comics
you read? ‘

Do these reflect reality?

Is it frustrating to see these
things being idealized? : )
For example: o
Wee Pals--total integration
Pogo--philosophy
Kerry Drake--Justice through
law; law for the
people, not
against them
Soul Corner--acceptance of
differences and.
tolerance of
others
Discuss: Charlie Brown is a
picture of us all . . .
the frustrated person; he's
all of our weaknesses
rolled up into one strip.

Finally, read and discuss the following quotation
which appeared in the book by White and Abel. The authors

note that this statement was made by educator Sidonie Mast-' .

ner Gruenberg over two decades ago.

To begin with, comics are models of condensed pre-
sentation. . . . For a century we have looked to the
schools to develop a national unity in our heterogeneous
population by inculcating children, as they grow up,
with common concepts,* doctrines, attitudes, sentiments.
But comics, claiming to be no more than toys, have been
doing just that, reaching continuously more than the-
school. . . .64 C : :

Now that the students are "reading" a newspaper, you

~

‘"64White-and Abel, p. 4.

Q _ | - | ;1:14;
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can help to continue the tempo if you, the teacher, will
élace the ordered copies of thefbewspaper in s convenient
place and instrnct the students’to’pick up their copies when
they come into the room ané allow them to read "for free"
for ten minutes. This approach. enables the students to get
into the newspaper and start their reading (according to
choice) before you begin your teaching.

| If posslble, secure a few copies of "other" news-‘
papers from different sectlons of the country for a comparl—
son study. If you w1ll choose a date (any day will do) and
get a copy of the newspaper--both morning and evenlng edi-
tions-~-the class will see how each newspaper handles the
news for the day. While you are making the comparison,'yoﬁ
will be in a position.to begin your newspaper study with an
ekplanation of the wire services in general and the "A" wire

in particular.

Wire Services

. In the United States, the Associated Press serves
apprcximately 1,200 of the 1,752 daily newspapers and
3,400 of the 5, 400 commercial broadcast operations

~(there are a number of AM~-FM combinations that are
counted as one operatlon here).

Most large metropolltan newspapers use both the AP
and UPI services while smaller newspapers- use only one
or the other and, as indicated above, the majorlty use
the Assoc1ated Press. ‘

The ‘basic AP serv1ce to large metropolitan news-
papers consists of the "A" wire (national and inter-
national news), the "B" wire (contalnlng stories of re-
gional interest or national and .international news over-

¢ flow from the "A" wire), and the State Wire (local and
state news), plus the ‘Sports“Wire. For smaller news-
“papers, the basic service consists only of the State

‘e
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Wire. This particular State Wire, which may or may not
be the same one furnished to the large newspapers, con-
tains international, national, state, sports and busi-

ness news. This news report is condensed and abridged.

from the other wires. -

In addltlon, the AP has a number of supplemental
wires, including the "G" wire (carrying other news of
regional interest not on the "B" wire), .and the "D" wire -
(financial and market news). Some newspapers use more
than one State Wire. For example, the Denver Post and
the Rockv Mountain News both subscrlbe to the AP W Wyomlng
State Wire. ;

The wires mentioned above are'allvbasically'news-
paper wires. There is a separate wire, with the ma-
terial written for the ear (to be read aloud) that goes
to radio and television stations. Its format is com-
pletely different from the newspaper wires because of
the different needs of broadcast stations.

The main, most important, source of national and
international news for both AP and UPI is the "A" wire.
It is filed from New York twenty-four hours a day in two
cycles, one starting at 1 A.M. (EST) for afternoon news-
papers and one at 1 P.M. (EST) for morning newspapers.
However, both services must keep in mind the varianze in
time zones and must continue to furnich late-breaklnrr
stories to newspapers from thz previous cycle, even

after a new cycle begins.$§S5

"The two major wire services,"
‘according to MacDougall, "pro-
.vide Americans with 75% of the
state, national and inter-
national news they read in

papers and listen to on radio Discuss: "75% of all we

and television. They fight know about international

each other flercely for front- and national news comes
' page space and air tlme "66 from the wire services,"

VPhotos are transmltted on a separate wire much the

133 . . )
65Interview with Dorman E. Cordell, Chief of Bureau,
the Associated Press, Denver, Colorado, 26 May 1972. '

66A. Kent'MacDougall,ned., The Press: A Critical’
Look from the.Inside (Princeton, N. J.: Dow Jones Books,
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same Qay as the news copy."67 Recently, the AP announced
plans for "photo transmission by wire using laser beams."
The‘receiver, called "Laserphoto, will greatl? imprdve the
quality of photos for AP members by deliyering dry, gleSSy
.prinﬁe of photographic quality"; furthermore, the AP also
announced plane for "electronic darkrooms, where pictures
will be stored in computers, edited on video screens and

transmitted at high speeds."68

The eoncept, "headlines and
deadlines" is reflected in the aboue quotation.

‘Aside from the manner in thch the news is trans-
mitted, the class must know how the‘news "passes through
gates" before it is finally printed in the newspaper they -
are reading. Knowing the "A" wire, and now how the story
gers into,print, is the concept you are teaching in terms of
criticai thinking.

From point;ef origin (assuming it is a foreign
country) the wire eervice'reporter must interview the wit-
ness and, if regional dialect interferes, the story has lost
soﬁething in translation (First Gate). Once the story is
wrltten,-lt must be submitted to a reglonal bureau chlef
4(who has several wire service reporters working for him)
and he must decide if the entire story is 1mportant enough
to get on the wire; if not, he may very weli edit it (Sec-

ond Gate).

67Wiseman and Wisehan, p. 60,

68"Laserphoto to Brlghten Plcture Service by AP,"
Denver Post, 26 April 1973, p. 58 _
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Once the story has reached New York it faces the
Third Gate: "How much of it will get put on the national

'A' wire?" When the story reaches the Denﬁer Post (or any

- newspaper, for that matter) the wire editor--in keeping with

the assigned space available to him, which has been defer-,

mined by advertising-fmay edit (Fourth Gate)'the story once

again and then place it on, say, page 62. You, the readers{

become the final (Fifth) gate. Did you get to page 62?

All of which means: A lot of effort went into the original

story in trying to get the. information to you but, due to

lack of reader interest, it never reached you--the goalf69
Refer to the communication process model by Hulteng

and Nelson (ftn. 39, -Ch. II), and Figure 4 (page 59). Dia-

cuss: "If the wire services provide seventy-five perceht of

the news from internationalAand national’sources,_and each

story goes through the gates mentioned, how much of what ac-

tually happened do I really know?" "Should I know more?"

Analyze with the class the

difference between a factual,

interpretative, speculative,

promotional and propaganda

story or report. . (By defini-

tion and for further compre-

hension, the following defini-

tions must be duplicated, dis-

cussed and used throughout the

entire mass media course.)

Factual Story: A written or épbken report based strictly on

facts. This repbrt tells only what actually took place. In’

69Wiseman and Wiseman, p. 61.
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this report a reporter or narrator fulfills his prime duty--
. writing or telling what he sees and hears without injecting

personal opinion or judgment.

Find an example of this kind
of story.

Interpretative Story: This report (usually in-depth) ex-

plains the significance of an event, its historical back-
ground and how it cSmpares with a similar situation in an-

other locality.

{ Find an example of this kind

/ ) of story.

- :
e Specu{gtive Story: This report reviews possibilities of a

situatiOn, detailing what has happened, what could take
place, what effect it might have now and possibly how it

might affect the future.

Find an example of this kind
of story.

Promotional Story: This material is presented to the reader

or viewer with the objective of inducing the person to sup-
port or endorse a specific person, project or product. (The
projeét may be an "ideal" that we are induced to support.)

Fird an example.of this kind
of story. ~

Propaganda Story:. This type of "news" is sometimes issued

by gover:diments, political paities, organizations or indivi-
duals to further their own ends by creating an impression
favorable ﬁo the issuer, although the.info:matioﬂ:may pdssi-
bly be false. This is seldom treated as factual news. But

the fact that it has been issued may be néws; the identity

- : | - 119
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)

of the issuer may be news; the reply to it by the other side

may make a balanced story that is news.:

Find an example of this kind
of story.

Ask the class, "What is news?"

(Have them write a one- or

two-sentence definition of

"news" and follow with a dis- ;
cu551on ) -

Their definitions will vary
but they should (in general)
include some of the following
as part of their definitions:

News is anything that in-
terests a large part of the
community and has never been
brought to their attention
before.

News is the timely reporting-
of an event that actually
happened.

In moving from the event (see ftn. 2,?Ch. II) to the
situaﬁion, the reader is involved in a aifferént kind of re-
porting. From factual (who, what, when, where) to interpre-
tative, speculative, promotionalyand‘propagandé](why,-how

-and so what?). Wolfe described what tﬂe differénce is be-

tween ‘'news" and "story."

When one moves from newspaper reporting to this new form
of journallsm, . « . one discovers that the basic re=-
porting unit is no longer the datum, . . . but the
scene, since most of the sophisticated strategies of
prose depend upon scenes. Therefbre, your main problem
as a reporter is, simply, managing to stay w1th whomever
you are writing akout long enough for the scenes to ‘take
place before your own eyes. 70

3

70Tom Wolfe and E. W. Johnson, eds., Thé New\Jour-
nalism (New York: Harper & Row Publishers, 1973), p: 50.
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Or, in a more terse manner: "Come here! Look!

This is the way people live these days! These are the

71

things they do!" This extraordinary powér, according to

Wolfe, was derived mainly from four devices the new journal-
ists discovered.

The basic one was scene-by-scene construction, telling
the story by moving from scenz to scene and resorting as
little as possible to sheer historical narrative . . .
[to] record the dialogue in full [is] device No. 2. . .
[(This] realistic dialogue involves the reader more com-
pletely than any other single device. . . . The third
device was the so-called "third~person point of view,"
the technigque of presenting every scene to the reader’
through the eyes of a particular character, giving the
reader the feeling of being inside the character's mind
and experiencing the emotional reality of the scene as
he experiences it. . . . The fourth device . . . is the
recording of everyday gestures, habits, manners, customs,
styles of furniture, clothing, decoration, styles of
traveling, eating, keeping house, modes of behaving to-
ward cnildren, servants, superiors, inferiors, peers,
plus the various looks, glances, poses, styles of walk-
ing and other symbolic details that might exist within
the scene.. Symbolic of what? Symbolic, generally, of
people's status life, . . .72 ‘

- If the new journalists discovered the aforementicned
devices for reporting what it is that the people are think-
ing and doing, then Herzog warns the reader, in his book
The B.S. Factor that: This factor "is responsible for a
continual difference between word and reality. It has
brought about the lie which is not a lie and the truth which

73

is not the truth." ‘'This factor is not to say ‘that the new

journalists-canhot (or will not) distinguish between "word

"lyolfe and Johnson, p. 33. 2Ibid., pp. 31, 32.

73Arthur Herzog, The B.S. Factor: The Theory and
Technlque of Faking It in Amerlca (New York: Simon and
Schuster\ 1973), p. 1l6.
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gnd reality." It is to say, though, thét students should be
a&aré thaﬁ whether they are reading a factual, interpreta-
tive, speculative, pr-motional, propaganda or "new journal;
iém" style of reporting a news event, |

The Fake Factor . . . has come to be an established
feature of American culture, however unclear in defini-
tion our culture is, filling messageways and stores. ‘It
is brought to you in advertisements, communications,
news stories. It is to be seen in the design of many.
products and felt in the prices of those products. It
is-heard on talk shows and telethons and pops up when-
ever a station break is announced and commercials appear

" instead. It resounds in the ovem that plays "Tenderly"
when the meat is ready, and over the Super Bowl when jet
fighters swoop overhead as though the taxpayers had de-
manded this use of planes, pilots and fuel. It can be

" found in copious guantity at any stationery store--in,
for- instance, the daily reminders which serve as daily
excuses to forget; in the sayings on license plates,
like New Hampshire's LIVE FREE OR DIE; in the film
ratings--"for mature audiences," meaning voyeurs; in the
inflated figures for church membership; in the appliance
manual's line drawing of the neat coveralled serviceman
who comes when you call; in (perhaps curiously) anachron-
istic phrases like "Social Security" (as if security
were to be found at the present rates); in sex manuals
which help no one; in warranties that don't warrant; in
insurance policies which insure a half of what you ex-
pected; in the folderol of the futurists; in the foofa-
raw of the faddist; in the barratry of book reviews; in
the calumnies of columnists; in the splenetic posturings
of "radicals"; in what the Pentagon Papers showed; in
the previS¥zcations of Presidential candidates and Pres-
idents. One way to assess the ‘ubiquity and impact of
the Fake Factor is to ask'what happens in its absence--
for without a generous application of fakery TV ratings
can fall, grants may not come through,. exams -may be
flunked, candidates may lose, income-tax returns may be
penalized. Skill in faking will not automatically
‘guarantee success, but it will take one--even one de-
ficient in other talents--a long way toward the pin-
nacle.74 ‘

Hopefully, the class will be able to "see through"

much of what is fakery imn the media as they proceed with

-74Herzog, pp. 17, 18.-
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this study. Again, in the words of Herzog, the students
will discaver that

. . o there is time. But first fakery . . . the Fake
Factor . . . the B.S. Factor must be abolished, and
only the radical skeptics can.do the job. Skeptics,
wherever vou are, unite!75°

Assign, for the class to read:
a naws article : v
a news feature
an editorial

Analyze: Was what was writ-
ten:
Pactual
Interpretative
Speculative
Promotional
Propaganda
" Was it a combination of two,
three, or all five?

Underscore:

The strong and weak argu-
ments ‘

Deductions
Assumptions
Inferences
Interpretations

Explain: Write a paragraph
explaining why vou think
"it" was news. -

Was it worthy of publication?

Using the newspapers that
were secured earlier . (from
various parts of the coun-=
try), begin to compare them
in terms of: Determine wir2 =z the intended
audience.
What kiads ¢£ news items do °
they %pec: ..ize in (i.e.,
fact»zl, interpretative,
et = -

75Herzog, p. 218. -

123



117
What point of view76 do they
take in:
(a) local news
(b) regional news
(c) national news
: (d) international news
To assist students in deter-
mining "point of view," they
should consider the following:
pictures (numbers and kinds)
ccmics and cartoons
human interest stories’
editorials

After making the comparisons, have the students

77

write an editorial expressing their "point of view." Gen-

erally speaking, the editorial organization should follow
' this outline:
" Lead paragraph (get away)
should be brief, arousing

curiosity but getting into
the subject quickly.

The body should amplify the
subject, guoting facts to
prove the writer's point of
view (which he has devel-
oped deductively).

The conclusion should re-
atffirm the writer's point
of view. :

76Point of view may mean: (a) local citizens,
mayor, city council or nobodies; (b) Governor, State Legis-
lature; law enforcement agencies, etc.; (c) Office of the
President, Cabinet, Congress, Courts, etc.; (d) "My country,
right or wrong, it's still my country"; one country's point
of view, or United Nations. -

77Edltorlals deal with statements of opinion and
are a personal (by-line) or newspaper's philosophy reacting
to stated facts and reflecting, then, a value judgment. The
writer (or newspaper) expresses approval/disapproval of
something and there is no way to prove that they are right
or wrong. If you believe it (or not) is another story '
finding release in the "Letters to the Editor" column.
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After the comparisons have been made and the students
have written their own editorials, eXghaﬁée papers and have
each student commént'on the writing.

Whether they agree or disagree with the writing is
based upon the logic éresented to justify the conclusion(s).
However, there are some criteria that they can follow to
help them evaluate the writing. For example: The fallacies
mentioned or, to be more specific,

Is the writer an authority on
the subject?

What is the writer's motive
(i.e., inform, persuade,
interpret, entertain)?

Is the writer's "point of
view" logical?

flthé class reads "straight"'editorials over a
period of three days, they will be able to deéermine the
newspaper's."point of view" on a variety of seemingly impor-
tant issues. Tﬁis stand is important for you and your com-

munity, but it does not necessarily reflect the stand taken

by other newspapers.

Facts, plus the writer's
story, plus your own intex-
pretation equals under-

standing.
The writer has engaged him-.

self in the facts (chosen a
few to document his position)
in order to present a story
so that you, the reader, may
make a valid (?) interpreta-
tion and come to some degree
of understanding.
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The arrival ‘at "some degree of understanding"” is not
as easy as it sounds. In 1967 the ANPA Foundation conferred
with the Educational Testing Service of Princeton, New
Jersey, on "how to measure the effects of_the hewspaper in
the ciassroom'program.“ The principal skill that the ANPA
sought to measure is "competence in reading newspapers.
-wCollaboratlon between -the ‘ANPA-Foundation -and-the ETS -led to
the devglopment of a standardized test (pretest and post-
test) for junior and senior high school students.’®
Every question used in the published tests showed
that "students who were experienced newspaper readers sur-
passed students of equal intelligence and reéding ability
who were not trained in readingvﬁewspapers." The ANPA test
resulted in the findlng of a total of thirﬁy-two competen;'
cies involved in-cfitically reading a newspaper. prever,
in keeping with the préscribed‘time iimit of this course,
this writer found it necessary to deletexhalf'of them. For
éAcomplete listing of all,thirty-two'competencies,_see
Appendix J. | , o N
Ask the students to choose
three (3) competencies that
would interest them and allow
time, in class, to work on
them. (After their initial
choices have been made, make’
sure that all fourteen compe-

tencies have been taken: if
not, assign them.)

78These tests are available from Cooperative Test
and Services, Educational Testing Services, Princeton, New
Jersey 08540,
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Ability to spot the main
point or emphasis gquickly

‘and to distinguish it from

background, details, mis-
interpretation, and points
not covered.

'ere did the newspaper
get this information?

What was reported as a

_fact?  As an opinion?_ _As

the statement of a quali-

fied observer?

Why was a statement made?

'Abiliﬁy to check off in-

formation quickly and to
reject points not made,
views not expressed, or,

. unwarranted interpreta-

10.
11.
12.

13.

14.

competencies may be reviewed

by asking the following:

127

tions.

What does é'given action
imply?  Why was it done?

Relative importance of
various points.

,Interpretation and criti-

cism of opinion polls.

What is likely to happen

next in a given situation?

Kinds of language used in
various types of material. .

Interpretation of details
in photographs.

Interpretation of edi-
torial cartoons..

Advertisements.

Qifference between news-
paper and other media.
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l.:Whe is the author?

2. Why is he/she writing the
story?

3. What popular view does the

writer represent? : e

4. What interests does the
writer represent?

5. Is the wrltlng mostly fact
" or opinion?

6. Are the sources guoted?

7. Is the writer considering.
all the facts or is he/she
selecting only those favor-
able to his/her p01nt of ) ~
v1ew°

8.- Where can I read another
version of this story (or
event) in order- to check
its accuracy?

The seventh question alloWs theustudent to compare

'the style of wrltlng found in the Sunday magazine supplement

_o‘ the daily newspaper with the daily 1ssues of the same

newspaper. - (If time permlts, you may a}so compare Sunday
supplemenés of different newspapers.) |

.Magaéine writing d;ffere in length of.story, more
“in-depth" coverage and.greatervselectivity~of subject ﬁet-
ter. The appeal %s to a'epeEif;e audience of one, enabling
the writer to be more'eubjective:

Aside from the above, the magazine is intended to be
something the reader”"gets into in his spare time" as com-
pared to the daily newspaper which may be read "headline-by-

headline" or taken apart’and-read;"section-by-section."
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With the recent innovation of Courses ny Newspaper,

this form of the print medium has taken on a new dimension

inAoffefihg;thé reader of newspapers the opportunity to get

—

more out of a newspaper than what is generally considered
"news of the day."

‘On December 5,ll972, the press release from the

- National-Endowment. for the Humanities, Washingtoh,_D. cC.,
announced the exééhsion of the project from a regional pilot
program originally designed to be carried by six newspapers
to a national and intérnational,project which (at the time
of this writing) is now carried in two hundred and fifty
newspapers with nearly two hundred colleges offering the:

' reader a chance to participate in a college credit course.
The first course, "America and the Future of Man," began
during the week of September 30, 1973, and a‘secbnd course,
planned for the fall of 1974, will be offered entitled "In
Search of the American Dream.“ According to Lewis, préjéctr
director,

The first national "Course by Newspaper" is also
the first mass media course to be presented .to each stu-
dent in his own personal "prime time." He studies this
unlqpe course in his own home, at his own speed, and at
a time of his own choosing. These advantages combine to
create a technique for reaching the broad public which.
is in addition to and complementary to radio, televi-

“sion and film, media much more commonly used for mass
education.?9

1

The successes or failures of this project are worth

considering<in'the classroom at this time, due, in part, to

\79Natlonal Endowment for the Humanltles, "News Re-’
lease," Nos. ZlA December 5, 1972, and 7, September 24,
1973.
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the fact that it is a new adventure for newspapers to at-
tempt tolreach their public, and also the fact that the com~-
bined circulétion cf the newspapers involved is in excess of

twenty-one million readers, which constitutes a "largé,

heterogeneous, and anonymous" audience reading the same

thing—-at the same time--instead of watching the same tele-
vision program.so' Réaders are more inclined to be critical
of wprds'fhey;read (and, in the case of this égagée'ébntent;-
reread)  than they afe of the words they hear but don't |
necessariiy listen toﬂ

The eighth guestion, "Where can I read another'vefﬁ
sion of this event , . . 2" leads to the_culminating activ-
ity for the néwspaéer unit. ﬁhen making this cémpérisoﬁ,l
it is important to save back issues of the newspaper for
several days on any "breaking stoéy"ﬂbecause, by the time

the news magazine arrives, the curregt issue of the news-

— paper may be on a "follow-up" coverage only and.your com-

parison méy be invalid.. In other wofds, compare the initial
story ih the neWspaper with that coverage (of the stofy) in
a news magazine., This comparison_(betWeen initial publica~-
tions)lrepresents the similariﬁies and the differences be-
tween éhese‘two forms of the.priﬁt mediums. Amplification

“

in one (or both) will differ.

80Fror a more recent publication?concerning the out-
come of this first Courses by Newspaper, see Appendix K.
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Unit 2: MAGAZINESS!

s

In pursuit of a medium that will assist the student
in becoming better informed, this writer believes that maga-

zines provide one of the best available meanSzOf relating

media instruction to the world of print reality,. " In the

twentieth century, television, radio and newspapers (to a

degree) relay instant information, presenting it from many

“angles“and“bombarding”the“publié'with“theirﬂfindings.~'Each'~~ -

report may very well be convincing, However, which one
should the reéderf iiétener or viewer believe?
Local and national problems-affect us deeply. In

the'context-of-politics alone, speeches by the candidates -~

.are abundant, articles about them appear in-both newspaperé

and magazines, Television and radio contribute much t6 the

confusion. How much of this "media saturation" educates the

‘public? How much merely confuses the public?

Yo

On the internétionél scene, the complexXities are
multiplied., From éll over the world come reﬁorts; opiniogs
and propaganda. .This "information explosion" challenges us
and makes increasingly important,an.educatéd{’intelligeﬁt
populace.

| In solving a problem of current intefest, magazines
will probably prove to be one of the‘bestlsourées af_inform-
ation because they are'selective in their coverage, enabling

them to examine a current event at greater length and in

81

. The writing format changes from here on (see
page 69). ’
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greater depth. Most of them are indexed in the Readers'

Gulde to Perlodlcal Literature. (Exceptions may be certain

technlcal trade and scholarly oubllcatlons ) -

- The weekly news magazines attempt to cover topics in
all fields of interest and, althouygh they purport to give
balanced and factual coverage, wvery often a certain poinﬁ.of

view seeps through. A quick test of bias and accuracy can

.-be accomplished by reading two versions of the same.event in .

two different news magazines which are, in themselves, ap-
pealing to a very selective audience. (To Whom It May Con-
cern Determines What Is The Concern.)

In attempting to make this comparison, we must

realize that to judge the reliability of specific informa-

tion, we will be able( after even the best effort, to reach

onTV one of these conclu51ons

It is true bevond reasonable doubt because no signi-
ficant evidence points to the contrary.

It is probably true because there is more evidence
on one side than on the. other.:

It is impossible to jﬁdge--to what degree--it is
true  or false because the evidence is not suffi-
cient, or it is evenly balanced on both sides,

It is probabiy false because, in light of the evi-
dence presented, the other version seems to point to
the contrary. - :

It is false because it mlSlnterprets or contradlcts
its own facts given.82 .

82Thn.s comparison is made by readlng one maga21ne

ver51on of the story first, maklng a judgment, then reading

the second version of the story in the other magazine, then
rereading both accounts to verify the first Jjudgment. Need-
less to say, it requires concentration. : ’
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Other magazines such as Harper's, the Atlantic, New

" Yorker and Playboy are also selective in appeal and do con-
tain information not found in news magazines. Writing
styles also differ, as for example a comparison in editorial

content of the New Yorker and Playboy by Wood in his book,

Magazines in the United States. Wood wrote:

It is the severe editing and re-editing of the com-
plete text of each issue that makes New Yorker prose
~.what it is, and has produced the famed "New Yorker
style" ~Harold—Rossedited the- full-contents of each -
issue with meticulous attention to detail. Factual ac--
curacy and complete clarity are demanded of every ,
writer in every piece. There may be no recondite refer-
ences, no. unanswered questions in the reader's mind, no
learned allusions. ' Slovenly writing, precious writing,
"fine writing" stood no chance of survival. Because
all the writing in each issue is still made to conform
to these standards, all of it seems sometimes to have
been written by one man, the same man who wrote last
week's issue and will write the next. Perfection, or
The New Yorker's idea of Derfectlon, is alone accept-
able.83

Wood continued,

Playboy is- edited for the 18 to 34 year old urban
male. It tries to appeal specifically to three groups
within that age limit: those from 18 to 22; those 22 to
29; those 29 to 34. It hopes to captivate in addition
other males under 50, but it concentrates on those most
susceptible to its basic interest. The youngest can
skip some of the solid and sometimes noteworthy edi-
torial material which Playboy offers in increasing
amounts. . . . At various times Playboy has publlshed
Hemingway, Dos Passos, Woolcott Gibbs, John Lardner,

Ben Hecht, Evelyn Gibbs, P. G. Wodehouse, John Stein- -
beck, Budd Schulberg, Carl Sandburg. . . . and uses ‘
. . . in its jokes all of the four-letter words The New
Yorker deletes.84 '

83 sames Playsted Wood, Magazines in the United
States (New York: The Ronald Press Co., 197.), p. 262.

84

Ibid., pp. 281, 282.
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New magazines such as World come on the scene, merge

(Saturday Review World) and continue to publish. Apparently

they find their readers. It may very well be, because
Cousins, in writing‘the cover editorial for the first pub- .

lication of World Magazine stated a rather profound philos-

- ophy of reading applicable (in this study) to both forms of
the prlnt mediums.

This first issue of World Magazine is dedicated to
the future-of print, and to-our colleagues. on other.
magazines, newspapers, and books. We are confident: that
print will not only endure but will continue to be a
primary force in the life of the mind. Nothing yet in-
vented meets the 1ntellectual needs of the human brain
so fully as print.- The ability of the mind to convert
little markings on paper into meaning is one of the ways
civilization receives its basic energy. What is most
important about a new magazine is not how it came to be
but what it seeks to become, World seeks to become a-
magazine on the human situation. In philosophy, edi-
torial content, and direction, it seeks to become a
journal of creative world thought and activity. . . .
The editors do not regard this issue as a definitive ex-
pression of their ideas about World. For a ‘new magazine
is not born fully formed. It has to evolve over a
period of time. It is shaped in creative interaction
with readers. Its most useful mistakes are made in the
open. Our hope is that those mistakes will not be be-
yond fruitful correctlon, and that they will not obscure
our main aim, which is to publlsh a magazine that people

- will read and respect.85

Generally speaking, all magazines published hope
that the people who purchase them will read and respect the
publlcatlons. For example the ma“a21nes of opinion openly .
avow a point of view,and, although theirvlengthy‘articles
are generally written in an objective manner, they will sup-

]

port certaln polltlcal attitudes rather than chers.‘

85Norman Cousins, ed., World Magazine, 4 July 197-.

cover,
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L

Magazines like: the Reporter, Nation, and New Republic sup-

port certain points of view. So also do religious magazines

like the Plain Tfuth" As'a matter of fact, all magazines
purport a certain point ef view and an interesting "side-
effect" of using magazines after the newspaper unit is for
the student to dlscover how they (the magazines) differ from

their local newspapers' point of view, Editorially they

differ; financially, they are the same. In the woras of

" Beckoff:

A magazine today is a.group enterprlse, a business -
venture, an investment carefully shared by a tremendous
number of stockholders. It is a business venture first,
an artistic or public service activity second, 86

All the mediums are, in one form or another,'a

‘business venture first. Their continued existence is depen-

dent upon financial support. This support may_be in the
form of advertising or it may be derived from a "parent" or-
ganization which operates much like a family. The "rich
father" supports the adventurous son in a business venture
of his own. The reader may wish to devote more time to this
concept and, for a more detailed eéplanation; you will find
Beckoff's outline satisfactory. : |
Needless to say, the magazines of America contain a
little of everythlng for everybody. The magazines, accord—

ing to Beckoff, convey entertalnment first and 1nformatlon

86Samuel Beckoff, "The Anatomy of Maga21nes,' in
Using Mass Media in the Schools, ed. William D. Boutwell
(New York: Appleton~Century—erofts, 1962), pp. 59-70.
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second."87 The entertainment consistsiof stories, poetry,

illustrations and advertising. Furthermore, the magazine,

like the other media, performs tﬁe thréefold function of
edifying, explaining and informing. However, unlike news-
papers, radio, and television (which aré more concerned with
getting the informatien to the people rapidly), the magazine
can ﬁake more time to interrelate'the eveﬁts with the'“total
scene.f But, in interrelating these events it is important
that the student keep in mind this concept: |

When you begin reading a magazine, you are always
in the middle. Something has happened before, it
may be happening now, and it is likely to continue-
to happen. - '

The magazine content, then, is (qualifiéd) "less

"sensational." 1In the sense of the term, "less sensational"

means it will not come as a total surprise. ' This approach,
by design--not intent--permits the.publisher to have more
time in blending baCRground information for a more valid
comparison and appeal to its readiné public.

Having studiea'the newspapef for the past two weeks,
the class now cqnsidérs the similarities in the differences.

between thesé‘two print mediums. If‘Figure 7 (page 130) is

- placed on the chalkboard, it will enable the class to begin

to see the difference, recall the newspaper_structure and
project what the magazine is and what it is not.
Explain to the class tﬂat, as they now know, a news-

paper covers an event that "is happehing now" and will

-87Beckpff, p. 61.
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NEWSPAPERS

....that which they have in common

Fig. 7. Newspaper and magazine area of similarity

continue to report on it as long as it is (or remains)
"newsworthy." The magazine, on the other hand, must stop
"current eventing" at a point--days'prlor to publication--
and explore the sfory in a somewhat different'perspective.
The following diagram (Fig. 8) will*help you egplain to the

class.

. Newspaper story - "on-going" -+ "newsworthy"because it con-
- tains "new information"

The magazine (in-depth) explores the story from a some-
what different point of view,

such as:

Social Political Ethical Religious .Economic. Cultural
Fig. 8. Magazine "in-depth™ reporting

This "in-depth" reporting accounts, in part, for the
difference between the general interest magazine for men and

women and the special interest magazines for science, trade
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and industry. It also accounts for why we have a variety of
periodicals in publication and also why certain advertisiﬁg
is conducive to certain magazines. The Magazine Publishers:
Association presented some interesting figures for comparison
which (in part) also accounf for the variety of magazines

88

that we see on the newsstand today (many of which we are

not familiar with; see Table 5).

TABLE 5

MAGAZINE GROWTH'

Magazines Sold,

Merged or Dis- New Magazines

Year .continued Introduced
© 1962 10 41
1963 , 17 - 50
1964 6 ' 41
1865 ' 17 73
1966 18 ' - 70
1967 9 : 115
1968 22 ' 101
1969 : 17 " 100
1970 . 24 86
1971 \ : v 20 76

Ten-year Total 160 753

Furthermore, the Association stated that "Nearly
everyone reads magazines . . . 116 miliion adults, or 89%
of all men and women 18 years of ége and older, are magazine
readers." And, "they each read én average of eight differ-~

89

ent magazine issues per month." It is not surprising

88"Rediscovering Magazines" (New York: Magazine
Publishers Assn., Inc., 575 Lexington Ave. 10022), p. 5.

89

Ib‘ido’ po 7.
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then, that when (and if) you ask students. to bring magazines
to class'for study you will find them bringing in a variety
of periodicals. For the most part,vthough, they will fall
into two g%neral categories: (1) Those publications that
contradict that which is being taught in school (especially -
other classes), and (2) those éhat compliment the specific
curriculum. In either case, you, the mass media teacher .
cannot avoid what might be brought into tha school. At bgst
you must accept the magazines and be willing to discuss
them. . However,.for_the_sake of instruction, any prolonged
discussion about any of the controversial material may tend
to polarize the cla;s. In other wofds, if you will try to
avoid political, éocial, econom%c, religious or "other
classes" division in discussing them, then the class remains
open to other points 6f view, Ou% concern is with critical:

thinking abilities relative to all the media suggested for

'study in this course, not the aforementioned polarization.

Collectively, then, and for the purpose of keeping
critical tﬁinking within the defined limitations of this
writing, all magazines are to be studied under the pre-
scribed limitations of: (1) Purpose. What is theiintent of
the publication? (2) Structure. What ordering of ideas
does the publication use to achieve its purpose? (3) By
wnat standard of grammar, punctuation and }ogic of reasoning
is the publication adhering. to facilitate transfer of mean-
ing? And (4) How effectiQé is the publication in doing what

it set out to do?
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The'bettef the clgss understaﬁds the significance‘bf
the study, the more difficult‘it may»ﬁe for them to answer,
specifically, the purpose, structure; standard and effec-
tiveness. A simple process of: scanning for purpose,
underlining for structure, condensing of logic and discussing’
effectiveness, will permit theﬁ to recogniie and record the
major facts, allegations of facts, and to sepéfate opinion
from facts before they accept or reject the story.
"Students need," as Grambe and Iverson pointed out
~in 1952, ﬂintérpretive,comment_to start them thinking about
the sign%ﬁiggpce of the facts, and the quality ofAthis éom-
ment should be the first criterion of selection."go
In the transition from{ne@spapers to magazines, stu-
dent ability should be deveioping along the lines of de-
fining what ié a problem, and selecting pertinent informa-
tion for the solution of the problem.
A comparison of the "Code of Ethics--Canons of Jour-

91

nalism" for npewspaper editors and the "Code of Ethics and

. 90Jean D. Grambe and William J. Iverson, Modern
Methods in Secondary Education (New York: The Dryden Press,
1952), p. 127. BAn excellent article appeared in the Denver
Post's "Empire Magazine" section entitled "The Giveaway
That's Destroying Our Young," and while it is too lengthy to
reproduce in this writing, copies are available, free of
charge. Another source of magazine material readily avail-
able-to the class are the reprints of articles that appear
monthly in Reader's Digest. It is suggested that the class
have a variety of these reprints on hand so that when cer-
‘tain activities are being pursued, the entire class'is read-
ing and discussing ‘the same thing. 1In time, as the study
progresses, the teacher may find that variety confronted by
group work makes the study more enjoyable; however, this
benefit to some is total confusion to othezrs.

91

William‘L. Rivers and Wilbur Schramm,
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Good“Prac’t:ices"g2 for magaiine writers will set forth the

‘problems and solutions that both forms of the print mediums

subscribe to. The difference (as noted by this author) is.
that the newspaper code addresses itself to the réading pub-
lic, whereas the magazine code is an unwritten contract be-

tween editor and writer..

Magazine, Pre-avpraisal, Discussion Questions

Each form of the print medium studied not only

carries but translates and transforms--from sender to re-

. cei&er-—a'péfficulégwmessage. Each is different. We may

aspire to know more about certain topics (and; cdnversely,w
less about others) but we will nevér know all fhere is to
know about all topics that concern us < Consegquently, the
more precise our ctandards of Inquiry become, the less
exaétly we cén apply that standard. The reaéoﬂ being the
iimitation inherent in our tools of discovery.

Explanations of why wé are more intere;ted in cer-
tain'things_and.less interestéd in othérs are infinite and,
being finite creatures, we cannot exhaust infinite possibil-
ities. But there are finite possibilities that we can be
interested in, especial;y how both forms of the printed word

(newspaper and magazine) differ.

Responsibility in Mass Communication (New York: Harper &
Row, Publishers, 1969), pp. 334, 335.

92

Ibid., pp. 410-415.
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Discussion Questions

1. How does a magazine--from cover to content-—represent
"changing America?" , .
a. What image of America does the cover suggest?
- b. Does the content of this maga21ne fulfill the image
progected on the cover?: ;

2. Does the advertising in the maga21ne convey the same
image?
a. Is the advertlslng in the magazine different from
that of a newspaper?
3. How does the "message" of the magaz:ne differ from that
of the newspaper?: :
a. Are the magazine articles timely?.
_b. . _Are the articles. _documented with facts?
c. Do the stories present "true-to-life" characters
e With realistic problems?.

Some (not all) stories may seem to have a.question-
able purpose for writing. For example: propaganda; preju-
.'dice; emotional distrotions; unrealistic portrayal of govern-
ment functions; fantastic stories creating fear and confu-

sion for the reader, and simulated situations without referf
ence to true-to-life characters.
To assist the student in determining the'purpose of
the story, have them answer the following questions:
1. How does the writer describe Progress?
2. How much of what the writer is actually talking
about do you fully understand? How much addi-

tional Inguiry is required in order for you to
understand completely°

3. In descrlblng Progress, how much Oppos1tlon must
be overcome in orger to have the "progress™ de- -
scribed by the writer? -

Additional assistance‘'may be rendered by having the
student write (in the margin) statements which ‘appéar to be:

-~

Inferences; Assumptions; -Deductions; Interpretations; and

“r
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Arguments (both weak and strong)

Whlle researchlng and wrltlng this sectlon of the
print medium study, this author encountered other types of
activities related to critical thinking but they, llke the
above Statement, were becoming infinite. Oftentlmes, simple(
solutlons to compllcated problems present themselves when we
least expect them. And so it goes. The "simple solution™
(as if anything is simple) to the in-depth.study of maga-
21nes came to the attentlon of thlS author in the form of a

student "immersion book" by Browne and Madden, entltled The

Popular Culture Explosion: Experiencing Mass Media. In the

"teacher's edition, the authors wrote:

The book is a loosely structured collection of pri-
mary sources--articles, cartoons, 1llustratlons, short
stories, poems, photographs, horoscopes, comic strips,
letters to the editor and advertisements (in profusion)
from a wide range of mass-circulation magazines on a
great variety of subjects--whlch provide the student
with an immediate immersion in popular culture.

The text would be an ideal supplement_to this sec-~
tion of this writing. However, most classes appear to be
for a nine-week period of time and this author is aware of
the limitations imposed by the "clock-on-the-wall" and the
calendar on the desk, plus the actual'time_required to dis-
cuss magazines. Suffice it to say that, in reading maga-

zlnes, students should be aware of how the wrlters mlght

make use of w1ly or deceltful means to sway the mind and

93Ray B. Browne and David Madden, The Popular Cul-
ture Explosion (Dtbuque, Iowa: William C. Brown Co., Pub-
11shers, 1972), p. 1. ! '
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play upon the emotions of'the reader. Loaded words, un-
proved assertions and ascribing False causes to an effect
- are but three of the many~diversiOns‘of propaganda that
blend well with the format of a magazine.
Recall for the students that, accordlng to Bogart,
Newspaper readlng is a daily ritual, typlcally
associated with certain transition periods in the day.
Magazines are read less frequently and with less regu-
larity. They have less 1mmed1acy and urgency than news-
papers do, and therefore are in more direct confllct
with television’as a medium of entertainment.94
— .-.... Magazines, then, have the distinct,appeal,of“being;_MWFN
a "constructive" passing of time, posing no threat to the
reader of urgency; when and where they are read makes no
difference except as it might compete with radio'and tele;

vision as a medium of entertainment. Oftentlmes, maga21nes

are‘no more than printed materlal available to help pass the

i
i

"hurry up and walt" syndrome encountered by most of us as we j
arrive early, onftime,~or even late for our appointments.
When we do find an article of interest that demands
Aa degree of concentration, assuming, of course, that we have
learned‘how,‘in the words of ba;e "to. read the lines, to
read between the lines, ano to read beyond the lines,"95
meaningful instruction;will-bring the reader's.attention to
checking the internai criteria of reliability as we'do, in

fact, "flip through the magazines.“' _ ' | )

9éBogart, p. 140.

. 95Edgar Dale, "Six Ba51c Jobs for the Press," in
Using Mass Media in the Schools, ed. Wllllam D. Boutwell
p. 200. - : _
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Js_ng Moulds flve-step seguence w1ll culmlnate the
'study of magazines and pre-condition theé students for the
transfer to the electric media. This final activity for
magazines involves reading any article ffomrany magazine and
discussing orally. It's quite possible that you, the tea-
sher, wil; not have read any of ths articles--and for all
prastical purpdses it's best you don't.~.If instruction has
been méaningfui, the students are quite sspable of managing
this.assiénment. All you have to do is listen. (You might
“indicate hls ‘to-the class and emphasize how.important. lis~

tenlng is as a prerequ1s1te for the study of radio, )

Checking the "Internal Criteria of Reliability"‘-

1. Documented Evidence A sound argument is supported
' by facts, but how can one ‘
determine that the author's
alleged facts are indeed

facts’>
2. Sound Generalization A generalization'consists of
: two parts: a general state—
-ment (. . . about all or a°

majority of a class of things):
and one or more particular
instances meant to support or

prove the general proposition.

3. Internal Consistency However much reliable evi-
dence an author presents for
a conclusion, if, in the same
argument, he contradicts him--.
self, doubt is cast on his
ablllty as a reasoner,

4. Impartial Treatment - As you read or listen to the

: © argument do you notice any
indication of bids, preju-
dice, or partiality?

5. Valid Deduction and 3 Does the conclusion reached

Probable Prediction - follow necessarily from the
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evidence and reasonlng ad-
vanced?96

Unit 3: 'RADIO,

Why radio? . - / BN

There are now 63% more radios than people in the United
States.97 ‘

98.6% of all U. S. homes have at least one worklng
radio; average household has 5.1 sets,98

9 out of 10 adults rate radio as one source of relaxa-
tion and pleasure in their daily lives. But, what is

most important is that over 50% of the American adult

population rate radlo as a release from loneliness and
‘boredom.99 .

91.5% of all 1970 cars left the- factory radlo equip-
ped' 100

The car radio is used 62.4% of‘driving:time.lol

75% of teenagers, 52% of adult women and 56% of adult
men own transistor radios for their personal use.l02

Combined, $212,000, OOO [was] spent for tran51stor radio
batteries. in 1970 in [the] U. S. 10: _

For adults 18 years and older, the radio -‘is on 2 hours
and 31 minutes a day, television is on 3 hours and 45
minutes each day; newspapers read 37 minutes each day
and magazines are read 28 minutes a day,104

Radio, at:the terminal point, becomes a selective

96Moulds, pp. 125-129, _ ' s

97"Radlo Facts 1971~72" (New York: Radio Adver-
tising Bureau Inc., 555 Madison Ave.), p. 6. .-

981p14., p. 2. 1pid., p. 7.
1005y, 4, | A0lmpia,, p. 3.
1027444, 031pia., p. 4.
104 |

Ibid’*c
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-process (choose from many stations) ‘enabling the listener to .

have selective retention of some facts (radio news) but
mostly "free time to day-dream" whenever and wherever he is.
In éublic or in private. (In most cases, you may not even
go to the toilet without musical acconpaniment.)

Read aloud the following quotation from McHale's

book, The Future of the Future:

The future of the past is in the future
The future of the present is in the past 105
The future of the future is in the present.

We need only concern ourselves with McHale's "future

of the future is in the present." Since radio reached out

'”tcbtalk to the listener with thewfirst'commerciaiIbrcadcast’

0,106 it now reaches out to talk to the world from

satellites. McHale stated, "Man survives, uniquely by his

"capacity to act in the present on the basis of: past experi-

1
ehces cons1dered in terms of future consequences n107 Fu-

ture consequences could be how much--and to what degree--

according to Don.Fabun’ "telecommunications: one world-

mind" is presently a part of the world we don't really know.

Here, it appears, may be the shape of things to come. In-

deed, already here. Communication is the basi® on which all

segments of a society--business, industry, education, govern-
ment, religion--are founded. For nearly all of their time

on earth, humans have communicated by spoken or written

losJohn McHale, The Future of the Future (New York:
George Braziller, Inc., 1969), p. I.

1%rbia., p. s8. 107054a., p. 143.
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words. "That day is almost gone—-sbmeday, perhaps well be-

fore the year 2000, the descriptioﬁ:of 'illiteracy' may be

108

the ébility to read words." 'If this happens it will be,

as Pierce indicated{ because‘efec#ronic communication

i _
changed "with the invention of the transistor by Brattain,
Bardeen, and Shockley in 1948, 109 We now amplify the

transistorized amplifier to the painfully loud 110-120 &B

1lo0 _: . . .
and, needless tc sS2v, some radio stations

discectheque,
‘ 111

are loud--painfully loud!
o B
On the same subject, Bogart wrote:

With a vastly increased number of stations offering the
listener more choices, radio has settled into a pattern
of output that stresses its cwn unigue aural qualities
and its transistorized ornipresence; music, news,
sportscasting, and conversation . . . it continues to
flourish as a business and as a public convenience, but
not as a form of creative expression. ' '

Bogart continueg,

Only a few years ago, radio stood undiéputed as the main
form of diversion in the American home. Enshrined in

lQsDon Fabun, Dimensions of Change (Beverly Hills,

Calif.: Glencoe Press, 1971), p. 203.

logJ.‘R. Pierce, "Face-to-Face Mass Communication
Will Become Worldwide," in Toward the Year 2018, ed. Foreign
Policy Association (New York: Cowles Education Corp.,
1968), pp. 48, 49,

llOPhillips W. Foster, "Noise Pollution, Mental
Health, and Hearing Loss," Introduction +o Environmental
Science (Homewood, Ill.: Richard D. Irwin, Inc., 1972),

pP. 59.

lllHearing damage may result if a person is exposed
%0 90 dB's for eight hours. Therefore, medically speaking,
the louder is not the better,

112

Bogart, p. xxvii.
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the living room, it was a major focus for family activ-
ity in the evening hours and a preferred source of news
and entertainment.l11l3

The radio may, one day, return to this "preferred

source of news and entertainment" if, the radio commentators

learn how to talk sense. "To talk sense," Utley said:

. + . a radio commentator must first have the qualifica-
tions that enable him to do so, and second, he must have
the . . . determination. . . . He must deal with the .

most complex political, social, and economic issues on
all levels from local to international: he must inform
the public of the basic facts the public needs to know,
and he must interpret these facts so that relationships
between them and relative significances become apparent
to the busy listener. When that relationship is
achieved between the commentator and the listener, the
commentator is no longer talking at the listener, he is
communicating with him.11l4 ' o o

Radio speaks from sight into blindness. Radio must
always be brief with the "here-and-now" facts. The lis-
tener, unseeing, unaware of his ﬁoll—proven Ehirst for

‘"right now" facts interestingly and briefly given, has con-
viﬁced himself that he gets éll’the ihportant Qarts of any
item. The newsman has cogﬁinced himself thatihe has not
shaped the stories to hold his audience. 'Much like it was

when radio--in its heydéy--offered something for everyone,

Something for Eberyone

Once the novelty of the crystal set had passed,
radio moved out of its infancy and became a comfortable
- and accepted part of our lives! Radio brought the world
into our livingrooms and we were swept along with the

;13Bogart, p. 114,

ll4_Clifton M. Utley, "Can a Radio Commentator Talk

Sense?" in The Use and.Misuse of Language, ed. S. I. Haya-

- kawa (Greenwicn, Conn,: Fawcett Publications, Inc., 1962),
pp. 92-895, .- ’ - )
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triumph of the Lone Ranger, Jack Armstrong, the All- \
American Boy, Terry and the Pirates and the tragedy of
the greatest eye-witness report in histdry: The Von
Hindenburg crashes! ‘ ‘

. The radio caused the events to become more immedi-
ate. Heard live over the air-waves, the "call to ac-
tion" was more impelling than the printed word. Real-
life or fantasy was the magic‘combination that attracted
thousands of people to devour each spoken word or memo-
rize each note of each song on “"The Hit Parade." Radio
continues tc help us remember the times which must not
be forgotten.ll3

Timely information concerning current developments
in broadcasting ‘and the means by which this information is
transmittéd poses many problems affecting us as individuals
and as a nation. It is not pésSible to set forth up-to-the-
minute electronic achievements together with the laws, regu-
lations, and systems-being designed to govern their use in
a writing such as this. However, new material may be ob-
tained from local broadcasters and from recent news accounts
in newspapers, magazines and trade publications. Almost
certain to be of current interest and impértance in this
development is the following:

While it may be true that anyone (so inclined and with
adequate financial support) may start a newspaper or
purchase one if it is for sale, this is not true in
‘broadcasting. Because the carrier frequencies are
limited in number for any locality, it becomes necessary
to control the number of stations and their practices by
means of governmental licensing. -In 1934,° the Communi-
cations Act by Congress created a seven-man Federal Com-
munication Commission, empowered to grant broadcasting
licenses, pass on three-year renewals and ownership

transfer of all stations, and in general ascertain that
all public broadcasting is done in the public

115"The Golden Days of Radio," The Longines Sym~
phonette "Society, MNew York. (For an intriguing rebroadcast
of what radio was, use "Remember thé'Golden_DaYS of Radio,"
vols. 1 and 2.) " '
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interest.llG )

After reading the above statement to the class,
assign for group discussion the definition of "public in-
terest" as it pertains to each of the radio stations that
the class listens to. For example, in Denver the guestion
might be asked: "How do KLZ, KOA, KHOW, KOSI, KLAK, KFML
and KERE define 'éublic interest'?" And/or, "Does the term
'public . nterest' in itself create a special audience?"

Ask st;dents if mass communication is directed to-
wa;d a relatively large, heterogeneous, andvanonymous audi-
eﬂée ﬁhen how can broadcasting ever be done "in the‘ppblic.
interest" if each medium is a bﬁsiness fi:st and a service
to the community second? N

Bv developing additional questions for students to
answer, vou will be in a‘position ﬁo discuss specifié audi-
ences~-~limited by radio's reach at specific timesAQf the

day or evening as reported in Radio Facts. Radio, by its

nature, is a personal, one-to-one medium. Consumers tend-to
rely on their radio sets as an escape from boredom, or as an
instant briefing on today's news. Bogart reported:

Listeners (especially younger and middle-aged persons)
often cite as radio's chief advantage the fact that it
does not require complete concentration, that it permits
them to do other things at the same time . . . [i.e.],
an advantage for the advertiser to talk about soap
powder or cake mix to a woman while she is in the act of
doing her laundry or baking a cake, rather than while
she is in the living room resting from her labors and

16charies R. Wright, Mass Communication (New York:
Random House, 1965), p. 13.




trying to fo;get household drudgery.117

Bogart, in citing the research conducted by McPhee
and Meyersohn who, in 1955, directed a study on "The Future
of Radio" for the National Broadcasting Company, noted:

A-radio was once only a radio, but after people have
spent a generation weaving it into their lives, it is
many things--an alarm clock to wake people up pleasant-
ly, a kind of morning newspaper to bury one's thoughts
in at breakfast, a travelling companién in the car, a
day-long visitor to help pass the drearier hours of the
day for a housewife, an education for the woman !who
learns about life from soap operas, a game of suspense
for the up-to-the-minute news follower or sports fan, a
record player for teenagers, a partisan ritual for the
avid follower of Fulton Lewis, Jr., a Muzak sound system
for people whose moods respond to music, a prized per-

. sonal possession for a child, and so on through many
- more. The uses to which people put a device even in-
clude contradictory ones, as for example, when in-
somniacs use the same’ radio program to %o to sleep to as
drowsy drivers use to help keep awake!ly8 '

If radio is all this *(and more), and, according to

119

Radio Facts--1971, its reach by time periods is reflected

in Table 6, then the answers to the following radio inven-
tory questions are most impbr%ént before any attempt is made

at listening to the radio in class--seriously!

TABLE 6

RADIQ'S REACH BY TIME PZRIODS

Weekdays (5 Days) Weekends (2 Days)
Teens |6-10AM 10-3PM 3-7pM 6-10AM 10-3PM  3-7PM
217 1gg4.31  42.2%  89.7% | 48.5%8  68.1% 63.1%
18+ [80.6% 63.1% 70.1% 54.8% 60.6% 48.3%
117 118

Bogart, pp. 127, 128. Ibid., pp. 129, 130.

119Radio Facté—-l971, pp{ 12-14.
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1. Do you pérsonally_own a radidf
2. How many radios are in your home?
3. Where (rooms) are they located?

4. How many hours (approximately) a day is the
radio turned on?

5. Are there certaln regularly scheduled radio pro-
grams which you make a p01nt to listen to every
tlme it is p0551ble‘>

6. Do you wake up to music in the morning?

7. Do you shift your radio dial frequentlv follow-
ing a predetermined set of chcices you have
planned?

8. Do the radio commercials irritate you?

9. Do you think it is necessary for you to own a
radio?

10. Do you go to sleen with the fadio turned on?

What you and ‘the class are looking for with these
questions is how much t1me is devoted to the radlo by how
many of your students listening to one (or two) Dartlcular
-radio stations. AfﬁQF-you have.cetermlned which radio sta-
tion is most popular with yoﬁ; students, begin ybur listenf
ing with that station. If at all poss;ble try and arrange
for é guest speaker from £he‘popular station to come and
talk to the class.

’Ask the speaker to explain the format of his/ﬁer
radio station. Assuming that "another kind" of radio broad-
casting is taking place in the community,. invite a guest
speaker to explain their operation to the class. Pay close
attention to tﬁe similarities that exist in the differences.

News coverage
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+ Editorial comment
Music selgctién
Adverti51ng rates
~(a) existing accounts
(b) new accounts
Job qualifications

Every hour on the half-hour most radio stations
broadcast news. The ciass may record, using the fdl;owihg
yardstick, the meaning of "Radio News."

This wfiter's research has indicated that a five-
minute "news"'broadcast on radio is about three minutes of
headlines and two minutes of commercials. Fifteen minﬁtes
of radio news is mostly mass communicatidn of méaningless
nonsense, includin% most traffic reports. Unless the traf:
fic reporter is directly overhead ané broadcasting, by the
time you arrive atvthe "congested area," the cars are off on
the side of the road and posing no problém; Exception is
noted when %oad work is taking place and, in this casé, most
of the reports are factual.

Radio Facts indicates that most people get their
120

news from radio (see Table 7, page 148). The question
is: "what kind of news?"

Listen +o the various radlo news broadcasus. First

_the headline, then the reporting of the story related to it.

Do the headlines accurately describe the news account of the

';tory? Do widely different descriptive headlines announce

120pagio Facts--1971, p. 6.
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TABLE 7

WHERE PEOPLE GET THEIR NEWS
(In Percentages)

Hours Radio . Television Néwspapers- Magazines
Early AM 70 9. 21

Late AM 69 16 - 14

Noon-6 PM 46 28 v 13 13
6-Midnight 15 72 12

ne*s events which are reported very much th;\same in the
other media? - ; _ ‘ \\

Is the news account slanted? Néwé storfes are'sug?
posed to be based on fact (opinion is usually leé% for thé
editorial comments), however, news stories may be handled
bv not saying anything about them "on the air," or Fhe ﬁewé
may be slanted by use of the various éropaganda tecﬁniques
which have been diécussed. (The stuaent who is able%to
identify all slants is in a better position to‘answeé the
guestion: "How much of what I hear on any given topic can
I believe?") ' ‘ ‘

List two or three important storie§ and foll&w the

radio reporting. Compare.length of time on the air, |place-

ment of the story and eﬁpent of coverage. Is importént news

treated adequately? Aré?the controversial subjects r%ported

. . . . . i
impartially? Are the sources of information made clear?

Are all sides of the guestion and different points of view

held by different interest groups adequately repreéented?

Does the radio reporting distinguish between fact
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and opinion? Are facts Whiéh are not clearly ascertained
notedzas_such,'or are théy/related‘as though.there wés cer-

" tainty of their validity? Is it a "free press" in terms of
offering a voice to the opposition? Are listeners given the-
opportunity to voice their owﬂ opinions?

"To Whom It May Concern Determines What Is The Con-
cefn." Once again, as in the above series of gquestions, the

- intended meaning of the communicator is interpreted as it
was or it is scfeened by the receiver of ﬁhe communication

.in such a way as to distort’the intention. The distortion
comes as a_re#ult simply of what interests the receiver at
thé givén moment, as well as what past experiencgs, under-
standings, and interests the“raceiver brings.to the communi-
cation n»f the message. | |

While it may be difficult toc judge, at any given
moment, what the intenticn cf the coﬁmunicator is, both

radio and television bgoadcasting is regulated hwy a code.

A com?arison 0f the cocde follows and is essential to this

writing insofar as "is what theyv say they do actually done?"

thiOeTelévision Code

the anterest of respecting the intent of the Communi-
catlons Act affecting broadcast programming, THE NATIONAL
ASSUCIATION OF BROADCASTERS in 1952 seﬁ up 'its own code
cf good practice. It has been revised from time to
time. 121 Accertance of the code is voluntary. If a
station is pledged %o the code it w1Jl announce their
-subscription sometime during the day.

|

_ 121Write to: National Association of Brbadcasters,
Code Authority, 1771 N Street, K.W., Washlngton, D. C. 20036
and request a copy of both the Radio and Te*ev151on Codes.
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I PREAMBLE

Radio

Television

. . . Broadcasting is a creative art and it

must always seek new ways to achieve greater.
advances. e o .

Through [a] process of self-examination
broadcasters. acknowledge their oblice rlon to
the American family.

The growth of broadcasting as a mediwum of
entertainment, education and informei:ion has
been made possible by its force as a. instru-
ment of commerce. o ;

.,

This phllosophj of commercial broadcasting

as it is known in the United States has en-

"abled the industry to develop as a free

medium in the tradition of American enter-
prise, ‘

The extent of this freedom is implicit in
the fact that no one censors broadcastlng in
the United States.

Those who own the nation's radio broadcast-
ing stations operate them--pursuant to this
self-adopted Radio Code--in recognition of
the interest of the Amerlcan People.

Television is seen and heard ln every type
of American home. These homes include
children and adults of all ages, embrace all
races and all varieties of religious faith,
and reach those of every educational back-
ground. It is the responsibility of tele-
vision to bear constantly in mind that the
audience 1is primarily a home audience, and
consecuently that television's relationship
to the viewers 1s that between guest and
host.

The revenues from advertising support the
free, competitive American system of tele-
casting, and make available to the eyes and
ears of the American people the finest pro-
crams of information, educatlon, culture and

" entertainment. . . .

‘The American businesses which utilize ‘tele-

vision for conveying their advertising mes-
sages to the home . . . seen free-of-charge
. « . are reminded that their responsibili-
ties are not limited to the sale of goods
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and the creation of a favorable attitude to-
ward the sponsor by the presentation of en~
tertainment. They include, as well, respon-
sibility for utilizing television to bring
the best programs, regardless of kind, into -
American homes.

Television and all who part1c1pate in it
are jointly accountable to the Amerlcan
public. . . .

In order that telev1510n programming may
best serve the publlc 1nterest,‘v1ewers
should be encouraged to make their criti-
cisms and positive suggestions known to the
television ‘broadcasters. Parents in parti-

N C'Lll'ar . . . L}

II ADVANCEWEVT OF EDUCATIOV AND CULTURL

Radlo

Television

The radio broadcaster, in augmenting the
educational and cultural influences . . . ,
(a) Should be thoroughly conversant with the

‘educational and cultural needs and aspira-
~tions of the community served; (b) Should

cooperate with the responsible and account-
able educational and cultural entities of
the community to provide enllghtenmeﬁt of

listeners; and (c) Should engage in experi-
mental efforts designed to advance the com-

munity's cultural and educational interests.

Commercial television provides a valuable
means of augmenting the educational and cul-
tural influence of schools, institutions of
higher learning, the home, the church, mu- :
seums, foundations, and other 1nst1tutlons
devoted to. education and culture.

Education via television may-bé taken to
mean that process by which the irndividual is
brought toward informed adjustment to his

'soc1ety. o o =

It is in the interest of telev151on as a vi-
tal medlum to encourage and promote the
broadcast of programs presenting genuine
artistic or literary materlal, valid moral
and social issues, 51gn1f1cant controversial

and challenging concepts and other subject

matter involving adult themes. . . . All
such programs, however, should be .broadcast
with due regard to the composition of-the
audlence. o o o
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_III_NEWS AND PUBLIC EVENTS

Radio - Radio is uniqgue in its capacity to reach the

B - largest number of people first with reports
on current events. This competltlve advan-
tage bespeaks cautlon-—belng__lrst is not as
important as being right. . . .

News reporting shall be factual and objec—
tlve L] L] L] . -

Broadcasts in which stations express their
own opinions (editorials) about issues of
general public interest should be clearly
identified . . . and . . . clearly distin-
gulshed from news add other program material.

. s e advertlslng should be clearly distin-
guishable from the news content.

Television News reporting should be factual, fair and
' without bias. - :

Commentary and analy51s should be clearly
identified as such. . » + A television

- broadcaster should exercise due care in his
supervision of content, format, and present-
ation of newscasts orlglnated by his sta-
tion, and in his selection of newscasters,
commentators, and analysts. '

All news interview programs should be gov-
erned by accepted standards of ethical: _
journalism, under which the interviewer se-
lects the gquestions to be asked. . . . Such
disclosure [to the public] should be made if
~ the person being interviewed requires that .
questions be submitted in ‘advance. . . .

. « « advertising should be clearly distin-
guishable from the news content., '

IV  GENERAL STANDARDS

- Radio The intimacy and confidence placed in .Radio

) - demand of the broadcaster, the networks and
‘other program sources that they be vigilant
in protecting the audience from decegtlve
program practices.

Sound effects and expressions characteris-
tically associated with news (such as "bulle-
tin," "flash," "we interrupt this program to
bring you," etc.) shnall be reserved for

°
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announcement of news, and the use of any de-
ST T T e e ceptlve'"te chnrques III—C onnect:;on‘wrth—flc- T

- tional events and non-news programs shall

not be employed.

Words (especially slang) derisive of any
race, color, creed, nationality or national
derivation except whereln such usage would
be for the specific purpose of effective
dramatization, such as combating prejudice,
are forbidden. : :

Television Program materials should enlarge the hori-

- zons of the viewer, provide him with whole-
some entertainment, afford helpful stimula-
tlon, and remind him of the responsibilities -
which the citizen has towards his society.

3

Words (especially slang) derisive of any
race, color, creed, nationality or national
derivation, except wherein such usage would
be for the specific purpose of effective
dramatization such as combating prejudice,

. are forbidden, even when likely to be under-
stood only by part of the audience. From
time to tlme, words which have been accept-
able, acquire undesirable meanings, and '
telecasters should be alert to eliminate
such words. .

No program shall be presented .in a manner
which through artifice or simulation would
mislead the audience as to any material
fact. Each broadcaster must exercise reason-
able judgment to détermine whether a parti-
cular’' method of presentation would consti-
tute.a material deception, or would be ac-
cepted by the audience as normal theatrlcal
illusion. i .
A television broadcaster should not present
fictional events 6r other non-news material
as authentic news telecasts or. announcements,
- nor should he permit dramatizations in any
program which 'would give the false impres-
sion that the dramatized material consti=-
tutes news. Expletives (presented aurally
or pictorially), such as "flash" or "bulle-
tin" and statements such as "we interrupt
this program to bring you . . ." should be
reserved specifically for news room use.
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Other sections of the Code may be reviewed by the

class, such as: the responsibility they have toward Ghild-
ren or the handlihg of controversial public issues. Ques-

tions to be discussed by the students relative to the com-

‘parison of codes should be:

Do you believe the broadcasting stations in your
locality adhere to the NAB code?

What is the practice of local broadcast news centers
in presenting news and commercials? Does the person
who reads the news also deliver the. commercials?

~\
N,
N\

N,

éeg up a -"special committee" to research and report

" to *the class all the changes that are taking place

~in Ehg field of electronic communication. .
N, . - .

An effective way to research the changes taking

place in the fietd of electronic communications is to pro-

ject by trend analysis. -

This technigue asks students: to identify trends in a
given area of interest, then to project the trend .into
the future. By extrapolating several trends (relying on
their own knowledge and appropriate data supported by
the radio and television code) students can also con-
struct probable. futures. By constructing a graph (show-

ing thé direction that the trend is moving) the students

can begin to see if the trend appears to be desirable.

From this point they work back to the scenario aggroach

to shift probable futures to desirable futures.l

Music

Invite. the students to participate by bringing in

their own records. AaAllow each studeht to introduce his

specific choice and explain why this particular song appeals

t0 him.

' 122Richard P, Miller, "Puturistics: Cryséal Bali
for Curriculum," Nations Schools, 89 (March 1972), 59-63.
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This section of radio study begins with the current

m“TBﬁMIU“MEHB”?EEﬁEﬁE“EB“tHeM"GBIHEH“OIdIég“ef“the“Nifty="“"“

Fifties." The class works its way back (scenario) to see
how the current rating of songs keeps moving the most popu-
lar ones out of the top position. This study of music is,

then, an attempt to examine, from a crltlcal thinking p01nt

- of v1ew, the words of popular songs in order to discover

their underlying assumptions and interpretations of implied
attitudes.
In the words of Hayakawa, this study will be "Popu-
lar Song vs. the Facts of Life." Hayakawa said,
The words of popular songs . . . , tend toward wishful
_thlnmlng, dreamy and ineffectual nostalgia; unrealistic
fantasy, self-pity and sentl'nenta1 cliches masqueradlng‘
as, emotion.
Purtnher, Hayakawa stated:

. . when-the world of *eallty proves unmanageable, a
common practice is to retreat into a symbolic world,
since symbols are more manageable and predictable than
the extensional realities for which they stand.

In People in Quandarles, Johnson referred to this as

the "IFD dlsease," meanlng from 1dea11°’ 20 frustration to

demorallzatlon 125 From P f o

It is as though mankind had spun an enormous web of -
words--and caught itself. Our problem is, to a large
degree, one of unravelling this net of symbolism in

123 . I, Hayakawa, "Popular Song vs. the Facts of
Life," in The Use and Misuse of Language, p. 151.

124

Ibid., p. 155.

1125Wendell Johnson, People in Quandaries (New York:
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which our human destiny has become eﬂtangled.lzsv

In other words, what the class is looking for in the

current "Top 10" is adjus_ment to- resllty as they’ oompare

the songs that seem to be saying something, like "I'm Alone

127 and "Do You Believe in Magic?"

Because I Love You" (1950)

(i965),128 with those that actuélly say what they mean, as

for example, "Angels and Devils the Following Day" (1971),129“

oohcluding this section of the study with the nostalgic tone

130 of Don Mclean's "American Pie"

126Peoole in Quéndariesi p. 18.

127"I m Alone Because I Love You," words and music
by Joe ¥Young, c. 1950, Witmark & Sons.

: 128"Do You-'Believe in Magic?" by John Sebastian,
c. 1965, Faithful virtue Music Co., Inc.

lzg"Angels and Devils the Following ‘Day," music and
lyrics by Dory Previn, c. 1971, Mediarts Music, Inc. -

13900 reb. 14, 1972, Jim LaBarbara of KTLK Radio in
Denver (1280) did "'American Pie' Slice by Slice" for his

listening audience. LaBarbara said: "We've received many

calls at XTLK during the last several weeks concerning Don
Mclean's hit recording of "American Pie." Some have asked
about- the significance of the lyrics and some have offered
their own interpretations of this, one of the most contro-
versial-songs ever written. All have been intrigued. as a
matter of interest (and mostly because the song's true mean-
ing can only be discussed by McLean himself) I thought it
would be a good idea to piece together the story as best I
could so that perhaps your enjoyment and appreciation of it
might be increased." LaBarbara continued to comment about
the song as he played sections of it on the air (Appendix
L)- . . ' .
On Feb. 26, 1972, the National Observer, 11, No. 9,

1, printed an article by .Daniel &t. Albin Green who related

"The old campus militancy depended on mass confrontation;
the new activism is one-to-one, and the nostalgia of a
song's lyrics reflects a mood." (The article wajs entitled

"American Pie.") ;
On Sunday, Mar. 12, 1972, the "Roundup" /section of

the Denver Post, p. 13, published an article by/Henry
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(1971 .31

More could be written about music in general, such

as "The Pleasures of Music," by Copland, WhHo wrote:

That music gives pleasure is axiomatic., : Because
this is so, the pleasures of music may seem a rather
elementary subject for discussion. Yet the source of
that pleasure, our musical 1nst1nct, is not at all ele-
ementary, is, in fact, one of the prime puzzles of con-
sciousness. ‘Why is it that sound waves, when they ,
strlke the ear, cause, as a British critic describes it,

"volleys of nerve impulses to flow up into the brain,"

resultlng in a pleasurable’ sensation? More than that,
why is it that we are able to make sense out of these
nerve signals so that we emerge from engulfment in the
orderly presentation of sound stimuli as if we had lived
through a simulacrum of life? And why, when safely
seated and merely listening, should our hearts beat
faster, our toes start tapping, our minds start racing
after the music, hoping it will go one way and watching
it go another, deceived and disgruntled when we are un-
convinced, elated and grateful when we acquiesce?132

After discussing the many varied pleasures derived
fron listening to music, Copland concluded that:
Thus, the varieties of musical pleasure that await the
attentive listener are broadly inclusive., The art of

music,. without specific subject matter and little spec1—‘
fic meanlng, is nonetheless a balm for the human spirit;

Hanson, Chicago Dailv News writer, entitled "American Pie."
This article is similar to LaBarbara's as.Hanson wrote,
"Songwriter Don McLean mourns Rock'n'Roll's death and people
won't leave his song alone."

In LaBarbara's broadcast and hanson 'S wrltlngs, the
emphasis upon 1nterpretatlon is music related to music of a
bygone era; Greene, on the other hand, related polltlcal ac-
complishments to a lessening of confrontation and a return
to "the establishment's way of working through law and
order." (A return, this author supposes, to "the good old
days.") -

lBl"American Pie," words and music by Don McLean,
c. l97l, Mayday Music, Inc.; Yahweh Tunes, Inc.

}32Aaron Copland, "The Pleasures of Mus1c,“ in aa-
ventures of the Mind, ed. Richard Thruelsen ard John Kobler.
(New York: Vintage Books, 1960), pp. 203, 204. °
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not a refuge or escape from the realities of existence,
but a haven wherein one makes contact with the essence
of human experience. It is an inexhaustible font from
which all of us can be replenished.l33

The art of music may-very well egual the pleasﬁre
one derives from it, however, when the class begins to dis-
cuss the meaning of the words that one hears, then the tune
gets lost as the words begin to form the images of whet one
wishes to see. In September 1969, Time magazine publi;hed
an essay entitled "The Euphemism: Telling it Like it Isn't"
and aiscussion of this essay is apprOpriete for the class,
before they begin to listen to the words of the popular
songs. Time magazine wrote:

Modern American speech, while not always :lear or
correct or turned with much style, is suppose.d to be un-
commonly frank. Witness the current explosion of four-
letter words and the explicit discussion of sexual
topics. 1In fact, gobbledygook and nice-Nellyism still
extend as far as the ear can hear. Housewives on tele-
vision may chat about their sex lives in . terms that a
decade ago would have made gynecologists blush; more
often than not, these emanc1pated women stlll speak
about their children's "going to the potty. Government
spokesmen talk about "redeployment" of American troops;
they mean withdrawal. When sociologists refer to blacks
living in slums, they are likely to mumble about "non-
whites" in a "culturally aeprived'environment." The CIA
may never have used the expre551on "to .terminate with
extreme prejudice” when it wanted a spy rubbed out. But
in the context of a war in which "pacification of the
enemy infrastructure"” is the military mode of reference
to blasting the viet Cong out of a village, the phrase
sounded so plausible that millions readlly accepted it
as accurate. :

The image of a generation blessed with a swinging,
liberated language is largely an illusion. Despite its
swaggering sexual candor, much contemporary speech still
hides behind that: traditional enemy of plain talk. the

133copland, pp. 218, 219.
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eup'hemism.134

The essay continued by stating that
Lexicographer Bergen Evans of Northwestern University
believes that euphemisms persist because "lying is an
indispensatle part of making life tolerable,"135
This is not to say that the words of songs are lies,
it is to suggest that - if critical thinking is to take place
in the classroom, one must understand how we use words (put
to music) to convey certain messages. On Friday, November
3, 1972, the Denver Post printed a story by Deutsch con-
i
cerning a song written by Helen Reddy. The headline said:
"Reddy Song Sets Theme of Liberation" and the story began,
It may be the first marching song for Women's Lib=--
a tune called "I Am Woman" which sounds a catchy call to
revolution and has been selling about 25,000 records per
day. . . . The lyrics . . . declare:
"I am strong
I am invincible
I am woman,"1l36
From the words of the song, "I am strong,"” the
class discusses ‘the meaning of Progress; "I am invincible"

means Inguigx (To Whom It May Concern Determiues What Is The

Concern) and "I am woman”" equals the Oppositionz. This,

then, is why Deutsch suggested that the song ". . . may be

the first marching song for Women's Lib . . . which sounds

a catchy call to revolution . . . .

l34"The Euphemism: Telling it Like it Isn't," Time,
19 September 1969, p. 26. '

1351pid., p. 27.

. Vl36Linda Deutsch, "Reddy Song Sets Theme of Libera-
twr," Denver Post, 3 November 1972, p. 32.
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Finally, before the class begins to listen to their
records, condition them for the transition to television by
making them aware of two rather startling observations.

Okun, editor of The New York Times: Great Songs . . . of

the Sixties, wrote, "In the Forties and Fifties, the great-

est expense in recording was for musicians and arrangements.

In the rock period, it is the cost of studio facilities that

wl37

is the larger. And Mumford, in The Pentagon of Power,

wrote that, "If machines can do all this, who, then, will

be around to pull the »lug?" Tracing the historic process,

Mumford condensed it in a brief formula:
Manval work into machine work: machine work into paper
work: paper work into electronic simulation of work, .
divorced progressively from any organic functions of hu-
man purposes, except those that further the power sys-
tem.138 ‘

Recall that earlier mention was made of how music
surrounds us and sets us in a mood to participate in what-
ever is going on and that, being conditioned to hearing it
stimulates us in the field of "electronic simulation" of
work. This electronic simulation is the essence of an arti-
cle which appeared in the Denver Post on July 18, 1973.

Good Editor, Tape Can Produce Fakes
NEW YORK~- (UPI)--A good audio editor can doctor tape

recording so skillfully that the ear cannot tell the
difference, a broadcast executive said Tuesday. Frank

l37Milton Okun, ed., The New York Times: Great
songs . . . of the Sixties (New fork: Randocm House, 1970),
p. 9'0 ' !

138Lewis Mumford, The Pentagon of Power (New York:
Harcourt Brace Jovanovich, Inc., 1970), p. 164.
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Sciortino, managér of the UPI Audio4Network, said "given
enough time and a skillful editor, and enough material,
you can do almost anything with audio tape."

Words or sounds can be eliminated to make a negative
statement positive, or plurals singular, Sciortino said.
"Sentences can be restructured, context changed, quali-
fiers added or subtracted, Almost anything is possible
to change a tape to one that is very different from the
original," he said, ]

"Words of a conversation can be changed or rearranged
to suit almost any purpose. The only considerations are
the desire to do so, good standard equipment and a very
good editor," :

Once the tape is altered and dubbed onto a new tape,
the changes are detectable only by an instrument called
a spectograph. Even this device can be fooled by adding
a background sound covering the original,

The catch to a spectograph is that the operator must
be more skillful than the editor who doctored the tape,
one sound expert said. Even when the spectograph opera-
tor does detect abnormal changes were made or if the
changes altered the content, the expert said.

"The easiest editing of tape is to leave out words
or entire passages and thus eliminate certain informa-
tion," Sciortino said. "More sophisticated editing can
compress or extend portions of conversation without al-
tering-the pitch, change inflections, or even change the
apparent emotional frame of mind of a speaker--to make
him sound hesitant or confident or even evasive," he
said.

"Pauses can be eliminated or added. 'Uh's' or stut-
ters can be added or subtracted."139

Johnson's IFD sequence in juxtaposition to the Wat-
son-Glasier Critical Thinking test affords the student the
opportunity to compare the music of the 70's, 60's, and Sd‘s
in reference to the statement made earlier about the effect

music has upon us and how it can be blended into the

139"Good Editor,‘Tape Can Produce Fakes," Denver
Post, 18 July, 1973, p. 9.
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background to alter the meaning of words.

IFD Pattern - Critical Thinking
Idealism Inference
Frustration 140 Assumption
Demoralization Interpretation

‘ Argument

What Johnson is saying is:

. . . that we can create problems we would not have
otherwise when our evaluations are not related to real-
ity as we know it, when we set goals that are so vaguely
defined or so inappropriately high or so unrea: onably
valued that for all practical purposes, for us, under
present conditions, they are unattainable. The threat
of not reaching them can be the source of festering
guilt and dread and disabling anxiety. 2And so we go
from idealism to frustration to demoralization.l41l™

And, what this writer is saying is that music (words
put to song or vice versa) tends to create the IFD pattern
in most (if not all) of us. Therefore, the teacher is com-
relled to have the students listen to the words of the song
and discuss their meaning.

For the practical application of this study it be-
comes fairly obvious that one record (song) from each era
will have to be played eight times over, paying particular
attention to each step in each pattern. Once this has been
done a specific step-by-step may be assigned to one student

in the group (assuming, of course, that eight students com-

prise a group) and, using the classroom dictionary for

14OWendell Johnéon, Living With Change, selected and
synthesized by Dorothy Moeller (New York: Harper & Row,
Publishers, 1972), pp. 128-144. '

141

Ibid., p. 129.



163

definitiors of "Idealism," "Frustration," and "Demoraliza-
tion" plus the earlier definiﬁions of Inference, Assumption,
Deduction;‘Interpretation and Argument, the group may only
have to play and/listen to the recording twice. |

After li#tening, distgs:

"To ﬁ%om I