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8. The document helps teachers to build curriculum or gives guidance in
planning lessons.
9. The document will help readers to understand the state of the profession

or the professionalism in the teaching of reading.

The criteria were reviewed and refined by Robert Emans, University of Maryland;
Robert Bennett, San Diego (California) School District: Richard Hodges, University
of Chicago; William Powell, University of Florida at Gainesville; Charles Neff,
Xavier University; and Joanne Olsen, University of Houston.

In order to be included irn the bibliography, a document had to meet at least
four of the nine criteria. Of the 3000 documents evaluated, 1596 were able to
satisfy the requirements and were included. This section of the bibliography,
Reading Materials, has 245 entries. Other categories and their number of  entries
are:

Reading Process (280 entries)

2. Methods in Teaching Reading (190 entries)

3. Reading Readiness (131 entries)

4, Reading Difficulties (115 entries)

5. Adult Education (201 entries)

6. Tests and Evaluation (231 entries)

7. Reading in the Content Area (94 entries)

8. Teacher Education (109 entries)

Subcategories were organized within each major category, and items were put into
alphabetical order by author. Entries were then given numbers consecutive through-
out the nine separate sections, and an author index and a subject index were prepared
for each section. The subject indexes were prepared using the five major descriptors

which were assigned to each document when it was indexed into the ERIC system. 1In
[
)



both the author and the subject indexes, each item is identified by its ED (ERIC
Document) number and by the consecutive number assigned to it in the bibliography.

Two other bibliographies are available which reading educators may find useful.
They differ from this bibliography in that they are comprehensive rather than selective.
Both of these publications ihclude all the reading documents entered into the ERIC

system by ERIC/RCS and by ERIC/CRIER. They are Recent Research in Reading: A

Bibliography 1966-1969 and Reading: An ERIC Bibliography 1970-1972; both were publi-

shed by Macmillan Information.
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Alexander, Bill; and others. English Language Arts Curriculum
Guide. Early Adolescence, Junior High. Dade City, Fla.: Pasco
County Schools, August 1970, 221p. [ED 062 315]

There are twelve sections in this guide: (1) introduction,
including background material, key concepts, and overall objectives;
(2) detailed program objectives; (3) speech; (4) listening; (5)
writing; (6) reading; (7) viewing; (8) language; (9) sample units
with background information and ten lesson plans; (10) possible
organizational patterns; (11) materials; and (12) bibliography.

The guide is mimeographed and spiral-bound with a soft cover. The
sections on speech, listening, writing, reading, viewing, and
language each contain sample performance objectives with learning
activities for each otjective. Audiovisual aids and books are
listed separately for speech, listening, writing, reading, viewing,
and language. Addresses of publishers are also given, together
with some general titles and material on testing. Evaluation
suggestions are included for each of the instructionmal objectives.

Alexander, Bill. English Language Arts Curriculum Guide. Late
Adolescence, High School. Dade City, Fla.: Pasco County Schools,
August 1970, 304p. [ED 062 316]

There are twelve sections in this guide: (1) introduction,
including background material, key concepts, and overall objectives;
(2) detailed program objectives; (3) speech; (4) listening; (5)
writing; (6) reading; (7) viewing; (8) language; (9) sample units;
(10) organizational patterns; (11) materials; and (12) bibliography.
The guide is mimeographed and spiral-beund with a soft cover. The
sections on sneech, listening, writing, reading, viewing, and
language each contain sample performance objectives with learning
activities for each objective. Audiovisual aids and books are
listed separately for speech, listening, writing, reading, viewing,
and language. Addresses of publishers are also given, together
with some general titles and material on testing. Evaluation
suggestions are included for each of the instructional objectives.

Alexander, Bill; and others. English Language Arts Curriculum
Guide. Late Childhood Elementary. Dade City, Fla.: Pasco County

Schools, August 1970, 253p. [ED 061 187]

There are twelve sections: (1) introduction, including background
material, key concepts, and overall objectives; (2) detailed program
objectives; (3) speech; (4) listening; (5) writing; (6) reading;

(7) viewing; (8) language; (9) sample units; (10) organizational
patterns; (11) materials; and (12) bibliography. The guide is
mimeographed and spiral-bound with a soft cover. The sections on
speech, listening, writing, reading, viewing, and language each
contain sample performance objectives with learning activities for
each. Audiovisual aids and books are listed separately for speech,

8



720.

721.

722,

listening, writing, reading, viewing, and language. Addresses of
publishers are also given, together with some general titles and
material on testing. Evaluation suggestions are included for each
of the instructional objectives.

And All This Is Reading: English Language Arts Primary Reading

Handbook. Rockville, Md.: Montgomery County Board of Education,
1967, 195p. [ED 044 414, Also available from Mason Nelson,
Montgomery County Public Schools, Director of Supply Management,
Lincoln Center, Stonestreet Ave., Rockville, Maryland 20850 ($5.00,
supply limited; make checks payvable to Montgomery County Public
Schools)]

Fmphasizing successful reading instruction as a nonrepetitive,
creative process which provides the child with both challenge and
opportunities for success, units in this handbook focus on the
child as an individual--his behavior, his maturity, and his capac-
ities for understanding, learning, and creating. Each of the ten
units provides teaching techniques and classroom examples concerning
the child as he (1) explores and discovers, (2) listens, (3) talks,
(4) expresses his ideas in writing, (5) feels competent, (6) gives
clues to the teacher, (7) follows clues given by the teacher, (8)
learns to select materials and activities, (9) helps and is helped
by other children, and (10) thinks for himself. Appended are
suggestions for teacher preparation, for developing specific read-
ing skills, and for the use of audio-visual materials; recommended
independent learning activities; a section on language development
in the content fields--science, social studies, math, art, and
music; and a brief bibliography.

Basic Goals for Elementary Children: Volume I, Beginners Level

and Level One; Volume II, Levels Two and Three; Volume III, Levels

Four, Five and Six; Volume IV, Levels Seven and Eight. Bureau of
Indian Affairs (Dept. of Interior), Washington, D.C., 1966, 752p.
[ED 024 477. Also available from Publications Service, Haskell
Institute, Lawrence, Kansas 66044 (no charge)l

These curriculum guides were developed by the Bureau of Indian
Affairs to be used by teachers and administrators of Indian students
from the beginning level through the eighth. The four volumes
provide a structuring and sequencing of themes and concepts
designed to prepare Indian children to compete favorably with their
peers in other school situations. Explanations and activities are
provided for each level in the areas of guidance, social studies,
music, listening, speaking, reading, writing, literature, art,
health and physical fitness, science, and number concepts. For
each area at each level an extensive bibliography of related
materials is provided.

Bennett, Fay, ed.; and others. The Brevard County Reading Laboratory
Manual. Titusville, Fla.: Brevard Courty Board of Public Instruc-

tion, 1970, 271p. [ED 048 141]
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Six chapters of the guide deal with (1) the roles and relationships
of the reading laboratory teacher, principal, curriculum coordina-
tor, reading clinician, classroom teacher, and pupil; (2) utiliza-
tion of reading laboratory facilities, including design, equipment,
and storage facilities; (3) pupil placement and scheduling; (4)
individualized apprecach, with descriptions of recommended diagnostic
instruments and the design of programs for individual pupils; (5)
materials and equipment; and (6) a selected bibliography. The

guide is xeroxed and spiral-bound in a plastic binder. It is
intended to offer solutions to the problems facing the reading
laboratory teacher, and to facilitate the effective use of the
laboratory. Chapters 4 and 5 contain information on activities

and diagnostic tests. Chapter 5 gives a detailed listing of mate-
rials, equipment, and reading games, by skills and instruction and
interest level, together with publishers and other sources. Chapter
4 details procedures for evaluating student progress and reporting
to the pupil, parents, and principal and instructional staff.

Blick, Elinor; and others. Guide for Remedial Reading in the
Elementary School, Grades Two Through Eight. Evansville, Ind.:
Evansville-Vanderburgh School Corp., 1967, 102p. [ED 017 400]

This remedial reading program is concerned with individual students
whose reading level indicates a discrepancy between performance and
capacity for learning. The guide was designed for use in grades 2
through 8 and is divided into three areas: (1) diagnosis, including
selected intelligence tests, selected reading tests, and use of
reporting of results, (2) materials and facilities, including audio-
visual aids, and (3) techniques for teaching vocabulary, increasing
comprehension, improving oral reading abilities, and motivating
recreational reading. An anecdotal record, a weekly plan sheet,

and a year-end check sheet are suggested as aids. A bibliography

of professional books and a bibliography of books for children in
grades 1 through 6 are included. The appendix contains various

data and informational sheets.

Book I: Language Arts Guide. Conrad Area School District,
Wilmington, Del.: 1970, 147p. [ED 068 926]

This teaching guide, which is the framework for the Conrad Area
District (Delaware) Language Arts Program, includes for kindergarten,
first, aud second grades the areas of listening, speaking, reading,
spelling, and writing. It has priority over the commercial guides
due to its highly sequential development, its emphasis on individu-
alization of instruction, and its usefulnesz with all types of
printed matter. The suggested teaching strategies are suggestions
only, and teachers are encouraged to be innovative. Each of the
five sections includes an introduction, materials to use, behavioral
objectives, a bibliography, and an index of skills for self- or
pupil evaluation.

Book II: Language Arts Guide. Wilmington, Del.: Conrad Area

School District, 1970, 108p. [ED 068 927]
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This teaching guide, which is the framework for the Conrad Area
District (Delaware) Language Arts Program, includes for the third
and fourth grades the areas of listening, speaking, reading,
spelling, and writing. It has priority over the commercial guides
due to its highly sequential development, its emphasis on individu-
alization of instruction, and its usefuln2ss with all types of
printed matter. The suggested teaching strategies are suggestions
only, and teachers are encouraged to be innovative. Each of the
five sections includes an introduction, materials to use, behavioral
objectives, a bitliography, and an index of skills for self- or
pupil evaluation.

Book III: Language Arts Guide. Wilmington, Del.: Conrad Area

School District, 1970, 174p. [ED 068 928]

This teaching guide, which is the framework for the Conrad Area
District (Delaware) Language Arts Program, includes fox the fifth
and sixth grades the areas of listening, speaking, reading, spelling,
and writing. It has priority over the commercial guides due to its
highly sequential development, its emphasis on individualization of
instruction, and its usefulness with all tyres of printed matter.
The suggested teaching strategies are suggestions only, and

teachers are encouraged to be innovative. Each of the five sections
includes an introduction, materials to use, behavioral objectives,

a bibliography, and an index of skills for self- or pupil evaluation.

Brown, Stuart R. Curriculum Goals for Region 5, Lancaster, S.C.:
South Carolina Region 5 Educational Services Center, 1968, 100p.
[ED 018 294]

The major vehicle for school improvement in South Carolina has been
the establishment of minimum standards for schools to qualify for
state funds. Continued study of the minimum standards has done
much to improve education, but has not seriously challenged the
leading school districts. Since, in many areas, educators agree
that it is virtually impossible for a school district to have a
well-articulated curriculum for grades 1 through 12 without written
curricular plans, a large quantity of work has been done in this
area. This document presents position papers in twenty-three of
these curricular areas, outlining optimum programs as visualized

by consultants from the South Carolina State Department of Educa-
tion, college professors, and public school teachers.

Child, Toni, ed. Guide for Teaching Kindergarten. Columbia, S.C.:
State Dept. of Education, 1969, 43p. [ED 051 190]

This guide includes sections on language arts, writing, speaking,
reading, number relationships, social studies, health and safety,
art, science, music, and physical education. This guide is divided
into twenty-three short sections, each of which is straight text
interspersed with illustrations. It is offset printed and staple-
bound with a paper cover. Each section on curriculum content gives
general guidelines for activities based on the developmental
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language activities as letter writing, creative writing, outlining,
exposition, and penmanship.

Covey, Catherine. Reading Mannal, A Guidebook for Illinois Work-
shops in Reading Remediation. Springfield, I1l.: State Office of
the Superintendent of Public Instruction, 1967, 80p. [ED 012 216]

The importance of adapting reading instruction tou each child's

needs is stressed in this handbook for teachers of remedial reading.
Information is organized around six topics: (1) the nature of the
reading process, (2) criteria for a good elementary reading program,
(3) reme’ial readers, the symptoms and causes (physical, intellec-
tual, educational, emotional, and envirommental), (4) principles

and techniques of diagnosing remedial readers, both formal and
informa. procedures, (5) the remedial reading program, its basis,
scope, objectives, and procedures, and (6) remedial reading in the
t- tal school with emphasis on reading in the content areas. Included
in the appendixes are selected activities and exercises for teaching
reading in the elementary schools, some criteria for the selection
and evaluation of reading materials, lists of teachers' books for
use with remedial readers, addresses of publishers, essential
reading materials for every classroom, and remedial reading work-
books, supplies, audiovisual materials, supplementary readers, and
enrichment series., Several additional reference lists, reading
inventories, and checklists, and a list of diagnostic readiag tests
are given.

A Curriculum Guide for Migrant Ecducation. Virginia Beach City, Va.:
Virginia Beach City Pubiic Schools, 1970, 82p. [ED 049 862]

This guide was developed by the Virginia Beach School system around
the belief that exposing the elementary school child to various
experiences improves self-concept and enhances the child's growth
in social and academic skills, language ability, vocabulary skills,
cultural background, and health and nutritional habits. 1In the
document, general and specific objectives are listed. Sections on
language arts and developmental reading. social studies, science,
mathematics, health, and physical education are presented in chart
form, with the following column headings: needs, objectives,
learning experiences, and materials. A section on in-service pro-
grams provides descriptions and purposes of in-service workshops,
and a section on evaluation discusses the Jocal summer program for
migrant children.

Curriculum Guide in Reading. Remedial Reading, Grades 3-12.

Second Edition. Indianapolis, Ind.: State Office of the State
Superintendent of Public Instruction, 1969, 116p. [ED 051 174]

The guide is divided into several straight-text chapters. It is
offset-printed and edition-bound with a paper cover. General
objectives for the program are outlined in the first chapter.
Subsequent chapters present a plan for organizing a summer program
for students at three different ability levels and 1list numerous
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activities under four categories--basic reading skills, word attack
skills, comprehension and leisure reading, and study skills and
content reading. Sample lessons in basic reading skills at the
primary and secondary level are included. Appendixes contain a
bibliography of teacher references and a list of materials and
equipment, which includes books, workbooks, uechanical devices,
magazines, filmstrips, and programed materials. Appropriate
reading level is indicated for most materials listed. Detailed
guidelines for diagnosing a student's reading level and evaluating
his progress zre presented. Sample forms are included. An appendix
contains an ann -ated list of standardized tests.

Developmental Reading Activities, Grades 1-12. Gary, Ind.: Gary
City Public School System, 1968, 286p. [ED 050 049]

The guide is divided into three sections: (1) primary skills, (2)
intermediate skills, and (3) uecondary skills. Each section is
subdivided into readiness skills, comprehension, work perception,
and study skills. The material is presented in four columns:
basic reading skills (general and specific), related skills, and
developmental activities. An appendix deals with listening ski.ls.
The guide is mimeographed and spiral-bound with a soft cover. The
objectives are listed in the columns for basic reading skills and
related skills. Detailed activities are listed in the activities
column. No instructional material is specified. No provision is
made for evaluution.

Don't Put Lids on Kids. Critical Peading Skills. Howard County
Board of Education, Clarksville, ¥d.: 1968, 220p. [ED 066 441.
Document not available from EDRS. Available from Howard County

Public Schools, Clarksville, Maryland]

This guide for the elementary grades contains six short introduc-
tory sections: (1) foreword; (2) background of workshop; (3)
comprehension--a constellation of many facts; (4) sample story;
(5) critical comprehension exercises; and {6) critical reading
lesson plan critiques. There are three main sections in the guide
(Basic Critical Reading Skills, Organization Skills, and Abuses of
Logic), each with three subsections (introduction, definition of
terms, and category of skills with sample exercises and lesson
plans). Topics covered include influence, generalization, semantic
variation of vocabulary, antecedents, analogy, topic sentences,
main idea, extraneous idea, sequence, classification, fact vs.
opinion, bias, propaganda, connotation of words, and judging the
competence of the author. The guide is wimeographed and spiral-
bound with a soft cover. General objecctivey are given in the
introduction to each section, with sweczific objectives at the
beginning of the lesson plans. 4 large ousber of activities is
included in each section. Any special materials required are
described in the lesson plans. Evaluation procedures are included
in some, but not all, of the lesson plans.

1i
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Elementary Language Arts Curriculum Outline. Honolulu: Hawaii

State Department of Education, December 1967, 31p. [ED 031 489]

This curriculum outline reflects the current program in elementary
language arts in the more exemplary classrooms in Hawaii. The
program is described under four headings--reading, writing, liter-
ature, and speech. For reading and writing, individual skills to
be mastered are listed for both lower and upper elementary grades.
For literature, general goals are listed for both elementary levels.
The speech program covers listening and speaking, and each sub-
section is divided into three grade levels: kindergarten, primary,
and upper elementary. For each level, skills, oral language
experiences, and expected outcomes are stated. Some of the skills
covered include word perception, interpretation, oral and silent
reading, self-expression in practical writing, kinds of written
expression, listening to follow directions, and learning to explain
and give simple directions.

An English Language Arts Curriculum Guide: K-3. Volume 1. West
Lafayette, Ind.: West Lafayette Community School Corp., 1969,
390p. [ED 044 402. Available from Carmen Fabian, West Lafayette
Community Schools, 141 Andrews Place, West Lafayette, Ind. 47906
(54.95). Volumes for K, 1, 2, and 3 grades are available sepa-
rately for $1.50 each]

This language arts curriculum guide, principally designed for
teaching culturally advantaged pupils of above-average Intelligence,
aims (1) to specify a relatedness between the subjects comprising
the English Language Arts, (2) to specify behavioral objectives,

(3) to suggest learning processes that allow pupils to order their
inner feelings by discovering order in their environment, (4) to
reveal a continuum of learning experiences for children K-3, (5)

to act as a plan book, and (6) to provide direction, especially for
new teachers. For use by teachers, administrators, and curriculum
coordinators, the guide classifies the subject areas of English

into three major divisions: oral communication, reading, and
writing. Each division contains, for each grade level. lists of
behavioral objectives, suggested materials, and suggested activities.
Additional materials include graphs of the classification and stress
of subject areas in Fnglish for grades K-3.

English Language Arts Curriculum Guide: Grades 7-12. Lynwood,
Wash.: Edmonds School District 15, 1967, 505p. {[ED 021 856.
Document not available from EDRS. Available from Mrs. Juliette
Haertig Bloomer, Edmonds School District No. 15, 3800-196th South-
west, Lynnwood, Washington ($6.00)]

This integrated language arts program for grades 7-12 is based on
a conceptual approach to teaching: significant concepts (e.g.,
"Literature reveals its origin in myth'") are developed in several
grades through increasing levels of sophistication. Language and
literature are defined conceptually, and reading and composition
are defined in terms of skills. Ways of using this integration of
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concepts with skills are illustrated, broad instructional objectives
for language, literature, and composition are presented, and the
value of irductive teaching is emphasized. A taxonomy of educa-
tional objectives and comments upon book selection and academic
freedom complete the first part of the guide. The majcr portion of
the guide consists of courses of study in language, literature,

and composition for grades 7-11. (The courses in composition and
literature are incomplete for grade 11.) The course guide for each
grade presents key concepts and emphases, outlines activities
relat: y to the concepts, difficulty, and indicates teacher resources
and audiovisual aids.

Fay, Leo C.; and others. Curriculum Guide in Reading. Developmental
Reading, Grades 1-8. 1Indianapolis, Ind.: State Department of

Public Instvuction, 966, 1l44p. [ED 011 495]

This curriculum guide was prepared by the State Committee on Read-
ing, Indiana Department of Public Instruction. Six major areas are
discussed: (1) philosophy, objectives, and characteristics of a
good reading program, (2) organizinz a total reading program, (3)
organizing for classroom instruction, (4) teaching activities to
develop specific skills, (5) evaluating the reading program in the
total school system, and (6) improving the reading program. All
aspects of the reading program, from pupil growth and development
to teaching techniques and training, administration of the reading
program, and involvement of parents, are explored. Specific sug-
gestions for teaching include sample lessons, self-analysis check-
lists, program evaluation checklists, and lists of skills and
attitudes and aids in studying. A professional bibliography for
reading teachers provides extensive lists of materials and equip-
ment, selected reading tests, and publishers' addresses.

Fayv, Leo C.; and others. Curriculum Guide in Reading. Remedial
Reading, Grades 3-12. 1Indianapolis, Ind.: State Department of
Public Instruction, 1965, 1l44p. [ED 011 496]

A curriculum guide to remedial reading for grades 3-12, prepared by
the Indiana State Committee on Reading, is presented. Eight major
areas are discussed in the guide: (1) the purpose of the remedial
program and its relationship to other programs, (2) the organization
of the summer remedial reading program, (3) the diagnostic proce-
dures iu remedial reading, (4) remedial reading instruction, (5)
word attack skills, (6) comprehension and leisure reading, (7)

study skills and content reading, and (8) evaluation, reporting, and
follow-up of the remedial program. Sample lessons, checklists,
informal tests, and specific suggestions for teaching are included.
A selected bibliography provides background in the philosophical

and research foundations of the reading process and reading instruc-
tion, reading materials and equipment for grades 1-12, standardized
tests, suggested forms to be used in a reading program, and pub-
lishers’' addresses.
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Firth, Brian. Mass Media in the Classroom. Basic Books in Education
Series, Edited by Kathleen O'Connor and D.J. O'Connor. Basingstoke,
England: Globe Book Services, Ltd., 1968, 127p. [ED 049 596.
Document not available frem EDRS. Available from Globe Book Services
Limited, Brunel Road, Basingstoke, England ($2.88)]

The teacher is provided with a range of practical suggestions for
teaching about mass media. Chapters are devoted to the press,
magazines, television, advertising, and film. The author argues
that the teacher must start from the place of the various media in
the lives of the children, and not from a desire to instruct the
children as to what they should think about a particular medium.
The book is intended for teachers of children from age nine through
high school. The author is English, and, while many of the examples
he uses may not be familiar to American readers, the principles
from which he works are useful. Lists providing suggestions for
further reading are included.

Fort Benton Language Arts Curriculum Qutline. Fort Benton, Mont.:
Fort Benton Public Schools, 1971, 103p. [ED 062 038]

The language arts curriculum of the Fort Benton School system was
developed with funds under Title III of the Elementary and Secondary
Education Act to stimulite the inherent creative talents of the
student with the skills of communication. Basic goals of the K-12
curriculum are to develop an appreciation of varied forms of
literature and fine arts; to develop reading, writing, speaking,
and listening skills; to develop the ability to use the English
language effectively; and to develop the ability to use a library.
The curriculum is sequential from beginning experiences in language
arts a2t the K-3 level to a non-graded, phase-elective language arts
program for grades 10-12. Objectives and instructional resources
are specified for each grade level.

Gibson, Madelyn. Language Arts: Acceleration. Miami, Fla.: Dade
County Board of Public Instruction, 1971, 20p. [ED 062 099]

This program guide outlines an advanced laboratory course using
multimodal materials from junior high school to college, which is
designed to improve reading and comprehension, visual and auditory
efficiency, and study skills. Each student begins at a test-
determined level and progresses as skill and efficiency increase.
The basic purpose is to provide students with an opportunity to
practice those reading skills which will be most helpful to them in
reading the quantities of materials required in many content
courses. Performance objectives, rationale, course content,
teaching strategies, student resources, and teacher resources are
included.

Goolsby, Thomas M., Jr. A Curriculum in Listening Achievement.
Athens: Georgia University, 1969, 105p. [ED 050 137. HC not
available from EDRS. Available from Thomas M. Goolsby, Jr.,
University of Georgial
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to provide formal lesson plans, but details of many activities are
given for each subject and in the sample units. Lists of resource
materials are given for each subject, and a list of basic equipment
is also provided. The chapter on evaluation includes a checklist
for intellectual behavior, social development, motor control,
health, and rhythm and music.

Guide Book, Second Grade. Cheyenne, Wyo.: Cheyenne Public Schools,

76p. [ED 051 143]

The subject matter of this guide includes reading, language arts,
spelling, writing, literature, arithmetic, social studies, science,
health, art, and physical education. 1In addition to a chapter on
each of the subjects covered, the guide includes a suggested weekly
time allotment and daily program and an appendix listing resource
materials. The guide is mimeographed and spiral-bound with a soft
cover. Objectives are listed in detail in each chapter, and activ-
ities for each subject are also given in considerable detail. The
activities for the art lesson are set out in chart form. Texts and
other materials needed are listed in each chapter. The appendix
contains information on films and filmstrips, a children's bibliog-
raphy, and a general bibliography. No specific provisions are made
for evaluation.

Guide Book, Third Grade. Cheyenne, Wyo.: Cheyenne Public Schools,

1968, 105p. [ED 051 144]

The subject matter of this guide includes arithmetic, social studies,
language arts, spelling, writing, literature, reading, science and
health, art, and physical education. The guide gives suggested
weekly and daily time allotments. One chapter is devoted to each
subject, with addjtional chapters on language attainment, arithmetic
enrichment, and science enrichment. The supplement provides more
detailed information on the science and health program. The guide
is mimeographed and spiral-bound with a soft cover. The supplement
is mimeographed and stapl<-bound with no cover. The objectives for
each subject are set out at the beginning of each chapter, followed
by a listing of suggested activities. Texts, films, tape recordings,
records, art, and science materials are listed in the appropriate
chapters. There is also a general bibliography. The supplement
gives details of all materials required for each activity. No
specific provisions are made for evaluztion.

Guide Book, Fourth Grade. Cheyenne, Wyo.: Cheyenne Public Schools,

1968, 60p. [ED 051 145]

The subis..” matter of this guide includes English, spelling, hand-
writiv;, rezading, social studies, arithmetic, science and health,
art, and physical education. The guide devotes one chapter to each
subject, with an introductory chart giving the suggested daily and
weekly time allotments. The art and physical education programs

are presented in chart form. The guide is lithographed and spiral-
bound with a soft cover. The objectives are listed for each subject,
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together with detailed suggestions for activities. Precise infor-
mation is given on all textbooks and other material required. No
special provision is made for evaluation.

Guide Book, Sixth Grade. Cheyenne, Wyo.: Cheyenne Public Schools,

1968, 49p. [ED 051 146]

The subject matter of this guide includes spelling, handwriting,
reading, social studies, arithmetic, science and health, art, and
physical education. The guide includes suggested daily and weekly
time allotments, and one chapter for each subject. The material

on art and some of the material on social studies is presented in
chart form. The guide is mimeographed and spiral--bound with a soft
cover. Objectives for the various subjects are set out at the
beginning of each chapter. Activities are listed, sometimes in
considerable detail. Information is given on the materials required
for each subject, including texts for children and teachers, and
audio-visual aids. No specific provisions are made for evaluation.

A Guide for Begimning Teachers of Reading, Grades 1-4. Brooklyn:
New York City Board of Education, 1967, 119p. [ED 020 858. HC not
available from EDRS. Available from Board of Education of the City
of New York ($2.00, Request Curriculum Bulletin No. 5, 1967-68
series)]

Practical suggestions, descriptions of procedures, and samples of
records, lesson plans, exercises, test items, and activities are
included in this guide for beginning teachers. The guide is orga-
nized under the following chapter titles: (1) Learning about the
Child, (2) Class Organization, (3) Becoming Acquainted with Mate-
rials, (4) Getting Started in Reading, (5) Teaching the Reading
Skills, and (6) Evaluation of Reading. A list of the Dolch basic
sight vocabulary, a bibliography of professional books and journals,
and suggestions for preparing pupils for the administration of
tests are included.

Guidelines for Reading. Milford, N.H.: New Hampshire Supervisory
School Union Number 40, Milford, 1967, 186p. [ED C21 690. Document
nct available from EDRS. Available from Supervisory School Union
No. 40, Milford, New Hampshire]

A reading program should stimulate intellectual curiosity. This
philosophy is expressed in a 1967 reading guide for primary and
secondary schools prepared by the Reading Committee of the Union

40 Curriculum Council of Milford, New Hampshire. It was developed
as a result of the 1966 curriculum study by the Union 40 Curriculum
Council. While it is built around the necessary concepts and skills,
the guid~ emphasizes creativity and encourages innovation. Neces-
sary skills in word recognition, listening, comprehension, vocabulary
development, critical reading, and research are presented in a scope
and sequence ch~rt which indicates levels of introduction, enrich-
ment, and mastery. The guide is divided into sections on basic
reading skills, word recognition, listening skills, comprehension
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skills, vocabulary skills, study skills, locational skills, and
critical reading. Suggested concepts, specific skills, activities,
procedures, and evaluative techniques are listed in each section.
The guide is enriched by an appendix listing a variety of teaching
aids and evaluative devices, an extensive bibliography, an example
of an evaluation form for teachers to use in evaluating the guide,
and a list of recommendations for further study of the guide.

Hales, Carma J.; and others. A Teacher's Guide to Continuous
Progress in Reading Instruction. 1967, 88p. {ED 020 856]

Continuous Progress Education, a Title III project, operates on

the assumption that every child is unique in his own needs and
capabilities. To insure optimum learning and development for each
child, these needs should be carefully provided for. The imple-
mentation of a continuous progress program depends on the clarifica-
tion of long-range goals and specific behavioral objectives, and

on the identification of the skills and concepts toward which
learning should be geared. For continuous progress in reading
instruction, a guide was developed for initiating a reading program
that espouses the basic philosophy of continuous progress education.
It gives an overview of goals for developing reading interest and
competence, organizing instruction, setting up behavioral objectives,
and appraising reading growth. Suggested behavioral objectives for
each of the elements of a sequential program of reading skills
cover word attack, vocabulary, comprehension, and applied reading.
It also lists ways of implementing the program through an environ-
ment organized for optimum learning and through appropriate and
adequate materials and learning experiences which meet total group
and individual pupil needs. The guide is well-appended, with
sample lesson plans, guidelines, and evaluative techniques, and it
offers an extensive bibliography for interested teachers.

Hand, John S., ed. Curriculum Guide in Reading. Developmental
Reading, Grades 1-8. Indianapolis, Ind.: State Office of the
State Superintendent of Public Instruction, 1969, 141p. [ED 051
172]

The guide is divided into six chapters. It is offset-printed and
edition-bound with a paper cover. General objectives for the
reading program are outlined in the first chapter, and a list of
specific skills to be developed is included. Subsequent chapters
discuss administrative aspects of organizing a program and describe
activities which are related to specific skills, but not to grade
or ability level. Several sample lesson plans are also included.
One chapter presents general guidelines for appropriate methods of
evaluating students. Appendices contain a short bibliography of
teacher references, a list of materials and equipment, a list of
standardized reading tests, and a list of publishers.

Hand, John, ed.; and others. Curriculum Guide in Reading. Devel-
cpmental Reading: Junior and Senior High School, Grades 7-12.

Indianapolis, Ind.: State Dept. of Public Instruction, 1969,
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159p. [ED 051 173]

The guide is divided into nine short chapters and several appen-
dixes. It is offset~printed and edition-bound with a paper cover.
No objectives are mentioned. General guidelines are given for
planning activities to develop reading skills, and for activities
in specific content fields. An appendix contains a sequential
outline of reading skills for developmental reading. The appen-
dixes contain annotated lists of teacher references, textbooks,
workbooks, films and filmstrips, and mechanical teaching aids.

The guide suggests appropriate methods for evaluating students. It
emphasizes standardized tests. Lists of commercially available
texts for diagnosis and evaluation and a list of test publishers
are included.

Handbook for Language Arts: - Grades Three and Four. Curriculum

Bulletin, 1969-70 Series, No. 6. Brooklyn: New York City Board
of Education, Bureau of Curriculum Development, 1969, 365p. [ED
049 201. HC not available from EDRS. Available from Board of
Education of the City of New York ($5.00, make checks payable to
Auditor, Board of Education)]

This curriculum guide is intended to aid teachers and supervisors
in elementary schools by providing them with practical, specific
information on how to help children learn the nature of the English
language, organize and express their own ideas, and use language
to acquire knowledge. An overview of the program for grades 3 and
4 indicates methods of evaluation and suggests expected outcomes
of the program in terms of students' both getting and expressing
ideas. Activities are suggested which are designed to extend
auditory and visual discrimination skills, comprehension skills,
literary appreciation, and reading experiences. Besides helping
them learn about language (e.g., vocabulary development, sentence
structure, and history of the English language), the guide also
contains activities in vocal and written expression. The appen-
dix contains a list of books to read aloud to children, poems

for grades 3 and 4, basic spelling words, selected teacher refer-
ences, a description of the sounds of English, and handwriting
manuscript forms.

Hansen, David M.; and others. Language Arts. A Teacher's Guide,

Elementary. Buffalo, N.Y.: Buffalo Public Schools, 1970, 33p.

[ED 061 188]

There are three main sections: (1) listening and speaking; (2)
written language, with subsections on composition, handwriting,
and spelling; and (3) reading, with a subsection on literature.
There is also a brief glossary and a list of phonetic aids for the
teacher. The guide is printed and spiral-bound with a soft cover.
Each section or subsection lists general objectives, followed by

a section on skills which gives more detailed objectives. Sug-
gested activities are provided in each section or subsection, and
the teacher is expected to adapt and expand from these. A brief
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list of children's books is included. No provision is made for
evaluation.

Hedlund, Sue; and others. A Continuous Learning and Developmental
Reading Program. Elementary Curriculum Guide, St. Paul, Minn.:
Mounds View Public Schools. 1970, 386p. [ED 072 044. Document

not available from EDRS. Available from Independent School District
621, Mounds View Public Schools, District Service Center, 2959

North Hamline Avenue, St. Paul, Minnesota 55113]

This guide is organized according to grade levels. Materials for
K-6 have been organized under four broad color-coded topics:
Kindergarten, Word Attack Skills, Comprehension, and Research
Reading Levels. Each topic for each grade level is divided into
expected pupil outcomes and suggestions and activities to aid in
development. Appendixes include a glossary, work list, and review
card drill. The guide is lithographed and spiral-bound with a
soft cover. Objectives are presented for each unit. Activities
are listed under Suggestions and Activities. Limited details
concerning instructional materials are presented under Suggestions
and Activities. No provisions are made for student evaluation.

Heimbuch, Margaret; Moore, John A. Suit the Speed to the Road:
Reading, Language Arts. Miami, Fla.: Dade County Public Schools,

1971, 23p. [ED 063 590]

An outline is presented for a secondary level course in reading
designed for the Dade County, Florida, public schools. The course
is an authorized course of instruction for the Quinmester Program.
It is primarily designed to teach students how to select reading
materials at their reading levels, determine their reading rates,
and adapt reading pace to various kinds of materials depending on
the kind of information sought. Performance objectives, rationale,
teaching strategies, learning activities, and resource materials
are outlined in detail. A list of materials used in the course is
included.

Hunt, Kellogg W.; O'Donnell, Roy. An Elementary School Curriculum
to Develop Better Writing Skills. Tallahassee: Florida State
University, 1970, 78p. [ED 050 108]

The primary purpose of this experiment was to see if instructional
materials created for fourth graders could enhance their normal
syntactic development, and if these materials would succeed better
with black or with white students. For one school year a sentence-
combining curriculum was demonstrated on 180 students who had been
grouped experimentally; 155 students formed a control. All stu-
dents were pretested on one piece of writing, tested mid-term on
writing and rewriting, and posttested on three pieces of writing.
The test results were analyzed, and the curriculum materials were
found to be significantly successful in helping the experimental
group (1) make more sentence-embeddings than did the control
group, (2) improve their free writing, and (3) improve at least
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one aspect of their reading skill. A comparison of possible
effects of the curriculum on black and on white students revealed
that only the black experimental classes showed significant supe-
riority over a corresponding control group on the reading instru-
ment or in the syntactic maturity exhibited in their free writing.
(Appendices contain two rewriting instruments; lessons 1-29 of
the experimental curriculum; a list of references dealing with
research in syntactical and reading skills; and tabulations of
findings from the study.)

Language Arts Guide. Kindergarten-Level Twelve. Hazelwood, Mo.:
Hazelwood School District, 1969, 145p. [ED 051 158]

The guide has seven sections: (1) Listening (K-12); (2) Speaking
(K-12); (3) Reading (K-12); (4) Writing (K-12); (5) Special Areas,
including Speech, Dramatics, Debate, Creative Writing, Latin,
Spanish, French, German, Journalism, and Reading Efficiency, for
grades 7-12; (6) Suggested Lesson Patterns; and (7) Bibliography
of Suggested Professional Readings. The guide is mimeographed and
spiral-bound with a soft cover. Specific objectives stated in
terms of student behaviors are listed at the beginning of each
unit., A list of suggested activities for helping to achieve the
desired student behaviors is given for each unit. The lesson
patterns give more detailed examples of activities. Materials and
resources are listed for each unit in the sections on special areas
and lesson patterns, but not for the other sections. Evaluation
questions are given for the other units in the section on special
areas, Evaluation has been omitted from the other sections, as it
is intended that the meeting of the listed objectives should serve
as a means of evaluation.

Lee, John R.; Anderson, Lee F. New Approaches to and Materials for
a Sequential Curriculum on American Society for Grades Five to
Twelve. Vol. II. Final Report. Evanston, Ill.: Northwestern
University: Social Studies Curriculum Center, 1970, 355p. [ED

046 849. Document not available from EDRS. Available from ERIC
Clearinghouse for Social Studies/Social Science Education, 970
Aurora, Boulder, Colorado 80302 (for loan only)]

Another objective in addition to those stated in ED 046 848 was to
develop illustrative source books for teachers and booklets for
pupils that exemplify the approaches to be tested in investigations.
There were five brief history units written on topics that should
be added to textbooks: (1) The Social Impact of the Great Depres-
sion, (2) The New Deal, (3) Realism and Idealism in American
Foreign Policy, (4) Education for an Urban and Industrial Society,
and (5) Why Study History. Five units on Intellectual History were
written for eleventh grade advanced placement titled "Concepts in
American History." Three long history units using a wide variety
of literary sources, an experimental course using biographies as an
inquiry method, and reading units for slow readers were developed.
New materials and strategies such as simulation and problem-solving
were developed for teaching history, politics, and economics. One
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economics project focused on concepts related to production; another
involved the writing of supplemental reading materials. Map inter-
pretation was the focus of a geography project. In law, four case-
books were created for the social studies. Lastly, '"The Handbook

of Social Inquiry" was written to develop understanding and skills
in the process of social scientific inquiry.

McClellan, Jack; and others. Citizens All. Teacher's Guide.
Citizens All Series. Boston: Houghton Mifflin Company, 1967.
[ED 019 359. Document not available from EDRS. Available from
Houghton Mifflin Co.]

A teacher's edition of a multicultural social studies textbook or
reader for students in the middle grades, particularly in grade 5,
this illustrated book contains a story about a class trip to a
large city civic center where the students encounter people of
many cultures and races. A visit to a courtroom makes up a large
part of the text, which is designed to promote basic understandings
of city government and of certain social realities. For the
teacher, guidelines for motivation, reading skill development, and
instruction in social concepts accompany each chapter, and annota-
tions are printed on every page. A resource list of supplementary
books, films, and filmstrips is also provided.

Marks, Ruth A, Guidelines for the Remedial Reading Program. Boise,
id.: State Department of Education, 1965, 22p. [ED 016 595]

This guide for setting up remedial reading programs in Idaho schools
emphasizes the importance of preventing reading difficulties. The
guide maintains that while a remedial reading program primarily
diagnoses reading difficulties and provides the necessary remedial
treatment, the program also supplements the regular classroom
reading program. To help teachers identify pupils needing remedial
reading instruction, criteria are suggested for judging prospective
referrals. The duties of the administrative staff, the remedial
reading teacher, the regular classroom teacher, and of the parents
concerned are also considered, since the effectiveness of the
program depends on their cooperative efforts. The minimum stan-
dards prescribed by the International Reading Association are
recommended as guides for identifying the reading specialist.
Samples of forms used for keeping accurate and up-to-date records
of each referral's progress are enclosed.

Moffett, James. A Student-Centered Language Arts Curriculum,
Grades K-13: A Handbook for Teachers. Boston: Houghton Mifflin
Company, 1968, 503p. [ED 030 665. Document not available from
EDRS. Available from Houghton Mifflin Company]

The main thesis of this book, which describes a pupil-centered
curriculum, is that students should use language more than they
customarily do. The curriculum is based on a ''maturalistic"
approach ''whereby students learn essentially by doing and receiving
feedback." Consequently, most of the book is devoted to guiding
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The purpose of this manual is to identify and characterize reading
abilities that seem necessary and appropriate to the comprehension
of prose fiction, and to stimulate reflection on matters concerning
classroom instruction in these abilities. The focus ¢f the manual
is upon those concepts and generalizations which can 5Se useful to
the classroom teacher of children of ages eight through twelve.

The manual is designed to draw the teacher's attention to the
nature of prose fiction as a unique way of knowing, to relate that
insight to an understanding of the structural elements and method-
ology of prose fiction, and to help him apply these understandings
to a conception of prose fiction reading abilities, and to the
instruction of elementary school children in the development of
these abilities. The formulations presented here concerning
reading abilities and teaching procedures were guided by a study

of the nature of prose fiction. Literary reading abilities dis-
cussed in writings on reading instruction were analyzed in reference
to this study of the structure and methodology of fiction, to sug-
gest their power to reveal the implications of stories.

Parks, Tom. Communication Skills: Reading-English, Level 3 and 4.
Columbia, S.C.: State Department of Education, June 1972, 252p.
{ED 070 083]

This curriculum guide for a high school junior- and senior-level
English program identifies twenty-two characteristics of a success-
ful graduate. These characteristics are regarded as goals to be
met through the completion of units on four communicative processes:
(1) reading, (2) writing, (3) speaking and listening, and (4)
thinking and perceiving. The gulde explains precisely the student
abilities, va’ues, and understandings to be developed in each unit;
shows how each lesson may be introduced to the student; lists many
classroom ideas, activities, lesson plans, and suggestions for
teaching each unit; and suggests sample tests and additional mate-
rials when applicable. Additional text materials recommended as
supplements to this basic guide are listed in the back with pub-
lishers, addresses, and current prices.

Pnooley, Robert €. English Language Arts in Wisconsin, A Sequential
Growth Curriculum in English Language Arts for the Kindergarten

through Grade Twelve. Madison: Wisconsin English Language Arts

Curriculum Project, and Wisconsin State Department of Public Instruc-
tion, 1968, 457p. [ED 018 410. HC not available from EDRS. Avail-
able from Publication Order Division, Department of Public Instruc-
tion, 126 Langdon Street, Madison, Wisconsin 53702 ($1.75)]

This curriculum guide presents, in revisied and corrected form,
three guides published earlier as experimental editions--"Teaching
Literature in Wisconsin'" (1965), 'Teaching Speaking and Writing in
Wisconsin" (1966), and "Teaching the English Language in Wisconsin"
(1967. Three main divisions of the guide present the literature,
speaking and writing, and language programs, each of which contains
sections for the primary, intermediate, and juihior and senior high
levels. Elementary- and secondary-level bibliographies are
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included for each subject division, and an introduction and teaching
illustrations are provided for each grade-level section. The
literature division contains basic and collateral reading lists for
each of the four grade levels, and materials concerning the use of
the library in the teaching of literature. The division devoted to
speaking and writing includes discussions of mechanics and of speech
and writing development for the primary and intermediate levels.
Sections for the junior and senior high levels include discussions
of speech in the language arts, the development of written expres-
sion, spelling and mechanics, and student and teacher evaluation of
written expression. In presenting the language program, the guide
provides discussions of concepts, the development of a classroom
dialect, language patterns, vocabulary, and semantics for the
elementary levels. The junior high language section also deals
with language origin and grammar and includes materials of special
interest at this leve’ The senior high section adds usage, dialect
study, the historical Jevelopment of English, and materials of
special interest.

Project Necessities, Plase III. Volume IV: Teaching Materials for

Kindergarten and First Grade. Cambridge, Mass.: ABT Associates

Inc., 1970, 303p. [ED 049 854]

This project consists of ten activities intended for kindergarten-
aged American Indian (including Eskimo) children. Some of the
supplementary materials needed to teach these activities (''Symbol
Formation'" and "An Animal Alphabet') are appended. The unit,
entitled "Learning to Communicate,”" begins with non-verbal activi-
ties and ends with activities involving symbolic writing. Part B
("People, Places and Things,'" for first graders) is divided into
three sub-units: Homes; Homes and Schools; and School, Land and
Communite. The sub-units are designed to provide the Indian stu-
dent with a knowledge not only of his own way of 1ife but also of
the way other people live. Each set of classroom activities which
precedes the instructional narratives is meant to provide a reference
for several days of teaching. Each includes a short overview of
the activity itself and indicates the materials and equipment
needed to carry out the activity.

Project Necessities, Phase III. Volume V: Teaching Materials for
Second and Third Grades. Cambridge, Mass.: ABT Associates, 1969,

194p. [ED 049 855]

Part A of this guide consists of six units intended for second-
grade American Indian (including Eskimo) children. Activities
include music, pantomime, and drama to allow the student and teacher
to develop their own classroom version of the story of creation so
that the student learns the difference between fact and truth.
Supplementary materials (''Long Ago When There Was Darkness and All
Things Were Yet to Be Made" and "Animals, Climate and Terrain'')
needed to teach these social studies units are appended. Part B,
"Using the Land,"” is intended for third-grade children, and consists
of three units. The units are designed to provide the Indian child
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with a knowledge of elementary economic concepts which are tied
directly to the land as the primary economic resource for meeting
man's needs. Supplementary material needed to teach part B is
"Egegik and Shageluk," which is appended. In Parts A and B, each
set of classroom activities which precedes the instructional
narratives is meant to provide a reference for several days of
teaching. Each includes a short overview of the activity itself
and indicates the materials and equipment needed to carry out the
activity.

Reading Curriculum: Tentative. Cincinnati, Ohio: Cincinnati

Public Schools, 1971, 154p. [ED 065 846]

The Developmental Reading Program K-6, one phasz of the reading
curriculum, provides teachers and administrators with a comprehen—
sive guide to sound educational practices related to the teaching
of reading skills. It is based on classroom experimentation and
study of research findings by Cincinnati teachers, principals, and
supervisors who have worked on this project the past three years.
This guide is intended to provide a structure for planning and
implementing the Reading Skills Program K-6. It contains sugges-
tions for diagnosing, developing, and reinforcing skills, and for
assessing pupil mastery. The present plan is to provide selected
elementary school staffs, in grades kindergarten through six, with
copies for tryout and reaction during the school year 1971-72,

Reading, K-6, Volume I. Rochester, Minn.: Rochester Public

Schools, 1967, 325p. [ED 021 688]

The first volume of an elementary curriculum guide prepared by the
Summer Workshop Reading Committee of the Rochester Public Schools
in Rochester, Minnesota, applies to kindergarten through grade four.
It is divided into the prereading level, the beginning reading
level, and the independence level. Grade designations under each
level suggest the level at which an average student is likely to be
working, but teachers are encouraged to adjust instruction, activi-
ties, and materials to individual pupil needs and to use multiple
approaches and flexible time schedules. Each reading level covers
vocabulary development comprehension, oral reading, and study
skills. The reading skills to be developed in each of these areas
are outlined in four scope and sequence charts. The place of a
developmental reading program in the total elementary school
curriculum is described. Practical classroom activities with
corresponding references and evaluative techniques are suggested to
help teachers develop skills and evaluate reading instruction.

This guide could serve as a frame of reference in planning the
school year's program or a day's lesson, as a resource material in
selecting appropriate materials, activities, and techniques, and as
an aid in evaluating the total reading program.

Reading Language Arts Curriculum Guide, Grades 1-2-3, Book Two.

Abbeville, La.: Vermilion Parish School Board, 1970, 128p. [ED
079 7111
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This language arts curriculum guide focuses primarily on reading
instruction for students in grades one, two, and three. The topics
discussed in this guide include an introduction to reading; major
steps in developmental reading instruction; suggested time allot-
ments for the Ginn Reading Program; scope and sequence charts; a
checklist for evaluating progress in reading; a guide for the use
of supplementary material; grouping for effective reading instruc-
tion; experience and enrichment charts in a reading program;
suggested activities and games; and the use of the overhead pro-
jector in reading instruction. A bibliography of professional and
instructional books is also included. (A related document, CS 200
642, is devoted to English language arts grades 1, 2, and 3.)

Reading Skills Reference Guide. Addendum #1. Titusville, Fla.:
Brevard County Board of Public Instruction, 1970, 104p. [ED 048
142]

The guide, an addendum to the main reading skills reference guide,
has preliminary sections explaining the recommended use of work-
sheets and workbooks, methods of grouping, and testing ir.” .rmation.
Additional materials for skill development and aids for checking
specific skills are presented in the form of charts. The guide is
offset-printed and spiral-bound with a soft cover. The program is
designed to help the first-grade child who is reading below grade
level. The material in this guide is intended to be used selectively
by the classroom teacher in conjunction with the teacher's manual
and reading skills reference guide. Limited information on mate-
rials is provided. Information is given on administering and
interpreting mastery tests.

Reed, Mary Jane. Growing With Language: Laying Foundations for
Reading. Kindergarten. Bloomington, Minn.: Bloomington Public
Schools, 1968, 46p. [ED 065 500]

The guide has five main sections: (1) comprehension skills; (2)
attitudes and interests; (3) word recognition skills; (4) study
skills: and (5) oral expression. Each section has sub-sections
giving an overall description of the topic, a list of comprehension
skills, activities, and one or more sample lessons. A brief final
section deals with the kindergartener who can read. The guide is
xeroxed and spiral-bound, with a soft cover. Objectives and
activities are set: out in the sections of desirable outcomes, as
well as in the sample lessons. References to instructional mate-
rials are made in the text; there is no separate listing. No
special provision is made for evaluation.

RIF's Guide to Developing a Program. Washington, D.C.: Smith-

sonian Institution, 1972, 15p. [ED 062 094]

The Reading is FUNdamental program is funded by the Ford Foundation
and sponsored by the Smithsonian Institution. Its advisory board
is composed of people from diverse fields. It is designed to
motivate children to read through experiencing the joy and pride of
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owning books of their own choice, and its purpose is to help develop
and give technical assistance to a variety of model projects through-
out the United States. This guide contains suggestions for starting
an RIF project based mainly on the experiences of the pilot and

model projects. Separate sections deal with the organization,
funding, development, evaluation, and new directions of RIF programs.
Types of assistance offered by the National RIF Office are outlined.

Sanchis, Robert A.; and others. Guide for Implementing State
Adopted Texts, 1969-1970. Fountain Valley, Calif.: Fountain Valley
School District, 1969, 97p. [ED 053 897]

The materials and procedures used by the Fountain Valley School
District, California, to implement their reading program, are
described. Included are a description of the reading principles on
which the program is based, and information on methodology and
organizational procedures. Also prescribed are lists of state-
adopted texts, summaries of basic texts, scope and sequence of
materials, plus a means of evaluating the effectiveness of such a
program. Graphs, charts, and forms are used to further explain the
use of the guide and the implementation of the program.

Scannell, William J., ed. English Curriculum Guides K-12 and
Criteria for Planning and Evaluation. Urbana, I1l.: National
Council of Teachers of English, ERIC Clearinghouse on the Teaching
of English, 1970, 35p. [ED 044 419}

This publication, compiled by the NCTE Committee on Curriculum
Bulletins, provides informative and evaluative annotations for
thirty-three elementary and secondary curriculum guides. These
guides, reviewed and recommended in 1966-1970, are presented to
provide models for schools and agencies in developing curricula and
in writing guides. The annotations indicate availability and prices
of the guides, including instruction on how to order those which

are available through the ERIC Document Reproduction Service. As

an additional aid, criteria for planning, evaluating, and revising
English language arts curriculum guides are also included.

Sequential Levels of Reading Skills, Prekindergarten-Grade 12.

Brooklyn: New York City Board of Education, 1968, 59p. [ED 022
640. HC not available from EDRS. Available from Board of Education
of the City of New York ($2.00)]

This guide is designed to help teachers, staff members responsible
for teacher training, and reading supervisors provide better reading
instruction. The skills that lead to mature reading are arranged

on eight levels of developmental sequence. Level A is concerned
with developing prereading skills; levels B to D treat initiating
and developing basic reading skills; levels E to H stress extendiag,
refining, and applying reading skills. Within each level, these
skills are grouped in relation to the development of word power,
recognition and interpretation of meaning, and work-study skills.
Arrangement by level of difficulty rather than by grade level
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should en~ourage individualized instruction. The application of
each skill to practical reading experiences in various curriculum
areas and in functional situations in and out of the classroom is
emphasized. Skills that help the reader develop appreciation of
literary excellence are not included. A short overview of the
levels of reading skills is given, and specific suggestions for
skill application are noted.

Shapiro, Marvin B. The AD Game. A Language Development Unit for
Reading, Writing, Speaking and Listening. Philadelphia: Pennsyl-

vania Advancement School, 1971, 39p. [ED 051 213. Also available
from Pennsylvania Advancement School, Fifth and Luzerne Streets,
Philadelphia, Pa. 19140 ($1.00)]

The introductory material explains the philosophy behind the unit
and the way in which it should be taught. There are ten lesson
plans and a short bibliography for teachers of books about adver-
tising ir the U.S. The guide is mimeographed and staple-bound
with a soft cover. The unit is intended to encourage students to
use a more explicit, descriptive, and detailed speech style, and
to increase their understanding of advertising techniques so that
they will be wiser consumers. Activities are suggested for each
lesson, but the teacher is encouraged to adapt them to the needs of
his own students. Information is given on material for each
lesson. No formal texts are used in the unit. ©No provision is
made for evaluation.

Smiley, Marjorie B. Development of Reading and English Language
Materials for Grades 7-9 in Depressed Urban Areas. Final Report.

New York: City University of New York, Hunter College, 1968,
94p. [ED 021 703]

The Hunter College Project English Curriculum Center (1962-68)
developed and field-tested fourteen units in English language arts
for junior high school students in depressed urban areas who were
reading an average of two years below grade. The purpose of the
curriculum was to interest and motivate students by providing them
with literature related to their own lives and by involving them in
language activities related to their concerns. The anthologies
which served as the core of these units dealt with human interest
themes and included selections about minority groups. Each unit
included a detailed manual for teachers, supplementary audiovisual
materials, and an annotated book list for individualized reading.
The methodology emphasized active learning and learning sequences
which would aid students to discover concepts and principles.
Special attention was given to study and test-taking skills. These
units were field-tested in schools in New York, Ohio, Florida, and
California. Approximately 5,000 students participated. Teachers,
students, and independent observers judged the units relevant to
student interests, motivating, and teachable. Schools which
reported reading scores generally showed that students in the
experimental program achieved gains equal to or better than
comparable to control groups.
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784, Stern, Carolyn; Keislar, Evan R. A Cognitive Curriculum for Young
Children. Volume III: The Kindergarten Curriculum. Final Report.
Los Angeles: University of California, 1971, 465p. [ED 063 050]

This third and final volume of the final report of the Preschool
Language Project contains the audiovisual programs of the Kinder-
garten Curriculum developed during the course of the five-year
study. The programs are presented first in chronological sequence,
and then by subject categories. The subject categories are: read-
ing, language modeling, matrix, numerals, science, math-science,

and logic. The materials and instructional objectives are specified
for each program, as are the general procedure, vocabulary, visual,
auditory (teacher commentary), and confirmation. (For related
documents, see ED 063 048 and 049.)

785. Theman, Viola, ed.; and others. English Language Communication,
Grades K-Six. Illinois Curriculum Program. Subject Field Series,
Bulletin No. C-6. Springfield, Ill.: State Office of the Super-
intendent of Public Instruction, 1967, 103p. [ED 051 171]

The guide is divided into sections: (1) listening, {(2) speaking,
(3) writing, and (4) reading. The sections on speaking and writing
are further subdivided into units. A final section provides guide-
lines for evaluation of a local program. The guide is offset-
printed and spiral-bound with a paper cover. Each section or unit
lists several objectives and related activities. Some activities
are merely listed; others are described in detail. Guidelines for
identifying student readiness for various activities are included.
Each section or unit contains a short list of related references,
which includes books and journal articles; and guidelines for stu-
dent evaluation. The section on reading includes a list of
commercially available reading tests and a list of major publishers
of reading tests.

786. Vivrette, Lyndon; and others. Elementary Reading Guide. Berkeley,
Calif.: Berkeley Unified School District, 1963, 93p. [ED 001 745]

Children should be assisted to read at the following levels: (1)
word identification, (2) casual skimming, (3) reading for exace,
literal meaning, and (4) creative reading for implied and inferred
meanings, appreciative reactions, and critical evaluations. The
guide is to be used as one of the tools for teachers in an cffective
program of reading instruction as part of an integrated and flexible
approach to a total language arts program. The developmental read-
ing program includes the kindergarten program, grouping for reading,
lesson planning, and the use of the science research associates
(SRA) reading laboratories. Skills to be taught are comprehension,
word recognition, oral reading, creative reading, and the extension
of reading skills with dictionaries, encyclopedias, and the "art of
research." The remedial reading section gives criteria for the
selection of pupils, the symptoms and suggested corrections of
reading disabilities in the primary grades, a sequence of fundamental
word analysis skills, and informal tests of word attack skills and
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reading ability. A list of high-interest, low vocabulary books is
also given. The appendixes contain a vocabulary comparison of the
three basic reading series, possible weekly programs, a record of
SRA reading laboratories and reading levels completed, a skill
development chart, and lists of suggested materials and library
skills by grade.

787. Wardeberg, Helen L. The Teaching of Reading. Albany: New York
State Education Department, 1965, 137p. [ED 002 591]

Contained in the guide is information on the basic skills to be
included in any instructional program in reading, on the develop-
ment of a guided program for individual and personal reading, and

on the evaluation of a reading program. The objective is to help
each child become as efficient and diversified a reader as his
abilities permit. No lesson plans or lists of activities are given.
Rather, the emphasis is on the understanding of the skills to be
taught and various ways in which they can be built. Vocabulary
skills necessary to master in a reading program are word recognition,
word analysis, phonics (the ability to associate letters and groups
of letters with the sounds they represent, and to synthesize the
sounds into words), structural analysis (the attempt to find im an
unknown word structural elements that can help derive meaning),
dictionary skills, and pronunciation ability. The comprehension
skills of understanding, interpreting, and appreciating should

also be developed. The study skills emphasized-.-are locating
information to be read, reading pictorial materials, organizing
material read for recall, and adapting techniques to situations
specific to each content field. The place of oral reading skills

in the instructional program, in audience situations, and in content
fields is described. Throughout the chapter, the reader is referred
to other publications for specific teaching methods and materials.
In addition to teaching the basic skills, teachers should help their
pupils develop the habit of personal and individual reading. If

the proper reading materials and planned reading experiences are
chosen from current materials, classics, trade books, and informa-
tional books, a life-long habit of discriminating reading will be

established.

788. Watkins, Ruth C. Reading Guide and Selected Multi-Media. 1-12,
Appendix. Las Vegas: Clark County School District, 1969, 166p.

[ED 054 092]

This appendix, which is intended for use with the grades 1-12 read-
ing guide (ED 054 091), contains both actual materials for use in
the program and information on other recommended materials. The
guide is lithographed and spiral-bound with a soft cover. Objec-
tives and activities are listed in the main guide, although some of
the working materials in the appendix include student activities.
The materials included in the guide are (1) applications related to
dialects, (2) English sounds difficult for children of other lan-
guage backgrounds, (3) book sharing, (4) interest inventory, (5)
comprehensive reading record sheets, (6) disability checklist,
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(7) checklist of readirs difficulties, (8) reading ciinic 1967,
(9) tests of phonic skills, (10) diagnostic spelling tests, (11)
individual oral reading tests, (12) articulation test form, (13)
review of sounding, (14) the utility of 45 phonic generalizations,
(15) Dolch basic word list, (16) Queens word list. (17) Dale list
of 769 easy words, (18) word opposite tests, (19) phonogram list,
and (20) the 4000-word 1ist. Additional materials listed include
books for various levels, books children enjoy having read aloud,
Newberry Award-winning books, and extensive lists of audio-visual
materials for all levels. No evaluation criteria are included
except for the tests listed above.

Watkins, Ruth C.; and others. Reading Guide and Seiected Multi-
Media, 1-12. Las Vegas: Clark County School District, 1969, 234p.

[ED 054 091]

The guide has the following :aajor sections: 1listening skills,

word recognition skills, comprehension skills, and reading and
study skills in content areas. Grade levels are not indicated, as
instruction in a skill should begin at the point where it is
necessary, regardless of the age of the student or the level of

the skills. The material is arranged in three columns: skills,
instructional objecti -es, and suggested teaching techniques. The
guide is intended to be used with the separate appendix of resource
materials (ED 054 092). The guide is lithographed and spiral-
bound with a soft cover. Objectives and activities are listed in
detail as the main content of the guide. Instructional materials
are given in the appendix. There is a bibliography of professional
books on reading, basal reacing material, miscellaneous books,
material from the reading guide. consumable material, duplicating
material, and publications of learned societies. No special
provision is made for evaluation.

Wilmington Reading Curriculum: A Guide to Teaching Reading K-3.

Wilmington, Mass.: Wilmingtur vublic Schools, 1973, 220p. [ED
090 530]

This curriculum guide was written with the intention of providing
continuity to the Wilmington, Massachusetts, readirg program--grades
kindergarten thruugh twelve. The skills and suggestions presented
are adaptable to all r-.iding materials currently available in
Wilmington. The skills are meant to be developed in grades kinder-
garten through third as on-going processes. The guide is divided
into the following sections: language development, vocabulary
development, motivation, comprehension, word recognition, criteria
for selecting activities, fluency, implementing the curriculum,
assessment, and comparison of basals. In each section a rationale
is presented and suggestions for developing skills in each area are
provided. At the end of each section, pages for teacher comments
are included.

Winkeljohann, Sister Rosemary, ed. Recommended English Language
Arts Curriculum Guides K-12 and Criteria for Planning and Evaluation.
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Information on reading difficulty level, interest level, and skills
developed is also given. Levels range from kindergarten through
adult. Trade books, except as special collections or series
designed as supplementary materials for reading instruction, are
not included. Addresses of all publishers are given.

Berridge, Wayne E.; Siedow, Mary D., comp. Guide to Materials for
Reading Instruction. 1971 Edition. Bloomington: Indiana Univer-

sity, ERIC Clearinghouse on Reading, 1971, 200p. [ED 049 024]

This guide updates earlier editions and includes approximately
2,300 entries of materials from 114 publishers. The guide is
intended to keep educators informed about the constantly increasing
supply of new materials available for the teaching of reading.
Items appearing in the guide are described through a classification
process; however, no evaluative judgments are made. Entries are
organized by publishers in alphabetical order. The classification
system includes the following: (1) the two major categories of
basal or nonbasal; (2) the type of item, e.g., reader, workbook,
audio aid; (3) reading difficulty level; (4) interest level; (5)
setting of stories; (6) general skills developed; and (7) type of
cover and binding. Three specialized indexes which provide easy
access to information by sorting it into 240 subcategories are
included. The indexes are titled '"Interest Level Subdivided by
Grade Level," "Skill Subdivided by Grade Level," and "Skill
Subdivided by Interest Level." Finally, complete addresses for the
contributing publishers are listed.

Burg, Mary, comp. Handbook for Teachers of Children with Specific
Learning Disabilities. Hamilton County Public Schools, Ohio, 1969,

107p. [ED 032 703]

A forward, an educational philosophy, a statement of beliefs, a list
of teachers' addresses, a calendar of events, a statement of inter-
disciplinary relationships, and procedures for referral and place-
ment, precede records and forms used by an Ohio county school
system for children with learning disabilities. Information is
provided on the following topics: referral forms and placement
letters; criteria and information needed for placement; the Ohio
State Board of Education standards; an administrator's guide; an
explanation of the data processing of records; organization of a
classroom, program structure, a suggested list of materials, and
suggestions for an instructional program; tutoring services; a
checklist for reporting to parents; and forms and suggestions for
parent—teacher conferences. Also provided are information on
parent organizations and on teachers speaking to community groups
and attending conventions, reading skills checklists and rating
scales, policies on teacher absences and inservice training, and
procedures for regular class placement. Recommendations are made
for the order of use of books and materials, and a bibliography is
included.
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Butts, Priscilla; Sanders, June. Motivated Reading: A Supervisor's
Manual for a Tutorial Reading Program. Part l: Information on

Operating the Program. Madison: Wisconsin University Research and

Development Center for Cognitive Learning, 1972, 49p. [ED 073 445]

This manual presents information on how to conduct a tutorial read-
ing program that features a plan for motivating students. The
program is intended for upper elementary and junpior high school
students who read approximately on a second- or third-grade level,
The basis for this program is an instructional design, the Staats
"Motivated Learping' Reading Procedure. The legson procedures are
structured so that nonprofessional persons ¢an learn them with
brief training. The utilization of tutors makes this program
suitable for inner-city schools, where more individualized reading
instruction is needed. The manual is divided into two parts. Part
One presents information on operating the program. This includes
how to arrange instructional schedules, prepare materials, select
students, select and train tutors, and supervise the program while
in progress. Part Two (see ED 073 446) provides the supervisor's
materials and a tutor's guide. There are sampleg of the actual
materials that may be duplicated for tutor training and student
instruction. Included are lesson materials, record sheets, tutor
materials, and training materials, along with the tutor's guide.

Butts, Priscilla; Sanders, June. Motivated Reading: The Super-
visor's Manual for a Tutorial Reading Program. Part 2: Super-—

visor's Materials and Tutor's Guide. Madison: Wisconsin Univer-

sity Research and Development Center for Cognitive Learning, 1972,
77p. [ED 073 446]

This manual contains supervisor's materials and a tutor's guide to
accompany ED 073 445. There are samples of materials that can be
duplicated for tutor training and student instruction. Included in
this manual are: (1) suggestions for subdivision of pages and
adaptation of comprehension questions; (2) lesson sheets and review
sheets; (3) record materials which include attendance sheets, daily
session sheets, a progress chart, a list of goals, a student infor-
mation record form, and a sample letter to Parentg; (4) materials
for tutors; (5) training materials such as schedules, an assembly
of materials, and a review of procedures; and (6) procedures for
tutoring. Appendixes are also included.

Concept and Language Development. A Resource Guide for Teaching
Young Children. Cincinnati: Cincinnati Public Schools, 1968, 94p,
[ED 030 472]

In response to the research findings of Head Start programs, in
particular, and of research in early childhood education, in general,
this manual was created by the kindergarten study group of the
Cincinnati public schools to examine the kindergarten program. The
purpose of this manual is to help teachers broaden and extend the
learning of their pupils, especially in the language arts. Ways

are suggested for workiug with children to provide for individual,
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small group, and total class instruction. The manual sets out
activities for developing pupils' skills in vocabulary, organization
of ideas, auditory and visual perception, and speech. Also,
approaches to building reading readiness are described.

Culmer, Mabel. Prospectus for Developing a Reading Resources
Network Center. Bloomington: Indiana University, 1969, 40p.

[ED 032 451]

Guidelines for establishing Reading Resources Information Centers
in the Reading Programs of twenty-five universities and colleges
strategically located throughout the United States are suggested.
The twenty-five center directors are listed, with a map showing the
school's location in each case. The central coordinator for the
system is the ERIC Clearinghouse on Retrieval of Information and
Evaluation on Reading (ERIC/CRIER), which is jointly sponsored by
the International Reading Association, Indiana University, and the
Educational Resources Information Center (ERIC) of the United
States Office of Education, Included in this prospectus are a
schedule of major activities, l1ists of long-range and immediate
objectives, an organizational plan, lists of equipment and mate-
rials with approximate cost, and procedures for processing informa-
tion requests, information dissemination, and evaluation of
services. A complete set of ERIC/CRIER publications, which will be
provided for reference, are listed in an appendix. Also listed are
International Reading Association publications which will be pur-
chased for inclusion in the basic collection. Other information
sources recommended by ERIC/CRIER can be found in the Current Index
to Journals in Education (CLJE).

Ferrante, Joan. The Negro American: A Reading List for Elementarv
Teachers. Glassboro, N,J,: Educational Improvement Center, 1968,

S6p. [ED 035 698]

The reading lists in this document are designed as guidelines for
the elementary school librarian in selecting materials about Afro-
Americans for students and teachers, and for information purposes.
The lists are also designed as background reading for elementary
school teachers for preparing a curriculum of integrated materials,
in using instructional materials about black people, while teaching
inter-group relations, and for in-service training programs.

Foster, Florence P. Literature and the Young Child. Trenton, N.J.:
State Department of Education, 1967, 13p. [ED 028 828]

The values, selection, and presentation of literature for young
children are described in this pamphlet. The values discussed are
educational importance, self-concept, and interpersonal relation-
ship development. 2 gelection criteria include defining a good
book, identifying i, 28 of literature which appeal to children, and
noting the level, content, language, and reality of a book. A note
is made of what assistance is available in selecting children's
literature., 1In the séction describing presentation, techniques are
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listed for both telling and reading a story. Suggestions are made
for designing a reading center. Additional ways of stimulating
interest in literature are listed. Finally, many suggestions are
given for helping children to create their own stories. A short
bibliography is included.

Generic Objectives for the Bank of Objectives, Items, and Resources
in Reading. Albany: New York State Education Department, Bureau
of School and Culture Research, 1973, 613p. [ED 082 149]

To be used in the development of reading curricula in the local
school setting, this list of generic objectives is part of a set
produced by the System for Pupil Program Evaluation and Development
(SPPED) which includes criterion objectives and content lists for
the specification of generic objectives. In addition to the
objectives, this publication contains three related items: an
outline of the skill category structure for the objectives, a set
of charts to be used as a starting point for the selection of
objectives, and a blank page of formats for objectives written by
the user. The objectives are divided into multisensory readiness
skills, decoding skills, vocabulary skills, comprehensiocn skills,
location and study skills, and reading in content areas.

Harris, Larry A. Guide to Materials for Reading Instruction.
Bloomington: Indiana University, ERIC Clearinghouse on Reading,
277p. [ED 019 528]

Materials currently available from 78 publishers for use in the
teaching of reading are classified and described according to

title, type, reading difficulty, interest level, and skill develop-
ment. No evaluative judgments were made. Cited materials include
basal reading materials, specific reading skill materials, and
remedial and developmental materials such as workbooks and programed
texts. Trade books, films, filmstrips, and mechanical teaching aids
are not included unless they are conjunctive to previously incorpo-
rated materials. Entries are organized alphabetically according

to publisher and are divided into basal and nonbasal categories.
Basal programs are arranged sequentially from readiness materials
through the various reading levels. Nonbasal materials are

arranged according to type. The names and addresses of participating
publishers are included.

Potter, Robert R. Developing Original Materials in Reading (A
Guide for Teachers). New York: City University of New York,
Hunter College, n.d., 85p. [ED 020 445]

Guidelines for the preparation of original instructional materials
for disadvantaged youth are presented. The teacher should begin
with a clear statement of purpose and should be guided by the
observed needs, interests, experiences, and capabilities of the
children for whom the materials are intended. The materials should
be readable in terms of the stated purpose rather than in terms of
readability formulas. Decisions on vocabulary lead, sentence
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length, and complexity should depend on the teacher's own judgment
and the children's verbal experience. Illustrative teacher-made
and pupil-made materials are grouped according to purpose. The
first group consists of five true stories about the world and
people with whom the disadvantaged child can identify. The second
group of materials dwells on school- and system-wide themes, and
integrates the prescribed content with needed skills. Samples of
student compositions constitute the third group of materials
designed to personalize instruction in composition. Materials
whiich provide practice in specific reading skills and exposure to
varied literary forms are presented. A bibliography is included.

Resource Aid of Selected Materials for Remediation of Learning

Disorders. Boston, Mass.: Boston University, New England Mate-
rials Instruction Center, 1971, 203p. [ED 052 580. Available from
Boston University Bookstore, Special Services Desk, 775 Commonwealth
Avenue, Boston, Massachusetts 02215 ($4.00)]

The resource guide helps formulate diagnostic profiles for children
with specific learning disabilities, analyzes subsets of well-known
batteries, and classifies materials to match areas of strength and
weakness in learning. An adaptation of the Osgood model is used to
identify and order the component abilities in learning. These
component abilities are related to the curriculum areas of language
arts and mathematics. In the perceptual-motor chart, constituting
Part One, there are four columns: the first identifies and orders
the component abilities in the learning process; the second suggests
particular tests or subtests to indicate the strength or weakness of
that particular function; the third suggests remedial instructional
materials; and the fourth column is left vacant for the teacher's
evaluation of the success of the diagnostic prescription. Curriculum
areas of reading, spelling, handwriting, and mathematics are
represented in the chart. Part Two presents bibliographic, price,
content, and purpose information for the alphabetically listed

tests and remedial instructional materialis. Part Three, in addition
to giving bibliographic information on available mathematics mate-
rials, contains analyses of mathematics skill areas and concepts to
promote better understanding of the rationale of the instructional
materials,

Russell, Earl V.; Thompson, Charles L. Establishing a Reading
Center, a Handbook on Remedial and Corrective Reading Instruction.

Winston-Salem, N.C.: North Carolina Advancement School, 1966, 92p.
[ED 011 494]

The methods ard materials used by the North Carolina Advancement
School for te:ching remedial and corrective reading to underachieving
eighth-grade boys are de¢scribed. The authors believe the pattern of
diagnosis, grouping, instruction, assessment, and regrouping is
central to dete¢Tmining the causes of poor academic performance among
students of normal or superior intelligence. Some of the areas
discussed are principles of corrective and remedial instruction,
suggestions on administrative procedure in e-stablishing a reading
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center, diagnosis, grouping, what to teach, the lesson plan,
special teaching techniques (such as allowing students to teach
and purposefully making mistakes), and the costs of a reading
center. Appendices provide information on reading achievement
tests, basal reading series and additional reading materials,
skills-grade level chart, special reading skills for each academic
area, packaged materials, interest inventory equipment, sample
lesson plans, the roles of the participants in a remedial reading
program, and important books on reading instruction.

Annotated Bibliographies

807.

808.

Annotated Index to the English Journal, 1944-1963. Urbana, Ill.:
National Council of Teachers of English, 1964, 179p. [ED 023 666.
Document not available from EDRS. Available from NCTE, 1111 Kenyon
Road, Urbana, I11. 61801 (Paperbound, $2.95 nonmember, $2.65
member, Stock No. 478083 Clothbound, $4.50 nonmember, $4.05 member,
Stock No. 47817)]

Bibliographical information and annotations for the articies
published in the English Journal between 1944 and 1963 are ciganized
under 306 general topical headings, arranged alphabetically and
cross-referenced. Both author and topic indexes to the annotations
are provided.

Brake, Rachel G.; Elder, Richard D. Language Arts Tools, An
Annotated Bibliography of Materials for Use in the Teaching of
Reading. Detroit: Wayme County Board of Education, 1967, 149p.
[ED 017 426. Also available from Wayne County Board of Education,
301 City-County Building, Detroit, Mich. 48226 ($2.00)]

An annotated bibliography of reading instructional materials for
use in reading improvement programs was compiled for teachers and
administrators in Wayne County schools, Detroit, Michigan, to make
them aware of all the reading instructional materials available,

and to enabie them to evaluate these materials in terms of local
need. The materials are listed under nine categories with reading-
and interest-level designations: (1) books and workbooks, (2)

kite, laboratories, and multimedia packages, (3) programed materials,
(4) periodicals, (5) instrumentation, (6) films, filmstrips, slides,
transparencies, and recordings, (7) charts, pictures, games, and
devices, (8) evaluation, and (9) professional books for teachers
and administrators. Each category is accompanied by a chart
indicating appropriate use of the materials listed in developing
skills in prereading, word recognition, comprehension, critical
thinking, locating materials, using nonverbal reading materials,
organizing materials, improwing reading rate, and reading for
pleasure. A 1list of publishers, manufacturers, and suppliers, is
included. Since the compilation is st'bject to revision, readers
are requested to submit items to keep the volume accurate and up-
to-date.
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Davis, Bonnie M., comp. A Guide to Information Sources for Reading.
Bloomington: Indiana University, ERIC Clearinghouse on Reading;
Newark, Del.: International Reading Association, 1972, 162p.

[ED 058 004. HC not available from EDRS. Available from Interna-
zional Reading Association ($2.50 nonmember, $2.00 member)]

This volume is intended to serve as a guide to the literature and
other sources of information related to the study and teaching of
reading. Source materials cited include dictionaries, handbooks,
guides, directories, bibliographies, recurring reviews, abstracting
and indexing publications, journals, confereance proceedings,
associations, and information centers. The volume is organized

into three general subject areas, each preceded by a brief intro-
duction. The three sections are further subdivided by the type of
irformation source. The first section, Reading Information Sources,
surveys the literature and other sources which are devoted entirely
to reading from various points of view. The second section, General
Information Sources, is a key to those sources which are general in
nature but are the foundation for beginning research in many sub-
ject areas. The third saction, Related Information Sources, 1is
broken down into three subsections: Education, which includes
major sources on linguistics, audiovisual media, and library science;
Behavioral Sciences, which includes psychology, sociology, and mass
communicaticns; and Medical Sciences, which treats physiological
aspects of the reading process. Complete bibliographic information
is given for entries along with descriptive annotations for guiding
the reader to appropriate sources. An index is included.

Dunn, Mary Kathryn; Harris, Larry A., comps. Research on Elementary
Reading: Oral Reading. ERIC/CRIER Reading Review Series, Bibliog-
raphy 23. Bloomington: Indiana University, 1969, 82p. [ED 033
265]

Current research studies related to oral reading at the elementary
level are abstracted and listed by author in Part Une of this
bibliography. Part Two contains citaticns and briei annotations
of documents published from 1900 to 1950. Entries deal with such
aspects as improving oral reading ability, using oral reading as a
diagnostic tool, and using oral reading ability as a means of
identifying research study subjects. Documents listed were drawn
from the complete basic reference collection of the ERIC Clearing-
house on Retrieval of Information and Evaluation on Reading (ERIC/
CRIER). Ordering instructions for microfiche and hard copy repro-
ductions are included.

Emery, Raymond C.; Houshower, Margaret B, High Interest--Easy
Reading for Junior and Senior High School Reluctant Readers.

Urbana, I11.: National Council of Teachers of English, 1965, 40p.
[ED 029 027. Document not available from EDRS. Available from
National Council of Teachers of English (Stock No. 43009, $0.95
nonmember, 30.85 member)]
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Over 350 books chosen to meet the needs of the reluctant reader in
junior and senior high schools are grouped under ten topical
headings: adventure, animals, biography, family 1ife, folk tales,
informational, people, people with foreign setting, vocational,

and poetry. Brief annotations and approximate reading and interest
levels by grade are given for each book. A sample reading interest
inventory, a bibliography of sources consulted for this study,
suggestions for dealing with reluctant readers, and lists of reading
improvement materials and book clubs for teenagers are also included.

Guilfoile, Elizabeth. Books for Beginning Readers. Urbana, Ill.:
National Council of Teachers of English, 1962, 79p. [ED 029 870]

This survey of reading material for elementary students covers 320
books from 38 publishers, more than three-fourths published since
1957. The books reviewed were offered by their publishers as 'Books
with stories or interesting information, with simple sentence
structure, reasonably limited vocabulary, and a measure of repeti-
tion—--for those readers at first, second, or third grade level
whose skills are gradually developing; books mainly for independent
reading.'" They are discussed under four headings to illustrate the
content and characteristics appropriate for children's books: what
qualities identify children's books, what can be expected of thece
books, what they are about, and what they offer for first grade.
All bocks discussed, one hundred additional books, and publishers
are listed.

Harris, Larry A.,, Kimmel, E, Marcia, comps. For the Reading Teacher:
An Annotated Index to "Elementary English," 1924-1970. National
Council of Teachers of English, Urbana, I11., 1972, 78p. [ED 066
728. Also available from National Council of Teachers of Tnglish
(Stock No. 4£184, $3.00 nonmember, $2.70 member)]

This index is a listing of those articles from Elementary English
which are of interest to teachers and researchers working in the
varied areas of reading. The citations are organized into categories
which are familiar to those educators, and the detailed Table of
Contents serves as a subject index to the volume. An author index

is also provided.

Jackson, Miles M.; and others. A Bibliography of Materials by and
about Negro Americans for Young Readers. Final Report. Atlanta:

Atlanta University, 1967, 92p. [ED 015 091]

An annotated list of books and audiovisual materials recommended
for teaching the contributions of Negroes to American life and the
Negro Heritage and traditions is presented. The notes included
with each entry describe the unique features which would appeal to
specific curricular interests. The selection guide should be of
particular value to small school districts in selecting aad recom-
~onding materials for factual information on the American Negro.
The work is intended to provide teachers and librarians with a
buying 1list which will help them develop book collections, and to
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provide opportunities for pupils to observe the interrelationship

of people within the United States. Three librarians with extensive
experience in work with Negro American Literature compiled the
bibliography with the use of standard bibliographic tools. The
citations are arranged by subject, and there is a title, subject,
and an author index.

Laffey, James L., comp. Methods of Reading Instruction. An
Annotated Bibliography. Indiana University, Bloomington: ERIC

Clearinghouse on Reading, 1971, 88p. [ED 047 930. HC not avail-
able from EDRS. Available from International Reading Association
($1.50 nonmember, $1.00 member)]

This bibliography, one of a series of annotated bibliographies on
aspects of reading as reflected in the ERIC/CRIER data base, is
designed to provide teachers, researchers, administrators, and
reading specialists, with an extensive list of references on
reading methodology which have been reported from 1959-70. Each

of these audiences can use the bibliography for his own purposes,
relating the research to his own activities. The bibliography is
divided into three major parts: elementary, secondary, and college-
adult. Part One, Elementary School Reading, comprises the major
portion of the book, reflecting the preponderance of research done
in this area. It is divided into seven sections which deal with
general, basal, individualized, language-linguistics, programed,
phonics, and artificial orthography programs. Part Two, Junior and
Senior High School Reading, is concerned with applications of skills
at these levels, with the use of reading in the content areas, and
with remedial methods and programs for dropouts. Part Three,
College and Adult Reading, contains references to documents dealing
with reading programs in colleges and in junior colleges, in the
armed services, and in business and industry-related groups. Each
entry contains a full bibliographic citation and a brief annotation.
Ordering information and an author index are included.

Laffey, James L.; and others. Research on Reading from '"'Research
in Education." Bloomington: Indiana University, 1969, 400p.

[ED 032 453]

All reading-related projects and reports were selected from
Research in Education (RIE), July, 1967, to December, 1968, for

inclusion in this abstract bibliography. The reports included were
processed by the staff of the ERIC Clearinghouse on Reading and
were submitted to RIE. The total list of 617 document references
is divided into three parts. Documents in Part One are available
from the ERIC Document Reproduction Service (EDRS). Documents in
Part Two are not available from EDRS, but in many cases references
to where these studies are published, or information for ordering
the documents is included with the abstracts. Documents in Part
Three were processed by the Clearinghouse for quick availability
and, therefore, appeared in the first few pages of each issue of
RIE prior to the regularly numbered documents. These cited docu-
ments are also available frem EDRS. Fach entry includes citation
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data, index terms, price information, order numbers, and a descrip-
tive abstract. Detailed instructions for ordering microfiche or
hard copies from EDRS are appended.

817. Lueders, Edward, ed. The College and Adult Reading List of Books
in Literature and the Fine Arts. Urbana, I1l.: National Council
of Teachers of English, 1967, 446p. [ED 029 021. Document not
available from EDRS. Available from Washington Square Press,
Simon and Schuster, Inc., 630 Fifth Avenue, New York, N.Y. 10020
(Stock No. W-1035, $0.90); or NCTE (Stock No. 42607, $0.90 non-
member, $0.75 member)]

The 760 beoks included in this reading list are judged "especially
valuable, important, and rewarding for intelligent, interested, but
essentially nonprofessional, college and adult readers.'" Each
entry is annotated, editions are frequently noted, and paperback
availability is indicated. The books are arranged according to
subject—--literature, music, and art--and each subject is further
divided into more specific topics, e.g., American fiction, British
literary criticism, linguistics.

818. Lyman, Elisabeth R. A Descriptive List of Plato Programs 1960-
1970, Second Edition, Revised. Urbana, Ill.: University of Illinois,
Computer-Based Education Laboratory, 1970, 51p. [ED 042 623]

This report is a revised edition of "CERL Report ¥-12" (May, 1968)
of the Computer-Based Education Research Laboratory. It includes

a brief history of the development of the computer-controlled
teaching system, Plato, a subject area listing of those written
from 1968-1970, a chronological listing of the publications of the
Plato system and its applications, and a reference bibliography for
those programs for which reports have been published. The program
and lesson descriptions include the names of the persons responsible
for the programs and the courses in which the lesson has been used.

819. O'Neill, Eva; and others. Annotated Bibliography of Secondary School
Materials for the Remediation of Reading. Salem, Oregon: Oregon
Association for Supervision and Curriculum Development, 1973, 39p.

[ED 078 378. Also available from the Oregon ASCD Curriculum Bulletin,
P.0. Box 421, Salem, Oregon 97308 ($2.00)]

This bibliography emphasizes evaluating materials, rather than catalo-
guing information. It is intended to aid the secondary reading specialist
by sorting available materials according to instructional value and
indexing them by skill emphasis so that high school teachers may easily
refer to appropriate remediation material. This bibliography is limited
to four basic skills: decoding, comprehension, vocabulary, and recre-
ational reading. The materials included were evaluated according to the
following standards: (1) Does the material perform the function it
purports to perform? (2) Is the material or any part of it appropriate
for remedial work? (3) Is the material instructional or does it
primarily provide practice in a skill or skills? Some cf the more useful
materials have been starred. This mark signifies that the authors would
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recommend these particular materials as especially valuable parts
of a total reading program.

Perkins, Flossie L. Book and Non-Book Media: Annotated Guide to
Selection Aids for Educational Materials. Urbana, Ill.: National
Council of Teachers of English, 1972, 298p. [ED 064 264. Document
not available from EDRS. Available from National Council of
Teachers of English (Stock No. 48086, $4.95 nonmember, $4.50
member) ]

This revision of Ralph Perkins' Book Selection Media (1967 edition)
expatds by almost half that edition, with much of the material from
the earlier edition being retained and updated. (See ED 017 506
for earlier edition entitled Book Selection Media, A Descriptive
Guide to 170 Aids for Selecting Library Materials.) 1In addition

to general guides for all ages, guides for specific age and interest
groups are included. A number of the works included provide back-
ground for parents and teachers when selecting books. Lists of
pamphlecs usually are grouped according to the topics they cover.
The annotations appear in the following format: title, author-
publisher, publication data purpose, scops, subject headings,
similar tools, special features, usefulness, and cost. There are
seven indexes to this book, as follows: aids to making selections
for children; aids to making selections for teenagers; selection
aids for college students and adults; selection aids for teacher-
parent background; selection aids for librarians; title index;
author-publisher index.

Perkins, Ralph. Book Selection Media, A Descriptive Guide to 170
Aids for Selecting Library Materials. Urbana, Ill.: National
Council of Teachers of English, 1967, 192p. [ED 017 506]

This book contains descriptive summaries of 170 bibliographies
which aid in the selection of library materials. The listing,
alphabetically by title, includes both general guides for those
persons selecting materials for all age groups, and guides which
note materials appropriate for specific age and interest groups.
Six indexes, in addition to the author index, direct the reader to
aids for the selection of books for adults, children, high school
and college students, librarians, teachers, and parents. Specific
subject matters range from atomic energy to audiovisual materials
and materials for retarded readers.

Rosenfeld, Harriet. Books to Enhance the Self-Image of Negro

Children. 1966, 18p. [ED 011 904]

Works for children which present Negroes as positive central
characters who show self-esteem, dignity, and self-respect are
listed in this annotated bibliography. Other criteria for a
book's inclusion are the presence of nonstereotyped characters,
speech patterns, or illustrations, and an attractive format. The
booklist has a section on American life in the past and present,
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and one on Africa and the West Indies. Within each heading the
books are classified as suitable for beginners (kindergarten through
grade 2), intermediate (grades 3 and 4), and advanced (grades 5 and
6). All books were in print as of December, 1966.

Ross, Marlene, comp. Preparing School Personnel for Differentiated
Staffing Patterns; A Guide to Selected Documents in the ERIC
Collection, 1966-1968. Washington, D.C.: National Education
Association; Bloomington, Ind.: ERIC Clearinghouse on Teacher
Education, 1969, 74p. [ED 028 155]

Thi ; is a guide to 114 documents on differentiated staffing which
were abstracted for Research in Education (RIE) from 1966-68. Part
One presents summaries of the RIE abstracts according to subject
area classifications, which include: teacher-administrator rela-
tionships; the effect of programed instruction and educational
media on the teacher role; the roles of the public school teacher,
part-time teacher, supervisor, assistant principal, reading consul-
tant, specialist, research-oriented teacher, and paraprofessionals;
staff utilization; team teaching; curriculum organization; and
innovation. RIE abstracts for the documents are reproduced in Part
Two as the annotated bibliography.

Siffin, Catherine F.; and others. Author's Guide and Style Manual
to Publications of the ERIC Clearinghouse on Reading. Preliminary
Edition. Bloomington: Indiana University, 1970, 76p. [ED 042 935]

Guidelines for preparing monographs, short interpretive papers, and
bibliographies for the ERIC Clearinghouse on Reading are given in
Part One. Special considerations which are discussed concerning
monographs are identification of the problem area, focus, audience,
research base, treatment of the research, comprehensiveness,
controversy, and organization. Procedures for writing monographs
and information concerning the editing and printing processes are
given. Special considerations concerning short interpretive papers
are (1) delineation of the topic, (2) identification of the audience,
(3) organization of the material, (4) emphasis on interpretation,
and (5) selection of a bibliography. General information concerning
the preparation of bibliographies includes a description of the data
base, steps for bibliography preparation, the introductory essay,
the author index and the subject index. Also, there is specific
information concerning the preparation of annotated and abstract
bibliographies. Part Two, the style manual, describes in detail
manuscript preparation, writing style, the preparation of tables,
and referencing. In the appendix, samples of manuscript pages and
bibliographic citations are given.

Spache, George D., comp. Sources of Good Books for Poor Readers:
An Annotated Bibliography. Newark, Del.: International Reading

Association, 1966, 8p. [ED 025 392. Document not available from
EDRS. Available from International Reading Association ($0.75
nonmember, $0.50 —ember)]
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This annotated bibliography contains 73 citations ranging in date
from 1940 to 1966. However, lists compiled more than fifteen years
ago were eliminated unless they had unusual depth and merit, and
current lists which included only a few scattered items were
omitted. Citations include graded lists of fiction and nonfiction
tradebooks and textbooks; lists for special interest groups,
subject areas, and age levels (primary through adult); and sugges-
tions for other instructional materials, such as workbooks, maga-
zines, and films for poor readers. Several articles discuss the
use of bibliotherapy techniques.

826. Summers, Edward G. Recent Doctoral Dissertation Research in
Reading. ERIC/CRIER Reading Review Series, Volume 1, Bibliography
2, Bloomington: Indiana University, ERIC Clearinghouse on Read-
ing, 1967, 221p. [ED 012 693]

A listing of dissertations completed in colleges and universities
since 1960 in the areas of preschool, elementary, secondary, college,
and adult reading is reported. Relevant issues of 'Dissertation
Abstracts" were reviewed, and dissertations on reading wera noted.

A comprehensive, analytical abstract was prepared by professionals
in reading who worked from the summary reported for each disserta-
tion. In many instances, the dissertation itself was reviewed in
preparing the abstract. As much as possible of the procedures,
design, and conclusions of each investigation was included in the
abstract. Each entry includes complete bibliographic data. Three
hundred and seventy-nine theses are listed alphabetically by the
author's last name. Copies of any dissertation listed in the
bibliography can be ordered from University Microfilms, Ann Arbor,
Michigan, in positive microfilm or bound xerographic form. Complete
information for ordering copies is included with each entry.

827. Summers, Edward G., ed. Twenty-Year Annotated Index to "The Reading
Teacher." Bloomington: Indiana University, 1969, 149p. [ED 031
608. HC not available from EDRS. Available from International
Reading Association ($3.50 nonmember, $3.00 member)]

All 816 articles of twenty volumes of The Reading Teacher were
descriptively annotated and organized under eighteen categories.
Each article was placed under the category which best described
the major focus of the contents, and then cross-referenced to
other categories to which it might also apply. A table of the
production of articles in each category classified by volume year
indicated that over half the articles published have as their
major focus reading instruction, development of reading skills,
and instructional materials. This index is a joint project of the
International Reading Association and the ERIC Clearinghouse on
Retrieval of Information and Evaluation on Reading (ERIC/CRIER).
A brief history of the development of the publication is traced.

828. Titles for Technologv: An Annotated Bibljiography. Compiled at
the 1967 Summer Institute of Technology for Children (Marlton,
N.J.). Trenton, N.J.: State Department of Education, Division
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the reading program, and (11) individualized programs. Subdivisions
are made within the categories.

Wright, Sylvia Hart. Magazines Recommended for Use with Children,
Grades K-12: A Comparative Survey of Six Basic Lists Compiled by

Librarians and Educators. Second edition, 1969, 13p. [ED 029 873,

HC not available from EDRS. Available from Franklin Square-Mayfair
Subscription Agency, 545 Cedar Lane, Teaneck, New Jersey 07666
(Free)]

This annotated list of periodicals, derived from six basic periodical
reference works, including The Reader's Guide to Periodical Litera-—
ture and the Basic Book Collection for Elementary Grades, was com-

piled for use with elementary, junior high, and high school students,

Each notation indicates the frequency of publication, the current
price, the recommended age level, and the professional lists from
which it has been cited.

Multi Media

832.

833.

Audiovisual Instruction and the Language Arts. Audiovisual Instruc-

tion, 10 (1965), 276-348. [ED 024 683]

Articles on the effective use of audiovisual materials to help
improve instruction comprise this volume. Included are '"The
Changing Program in English'; "Directions in Current Literature
Teaching"; "Trends in the Teaching of Reading'; 'Detroit's Multi-
racial Reading Program"; "What Do You See?"--A discussion of how
audiovisual techniques can improve writing through improving per-
ception; ''The USOE English Program and AV Instructions'; ''Sequence
of Events''--an account of an experiment in team teaching; ''Briefs
on AV Instruction in the Language Arts"; 'Video Tapes for Teaching
the English Language'; "What Arnold Really Meant: The TV Festival
in Cleveland''--an analysis culture and an educational television
festival"; "8mm in the Classroom'; "An Audiovisual Pathway to
Speech Improvement'; ""The Use of the Repetitive 8mm Loop with
Underachievers in Reading'; "Using the 'Computerized Typewriter'
for Early Reading Instruction"; "Programed Instruction in Remedial
English"; "An Integrated Library'"; "A Major Breakthrough in Film
Use?"-—a discussion of the single concept film clip project; and
"An Annotated Guide to Audiovisual Aids Available for the Teaching
of Listening."

CENCO Educational Catalog. Central Scientific Co., Chicago, Ill.,
1968, 456 p. [ED 048 728. Document not available from EDRS.
Available from Central Scientific Company, 2600 South Kostner
Avenue, Chicago, I1l. 60623]

Scientific equipment and materials for use in teaching physics,
chemistry, biology, general science, earth and space science, and
mathematics are cataloged. Items listed under these major headings
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are divided into specific instructional topics or into classes of
materials for easier reference. Instruments and materials for
teaching reading, visual aids for the natural and social sciences,
and general classroom equipment are also included, Each item is
pictured and described. Prices, ordering information, and an
index are provided.

Cownthwaite, David L. The Instructional Materials Cemters in the
Elementary School and Their Relationship to Readiqgﬁf%ograms.
Paper presented at the Maryland Reading Institute, Silver Spring,
Md., October 2-4, 1968, 6p. [ED 039 097. Documsnt not available
from EDRS. Appeared in "Position Papers in %eading: Reading in
the Total School Curriculum. Louise F. Warwani, ed., pp. 181-36.
University of Maryland]

The basic assumption of this paper is that every teaching aid,
whether it be identified as an audiovisual aid, jinstructional aid,
multisensory aid to learning, or soft ware for hardware, is read

by the listener, viewer, participant, and thinker, With this in
mind, the role of the properly staffed instructional materials
center in an elementary school is to service the school's reading
program. A sufficient amount of basic equipment and materials is
necessary for such a center to be gsuccessful. A center should also
help provide for teacher education in the use of 311 equipment as
reading aids. The author concluded that everything in the materials
center should provide an atmosphere for a sound reading program,
and that the director of such a center should be (1) thoroughly
schooled in the teaching of reading in the elementary school, (2)
an excellent elementary school teacher, and (3) knowledgeable in
the field of new educati=r-? media, Three short reactions to the
paper are included.

Educational Communications 1970. New York State Educational
Communication Association, 1970, 161p. [ED 057 556]

Selected papers from a Conference on Educational Communications,
stressing the use of audiovisual aids in the clasgroom, are pre-
sented. Major topics of the 41 papers include: yges for student
film-making, uses of instructional materials centers, a multimedia
humanities course, uses of systems development, producing multi-
media self-instructional study units, television production, class-
room utilization of "Sesame Street," use of educational television,
instructional materials coordinators, individualized instruction
and the logistics of media materials, dial accesg, the instructional
potential of media for teaching reading, use of the Talking Type-
writer for autistic children and those with learning disabilities,
and current developments in the use of instructional televizion
fixed services.

Eggers, Edwin H. Uses and Abuses of Audio-Visual Aids in Reading.
Paper presented at the Conference of the International Reading
Association, Anaheim, Calif., May 6-9, 1970, 7p. [ED 045 301]

14
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Audiovisual aids are Properly used in reading when they "turn stu-
dents on," and they are abused when they fail to do so, or when
they actually "turn students off." General guidelines one could
use in sorting usable from unusable aids are: (1) Has the teacher
saved time by using an audiovisual aid? (2) Is the aid appropriate
to the sophistication level of the students involved? (3) Is the
purpose which it serves appropriate at this developmental level in
the reading program? and (4) Is the particular medium appropriate
to the learning of 2 8iven individual at a certain period of time?

Greenwald, Marcia Alpern. A Survey of Reading Instrument Usage
in New Jersey Public School Reading Programs, Grades K-12. Master's

thesis, Rutgers, The State University, New Brumswick, N.J., 1972,
94p. [ED 056 844]

The use of machines in reading instruction was examined in 174 New
Jersey school districtS., From data gathered by questionnaire, the
numbers, types, and usages of machines in various school districts
were examined. The ratio of pupil to machine was correlated with
the size of the school district, expenditures per student, and
organization of the school system (K through 8, K through 12, and
7 through 12), It was found that K through 8 school districts had
the most favorable puPil/machine ratios. The size of the school
district significantly influenced the number of machines owned.
There was no correlation between a district's size and the pupil/
machine ratio, nmor between a district's expenditure per pupil and
its pupil/machine ratio. The instruments most frequently found in
reading programs were listening and recording devices, followed by
directional attack contrpl devices and group tachistoscopes. The
majority of districts used machines in both developmental and
remedial reading programs, Indications for further research are
made. Tables, the queStionnaire, and references are included.

Heflin, Virginia A.; and others. The Formative Period of Listen
Look Learn, A Multi-Media Communication Skills System. Huntington,

N.Y.: Educational Developmental Labs, Inc., 1968, 70p. [ED 049
019]

A two-year study was conducted in 1965-67 for the following pur-
poses: (1) to evaluate the materials and techniques of a new
beginning reading Prog8ram, Listen-Look-Learn (LLL) Multi-Media
Communication Skills System, in order to make revisions where
necessary, and (2) to Compare the LLL System in its formative stage
with that of basal reader programs. Questionnaires and continuous
feedback cards supplied to the teachers provided a detailed subjec-~
tive evaluation of the materials and techniques. An objective evalu-
ation was carried out during the second year by administering stan-
dardized tests to 570 Pupils in twenty-one experime: tal classes
taught reading by the LLL system and 627 pupils in twenty-five
control classes which used the basal reader. Metropolitan readiness
testing in September, 1966, showed no significant difference between
the two groups. When the Metropolitan Achievement Tests, Primary I
Battery, were administered in the spring of 1967, there was a
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significant difference favoring the experimental group on all
subtests. Children with higher intelligence and greater readiness
for reading were challenged by the LLL System and made greater
achievement than similar children in the basal program. Tables
are included.

Houston, Camille; Otto, Wayne. Mechanical Aids in the Teaching of
Reading. Madison: Wisconsin University, Research and Development
Center for Learning and Re-Education, 1967, 18p. [ED 015 109]

A survey of the mechanical aids available for the teaching of read-
ing which describes their operation, their cost, and limitations,
is presented to provide school personnel with some information about
mechanical aids in general, and about selected prototypical devices
in particular. Educators can obtain further information about the
devices from the manufacturer whose address is included with each
description. The devices described fall into four categories—-
tachistoscopes, accelerators, pacers and multimedia presentations,
such as the Language Master and the Califone Remedial Reading
Laboratory. Some of the research related to these devices is dis-
cussed. References and illustrations are provided.

Knudson, Richard Lewis. The Effect of Pupil-Prepared Videotaped
Dramas on_ the Language Development of Selected Rural Children. Ed.D.
Dissertation, Boston University School of Education, 1Y7C, 183p.

[ED 049 252. Document not available from EDRS. Available from
University Microfilms (Order No. 70-22, 457]

This study examined the effect of a specialized language activities
curriculum upon the language development of forty select«i ninth
graders who prepared short, improvised dramas for prod:cl:on on
video tape. Working on the premise that concenirativii ©n = .2 aspect
of the language arts would aid development in other ar:is, students
in this experimental program were continually involved in oral lan-
guage activities, rotating all tasks within production teams which
worked on such interest units as TV language, crime, and parent-
child relationships. To measure student growth in the experimental
program, the forty students were paired with a control group of
students (enrolled in a traditional program) for age, sex, IQ,
reading ability, and location of home. All students ranged in IQ
from 85-100, all had a past history of difficulty with language
arts, and all were reading below grade level. The results of a
battery of fall pretests and spring posttests—-an IQ test, a read-
ing test, writing samples, and speech samples--revealed in the
experimental group (1) highly significant improvement in IQ scores,
reading achievement, and composition skills; (2) significant growth
in language ability; and (3) a very marked attitude change with a
significantly lower rate of failure and absence from school.

Kornhauser, Louis H.; Brooke, Pamela. Enrichment through Radio: A
Proposal to Use Radio as a Tool of Instruction from Pre-Kindergarten
through Grade 12. Washington, D.C.: American University and
District of Columbia Public Schools, 1968, 103p. [ED 046 917. HC
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not available from EDRS]

A project in Washington, D.C., used classroom radio as a language
arts tool to solve some of the classroom problems (i.e., lack of
materials dealing with ghetto children, ¢’ assroom discipline prob-
lems, and the inability of those unable to speak standard English

to learn to read and write) which prevent disadvantaged, dialect-
speaking children from overcoming their language difficulties.

Four types of radio problems (information, identification, topic,
and imagination programs) were selected to attain several performancc
objectives, As teacher involvement in the planning and production
of broadcasts was essential, such training as in-service workshops
was implemented and steps were taken to bring both teachers and
students inro the program. Steps were also taken to assure the
dissemination of tapes and teacher materials to schools not involved
in the project. (Appended materials include a report on a survey

of American radio stations providing instructional programs, a list
of schools participating in the project, a sample teacher guide for
a program for students in grades 10-12, an evaluaticn of a classroom
radio project, a summary report of a workshop on the use of radio,
and a sample schedule of broadcasts.) Not available in hard copy

due to warginal legibility of original document.

Logan, Juanita; Fleming, Margaret. Talking Typewriter: Title T
Evaluation, 1971-1972. Cleveland: Cleveland Public Schools, Ohio

Division of Research and Development, 1973, 70p. [ED 078 390]

During the 1971-1972 school year, 808 pupils enrclled in fourth and
fifth grade regular classes in 24 schools participated in the
Talking Typewriter Program. The design of the program placed two
classes at the instructional site every six weeks. After completion
of the six-week phase of the program, these classes returned to
their home schools and entered the 150 day follow-up phase of the
program. The pupils received approximately fifteen minutes of
instruction each day on the Talking Typewriter. Information was
presented to the children audibly and visually, and the ialking
Typewriters responded to the children, providing a constant flow of
responses. A random sample of six schools was selected to evaluate
the program. Some of the results indicated that on the basis of
post-program reading vocabulary and reading comprehension scores
better than one out of four pupils in the sample population narrowed
the discrepancy between their performance levels and reading expec-
tancies to 1.0 or less grade equivalent units. Average gain in
comprehension grade equivalent units was 5 months in an average
service period of 25.46 days. It was recommended that the Talking
Typewriter Program continue.

McDaniel, Ernest D. The Impact of Multi-Level Materials on Teaching
Behavior and Learning Outcomes. Lexington, Ky.: Kentucky Research

Foundation, 1967, 12p. [ED 016 284]

An experimental multilevel instructional procedure for teaching
history as an inquiry process was tested on eight seventh—grade
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classes to investigate changes in teaching behavior and pupil
learning outcomes, as compared with conventional textbtook methods.
While no clear evidence was obtained that pupils preferred to work
with the multilevel materials, tests indicated that study skills and
critical thinking were improved by use of the experimental inquiry
method, Use of multilevel materials appeared o have little effect
on teaching behavior.

Matter, Betty R.; and others. A Series of Research Reports on the
Use of LEARNING 100 at Harrisburg State Hospital, September, 1970~

September, 1971, Research and Information Report No. 6. New York:
McGraw-Hill, Educational Developmental Laboratories, 1972, 33p.
[ED 078 364. Available from McGraw-Hill] -

"Learning 100" was used to assist chronic institutionalized mental
patients in acquiring or recovering the skills needed for maintain-
ing social interactions on the ward, listening to and comprehending
radio and television broadcasts, reading newspapers--including
classified advertisements, writing letters on personal business,
and performing the necessary reading skills to hold an unskilled
position. '"Learning 100" was selected with the hopes of: (1)
maintaining patients' attention, (2) providing a highly systematic,
repetitive mode of presentation, (3) permitting a wide use of
supplemental materials and small-group and teacher-direécted activi-
ties, and (4) providing a system capable of instructing pare of

the time with little supervision by a certified zeacher. The first
report in this booklet contains the project promosal; ¢*~ se.cnd
report describes methods, procedures, and resulits ..f the study fer
the 46 patients involved; a word picture of some of the dramatic
changes in behavior among the patients, indicating ir some detail
that the goals of the research project are in large par' teing uet,
is presented in the third report; and the fourth report discusses
the use and growth of the psychiatric aides as managers of an
individualized instructional program.

The Newspaper in the Classroom: Teaching Aids for Secosdarv
Schools/Social Science. San Diego: Copley Newspapers, Calif.
Department of Education, 1971, 126p. [ED 0656 834. Also available
from Copley Newspapers, Department of Education, School Programs
Division, 940 Third Avenue, San Diego, Calif. 92112 ($3.00)]

This teaching kit includes two bcoklets, "Your Newspaper: An
Exciting World at Your Fingertips,'" and '"Teaching Aids for the
Social Sciences.'" Several maps, a list of Copley films and film-
strips and order blanks, and a selection of current news service
reports, which are updated periodically. These materials are all
designed to encourage the use of newspapers in the secondary social
studies classroom. Suggestions are made as to how newspapers can
be resource materials for social studies teachers and students. The
importance of newspapers in reporting historical, political, and
economic events 1s discussed. Approaches and activities utilizing
newspapers are suggested, and listings for sources of materials
related to newspapers are included.
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The Opaque Projector as Used in a Kindergarten and First Grade.
Oakland, Calif.: Oakland Unified School District, 1964, 7p.
[ED 001 570]

The use of the opaque projector seems to be an effective aid for
developing good visual discrimination, language awareness and read-
ing skills in imagery formation, speed, phrasing, intonation and

eye movement, It should be part of a well-rounded program including
the recognized techniques for teaching culturally disadvantaged
children. Reading material used in the projector is usually read

by either the teacher (using a marker for children to follow) or

the grctio in chorus. With this type of support the children are

not afraid to try, and the visual and auditory elements are con-
tinually reinforcing each other. Many uses for the projector are
listed for kindergarten, first and second grade. Flash cards can

be used to develop speed, and the use of markers or pointers is
beneficial. Young children's eves are usually far-sighted when they
areé maturing; therefore, the use of the enlarged image on a screen
would help first graders overcome this handicap. The darkened room
reduces diverting stimulation. For the culturally deprived, the
projector can also provide remediation for their lack of visual
experiences. Other advantages of this technique are that it
relieves pressure on slower readers; it allows exposure to many
books since only one of a kind is needed, and it is flexible and

can be used in other curriculum areas., Above all, children respond
to and enjoy this technique. It is clearly not a method in itself,
but should be used as a supplement; its effectiveness will still
depend on the teacher and her prog.-am. The results from the use of
the projector have been encouraging. 1In all instances the experi-
mental group's performance on standardized reading tests administered
after a year of its use was significantly higher than the control
group's.

Palmatier, Robert A. Machines in the Reading Program--What Are
Their Roles? Paper presented at the Meeting of the International

Reading Association, Atlantic City, N.J., April 19-23, 1971, 19p.

[ED 051 980]

Many researchers are opposed to the use of instructional machines,
but current research in literature has not yet reflected the exper-
imentation with machines and programs produced in the past five
years, There is no doubt as to the validity ~f these new tech-
nologies on an experimental basis. Much good is found in the moti-
vational and instructional aspects of machine instruction; but too
much reliance on machines may reduce creativity and limit the amount
of information and growth potential to a learner, and at the same
time result in the danger of dehumanizing learning and students.
Machines currently available are (1) tachistoscopic machines pro-
viding practice and reinforcement in skill mastery and rate increase;
(2) recordings and films providing reinforcement, instruction, and
other guidance; and (3) other audiovisual devices providing different
levels of instruction ranging from simple presentation to that which
demands a response from the student. Because of financial
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limitations, instead of buying one of every kind of machine, schools
should carefully assess their needs and purchase the most useful
items, such that enough of these could be used for all classrooms.
Inservice teacher training programs should emphasize the application
of technology in the classroom to encourage teachers to use these
machines.

The Reading Eye and Eye Movement Photography. Huntington, N.Y.:

Educational Developmental Labs, Inc., [ED 002 389]

Eye-movement photography provides the teacher of reading, the
reading diagnostician, and the vision specialist, with an objective
and practical means for measuring the way a person has learned to
use his eyes in reading with any functional or interpretive diffi-
culties in effect. Eye movements are neither the cause nor the
effect of poor reading. However, since they are involuntary in
nature, they reveal much valuable information about the overall
efficiency and organization of the reader, reflecting the skills,
abilities, and habits he has formed over the years. Eye movements
are the end-products of the reader's functional, perceptual, and
organizational development. Information from reading graphs,
combined with standardized test scores, provides more complete
insight into the reader's development. The teacher of reading uses
a reading graph as a direct measure of the development of such
functional skills as coordination, mobility, and directional
attack, and as a measure of overall efficiency in reading. The
graph also provides a reliable measurement of the improvement and
growth in reading as the student improves functionally, acquires
more efficient reading attack skills, grows in his ability to pay
attention, perceives more accurately, organizes his ideas in a more
sequential manner, improves in his vocabulary, and enlarges the
fund of information through which he interprets. Graphs are em-
ployed to measure fixations, the number of stops the eye makes in
reading a line of print, regressions, any reverse eye movements,
spans of recognition, the words or parts of words perceived at

each eye stop, re-readings, returning to a previously read sen-
tence, paragraph, or page, durations of fixations, average length
of time the reader stops his eyes wi.ile perceiving and assimilating
the material, and comprehension of what was read.

Schale, Florence. Measuring Degree and Rate of Visual Awareness in
Rapid Reading on Television. Paper presented at the National Read-

ing Conference, Tampa, Fla., December 1971, 7p. [ED 058 017. HC
not available from EDRS. Available from National Reading Conference,
Inc., Marquette University, Milwaukee]

This study was based on the assumption that the average person
should be able to grasp fourteen words of pica type within the span
of a half dollar. During the weekly rapid reading series, a cooper-
ative venture of CBS-TV and the Northwestern University, a tachisto-
scopic challenge was presented to the audience. The training in
rapid reading came through projecting articles on television, para-
graph by paragraph at increasing rates, then asking comprehension
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questions according to the reinforced reading method. The tachisto-
scopic challenge was used to measure rate and degree of visual
awareness up to fourteen words in a circular span at 1/50 second.
The first 15 people who responded to the feedback appeal averaged

a circular span of seven words at 1/50 second. Those who returned
progress charts from the self-instructing television workbook
averaged 939 words per minute with 79 percent comprehension while
reading ninth-grade level materials. The author found the results
consistent with the theory that rapid reading training does increase
visual awareness cf larger spans of print, and that the processing
rates can be accelerated without loss of comprehension. However,

no definite conclusions were drawn, and further study was recom-
mended. References are included.

Schiff, Lillian. A Hank of Hair and a Piece of Bone. Educators
Guide to Media & Methods (Sept ~ber 1968), 41-46. [ED 026 353]

Even though the English teacher may lack funds to acquire conven-
tional teaching aids, he can, nevertheless, find many available
resources to stimulate the interest of his students. A recording
by Bill Cosby, for instance, can be studied as an example of satire
and can encourage discussion and writing. A record festival in the
classroom not only lets the teacher hear what the young are think-
ing but also gives the students practice in organizing, selecting
entries, evaluating, and writing advertisements and invitations.
Furthermore, the lyrics of some current hit songs can be compared
to poems, plays, and novels, or they can be used as springboards
for the writing and taperecording of original poetry. Other
resources are plays given on television and in the community, old
sets of anthologies, columns in various newspapers or magazines,
talks by fellow teachers, and novels and articles read aloud by

the teacher himself.

Solomon, Bernard. The Individualized Television Reading Program.
Fort Lauderdale, Fla.: Nova University, 1973, 5lp. [ED 091 663]

This paper describes a project to introduce a reading program based
upon the classroom out of popular television broadcasts into one
inner-city middle school--seventh and eighth graders-~(Rhodes Middle
School, Philadelphia). The aims of the project were to use tele-
vision as a means for children to read and for drawing administra-
tors and teachers into utilizing the television teaching technique.
The Individualized Television Reading Program was used with four
teachers and 850 students over a five-week period. A survey was
used to determine the students' favorite programs, which were then
video~taped and their scripts obtained. Classroom exercises in
which the script was the basic resource enabled the students to use
the television dialogue while working on skill lessons for reading.
The project appeared to be successful, generating positive response
from students and teachers, reducing absenteeism and discipline
problems among the experimental group, and eliciting requests for
the program from other schools in the city. Although the interest
was high, and expansion of the program into many schools was
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assured, there appeared to be a need for additional evaluation to
ascertain reading achievement and motivation to learn in measurable
terms.

Suid, Murray; and others, Tﬁe Wheel: A Model for Multi-Media

Learning. Educators Guide to Media & Methods, 5 (1968), 29-33.

[ED 026 352]

To help correct the imProper emphasis on media as "aids" rather
than as integral parts of education, teachers in a media laboratory
investigated the potential of the electro-chemical media in learn-
ing, not denying the importance of reading and writing. The schema
developed to order and integrate this kind of learning is called
the wheel. Arranged aTound the rim of the wheel in a logical
progression are six distinct media: the body, design, sound,
photography, the moving image, and print. Since communication is
both active and reactive (e.g,, creating and listening to sounds),
learning activities which explore content to be taught, and which
involve action and reaCtion can be designed for each medium on the
wheel. The advantages of a wyheel-oriented curriculum are that it
offers easy access to MOre content areas, is in closer touch with
natural learning, and Provides a better context for teaching
literacy skills.

Sullivan, Lorraine M. IThe Use of Films and Filmstrips in the
Teaching of Reading, Paper presented at the Third Internatioral

Reading Association World Congress on Reading, Sydney, Austral:ia,
August 7-9, 1970, 11p. [ED 046 619]

The communication of meéssages from teacher to student often includes
visual representation ©f the material under study. The placs =f
mass media in the clasSToom becomes increasingly important as mate-
rials are developed and made available. Films and filustriss cf

all types can be utiliZed in pany ways, some of whicbh have bzer the
subjects of research studies pointing to their afrfeztiveness. rilms
of children's books canl be usad to preseunt stories, to :ulminat=
units, or to introduce units., Both films and rilmstrips can also

be used in a variety of ways to teach skilis, to supplement «lass—
room activities, and tO motivate reluctant readers. Teachers
intending to use films and filmstrips should follow guidelines in
selection to assure maXimum syccess.

Vail, Edward 0. Formula Phonics. Glendale, Calif.: Integrative

Learning Systems, 1969, 99p. [ED 052 891. Document not available
from EDRS. Available from Integrative Learning Systems, Inc., 326
West Chevy Chase Drive» Number 11, Glendale, Calif. 91204 ($5.25

plus tax where applicable)]

This combination text-®Orkbook is designed to provide the reader
with the knowledge and Skills pecessary to teach problem veaders
how to read. Coupled With coordinated —.deotapes and student work-
books, the book can be Used by teachers, parents, volunteers,
tutors, and aides. InStructional material inciudes units on the
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reading process, learning theory, word attack skills, sound cate-
gories (stops, nasals, laterals, vowels, etc.), and pronunciation
rules. Also included are several reading selections, a teacher's
edition of the companion student workbook, and general instructions
for using the workbook and the videotapes. The book may be used
with students individually or in groups. The student workbook is
abstracted as ED 052 892.

Werneken, Jane. Utilizing Television in Reading Improvement

Courses. Paper presented at the Annual Meeting of the International

Reading Association, Atlantic City, N.J., April 19-23, 1971, 14p.
[ED 051 972] .

Because televisions are found in many homes today, they can be used
as a channel for bringing reading improvement courses to a large
number of people. Various experimental television reading programs
are summarized which have proven successful in motivating people

to improve their reading skills. Through Glendale Community College
in Arizona, a weekly 28-minute reading improvement course was
offered over commercial television. Enrolled students came on
campus for administration of the Iowa Silent Reading Test prior to
the first session of the course. Test results, along with reading
materials kits with practice exercises, were mailed to each student.
Each weekly lesson consisted of three parts: class instruction,
including a review of the preceding lesson, guests, and the use of
filmstrips with the Tach X. It was found that careful planning of
vach lesson was needed to make the best use of the limited time
schedule. Many typical classroom materials were used successfully
on the programs, such as films and the overhead projector. At the
courze, the Iowa Silent Reading Test was again administered on
campus. Comparison of the pretest and posttest results indicated
thet students became involved in their work and improved their
reading techniques. References are included.

Evaluation C~iteria

856.

Colvin, Cynthia M. Psychological Principles in Materials Selection.
Paper nresented at International Reading Association Conference,
Boston, Mass., April 24-27, 1968, 10p. [ED 028 030]

Those psychological principles which might aid the teacher in the
selection of instructional materials are examined. Since learning
is a process which builds sequentially on past learning, beginning
reading materials should include words that have personal relevance
for the individual child. Meaningful material is learned more
quickly than nonsense syllables. Materials related to the child's
experiences are more easily comprehended by him. The development
of attitudes and interests cannot be measured by reading tests, but
do contribute to reading growth. According to Blom, Waite, and
Zinet (1968), the content of preprimers, primers, and first-grade
readers is remote from the child's life. While he is keenly
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interested in the world around him, his reading stresses family
attachment, younger siblings, and ambiguity in sex roles. Anthro-
pomorphic and animistic thinking which the child is exposed to are
thought to be barriers to his intellectual development. Natural
sentences of normal length often are understood more easily than
short, artificial ones which are remote from the true language
experience and normal speech patterns the child is familiar with.
References are included.

Wardeberg, Helen L. Evaluation of Materials for Reading: Criteria
for Evaluating. 1969, 11lp. [ED 033 821]

The evaluation of instructional material to be selected for the
school situation is discussed. Changing values of present day
society are noted, and three general criteria are suggested for
selection of materials: (1) the economics of the matter may be
least important in the long run—-it is not what we protect students
from but what we can expose them to within the resources we have
that is important; (2) whatever we put into the environmment of the
readers should be of the best quality that can be identified; and
(3) whatever is selected should be in the human dimension, contrib-
uting to the search for life significance that is part of the human
soul.

Self Teaching Materials

858.

Beck, Lester F.; and others. Assessment of Some Newly Designed
Educational Media for the Self-Teaching of Young Children in School
and at Home. Portland, Ore.: Portland State College, 1962, 95p.

[ED 003 185]

The reading progress of approximately 600 first-grade pupils in 25
classrooms in Portland, Oregon, was reported. Classrooms were
supplied with self-teaching materials, no materials or with

general interest or "placebo'" materials. Research assistants
visited all classrooms weekly. Fathers and mothers were interviewed
at the beginning and at the end of the project to learn their views
about the work of the school, and indirectly to determine the effect
of the experimental materials on parent attitudes. Five groups of
five classes each were balanced for teacher age and experience,
urban-suburban location, socioeconomic standing, prior kindergarten
experience, and media reading readiness cor scores. The experimental
design permitted assessment of the relative effects of self-help
units used in the classroom and at home versus their use only in

the classroom. Also, it provided a basis for gauging the effects of
the novelty of materials alone. Finally, the group without supple~
mental materials was incorporated into the design to serve as a
benchmark against which the effects of the experimental units and
the "placebo" materials could be contrasted. Results showed that
the contributions of self-teaching materials, while manifest, were
far outweighed by variations in teacher behavior and by pupil
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differences in reading readiness, intelligence, and family back-
ground. Individual differences in pupil performance tended to
increase as the year progressed. Suggestions were offered about
possible ways to help teachers help children attain a higher and
more uniform level of reading achievement in their first year of
school.

Homme, Lloyd E. A Demonstration of the Use of Self-Instructional
and Other Teaching Techniques for Remedial Instruction of Low-

Achieving Adolescents in Reading and Mathematics. Final Report.

Albuquerque, New Mexico: TMI Institute, 1965, 118p. _[ED 003 150]

A demonstration project was conducted (1) to develop and test a
system of instructional materials intended to provide remedial
instruction in reading and mathematics for low-achieving adolescents;
(2) to determine the effects of such a system on retention and job
performance over a six-month period; (3) to revise the system,
prepare an instructor's utilization manual for its use, and field
test it under conditions of use, both within and outside the con-
ventional school setting; and (4) to make final recommendations
concerning the development and use of instructional material
intended for the school dropout or potential dropout, and to revise
the utilization manual on the basis of the field testing. The
project was conducted in four phases: teaching, record-keeping,
field testing, and data collection and analysis. Results suffi-
ciently confirmed project expectations, and further applications
were recommended. The system appeared necessary to produce moti-
vation for the pursuit of academic goals. Research was recommended
in two directions--(1) further refinement of administrative tech-
niques to reduce unfavorable teacher and student attitudes, and

(2) further research into components of the system itself. An
instructor's utilization manual is included in the report.

Individual Instruction

860.

Beck, Isabel L.; Mitroff, Donna D. The Rationale and Design of a
Primary Grades Reading System for an Individualized Classroom.

Pittsburgh, Pa.: Pittsburgh University Learning Research and
Development Center, 1972, 92p. [ED 063 100]

Commercially available materials were adapted for use in an
individualized elementary school environment. The work culminated
in the New Primary Grades Reading System (NRS), designed for the
first three years of reading instruction. Using a codebreaking
approach to the linguistic materials, the program permits individual
rates of progress through the sixteen levels of the program, each
of which contains ten instructional sequences. NRS stimulates the
"real-world reading situation'" with such materials as workbooks,
story books, games, and cassette-recorded lessons which fall into
three categories: (1) "prescriptive''--teacher-controlled, (2)
"selection''--limited student choice, and (3) ''choice'--greater
student freedom. (The four sections of the monograph present the
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rationale, theory, components, and design of NRS, as well as some
examples of the decision-making processes of curriculum designers;
a bibliography is also included.)

Bibliography of Individualized Instructional Materials. Cleveland,
Ohio: Educational Research Council of America, 1970, 57p. [ED 039
150]

The introduction gives the rationale for individualized instruction,
lists its advantages, outlines its history and current trends,
discusses the role of the teacher in an individualized program, and
reports on Individually Prescribed Instruction (IPI) programs
developed at the Learning Research and Development Center, Univer-
sity of Pittsburgh. A general bibliography on individualized
instruction is included, and references are given to documents
bearing on IPI in mathematics, reading, science, and social studies;
individualizing instruction in the elementary school; and individu-
alizing instruction in secondary schools. Entries in the general
bibliography include index codes which indicate the topics covered
in the documents.

Daugs, Donald Roger. Evaluation of the Influence of Multi-Level
Reading Materials on the Achievement of Fifth Grade Elementary
Science Pupils When Placed at Reading lLevel by an Informal Reading
Inventory. Ph.D. Dissertation, Oregon State University, Corvallis,
1970, 149p. [ED 040 865]

The purpose of this study was to statistically evaluate the influence
of student placement at reading level by means of an informal reading
inventory in one kind of elementary science materials. The materials
were used in twenty-one fifth grade classrooms in four Oregon school
districts. The classes were divided into three treatment groups
which were distributed among the schools. Treatment One consisted

of students who read at one of five levels as determined by an
individual formal reading inventory. Treatment Two students read

at one of five levels as determined by a group informal reading
inventory. Treatment Three students read at only the middle level

of the five levels supplied by the publishers. Analysis of variance
revealed no significant differences in achievement on criterion tests
items among the treatment groups. The results indicate that the
informal reading inventory will place students 1.3 years lower in

the materials used in this study than would the Metropolitan Reading
Achievement Tests. Data on teacher rating indicated that teacher
effectiveness was a valid area for further research.

Harrison, Grant Von. Structured Tutoring. Provo, Utah: Brigham
Young University Department of Instructional Research and Develop-
ment, 1971, 17p. [ED 053 080]

Although the structured tutoring model was designéd to cope with
the unique learning characteristics of low achieving primary grade
children who are considered high ricsks in terms of failure, struc-
tured tutoring can be used to teach most objectives not readily

'aa"
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attained by students generally, at any grade level. The best tutors
for primary grade children are older elementary school students.
These students should be closely supervised by an adult with exper-
ience in devising diagnostic criterion-referenced pretests, preparing
and maintaining record sheets and instructional materials, and
selecting and training student tutors. The adult should be someone
other than a classroom teacher. As most interested groups do not
have the resources or time to meet the stipulations advocated by

the author, he has written a series of tutor guides and manuals and
developed several complete tutorial systems. The guides and manuals
can be used with tutoring programs at almost any level or in any
subject area. The complete tutorial systems are designed for pro-
grams in which fifth and sixth graders are teaching first and second
graders reading and arithmetic.

Jablonsky, Adelaide. A Selected ERIC Bibliography on Individual-
izing Instruction. ERIC-IRCD Urban Disadvantaged Series, Number 2.
New York: Columbia University ERIC Clearinghouse on the Urban
Disadvantaged, 1969, 36p. [ED 027 358]

This extensively annotated bibliography lists documents in the ERIC
system dealing specifically with individual instruction for dis-
advantaged students. They are organized by instructional level,
and within these sections reports dealing specifically with reading
and language arts are listed separately. There is also a section
of guidelines for program development and general discussions of
individual instruction. Many of the documents report programs and
research projects.

Rahmlow, Harold F. Use of Student Performance Data for Improvement
of Individualized Instructional Materials. Proceedings of a
Symposium, American Psychological Association, Washington, D.C.,
September 1, 1969, 27p. [ED 032 792]

The Program for Learning in Accordance with Needs (PLAN) was devised
to be self-improving through a system of computer analysis of stu-
dent performance data. The plan instructional program consists of
teaching-learning units in various subject areas, such as reading
and science, which are composed of self-paced alternative learning
activities, objectives, and criterion tests. Two types of student
performance data related to specific objectives (derived from
statistics for the number of students selecting each option on
tests, frequency distributions of student scores on an objective by
objective basis and on a unit by unit basis, and cross validation
data on parallel items) and subjective teacher and student judge-
ments. Examination and analysis of these data by computer reveal
whether a unit needs refinement or not; if it does, the data can
reveal the difficulty, whether it is a lack of consistency in activ-
ities and objectives between learning, a poorly stated problem,
inappropriate sequencing of learning activities, or lack of student
understanding of the presentation format.
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Shafer, Robert E. Fostering Reading in the Gifted and Creative:
The Role of Creative Reading, Specific Materials and Resources-—

Intermediate. Paper presented at the Annual Convention of the

International Reading Association, Detroit, May 10-13, 1972, 20p.
[ED 065 850]

It is especially critical within reading programs during the years
of middle childhood to identify and to nurture qualities of gifted-
ness: open-mindedness, motivation, tolerance for uncertainty,
preference for complexity, high regard for learning, sense of
destiny, and the search for meaning. Supporting this view, the work
of Frank Smith, Goodman, Hodges, Rudorf, Ruddell, and others has
stressed the necessity of building new reading programs on the
child's experience with language and his abilities to learn language.
Further, Lamb and Henderson have noted that research in the psycho-
linguistic aspects of r-~ading has indicated sufficient complexity

in the development of language and thinking abilities in the young
to suggest that the specific resources and materials needed for
reading should be highly individualistic. Fader and Herndon provide
case studies of the uses of "saturation," "individualized," and
"experience-based" materials in highly diverse school settings,
which appear consistent with recommendations ncted in the research
cited and, which foster growth in creative and gifted students and

in many others as well.

Stewart, Deborah; and others. Individual Conferences to Promote
Independent Reading: A Report on the Field Test. Madison:

Wisconsin University, Research and Development Center for Cognitive
Learning, 1971. 92p. [ED 070 071]

Individual Conferences to Promote Independent Reading is one of
four classroom activities in the system of Individually Guided
Motivation. A package of teacher-education materials designed to
allow schools to implement the program of individual conferences
was evaluated in six different school settings. Objectives were
identified for both the conference leaders (direct target group)
and the pupils participating in conferences (indirect target group).
The conference leaders, after using film, handbook, and user's
manual included in the package, were assessed both by a paper-and-
pencil test, and by observation during the conferences. In all but
one school, conference leaders were considered to have achieved an
adequate level of knowledge and skill in conducting conferences.
Conference leaders' responses to a questionnaire, and their exten-
sion of the conference technique to other subject-matter areas,
indicated that they perceived the program as usable and effective.
Students in grades 2-6 participated in the conferences. Significant
gains in number of books read during an eight-week period were
observed at all grades. A positive change in attitude toward read-
ing was observed at all grades, with a significant change in grades
4-6. Children participating in the conferences showed significant
gains in reading skills.
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868. Thornton, John T., Jr. Phasing Reading Development with Child
Development: A Plea. Unpublished manuscript, 1972, 9p. [ED 063
595]

Studies of beginning reading sponsored by the U.S. Office of Educa-
tion indicate that teachers, not methods, account for the major
differences in the results of instruction and that reading instruc-
tion can be improved via combinations of methods. Consequently,
teachers should be free to select materials and methods most
appropriate for children for whom they are responsible. In planning
instruction so that the child's reading development phases with his
overall development, the teacher should keep several basic consider-
ations in mind: (1) Development and maintenance of a positive self-
image are vital to the child's academic growth as well as to his
personality development, (2) Children differ in their preferred
sensory modes of learning. (3) Programed materials do not prcvide
opportunities for a child to question, share ideas, react to situa-
tions, or test ideas on others. (4) Some research indicates that
differences in interest patterns are more important to reading
development than those of age, sex, intelligence, or reading achieve-
ment. Providing properly for that difference involves presenting
materials which match the child's interests and materials capable of
broadening and advancing them.

869, Wallen, Carl J. Materials and Resources for the Gifted Reader at
the Primary Level. Paper presented at the Annual Convention of the
International "eading Association. Detroit, May 10-13, 1972. 8p.
[ED 063 596]

The teacher of gifted children must provide for individual differences
in level and skills of reading, and allow opportunities for children
to pursue their own interest. To avoid the destructive syndrome of
wasted time and unnecessary rote review, the teacher should assign
each child reading materials on the basis of his achievement level
(rather than his grade level) and, using a criterion-referenced
reading system, concentrate on those particular skills which the
child has not yet mastered. This can be accomplished by designing
test and lessons for each specific reading objective--the teacher
should initiate instruction only after first having ascertained what
each child does not know, Using this approach, opportunities for
new learning are maximized, and the teacher can in :r~ children
additional time for rewarding, independent work.

Textbooks

870. Blom, Gaston E.; and others. Content Analysis and Children's
Responses to First-Grade Readers in the United States and Foreign
Countries. Final Report. Denver: Colorado University Medical
Center, 1968, 86p. [ED 027 153]

7
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This report explores motivational aspects of the content of first-
grade reading textbooks used in the United States and in several
foreign countries, as well as textbooks formerly used in the United
States, using both sociocultural and personality development dimen-
sions in the analyses. Exploration of the nature of reading text-
book content and its influence on reading acquisition and on cul-
tural transmission was accomplished. Among the findings were
indications of a lesser degree of masculine-oriented behavior than
of feminine-oriented behavior in basal readers, a close approxima-
tion of typical basal text suburban characteristics in multiethnic
series, and a considerable variation between subject matter of books
chosen by children in libraries, and that of reading materials used
in schools. Stories told by first graders from various socioeconomic
and cultural settings were collected for theme analysis, and cross-
national studies of first-grade reading textbooks from four coun-
tries were conducted. Practical applications of research results
included a teachers' selection guide for choosing material for chil-
dren. An extensive bibliography of supplementary materials related
to the investigation and appendices of coding manuals, attitude
sets, and published and unpublished articles are included.

871, calthrop, Kenyon. Reading Together. An Investigation into the
Use of the Clasg Reader. National Association for the Teaching of
English (England), 1971, 129p. [ED 064 694. Document not avail-
able from EDRS., Available from National Council of Teachers of
English, .1111 Kenyon Road, Urbana, I11. 61801 (Stock No. 22781,
$3.15 nonmember, $2.85 member)]

A report, in book form, of a "user-survey' concerned with ihe best
current classroom practice in making use of novels, short stories,
biographies, and so on. The findings are based partly on teachers'
replies to a questionnaire about their use of particular books, and
partly on the author's visits to a number of schools where he
observed lessons and studied the pupils reactions and attitudes.
After an introductory chapter and one on theoretical background
(teachers' criteria for their choice of books), there are three
chapters describing varied programs based on a number of widely
used books. Th¢ main part of the book concludes with a chapter on
"Living with 'Q0' Level Literature.' There is a series of factual
appendices, including one showing which were the most popular books
reported on.

872, Carlsen, G. Robert. Books and the Teen-Age Reader: A Guide for
Teachers, Librarians and Parents, New York: National Book
Committee, Inc., 1967, 218p. [ED 023 675. Document not available
from EDRS. Available from National Council of Teachers of English,
1111 Kenyon Road, Urbana, Illinois 61801 (Stock No. 42108, $0.95
nonmember, $0.85 member)]

Indicating the need for reading materials to be related to the
teenager's problems and interests, as well as consistent with the
stages of reading development, this bocl suggests ways to provide
good reading experiences for young people in an effort to help them
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enjoy reading. It calls for a rational approach to the adolescent's
interest in salacious materials and subliterature, and provides
methods to help him grow beyond these interests. The following
types of reading material are discussed, and a bibliography is

given for each: (1) books related to the personal and social
interes: and needs of teen~gers, (2) adolescent novels, (3)

popular udult books, (4) significant modern literature, (5) classics
from ancient, English, American, and World literature, (6) poetry,
(7) biography, (8) nonfiction, and (9) reading appropriate for the
college-bound. Standard types of reference materials are also
considered.

Finn, James D.; and others. Revolution in the Textbook Publishing
Industry. Washington, D.C.: National Education Association, 1963,
45p. [ED 003 754]

In this paper, M. Frank Redding, of the American Textbook Publishers
Institute, discussed the state of rapid transition in the textbook
industry. Included in the paper are statistics supplied bv Roger
Smith of Publishers' Weeklv concerning textbook sales aud mergers

of book publishing zompanies. The need was stressed for a reaffirma-
tion of the place of the book in teaching, as well as proposals

from the schools to publishers which will shape patterns of future
textbooks.,

Fischer, Joan. Reading and the High School Equivalencv Program.
Paper presented at the Annual Meeting of the International Reading
Association, May 1-4, 1973, 13p. [ED 079 716]

The relationship of reading ability to passing the Interpretation
of Reading Materials sections in social studies, science, and liter-
ature of the General Education Development (GED) test 1is assessed

in this paper, and procedures for developing reading skills related
to the test are suggested. Information about types of questions
asked, instructional programs that have proven to be most successful
in New Jersey, and tests that correlate with the GED test are
included. In addition, instructional methods and samples of
teacher-mace lessons in successful high school equivalency programs
are described. Although most GED preparatory programs emphasize
content area instruction, instruction in reading skills is of
greater importance in enabling clients to pass the GED test and
hence to obtain a high school equivalency certificate.

Fulmer, Lemos L.; McNamara, Robert C., Jr. Guidelines for an
Adequate Investment in Instructional Materials: How Much Should You

Spend for Textbooks and Related Printed Instructional Materials?

New York: American Textbook Publishers Ins:itute; Washington, D.C.:
National Education Association, 1567, 29p. [ED 027 735. HC not
avaiiable from EDRS. Available from National Fducation Association]

Although printed instructional material is the most basic tool for

classrcom inszruction, in the school year 1966-67 a national survey
showed per pupil expenditure for textbooks to be onlv $4.96. Lack
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of guidelines for expenditures on textbooks, failure to use sound
budgetary practices, inadequate teacher involvement in decisions
affecting texts, and lack of knowledge about the merits and use-
fulness of modern texts, have hindered the acquisition of adequate
texts. The amount budgeted for printed material should allow: a
selection of basic texts; additional material to provide variety,
flexibility, and diversity of approach; and supplementarv material
for independent studv and teacher use. Multiple adoption of texts
would permit teachers to select texts on a more individual basis.
The joint committee of the National Education Association and the
American Textbook Publishers Institute estimate that $42 should be
spent for each elementary school child and 563 for secondary school
students. Due to rising costs, these dollar guidelines will
probably be realistic only until 1970.

Harris, Albert J. Rational and Description of "Basic Elementarv
Reading Vocabularies.'" Paper presented at the Meeting of the

International Reading Association, Detroit, May 1672, 12p. [ED
062 091]

The Harris-Jacobson Basic Elementary Reading vocabularies contain
7,613 words found to be basic in fourteen series of textbooks for
»rades 1 through 6. Theyv include a core list, an additional 1list,
a technical vocabulary, and a total alphabetical list. Comparisons
with the Dale list and the Botel list show veryv high degrees of
overlapping with the appropriate part of the Harris-Jacobson list.
Comparisons have also been made with the Taylor list, the Kucera-
Francis list, and the American Heritage list. Despite marked
differences in the techniques used in compiling some of these
lists, there is substantial agreement about the words that are
basic for reading in the elementary school. References arc
included.

Harris, Charles. Springboards, Texts the Students Steal. Southern
Fducation Report, 3 (1968), 5p. [ED 020 969]

On the premise that ghetto vouth are nonreaders mainly because most
reading materials are uninspired, middle-class, and antiseptic, the
Sr~’:nboards Reading Program was developed. Presently implemented
i ¥.:.em (New York City) 'street academies,"" the program utilizes
a sev s of four-page booklets designed to interest disadvantaged
male cropouts and motivate them to read. The vocabulary is at the
fourth- to sixth-grade level. The youths' suggestio-: sre used in
choosing reading topics of maximum interest. Among .. :ypes of
stories most in demand are those about job situation: cban
problems, sports, and black leaders and other successiui people.
Academic subject matter is integrallv woven into these stories.

In a controlled classroom experiment students using this material
showed significant increases in reading.

'igh Interest Low Vocabulary Books, A Bibliographv. Denver: State
Department of Education, 1965, 51p. [ED Ol1 724]
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Vocabulary level, interest level, author, title, and publisher are
listed for 2,129 books. Books are listed by vocabulary level,
which ranges from primer to grade 7. Interest level range is from
primer to grade 12, Contributing publishers and their addresses
are provided.

Littell, Joseph Fletcher, ed. The Language of Man. Book 6.

Evanston, I11.: McDougal, Littell and Co., 1971, 174p. [ED 061
761. Document not available from EDRS. Available from McDougal,
Little and Company, P.0. Box 1667, Evanston, Ill. 60204 ($8.22)]

This textbook, Book 6 of "The Language of Man" series, covers
semantics, the language of politics, language and race, the language
of advertising, and the origins and growth of the English language.
The material analyzed comes from many sources (advertisements,
newspaper articles, poems, parodies) and attempts to demonstrate

the effect of language in everyday situations. The series is
designed for use in grade 12.

McGaw, Barrvy; Grotelueschen, Arden. The Dircction of the Effect of
Questions in Prose Materials. Urbana: Universityv of Illinois,
Center for Instructional Research and Curriculum Evaluation, 1971,
30p. [ED 061 539}

The direction of the facilitative effect of questions inserted at
interyals in prose material is examined in terms of: (1) the
testual distance of the questions from the material to which it
referg, and (2) the relationship between the information tested by
the inserted questions and that tested by the criterion test items.
Results with 140 undergraduate teacher education students show:

(1) that the initial effect of inserted questions mav be forward,
i,e., shaping appropriate test inspection behavior, (?) that
superjor performance on pages immediately following questions
suggests a forward effect mediated through increased attentiveness,
and (3) that under certain conditions a backward effect is suggested--
a facilitative review effect in which the facilitation results from
a mempory search initiated by the inserted questions.

Macleish, Andrew. Adapting and Composing Reading Texts. Tesol
Quarterly, 2 (1968), 10p. [ED 021 211]

The author's anaiysis of reading material content of second lan-
guage texts examines achievement of graphemic-phonemic contrasts,
sequence of association in the process of reading, and control of
sor "+, grammar, subject matter, and cultural content. Because the
Oy “iwi, aphy-sound sssociation skill cannot be separated from the
<y ad-meaning skill, reading pedagogy must concentrate on the
tundamental "see-say-think" sequence of association. There should
be “lose controls over the scund and grammar patterns and the
cu-.tural context of the beginning and intermediate reading texts
for use in a linguisticallv--oriented approach, the teacher should
() decide upon the phonol:gical targets, based on a contrastive
analysis, (2) select the grummatical problems contained in the
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narrative or dialog (that are not treated as sturcture points for
study in the text), (3) select vocabulary to work on choosing those
items of phonological or cultural difficulty, and (4) examine the
drills, which may have too much emphasis on the content of the
dialog or narrative. The steps in composing controlled reading
texts, also discussed by the author, are illustrated with excerpts
from an elementary reading lesson for Hawaiian schools, based on a
contrastive analysis of standard English and Hawaii Islands dialect.

Meyen, FEdward L.; and others. In-Service Training Materials for
Teachers of the Educable Mentallv Retarded, Session I: Functional

Basic Reading Series. Iowa City: University of Iowa, Special

Education Curriculum Development Center, 1968, 5p. [ED 044 836]

Designed for educable mentally handlcapped students, the Functional
Basic Reading Series is described :n terms of a practical approach
to reading. The four developmental stages of the sequential program
are presented accompanied with specific titles of materials appro-
priate for each level. Characteristics of controlled vocabulary,
social goals anil objectives, and interest factors are noted.

Olsen, Hans C. (riteria for Selecting Materials to Teach Reading.
1967, 11lp. [ED 012 231]

Before selecting materials to teach reading, a set of consistent
and appropriate criteria must be devised and used to objectively
analyze available materials. A knowledge of the children, teachers,
and objectives and pattern of the reading program in the school
system aids the determination of the criteria. Judgment must then
be used in selection, because materials will rarely fit all the
chosen rviteria, and priorizv must be given to some of them. There
are little-known criteria which should be considered: (1) a pro-
vision for controlling grapheme-phoneme correspondence, (2) recog-
nition of dialect differences, and (3) an attempt to stimulate
children to read widely outside of school. Contradictory criteria
which should be avoided include (1) gaining meaning versus learning
grapheme-phoneme relationship and (2) controlled vocabulary versus
literarv qualityv.

Rice, Frank A., comp. Study Aids for Critical Lnaguages. Revised
Edition. Washington, D.C.: Center for Applied Linguistics, 1968,
38p. [ED 021 249. Document not available from EDRS. Available
from Publications Section, Center for Applied Linguistics]

A listing has been prepared of recent and readilv available instruc-
tional materials for modern foreign languages not commonly taught

in the United States, with emphasis on materials intended for use
of the adult learner whose native language is English. The 320
entries, representing eightv languages and dialects, are arranged
aiphabetically by languages and dialects, Afrikaans-Vietnamese.
Beside each entry is a designator (e.g., PED, GRAM, RDR) indicating
the primary category of the material. Tapes and records are listed
when known. Some brief annotations (e.g., '"Banoi dialect,"”
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"introduces Nepali script,' and occasional headnotes give linguistic
or social linguistic information. A list of publishers and distrib-
utors appears at the end.

Shuman, R. Baird. The Pride of Ownership. Virginia English
Bulletin 17 (1%67), 2-3. [ED 028 188]

Although many factors lead students, particularly the culturally
disadvantaged, to avoid reading, among the most significant reasons
are an abhorrence of the kinds of readings contained in their
English anthologies, and the physical characteristics of these
books. If the schools are to encourage reading as a broadening
experience, tuiey must furnish students with interest-provoking
materials which are easy to read at those places where their read-
ing is normally done--on buses or at lunch counters, for example.
One technique for improving the teaching of literature would be

for the school to give each student, every year, ten inexpensive
paperback books of literary quality, yet of interest to them. These
paperbacks are easily read in the student's natural reading situa-
tions, are comfortable to hold and transport, and could be marked
by the student without fear of recrimination from the school. 1In
addition, the student would begin to feel a pride in the ownership
of books, and these books might become the first step in making
reading a vital part of the life in culturally-disadvantaged homes.

Streit, Janet. Reading Interests of Individualized and Basal
Textbook Programs for Intermediate Grades. M.Ed. Thesis, Rutgers

University, The State University of New Jersey, 1973, 86p. [ED
070 049]

In an attempt to determine the effects of the teaching-of-reading
methods of individualized reading and rasal textbooks on children's
reading interests, frequency of reading, and actual book preferences,
an inventory was administered to 396 boys and girls in grades four
to six within two schools representing these reading approaches.

It was found that (1) reading instructional method had little
effect on children's range of reading interests; (2) as grade level
increased, children's range of reading interests declined; (3)

the individualized reading method encouraged more independen”
reading than the basal textbook approach; (4) girls taught by the
individualized reading approach did more independent reading than
did girls taught by the basal textbook approach; (5) the reading
interests of ch:ldren taught by the two methods were highly corre-
lated; (6) animal stories were the most preferred book choices; and
(7) boys and girls in the individualized reading program wrote
significantly more book titles than did those in the basal textbook
program.

Vail, Edward 0. Formula Phonics Reading Book. Glendale, Calif.:
Integrative Learning Systems, 1969, 33p. [ED 052 892. Document
not available from EDRS. Available from Integrative Learning
Systems, Inc., ($1.95)]
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This student workbook 1s designed t> be used with accompanying
videotapes for reading instruction with teginning and/or remedial
readers of various ageS. The series of exercises includes instruc-
tional units on word attack skills, sound categories (stops, nasals,
laterals, vowels, etc.), and pronunciacion rules. Also included
are several readings with follow-up exercises. The workbcok is
designed to be used by Studentg individually, although group activ-
iti :s may also be incoTPorated. The instructor's book to accomparny
this workbook is abstracted ag ED 052 891,

888. Whipple, Gertrude. Multicultyral Primers for Today's Children.
Education Digest 29 (1964), 26-29. [ED 017 543. Document not
available from EDRS]

The multiracial, multjcCultura] Detroit City Schooi Series preprimers,
developed for disadvantaged puypils, have carefully chosen basic
vocabularies, high interest value, and brevity. When the new

series was compared with a standard one, it was found that the

City Series promoted greater yerbal competence and more desire to
read, was much nore interesting to the children of all socio-
economic levels and both raceg, and seemed to have a positive

social relations effect. Furthermore, tests based on these new
books showed that NegrO ficst-graders showed a ''striking” increase
in verbal ability.

8¢9. Whipple, Gertrude. pPractical problems of Schoolbook Selection for
Disadvantaged Pupils, Paper presented at International Reading
Association Conferences Boston, April 24-27, 1968, 1lp. [ED 029
750]

Every year the purchas® of unguitable books for disadvantaged chil~
dren wastes millions of dollars. The use of these unsuitable books
results in extensive reading failure. In order to overcome this
waste of money and hum2n resoyrces, book committees need to employ
standards and methods °f evalyation to identify books appropriate
for disadvantaged childTen. An example of this technique is
developed through an illustrative textbook evaluation based on
interest appeal of the 1llustrations, readability of the content,
and usefulness of the glossary, These three areas were chosen
because they evaluate Very different aspects of a book and are
especially important in teaching disadvantaged children to read.
References are listed.

890. Wilson, Robert M.; Geyel, James, eds. Readings for Diagnostic and
Remedial Reading. ColuMbus, QOhio: Charles E. Merrill Publishing
Co., 1972, 283p. [ED 072 404, Document not available from EDRS.
Available from Charles E. Merrill Publishing Co. ($4.95)]

This book of readings pPértinent to reading instruction follows the
organization of Wilson'S text, "Diagnostic and Remedial Reading,"
and can supplement that or other reading texts as well as serve as

source book for diver8ent ideas in the field of reading. Topics
include classroom, clinlcal, and noneducational diagnosis;
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readiness, vocabulary, and comprehension remediation; evaluation
techniques; and parental, volunteer, and professional roles and
responsibilities.

Lhildren's Books

891.

892.

Boldovici, John A.; and others. An Evaluation of the Pittsburgh
Reading is FUNdamental Program. Pittsburgh: American Institutes
for Research in the Behavioral Sciences, 1971, 71p. [ED 062 093]

A study of one of the model "Reading is FUNdamental" (RIF) programs
was made to determine the success of the program, and to formulate
suggestions for changes. RIF is a program in which free or inex-
pensive books are made available in a community through schools,
libraries, and other local organizations, in order to encourage
reading for enjoyment. For this study, questionnaires given to
students, parents, teachers, principals, librarians, and student
aides, were evaluated. It was found that the overall reaction to
the program was favorable. Children found the books were fun to
read, and they enjoyed sharing them with their families and friends:;
teachers and librarians felt the program had helped motivate chil-
dren to read, and resulted in positive effects which could be seen
in the classroom and the library; parents found their children
reading and enjoying books; principals felt the program should be
continued; and student aides felt that their home visitations and
inaividual work with children were valuable to the children and to
themselves. Suggestions for changing the program, a survey of
books distributed by subject and reading level, sample questionnaires,
tables, and references are included.

Brook, Weston L., comp.; and others. Culturally Oriented Reading
Materials for an Elementary and Secondary Education Act Title III
Project. Tempe: Arizona State University, Bureau of Educational
Research and Services; Bureau of Indian Affairs (Department of
Interior), Sacaton, Ariz. Pima Indian Agency, 1969, 180p. [ED 061
001]

The Title IYiI (Elementary and Secondary Education Act) project that
formed the basis for preparation of this set of reading materials
had as its objectives: (1) assistance to the Pima Indians in the
development of a positiv.- self-image and a sense of pride through
better knowledge, understanding, and appreciation of Pima culture,
and (2) the establishment of instructional centers for Pima culture.
The plan for accomplishing these objectives incorporated four lan-
guage skills: speaking, listening, writing, and reading. 1In
keeping with this, the 41 reading lessons in this document are
built on stories--written by first- through eighth-grade students

at the Gila River Indian Community, Arizona--that have been con~
verted into reading lessons by a reading consultant. The lessons
include the story, ¢n introduction for classroom use, notes for the
teacher, and creative questions to be answered orally. A description
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of the conversion of the scories into reading lessons by a reading
consultant is also provided. Additionally, an evaluation of
consultant services and programs is presented, along with recommenda-
tions for future consultant services.

Brown, Carol Lynch. A Study of Procedures for Determining Fifth
Grade Children's Book Choices. Ph.D. Dissertation, The Ohio State

University, 1971, 135p. [ED 065 851. Document not available from
EDRS. Available from University Microfilms (Order No. 72-15, 178)]

The investigation studied two procedures of data collection used

to determine children's reading interests. These procedures were
compared to see if children responded the same to annotated titles
as to actual books. Following an interest inventory, 233 fifth-
grade children were divided into three groups, and were asked
whether they would select a particular book. The three methods
employed were: (1) Group AT listened to annotated titles of thirty
actual books, (2) Group HB examined the actual books, and (3) Group
PB examined the actual books, but fifteen of the books were in
paperback form. Major findings revealed that boys reacted signifi-
cantly more affirmatively to the category of science and health in
actual books, and a highly significant interaction was found indi-
cating that girls were positive towards realistic fiction, and very
negative towards science and health than to other categories. The
findings further revealed that there were no significant differences
in children's choices of books which could be attributed to binding.

Callaway, Sydney M.; and others. Grandfather Stories of the Navahos.
Chinle, Ariz.: Rough Rock Demonstration School, 1968, 42p. [ED

037 289. Also available from Navaho Curriculum Center, Rough Rock
Demonstration School, Rough Rock Rural Branch, Chinle Post Office,
Arizona 86503 ($2.25)]

Intended primarily as a supplementary reading book for upper
elementary-level Navaho children, this book is one of a series
being developed by the Navaho Curriculum Center in Rough Rock,
Arizona. The book contains English translations of eleven
narratives dealing with Navaho history and culture. After an
initial discussion entitled, "A Talk with Navaho Students," the
stories are divided into three categories: mythological narratives,
historical accounts, and descriptions of things meaningful in
Navaho life. A related document is ED 037 288.

Catterson, Jane H., ed. Children and Literature. Newark, Del.:
International Reading Association, 1970, 111p. [ED 076 967. Avail-
able from the International Rcading Association (Order No. 434, $5.00
nonmember, $3.00 member) ]

This volume contains papers that should help both elementary and
high school teachers bring literature into the school curriculum and
provide literary experiences which should carry over into the future.
The introductory group of papers is entitled "The Point of View."
The first paper uses the classroom as its center of focus. The
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second enla - :ar :he frame of reference to the United States and
addresses thc iunding situation for educational materials. The
last paper focuses on making world understanding a frame of
reference for literature education. In the second section of the
book a number of papers are grouped under the general heading
"Choosing the Books.'" This section discusses the oral tradition,
Newbery Award books, children's literature, sex-typed material, and
adolescents and reading. The last section, 'Using the Books,"
includes four papers directed at helping teachers to understand
what general considerations should enter into their planning for
the use of literature with children and what specific techniques
may be employed to make book reading the kind of activity society
would endorse.

896. Cianciolo, Patricia Jean. Using Children's Literature in the
Reading Program. Paper p ented at the Annual Meeting of the
International Reading Association, Denver, May 1-4, 1973, 18p.
[ED 074 474]

This paper argues that the best way to teach reading to children is
through literature that reflects children's own language and what
they consider relevant. Only those materials written in a language
very similar to that which the child hears and uses himself, the
author argues, will serve as the best teaching devices. Since the
language of literature, more than any other written language,
contains the same patterns and behaves much the same as oral lan-
guage, the tecacher should begin reading instruction with stories
based on actual experiences children have had and should encourage
chiisren to create stories from their own experiences. The author
discusses a number of children's books which reflect children's
interests and experiences. The author also argues that an indi-
vidualized reading program can help to improve reading skills and
to facilitate critical thinking ability, and she discusses various
stories and poems that may help to accomplish these goals effectively
and naturally.

897. Culliton, Thomas E., Jr.; Tolman, Lorraine E. High Interest-Low
Vocabular Reading Materials. 1967 Supplement, Journal of Education.
Boston: Boston University, School of Education, 1967, [ED 016 329.
Document not available from EDRS. Available from Boston University
School of Education, 765 Commonwealth Avenue, Boston, Massachusetts

($1.00)]

Approximately 900 titles published between 1959 and 1966 are graded
by vocabulary level (ranging from grade 1 to grade 7 and up) and
interest level (ranging from kindergarten to grade 12), Easy
vocabulary, high interest level books are included. The following
information is presented for each book: title, author, publisher,
publicaticn data, pagination, price, series title (if applicable),
and short description of content. Also included are five graded
lists on particular topics (family, simple physics, the arts,
mathematics, and space); a list of books in series; a list of
booklists, periodicals, and general indexes; a directory of
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publishers; and author and title indexes.

Dawson, Mildred, ed. Children, Books and Reading. Perspectives in
Reading, No. 3. Newark, Del.: TInternational Reading Association,
1964, 156p. [ED 024 533, Document not available from EDRS. Avail-
able from International Reading Association ($3.50 nonmember, $3.00
member) ]

The need to develop in children a desire to read and an appreciation
of worthwhile reading materials is discussed. Each chapter is
written by an authority, and covers a different aspect of children's
library book reading. Topics discussed include: the courage and
valor of characters in books and the importance of these to chil-
dren; the authors of children's books and qualities they must bring
to their work; the need for teachers to know children's books, their
students' needs, and the school's library facilities; the process

of helping children to choose suitable books; the role of parents

in reading; the school's responsibilities, such as providing basic
instruction, tesacher training, and library and other resource facil-
ities; the roles of the principal, superintendent, and reading
consultant; the development of a comprehensive literature program;
and the use of research in children's literature. A bibliography

is included.

Gott, Margaret E.; Wailes, James R., com,;s. High Interest Low
Vocabularv Science Books, Reading Level Grades 1-4 (Prepared for

the Remedial Reading Teacher). Boulder: Colorado University,

School of Education, 1970, 60p. [ED 044 300. HC not svailable
from EDRS. Available from Bureau of Educational Research, School
of Education, University of Colorado, Boulder, Colo. 80302 ($1.00)]

This booklist is intended for elementary school science students
with high interest and low vocabulary skills. The Spache Readability
Scale, Dale-Chall Formula, sentence structure, paragraph flow,
illustration, and diagram analysis or publishers stated grade level
were used to determine grade level designations. The included
interest level varies from about kindergarten through grade nine
and reading level from grades one through four on general science
topics, including animals, amphibians, astronomy, birds, conserva-
tion, earth studies, electricity, fish, health, insects, machines,
magnets, ocean life, plants, reptiles, seasons, spiders, space
travel, trees, and worms. A list of publishers with addresses is
included.

Homze, Alma. Interpersonal Relations in Children's Literature,

1920-1960. Elementary English 4. (1966), 6p. [ED 011 487]

The behavioral patterns, backgrounds, and themes of children's
realistic trade books were idetified. Nine categories of inter-
personal behavior were develop2d and defined in this investigation
of changes in content of children's books published within a period
of forty years, from 1920-60. From 780 samples reviewed by the
examiner, three judges selected 78 books portraving characters
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exhibiting believable behavior. The book analysis was based upon
samples of the verbal reaction between two or more characters within
each of ten sections for each book. Totals for each item were
computed for each year, and the average percentages for the 1920-40
and 1945-60 periods were calculated. The reliability of the system
of analysis was examined by two judges. Changing relationships
between the child-adult, the child-child behavioral patterns, urban-
rural background, and in the relation of the individual to the
family to the peer group, and to society were noted in the research.

Huus, Helen, comp. Evaluating Books for Children and Young People.
Perspectives in Reading No. 10. Newark, Del.: International
Reading Association, 1968, 142p. [ED 084 491. Available from the
International Reading Association (Order No. 110, $3.50 nonmember,
$3.00 member)]

This volume is intended to help teachers recognize the criteria for
evaluating books and to assist the learners in their classrooms in
developing skills. The book is divided into three sections. The
first presents an overview of literary criticism with chapters
entitled "Critic, Fact, Fiction'" and "The Writer and His Craft."

The second section examines criticism of juvenile literature and
includes chapters entitled 'Developmental, Interest, and Reading
Levels," "From Analysis to Reaction,"” '"'Translations of Traditional
and Modern Material,"”" and "Literary Criticism Abroad.'" The final
section examines criticism of books for young people with chapters
on "Analysis of Teenage Books,'" "Selection of Adult Books for School-
Age Readers,'" "Releva..cy of Content to Today's Students,'" and '"Media
for Disseminating Critiques." The book concludes with a selective
list of aids for choosing books for children and young people, a
bibliography of books for children, and a bibliography of books for
young people.

Neumeyer, Peter F. A Structural Approach to the Studv of Literature
for Children. 1966, 1l4p. [ED 011 328]

A scheme for categorizing the structure of children's stories is
outlined by the author. The scheme, partly derived from the work
of Vladimir Propp, is designed to provide testable statements about
the books and stories children prefer. The author suggests that
there are common denominators within stories, sequences of action
or reaction, that, no matter how much the superstructure may vary,
alwvays remain the same. It has been found that these 'functions"
follow an identical set sequence, though in anv given tale some
functions may be excluded. By assigning symbo.s to these functions,
one can obtain an objective counterpart of cne dimension of a story.
It is then possible to vary nne of the functions while holding the
others constant. Such structural analysis might also show similar-
ities among tales not usually categorized together. For example,
"Peter Rabbit" (1) receives instructions not to do something, (2)
violates the instructions, and (3) is rescued from the consequences
of the violation. Other stories following this structural sequence
are "Babes in the Woods," "Little Red Riding Hood," and 'Hansel and
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Gretel." It may well be that certain structural sequences appeal
to children ~t certain ages, rather than the broad generalizations
of animal or adventure. While functions are only one (relatively
controllable) ingredient of stories, an understanding of the func-
tions may assist in analyzing the interaction between stories =l
children.

Peterson, Gordon Charles. A Study of Library Books Selected by
Second Grade Boys and Girls in the Iowa City Schools. Ph.D.

Dissertation, the University of Iowa, 1971, 200p. [ED 067 636.
vocument not available from EDRS. Available from University
Microfilms (Order No. 72-8307)]

Data taken from library circulation records and from personal
interviews with 374 second grade boys and 371 second grade girls
were analyzed regarding: (1) Which titles were most frequently
selected? (2) Which subjects were most frequently selected? (3)
What was the quality of the books selected? (4) How many of the
books selected were completely read, partially read, or not read at
all? (5) Why were books selected and why were they liked or dis-
liked? and (6) What techniques used by the authors and illustrators
were most popular? Some of the conclusions were: (1) stories were
most frequently selected by boys and girls; (2) the three specific
subjects most frequently selected by boys and girls were fantasy
stories about animals, fanciful humorous stories, and modern
fantasy stories about people; (3) the quality of books was accept-
able but not very high; (4) girls read larger portions of the
returned books than boys; (5) both boys and girls reported that
they selected books because of the subject and the illustrations;
and (6) the literary and artistic techniques found in the books
most frequently selected were very similar.

[Reading Is FUNdamental: Pamphlets and Newsletters]. Washington,
D.C.: Smithsonian Institution, 1972, 29p. [ED 063 076]

These pamphlets and newsletters are products of the Reading Is
FUNdamental (RIF) program, which provides free and inexpensive
books to children throughk a variety of community organizations
throughout the country. The newsletter appears monthly and con-
tains reports on specific programs, studies related to the RIF
program, trends in the national program, RIF involvement with other
reading programs, and book reviews. It is designed as a communica-
tion 1ink between programs and provides publicity for RIF programs

in communities.

Ross, Ramon. Folk Tales for Young Children. Paper presented at the
International Reading Association Conference, Boston, April 24-27,
1968, 10p. [ED 022 620]

Most criticisms directed at basal reader stories concern the unreal
characters which tend to depict only middle-class families and use
unreal language patterns. However, such criticism does not get to
the core of the problem. A comparison of stories from basal
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readers with some famous folk tales illustrates how the here-and-
now stories from basal readers fail to stimulate children's imagina-
tions. The folk tale is unique in eliciting fanciful interpretation
from children and adults, because it is read at the level appropriate
for the reader or listener. It permits self-discovery by allowing
the reader or listener to look inside himself and allows the child

to raise questions about himself and his own future. In contrast,
the here-and-now stories from basal readers leave no room for the
imagination., They lack 1ife and passion and are too concerned about
other children.

Shaw, Jean Duncan. An Historical Survey of Themes Recurrent in
Selected Children's Books Published in America Since 1850. Ed.D.

Dissertation, Temple University, [ED 033 110. Document not avail-
able from EDRS. Available from University Microfilms (Order No.
67-11, 437)]

A study was undertaken to learn if the values of American culture
from 1850~1964 were reflected in children's books of that period.
Themes in the books were categorized, and the books were related to
the historical, political, and social events of their year of
publication. Only children's literature, fictior, and "trade"
books published in Amc -ica were surveyed, but some favorite stories,
originally produced in other countries and republished in the
United States, were included. A comparison of the six theme cate-
gories with the specific times in American history when they enjoyed
greatest popularity indicated that a relationship existed between
social, cultural, and economic influences and the story themes:

(1) the "Search for Values,” (2) "Problems of Growing Up," (3)
"Travel and People of Foreign Lands," (4) "Success and Adventure
Stories,'" (5) "Fun and Fairy Tales," and (6) the "Urge to Know."

RIF's [Reading is FUNdamentall Guide to Book Selection, 1973.

Washington, D.C.: Smithsonian Institution, 1973. 95p. [ED 074
455]

This book guide is an annotated list of available paperback titles

for elementary school children for use by "Reading is FUNdamental"
program directors. Some high-interest, low-vocabulary titles
suitable for older children as well as special booklists for black,
American Indian, and Spanish-speaking children are also included.
All books have been given a grade designation for hoth readability
and interest level, but only for general guidance purposes. A
complete list of the publishers cited and their addresses is
provided.

Smollar, Eleanor, ed. Reading Is FUNdamental's Guide t. ..ok
Selection, with Supplement 1., Washington, D.C.: Smithsonian

Institution, 1970, 106p., [ED 045 248. Also available from Reading
Is FUNdamental, Room 2407, Arts and Industries Building., Smithsonian
Institution, Washington, D.C. 20560]
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The booklists presented in this guide are primarily intended to
assist Reading Is FUNdamental projects and other similar programs
in purchasing paperback and inexpensive hard-bound books at the
elementary level, Approximately 600 titles with prices and brief
descriptions are listed in a general booklist. Separate booklists
composed of elementary-level reading materials and teenage- and
adult-level reading materials are presented for each of three ethnic
groups: black, American Indian, and Spanish-speaking. A supplement
which presents additional elementary-level reading materials in
both a general section and by ethnic group is included with this
guide. Future supplements are planned.

Spache, George D, Good Reading for Poor Readers. Revised Edition.
Champaign, I11.: Garrard Publishing Company, 1968, 242p. [ED 037
326. Document pot available from EDRS. Available from Garrard
Publishing Company]

This book helps to alleviate the problem of finding snecific books
for each child by taking into consideration the child's reading
abilities, interests, and personal problems. The many factors
which influence children's reactions to books are spelled out, as
well as the effect of physical makeup and format upon children's
choices. The nature of the psychological process of the interaction
of a child and a storv is clarified. The values of the approach to
estimating difficulty of books by readability formulas are reviewed.
Lists of trade books, textbooks, and other materials, compiled from
experience with reluctant readers rather than opinion, are included.
The Spache Readability Formula and information about its use are
appended.

Waterman, David ¢, 7c¢. .ing Reading Through Children's Literature.
Proceedings of the First Annual Reading Conference, Indiana State
University, Terre Haute, June 21-22, 1971, 67p. [ED 064 681. Also
available from Curriculum Research and Development Center, School
of Education, Indiana State University, Terre Haute, Indiana 47809

($1.00 prepaid)]

Papers presented suggest a variety of views aimed at helping the
teacher become more proficient in using children's literature in
teaching reading. David C. Davis points out the need for developing
programs in which books are selected on their literary quality, not
on tastes or personal points of view. William G. McCarthy discusses
the contribution of role-playing using children's literature to
achieving affective learning, and developing values in children's
thinking. Steps toward directed reading sequence--preparation,
interpretation, and extension of skills and interests--to increase
student comprehension are considered by Virginia Mitchell. August
J. Mauer talks about the use¢ of paraprofessionals and the poten-—
tially creative opportunities involved in reading instruction.
Teachers' use of films and children's literature, according to
Jessie J. Dubois, can increase teachers' appreciation of picture
books and provide ways to motivate students. Charles Nay examines
insights in ¢ ‘hool reading and literature. The various
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inicial readj,, .as tO lnlei:taliZe instruction, so that ea_,

child c?uld Progress at h;s OWD pace through a subset of Materials
best suited ¢, rig aptitud®s and abjjjijes. This theory ©f instruc-
tion attemptg . optimize€ the 1earning situation by manipu’iting
such variableg . the CONLENL, natyr,’ .4 sequence of presentation.
Minority-8Toyp grudents (dppFOXimatEIy 80 percent Negro) Treceived
various combj,., :ons ©OF the.lnStr“Ction from 1966 to 1968. During
1965-66> memhe .~ of the PIOJECt stafg ,ronared parents and teachers
for the technological innovation, 1y problems in putting the
system into op. - gion and the methoqgg by which the students were
introduced to oo 1aboratory and jtg p.terials are described. 1+

ig felt that i pough much data Temain to be analyzed, the findings
of this Projeq, can serVeé a5 a basig ,f 5 theory of individualized
instructlon whs p would span t?e divergity and skills found ip
1earning elementaf)' sChOOl SubJ ects

915 Interactiv

* Doubliers Repg y, € Relatjonships with Computers ip
Teaching Readi. . Paper Présented ac the Annual Meeting Of the

%ntegggtzgg?l Reading ASSOClation, Ney orleans, May 1-4, 1974, 11p.
ED

This study Summarizes recent a‘fhievements in the expanding develop-
ment Of man/mg.pine communications an4 yeyiews current technological
hyrdles assocy,,od with "Me developpe i o arcifictal intelligence
systemS which can generace ;nd recognize human speech patterng,
with the deVelopment of SUCh systems ,pe potential application
would be the establiShment of Machine.yssisted reading centers,
permitting sig  rjcantly inreased ,,4:y14ua1ized reading instruc-
tion s:\lar (" pe techniques €mployed in modern langu&g€é labora-
tories tO Suppi.nent ¢L3SSTOOW instry.rion, The Computer Assisted
Readin8 Educag; ,al system (CAREs) is proposed as a model for a
reading laborg,, o and described in orms of flow diagrams, system
responS€ Parapaierg, input/output displays and devices, estimates
of required pa.pjge 5128 System cost, and time development.

916. pe1senthal, Nopoaq A.; FelSenthal, wei..  yeilizing the Corimter

to Assess the Readabili; 2fE§an Uage Samples. Paper pres ' .:d at
‘he Meeting of rpe America UCationa] Research Association,

Chicag®: APriy 1972, 11P: [ED 061 021)

A computer Progyram called TEXAN (TeXtual Analysis of Language
samples) was develope? for use ir Calcylating frequency of characters,
words, PUNCLuation Unltf’ a;d Stylistic variables. Its usefulpess
in determining readabil‘ty evels was examined in an analysis of
langudB€ Sampj.. from twenty E1ementary tradebooks used as supple-~
mentary reading materials'b Thre? 270~ to 300-word samples werc
selected to roo o sent the De8Inning 1 9410 aud end of each book.
The (EXAN Prog, ., was used t0 analyys the sixty samples according

to four Treddapjqjpy FOrMUIaSt Cumningrs "Fog" Index, Spache's
Grade Level Tpas.atof, Flgsch S Reading Fase Index, and Flesch's
Human Interesy p.dex. Chi-square analysis and analysis of varjance
indicated thap (je samp}es gere Internally consistent. Relatively
high correlatj, . were found betwsen vy, Gunning and Spache formulas,
moderately loy, correlatlons Were foundq petween the two Flesch
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918.

919.

formulas and the Gunning and Spache formulas. It was conclucad
that the TEXAN program can be useful in analyzing readability,
particularly when more than one formula is to be applied to
sample. Tables are included.

Jamison, Dean; and others. Cost and Performance of Computer-
Assisted Instruction for Education of Disadvantaged Children.
Stanford, Calif.: Stanford University, fraduate School of Business
and, Institute for Mathematical Studies in Social Science, 1971,
59p, [ED 054 978]

This paper is divided into three sections. The first section
describes three programs in computer-assisted instruction (CAI)

that have been developed by the Institute for Mathematical Studies
in the Social Sciences ar Stanford University, and have performed
well with underachieving children. These programs are in elementary
arithmetic, initiai reading, and computer programing for high school
students. The second se-tion, the majur part of this paper, reports
a detailed evaluation of these programs. Two criteria for success-
ful performance are examined: simple achievement gain and reduction
of achievement inequality. The final section deals with the problem
of m king CAI available in rural as well as urban areas, and
attempts a realistic asgessment of the total costs. An estimate

is also made of the increase in student to teacher ratio required

to provide CAI vithout an increase in expenditure per student.

Leton, Donald A. Computer Simulation of Reading. Paper presented
at the American Educatiponal Research Association Annual Convention,
Chicago, April 3-7, 1972, 9p. [ED 064 897]

In recent years, coding and decouing have been claimed to be the

P: scesses for converting one language form to another. But there
has been little effort to locate these processes in the human
learner, or to identify the nature of the internal codes. Computer
simulation of reading ig useful because the similarities in the
human recepticn and perception of orthography and computer input
zllow such study. Computer simulation enables a more detailed
study of the acquisition of reading skills than is possible in
laboratory or classroom studies. In previous research a computer
program was written to convert the word orthographies appearing in
beginning readers co the segmental phonemes which define their

oral representation. The computer program "Simuread" has now been
extended to a thiv4d grade level o° reading proficiency. The seg-
mental phonemes are simuylated DY numerals, which are designated as
phoneme equivalents., #rogram output illustrating the word pr..essing
is included here.

McMullen, David W. ComEufer~Assisted Vocabul:rv Acquisition: A
Terminological Approach, <ctony Brook: S-ate University of New
York, 1973, 4lp. [ED 082 135]

A terminologiral approach, constructed around key words in textual
material, emphasizes vocabulary in the context of nrganized fr. .-:zs
of jeference. This regearch was directed toward stating a



terminological approach in operational terms in opger to develop ang
test procecures for acquiring vocabulary DY €OMputer. Three phases
are described: (1) the construction of @ SOMPUtey j,rog¥am foy
comparing tWO acquisition models, (2) the developpant »f a data
base (course content) through the yse of the a@boye precedures, and
(3) the evaluation of the approach and acquisitioy pode’ @ in 2o
experimental Study. A blocked-presentation model .5 compared with
spaced presentation, the former supported bY Congepy formation
studies and the latter by studies in school learn;,,, Results
favoring spaced presentation are djgcussed in terpg of information
enccding, and performance gains are described alo. yith suggestiong
for improving effectiveness.

920. Rakes, Tom; Giannangelo, Duane M. A Survey tO De¢.,pine the
Priority of Reading Skills as Perceived by T€3chers for Use in a
Computor-Based Program of Prescriptive Reading Acgjyjties. Abbre-
viated Final Report. Paper presented at the Anny,7 Meeting of the
Collaoge Reading Agsociation, Silver Sprin8S: Md. | Nov- 1-3, 1973,
21p. [ED 085 661]

Thi; surveY attempts to: £1) identify SPaCific reading Skills

whizh ser . to ~de pupil progregs in reading, (,y provide teacher
input as tu W raling skills they feel 3I® moge often responsible
for poor read: | -formance, (3) provide 3 l:;alized sequence of

vezding skiile o, ,n which they feel cerrective acpj,jries may be
basel, and (4, rrovide loczl data from which acCtuay development and
imp:ementation of compurer managed prescriPtive ag ;yities for the
Memphis City Schools miy »€ developed. ImPlémentgjon Of the
sur-ey included the participation of 1,772 elemen , ., classroom
teachers €Qva%ly ranrcszenting each of four adminjg  ative areas of
the Memphis ity fchools. Two forme -f 20 OPinion,ire were
edwinistered %o Jstermine the readinag skills most g .equently

bs. ed as thre~ yihlch children have 1ifficulty j. pning. A
descriptive @valyciz of the data included those ¢xy715 observed by
the greaiesc Perccatage of responderts. The five p.jor reading
skill areas Cousidered by #rimary teacher® WPTEe yg,.q recognition,
ord analysls, scaprehension, oral r-adings 2id wpyqy skills. The
*ive major reicing sgkill areas congiaqer<d vY t€act,rg in grades
four through six were wo:d recognitior. #%7d #9alygyg, COMPrehension,
sral reading. and stnde ghillr,

fizdneso. . Parbara A.; Xra.ocheil, pante’ We Ihe pgison Responsive
T T FCT ~ eing +

Eqviropment !:arning Syst &, or the .1:inE T¥Pewyjrer Develcped by
Th~r.as A. Edison - aboratory, h Subsidiary “f Mefrg—adison Com:-av.
_.,_,_____:_—-———‘-r""“‘—;\ . T ot ‘—"." R~_, - “ T T
Palg Aito, Calif,, Aumerican Instirgtes 7 ,“Searcr i@ “he
Behavioral Science~, 1977, 34p. [FD 059 606]

(Al
L
'

The "Talki. .Ypeiriter" is a computerized €leCiry  ypewriter with
visual a' ¢ 2t a0 capabiliti2s. Tt was designed ¢y .reaté n envi-
rouent wher” agrning to read would be @ SUCCessf,;, eniovable
experience /0T t'.a studert by allowing hi% tO €Xplgre, tv discover
relationships. tu progress 2t his own speed, and ¢, recelve feed-
back, This report cescribes the "Talking TVPeWrite,! and discusse.
its charac -risticg: the rationale pehind its de”‘lopment: the
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Promise. 1967, 36p. “[ED

hardware, software, lessoﬂs, ;“d orhe” marcrizls to pe used with it;
and procaderes fOT fgg u9eéhe e .nel, sourcteg and evoluticns
of ideas, and funding fot e prph°j£ e briefly gygcussed in =
section on origins, 4.4 chalkgeedu' U§ed in devejgping the hard-
ware and software Of the e andl"“ T, ~riter" are described.
Information about f°rmatiq ang ¢ - .z .ve evaluatjg,g is provided,
and the extent of diffusiogoutd - _tion of this jpqvation is also
described. Speculationg 2 cry, thy future of the pryquct are
offered, and 2 list ¢ thides “l3) gecisions made g,ring the develop-
1

ment of the product ¢ gc Dg peport.

ow'
Smith, Nila Banton. TOmorgll gzkeadin Instructi°n__paradox and
9

The paradoxes and Prqpjise? zfetomorrow's reacing ingeruction are
projected and analyzed. Cummun. d future developpents in the
areas of transportation, ciightlQation’ chemistry, psychology, and
medicine are discUSgyy int cha, OFf the impact these jpnovations
will make on svciety Thé par“ges jn education in gepera’, and in
the teaching of ready g i dis ley1ars Which might pegult from
these new developleng arel orQuSSed as they might gfect school
architecture, insFr“Qtioﬂgfferga1iz3ti°n’ new methgyg and materials,
and teaching reading ., dized & e groups. Lasy the impact of
the trend toward nationali ssi facrualized, computerjzed instruc-
tion is explored in a diﬁcu teon of the pros and Cons of naticnal
testing, the effects ¢ ¢h of Qbqological revo.utis, on reading
instruction, the influeﬂc ; in 1 pusiness on educa;gon, and the
role of the readiag teache 8 pachine-oriented gocjety: Refer-
ences are given.
Suppes, Patrick: 223232922%§§§§5§d jnstruction at geagnford.
Psychology and EdUCagson o ~§E;E?S;Ej—ﬁzisz?"gEZH?gfd
University, Instit_ute fof Qmatical Studies in g,.jal Science,
1971, 46p. [ED 050 59g]

ceted
Programs fov comPUteh_35615;:£ lQStruction (CAI) which were
developed at sranforg Univ;70'ty £rom 1963-70 are gggcrtibed, and
prospects for CAU in e hmeti aye considered briefyy. Th2 pro-
grams include v02§ iy a7 t andQ‘ jogics and readin, for elemeatary
grades and in basic Russi?f o hemedial algebra fo,. rollege stu-
dents,  Of these, the 108”1, o Se 15 MOSE fully degcribed here.
Advances in CAI 1D th, co? t;e Reage will depend opn research on the
dialogue and inteTacg yn echoih corputer ari studepne, as well as
on building an adequate pﬁz of Qgical model of the g¢ident. Ly
1980, about fifteen p ..ce da-students in the Uniteq States on
all grade levels Wily pe #° elly contact with a coppyter for some
aspect of theif insthuctiozﬁe TgeQially in elemeutyy, reading and
mathematics., Starting ip ;1 7701s and expanding ¢pereafter,
computer terminals ip powe ainll provide education g,y adults in
basic skills, vocatignnl 122 1Hg‘ and advanced coypges-
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924, Cohen, Dorothy H. zanguage Arts Materials ip Early Childhoazd.
Address at Combined Meeting of N.Y.C. Early childhood Counc¢il and
the MetrOPolitan Association for Childhood Education, Teachars
Coljeges Columbia University, April 6, 1968, 16p. [ED 039 951]

while the increased availability of specific materials designed for
Anguage arts curriculums offers teachers copvenience, it is impor-
tant to Continue to evaluate macerials according to their usefulness
8s tocls to aid the teaching-learning Process. Language arts
Maperials can be classified according to function: (1) those that
®ngourag® imitating the English language, (2) those that associate
Symbols ¥ith meaning, (3) those that aid in the recognition of
Sympols 20d symbol systems, (4) those that gypport the use of
Symp-1s £Or communication, (5) those that ajd the development of
PhygioloBlczl function, (6) those designed strictly for reading,
ang (7) those that can be called literature, New rationales should
be ,sed in the seiection of children's literature, rationales that
W14 wellh heavily the possibility for children to enjoy and
ldeptify With the story, Approaches to language arts curriculum
ang paterials must consider the way all children learn language,
ang the Pattern of anticipatory behavicr and the relation of
antgcedent practice to later goals. 71& younger the child, the
Mope lanBUage must play a supportive ©0lz to sensory learning.

925, Cryreria for Teaching Materials in Reading and Literature. Urbana,
I17. Mational Councii of Teachers of Fualign. 970, 4p. [ED 061
222. A1S0 available from Natimnal Council] i T .ners of English,
Attp,.: Task Force on Racism and Bias in tre 1.z2ching ~f English
(up to 25 copiles, free)]

5 statement offjcially adopted by the P - GF 1 rectors of NCTE
1s ,resented. The --sivtén 1s taken than tie amount and =ffects of
Tacism and bia; in izl 8 and Language Arts educational materialg
Cannot pe ignored- selzille sy, educationa] materials now suffer
from the following « v+ - ui e’  lencies: (1) inadequate representa-
tion of 1iterary Lrke vy hewhars of NOon-white minorities in genera:
?cholozies, (2) repreacaation of mincrity groups which is demeaniny,
Ingepsitive, cr unflatteving to .he culcure, (3) inclusion of only
Pop,,1ar 20d proven works bv z limited number of "acceptable" writers,
4) yiased commentaries which gloss over or flat.y ignore the
OPprrssion suffered by non-white minority persons, and (5) other
Compentafies in anthologies whicsk depict ins~curately the irfluence
of on-white minority per:ums orn lirerary, cyltural, and his.orical
developments in America, 1% is recommended that: (1) literature
Atpologles commit themselves to fair and bajlanced inclusion of th-
"y of NON-white minority group members; (.) illustrations and
photogrnphs present as accurate and balanced a picture of non-white

v Minoriti#S and their <:vironments as is possihle in the total
"Optext 0° the educational materials; (3) dialect be appropriate to
thy gsettiNy and characters: and (4) literary criivicism draw as
heavily as ypossible from the critice’ writerg of non-white mirorities.
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926. Durkin, Dolores. Phopics, LiNBUisticg, and Readiny  New York:
Teachers College Pregg, Columbia Unjyersit¥s 1972, 700p. [ED 068
894. Document not aysjlable from Eprg, Available grom Teachers
College Press ($2.75 paper)]

This volume, a revigion of "FPhonics gpgq the Teaching of Reading,"
is designed to offer practical help ¢, teachers, egpecially in the
area of phonics. Attention is given to the influence that linguis-
tics has had on readjng over the lage decade and tgo those features
of linguistics that pave affected phopics methOdology and instruc-
tional materials. Ty chapt&rs of the bo ¢ 8re deygted to new
instructional procedyres and Practiceg in phonics, (4th specific
suggestions for instyryction.

927. Glaus, Marlene. Fropm ThoughtS to Words. Urbana, 177.: National
Council of Teachers of English, 1965, 142p- [ED 030 666. HC not
available from EDRS, available from yationdl Councii of Teachers
of English (Stock No, 30406, HC $2.95 nonmember, 5 ¢s member) ]

The activities presepted in this boox, decigned to help children
translate their thoughts into SPoken apnd written yo,r4g, can supple-
ment an elementary teascher's own language arts lesggyps. Objectives
for each activity are jisteds With tpe general focug of the many
oral activities being to develop a rjcp verbal backgeound for
future written work, The book is organized into three parts:
"Self-Expression,” “yord Fun, and "Meet the Authorg " The first
part includes sixteep activities inyojying listening’ talking, and
writing skills to help ~hildren interpret their fee1ings about

life and the changeg {n the WOrld arg,nd the® references are made
o well-known children's books and ppems. 7The fourteen activities
;) part twe emphasize the '‘mPOrtance of 1arzidBe in opversation,
eacourage students t, increase their vocabularies, ..» help them to
develop an awareness of unusudl and gegcriptive worgg, Part three
(eleven lessons) intrgduces childie. p, gome Well-y,,um authors
through discussing the origins 0! ={:prieS, various ,,ersions of the
same story, and necdotes about iitnopg, AUthors gijccussed are
Felix Salten, Dr. Seygs, Hans Chr® :tj,, ander=en, gquard Lear, the
Brothers Grimm, M. Sagek, Margare. yjg. Brownl, Beatpiy Potter,

Joan Walsh Auglund, spd Doris Vau Liey Foster:

928. Goldstein, Miriam B, frhe Teaching of pangua8¢ in oy Schools: A
Macmillan Guidebook g,y Parent®. Ney york:® The 2 pi11an Company
for the Wational Coupeil of Te€4Chers o5 Englis:. Uprngpa, Tllinois
1966, 192p. [ED 024 gg9. Document po¢ avail?ble ;pon EDRS.
Available from Natiops] Council of Teschers ©f Fngljgqn {Stock No.
27802, $1.95 nonmember, $1.65 member) ]

This book describes for parents the effects that recent develcpments
in language study haye had on the Eng]l ish Cur"iculum. The discuszicn
covers: (1) literacy (languasge development -1 sma]y] children,
spelling, reading, writing, and bilingualism): {2) grammdr (structural
linguistics, transfappmstional 8fammar and the new p.yebooks); (3)
usage (dictionaries, 1exicography, linguistic gEOgraphy. and the

00




929.

930.

931.

history of language); and (4) courses of study in English, including
examples from selected schools.

Lambert, Dorothv. Paperback Grammar for Handbook Haters. The
Teachers Guide to Media and Methods 3 (1967), 12-15. [ED 026 355]

Students will respond better to grammar instruction if the tradi-
tional heavy handbooks are replaced with lightweight paperbacks,
each full of practical suggestions and clear examples. Several
inexpensive paperbacks are available for instruction in grammar and
usage, spelling, vocabulary, reading comprehension, and writing.
Unlike the conventional handbooks, the paperbacks exhibit a lively,
direct, conversaticnal style which is appealing to students. Also,
many of them provide answers to exercises and thus allow for both
individual and small-group instruction. (A hibliographw :f paper-
backs costing under a dollar is appended, and five paperbacks for
use at the high school level are singled out for discussion.)

Language Arts for Todav's Children. NCTE Curriculum Series, Volume
TIwo. Aprleton-Century-Crofts, Inc., New York, 1954, 431p. [ED 023
670. Docur.:nt not available from ENRS, 4wailable from Appleton-
Century-Crofts]

This volume on elementary language programs, prepared by the NCTE
Commission on the English curriculum, is divided into four related
parts. Part One discusses the sources of any effective language
program--an understandinz of the child's need for language, a
knowledge of child divelopment, and .n awareness of the continuity
essential to growth in language. Part Two treats the main areas of
the language program--listening, speaking, reading, and writing—-
and sets up desirable goals for each. Part Three deals with the
functional relationships among these areas and between the areas
and classroom experience. Programs in oral and written communica-
tion are described for three age groups from kindergarten to junior
high. Part .our presents the basic consideraiions for establishing
and evaluating a sound language arts mrogram, and sets forth ideas
on the elation of the language program to the general curriculum,
and nn the cooperation between home and school in promoting language
growth.

Olsen, H.C. Linguistic Principles and the Selection of Materials.
Paper presented at International Reading Association Conference,
Boston, April 24-27, 1968, 1lp. [ED 022 649]

The yse of iinguistic principles in szlecting reading materials is
relatively recent. Several years apgo at Wayne State University,

over 200 principles were i“entified as possible criteria for the
selection of materials. Aiout fifty of these were linguistic
principles, some of whi-t' - »nflicr~d with the »thers. Descriptive:
linguistics seems, at presec:t, to bear the greatest relevancy to

the teaching of reading, .chough this may change as transformational
grammar develops. Five . mples of descriptive linguistic criteria
follow: (1) What provision is made for controlling grapheme-phorcme
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corresPOnde, .7 (2) what ocus 1s there ; .pe materiay gords
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. . . . irst
Two essential concepts are developed in this paper: (1) the fshoul
year of language instruction iS @ P®Tigg in which the gt den reag
~N

gain basic command of the targetﬂlan%uage verbally and developuld
ing skills as well, and (2) the COFforg jevel” in readjng sh°
be retained as the stundent progf®SSes. gppe latter, the authore
suggests, assures thaft the student.will not simply decipper ¢ 1s
text, Care is urged in the selection ¢ jpstructional g rerd? "

. U
935, Werner, Nancv E.; Norris, Mildreiggé Enriching Reading prot b Use

of Media--Intermediate Grades. lgp. [ED 020 092)

truc~
ns

! cebts
arly

ilabilitV

Some directives for the developMeNt ang use of audiovigy,,]
tion as a means of building 1an8Y28¢ ar¢g experiences ang co?
are presented. The aids which 8PP€3l t, ;11 sen' s, Parpict
sight and sound, are defined in t®¥MS of gheir value ang zva t
The necessary pupil training routif®s a., discussed in relaci°?0n°
the initiation of an intepsive P¥O8TYam ¢ gudiovisual ipgrruf ; )
Planned experiences in ligtening: ObServing, and speakip, wi
emPhases on reading skillg, are M0ted 5 jmportant factepg 17
developing a language arts progf3™: The experienced claggro
teacher is considered the basic iN8T®djgnr in successfu] pud
instruction and an integra] part Of the gptire curriculy,, 4 in
bibliography of materials znd bookS is included. This project
Cedar Rapids, Towa, was supported tPFoygp Title ITT ESE,

om |

936. Biemiller, Andrew. Data Gatherif iR tpe First Grade Project’
Project Literacy. 1966, 49p, [ED 01175877

Methods to be used for eval,atin8 2 fey girst—grade Curpjcult® ed
reading and writing were preseﬂted‘ The curriculum was ggve P
as Part of "Project Literacy,' 2 C9™Prepgpsive research prog
areas of education relevant to the atqujgition of literacy sk
Interrelated topics of the curriculum included reading (y,0kS? .
magazines, and general written M3teTlaly pasic sentence cons ing
tion, coding games, audioyisual dlsCrimination, alphabet 1ear" ig,
correspondencer, and handwriting- Forms and schedules g e des tned
for use in reporting the ohservatlOlS apg assessments thye Werean:
be made to gather fata relevant £O tWwo problems——the rel eyant |
effectiveness o7 he various curriculyy topics for 1earning t
read, and the effectiveness of tP® Partj.ylar procedureg ,nd
rials employed for teaching the €Y Tlcuy,, topics. The yypse
tion" forms were described undel three broad categories: thoseter
conCerned with attention, those €°MC®rpgq with teacher-cpi1d inl -
action and child performance, and those .gncerned with 4 enefas
cesCription of the classroom actiVitieg — The "agsessmeny fofmgqv
were designed for evaluation of classroom worksheets, brief class
room checks on individuals, testifé OFf g ., ups, and testipy of
indivijuals.
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Brierley, Miriam, A Report on Elementary School Curriculum, Reading,
Project PRIMES (Propress Research in Meeting Elementary Standard),
1972-73. Columbuyg, phio: Columbus Public Schools, Ohio Department
of Evaluation, Research, and Planning, 1973, 15p. [ED 090 507]

One purpose of thig project was to develop positive attitudes and
knowledge of evaluation philosophy and techniques at the local
building level. A get of procedures and instruments was devised
through the effortg of the project staff to train participants to
plan and carry out activities appropriate for assessing the partic-
ular educational peeds in their school., Evaluation activities were
implemented by a byjlding committee formed in each elementary school
in conjunction with project staff. A reading assessment instrument
was provided as a pagis for the committee to plan the evaluation.
The six sections coptained in the instrument were desiguned to aid
the collection of jpformation concerning student performarnce,
teacher and adminjgtrator strengths and weaknesses, adequacy of
instruction materiais, and parental influences in the reading pro-
gram, The results of the first year procedure indicated that the
section of the reading instrument concerning teacher stvangths and
weaknesses WaS Usefy! to administraticns in planning for staff
development Programs., Alsoc. in schools where comprehensive evalua-
tions based on the guggestinns from the student strength and weakness
section were planned, a great amount of time and thinking were
required to collect data relevant to their question.

Brown, Judith; and others. Developing the Mature Reader. Proceedings
of the Annu"l Fall conference of the Portland, Oregon Council of the
Internations’ Reading Assvciation, Portland, October 8, 1966, 116p.
[ED 011 501]

These proceedings jpclude two addresses by Morton Botel, and twenty-
seven discusSsion geggions centered around the theme, '"Developing

the Mature Reader." Botel's addresses focus on the definition of

a mature reader, rw. role of the teacher in developing reading
maturity, and the pecessity of teacher knowledge of linguistics in
teaching reading. pjscussion sessions are organized for five
general areas: (1) preschool and primary--initial teaching alpha-
bet, makin: reading fun, language-experience approach, table toys
in preschocl, the pey Edmonds reac 'ug approach, kindergarten and
readiness, €COnomic ynderstandings for children, and perceptual-
motor development and readiness; (2) interme?”  *~--creative reading,
nongraded language arts program, using the . «i “ibrary, and the
disadvantaged child, (3) high school and adui - active reading,
the lay teacher of reading, faster rcading, and reading and the War
on Poverty; (4) corrective and remediai techniques--development of
language skills, psychological tests, Frostig's visual development
progiam, the role of the diagnostician and ciassroom consultant,
draw-a-person techniques, practices and trends in remedial education,
and the Gillingham method; and (5) research and field studies--
remedial classes ip junior high, school readiness, Each One Teach
One, and the Job Corps. Reference lists are included.
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. Ro
Brun%ﬂg’strgib g ?immeF, John W. The Ex erimental Develo ment of
Readilla— = alyies in Childpen. Paper Presep.g at the Annua7
Meetin% 19 he smerican Edycirion Research pq . iation, Chicago,

April - > 19y4, 23p. [gp 090 5061

In an 12§e:§igati°n of the ”shaping" functiOn of postq“eStiOns in
prose arty R ev methOdological approach, fifth’grade childgpen
read £° actext cards, each onsisting of fouy attributive s re-
ments- h.Qard was followed by an exPeriantal question, which
g cested Infgo.rorion related g gpecifiC conteprg or
eECion‘ hand@mly tested recall. In Subsequent test trials,
1“& 725 randon_ Learning Curveg develUPed for aj;
ce dyt groups, and gyme-type item Pergormance Was disrupted
for tvrr to rln random unstioning, The Single concept group was
superi® w'thQ rand01 on ghared items and Chowed marked 1atency

s . .
jncred ;odoith ¢he ONSet of andom questionin, ImpliCﬁtlonS of
the mé tor fogical paradigy ,nd appropridtenggy of the Shapin8"
descriP Or _ych learning yere considered,

eCti .
. The EffcialVQans of Emphagi,ing Reading Skij;, through Indiziggé;;
so : Experiences. Little Rock;—gentral Arkang.g

ized S9N i ng EXBeTences
“on sin ces -
Educat?” CenegT 1972, 155 [Ep 082 131]

The problzz og ¢his study Wag tO provide for the jndividual
differeﬂan iy 4 heterogeney,s group of Stude,,s where the re,qing
level$ Aged £pom 2.4 to 8.1 as measured by the Iowa Test of ﬁagic
> of 26 Sixth_graders were thq gypjects for the
projGCt' inotnQ g the behayj,ral objectives for the sixth grage
Studentsnst the experimantal class for Socia_}; Studies included,
3 Jemo Tagy ceading Comprehension skillg at a level of Per%cr”
Gateg.,, On the basig ,¢ vocabulary deyqjopment 85 Teagyred
e "My ginitie Reaging Test, (2) demg,gtrate 2 lever ¢
o ocabulary skills in reading that is Significantly
above tt o Eev.ous relatiye standing as Teasyped by the Gateg_
MacGiﬂi ead‘ng Test, apq (3) demonstrate , jevel of achigyement
on skills whi . shows a greate, gain between p,.o_
sacCing Mg thal Ehat of o control group . measured by ghe
Gate?’ dia tie Readlng Tegr, The subjects ... instructed ys¢h
Cest materials for gpe hour each day and grouped Perigg;cally
® 1ts SYoypss achievepent groups, 2nd g 4y skill groupg
The resy 1“dicated that the sicudents’ skills in reading imp;oveﬁ’
picay o8 fof using qqyjpment and learp; . aids was devejoped:
Te,dind skillg improved.

QEnd othzrs- Docroral Studiﬁs in Readin .1919 through
19607y 3%, wo- 2 Bloomington: S¢hool gg pducation. Ingjana
dniversT 85 90P- [ED q;1 486. AlSO ay, :jzble from Indj,ca

Univer Ookséore’ Bloomington (31.25)]

C..
0 -3
Fay, L€001.

. ra
A bibllzgofphy of do?toral dissertations fropg 1919 through 19gg in
the areggifirQQdiﬂg 1S Teporred in monograph ¢, .n, Over 700 gpydies
la eq undet 34 Subject categories, a.q , summary Stagement

;1 Categuh.. An author ingy, j¢ provided,

—

£

+



9432,

943,

944,

Fay, Le°

C'; S rd G-
S, Edwa
umulahmme Edition’"196

X C I\
tlons-ERIC Cle dve a

sity,

jve
ive e
A cumﬂlaters" dition, contd

"Newsiet N

resent€®’ rpn €
of ERIC Cf;eR‘
compris® thER
with whi€ repey
hard cOPy bil;n
the aval ion B
#Infornati’ e
acquisitlzd.
unpublds” " gq
directio?
ame
Fleming: J p:
MaterialZ’, Con
Associat? R

. 15 ab\
The child 4 "y to perS

was ass®” rtg
MassachY nort

3
were 32 42

. an¢ . ~Q ion
gories 2 .1t Ty rehens iof

N

of reada
Analysi$
1ittle €97 g ¢
material 5 0 J
mean scof?ﬂdi
analysis s
level ©

n
ty
comprQ

christy

Mass.:

te
This studz th:t
re
procedtt” . 1
process (Ogarvg
people = 4 -
fieldn2st®

W{gp 2 mean

’i§ of the ma
8d,

Sxypghouse ©

¥ ¢he first

ain topic?

!
' 1
'Research iioﬂ

lc informat

WO £
Qyct1ons o

¥y of microf "o

{gf Number
siggificant
ngormation 9
sypmitting ©

inin
yearv
d

ork, the 124

’

]
Y  Childre%

3 presentew Yor he

4 5cratifie
Rpgded rea

spearman

RIY
qus

the easy~c

tyq that chei
gion and

Q
hQﬂ

Upiversitys

¥q the arr

gt mutuall

nping rea

A ratory %
ngubjects'

so that

eive

in8 Se
d test .cht

h . Ri hafds’ T

Gibson, 7 1 po Mg M-3 RICHT 41 a- -
. oisud=—8vy ind Matgiedly Begin Rexs 7s.
Audiovi Hafvardlqes an 1965’ foL T2 003 392?,’

ang®Meny
y gEnQ
ding:

e
ages wer? ?ade

TS
q
he Wh01Q0ﬂtudy has beey, Dsearch for

uation

1£Y3L1q
nave

tefialsgeﬂ

e 8%

nfob

ﬁESE;QZ- 24p.
iy, 1967 lyp 012 6921

"InformatiOn

w3blicati°ﬂs of

; ypiefs” and -

PR 7C/CRIER

OCed
oc
e

ery
q
Ty

5 Pe
at

iven,
i .
Y, prion of g fie
& erican
1y FebruarY’ > Gp' [

Ultgoof veading m
o . s figth—gradcrs ia
gerved azigﬁb‘ﬁcts' Mater”"
jons in 2 t {prerest cal
n Te various 1
ank Q ¢ . n
d nbrelatlon a
% ooty " There wa%
orasiQ ¢ and hafd
C es b:cei\,ed hlg
bnm ¢he corfe&
Aty ,ship bet¥”
shlip
o lon

. s tefi
fandthe dlff;c at® o

COQ

ension $
X Evider
Way ¢’ ositive

ev P .
&l Q; materla

cé f
re]

A

Develo_ment
nill

99pP -

V]
r te 2

N the
0

e ions

Q 5grvat
hig peen desig"
b“UP at the Of

r a "X ¢ years.

enting 2 these for
ns s g d
ioschl“ ? qumher ¢
ng iD loca . %0y " ystems a7
documens e"hq compared -
device Sen..od in thé
pegy, and ¢ Mgy Y1t 1ve
er® A se-
nniﬂg read help thems

19&
Tneps-

ang ¢he docum
. Observat

A

NP
AS

d 8o
o ch

cCaw

I 11
C/CRIER. . ,jonal Pub=z=
6 {r’ Bloomlﬂgton:acigdiana Undver

hree

als

als

1y

evel .

~

N
]
~

3~\~\

o
L

Qd’

the

s



945.

946.

947.

Harmon, Catherine; Harmon, George. Microfilm in the Classroom:
The Barrington School Project. National Microfilm Association,
Silver Spring, Md., 1971, 56p. [ED 057 264. Also available from
National Microfilm Association, Suite 1101, 8723 Colesville Road,
Silver Spring, Md. 20910 (no prices quoted)]

The purpose of this project was to determine whether children in a
third grade classroom could work together in a learning experience.
Microfilm and microfilm readers were used as materials for the dual
studying technique. Various microfilm companies copied books in
different microforms, including 16mm and 35mm roll film, 16mm in
containers, and microfiche. Both negative and positive images
were produced. To judge the effectiveness of this approach to
individualized instruction, a formal test program was devised.

The tests show a dramatic educational gain for the children in the
project. Evaluation of the materials indicated that they need to
be made more applicable for classroom teaching. Testing methods
were found to be insufficient; better ones need to be developed.

It is recommended that similar studies be conducted. An appendix
presents ITPA and SRA Graphs for two students, as well as tabula-
tions showing their percent gains on twelve tests. Graphs and
tables are also given of class scores on visual association,
composite ITPA, and total reading tests, as well as gains on SRA
composite results.

Hayes, Alfred S.; and others. Inventory of Projects and Activities
in Reading and English. Washington, D.C.: Center for Applied

Linguistics, 1966, 64p. [ED 011 504]

Programs, projeczts, and activities designed to evaluate and to
improve the teaching of reading and English in schools and colleges
are described briefly. The descriptions of programs are arranged
by state and by level of instruction. The names and affiliations
of responsible personnel zre indicated clearly. The inventory
includes information on the following kinds of activities: (1)
action programs to exploit advances in linguistic science and
related fields; (2) projects and activities to explore ways of
handling the special language problems of speakers of nonstandard
varieties of English; (3) school-based comparative experiments;
(4) studies of language arts and English curricula with a view to
modification or revision; (5) projects to prepare new teaching
materials and/or tests; (6) projects to exploit audiovisual aids;
and (7) scholarly research directly related to any of the above.
Projects included were not completed prior to August, 1965.

Hayes, Alfred S.; Orem, Edward. Inventory of Projects and Activi-
ties in Reading and English, Numter 2., Washington, D.C.: Center
for Applied Linguistics, 197 72p, [ED 011 503]

A tctal of 135 projects ir. .. ‘nited States and Great Britain are
described in this issue. S.: types of research and application
activities are included: (1) action programs exploiting advances
in linguistic science and related fields; (2) projects and
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activities exploring ways of handling the special language problems
of speakers of nonstandard varieties of English; (3) school-based
comparative experiments; (4) studies of language arts and English
curriculums designed to promote modification or revisicn; (5)
projects to prepare new teaching materials and tests; and (6)
projects to exploit audiovisual aids. Project descriptions are
organized according to the state or country of initiation and the
level of instruction (elementary, secondary, or adult). A topical
index, an alphabetical listing of researchers, and a TENL (Teaching
English as a Native Language) Directory of information sources in
the United States and Great Britain are included.

Koenke, Karl. The Roles of Pictures and Readability in Comprehen-
sion of the Main Idea of a Paragraph. Paper presented at the Annual

Meeting of the American Educational Research Association, Chicago,
February, 1968, 21p. [ED 073 417]

The purpose of this study was to determine whether statements of
the main idea of a paragraph made by elementary school children
could be enhanced if a content relevant picture accompanied the
paragraph or if simplification of the paragraph was undertaken.
One hundred and ninety-two subjects were selected from among the
third and sixth grade students attending nine public elementary
schools. The subjects were asked to state the main idea of each of
three paragraphs either accompanied or not accompanied by content
relevant pictures. The various reading conditions were paragraphs
alone, paragraphs and pictures with no direction to view the pic-
ture, paragraphs and pictures with minimum direction to view the
picture, and paragraphs and pictures witl maximum direction to view
the picture. The three paragraphs developed for each of the three
main ideas were four sentences long. The results indicated: (1)
the analysis of variance did not reveal significant differences
between responses of boys and girls, irrespective of grade or
among the reading conditions; (2) the addition of a content
relevant picture to a paragraph with or without direction to use
it did not enhance either third or sixth graders' main idea state-
ments; and (3) the simplification of the paragraphs did lead to
higher scale ratings for both third and sixth graders.

Laffey, James L.; and others. Research on Reading from "Research
in Education.” Supplement 1. ERIC/CRIER Reading Review Series,

Bibliography 28. Bloomington: Indiana University, ERIC Clearing-
house on Reading, 317p. [ED 039 391]

Reading-related projects and reports processed by the ERIC Clear-
inghouse on Reading were selected from "Research in Education"

(RIE), January, 1969, through December, 1969, for inclusion in this
abstract bibliography. The total list of 391 document references

is divided into two parts. Documents in Part One were processed

for quick availability and, therefore, appeared in the first few
pages of each issue of RIE prior to the regularly numbered documents.
These cited documents are available from the ERIC Document Reproduc-
tion Service (EDRS). Part Two lists the remaining documents
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processed for the specified issues of RIE. Many of these documents
are available from EDRS. Those which are not available from EDRS
are identified within the entry, and in some cases source informa-
tion is include. Entries are arranged chronologically by RE
number, and each entry contains citation data, index terms, price
information, order number, and a descriptive abstract. An index
by major descriptor terms, an author index, and ordering instruc-
tions for microfiche or hard copies from EDRS are also included.

Landor, R.A. Discourse: The Primary Language. 1971, 22p. [ED
074 475]

This paper argues that the most appropriate books for elementary
education are those that are the best that children can learn to
read. The author suggests that many schools have problems teaching
students to enjoy reading because the teachers too often attempt to
teach from inferior school texts rather than from books that are
worthy of study that is, books which are worth re-reading and which
inspire reflective thought, within a course of study that should be
enjoyable in itself. The author states that too often school text-
books cheapen and sully the students' learning, that only an educa-
tion based on the great books provides th¢ substance of a real
education. Schoolbook culture, it is contended, offers no valid
entry into the real world because it too often excludes the study
of serious works of literary art. A genuine educaf:ion would not
only expose children at an early age to the great hooks but it
would also treat writing as an art rather than as a set of mechanical
skills to be mastered.

Martin, Robert Lee. Interestability of Sixth Grade Basic Readers.
Ed.D. Dissertation, University of Southern California, 1972, 444p.
[ED 065 857. Document not available from EDRS. Available from
University Microfilms (Order No. 72-21, 684)}

The major concern of this study was to investigate the reading
interests of sixth grade pupils. A questionnaire was developed to
d2termine the reading interests of the children. Comparisons were
made between the expressed reading interests of the pupils and the
content of five sixth grade basic readers. Some of the conclusions
were: the interests of sixth-grade children in sixth-grade basic
readers were affected by IQ and race; there was a decrease in
interest in the readers with an increase in reading achievement-
and there was an increase in interest in the readers with a decrease
in socioeconomic status. It was recommended that state boards of
education should exercise more flexibility in allowing local school
districts to select reading textbooks. Reading interests of the
children should be considered when local school districts select
reading textbooks.

Maxwell, Martha J. Results of the Survey of the Literature on
Methods and Materials in Reading. Paper presented at the National

Reading Conference, Tampa, Fla., December 1971, 1Sp. [ED 059 015.
HC not available from EDRS. Available from National Reading
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Conference, Inc., Marquette University, Milwaukee]

This conference report summarizes the review of research on reading
methods and materials done for Project Three of the Targeted
Research and Development Program on Reading. Critical evaluation
of 948 research studies was made using the Gephart model. Of these,
244 studies were judged acceptable. It was concluded that most
teachers combined and adapted many methods and much equipment to
their particular needs. The existence of so many methods and
materials for teaching beginning reading, based on the assumption
that if beginning reading instruction is successful all subsequent
instruction will also be successful, led investigators to conclude
that a change of focus is needed, and that more studies need to be
done on the effectiveness of specific methods with various groups
of older students. It was also concluded: (1) that the rush to
produce and acquire new materials should be replaced by more care-
ful field tests of new materials before sale and meore insistence on
effectiveness before purchase; (2) that research on effectiveness
of materials and methods should include adequate data on population
studied, materials and methods used, and other information which
can benefit teachers; and (3) that the present state of research
leaves teachers with no evidence around which to design effective
instructional methods. References are included.

953. Murray, James R. An Experimencal Design for Summative Evaluation
of Proprietary Reading Materials. Paper presented at the meeting
of the American Educational Research Association, New York,
February 4-7, 1971, 57p. [ED 049 008]

A summative evaluation design was developed as a framework for
evaluating instructional materials in remedial reading. The
paradigm includes the selection of (1) relevant variables for

study and (2) the method of study. Two types of reading materials
used in Chicago schools were studied--Cracking the Code (CTC) and
the Mott Semi-Programmed Series in Language Skills (MLS). Random
procedures were used to select the 36 classrooms studied (two
classrooms at each of the fifth, sixth, and seventh grade levels
from schools in each of six school districts vepresenting high,
middle, and low socioeconomic levels). Teachers in these classrooms
were randomly assigned to one of the programs for one month and

were asked to use the programs as supplements to regular instruction.
Pretesting and posttesting results were compared. Among the
conclusions were (1) that program effects are multiple, (2) that
differences hased on socioeconomic levels vary at different grade
levels, aud (3) that no simple decision< 1~ possible regarding
which of the programs is superior. Tabl.us «f analysis of variance
results and references are included.

954, Portfolio of Information on Reading Available from ERIC/CRIER, ERIC,
and TRA. Bloomington: Indiana University, ERIC Clearinghouse on
Reading, 1968, 25p. [ED 022 070]
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This booklet was designed to provide ease access to reading
information generated by the Educational Resources Information
Center (ERIC), the Clearinghouse on Retrieval of Information and
Yvaluation on Reading (ERIC/CRIER), and the International Reading
Association (IRA). The purposes, organization, services, and
products of ERIC, ERIC/CRIER, and IRA are given. Descriptive
literature, price information, availability data, ordering proce-
dures, and order forms for described materials are also included.
The names and addresses of the nineteen clearinghouses in the ERIC
system are listed.

Purves, Alan C.; Beach, Richard. Literature and the Reader:
Research in Response to Literature, Reading Interests, and the
Teaching of Literature. National Council of Teachers of English,
Urbana, I11., 1972, 215p. [ED 068 973. Also -:vailable from
National Council of Teachers of English (Stock No. 36918, $3.90
nonmember, $3.50 member) ]

A review of research in the three areas of response to literature,
reading interests, and the teaching of literature is presented.
Each category of study is discussed in a separate chapter, with a
bibliography included at the end of the chapter. In evaluating
each study, the authors focus on the question with which it deals
and its conceptual design, more than on the statistical treatment
used. The authors divide their comments and questions into ten
areas, and state that all areas point to the complexity of the
process of reading literature and the need to show the interworkings
of the process. They also conclude that the processes of reading
and literary response involve complex relationships among the
reader, the literary work, and the situation of reading. Abstracts
of some of the most significant studies dealing with the nature of
the literary response and related to the teaching of literature are
included in an appendix.

Simon, Louis. Segmented Print as an Aid to the Identification of
Polvsyllabic Words. 1972, 25p. [ED 080 969]

This study compared accuracy of word identification in oral reading
of materials in which polysyllabic words were spatially divided with
performance on undivided materials of comparable difficulty.
Retarded readers in junior high schools were tested with two forms
of the Gilmore Oral Reading Test. The experimental form presented
polysyllables divided into groupings containing positional and
marker grapheme clues to pronunciation. The control version was
left unsegmented. Subjects performed significantly better with
experimental forms than with control versions. However, treatment
effect was differentiated according to reading grade level. The
4.0-4.9 reading grade group showed a non-significant difference
with segmented print, while those in the 5.0-5.9 and 6.0-6.9 groups
registered experimental differences equivalent to six and nine
months respectively. These results suggest that segmented print
may well serve as an interim treatment for identifiable groups of
retarded readers.
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957. Stanchfield, Jo M. The Use of Original Instructional Materials as
a Stimulus for Improved Reading. Paper presented at the National
Reading Conference, St. Petersburg, December 1-3, 1966, 8p.

{ED 013 731]

A variety of reading matarials and methods were developed to
determine their effect on the reading achievement of first graders.
Materials developed included reading readiness manuals, primer
texts and manuals, and listening tapes. The first-grade pupils in
ten Los Angeles schools served as subjects. Thev were matched with
a control group on intelligence, home background, and ethnic origin.
A divided-day structure was used to teach reading. The Harsch and
Soeberg Survey Test of Primary Reading Development was used as a
posttest. The data were analyzed by a three-way analysis of covar-
iance. The main effects were sex, treatment group, and ethnic
origin. Girls scored higher than boys. The experimental group
scored higher than the control group. Negro and Caucasian students
scored higher than the Mexican-American group. The latter was more
homogeneous as reflected in the small standard deviation. Further
results and tables are included.

958. Summers, Edward G.; and others. Research and Non-Research Sources
in Secondary Reading. Paper presented at the Annual Meeting of the
International Reading Association, Atlantic City, N.J., April 19-23,
1971, 82p. [ED 052 902]

A total of 42 selected publications, dating from 1948 to 1970, are
collated and organized under 15 broad categories in this guide -to
useful materials related to secondary reading. The materials
include texts, books, yearbooks, monographs, bibliographies, and a
comprehensive research index. The fifteen categories are (1) the
nature of reading development, (2) the need for secondary reading
programs, (3) developmental and sequential reading, (4) trends and
practices in organization of secondary reading, (5) reading programs—-
kindergarten through college, (6) educational personnel and reading,
(7) parents and reading improvement, (8) reading skills and how to
teach them, (9) reading in content areas, (10) reading interests—-
personal development through reading, (11) materials--mass media—-
mechanical devices in reading, (12) measurement and evaluation in
reading, (13) diagnosis and remediation of reading difficulties,
(14) research in reading, and (15) reading reference materials. TFor
each category, subheadings, chapters, and page numbers of relevant
materials are listed.

959. Sweigart, Elizabeth Cooling. Reading Comprehension Emphasis in
Pupil Materials During the 1930's and the 1960's. M.Ed. Thesis,
Rutgers University, The State University of New Jersey, 1972, 109p.
{ED 063 602]

Through an analysis of children's reading materials published in
the 1930's and 1960's, an attempt was made to show the difference
in the amount of responses requiring literal comprehension (i.e.,
direct or paraphrased answers from the reading materials) and
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critical comprehension (i.e., use of interpretive and critical
reading skills). Examined were materials published by the same
companies--five basic readers, seven workbooks, and two sets of
"My Weekly Reader.' Findings showed that critical response gains
in the newer materials varied from 10-60 percent, with the average
gain of 32 in critical questions for all the materials. In spite
of this increase, the average number of literal questions and
responses remained the same ir the 1960's as in the 1930's. Also
noted was that in all materials except one, the actual number of
vocabulary responses increased greatly. This analvsis of materials
appears to reflect the more recent emphasis on critical comprehen-
sion; nevertheless, literal comprehension questions still account
for approximately 50 percent of the total number of comprehension
questions surveyed. (Appended are a reference list and tables
indicating percentages of literal and critical responses.)

Tatham, Susan Mas?and. Reading Comprehension of Materials Written
with Select Oral Language Patterns: A Study at Grades 2 and 4.
Madison: Research and Development Center for Cognitive Learning,
Wisconsin University, 1969, 142p. [ED 036 405]

To determine whether or not students in grades 2 and 4 comprehended
materials written with patterns that appear frequently in their
speech better than materials written with patterns that appear
infrequently, two reading comprehension tests were devised by the
investigator. Subjects were all in second and fourth grade class-
rooms from two similar schools: 163 grade-2 students (81 girls,

82 boys) and 137 grade-4 students (6Y girls, 68 boys). Test A
used frequently occurring patterns from the oral language of

second and fourth graders, and test B used infrequently occurring
patterns in the oral language of students from the -ame grades.
Patterns were selected from Strickland's study (1962). Chi square
and T-tests were used to analyze the data. Results indicated: (1)
significantly more grade-2 and grade-4 students obtained higher
scores on test A than on test B. (p .001); (2) grade-4 students
performed significantly better than grade-2 students on both tests
(p .01); and (3) in general, there were no significant sex differ-
ences on either test within or across grades. Tables, charts, and
a bibliography are included.

Telfer, Hedy R. Using Typewriters as a Toocl to Teach Beginning
Reading to Primary Children, to Improve Instruction of Primary

Teacher Trainees. Stevens Point: Wisconsin State University's
Consortium of Research Development, 1969, 31p. [ED 053 903]

The use of electric tvpewriters for beginning reading instruction
was investigated. Thirty-six freshmen and sophomore education
majors worked for ten weeks with nine pairs of one-level (first-
grade) children from the Wisconsin University Laboratory School on
SRA materials, Dolch phrases, and creative writing. Half used
typewriters and the rest, pencils in front of a television camera.
Pretests and posttests were given, including the Gates-MacGinitie
Primary Reading Test A, Dolch 220-Word Basic Reading List, and the
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SRA Reading Series tests. Posttests included the number of words
written; Stanford Achievement Test, Form X, Primary Battery; and
Hildreth Letter per Minute Test. The typing group showed more
growth in the Gates-MacGinitie and the Dolch tests, but there were
no significant differences in reading ability of the two groups at
the end of the ten weeks. It was concluded that (1) the use of the
typewriters did not increase experience and speed or reduce learning
and (2) the children enjoyed the machines and the attention of a
college student., It was recommended that future studies might
investigate whether a difference does exist if all the students

are boys or have perceptual motor or handwriting difficulties.
Tables and a bibliography are included.
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051 174 (733)

Vermilion Parish fchool
Board, Abbeville, la.
079 711 (775)

Virginia Beach City Public
Schools, Virginia
049 862 (732)

West Lafayette Community
School Corp., Indiana
044 402 (737)

Wilmington Public Schools,

Massachusetts
090 530 (790)




V. DESCRIPTOR INDEX

Academic Achievement Annotated Bibliographies Basic Reading
040 865 (862) 011 904 (822) 020 856 (753)
012 693 (826) 021 688 (774)
Academic Performance 015 091 (841) 044 836 (882)
003 150 (859) 017 426 (808) 053 897 (779)
032 792 (865) 017 506 (821) 065 857 (951)
070 083 (769) 023 666 (807) 070 049 (886)
025 392 (825)
Activities 027 371 (828) Basic Vocabulary
024 477 (721) 028 155 (823) 062 091 (876)
029 021 (817)
Administration 029 027 (811) Beginning Reading
03z 703 (795) 029 870 (812) 003 394 (944)
033 265 (810) J17 543 (888)
Adolescents 036 669 (829) 020 030 (856)
003 150 (859) 044 419 (780) 029 870 (812)
062 315 (717) 047 930 (815) 049 019 (838)
062 316 (718) 064 264 (820) 053 903 (961)
066 728 (813) 063 100 (860)
Adult Basic Education 078 378 (8.9) 04 474 (896)
078 364 (844)
Arithmetic Curriculum Beginning Teachers
Adult Education 023 773 (914) 020 858 (751)
079 716 (874)
Art Behavior Patterns
Adult Reading Programs 029 021 (817) 011 487 (900)
051 972 (855)
C79 716 (874) Audi‘; Equipment Behavioral Objectives
056 844 (837) 044 402 (737)
African American Studies 082 149 (802)
035 698 (800) Audiovisual Aids
003 185 (858) Behavioral Sciences
African Culture 024 683 (832) 058 044 (809)
011 904 (822) 032 452 (793)
: 039 097 (834) Bibliographies
American Culture 045 301 (836) 011 486 (241)
011 904 (822) 048 728 (833) 012 693 (826)
054 092 (788) 027 156 (830)
Ameircan History 057 556 (835) 029 873 (831)
033 110 (906) 032 453 (816)
Audiovisual Instruction 039 391 (949)
American Indians 020 092 (935) 042 623 (818)
024 477 (721) 024 683 (832)
037 289 (894) Bilingual Stuc ts
045 248 (908) Audiovisual Programs 014 721 (932;
049 854 (771) 049 I3 (840U)
049 855 (772) Booklists
061 01 (892) Authors 011 487 (900)
062 080 (911) 042 935 (824) 015 091 (814)
062 082 (913) 025 392 (825)
Autoinstructional Aids 044 300 (899)
003 150 (859) D45 248 (908)
003 185 (858) 074 455 (907)
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Books

017 506
029 021

Budgeting

027

735

Catalogs

048

728

(821)
(817)

(875)

(833)

Child Development

063

595

Childhood

074

474

Childrens

011
011
011
022
024
029
033
037
062
062
062
062
064
065
067
074
074
074
084

328
487
904
620
533
870
110
326
080
081
082
093
681
851
636
455
474
967
491

(868)

Interests
(896)

Books
(902)
(900)
(822)
(905)
(898)
(812)
(906)
(909)
(911)
(912)
(913)
(891)
(910>
(893)
(903)
(5927)
(896)
(895)
(901)

Citizenship
019 359 (763)

Classroom Techniques

057 264 (945)

Clearinghouses
012 692 (942)

Commercial Television

09]). 663 (851)

Communication Skills

031 489 (736)

Communication
(Thought Transfer)
061 761 (879)

Community Programs

O

ERIC

IToxt Provided by ERI

063 076 (904)

Compensatory Education
Programs
046 917 (841)

Composition Skills
030 665 (765)

Comprehension Development
002 551 (787)

Computational Linguistics
061 021 (916)

Computer Assisted

Instruction
N23 773 (914)
042 623 (818)
050 599 (923)
054 978 (917;
059 606 (921)
082 135 (919)
090 498 (915)

Computer Programs
042 623 (818)
062 091 (876)
064 897 (918)
082 135 (919)

Conference Reports
057 556 (835)

Consumer Education
051 213 (782)

Content Reading
028 030 (856)
061 539 (880)
062 099 (743)

Context Clues
061 539 (880)

Course Descriptions
063 590 (759)

Creative Activities
030 666 (927)

Creative Development
065 850 (866)

Creative Reading
022 620 (905)

Criteria
022 649 (931)
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Critical Reading
063 602 (959)
066 441 (735)

Cultural Awareness
061 001 (892)
062 081 (912)
062 082 (913)

Cultural Differences
049 862 (732)

Cultural Enrichment
037 289 (894)

Culturally Disadvantaged
028 1€8 (885)
029 75G (889)

Curriculur
018 294 (727)
039 951 (924)

Curriculum Development
018 294 (727)
021 703 (.383)
046 849 (762)
082 149 (802)

Curriculum Evaluation
011 584 (936)
067 630 (791)
090 507 (937)

Curriculum Guides
011 495 (739)
011 496 (740)
017 400 (723)
018 410 (770)
020 076 (792)
020 858 (751)
021 688 (774)
021 690 (752)
021 856 (738)
021 857 (730)
022 640 (781)
024 477 (721)
030 472 (798)
044 402 (737)
044 414 (720)
044 419 (780)
048 141 (722)
048 142 (776)
049 201 (756)
049 854 (771)
049 855 (772)
049 862 (732)
050 049 (734)
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/',f
050 137 (744) 021 688 (774) Educational Objectives
051 142 (746) 051 172 (754) 062 038 (742)
051 143 (747) 051 173 (755)
051 144 (748) 079 711 (775) Educational Radio
051 145 (749) 046 917 (841)
051 146 (750) Disadvantaged Youth
051 158 (761) 017 543 (888) Educational Research
051 171 (785) 020 445 (804) 032 453 (816)
051 172 (754) 020 969 (877) 039 391 (949)
051 173 (755) 021 703 (783) 049 008 (953)
051 174 (737 023 773 (914)
051 190 (773) 027 358 (864) Educational Responsibility
051 191 (729) 046 917 (841) 033 821 (857)
051 195 (766) 054 978 (917)
051 213 (782) 091 663 (851) Educational Television
054 091 (789) 058 017 (B849)
054 092 (788) Discourse Analysis
061 187 (719) 074 475 (5370) Educational Trends
061 188 (757) 011 829 (922)
062 038 (748) Doctoral Theses
062 315 (717) 012 693 (826) Effective Teaching
062 316 (718) 075 775 (933)
065 500 (777) Dramatics
065 B46 (773) 049 252 (840) Flementary Education
066 441 (735) 018 410 (770)
067 630 (791) Dropouts 029 873 (831)
070 083 (769) 020 969 (877) 030 666 (927)
072 044 (758) 031 489 (736)
079 711 (775) Early Childhood 044 419 (780)
090 530 (790) Education 054 091 (789)
028 828 (801) 054 092 (788)
Curriculum Planning 051 142 (746) 074 475 (950)
002 591 (787) 063 050 (784)
018 294 (727) 065 500 (777) Elementary Grades
026 352 (852) 011 495 (739)
Economically 012 216 (731)
Curriculum Research Disadvantaged 012 231 (883)
050 108 (760) 029 750 (889) 016 573 (767)
021 690 (752)
Data Analysis Educable Mentally 022 640 (781)
032 792 (865) Handicapped 024 477 (721)
044 836 (882) 027 371 (328)
Decoding (Reading) 029 750 (889)
068 894 (926) Education 033 265 (810)
058 004 (809) 051 171 (785)
Demonstration Programs 051 172 (754)
062 093 (891) Educational Administration 051 174 (733)
027 735 (875) 062 081 (912)
Depressed Areas 062 082 (913)
(Geographic) Educational Change 062 091 (876)
021 703 (783) 011 829 (922) 063 596 (869)
070 071 (867)
Developmental Reading Fducational Equipment 073 417 (948)
001 745 (786) 043 728 (833) 090 507 (937)
003 394 (944) 056 844 (837)
011 495 (739) :
020 076 (792) Educational Methods
020 856 (753) 047 930 (815)
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Elementary School

Curriculum
035 698 (800)
048 142 (776)
050 049 (734)
050 108 (760)
051 143 (747)
051 144 (748)
051 146 (750)
051 158 (761)
061 187 (719)
061 188 (757)
066 441 (735)

r'ementary School
Science
040 865 (862)
044 300 (899)

E£lementary School
Srudents
019 528 (803)
037 289 (894)
053 080 (863)

Elementary School
Teachers
035 698 (800)
064 281 (768)
085 661 (920)

Elementary Schools
021 688 (774)
039 097 (834)
049 862 (732)

English
011 503 (947)
051 158 (761}

English Curriculum
024 689 (928)
030 665 (765)
049 596 (741)

English Instruction
018 410 (770)
021 856 (738)
021 857 (730)
023 666 (207)
023 670 (930)
024 683 (832)
024 689 (928)
026 352 (852)
026 353 (850)
026 355 (929)
028 188 (885)

029 027 (811)
031 489 (736)
044 419 (780)
061 222 (925)
064 694 (871)

English Programs
070 083 (769)

English

(Second Language)
014 721 (932)
021 211 (881)
062 080 (911)

Equivalency Tests
079 716 (874)

Evaluation
054 978 (917)

Evaluation Criteria
033 821 (857)

Evaluation Methods
049 008 (953)
084 491 (901)

Evaluation Techniques
011 584 (936)

Exception Child
Education
016 329 (897)
032 703 (795)
044 836 (882)
052 580 (805)

Exr nditure Per Student
027 735 (875)

Experimental Curriculum
049 252 (840)

Experimental Programs
003 185 (858)
016 284 (843)

Eye Movements
002 389 (848)

Feedback
032 792 (865)

Fiction
064 281 (768)

Film Study

049 596 (741) 113

Filmstrips
046 619 (853)

Folklore Books
011 328 (902)
022 620 (905)

Foreign Countries
027 153 (870)

Foundation Programs
063 076 (904)

Gifted
063 596 (869)

Grade 1
001 570 (846)
003 185 (858)
013 731 (957)
048 142 (776)
049 854 (771)
060 359 (745)

Grade 2
049 855 (772)
051 143 (747)
067 636 (903)

Grade 3 )
049 201 (756)
049 855 (772)
051 144 (748)
057 264 (945)

Grade 4
049 201 (756)
050 108 (760)
051 145 (749)

Grade 5
017 398 (943)

Grade 6
051 146 (750)
065 857 (951)

Grade 9
049 252 (840)

Grammar
024 689 (928)
026 355 (929)

Guidelines
016 595 (764)
020 445 (804)
027 735 (875)
042 935 (824)
045 301 (836)
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Guides
064 264 (820)

High Interest Low
Vocabulary Books
011 724 (878)
020 969 (877)
025 392 (811)

High School Students
020 96% (877)
029 027 (811)

Higli Schocls
027 156 (830)

Illustrations
073 417 (948)

Independent Reading
024 533 (898)
029 870 (812)
070 071 (867)

Indexes (Locaters)
023 666 (807)
031 608 (827)
052 902 (958)
066 728 (813)

Individual Development
065 850 (866)

Individual Differences
063 595 (868)
082 131 (940)

Individual Instruction
027 358 (864)

Individualized
Curriculum
023 773 (914)
027 358 (864)

Individualized

Instruction
032 792 (865)
039 150 (861)
044 414 (720)
063 596 (869)
068 927 (725)

Individualized Programs
078 364 (844)

Individualized
Reading
048 141 (722)
063 100 (860)
070 049 (886)
074 474 (896)

Industrial Arts
027 371 (828)

Information Centers
032 451 (799)

Information Dissemination
011 503 (947)
012 692 (942)
022 070 (954)
032 451 (799)

Information Networks
032 451 (799)

Information Retrieval
012 692 (942)
022 070 (954)

Information Sources
058 004 (809)

Information Systems
012 692 (942)

Information Utlization
022 070 (954)

Inservice Teacher
Education
049 8&52 (732)

Institutionalzed

Persons
078 364 (844)

Instruction
040 865 (862)
042 623 (818)

Instructional Alds
024 533 (898)
056 834 (845)

Instructional Films
046 619 (853)

Instructional
Improvement
001 570 (846)
011 304 (946)
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Instructional Materials
001 570 (846)
003 150 (859)
011 724 (878)
014 721 (932)
015 109 (839)
016 284 (843)
016 329 (897)
017 426 (808)
019 528 (8G3)
020 445 (804)
021 249 (884)
021 690 (752)
022 649 (931)
026 353 (850)
V28 030 (856)
032 452 (793)
039 951 (924)
040 865 (862)
044 300 (899)
044 836 (882)
052 580 (805)
053 080 (863)
056 834 (845)
057 264 (945)
061 222 (925)
061 539 (880)
062 038 (742)
064 264 (820)

Instructional Materials
Centers

039 097 (834)

057 556 (835)

Instructional Media
046 619 (853)
057 556 (835)

Instructional Technology
003 754 (873)

Integrated Curriculum
035 698 (800)

Interest Tests
065 851 (893)

Intermediate Grades
061 001 (892)
073 445 (796)

Interpretive Skills
063 602 (959)

Junior High School
Students
062 315 (717)
073 445 (796)




Junior High Schools
€71 703 (783)
051 213 (782)

Kind.:rgarten
001 570 (846)
030 472 (798)
051 142 (746)
051 171 (785)
051 190 (728)
063 050 (784)
068 926 (724)
072 044 (758)

Kindergarten Children
049 854 (771)
065 500 (777)

Language Aids
021 249 (884)

Language Arts
011 504 (946)
018 410 (770)
020 076 (792)
020 092 (935)
021 703 (783)
021 856 (738)
021 857 (730)
023 670 (930)
024 683 (832)
030 472 (798)
030 665 (765)
030 666 (927)
031 489 (736)
039 951 (924)
044 402 (737)
044 414 (720)
046 917 (841)
049 201 (756)
049 596 (741)
051 158 (761)
051 171 (785)
061 187 (719)
061 188 (757)
062 038 (742)
062 315 (717)
062 316 (718,
065 500 (777)
066 441 (735)
066 728 (813)
067 630 (791)
068 926 (724)
068 927 (725)
068 928 (726)
070 083 (769)
075 775 (933)

Language Development
023 670 (930)
049 252 (840)
061 761 (879)

Language Experience
Approach
028 030 (856)

Language Instruction
014 721 (932)
021 249 (884)
065 014 (934)

Language Patterns
036 405 (960)

lL.anguage Programs
023 670 (930)
063 050 (784)

Language Research
011 504 (946)
036 405 (960)

Language Skills
021 857 (730)
030 666 (927)
(51 21% (782)

Language Styles
061 761 (879)

Language Usage
024 689 (928)

Learning
016 284 (843)

Learning Activities
026 352 (852)

Learning Disabilities
032 703 (795)
052 580 (805)

Learning Motivation
06C 359 (745)

Learning Processes
090 506 (939)

Library Materials
017 506 (821)

Linguistics

011 504 (946)
022 649 (931)
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Listening Comprehension

050 137 (744)

Listening Tests
050 137 (744)

Literacy
011 584 (936)
024 689 (928)

Literary Anaylsis

084 491 (901)

Literary Criticism

084 491 (901)

Literary Discrimination

011 487 (900)

Literature
011 328 (902)
028 828 (801)
029 021 (817)
061 222 (925)
064 281 (768)
068 973 (955)
074 474 (896)

Literature Appreciation

022 620 (905)
023 675 (872)
024 533 (898)
068 973 (955)
074 475 (950)
076 967 (895)

Literature Guides

015 091 (814)
028 828 (801)

Literature Reviews

051 980 (847)

Logic
050 599 (923)

Low Achievers
003 150 (859)

Manuals
030 472 (798)
082 149 (802)

Mass Media
026 352 (852)
026 353 (850)
049 596 (741)
051 213 (782)



Material Development
021 211 (881)
046 849 (762)

Mathematics
039 150 (861)

Mathematics Instruction

050 599 (923)

Mechanical Teaching
Aids
015 109 (839)

Media Selection
064 254 (820)

Microfilm
057 264 (945)

Migrant Children
049 862 (732)

Minority Groups
061 222 (925)

Modern Languages
065 014 (934)

Motivation Techniques
053 903 (961)
070 071 (867)
073 445 (796)

Multicultural
Textbocks
017 543 (888)
019 359 (763)

Multimedia Instruction
016 284 (843)
026 352 (852)
049 019 (838)

Music
029 021 (817)

National Organizations
062 094 (778)

National Programs
049 854 (771)
049 855 (772)

Navaho
037 289 (894)

Negro History
035 698 (800)

Negro Literature
045 248 (908)

Negro Students
017 543 (888)

Negroes
011 904 (822)
015 091 (814)

Newsletter
063 076 (904)

Newspapers
056 834 (845)

Nongraded System
020 076 (792)

Observation
011 584 (936)

Oral Communication

030 666 (967)
051 195 (766)

Oral Expression
036 405 (960)

Oral Reading
033 265 (810)
080 969 (956)

Opaque Projectors

001 570 (846)

Paperback Booksz
026 355 (929)

Parent Participation

072 404 (890)

Peer Teaching
053 080 (863)

Periodicals
029 873 (831)

Phonograph Records

026 353 (850)

Phonics
052 891 (854)

Photography
002 389 (848)

Physiology
058 004 (809)

Pilot Projects
062 094 (778)

Political Influences
033 110 (906)

Preschool Children
022 640 (781)
050 137 (744)

Primary Education
044 402 (737)
044 414 (720)

Primary Grades
020 858 (751)
021 688 (774)
061 001 (892)
070 049 (886)
079 711 (775)

Program Descriptions
050 599 (923)

Program Development
082 135 (919)

Program Evaluation
049 008 (953)
049 019 (838)
062 093 (891)

Program Guides
053 897 (779)
062 094 (778)
062 099 (743)

Program Improvement
032 792 (865)

Program Planning
032 703 (795)
051 142 (746)

Programmed Instruction
003 150 {859)
051 980 (847)
063 050 (784)

Programmed Materials

052 892 (887) 078 364 (844)
068 894 (926) 1 1 6
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Projects Reading Comprehension 031 608 (827)
057 264 (945) 002 389 (848) 032 452 (793)
017 398 (943) 036 669 (829)
Pronunciation 063 602 (959) 044 414 (720)
080 969 (956) 064 681 (910) 045 301 (836)
073 417 (948) 046 619 (853)
Prose 047 930 (815)
064 694 (871) Reading Development 051 172 (754)
003 394 (944) 051 173 (755)
Publications 011 501 (938) 051 174 (733)
042 935 (824) 029 027 (811) 051 191 (729)
050 049 (734) 051 972 (855)
Questioning Techniques 060 359 (745) 052 891 (854)
090 506 (939) 063 595 (868) 052 892 (887)
072 044 (758) 052 902 (958)
Rapid Reading 079 716 (874) 054 091 (789)
058 017 (849) 082 131 (940) 054 092 (788)
090 530 (790) 059 015 (952)
Reactive Behavior 059 606 (921)
011 487 (900) Reading Diagnosis 062 099 (743)
065 846 (773) 063 050 (784)
Readability 072 404 (890) 063 100 (860)
028 030 (856) 063 590 (759)
061 021 (916) Reading Difficulty 063 595 (868)
085 661 (920) 063 596 (869)
Reading 064 281 (768)
016 329 (897) Reading Failure 064 681 (910)
022 649 (931) 025 392 (825) 065 014 (934)
023 675 (872) 065 846 (773)
031 608 (827) Reading Games 065 850 (866)
032 453 (816) 048 141 (722) 066 728 (813)
039 150 (861) 068 894 (926)
039 391 (949) Reading Habits 072 044 (758)
040 865 (862) 062 093 (891) 076 967 (895)
042 935 (824) 078 390 (842)
047 930 (915) Reading Improvement 082 149 (802)
050 049 (734) 011 494 (806) 090 498 (915)
058 004 (809) 017 426 (808) 090 530 (790)
004 694 (871) 048 142 (776) 091 663 (851)
065 846 (773) 051 972 (855)
065 851 (893) 082 131 (940) Reading Interests
066 728 (813) ' 011 328 (902)
067 630 (791) Reading Instruction 022 620 (905)
068 894 (926) 001 745 (786) 023 675 (872)
073 446 (797) 002 591 (787) 025 392 (825)
011 494 (806) 028 188 (885)
Reading Achievement 011 584 (936) 033 110 (906)
003 185 (858) 011 724 (878) 037 326 (909)
013 731 (957) 011 829 (922) 062 094 (778)
065 857 (931) 012 216 (731) 065 851 (893)
012 231 (883) 065 857 (951)
Reading Centers 015 019 (839) 067 636 (903)
011 494 (8G6) 017 426 (808) 068 973 (955)
016 595 (764) 020 076 (792) 070 049 (886)
020 092 (935) 074 455 (907)
Reading Clinics 020 858 (751) 076 967 (895)
048 141 (722) 021 211 (881)

021 690 (752)
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Reading Level Reading Programs 059 015 (952)

049 024 (794) 003 185 (858) 064 897 (918)
011 495 (739) 065 857 (951)

Reading Materials 011 496 (740) 067 636 (903)
003 394 (944%) 011 501 (938) 068 973 (955)
011 494 (806) 012 216 (731) 073 417 (948)
011 724 (878) 020 856 (753) 078 390 (842)
012 231 (883) 020 969 (877) 013 731 (956)
013 731 (957) 023 773 (914) 082 131 (940)
017 426 (808) 039 097 (834) 085 661 (920)
017 506 (821) 047 930 (815) 090 506 (939)
019 528 (803) 048 141 (722)
020 445 (804) 048 142 (776) Reading Skills
021 211 (881) 049 019 (838) 001 745 (786)
023 675 (872) 052 891 (854) 002 389 (848)
027 371 (828) 052 892 (887) 002 591 (787)
028 188 (885) 053 897 (779) 016 573 (767)
032 452 (793) 056 844 (837) 022 640 (781)
037 326 (909) 062 093 (891) 027 156 (830)
044 836 (882) 062 094 (778) 039 097 (834)
045 248 (908) 063 076 (904) 049 024 (794)
049 008 (953) 063 100 (860) 063 590 (759)
049 024 (794) 066 441 (735) 065 846 (773)
051 980 (847) 073 445 (796) 068 894 (926)
052 891 (854) 073 446 (797) 070 071 (867)
052 892 (887) 078 390 (842) 072 044 (758)
052 902 (958) 079 711 (775) 078 378 (819)
053 897 (779) 090 498 (915) 078 390 (842)
059 015 (952) 090 507 (937) 079 711 (775)
061 001 (892) 090 663 (851) 079 716 (874)
061 021 (916) 082 131 (940)
062 080 (911) Reading Processes 082 149 (802)
062 081 (912) 090 506 (939) 085 661 (920)
062 082 (913) 065 850 (866) 090 530 (790)
063 100 (860)
063 602 (959) Reading Readiness Records (Forms)
070 049 (886) 049 019 (838) 032 703 (795)
070 071 (867) 065 500 (777)
072 404 (890) 074 475 (950) Reference Books
073 417 (948) 027 371 (828)
073 446 (797) Reading Research
076 967 (895) 003 394 (944) Remedial Instruction
078 378 (819) 011 486 (941) 003 150 (859)

011 503 (947)

Reading Mateiial 011 504 (946) Remedial Reading

Selection 012 692 (942) 001 745 (786)
017 398 (943) 012 693 (826) 011 496 (740)
017 400 (723) 013 731 (957) 011 501 (938)
017 398 (943) 017 398 (943) 012 216 (731)
022 649 (931) 027 153 (870) 015 109 (839)
029 750 (889) 032 451 (799) 017 400 (723)
029 870 (812) 032 453 (816) 044 300 (899)
033 821 (857) 033 265 (810) 051 174 (733)
037 326 (909) 036 405 (960) 072 404 (890)
049 024 (794) 036 669 (829) 078 378 (819)
064 264 (820) 039 391 (949)
074 455 (907) 053 903 (961) Remedial Reading Programs
084 491 (901) 058 017 (849) 016 595 (764)
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Research
054 978 (917)

Research Methodolgy

049 008 (953)

Research Projects
011 503 (947)
032 453 (816)
039 391 (949)
050 599 (923)

Research Reviews

(Publications)
036 669 (829)
059 015 (952)

Resource Guides
019 528 (803)
049 024 (794)
052 580 (805)
052 902 (958)

Resource Materials
011 495 (739) .
011 496 (740)
015 091 (814) -
046 849 (762)

Retard.d Readers
044 300 (899)
013 731 (956)

Scholarly Journals
031 608 (827)

School District Spending

056 844 (837)

School Publications
003 754 (873)

School Surveys
085 661 (920)

Schools
003 754 (873)

Sciences
039 150 (861)

Science Equipment
048 728 (823)

Science Materials
048 728 (833)

Scoring Formulas
061 021 (916)

Secondary Education

018 410 (770)
021 856 (738)
029 873 (831)
036 669 (829)
044 419 (780)
050 049 (734)
051 158 (761)
052 902 (958)
054 091 (789)
054 092 (788)

Secondary Grades
021 690 (752)
022 640 (781)
051 172 (754)
051 173 (755)
051 174 (733)
051 191 (729)
051 195 (766)
056 834 (845)
062 099 (743)
064 694 (871)
078 378 (819)

Secondary School Students

019 528 (803)

Secondary School Teachers

023 666 (807)

Secondary Schools
011 496 (740)

Selection
028 828 (801)

Semantics
061 761 (879)

Senior High Schools
062 316 (718)
070 083 (769)

Sequential Programs
049 201 (756)

Sex Differences
067 636 (903)

Simulation
064 897 (918)

Skill Development
016 573 (767)
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Small Schools
062 038 (742)

Social Change
011 829 (922)

Social Studies
019 359 (763)
039 150 (861)
046 849 (762)
056 834 (845)
0§2 131 (940)

Social Values
033 821 (857)

Socioeconomic Influences
033 110 (906)

Spanish American Literature
045 248 (908)

Speech Curriculum
051 195 (766)

Staff Role
028 155 (823)

Staff Utlization
028 155 (823)

Standards
061 222 (925)

State Curriculum Guide
016 595 (764)
031 489 (736)

Story Reading
050 137 (744)
062 080 (911)

Structural Analysis
011 328 (902)

Student Developed Materials
020 445 (804)

Student Evaluation
075 775 (933)

Student Motivation
026 355 (929)
064 681 (910)

Student Teacher Relationship
046 619 (853)
075 775 (933)



Study Skills
002 591 (787)
062 099 (743)

Supplementary Reading
Materials

028 188 (855)

029 873 (831)

032 452 (793)

037 289 (894)

Supplementary Textbooks
072 404 (890)

Syntax
050 108 (760)

Tachistoscopes
051 980 (846)
058 017 (849)

Teacher Educacion
075 775 (933)

Teacher Role
063 595 (868)

Teaching
068 595 (955)

Teaching Guides
001 745 (786)
012 216 (731)
016 573 (767)
019 359 (763)
020 856 (753)
020 858 (751)
030 665 (765)
049 596 (741)
060 359 (745)
063 590 (759)
064 281 (768)
067 630 (791)
062 926 (724)
068 927 (725)
068 928 (726)

Teaching Machines
051 980 (847)
053 903 (961)
056 844 (837)

Teaching Methods
059 015 (952)
064 694 (871)
065 014 (934)

Teaching Models
090 498 (915)

Teaching Styles
016 284 (843)

Teaching Techniques
011 501 (938)
024 477 (721)
054 091 (789)
060 359 (745)
068 926 (724)
068 927 (725)

Technical Writing
042 935 (824)

Technological Advancement
011 829 (922)

Teenagers
023 675 (872)

Telecommunicacion
046 917 (844)

Televised Instruction
051 972 (855)

Television Research
051 972 (855)

Textbook Evaulation
027 153 (870)
029 750 (889)

Textbook Publications
003 754 (873)

Textbook Research
061 539 (880)

Textbook Standards
027 735 (875)

Textbooks
011 724 (878)
021 249 (884)
053 897 (779)
061 539 (880)
061 761 (879)
062 091 (876)
074 475 7950)

Training Techniques
073 446 (797)
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Tutoria. Programs
073 445 (796)
073 446 (797)

Tutoring
053 080 (863)

Typewriting
053 903 (961)
059 606 (921)

Uncommonly Taught
Languages
021 249 (884)

Visual Perception
058 017 (849)

Vocabulary Development
082 135 (919)

Word Frequency
061 021 (916)

Word List
062 091 (876)

Word Recognition
N80 969 (956)

Workbooks
052 892 (887)

Writing Ski.ls
050 108 (760)



