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Mainstreaming Training Systems, Materials, and Resources:

A Working List

The following is a beginning list of "mainstreaming" training
systems, materials, and resources identified by the Leadership Training
Institute/Special Education. No endorsements of any kind are impiied
for the materials or services contained on this list. The LTI hopes
to continually expand this beginning list to include as many such
training resources as can be identified, and to share this information
with interested projects and individuals. Additions and corrections

are welcome.

Contents

All Together Now: Presentations from the CEC Invisible College on
Mainstreaming

Competencies for Teaching: Teacher Education, Individual Instruction,
Classroom Instruction, and Therapeutic Instruction

Computer Assisted Renewal Education (CARE)

Council for Exceptional Children Information Center

Directory of Training Materials from CITH

Exceptional Teaching

Fundamentals, Operations, Resources, Environment (FORE)

The Handicapped Child in the Regular Classroom

Individualized Learning Materials (ILM) for Teachers, Supervisors,
Principals, & Central Staff

Leadership Training Institute/Special Education

Learning Opportunities for Teachers

Let's Series Modules Preparing Regular Educators for Mainstreaming (PREM)

The Lexington Teacher Training Project

National Center for Educational Media and Materials for the Handicapped

National Instructional Materials Information System (NIMIS)

The Preparation of Regular Classroom Teachers to Work with Students with
Special Learning Problems: A Preservice Training Project

The Principals Training Program (PTP)

Public Law 94-142

Special Education Administration Simulation in Monroe City (SEASIM)

Special Education Administrators Simulation (SEASIM) for Rural/Sparsely
Populated Areas

Special Education Administrators Training Project (SEATP)

The Teacher Training Program (TTP)

Upset in Polymer: An Experience in Mainstreaming
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ALL TOGETHER NOW:

PRESENTATIONS FROM THE CEC INVISIBLE COLLEGE ON MAINSTREAMING

Purpose:

These presentations provide a variety of professional viewpoints, research, and

suggestics related .to the process of mainstreaming handicapped chifﬂgen.

Brief Description of ‘laterials or Service:

et *

An album of six audiotape cassettes and two books (1974

The recordings arz conference presentations by special education specialists, state education personne

local administrators, consulting and resource teachers, a

1974.

Address and 2Phone:

Additional Description:

Tape
Tape
Tape
Tape
Tape

Tape

The books included in the album are

1l:

2:

Classes and Mainstream Currents:

teacher educator, and a Janagement consultan

Council for Exceptional Children
1920 Association Drive
Reston, Virginia 22091

(703) 620-3660

The tapges included in the album are:

Hdainstreaming: What Is It?

Planning at the State Level

Leadership of District Administrators

Teachers jlelp Teachers

Resource Rooms
2e=rurce Rooms

Facilitatine Change

Mainstreaming: Fducable Mentallv Retarded Children in Regular

Reprints from Exceptional Children 1968~1974, which are also

available separately.
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COMPETENCIES FOR TEACHING:

TEACHER EDUCATION, INDIVIDUAL INSTRUCTION, CLASSROOM INSTRUCTION, AND THERAPEUTIC INSTRUCTION

Purpose: Competencies for Teaching attempts to meet the need for a systematic compecency-based
teacher education program based on a sclentific study of effective teacher performance. The program
attempts to integrate theory, m:thodology, simulation, and practice teaching inco a competency~based
system with an equally effective system for accountability.

Brief Description of Materials or Service: The series consists of four self-instructional volumes
vhich can be used independently of eacnh other, or, when adopted fer courses in the appropriate sequence,
constitutes a complate system of competency-based teacher sducation. The program is suitable for both
preservice and inservice use. 1975.

Contact Person: Laurence J. Peter (author)
Address and Phone: atta: Carol Butterfield

College Services Director
Wadsworth Publishing Companyv, Inc.
10 Davis Drive

Belmont, California 949002

(415) 592-1300

Additional Description: Competencies for Teaching: Teacher Ecucation serves two ralsced purposes.
First, it is a manual of instructions for installing and operatiug the Competencies for Teaching

system as a teacher education program; second, it is a textbook for students in teacher education.

The first three volumes of Competencies for Teaching - '"Individual Instruction,' "Classroom Instruction,"
and "Therapeutic Instruction" - can be used independently as texts for teacher education courses.
"Individual Instruction' is a suitable text for courses in individualizing instruction and in
competency-based instrucfion with accountability. "Classroom Instruction' can be used in education
courses In instructional objectives and classroom management. "Therapeutic Instruction” is appropriate
for introductory ccurses in instructing excepticnal children.

Through a developmental sequence, the program not only assures that the student is acquiring
knowledge of the 'why' but performance skills as well. For example:

VOLUME I1: INDIVIDUAL INSTRUCTION is studied prier to the more complex
process of group instruction. Once the student acquires the
skills of intersncting with one pupil, the next step would be:

YOLUME 1II: CLASSROOM INSTRUCTION. From here, the student goes into

VOLUME III: THERAPEUTIC INSTRUCTION which deals with the acquisit.~n uf
competencies required for effective parent-teacher conferences,
inter-disciplinary communication, and counseling, as well as
the skills needed in teaching handicapped children.

A student who has cozpleted these three phases may decide to move into

VOLUME IV:  TEACHER EDUCATION and acquire the component skills required
for teaching prospective teachers how to teach.

To help the studeat gain the maximum from this program, Volumes I, II, and III cach nrovide:

a) a textbook that presents theory ari methods of instruction;
b) a workbook that provides prograrmmed instruction and simulation exercises; and
¢) a recordhook for keeping an account of field experience.
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Aruitoxt provided by Eic:



COMPUTER ASSISTED RENEWAL EDUCATION (C.A.R.E.)
(COMPUTER-BASED INSERVICE TEACHER EDUCATION FOR

MAINSTREAMING HANDICAPPED CIHILDREN)

Purpose: CARE is part of a plan to meet a nationwide need for retraining inservice teachers to
provide approoriate educational experiences to mildly handicapped children integrated into regular
elementary school classrooms. In 1970, the Computer Assisted Renewal Education (CARE) curriculus
was developed ar Penn State University to educate inservice teachers to teach mildly handicappad

children in regular classrooms.

Brief Description of Materials or Service:  Pean State University has developed a series of self-
contained, college-level, computer-assisted instruction (CAI) courses called CARE: Computer
Assisted Renewal Lducation which help regular classroom teachers develop clinical sensicivity and
diagnostic awareness of the strongths and weaknesses of handicapped and normal children. CARE is
principally oriented toward preschoel and primary-level elementary teachers because unrecognized
problems and Tesulting lack of remedial treatment at this stage in a child's development may cause
the child to pe academically retarded by the age of 9 or 10 vears. However, the courses are also
of interest to secondary teachers, principals, administrators, special class supervisors, special
education teachers, school nurses, psychologists, aides, special service personnel, and day care

workers.

Instructional lessons are delivered to students at inreractive compuker te.~‘nals allowing the
student to progress from on2 unit of the course to another at his canm pace. The terminal contains
a plasma display panel, keyborad, touch sensitive screen, and full wcclor randem access microfiche
image projection. Learners respond to questions via the keyboard or the finger-seasitive panel by
touching areas of the display scrsen.

Address and phone: CARE Instructional Coordinator

The Pennsylvania State University
Computer issisted Iastruction Laboratory
201 Chambers Building

University Park, Pennsylvania 16802

(814) 865-0471

Additional Descrintion:  The CARE courses will be available as a set of twenty separate modules
varying in standard academic credits from one-fourth to one credit. The modules can also be
assembled as three complete college-level courses totaling nine semester credits. The modular

CARE zaterials i1l permit an instrucior or the students at an Educaticn Cencter =0 choose modules
which most closely fit local objectives or student neceds. The modular format of CARE has been es-
pecially effective for teachers seeking certification and students who wish to satisfy prerequisites
or deficlency credit degree requirements. The modular format is especially well suited to competency

based programs.

The courses are: CARE 1, Early Identification of Handicapped Children, designed to prepare in-
service preschool and primary level teachers to know the characteristics of and be able to identify
handicapped children. The prizary objective of CARE 2, Diagnostic Teaching of Preschool Children,
is to teach regular and preschool teachers, teacher's aides, child care workers, and child development
workers to work effectively with children who have learning disability, mental retardation, cultural
disadvantage, and emotional disturbance. CaRE 3, Diagnostic Teaching of Primary Children, has essen-
tially the same objectives as CARE 2 except that the focus is on teaching primary children. CARE 4,
Education of Visually Handicapped Children, is a course designed to equip ragular classroom teachers
with the knowledge and skills necessary to manage within regular classes t..> instruction of children
who have partial vision and those who are blind.

This education was developed for delivery via a mobile computer-based facility. In response to
the ever-increasing nationwide need for insecvice teacher aducation, Penn State will convert the CARE
curriculum to a new computer system which will permit terminals to be placed anywhere In the Hdation,
roquiring a minimal iavest:ent of resources and technological expertise.

The implementation plan reguires close coordination between the central computer site (Penn State
University) and Regional Sponsoring Agencies to establish and operate etffective Education Centers.
The central system would provide the ceatral facilities and service for terminals througiiout the nation.
Penn State would operate the system, provide the initial set of teacher education curriculum materials
on the systen and maintain and update the courses to mect changing educational needs.
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COUNCIL FOR EXCEPTIONAL CHILDREN

INFORMATION CENTER

Purpose: The Ccuncil for Exceptional Children (CEC) Iaformation Center is set up to provide a
comprehensive data base of professional information, literature, and material on “he education of

handicapped and gifted children.

Btief Description of Materials or Service: The Ccuncil for Exceptional Children, as the major

professional association in the education of handicapped children, provides a variety of products
and earvices related to ypractice, training, and research for education professionals working with

exceptional children.

Address and Phone: Cc ncil for Exception~. Childrean Information Center
1¢20 Association Drive
-Reston, Virginia 22091

(800) 336-3728
(In Virgir "a call 703/620-3660 collect)

Additional Description: CEC maintains a2 comprehensive data base of professional material on

the education of handicapped and gifted children. (In contrast, NIMIS of NCEMMH is designed to
provide information about teaching and instructional materials themselves, rather than about the

professional literature.)

The CEC Information Center also produtes information products in both print and nonprint
formats. Products and services such as the following are available for purchase: topical
bibliographies giviag an overview of the significant historical and current literature on a
given topic; custom computer searches of the twenty thousand citations in the CEC data base;

Selective Dissemination of Iaformatiscn (SDI1), a literature awarcness service; Exceptional Child

Education Abstracts (ECEA), a quarterly, indexed publication containing bibliographic information

and an abstract of all literature acquired by the CEC Information Center and stored in its

computer data base; CEC periodicals, such as Exceptional Children, Teachine Exceptional Children,

Insight, Education and Training of the Mentallv Retarded, and newsletters; almost a hundred other

publications and nonprint products; and the CEC microform library, which contains in microfilm
the entire historical collection of CEC periodicals and orher publicatlons. The CEC Information

Center was established in 1966.
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Purpose:
furpose

DIRECTORY OF TRAINING MATERIALS FROM
THE CENTER FOR INNOVATION IN TEACHING THE HANDIC-2PED

The Center for Innovation in Teaching the Handicapped is currently in its seventh year as a
federally funded (Bureau of Education for the Handicapped) research and development facility. Its focus
in recent years has been on the design, development, and systematic evaluation of instructional materials
for teacher trainers and preservice and inservice teachers of mildly handicapped children. The ultimate
goal of CITH's activities is to improve the instructional accomodation and social assimilation of these

children by improving teacher training.

Brief Description: This Directory of CITY Training Materials contains information on a variety of games,

simulations, and multimedia packages designed by CITH for use with preservice and inservice teachers. Sot
of these materials are stili at the prototype and evaluation stages; others are available for distributior
Those materials which may currencly be purchased from CITH are priced on the Table of Contents of this
Directory. Fucther ordering information should be addressed to:

Address & Phone: Dissemination and Retrieval Unit

Center for Innovation in Teaching the Handicapped
2805 East 10th
Bloomingron, IN 47401

Additional Deszription: Contents:

T™=Z FOR TZACHERS: DPRYNSTRUCTIOSNAL COMPETENCIES
Specifying Sehavioral Objecctives ($30)
Concept aAnalysis ($30)
ask Analysis ($30)
l.esson Planning Through Task Analysis ($3C)
‘Lesson Plaaning Through Corcept Analysis ($30)
Choose a Curriculum Package (S39)
Instructional Garmes for Hardicapped Children (539)
Teacher-Made 2eading lacerials for rhe landicapped ($30)
Classroom Charts for Handicapp=< Childrean ($30)
Classroom Graphics for Handicapped Children ($30)
Desigaing Tutoring Materials ($30)
TIDS FOR TEACHERS: INSTRUCTIONAL COMPETENCIES
Using Yolunteers in the Classroom ($30)
Parents as Partners in Teaching Handicapped Children ($30)
Observing and Recording a Child's Behavior ($30)
Informal Reading Iavencory ($30)
Teaching Reading to dandicapped Children ($30)
A Decision-Making Model for Teaching the #Handicapped ($30)
Personalized Questions ($30)
Troubleshooting in Teaching Coacepts ($30)
Improving Spelling Skills in Handicapped Lezarners ($30)
Designing Art Experlences: 3Body Concepts (330)
INSTRUCTIONAL DEVELOPMENT FOR TRAINING TEACHERS OF EXCEPTIONAL CHILDREM
How to Develop Teacher-Training Materials ($30)
How to Analyze Your Trainee (530)
How to Analyze Teacher Training Tasks ($30)
How to Analyze Teacher Training Concepts (5$30)
How to Develop Structured Roleplay Materials ($30)
How to Develop Teacher Training Games ($30)
How to Develop Audiovisual Training Modules ($30)
GAMES AND STIMULATIONS
Upset in Polymer: An Experience in Mainstreaming ($30)
vaked Monsters ($4)
AMEgame ($1)
Jehavior Management Training Program
Simulation Manual (1 per studeat) (34)
Instructor’s Manual (1 per instructor) ($3)
Roleplaying Materials Manual (1 for each group of 5) (S5)
TRAINING PACXAGES ON OBSERVATION SYSTEMS
Individual Cognitive Demand Schedule Training Package (36.50)
. Indiana Bebavior Man:.gement System-II Trajning Package ($6.50)
Indiana Pupil Participation Schedule Trainiug Package ($5.50)
Affective Education Manual for Teachers ($3)

8
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EXCEVYTIONAL TEACHING

(A Multimedfa Training Program)

Purpose: This new program trains future and praceicing specfal education teachers in diagnoseic-prescripeive teaching.
It supplies useful instructional inscruccional serategies, praceical behavioral principles, daily classroom management

techniques.

Designed to serve as a basic program for:

1. General (or generic) methods in special educacion (noncacegorical survey of =echods for special educacion majors).
2. Methods of teaching learning disabeled children. :

3. 3ehavior moditication (Analysis and Modificacion of Behavior).

4. Diagnostic-prescriptive ceaching {including conctinuous assessment).

3. Precision teaching.

Can also serve as cure or supplemental material for:

1. Mechods for teachinz learning disabled.

2. Methods for teaching emotionally discurbed.

3. Mechods for teaching mildly and zoderately retarded.

Sclected pares of the progYam can be used as aupnleménts to:

Diagnosis, assessment, or evaluation of excepcional children (particularly Modules 2, 3, and 4).
2. Curriculum courses (particulacly Modules 4. 5, and 7).

3. Survey courses (particularly Module 1 and parts of Module 5).

4. Field observation of practicum work.

drief Descripeion: Zach module in the worktexe explains key concepts and procedures, and then thr. audiovisual materials
demonscrate how real zeachers work wizh a vartety of handicapped learners.

Students interace with cext and media to assess theirz development of f{ull mastery.

The program is flexible enough for use in self-paced, individualized or group-paced, classroum inscruceion, and
works effectively in a combinacion of class meetings and individual work.

The program is both inceractive and illustrative in the sense char the scudenc uses text and media both for dem~
onsIration and for praczice. 1975. .

The audiovisual materials are available in a number of formats in order to meet a variety of needs and hardware.
Conzazt Persons: Owen 2. thite 3ad Nerris G. Hariag, heoth, Zxperizenial Eduzacion Unic, Univarsiey of Washington.
fharles E. Merrill Publishiag Company, & 3ell and ilowell Company, 1300 Alum Creek Drive, Box 508,
Columbus, Ohfo 43216

Addicional Descripcion: Features: 1) Prepares scudencs in a comprehensive set of methods for teaching excepcional
children. 2) Focuses on abservable academic and social classroom behaviors rather than on categories or labels.

J) Presents materfal in small, easy-to-acquire sceps. 4) Reviaws concepts and procedures at strategic points.

5) Demonstrates and provides practice chrough multimedia wich each procedure as it is used in real classrooms by a
variety of teachers. 5) Provides for regular and frequent self-assessment of skill mastery. 7) Serves as valuable
preparation for, or addicion to, field obgervation and practicum york. 8) Serves as studecnc—paced or inseruceor-paced
macerial; funcc.ons as core or supplemental macerial for a wide range of special education courses.

address an

Contents:

Module 1: An Introduction to a Diffecent way of Learning. Part 1 Teaching Is... MEDIAPAK A The Process of Teaching
Parc 2 How This Package Will Proceed. Module 2: Assessing Childron: liovements and Measurements. Pare 1 This Child
is an Individual Because... MEDIAPAK B Tnis Child is an Individual Because... Parc 2 The Movement Cycle: A Precisé
Target for Precise Instruction NEDTAPAK € Movement Cycles MEDIAPAKX D (l)David's Management Movements (2) Mike's
Management Movements. Module 3! ssesanent Results: Changes and Charts. Part 1 The Count: A Record of Movement
Part 2 Collecting che Counts NEDIAPAK Counting che Movements of Children MEDIAPAK F I Can Jo It Myself!
MEDIAPAK G Praccices in Councing Part 3 Movement Cycle Counts: Adjusctmenes, Limies, and Chaige Pare &4 Charting
the Course of Progress MEDIAPAK H A Piccure of Progress MEDIAPAK I Using the Finder MEDIAPAK J Charting Can Be Fuan
Modale 4: What to Do hefore the Children Arvive...and Shorely Thereafter. Pare 1 Whac's lc All About? Pare 2
Probing a Child's Behavior: The Preparacion of Inventories Pari 3 ‘Probing a Child's Behavior: The Adminiscration
of lavencories MEDIAPAK K Prouing a Child's Behuwior: Injcial Assessmenc. Module 5: The Paln: A Prescripcien
for Progress. Parc 1 A time and Place ror Everything lParc 2 CGeceins che Movement Started MEDILAPAK M Mocerials
for Movement MEDIAPAX N Instruction for Movement Part 3 Consequences: A Reason for dovement MEDIAPAK O Consequences:
A Reuson for Movement Part 4 A Plan for Every Purpose. Module 6: Is It working: Part 1 Deciding before lt is Too
Late MEDIAPAK P (1) Alfred's Reading Program (2) Deeiding berore It is Too Late Part 2 Selecting a New Plza
Module 7: Buildiny from Experience. Parc 1 Basic Tools for Describing What Happened. MEDIAPAK Q (1) Finding a Line
of Progress (2) Desuribing Lines of Progress Part 2 Did lc Work-Will Lt Work? MEDIAPAK R (1) Describing Changes in
Perforriance (2) Interpreting Performance Changes Part 3 Evaluacing Programs and Curricula. Module 8: Quick Guides:
1) The Process of Exceptional Teaching 2) Common Quancicacive Farimulas and Procedures 3) Guildelines for I'recise
Assessments 4) Charting Conventions 5) Minimum Celeratfon 6) Plans for Zach Phase of Learning 7) The Splic-middle
Line of Progress 3) Program Evaluacion.
Components: 1)Elghceen individual MEDIAPAK compunents, vontaining over 100 minutes of sound and £ilm of ceachers and
classes which use Excoeptional Teaching daily. 2)Worktoewne. 3. Imstruceor’'s Guide. 4. Module Overviews and Addfcional
Exercises. 5. Transparent Finders for scudent use with the text and extra Behavior Charets for instructor or student use.
Text: $12.95; Media $995 - $31495/complete set (depending on furmac).




FORE

(Fundamentals, Operations, Resources, Environcent)

Purpose: System FCRE is an individualized instructional system for teaching the three basic
skills of language, realing, and math. It includes developmental sequences of skills, birth
to prevocational skills in all three areas, assessment inventories, individual and group re-
cord keeping instruments, a materials retrieval system, and procedures for esrablishing learn-
ing centers. As a genernl system for individualizing instruction, System FORE is a possible
method of individualizing instruction to handicapped children in the "mainstream."

Brief Description of Materials or Service: System FORE is comprised of the components~-
Fundamentals, Operations, Resources, and Environment:

Fundamentals: are sequences of pupil objeczives that provide che teacher with specific
informaticu about "whas to teach.™ These include language sequences, read-
ing sequences, and math sequences.

Operations: help the teacher establish "where the pupil is" and "where he is going."
These include the assessing of pupils, determining of objectives, and
the grouping of pupils.

Resources: are lists of instructional materisls which can be used by the teacher to
teach specified objectives. Specific parts of commercial and of:her mater-
ials are identified which relate £o specific objectives. Procedures for
establishing a materials list of catalogue, and a retrieval system in a
region, uistrict or school are included.

Environment: is the classroom arrangements which enables pupils to work on planned
educational activities with appropriate materials. These are Leatvning
Centers.

Together the components of System FORE offer a system of individualized instruction
for individual teachers, schools, school districts, or regions. System FORE ig primarily
an instructional resource and therefore would be most appropriate for teachers currently
1 service.

Contact Persons: Addresses, Phones:

Bob Williams, L.A. Unitifed School District, Special Education Division
450 N. Grand Avenue, Los Angeles, California 90015

Alan Reeder, NWLRS, Clinical Services Building, University of Gregon,
Eugene, Oregon 97403 (503) 886-3551

California Learning Resource System, 606 S. Conmonwealth Averue, Suite 1304,
Los Angeles, Caliiornia 90005 (Z13) 381-2104

Additional Description: The Los Angeles Unified School District received a Title ILI, ESEA grant to
operate a project titled, "Assessment-Service Centers for the Handicapped." This project was de-
signed to develop, field zest, and implement, over a three-year period, a system for individualizing
instruction in language, reading, and mathematics. "System FORE" was the produce of that project,

Any system for individualizing instruction must consider a complexity of factors. From the
pupil’s point of view, every attempt should be made to assure that the pupil (1) knows where he
is instructiowsily, (2) knows where he is going, (3) does not fail, 2ad (4) compares himself with
himself ratkar than his peer group. In addition, the system must provide the teacher with the
following: messurable objectives sequentially arranged, means for determining pupil's beginning
instruction:” levels, means for measuring and recording pupil progress, means for providing and
tilizing aprrorcizia instructional naterials, and means for delivering instruction at each pupil’s

.

developmental iavel.

"System FORE" considers all of these factors and reduces their complexity within the four basic compo-
nents of the system. The first of these components--fundamentals--although initially concerned with
language, reading, and mathematics, can, and in future revisions will, considzr other academic skill
areas as well as such {undamentals as motor skills, self-help skilils, occupational skills, etc. In
addition, new sequences of objectives and instructional rasources are continuaily oeing added to the
system. The eatire system is being uscd currently in various parts of the country.
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THE HANDICAPPED CHILD IN THE REGULAR CLASSROOM

.

Purpose: This textbook is intended to guide the regular classroom teacher in working with the

handicapped child.

Brief Description: This tex:z places the education of handicapped children in historical perspec~

tive before discussing recent programming eiforts. The authors then consider children with impair-
ments of vision, hearing, speech and health; as well as children who are crippled, learning dis-
abled or behaviorally disordered. Also included are chapters on children wich limited intellectual
capacicty; and the influence of teache. attitudes on levels of expectation.

This 234 page textbook and separate instructor's manual might be useful for introductory pre-

service or inservice training for all regular classroom teachers. 1976.

Contact Persons: Bill R. Gearheart and Mel Weishaln (authors),

University of Northern Colorado

Address and Phone: C.V. Mosby Company
11830 Westline Industrial Drive

St. .ouis, Missouri 63141
(800) 325-4177

Additional Description:

Gearheart, B.R. and Weishahn, M. The handicapped child in the regular classroom. St. Louis:

C.Y. Mosby Company, 1976. $10.50

Baker, C.L. Instructor's manual to accompany "The handicapped child in the regular classroom.'

St. Louis: C.V. Mosby Company, 1976.

Contents: .
A historical and philosophical base for education of the handicapped.
Present framework for services fsr the handicapped--vectors and influences.
Strategies and alternatives for educating the hearing impaired.
Strategies and alternatives for educating the visually impaired.
Educational modifications and adaptations in education ®f the cripplad and other

health impaired

Speech problems
The learning disabled and mildly mentally handicapped
Strategies for working with troubled students
The importance of good personal interaction (or what it's really all about)

Appendices
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INDIVIDUALIZED LEARNING MATERIALS (ILM) FOR

TEACHERS, SUPERVISORS, PRINCIPALS, & CENTRAL STAFF

Purpose: ILY Learning Programs consist of series of learning modules (LMs) which are designed for the develop-
meut of competencles nteeded by teachers, supervigors, and adninistracors of educational programs. Each LM is
based upon a format that is individualized and competency based. Laboratory prepared, field tested modules are
available in this series for the areas of: improvement of teaciviag, instructional supervision, educacional pro-
gram plauning and development, and the principalship.

8rief descrintion: Learning accivities within each module are arranged in the following scquence:

Identification of competency{ies) and initiation of a log
Taped flip-chart presentation
Sources for further investigation

Individual study

Learning group activiiies where appropriate

Performance product

Evaluation of learning materials and complecién of Log

Materials are provided to 3uide you in eaci, phase of activicy for @ach LM. However, this is not a orogramoed
sequence. These saterials can be used for Your own purposes and in your way.

Individualizacton is designed into each LM in three ways: by your sclectlon of conteat, pacing, and depth of
study to be attained. You controi your own learning by deciding the content, pacing, and depth of study you
select in terms of the competencies you wish to develop.

Contact person:

e

Addzess:

Lloyd E. McCleary, £ducational Administracion, University of Utah (auth.ur)

ILM Publishers, Inc.
1470 Wilton Way

Salt Lake City, Utah 84108

additional description: an ILY module includes:

Mauual
Competency Model
Individualization Concapt
Learning Format

Supplementary Materials

Validated Competency Statemnents

Competency Proiile Forms

Content Analysis of Modules
Other Materials Needed for Specific. Hodules

Each module contains materials for Zive individuals.

Cassette Tape and Flip Charts
For Sound/Visual 2resentatlon

Study Guide
Log Sheet
Sources for Investigation
Individual Study Guide
Learning Group Guide
Performance Product Suggestions
Evaluation Form

Packets with any combinaclion of study materials may be

ordered by arrangement. (526.50 per module)
Expendable, soft-ware materials =ay be reordared.

Flip-chart binder as shown is p1o

v

ided with each sct of eight modules purchased.

Qualificd consultants are available in every part of the country--l{sts available on requesct.

The Teaching Act

The Tecaching-Learning Process

Lesson Planning

Teaching Assessment: Content
Analysis

Teaching ASsessment: Inter-
action Analysis

Interaction Analysis Matrix
Incerpretation

Teuaching Assessmenc: Climate
Analysis

Models of “urriculum Development

Learning Theory: Four 3asic
Theories

Principles of Learning

Role of the Supervisor

Elements in Educational Zro-
fram Planning

Forces in Educatfonal Planning

Revolution as a Concupt of Change

Pronram Purposes in Education

Instructional Objectives

Content & Process of lLustruction

Student Discipline: Applications in Schools

Evaluation--Puzposc aund Design

Evaluation~~Date Collection

Evaluvation--Data Description and Analysis

Evaluation llypothesis Testing

Morral Curve, Probability and Prediction

T-Test: Confidence Intervals, Levels of
Significance

Organdizacion: A 3-part Module (Price is §29.5
and is not included in the S-module price.)

MEO: Principles and Concepts

MBO: Applicacions to Schools

Planning of Instruction: Organ-
izational Concerns

Exemplary Programs in Farly
Childhood Zducation

Exemplary Programs in Elamen-
tary Education

Progras of the Middle School

The 3econdary Schocl Program

Programs in Higher Educztion

Role of the Principal

Toward a Helping Relaticmship

Communication and School QOrgan-

ization Organizational Analysis and Change
Communication and Interpersonal Organizational Analysis and Change: Process
Relations and Application
School Organization as a Social The Delphi Technique
Systen improving College Teaching: Examplary Prograns

Program Development: Macrix {or Decision-
HMaking

working with the Tommunity

Conflict-Management and fesolution

Shared Decision Makiar

Tiwe Management

Student Discinlic2: Issuvs and
Counditionrs
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LEADERSHIP TRAINING INSTITUTE/SPECIAL EDUCATION

Purpose: The purpose of the LTI is to foster communication and the shaving of ideas in its area of con-
cern. The LTI attespts to disseminate proved ideas and practices as widely as possible. LTI services
would be equally useful to preservice and inservice training projects and cover a broad range of ages
and handicapping conditions.

Brief Drascription of Materials or Service: Provides technical assistance and consultation on a project

or contract basis to federally !nded projects concerned with mainstreaming and teacher craining. Currently
these include the so-called "Deans' Projects." The LIT also provides where possible information and refer-
ral on matters related to special education and "mainstreaming" training by individual request, and has
developed several publications on these topics.

Contact persons: Maynard C. Reynolds, Director; and Karen Lundholm, Assistant to the Director.

Address and phone: Leadership Training Institute
253 Burton Hall
University of Mimnesota
Minneapolis, Minnesota 55455
Telephone: (612) 373-4854

Additional description: Publications of the LTI include:

Mainstreaming: Origins and Implications, Minnesota Cducation 2(2), 1976 (To be reprinted by the
Council for Exceptional {hildren, Reston, Virginia)

M.C. Reynolds & M.D. Davis (Eds.) Exceptional children in regular classrooms. !linneapolis, i:
Dept of Audio-Visual Extension, University orf Minmnesota, 1971.

M.(. Reynolds (Ed.) 2svchology in the schools: Proceedings of the conference on psvchologev and the
process of schooling in the next dzcade. XNinneapulis, :0i: Dept of Audio-Visual I:tension,

University of Minnesota, 1971.

M.C. Reynolds (Ed.) Special education and school syvstem deventralization. Minneapolis, MN:
Leadership Training Instizuze/Special Education, University of Minnesota 1975.

M.C. Reynolds (Ed.) Narional technical assistance svstems in special education: Report of the con-
ference ¥n wWashington, D.C. (May 1973). Minneapolils, MN: Leadership Trainiag Institute,
University oi Minnesota, 1975.

H.H. Spicker, N.J. Anastasiow, & W.L. Hodges (Eds.) Children with special needs: Earlv development
and education. Minneapolis: Leadership Traiping Institute, University of Minnesota, 1976.

With The Council for Exceptional Children:

E.N. Deno (Ed.) Instructional alternatives for exceptional children. Reston, VA: The Council for
Exceptional Children, 1973.

S. Thiagarajan, D.S. Semmel, & M.I. Semmel. Instructional development for trainine teachers of ex-
ceptional children. A sourcebook. Reston, VA: The Council for Exceptional Children, 1974.

J.W. Birch. Hearing impaired children in the =mainstream. Rzszon, VA: Council fer Exceptional
Children, 1975.

J.9W. Birch, Mainstreaming: Fducable mentally retarded childrewl in regular classes. Reston, VA:
The Council for Exceptional Children, 1974.

Y. Hively & M.C. Reynolds. Domain-referenced testins in special education. Reston, VA: The
¢ Council for Exceptional Ciaildren, 1975.

R.A. Weinberz and F.H. Woods (Eds.) Observation of pupils and teachers in mainstream and ssecial
education settings: Alrernative strategies. reston, YA: The Council for Exceptional Children,
1975.

C.A. Parker (Ed.) Psvchological consultation: Heloiny teachers meet special needs. Reston, VA:
The Council for Exceptional Chillren, 1975. B

In Praparation

E.N. Deno. Mainstreaminz: Learning disabled, emoticnallv disturbed, and sociallv nalidjuszosd
children in regular clbsses. (1976)

G. Martin and Others. Maiastreaming: Visually {mpaired children in recular classes. (1976)

R.A. Jones (Ed.) !ainstreaminr: The ~inoritv chiid in rogular eclasses. (1976)

ERIC ~
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LEARNING OPPORTUNITIES FOR TEACHERS

Purpose: Learning Opportunities For Teachers (L.0.F.T.) is designed to train teachers exactly

like they are encouraged to teach. The training process proceeds through five instructional management
systems which sensitize the participant to the effects of possible current practices before proceeding
to exploring and modeling the effects of more accommodative instruction. The training content is

designed to provide the competencies for social interaction problem solving (discipline) and concept

teaching and materials management.

Brief Description of Materials or Service: There are a total of 18 LOFTS and an assessment of

instructional practices kit with follow-up materials. The training room is organized into learning
centers with correlated games, show and tell materials, problem solving, self instruction, directed
instruction and reading articles. A filmstrip ceater is also available on request. A trainer manual,

18 games, 230 transpavencies, 120 problem solving cards, 240 show and tell examples, and 90 reading
articles comprise the training content. 1974.
The L.0.F.T. 1s beis; used at both the university and school system levels for preservice and

inservice teachers.

Contact Person: Barry Dollar (author)
Address and Phane: Accelerated Learning Systems, Inc.

2873 16A Street ¥.4.
New Brighton, Minnesota 55112
(612) 636-6709

Additional Description: The individual L.0.F.T. names are as follows:
1. Problem Solving Model ’ 10. Accommodating Differences
2. Consequences ) 11. Specifying Concepts
3. Reinforcing Consequences 12. Analyzing Tasks
4. Punishing Consequences 13. Correcting Tasks
5. Creating Reinforcers 14. Sequencing Tasks and Concepts
6. Schedules of Reinforcers 15. Correlating Tasks
7. Analyzing and Solving Problenms 16. Testing Concepts
8. Contracts 17. Accommodzting Changing Differences
9. Indirect Re{nforcement Systems 18. Learning Resource Management

Assessment of instryctional practices in terms of:

a. Learning Content
b. Learning Style
Learning Rate

d. Learaing Fnviroanent

14
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LET'S SERIES MODULES
PREPARING REGULAR EDUCATORS FOR MAINSTREAMING

(Project PREM)

Purpose: The Project PREM Let's Series Modules are designed to develop cognitive and
attitudinal competencies for working with aildly handicapped students in the regular
classroonm.

Description: This series of ten training modules in the form of indiwtdual learning
packets could be used for both pre-service and in-servi. e traiming of regular educators,
and is adaptable for yse with supervisors, administrators, and principals. The modules
are competency-based and field tested. 197¢.

Contact parscn: Donna Denney Haughton, Coordinator, Project PREM

Address and phone: EDB 210
The University of Texas at Austin
Austin, Texas 78712
(512) 471-4161, Ext. 39

Additional description:

The Let's Series modules ls a series of 10 competency-based field tested training modules
in the followiag areas:

1. Attitudes of teachers
2. The concept and implementation of malnstreaming

3. Characteristics and educational implications for handicapping
conditions

4. Individualizing instruccion
5. Communication skills development

6. Social and academic integration of handicapped children into the
regular classroonm

7. Testing and observation techniques
8. Behavioral management techniques
- ®. Sources and devalopment of fnstructional materials
10. Career education adaptations.
Eaéh module contains a prospectus, goals and objectives, flow chard, pre-test, specific
objectives, learning alternatives, self-assessment inventories, and a post-test.

The packets are available for cost of reproduction.

15
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THE LEX1NGTON TEACILK TRAINING PROJECT

(Integration of Children with Special Necds in a Regular Classroom)

Burpose: The Lexington Teacher Training Project is desfgned to lielp teachers recognize and work with indi-
vidual differences that atfect children's learaing development. It i3 ~lso intended to help special educa~
tion teachers apply their skills in the setting of che tepular classroon. The oversll purpose {s to enable
teachers to integrate students with special learning problems into the regular classroom -~ now an important
part of the movement toward {ndividualized instruction.

Brief Nescripcion: These materfals consist of tem color video tape programs of rom nineteen to thirty
alnutes, each with a printed guide.

Children wit: learning Jdisabilities are looked upon as being like all children: they have special strengths
and special nceds. To deal with the disabilities, which range from mild perceptual problems to severe mental
retardation, teachers are shown a variety of teaching techniques as they are practiced [n actual classrooms.
Such methods include early assessment and diagnogis ag well as activities devised to treat specific problems
in handwriting, reading, and mathematics.

Throughout the programs the emphasis {s on practical, effectiva techaniques that any resourceful teacher can
use on a step-by-step basis. Teachers are helped to tdentify problems accurately and theu to solve them
through carefully designed and monitored methods. For cach of the ten programs there i1 'a ‘detailed guide that
contains suggestions for working with every child as an individual, specific objectives, discussion questions,
pre- and posc-tests, bibliographies, extensive background information on particular learning disabilities, and
suggested solutions to the problems examined in the programs. Ia addition, there is a comprehensive guide to
all ten programs for workshop discussion leaders.

The series was produced by the Lexington, Massachusetts, Public Schools with funds from the U.S. Office of
Education through Title III(ESEs) and Title VI(Education of tha Handicayped Act) grants. 1974.

Addregses_and phones: Agency for Instructional Television AIT Southern Office
Box A 333 Sandy Springs Circle, M.E.
Bloomington, Indfana 47401 Atlanta, Georgia 30328
Phone: (812)339-2203 Phone: (404)252-6525
AlT Midwestern Offfice AIT Eastern Office ALT Wegtern QOffice
10909 West Bluemound Rnad 2009 North l4th Strcet 1670 South Amphlett Boulevard
Wavwatosa, Wisconsin 53226 Arlingten, Virginia 22201 San Mateo, California 94402

Yhone: (414)475-1020 Plione: (703)527-7232 Phone: (415)574~3437

Additional descriction:
1. Diagronis and tducational Planning. A teacher, a physician, and a psychologist work together in a simulated

evaluzt, r - a student. Zach #ne~falist adminisrers a set of tests to the boy, and then the thvee, scting as a
team, to o o e their findings in preparation for {nforming his family and reporting their specific recoumenda-
tions {n ."ing. The program demonstrates how such professional cooperation and interaction can be ezployed to

produce for the student both a comprehensive diagnosis and an appropriate educational prograa.

2. Early Assessment: Step to Planning. A kindergarten teacher considers the children in her class and is con-
cerned that several may have marked learning and behavioral proble=s {n later years. The program follows her
efforts to get a clearer sense of the children's needs and to adapt her own programs to meet those newds.

3. After Assessment. A kindergarten classroom is arranged in groups for audifory, motor, visual-motor, and
visual-percoption skills. wWhile zhe children work independently, the teacher works with one of the groups. The
varied levels of skills ac which the children perform are closely obgarved.

4. Every Child Can Learn. The class i3 a combined third and fourth grade of fifty-plus children, team tacght
by aath and reading tecachers. The opening sequence i3 a math lesson in which one teacher guides students into
groups and then works with those who need a nore structured lessan.

5. Together They Learn. Ratarded primary level children are shown working in different kinds of groups in an
integrated class. A special educator, the regular teacher, and an aide offer all the children opportunities to
work independently, fn s=2all groups, or {a individual tutoring situatfons. The program focuses on math, reading,
and science segments tha: demonstrate a range of teaching techniques. Playground activities that ali the cnile
dren ghare and enjoy provide further evidence of the success of this school’s integration process.

6. Correcting ilandwriting Problems. iMile a class of primary students work in different subject groups, cheir
teacher helps those who have problcms in visual-perception.

7. Mastering Math Skills. Tlird- and fourth~grade children are arranged in three groups after the results of
a regularly given timed math test have beun graphed to show their progress.

8. Reading and Learning Styles. Students in a first- and second-grade class are grouped for a lesson according
to their recading levels and learning scyles.

9. Developing Children's Languages. The program focuses on first-grade students of divorse racial, cultvral,
and national backgrounds,

10. Every Student fs Different: The High School. The opening sequence dramatized f{neffcctive teaching and the
nepative reactions of students. In this instance the teacher involved asks for help from a learning specialist,
who qffcrs concrete recomzendations. Other scenes show 4 variety of teaching techniques {n action and the suc-

cessful responses they seenm 2o elicit.

Vidcocassette coples of the ten proprams can be purchascd for audiuvisual use at 2 cost of $200 for each program
cassette. Fifteen copien of the wppropriate fuida and one copy of the discus<fon leader's guide are included

with cach cassette ordered. & ten percent discount is sranted I€ ajl ten propram cassettes are purchased a2 one time.
Previcws of representatiwve lessons are avatlasle on request at no charpe to those {nterested in considering this
series for {n-school e troa the above addresses.
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Purpose: The program of the Nacional Cencer for Educactonal
Speclalized Offfces (S0s), and Area ‘earning Rosource €
provide media, macerials, and educat!onal cechnology re

The ALKC/SO/XCEMMU prograa provides supportive sorvices

1. Where appropriacte waterfals do not exist o meet che
- can be made available chruugh adapeation/modific

Brief Descripction of Materials or Service:
nacional center (address below) provtde cons

NATIONAL CENTER FOR EDUCATIUNAL MEDIA AND MATERIALS FOR THE HANDICAPPED

materials co meet {dentified scudent needs.

2. Where users of materials are not aw
informacion about relevent and ugable macerials and media
3. Where users know ashout the availabilicy of existing mace
dents, buct do not have physical access to these nmacerial

convenienc basis.

are of existing materials chac

Medin and Materinls for che Handicapped (NCEMMIL),
eneers (ALRCs) help regions, scaces, and loealities to
sources for handicapped lcamers.

50 that cthe followinR general goals may be achieved:
needs of handicapped gstudeuts == necded macerials
ation of exiseing macerials and/or development of new

will meet the nceds of che handfcapped ==
«L11l be made availuble to the poctenclal user.
vials chac will meet nceds of handicapped sy

$ ~= materials will be wmade accessible on a

4. VWhere materials ate accessible buc che pocential uger does not know how to use them effectively ==
users will have access to informacion and assiscance in the use of materials.

the above goals.

Address and phone:

Area Learning Resource Centers

Region

1

Additional Descripeion:

Center

Norchwest ALRC

Universicy of O--gm
Clinical Servicces 3uild{ng
Thizd Floor

Eugcne, Oregon 97403

(503) 686-3591

California LRC

600 South Commonwealeh Ave.
Suice 1304

Los Angeles, California 90005
(213) 381-2104

Souchwest ALRC

New Mexico State Universicy
Box 34AW

Las Cruces, New Mexico 88003
(505) 646-1017

M{dwest ALRC

Drake University

1336 26ch Streec

Des Moines, lowa 50311
(515) 271-3951

Texas ALRC

University of Texas/Ausctin
College of Educacion 8ldz.
1912 Speedway

Auscin, Texas 78712

(512) 471-3145

Creat Lakes ALRC

Michigan Depavement of Education

P.0. Box 420
Lansing, Michizan 48902
(517) 373-9433

ALRC 37

Educacional tledia and Info.
Serviee

Dept. for Excepticnal Children

Illinois N(fice of Zdutation

100 Xorch Firsc Screet

Springfield, Illinois 62777

(217) 782-2436

Alehough

to he a hcavily craining=oricneed
vices vhich w11l assist local anc

educacors in relarion to Instruceional media

ERIC
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Region

8

10

12

13

A ctocal of 13 regional ALRCs, 4 specialized vffices, and the

Center

Ohio ALRC

933 tigh Screet
Worthingeton, Ohio 43085
(614) 46602650

Northeast ALRC
168 Bank Street
Hightscown, New Jersey 08520
(609) 443-3753

New York State ALRC

55 Elk Screet

foom 117

Albany, New Yurk 11234
(518) 474-2251

Nacl, Learning Resource Center
of Pennsylvania

Ansley Building

Old Eascon Road

Doylestown, PA 18901

(215) 265-3706

Mid-Easc ALRC
Universicy of Kentucky
123 Porter Building
Lexingeon, Kentucky 40506
(606) 258-4921

Southeast LE3

Auburn Universicy/Moncgomery
Montgomery, Alabama 36109
(205) 279-9110, Ext. 258

Serving all AL3Cs

NCE:2M Cooruination Services
for ALRCs

National Center on FEducational
Media and Matzrials for the
Handicapped

The Chio Scace University

Columbus, Nhio 43210

(614) 422-7594

uleacton, information, and cechnical assiscancze consiscenc vith

Specialized Qffices

Special Office for the Visually
I=paired (S1)

American Princing House for the Blind

1839 Frankfort avenue

Box 6085

Louisville, Kentucky 40206

(502) 895-2406

Specialized Office for the Deaf and
Hard of Hearing (S2)

Universiey of Nebraska/Lincoln

175 febrasxa Hatll

Lincoln, :ebraska 63588

(402) 472-2141

Specialized office Three ($3)

467 Wisconsin Research and Development
Center for Cognicive Learning

1025 Wesc Johnson Screec

Madigon, *isconsin 53706

(608) 263-7351

Speclal Office for Materials
Discribution (SOMD)

Indiana Universicy

Audio-Visual Cencer

Bloomingeow, Indiana 47401

(812) 337-2853--Main Office

(812) 337-1511--Circulacion Depc.

rach ALRC {s responsible for activity in the above areas, the ALRC is nct incended
Te i9 incended that the ALRC will provide facilitative and supportive ser-

ceneer.

other training

=t
-3

agents and {nstitucions to respond to the training needs of special
aud marerials productlon, sclection, and ueflizacion.
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NATIONAL INSTRUCTIOMAL MATERIALS INFORMATION SYSTEM (NIMIS)

Purpose: NIMIS is a coaputer-based on-line interactive retrieval system specifically developed for
the purpose of assisting teachewvs, parents, and other educators in locating information about in=-
structional materials in the field of special education. Its ultimate objective is to provide users
with as much information describing educationally appropriate special education instructional mater-
ials as is available and feasibly reportable.

Brief Description of Materials or Service: An on-line interactive retrieval system enables an indi=-

vidual to converse with a computer, asking questions and getting immediate answers. The answers are
given in the form of information that iancludes bibliographic information and abstracts or descriptions

of the material. Each NIMIS entry includes, if available, items of identification such as the following:
author, title, publisher, price, abstract/description.

Contact Person: Joseph P. Florio

Information Specialist

Address_and Phone: National Center on Educational !fedia and

Materials for the iHandicapped
The Obio State University
Coluabus, Ohio 43210

(614) 422-7596

Additional Description: NIM1S provides descriptive information concerning instructional media and
materials for a nationwide audience. The system now contains information on two types of materials:

Child-use irstructional materials -- materials used by the teacher andfor child interacting
in the process of education, diagnosis, instruction, and evaluation.

Teacher training materials -~ instructional materials used to train or assist teachers =t
teachers-to-ba in the selection, utilization, design, or adaptation of media, materials,
dand educational technology (such as how to operate instructional equipment or how to make and

use transparencies).
Eventually, two additional types of materials will be included:

Measurement and evaluation materials -=- materials designed for use to evaluate, measure,
and diagnose the current skills of a hﬁndicapped child.

Prototype materials =- materials of an experimental or one-of-a~kind nature that have been
developed as models for possible future development.

When NIMIS is in full operation, it is expected that about half the entries will be for non-
prins materials such as instructional kits, teaching machines and programs, filxs, video cassettes,

audio cassettes, filmstrips, games, toys, or transpareacies.

Teachers or parents should first contact their local, metropolitan,or state learning resource
center. Appropriate instructional materials may be available fronm them. If not, persons at these
local zenters can help the teacher formulate a request to {IMLS through the nearest ALRC. Persons
who do not know where their closest local center is should rontact the nearest ALRC. (See list under

NCEMMH)

In order to make a thorough search, five items of very specific information are necessary:

Disability or handicapping condition.
Educational level of material needed.
Curricular area or general content area.
Specific concept or skills in that area.
Format of materials needed.

Vs WN

ALRCs can also provide information abouZ how new materials can be added to the NIMIS system.

8
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THE F'EPARATION OF REGULAR CLASSROOM TEAGHERS To WORK WITH STUDENTS
WITH SPECIAL LEARNING PROBLEMS: A PRESERVICE TRAINING PROJECT

Purpose: The purpose of the project is to provide college faculty with suggestions and materials
which can be used to prepare the regular classroom teacher to work with children with special needs.
Materials are aimed primarily at preservice preparation, elementary and Secondary.

Brief Descriotion of Materials or Service: These materials consist of a set of 25 units each
with goals, objectivas, activities, evaluation, resources identified. The materials are for the
instructor's use as a guide and are designed for maximum flexibility. The instructor may select any
number of units or parts of units, and sequence which seems logical. The materials are currently in
the form of a large three-ring notebook. 1974-75.

Contact Person: Clifford D. Baker, Project Director
Address and Phone: Department of Special Education and Rehabilitation

University of Northern Colorado
Greeley, Colorads 80639

(303) 356-9500

Additional Description: The individual units are as follows:

Section A - General

1. Overview of Handicapping Conditions
2. Mainstreaming: Who and Why :
3. Delivery Systems
4. Understanding Students
- 5. Recognition of Teacher Attitudes
6. Pupil-Teacher Interaction
7. Learning Styles
8. Icentification
9. Referral Process and Staffing

10. Behavior

1l. Alternative Methods of Measuring Student Progress
12. Individualized Instruccion .
13. Facilitating the Integration Process

14. Media Materials

Section B ~ Elementary

15. Reading for Children with Special Needs

16. Math for Children .with Special Needs

17. Spelling for Children with Special Heeds

18. Handwriting for Children with Special Needs

19. Language for Children with Special Needs

20. Science for Children with Special Yaeds

21. Physical Education for Children with Special Neeads
22. Music for Children with Special Needs

23. Art for Children with Special Needs

24. Social Studies for Children with Special Nzeds

Section C - Secondary

25. Adapting Curricula for Handicapped Students at ﬁhe Secondary Level

19




THE PRINCIPALS TRAINING PROGRAM

Purpose: This training program is designed to achieve the following objectives:

Objective 1: Each participant will be able to demonstrate an understanding of
the rationale for returning the handicapped child to the regular

classroom.

Objective 2: Each participant will be able to demonstrate an understanding of
alternate administrative and instructional arrangements for pro=-
gramming for handicapped students in the regular classroom.

Objective 3: Each participant will be able to demonstrate the skills necessary
to administer a building special education program.

Brief description of materials or service: To achieve the objectives, a problem centered
training program has been developed which 1s supported by a wide variety of media (audio,
visual, and print). The instructional strategies include independent, small group, and
large group settings with the major emphasis placed on the small group. Participants
will be expected to gather and analyze data related to a variety of problems and share
the data with group members. 1975.

Contact person: Donroy Hafner, Director

Address and phone: Instructional Services

Education Service Center, Region XIII
6504 Tracor Lane

Austin, Texas 78721

Tel.: {(512) 925-8080

Additional descrinricn: Tua kit contains the following resources:

1. A Leader’s nual, describing program sequence, activities, suggested workshop

schedules, and optional »ctivities with sample handouts which can be duplicated
at the discrecion of the leader. More specifically the Leader's Manual provides

the following:

a. general workshop organization, small éroup organization, suggested timalines,
and abstracts for each film, filmstrip, and reprint utilized in the training
program

b. a separate section devoted to each workshop objective which includes activity
descriptions, leader scripts, participant material (printed on green paper and
in the same order as they appear in the Participants' Manual), and scripts for
the filmstrips

c. an appendix which includes materials for optional activities (these materials
can be duplicated without prior permission), checklist of resources, and a

glossary.
2. Instructional media which includes 8 filmstrips/audio cassettes, two lémm color
films, and 7 transparencies. The use of all media is described in the Leader's

Manual.

3. A Participants’ Manual is included for the leader as reference material even though
all th: materials in the Participants’ Manual are also included in the Leader's
Manual. Enough copies of the Participants' Manual can be obtained for each workshop
participant. It can be either consumable or nonconsumable, depending on how the
leader wanis to organize the workshop.

4. A Book of Readings is included which contains all the reprinted articles to be
utilized by participants in their problem solving activities.

Note: A simllar Teacher Training Program is also available.
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PUBLIC LAW 94-142
(The Education for all Handicapped Children Act of 1975)

Purpose: This multi-media package was developed to help the field understand the many facets of P.L. 94-142,
The Eduiation for All tlandicapped Children Act of 1975.

Brief Jescription: Included in the package are three captioned filmstrips and three audiocassettes, each designe
to meet the needs of a different audience. A copy of the law, a question-and-answer document, and a printed

copy of the script for each filastrip is also included., Each script has a table of contents highlighting

the issues presented on tie accompanying filmstrip. Portions of the law upon which the narrative was based

are reproduced in the printed copy of the script. Octher laws and suggested resources have also been referenced
in the scripts to help the Presenter locate relevant material for expanded discussion. The law itself and the
question and answer document @may be duplicated for distribution to participants. The media package was

designed to be used with an ordinary filmstrip projector and a Cassette player. Audible bleeps on the cassette
tape signal when to advance the filmstrip. 1976,

Address and Phone: Council for Exceptional Children, 1920 Association Drive, Reston, Virginia 22091,
(703) 620-3360

Additional Description: The three filmstrips in the pazlkage are as follows:

Introduction to Public Law 964-142 (time 20 minutes)

This material presents an overview of the law and is appropriate for anyone who wishes to gain familiarity
with the main features of the act's provisions. Although there is some overlap of concepts presented in all
three filmstrips, the style of each presentation is different. The introductory filmstrip uses both photo-
graphs and Jdrawings to illustcaie the material. By reviewing the scripts in advance, a presencer can decide
if the a.’lence could benefit from viewing the introductory material before seeing either of the other two
filastrips.

Comolying with P.L. 94-142 (time: 20 minutes)

This filmstrip was prepzred for adninistrators who are responsible for developing and implementing
State Plans and local applications.

Three cartonn tyne characters are featured in this presentaction: the yellow ball representing LEAs,
the blue ball which stands for SEAs, and the orange ball, which depicts the U.S. Commissioner of Education.
The role of each agency is clearly illustrated throughout the filmstrip. Portions of the Joint Explanatory
Statement of the Committee of Conference are included in the printed script to clarify certain aspects
of the law.

P.L. 94-142 Works for Children (rime: 14 minutes)

This presentation shows how P.L. 94-142 makes a difference in the lives of handicapped children and
their families. It provides information to parents and advocates about the educational services and
safeguards guaranteed by the act.

Photographs, depicting the effects of the law on the education of three children with different handi-
capping conditions, illustrate the provisions of the Act. The ptinted script includes portions of the
regulations on confidentiality and suggests specific resources for further information on due process
and the role of the parent surrogate.

Price: $50.00
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SPECIAL EDUCATION ADMINISTRATION SIQULATION IN MONROE CITY

(SEASIM)

Purpose: SEASIM curriculum experiences will provide individual participants with processes for
assessing the quantity and content of information they presently have as resources for dealing with
specific problems. The major goal of SEASIM is to increase behavioral repertoire (skills and
strategies) utilized by the participants.

Through use of the SEASIM package, participants will have the opportunity to increase the
riumbers and kinds of responses, solutions, and strategies available for solving problems encountered
ir their job environments in light «f the following:

1. specific objectives they have developed,

2. their rationale for selection of specific objectives,

3. resources they have identified as being necessary and available
for implementing cheir strategies,

4. a process for evaluating the strategy decision.

Brief Description of Materials or Service: SEASIM is a multimedia simulation package consisting
of an instructor's panual, background booklet, case studies, office files, phone call interruption,
films, filmstrips, audio tapes, transparencies, other expendable materials, and a series of other
stimulus items. SEASIM is useful for preservice and inservice training of administrators and
regular as well as special educators. SEASIM can be used as a complete package, or components can
be selected to meet specific user needs.

Contac. Person: Richard Podemski
>ontace rerson
Associate Director

Address and Phone: University Council for Educational Administration
29 West Woodrufi Avenue
Columbus, Ohio 43210

(614) 427-2564

Additional Descripticn: The package consists of the following six major areas of focus:

1. Continuum of services, which includes process and content material on organizational
theory; status of special education; relationship of special education and regular
education; philosophies underlying continuum of services such as individualization of
instruction, equal educational opportunities for all pupils, varied and diverse
instructional arrangements and instructional systems;

2. Identification processes, which includes process and content material based on concepts
found 1in #1 above and expanding the materials/sections which focus on the issues more .
specifically involved in segregation;

3. Placement procedures, which is buile upon #1 and #2 above, and includes concepts of
teamwork and other procedures, i.e., vehicles for making placement decisions about all
puplils within the schools;

4. Curriculum, which includes process and content material applicable to general curruculum
development and implementation and also specific process and content material, which
focuses on philosophies presented in nuabers 1, 2, and 3 above and emphasize factors
and concerns which occur when a wholistic approach to education is used; (wholistic in
this sense refers to the concept that curriculum for a school will include diverse
instructional systems, some of which are presently labeled regular/special);

5. Finance, which includes process and content materfal applicable to implementatipn of
programs--the finance issue is basic to all other sections in terms of making resources
available for making programmatic decisions; this section also includes space allocation
issues and transportation and atain tie-in with all above sections.

6. Evaluation section has the flexibility of being utilized separately as a unit, but is an
integral part of each section; in each section, there is content and process materials
which focus on evaluation as a process for making decisions, for aduinistrative strategies,
actions, and solutions.

(Note: SEASIM is an urban simulation situation. A simulation similar in format has been adapted
for rural and sparsely populated special education administration areas by Dr. Richard
Weatharman, Dept. of Educqtional Adnministration, University of Minnesota, Minneapolis,
Minn. 55455 (612) 376-5052.) Sece: SEASIM--Rural/Sparsely Populated Areas, listed separately.
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SPECIAL FDUCATION ADMINISTRATORS SDMULATION

(SEASIM)

FOR RURAL/SPARSELY POPULATED AREAS

Purpose: The Special Fducation Administrators Simulation (SEASIM) for rural/sparsely populated areas
multimedia simulation package developed for training the special as well as the general educator. It
is an adaptation of the Monroe City SEASIM developed by the University Council of Educator's Adminis-
tration (VCEA), Columbus, Ohio. Rural SEASIM offers a generative process moving the participant from
the development of information usage through its application on the job. :

Brief Description: The Rural SEASTM package consists of the following seven major areas of focus in
training: didentification processes, placement procedures, curriculum review, delivery of service,
resource allocation, evaluation and communication. In addition, an early education simulation set
is available.

Rural SEASIM materials are currently available in the form of instructor's and user's manuals, and
are usually presented in a preservice or inservice workshop. Since seme training in use of the materi-
als is recommended, those wishing to instruct Rural SEASIM may wish to attend a Rural SEASIM workshop
before usiung the materials. :

While focused on admiaistrators, Rural SEASTM would be useful in training virtually all school
personnel. 1976.

Contac rersons: Richard Wactherman and Judith Wolf

Address and Telephone: Department of Educational Administration
University of Minnesota
300 Health Service Building
St. Paul, M 55108
(612) 376-5052

Addictional Descripticn: Through use of the Rural SEASIM package, participants will have the opportuniiy
to increase tne numbers and kinds of respunses, solucions, and stratcgies available for solving problems
encountéred in their job environments in light of (1) specific objectives they have developed; (2) thelir
rationale for selection of specified objectives; (3) resources they have identified as being necessary

and available for implementing their strategles; and (4) a process for evaluating the strategy decision.

There are a number of goals which can be identified for Rural SEASIM use in training general and/or
speclal education administrators. Rural SEASIM is designed to assist participant: to anticipate issues
rather than react to a possible crisis. Rural SEASIM emphasizes both team and individual decision~-making
processes as desirable elements of administrative skill. Rural SEASIM focuSes upon the processes of
special education administration rather than upon the single role of a special education director. Rural
SEASIM provides participants with insights into thair own decision-making and leadership styles. Rural
SEASIM, through its approximation of the reality of school administration, provides a variety of settings
in which the participant must operate. Rural SEASIM employs many forms of media (audio-visual, written,
data bank, critical incident) so that no single form is.dominant. Rural SEASIM is designed in such a way
that males and females can assume all roles in the simulation and urban and rural school issues can be
represented.

The Rural SEASIM materials are generally structured into a three-day workshop experience for approx-
imately 25 to 30 general and/or special educators, During the first day, participants are introduced to
the simulation materials and assume the role of the director of special education. Throughout the remain-
der of the workshop, participants, through the vehicle of simulation, experience problems and issues relat-
ing to their roles in light of current educational practice.
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SPECIAL EDUCATION ADMINISTRATORS TRAINING PROJECT

(SEATP)

Purpose: The Special Education Administrators Training Project (SEATP) is designed to meet a current
pressing need for administrator training in Minnesota and also to serve as a model to be replicated
in training administrators in other states and areas of human services.

Brief Description: SEATP is a competer.cy-based training program developed from a systems orientation
model and used for the inservice and/or preservice education of administrators to promote educational
effectiveness and efficiency. While SEATP is primarily focused on training special education adminis-
tration competencies, the program would be extremely useful for training principals, superintendents
and school board members as well. The "program development" portion of the program would be useful
training for regular educators concerned with mainstreaming: the materials are mostly self-contained
and will be distributed as a large three-ring notebook. 1976.

Contact Persons: Richard Weatherman and Judith Wolf

Address and Telephone: Department of Educational Administration

.University of Minnesota

300 Health Service Building
St. Paul, MN 55108

(612) 376-5052

Additional Description: SEATP's utilization of a competency-based approach is an attempt to focus on edu-
cation diractly applicable to the administrator’s actual job. As a result, SEATP can accommodate individ-
ual educational needs; procedures developed to identify and validate competencies will promote changes in
existing curricular seq:2nces to meet changing conditions and allow replication of the model.

SEATP has seven basic features:

1. The objectives are stated as competencies of a director of special education (or other administrative
position).

2. These competencies or performances are derived empirically from examination of the job which existing
special education directors perform.

‘3. Tuere exlsts a. identifiable cor: of ninimum essential competencies for all director of special educa-

tion positions, despite variations in individual job descriptions, scope of authority, line or staff
designation, size of program, and single or multi-district organization. These core competencies con-
stitute the program curriculumn.

4. Instruction received by a participating diresctor of special education is based on individual needs as
determined by prior and ongoing assessments.

5. Instruction is field centered, i.e., brought to the participant.

6. The types of instruction offered emphasize teaching of facts and concepts and the practice of skills
relevant to performance in the position.

7. Tha basis for evaluation of the success of the training program 1is student practices, learning and
performance. )

The SEATP format would include training in the following bfoad functions:
1. Devising ways of identifying children with special needs.

2. Assessing children with special needs in order to determine what kinds of special programs and services
should be provided.

3. Planning the appropriate variety of interventions or program alternatives to mediate properly between
the child’s special education needs and tasks of reshabilitation and/or educational development.

4. Marshalling and organizing the resources needed in a comprehensive program of special education for
exceptional children.

5. Directing, coordinating, and counseling appropriately in guiding the efforts of those engaged in the
special education enterprise.

6. Evaluating and conducting research in order to improve special instruction and the quality of special
services.

7. Interpreting and reporting information to gain public support and influence the power structure in help-
ing to achieve program objectives. .

8. Recruitment, gselection and training of competent staff.
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THE TEACHER TRAINING PROGRAM (TTP)

Purpose: The TTP 1s aimed at building skills, concepts, and attitudes which are necessary
for the regular educator to successfully mainstream handicapped students into the
regular classroom. The program addresses areas of individualizing instruction,
alternative behavior management strategies, and the interfacing of regular and
special educator.

Brief Description of Materials or Service: The TTP is a multimedla program consisting of

a facilitator manual, participant manuals,
and films. It is designed to be flexible,
program or in parts, to be developer free,

filmstrips, tapes, games, transparencies,
to provide resources to be used as a total
and to practice what it preaches: individ-

uvalized instructional strategles and processes. It is applicable for pre- or in-

service training K-12. 1975.

Contact person: Donroy Hafner, Director

Adress and phone: Instructional Services
Educatior Service Center, Region XIII
6504 Tracor Lane
Austin, Texas 78721
Tel.: (512) 926-8080

Additional description: The program sequence is as follows:

Phase 1 - Mainstreaming Group Activities

Phase I 1s facilitator-directed and involves the total group or small
groups 1in activities related to the concept of muinstreaming and the
special students involved. The duration of this phase of trainiag is
approximately twelve hours.

Phase II - Skill Building Individualized Activities

Phase I focuses on skill-building and problem-sclving related to
individualizing and humanizing instruction. Participants work in-
dependently in small task groups at Data Banks. Each Data Bank
addresses a particular concept or skill area related to individualiza-
tion.. Participants determine which Data Banks to work at according

to thelr performance on a diagnostic pre-test.

The Data Bank topilcs are:

Assessment/Evaluation
Communication
Curriculum
Grading/Reporting
Influencing. Behavior
Instructional Management
Learning Environment
Learning Style

Each Data Bank comprises approximately four-five hours of instruction.
Phase III - Implementation Take Heme Reinforcement

Phase III is the "take home reinforcement' phase of the training. It
describes processes and provides resources for the gradual implementa-
tion of individualized instruction. Participants are called upon to
assess their own classroom setting, identify problem areas, and gen—~
erate solutions for those problems, using skills they gained within
the controlled practicum.

Note: A similar Principals Training Program is also available.
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Purpose:

TEACHING CHILDREN WITH SPECIAL NEEDS

(Maryland Instructional Television Series)

This is an introductory inservice training series for regular and special educators

in the observation, identification, and management of children with special needs (K-3).

Brief Description of Materials or Service:

lessons produced on color videotape, and a correspending teacher's manual.

Contact Persons:

Address and Phone:

Additional Description:

Videotapes

Frank Batavick

St?ff Specialist in Scheduling/
Aquisitions

Division of Instructional Television

Maryland Center for Public
Broadcasting

11767 Bonita Avenue

Owings Mills, Maryland 21117

(301) 356-5600, ext. 283

and are available individually or as a complete sr:ries.

$3816 to $1,104 depending on size, and Manuals are $1.25 each.

The series consists of sixtecen (16) thirty-minute

1975.

Manuals

Eugenia Balsley

Specialist, Curriculum/Dev:lopment
Maryland State Dept. of Education
Division of Instructional Television
Garrison Forest Plaza

10317 Reisterstown Road

Owings Mills, Maryland 21117

The lessons are available on several tape sizes for non-broadcast use,

For the full series, prices range from

Preview copies of the series are available for loan on 3/4-inch video cassette only at $5.00

per set of two lessons, selected by the Division of I.T.V.

Lesson titles are as follows:

1) Preview 9) Oral Expressive Language

"2) Teacher Attitude I 10) 1Informal Assessment of Reading
3) Teacher Attitude II 11) An Analytic Approach to Reading
4) Observation of Behavior 12) A synthesis Approach to Reading
5) Behavior Problems % 13) Mathematical Problems I
6) Behavior Problems II 14) Mathematical Problems II

7) Learning Styles

8) Oral Receptive Language 16)

ERIC.
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UPSET IN POLYMER: AN EXPERIENCE IN MAINSTREAMING

Purpose: Although the parti;ipants in this set of role playing activities cannot be expected

to come awzy with a predictable set of feelings or understandings, certain possible outcomes

seem likely. First, these materials can help a staff cope with the anxieties about impending
mainstreaming by exemplifyimg and personalizing some of these concerns. Second, the materials
can stimulate discussion of the many problems in implementing méinstreaming withinbthe par-
ticipant's own school. Third, they can expose participants to the potential classroom use of
group problems-solving strategies such as roleplaying and discussion. } finally, by increasing
group and individual awareness and by introcucing problem-solving techniques, these materials

“ay facilitate plannin, activities in the school amd narticipation in skill development acgiv-

ities which, in turn, may help solve future problems.

Brief Description: "Upset in Polymer” 1s a kit containing four audio tapes and six partici-

pant't manuals designed to allow participants to simulate/role play certain "mainstreaming'

situations. The materials would be appropriate for both in-service and pre-gervice training of

teachers. 1973.
Contact Person: Samuel Guskin, Project Director

Address and Phone: CITH Publications

(CITH: Center for Innovation in Teaching the Handicapped)
School of Special Education

Indiana University

2805 East Tenth Street

Bloomington, Indiana 47401

Phone: (812) 337-5847

Addicional Description: Using an audio tape to provide settings and to pace the activities,

«nd using player's bool:lets for further instructions, groups of fivé people simulate the events
in a mythical school prior to, during, and just after a mildly handicapped child is integrated
into a regular classroom. The participants role play and then discuss their role playing three
times: once as teachers and a principal, once as teachers and parents, and once as a teacher
and pupils. Then the participants simulate a planning session for the school district, thus

summarizing and synthesizing their previous role playing activities. Cost $32.
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MAINSTREAM TRAINING SYSTEMS, MATERIALS, AND RESOURCES:
A WORKING LIST

HELP!

In large part the usefulness of this list will depend on your ability
to help us keep it current and comprehensive. In the space below (or
on separate sheets) please provide us with information about resources
which the LTI could share by adding to this list. )

Purpose:

Description of materials or service:

Contact persons:

Address and phone:

Additional information or description:
(Please attach brochure or other descriptive information.)

_.—————_._—_.——.—.———————_—.————_———-————————

Please detach and retuimn information to a LTI staff person OT to the
LTI at:

Leadership Training Institute/Special Education

253 Burton Hall

University of Minnesota

Minneapolis, Minnesota 55455

(612) 373-4854
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