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ABSTRACT

Competency based instruction (CBI) can be used either
for preservice or inservice purposes. The impact of CBI on students
is to (1) enable them to systematically determine their personal
learning needs; (2) increase responsibility for their own learning
and enhance autonomy and sense of personal direction; (3) provide
feedback; and (4) assure a better match between student capabilities
and the needs of a current or potential job. CBI programs should be
developed by a cross-sectional approach to specify valid
competencies, and the program should assume responsibility for
providing experiences through which students can gain specified
competencies. Professors in CBI programs nced to develop a repertoire
of approaches to teaching and learning and see themselves as
instruments for learning. (MLF)
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When the raguest came to maks this presentation at th_, General
seislion, I resoonded that it came at the very bast and at the vary worst
0of tim=sz. The very best of times bzcause sincz 1572 at the Yniversity
of Vermont, we have besn utilizing a competency based approach (CBA)

ration and Planning program, and this year we have been
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enzazed 1n an assessment of how well. it has worked. This opportunity
thus pushad me further than I might have gone in thinking about what
we have been doing these few years &and where we want to go. t came
at the very worst of times becausz I was already comnitted previously
to complete several other long postpined tasks. What has emerged is
the result of a jumbled mass of notes made at various times on yellow

note pads, the back of tattered envelopes, and on corners of crumpled

. tissue paper. So, if you gat borad with the output from this less
. than systematic proca2ss, perhaps you will find it interesting to
spzculate as to which input was writzen on what paper.
As I Legan to prepare my remark:z, one of my first resources was the
C3C Hotebook and other materials authored or edited by Lloyd McCleary,
who 13 certainly one of our leading contemporary developers and
Ip) theorists on compatency based instrustion. In a January 1973 vaper,
& whicn has received teo little cireulztion, Lloyd pointed out that the
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oz32 lines cf davelepmental work —- it has sound conceprual and gwpari-
noial pooTs".l  This commant has wliways intrigusd me, yst I have navwer
t2%2n the timz to Follow it up. 7This time I c¢id and I tracxad down &
253 cutting =dge publization by Orin Graff and Calvin Strest callad
T-3roving Compstenca in Zduecational Administration. If you hzva not
rezad it, I nighly recommand that you do. On completing the text, I

. 224 not help but think how ironic it is that a major portion of this

wsroughly by autiors from this institution and from what was then

¢alled Memphis State Coilege. In fact, in their introduction they
coimented on NCPEA's concarn for understanding and developing competence.2
[ isish they wepe with us to shars thair story of attempting to use the

compztency approach at the University of Tennessee twenty years ago.
“hat could we learn from them? Getting back to this literature illus-

ayain that there is very little that is new in education -

en return to ideas which were generated years ago and treat them
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with some n2w emphasis. I was certainly humbled by this long overdue
1izcovery", yet stimulated by ths thought that what my colleagues and

T hawve been doing these past few years is tc develop further ideas which
have 4 stroilg historical base.

AT the outset let me say that my willingness to take the positive
viaw of competency based instruction (CBI) is grounded in how I define
i~ and the term "parsonalize". The two are not always mutually sup-

<. vive,  Yuch of the Izrment in our field over competency based edu-

nurian (C3E) is stirred Ly som=2 disparate definitions which are rooted
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nclogyv. I sea2 C3I as a very ccmpatible

2z Tzllow wizh personzlizad or humanistic education. The competency
Z7oPDAch n2ad not be at tha purely didactic level, but can inde2d have a
~oristic and, what Broudy calls, a philetic focus (the latter emphasizing
tnn omotionzl aspecis of scoudsnt growth or what is often referrad to as
the affective domainj. S
As I se22 1t, parsonalize and hunanize ars interchangeable terms

’ althsush the iatter has become more rafined in the literature. Probably

ti.2 latter has become more of a jargon term than the former but if the

products of this HCPEA ars widely enough disseminated, then we will prob-
personalizad" to our educational lexicon.
der, on2 of the most prolific writers on competancy based teacher

education, defines personalized instruction as follows:

"Instruction which is designed to meet stecific needs of
learnars. Education is personalized when assassnent,
objcectives, strategies, and evaluation ar2 planned with
the learnars and tailored to thz learners individual
needs, leval, rate, value, and -~hoices."®

The most complate definition of "hur ir.fzed" or "humanistic" which I
have found and to which I am committad !s provided by Schmuck and Schmuck.

"Human.zed schools, as we see them, are those where the
environinznt sets the stage for successful personal encoun-
ters; whers 5deas, facts, and feelings ars openly expressed,
where conflict is brought out into the ozen, discussed,

and workad on: where emotions share equzl prominence with
the intellect and where learning activitiszs integrate the
personal interests of students and the learring goals of

the scheol. "D

hat these authors carry the concepi {ar bsyond the goal of

jlote t
"moeting the spacliic needs of learrnzrs". Hers we find these needs
atvended to but buttressed by the significant zdditions of personal

ERIC
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smounter, aonflisct, and emotion, all of which ars melded with the goals

ni tha organization. This iast dimension serves To plaze considarable
casnonsibility on us as professors to insure that our organizations do
n~t become unbanding and arbitrary in their r2iationships with students.

Institutional requiremants ars not sacred variables - they should be

Dezvelopments in the Preparation of Educational Leaders", did not mention
3. 8 Damonstration of the wide spread of views as to what competency
based is, is shown in a study conducted by Metzer and Demeke. They found,
past and present views >f CPB administrative preparation,
that the definitions ranged from "Competency is a degree of quality
behavior", to "Compatencies are the smallest units of behavior that, if
employed at quality level, will make a difference in fulfillment of
rﬁs’onsibility".7 In the field of teacher education, the CBA is often
dafined "... as one which specifies objectives in explicit form and hclds
prospective teachers accountable for meeting them. Teacher competencies
and measures for evaluating them are specified and made known in advance
of instruction".®
In arriving at my definitions, I had to clarify the sometimes vague
and confusing usage of competence and competency. My intent is not to
sniane in academic nitpicking over the terms but I see an important dis-
tinction. Competence is "the minimum knowledge, skills, values, and/or
b
4
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n a set of criteria
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co lzv2l of =2xpactation' 9
"Compatance can be measured only through an accunulation of
2yidence, ovar time, That an in:1v1duaL is anle to apply
rnowledge and perrorm certaln rfuenctions or sxllls in ways
whicnh are, more oftsn than not., darceived positively by beth
tha individual 2nd nis audiances. A Derson 15 not competent
G2-ausz Oof wnat ne xnows, do2s, or feels; he 1s competent
wher. what he knows, does, or fezls is evaluated as being
sositive in its resultis and is Sart of his consistent
bzhavisr as a human bsing."+Y

This, then, 1is the more long range, IuTures conception of the term.

Competancy, on the cther hand, is more singulzr, more immediate

= b 5 ] H
and more focucsed in its application. It is the achievement of the know-
1s, values, and/or attitudss necessary to perform satisfac-
torily a particular task. (italics =ine).

The idea of comT ~t2ncy is intimztsly involved with the ideas
of participation, authority, responsibility, and community.
The word competency refsrs to szllls and abilities. ts

Latin root is competere, to strive together from which modern
usuage also gets the word compeze. The meaning of competency
is bound up in the notion of being properly or well qualified.
A properly gualified person is 2nz who, for a specific set of
activities, is deemed by his pezrs to possess those _skills
and abilities appropriate to thz Ffunction of role.l

~ *

These definitions, then, are consistent with my view of personalized

or humanistic education and my belie’s about the nature of man.

I see man as a free, unique crezture, capable of attaining

a self direction and a creative Droductivity that stem

from his whole person. His fresdom implies responsibility
and enables him to choose. He Is capable, at basst, of inter-
dependence ané of being an agent of constructive social
change.13

Given all of the above, what than are some of the positive aspects
of utilizing CBI for administrator preservice and inservice education?

fl.; can the compatency approach "perseonalize the administrator”? As I

t am2rged were the two focal areas of
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"irmpact on professors and programs" =nd "impact on students". This array
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follows 1s o processes and practices for program davelopment. The
graat guastion of "What knowledge is of most worth?" 1s skirted.

Impact on Profassors and Programs

B

e developed in the most precise definition of the term. A program is a
oals, objectives, and activities which interact to form a cluster
of related educational experiences.lg Rather than a program being built
malinly on professorial whims and interests, which can result in a con-
lomerate of relatively unrelated experiences for students, a system-
atically designed program, spinning off of the competency approach, can

be much more rationally and holistically developed. As one researcher

put it, "... when a college as a whole (or large sub-unit of a
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univarsity) decides to implémant a competency program or curricula that
lea’s to a degree, there must be a readiness for a complete rethinking
of institutional pr'actice."15

If competencies are spelled out to a high degree, then the program
must assume responsibility for providi- = the experiences through which
students can gain these competencies. Considerable efforts have to be
made by a faculty to go through the planning cycle ranging from needs
assessment through establishment of goals and objectives and program
components to the eventual development of more effective evaluation
procedurss. Anyone who has been a consistent consumer of the CCBC Note-

book since its inception in October 1971, would have to be impressed by

7
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ti2 programmatic efforts made by various institutions around the country
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+iiizine the comp=tancy apnoroach. This was a major focus oI Graff and
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11y updated for "relevance". If compatencies are to be re_evant,
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srofessors must draw on more rasources than themselves in corder identify

tham. A cross sectional approach which reliess on input from faculty,

students, and the field is essential if valid competencies are to be
specified.

Certainly, not all instituticns have the resources to go *hrough the
procedures of a Project R.0.M.E. which is probably the most extensive
and sophisticated attempt which has been made to date to identify
administrator competencies.l7 Other projects have also been initiated
in the country such as the Interstate 505.activity in New England.l8
Despite being unable to go the R.0.M.E. route, I submit that every insti-
tution can do quite a bit to validate competencies within the constraints
of its limited resources. Certainly a by-product of this validation process
is that of developing more dialogue with the field, an eternal problem
for most administration departments. Graff and Street saw this possibility
in the CA when they mentioned professors tend to concentrate upon what
professors see as needs of students and to subsequently let student
needs become secondary.19 Such contact with the field will certainly be
valuable in keeping professors up to date on what life is like for
administrators on the firing line. In this regard, if you are not

familiar with them, I would highly recommend that in reference to this

8

7
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es by Harry VWolcott and Jean 4ills.?20

"up-lating" you read raceat plec

G “rograms zra forced by the comgatency approach to develop alternative
mz2thindologies for facilitating student learning. While the course approach
iz 3till aporcporiate, other means of instruction are demanded in order

t3 nrovide al®arnative routes for lezrning. Consequently, what we have

soan i3 that fime is vievied as a variable and not a constant under the

compaiaucy approach,with the result That methodologiss ranging from

) I - .. . .
21 This is an extremely positive and significant turn of
events in higher education as professors are going to have to change their

styies of teaching if they rely primzrily on the time honorsd lecture

b, How do adults learn? Are there characteristics of adults as learners
which are different from those of children and youth? One of the most
stimulating aspzcts of preparing this paper was getting into some of tae
literature on adult education. For many years, intuition has told me that
adults differ from young p=ople in terms of how they learn. As Knowles.

nts out, we need a new theory of andragegy which is the art and

e

(@]

o

science of helping adults learn as compared to the traditional reliance on
pedagogy which is the art and sciencz of teaching children.23 Let me give
some examples of what he means. As we mature, we normally move toward
being more self directed persons. Adults want to make their own decisions,
face consequences, and manage their own lives.2?" To a child an experience
is usually something that happens to him -- it is an external event, not

an integral part of him. "To anadult, however, an exparience is him. An

adulit is what he has done."2% Children tend to view aducation with a
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tiva o7 postzonad applicaticn. Education is usually accunulated

in 2 subject matier fashion. Adults tend to have 1 perspectiva of
Tuonediacy of azplication.  Education is viewed from a problem centered
23

ty
e
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Grapoling with thess quastions znd concepts can be one of the most

henaficial acpesiz of the CA. It denmands attention to individual
l:araing style. As an aside, I woull make the observation that it appears

;hat developers of competency based zdministrator preparation programs

i

hava been at least aware intuitively of some of the above points. Although
I have yet tn cee any reference in educational administration related
literature to this body of knowledge, administrative programs have resisted
the route of spelling out endless lists of minute competencies which are

handsd to a student to eventually '"pesrform". We seem to know that such

an approach would be less than a success with the people who are our

b

clzentele.

5. What are our assumptions about learning? This item relates to the
ahove, but gets into more detail in terms of teaching methodologies. What
medel(s) of teaching do we select as the most appropriate one to facili-
tate the kind of learniﬁg climate which we feel is most appropriate

for our students? A model ...is a pattern or plan, which can bes used to

shape a curriculum or course, to select instructional materials, and to

9

H . _ .
de a teachers action.?2’ As orofessors, we need to develop our repertoire

ot

o

0

of approaches to teaching and learning, for, as Joyce and Weil state,
there is lit*tle evidence to date which would indicate that there is a
single most reliables teaching stratezy to be used with all students.?8
This is not to say that we simply select various methods on a hit or miss
basis without pinpolnting the ones w2 want on the basis of a sound philos-

owmny of education. Certainly some arproaches to teaching and learning

10
ERIC 9
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¢ The CBA, if it is grounded in the kind of personal philosophy
d232ribad previously in the introduction to this paper, can enable

2 in a truly helping relationship with his students.
We will begin to see ourselves as instruments for learning rather than
rzlying primarily on the "right method". We will ba2gin *to recognize that
the bzhavior of ourselves and of our students is primarily a function of

+

tn

\

perceptions we hold at a certain moment in time,and that what 1is
significant is not whether these perceptions are right or wrong,but that
they are reality for us at that juncture of activity.30 To me, this
dimansion of the competency movement is one of the most potentially
significant in terms of our attempts to "personalize the administrator”
and, in turn, the professor.

7. The CA has great potential to further the use of an R. & D. method-
ology in our field. The systematic process which could be used in
develcping a competency based program is ready made for carrying the
earlier work of people such as Graff and Street much further in its
refinement. There is considerable challenge ahead in finding ways to

integrate more effectively the R. § D. methodology with the theory based

movement.31
8. The competency approach provokas innumerable questions even if we don't
have the answers. To me this has been one of the most important by-

products of our attempts to wutilize it at the University of Vermont.
A few of the questions we are confronting are:

(1) Should we provide alternative routes to CBI for students who have
i1

10
O
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= field wwperience or who are n>: ready to assume considerable

ce355ns5ibility for thair own learning?; (2) How much structure sheould we

mosvide and what are the minimum comzetencies we can expect a student to
cailn “pom his program?; (3) What are valid indicators of competence?;
{:) Tan or should all lsarnings bz linked with competsnce per se? Migat

to the detrimznt of what a perseon is?; (5) Is it
oru3ible that thevre are outcomzs Ifrom =sing the CA that are as valuable

as the comdetancies thamselves?; (6) Is all our effort making any

diffzrence on the opzration of schools which hire our graduates?
Impact on Students
1. “hen studants enter a program undsr a competency approach, they

xnow much more clearly what a prograr nhas to cffer them and can more
systematically determine their persoral learning -needs. A validated
compatency list can be extremely helnful as a guidance mechanism for
selecting learning experiences. The "ambiquity" which so often surrounds
some programs as far as what specific learnings a person can get from
them and the bases for subsequent evzluation, is removed to a consid-
crable degree with the use of CBI.

2ather than finding himself fitting into a rigid, pre-determined
program, a student knows that he can have much more impact on the design
of his own program than he could undsr a traditional one. For example,
T remembar quite clearly the general .Ed. in administration which was

o! farad in the University of Vermont when I came there in 1958. A 1list

courses was handed to the stulsnt and that was the program. There

23

oi ter
iz much more freedom of choice undzr this approach where a student can
12

1z
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2 Uine many of nis objectivas, detiramine how to achisve them, aml relate
tluue oDjactives to his personal needs. Such freedom of action i3 in
2ining with one of the major characteristics of what Apgyris and Scnon
reiar £9 a3 a2 Model I theory-in-usa »f professional developnment,which
tret »22 a3 Lncreasing studant growth, learning. and affectivenass. S
2. ith rvoasdom of cholice comes responsibility.  Pesponsibility is
ccniral b0 oo personalizedl or humanistic view of aducation.d3. One of the
P} e bmoaaots which v CA can have 1s to inerease rasponsibility lor ones
isivaine and Yo aernhance one's autonamy and sense of personal direction.
Chie foature of choice is a key building block to competency bacsed
insiriactlion.

I¢ 4 program has as an integral component the possibilities of
setting personal goals and choosing alternative learning modes, 1t will
Le very much in keeping with the thrust of the "futures" literature of
recent years. This material points out that our culture and society are

ohinging so rapidly that we can no longer assume that what we learn in

cur youth

O

Loinorrovw.

» capacity to learn how to learn."35

2

our own futures,<? and to engage in more effective long range planning.

cners

are

4

y s b o e
1500 Lors.

1

R “ondbacl is recosnized increasing
cducational process.  Res

ot b 33

this observation. 10

in order to learn from them.

13

12

hins actions

O
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~ompetence means today, we can be sure 1

111 remain valid for the rest of our lives.

t

39

S

3% "yhatever

meaning will have channed by

The foundation for future professional competcnce seems to be

tJe must truly learn to invent

37

ignificant implications in this assumption of respon-

bility for the cducation of more proactive rather than reactive admin-

ly as a critical dimension of the
;earch over the past two decades substantiates

bacome competent one must be able to reflect on

Reflection demands data which



‘oi1aily comes from fesdback. A central characteristic of feedback is
3 3 b 3 . 3 - & nT =
;.eollicity which alsc 1s a central characteristic of CBI. Thersiore,

crinT this mode of imstpuction, stuiZznt learning has a much greater chance

£ ¥ being 2nhancad than 1t loes under more traditional educational models.
i Zuudents can ustilize the compa*iacy approach e2ithar for preservice

» o lngaopvice p;:po;e:.”g Ther: i3 n:c nead to raiterate the necessity

v opore attencion Laing ziven to continuing educaticn, or staff develop-
fooat i1 owoun will. ‘Mo literature is replete with references to this

of less tupnover of peraonnel duz te the employment situation.

H

5. Bozause of the more oxbdliecit articulat

. . sl s s . . 1
a compatency program 1s more situation-specific in 1its orlentatlon,u“

on of competencies and because

a

student can be assured of a better match betwsen his capabilities and the

rt

neads of a curren

cross nilsmatches which I observe in the hiring process. As a person

or potential job. I am continually distressed by the

crows and develops and movzs in and cut of a variety of social settings,

he learns the requirements of those settings and what is demanded for

nuing success in them.

[N

cont
necd a more accurate resding on the xind of person they wish to hire.

It would appear that the uvse of the competency concept could help

In turn, as organizations change, they too

immeasurably to improve the "fii{" bezwzen the individual and the organi-

zation.

Conclusion

In this paper I have outlined what I sece as some of the major

Conceptually, the
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interface tu provide a foundation for CB program davelopment. I have
spaken to my operating philosophy, iy beliefs about learning and human
[l{llC 13 14
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Lasonhy laarning ani prczram planning
a2valcpzaent and developmant

g2 for any of us wWnho are interestad in CBI is to

it Fuwther tne "mix'" f these components as we search for

wavs Lo improve the aduzation of cur students. The impediments are

bla - it will be wveory zasy o sit back and say it is impossible
co aat.  Academic arguments can go on and on over the difficulty of
nroving that achieved compatence makss a differe .ce on job performance or

that identified compztenciss are not nacessarily valid, etc. There is a

tions not to act until every question can be

o
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i3
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answerad in the most precise way. I submit that if we are serious about
improving our programs and truly attampting to personalize the preparation
or renewal of administrators,the comgetency based approach can be used to
achleve som2 of these goals. It will =ake hard work and seldom will we be
able to stand befors our peers and answer, in a definitive way, all

ir tough questions.

-+
e
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e

In the face of these guestions, do we choose a preventive stance,
where our maln activity is to render obsolete a forecast about our
future program needs, do we choose an adaptive stance where our major
energy is expended to enable us to adad>t to what confronts us now, or
do we assume an inventive stance whicth enables us to invent our own
futures in ovder to meet what we kncw are the demands of an emerging
sncial system?u3 In August 1973,Jamz2s March kicked off NCPEA with a
Coeking Lecture on skills needed by =zducational administrators of the

future. In that lecture he stated thzt one of the p2rsistent difficulties

in reforming administrative training Srograms is our tendency as

19,
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T T . . . .. 3
. 2 * The inefrfectivensss of profassional schools in increasing

na ocompetance of thelr graduates is the dlffcrsnce between acadenic
wducation and the realities of practice. Thera 15 often a high degres
i ingonsiztancy batween vt we ectually do in the real world and what
e Y- G 1 e ERR 45

Lroasnnuse a4 desived thaeory of action. ™

tow valid are thasze observations?  How would your program respond

spansocad o committee to consider the future of educational administration.

e wopk of this committee rosulted in a book called Educational Futurism

1385iChallengas for Schools and their Administrators. I conclude this

presentation with one of the questions raised in that text.

"What must a given institution do to make its program
in educational administration survive and be relevant

in 1985?26
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L z2s32d Educational Administration

: Cepartnent o Ziucational Admin-

L Taxa City: 3 +the author, January
grin L. Oraff and Calvin 1. Strzz2t, Improving Competence in Edu-

. innal Administration (Clew York: Hzrper & £ros., lEs2), p. XKLL,

3 iarvy 5. heoudy, The Real World of the Puslic Schools (New York:

‘v, kv, Jovanovien, 1972), T. td. Se= aiso, Dan Gameles,
mtanay Bassad Pr-,*plLvon Progra=s for Teachars of Adults,"
. Loadership, 23, to. § (D2cember, 1674), 187-13%

ilen 3camiedsr, Comvetency Bassd Education: Tha State of the
. Goone (Glashington: D.CU: American Associlation of Collages for
e LJucatlon, 9/3), D. 6.

Richard A. OSchimuck and Patricia A. Schmuck, A Hunanistlc
sonnlosy of Education: Making the School Everybody's ilouse (Palo
Mational Press Books, 1874), p. .

rquhar and V. Michael Martin, "New Develcpments in

f Educational Leaders,'" Phi Delta Kappan, LIV, No. 1
26-30.

b

7 Christa Metzer and loward Demekz, "A Comparison of Competency

oased Approaches in Educational A-dministration,'" CCBC Notebook :
Lqe'Coqgetency Based Curriculum 4, lio. 2 (February, 1975, The University
i Lranl), 8.

S hyllis D. Humilton, ’ompetency Based Teacher Education (Washington,
D.7.: American Association for Higner tducaticn, ERIC Research Report

s, 7, 1975) p.9

Trivitt, David A., Competency D*o*r :ms in Higher Education, Wash-
American ASsociation icr Higher :=duzation, ERLC/Higher

' STOT, -
i ization Research Report Ho. 7, 19 5, . 9.
10 ngar A. Felley et al, "Planning Preparation Programs," Continuing

Y2 Ssapch: Preserwvicde and Inservics Education (Reston, Va.: National

iea

Ftsociation of Secondary School Principals, 1975), p. 1l.

1t Robert E. Norton and May Huang, Student Guide to Using Performance
©a.~d Teacher Education Materials (C Tumbus: Tne Center for Vocational
IZafion, IThe Ohio State University, 1875) p.lb.

i warren L. Ziegler, Planning As sction: Technigues of Inve entive
“lanning Vorz kqhops, A VWorking Draft (Syracuse: zducational Policy

o :“ch Cente 1972), p. 1b.

13 Paul Nash, A Humanistic Approac: to Performance Based Teacher
Lducation (Uaah;anon, D.C.: American Association of Colleges for

T.7ZHer tducation, 1973), p. 2.
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J. Pilecki, An Introduction *o
istrator (Reading, fass.: Addison

P Trivetrt, o. 20.
R draff and SIraest,
i20vrgia State Dzpartment of Educzation and Co*_ege of Education,
:r3ity of Georgia, Results Oriented Management in Education -
£ 2.0.M. 2., Final Feoorts, vols. I, I1, 111 (Athens, Georgia:
: of pdu-cation, University of izo~jia, 1875).

i3 Interstate 505 Report (Durham,
chrer bducation, 13795).

Ly Graff and Strest, p. 271.

rry Welcott, The lfan In the Principals Office: An Ethnography

y PR

Holt, Rin=hart, and Winstca, 1973; Jean Hills, "The Prepa-

of Administrators: Some Observations from the Firing Line,
1fional Administration Quarterlv, xi, No. 3 (Autumn, 1975),
Jean Hills, "Preparation for th2 Principalship: Some Recommenda-
from the Field," Administrator's Notebook, xxiii, No. 9 (1875).

21 Lloyd E. McZleary and Kenneth E. “CInt/re, "Competency Development
and University Methodology," Where Will They Find It?: Preservice and
Continuing Education (Raston, Va.: National ASboc1at10n of Secondary
Zchool Prancipals, 1972) pp. 56-68.

22 Lloyd E. McCleary, "Observations on Competency Based Curriculum
Programs, CCBC Notebook, 2, No. 4 (July, 1973), 2; letter from McCleary,
June 13, 1976 (personal £file); Chris Argyris and Donald Schon,

Thecry in Practice: Improving Professional Effectiveness (San Franciscoj
JOssey-Bass, 1974) p. 157.

23 Knowles, pp. 37-38.
24 Ibid., p. 40.
25 Ibid., p. uu.
26 Ibid., p. u8.

27 Bruce Joyce and Marsha Weil, Hocz2ls of Teaching (Englewood Cliffs,
MJ: Prentiee Hall, 1972)p. 3.

23 Ibid., p. 4.

249 Arthur %. Combs, Donaild L. Avila, and Wil
Kelationships: Basic Conczdts for the “,lpln
and Bacon, 1971), p. 8. This entire ta=xt is a
the treatment of the helping relationship.

iam W. Purkev, Helping
rofessions (Boston: Allyn
"fo:ndation" in terms of
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id., po. 1-60.

BN Lioyd E. MeCleary, "The Theory Based ilovement: Inhibitor to Levelop-
weentd, CCBC MNotebcok, 5, io. 2 (Februarv, 1%76), 2-3; latter from
folaeary, Jun2 13, 1373 (parsonal file); David R. Byrne, "Towarc
Jlarlfication of the Zompertenosy Zased, Thacry Based Issue," CCBC Noteboox
5, o. 3 (May, 1376), z-5.
. . . . - - .. . N .
1 Argyris and Schon, pp. 85-95. This text introduces the reader to
5.ne very unigue and usarful concepts and ideas regansding the education
i orofesslenal parsonnsl for any organization. There is considerable
reizyance to competence and mathcjalog% for adult education,which mn=2lds
the Taxt guite nicelv with Knowles® work on andragoy.

‘ ¢ “ash, ©. 12.

. 3 nowles, p. 37.
35 Argyric and Schon, p. 157.
NE3) Llegler, p. 2.
37 For an insightful and thought provoking treatment of how individuals

2ni organizations need to change toward long range planning see Donald
it. Iliichael, On Learning to Plan and Planning'to Learn (San Francisco,

Joscey=-Bass, 1973).

38 Leland P. Bradford,"The Teaching-Learning Transaction; The Planning
of Change, ed. Warren G. Bennis, Kenneth D. Benne, and Robert Chin

v Yor K Helt, Rinchart, Winston, 1961), p. 493; Knowles, pp. 42-43;
frioyris and Schdn, p. 86.

29  Argyris and Schon, p. 4.

40 The only publications in our field which I have seen that stress

preservice and inservice educationyare the 1972 and 1975 NASSP monographs
listed in footnotes 10 and 21. There is some evidence to indicate that
CBE is being utilized increasingly for inservice purposes)however. See
. James E. Hartllné, "Competency Based Education: Is It Applicable To
Adult Education Programs?," Adult Leadership, 23, No. 2 (June, 1974), 50-52.

41 Kelley, 2t al, p. 10.

42 Howard S. Becker , "Personal Change in Adult Life," The Planning of
Change, ed. Bennis, Benne, and Chin (2nd ed., 1969), pp. 259-263.

43 Warren [,. Ziegler, "The Potential of Educational Futures," The
Potential of Educational Futures, ed. Michael Marian and Warren L.
Ziorler (Worthington, Chio: Charles A. Jones, 1972}, pp. 5-6.

Ly James G. HMarch, "Analytical Skills and the University Training of
tduzational Administrators,”" The Journal of Educational Administration

ZIi, No. 1 (May, 1974), 17-4u.
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5 of discussion
competency based
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