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PREFACE

Because of economic prosperity and an accompanying increase
in student enrollments, the years of the 1960's and the eaAr 1970's
led to an expansion of facilities., programs, and faculties in higher
education. While such develorrnent was not without some degree of
planning, little thought was given to the implications for future
years. Today we are experiencing the agonies of over-extension in
higher education. We now face the need for not only a critical ap-
praisal of existing programs but also the unpleasant possibility of
having to reduce programs.

Western Michigan University has not escaped the hazards of
rapid growth, nor has it avoided the pain of critical self-study. The
time has come, however, for a careful reappraisal of the
educational mission of the University. Surely, the establishment of
this committee, the All-University Committee on Graduate and
Professional Education, was an important first step in that direc-
tion.

This report, then, embodies the Committee's efforts. Chapter I
describes the events leading to the creation of the Committee, its
charge, and its plan of action. Chapter II presents the history of
graduate programs at Western. Chapter III discusses the purposes
of graduate education and, specifically, the mission of Western
within those purposes. Chapters IV through IX describe the major
topics studied by the Committee and its sub-committees. Finally,
Chapter X summarizes the major findings of the Committee.

Although this report represents the work of many persons, the
Committee is particularly indebted to the members of the Topic
and Special Committees, who gave unstintingly of their time and
energy. Their names and major areas of responsibility occur at the
end of this report. It should also be noted that the individual chap-
ters based on the studies of the sub-committees cover 'only a small
part of the research efforts of the committee members. Each of the
committee reports is on file in The Graduate College for the future
study and use of other committees.

The Committee also acknowledges its gratitude to Mr..
Elizabeth S. White, its editorial consultant; to Ms. Mary Frances
Fenton, graphics consultant from the Educational Resources Cen-
ter, for her art work ; to Dr. John E. Nangle, Associate Director of
the Office of Institutional Research, for his advice and assistance as

xi



a resource consultant throughout this study; to Ms. Valerie C.
Hauch and Dr. Kenneth G. Hummel, research assistants; and to
Mrs. Melba J. Bentz, Mrs. Ulla Goodrich, Ms. Judi Gilmore, Mrs.
Linda Flowers, and Ms. Bonnie L. Frank for their valuable
secretarial assistance.

Finally, a few words about the All-University Committee on
Graduate and Professional Education. For nearly two years, and
spanning the administration of three University Presidents, the
Commitme met regularly to complete its task. Those countless
hours brought frustration, anger, disagreement, consensus,
laughter, and satisfaction. Members of the Committee reviewed,
discussed, and learned. They frequently did not agree with each
other and on several occasions were in disagreement with the
recommendations of the sub-committees. In spite of these conflicts,
the report represents the efforts of a committee and not the
opinions of selected individuals. Furthermore, the Committee
realizes that Its report represents a beginninga point of depar-
ture. Full understanding of Western's mission in the area of
graduate education will depend on further study and effort, but the
Committee believes its report to be in the best current interests of
Western. Therefore, it urges the University community to consider
this report carefully and to implement its recommendations.

W. D. Martinson
Chairman
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CHAPTERI

INTRODUCTION

Graduate education plays a significant role at Western
Michigan University. In less than a quarter of a century, graduate
programs have grown so that nearly one of every four students at
Western is now enrolled at the postbaccalaureate level. Who are
these students? In what programs are they enrolled? What are
desirable goals for graduate education at this university? What
changes are necessary to attain such goals? These and a host of
related questions are being raised at Western as at most major
universities across the nation. The intent of this report is to answer
these questions.

The Need for a Self-Study

At least three discernible events have led to the need for a study
of graduate education at Western. These include a successful study
of undergratuate education at Western, a rapid growth in graduate
programs and enrollment, and a mounting effort from the State to
encourage universities to use their resources more carefully. Each
event in turn deserves additional comment.

The work of the All-University Committee on Undergraduate
Education and its twenty-four associated task forces began in late
1969 after President James W. Miller outlined its mission. The ef-
forts of that Committee resulted in the C.U.E. report, published in
June, 1971, and widely distributed throughout the University com-
munity. Like the outcome of any comprehensive self-study, the
Committee's recommendations were received with mixed reactions.
While unanimity did not exist. the University community respon-
ded favorably, and many recommendations were adopted and sub-
sequently acted upon. Thus, the stage was now set to focus on
graduate and professional education at Western.

Vie second event was the rapid growth in graduate programs
and enrollment at Western. From its beginning in 1938-39, with
only 4 courses and 111 students enrolled in a single degree program
at the master's level, Western moved to an on-campus FalL 1974
enrollment of 4,139 graduate students. The bulk of these students
was enrolled in 58 master's, 11 specialist, and 8 doctoral degree
programs. There were 553 courses offered that semester at the 500-,
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600-, and 700-levels in which graduate students were enrolled.
These and other data lead to some startling comparative figures.
For example, the proportion of graduate students in the total fall
enrollment at Western climbed from 5.8 percent in 1939 to 19.6
percent in 1974. There were 35 graduate level programs in 1960
and 65 in 1974. In the academic year 1952-53, Western awarded a
total of 146 graduate degrees, whereas in 1973-74 the University
awarded 1,460 advanced degrees. This growth represents an in-
crease of 900 percent. All of these statistics point toward the same
conclusion; namely, that graduate programs and students have in-
creased dramatically at Western over the past several years. Such
growth needs planned direction if the University is to guarantee
that quality will accompany quantity. Moreover, programs and ser-
vices must meet student needs if the University is to continue to at-
tract increasing numbers of graduate students. Additionally,
Western must examine its goals for graduate education and then set
its priorities.

The third set of events leading to a study of graduate education
at Western occurred at the State level. Pressures at the State level
had already stimulated an assessment of programs and resources at
many universities. Currently, these consist of loosely organized ef-
forts exerted throughout various fiscal, legislative, and coor-
dinating agencies to encourage coordinated, state-wide planning
for postsecondary educational programs. For example, in the late
1960's the State Board of Education required the universities and
colleges to submit five-year plans covering projected new programs.
In late 1972 the Governor appointed a Commission on Higher
Education to assess and define the goals 3nd functions of post-
secondary education as well as to make recommendations con-
cerning governance, planning, and coordination of such
educational efforts. Among other things, the Commission recom-
mended that the State create a Board of Postsecondary Education
whose duties would consist of planning but not governing. It would
collect data and advise the Governor and legislature on such mat-
ters as planning and assessing programs, recommending roles for
individual institutions, and assessing financial needs.'

Another related development was the appearance of the Final
Report of the Superintendent of Public Instruction's Task Force on

I Governor's Commission on Higher Education. "Building for the Future of Postsecondary Education
in Michigan" (October. 1974).

2
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Graduate Education. In the Forward of this sizable report, several
key passages seemed pertinent to the initiation of Western's self-
study:

Graduate institutions must begin now to inventory and capitalize on
those resoio-ces whkh will clearly delineate their individual primary
missions . . . The front-line responsibility for reassessing strengths
and weaknesses and realigning missions belongs rightly with the
graduate institutions themseivea

Proposed new graduate programs must be rigorously evaluated prior
to their introduction, and existing graduate programs should be
periodically reviewed to assure continued need and high quality.

These developments at the State level may well mean that
universities will be required to justify their graduate programs in
terms of necessity and quality. The probable consequences for
universities that fail to provide such justification seem obvious. For-
tunately, Western can avoid any threat of external control in this
instance by assuming the initiative for its own study of graduate
programs.

The Charge and Creation of the Committee

Ptesident James W. Miller first hinted at the need for a com-
mittee to study graduate education in his "State of the University"
address on October 19, 1972. He stated : "What we must now do is
evaluate our present programs, the needs of students and society,
and on that basis determine which programs are no longer viable,
which are deserving of increased support, and which new areas may
be the basis of our future graduate growth and service."

In that same address, he took specific steps to begin such an ef-
fort by asking that the members of the Graduate Studies Council
"devote a significant portion of their effort and time during the
1972-73 academic year to formulating what they believe would be
the appropriate rationale, charge, and organization for an overall
study of Western's graduate programs, present and future."5

2 Task Force on Graduate Education. "Graduate Education in Michigan" (June 1974). p.

3 Ibid., p.

4 "The State of Western Michigan University; An Address by President James W. Miller" (October 19.
1972). p. 6.

5 Mid . p. 7.
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In his 1973 "State of the University" address, President Miller
further stated:

I will shortly announce the composition of a Committee on Graduate
and Professional Education . . . . The charge to the Committee will
call for a thorough, systematic, and critical examination of what we
are doing and what we should be doing in graduate eduCation. This
will aid in establishing the primary goals and directions of the Unigitr-
sky in this area. The Committee will also be charged to recommend
whatever modifications, additions, or deletions are needed in current
programs, practices, and priorities to attain these goals in a planned,
efficient, and expeditious manner.6

On October 22, 1973, the selection of members for the All-
University Committee on Graduate and Professional Education was
completed and letters of notification were sent to those appointed.
Less than a month later, November. 9, the first meeting of the
original fifteen members of the Committee was convened.

The work of this Committee spanned the administrations of
three Presidents. Although President Miller had originally created
the Committee, he retired before it completed its mission. However,
the interim President, Dr. Myron L. Coulter, affirmed his strong
support for the Committee in a letter to the University community
dated July 17, 1974. The new President, Dr. John T. Bernhard, af-
ter his arrival in August of 1974, expressed his keen interest in the
work of the Committee and in a letter to the Chairman on Novem-
ber 5, 1974, conveyed his anticipation of the Committee's recom-
mendations.

The Activities of the Committee

The first order of business for the newly created body was to
examine the full intent of President Miller's charge. Moreover, the
Committee had to decide what approach would best lead to the suc-
cessful completion of its job.

The Committee also realized that it first had to solicit the
opinions of those directly involved in graduate and professional
education namely, administration, faculty, and students. The
Committee then interviewed persons from these areas in late
January and early February, 1974. Among the questions asked at

6 "The State of Western Michigan University: An Address by President James W. Miner" (October 4.
1973). pp. 10.11.
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that time were: "What are the strengths and weaknesses of
graduate educatnon at Western?" and "What should be the goals of
graduate education at Western?" Subsequent Committee meetings
dealt with assimilating, summarizing, and interpreting the wealth
of responses gleaned from what came to be known as the "initial
sojourn" into the University. Much of the information accumulated
during this phase was to have lasting impact on the deliberations of
the Committee.

Since the task of reviewing graduate education was to be both
intensive and extensive in scope, the Committee requested outside
help from the University community. Accordingly, various com-
mittees were formed around seven areas: Administration, Com-
munity Service, Continuing Education, Curricula, Facilities,
Faculty, and Students. From iirAs of nominees and volunteers, ap-
pointments were made to thesc (2C,-manittees that included faculty,
administrators, students, and professional support staff. One or
ntore of the Committee members also served on these sub-
committees. They sat in on meetings, read, and reacted to initial
drafts of reports, and communicated their findings to the Com-
mittee.

The Committee then addressed itself in detail to the problem of
defining those tasks to be performed by the newly created sub-
committees. Its members prepared study questions that would act
as guidelines for the tasks to be performed. For example, the Topic
Committee on Curricula was asked the following: "What are the
general graduation requirements, policies and practices for the
master's, specialist, and doctoral degrees at Western Michigan
University? 'What is the rationale for these requirements? What
procedures of review and evaluation are used to determine the
adequacy and relevance of these requirements? What exceptions
are made to these degree requirements? By whom? How often? On
what basis?"

As study questions were being framed, the Committee also
asked two fundamental questions: "What are the purposes and
goals of graduate education?" and "What are the differences be-
tween graduate and graduate-professional education?" Efforts to
reach answers to these questions were protracted and generated a
series of position papers that received critical examination by the
Committee. In answering the second question, the Committee con-
cluded that all graduate education is professional in a broad sense
and that the importance of recognizing programmatic differences

5
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must be emphasized. After answering the first question, the Com-
miuee sent its responses to all sub-committees, deans, department
chairpersons, program directors, and graduate advisors and then
asked for feedback. Although a relatively small .number of persons
actually responded, the feedback proved provocative, the upshot
being that the Committee carefully rethought and modified some of
its earlier responses.

Meanwhile, the sub-commktees were answering the study
questions. They compiled factual and statistical data, known as
first-stage reports, and sent them to the Committee. The Commit-
tee liaison person then reported back to the sub-committees, some-
times asking that a point be clarified or amplified but also sum-
marizing the reactions of the Committee.

Next, the Committee considered the possible format for the
final or second-stage reports to be submitted by the sub-
committees. These were to be based on the finding of the first-stage
reports and on the Committee's final statement on the future role of
graduate education at Western. In addition, these final reports
were to recommend necessary changes in graduate education at
Western. After assimilating the second-stage reports, the Com-
mittee then drafted this report.

6



CHAPTER 11

A HISTORY OF GRADUATE EDUCATION AT WESTERN

A history of graduate education at Western may illuminate how
Western arrived at its present position. This history will reveal that
Western has both reacted to and initiated change. It is hoped,
furthermore, that this history will suggest some future directions for
the University.

The Early Period, 1903-1950

Because the State Board of Education tightened its require-
ments for teachers, Western grew from Western State Normal
School, a two-year normal school founded in 1903, to Western State
Teachers College in 1927. By 1937 a candidate who held a
provisional teaching certificate and wished a life certificate was
required to complete satisfactorily at least fifteen additional hours
of college work. Although a candidate could take these hours at the
undergraduate level, in many cases he found it advantageous to
apply these credits toward the master's degree. Hence, the State
Board of Education requested the University of Michigan on
February .21, 1938, to investigate the possibilities of establishing
extramural graduate programs at the teachers' colleges in
Kalamazoo, Marquette, Mount Pleasant, and Ypsilanti. The
University of Michigan Regents and the teachers' college presidents
agreed to a plan, approved by the gtsite Board on July 29, 1938,
which called for a graduate division at each of the four state
teachers' colleges. Under this plan ihe instructors and the courses to
be offered had to receive approval from the University of Michigan,
which also had to vaP.date the credentials of the students and to
appoint faculty sponsors for each course offered. The only courses
that could be approved were those taught at the University of
Michigan bearing the same course numbers and departmental
designations as those at the University. The University of Michigan
awarded the master's degree in education to candidates who had
either satisfactorily completed twenty-four semester hours of
graduate work and had written an acceptable thesis or had
completed thirty hours without a thesis. One six-hour summer term
also had to be completed satisfactorily at the Ann Arbor campus.

As a result of this agreement between the State Board and the



University of Michigan, Western organized the Graduate Division
in February, 1939, with 111 students enrolling in four courses. A
coordinator of graduate work was designated for this first year ;
however, in the summer of 1939, Elmer H. Wilds was appointed
Chairman of the Graduate Division, his title changing to Director
in 1943. The administrators of the Graduate Division at this time
all came from the Department of Education.

Between 1943 and 1947, the number of graduate courses
increased. The Catafog of 1947, for example, listed six curricula
for the master's degree: 1) Teaching in the Elementary Schools,
2) Teaching in the Secondary School, 3) Administration and
Supervision of Elementary Schools, 4) Administration and
Supervision of Secondary Schools, 5) General Education Ad-
ministration, and 6) Guidance and Pupil Personnel. Two more
areas in Business Education and Vocational Education were added
the following year. In all these programs there were certain
common features: ten or twelve semester hours of professional
education courses and eight to twelve hours of academic subjects in
cognate areas.

As an extramural unit of the University of Michigan, the
Graduate Division served graduate students in education, chiefly
from southwestern Michigan, from 1939 undl 1952. Although the
emphasis was on the advanced training of teachers, many different
departments offered courses under this arrangement ; and as
enrollments and offerings Increased, it became obvious that
Western should have psi independent graduate program.

Coming of Age, 1951-1958

An important shift in Western's graduate program occurred on
October 12, 1951, when the State Board of Education authorized
Western to grant its own master's degrees. During the 1951-52
academic year, a Graduate Council first appeared, assisting the
Director of the Graduate Division and later the Dean of Graduate
Studies in the development of graduate programs and in other
policy matters. Members of the Council came not only 'from
Education but also from departments in the liberal arts and
sciences, such as Biology, Chemistry, English, History, Music and
Psychology. Such a group, then, reflected broader interests and
wider support of graduate programs than one might have suspected
at this time.

8
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Less visibly, the "10-10-10" program that existed in the mid-to-
late 1950's led to greater diversity in graduate programming. The
name "10-10-10" was coined to describe the typical pattern of the
curricular content for "Teaching of master's degree
programs. These programs contained ten hours of professional
education courses, ten hours of courses in a major field, and ten
hours of electives, which students chose in cooperation with their
advisors. Often, the advisors were faculty members in the arts and
sciences who tended to steer studenri into electives in those areas.

The years from 1952 through t95'7 saw a further expansion of
graduate programs. New curricula leading to a master'n degree in
education were added and included Teaching in the Junior High
School, Teaching in Junior College, School Librarianship, and
School Psychologist. A new Master of Arts program in occupational
therapy also was introduced in 1952. As programs developed,
departments began to award graduate fellowships and, in the areas
of social science and guidance, internships.

Western's administration was reorganized in 1956 in response to
the growing complexity of undergraduate and graduate programs.
Five schools, each with its own dean, were created: Applied Arts
and Sciences, Business, Education, Liberal Arts and Sciences, and
Graduate Studies. Dr. George G. Mallinson, Professor of
Psychology and Science Education and Acting Director of the
Graduate Division since 1953, became Dean of the School of
Graduate Studies. In 1956-57 the Assistant to the Dean, who was
responsible for admissions and the organization of all student rec-
ords, was appointed to the Graduate Division. The Graduate
Advisory Council also established more formalized policies for the
appointment of persons to the graduate faculty that year.

Emergence of a Multipurpose University, 1958-1964

Important changes in the scope, nature and status of Western
helped convince the State Board of Education in February, 1957, to
grant Western university status. Henceforth, it would be known as
Western Michigan University. Another major event, which thrust
the University into the category of a multipurpose institution,
occurred in 1958: the State Board of Education granted permission
to the School of Graduate Studies to offer a Master of Arts degree in
areas other than education. Consequently, the Graduate Advisory

9



Council developed and approved master's degree programs in
biology, chemistry, history, political science, psychology, sociology,
and librarianship. The librarianship program had been transferred
the previous February from the School of Education to the School of
Graduate Studies. In 1959 new Master of Arts programs in English
and economics were introduced and one in physics was approved.
That same year the Department of Librarianship received
accreditation from the American Library Association.

Of major consequence for the future of graduate education at
Western were three developments in the early 1960's. One was the
approval by the State Board of Education, in February, 1960, of
two advanced programs leading to a Specialist in Education degree
in the areas of school administration and school psychology.
Secondly, the University's Administrative Council approved the
establishment of a research agency, later to become the Office of
Research Services, within the School of Graduate Studies. Thirdly,
the first step was taken to establish a computer laboratory, today
known as the Computer Center, a major teaching and research tool
serving many graduate programs.

From 1960-61 through 1963-64, Western initiated four new
programs at the master's and specialist degree levels, while five new
programs at both levels received approval. A program leading to
the Master of Business Administration degree also began during
this time. In June, 1961, the North Central Association of Colleges
and Secondary Schools accredited two Specialist in Education
programs, the first of such programs to be accredited by a regional
accrediting agency in the United States. Shortly after, the National
Council for Accreditation of Teacher Education provisionally
approved these specialist programs, and authorized the University
to develop two additional options in curriculum development and
guidance. Western also received a grant for the purpose of
establishing a center for the training of the blind.

The University now implemented certain administrative
procedures relating to the admission of graduate students. Students
had to have a grade point average of 2.5 for admission (formerly,
2.2 had been sufficient ; in 1965 2.5 was raised to 2.6). They also
had to pass the New Purdue Test in English ; and, if they were
specialist candidates, take the Graduate Record Examination. To
help administer the growing graduate programs, the Graduate
Studies Council activated five standing committees in September,
1962: 1) Courses and Curricula, 2) Graduate Publications, 3)
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Graduate Awards and Fellowships, 4) Graduate School Growth
(later called the Graduate Growth and Development Committee),

and 5) Admissions and Standards. The academic year 1963-64 saw
an increase in the administrative staff of the School of Graduate
Studies: besides the Dean and the Assistant to the Dean, the staff
included the Administrative Assistant.

Toward Doctoral Level Programs, 1964-1969

By 1964 forty-one different degree programs existed at either
the master's or specialist level. The University then decided to
establish doctor:::' Programs. These ambitions took concrete form
when the University's Board of Trustees approved doctoral programs
in chemistry, educational leadership, science education, sociology,
and special education. Both the individual departments and the
Graduate Studies Council now began carefully to consider how to
select graduate faculty and students, how to identify departments
with the potential for doctoral programs, and what to require of
students with respect to language, residency, and program
duration. Concurrently, the North Central Assocation named an
advisor, Dean Henry E. Bent of the University of Missouri, to work
with Western on the development of its doctoral programs. Also,
during 1964-65 Western initiated two additional programs, a
Specialist in Education in teaching in the community college and a
Master of Science in technology. The School of Graduate Studies
again underwent reorganization: a Director of Graduate Student
Personnel was appointed and the Administrative Assistant was
renamed the Assistant Dean.

In April, 1966, the North Central Association gave provisional
accreditation to doctoral programs in chemistry, educational
leadership, and sociology. Previously, on December 22, 1965, the
State Board had approved programs in educational leadership,
science education, and special education. It approved a doctoral
program in sociology on January 12, 1966 and o,le in chemistry on
January 26, 1966. Four months later the North Central Association
also approved a doctoral program in science education. Because of
these actions, Western could begin four doctoral programs in the
autumn of 1966, and in the ensuing months the Graduate Studies
Council approved five new Specialist in Education programs and
three at the master's level.

Besides the doctoral programs, other major milestones occurred
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in 1966-67. For the first time, the enrollment of graduate students
exceeded two thousand in each of the Fall and Winter Semesters.
Three more new master's degree programs were begun, including a
Master of Science in accountancy. Soon, another change took place
in the organization of the School of Graduate Studies: the position
of Associate Dean was created. This person assumed major respon-
sibility for the supervision and planning of graduate programs.
Thus, the key administrators in the School of Graduate Studies now
included the Dean, the Associate Dean, and the Assistant Dean, the
latter assuming responsibility for graduate student services.

In 1967-69 the pace of initiating and conducting graduate
programs quickened. In 1967-68 the University approved five new
master's degree programs, including one in occupational therapy
and one in statistics. In the same year the University also approved
programs that would lead to the Specialist in Arts degree in six
specialty areas, intended primarily to help train community college
teachers. During that academic year Western awarded in excess of
one thousand advanced degrees, two of which were Doctor of
Education degrees. In the fall of 1968, the University initiated a
doctoral program in mathematics, bringing to five the total num-
ber of ongoing doctoral programs. There were also fifty-six master's
and thirteen specialist degree programs in existence by then.
During this same period the University increased the number of
Graduate Residencr: Centers so that students from outlying areas
could participate in graduate programs. First Muskegon, then
Grand Rapids, and finally Benton Harbor were approved as
Graduate Residence Centers.

Western modified several procedures and requirements gover-
ning graduate students in this period. These included permission
for master's degree students to include upon approval, up to six
hours of course work at the 300-400 level in a graduate program. In
addition, the ceiling was removed on the number of credit hours for
which a student could enroll, and doctoral students were permitted
to select two research tools with the approval of their committees.
Also, the Student Advisory Committee was formed to facilitate
communication between graduate students and the School of
Gradnate Studies. Finally, the University appointed a Director of
Professional Experiences who developed and coordinated in-
ternship and traineeship experiences.

Prior to this period, the State Board of Education and some
legislators had expressed concern that State universities might be
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guilty of unnecessary proliferation of and duplication among
graduate programs. Therefore, the State Board began to require
that universities submit five-year projections for all graduate
programs being planned. This was intended to facilitate coor-
dinated and rational planning of graduate programs throughout
the state. Western hastened to comply with this policy.

The Seventies: A Period of Change and Consolidation

Rapid growth and change in graduate education continued into
the early 1970's. On July 1, 1970, the name of the School of
Graduate Studies was changed to The Graduate College. This coin-
cided ;th other changes in the titles of the major instructional
units at Western from "schools" to "colleges." New graduate
programs continued to emerge, including a Master of Arts in
language and a Specialist in Arts in international and area studies.
In January, 1970, at a time when semester graduate enrollments ex-
ceeded 2,500, the University began to computerize admissions data
and some academic records. In addition, the Graduate Committee
on Academic Fairness was established to ensure the academic rights
of graduate students.

In April, 1971, the North Central Association, after visiting the
campus and subsequently reviewing the University's doctoral
programs, granted full accreditation to doctoral programs in
chemistry, educational leadership, mathematics, science
education, and sociology. Master's level programs received con-
tinued accreditation. During 1970-71 the Council of Social Work
Education reviewed the program leading to the Master of Social
Work degree. With the newly implemented Master of Science
degree in business, Western now offered seventy-five graduate
programs.

A significant change occurred in .1970-71. Because the Univer-
sity had always subscribed to the belief that all may learn, it now
permitted persons holding baccalaureate degrees but not pursuing
graduate degrees to enroll in graduate courses. This would have 'le
effect of increasing graduate enrollments.

And graduate enrollments, along with the number of advanced
degrees awarded, did increase. In 1971-72 graduate enrollments for
the first time topped the 3,000 mark in each of the Fall and Winter
Semesters. The University approved two more degree programs in
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computer science and environmental science and awarded 1,315
advanced degrees that year, twenty-two of which were doctorates.
In the 1968-71 period, Western ranked thirty-eighth, among one
hundred members of the Council of Graduate Schools in the United
States, in the number of master's degrees awarded.

In 1971 the adxndnistrative stnicture of The Graduate College
underwent further change. Because of the scope and diversity of
graduate programs at Western, The Graduate College found itself
assuming inmased administrative responsibilities. This meant
hiring another Associate Dean so that there were then three key ad-
ministrators in The Graduate College: the Dean and the two
Associate Deans.

Additional programs were added in 1972-73. Programs leading
to a Master of Science degree in operations research and to a Master
of Fine Arts degree began that year. Of special significance was the
attention paid to a financial aid program for graduate students
from minority groups. This program was renamed the Thurgood
Marshall Fellowship Program, and funds to support it doubled.

In 1973-74 new doctoral programs highlighted the development
of graduate education at Western. Those approved included one in
psychology, one in special education, and one in environmental
science. The latter was an option added to the science education
doctoral program. Also approved was a new program leading to a
master's degree in public administration and the additinn of new
areas of concentration for two existing master's degree programs. In
addition, the University created a special fund to support graduate
student research and established the Graduate Student Advisory
Committee as an arm of the Graduate Studies Council in 1973-74.

Another important step was taken that year in Ole area of in-
terdisciplinary programs. Sponsored jointly by the Departments of
Biology, Counseling and Personnel, Psychology, and Sociology and
the School of Social Work, a program was initiated that would lead
to a certificate of speciality in alcohol and drug abuse. On com-
pletion of this program, students received a master's degree in their
respective departmental program as well as the special certificate.
Related to the interest in interdisciplinary programs was the im-
plementation of the Michigan Intercollegiate Graduate Studies
(MIGS) program. Graduate students enrolled in any of the twelve
participating schools could become "guest scholars" at any of the
other participating schools.

By this time, financial aid for graduate students was sizable.
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Taking grants, fellowships, associateships, and traineeships into ac-
count, financed both by internal and external funding, one notes
that Western awarded more than $250,000 to over 150 students.
This level of assistance becomes even more impressive when one
adds nearly 300 graduate assistantships, representing approxi-
mately another $620,000 of financial support during 1973-74.

In 1973-74 President James W. Miller took action to create the
All-University Committee on Graduate and Professional Education.
With this step, the history of graduate education at Western was
brought up to date.
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TABLE'1

Graduate Student On-Campus Enrollments,
Fall Semesters, 1939-1974

Graduate Students
Graduate Student Total University as Percentage of

Year Enrollment Enrollment Total Enrollment"
1939 147 2,550 5.8
1940 209 2,621 8.0
1941 207 2,514 8.2
1942 110 2,018 5.4
1943 89 2,120 4.2
1944 104 2,006 5.2
1945 81 1,839 4.4
1946 112 4,034 2.8
1947 151 4,035 3.7
1948 171 4,045 4.2
1949 'fi,;08 4,123 5.0
1950 209 4,146 5.0
1951 194 3,702 5.2
1952 345 4,145 8.3
1953 362 4,367 8.3
1954 417 5,104 8.2
1955 465 5,750 8.1
1956 569 6,493 8.8
1957 571 6,875 8.3
1958 697 7,804 8.9
1959 705 8,303 8.5
1960 945 9,327 10.1

1961 992 9,545 10.4
1962 1,295 11,114 11.6
1963 1,485 12,014 12.4
1964 1,762 13,770 12.8
1965 1,909 16,106 11.8
1966 2,274 16,470 13.8
1967 2,594 18,447 14.1

1968 2,389 18.,679 12.8
1969 2,515 20,125 12.5
1970 2,821 21,713 13.0
1971 3,084 21,846 14.1

1972 3,239 21,128 15.3
1973 3,582 20,922 17.1

1974 4,139 21,113 19.6



.- Total Enrollment

Undergraduate Enrollment

Grocluote Enrollment

Thousands

24

1940 1945 1950 1955 1965 1970

Figure 1. Fall Semester On-Campus
Enrollments, 1939-1974
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Graduate Student Enrollments,
On-Campui and Off:CaMpUs,

Fall Semesters, 1958-1974

Year On-Campus Off-CaMpus Total

1958
1959
1960

697
705
945

-315

418
448

i,iii,,_
1,123
1,393;

1961 992 627 1,619
1962 1,295 624 1,919
1963 1,485 542 2,027 .

1964 1,762 790 2,552
1965 1,909 804 2,713
1966 2,274 714 2,988
1967 2,594 713 3,307.
1968 2,389 988 3,377
1969 2,515 1,128 3,643
1970 2,821 1,380 4,201
1971 3,084 820 _ - 5,904
1972 3,239 1,079 4,318
1973 3,582 943 4,525.
1974 4,139 1,231 5,370
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Total

On-Campus

Off-Campus

Figure 2. On and Off-Campus Graduate Enrollments,
Fall Semesters, 1958-1974
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Figure 3. Graduate Degrees Granted, 1952-1974
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TABLE 5
Doctoral Degrees Granted by Program, 1966-67 to 1974-75

1966 Chendscry

1968

1974

Educational Leadenhip

Counaeling-Penonnel

&knee Education
'Sociolorf

Mathematics

PirchOogY
Special Education

Total

1966.67 67.68 68.69 69-70

0 0 0 2

0 0 1 7

0 0 1 2

0 0 0 1

0 2

0 0 2 16

70.71 71-72 723 73.74 74.76 Mai
S 2

11 13 19 19 37 106

5 2 2 II 7 28

1 I 4 3 . 3 13

2

0 0. 0

25 23 37 41



CHA-PTER III
, .

GRADUATE EDUCATION :
WESTERN'S MISSION AND ROLE

President James W. Miller appointed seven faculty members,
five students, and three administrators to serve on the All-Univer-
sity Committee on Graduate and Professional Education in the fall
of 1973. He charged the Committee to conduct a thorough exam-
ination of graduate education at Western and to recommend
necessary changes so that Western could establish its primary goals
and direction in that area. The Committee interpreted its charge
to mean an examination of graduate education in general; conse-
quently, this report in no way reflects the evaluation of specific
programs. Where specific programs are mentioned, they are used
only as examples of general points.

The Committee's name and charge point to a distinction be-
tween graduate and graduate-professional education which is a
part of the common parlance of higher education. The Committee
found that the tradition and the literature of higher education
reflected a broad distinction between academic and professional
programs. However, no precise distinctions between the two are
generally accepted. The Committee's basic perspective was that
all graduate education has both academic and professional quali-
ties. Thus, rather than suggest a strict dichotomy between the two,
the Committee elected to emphasize differences among programs.
Throughout this report the generic termgraduate educationis
used to refer to both academic and professional postbaccalaureate
programs.

The Purpose of Graduate Education at Western

The Committee decided that the central purpose of universi-
ties is to enhance the quality of life in our society and that grad-
uate programs contribute in no small way to that end. They lead
to an appreciation of the arts, an informed citizenry, and the ap-
plication of professional expertise to society's problems. Much of
their value lies in their emphasis on pushing forward the frontiers
of knowledge. Thus, they are crucial in the maintenance and ad-
vancement of a scientific and humanistic culture.

Graduate education serves the following five purposes:



The Education and DeVeloimi

An important purpose of graduate education is to provider
students with advanced training in a variety of disciplines so that
they can pursue specific careers. Historically, the `educatiOno.f.....,
specialists has been a dominant purpose of graduate education. ,
Graduate schools furnish students with legitimate credentials to
assist them to take a meaningful place in society. In addition, cer-
tain individuals come to value graduate education apart from, and
in addition to, its occupational worth. They are the ones who love
learning for its own sake.

The Advancement of Knowledge

A major purpose of graduate education is to produce new
knowledge and creative work for society. This is reflected in student
production of theses, dissertations, and other creative endeavors
and in faculty production of scholarly and creative work. It is essen-
tial that students work with and under faculty who are deeply corn-
mitted to the advancement of knowledge and creative work.

The Preservation and Transmission of Knowledge

The university is vital to the ongoing sodal processes by which
our culture is preserved and transmitted to successive generations.
At the graduate level these processes are more specialized. Because
graduate education is concerned with transmitting the
methodology by which new knowledge is developed, it ensures the
continuing growth and development of those creative activities
which maintain and express man's aspirations.

The Identification and Solution of Society's Problems

Owing to the complexity of modern life, the graduate in-
stitution has had to address itself to the practical affairs of society.
The skills of its faculty and students are needed to help solve the
knotty social, scientific, and technological problems society faces.
How weIl they succeed will help determine the future of graduate
education and, in a larger sense, the future of society.



The Fostering of Lifelong Education

Increasing numbers of individuals are seeking new forms of
education to meet unique and diverse needs. There is a growing
emand for recurrent or lifelong education which requires that
aduate institutions anticipate and assist in meeting this demand.

The Mission of Graduate Education at Western

Acknowledging the purposes of graduate education, Western
must now articulate its mission and then act to fulfill that mission.
The following eight mission statements, based on the assumption
that graduate education will continue to play a significant role at
Western, are meant to serve as guides for the University.

Western Should Continue its Development
as a Multipurpose Institution

Western has emerged as a multipurpose university. Established
in 1903 as a single-purpose, teacher-training institution, Western
saw its role gradually change as it responded to the needs of the
State. This was reflected in the change of names from Western
State Normal School to Western State Teachers College, Western
Michigan College of Education, Western Michigan College, and
finally to Western Michigan University.

During the years of rapid growth, Western performed with
distinction its original mandate: to prepare educators. In fact, the
University remains deeply committed to this function. Ap -
proximately 47 percent of the graduate degrees awarded in 1974-75
went to students enrolled in the College of Education. In addition,
many students enrolled in other programs plan careers in
education. While the University will maintain strong graduate
programs in education, it also must be prePared to meet the diverse
needs of society with its own diverse programs. This will require
strengthening current programs and breaking ground in areas
unrelated to education.

Programs at the master's level will continue to play a significant
role at Western. Recognizing the importance of these programs and
its growing reputation as a graduate institution, the University
should protect the integrity of its master's degree programs and



guard against their becoming merely a fifth year of study.
Moreover, the University should support doctoral programs at a
financial level that will maintain or develop their reputations for
excellence. In addition, the University should continue to initiate
master's, specialist, and doctoral degree programs in areas where
need, capabilities, and resources clearly exist.

Western Should be Known for the High Quality
of its Graduate Programs

Since our society relies so heavily on the products of graduate
education, it is essential to the well-being of society that graduate
institutions pursue excellence in their programs. To do less would
abuse the public trust. In times of fluctuating enrollments and
budgetary uncertainties, the temptations to neglect excellence
abound, but Western must vigorously resist these temptations if it is
to be known as a graduate institution of quality.

Western already has a number of high quality graduate
programs Ipown for their contributions to the region, State, and
nation. The University should continue to provide high quality
education through the careful selection and advising of students,
the establishment of intellectually demanding programs, the en-
couragement of faculty excellence, and the commitment of re-
soUrCeS.

Western Should Emphasize Upper-Level
and Graduate Programs

Western has witnessed a steady growth of graduate enrollments
in recent years. The graduate enrollment for the Fall Semester,
1974, was at an all-time high of 4,139 students, almo-t 65 percent
higher than that of 1969, just five years ago. Enrollment was an im-
pressive 135 percent above that of ten years ago. Such growth in one
decade signals a clear message about the future of this University.

During this same period community colleges experienced ac-
celerating enrollments and underwent phenomenal expansion.
Western should make the numssary academic adiustments to meet
both the imcreawd needs for upper-level programs in the third and
fourth year of undergraduate study and for graduate programs,
paying particular attention to the growing demand for part-time
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educational opportunities. Such efforts not only provide an ac-
commodation between the two types of institutions but also
acknowledge the importance of strong undergraduate programs as
the foundation upon which graduate programs are built.

Western Should Encourage and Promote
Interdisciplinary Study

Because society needs expertise from various disciplines to solve
many complex problems and because universities increasingly
realize that perspectives from other areas may bear on research
within a discipline, there is a growing interest in interdisciplinary
studies. The University should respond to this interest by creating a
climate conducive to the growth of interdisciplinary graduate
programs and research structures, such as the Center for
Educational Studies, as well as various ad hoc task forces that can
furnish interdisciplinary expertise as the need arises.

Western Should Encourage Research and
Other Creative Endeavors

To advance knowledge and to help solve society's problems are
two purposes of a graduate institution. Fulfilling these purposes is
largely dependent upon the degree and Om kind of commitment
that a university makes to research and other creative endeavors.
Therefore, Western should strongly support research and other
creative endeavors.

Western Should be a Service-Oriented Institution

The University should serve society by making its resources
available to the community. The concept of community has both a
geographic and a functional meaning. In the first instance, the
University should sErive to build and maintain close working
relationships with communities in southwestern Michigan. Second,
the University should capitalize on the reputations of those
programs noted for their uniqueness and strengths to build
nelationships at the State and national level. The University should
then make research and consulting services available to govern-
ment, business, and other interested groups in nearby communities.
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'It needs to establish formal mechanisms to effect this. The service
concept should also include what is commonly known as lifeloh
learning.

Western Should be an Institution Committed
to Lifelong Learning

The University must recognize its important role m imeetng a.

growing demand for lifelong learning., Many individuals now se
additional education to update their job sldlls and to enrich their
lives. Since these persons often hold an undergraduate degree, they
may seek additional course work at the graduate level. Thus, the
graduate institution will be increasingly involved in this educatiOnal
area.

Western has made a conspicuous start in this area with the Pep
mission-To-Take-Clams enrollment status, off-campus offerings,
and conferences. However, lifelong education should move beyond
the traditional course, curriculum, and degree structure to meet
changing demands. Thus, Western must develop new approaches
to meet the diverse needs of citizens at the graduate level.

Western Should Recognize its Responsibilities
to Students

The University must recognize its dependence on and respon-
sibility to its students. It must facilitate the integration of graduate
students into the institution and assure the protection of student
academic rights, complying fully with the intent of Affirmative Ac-
tion regarding the equality of sexes and minority groups. However,
it is not sufficient that the University provide only tangible ser-
vicessuch as the Counseling Center, Placement Services, and the
Health Centerand protection of student rights; it must also
scrupulously avoid compromising the integrity of its programs and
must unremittingly strive to achieve that excitement of intellectual
discovery that is the essence of graduate education. In order to
fulfill these responsibilities, the University must create, in addition,
an atmosphere of collegial relationshipsof mutual expectations
'and dependence among students, faculty, and administration.
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CHAPTER IV

GRADUATE STUDENTS

The Committee, realizing that a comprehensive picture of
aduate students was essential to understanding the role of

graduate education at Western, sought answers to the following
questions: Who are our students? Where do they come from? Why
are they here? What are their special needs? To answer these
questions the Committee interviewed students, faculty, and ad-
ministrators; sent questionnaires to various groups; and consulted
University records and documents. It also learned much from the
Office of Institutional Research. Using this information, the Com-
mittee presents in this chapter a profile of graduate students, an
analysis of graduate student services, student reactions to various
aspects of graduate education, and, interspersed throughout,
specific recommendations to improve the current programs and
general recommendations to help fulfill the missions of graduate
education at Western.

Profile of Graduate Students

In the fall of 1974, graduate students accounted for 19.6 per-
cent of Western's total on-campus enrollment. That represented a
400 percent increase over the past sixteen years. Most graduate
students, 70 percent of 4,139 (or 2,912), were enrolled at the
master's level and most (69.3 percent) were part-time students.
Those working in doctoral programs exceeded the number in
specialist programs. (See Table 6 for more detailed information.)

Nearly one out of every four graduate students (1,000 of 4,139)
had non-degree status. This included students with probationary
admission and those who requested Permission-To-Take-Classes
(PTC) enrollment status. Most of the non-degree students belonged
in the PTC category.

1. Therefore, the Committee recommends that The
Graduate College develop a procedure to deter-
mine student needs periodically and a system to
collect and report data on graduate students.
Furthermore, The Graduate College and in-
dividual departments should take special note of
the needs of the part-time and the PTC student.
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On-Campus Graduate Enrollment by
Sex and Program Level, Fall Semester, 1973 and 1974

Fall 1973
Male Female Total

Fall 1974
Male Female Total

Percentage
of Increase

Master's 1,404 1,243 2,647 1,496 1,416 2,912 10
Specialist 55 22 77 55 24 79 2.6
Elcctoral 112 28 140 112 36 148 5.7
Non-Degree 384 334 718 538 462 1,000 39.3

Total 1,975 1,627 3,582 2,201 1,938 4,139 15.5

The Committee also learned some interesting facts about the
age, marital status, racial composition, sex, and geographical
origin of Western's graduate students in 1974. Graduate students
averaged 29.4 years of age. Nearly two-thirds were married,
whereas only 14 percent of the undergraduates were married.
Racially, most were white; Blacks represented 4.4 percent of the
total graduate student enrollment. (See Appendix B for
distribution by race and program.) Over half the graduate students
were male (53.2 percent); of the total 4,139 graduate students, ap-
proximately 85 percent came from Michigan. Three-fourths of
these resided within one hundred miles of Western, though nearly
all Michigan counties were represented in the graduate student
population. (See Figure 4, and Appendixes C and F.) As for
Western's out-of-state graduate students, many came from Illinois,
Indiana, and Ohio and 230 came from such countries as Iran, In-
dia, Canada, Thailand, the Republic of China (Taiwan), Nigeria,
and Pakistan. (See Appendixes D and E.)

Admissions

Student Personnel Services and Procedures

The growth of a superior graduate program depends on how ef-
fectively a university recruits and selects students. It cannot afford



Figure 4. Graduate Student Enrollment
by Counties, Fall Semester, 1974



to lower or abandon its academic standards in order to attract every
student, for that may well cause serious students to enroll elsewhere.
To attract high caliber students, a university must, of course, en-
sure high caliber faculty.

The Committee found that the efforts of most departments to
recruit able graduate students to Western were inadequate.
Currently, no entity exists to disseminate information on graduate
programs, to arrange travel for prospective students, and the like.

2. Therefore, the Committee recommends that the
University strengthen its recruitment program
to ensure high caliber graduate students who
reflect (a) diversified ethnic, social, and cultural
interests and (b) regional, national, and in-
ternational representations.

3. The Czommittee further recommends that each
department develop and submit to the Af-
firmative Action Coordinating Committee an af-
firmative action plan for immediate im-
plementation.

The Graduate College revised the requirements for admission in
1968 to ensure the quality of students in Western's graduate
programs. It is important that such requirements be periodically
reviewed and updated so that the University can maintain its stan-
dards in this area. Currently, The Graduate College is considering
changes in these requirements, such as re-examining the criteria
under which students change from probationary non-degree status
to regular admission degree status.

The Committee reviewed the criteria for the two admissions'
categories, the basis for the minimally acceptable grade point
average (GPA), and the use of the Graduate Record Examination.
The current minimum GPA of 2.6 for the final two years of un-
dergraduate study was based on the average grades of Western
seniors in the mid-1960's; this ensured that approximately the up-
per half of the graduating class could be accepted into graduate
.school at the parent institution. The rise in the average GPA of
recent Western seniors reflects the national trend toward grade in-
flation. The grade point averages of first semester graduate stu-
dents in 1974 was 3.28 for those at the master's level, 3.57 for the



specialist, and 3.60 for doctoral level students. As for the Graduate
Record Examination, the Committee doubted that it should be
required of probationary students but thought that the departments
might still wish to use it to screen their graduate students.

Although greatly misunderstood and regularly misused, the
Western Michigan University English Usage Test (commonly known
as the English Qualifying Exam) is a requirement for admission to
candidacy in Western's graduate programs. The intent of this test is
to identify students with language deficiencies and to help them im-
prove their ability to Write. From 1963 to 1968 the University had
administered the New Purdue Placement Test in English as an ad-
mission requirement, but in 1968 the Graduate Studies Council,
reaffirming its position on the English proficiency requirement,
developed the English Qualifying Exam. As can be expected,
student reaction to the examination is mixed, and unfavorable
comments are often voiced. Moreover, approximately 22 percent of
those taking it do not pass the first time. This figure is significant.
Since the content of the examination is based on actual mistakes
made in the special skills course and on earlier forms of the
examination, it would seem to be a fair evaluation of a student's
abilities.' Indeed, it is an unfortunate commentary on the
American educational system that 22 percent do not pass the test
the first time. The Committee thinks that the examination should
be retained, and that the student should take it during his first
semester or first nine hours of graduate work.

4. The Committee further recommends that the
Graduate Studies Council critically examine the
criteria for admission to graduate programs.
These would include the use of the Graduate
Record Examination and other national stan-
dardized examinations, the English Qualifying
Exam, and the grade point average level.

Research

Research, in addition to teaching, is vital to graduate
education. It was observed in the "Final Report of the Ad Hoc

7 For statistical data on and an analysis of this test. see Bernadine P. Carlson, "Western Mkhigan
University English Usage Test : History and statistical Status.-
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Committee to Determine Practical Methods of Facilitating Re-
search at Western Michigan University," commonly referred to as
the Farris Report, that "no university can mature that does not
develop the creative aspects of learning. It is not enough to be a
consumer and distributor of the flow of new knowledge. . . . In-
stead, a university must be a virile source of ferment, new thought
and an active generator of new knowledge." 8 The All;University
Committee on Graduate and Professional Education reiterated this
position in a number of its mission statements in Chapter III.

Western's previous history, however, demonstrates that a com-
mitment to research has been virtually nonexistent. In 1973, for
example. Western allocated only 1.46 percent of its budget to spon-
sored research, whereas Oakland allocated 2.23 percent ; Wayne
State, 4.69 percent ; and Michigan State, 11.46 percent.9Moreover,
in departments requiring research, the students most often had to
provide their own resources for the project. It has only been since
1973 that University funding through The Graduate College has
been available on a competitive basis for graduate student research
projects, and the amount of funding remains limited.

Although strong teaching and research should together enhance
the quality of graduate education at Western, graduate students do
not think that either was particularly distinguished. Only 40 per-
cent in a graduate student sample rated faculty teaching as ex-
cellent, although a higher percentage of students in the sample
rated faculty knowledge of field as excellent. Students were even less
impressed with faculty research productivity; over 60 percent rated
this as fair to poor. Furthermore, fewer than half of the doctoral
students rated faculty research as excellent.°

5. Therefore, the Committee recommends that the
University make a serious commitment to in-
crease financial support for student and faculty
research. The University should also encourage
an atmosphere in which teaching and research

8 "Final Report of the Ad Hoc Committee to Determine Practical Methods of Facilitating Research at
Western Michigan University" (December. 1971). p. 2. Hereinafter cited as the Farsis Report.

9 kfichigan Department of Education. "1973.1974 Fact Book on Higher Education in Michigan"
Uuly. 1974), p. 71.

10 John E. Nangle. "A Study of Graduate Student Attitudes Regarding Graduate Education at
Western Michigan University." Office of Institutional Research (May. 1974). p. 26. Hereinafter cited as
the Nangle Study.
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A university committed to graduate, education will offer finan-,
cial suliport to its students. In the fall of 1973, Western ,provided
support, for 44.4 percent' of its full-time Masier's,
doctoral level students. However, when 'cOmpared 'with 'the to
enrollment of graduate students in degme,prograMs, this sti
represented only 15.2 percent or assistance 6.435 out of ,2,,
studenis. Those holding assistantships were generalliiatisfied' wit
the work they had to perform and with its relevaneets5 their
professional preparation. They were less satisfied-with the size of the'
stipend and _least satisfied with the availability of assistantships
addition to awarding 279 assistantships for 1973-74,, the Univeisi
awarded 37 associateships, 71 fellowships, 16 session granis',, and
Graduate Student Research Grants (totaling $5,758) to students for
special projects. Federal grants (NSF, NDEA, EDDA, and MDPH
supported 11 additional students.

In general, students were satisfied with the availability of loans
and believed that they adequately met their financial needs. They,
also found it easy to qualify for loans. Although women and foreign'
students found it easier to secure loans than did men, more men
and minority students applied for them. Whereas many graduate
students completing degree programs attended on a part-time
basis, 35 departments offering graduate work indicated that no
support was available for such students. Some departments saw
such financial assistance as unnecessary, since most part-time
graduate students were employed full-time and received reim-
bursement from employers. It should be pointed out here, however,
that University assistantships and fellowships not only support
students financially but they also allow the student to gain practical
experience, either in research or in teaching, in a specialized area.
In addition, these awards allow the University to compete for and
attract superior students. It seems fitting, then, that the University
view these awards as serving other purposes than merely providin
financial support for students.

Tuition waivers for students with assistantships and fellowships



are customary at many other universities and extend the actual
dollar value of these awards. Other universities waive out-of-state
tuition under certain circumstancesfor example, in a case where
a family member of a visiting professor on an exchange program
wishes to enroll in graduate school. They also use tuition waivers
not attached to awards as a recruiting device or waive tuition for
families of faculty members.

6. The Committee refrT4nmends that Westerr aliso
explore ways of f, woviding greater financial sup-
port for graduate students, particularly for the
part-time so;wknt.

Placement and Fou-Cip

In today's fluctuating job market, it is important that Western
regularly receive information on its graduates. (See Appendix G for
information on the employment status of graduates in 1972-73.) Of
forty departments offering graduate programs, only twelve
systematically follow-up their graduates. Such studies would not
only indicate numbers of students obtaining jobs but would also
communicate other vital information: Had their studies adequately
prepared them for a new job? Did they find themselves in a dwin-
dling job market? Were they generally satisfied with their studies?
Data of this sort could prove extremely valuable if departments
used them to plan faculty, staff, and programs needs for the future.

7. Therefore, the Committee recommends that
each department and college maintain files on
the placement of graduate students and develop
follow-up procedures so that they can evaluate
and modify programs where necessary.

Residency Requirements

Currently, the residency requirement for graduation at any of
the three degree levels varies, depending on whether a student is on
or off campus and enrolled full- or part-time. In the past the
residency requirement attempted to bring students from culturally
and intellectually isolated areas in the State to a learning cen-
terthat is, to a university. This no longer seems necessary,



however, in that the development of extension centers and com-
munity colleges has meant the diffusion of cultural and intellectua
activities. It was also once thought that on-campus education was
superior to that in extension centers because the students would
have more frequent and sustained contact with faculty members
outside the classroom. There is no evidence to support this view
either. After all, individual departments are responsible for
monitoring their graduate programs, and it is hard to see how they,
in all honesty, can approve a course on-campus for a degree and not
approve the same course off-campus.

8. Therefore, the Committee recommends that the
Graduate Studies Council discontinue the
residency requirement for all graduate
programs and that individual departments and
colleges determine the need forand, where ap-
propriate, establishwhatever residency
requirements are necessary to meet specific
educational objectives.

A cademic Advising

Data gathered during this study indicated that both faculty
members and students were reasonably satisfied with the system of
academic advising. Virtually all the graduate departments
provided some orientation services for new students. Among the 40
queried, 27 departments used brochures, 19 held group meetings,
and 36 provided personal advising. In addition, 11 departments of-
fered orientation services that included dinner meetings, pre- and
post-entry orientation programs, graduate handbooks, a TV
presentation, a letter of welcome, and in-service training. Twenty-
eight departments provided information about both the depart-
ment and the University; 6 featured only departmental in-
formation ; and 3 provided only general University information.
Only one department did not offer any kind of orientation.

Most graduate advisors indicated that initial advising took place
before the student's first enrollment. Five departments stated that
initial advising did not occur at any specific time but, rather, at the
student's request. Nine departments were unclear about the time of
initial advisement. The reported average number of requests for
advisement ranged from 7 to 9 in 8 departments, from 4 to 6 in 10
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epartments, and from 1 to 3 in 4 departments. Eighteen depart-
,..ments did not know the average num er of requests.

The procedures used infiling for candidacy status were reported
to be irregular. Ten departments filed during the student's first 9
hours; 12 departments between 9 and 18 hours; and 5 dUring the
student's last 12 hours. Twelve departments were uncertain about
what was done.

Graduate advisors encountered certain problems in advising
students. Among those most frequently mentioned were planning
programs for part-time students wit m the availability of suitable
courses, advising students who had already enrolled, and finding
the time to advise adequately. Other problems included the time:
lag in communication between The Graduate College and the

. student regarding his application for candidacy and graduation,
the frequent need to amend a student's program, the inadequate
communication between the advisor and the University on policy
changes, and the lack of in-service programs for advisors. Also men-
tioned were the lack of a long-term projection of course offerings
(for two to three years) and the frequent change of graduate ad-
visors and committee chairpersons.

Generally, departments appeared to keep adequate records on
graduate students. Every department, for example, maintained
files on kV graduate students. But, because the content of these files
was inconsistent from department to department and because
students now have legal access to their records, The Graduate
College needs to establish new guidelines on keeping records.

Departments could also do more in advising minority students.
Currently, some departments try to provide greater personal con-
tact between faculty members and minority students, a special ad-
visor fdirminority students, and special assistance, particularly to
foreign students.

Although departments appeared to advise graduate students
adequately, the data in this report suggested a confusing array of
procedures. In addition, part-time students, who constituted a little
over two-thirds of the total graduate enrollment, did not always
have easy access to advisors because of inconvenient office hours.
There were also many students with PTC status who did not nor-
mally see an advisor because they were not enrolled in a degree
program.

9. Therefore, the Committee recommends that all
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Therefore, the Committee recommends that The
Graduate College and all graduate departments
provide adequate orientation to the University
and to graduate programs within departments.

Student Reactions to Graduate Education

Students were asked to express opinions about graduate
education at Western in a survey conducted in 1973 by the Office of
Institutional Research. Most data from this survey, in which more
than two thousand students were polled, support the findings and
recommendations in this report. Results from that study are
organized here under the following headings: Satisfaction with
Academic Programs, Satisfaction with Selection of Western,
Future Plans, Selection Process, and Student Needs.

Satisfaction with Academic Programs

Generally, most students were satisfied with their graduate
programs. They liked the degree of flexibility they had in planning
their programs, the content of their programs, the course sequen-
ces, and the grading process. They also thought that faculty mem-
bers were generally knowledgeable and helpful. Although few.



graduate students (9.9 percent) were involved in an educational
capstone expertencesu as a master s t ests, specialist project or
octoral dissertationand only 5.5 percent in an internship
rogram, they considered these experiences beneficial to their

- career goals.
The study noted some dissatisfaction, too. Students were least

satisfied with the costs of education, the frequency of course of-
ferings, and the opportunity to evaluate courses. Furthermore, they
were only moderately satisfied with the academic advising they
received. The student sample was not impressed with the teaching
ability and research skills of the faculty. Related to this is the fact
that 35 percent of the students rated their own preparation for a
research role only as poor to fair.

Whereas students rated their capstone and internship ex-
periences as generally satisfactory, some students were less en-
thusiastic about the advanced planning for these experiences and
the degree of supervision they received from their faculty advisors.
Younger students tended to be less satisfied with both of these items,
but minority and foreign students were highly satisfied. Clearly,
most graduate students wished for closer supervision in their work,
but did not receive it.

Satisfaction with Selection of Western

When asked about their choice of Western as a graduate school,
90 percent of the graduate students, were "pretty sure" or
"definitely sure" that they had made the best choice. The largest
percentage of these said that they chow Wes t,Grn because of some
facet of an academic program. liqwever, nearly ha tif pf the respon-
dents said that they chose Western because of its location and not
because of its reputation. Few students thouent Weseern a poor
choice.

Future Plans

The future plans of the student§ in the study included further
education and employment. Fifty percent of the master's degree
students and 82 percent of the specialist students planmed to con-
tinue their education. Of those who had dpcided wilere to enroll for
further graduate work, about half said that thty would continue at
Western. Nearly half planned to pursue a doctoral degree, and
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about 25 percent aimed for a specialist degree. Of those who had
not decided where to enroll, 36 percent of the older students as
compared with 18 percent of the younger students were interested
in Western as their choice of graduate school. Less than 25 percent .

of the minority and foreign students were interested in continuing
at Western.

As for employment, many believed that their graduate degrees
would qualify them for new careers or for promotion in their
present careers. Nearly 50 percent of the respondents anuopated a
job change upon completion of their degree. Few students of the
total sample had made any change from one discipline to another,
and of those only 14 percent indicated any difficulty in making such
changes. The most frequent reason for such changes was to
maximize employment opportunities.

Selection Pro cess

Most students thought that the admission standards at Western
were higher than at other schools and that they should remain that
way. All classifications of students generally agreed that un-
dergraduate grades were useful in the screening of graduate ap-
plicants. They were less positive about the usefulness of the
Graduate Record Examination and the Miller Analogies Test, with
comments ranging from "very helpful" to "irrelevant." Most
students also thought that leuers of recommendation and personal
interviews were highly useful as screening devices.

Students reacted very strongly to the English Qualifying Exam.
Over half expressed negative opinions about it, with less than one-
third making positive responses. Younger students were more
critical of the examination than older students. Nearly half of the
minority students reacted favorably or gave constructive alter-
natives to it, as opposed to only 28 percent of the non-minority
students. Generally, most students considered the English
Qualifying Exam unnecessary.

Student Needs

The Nangle Study also focused on student needs. One fre-
quently mentioned was the need for more typing and duplicating
facilities. Among students enrolled for nine hours or more, nearly
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alf said that there were not enough typing or study. facilities.
About 25 percent were unhappy with the duplicating facilities.

Most students in the study did not feel that they had ample op-
portunity to participate in either departmental or University gover-
nance. At the departmental level, 55 percent of the master's level
students, 47 percent of the specialist students, and 41 percent of the
doctoral students thought that there was little or no opportunity to
participate. At the University level, 70 percent of the students
carrying nine or more credit hours indicated little or no opportunity
for participation.

Although helpful in identifying several areas of student con-
cern, the Nang le Study was not designed to identify specific
student needs. Whereas it uncovered the inadequacy of study,
typing, and duplicating facilities, it offered little, if any, evidence
that students needed extended health services, extracurricular
programs, and tutorial services. Still, if Western is committed to the
mission statements of this report, it must work to optimize the lear-
ning environment.

b 8
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Graduate Curricula at Western

Wes: ^rn offers degrees at the master's, specialist, and doctoral
levels. In 1974-75, 58 different master's, 10 specialist, and 8 doc-
toral level programs were available. The greatest diversity of
programs occurred at the master's leyel, although in recent years
about 57 percent of these degree programs were related to the

:education profession. Most of the 10 specialist programs,are also in
this category and approximately 66 percent of the total doctoral
degrees awarded at Western have been granted through the College

. .
of Education.

Because of the size and the diversity of graduate programs at
Western, The Graduate College Bulletin should be a major source
of information on graduate programs. It should function as a cOn-
tract between students and the Univeriity by describing, precisely
the requirements and the nature of each program ; yet, when the
Committee attempted to systematize the characteristics and
graduation requirements of the various programs, it found that the
1974-75 Bulletin was not adequate. The information in the Bulletin
often did not correspond to the actual practice of departments; in-
formation on about two-thirds of the programs required correc-
tions. In addition, many requirements for theses, projects, and
dissertations were covered by informal statements or unwritten
policies of dr departments but were not spelled out clearly in the
Bulletin. Such confusion must be eliminated.
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each program. In additiOn,-a letier from the
department to the student informing him- of ad-
mission should clearly specify departmental

Departmental Practices Regarding Theses,
Projects, and Dissertations

At present, the student's departmental committee approves his.
master's thesis, specialist project, or doctoral dissertation and then-
sends it to The Graduate College for final approval. Generally,
the Dean reads the final copy. However, with the continued
growth of graduate programs, the Dean of The Graduate Collegel
will find the burden of reading these documenis for anything
more than format excessive. The number of theses, projects, and
dissertations has increased from 136 in 1971-72 to 166 in 1974-75
a 22 percent growth. Furthermore, this joint sharing of, th
quality control function can cause unnecessary friction between
The Graduate College and the various departments. The mrtiti-
tenance of high standards is essential, but the control of the qual-
ity of student work is, in fact, a verp r al and necessary responsi-...
bility of the department.

12. Therefore, the Committee recommends that
each department requiring master's theses,
specialist projects, or doctoral dissertations
describe its polides and practices to the student,
advisor, committee an4 The Graduate Colltge
formal wlitten statements. In addl.:Lion, the Com-
miucl recommends that each department and its
respective college be respong3tle for tlie quality
of student work and that The Gnadnaw College
bc responsible for assuring proper format and
style. -



13. The Committee also recommends that all doc-
toral committees include a faculty Member from
a related cognate field who has been approved by
the student's department, the college, and The
Graduate College.

Capstone Experiences

The course of study leading to a graduate degree should be
more than merely the collection of a specified number of credit
hours. It should be a coherent program, carefully planned by the
student and faculty advisor, that includes some pertinent capstone
experience. Additionally, such a program should, for academic and
practical reasons, be completed within a relatively compact period
of time.

Western's specialist and doctoral programs, because of the
nature of the degrees and the study involved, do require the com-
pletion of a capstone experience. Master's degree programs
however, are a different matter. An examination of the master's
degree programs at Western reveals the following distribution of
capstone requirements:

Thesis
Thf!sis or alternative
Project, Exam, Field Work, Etc.
No capstone (courses only)

7 degree programs
13 degree programs
16 degree programs
22 degree programs

About two-thirds of the recent master's degrees awarded by
Western (64 percent in 1972-73) did not require a capstone ex-
perience but only required the accumulation of sufficient hours.

The continuity of graduate programs at Western has the poten-
tial of being disrupted by the length of time it takes studerits to
complete their work. The average length of time required to com-
plete a master's degree is 7.8 trimestersthe equivalent of 2.6 years
of study. (See Appendix H.) Thus, the average length of time is con-
siderably longer than the nominal one year's study for a master's
degree. This is not especially surprising because of the high per-
centage of part-time students, but it does mean that the University
should re-examine its approach to the curriculum needs of master's
level students.



The mmittee TecoMmen at 'each depart-
ment set tip a procedurethat will helligraduate
students aiid their advisors develop a carefully .

planned, coherent program 'of study. Further,
departments should require students at each
degree level to complete an appropriate capstone
experience. .

500-Level Courses

The 500-level courses serve both graduate and undergraduate
students at Western. Such courses obviously offer graduate students
more flexibility and variety than graduate courses alone. However,
these dual-level couises can present problems, since they are almost
inevitably taught at the level of the majority of the students.
Because of the current pressure to increase the size of classes, many
departments with small graduate enrollments cannot offer a .wide
range of 600-level courses and must depend heavily on 500-leve
courses for their graduate programs. (See Appendix I.) Therefore,
many graduate students, often in the minority in these courses, tend
to take the maximum number of credits allowed at the 500-level. In
the Fall Semester of 1974, master's level students took about one-
third of their work at the 500-level. (See Appendix J.) Statistics for
the same period also show that only 35 percent of the enrollees in
500-level courses were graduate students. (See Appendix K.) Con-
sequently, the possibility exists that much of a graduate student's .

work is on the undergraduate level. Such a situation is an obvious -
threat to the integrity of masters' degrees at Western.

A questionnaire sent to a sample of 59 faculty. and 63 graduate
students requested information on 500-level courses. Seventy-one
percent of the responding faculty indicated that they expected a dif-
ferent level of performance from graduate students in the 500-level
course. However, 67 percent of the students could not distinguish
any difference in the level of expectation.

Thus, 500-level courses may be seen as potential sources of
weakness in Western's master's degree programs. This need not be
the case; proper use of the 500-level course is the responsibility of
the department, but, ultimately depends on the professional in-
tevity of the instructor. Certainly, the 500-level course can be
useful in allowing superior undergraduates the opportunity to work
on an advanced level and in providing graduate students more



varzety in t eir programs. It is, however, of the utmost iinportance
at the quality of graduate instruction in these courses not be com-

romised.

5. Therefore, the Committee recommends that all
.500-level courses be treated as graduate courses,

available to graduate students and academically
qualified.Undergraduates of junior and senior
class standing only. Furthermore, at least .two-
thirds of the coursa taken in- each graduate
program should be limited to graduate students
alone.

Scheduling of Graduate Courses.

Since approximately two-thirds of Western's graduate students
are enrolled part-time, the scheduling of courses should reflect this,
as well as permit students to complete their programs in a
reasonable period of time. But the Nang le Study showed that
many students were not especially satisfied with the frequency of
coarse offerings. This lack of satisfaction was felt more among part-
time students than among full-time, more among master's level
than among specialist students, more among specialist than among
doctoral students, and more among off-campus than among on-
campus students. Evidently, scheduling practices accommodated
the advanced, conventional, full-time student more than the non-
conventional student.

A study was made of the graduate courses offered in the
academic years 1971-72, 1972-73, and 1973-74. (The results are
shown on a per term basis in Appendix L.) Summarized briefly, the
data suggested that the Fall and Winter Semesters accounted for 69
percent of the University's total offerings over the three-year
period and that the Spring and Summer Sessions accounted for 31
percent. The data revealed that the Fall Semesters accounted for
33.5 percent; the Winter Semesters for 35.5 percent; the Spring
Sessions for 15.6 percent; and the Summer Sessions for 15.4 per-
cent. Over the three years, then, departments scheduled a relatively
stable distribution of total classes during each semester ; this was
not true for evening classes though. Of the 1,945 evening classes
scheduled over the three years, 1,571 or 81 percent of them were of-
fered in the Fall and Winter Semesters (39 percent in the fall; 42
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rcent inthe winter with but 17.percent in.the spring ;,.and 2 per-,
.Cent in the summer). Only 1.4 percent or 91.of the total.6,480,.were
offered on Saturday..

As mentioned above, the Spring and Summer Sessions ac-
counted for about one-third of the graduate courses offered each
academic year in this study. However, the credit-hour production
for these sessions combined was significantly larger than for either
of the Fall or the Winter Semesters. (See Table 8.) This suggests

_
that the scheduling and frequency of graduate offerings is at least as
important for the Spring and Summer Sessions as for the Fall and
Winter terms.

Number of Graduate Credit Hours, Graduate Course Sections,
and 600-Level Classes: 1971-72 to 1973-74

Term and Year
Graduate

Credit Hours
Total Graduate
Course Sections

600-Level
Classes

Summer 1971 15,240 346 183
1972 14,556 350 190
1973 15,431 328 161

Fall 1971 18,681 738 291
1972 19,941 761 310
1973 22,575 752 332

Winter 1972 18,804 796 321
1973 20,456 779 327
1974 22,873 790 359

Spring 1972 9,658 348 158
1973 10,695 334 151
1974 12,349 350 160

The frequency of core courses is also important to students
because it determines the length of their programs. Core courses are
those courses required of every graduate student in a given program
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in a given department. Core requirements, as enumerated -in the
Bulletins for 1971-74, were cross-tabulated against the schedule of
Courses offered during each Semester/Session of 1971-74. The data
or the Fall and Winter Semesters suggested a consistency in core

courses offered, but this was not the case for the Spring and Sum;
mer Sessions. Some departments offered no core courses whatsoever
in the Spring and Summer Sessions.

16. Therefore, the Committee recommends that
classes be scheduled more favorably to ac-
commodate graduate students. Such a policy
must recognize that many graduate students at-
tend part-time, that many prefer to enroll in the
Spring and Summer Sessions, and that many
need to take courses in sequence to fulfill
requirements. The Bulletin should designate in
which terms required courses will be offered.

Grading Trends

Recently, in higher education, considerable debate has arisen
over changes in grading standards and the gradual rise nationally in
the grade point average (GPA) for college and university students.
It is particularly important that developing institutions such as
Western, which are seeking to promote graduate programs of
quality, be constantly aware of these trends. Traditionally, the
GPA has served as the major criterion by which educational in-
stitutions and employers have evaluated a student's performance.
Grades have also indicated the ability of students and the relative
standing of the University among other universities. Nationally, the
rise in the GPA suggests a relaxing of academic standards, yet the
implications for Western are even more serious when tied to the
pressures of head count, full-time equivalent students (FTE's), and
state funding. Certainly, it seems self-defeating for the University
and the student if an image comes to prevail that students with less
than average ability have above average academic records. To en-
sure its academic reputation, Western cannot allow this to happen.

Two studies of grade inflation, one by department and one by
degree program, were made at Western for the periods 1969-73 and
1970-73. The Office of Institutional Research randomly selected
twenty-five departments offering the M.A., the M.S., the specialist

53



or the doctoral degree in 1969-73. Data were recorded for two
terms, Summer and Fall, for each academic year and indicated the
grade point average in 500-, 600-, and 700-level courses. Three of
the departments sampled had initiated graduate programs in 1973,
so data were not available. A trend analys:3 was based on the
remaining twenty-two departments in the sample.

The results of the study revealed that Western was not immune
to grade inflation. A significant rise in grades, occurring in several
departments, was found at both the 500- and 600-levels. Moreover,
the data compiled on the GPA of master's, specialist, doctoral, and
non-degree students for the period Fall, 1970 to Fall, 1973
suggested a general upward trend at the master's and specialist
level. The trend of the total GPA for the combined graduate
programs was upward. (See Table 9.)

TABLE 9

Graduate Student Grade Point Average by Term, 1970-1973

Term
1970

Yews

1971 172 1973

Change

Fall 3.49 3.57 3.60 3.58 + .09
Winter 3.57 3.60 3.64 + .07
Spring 3.58 3.63 3.70 + .12
Summer 3.61 3.63 3.69 + .08

Changes in the grading system at Western appear to be
necessary. Although these changes will probably not halt grade in-
flation, they will enable the instructor to give a grade that more ac-
curately reflects a student's performance. To conclude, the Com-
mittee emphasized that the individual faculty member is ultimately
responsible for the integrity of the gi-ading system.

17. Therefore, the Committee recommends that the
grading scale adopted by the Graduate Studies
Council on February 17, 1972 and featuring
grades of AB and BC be implemented:



cinoe.

300- and 400-Level Courses for Graduate Programs

' On October 3, 1968, the Graduate Studies Council adopted the
,folloWing .policy ". . . students in teqUential and in in-

.

,terdepartmental programs may be permitted tO Include for
graduate credit' six hours of 300- and 400-level undergraduate work
in their program when recommended by their advisor and ap-
proved bY the School of Graduate Studies.", 12 The intention of the
,Graduate Studies',Council was underscored by Dr. Richard T.
Burke, Associate Dean of The Graduate College, in a letter of
February 7, 1972 : "It was the Council's expectation that these
CoUrses would ordinarily be used as cognates or is parts of in-
terdisciplinary programs rather than be included in the major
sequence of the student's program." This policy ,has had some
problems and apparently-is not very useful to students, since only
about twenty-five requests are made each semester to elect 300- and
400-level courses for graduate credit. Because of this low usage and
the need to maintain the integrity of graduate programs, depart-
ments should consider carefully the use of 300- and 400-level
courses.

18. Therefore, the Committee recommends that the
Graduate Studies Council review the policy of
permitting master's degree students to include

12 Graduate Studies Council , Bulletin 1968, No. 20, p. I.

::
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up to six ,hotirs'Aiffapproved ;course workt 111
300- and.400-levels in a 'graduate program.

.

Interdiiciplinary Programs

At least twenty-one interdisciPlinary gradUate. Firograms' are
currently available at Western: alco o . an rug a use,
biostatistics; earth science; educationaLleadership; medievata4.2
studies; operations research; pUblic administration ; seience'.;
education; and thirteen curriculaln.teaching, the latter offered .in
collaboration with the Department 'of Teacher Education and::
departments from fouir other colleges.

From a student's perspective, interdisciplinary programs are
valuable because they allow necessary flexibility and variety in the,
preparation for certain careers. Unfortunately, departmenti tend
to yield such programs with suspicion, especially in times of finan-
cial stringency when cooperation among departments is apt to be
more uncertain. However, kis essential that the University support,::::,=,
these programs, especially since many tasks that graduate students :;t1'

will face in the remaining years of this century and in the next will
be interdisciplinary in nature. .

19. Therefore, the Committee recommends that The .

Graduate College encourage academic units to
develop and implement strong interdisciplinary
programs.

:

The Influence of Accrediting Agencies

Accrediting agencies influence graduate programs in essentially ;:.

two ways: They can limit the flexibility, content, and growth of
graduate programs by placing constraints on these programs, and
they can guarantee minimum academic standards by imposing
requirements on graduate programs. (See Appendix M for a list of
accrediting agencies that evaluate graduate programs at Western.)

20. The Committee recommends that each depart-
ment maintain or obtain full accreditation for
its graduate programs. This, of course, assumes
adequate financial support by the University.
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CHAPTER VI

THE GRADUATE FACULTY

The faculty is the foundation of the University on which the
missions of teaching, research, and community service are built.
Success in these missions depends on the quality and the dedication
of the faculty, as well as on the University's support of its faculti.
Focusing ma the graduate faculty, then, the Committee posed
several questions. What are the characteristics of the graduate
facuky? What distinguishes the graduate faculty from the non-
graduate faculty? What is the role of the graduate faculty? How
does the graduate faculty perceive its role within the University?
Besides answering these questions this chapter presents
recommendations on how the University can best help its graduate
faculty fulfill the missions of teaching, research, and community
service.

Definition of the Graduate Faculty

The Graduate Studies Council, responsible for the definition of
the graduate factav, established three categories for graduate
faculty: permanent, continuing, and temporary. One olitains
permanent approval if he holds a terminal degree (usually the
earned doctoral degree), or has achieved national acclaim for his
professional accomplishments, or holds the rank of professor, or is a
department chairman. To obtain continuing approval, onemust be
completing a terminal degree: after obtaining the degree and upon
the recommendation of the department, one is eligible for
permanent approval. If a faculty member does not hold the
requisite credentials outlined above, but is needed to teach a
particular graduate course because of some extenuating
circumstance, he qualifies for a temporary appointment. This kind
of approval is usually given for one semester only. The definition of
the graduate faculty is consonant with that used at comparable
universities.

Twenty deans and department chairmen who were interviewed
about the definition of graduate faculty and its use said that
generally they distinguished between graduate faculty and non-
graduate faculty. Many indicated that some consideration was
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given to the teaching load of the graduate facuky and that t
graduate faculty engaged in different kinds of research activities
than did non-graduate faculty. However, there were few such
distinctions formalized in written policy statements.

Those interviewed concurred on the need for a graduate facidty,
but thought that such a faculty should not be defined as one
working exclusively in the graduate area. They thought that a
graduate faculty, depending on the needs of a given department,
should teach both graduate and undergraduate courses. An
"exclusive" definition, they believed, could create some problems,
such as the establishment of artificial status barriers and the
difficulty which small departments would face Were their graduate
faculty not able to teach undergraduate courses.

21. Therefore, the Committee recommends that the
definition of graduate faculty and the criteria
for membership be reviewed and clarified by the
Graduate Studies Council, in close cooperation
with departments and colleges.

Profile of the Graduate Faculty

Tables 10 and 11 present a profile of the demographic and
professional characteristics of the instructional faculty in the 1973-
74 academic year. Both tables present descriptive data for the
entire faculty of the University: the permanent graduate faculty,
the continuing graduate faculty, and the non-graduate faculty. A
review of the personal characteristics revealed that the faculty at
that time were predominantly male, married, white, and middle-
aged (the mean age was forty). These particular characteristics
were accentuated for those faculty with doctorates in the upper two
ranks.

Table 11 presents the professional characteristics of the
graduate faculty in 1973-74. The data in that table can be
interpreted as reflecting the application of criteria for appointment
to the permanent approval category of the graduate faculty.
Moreover, when compared with the graduate faculty having either ,

permanent or continuing approval, a smaller percentage of the
non-graduate faculty held the doctorate, a smaller percentage held
an appointment at the upper ranks, and a smaller percentage were
tenured or held a regular, full-time appointment.
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Role of the Graduate Faculty

Although the criteria for admission to the graduate faculty have
been established by the Graduate Studies Council, the role of the
graduate faculty has not been well defined. Membership in the
graduate faculty permits one to teach graduate level courses and,
with appropriate credentials, to supervise the preparation of theses
and dissertations, but it does not require that one carry out these or
other specific activities. In fact many members of the graduate
faculty do not always teach a graduate course or supervise a thesis
or dissertation. Also, neither the Graduate Studies Council nor The
Graduate College reviews membership in the graduate faculty once
the College has granted a faculty member permanent approval, bin
the College does review periodically those with continuing and
temporary approval.

The Committee sought to determine whether or not there was,
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TABLE 11

Professional Characteristics of Initructional Farulty
by Graduate Faculty Categories, 1973-74

Permanertt
Graduate
Faculty

Continuing
Graduate
Faculty

Non-
Graduate
Faculty

otal!.
niversit
Faculty

Total 516
57.9%

Percentage of
Faculty with
Degree:

100
11.2%

275
30.9%

891,,

100'.

Ph.D. or Ed.D. 87 2 13 55
M.A. or Specialist 10 88 79 40
B.A. and Other 3 10 8 5

Percentage of
Faculty at
Each Rank:

Professor 42 2 2 25
Associate Professor 36 44 22 33
Assistant Professor 21 50 48 33
Instructor/Visiting
Professor 1 4 28

Percentage of
Faculty with
Tenure : 78 67 76 70
Percentage of
Faculty by Kind
of Appointment :

Regular
Full-Time 98 97 76 91-

Temporary
Full-Time 1 1 18
Part-Time 1 2 6

Years of Service :
Mean 10.7 8.3 7.6 . .

Median 9.0 7.2 5.7 7:
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in practice, a distinctive role for graduate faculty at Western. It
also sought to determine what the faculty thought the role of

aduate faculty should be. To answer these questions, the
ommittee examined data from the academic staffsurvey workload

reports on faculty submitted by colleges and departments. The
Committee also was provided with data on faculty research and
publications based upon a sample, stratified in terms of graduate
faculty categories.

The data in Table 12 and Appendixes N through S revealed two
clear and important patterns with respect to the role of graduate
faculty at Western. First, graduate faculty tended to teach fewer
credit hours than non-graduate faculty. The groups tended to
devote about equal amounts of time to academic advising, but
again differed considerably in the areas of research and scholarly
activity, professional services, administrative duties, instructional
support, and arranged instruction. On the basis of these data, it
appeared that membership in the graduate faculty meant the
expectation of a slightly lighter classroom teaching load but a
considerably heavier responsibility for research, arranged
instruction, and professional and community activity than for non-
graduate faculty. Secondly, there were substantial differences
among the six colleges in these areas. Some of these differences can
be explained by the character of the instructional mission of a
particular college, such as the high level of arranged instruction in
the College of Fine Arts. However, in most instances these
differences appeared to be a function of the differing roles of
graduate and non-graduate faculty.

Since research activities are widely considered to be distinctive
functions of graduate faculty, the Committee carried out a close
examination of these activities through a more detailed study of
thesis and dissertation supervision, faculty publications, and
research proposal activity. As might be expected, the overwhelming
majority of thesis and dissertation committees were chaired by
permanent members of the graduate faculty. However, fewer than
one-fourth of the permanent graduate faculty were serving in that
capacity. Of those serving as chairpersons, each chaired
approximately two committees at the time of the study.

Data on the chairing of thesis, project, or dissertation
committees, as well as research proposal submissions and
publication activities of the faculty revealed a sharp distinction
between graduate and non-graduate faculty. The graduate faculty,
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Average Credit kimrs of Clastroorn,Instruction
by Grier.a.,ate Faculty Categories and College, Fall 1973'

Faculty
Applied Educ. Arts & Gen. Stud.
Science Sciences & bb.

Fine Toti
- Arts P,

Permanent
Graduate
Faculty
(N = 516)
Continuing
Graduate
Faculty
(N = 100)
Non-
Graduate
Faculty
(N = 275)
Totals

8.63 9.0 7.04 8.43 7.83

10.78 11.0 7.08 9.25 8.22

10.46 10.35 7.86 9.91 10.98

108 66 154 411 76

5.9 8001'

8.0

6.33 9.71

76 891

Note: This is the mean number of scheduled hours of instruction as reported in-d
faculty workload report for Fall Semester. 1973. This does not include cred
hours for arranged instruction. The College of General Studies and the School-i
Librarianship have been combined to increase the number of data points,: fC
that column.

representing 69 percent of the total faculty, accounted for 94

percent of all such activity. Even more 'significant was the fact that
approximately 37.3 percent of the graduate faculty sample
accounted for all of these activities. These data indicated that the
graduate faculty clearly had a distinctive function with regard to
research and publication but that that function was carried out by a
relatively small percentage of this group. The fact that so few were
engaged in research and publication efforts may be related to
actual or perceived lack of support of such activities or may be due
to the press of other duties. 74
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22. Therefore, the Committee recommends that
each department and college review and clarify
its expectations of its graduate faculty with
regard to their involvement in teaching,
research, community service, and other
academic and professional activities of the
University, and then publish a statement of
expectations, after it has been reviewed and
approved by the Graduate Studies Council.

23. In addition, the Committee recommends that
each department and college establish pro-
cedures, based on its statement of expectations, to
review and evaluate periodically the per-
formance of its graduate faculty.

Faculty Perceptions of Role

Using the previously mentioned stratified sample, the
Committee polled the 177 faculty regarding their opinion about the
role of the graduate faculty. Whereas the majority of the
permanent and continuing graduate faculty agreed on the need for
a distinct graduate faculty, they were sharply split over the
appropriateness of the criteria by which such faculty were
appointed. Permanent graduate faculty were satisfied with the
existing criteria ; continuing graduate faculty were not. In
addition, nonigraduate faculty indicated that they felt no need for
any distinction between graduate and non-graduate faculty and
agreed with the permanent and continuing graduate faculty on the
necessity for periodic review of graduate faculty appointments.

On questions involving instruction, the graduate faculty agreed
that they should teach fewer hours than they did, whereas the non-
graduate faculty were almost evenly split on this issue. Both groups,
graduate and non-graduate faculty, disagreed strongly with the
proposal that 100 percent of graduate faculty members' time should
be devoted to graduate activities, although the graduate faculty
generally thought that a graduate faculty member had a greater
responsibility to engage in research activities. Non-graduate faculty
were again split on this issue. Further, all faculty surveyed thought
that the faculty at Western were generally not encouraged or given
support to engage in research activities. Only one-third of those
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responding to the survey thought that Western had encouraged
their research. Others thought that Western needed to give more
administrative support, funding, released time, and recognition to
those engaged in research.

24. Therefore, the Committee recommends that the
Universitythrough the Office of the Vice
President for Academic Affairs, each college,
and departmentvigorously encourage, sup-
port, and reward research and other creative
endeavors. The Committee also reaffirms the
findings of earlier studies of research activity at
Western, such as the Farris Report, and urges
the implementation of many of their rec-
ommendations. Moreover, the University should
recognize the importance of interdisciplinary
activities and encourage faculty participation in
them, sponsor in-service training programs to
assist in the development or re-training of
faculty for research and other endeavors, and
make consulting services available to faculty
who need assistance in initiating research.
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CHAPTER VII

THE ADMINISTRATION OF GRADUATE EDUCATION

Excellence in graduate education depends not only on good
teachers and active researchers but also on administrators that can
effectively coordinate and promote programs and services related to
graduate education. The Committee will examine this latter com-

. .
ponent in this chapter.

In an article entitled "The American Graduate School,"
Stephen H. 3purr, former Associate Vice President for Academic
Services at the University of Michigan and Dean of its Horace H.
Rackham School of Graduate Studies, outlined the essential func-
tions of a graduate school as "(I) approving academic programs
leading to postbaccalaureate degrees, (2) graduate admissions, (3)
degree recommendations, (4) student conduct, (5) academic recor-
d' "5) fellowships, (7) support of faculty research, and (8) approval
ot sponsored research projects."13 A ninth role, that of program
review and evaluation, probably should be added today. The chief
executive officer of the graduate school, in addition to being the ad-
ministrator of these functions, is charged with being the primary
advocne for all graduate education and research at the university.
He must see that they are given the emphasis theydeserve.

The Graduate College

The Graduate College at Western provides a wide range of ser-
vices to assist graduate programs. It is the chief contact through
which students learn about graduate education at Western. In ad-
dition, the College processes all applications for admission to
programs before forwarding them to departments for further con-
sideration; it also processes applications for postbaccalaureate PTC
enrollment status. The College also maintains graduate student
records and monitors the progress of students from admission
through candidacy to graduation. This monitoring process guaran-
tees that a student has developed a planned program of study and
meets his degree requirements. Moreover, the College provides

13 Stephen H. Spurr, The American Graduate School," In These Times: A Look at Gtaduate
Education With Proposals for the Future, ed. by W. Gordon Whaley (Austin. Texas: The Gr r.
nal, 1971). p. 26.



financial aid to graduate students in the form of Graduate College
Fellowships, Doctoral Associateships, Thurgood Marshall Assistant-
ships, and graduate student research grants and, if necessary, can
furnish financial aid to students in new and emerging programs.

Another important service is the assistance the College renders
to departments planning and developing new programs or
modifying current programs. The College accomplishes this by
reviewing early drafts of proposals, meeting with department mem-
bers to discuss suggestions and recommendations, and then guiding
the proposals through the University's internal review process. For
example, the College recently took the initiative to develop and ob-
tain funds for several significant new programs, such as the
specialty program for alcohol and drug abuse, the physicians'
assistants program, and the graduate program in public ad-
ministration.

The College recognizes the necessary and desired partnership
between graduate education and research. Though no formal
relationship exists between The Graduate College and thc Office of
Research Services, the College has been alert for opportunities that
would help fund the development of graduate programs. However,
a coordinated approach to sponsored research is lacking within the
University. The support of faculty research and the coordination of
sponsored research are not roles now assigned to The Graduate
College, though the stimulation and support of research often is an
assigned function at many other graduate schools.

The chief administrative officer of The Graduate College is the
Dean. He reports to the Vice President for Academic Affairs and is
responsible for the development of externally-funded programs, the
advocacy of graduate education, and the review of candidacy ap-
plications, as well as master's theses, specialist projects, and doc-
toral dissertations. He is assisted by two associate deans, one of
whom deals primarily with graduate student services and the other
with curricular matters and internal program development.

The Dean also is assisted by an administrative assistant. She is
responsible for administering the budget, which consists of funds
for salaries of the College staff, operating expenses, and student
financial support. Two other key staff members are the Director of
Admissions and the Director of Records within the College. Except
for its School of Librarianship, The Graduate College does not have
a faculty of its own, though it does act on departmental ap-
plications for membership in the graduate faculty. The hiring of
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faculty and matters regarding promotion, tenure; and salary con-
siderations are the responsibility of the individual department and
its college dean. Similarly, budgetary decisions concerning specific
graduate programs generally are the responsibility of the individual
department and its college dean.

Typical of an emerging university embarking on graduate
education, Western sought to establish high academic standards
and to attain a reputation for the quality of its programs through
the offices of a highly centralized graduate school. Rigorous quality
control standards were set and maintained by the Graduate Studies
Council and The Graduate College. However, with Western's in-
creasing maturation, as suggested by the number of graduate
degree programs at all levels, administrative procedures should
become more decentralized. Quality controls can and should be
exercised at all organizational levels of the graduate
facultywhether in the department, school, or college.

25. Therefore, the Committee recommends that The
Graduate College and the Graduate Studies
Council review their policies and procedures to
determine how to encourage more departmental
autonomy in the administration of graduate
programs. The responsibility for quality control
and academic integrity of graduate programs
should reside in the departments and their
respective colleges, as well as in The Graduate
College.

26. Furthermore, The Graduate College should
prepare a manual explaining the policies and
procedures of the Graduate Studies Council and
The Graduate College. Such a document would
form the basis for the operating relationships
between the faculty, departments, schools, and
colleges and the Graduate Studies Council and
The Graduate College.

Graduate Studies Council

The Graduate Studies Council, established by the Faculty
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Senate, serves as the vehicle through which administration, faculty,
and students effect policy recommendations on graduate education
at Western. The permanent members of the Council include the
Dean of The Graduate College, who serves as Chairman of the
Coundl, the deans of the five colleges with graduate programs, and
the Associate Vice President for AcadenVc Affairs. Eight graduate
faculty members are elected for three-year rotating terms by the
Faculty Senate. In addition, three graduate student members are
selected annually by the Graduate Student Advisory Committee.

The Graduate Studies Council, which meets at least monthly
during the academic year, and more frequently when the demand
arises, reports to the Faculty Senate. No formal relationship to
other Faculty Senate c9uncils is specified. At times, there may be
overlapping responsibilities between the Graduate Studies Council
and the Educational Policies Council. This ambiguity may be
clarified by role statements recently prepared by the Councils at the
Faculty Senate's request. (See Appendix T for the role statement of
the Graduate Studies Council.)

The Graduate Studies Council develops and recommends
policies .regarding the admission of students to The Graduate
College and its programs, the development and approval of
graduate programs, the selection of graduate faculty, graduate
student financial aid, and graduate student services. It also reviews
proposed new programs, significant changes in existing programs,
and the academic standards of graduate programs. The Committee
noted that little attention had been given to a systematic evaluation
of existing graduate programs other than that required by ac-
creditation efforts. There was little time during the period of rapid
expansion to conduct program reviews, but the stabilization of the
growth of graduate education now presents Western with an op-
portunity to assess and improve the quality of its academic
programs. Such an evaluation would also assist the University to
identify its strengths and weaknesses and allow it to deve'iop a more
objective basis for the internal re-allocation of resources, in order to
meet changing student interests and societal needs.

27. Therefore, the Committee recommends that the
Graduate Studies Council develop guidelines,
criteria, and procedures for the systematic and
periodic review of all graduate programs.
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The Council relies on a number of ad hoc and standing com-
mittees to assist it in the conduct of its business. The major concerns
of the Graduate Studies Council are reflected by its five standing
committees: the Graduate Admissions and Standards Committee,
The Graduate College Curriculum Committee, the Graduate
Awards and Fellowship Committee, the Doctoral Advisors Recom-
mending Committee, and the Graduate Student Advisory Com-
mittee.

- The Graduate Admissions and Standards Committee is respon-
sible for making policy recommendations on admissions and stan-
dards forgraduate programs, as well as exceptions to those policies.
It is composed of six faculty members, two graduate students, two
administrators, and an associate dean of The Graduate College who
chairs the Committee.

The Graduate College Curriculum Committee includes seven
faculty, with at least one from each of the colleges with graduate
programs, two graduate students, and an associate dean of The
Graduate College who chairs the Committee. It reviews requests
both for new graduate programs and major changes in existing
programs, as well as requests for graduate courses numbered 500
and above.

The Graduate Awards and Fellowship; Committee reviews ap-
plications for financial assistance and determines the recipients of
Graduate College Fellowships and grants from the Graduate
Student Research Fund. It includes six faculty members, two
graduate students, and an associate dean who serves as chairman.

The Doctoral Advisors Recommending Committee irieludes
eight representatives from doctoral departments and programs,
three representatives from non-doctoral departments, and an elec-
ted member of the Graduate Studies Council who chairs the Com-
mittee. It is responsible for reviewing the credentials of faculty
members recommended by departments as major doctoral advisors
and forwards these recommendations to the Graduate Studies
Council for action.

The Graduate Student Advisory Committee consists of seven
graduate students nominated by departments with graduate
programs, the Vice President for Student Services, an associate
dean from The Graduate College, and a graduate student intern in
The Graduate College who serves as chairman. The Council
charged the Committee to review periodically the services to and
the needs of graduate students, to make recommendations to ap-



propriate officials and offices, to recommend graduate students for
appointments to University-wide councils and committees, and to .

serve as a liaison betweem departmental graduate student
organizations, the Graduate Studies Council, and the Dean of The
Graduate College.

Reorganization of Graduate Education and Research

Although the present administrative structure for graduate .

education served the University well in the past, the growing im-
portance of graduate education at Western, in a time of financial
stringency, requires a careful reappraisal of the way graduate
education is administered. This is especially important when one
thinks of research at Western. In spite of the growth of graduate
education in recent years, many faculty members, according to the
Farris Report, "do not perceive the general climate as one that is
particularly supportive of or conducive to research."" The Com-
mittee does not believe that this climate has changed significantly
since 1972. Many faculty still believe that the instructional mission,
especially at the undergraduate level, has been Western's primary
concern and that graduate education and its essential related ac-
tivities, faculty research and scholarly endeavors, have not received
adequate attention. These activities need an advocate who can
represent graduate education and the faculty's scholarly
aspirations at critical decision-making levels, and who can coor-
dinate the various research activities of the University. Such an ad-
vocate would be beneficial at any time, but is critical in this time of
limited financial resources.

28. Therefore, the Committee recommend§ the
establishment of a new administrative position
of Associate Vice President for Researchwho
also will be the Dean of The Graduate College
within the Office of the Vice President for
Academic Affairs. In order to coordinate the
development of policies supportive of graduate
education and research, this person also should
chair both the Graduate Studies Council and the

14 Farris Report. p. 3.
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Research Policies Council. He should be assisted
by three associate deans with responsibilities in
the areas of research development, graduate
student services, and program development. (See
Figure 5 for the proposed organizational chart.)

;
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CHAPTER VIII

INSTRUCTIONAL FACILITIES: COMPUTERS,
LABORATORIES,L1BRARIES,

AND INSTRUCTIONAL COMMUNICATIONS

The quality of graduate education is obviously dependent upon
e nature of the students, the soundness of programs, and the

qualifications of the faculty. However, the full realization of quality
education is also contingent upon a strong and effective in-
structional facilities support system. The Committee focused at-
tention on four critical facility and support areas: computers,
laboratories, libraries, and instructional communkations.

Computers

Computers play three significant rales in the functioning of the
Universitynamely, as an administrative tool, as an adjunct to
research activity, and as an instructional tool. These machines
frequently are used in several cElferent roles and only rarely for
graduate or undergraduate education exclusively. Therefore, the
Committee attempted no systematic review of computer use by
discrete function or by level of education. Instead, it described the
computer usage at Western and made recommendations for im-
proving procedures.

As stated above, computers at Western are used either for
teaching and research or for administrative tasks. At present, a
number are used for teaching and research. These machines and
their uses are as follows: one PDP-10 for teaching and research in
the Computer Center, a PDP-15 for research and data acquisition
in the Department of Physics, one PDP-11 for teaching and
machine control in the Department of Paper Science and
Engineering, five PDP-8's in the Department of Psychology for
research experiment control, two PDP-8's in the Department of
Electrical Engineering for teaching and computer interfacing, and
another PDP-8 for interfacing, data acquisition, and instrument
control in the Department of Chemistry. It is difficui.: to separate
graduate from undergraduate use of these rnachinie,n, but the PDP-
15 - and the PDP-8's are used primarily by gr te and upper-
division students and are necessary to the graduate programs in the
departments indicated. Only two computers on campus are used ex-
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elusively for administrative tasks, the IBM 370/145 in the Da
Processing Center and the PDP-11 in the University Library.

Computer Center.

The Computer Center, located on the third floor of Rood Hall,
is organized as a Universitr wide service, -like the University
Libraries, to provide research, training, and service facilities for
faculty, staff, and students. It has been a basic policy of the Center
to encourage vrItespread interest in and use of all its equipment. To
date the Center has been quite successful in achieving these goals,.
especially since it acquired the PDP-10 time-sharing computer
system in 1970. The capacity of the system has about doubled since
its installation.

The PDP-10 timesharing system is available to all University
users who have access to a terminal and have been assigned a valid .

project-programmer number and pasword by the Computer Cen-
ter operations' group. Valid project-pogrammer numbers and
passwords are assigned to all faculty, staff, and to students on
request of faculty or staff persons. Of a total of about 110 terminals
on campus, about 45 are public terminals and about 20 more are
available to graduate students. The great majority of these are
provided for and maintained by individual departments and
colleges. The lack of an adequate number of public terminals is a
matter of serious concern.

The Computer Center provides student consultants during most
of the hours the computer is available for time-sharing. These con-
sultants are able to help users obtain answeres to simple problems
relating to the computer system and their own programs. A staff
consultant is also available to assist faculty and staff members in
using the computer facilities. This service helps users to plan proj-
ects and learn how to use certain languages file structures, storage
media, system programs, and the like. A faculty member, em-
ployed half-time froin the Department of Mathematics, serves as a
statistical consultant.

The policy of the Computer Center is that programs judged to
be of general use to the University community will be developed at
Center expense as time and staff allow. Other programming will be.

done on a time-available basis at published rates.
If the University is to meet the goals of being responsive to the-



needs of students, emphasizing upper level and graduate programs,
encouraging research and creative activity, and developing high-
uality graduate programs, it must provide a high-quality com-
uter facility to meet present as well as fixture needs. This means

tliat it must try to reduce the load on the (currenx facility. The
deficiencies lie largely in insufficient hardware capability. During
certain periods, the response time is very noticeably degraded by
the heavy load on the system; sometimes *heti::: are between sixty
and seventy jobs during the peak usage period. The University can
alleviate the situation by acquiring a faster swapping device or by
increasing core storage to reduce necessary swapping. The latter is
more desirable since it will also increase the size of the program,
which may be run in core without using the virtual memory
capability.

Mass storage on disk has also been in very short supply. In spite
of frequent purges (removal to magnetic tape of infrequently used
files), available storage for "permanent" files is small, ranging from
zero to 3 percent of the disk space. Storage of disk space for per-
manent files is a long-standing problem, which was only tem-
porarily alleviated recently by the addition of one more disk storage
device. Additional disk storage is almost critical at present.

Another continuing problem is the shortage of magnetic tape
drives. Although this is not as serious as the shortage of disk storage
space, often it is impossible to get a tape mounted because both
tape drives are in use. Western badly needs at least one additional
magnetic drive. Most computer centers feel that an on-line (or off-
line) graphic plotting system is an absolute necessity, yet Western
does not have any facility of this sort at the Computer Center. The
Physicz, Chemistry, and Engineering Departments have purchased
small graphic plotters for their own use. However, thest are not
generally available to the rest of the University comr,v , Ad-
d;tionally, the Computer Center should have an 4ptical
mark-sense reader for the use of faculty and studeni,

In order to serve the University community bt; v.; aid more ef-
ficiently, the Computer Center should also operate remote job entry
terminals (RjE) at strategic spots on campus. Currently, the only
hien !peed printer is in the Computer Center. The RJE stations
would have a high spPed printer and a card reader so that jobs
could be initiatea at 11-.2 1.r-1-II-Anal pad listings could be produced at
more central locatior.i. is ivost important on the East Campus,
-ehirxt is rrorc th.7:Cort.1 .:ter Center.
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Data Processing Center.

The Data Processing Center, administratively and physically.
separate from the Computer Center, 7.s a batch shop (with card, ;

tape, diA in-put) using a leased IBM 370/145 computer
sys il!.though this is a very large srale system with a budget
alrn uble that of the Computer Center, currently it plays a
min: e in graduate instruction except for routine administrative

Uhs versity Libraries' Computer System

The Dwight B. Waldo Library and its four branches the
Business Library, the Educational Resources Center, the Music
Library, and the Physical Sciences Libraryconverted their edge-
notched card (McBee Keysort) circulation systems to a com-
puterized circulation system. The hardware and packaged software
for this system were acquired on a five-year lease/purchase
agreement with Computer Library Services, Inc., with all software
and hardware maintenance to be covered either under the
lease/purchase agreement or by contract. The instalLzion and
operation of the system, which occurred in the summer of 1975, did ,

not require hiring any additional library personnel ; one
justification for the cost of the system was that it would keep the
number of clerical jobs involved in circulation control constant.

The circulation control system is an on-line syster with input-
output terminals at the four branch libraries and at two public-
service locations in Waldo Library. It records information for the
following functions: 1) charging of books when loaned, 2)
discharging of books when returned, 3) reserving of materials
already in circulation for patrons and printing notifications for
maihng when materials are available, 4) answering of inquiries with
regard to the location and circulation status of books, 5) printing of
overdue notices, 6) calculation of fines and printing of fine records,
and 7) keeping statistics of circulation for library management use.

Advisory Committee for Academic Computers and Computer
Training

When the Computer Center was first organized in 1962, the
Vice President for Academic Affairs established a Computer Center
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Advisory Col.i7 ;,.:tt and appointed eleven people as the first mem-
bers of the C::ftn'ee. In the charge to the original committee, he
stated that this Committee would: "1) be representative of the
whole University, 2) present the Computer Center's operations to
the University, and 3) establish broad, general policy for the Cen-
ter."

In September, 1970, a revised statement of functions of the
Computer Center Advisory Committee mral published. The three
functions of the Committee listed on this announcement were: 1) to
serve as a liaison between the faculty and the Computer Center ; 2)
to advise on policy, facilities, staff, and operation of the Computer
Center as it interacts with the University; and 3) to assist in solving
and anticipating problems of the Computer Caner. The Com-
mittee has always had an advisory function rather than an ad-
ministrative function.

In 1971 the Academic Vice President decided that the Com-
puter Center Advisory Committee should add to its functions the
duty of reviewing proposals for academic training in the computer
field before sending them on to curriculum committees. The Com-
mittee then was renamed the Advisory Committee for Academic
Computers and Computer Training. This enlarged function and
name for the Committee have continued to the present time.

Since the Committee has been thus reconstituted, its mai-3
deliberations have been about : 1) hardware purchases for the Corn-
puter Center ; 2) minicomputer, interfacing, and peripheral equit -

ment purchases by University departments and the policy con-
cerning decentralization of academic computing; 3) policy regar-
ding Computer Center facilities, especially the attempt to con-
centrate their use in the Areas of instruction and research rather
than to use them foF. adminiarative data processing; 4) proposals
and contracts for :,stitutions in the Kalamazoo area,
which would pay to Ise the i'DP-10 time-sharing system ; 5) action
on courses that in-:ic nputer instruction; and 6) com-
munication from On 77---nr=ierT of the Committee about possible im-
provements in setv5, the Curnpu,er Cknter.

The Committee has, for the most pz-,,rt, been a very useful one
(or the University and its graduate progr,an5. The 1969-70 recom-
r;k-rt: m to the Academic Vice President to purchase an in-
!eractItrt rirn.e-sharing system for academic uses in the University
has proved to be wise. The Computer Center has developed
frradraally, sensibly, and economically over the past four years.
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A Computer Use Controversy

Throughout the Committee's study of computer resources, the
operation of two separate computer centers on campus generated
much controversy. The issues involved do not lend themselves to an
easy resolution and are much more complex than apparent through
a casual study. The Committee is aware of the need for continued
study concerning computer usage.

It can be argued that the maintenance of two totally in-
dependent administrative and academic computer centers on cam-
pus is justified on several grounds, other than historical. These in-
clude: 1) administrative convenience: one center budgeted under
and reporting o the Vice President for Finance, the other under
the Vice President for Academic Affairs; 2) differences of func-
tion: administrative duties for one, as opposed to instructional and
research cvmputing for the other ; 3) differences betwum the
systems: an IBM batch-oriented system contrasted to a PDP-10
time-sharing system ; 4) differences of staff goals: simple data
processing as the main requirement in one versus more
sophisticated systems programming and mutilanguage program-
ming in the other; 5) differences of priorities: high-speed mass out-
put on a rigid ss..hedule as. opposed to greater flexibility for a wide
variety uf needs; and 6) difficulties of change: the current system is
so embedded in the University framework that any change would be
difficult. In many ways this item encompasses all of the preceding
ones.

On the other hand, there are serious problems with the current
setup: 1) No unified assessment of needs or budget analyses exists.
Budget requests and decisions on hardware and allocations for the
administrative center are made at the highest !eve!, with no con-
sideration for academic use or needs. Budgets for the academic cen-
ter go through ate usual procedures for academic control. No cen-
tral office monitors overall equipment acquisition for efficiency and
for pviorities among University needs. This has resulted in the
arro!mt situation where expenditures for administrative computer
pur...o3rs far exceed academic expenditures. It also has resulted in
substantial duplication of capabilities and resources. 2) Many ad-
mit: .-zrative duties are more adaptable to the PDP-10 than to the
IBM 370. These include an analysis of student evaluations, output
from Testing Services, and many statistical and graphical analyses.
3) Many administrative units are seeking immediate and interactive
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access to student and budget data through the administrative com-
puter. The batch-oriented IBM 370 is not well-adapted for this use,
and the modifications and hardware being introduced to permit
limited interactive use are extremely expensive. The PDP-10 is
designed specifically for this type of use. 4) Since there are many
more IBM computer installations nationally than all others com-
bined, it is important that out students have substantial in-
structional access to the IBM 370. This would improve our training
programs and the "salability" of our students, particularly in the
business area. 5) Finally, many academic research projects would
benefit if they used the greater speed and massive computing power
of the IBM 370.

These issues definitely affect the graduate program of the
University. Effective and substantial computer work is an integral
part of many modern graduate and research programs. Currently,
most of our graduate programs are wri'. served by our computer
facilities, and it is important that this quality of service continue
and expand. This particular type of academic equipment is ex-
pensive; the University now has well over a million dollars per year
budgeted for the two computer centers. In view of the limited
budgets on campus for other types of academic equipment, it is
clear that internal administrative difficulties must not be permitted
to detract from the zr.c...st efficient use of our computer resources.

29. Therefore, the Committee recommends that the
University conduct a study of computer services
on campus, focusing on making more efficient
use of the present machinery and in-house
programming expertise. The study should
examine the feasibility of integrating ad-
ministratively the two major computer centers
and of creating a single body to monitor
priorities in usage, budget, and equipment.

30. The Committee also recommends that the Ad-
visory Committee for Academic Computers and
Computer Training be renamed the Advisory
Committee for Computer Training and the
Academic Use of Computers. It should continue
to operate as an advisory group in the areas of
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academic computer systems operation and co
puter instruction, with its iange broadened to
include all computer facilities on campus.

31. In addition, the Committee recommends that
Computer Center establish and maintain
s.,.oup of public terminals at a minimum of two
locations on campus, in addition to those curren-
tly in the Computer Center area. It should also
establish a public remote batch terminal on East
Campus.

32. Finally, the Committee recommends that the
University continue to organize academic com-
puter services on a University-wide basis, like
those of the University Libraries, to provide and
encourage computer use in research and
graduate instruction by faculty and graduate
students.

Laboratory Equipment and Supplies

The quality of graduate education, with its emphasis on resear-
ch is partially dependent on the adequacy of laboratory s:c
equipment, and supplies. Not only are such resources essential to
graduate instruction but they are also vital to both student and
faculty research. Objective data on laboratory space, equipment,
supplies, and budgets for graduate education are difficult to ob-
tain. The data used in this report are based on an analysis, both ob-
jective and subjective, of the.results of a faculty questionnaire and
on the equipment and supplies expenditures of the academic depar-
tments as reflected in the annual financial reports of the Univeisity.

An investigation of University expenditures for academic equip-
ment over the past seven years showed an almost unbelievable
trend. If allowances were made for inflation and if constant dollars
(1973) were used, .equipment expenditures by academic ,depart-
ments plummeted from $470,000 in 1967-68, when some high
equipment expenditures were incurred, to $153,000 in 1973-74a
drop of 67 percent. This decrease in expenditures occurred during
a period of increasing graduate enrollments, increasing over-all_
budgets, and increasing graduate programs. The proportion of the
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University's academic expenditures that went for equipment drop-
ped from 4 percent to 1 percent.

Equipment cuts were not uniform across the board but occurred
in areas where laboratory equipment was most vital. Thus, equip .
ment expenditures in the Division of Natural Sciences and
Mathematics of the College of Arts and Sdences dropped by 81 per-
cent. Similar expenditures in the Department of Chemistry, the
only department offering a doctoral program in an experimental
icience during this period, dropped by approximately 95 percent.

The situation regarding laboratory equipment and supplies is
critical, since the continued accreditation of some University
programs may well be placed in jeopardy. Solving the problem
hinges on increased funding. Restoration of budget totals to the
1967-68 levels will require approximately $400,000 in additional
funds per year for equipment. Such an increase, however, will not
compensate for the backlog of worn out, unreplaced, and obsolete
equipment resulting from the inadequate budgets of previous years.
To make up for these deficiencies it will, in addition, require the
one-time expenditure of about two million dollars. Although it ap-
pears to be absolutely necessary that the University allocate major
increases to the equipment budget, the amount of money necessary
to correct the situation may be beyond the capability of the Univer-
sity without supplemental funding.

Consequently, Western must make some careful and possibly
painful decisions about priorities. If it intends to continue to offer
its present graduate programs and to engage in significant research,
Western must put forth a tremendous effort to secure the funding
necessary to support such programs. It is unfortunate to talk about
eliminating, on financial grounds, any program for wiich a need
exists and for whkh well-qualified faculty are available.

33. Therefore. the Committee recommends that the
University develop a plan to fund laboratory
equipment and supplies adequately and to
replace inadequate, obsolete equipment. If the
necessary fuading is not available, the Univer-
sity must determine actual program costs and
make considered, firm decisions about the
viability of each of its graduate programs.

34. In addition, the Committee recommends that the
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University establish an amortization fund to
replace equipment when necessary.

35. Finally, the Committee recommends that the
University study the present system of ap-
portioning equipment costs to departmental
budgets as opposed to apportioning them to
larger administrative units.

Libraries

Of particular importance to the development of excellence 'in
graduate education is the library. Access to primary, as well as to
secondary, sources is vital to the research of graduate students arid
faculty. In addition to providing materials for research, the brary
must be able to provide the necemary 'resources for the teaching of
graduate /evel courses, such as specialized seminars. The main-
tenance and development of library facilities are, therefore,
necessary to the continued growth of graduate education at
Western,

Although the number of volumes in the library has continued to
increase, the rate of increase has declined since 1970. This is a
reflection of the increased cost of published materials as well as of
the decrease in budget allocations for acquisitions. In 1970-71, the
budget for books and other library materials was $608,000; in
1973-74, $529,000; in 1974-75, $450,000; and in 1975-76,
$477,000.

Although volumes available in certain areas are sufficient to
support research, a general weakness in almost all degree programs
results from the lack of periodical and serial subscriptions and the
backruns of journals. Funds for such one-time purchases simply
have not been available. At present, subscriptions to new titles are
rare and some titles have been cancelled. Moreover, the expenses of
maintaining current subscriptions, owing to increased costs and
decreased funding, may soon demand over half of the general
budget presented above. Expenditures for periodicals and serials
represented 30 percent of the budget in 1970-71, were ap-
proximately 50 percent in 1973-74, and were almost 62 percent in
1975-76. Such deve/opments must obviously be regarded as critical.

At present 0. arv facilities at Western consist of a centrally
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located main facilityThe Dwight lB., Waldo Librarywhich
houses the primary collections in the humanities and the social
sciences, the Laboratory Library for the School of Librarianship,
and the University Archives and Regional History Collections. The
collections in education, the physical sciences, music, and business

- are housed in separate facilities, as is the collection being developed
by the Institute of Cistercian Studies. Each of the specialized
libraries is staffed by a profeisional librarian with additional
clerical and student help. In addition, Western naintains branch
libraries at its Continuing Education centers in Battle Creek, Ben-
ton Harbor, Grand Rapids, and Muskegon.

The number of volumes in the library system was increased to
906,068 in 1975. The total number of library resources, which in-
chides books, periodical volumes, serials, microfilms, maps, rec-
ords, and all other materials, increased to 1,342,313 in 1975.
Periodical and serial subscriptions numbered 11,507. By January 1,
1976, 26,301 microfilm reels and 264,929 microfiche, microcard,
and r Icroprint materials were available in .the main library. In
1975, 13,031 microforms were added to this collection. dditional
microform materials are housed in the specialized libraries.

Waldo Library has been a U.S. depository library for federal
government publications since 1962. In 1975, 17,319 items were ad-
ded to an already large collection of 250,000 items. These items cost
nothing, but the government stipulates that the University maintain
and house the collection for use by all U.S. citizens. The collectio.n
also contains approximately 35,000 Michigan government
publications.

Waldo Library also houses map and record collections. It has an
excellent map library that includes over 135,000 sheet maps and
atlases, making this the second largest academic map library within
the State. Nearly 5,900 items were added in 1975. The circulating
record collection, available to all students through Waldo, contains
more than 2,100 phonodiscs including classical and popular
musicspoken work, and document,. L.4:.

The Archives and Regional History Collections in Waldo
Library house over 5,900 books related to Michigan and over 2,300
reels of microfilm, one-half of which deal with regional history, in
addition to the official records of the University and all master's
theses, specialist projects, and doctoral dissertations completed at
Western. The collection also includes documents, books,
newspapers, and manuscripts relating to the history of Southwest
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Michigan, as well as more than 60 taped interviews concerning
regional history. Access to records of State government agencies is
provided through documents deposited by the Michigan Historical
Commission. Approximately 95 percent of the holdings of the Ar-
chives and Regional History Collections are original materials, not
duplicated elsewhere.

The Laboratory Library is located within the School of
Librarianship on the second floor of Waldo Library. It contains the
professional collection of 1:,,00ks wad periodicals on library science
and related fields of edu;,..atil,n. management, printing, and book-
making, as well as the Children's and Young Adult Literature
Collection. Graduate students in the School of Librarianship per-
form the cataloguing, clerical, and reference functions.

Three of the four specialized libraries at Western, although
physically separate from Waldo Library, may be considered ex-
tensions of the main library, since many of their functions are per.
formed in the central office. The Waldo staff is responsible for all
cataloguing, interlibrary loans, and acquisition of new

publications.
One of these specialized libraries, the Busirm:sii Library, is

located in North Hall on the East Campus and servc.4 the Coflege of
Business. On the graduate level this involves of an MBA
program for more than 500 graduate studenti. 14 visitation
report from the American Association of Schools of
Business indicated that the research materials the Business
Library were sufficient to support the pke..fnel tvidergraduate
program but had to be expanded for accredhl.:.seloti of the graduate
program. Overall, the Business Library provides basic materials in
all areas of business with a total collection t'si 1Z,;899 volumes. In ad-
dition to the basic volumes, the library mai.ltains a closed reserve
collection for high demand materials, as *.ci-t) as extensive pamphlet
holdings, government documents, and annual corporate reports,
which have been collected since 1962 and include the Fortune 500
listings. These reports are contributed to the library free of charge.
Over the past few years approximately $40,000 has been spent on
back files of periodicals and out-of-print tides. MI sets of important
journals are now complete and include nearls 500 subscriptions.
Many of the periodicals are available in microfilm, as is the collec:
tion of 368 theses and dissertations.

Another specialized library is the Music Library, which serves
graduate students enrolled in performing arts curricula. This



library, located in Maybee Hall, houses all books and periodicals in
the M classification (19,822 voIumes),-103 related periodical sub-
scriptions, and approxiiiiately 65 theses and dissertation
microfilms. The library also has a collection of 7,777 records and
tapes including tapes of faculty recitals and concerts. Soon to be ad-
ded are tapes of graduate student recitals.

The Physical Sciences Library, a third sperialized library, in-
cludes 44,785 volumes, one-half in mathematics and one-fourth
each in physics and geology. Of the 614 periodicals available, ap-
proximately 400 are related to maThematics. At present a limited
number of microfilms are oil file. Also available are numerous
pamphlets provided free-of-charge by state geological societies.

A fourth specialized library is the Library of the Institute of
Cistercian Studies. Located in Hillside Apartments West, it has ex-
tensive collections in the fields of medieval history and theology,
particularly in monastic history and spirituality, in addition to a
rare book collection of manuscripts and early printed books. The
collections provide resource; for graduate students and faculty in
the Medieval Institute and in the Departments of History,
Languages, Religion, Philosophy, and Communication Arts and
Sciences. The library is, in actuality, an adjunct to Waldo Library
with some services provided by Waldo, but in every other respect is
autonomous.

A fifth specialized library is the Educational Resources Center
(ERC). Located in Sangren Hall, it houses an academic collection
of approximately 50,000 volumes, including research materials in
education, witia supplementary materials in psychology and
sociology. An additional 12,000 volumes of curriculum materials in
all subject areas in elementary and secondary education are
available. The ERC collection of periodicals includes current sub-
scriptions to 511 journals in education and related disciplines. The
ERC also houses federal and state government documents in
education, as well as general and specific encyclopedias and die-
tionaries.

In addition to inadequate funding for acquisitions, Western's
library system would also appear to have insufficient book shelves
and seats for library users. In Waldo Library seating capacity drop-
ped from 1,954 stationr, in 1969 to 1,017 stations in mid-1976. Only
38 faculty and graduate carrels and 30 assigned study rooms were
available at that time. Currently, space for storage and study areas
is particularly critical in the Business Library and in the Music
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Library. In the Business Library only 199 seats are available, with
no space for individual carrels or study rooms for either graduai-ef
students or faculty. In the Music Library lack of space has meant
that back issues of some periodicals must be stored in Waldo
Library and that all .7sicrofilrns must be taken to the microfilm
readers in Waldo. Although ERC has a seating capacity of 250,
only 8 carrels are available, with no provisions for individually
assigned carrels for either faculty or graduate students. In all the
library facilities, the lack of carrels or assigned study space for in-
dividual use is unfortunate. However, the rate of usage of the
available space, 15 percent, seems inordinately low for a graduate
student population of over 5,000 and would suggest the need for
further investigation. In addition, although seating capacity has
dropped since 1969, maximum utilization of seats is rare.

Owing to the currem financial climate of the State, it is not
unexpected to find that Waldo Library and all of !he specialized
libraries are experiencing budget shortages. Since sefrices and
facilities at Western are not concentrated in a singl location, it is
tempting to argue that centralization of the library facilities and
services w- he the most logical solution to budget shortages. In-
deed, centralization would reduce the need for hiring professional
staff. However, there are programmatic arguments in favor of the
present somewhat decentralized system. Further, to embark on a
program of centralizationrequiring a completely new physical
facilityat a time when the need for programs and library
acquisitions is more crucial is questionable.

36. Therefore, the Committee recommends that the
University, in conjunction with a review of
graduate programs, study its policy of acquiring
library materials so that it can develop priolities
for acquisitions in those areas with strong
graduate programs. In order to support graduate
programs, Western must become increasingly
selective in its purchases, not seeking to beedrne a
library of both breadth and depth but a library
of selected strengths.

37. The Committee also recommends that the
University maintain the current semi-
centralized system of libraries and conduct a



study of library usage to investigate user satisfac-
don, space udlization, and services provided.
The University should discourage further
decentralization of resources from Waldo
Library.

Instructional Communications

The Division of Instructional Communications provides services
that supplement library resources and classroom instruction. These
include television services (taping service, production service,
public television service, TV program library, and consultation ser-
vices), motion picture services, w,Adio services, Multiple-Audio
Distribution System (MAD), photogcaphic sc:rvices, technical ser-
vices, graphic services, and WMUK radio. The Office of In-
s; ructional Development is ak,-,t1,1art of the Division of Instructional
Communications.

As all disciplines have increasingly incorporated audio-visual
aids into classroom instruction, the xleed for effective distribution of
up-to-date and reliably rnPAtainctl equipment has become critical.
At present audio-visual eql4pment is distributed primarily through
the audio-visual area of the Division of Instructional Com-
munications znd is housed in Dunbar Hall. Additional points of
distribution are the Physical Sciences Library, for use in Rood Hall
and Everett Tower, and the Business Library, for the use of the
College of Business faculty on East Campus. Equipment for the use
of the CO Lgc of Education faculty is distributed through the
Educational Resources Center. All equipment maintenance is
budgeted through the Division of Instructional Communications,
and all equipment muss. "oe sent to the Audio-Visual Center in
Waldo Library for maintenance. The Audio-Visual Center also
maintains a film, filmstrip, and recordings library, as well as a
limited slide library. Operators of audio-visuaI equipment are fur-
nished by this office.

In addition to the services provided through the Division of In-
structional Communications, the Educational Resources Center
(ERC) in the College of Education also provides some similar ser-
vices to both faculty and students in the College of Education and in
other colleges. Two primary facilities are available through ERC:
1) graphic services, supervised by a graphic specialist, provide ser-
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vices to the College of Education faculty and graduate students; 2)_
the Learning Laboratory, supervised by a person with a Master of
Arts degree in audio-visual education, is available for faculty and
students to produce their own work. This is the only such facility in
the University. In addition, ERC has a collection of over 4,000
items, including 16 mm. films, 8 mm. film loops, film strips, disc
and tape recordings, flat picture sets and charts, multimedia kits,
and slide sets. The 16 mm. films and film strips are available to any
faculty member.

To help Western faculty to improve the quality of instruction
and to provide assistance in researching and developing new
educational methods, the Office of Instructional Development
(OID) was established in 1972. The objectives of the OID include:
facilitating on-going instructional programs ; developing and
promoting instructional innovations; determining, with other
Uni versity agencies, the quality of instructional programs; and
promoting and improving instructional support services at
Western. In addition, this office offers assistance to those writing
proposals for instructional development grants, identifies the ap-
propriate funding agencies or foundations, and undertakes initial
inquiries about current funding policies at the request of faculty
members. Final submission of proposals is through the Office of
Research Services. Workshops, retreats, and presentations by
visiting authorities in instructional development are part of the
faculty enrichment program planned by OID. Individual con-
sultant services for faculty members, faculty committees, or depart-
ments are also provided on request.

Faculty members who have special Instructional Development
projects can be assigned a student assistant to help complete the
work. Assistantships normally carry a $100 grant per semester; as
much as $50 for materials and supplies may also be granted. In
special cases, student interns can be assigried, under the direction of
the OID, to help with selected projects. In the future OID may sup-
port student teaching apprentices.

The OID seeks funds to promote additional services. One is
granting Faculty Assigned Time fellowships that will include funds
for travel, supplies, material, equipment. and student assistants so
that a faculty member may have released time to work on In-
structional Development projects. Another is bearing the cost of
visiting authorities in instructional development. Still another is
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matching funds for faculty to
'"77 -development programs.

The Committee recommends that the University
undertake a thorough study of the purposes, ser-
vices, and funding of the Office of Instructional
Development and eliminate any duplication of
services with those of other, campus agencies.
Moreover, the University should strive to
acquaint the University community with the
services of the Division of Instructional Com-
mun ications.

Continuing Education Facilities

As Western's sphere of influence and its emphasis on lifelong
learning increase, it must take its off-campus course:: more
seriously. Increasingly, graduate students will satisfy degree
requirements through off-campus courses. It is, therefore, essential
that high standards be maintained in off-campus classes. It is vital
that students have access to adequate library resources, computer
facilitiei, laboratory space, and equipment. At present, classes are
being taught at centers which cannot duplicate on-campus
facilities. This situation is entirely unsatisfactory.

Library needs are met somewhat more satisfactorily than corn-
puter and equipment demands. The library facilities maintained at
Western's Continuing Education centers are funded through Waldo
Library. The libraries in Benton Harbor, Muskegon, and Battle
Creek are relatively small and provide only small collections of
volumes and periodicals. The Grand Rapids Extension Library
houses a permanent collection of about 1,500 volumes and a
rotating collection of approximately that same number. In both
Battle Creek and Grand Rapids, cooperative arrangements have
been made with the area community colleges for facilities. The
budget for development of Continuing Education center libraries
appears to have declined dramatically since 1971, although this is
partially explained by the fact that the purchase of many basic
reference books was a one-time expenditure. The budget dropped
from $7,652 in 1971-72 to $4,957 in 1973-74a period of time in

89



which graduate student enrollment in off-campus dasses actually
rose.

In addition to facilities for students, all Continuing Education
centers mast be provided with adequate equipment for classroom
instruction. The situation seems to be especially critical in Grand
Rapids where the University Consortium provides only minimal
assistance and where the extension center can no longer borrow
equipment from Grand Rapids Junior College. ,

39. Therefore, the Committee recommends that the
University provide its Continuing Education
centers with the library resources, computer
facilities, laboratory space and equipment, and
other instructional tools needed to meet the
growing demand for lifelong education.
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CHAPTER IX

COMMUNITY SERVICE AND CONTINUING EDUCATION

Recognii.ng the importance of reciprocity between Western
and the surrounding communities, the Committee emphasized
community service and continuing education in both its purpose
and mission statements. The Committee thought that in the next
decade the vitality of the University would largely depend on how it
related to tEe needsof these communities. Responding to some im-
mediate community needs, for example, the University could ren-
der valuable technical assistance to private and governmental sec-
tors, help solve social problems, and give all citizens the opportunity
for lifelong learning. Thus, in an attempt to gain insight into the
present and future status of community service and continuing
education, the Committee conducted studies and made subsequent
recommendations in these areas.

Community Service

To describe the current state of community service at Western,
the Committee conducted a survey of University administrators
(deans, department chairmen, and directors of centers and in-
stitutes), faculty, and 141 business, governmental, and other com-
munity organizations (such as school systems, foundations, and
social service agencies). The results of the survey disclosed that 64
percent of the center and institute directors thought that their cen-
ter or institute had a community service component. Of those Who
responded to the faculty questionnaire, 71 percent indicated some
current involvement in community service. The responses from
community organizations outside the University revealed that a
high percentage of respondents had previous involvement with
Western's community service activities and desired more in the
future. The survey also showed that there were many different con-
cepts of "service," which then led the Committee to frame a
definition which would have general applici:bility.

The Committee defined community service as any University ac-
tivity intended to have a positive impact on the community. Com-
munity servicenot necessarily involving monetary reim-
bursement could include one or all of the following: 1) Any ser-
vice rendered to a community outside the University that related
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directly to one's discipline or to the use of the Univezsity's physical
resources. For example, the Institute of Public Affairs has provided
a variety of consulting services to the Southcentral Michigan Plan-.
ning and Development Council of Region HI and is also preparing,
an environmental assessment of the Kalamazoo-Black-Macatawa-
Paw Paw River Basin for the U.S. Department of Agriculture's Soil
Conservadon Service. In addition, the Center for Sociological
Research has helped to evaluate Kalamazoo County's IMPAC
program (Improved Misdemeanor Program f^:r Administration and
Caseflow), whkh seeks to streamline the entire procedural structure ,

of the County's criminal justice system fol. misdemeanors. 2) All ac-
tivities arising from one's University affiliation, whether or not these
activities originated with one's discipline. To mention a few exam-
ples, the Dean of the College of Fine Arts has served as the Vice
Chairman of the Michigan Council of the Arts, and the Dean of
The Graduate College has served as President of both the Michigan
Chapter and the Midwest Region of the American Association Of
Workers for the Etlind. 3) Any mutually initiated and mutually
beneficial activities that contributed to the development and main-
tenance of productive relationships between the University and the
community..For example, the Division of Continuing Education
has assisted school districts in southern Michigan by training over
7,000 school bus drivers annually and by initiating an education
program for students on school bus safety. In addition, the Univer-
sity sponsored the Para-School Learning Center, which offered
tutoring, counseling, and training services ibr students and parents
of students experiencing academic and behavioral difficulties in the
Kalamazoo schools. Also, the Business Research and S..1rvice In-
stitute offers training programs in management to businesses in
southwestern Michigan.

Although Western is currently involved in some community ser-
vice activities, more can and should be done. The University lacks
an organizedapproach to community service. It has no mechanism
by which to inform the community of its resources, to gather in-
formation on community needs, to integrate the facilitieslodging,
food, and meeting rooms necessary to accommodate conferences,
or to provide an inventory of skills and talent within the University.
This is particularly regrettable when one considers the responses
from the 141 businew, governmental, and other community
organizations. Whereas many of these are already interacting with



individual faculty members, departments or
sistently call for more interaction.

40. Therefore, the Committee recommends that the
University adopt a policy toward and public,ze
its commitment to community, service. The
University should also encourage, promote, and
reward the faculty for community service. Fur-
thermore, the University should publish and
distribute an annual report of its contributions
to community service.

Continuing Education

Because of a growing awareness that learning is a lifelong
process and not merely the earning of degrees within limited time
periods. Western must address itself to this trend at all levels. At the
graduate level enrollments are increasing because many jobs
demand more specialized knowledge, and for many students off-
campus graduate study is more convenient than the traditional
residential study on campus. To illustrate, a growing number of
Westt.srn's graduate students are involved in off-campus study. (See
Table 13 fur thi:se enrollment figures.) Currently, these students are

TABLE 13

Graduate Student Enrollments and Credit Hours
Produced in Continuing Education Courses, 1970-71 to 1974-75

1970-71 1971-72 1972-73 1973-74.- 1974-75

Enrollments 3,512 3,435 4,134 4,132 4,893
Credit Hours 9,922 9,995 11,902 12,436 14,187

admitted under the same procedures and requirements as on-
campus students. A staff member from The Graduate College ad-
vises them, as well as faculty members from the many departments
offering off-campus course,. The registration requirements are the
same for all graduate students on or off campus.
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There are some problems, however. One is that off-campUs-
students do not always have access to computers, libraries, and,
laboratory facilities which are necessary for graduate course work
and research. This, of course, prevents some departments from of-.
fering courses for which there are willing students, and this makes it
difficult for off-campus students to complete a degree program.
Another problem lies in the Permission-To-Take-Classes (PTC)
enrollment status. Certainly the PTC status is ideal for opening a
variety of classes to non-traditional students, but it should not be
abused ; that is, the University should continue to limit the number
of credits earned on PTC status in a degree program. A thin.?
problem centers on the tendency of many departments to offer
discrete courses off campus rather than chose necessary to a well-
planned program leading to a degree.

41. Therefore, the Committee recommends that
departments offering off-campus course work be
encouraged, where appropriate, to develop plan-
ned sequences of courses leading to a degree.
Moreover, the University shouM provide the
necessary instructional resources to meet the
growing demand for off-campus courses.

In order to attract off-campus graduate students the Division of
Continuing Education has attempted to coordinate recruiting ac-
tivities: 1) It has compiled a master mailing list, including ap-
proximately 15,000 names of potential students in all disciplines. 2)
It has urged off-campus Center directors to be alert for any poten-
tial student and organizational demand for courses. 3) It also has
adopted a policy which encourages colleges and departments to
develop their own recruiting programs.

It would thus appear that the chief responsibilities of the
Division of Continuing Education are to serve as a medium through
which those on campus can communicate with those off campus
and to assist the colleges and departments, when needed, with their
planning of courses.

42. Therefore, the Committee urges that the
University study alternative approaches to fund-
ing its Continuing Education activities so that



Western can meet its coMmitment to lifelong
education.

Reorganization of
Community Service and Continuing Educelon

To fulfill many of its missions (See Chapter III) and to enhance
its long-term survival, the University needs to expand its in-
volvement in community service.

43. Therefore, the Committee recommends the
establishment of the position of Associate Vice
President for Community Servicewho 41so will
be the Dean of Continuing Educationwithin
the Office of the Vice President for Academic
Affairs. (See Figure 6 for the proposed
organizational chart.) In order to c--..sure an
organized, planned approach to community ser-
vice and continuing education, he should be
assisted by the Director ef Community Service
and the Director of Continuing Education.
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The rapid growth of graduate education at Western is one
significant theme in this report. The increase in on-campus
enrollment from 147 in Fall, 1939 to 4,139 in Fill, 1974; the
development of 65 graduate programs at the master's, specialist,

' and doctoral levels by 1974; and the 900 percent increase in the
number of degrees granted from the 146 in 1952-53 to the 1,460 in
1973-74 attest dramatically to the growth of graduate education at
Western, as well as to this University's willingness and ability to
respond to the educational needs of Michigan's citizens. The fact
that nearly one of every four students studying on the Kalamazoo
campus is a graduate student reflects just how important graduate
education has become at Western in a relatively short time.

Because of the recognized importance of graduate education
and its essential related activities of research and community ser-
vice, the Committee paid particular attention to the organization of
these activities. The Committee found widespread recognition of
the significance of these activities and of the need for leadership to
coordinate them and to advocate their importance throughout the
University and at the highest levels. Thus. the Committee also em-
phasized the need for a major reorganization of the Office of the
Vice President for Academic Affairs by creating two additional
positions: an Associate Vice President for Research, who also will
be the Dean of The Graduate College, and an Associate Vice
President for Community Service, who also will be the Dean of Con-
tmuing Education.

Another major theme is the need to bolster and maintain the
high standads of academic excellence and integrity that have been
the hallmark of American graduate education. The report of the
Task Force on Graduate Education refers to "a general public disaf-
fection" with higher education because of an "erosion of higher
educational standards and quality at all higher levels,"15which may
help to explain shifting legislative priorities in Michigan and the
decline in the percentage of state appropriations for colleges and
universities in the decade from 1966-67 to 1975-76. Reports by state



departments of education throughout the nation have reached
similar condusic-ns.

The first and best known of these was the report, "Master's
Degrees in the State of New York, 1969-70."I 6 It expressed deep
concern with the lack of quality that accompanied the rapid ex-
pansion in graduate education and criticized many ill-conceived
and loosely administe i programs, the standards for student and
faculty performance waich varied markedly from one program to
another, the blurring of the distinction between undergraduate and
graduate study by the reliance on courses which primarily enroll
undergraduates, the lack of good academic advising, the frequent
lack of expected academic qualifications by faculty, the limited aid
for research, scheduling practices which made it difficult for part-
time students to proceed systematically through a planned and
coherent curriculum, the admission and matriculation of some
students with very modest records, and the absence of any in-
tegrating and/or culminating experience in many programs, which
required solely a specified number of credit hours earned with
grades of B or better. The Committee has identified many of these
same criticisms in th;- report.

As mentioned he Preface, this report represents a begin-
ninga point of , .;arture. It will initiate a debate on the mission
of graduate education at Western, the need to identify our areas of
special strength, Lind then an effort to develop these strengths in
areas where Western can make a unique contribution. Thus, the
report doubtless will have an impact on the setting of Western's
priorities for the future. The report also will stimulate a discussion
of the need for many changes in graduate education, such as ad-
mission criteria and the need for expanded access to graduate
education, the desperate need for adequate supply and equipment
funds, and, as suggested by the final report of the National Board
on Graduate Education, the need for alternative forms of graduate
education to serve the non:traditional studentsolder students,
fully-employed students, part-time students, non-residential stu-
dents, and professionals who wish to upgrade their knowledge and
skills without earning another degreewho "hold the promise for
growth and expansion in graduate education during the next
decade."I7

16 State Education Department. The Univrnity of the State of New York. "Master's Degrees In The
State of New York" (Albany: 19721.

17 National Board on Graduate Education. Outlook and Opportuntticr for Graduate Education
(Washington. D.C.: National Academy of Science. 1975. 1 p. 40.
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Of the many topics identified by the Committee for further
study, none is more important than the need for a review and
evaluation of graduate programs. President Miller instructed the
Committee to conduct a comprehensive self-study, similar to the
earlier C.U.E. report, rather than an evaluation of the strengths
and weaknesses of individual programs. However, such a review
should be the next step: every graduate program at Western should
undergo a rigorous, systematic, and periodic evaluation "the good
ones to demonstrate their known quality, the poorer ones either to
establish or reestablish an acceptable level of quality or to dismantle
them in favor of bolstering the quality of others.""There has been
a steady increase nationally in questions asked by state legislatures
about graduate program costs and quality and in requests for the
review of new and existing programs. The State Board of Et:ucation
in Michigan recently called for periodic comprehensive reviews of
programs "in order to avoid undue proliferation of high-cost
specialized graduate programs, and to limit such programs to a
restricted number of institutions equipped to conduct such
programs on a quality basis."I9 The Committee believes that the
greatest responsibility for adapting to changing circumstances lies
within the University and sees the need for an internal review of
Western's programs. As stated by the Task Force on Graduate
Education, such self-examinations

will ultimately restore the confidence and consequent support needed if
higher education is to serve society as it alone is capable. Graduate
education, which is in the public 4.mage entirely too dedicated to teaching
more and more about less and less, must be especially self-critical and self-
correcting. The halo effect is well recognized through which strong graduate
disciplines reflect credit upon those that are less than demanding in point of
the student's time, energy, and intellect. Surely the recent decline of public
confidence requires a recognition also of the reverse halo effect, whereby
inevitably degrees awarded in graduate programs of lower standards and
less rigor are bound to have a deteriorating impact on the image of and
respect for all graduate degrees:"

19 Task Force on Graduate Education. p. 26.

19 State Board of Education. ''./1 Susternent of State Board of Education Policies on Appropriations to
Support Major Programs in Institutions of Higher Education for Fiscal Year l 976.7r (April 6. 1976).

20 Task Force on Graduate Education, p. 23.



. In order to help Western prepare for the future, the All-
,- University Committee on Graduate and Professional Education

urges the University to continue this process of self-examination,
and requests the President and the University community to con-
sider carefully and to implement the following recommendations,
which can also be found elsewhere in the report :

I. The Graduate College should develop a procedure to determine
student needs periodically and a system to collect and report data
on graduate students. Furthermore, The Graduate College and in-
dividual departments should take special note of the needs of the
part-time and the PTC student.

2. The University should strengthen its recruitment program to en-
sure high caliber graduate students who reflect (a) diversified
ethnic, social, and cultural interests and (b) regional, national, and
international representations.

S. Each department should develop and submit to the Affirmative
Action Coordinating Committee an affirmative action plan for im-
mediate implementation.

4. The Graduate Studies Council should examine critically the
criteria for admission to graduate programs, which inchtde the use
of the Graduate Record Examination and other national stan-
dardized examinations, the English Qualifying Examination, and
the grade point average level.

5. The University should make a serious commitment to increase
finandal support for student and faculty research. The University
should also encourage an atmosphere in which teaching and re-
search complement one anotherindeed, are necessary to one
another.

6. Western also should explore ways of providing greater financial
support for graduate students, particularly for the part-time
student.

7. Each department and college should maintain files on the
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placement of graduate students and develop follow-up procedures
so that they can evaluate and modify programs where necessary.

8. The Graduate Studies Council should discontinue the residency
requirement for all graduate programs and individual departments
and colleges should determine the need forand, where ap-
propri ate, establishwhatever residency requirements are
necessary to meet specific educational objectives.

9. All graduate departments should establish clear procedures for
the academic advising of students, and notify students about them
at the time of their admission to various departments. In addition,
The Graduate College should develop for advisors a handbook of
the College's policies, procedures, and forms, as well as provide
periodic in-service training for advisors.

10. The Graduate College and all graduate departments should
provide adequate orientation to the University and to graduate
programs within departments.

11. The Graduate College should update The Graduate College
Bulletin periodically 50 that it communicates accurately and
thoroughly the nature of graduate programs at Western. This
should include the goals, the admission and graduation
requirements, the operational procedures, and the size (the number
of students and faculty) of each program. In addition, a letter from
the department to the student informing him of admission should
clearly specify departmental requirements.

12. Each department requiring master's theses, specialist projects,
or doctoral dissertations should describe its policies and practices to
the student, advisor, committee, and The Graduate College in for-
mal written statements. In addition, each department and its
respective college should be responsible for the quality of student
work and The Graduate College should be responsible for assuring
proper format and style.

13. All doctoral committees should include a faculty member from
a related cognate field who has been approved by the student's
department, the college, and The Graduate College.
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14. Each department should set up a procedure that will help
graduate students and their advisors develop a carefully planned,
coherent program of study. Further, departments should require
students at each degree level to complete an appropriate capstone
experience.

15. All 500-level courses should be treated as graduate courses
available to graduate students and academically qualified un-
dergraduates of junior and senior class standing only. Furthermore.
at least two-thirds of the courses taken in each graduate program
should be limited to grnduate students alone.

16. Classes should be scheduled more favorably to accommodate
graduate students. Such a policy must recognize that many
graduate students attend put-time, that many prefer to enroll in
the spring and summer session:, zsr.d that many need to take courses
in sequence to fulfill requirements. The Bulletin should designate
in which terms required courses will be offered.

17. The grading scale adopted by the Graduate Studies Council on
February 17, 1972, and featuring grades of AB and BC, should be
implemented:

Grade Honor Points

A 4.0
AB 3.5

3.0
BC 2.5

2.0
0

W
CR
NC

18. The Graduate Studies Council should review the policy of per-
mitting master's degree students to include up to six hours of ap-
proved course work at the 300- and 400-levels in a graduate
program .
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19. The Graduate College should encourage academic units to
develop and implement strong interdisciplinary programs.

20. Each department should maintain or obtain full accreditation
for its graduate programs. This, of course, assumes adequate finan-
cial support by the University.

21. The definition of graduate faculty and the criteria for mem-
bership should be reviewed and clarified by the Graduate Studies
Council, in close cooperation with departments and colleges.

22. Each department and college should review and clarify its ex-
pectations of its graduate faculty with regard to their involvement
in teaching, research, community service, and other academic and
professional activities of the University, and then publish a
statement of expectations, after it has been reviewed and approved
by the Graduate Studies Council.

23. Each departmen t and college should establish procedures,
based on its statement of expectations, to review and evaluate
periodically the performance of its graduate faculty.

24. The University through the Office of the Vice President for
Academic Affairs, each college, and department should
vigorously encourage, support, and reward research and other
creative endeavors. The Committee also reaffirms the findings of
earlier studies of research activity at Western, such as the Farris
Report, and urges the implementation of many of their recom-
mendations. Moreover, the University should recognize the im-
portance of interdisciplinary activities and encourage faculty par-
ticipation in them, sponsor in-service training programs to assist in
the development of re-training of faculty for research and other
creative endeavors, and make consulting services avaiiiible to
faculty who need assistance in initiating research.

25. The Graduate College and the Graduate Studies Council
should review their policies and procedures to determine how to f:n-
courage more departmental autonomy in the administration of. H.

graduate programs. The responsibility for quality control and
academic integrity of graduate programs should reside in the
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epartments and their respective colleges, as well as in The
Graduate College.

26. The Graduate College should prepare a manual explicating the
,policies and procedures of the 'Graduate Studie.!s Council and The
Graduate College. Such a document would form the basis for the

,operating relationships between the faculty, departments, schools,
and colleges and the Graduate Studies Council and The Graduate
College.

27. The Graduate Studies Council should develop guidelines,
criteria, and procedures for the systematic and periodic review-of
all graduate programs.

28. The University should establish a new administrative position
of Associate Vice President for Researchwho also will be the Dean
of The Graduate Collegewithin the Office of the Vice President
for Academic Affairs. In order to coordinate the development of
policies supportive of graduate education and research, this person
also should chair both the Graduate Studies Council and the
Research Policies Council. Assistance should be provided by three
associate deans with responsibilities in the areas of research
devdopment, graduate student services, and program develop-
ment.

29. The University should conduct a study of computer services on
campus, focusing on making more efficient use of the present
machinery and in-house programming expertise. The study should
examine the feasibility of inteffrating administratively the two
major computer centers and of creating a single body to monitor
priorities in usage, budget, and equipment.

30. The Advisory Committee for Academic Computers and Com-
puter Training should be renamed the Advisory Committee for
Computer Training and the Academic Use of Computers. It should
continue to operate as an advisory group in the areas of academic
computer systems operation and computer instruction, with its
range broadened to include all computer facilities on campus.

31. The Computer Cent:r should establish and maintain a group
of public terminals at a minimum of two locations on campus, in



addition to those currently in the Computer Center area. It should
also establish a public remote batch terminal on East Campus.

32. The University should continue to organize academic computer
services on a University-wide basis, like those of the University
Libraries, to provide and encourage computer use in research and
graduate instruction by faculty and graduate students.

33. The University should develop a plan to fund laboratory equip-
ment and supplies adequately and to replace inadequate, obsolete
equipment. If the necessary funding is not available, the University
must determine actual program costs and make considered, firm
decisions about the viability of each of its graduate programs.

34. The University should establish an amortization fund to
replace equipment when necessary.

35. The University should study the present system of apportioning
equipment costs to departmental budgets as opposed to ap-
portioning them to larger administrative units.

56. The University, in conjunction with a review of graduate
programs, should study its policy of acquiring library materials so
that it can develop priorities for acquisitions in those areas with
strong graduate programs. In order to support graduate programs,
Western must become increasingly selective in its purchases, not
seeking to become a library of both breadth and depth but a library
of selected strengths.

37. The University should maintain the current semi-centralized
system of libraries and conduct a study of library usage to in-
vestigate user satisfaction, space utilization, and services provided.
The University should discourage further decentralization of
resources from Waldo Library.

38. The University should undertake a thorough study of the pur-
poses, services, and funding of the Office of Instructional Develop-
ment and eliminate any duplication of services with those of other
campus agencies. Moreover, the University should strive to
acquaint the University community with services of the Division of
Instructional Communications.
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. The University should provide its Continuing Education cen-
ters with the library resources, computer facilities, laboratozy space
and equipment and other instructional tools needed to meet the
growing demand for lifelong education.

40. The University should adopt a policy toward and publicize its
commitment to community service. The University should also en-
courage, promote, and reward the faculty for community service.
Furthermore, the University should publish and distribute an an-
nual report of its contributions to --,ommunity service.

41. Departments offering off-campus work should be encouraged,
where appropriate, to develop planned sequences of courses leading
to a degree. Moreover, the University should provide the necessary
instructional resources to meet the growing demand for off-campus
courses.

42. The University should study alternative approaches to funding
its Continuing Education activities so that Western can meet its
commitment to lifelong education.

43. The University should establish the position of Associate Vice
President for Community Servicewho also will be the Dean of
Continuing Educationwithin the Office of the Vice President for
Academic Affairs. In order to ensure an organized, planned ap-
proach to community service and continuing education, he should
be assisted by the Director of Community Service and the Director
of Continuing Education.
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by Progiarii,:begree:Leiiel;':-.14 sex;

Fall Seniester,.107

gram Mister's SpeCialist --Doctora . Degree
Gand

z,,N!

F

21 8
9.. 10 ,*

.ARG
AVM 24 19
11I0 56 18
CAS 35 29

CHM 21 7
C7P 146 78
CSC 20 5

.-ECN 35 19
EDL 97 37
ENG 15 27
ESC 6 1

GEO 22 2
GLG 8 2
HEG 1 34
HST 30 10
HTB 2 18
IAS 13 5
LAN 10 22
LIG 42 163
MBA 188 20
MFA 9 9
MMS 7 7
MOT 11 21
MPA 25 7
MSB 5
MSW 48

, MTH 17
MUG 7
ND 1

OMS 16 8

54
6

21

4
15 10 30

16 44 24

22 ,.10

9 10.
2 4 8
1 , 25- 20

3 2 59 '20.
1 36 . 29

:3

3 28: 7 . . ,...-

4 1 195 195 3903 tl

21 5 -26-
3 1 38 10 .48!t-,0'

13 6 170 71 241,
1 1 16 28 44

1

6 1 7,
23 3 26",

9 2 11:
2 36

34 10 44'''
3 18 2

18 8 26',
10 22 32:15'

47 170 217::
207 20 227....:

11 11
7 7 14 '.

11

35
5

2 2. 50
27

7
15 12 16

16

21
7

56
7

21
12
8

5,.
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,- APPENDTKA ,
(Continued)

Non-
f,,,Program Master's Specialist DOctoral Degree Total Total

'

t'

t,0

, ' Grand'.

F M FM FM FM
;ORG 8 1 9
:PHI' 8 1 9
:PIP 1 1 1
, PSC 33 9 10 43 9 52
PSE 4 1 5 5

....,,PSY 110 56 3 4 113 60 173
PTC 1

.. ..

, - 387 347 387 348 735
SCD 4 6 1 10 1 11
SOC 27 14 21 5 3 51 19 70
SPE 17 65 1 1 17 44 35 110 145
SPA 13 64 3 13 67 80
SPY 6 10 5 3 1 12 13 25
STA 6 1 6 1 7
TAT 2 , 1 1 2 2 4
TBE 20 26 2 3 2 1 24 30 54
TCC 49 25 00 49 27 76
TCD 10 19 3 2 13 21 34
TDE 4 4 4

.',.TEC 52 7 59 59TEL 29 120 1 2 30 122 152
TGS 1 1 1
THE 11

. 11 11 '' :,:4.

TIE 35 1 1 36 1 37
TJH 12 9 2 12 11 23
TMA 6 6 1 .6 7 13
TMU 7 6 7 6 . 13
TOE 6 12 6 12 18
TPE 29 15 4 1 33 16 49
TRE 20 171 9 20 180 200
TSI 23 8 6 29 8 .37
TSS,' 9 2 9 2 11...

Total
Giads. . 1,496 1,416 55 24 112 36 538 462 ,2,201 1,938 4,139 ;...,.,

2,912 79 148 1,000 ,

..- ..

,

Note: Program abbreviations follow this appendix.
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IP4=f , anon M rOvernent

aperi4apicp::
L-Psycholo

,

HW-Chenlistry
; & Personnel ,

,

SC.Computer Science

EDL-.--&-..icational Leadership
ENG'7-English

; ESCEarth Science
GEOGeography
GLG Geology

. HEG Home Economics
HSTHistory
HTB Rehabilitation Teaching
IAS International & Area Studies
LAN Languages, Modern & Classical
LIG -L Librarianship

MBA Business Administration
MFA Fine Arts
MMS Medieval Studies
MOTOccupational Therapy
MPA Public Administration
MSB Business
MSW Social Work
MTHMathematics
mudMusic

. NDNon-Degree
OMS Orientation & Mobility Specialist TSS Teaching of Social Science ,

zr.PeTtnissidriltil

'soc
,

SPE -:-SpecF1..:EdUe'itiOn

-SPALLSpeechTitholOgy&-Aucliology.p7,1;

STA --:Statistics;''=

TATTeaching of Art
TBEL:Teaching of Business EdUeatiOn
TCC Teaching in the,,:

'Community College
TCD-4eaching of EducaiiOnliy.:iiiiit,

Economically DiiadVintaged:
.TDETeathing of DistribUtive Educatri.19
TEC TechnologY
TELTeaching in the Elementary:S41

>-TGS Teaching of General Speech
THE L-Teaching of Home Economics
TIETeaching of-Industrial Educatia%A
TJH Teaching in. the Junior High*I:061;
1-MA Teaching of Matheniatics..'
Tftg..!.; Teaching of Music
TOETeaching of English

,

_TPETe:tzling of Physic.-xl Education:
TR:E.Teaching of Reading
TSI Teaching of Sciedce

ORG Operations Research

"
'T':4;4
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E4c
Srit0
:GLG

tEc

, HST
gHTB

4.1:.AN

i;4MBA
iMFA
hIMS
.MOT
MPA
DOB

31
19
12
44
75

349
60
34
25
46

205
42

7
26
11

1

34
43
19
26
30

211
223

22
14
30
35

5
82
34
26
27
24
8
9
1

52
5

168
704

10

'45

390

35
26
48

241
44
7
26
11

1

37
44
21
26
32

217
227

32
42"
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ThE 52
TCC 72

CD 32.
TDE 4
TEC 57
TEL 149
TGS 10
THE 10
TIE 36
13}1 23
TMA 13
TMU 12
TOE 17
TPE 48
TSI 36
TSS 11

3,910 180 4,139?:!.

Key
IN White or Other 0 Oriental-American
B Afro-American, Black PPuerto Rican
IAmerican Indian S Spanish Surnamed
MMexican-Arnerican

;4';



APPENDIX

GeograPhical Origin of Michigan
Graduate Students by County,

Fall Semester, 1974

Alcona 0 Gratiot 1 Missauke 0
Alger 1 Hillsdale-13 Monroe-5
Allegan 154 Houghton 2 Montcalm 6
Alpena-2 Huron 6 Montmorency-0
Antrim 0 Ingham 42 Muskegon 77
Aren ac 0 Ionia 14 Newaygo 6
Baraga 0 Iosco 0 Oakland 53
Barry-62 I Ton 2 Oceana 7
Bay-10 Isabella 1 Ogem aw -- 0
Benzie 1 Jackson 31 Ontonagon 1
Berrien 188 Kalamazoo-1,453 Osceola 0
Branch 35 Kalkaska 1 Oscoda 0
Calhoun-269 Kent 406 Otsego 1
Cass-51 Keweenaw 1 Ottawa-61
Charlevoix 3 Lake 0 Presque Isle-2
Cheboygan 0 Lapeer 1 Roscommon 0
Chippewa 5 Leelanau 0 Saginaw 14
Clare-2 Lewanee 0 St. Clair 12
Clinton 0 Livingston 2 St. Joseph 125
Crawford 0 Luce 0 Sanilac 1
Delta 1 Mackinac 1 Schoolcraft 0
Dickinson 2 Macomb 34 Shiawassee 4
Eaton 15 Manistee 4 Tuscola 4,

Emmet 9 Marquette-6 Van Buren 144
Genessee 20 Mason 3 Washtenaw 19
Gladwin 0 Mecost a 1 Wayne-110
Gogebic 1 Menominee 0 Wexford-3
Grand Traverse 6 Midland 5

125
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APPENDIX

Geographic Origin of Graduate
Students by State,

Fall Semester, 1974

Alabama-1 New Hampshire-1
Arizona-3 New Jersey-14
Arkansas-2 New Mexico 2
California-19 New York-39
Colorado-3 North Carolina
Connecticut 11 North Dakota-2
Delaware-1 Ohio-40
District of Columbia-1 Oklahoma-1
Florida-9 Oregon-3
Genrgia 3 Pennsylvania-24
Idaho-0 Rhode Island-0
Illinois-48 South Carolina-2
Indiana-57 South Dakota-4
Iowa-8 Tennessee-3
Kansas-1 Texas-6
Kentucky-4 Utah 4
Louisiana-5 Vermont 1
Maine-2 Virginia-8
Maryland-11 Washington-5
Massachusetts-19 West Virginia-1
Michigan 3,496 Wisconsin-17
Minnesota-12 Wyoming-1
Mississippi-1 Alaska-0
Missouri 6 Canal Zone-0
Montana-1 Hawaii-2
Nebraska 2 Puerto Rico-0
Nevada-0
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APPENDIX E.

Geographical Origin of International Graduate Students,
Fall Semester, 1974

Australia-2
Brazil 9
Canada 17
China, Republic of (Taiwan) 14
Columbia 7
Equador 1
El Salvador-1
Ethiopia-7
French Community-1
Germany, Federal Republic-1
Ghana-2
Great Britain 2
Greece-2
Honduras-1
Hong Kong-9
India-25
Indonesia 1
Iran-25
Iraq-1
Italy-1
Japan 8
Jordon 1

Kenya 2
Korea, South 11
Kuwait 1
Lebanon 2
Liberia 3
Libia 2
Malaysia 5
Mexico-3
Netherlands-2
Nigeria 10
Pakistan 9
Peru-1
Philippines-2
Saudi Arabia 9
South Africa, Republic of-2
Sweden 2
Thailand-10
Turkey-3
Venezuela 3
Viet Nam, South 5
Virgin Islands-2



urvey o. .131:4:1c0---,1-: 6;181n Of'::
raduate 5tiidept...!',.or.Prpgragi

Fall
: .

Numb& o

AVM
BIO
C-P
CAS
CHM
CSC

,ECN
EDL
ENG
ESC
GEO
GLG
HEG
HEC
HST
HTB
IAS
LAN
LIG
MBA
MFA
MMS
MOT
MPA
MSB
MSW
MTH
MUG
ND
OMS
ORG
PHY
PIP
PSC
PSE
PSY
PTC
SCD

32
19
12
45
79

390
65
35
26
48

241
44

7
26
11
37

1

44
21
26
32

217
227
22
14
32
42

5
106
34
29
28
24

9

11
2

20
17

147
22

14 4
8

5 3
74 112
17 21

1 3
8 7
2 1

13 15
1

15
2
9

11
61

101
7
3
3

17
1

25
8
8
9
3
5
0
1

12
0

33
391

5

9
1

52
5

117
736

11

12 9 7'
4 4 11
3 6

15 1

62 52 32
70 29 12

7 3 5
2 3 6
2 6 20

16 5 0
2 2 0

33 16 28
14 2 4
5 5 9

10 2 1

0 1 18
2 1 0
1 2 0
0 0 0

18 12 2
1 0 0

20 24 77
268 60 13

1 2 2
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407A-

avC
C1/

i-tDE
17g.c

LitTEL
ATTGB

.1.11E
0.7:11EetH

?I'MA
TMI.1

WOE:

s

70 15 21 10 18
145 43 78 18 4
80 10 11 7 42
25 6 12 5 2

7 3 1 1 0
4 2 1 1 0

54 16 28 4 1
76 31 26 12 4
34 17 15 2 0
4 0 4 0 0

59 23 14 4
152 65 82 4

1 1 0. 0
11 5
37
23
13
13
18
49

200
37
11

6 0
10 21 6

7 16 0
2 8 1 1
2 10 0 1

6 9 1 1
12 24 4 8
89 87 16 7

7 23 4 3
1 10 0 0

4
1

z

umber of students from Kalamazoo County
umber of students from Allegan, Bany, Berrien, Branch, Calhoun, Cass,ton, Ionia, Kent, Montcalm, Muskegon, Newaygo. Oceana, Ottawa. St.h, and Van Buren counties
timber of students from other counties in Michigan
umber of students from out.of-state

Number of internanonal students
Sit program abbreviations following Appendix A.



APPENDIX G

Employment Status of Recipients of Graduate Degrees in / 972-73

MASTERS DEGREE PROGRAMS

College of Applied Sciences
Distributive

Education, Tchg. of
Home Economics
Home Economics,

Tchg. of
Industrial Education.

Tchg. of 28
Occupational

Therapy
Paper Science 1

Technology
College Totals 35
Percentage 60.3

College of Arts and Sciences
Anthropology 1

Biology 1

Chemistry
Communication

Arts & Sciences
Computer Science
Earth Science
Economics
English
English, Tchg. of
Geography 1

Geology
History 4
International

& Area Studies 1

Languages 5

Mathematics 2
Mathematics.
Tag. of 33

Medieval Studies
Physics 1

Political Science 1

Psychology
School Psychology
Science, Tchg. of 24
Social Science,

Tchg. of 13
Social Work 1

Sociology 1

Speech Communica-
tion. Tchg. of

2

9
e

5

6

9

s
g s

-cso >

2 1

5

13
3 1 13 0 5 I

5.2 1.7 22.4 8.6 1.7

1 5

1 6 3 1 2

2
3 1

2 3
1

6 1 I 2

1 1

1 3 3 1

2

1 1 1

1 1

2 2
2 2 1

1 18 2 3 2
6 1

1 21 1 7

4 I 1

120

, 5 ,';.,...,..
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..;;..,
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APPi10IX-
. (Continued)

Speech Pathology
*0:4 '& Audiology 16 1

Statistics
'College Totals 116 11 58 35 35 3 19 8 6Percentage 32.0 3.0 16.0 9.6 9.6 .8 5.2 2.2 1.7

rA:6College of Business
rv*,;atuttoicy
4. "Business Admin.
nisausineu Education,

:T

5
5 3 41

chg. of 32
}3'. his in113111CIS, I

.College Totals 35 5 3 48 1 2 0 0
Percagage 25.4 3.6 2.2 34.8 .7 1.4

chg. of ,

V Leaderghip

27 0 2 5 1

12 72

11 6 2

6 10 1 1

9

4 18 2

1 21 57

r4ementary School,
.C..7c11B- in

tit:junior trigh School,
4'0:"..nTchg. in the 7
k7.-
Vaysical Education,

ki. Tclv,, of 20
4!1eadintr, Tchg. of 31
e4pecial Education 25 5 1

College Totals 174 104 15 12 19
Perxntage 30.9 18.4 2.7 2.1 3.4

nlge of Fme Arts
kart ", , , 2
MN. zrivg. of
tx;,cirt Arm

cr'°141citc, Tchg. of
'College Totals 11 0 0 1

Percentage 407 3.7V. .,, o
rii Graduate College
Librarianship

44
31.9

5 10

21 1 1 1

19
18

2 2 57 178

1 2

2
7.4

52 5 5 2S
M ,P,erientage .9 46.8 9.45 4.5 25.2

..T.0'il4i.'-. _..
Waster's Stints
41Perientai,.

77
6.1

349 1,261
.2 27.7 1

fyi



PEND
nunu

4",'

w ref

'ta. . :

SPECIALIST DEGREE PROGRAMS

Specialist in Education"
Counseling &

, Perionnel
Exattonal

.

Leidership
School Psychology,

: Special Educition

Specialist in'Arts
Business EdUcation
English
History
International and

Area Studies
Librarianihip.
MathematiCs
Science Education

Totals.
Specialist Students

Percentage



. APPENDI
(Continued.
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0 0
111 trz
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yr
11 ij rfia-. 4 .6

POCTORAL DEGREE PROGRAMS

C....D«16,,,i0,f Education
CoUnseling and .

Personnel
EtliSeational

Leadership

Doctor of Philosophy
-Gliemiury
Mathematics-
SfiCeiVce Education

.,., ,

k_.",
iJui.coral Students 11 22 s
itTercent age 29.7 59.5 8.1

Grand Total 391 206 78 117 62
pe:.rcentage 29.6 15.6 5.9 8.9 4.7

2.7

78 17 11 2 352
5.9 1.3 .9 .2 26.6 100

:- Results of suivey of graduate advisors regarding employment status of their 1972-73 graduates. -,

133
123.



Note: Data based upon a sample of 233 students receiving a master's degree froth
Western in August 1973, December 1973, or April 1974, who did not cotklt
tinue further graduate work at this institution.
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'APPENDIXIi : Z.
.

Percentagei of OriCarnpns,Eni-ollments in ,

: 500-1*el Courses,:1972-73. to 197-74

4C011ege .

=Applied Sciences

n'FArts and Sciences
L, Humanities

Sciences
Social Sciences

ucation

'Fine Arts

....Total University

14

10 76 23 19

12 60 31 23

ey

AAverage proportion of students enrolled in 500-level courses to students en-
rolled in all courses

B Average proportion of students enrolled in 500-level courses to students en-
, rolled in all graduate courses

C Average proportion of graduate students in 500-level courses to all students in -

these courses

DAverage proportion of 500-level coUrse offerings to total course offerings

;tit4"..,4!.;.:441.44





APPENDIX H.

Number and Percent of Students Enrolled
On-Campus in 500-Level Coursei by Clasi Standing,

Fall Semester, 1974

Number Percent

Freshman 73 1
Sophomore 290 4
Junior 1,433 21
Senior 2,499 37
Unclassified 131 2
Graduate 2,390 35

6,816 100
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APPENDIX M

List of Associations Accrediting
Graduate Programs at Western

American Association of Collegiate Schools of Business
American Association of Workers for the Blind
American Boards of Examiners in Speech Pathology and Audiology,

American Speech and Hearing Association
American Chemical Society
American Library Association
American Occupational Therapy Association
Council on Medical Education of American Medical Association
Council on Social Work Education
National Association for Music Therapy
National Association of Schools of Art
National Association of Schools of Music
National Council for Accreditation of Teacher Education
North Central Association of Colleges and Secondary Schools
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..APPEN1i#71.7.

Ride Statement Of the Gildaite Studies Cotnici

The Gradtiate Studies' COUncil . is '.a; policy ;inaliing and;reYit',.W

,j9risdictioii.over411:.gradiiateOurri9tila.,and. degree.71ii9gr#4::;t:_. tic 9,44:c1

'Wiirk'cif Oie-Coufieil ii acconipliilied' iriiiigh.ad:;109-an 4.tin n ',Can= 1
tees:,itich:as The Graduate College Curriculum Committee and the radua

,Aivirds.and..Felicii4shiPCOniriiittee.,..The.:4ndinecOinniiO4;;O/ ,e,
-,....74,4.,;x

MUD
, :act On: behalf 'of. the; Coun9i1;' Within .the : fraineviork.: 91 itS2-POliOteS;'4iihjec,
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A. The Graduate Studies Council develdps'policy with regar
1. Admission of applicants to The Graduate College

Development of graduate curricula and approval of griduate
programs.

. Selection of graduate faculty.
4. Awards and fellowships
5. Graduate student personnel practices

B. The Graduate Studies Council reviews:
1. Existing programs
2. Proposed new programs and significant program changes
3. Academic standards of graduate level programs
4. Reports related to graduate programs that are

accrediting bodies on its behalf
The Graduate Studies Council coordinates its activities with other °Ali.'

cils of the Faculty Senate.

(Approved by the Graduate Studies Council on February 20, 1975.
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Members of Topic and Special Committees

Opic Committee on Administration

..Helenan S. Lewis, Department of Political Science, Chairman since
January, 1975

Mr. Dean R. Tyndall, Department of Occupational Therapy, Chairman toJanuary, 1975
Dr. Richard T. Burke, The Graduate College
Mr. James J. Coleman, Ed.D. student in Educational Leadership
Dr. Robert R. Fink, Department of Music
Dr. James L. Mitchell, Department of Accountancy
Dr. Larry Oppliger, Department of Physics
Dr. James H. Powell, Department of Mathematics
ur. Robert J. Smith, Department of Anthropology
Dr. Raymond E Zelder, Department of Economics

- Dr. James P. Zietlow, College ofArts and Sciences

Topic Committee on Curricula
Dr. Joseph P. Stolunan, Department of Geology, Chairman
Ms. M. Joy Anderson, Department of Occupational Therapy

- Mr. T: D. Argyropoulos, Department of Art
Dr. Lawrence L. Ashbaugh, Department of Special Education
Dr. Sid Dykstra, The Graduate College
Dr. Marilyn L. Miller, School of Librarianship
Dr. Connor P. Oueson, Department of Marketing
Dr. Richard W. Pippen, Department of Biology
Ms. Joann S. Sibal, M.A. student in Speech Pathology and Audiology
Dr. John R. Sommerfeldt, Medieval Institute
Dr. Michael R. Stoline, Department of Mathematics
Dr. Lambert R. VanderKool, Department of Electrical Engineering

Topic Committee on Faculty

Dr. Kenneth E. Dickie, Department of Teacher Education, Co-Chairman
Dr. David 0. Lyon, Department of Psychology, Co-Chairman
.Mr. Robert M. Beam, Office of Budgets and Financial Planning
Dr. Eugene M. Bernstein;Department of Physics

;Dr. William A. BUrian. School of Social Work
Dr.W. Chester Fitch, College of Applied Sciences
Ms. Lynda J. Gait, Ed.D. studentin Counseling and Personnel
Dr.. Ross,Gregory. Department of History

r. Otto Grundler, Department of Religion,
,

Ms. Geraldine Richardson, Department of Occupational Therapy
;;Dr. Daniel L. Stufflebeam, Department of Educational Leadership

Franklin K. Wolf, Department of Industrial Eigineering
Nancy A. Woods, M.A. student in Sociology
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Special Committee on Commtinity Service

Dr. Peter Kobrak, Department OUPolitical Science, Chairman
Dr. Galen Alessi, Departmeni of PsYchology
Dr. Robert M. Ballard, School of Librarianship .

Mr:William A. Burdick, M:4: student in Mathematics
Dr. Robert, L. Erickson, Depainnent 'of Speech Pathology and Audiolo
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Dr. John P.-Fiynn, School of Social Work
Dr. Roy Groulx, Department of Industrial Engineering
Dr. Andrew F. Powell; Business Research and Service Institute
Dr. Ellen P. Robin, Department of Sociology
Dr. Rodney Roth, Department of Educational Leadership
Dr. Roger L. Wallace, Department of Management
Mr. George S. Wood, Jr., Ed.D. student in Educational Leadership
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Dr. Uldis Smidchens, Department ofEducational Leadership, Co-Chairman

r. Frederiik R. Brail, Department of Teacher Education
Dr: Hardy Carroll, Sehool of Librarianship .

r. Leonard Gernant, ACademidSeivices
r. Keith G. Harrison, M.A. student in Biology
r.!George G. Lowry,. Depariment ofChemistry
il,Teter P. Malarichuk, -University Libraries
r. Peter,C. K. Mist. Ed.D. student in CoUnseling and Personnel

rol,A. Ryan, Departmeni of Management
r.RObert L. Shafer, Department of English

Ms. Judith S. Singleton, Institute of Cistercian Studies
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