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The overall purpose of this evaluative project was to

improve the administrative and programmatic aspects of public adult
and continuing education programs in Illinois--particularly those
funded under public law 91-239 (The Adult Education Act). A second
major purpose was t> provide a model for future evaluative efforts.
Twenty local programs were evaluated, selected on a basis of size,
geographic distribution, and balance of public school district and

community college sponsorship.

(Nine were operated by community

colleges.) The general approach adopted was that of collaborative
appraisal by local program staff members and by outside persons with
demorstrated expertise in adult education. Within the study eaphasis

was put on (1) self-study by those evaluated,
(3) putting data into usable form,
findings to Illirois program directors,

data only,

(2) gathering useful
(4) disseminating the
(5) helping adult-education

personnel develop evaluative skills, and (6) demonstrating the pay
off for evaluation. General findings are presented with summary,
recommendations, and questionnaire responses under the eight criteria

selected for appraisal:
Intra-Institutional Relaticnships,

Relationships, (4) Professional’ sm,

(1) Curriculum and Instruction, (2)
(3) Extra-Institutional
t5) Evaluation and Foll »w-Up, (6)

Physical Facilities, (7) Effic’ency and Accountability, and (8)
Supporting Services, Programs evaluated are listed in the appendices

along with questionnaires and other instruments used.
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The activity which is the subject of this report was supported in
whole or in part by the U, S, Office of Education, Department of Health
Fducation, and Welfare. However, the opinions expressed herein de not
necessarily reflect the position or the policy of the U, S. Office of
Lducation, and no official endorsement by the U, S, Offive of Lducation
Jwuld be interred.

A speclal demonstration project conducted under provisions of
section 309 of the Adult Education Act, P.L, 91-230, as amended and
funded by the Iliinois Office of Education, Adult and Continuing Education
Section, the facts and opinions stated in this report are those of the
proiect statf and do not necessarily represent those of the Tllinols Office

ot bducation,
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A student's Viewpodnt (As written)

In naving participated an beinpg u part ot the learning
program its my honest belief that the program has made an
improvement beyond recognition in the studerts, e are
once again on the learning cvcle, And would like to grasp
CVern nore,

The weak point is thar there isn't enough money made
avallable to sponsor the proper tvpe learning, We have to
Make use of the limited information present, But even then
a littie is better thar vone at all., But we make the most

cowhat we have,
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Gloussary

ABE - Adult Basic Education. Also used here as a general term to include

GED Preparation, High 5chool Completion and ESL.

ACE/IOE - The Adilt Continuing Education Section o the Illinuis Office

of Education.

CETA - Comprehensive Empioyment & Training Act.

ESL - Fnglish As A Second Language (Instruction).

Forward Funding - As used here means that a basic level of funds for che
continuation of a program should be cormmitted to a

program six months to a year in advance 2f the fiscal year.

GED (Test) - General Educational Development (Test) for a high school

equivalency certificate,

LEA - Local Education Agencies.

WIU - Northern Illinois University.

i1




O

ERIC

Aruitoxt provided by Eic:

A, SOME MAJOR CONCLUSIONS AND REC/MMENDATIONS

Throughout this assessment a great many strengths have been found in
adulr education in lllinois. Many of these are discussed in t%~ folloving
report, The primary purpose of this section, however, is to point cut thesc

areas that need to be improved.

Funding
* The state needs to increase its ap: ropriations for adult education,
Im addition, local communities »heuld be encouraged or required to put
pradually increasing arounts of monies into direct support of ABE it
snistantial impact is to be made or the problem of the under-educatced.
Over reliance on categorical fundiag precludes effectively meeting the
needs.,
Bringing about a system of forward fuading to local programs for ABE
deserves top priority from the I0E,
There needs to be a greater efiort to equalize funding in community
colleges and common schools, without decreasing present support levels.
The importance of linking ABE with vocational training cannot be
overemphasized. FYunding for ABE should be adapted to include reimburse-
ment for vocational as well as acaderic training for students in
tederal ABL as well as Public Aid programs.
Vital support services are not presently funded under Federal ABE
guidelines. These services should be provided to all ABE students, not

oniy those in Public Aid programs.

Curriculum and Instruction

The vast majority of the directors and the members of the instructional

staff of local programs are dedicated, resourceful and energetic even

..1_



ToTT st emerer e GIGCE dedd LA LU Conldltlons.,

¢l tiae promotion, instruction, and evaluation in l}ocal programs
t=1ls 7 tarke into account the nature and po ential of the adult as
learner; and manw vestiges of an orfentatfon toward the educat fon of
cinfldren and youth persist.

* Coping skills, vocational skills, aad career-oriented subject matter
tend to receive Inadequste empliasis.,

* The commonly accepted policy of “open-entry”  allowing clients to enroll
and begin receiving instruction at any time) probably should be discarded

wl almost certainly should be moditiod.

Gurneral Education Development Testing

There is necd ror {mprovement and standardrcation of procedures with
reyard te administration of the test in order to ensure flexivility and
talirness or students and provide knowledge of results quickly to both
student s and teachers,

Vecertralized Programning

© While outreach (or satellite) centers are often very desireable, even
nec.ssary to a pregram, consideration should be given to establishing
stringent criteria for the physical conditiens and prograrmatic standards

such centers should meet.

Status in the System

© Adult basic education has achieved real gains in respect but it retairs
semething of a second class status in far too many school districts
ard colleges,

* The tull resources of the larger institition are often unavailable to
ABE staff and students.

Relations with Other Agencies and the Community

© Wwhile there are many useful informal working relationships with community
agencies joint planning with other adult educaticen agencies needs to be

stepped up and the number of trulv functional advisory committees increased.
9
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Staff Development

There is widespread evidence of the encouragement of continuing protessional
eduation for administrative and instructional staff, hut svstems and

plans for this and the successful implementation of local pre-service

and in-service education programs need much more attention and greater
allecation of resources,

+ 5Staff development involving guided practice inr instructionally rela%ed

processes is largely lacking and most needed.

Frotessionalization of Start

A preat Jeal s expected of the director and the instructor, who often
have not received appropriate professional preparation for lhese roles
and often work with little or no job security or clear cut career

line in the field. Many programs expect part-time instructors to
decide what will be taught and how, do recruitment and follow-up of
students as well as counseling and record keeping. The part-time

instructor can often be said to subsidize much of the program,

Fvaluation
* The evaluation of instructor performance tends to be quite informal;

it seldom provides for direct feedback to the instrictor, and students

are insufficiently involved in evaluative processes,

bollow-up
* Despite the need ior follow-up as a means of program evaluation and
data collection for program justification, the follow-up of graduates

and drop-outs tends to be lacking in organization, depth, and scope.

-Tf-
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Efficiency and Accountability

The program activities evaluated appeared tc '« congruent with most of
the major stated piogram objectives.

Programs providing GLD training and high school credit programs educate
adults through a high school completion level at a cost far less than
high school programs for youtn.

There is no commonly accepted descripticn of sound program and
Instructional practice or much in the way of qualitative criteria for
determining efficlency--1i.e, educational outputs for monies put in.
Despite encourigement to do more documentation with regard to results,
local staff members are apt to find (or perceive) that "the svstem’
scems to engender over-reliance on enrollment, dailv attendance, and
the GED Certificate as measures of effectiveness. Procedures are
needed for ronitoring and documenting individual student progress
toward specific personal goals. (The factors that make for program
"holding power' are not readilv identifiable due to the widespread

absence of these procedures).

Phvsical Facilities

while most programs have adequate to pood facilities at a main 1 cation,
there cxist many "outreach" facilities that are deficient in climate,

cleanliness, comfort, instructional equipment, support services, and

room to expand,

Support Scrvices

The lack of provision for child care service and transportation hampers

student recruitment and the retention of students,

Few programs provide adequate counseling and job placement services,

11
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The ACE/IOE Section

The Section fulfilis 1ts responsibilities in an above average manner,

It serves local programs tactfully and efficiently, interacts effectively
with other agencies and focuses clearly on role and goals.

The Section should seek to better utilize other 0E offices, improve

loag range planning and d~ta collectinn procedures, and improve
communication with staff of the 11linois Commurity College Board.

Greater effort should be made to brinyg about the implementation of
“ecommendations made in the Task Force report, "Today and Tomorrow

in Tllincis ;dult Education.'

12



B. THE EVALUATION PROJECT

The overall purpose of this evaluative project was to improve the
administrative and programmatic aspects of public adult and continuing edu-
cation in Illinois -- particularly those adult basic education programs
funded under Public Law 91-230 (The Adult Education Act). A second major
purpose was to provide a model for future evaluative efforts.

In competitive bidding Northern Illinois University (through its
Department of Secondary and Adult Education) was selected to appraise twenty
.o-al programs in seventeen communities along with the operations of the
Adult and Continuing Education Section of the Illinois Office of Education.
The term of the project (Project H-025) was from October 16, 1975 to May 31,
1976 with this report to be submitted by March 1, 1976. The Request for
Proposal circulated by the Illinois Office of Education identified the twenty
local programs to be evaluated, which had been selected on a basis of size,
geographic distribution and balance cf public school district and community
college sponsorship (see Appencix A). .'ine of the programs were operated

leges.

[

by cormmunity co

The general approach adopted in the project was that of collaborative
appraisal by loccal prograz stafi members and by outside persons with demon-
strated expertise in adult educaticn in terms of criteria or vardsticks
develcped by the latter in consultation with the former. This approach was
undertaxen with the assumptions that the evaluative activities, involving
cn-site observations by visitation tea=s should:

Minizmize "program intrusion" by being selective with regard to the

amount of criteria used. t should be reasonable in requests made
of local staff members.

crutiny 5y tactfully irvolving them in data~-gathering activities
and by stressing the practical character and potential benefits to
b

13 -6-
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Develop information that can be readily utilized by state and
local personnel to iaprove precesses and to facilitate student
progress.

tor these reasons (rather than on rigorously controlled research),
emphasis was to be on:

self-study by those evaluated

gathering userul data only

putting data into usable form

disseminating the findings to Illincis program lirectors

helping the adult education personnel concerned to develop
evaluative skills

demonstrating the paveff from evaluation

Objectives

With the above-mentioned assumptions and convictions in mind, the
contracting group proposed to meet the following objectives:

To develecp a wminimum of three cvaiuative instruments suitable
for future use by local program personnel

To provide a pcst-preoject workshop to increase tine evaluative
commitment and skills of program directers not directly involved
in the project

ograc evaluation, at least three
cn to the director or chief
, students, paraprofessionals)
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The criteria against which local programs were to be appraised are set
forth in another section of this report. They pertain to (1) Curriculum
and Instruction (2) Intra-Institutional Relationsiips (3) Extra-Instictutional
Re-lationships (4) Protessionalism (5) Evaluation and Follow-Up (6) Physical
Facilities (7) Efficiency and Accountability (8) Support Services. {(There is
none labeled "Administrative" because it was assumed that only a2 well admin-
istered prograc could meet the other criteria.)

The Adult Education Sectien of The lllinois Office of Education was to
be appraised in terns of (1) leadership for the field (2) quality of consul-
tative and tecnnical support services to local programs (3) tact, impartiality,

and comrunicative skill (4) implementation of guidelines, policies, and pro-

cedures specified in ABE legislation.

The instruments utilized Iin the project were ceveloped by an examination
of authoritive writings about adult and continuing education and a pooling
vi the experience and knowledge of the seven project faculty members from
the Departrent oI Seccndary and Adult Education at NIU. The latter include
several nationally anc internaticnally known adult educators with research,
teaching, administrative and ceonsultative experience in almost every kind
I zcult continuing education. After specific criterion statements were

» ShEN wWere sudbmittecd to the licczl program directors involved in

S oen LOESTOR - zvives TAv o 3 3
G oLae alzs/ivn Tepresentatives Ior suggested deleticonms,

2@ progran directers inmvolved inm the study were convened at the outset

@i toe preject Iz order to help with criteria analvsis, to be coriented to

a2rd oM erhvear s Seme 56 F Ragsie o e E -3
&ng nen-iorealening effort. Ezsic preogreax inforcaticn was alseo reguested a2t

tols tize, and tentative plans for on-site visizzricas were made.
-8-



Once on-site visitations were scheduled, the local staft filled out the
comprehensive Self Assessment Form (Appendix B), which was then utilized by
the on-site visitation team as a basis for identifying strungths and concerns,

tach cn-site visitation was concluded withan exit interview to share
(and get clarification of) tentative findings with local staff members. A
written report was then mailed to each local program.

information was cbtained from students by means cf on-site group and
incividual interviews and by means of an appraisal form administered bty the
visitation teams (Appendix C). Only "middle" and "'upper” level students
passessed the necessary reading skill te £ill out this form and very few

were obtained from English As A Second Language student

i

Visitation teams varied in size from twe to nine persons, depending
o local program size. They were a mixture of NIU Project taculty and
successiul practiticners from programs not under evaluation. An cut-olf-
state ccasultant 3oined the team evaluating ACE/ICE and proved to de a

~ost welcome addition.

Nen-faculty visitation team members

i

ere criented to their task by

b experience when time

7]

H

sressures precluded the holding of an anticipated conference for this

F

Evalueting the Evaluaticen
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The eight major criteria against which programs were appraised proved
to be appropriate in nature and number, aithough f_o many sub-criteria found
their way into the main instrument for staff appraisal of program (Appendix B).
Criterion VII, Efficlency and Accountability, proved to be the most difficult
to develop specific sub-criteria for, since the state of the ABE art {and the
procecures utilized) did not provide sufficient research based data or widely
accepted experience upon which to rely.

The early rweeting of program directcre (for orientation and the providing

oi input regarding evaluative criteria) proved to be quite helpful in allaying

o)

axiety, enlisting cooperation, and correcting misconceptions on the part of
cirectors and project staff.

Trhe project objectives proved to be attainable and appropriate. Insuffi-
cient artention may have been given to securing information about educational
futccomes, as cppesed to educational processes. However, stressing this area
tor cluemsily appreoaching it) might well inhibit the developing of a climate

ses could be fostered.

"
o
g
W

ir which the izprovement of grogram p

he periormance oI the visitation tear merders from local pProgZrams was charac-—

terigzed by percertiveness, tact, and dedication {despite very modest reim—

]

+ Many cf these persons had to -—ake excepticnal efiforts te beceome

ivity of the interviews with local (and IOE) staff mecbers

ization of interview guides geareé to
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the evaluative criteria. Other suggestions t.or tmproving on-site visitations

and exit interviews are as follows:

Hive one project leader remain at the home office at all times.
Get data from team members before they leave the visitation site.

Try to avoid scheduling visitations between December 15 and
February 15.

Have the team leader present ornly selected strengths, concerns,
and recommendations.

Emphasize that findings were co>llaboratively determined.

Encourage direc:ors to invite several kinds of persons from among
the many possible categories: students, teachers, counselors,
aides, top administrators, board members, representatives of otner
community agencies, etc.

Consider requesting that the local staff respond in writing (after
receivirg their report) coacerning what they can, will and are
planning to do with the recommendatioms.

[y
L
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C. GENLIRAL FINDINGS

This section 1Is based on an analysis and synthesis of project staff
observations, the appraisals of local programs, examination of state and
local program documents and other relevant materials, and the trends

revealed in the questionnaires for local program staff and students.

[he typical respondent to the statf sel. assessment instrument is a
Caucasian female instructor of less than forty yvears of age. She works
"tull time" but probably does not have a "regularized" or tenured
appointment. She has probably been teaching adults for less than six
vears. There is about a 50k chance that she will have taken soue course
work dealing with the principles of adult education, but very iittle
caance that shs will possess a Master's degree in adult education.

The student questionnaires were filled out bv 1,067 persens.

Adout two thirds were female, ninety per cent of whom were under forty

five years of age (30% were under twenty one). Less than half (40%)

{

were Caucasian anc about an equal number Black (sixteen per cent were
Jlexican American or Latin American). Less than forty per cent termed
thenselves married at the tize. Lless than a third had jobs. Exactly

nail oi those answering were in GED classes with the remainder cdivided

principally ameng Basic Zducatien, ESL, zaé Eigh School Credit. For

(a}

four cut of five tersons, the curreat zdult progran was the first in
vnicn they had enrclled.
These conclusions can be said to represent treads rather thar the

findings oI careiully controlled research. The preponderance of concerns

3T negazive itexs should not be misinterrrezed. 1t seexs inevitable that



evaluators gravitate toward what might be improved ard often fail to
mention the adequately performed activities present in any functioning
system, .

Finally, it can be said that the assessments of the project staf’!
were, by and large, congruent with those of the local staff members and

students--which perhaps points up the real potential of self evaluation.

o
<
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triterion 1 Cor iculum and Instruction  The ionstruct ional proyram shall
ie constructed according to tested principles for adult education
program development., 1t will bLe bascd a1 cliente le needs and
interests and have input (rom subject authorities, statf,
corngrunity representatives, and student:s, 1t will recognize
Individual differences and learning stvles and be in line uvlith
state and federal guldelines and standards,

The great majority of the programs evaiuv:ited exhibit adequ.itely
balanced offerings that are in line with some to most of the stated
vrowran ebjectives, about half of the programs were undertaking some
activity which was innovative or at least experimental for the staff
memders invelved. (These include the use ol television by Chicago City

at danville, learning laboratories in the Chicago

e

conprehensive student orientation progran at Rock

.
e
52
b
Pt
s
72]
n
I
o}
7]
st
[’

-

or

.
-

v

olleze's extensive propran for persons in shelter
ws.) However, evidence of svstenniic needs assess—ont is

extrenely scarce, and sucn efforts alcng these lines as there are can

s termed rapcom and informal,

atudents have little input into curriculoen development (Highland
wonmanlty Jellede cncepted) and cormunity representocives not a creat
fes wlther—-altioough about hall the orograms wvalusted 2id report the
vELslenle 01 alVisory committees 10T currticulun development.  Indeed
LTols noz soroiastrustional siall oo have little or zo part in
SUlslon maning zheot what will o be Tauche, Conversely, scme programs

Tois tatior zlmost enmtivelv to the imstrulTor S thss zenerziizaticn
IFonard te zome byl It ds perhaps fair to sav thas few curriculae are
gvelopel tarouph o osztisfzctory nalanze of ispur Tros fo—=unity, instruct-
ional oand suppors szafd, stucents and oo Jlreczicry and few have mechanisn
toT dalning Zeellac< and continualix oodifvime curriseles,
-
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Taken as a whole, the programs show a great deal of emphasia on
the "3 - Rs" despite the emphasis in ABE legislation and tne literature
of ABE on the need to provide coping skills (e.g. how to get and keep
a job, improve nutrition and health, utilize commurity rescurces, and
take community action)., The overwhelming importance of reading in obtaining
the GED Certificate seems to be a major cause of the neglect ot coping
skills together with the fact that many instructors are probably neither

1.

contorea

rt

rie in this ar=a nor aware of the research which shows its positive
effects on retaining students in the program.

Much greatar efforts are needed in caree: and vocationally oriented
iastruction and counseling. A few preograms are doing some successful work
d:cng these lines. But it Is costly and time-censuming in relation to
conorete resulis-~especially during a recession, The overwhelming need
Zited bty directors, perhaps predictably, was for increased funding, and
=any oI them specriiied that dollars are reeded to improve vocational and
career criented activities. {(Outstanding exceptions tc the prevailing

trencs in this area are Springfieléd, Venice, Urbara, and Cairc which provide

cing vocaticnal instructien
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eflorts made (and students often fault the staff here). EHowever, soze
ezs have leong lists of clients awaiting eatry due to lack of funds

or space, SO that the Imprevement of rezruiting becomes irrelevant.

Drospective studentis. few Drograms showed evidence ¢f more than routine
22



tlyers, announcements, and open houses. But then few programs have
sufficient staff time and energy to spare for si.h activities. Black
Hawk College 1s an example of one program that has Jdone an exceptionally
good job of promotion and recruitment--utilizing the mass media and
"indigenous" paraprofessionals as well as the conventional techniques,
Some promotional materials exhibit an orientation toward "schooling"
and learning activities for children and ycuth--e,g, using words like
"class," "teacher," "principal," "school," etc. Indeed this orientation
extends as well to organizational climate and instruction in scme programs.
There are vestiges of terminologyv, format and procedures that carry over
frem a schooling orientation. Th's may be found in the ringing of bells
ST buzzers, the Iorbidding of smoking, and the requiring of permissiom to
leave the rocm. And scme instructors exhibit a slightly condescending
air of dealing with chilérea, (A lament fro= a student guestionnaire:
1y

We caa't smoke on crounds. We can't eat in teacters' cafeteria section.

we can't do this, we can't de that, don't they know we zare adules?™)
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ms are thoroughly imbued with this spirit, and
the use oI children's materials has alnos: disappeared. But there is
St1ll a gsreat deal of effort needed tc insure that pronctien, orientatican,

instruection, znd counseling take intc zccount the unigque nature and poteatial

In the matter oI gaining eatraace into fTograms, the evaluation project

ail comes away with grave Teservaticns adout thre sc~-called cpen entrv

arrroach.  For lauvdable reasorns, this aprroash gets an entering studernt
into gn Instructional situvaticn almoss immediatelv a2fzer he enters the
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orientation, places great burdens on instructors. This is especially

true where teacher aides are lacking and where individualized learning

lab facflities are absent or underdeveloped. A flexible but controlled
gysten which combines frequent registration opportunities with a com-
prehens ve orientation program is needed. Rockford has developed such

a svstem with consultative help from NIU facultv, Rather than driving

away clierts it is resulting in a higher retention rate.

Directly relevant to curriculum, instruction, recruitment and retention

"outreach centers"

is the pattern of locaticns for instruction--or the use of
as opposed to confining instruction to cne or two comprehensive, all-purpose
Zacilities. Decentralization through cutreach centers has several obvicus
advantages: increased availability and accessabilitv of instruction to
clients, locations in ethnic neighbeorhoods and comrunities, avoidance of
elementary and secondary schools as locations, and greater visibility of

the AST program in the total area served. Eowever, ._ccentralization as
found in the Illincis programs evaluated too oiten was characterized by

r=ful lcopistical and materials supply problems (2) inadeguate

—_
t
—
§
fu

t%, testing, and other support services (3) =marginal to poer
acilities {4) feelings of isclation and lcow norale on the part of
soze instructional staff mecbers. Progran directors who elect to go
the Zecentraliczed route should set stringent minimum criteria for

=szzblishing cutreach centers and under ne conditicns should they

rellexivelyr seak tc estzblish as many centers as possible. The typical
A3E szudent merds a compreheasive support svstexm and a variety of

O
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Instruction

The vast majority of the instructional (an! supervisory) staff of
local programs are dedicated, resourceful, and energetic. They enjoyv good
rapport with their students and they prefer teaching adults. Almost all
are aware that adults require special handling.

We have already discussed some instructional implications of open
enrollment and decentralization and the need for improved orientation,
Other relevant matters here are the need for more consumable materials
and for greater variety in methods (especially in ESL). while most
PTograms claim to utilize an individualized approach, few exhibit the
instructional perscnnel, testing expertise, materials and equipnent
necessary for suczcessful individualizing. Nor was there a great deal of

evidence of effective group instructicn. Efforts in this area lacked

[¥n

variety with cver reliance on recitat on, learning by rote and little
use of discussion, rcle playv or other technigues proven successful for
motivating adults and building confidence.

AU the heart of successiul irdividualizing should lie a well

crianizec systex for assisting each learzer o establish rc-alistic

r

cr the

un

Shiecttives upon eatry and tccessive stages as he proceeds

(X8
'
i
.
H



O

ERIC

Aruitoxt provided by Eic:

Instructors typlically receive little supervision regarding class
room performance (and not enough eucouragement i many cases), nor do they
have opportunities to observe master teachers at work, (Few regularly ask
students for feedback.) It is thus difficult for them to 1dentify and
make needed improvements,

Improved procedures for screening and testing are needed. Few programs
make adequate efforts to identify learning disabilities. Some programs are
victimized by "referrals" they can not be expected to have success with.

Instructional materials were found to be quite free of ethnic, sexual,
cultural, and religious dias. And, as mentioned abcve, the use of materials
cesigned for children seems to have largely died out.

Very few programs make extensive and effective use of aides and
volunteers. Kankaxee and Jchn A. Legan Cellege are exceptions.

Tew Programs seex to be dealing adequately with the needs of the
voung high school drop cut, although "foundation funding” is available
until the student is twenty-one yvears of age. The outstanding exception
here is Rockford with its Storefront Center. Urbana also provides a
procgram that has been somewhat hampered by its locaticn. Springfield

aisc serves many cut o school youth,

GED Testiag

here Is widespread Zissatisfzcticn with GLD Testing procedures on

toe zart ol stafif and students. Imstructors typically have to rely on

STuctenis ICT iniormaticn atout Tesuelts.e The reporting cf results is
- - -] =" aAal e~ & . S < < o — -l
oizen neellessiy delszyed for Icong periods ol time, Opportunities to take

som Vopen” (whenever vou wish) o everr six weeks or moTe.

Scme teachers lalwk understanding of how to interpret the scores. There is



often ignorance or misunderstanding concerniny the availability of testing
and how to go about signing up for it. TFinally, there are reports of
testers who show little sympathy with the anxieties or other problems

of the ABE student. OUutside of this, the testing program works well.
Recommendations

1. Coping skills, vocational skills, and career-oriented subject matter

should receive more emphasis and encouragement.

The importance of linking ABE with vocational training cannot be

over-emphasized. Funding for ABE should include reimbursement for

vocational and academic training in Federal ABE as well as Public

Aid Programs.

3. Stringent criteria need to be developed for establishing outreach or
satellite centers - criteria related to physical facilities and
programmatic standards.

4. The commonly accepted policy of '"open-entry' (allowing clients to
enter at any time) probably should be discarded and almost certainly
should be modified and combined with improved student orientation
activities,

5. Students should be involved to a greater extent in needs analysis,
curriculum development and the providing of feedback for program
improvement .

6. More aides and volunteers should be utilized to improve instruction.

7. There is a need for improvement and standardizatior. of procedures with
regard to administration of the GED Exam in order to ensure flexibilicy
and fairness for students and provide knowledge of results quickly

to both students and teachers.
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Local Staff Response to Criterion I*

(393 Respondents)

Curriculum
YES NO  UNKNOWN
1. 1Is there a method of assessing community needs?.......... 58 12 30

2. Are community resources involved in planning the curricu-
lar Program?...i.eiiieri ittt ittieeeteenrernresecesanssenes 61 17 22

PERCENTAGE  NOT UNKNOWN

APPLICABLE
3. To what extent is community needs assessment data
available? . uuiiii ittt iiet ittt ittt ertreereensn.. 62 % NAS U 4S8
4. To what extent does the variety of offerings accurately
reflect the needs of the community?........000000eeveeee. 72 % NA 3 U 28
5. To what extent does the variety of offerings accurately
reflect the objectives of the program?................... 82 % NA 2 U 16
6. To what extent does the curricular program enhance the
cultural growth of the individual?.........e0cvvvevenen.. 69 %2 NA 3 U 17
7. To what extent does the curricular program enhance the
social growth of the individusl?............c.00vevevnne. 72 % NA 2 U 15
8. To what extent does the curricular program enhance the
economic growth of the individual?........e.vvvvevevne... 66 % NA 2 U 22
9. To what extent does the curricular program enhkance the
academic growth of the individual?..............000.0..... 802 NA1l U9
10. To what extent is the staff actively involved in 13
curriculum development . . i uvurvereneeesnonronsoreannness 76 X NA1 U

*411 values are percentages. For YES/NO/UNKNOWN questions the number
represents people who Agreed/Disagreed, or Did Not Know whether something was
present or not present, For the EXTENT OF PERCENTAGE/NO. APPLICABLE/UNKNOWN
questions, the numbers under NOT APPLICABLE or UNKNOWN represent the people
who felt the question was Not Applicable or who did not feel qualified teo
answer the '"To what extent..." question. The number in the first column
represents the mean percentage of responses to the "To what extent..."
question--pertaining to the relative degree of presence or availability of
something. Student opinion was solicited with regards to matters pertaining
only to Criteria I, V, VI and VIII.

28
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11,

12,

13.

14.

15.

16,

17.

18.

To what extent is there student input in curriculum
ee... 43 % NAG U 23

To what extent do the curricular offerings recognize the
special physical needs of adults?....................... 65 X NA_10 u 23

To what extent do the curricular offerings recognize
the special social needs of adults?..................... 66 x NA 2 y 19

To what extent do the curricular offerings recognize the
economic needs of adults?............00vvununnn.... eeee. 72 %2 NA3 U 17

To what extent is the community involved as a resource
in carrying out the curricular program?............. ee-- 55 % NA 4 U 29

To what extent are any major community cducation needs
being neglected without sufficient reason?.............. 25 X NA 5 U 54

To what extent do curricular materials encourage and
assist students to become independent in their learning? 73 Z NAee— U 14

To what extent is there a continuing
evaluation and feedback system for curricuium
Improvement?. .. . ... .. i 63 Z NA 1 U 23

Instruction

t

YES NO UNKNOWN
ls there a materials/learning center accessible to
students8?. . ...t iinnnnnnans b et re ety ... 60 31 9
Is there a variety of audio-visual support materials
to complement the respective instructional teaching areas? 78 18 4
Are there opportunities to produce teacher-made
materials? ... ..ttt ittt ettt et e, o 91 5 4
ls an orientation program provided for students?,.,...,... 63 24 13

PERCENTAGE  NOT UNKNOWN

APPLICABLE
To what extent are learning activities designed to
develop skills in keeping with program philosophy and
objectives?........ ettt ettt ettt e 83% NAl ul3
To what extent are learning activities designed to
develop knowledge in keeping with program philosophy
and objectives? .. ... ...t e i . 83z Na 1 ul3

To what extent are learning activities designed to
develop attitudes in keeping with jrogram philosophy
and ObJeCtIVES ..ttt ittt ittt e e e... 8l NA 3 U4
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L3,

1.

lo.

17.

20.

To what extent is instruction individualize il o 00 0.

To what extent 1s there a variety

ct

raterials to allow

tor individualization ot Instruction? . i .. L.

1o what extent are remedial opportunities available?.....

To what extent ie tne instructional raterial tree of

cultural bilas:....... e e

o what extent is the 1aait wotiongl

ethnic blas?........... e e

To what extent is the instruction
sexual bias’. . ... . ... .. e e e

To what extent s the instyuoet ion g

il

racial bias.!........ e e e

o what extent s the instructicnal

3

religlous bias?. . ... e e

naterial free of

niterial free of

material free of

material tree of

lo what extent iv toe materials/learning center
staffed by instructional pers nnel?

To what extent are s variety ot audio-visual materials
used to complement the respective instructional teach-

A o =

To what extent s there use ot teacher-mace materials?

What perceatage ot the instructional materials used
Are consSUmab e L i i it ittt et

What percentape ot the irstructional
purchased are individualized?.......

materials

Te what extuent is there a svstematic, ongoing evaluation

ot instructiond] materidis’......

To what extent are criteria uscd
readability, appeal tor aduits, e

Lo

tor appropriateness,
)

9%

Na 1

U 3

75%

78%

NA_2 u_7

NA 4

U 12

8ly
83y

81y

85¢

54 %

s

62 %

64 %

66 %

66 %

5 %

oowhat oextent is ellective use made of instructional

:vdiu?..............................

To what exient dJdo teachers receive svstematic supervision
and suppescions tor improvement .. ..

Toownat exrent is there a psychological climate conducive

L I I I R N N I Y

to triendly, suppertive teacher-student relationships?, .

io what extent 4o learners receive feedback concerning

o Ny

30
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66 %

56 %

88 %

86 %

NA__4
NA 24
NA_ 2
NA_ 1
NA 4
NA_ 3
NA__ 3
NA__ 4
NA__ 7
NA__ 4
N&_=--

NA 2

u 21

U 22
U 24
v 20

u 21

U 24

L 17

v 26

U 21



27.

28.

3C.

31,

33.

To what extent is there a variety of effective procedures
used ir helping adults learn?

0.0 0 0 50 0.5 000 0 00 00800 00 00 s

To what extent is provision made for helping the learner

to learn how to 1eaIn .. iuiieerusenerenssoocncnsensoensnsn

To what extent have previous evaluations been used to

update programs and/or instruction?

To what extent is there a focus on learning as well as

19T o] 4 B oV

To what extent are learners he'ped to set realistic

Personal objectives .. v, ittt iiirt et ietneeenenennens

what percentage of the program time are paraprofessional
and community resource pecple used to augment the

teaching staff?............

wWhat percentage of the teaching day are volunteers,
stucont teachers, and advanced students used to augment

ti.e teaching staff?....

31
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Bl 2 NA3S 3 U 10
75 %2 BA 3 U 13
68 7 NA 5 U 47
B0OZ NA 1 U 13
/77 %2 NA 3 U 12
34 % NA 10 U 25
22 Z NA 13 U 25




Student Responses Relative to Criterion I

(1067 Respondents)

Do %ot
Yes No Know
Can you freely use materials and equipment

in the building? 6000620008060 00000000000040200 73.7z 10.1z 16.170

Very Very Does Not Do Not

Little Little Some Much Much Apply Know
Hew mich does the program help
you understand the society

in which you 1ive? ,.veenneesns [ &.0% [/ 4.5% [ l2.6%/ 17.2%/36.,2%/ 13,47 2.1%

How much does the program help
you get along and work with

other PeopPle? tuiiveeeneoeoosces / 3,0%/ 4,242 / 19.0%/ 18.0%/44,0%) 7.9% 3.9%

How much does the program help
you get a job or advance in
your present Job? ,.ieececcaces / 5.5% / 5.0%7 / l4.,9%/ 13,4%/29.0%/ 16.4% 15.,7%

How much does the program help
you be able to keep on leaining® J 1.2% / 2.3% / 10.5%/ 19,3%/60.7%/ 2.5% 3.62

How much do teachers and
materials help you work on your
Own? 0 8 065 0005060606050 000008060860 a0 /1.2./'/ 2.

(o]
>

[ 12.,4%/ 21.2%/56.9%/ 3.3% 2.77%

How much do the books and
materials you use show pre-
Judice against certain people
(Black Americans, Indians,
Mexican Americans, Jews or

others) and their beliefs? .... /37.9% / 3.7% ) 3.4%) 2.4% ] 7.8%/ 29.5% 15.3%

How much do the books and
materials show prejudice against

men ovr women? R Ry /3“.92 / 608% ; A.OZ/ 2.52 / 6.0%/ 2909% 15.72

How much are teachers and
materials available for

extra help? R / “092 / 3042 / 12.22/19.22 /“9.1Z/ 3.9z 7 ’z

32
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Hardly Occas- Some~ Fre- Almost Does Not Do Not
Ever lonly times quently Always Apply Know
How often is there a happy,
friendly feeling between teachers
and studentB8? ....iicii0nerrnnnans /[ 1.1%/ 5.1%/ 7.4%’ 18.0% / 64.7%/ .8% 2.9%

How often do teachers use diff-
erent ways to help students
learn? 0608000000000 00s008s0000s0 / ZOBZ/ 605Z/ 9.8%/ 2806z / I.I.CI.Z/ 2-070 6.01

33
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Criterion II: Intra-Institutional Relationship: The adult education
program should have autonomy, status, and support comparable
to the other education programs of the institution. 1ts suc-
cess will depend in part upon its self-interpretation to the
policy makers and resource allocators and on the establishment
of intra~-institutional patterns of accomodation and cooperation.

Most of the senior administrators and board members interviewed by
visitation teams possestad knowledge of the ABE prcgram's nature and its
special problems and requirements, They expressed support for the program
and seemed to repard it as an important function of the institution. And
dalmost all sald they were quite satisfied with the leadership provided by
the ABE director,

However, evidence abounds of a continuing tendency for ABE to have
something of a second class status: (1) the relatively small number of
instructors with "regularized' appointments (2) the paucity of local
dellars put into the program (3) a lack of authority in hiring and firing
on the part of some directors (4) absence of control over budget on the
part of some directors (5) widespread feelings on the part of staff that
the program gets left-overs, hand-me-downs, and sluggish response to
requests for resources,

Directors spend considerable time and energy seeking to interpret
the philosophy, and needs and accomplishments of the ABE prcgram to
senior administratocrs and oth r persons in the institution. For the most
part, they do it fairly successfully, largely through informal contacts
and without system. Some directors regularly invite key decision makers
to such events as graduation, open houses, and career orientation days.
In some Iinstitutions the ABE program venefits - nizational

structure and a director's "reporting pattern” <._.t iend themselves to

31
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galning understanding and support for ABE; in others this does not
obtain,

By and large, the most effective programs are those in which the
director and the program enjoy unequivocal encouragement and support from
senior adrministrators (although a few outstanding directors are succeeding
in spite of the absence of these desirable conditions).

On» obstacle to the better "selling" of ABE is the lack of clear
evidence of the benefits to individuals and society of such education, The
need for this evidence is dealt with in another section,

A significant measure of the status of the ABE program in the larger
institution is the extent to which the latter's resources are available to
ABE staff and students--that is, equipment, services, and facilities that
will enhance instruction and recruitment and provide useful supportive
mechanisms. While most of the institutions and systems visited technically
made such opportunities available, there were not encountered a great many
exanples of effective use being made of them. A few come to mind: Black
Hawk College holds ABE classes in the campus learning center. Kankakee
Coliege provides important assistance to ABE through the Bookkeeping and
Data Processing units., Most programa can use AV equipment belonging to
the larger system.

However, in defense of the school systems and colleges concerned it
should be pointed out that ABE staff have often failed to assess possibilities
and aggressively requestservices, equipment and facilities that might be
utilized. Part time teachers are especially likely to be unaware of total
system resources, Then too, abortive efforts along these lines often
result from a lack of careful briefing and preparation--as when "regular"

counselors ave assigned to ABE students without in service training.

-28-
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In many institutions it would seem that vocaticnal educarion facilities
could be utilized by ABE students if more effort were put forth to make
them available.

Finally, there is considerable staff sentiment at some institutions,
especially community colleges, that not all incoming ABE monies and income
generated are put into the ABE program. This serious charge can affect

morale considerably and deserves further exploration and decumentation.

Recommendations

1. Local communities should be encouraged or required to put gradually
increasing amounts of monies into direct support of ABE since over-
reliance on categorical funding precludes effectively meeting the needs.

2. IQOE and the uuiversities should conduct workshops and conferences to
assist ABE personnel to better interpret programs to the larger
institution and to better utilize the resources of the total system.

J. Local school and college administrators should seek to eliminate any

and all vestiges of second class status accompanying ABE.




Local Staff Response to Criterion II

(393 Respondents)

YES Nu UNKNOWN

1. Are there resources within the school for counseling?..., X 80 13 7
2 Are there resources within the school for financial aid? 54 28 18
3 Are there resources within the school for job placement? 54 29 17

4. 1ls there a stated philosophy for the total adult

education program?..... eeen et e i, Ceeiienee.s 79 5 17
5. Is there evidence that the adult program has comparable
status with other programs?..........coovvuuunnn... ceeee.. 68 13 18

PERCENTAGE  NOT UNKNOWN

ATPLICABLE

6. To what extent are participants in the adult education

program able to make use of all resources within the

school system such as library, counseling services,

health services, etc?...... e eet et et P et e e oo 12 % NA T yl7
7. To what extent does the program administration have

the support of other school system services such as

pubiic relations, proposal wilters, A-V production

tacilities? . ...vvuuunnnunnnn..... e, cevenieee. I3 % NA 4 ybo

8. To what extent are regular channels ol communication

with the local school bouard and school administrators used? 81 ¥ NA 5 U 43 -
9. To what extent are financial aids, counseling and job

placement utilized within the school by the adult students? 65 % Na 10y 38

10. To what extent are other sources within the school system
used to recruit and refer adults t. the adult education
B e g T . e . 64 2 Na 3 y4l

11. To what extent is there movement of students among other
programs in the school system such as Vocational Education,
CETA, Upward Bound?........uuiiiiniunnnnnnnnnnnnnn . cve. I % NA 10y 4l
12. To what extent doevs the school administration allow
lexibility and autonomy in the operation of the adult
education pProgram’.........viuiinrnnrinnunnnnnn... cevene.. 19 % NA 2 y 26

37
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13.

14,

15.

16.

17.

18.

19.

21.

To what extent 1is the adult program philosophy cengruent

with the stated philosophy of the school system?......... 87 2 NA_:& U Aém
To what extent 1s the school adriristration adequately
inforrmed about the philosophy, operation, and goals cf
the adult Program? .. .vee.eee e e nseneenenoeneeeeneennenns . 8 % Na 3 y 36
To what extent are the legal guidelines regarding the
adult prcgran knewn by the zéninistration?........... . 90 x NA 3 uy 46
To what extert are these guidelines adhered tc ty the
adrindstration?. i ettt ittt ittt e, veeere. 9% NA 3 gy O
To what extent is the school board informed on the

9 83y Nao 4 y 53
philosophy and goals of the program?........veveevnneenns %
To what extent does the program receive
philosophical support by the school administration?...... 8Bly Na 2 y 43
To what extent does the program receive
philosophical support by the board of education -
(or comparable group)?................ e ectet et 6y NA 4 u 33
1o what extent is the institution or school system
aware of the contributions of the adult program?......... 71y Na 1 y 43
To what extent are appropriate procedures utilized to
tacilitate cooperation, understanding and support of
faculty and administration members in the larger
organization?................ ceeei et ieaene Cte i e et 69 Na 1 u 44
To what extent does the program receive adequate
tinancial support?............ ettt 72 Na_ 2y 40
o what extent is the adult program allowed to utilize
any increased income generated for new or expanding
services?........... T e et et et ee ettt it ettt e 58y Na 4y 63

38
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Criterion I1l: Extra-Institutioral Relationships Relationships with
the larger community and with other adult continuing education
agencies shall be such as to promote acceptance of the program,
foster reality-based instruction, av.,id unnecessary duplication,
and augment the resources alilotted to the program,

The state plan for ABE scresses the necd for local programs to be
"planned and developed in coajuaction with" (and "in cooperation with")
other antipoverty and adult reading instruction programs, manpover and
training programs, occupational and caree: 2ducdation programs, stzte and
local community school programs and all similar activitiles.

It is probably true that this kind of cooperative activity is even
more important in ABE than in other phases of adult education (e.g. con-
tinuing professional education or leisure~hobby courses) due to (1) the
relative helplessness and vulnerability of the clientele (who uay well be
tiving education one last try) and (2} the limited funding and resources
in relation to the vast number of adults who need basic education,

The "type" of person who becomes an ARBE director 1s seldom one who
has no time {or cooperating with others or so fiercely competitive that
he'll harm the client rather than see another agency serve him. Indeed
almost without exception directors are in sympathy with the idea of
cormmunicating with other agencies and working with them where feasible.
But the effecting of mutually beneficial "planning and development" is
always rare amonyg community dgencles~-probably as a result of the time
consuming nature of such activities and the absence of practical structures
as much as the existence of rivalries or suspicions,

The ABE programs evaluated exhibit adequate to good communication
with other relevant social and educational agencies., Most have informal

patterns of communication, largely through the director to a comparable

39
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person in the other agency. Where joint sponsorship exists the partners
generally report satisfaction with the arrangement und a desire to continue.
(This is perhaps to be expected since typically the ABE program is usually
contributing the larger share of resources to the partnership.) The agency
mest vitally involved in cooperative efforts with ABE programs, Public Aid,
testifies to the existance of good working relationships in most
communities. lowever, relationships with CETA are less than satisfactory

in many places.

Joint ¢ cooperative planning and develorment, however, are asnother
matter. Tre visitation teams encc 'nte;ed telatively little genuine planning
between the comm nity college or commor school ABE programs and other agencies
conducting ABL. Few directors were knowledgeable about other ABE programs
(that might be conducted by churches, industry, armed forces, or correctional
instituticns, fnr example). There was little or no joint study of needs,
sharing of experience, or cooperation in the seeking of resources.

In the matter of advisory committees, one tested means of furtherirg
communication and coordination (if not of joint planning and development),

a few are in existence and functioning with some effectiveness, A few others
appear to be ineffective or moribund, while the remaining institutions have
net established one., However, since research and experience have shown that
advisory committees require skillful leadership and a degree of "training"

it they .ure to be productive, there is little reason to prefer the existence
of a perfunctory or inactive committee to tii¢ total absence of one.

A tuvw rvandom observations can be made regarding specific programs:
hlack Hawx and Thornton Community Colleges seem to utilize advisory committees
cffectively. Highland Community College seems to du an exceptional job of
interpreting its pregram to the community. Sprirpgfield and Rockford appear to

come closer to genuine joint planning efforts than the other programs. Success-
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tul joint sponsorship plays an especially important role in the programs

of the Chicago Colleges, Moraine Valley College, Thornton Community College,
the Chicago Public Schools, and John A. Logan College. Staff members at
Logan and Highland Community College are especially active in community
atfairs. In most places where GED testirg is conducted by the Educational
Service Region, communication and planning between the ABE staff and the
Region's representative needs considerable improvement.

One benefit that can come from worsing closely with other agencies in
the community is the identifying of resources and resource people who can
be brought into instructional situations to provide variety, authenticity
and timely information - especially about services available to adults in
the community. Taken as a whole the programs evaluated did not seem to be
making sufficient use of these kinds of community resources for instructional
furpeses - although, of course, some programs do considerably more than

others.

Recommendations
++ Jeint planning with other adult education agencies needs to be stepped up.
2. Tne use of aidvisory committees for needs analysis, program interpretation,
a~d leng range planning shculd be encouraged and the chances for success
increased through training activities provided by ICE and the universities.
3. Increased use of community rescurces and resource people for instructional
purposes should be encouraged and linked to the fostering of coring skills.
-. Improved dialcgue between I0Z and State Public Aaid officials might te
initiated to seex to minirize the undesirable effects cof sudden pclicy ez

crocedural changes on the recruvitmen:t of &3FT students.

ERIC

Aruitoxt provided by Eic:



Local Staff Response to Criterion III
(393 Respondents)
YIS NO UNKNOWN

1. Are staft members active in community activities?......... 66 6 28

2. Have the characteristics of the community, its services
and its power structure been analyzed?....cececrecceccans . 42 7 51

3. Have attempts been made to cooperate with other adult
education agencies in the community?........ccccc... ceee. 77 2 21

+. Have attempts been made to cooperate with other

agencies providing assistance to adults?....cveeeee. - 11 —— 16
3 Does the program have an advisory committee?......... ceees 31 27 42

PERCENTAGE NOT UNKNOWN
APPLICABLE

6. To what extent is the program actively represented
in other adult, cormunity education, or community
CounCils? it trstteassonanctenassacasonasasasanssssas 64 % NA 3 L 56

-3

Io what extent are the staff members encouraged to

active in cormunity zctivities?........ ceeeeeas ceseeees 64 X NA b L 33
8. Tc what extent is the adviscry committee functional?..... . 57 % NA 23 U 47

7o what extent is the advisorv committee representative
of various interest and ethnic Zroups?.cececcrcscccassaaas 67

® NA 24 G 49
10. 7o what extent are advisory group members kept
informed of needs, successes, and weaknesses of

the Programl . i iee it incecteoanncnnna Y 1 I - T Y

12. T¢c what extent are referrals made to other adul:t
ecucation and :raining programs in the community?......... 66 %7 XA 2 T 40

12. 7To what extent is there joint planning between the

Program and other adult education programs in the

communityl.ilaaa.. ceerestasacanan teeseseassassasssssssssss OO0 X NA 4 U 55
13. 7o what extent Is there cocordiration with other agencies

that provide assistance to adults?...... eeecctsacaseaeeess I3 WM NA 2 r 3%
14. 7> what exzent is the preogranm interpreted to the commumity

at large and its rescurce zllocators’.....e.. cesseessecsee 0B L XA —- U 47

ERIC
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I6.

17.

18.

To what cxcent are referrals made to other community

agencles for counseling? ......... e ettt seereseens 64 % NA_ 2 U_46
To what extent are reterrals made to other commun ity

agencles for financlal assietance?........vvevuverennn.on.. 64 Z NA 3 U Sl
To what extent are referrals made to other community

agencies for job Placement?.....uiiiiiiiiiinininnnnnnnnn... 66 %2 NA 3 u4s
To what extent are referrals made to the adult education

program by other community agencies’.......i0iiiiiaiiaee.. 65 % NA 1 U 44

43
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Criterion IV: Professionalism The staff shall be well qualified in subject
matter and in the theory and methods of adult learning and adult
education. The staff members shall r«. eive active support in their
efforts to contribute to the field and to continue to learn so that
they may effectively assist others to learn.

The vast bulk of the ABE personnel (including secretarial-clerical)
contacted during the evalua:ion exhibited quite satigfactory professinn..
attitudes and actions in relationships with each other and with students.
students report that instructors will go the extra mile--""They strive righ:
a'cng with you" as one puts it.

A high percentage of the instructional staff is satisfied that the
training and experience of the director qualify him or her for the job. They
Teport being encouraged to experiment, to continue their own education, and
e participate in prefessional associations,

However a great deal is expected of both directors and instructors.
dany of the latter work with little cor no job security or clear cut career
line in the field of adult educaticn. ‘lany Frograms expect part time instructors
to decicde what will be taught and now, dc recruitmen:t and follow up as well as
ccunseling and reccrd keeping., With a relatively low stipend and absence
of fringe benefits, the part time instruztor can often be saidé to subsidize
much oI the pregram.

-ae programs reviewed cover the full spectrum with regard ro numbers
el full time or "regularizec” zppointments. Chicage City Colleges relies

almost eatirely con the par: time teacher while the Chicage Public Scheols

4

ze instructors will Zull-time status exclusivelv. & bzlance (as exists

-
}a
t

a2t Roexierd and Black Hawk College) would seex= t> bte desirable for medium and
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While most programs encourage staff members in their efforts to be
active in professional associations and self development, budgets often do
not include sufficient monies to support these activities. Staff development
funds are sometimes diverced, for worthy purposées, but this practice should
probably be discouraged. About 50% of the staff members reported having
taken at least one course dealing with the principles of aaqul!t education.

About half of these had taken ten or more credit hours.

Some programs reimburse staff for taking graduate courses directly
related to the sudject matter they teach or teo principles and methods for
teacning adults. It would seem that, especially in the case of the comnunity
colleges, this sheould become standard practice. Programs where staff hawve
Lacergeone the most in-service and graduate prolessicnal training concerning
1dult education include Thornten, 3lackhawk, “Itiienwy Countv, lloraine Vallev
smunity Colleges along with the Rockfornd ans Hamilten County school districts.
iost of the programsevaluated had some kind of organized in-service

training effor:, bul systems and plans for this need much greater attenticn

(ad)

and greater :zlleczzticn of resources. there iIs also 2 need for training
g g

activities to teach loczl staff meszhers how to rlarn, conduct and evaluate
in=service elucaticn activizies sthas ace goal criented and leaé to changed

cehavior., Tar too much of whas passes for in-service education consists of

"lisiness”™, routines, arnd sreeches by the director, Pre-service training
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Experience and Training of Teachers and Administrators

Sample of Other Experiences and Professional Tratning (24 administrators):

3 years student services training

6 years Community Service Broadcasting

No assistant director

5 vears Insurance Salesmar. and agency manager
Educational counselor for Department of Public Aid
3 years - TESL teacher

1 year Assistant Regional Director

Principal had taught evening school and experience in Americanization class
Evening adult program teacher - ABE, ESL

5 years teacher of adults - evening school

Masters Degree - Administration and Supervision

Yacilitator for Superintendent involving 20 Chicago schools

Scheol Principal - setting up and supervising educational progranms

58 Education - EIU

S Education U of 1

Adult Supervision and Education = Fort Ccllins, Col.

Adult Lducation Instruction

Community Education workshops

directer - Doctor of Education Degree

Assistan: Directer - ilaster of Education Jegree

rate of Fducation in field of General Education

“inatcor for North Region of Illinois Migrant Council

lored adul: programs - ESL, ABE, Pre-vocational job traiiirg, job training
years as adult education teacher

Director-Assistant Directer Training in Adult Education:
Nome:

Littie {0-10 hrs
Some [10-20 hrs

. 1
Mech (ever 20 hours.): 2

rainirg in Adelt Eduzation (271 teazchers):

i
-
&

,
[

R

)
]
t
H
7]

2. Tercent cI Iull time teachers wit: Masters in Afuls Tlucation: p4
5. Ferceat oI part time teachers with Masters in Adult Edccation: 3%
c.  Fercent of full time teachers wirth § or pore hours of graduate
instruction in Adult Education: 18%
<. Fercent of part time teachers with § or nere heurs of graduate
imstruction in Ajulit Educationm: 21T
e, TFercent ol full time teachers attending at leasti orne non—credis
wirkshcop in past twe vears: 957
1. Parcent cf pzr:z time teachers attending at least cae non-credis
wIrkshop iz .ast two years: 63%
45
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Less than half of the programs evaluated pussess adequate collections

of materials dealing with principles and methods of adult education. Of

those that do have small “professional libraries" available, only two or

three show signs of regular use,

Circulation of such materials to staff

in widely decentralized locations is, of course, especially difficult to

maintain.

w
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Aruitoxt provided by Eic:

Recommendations

Local preograms should have made available consultative and training
help in developing and utilizing (a) professional libraries and materials
collzcticns (b) a pre service training package concerning such matters

is adult learning, the ABE learner, methods and materials for helping

adulits to learn {(c) planning, conducting and evaluating in-service

eduzstion that changes behavior.

ACZ/I0Z should take a positicn with regard tc the status of part time

teachers and a ferzula for an acceptable mixture of par: time var:us

full time positions. It should act require "non quota" persoanel to

e "carried” by other staff

-
~

al

o)
[+1

rograms should have sliding pay scales for part time staff - o

e
0N

that some rewarding of competencs, training, serwvice co..n take [~ ce.
development should bde used f:zr tuais purpose
tudgeted).

ctrner saii training needs thar



Local Staff Response to Criterion IV

(393 Respondents)

YES NU UNKNOWN
1. is there evidence of experimentation and innovation?®..... B85 6 9
2. Is there a planned in-service program?............c0cu... 16 12 12
3. Is in-service program evaluation based upon a set of
written objectives?. ... .iiiieiuniiiieriecanenanaaanananaa. 38 24 38
4., Is there an individualized, self~designed, professional growth
plan for each staff member?.......viiiiieneennennennnnnes 27 36 37
PERCENTAGE NOT UNKNOWN
APPLICABLEL
5. Tco what extent are the training, experience and

professional activities of the Director of the program
appropriate for carrying out the duties?................. 86 ¥ NA 2 (24

6. To what oxtent has the Director received appropriate
authority commensurate with his stated responsibilities? 86 T NA 2 U 37

7. Tc what extent has the Director received appropriate
resources commensurate with his stated responsibilities? 82 T NA 2 U 46

8. To what extent is the Director primarily responsible
lor the improvement of instruction in the school?........ 81

*9

(3]
[}
ro
~J

NA

8. To what extent does the Director fulfill the
responsibility of impreviny instruction within the

PTOBTaT i it tiiiaceacsoaceacancaneosneasasannsannneannaeaas 77 2 NA 2 U 20

10. To what extent are staff members snnourtagzed to coasider
rew ways cf accomplishing the purpores o~d odlectives

2f the ProETaT . icie et it nenn teeer ceie trasenennavens. Bl ¥ N&A-—- U 13
21. To what extent zre the efiorie ol stari s.rmoers in

educational experimentalion SUPI T TIod  i i iiierennaceean.s 312 Na 1 u b
:I. To whaz extent is there staff incvolvezent in decisions

regarding izplewentation of 1nnovation or change in the

FTOETET Y it it ieieiniatiateceascaactonnonancnsceccasaacnee T2 9 NA — U 17
-2+ -C W2at exteat are In-service cor staif develcoment za-

tivities carefully placned, offeresd regularly, and

R TPy - - e . -

calh‘:gEu...........-....-.....4.8...................o... £7 2 Na 2 U 1%

-41-

ERIC

Aruitoxt provided by Eic:



14,

15.

16.

20.

()
b4
.

ra
ta

To what degree is the instructional staff involved in
professional organizatlons?.ieeeeeeeeeennonsnesoennnnnens

To what extent Is funding available for staff travel to
meetings of professional associations?..veeeeeececesenees

To what extent are staff able to utilize funding for

travel to meetings of professional associations?

To what extent are resources dealing with adult
education theory and methods available to staff?.........

To what extent are these available resources being used?.

To what extent are staff members encouraged and enabled

to continue their education?..eeeeeeeeecesen..

e s

L N R Y

To what exten:i is in-service training provided for

paraprofecsiorale?. .o iiiiiin.,

¥ ®e et eres st etetetatsetoa

To wiat extent is in-service training provided for

clerdcal staff? . n. it itnnnennennnn

To what extert is the paraprofessional staff responsive
to the problems of adult learmers’...vecueeeennns

To what extent is the clerical staff respoasive to the

problems of zdult learners?....

70 X NA 1 U 40
69 % NA_1 U 31
69 % NA_ 2 U 34
65 % NA_ 1 U 25
59 % NA 2 U 42
76 % NA 2 U 22
56 X NA 18 U 44
£7 % NA 10 U S4
81 ¥ NA 18 U 42
80 2 NA 7 U 33
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Criterion V: Evaluation and Follow-Up There should be systematic monitor-

ing and evaluation of program, outcomes, and processes in order
to increase effectiveness, demonstrs e accountability, and
maximize learner success and satisfaction.

No phase of adult education stands in greater need of improvement

than evaluaticn and follow up. Cooperative Extension (and perhaps the
armed forces) is probably the only institution with the reputation for
really effective evaluative efforts., It is expected, then, that ABE
still has far to go with regard to this matter since it tends to be under
funced and understaffed with non career people (and since it serves
sersons who are presumel %o be sensitive to criticism and difficult to
Reep track of).

The progran personnel encountered in the evaluation showea a high
level of awareness of the importance of evaluation and follow up. They
expressed the cesire to improve the evaluative effort, usually citing
inadequate staff size as the major deterent.

The evaluation of learming tends, of ccurse, to be built intc
language and computational skill materials and proceduras. Learnings in
other matters, such as self confidence and coping skills, are harder to
zeasLre. {iowever the spread of competency bzsed approaches holds promise
here.) Infeed, a great deal of the appezl of the GED test and justification
Jor empiasiziag GED preparaticn, often at th- expense of basic education,
lies in zne fact that the passing of the GIZD test is a concrete, guantifiabdle

ffectiveness or accomplishment {however much its real utility
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~ier Criterion I, instructors were fcund to receive
©_:tivelv little direct feedbscx frem supervisors or Irom students regarding
S0
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their performance,

Nor are the opinions and s .ntestions of instructional

staff members regularly solicited with regard to program improvement in

nost programs.,

A few programs are encouraging self evaluation by instructors.

kind of activity

This

will yield benefits to the extent that the supervisor

discusses the results with the instructor ond then follows through with

>Upport and necessary action to assist in the improving of weaknesses.

Very little evidence of this kinc of seguence was found,

There was a
although Chicago
students to gath
it would seexm th

for this and oth

1se not ruch evidence of the use of "outside" evaluators
City Colleges has arranged for University of Chicago graduate
er cata regarding the characteristics of their ABE clientele.

at other programs could utilize graduate students and interns

er purposes Telated o evaluatica and fellow up at little

Oor no cost (assuming that the preogram is relatively clcse to a university

v

taaz Irains aqdult education rerscnnel),

Conversely,

lastructors =ayv fail

© apprise aiministraters of the results of the evaliation of learaing

culcomes.  Anothier Iailure %o urilize evaluative findirnss occurs when

- SYe (yeapSTias T~ SRT - S s = ws

aFyrFears justiZiecd. i8¢ Ab: zerscmnzl zontacteld inm ta
e ) By

T2 Taull themselves 11 T2iSs marter.

Tizls are not =mediriesd or elizinated when such action



have made much of an organized follow up of either so-called drop outs
or graduates (Kankakee and Logan Colleges and U-bana are exceptions).
Adnmittedly this is especially difficult to do with ABE students.

In the case of graduates, it would be desirable to get data regarding
the obtaining or upgrading of employment as well as the continuing of
cne's education in another program. Knowing whether those who cease
ceming were satisfied with the program or had accomplished limited objectives
can p.y divicends in instruction and staff morale--especially since the high
rate of student turnover was second only to funding as the major concern of
the ABE Directors involved in this preoject.

The %xind of follow-up in which emplovers are notified of emplovee

rrogres

/2]

Cr attainment can also improve public relations ard program image.
Apparently lew prograce provide this service.

here is some follow-up effort generated through close associations
witd scch programs as CETA and Public Aid, when these programs either

tcllew up on their clients or have the cffect of requiring ABE staff

Fecomrmencations
=« lore training cpperturnities concerning evaluaticn and follow up should
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Local Staff Response to Criterion V
(3293 Respondents)

YES NO UNKNOWX

1. 1s there a plan for evaluation? 68 10 22

2. Are subjective as well as objective criteria used in the R
evaluation process’?.....iiiiiiiiiainn ... 62 8 30

PERCENTAGE NOT  UNKNOWN
APPLICABLE

3. To what extent is a plan for evaluation implemented? 1 NA 6 p 37

4. To what extent is the evaluation stated <= behavioral
terms?.....................................,.\........... 64 2 NA 8B U 4

5. To what extent are the results of evalualin— disseminated
te all personnel invelved in the progracm?................ 66 7 NA 8 y 4l

6. To what extent are specific leng and short-term goais and
objectivss cevelepsd in the evaluation activities?.......

~1
d
(2]
4
»
[s.2]

rt 42

7. To what extent is data gathered regarding student

characteristics?..... v 37

e
4
>
w

B -1 -

8. To what extent is data gathered regarding student
achievement and PIOBTeSS Y. L iiiiiiiieeiiee.. TAT ONA 5 U 22

8. Tc what extent is cdata gathered Tegarding student
attitudes tcwarc the program?.............uuviunnnn..... 58
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.- ie : - 3 Jow e - 3qrd - - 7 9 4 ~
~¢- -0 waat extent is students’ imput receiving atreation? LT xA 4 TN
13. Tec what extent ¢&o graduates show usward —ebility in
Thelr present 3obs?iiiiis ettt iiiiieiaiaaaa.. Th& T NA S T 65
14, 7o what extent &2 graduites EC Cor 1o new fobs as g Jdirect
g - B v d -~ < - -
Tesult of iastruction’.o...... .. e Ceeeieeeieniieaae. 27 % N& 5 157
.= - e e e - v aradoe AT s hiemyore e e
-0 -C whel extent do students enrtoll SudsequeniLly 1v
5 - cr & e - e s
AlZItitmal Telatod UoUTSeS ittt ittt ittt et iiian e ceasaee. 33T oMaA TOOU 43
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17.

V)

U

To wiat extent do studenis recommend the program to

members of thelr lmmediate family, {rlends, colleagues, etc?73 % NA 3 L 26
To what extent are graduates of the preogram involved in

community activities? ... iiiiiiiiiineeniannenecaasaenana. 43 % NAS v 71
To what extent are graduates pursuing further "informal”

learmingEl e i it it ittt ie it te e tetetrece et secacnnnsneneas 55 % NAY U 63
To what extent are past achievement and follow-up

records utilized .. . i e iiiiiiiiniie ettt erinereneane.. S % HA 6 U 53
17 student appraisal techniques cof instru:tors are used,

to  what extent are instructors informed of the resuits?.. 69 % NA 32 U 40
To what extent are materials revised or changed as a result

27 stucent evaluationsy . i .ttt ieertirinrennnaeaneees S0 % NA 13 U 45
To what extent are materials revised or changed as a result

St adninistrative evaluationsl.iieee i e iiiiieriienenceeeees 93 % NA B U 4B
[0 what extent are administrators aware of the evaluation

resuits of various learning activities?...........c........ B6E L NA 4 U S0
To what extent are emplovers made aware of their emplovees

who nave participatec irn and completed pregrams?.......... 6§ % XA 5 Lt 58
To what extent Is provision made for "outside”

VA IUBEI TN it ittt it ettt ittt aaceeeaanaranae. S2 W NA 6 U 66
Yo owhat extent are efforts male to re-enroll Zropoutst.... 71 0% NA 2 v 27




Student Regponses Relative to Criterion V

(1067 Respondents)

Hardly Occas-~ Some- Fre- Almost Does Not Do Not
Ever ionly times quently Always Apply Know

How often are students asked for
their ideas about the program? .. /16,1%/13.6% /19.2%/ 20.4%/ 14.8%/ 5.9% 9.9%

How often are vyou told how well
or poorly you are doing in your
studieS? O P 000 0m 0000000 en00000 / 8047;/ 9.3% /14.92/ 25.87«:/ 32.97-/ 3.9Z 4.8

>e

How often are students helped to
set goals that they can reach? .. [ 5.2%/ 5.6% /12.8%/ 25,2%/ 32.1%/ 6.7% 12,3%

How often are you asked of
vour feelings about the
program? -...I......D........ /21.42/15'02 /18.2Z/ 17.7%/ 11'87‘/ 8.1% 7.870

How often are changes made
because of what you say about

the pProgram? ,..ucesevesecsses /23.0%/ 8.2% /12.3%/ 10.3%/ 6.8%/ 18.7% 20,6%

5o
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Criterion VI: Physical Facilities The physical facilities shall be
appropriate for adult learning and high morale,

fost programs have adequate to good facilities at o..e or two malr
locations. Those that are highly decentralized neturally exauibit a wider
variety of physical conditions--ranging from excellent to unacceptable,

By and large locel program staff meambers do a good job of minimizing the
linitations of the many older buildings tha: are util’.~ed, so that the
un-site observers encountered few locations that had really inadequate
climate or atm~sphere. Many places have done wonders with & bit of paint
and paper imaginatively applied. It is difficult for visiturs to make
judgements about maintenance, but local staff members were fairly well
satisticd with the level of cleanliness and felt that custodial consid-
¢rations did not adversely affect instruction.

The vast majority of staff and students, then, find the sites generally
attractive, Chief complaints include buildings being too hot or cold or
noisy and having to go outside to smoke. In most locations where this
condition obtained the general reaction was that iittle could be done
about it,

Transportation and parking were less prone to be regarded as satisfactory,
Twenty-tfive per cer' of the program locations virtually re ' ire the client to
use private transportation., Others call for at least a short walk through an unsafe
neighborhood tfrom the nearest public transportation. A significant number
ot students do not regard the adjacent parkiny areas as adequate or sate,
Many nmulri-story buildings lack elevators so that otily the fittest tend to

participate, Where ABE programs run busses (about 25% of the programs do)

o6
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this service seems to be well conducted, with conscientious drivers and
adequate scheduling and maintenance.

Almost all local staff members seemed to be aware of the need to
avoid using furniture and equipment designed for children, There were
very few instances observed of desks being too small, for example, The
tablet arm chair is still too much in use, however, since tables are much to
be preferred for ABE instruction.

Other weaknesses in this area were: 1lack of room to exypand at some
locations, lack of library far: . icfvs at others, and inadejuate office
space for teachers and counselors at many locations,

Security is a problem at many locations. Really secure storage
cabinets might be one answer, but determined thieves can, of course,
break into most anything. Merely having a StoFage cabinet would please
4 great many instructors, many of whom have no place to put things--
especially where facilities are shared with "day" schiools,

About one quarter of the staff members f11ling in the questionnafire
telt that their location was lacking in a variety of sizes and kinds of
roous useful for instructional and support purposes. Almost an equal
nunber said there were inadequate facilities for informal getting together,
The latter seems to be an especially serious omission for programs that
purport to improve the client's self image and social skills.

Optimum facilities for instructional purposes require, in additicn to
tactors already cited above, flexibility--a variety of room sizes (or room
dividers) so small groups can be set up, areas for individual study
(including learning lab carrels) and a large auditorium where all students

and staff ~an meet together. Many of the locations observed are lacking

in this flexibility. 57

-50-



Recommendations

1. It i1s well to keep in mind that being poor, disadvantaged, or unlettered
doesn't preclude being sensitive to one's environment. The ABE learner
will need facilities as good as if not superior to facilitier other
learners require.

2. As stated under Criterion I and elsewhere, stringent criteria should
be established and observed when considering the opening of an out-
reach center and some of these criteria will involve optimum physical
tacilities,

3. When co-sponsoring a locaticn, the ABFE program should retain some
control over the physical conditions. This is difficult to do when
no rent 1s paid.

%. Custodial staff need orientation concerning €he unique characteristics
of ABE and of ABE clients.

2.  ABE students should be given responsibility (through committees, for
vxample) for monitoring the general physical conditions as well as
opportunities to assist with the improvement of the appearance of the

site,

58
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Local Staff Response to Criterion VI

(393 Respondents)

YES NO  UNKNOWN

1. Is the site generally attractivel...........ocovuuuevn... 86 12 2

2. 1s adequate, safe parking available?.................... 83 15 2

a variety of instructional and support purposes?.,....... 72 25 3

4. Do students have adequate space for getting together
B8 B <D o T B 75 22 3

PERCENTAGE NOT  UNKNOWN

APPLICABLE

5. To what extent is furniture and equipment suitable

for adults?. . ... i i i e e 83 ¥ NA--- U 2
6. To what extent is staff office space adequate?.......... 67 x NA 7T U 7
7 To what extent is the building or office well-maintained

T B U o I 8 x NAl U2
8. To what extent have adequate safety precautions been

13 84 x NA=--- UIl2
9. To what extent are equipment and supplies adequately

stored, yet accessible?. ... .. .00ttt 77 % NA 2 U 5
10. To what extent are classrooms comfortably cooled, heated,

ventilated, and free from cbtrusive noise?.............. 70 Z NA--- U 4

11. To what ixtent do teaching and learning considerations
take precedence over custodial convenience and voutine? 84 ¥ NA 2 U 7

12. To what extent do studentsand instructors have access to

13. To what extent does the physical facility lerd {tself to
individualized study?......ccovivennn..... Nereaeeeas 68 Z NA 3 U 6
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Student Responses Relative to Criterion VI

(1067 Respondents)

Do Not
Yes No Know

Is the building a nice place to come? ....... 91.6% 5.0% 3.4%

Is there plenty of safe parking space near
the bullding? ...iuiuiiiirneeerereonennonannss 69.8% 15.0% 15.2%

Is it easy to get together with other

students in the building to visit and talk? . 83.37 7.8% 9.0

B

Are there enough comfortable chairs and
tables? ... iiiiiiiieteiitrcttceecrecnnnanns 85.7%Z 10.57% 3.87%

Is the classroom too hot, too cold, or
tOU NOLSY? ittt uiaveeeneenncecossnssnnnnneones 25.5% 66.57% 8.07%

GO
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Critericn VII: Efficiency - Accountability Prog:am outcemes should be
reasonably commensurate with inputs i, personnel, resources,
time and money.

The evaluative project staff members were not entirely certain what
items to place under this criterion. But they had no doubts that including
such a criterion makes sense. For, a program might satisfy all the other
criteria enumerated here and still be an ineffective ome. If, for example,
a program serves only a handful of clients and has a large budget there is
obviously something wrong. 1If its graduates are unemployable, or 1f few
persons ever graduate, questions of efficiency and accountability will
obviously be in order,

Nor are state and federal guidelines entirely helpful. They speax of
serving: those with the greatest deficiencies, the institutionalized, those
who are ignorant of the English language. They mention progressing
"effectively” through the program, and cooperatively developing programs,
being innovative and research minded. And they encourage programs o
teet the needs "to the fullest extert possible with the funds provided,"
But, what does this mean? What s;ocitic varasticks are to be used? And
what about the quality of the servizes provided?

It is then perhaps no accident staff members reveal preat uncertaiuty
about questions put to them under this criterion. Over half of those
answering the questionnaire did not know enough about the relationships
of their program's drop out rate to "anticipated program goals" to
answer the question (number 3) ahout this relationship~-despite the fact
that they showed themselves to be very concerned about dropouts and

L

“"turnover" in conversations and in freely solicited comments. They say

they are reasonably sure that program offerings generally meet student

61
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needs .  They are much less sure that resources are ailocated on a basis

of "priority need,’” or that skills and knowledges taught are most in
demand by the community's employers. Anyway, sy-icmatic study of needs
is acknowledged to be a weak point and upwards of half do not know if
the specific criteria for measuring efficiency exist or apply (question 5).

In tne absense of more uppropriate criterta, it seems to be accepted
practice to rely on such factors as attendance, enrollment and the attainment
of milestones like the eighth and twelfth grode diploma and the GED certificate,
Furthermore, cince funding is geared to enrollments and average daily atten-—
dance, strong pressures in this direction are generated. Faced with this
situation, several courses could be tollowed: (1) Continue to utilize the
dccountabilityv-efficiency indicators previously identified, adding one to be
worded "percentage of total potential clients 'reached'." (2) Adapt cost
accounting figures trom other contexts:  compare adult education costs with
per pupil costs in children's schooling or some dollar figure cited by
UNESCO to "produce a tunctional literate” in a developing country. (3) Add
t any combination of the above a rating like the one that can be obtained
trom applying all tiue otner criteria vsed in this project (i.e. say that a
program that meets all the criteria and exhibits high student/teacher morale
must be reasonably accountable and eificient).

A combination of approaches would seem feasible., Certainly for a local
propram statl te agree on the criteria it espouses is feasible and desirable,

The nead for belping each entering client to set specific (realistic)
vbjectives and to repiéat such a process as he or she moves alone (while
providing the necessary verification of attainment arnd feedback) has been

discussed above,  Such procedures, if adopted, will be major steps in the
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direction of accountability. Elsewhere (under Criterion V and the ACE/IOQE
section) is also discussed the need for better dat. gatnering with regard to
what lLiappens to persons who leave the program--another key to sounder
accountability practices.

The link between better needs assessment and accountability lies in
the assumption that different criteria should be used fcr diffcrent client
groups and programs. The person in the "level one' shelter care mental
health program presumably differs from the contractor's wife who dropped
ovut in eleventh grade to get married and is now willing to put in eight
hours per day in preparation for the CGED exam. The middle aged hard core
disadvantaged have different needs and problems frum the 18 year old
suburbanite who recently lert high school, Thus the program that carefully
plans to serve carefully differentiated audiences should be in the best

position to develop appropriate criteria for efficiency and accountability,

Kecommendations
1. ACE/IOL should eticourage the universities and other appropriate agencies
to do research designed to establish practical, functional criteria for
program efficiency and accountabilitv,
<. Local program "narratives" shouly spell out the specific criteria by which
various 'sub programs" are to be judged,
3. ALE/10k should undertake study designed to trace exactly what happens to

tae "ABE dollar" after it enters an educational institution,
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Aruitoxt provided by Eic:



Local Staff Response to Criterion VII

(393 Reepundeats)

PERCENTAGE NOT  UNKNOWN

APPLICABLE

1. To what extent co student needs maich program

offerimgs’.......oivvuiuinnnnnnnn.. crseecescensesas. 80 Z NA 3 U118
2. To what extent are resources assigned or *he

basis of priority need and client BEOUDST i iiieenenane. 77 % NA 4 U 41
3. To what extent is the dropou. rate commensurate

with anticipated program goals * .. . i i +eee 63 X NA_5 U5y
4. To what extent are the skills and kno.ledge

being taught those which are most in demand

by employers and the commuricy?........ seesreesieciiieiia. 75 X ONA_S U3
5. To what extent have critevia for measuring

efficiency been agreed upon by both admin-

{stration and staff?...... Ceeeaenn et cevecsneass 69 X NA 4 U043
6. To what extent have periodic and systematic

data been gathered regarding student needs?....... veesesse B0 X NA 5 U4s

64

57~




O

ERIC

Aruitoxt provided by Eic:

Criterion VII1: Supporting Services The supporting services shall inciude

those which directly assist tue learner to: (1) participate
regularly; (2) profit from {nstruction; (3) maintain physical
and emotional health; (4) overcome handicaps and (%) make use
ol what he learns,

Few of th2 local program staff membors were well satisfied with the
cuunseling and guldance services provided for ABE students and the visitation
tear wembers shared this concern., There tended to be insufficiert numbers
0l counselors available at the majority of locations., A relatively high
percentage of those persons carrying out counseling and guldanc 2 activities
were not adequately trained for this role--either penerally or specifically
(1.e¢. with regard to the specilal aspects of counseling the ABE client),.

About twe thirds of the programs do report having written goals and
purposes for counseiing and guidance activities. About half of the staff
liembers are uncertain if Counseling is a4 required activity. 1In many
instances there did not seem to be very close coordination or clearly
spelled out relationships between counseling and instruction, Two areas
stand out as being e¢specially in need of improvencnt: counseling for
those with special physical or emotional or adjustment problems and
vocational guidance., Job placement is not receiving enough attention
and students appear to be aware of it. nly one or two programs have
a4 psychologist regularly involved.,

Th~se programs :.at are most lacking in counseling and guidance
nersonnel do not appear to sufficiently minimize this limitation by an
organized effort to refer students to other agenciles for general, vocational

or psychological counseling or for screening tor disabilities,
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The notien of making the instructor (and sometimes the director)
responsible for counseling prevails at some locations. This point of view
has considerable logic behind it., Eut few if any of these programs
provid: the necessary in-service education to assist the instructor to
Jevelop proficiency in the counseling role. Also, the burdeas of paper
work and shortage of clerical assistance make it difficult {or inscructors
to devote sufficient time to counseling. Whatever approach is used, the
counseling and guidance program deserves more planning, coordination and
resources than it tends to get.

Some excellent day care (or early learning) programs were observed.
Alrnost all were in pleasant surroundings with capable leadership. The
major drawback is the fact that not enough of this service is provided.
Students strongly request more of such activities.

Similarly with special transportation, as mentioned under Criterion VI,
lost programs could expand service (to tarpget groups especially worthy of
scervice) 1if nore monies for special busses were available (or monev tor
taring public transportation).

The secretarial-clerical personnel observed seemed to be for the most
part conscientious and capable, Thev usually had the respect of the
Instructional statf, In some cases t  wo far beyond normal duties to
daccommodate clients with special handicaps.,

There is 4 broad variety in the amount of special activities and
social activities students participate in, with some programs doing a
preat deal and others virtually ignoring this aspect. !lany programs should
probably consider increasing the amount of such activity, which is as

inportant with ABE learners as with children and vouth. As mentioned
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varlier, jack of tacilities often hampers efforts of this type. Some of
thie social activities now conducted might be improved by closer linkage
with curriculum and instruction by such means as improved involvement of
students in planning,

tiealth services and learning about health could stand considerable
improvement in most programs. Students are not taught much about diet
or the importance of regular physical examinations., Provisions for
vmerypencies are frequently vague or inadequate.

Where programs do provide eating facilities they seem to be satis-
bictory as to price, variety, quality and other relevant factors although
Liaere were some complaints about cleanliness.

Yasken as a whole, then, Suppurt services are ditficult to gencralize

abeut, but most locations show room for improvement,

Recommendations
oo More monies are needed for child care programs and special transportation
service.,  Taese services need to be availuble tor clients Iin the Federal
Al program as well as those in Fublic Aid programs.
<+ ounseling and guidance services need expansion and coordination and
tocus ou adulthood.

3. Headth services and teaching sbout health need expansion and coordination.

~1
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Local Staff Kesponse to Criterion VIil

(393 Respondents)

Iransportation
YES N UNKIOWS

b Is the site served by public transpertation’..o..o.ooooven, 72 25 5
FPERCENTAGE  NOT UNKNOWN
APPLICABLE

~. io what extent is the site readily accessible to the
Larget pOPUlatiIony iu .ttt iieierotereerecernensnnseess B3I XL NA -—- U b

3. Tu whar extent Joos the program provide transportation
to potential clienss not served by public
Lransportation’ ottt ietieeeraroennnooeaans 99 00 NA 13 U 18

4. o owhat extent doey the cost of transportation
discourage attendance?. il iiee i i ... I8 T ONA 10 U 2D

5. To what extent are new students provided vith infor-
mation about public and/or prograrm=-provided
transportation’...o.uiiiil il i e i eaa.. BB T NA 16 U 4l

Counseling and Guidance

YES NO UNKNOWN

1. Is there a statement of goals and purposes
for the counseling and guidance program?. ... ... ..... 64 12 24

2. Do staff counselors have professionil
o D o R e R YA 50 26

3. Ts counseling mandatory?

R 15 46

PERCENTAGE  NOT  UNKNOWN
APPLICABLE

I~

10 what extent 1s the stitement of goals
and purnoses for ““e guidence/counseling
PIORTAM LELY e i ittt i et iie e 15 % NA 12 U 25

5. To whi: extent is there a close inter-
action between ccunseling activities
and Instruction?. . ..ot ceveees IL 7 NA 14 U W

U3
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To what extent {s the guidance program

organtzed to provide counseling?......oooiiioan. o, 73 % NA 15 U 32
7. To what extent {s the guidance program
adequately supported by admindstratton? oo oo . ..., 85T NA o (LY
8. To what extent are materials dealing with
educational and occupational opportunities
available?................................................ 74 X NA B8 U 25
9. To what extent is the testing program
useful and Televant?. .. .. ittt ittt e e, 76 X NA 11 U 32
10. To what extent do counselors have the
knowledge and skills necessary to
ccunsel adults" B2 2 NA 11 U 38
11. To what extent does counseling assist students
te move toward occupational goalsS?............ivvuunnnn... T4 % NA 9 U 32
12. 17T what extent do counselors assist students
with special L 73 % NA 7 U 37
13. To what extent is referral made to other
specialists in physical and mental health,
personnel, and legal services?.........ceeimnnnnn oo . 75% NA 6 U 20
Health Services
YES NOo URKNOWN
1. Are students requiring medical attenrion
referred to appreoriste Aagencies?. .. ..... R S A 5 30
2. Are adeguate provisiors made for
emergencies?. ... ... I T T Y 13 19
3. Are provisions made fer tempeorarily
indisposed or iniured ;arsons te be
made comfortable?..................-...................... 61 13 21
<. Are students inrorrmed =1 the characteristics
of a well-balanced diet?...............‘.................. 41 27 32
5. Are on-site food services provided?....... Cee e teaaaieaae. 4G 43 8
5. Do the fcod services provide for a
well-balanced diet?....................................... 33 50 25
7. Are earing facilities clean anc
th634C?...-.......................-...................... 56 13 iQ
8. Is adeguate time provided for meals?. i 50 i5 i3
S. Are pericdic phiysical examinagtioms
Pt - - ~ A" - - ~
frivicec cr encouraged?.......... R 14 37 33
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RIC

10.

11.

PERCENTAGE  NOT UHENOWN
APPLICABLE

To what extent are screcning tests used to

discover visual, auditory, and oither pos-

sible impairments? ... . ittt it itoeertoanocseaanote ons

To what extent is icllow-up done to assure
these impairment: are being treated?...ceeeieresecueoscsnns

Jther
YES ~O UNKNOWN
1. Is a child-care service available?......c.vievrneunnacae. 359 32 9
2. Are nursery personnel qualified and/
OF certified? . .. ..t iiiineereieeeennnaneesennnanenaneaess 55 20 25
PERCENTAGE NOT INENOWN
APPLICABLE
3. 7o what extent are leisure or sccizl
activities provided for stud ats? i iiie ittt antoee o 47 % WA 13 U 13
-« 70 what extent are these activirties
appropriate to needs and interests
ot varicus ages and Sackgroundsl i e it i ittt enn 67 % NA 1> v 21
5. To what extent are these activities
reiated to educational obisctives) . ..ttt ennaaaana 56 % WA 16 U 2u
5. .o what extent are adequate
secretarial-clerical services
available 10 2l staffleieet it tiienenonaneenes tennsennn 69 L WA 6 v 12
7. T2 what extent are ccntiznuing effcris
—ade to recuce the non-teaching, clerical
activities 0 2@ECHETS . iit i ot ieenneeeseoncnn soamnenase 56 5. NA S 2%
8. <o what exzent are stafi mexters aware
of community support services such as
C.Z.D. testing, s0cial Services, elC. it ierecencoanancane 83 5 WA 2 C 15
p—
(0
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Student Responses Relative t5 Criterion VIII

(1067 Respondents)

Can you eat meals in the building, if vou
wish to?

Is the place vou eat in the building
Cleany Liiiiiiiiiiiieittertt et
Do vou have plenty of time to eat? ......

Yes

65.8%

19,87

Do Not
Know

70.8%

r
8 ° Lo

21.0%

69.4%

12.97

17.77%

Are you told about a balanced diet?

24,8% 55.3% 19,9%

Are vou asked te have a docter give vou

a check-up once a vear?

teen told atout public
the bduilding?

SOoW much has counseling in the Program

melped wvou find a job or zdvance in

FIUT PTesSeny (007 Liiicecencovencncnne s

OW UL dre wou counseled adout

TerRonzl 2roblems YOU NEVET ieceeeeenn. 22

20.0% 60.77 19.2

&9

Does Do
Very Very Not Not
Littie Little Some Much ‘“tuch At :1v Know

19.27/7 6.0%/ 10.7%/10.0%/23.7%/20.5% 9.

8%

(]
n
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22

8.3/ 7.8%/16.02/30.7% 14,

LA/ 7.0%7 11.4%/ €.37/16.3%/28.0%

Harzdly Dgcas- Some- Fre- 21most Does Not Do Not
Ter ienly times guently Alwavs Apply Know
neld J18,27%13.577 16,257 3,87 ¢/ 3,43/ 10.8% 22,2%
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¥
D. APPRAISAL OF ADULT CONTINUING EDUCAT?ON SECTION OF 10F

The purpose of this part of the project was to evaluate ACE/IOLE in
terms of tne quality of assistance provided to local ABE programs. The
on-site visitation team* focused on (l) organizaticnal structure of ACE within
I0E (2) purpose of the ACE <ection (3) staffing (4) funding (5) interaction
with "eignificant others" (&) assistance to local programs (7) role percep=
tions of ACE staff, and (8) attitudes of ACE staff.

Thete areas were the basis of a self <tudy instrument which ~he ACE
Section staff nembers were asked to complete prior to the on-site visitation.
Jhe ACE Section staff had input into the desiygn of tnls instrument to

insure that the evaluation was calculated to fulfill the intent of the

o]

Reguest for Propozal (although no substantial changes were advocated by
ACT Section personnel)}.

Members of the on-=site visitation team were selected on the basis of
tieir recognized strengths in adult continuing education and their

iversitvy of professiogral interests. In addition, an "evaluator of the

Far

evalvation" (Dr. reitlow) was asked to become a participant-cbserver

Toper context

©

primarilv for the purposes cf placing this evaiuation in its

ané offering advice for improving futurs evaluation projects.
*Th2 team was made up of C.C. Veri (Chairman:, J.D, Eilis, B.w. Xreitlow,
Mebe xelss, N.G. Smith, and RML S-lnh,
L dK])
{2
_,:5-
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As with the local programs, information gained through the self-study
irstrument was used to solicit further information and clarification
during the cn-site visit. In addition to interviewing the people identif-
ied by the ACE Secticn, members of the team interviewed others they thought
would have relevant information (both at the om-site visit and later through
personal visits and via telephone).

The gquestion which gave focus to tne evaluation, and the one which

-
,

‘a8 addressed by both the team and the staff of the Adult Continuing
Education Section of the Illinois Office of Education, was: '"what is
the gquality of the assistance beirg provided for local educatioaal agencies?"

could possiblv arnswer that uestion, and if a continuyum
r h

.

a siagle wor

4
-,

o1 "pooribelow average/adequately/above average/superior” could be used, the

m
~
Y]
7%
4]
n
(g]
[}
[
[11]
.

cf the "above av

o.

coinsensus would be toward the up

w0

er en
The follewing recommendatioas (in random crder) were ecffered ro the
¥cticn at the conclusion of the detailed report sent teo that office:
i. Jrganlzation: Continee building and using the suppcrt cof teop-
level 10IZ administrators that seems to be enjoyed. Develcop

mecharnisms wherety the Section niore felly utilizes the services

Yolizy Analvsisl., Iren mere Tully the lines of commumicatior so

-5
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rigorous data collection mechanisms (perhaps with Bureau of the

Budget personnel). Work toward the implementation of the recommen-

dations of the Task Force's report on "Today and Tomerrew in
Tllinois ~dult Education." Find wavs of more etfectively tsing
mass media to increase public awareness of adult educaticn.
Staffing: Capitalize on the camaraderie already developed in

the staff. Seek to carefully expand staff size so as to increase
the assistance provided to LEA's (or develop contractual arraanpe-
ments for this purpose); special attention should be given to the
unique needs of programs in Chicage. Increase minority represent-
ation in the staff with the assistance of IOE's affirmative zctien
otficer,

e Percepticns and Attitudes: The perceived roles of staff are
generally adeguate to their tasks buf further study should bhe

given to these percepticns, especiailv as they apply in statf{

selves, their work and their cclleacgues; cavses of fluctuasicn

by 3 - - T e - yaem s S -~ P - e ey 3 -— - < - J -~
funding: Continve IZunding local preograzs Srom various Sstate

~ BRI L P U gy . .- ~ e rninad A T S
2520IF soirces; agressively pursve CITA and Public Eezlsh Sumds

e e T = " e T man o -t - = -l s Al i e 1
LO0T TN Lnmos, LOTLINTe CaplileLsiIing 01 the sirenzths achieveld
N e T i e A e Snt - e e T < - .

z WOIKIDg wilh SO0Tmon schocls anl somemunit Soaa€Zes, Ul Wl

- ~ ~ - << e - o S A S -~ e m e -~ csS el T e .

S T2cuce the Jdisparitv In Iundirz level irteraot with Zireans
- e Tl e . T e T A ~emm — - - T aY e S T
- TR& oucgel persoannal zni 0D Trvernmental Telatiosns reraireesd
- - PRI < - P - Sy - -~ LRt B T Iy - ~ s -2 T
I Zgfermine how adult contizmuing edvca. ion oim N
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Red 2 statf functions and develop a rationale tor long range
staffir ...n and how the plan will be :iunded.

Interactions with Significant Others: Continue what is being done
but place top priority on communications building with staff of

the Illinois Community College Board; institute planned and pericdic
reetings with helping agencies. Develop a plan whereby the IQE
staff in Governmental Relaticns accusately and effectively carry

the adult education message to people with whom the Section cannot
directly interact.

Assistance to Llocal Programs:  Coatinue to provide prompt, cheerful,

anc useful services for LEA's. Irv to fill vacant positions with

pd
14
i

s celav. Explore the use of zoatracts to provicde fere regional
services. Expand the field s:zaff and’or develcop wavs of effectively

< Y4 < -~ - = oY ae ~ T - = P
utizizing the nmewly develo,: |
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Ronnie Bates
Roger Brenneke
E. leland Brode

Cary Conti

Joseph R. Ellis

Burton Kreitlow

Noreen S. Lopez

Robert C. Mason

ROSTER

PROJECT STAFF
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TITLE
Project Staff
Project Staff
Professor of Education
Project Staff
Professor of Education and

Coordinator of Research,
College of Education

Professor of Acdult Education,
Universityv of Wisconsin-Madison

Assistant Precject Director,
Instructor and Internship
Supervisor

Professor of Education and
Assistant Preoject Director

Prciessor of Education aad
Associate Director, ERIC
Cliearinghouse in Career
Educatiom

Director, Division of
Continuing Educatior, State
Educatien Department of
New York

Assiszant Dean, College of
Contiruing Education

Precfessor of Education

Frcject Director, Asscociate
?rofesscr of Féucation

Dean. College of Coctinuing
Zducation, Preofessor of
Fducation
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James L. Barber

slec Beaudoin

S. Gregory Bowes

Terowe Bradley

Jeanette Crum

Richard G. Graves

Mary E. Greenwood

Alfrenia Y. Bampton
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Diane M. Lengfield
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Danmiel J. Timxo
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Assistant Dean, Community
Services, Sauk Valley College

Associate Director of
Personnel, Triton Community
Colle -

Regional Program Directcr,
Continuing Education, Public
Service, University of Illinois

Director oi Adult Continuing
Education, Lewis and Clark
Cormmunity College

Director, Adult Basic Education,
Kishwaukee Community College

Director, Adult Evening School,
Waukegan Township High School

Coordinator, Goverazr's State
Thiversity

Frincipal, East 3+. Lcouis
Adult Evening High School

Administrator, Indeperdent:
Learning Lab, Triton Community
Ccollege

ABE/ESL Instructer, Harocer
Commumity College

Jirectcr, learning Laboratory,
Vienna Correctioral Center

Manager, Comxunity Services
Program, Wauboacsee C
College
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College
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ROSTER OF PROGRAMS EVALUATED

Black .lawk College
6600 - 34th Avenue
Moline, IL 61265

Cairo-Egyptian Adult Center
1615 Commercial Avenue
Cairo, IL 62914

Chicago Board of Education
Ja~kson Adult Education Center
820 Icuth Carpenter

Chicago, IL 60607

Chicago Board of Education
Hilliard Adult Educaticn Center
6533 South Stewart Avenue
Chicago, IL 60621

Chicage Beard of Educzaticon

Doclittle Family
Educational Center

525 East 35th Street

Chicago, IL 60616

Dawson S5kills Institute

City Colleges of Chicagc
3301 Scuth State Street

Chicage, IL 606089

Zanviile Junioer Cellege
2300 East Main Street
Zanvillie, IL 61B32

Hamilten County Commmunity Scheel

135 West Main
M:zleansbhoro, IL 62835§

ankatee  ~mmunity Ceollege
Fiver Scad

F.%. 3ox 888

¥zohzkee, IL 80301

-1
o

- L

John A. Logan College
Carterville, IL 62918

McHenry County College
6200 Northwest Highway
Crystal Lake, IL 60014

Mattoon Community Unit
1€17 Lakeland Blvd.
Mattoon, IL 61638

Moraine Valley Community Ccllege
10900 South 88th Aveiue
Palos Hills, IL 63455

Peoria Adult Continuation Center
412 Sovthwest Washington Street
Peoria, IL 61601

Rockford Board cf Educaticn
201 Souzh Madiscon Street
Fockferd, IL 61102

ringfield Public Schools
350 East Ash Street
cringfield, IL 52703

Thornton Community College
50 West 162nad Street
Seouth Fu;;:ﬂd IL 00 3

Urbara School District #116
1102 South Rzce Street
Urtarna, IL 61801

Venice-lincoln Techniczl Center
Scuth Fourt® Street

had Sntateln!

Vencie, I #2082
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Illinois Adult Education Evaluation Project

Respondent Information

1. Sex: male

female

2. Age: —__under 30
—___30-39
40-49
50 or older

)

- Racial/Ethnic Origin: —Caucasian American
e Black American
Mezican-Arncrican
Latin-American

other (please specify)

-. Pow would vou classifv vour preseat position in the adult ecucation
proLran?
Administrater

———

Teacher

Faraprofessicnal

Counselor
Clerical

_____Dtker (please specifv)

5. 2r what basis are vou -ired bv the afult education orograr’? part~time

full-time
. Do vou Rold teaure in your alfilt efu: cion position? ves
ne

ERIC
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10.

11,

12.

13.

What 1s the average reading level of the students you teach?
—__Beginning level (ist-4th grade)
Intermediate Level (5th-8th grade)
—__Advanced Level (9th-12th grade)

Mixed (more than one 1evel)

What time of day “5 you teach in adult education?
Day (before 5:00pm)
Evening

_ . Both day and evening

In what type cf facility do you teach?
. Zublic School building
._.-rdustrial plant, business, hospital, or other employer
Church or community organization

Other (please specify)

As of September, 1975, how many years of adult education tcaching
experience have you had? years

As of September, 1975, how many years have you been in your present

position? Years

Have you taken any course work dealing with the principles of adult
education? yes

no

If so, how many credit hours? hours

Name of Program in which you are employed:

83
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I1linois Adult Educatiosn Evaluation Project
Obstacles 1 Face

(Please do not sign your name)

This form is designed to help the evaluation team identify specific needs
that can be met in order to improve the program's effectiveness and, more
specifically, each individual's performance. It is rare that we cannot
identify at least one or two specific obstacles tc our full effectiveness.
Pleace focus on obetacles you consider of primary importance.

1. My role is (check one}: ______Administrator _____;Teacher

Paraprofessional Counselor Clerical Other (please
specify)

2. 1 face this obstacle in the area of my own knowledge or skills:

3. Resources (aids, equipment, supplies, materials, clerical support,
etc.) that I need are:

’

4, Other obstacles are:

5. Supervisors could help me by:

84
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LLLINOLS ADULT EDUCATION EVALUATION PROJECT
DIKECTLONS FOR COMPLETING THI SELF-ASSESSMENT INSTRUMENT
Tnis is an explaration of the types of questions used in the attached
instrument.
There are two types of questions.

The first type asks whether a condition is "present", "absent" or "unknown" to
the respondent. Mark the appropriate response with a check mark. (V)

YES NO UNKNOWN
EXAMPLE: 1s there an advisory committee?®................ v

The second type asks to what degree a condition exists. The degree of existence
is based on a gcale of 0 - 100%, Responses should be completed by inserting

the percentage in the proper space. Provision has ajso been made for "aot
applicable" and "unknown" responses.

EXAMPLE 1: To what extent is an advisory committee used tc formulate operating
policy?.......... ettt e, .. 55 % NA U

The answer indicates; the respondent has assessed the extent of using an
advisory committee to be 55% of the time.
j 10 20 30 40 50 60 70 80 90 100%

| { | ; | |

IHardly I Occasionally Sometimes | Frequently [ Almost
Ever Always

| 1 ! 1
t T —t

I
T

It may also be helpful to think of the responses using the desriptions listed
below either scale.

EXAMPLE 2: To what extent does the curricular program enhance the academic growth
of the individual?........................ eve. 96 7 NA U

The answer indicetes the respondent has assessed the curricular program to be
cnbancing the academic growth of the individual very nuch, but not completely.

0 10 20 30 40 5C 60 70 80 50 100%
l I ] l i d —— l i l '
'\'Gl’}’ T L T "“4 L '
Litel Little Some: Much Very Mucn
Responses of "Not Applicable" or "Unknown" .hould be indicated by a check mark (v)

in the appropriate space.

At tiwe end of each criterion section vou ave asked to list the greatest strengths
and problems in that area.

In addition, if you would like to clarity or elaborate on any answers please
write vour comments in tpe space provided li-ting the Fage and question number
to which vou are referring,

Q 85




Criterion I: Curriculum and Instruction

The instructional program shall be construct«d according to tested
principles for adult education program development. It will be based on
clientele nceds and interests and have input from subject authorities, staft,
community representatives, and students. It will recognize individual differences
and learning styles and be in line with state and.federal guidelines and standards.
For the purposes of this self-study the term ''community' means all individuals
and social systems within the geographic area the program is seeking to serVe;
Curriculum

YES N UNKNOWN

1. 1Is there a method of assessing community needs?..........

2. Are community resources involved in planning the curricu-
lar program?........... Gt tat e sassesesaiaernsansse oo s

PERCENTAGE NOT UNKNOWN

APPLICABLF
3. To what extent is community needs assessment data
available?......... e 4 NA U
4. To what extent does the variety oi offerings accurately
reflect the needs of the community?......... Crriee e % NA U i
5. To what extent does che variety of otferings accurately
reflect the opjectives of the program?.................. . % Na L
6. To what extent does the curricular program enhance the
cultural growth of the individual?........... e . % NA U
7. To what extent does the curricular program enhance the
social growth of the individual?............ e ceeee 7 ONA__ U
3. To winat extent does the curricular ptogram enhance the
economic growth of the individual?............ it e e % NA v
9. To what extent does the curricuiar program enhance the
acrademic growth of the individual?........c..coieinn. woONA__ U
10. To what extent is the staff actively involved in
curri-ulum development?...... e i et . Ceereaen % NA v



O

ERIC

Aruitoxt provided by Eic:

11.

13.

16.

To what extent is there student input in curriculum
development?.........ouuvu..... S ettt ettt it

To what extent do the curricular ot ferings recognize the
special physfcal needs of adults?............. . . e

to what extent do the curricular otterings recngnize
the special soclal needs of adults?......... Che ettt e

To what extent do the curricular offerings recognize the
economic needs of adults?. ... i i et

To what extent is the community involved as a resource
in carrying out the curricular program?...........0.....

To what extent are any major community education needs
being neglected without sufficient reason?..............

To what extent do curricular materials encourage and
asslst studeats to become independert in their learning?

To what extent is there 3 continuing
evaluation and feedback system for curricuium
improvement?..... et cee e

L T I PO

Greatest strengths in this area:

Lreatest problems in this area:

Other comments:

87
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% NA U
_____ 4 NA u_ .
% HNA U
Z NA U
% NA U
% NA U
4 NA U
% NA U




Instruction

10,

11.

15.

16

YES 0 UNKNOWN

Is there a materials/learning center accessible to

students?....... e e , e fe et ieeeii e . —_— .

Is there a variety of audio-visual support meterials

to complement the respective instructional teaching aresas?

Are there opportunities to produce teacher-made

materials?. . ... .. i i i i i, it ieeieaseea e

Is an orientation program provided for students?,........

PERCENTAGCE  NOT UNKNOWN
APPLICABLE

«7 ¢ exten: are learning activities designed to

Jeo o skills in keeping with program phiicsophy and

T E I R R T R kA NA_“_ U
T-tlen 220 0 ale learning activicies desigaed to

e % Wi e in keeping with: program philosophy

2 ebjectivesi.. oL, et ieeveeienaa teeseeneananeas % NA U

To whrt m . ten ave learning activities designed tc

develop a-tituuzs in keeping with prograr philosopny

aid obiec .ivout..L L, ceu Ceeeana B Y e F . i
To what extent is instruction tudividualized?............ 7 NA U

77 what evtent is there a variety of materials to allow

for inalvidualization of instruction?. . .. .v.eieievnnnrnson % NA_ U

To what extent are vemedial opp>rtunities available?..... 7 NA u_
To what extent is the jnstructional material free of

cultural bias?. ... iiiniiiinees L oeie... e e e, % NA U

Te what e "ent iz the instruciional uaterial free of

ethnlec blas? ..o i L il il ot ii i Chres et % NA U

Tc what extent is the instruction?! material free of

sexual blas/............ erreaae . e a e % NA U

To what exfent is the instructional material free of

racial bi ~?..... . ...l ctaeeesaseaaen chne e Z NA u

1o what - '.tent is the instructional material free of

religiove biac ™ ittt ittt ittt et et ettt 4 NA__ U_
To what extent is thie materials/learning center

staffed by instru cional persomnel?........... et ceen %Z NA u

88
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18.

19.

[0S
£~

ro
[

it

29

il.

To what extent are a variety of e2udoi-vicual mate-  asls
used to complement tihe respective fustruct:iaal teach-
ing areas? T

To what extent is there use of teacher-made materials?

what percentage of the irstructional warerials used
dare cunsumable?,..........................................
what percentage of the instructional materiais

purchased are individualized?......,.......... ceieenaae .
Tu what extent 1s there a systematic, ongoing evaluation
of instructicnal materials? .. ... e e
To what extent ate criteria uses for appoo-riateness,
readability, apoeal for adults, L

To what extent is efrective use mac. of :ustructional
media?. ......

To what extent do teachers receive systeratic supervision
and suggestions for improvements”, . ... o i,
15 what extent is theve a psrchoiogical climate conducive
to Iriendiy, supportive teacher-sto.iant relationships?....

To what exrent do les'mers rereive feedback concerning
progress?.........................,.......................
To wnyt extent is tiere a variety w7 effective procedures
used in helping adults learn?. . oo i
To what extent is .. :vision made for helping che learner

to lee m how to Jedua? . e iennennn .. Cheerererana
To what extert lLave previous evajuations been used to

update programs and/or Instruction? .. .evinnennnnnn..

To what extent 15 there a frcus on learning as well as
teaching?, (oo .. ..

To ¢ «¢ ¢ :nt are learmers helped to set realistic
personal R L b B -
what percentage of the program time are paraprofessional
and community 5 source people used to augment the

teachi-~ staff.

--.---.------.-.-.--.--------...---..-.--'-

NA

NA

NA

NA

NA

NA



33. VWhat percentage of the teaching day are volunteers,
student teachers, and advanced students used to augment
the teaching staffl.e. ittt ennsionannsoanonnnas % NA

Great28t strengths In this area:

Greatest problems in this area:

Other comments:
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criteriea Ll intra-lnsti [U{jk’nui; Hzﬂ.llik\n‘ﬂlfpﬁ

The adult cdusation program sheuld Lave autonony, status, and support

¢ warable to the other education projrams ol the institution, 1ts suc-

cess will depend ia part upen ity selt=interpretation to the policy makers

and resource allocators and ou tone establishiment of intra-institutional

patterns of accounodation el vooperation,

YES NO UNKNOWN

Are there resources within the oclcol too counseling?, . .,

there resources within tie school for financial aid?

_,4
~
e

Are tuere rescurces withip the schcol tor job placement?

I~ there a stated phrilosophiv ' or the total adult
education progran’.. ... ... .. e e,

s othere evidence that the aduit Prograr has conparable

status with other programs?, ... ... ...

PERCENTAGE NOT UNKNOWN
AYPLICABLE

Lo what extent are portfeipants oo the acult education

program able to nake use of all recources within the

school sysiten such s Librarv, counseling services,

flealth services, ctel ... .. T % NA U
To what extint doc . the progran adming tration have

i support ot other school syster services such as

rublic relations, projposal writer-, A=\ nroduction

feilities?,,

32
P
=
[and

Goowhat extent are regular channels of commuitication
with the local sciiool board and o heol administrators used? % NA U

tvowhat extent are tinaacial aidsy, ceunseling and job

placement wtilized within the school by the adult students? % NA U
To what exteat are other sources witnin the <chool system

used ta recruit and refer adults to tue adult cducation

prngrdm?................................................. % NA U

Toowhat vatent iy there movement o) students among other

Programs in the schoel system such as Vocational Education,

CEIa, tpward huund?....................................... nNA ¥
Io what evtont does the s-hool administration allow

tlexibilicy and autonomy in the operation of the adult

cducation program?........................................ % NA U

91
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13.

14,

1¢.,

17.

18.

19,

22.

To what extent is the adult prcgramz philosophy cengruent
witihh the stated philosophy of the school system?......... A

NA

To what extent is the school administration adequately
inforred about the philosophy, operation, and goals cf
the adult program?........

Ceieeteee eetaiecereracaeneLnbon 4

NA

10 what extent are the legal puidelines regarding the
adult pres,ram bnown by the edrinistration®.. ..., %

To what extert are these guidelines adhered to by the
administration?..........

S e tesisnasenes et e . %

To what extent is the sdi ' board informed on the
philosophy and goals of rn.. rogram?......c.vviiinn.n . %

To what extent does the program receive
philosophical support by the school administration?...... A

NA

NA

NA

NA

U

To what extent does the program receive
philosophical support by the board of education
(or comparable greup)?.....vvuen.. Cheeeaas e teee e %

NA

To what extent is the institution or schocl system
aware of the contributions of the adult program?........ . %

NA

To what extent are appropriate procedures utilized to
tacilitate coofperation, un-erstanding and support of
taculty and administration members in the larger

NA

To what extent does the program receive adequate
financial support?....

To what extent is the adult program allowed to utilize

any jincreased income generated for new or expanding
services?............. ceiseaaen ettt e e e cere e %

NA

NA

u

Greatest strengths in this area:

Createcst problems in this area:

Nther rorments:
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Criterion ITI: Fxtra-Institutional Relatienships

Relationships with the larger community and with other adult cont {nainy
educaticn agencies shall be such as to promote acceptance of the prograrm,
foster reality-based instruction, avoid unnecessary duplication, and augment
the resources allotted to the program.
YES NO UNKNOWN

I. Are staff members active in community activities?.........

to

Have the characteristics of the community, its services
and its power structure been analyzed?....................

L~
[+
<
[g9]
4]
re
~
n
3
o
~
0
on
o
[
=2
3
j+i)
0o,
2]
re
o]
o]
o]
o]
he)
2]
la}
1]
re
”
£
ol
-
oy
o]
r
jug
4]
la}

PERCENTAGE NOT  UNKNOWN

APPLICABLE
b, To what extent is the progran actively represented
in other adult, community education, or community
Councils?.oe e % NA__ U
7. To what extent are the staff members encouraged to
he active in community activities?............ooooonnn. ... % NA U
8 T» what extent is the advisorv committee tunctional?...... % NA U
9. To what extent is the advisory committee representative
of various interest and ethnic groups?....... et % NA u
10.  To what extent are cdvisory groups members kept
infaormed of needs, successes, and weaknesses of
the program?.......... L T T T . L ONA__ U
I1. To what extent are referrals made te other adult
education and training programs in the community?......... % NA U
12. To what extent is there joint planning between the
program and other adult education programs in the
COMMURELY Z. e e % NA u__
93
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13.

14,

15.

16.

17.

18,

To what extent is there coordination with other agencies that
provide assistarze tC 8dUltBl. . e n e nnnennrrnnnnnnens %

To what extent is the program interpreted to the community
at large and 1its rescurce 8110cAtOrS8T. .. veveer v rne.oos Z

To what extent are referrals made to other community
agenciles for counseling?.......vevvernuen.n %

To what extent are referral made to other conmunity
agencies for financial assis8tanCe?. ... v verennrneennnnes, %

To what extent are referrals made to other community
agencies {or job placement?,.........

Ce et A

To what extent are referrals made to the adult education

NA U
% NA__ U
NA__ U
% NA__ U___
NA v
NA u

program by other community ageaciles?.......eevvuvnnrennns A

Greatest strengths in this area:

(reatest problems in this area:

Other comments:
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{riterion IV: Protessionalisn

Tie statf shall be well gualified in subject matter and in the theory

and nethods ol adult Irarning anu adult education, The statf members shall

feceive active support I their effoits to contribute to the field and to

95

-8%-

continue to learn so that they w,v eifeceively assist others to learn.
YES NO UNKNOWN
L. Is there evidence of experimentation and innovation?.. ...
2. Is there a planned i -service program?. ... ... ... ... ...
3. ls in-service program evaluation based upon a set of
written objectives?......................................
4. Is tnere an individualized,self-dcsigncd,professional growth
plan tor each statf L e
PERCENTAGE NOT UNKNOWN
APPLICABLE
5. To what extent are the training, experience and
professional activities of the Lirector of the progranm
appropriate for carrving out the duties? oo oo ... ..., % NA U
b. To what extent has the Director received appropriate
authority commensurate with his stated responsibilities? 7 NA U
/. To what extent has the Director received appropriate
resources commensurdte with his stated responsibilities? % NA u
4. 1o what extent is the Director primarily responsible
“Or o the improvement of instruction in the school?........ % NA U .
va
9. 1o whnat extent does the Director tultfill the
responsibility of improving Instruction within the
program?................................................. % NA v
"D e what extent are staff members encouraged to consider
pewWowiays ot accomplishing the purposes and objectives
ot othe program?.......................................... % N d
L. P what extent are the eftorts ot stalt members in
cducational experimentation supported?. oo ..., % LA U



12, To what extent is there staff involvement In Zecisions
regarding implementation of innovatioa or Changé in the

P T O TN et st st s esseeeceeeeeseceencossoeosasenconesssonss

13, To what extent are in-service or staff development ac-
tivities carefully planned, offered regularly, and
R B T L
14, To what degree is the instructional staff involved in
professional organizations?...eeeeeeoececesooscosecsanans
I50 To what extent iIs funding available for staff travel to
meetines of professional 45s0ciations? e eerceenesensnnss
I, To what extent are staff able to utilize tunding for
travel to meetings of professional associations?e..eeeee..

7. To what extent are resources dealing with adnlt
vducation theory and methods available to stuff?....0u...

18.  To what extent are these available resources veing used?

19.  To what extert are scaff members encouraged anud enabled
Lo continue thelr education? . e eeeeeeceeeereoenoenacreness
20, To what extent is in-service training provided for
PArapPTOf eSS ionals? .y e eerereoeneoeoonasecsensessoeseess
21, To what extent is in-service t.aining prov.ded for
O e ¥ 4
-~+ To what extent is the paraprofessional staff respoasive
ta the problims of adult 1earners?eueeceeseseescsseescss

<3, To what extent is the clerical staff responsive to the
preblens of adult learners?

Greatest =trenibs in this area:

Sreatest problems in this area:

Other Somments s
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7ONA__ U
L NA U
7 NA U
%ONA U
7 NA U
% NA Y
% NA U
7 NA U
7 NA U
7 NA U
7 NA U
7 NA 4]










Criterion Vi Evaluat ion and tyl

i " . ‘ s .
e re shiowugd b monitoy

Sy Stemat i

and jrocessces in order te increase ot

and masindze Tearner sueccss Lnd satistaction,
CoIsotnere aoplan ror evaluationt. ... e e e i e et
<. AT subjoctive as well ae volective oriteria used in the
vvaluation process.) . ... .. ... B
PERCE!
oo ho wWhUL eRLent D5 u b an t r v et trplemented? ...,
. Yovowl Htent s thie ooyt Lt 4t in hehavioral
‘. 0 WL e ten [ S U T 1N L <L ited 10 behlaviora
L e e e e
. LoWhat exlent are Ui resiilts of ehadiuat ion sseminated
Looall persennedl invelved in tin Frosranl oo e i e, ..
he T wWhat eXLent gre e St he leny and short-tern podls and
Cbjectives Jevel pec it evaluat jon avtivities?, ... ..
So a0 WAL eatent is fatg vatiered regardinge stugent
.uuravtwriuticsf.........................................
8. o wnat extent is data sathered rewarding student
avhievenent and Drogless) oo 0 0. .. .. e e e e et
9, Lo widat extens o dat g gatlbered 1o, din, student
attitudes towa,u the L A O

$0. 0 To wiat extent is data withered

I T T T

1l.  T¢ what
thircueh

extent have progras ol

the pertormance of jts

Pl o what cxtent is stadents' Inw

Pho To what extent do craduates <how
thelr prosent Jobs?  oovue oo, ..
T4, Fo what extent J

result ot

MOddudtes o
Instruction!, ... .. ...

i

Tectivenes: s

tepavding 1aoal

L I T S

and evaluation of

L ]

ctives been demonstrated

raduites!

L I T T P P

Coreerviig attention”?
mward mobiliey in
VLo onew jebs as a direct

L
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progras,

YES

outcomes,

denonstrate accountability,

S0 UNKNOWN

+TAGE

NOT UNKNOWN

APPLICABLE

ar
‘o

N

NA U

o WoNA__ L
N U
7% NA U
R ONA__ U
o NA_ v
% NA_ v
o NA U
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13.

1.

To what extent is there staff involvement in decisicns
regarding implementation of innovation or chang@ in the

PTOBTAM? it s saesocosssccosososocosnscsasccsoooooocacscssss
To what extent are in-service or staff development ac-

tivities carefully planned, offered regularly, and
evaluated?..................--..-....-..--............-..

To what degree is the instructional staff involved in
professional organizations? ieeeeeeeeeecececososaananceos

To what extent is funding available for staff travel to
meetings of professional associations?.e.eeeeeeeecococese

To what extent are staff able to utilize funding for
travel to meetings of professional associations?....eees.

To what extent are resources dealing with adult
education theory and methods available to staff?........

To what extent are these available resources being used?

To what extert are staff members encouraged and enabled
to continue their education?.eeeeeeseceesoecsseessononse

To what extent s in-service training provided for
PAraprofessionals? . it eecescesenccocosoncosscscanonsos

To what extent is in-service training nrovided for
clerical staff?..veuieieuseneoeesencacccoaoessoacosanans

To what extent is the paraprofessional s*aff responsive
to the problems cof adult learners?.v.eeeecescceessascana

To what extent is the clerical staff responsive to the

problems of adult learners?

Greatest strengths in this area:

Greatest problems in this area:

Other

comments:
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A

NA

T NA u

Y NA U

% NA v

% NA U

% NA v

% NA U

o NA U

% NA u
Y NA_ U___

% NA u

% NA y

»



QO

ERIC

Aruitoxt provided by Eic:

15.

1.

17.

18.

19.

26,

To what extent do students enroll subsegqueatly in

additional related COUTSEBT . uutt vt ennnaacrentvannssnnns % NA ¢
o what extent do students recommend the program tou

members ot thetr immediate family, friends, colleagues, etc? % NA U
lTo what extent are graduates of the program involved in

community activities? .. ... ... ittt ittt % NA U
To what extent are graduates pursuing further "informal"

- ¢ 2 8+ - % NA U
Tr what extent are past achievement and tollow-up

records utilized?, .. .. ... ittt it ittt % NA U
1{ student appraisal techniques of instructors are used,

to what extent ars instructors informed ¢' the results?.. % NA U
To what extent a7y matuerials revised or changed as a result

cf scudent evalualionme ! ... ie ettt eeeinennarsannanaans % NA u
Te what extent are materials revised or changed as a result

of administrative e€valuations? ... ...ttt eensrensnnnens 4 NA U
To what extent are administrators aware of the evaluation

results of various learning activities?.................. % NA u__
To what extent are employers made aware of their employees

who have participated in and completed programs?......... % NA §]
1o what extent is provision made for "outside"

T T - ¥ b e % NA U
To what extent are efforts made to re-enroli dropcuts?... % NA U

Greatest strengths in this area:

Greatest problems in this arca:

Other

comments @
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Criterion VI: Physical Facilities

The physical tacilities shall be appropriate for adult learning and

high moraije.
YES NO UNKNOWN

1. Is the site generally attractive?......... eeenaan oo
2. Is adequate, safe parking available?..,......... e
3. Are a variety of room types and sizes wvailable for

4 variety of instructional and support purposes?,,..... .

4. Do students have adequate space for getting together
incrrmally?. ..., e e et

PERCENTAGE NOT UNKNOWN

APPLICABLE
5. To what extent is furniture and equipment suitable
for adults?, . ........ et et et e et et % NA U
6. To what extent is staff office space adequate? ,......., 2 NA U
/. To what extent is the building or office well-majntained
and clean?............... St e ettt e e % NA U
8. To what extent have adequate safety precautions been
taken? .o i e e ceeean cae e Z NA U
9. To what extent are equipment and supplies adequately
stored, yet accessible?............... et et et ee e an e % NA U
10.  To what extent are classrooms comfortably cooled, heated,
ventilated. and free from ot rusive noilse?.,,.......... %z NA U
l1. To what extent do teaching and learning considerations
take precedence over custodial convenience and routine? % NA U
IZ. To what extent do students and instructors have access to
Instructional materials and equipment?..... Ceeteie ., . % NA U
13, To what extent does the physical facility lend itself to
individualized study?............c....... et ceeeerenea % NA U




Createst strengths in this area:

Greatest problems in this area:

Other comments:
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S}j};jjgp"XL[;_Jljjfjjfmz ~ Accountability

Projram outcomes should be reasonablyv commensurate with inputs in

personnel, resources, time and money.

PERCENTAGE NOT  UNKNOWN

APPLICABLE

I. To what extent do student needs match program

O NS e e, % NA U
2. To what extent are resources assigned on the

basis of priority need and client BToups?. .. it e e % N U
3 To what extent 1s tha dropout rate commensurate

with anticipated program goals?...... ettt 7% NA U
“.  To what extent are the skills and rnowledge

being taught those which are most :n demand

by emplovers and the community?.............. e e % NA U
5. To what extent have criterfa for measuring

efficiency been agreed upor by both admin-

istration and staff?....... e e et % NA v
6 To what extent have periodic and systematic

data been gathered regarding student needs?......... Ceeees % NA U

Greatest strengths in this area:

fireatest problems in this area:

Other corments:




Criterion VIII: Supporting Services

The supportinp services shall irnclude those which directly assist the
learner to: (1) participate regularly; (2) profit from instruction; (3) main-
tain physical and emctional health; 4) overcome handicaps and (5) make use

of what he learns.

Transportation

YES NO UNKNOWN

I. TIs the site served by public transportationi..............

PERCENTAGE NOT  UNKNOWN

APPLICABLE

2. To what extent is the site readily accessible to *he

target population?. . ...ttt iiiiiii ittt et i % NA §)
3. To what extent does the program provide transportation

to potential clients not served by public

tranSPOrtation? . i ue . ittt erieetitttetesataroneeaanannnens % NA U
4. To what extent does the cost of transportation

discourage attendance? ... viuiuiiiiint ittt titnteaneeaaos X NA t
5. To what extent are new students provided with infor-

mation about public and/or program-provided

EranSPOrtation? . e iet it iietettrssaeseatoaaaerennnanens % NA U
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Crunse ling and “uidance
Lol it il dua S uidance

YES NO UNKNOWN

I~ there o statement of goals and puraoses
tor the counseling and guidance Program?..........eeevn...

Soo Deostarf counseloars have professional
preoaraticen?.

L T B T T T T S

T counseling mandatory . ottt e e e e

.
PR .

PEPCENTAGE XOT  UNKNOWN
APPLYCABLE

oo T what extent s the statement of goals
and purpeses for the puidance/counseling

AR TS 3 o -1 G

e
JAd
p-d
[

v. To what extent is there a close inter-
action between reunseling activities
RS Lo L VLol 5 o % NA Y

h.  To vhat extent is the puidance program
cryanized to provide counseling?. e inn e rnnnnnn,

7. To what extent {s the guidance propram
Adequately supported by administrat.on?. ..., ee e rnnrnnnn.

e

NA u

R.  To what extent are materials dealing with
educational and accupational opportunities
available?, ..o oo ...,

e

NA U

Y. To what extent §s the testing program
useful and relevant?. . i i e e e % NA U

10, To what extent do counselors have the
knowledge and skills necessary to
counsel adults . . L i e e e e e

>

NA U

1. To what ertent does counseling assist students
ta move toward occupational goals?.......viennnnnn..

12, To what extent do counselors assist students
with special needs?......vuvinnnnnnnennnennn.

N

NA U

13.  To what extent is referral made to other
specialists in physical and mental health,
persennel, and legal services?.................
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Health Services

4~

10.

11.

YES NO UNKNOWN

Are students requiring medical attention

Are provisions made for tempcrarily
indisposed or imiured persons to be
made Comfort s e, ittt e,

Are studentx [r{urmed of the characteristics

------------------------

-----------------------

------------------------------------

PERCENTAGE NOT INENOWN

APPLICABLE
To what extent are screening tests used to
discover visuai, auditory, and other pos-
sible Impalrments? .. ..ottt ittt ie e, % NA U
To what ex:ent is follow-up dore to assure
these impeirments are being treated?.......... ettt aaana % NA u
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Other

YES NO UNKNOWN

-

PERCENTAGE NOT UNKNOWN

APPLICABLE

3. To what extert are leisure or social

activities provided for students?........oo'vvnnonnnnnn.. % NA u_
4. To what extent are these activities

appropriate to needs and Interests

of arfous ages and backprounds?. ..o % NA U
5 To what evtent dare these activities

related to educational objectives?....ovuunrrnrnnnnnn. .. % NA U
£. 7o what extent are adequate

secretarial-clerical services

available to all staf €. .. 0 i % NA U
7. To what extent are continuing efforts

made to reduce the non-teaching, clerical

activities of teachers?... .......covuunnin.. et % NA U
B. To what extent are staff members aware

of community support services such as

G.E.D. testing, social services, etcl. ..ttt % ONA U

Gireatest strenpths in these areas:

Cregtest problems in these areas:

Other comments:
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APPENDIX C

STUDENT APPRATSAL OF

PROGRAXM FOEM
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To: Adult Education Students

From: Illinois Adult Education Evaluation Project Staff

You are being asked to help in a study of adult education programs
in I11inois. Your help in this study is most valuable. Only in
this way can we make suggestions to improve adult education 1in

IV1inois.

No one in the local adult education program will see the ancwers

you write.

Thank you four your assistance.
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Illinois Adult Education Evaluation Project

Student Respondent Information

1. Sex:
__Male
Female
2. Age:
16-20 ___ 35-44 65 +
21-24 __ 45-54
25=34 55-64

3. Racial/Ethnic Origin:
__White American
Black American
Mexican American
Latin American

Other (please specify)

4. Maritial Status:

Married Divorced
Single Separated
Widowed

3. Number of Children:

-101-
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6. Employment:
employed full time
employ_d part time

unemployed

7. Education:

Full time (20 hours or more per week)

Part time

8. What types of class{es) are you currently taking?

English as a Second Language
Basic Education (Reading, Math, etc.)
Americanization (citizenship)

____ _G.E.D.

High School Credit

Other (please specify)

9. What time of day do you attead classes?
Day (before 5:00 p.m.)
Everning

Both day and evening

10. In what type of facility do you have classes?
Public Schoel building
Industrial plant, business, hospital, or other exployver
Church or community organizaticn

Other (please specify)

iC9
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11. 1Is this your first time in this adult education program?
Yes

No

12. 1If not, how many years have you been attending adult education
classes?

years

13. What were your major reasons for entering an adult education
program?

To get a job To get a high school diplema
GED certificate
To get a better job
To be able to help children
To learn English
Other (please specify)
Self-improvement

Social

14. How did you first learn about the adult education program?
From Staff Current or former student

Radio Printed announcement (pamphlet, poster,
billboard, etc.)

Television
Agnecy referral

Newspaper
Other (please specify)

Friend or neighbor

15. Name of Program providing classes

110
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STUDENT FORM

Is there 2 materials or Jearning center open to students?

Is the building a nice place to come t0?......00vouu.....

Is there plenty of safe parking space near the building?

Is it easy to get together with other students in the
building to visit and talk? e i e e e

Are there enough comfortable chairs and tables?.........

Is the classrooz too hot, too cold, or too noisy?

s e s s s

Can you freely uyse materials and equipment in the building?

Can vou eat meals in the building, if you wish to’.....
Is the piace you eat in the building clean?............
o ¥ou have plenty of time 0 €Aty iint e i,

Are you told about a balanced diet?......eenuu....

Are vou asxed to have a doctor give vou a check-up
once a vear.

e T I T

111
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NO

DO NOT
KNOW




Does Not Do Not
Apply Know
13. How much does the program help ycu under-
stand the society in which vou live?...... / / / / / /

Very Little Some Much Very
Little Much

1l4. How much does the program help vou get
along and work with other people?......... / / / / / /

-t

15. How much does the program help you get
a job or advance in your present job?..... / / j / / /

16. Hew much does the pregram nelp yea be
able to Xeep on learning?...iuieeernnnnnnn. / / / / / /

17. How much do teachers and materials help
YOU WOTKR 0N VOUT OWnl ittt i iinneene e, [/ / / / / /

l8. How much do the books and materials you
use show prejudice against certain peopls
(Black Americans, Iadians, Mexican Aamericans,

Jews or others) and their beliefs?........ / / / / / /

’

9. How much de the books and materials
nr ce against men or women?...... / / / / / /

‘0. materials
Ce i tecacescnsennaae / / / / / /
1. fow much have vou been told about public
transportaticn to the building?.....v.evu.. / J / / / /
‘2. How much have vou teen to.d about sccial
services and tests which migh:t help vou?.. / ! / / / /
3. How much has counseling in the Program
nelped you find a 3ct or advance in
YoUr Fresent 10 il i i i it e it i, / J 7 / /
4. abeut
A ! / / / /
112
-i05-
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25.

27.

28.

29.

30.

Lock over

How often are students asked for
their ideas about the program?....

How often is there a happy,
friendly feeling between teachers
and students? .. ... ettt

How often are you told how well or
poorly vou are doing in your
stuties? ittt it it e e ie e

How often do teachers use different
wavs to help students learm’......

How cften
set goals

aTe students helped to
thatl they can reach?....
How often do volunteers and tutors
help the teachers work with

SEUCET LS it it ervransaaeaccancananan

are you asxked of vour
about the program?.......

ten cre changes made because
t vou say about the prograzm?
social activities

at the building?...i.ceeunnn.

How often are
held

the atove cuestions again and
prcgraz.
Now give wour cpinicn of the wsak poiats
O

E
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Does Not Do Not

Appnly Know

/ / / / / /
Hardly Occas- Some- FYre- Almost

Ever 1ionly times quently Always
/ / / / / / .
/ / / / ! / .
. / / / / /
/ / / / / /
/ / / / /
/ / / / / /
/ / / / / /
/ ! / Il /l /

give vour cpinion as to the stroag points of the
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O

ERIC

Aruitoxt provided by Eic:

APPENDIX D

Criteria for Examining the Role
of the Adult and Continuing Education Section

of the Illinois Office of Education

(ACE/IOE)

Does ACE/IOE have or provide: Yes No Unknown
a. Adequate Technical assistance to locail programs’
b. Workable program recormeadations?
¢. Useful coordination with other state agencies?
d. An adequate rationale for its own program

priorities?
e. Prograxz input to legislation and legislators?
f. Specific evaluative criteria for local precgram

self-analvsis evaluation?
1s ACE/IOE effectively assisting local programs to
establish linkages with other adult education
programs, manpower, and social service agencies?
To what extent doc local program directors feel that
ACE/IOE: Percentage Not  Unknown

Applicable

a. Gives ther the direction they need; Z NA U
Y. Gives them the prcgram support they need; Z NA Iy
¢. Communicates clearly with them; % NA T
¢. Denonstrates impartiality; %~ XA U
e. Tacilitates their understanding cf policies and

procedures to be followed; * N2 U _
£, 1Is tactful in dealing with lccal stafi mexbers; T XA U
g. Seeks local input into planning anc cdecisioa making; Z XNa g
h. Is readily available for comsultationg Z NA 9
i. Provides these services in a timely manner? X NA ¢
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To what extent is ACE/IOE interpreting and implementing
the guidelines and priorities established by USOE and
the federal legislation supporting adult education by:

a. Providing at least one public meeting for people
to express views;

b. Following priorities for special project and
development programs;

€. Having a proportion of women and minorities
on advisory committees;

d. Establishing statewide priorities;
e. Meeting criteria for application review panels,
and selection of participants for teacher

training projects;

f. Using at least 15% of the funds for special
prejects and teacher training?
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APPENDIX E

ASSESSING HOW AN ABE PROGRAM
WORKS WITH OTHER SFERVICF AGENCIES

1. 1Is the ARE program (or center) providing educational sarvices to vyour
clients?

2. Do the educational services meet the needs of your clients?

3. Are vou or an agency representative involved in the planning
process?

4. Is the ABE staff sensitive to needs of vour clients?

5. Are there open ccrrmunication lines between the program administration
(administrative staff) with vour agency staff?

6. 1s there cooperation between ABE administrative staff and vour
office?

Is vour agency represented on an advisorv council? Would vou like it
to be?

(V4]
(=l
]

s veur input recognized? low?
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-109




O

ERIC

Aruitoxt provided by Eic:

APPENDIX F

Instructions to Visitation Team -embei s

Derographic data and other general information should be studied by each
tean member before the con-site evaluation. Each team should be familiar
with the goals of the project and aware of the mission assignments.

In general most on-site evaluations will start in the late afternoon with
the team gathering for dinner to review the general evaluation. In the
evening the team will probably want to divide the labor to evaluate the
many aspects of the program. Interviews should include teaching staff,
support services, groups of students, groups of teachers, and those ad-
ministratcrs most directly concerned with the adult education pProgram.

The ream will probably want to gather again after the evening evaluation

to compare notes, clarify information with the program administrator, and
plan for the next day's activities. Instruments filled out by students and
staff should be thorcughly studied and evaluated.

lr. the morning, in most cases, the team again will want to divide the lsber
with part of the team evaluating the agencies that relate with the zdult-
centinuing educatioa program. Another part of the team should evaluate a
representative sample of classes in session; another should interview ad-
ministrators such as the president, superintendent, vice-president, dean,
and other administrators directly or indirectly concerned with the adult-
continuing educativn program. Board of education members might alsc be
interviewed during this time. Records, materials, staff development plans
and other resource materials merit the team's attenticn.

The on-site evaluation team's effort should go far beyond the information
received in written forms and instruments. The tear should consider isclat-
irny groups of students, groups of teachers, administrators, community per-
sons, and board members. Each discussior or interview should probe the
strengths, opportunities for improvement, weaknesses, and suggestions for
irmprovement for the adult-continuing education program. The team members
will want to skillfully and tactfully cross-examine the different groups

to clarify and probe statements made by students, teachers, adminis:rators
and comzunity persons. Team members should keep prooing, discussing, and
comparing appraisal profiles aznd information until they are sure that thev
know 3s zmuch as possible about all aspects of the adult-centinuing education
Dpragran.

otes should be teken and questions asked in an unobtrusive manner. Un-
chtrusive measures are indicators cbtained in such a way that persons are
rot aware that measures are being gathered. TFor instance, vou mav be abie
to gather evidence by looking through records, documents, materials (see how
well worn or how well used), and testing tc see how weil higher level
adzinistraters are informed abour the adult—contiruing education program.



E

O

Each team should plan an exit interview. The time should be set in advance

of the team visit to facilitate scheduling by the progrim administrator., The
local program administrator decides who he wants to invite to the exit inter-
view. He may want to be the only one there or he might want to Invite teachers,
counselors, administrators, or board members. The Illinoils Office of Education
has also requested to be present at the exit interviews; therefore, the lllinois
Office of Education should be notified of the time of your exit interview al-
though Northern Illincis University is not obligated to change the schedule

of the evaluation to fit 1.0.E.'s needs. The team should meet alone pricr

to the exit interview to compare notes and plan how the team could place stress
on the tentative nature of the information to be presented.

In suzmary, the team should normally arrive around dinner time, evaluate the
first evening activities as previously described, evaluate in the morning,
and then shortly after lunch the next day convene to compare notes, and to
prepare for the exit evaluation which might be scheduled about two or three
in the afternoon depending upon your schedule and the program administrator's
schedule and the size of the progran.

It is a good idea to call the local prograxm administrator as far in advance
of yvour scheduled visit as possible. The program administrator can help
vou in zany different ways. He/she can schedule appointments with key ad-
ministrators, agencies in the communities, make reservations in a nearby

hotel, snd alsc firm up the schedule for the exit interview. You should
also check to see that you will have enough cars there to go te the different
satellite centers. 1f the teaxr is going ia cne car vou should talk to the

progran administratoer and perhaps he/she can arrange additional transportatien
as neeced.
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APPENDIX G
STRENGTHS AND WEAKNESSES AS PERCEIVED
BY STUDENTS

(Reproduced as Written)
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STRENGTHS AS PERCEIVED BY STUDENTS

Help you to learn by using different methods.

Program is benneficial in preparing yourself{ whether it be continuing
your education or job finding. They also provide transportation and
childcare facilities.

1 like the small classes I'm able to ask more question, I alsc like
the way the teachers don't mind explaining something over again until
vou understand.

The school makes you feel more worthwhile after being cn A.D.C. More hope
for the future.

1 have never enjoved a better place and the teachers are fantastic and
alwavs willing to help.

«Q

The program cnily costs 5 bucks to get in here and its close by.
The pregram let people that have to work a chance te studv and becorme a
better citicen.

It bring us up to date in learning. Ancd the teachers are on top of
things.

The builéing won':t drake down and it is in a geood location feor me.

Tne teachers help and teach vou cn vour own level. And thev den't step

when vou get vour GED., They will help veu further. You dew't leave
teacher and student vou leave friend and friend.

1 feel that the progran helps a great manv people because it's setr up
=2 that ycu learn acccerdingly to vour ability and there is no prejudice

rs here let vou Knew thev a
+

ache re not here to win a pepularicy
st but o educate -vou as o the b t T

abilities.

I fcel the program will help me adjust to cther pecple, cutside nv
nome life. It is heliping me to improve mv self in basic education
sxills, acdiast tc different types of people. Go2d effective teachers.
1} There is no over crowdinging 2) veou have ~ore freecdom thev éon't
treat vou like & child in first gracde 3) they don't presure wvou a>out
veur work it 1s up to vou.

me alect In my educatinn.
e

1
had irn schoel, and taug

t has reireshed my nen
ht me severzl new thi
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I like the traasportation svster,

fun,

great deal of

Studving with
Teacher 1s understanding and

takes time to explain hard points,

1 enjoy the prowram verv much., T

tor adult education.

Good teachers, good vibes with faculty some good

The program pives a person a second chance, to get that diploma that for
sone reason he or she missed and in the process v

vou also missed in school.

It helps yveou in

Sho 12 be more comrmunication abrut
fere are Interesting znd not
gverv cre I have haa has &
It provides educazien and
thelr own,
rerscnal I
- Y
gnjovable

I thinx the adcln Tévcatia
I =&ve reallv been zhle oo
3 wile varieiv 27 clzasses

thinx it Is gzrear.

The teackters let evervone

Irienily znZ want to help

¥ou that will Rrinz cur vo

bock not alwavs

v

opening up new in

think mere

.

er s

Pl
cnce

e I
3Tic
€ Wi

nther people is a
patience., Alwavs

and better bocks are needed

G.E.D. books.

chooling in the future.

Expl t €asily understood but explanatior in class
Yy teacher excellernt and very helpiul in understanding prograz.

prcgram,
Fantastic teachers,

ou learn some things that

Courses offered

rned about me as an individual.

cannct afferé it on

the most part 3
and people who care

pace, able

the best programs offered.
n however I feel fis.
to do. 1

hes)

There

Swn speel.  Thev zare very
They strive Tight along with
satisfied,

their educatien

is



It helps to give you a second chance in life, when vou messed it up the first
time. It makes you able to respect yourself again and make your life worth
living.

T

I think the program in general is very good, and more over evervone can attend
to this school, because it's free for each one who has a green card.

The program has given opportunity for an individual to advance his or her
self to a higher level of education that might not have become obtainable

in this area.

You can get your High School diploma here. They will help you get a job or
go to college(or both). 1It's a good atmosphere here. You get to meet people
your own age.

It has helped me to know myself better and do better for myself.

To help me to learn more to get a better job.

I think the adult nice class is very good. I do much better here than I
did in the day school.

The teachers are almost always very friendly. The student are always
incouraged to go on and further their educatior.

In many ways this program have help me and my family because I have gain
self confidence in my self which I'll be able to go own and complete what
I start to.

I help student who want to further their education. It also help people to
get a better job. I have learned things that I never thought I could.

The school show no prejudice of race or color or sex at all.
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WEAKNESSES AS PERCETIVED BY STUDENTS

The program is ok but sometimes people don't know of it or have never
heard of it. It seems like the testinp part of the program 1is lax -
not fror here but to get here not enough 1s being done.

I feel the weakist point is working on your own time, My, myself I need
someone constantley over me pushing me. Too work I'll work but me knowing
I can do anytime I'll say well I won't do it now 1'l1l do it later. Then
when 1ts8 time for a test I'm not prepared.

Advertising.

The Nursey should have a hot meal in the morning for the kids,

About transpo:tation, eating, asked going to the doctor, asked about our
personal problen:, tcld ahout a balanced diet, etc.

They don't ask us coften enc-g: of our opinions concerning the program.
Location of school 1is not close to public transportation,
The building need more safety wiring and larger day care for children.

It is not advertised enough. I didn't know this program existed until
2 weeks ago.

Not enough funds to hire more teachers and buy supplies. The reason I
say this is because we have a waiting list of at least 200 people who
are walting now to get into the program and get an education,

I feel we could accomplish very much to achieve our goals in life, to
better ourselves and to function a little better in soclety, The program
has helped me to understand better, and to get along better with others.
But there need to be more social wcrkers to come out once a month to

talk over the problems the students may be having.

The program does not give ample consideration for family problems and I
feel too much time 1s given on certain subjects and not enough orally or
on other subjects.

Some students are not perpared for this class and that makes it hard on
the new students.

More teachers are needed.
Bad Parking, Lunch room tables aren't ever clean.

(1) Too darn nolsy. (2) Poor transportation for people like me who live
in another county.

Teacher could have better materials. Teacher should be checked to see if
she qualified to teach, ].2‘}
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Too much reliance on the books presents a narrow education. The students
may pass certain skills in the book but not be able to handle unfamiliar,
but similar ones presented outside of the classroom context.

They (the teachers) don't have enough time to help each student that re-
quires extra help. They also don't tell you anything about the extra
services, such as lunch, etc,

There could possibly be some more programs. There could be some more
activities, There could be snacks sold for breakfast or lunch. A library
is a good idea.

You should have a bus pick the students up.
Your not able to smoke in the building. Instead you have to go outside.

The convienence of the building isn't really the best but no one can fault
the teachers nor the janitors for that, Whosoever funds this center is
responsible for this poor excuse of a building.

Not enough publishing is given out about these classes. There is such a
great need for all wnrkers to get and have all the learning they can get
to enable them to do a better job in thaire line of work., Well now you
know who I am, A dummy trying to learn more.

We don't have enough of books for the students, and we don't have the
proper equipment needed for the class, The building is not kept clean.

Not enough heat, can't write in the books, not enough social activities.

I like this school better cause you can concentrate more and better with-
out interuption. The teachers are nicer, and spend more time. It is
better than high school!

There are too many forms to sign, it's a bit noisy sometimes, and since
there are quite a few people in the class it is sometimes hard for the
teachers to get to all the people,

1 think we need more textbooks that we can take home.
The place 1s too far from where I live,

The people who are finishing some parts of the public schoul building are
always finding some kind of complaint about us. We can't smoke on grounds.
We can't eat in teachers cafateria section. We can't do this, we can't do
that, don't they know that we are adults, not high school students they
can smoke on grounds and anything else they want to do.

The food is terrible and I think the other teacher's in the building re-
sent us being here.

They need more ways to let other people to know about the program.
The weak points are we need more black books about black history and other

groups of people,
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It doesn't have a library.

Not enough equipment available for actual use in classroom. Not encugh on
the job training,

Should be some sort of job placement at the end of your enroliment if you
are qualified for a job.

If you are a couple of years behind they should have tutors!

We could use a library.

CETA needs a good kick sometimes to get them in gear.

1 don't think that enough emphasis 1s put on the weiding class, and that
some type of job placement would be helpful. 1 am ready to graduate and

think that this program is very helpful in furthering the learning process.

Chairs very uncomfortable, Desks too high, Should be more pvsc, courses
and child development,
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