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ABSTRACT - . :

A variety of topics are discussed in this publication
which has been put together for use in parent education classes and
training sessions of day care personnel. The design may be used as a
source of stimulation and information in working with parent groups.,
Section I discusses how to listen so that children will respond, to
the "language ct acceptance" The power of the ,JJanguage of acceptance
lies in the fac* that it opens children up and frees them to share
their feelings and problems, Acceptance must be demonstrated either
verbally or nonverbally. Communicating acceptance verbally is quite
important. Most respdnses of parents fall into what is labeled asq the’
typical twelve categories which are then listed. Reasons why parents
should learr active listening, asg well as attitudes requlred for
active llstenlng are. also included in this section. The section that

, -followus presents a summary of investigations of impact of parent

“behavior on child personality. A listing of children's emotional
needs and how they can best be met are- discussed next. These ideas

. are only to be considered as suggestions that apply in general
51tuat10ns. Among the needs listed are the following: belonging,
achievement, economic security, love and affection, and self-respect.
Creative play activities such'as college making, dramatic play, and

~miscellaneous sensory experiences are discussed next. (Ruthor/AM)
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CINTRODUCTION - -~ LT S Lm0

In the. past, parcn\s have rehed on a combination of tradition, expcncnce and common sense to guide them. *
satl recently, it was. usually “successful. But, in today’s rapidly changing, ‘complex sociefy, tradition and prior
expcncnce seem -nadequatef “Common sense,” while a necessary parental trait, cannot do:the whole job. Even the
simplest occupation requues some kind of training. Many parents may not even be awaig that new methods of
_ deahing with children exist and have been tested. The volume of wurthy. wntten material 5n p ent education and .
chilg/develapment iz ozciwhelming and-expending d.ﬂlv - il - -~ '

Theie are some couses zow- available on sp..xt‘ « mcthods ol parenting. But upm O.now, t ‘there has no,t:been a
Sntuuus patent educaton effort to ezl ur» evcr changing needs and eoncems éfgr wmg pa/ enl»chld
elatmnshsps e -

[ S B i e e
x
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\U-lkﬂsﬂ‘\hlé ~d the“requrrements ‘of them ﬂpm famlly suggest the need for educaflon,gmggfgy,stage oﬁhnmag . : ‘_' T

development umuw;of interven ng bct‘ore trouble strikes. . S ;« £, " -
There 1 no single best way of chitd-rearing for all families; but’ there-isa best way for. each family, based on the - '

unique charactenstics of.every family member. e«war\ntl:g parcnts with various sources of Jnformation, tney are

_better equipped to formulate their own decsign for child -rear .

; a. Tl "
) - : ST R e (D
S . -,‘Extcnsion’s New.Focus T . 7 \> i

i Accordmg to bdwm»L Krrby, USDA Extensron Service, ehanges th ensmn}l’rnggram during the past ten

* years reveal two notable shifis of cmphasm. Comparing 1961 and 1971 use O staff tilve, he found that in 1961 LT
«clothing ranked firsg, crosely followed by food and nutrmon then consumer educatron anii‘ ancial management,
and in fourth, housxngm,dftelated subjects. e o P

In 1971 food and ki'xtmrpn was i first place with about one-thlrd of ,the profcss})onal staﬁ’ devot d}o ‘thi /XL s R
big change 15 that- family lrfe and child development has' nqw taken second os ition. Thts mdtcated home ono \ e
program adjustmetits have, been made in line with families’ deep concerns; cle tﬁng and’ hj)psmg now hold third M ‘/ '
fourth place. Even hnusrng has taken a new form -.focusrng not only on structure and physwal setting. but also n . -
relatlonshlps and sense ofberng wrthm the home. _ - - L o o- .

P - . - .

There are obstacles howevcr that socrety place on the educating of families. Farn;ly hfe education, mcludmg
parent education, sex educatron and conxmu“n'fy edu\?:atron tradttmnally have nipt beép a part | ot‘ the public education X
curriculum. The great@mphass placed on th imporfance of the sciences has mmumzed the: xmportancc of caused ,
which has the potenttg{ of contnbutmg g an- mdmdual’s personalrty and ab'lrt\' to ma.mtam a succepsful and 3
satisfyjing family life. . -~ - - _ : T i j cornT

When special elTortshavc been made - -to teach such courses or offer specral workshopsm pa&ent educatron or £t
family hfe cducation,.results show positive feedback from.participants. Paténts begin to réalize that t.hey a‘role Y
models for theuu:hrldrcn, that they are the fist to teach communication patterns, estabhﬂr' erpersonal relatlons, -
oncnt the chfrfd tdWard soqety, and help the ehrld develop a sense of self-esteem. - e

2 Educatmnal efforts across ﬂte Statﬂ of ergmu havc demonstrated that pdrents Want mformatmn and
- comnnumcatr,pn wrtf; other parents i orgamz.ed groups fo’help themn with the task " of-chlld~reanng Parents in
.« ~orgamzed group drscussrons led by Extchsion Home EconoriistsTiave openly shared. concems ‘and‘the usual anxieties ~  »
of being a mother or. father. ing habits of pre- schoolérs ccmstru‘ tive play, discipli e,chrld fears, sr{)lmg nvalry,
commumcatron .shyncss, noﬁo\vth patterns) 3 2y 4, -

W -r'-"'"
“" - - 14

Sr One day and two-day: workshops have. becn Just iiccessful as the I‘our week workshop Often’ parents have
been reluctant to a’ttcndithc first-class gession, an exaggérated efforts had to be made: to: dnterest them, However,
once parents realizéd:that the prograin was rnf61nal cducational and social in nature approval‘was expressed On the
other hand few parents doe \EXpress no desrre tobea student The programs mcntronqd.havc been_attendcd by parents
as wellas grandpare ffld' Strtutronél agency- pcrsonnel . iy 2 .

i,
Indeed it may beestated wﬂhout reservatipn that parcnt edUcatrtrmscssrons mcreasmgl 'wﬂl serve to drssrp.zte
~  the disharmony, chaos,mstabrlrty, and cummumcatlon gn@ that exrst in many’ homcs

TR o [
Much of. the cont ~of this publredtmn was put togcther Tor use in paren( cducatlon classes and training
-sissions -of dayucar rsennel conducted by Bettye Thornton, Henrico® Count—)& P C o.from Mildréd Brat/lg', ‘ : =

aty of Chesapea rént edncation and Nutrition Series. ﬂus desrgn may | be used asource of stimulatipn *© ¢
and mfmmatxo mtwmkmg with p.rrcnt «roubs . SN ey

Mdrtha M. Conl )
. Speciilist, Farmly ‘Relatiois - *. ° -
.d ~ . vrrglnm@:t\e Collegc }, ‘ o
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How To Listen So Kids Will Talk To You: The Language of 'Accepmiee'

Why:. do SO many parents get “written off” by theu' children as a source of help? Why do children stop talking to
their parents about the things that really bother them? Why are so few parents successful in maintaining a hclpmg
srelationship with their children? Why do children find it much easier to talk with counselors than with parcnts"
Many researchers feel tj at the languagc of acccptancc is essential to establish an cffcctlvc hclpmg relationship with
uh.ldren P

. - /
"Ihe Power of theLanguage of Acceptance -

Whenever yx aLccpr another person, he bccomcs more able to grow, more frcc to move ‘around; changc, and
become mc+: .apable. “Tell a child often enough how bad he’ is and, he will most certamly becomé bad.” This is’
unacccbtahl* which turns kids off N e - . - I .

N} \:

The la’ 3 ,.‘ e of aeceptance opens k:ds up.’It frecs thcm to sharc their fechngs and prohléms This is why counselors

. By nonntérventton n a chlld S actwmcs a parancan show acccptance A child may be trying to build a sand Castle
i terfcnng, you can show that what he‘is domg 1s okay and so ishe okay, Passive lxstcmr\g isalso another

'tuatlon :
\
: at’s wrong wnh me. Ginny used to like me, but now a{ doesn’t She ncvef&)ms\down h;rc??‘\
nymore,And if 1go up there she’s always playing with Joyce and the two.of them play{ togcthcrihnd have fun, -
Ma thereall by myself.  hate,them both " - ) -,

he 3t
4%:1.,«

v Oniermg, trecimg, commandmg. .
“Now you go beck up thcre and play wnhQ}wand Joycc \*'

2. Wam”mg, admonishing, ihreatem:;g.
“If you do~that. you’ll bc sor&&

4. Advumg, gtvmgsohm
*Why o1 t:you ask Gigny an

o~

S. ", Lecturing, teaching. . L o
-*Children-must leagn how ! ther.” .~

6. Jhdging,criticizing. * -~
-
“That’s'an mmaturevrew

. Praising, agreémg. .
“[ think you're nght SR

2.2 8\ Name: t‘allmg ridiculing.
ST X’Oka.y, lmlc baby ”
1] A 9" -

emrettn& aﬁalyzzng,
dure just anlous of“Gmny

. 10, Reassunng, caunse?mg
' “All kids. go through this sometime.”

~ 1L Probmg, questwmng
Do the klds c%(cr tell you why they don t play with you"”

o’ lf lehdmwmg?dzstrac’mg humormg
“Just forgc; about it .
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picking up the thild’s feelings at that moment. ' - -
* For example:
Child: Boy.,

, ‘ .
> [iavéa lousy teacher this year. 1 don’t like her. She’s an old grouch.

.

you're really disappointed with your teacher.

11

Parent *  Sounds ke

*sender’s messe. meani \nothing more, nothing f6ss. / .

3

Whv .Slu ., Parents Learn\Active Listenihgi

1. _Helps children find ont exautly what they are feeling. S :

3. Promotesa relétic;nshap ofwarmth between parent and f:hild. ) ) )
I N »Fauhtates problem- solvmg b)( the child. L ’_ ' -
5. .Influences the child to be morh\wxllmg to listen to parems thoughts and |deas R
6. Encourages~lchild ta think for himself. AN . . J
. . ) o 3
| Attitudes Required for Active Llstemng _ . : - M-A SRR
- You must w;nx to hcar what your chl\g has to say. _\, "\ - 7 3 S R

“2. Youmust want to help him.

Y’ou must be able to accept his feelmgs ; - - :

The'narem awn oLy decoded this child's message by picking up his feelmgs He feeds back only what he feels the




, Type of Home

Rejective

dvcrprotccuve, babying

.
.

>

.t

-/

Dominating parent

,

Submissive pajent, permissive

Inharmonious -
Defective discipline

Harmomous. wcll-adjust’ed

-

Calm, happy, compatible

Child accepted
: R

~

Consistent strict discipline

Child given responsibilitfes

-

e

arents play with Child

*These fin

to Childrens ijor and

[Kc |
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SU/KMrRY OF INVESTIGATIONS OF IMPACT OF PARENT BEHAVIOR

gs are rcportcd
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Type of Child Behagor Associated With It. -

ON CHILD PERSONAL!TY

P
’

3

Submissive .
Aggressive* |
Adjustment difficulties -
Fcclmgs of insecurity*
Sadistic
. Nervous
Shy, Stubborn
Noncomplaint

Infantlle and wnhdrawnfgw

Submissive*
Feelings of insecurity*
Aggressive
Jealous
Difficult adjust{}{ent‘ '
Nervous

-

Dependable, Shy,submlsswc polite, self-coscious, uncooperative, tense,
bold, quarrelsome, disinterested

..

-

-~

/
s*, disobedient*, independent®, self-confident®,
forward in making friends*, noncomplamt

Aggressive*

Neurotic*
Jealous*

. Delinquent*
Uncoopérative

AggressiveXcageies

_ Poor adjustment*

Aggressive

Jealous

Delinquent
Ncurotlc .

Subm:sswe ‘
~Cood Adjustment“ ) ’

; Cooperatwc‘
- Superior adjustment
‘. Independent:

Spcﬂly acteptable
Faoes’ fnture conﬁdently

.....

. Géqddadjustmgnt
self-reliant .
_~* Security feelings =~ .

Security feelings
Self-reliant

s eral investigators. (Adapted from M.J. Radkc '171e Relanon of Parental Authority’
es, University of Minnesota Press, 1946 ) /

N
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MEETING CHILDREN'S EMOTIONAL NEEDS ’ .
These idéas are only to be considered as siggestions thafapply in general situatjons. - / ) _
I ‘ ‘ . ! - - s - !
, .
Meeting the Need for Belonging - : ) ‘ .
Things to Do *° «  Things Not ToDo '
1 Telephone or send gfeungs 1o a Child whoas 1. Forget about children who/are absent. ) oo \5
absemt ’ : 2 Gru;nw complain about the class to the . '
' ” s ¢
2. Have s wnte hurm letters. d‘m/ ‘ - : -
. b d examples.
Welcome hinr when he returns and say - you 3 Se(up individual children as ba P .
.migsed him 4 Ncgh-,ct ideas tﬂi attempts of contnbutlon ‘ \13 q
4. Have. a Aundly ‘gud morning”. Ar **good -5 lIgnore new courses,
mght "N ‘ . ‘ ! N
< 6. Overlook new appearances, belongings, clothes,
5. Chat wuh individual children when you can-at etc. ’ ’
rct.css, waiting for a bus, etc. oot . - .
.- 7. Laugh at, ridicule, or embarrass pupils.

6. Recogmzc birthdays. . .
: *8. Resort f humiliating or excessive punishment.

: R )
7. Help the new children get acquainged around the* L . . .

school, learn the rules, meet the teachers, etc. 9: Letaboysit withagirl, or vice versa, aspums‘luncnt. .

etc. ' . ) .

. R

8. If possible, allow childrerr their oW . choices n

seating. . . .
9 Let offices or honors be rotated. ") . : -
[ - ¢
10. Have'chlldrcn help make the rules. . D
1. Develop an atmosphere and activities in which ‘
the children can participate and have some - . )

. . -

freedom of movexent.

3
L
12. Make disCipline requirement reaistic. . ) \ ; .
13. Help retarded learners. ' . ) ) ) .
Meeting the Need for Achievement ‘ . v
. . > Ve 8 [ ‘ ) \
Thingsto Do - ) N %ngs Not To Do }
1. Get different standards for different cﬂlldfcn. . 1. +Expect the' same quglity “of ork* from all
— , children. * W\) . /
¢ 2. Let the child have a sav tn setting his own /
standards., | % . 2. Give extrinsic rewards that create envy and
# i hostlllty. / y ’
3. Assum tflat children want fo learn and want to -
e make efforts. * 3. Punish boasting andrghcating rather than remove
: the causes.

4 Reward thcﬁrocess and effort rather than the /
end rcsu.lu . « Ac/t as an i.nspector of what the childrefi-dos

R know.
1at alluws for many talents.

5. Have the children do “busywork” without

6. Allow thehtidren to hclp you and help each ~ seeing meaning and personal purposes in it.

¢ . ) N
. . Make yo t f
it casy for the chifthen to admit ? IXE your accepiance o the child depenton .
.© his academic achievement. )
equacy dnd tgnorance. ' . '
. N 7. -, T .
Make the children conscious of ther, progress. g ?::‘h children Mito activities they are not ready .
Help the pdpils antcipate dlfﬁ.ulucs and ’ : ’ o
farlures . 8. Give praife that is not singgre or deserved.
Give praise. when prmsc s mented 9. Nothing succeeds like success. Notﬂing fails like )
failure. * t

Help children jeel that accomphshmcnt is 1ts
sw reward,




Meeting the Need: for Economic Security

\
\umomtc secunty is & sense ofconﬁdcncc that the requirements for tood shelter «lothing, money, and othcr basic
:mg ssities shall be met in the future.

) 771i'.'gs ToDo. . N\ Things Not To Do . ~
1. Sce thd ﬁnancnalyburiicx{s: on the children are at’ 1. 'Put on the b.lackéoard the-names of thoss who
a nunimum. o - . do ordo not contribute money. C .
2 Avod ﬁnancul demands that cannot be met by Mﬁkc‘ public what children’s - parents receive
M1 pupils™ , ) '
¢ t -
3  Avod publicizing the contubutions of each 3. Show more consideration for chlldren from
indwidual child to a fund raising campaign. wealthy homes.
*4  inquire about scrvices that can help needy 4. Talk about some occupations as being inferior.
" children with respect to-dental and medjcal aid,
'cl‘f)t-ﬁ/ing and food. 5. 'Give the impression that success and happiness
- . depend on material possessions.

5. Seeure inexpensive tickets for public events. o
6. Make slurring remarks about people who reccive

6 - Help youngsters to get jobs to earn some extra assistance from public services.

e money. » - : .
7. State that poverty is the fault of the poor.

7. Avoid placing children in siguations. in which .
they have to reveal poverty, lwmg in crowded o, '
apartments, etc. :

I'd
)

Meeting the Need to be Free From Fear

) . ) . P 7
Things to Do . . Things Not To Do A
1. Make competition in games voluntary. 7 ' 1. Set standards that children cann ot' meet. .
2. Have childi‘cn of approximately cqual strength 2. Thicaten with punishment if a child does not
or ability competc with cach other. succeed-using fear as a motivation. \
3. Discuss how dangerous snuatlon in everyday life . 3. Belicve that a fearful chnld needs to-be pushed . .
» can be intelligerttly met ' into a situatiof. -/
4. Eacourage chlldrcn to talk ahout their fcars T 4. Exaggerate the dangers in dally living, such as
» . pnvately or in clss. ) traffic, germs, vigorous games.
5. Help chnldren meet a variety of new situations. ! 5. Be horritied at what chlldrcn say‘or do.” o

Familiarity often dispel fﬁr
smilfaity often dispels 1 6. Get angry at children for little violations of

6. Reassure children who are “afraid_'to ‘be: rules.

different.” 4 . .
© / <9 Threaten to report to parents or principal

7. Helpschildren develop skills and knowledge to ' hchzmor over which the child has little control.
cope with fear-arousing situations (being left

. alone, thunder stomﬁ etc.) 8. Make any pumshmcnt dlsproportlonatc to. thc

81 “crime.’ .
8." Have the children theet with many different

e i " f_
|dcas, so they do not bccome afraid oftlunkmg 9. Concentrate discussions on wars or threats o ’

war.’ PN
Let children meet and- mix with mem{ers of
ther races and nationalities, to .learn the
common humanity of all.

10. Talk about the world asa cruel place where only
the most ruthless. .

\ o ‘ - s
, Meeting the Needs of Love and Affection
Th}‘ngs t0 Do . . Things Not Tq Do . .
- . /0
1. Accept the children’s feelings 6f love and hate, 1. Ignore the child’s feelings. )

jcalousy, hurmh,d despair.

' 9 .  —_—— -
.. S
< ' . . C e 4
.
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Things 10 Do (Cont'd)} ', Things Not To Do ( Cont d) | .

2. Reassure the child that it is natural tohavesuch ~ * 2. Bcllcve that a. Chlld s emotional life is none of .
feelings, and help them to deal with them your concern. ) .
realistically. Say that a child’s behavior is his own fault. .~

3. Show them thar you are friendly, sympathetic, 4. Keep yourself aloof from the children. - .
and sincere. c P !

riticize a.childywhen you are talking to hi s,

4. Give a little extra time to individual children if .parents. J Y & ' *

A\ - they seem to want your attention. 6 R Lo ‘ -
. MR + 6. Reject the child’s attempt to show

5. Ask questions (bout things they are interested m{ P your favors.

in’ . . 7. Vcr/m he child instead of specific behavior in
N ases of misconduct. « =
. 6. Remémber that at different, age levels your .
iKing must be shownt in different ways. 8. Fanlf,to contact a child who is ill and tell him .
2.0 that you and the class miss him. * -
Be a “confidant” whom the children can trust ] ' )
with secrets. . 9. Separate children in class who show strong liking
: ] o for one another. .

Be aware that your concern with their learning 4 .
and progress is a way of expressing your liking. 10. *Pry into your child’s life beyond what he feels

. _ <comfortable to talk about

9 SKow particular attention tc children who are /
under stress at home. The birth of a baby, [1. Forget that the child’s life ofitside of school e
family dissention, broken home, change of inflyences his behavior in,schgol. )
school, create greater needs for affection from 12. It must be borne in mind t{at we do not convey

“  theteacher. , to the children our affection for them by the

18~ Accept little presents and other expression of pcrff)rmance‘of single agts, that are devoid of a

: feeding of friendship. That is affection and most .
affection. . P
children sce through it

It l'r\dect witr} the parents and show your concern i3 Trust and warmth and friendliness are expressed

- for the child. . ‘ in' nomerous ways,/ ofterf too subtle to be ‘ :

12. Show cxtra attention to children over-eat as a  ° dcscnbed. . ~ -

- substitute for love. 14, Morcover each mmdual teacher must evolve _

i3 ‘Havc pets in the class t‘,[ toward whom the lus pwn pdtte\n~ of] relatlonshlps with his pupils. .
children can express affectlon . ‘:

to4. C@at the chllgren need to give love as :

well as receive it.

Guilt anses when an act or an impulse conflicts with one’s ideals and sense pf nghtncss or consctc‘ce When an
mdmdual s conscience is too sfrict, it deprives him’of the capacity to be happy and enjoy life.

.

Things to Do ¢

7

Help children sele that nobody is perfect and
that everybody makes Mistakes.

2

2. Make sure that rules and rcgula‘tion‘é»:arex i
understood by the pupils. .

.3 "Have the childrcn{" understardd that  “bad
conscience™ s appropriate only if dne
deliberately does something°wrong - itot when a
mistake 1s due to igriorance.,

4. JPraise children for the process of achieving, not -
only for the end product of their work. -
S. Consider- mdmdual dnffcrcnccs in -ability nd

capacity when you appra school work or ;ﬁhcr .
behavior,
Rl
'/'/

’

b 14

E

C

x3
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Meeting the Need to be Relatively Free From Gylilt

Things Not To Do.
1.
2.

“Harp” upon past mistakes.

Make the children promise*‘never” to misbehave
again.

Assume that [the children are alwa@fh‘ﬂy aware
that they areftransgressing.

Get childrer] into situatigns in which they feel
ashamed or #mbarrassed or ridiculed, ’

3.

Show shock or horror at the-language of some” /
children or their'habits of cleapliness.

Make a child beligve that $ome of his deepest »
neédds and| comcerns, such as sex, are of a
shameful nature,

’/
N ]
,,‘er . -
. \S{, : f
—. .
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Things to-Do {Con't’d}

. 6. Let the child know that although you dislike
some specifi¢ behavior, you do not disapprove
of him as a person. v ! '

7. Rccogniic that children from different religions,
" -~ nationalities and socio-econpmic levels “have
o _dif fcrcnt standards of nght and wrong.

Before punishing a child. find out why he did
wrong. Intention is lmportant in Judgmg
misbehavior. ' .
9, Talk thing. over and suggest better altcmauves
. - for behavior in preference to punishment.

* - 10 Be casual and matter-of-fact if you have to deal
thh dlrty jokes, play, dlrty pictures, sexual

estur
8 /

Copsider that lying, stealing and chea('in'g may
attempts of gaining some

* 11
. be despezate
. recognmoﬁ ) i
i 12. Bea sympathetlc distener to children 2&4) wish
/ " to talk to you about thmgs they » feel gullty
;\bout

*

Things to Do

’

J -
‘1. Ask-thechildren to sharein setting up schedules,
curriculum, and standards of achievement.

L P . R {
2. Consider all .the factors that help to prevent 2. Let a few forceful mdmdu dgrﬁnatc the
excessive feelings of guilt and the deprivation of cluss. ~
- ., other basicvieeds. 3. Let your fcelmg,e ab(m( ae/hﬂﬁ be determined
3./ Rcmcmber that a child's self-respect grows out only by the quiaily o f academic work.
. of the fespect shown him-by those who arc 4. Give the cluldrcr( the/xéprcssmn that .they are
important to him. ~ * too young or |mm/:tc to be conSIdcrcd
4. Create situations in which children have 5. Suspect the/ moti¢ations bchmd an individuaf’s
responsibilities. . ~* behavior/ \
- 5. Show trust and confidence in their good 6. tlave/the pdpils ask permission for every little
. intentione thirig they need ur want to do.
6. Create opportunitics for mdmdudl choice of 7. Setan§ pupil up as a “bad example” .
action. _- - a ( bg[/ —
-7 RcsB?l the oplmons children havg. although- 8 M/ ¢ .cp?st'ﬂt c;"“ arison-between the works.
they fhay conflict with yours., i«""'ldm‘f‘l children., b,
Wt
8. Allow the pupils opportunities to appraise their g
progress. v A,
Meeting the Need for Meafiings and Guiding Purposes .
» ‘ - , o
Things to do ) . .
1 o . N -
)/ Create situations“in which chlldrcn feel free fo I.  Consider questions too stupid or sillv.
T 2sk questions arfd exchange ideas. ' 2. Expose the children to only‘onc point-of-view.
% Help children towards a scientific explanatjon of 3. .Allow no opportunity for disa e/mcnts and
the physical universe and social PhenOm a. e discussions. . ’
3. Help them towards sclfunderstandl throught tgnoré or refuse vto discu thcé big politi
~ . discussions’ of the”common_human, cedsand - .. ¢ dal. economic, and ethicil iss
‘\7 one’ s glacejmcu}mmfand historical setting. . ) / 7
ERIC™ s 11 s
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Things Not To Do (Cont'd)

7. Keep saylng that “we shouleays do our very
best”, Nobody can make supreme cxcruons
continuously. -

8. Make a public ado about children who have
. committed some delinquentact. ’

9. Set standards of behavior or achievement that
the child cannot live up to.

10. A child with persistant guilt feelings has low’
.opinion of himself. In order to atone for such
feelings some commit delinquent acts, for which
they may be punished. Others go through life
‘making in many ways miserable for themselves.
Unnecessary  guilt feelings often uriderly
maladjusted behavior in the form of neuroses..

11. 1t must also be remembered that a-teacher’s task
is also to help develop adequate guilt feelings
when they do not exist.

Things Not To Do 1

1. Consider yourself a god whose opi
decisions cannot be questioned.

¥




| ~Things to Do {Cont'd) ) : -Things Not To Do (Cont'd)
4. Lead the _ghildren towards an undcrstandmg of 5. The mdmdual needs an adequate understanding ’
 the values and ideals- by which they live, such as . of the physical, the social, and his own inner -
respect for the individual, the democratic way of . world. He also needs to see a personal meaning
life, the moral code.for conduct, the value of in life, and /fo have life goals that are corsistent,
. rehgion. ) . - realistic an/i of some social usefulness. . N
! , . S
3¢ Discuss the «.ontradlctlons between ideals, and a / )
/ldeals_and actual behavior. LY ‘ ; ) /
/ : .
“ CREATIVE PLAY AC’ylVlTlES / ‘ . /

Th(.[\, wsn't any thing quite so delightful as seeing a young cl{lld wholl absorb/cd in expressing }umself creatively.
To some. creativity 1s hnked strictly with the actual use of miateridls such, as pajnt or clay. This assumption, of course K
1s erroneous. A child may express his inner most thoug,hls in other wa)[s as well. For example children are creative '
when they move to music, engage in dramatic play, ot exercise larée muscles. Not all children find it easy to

participate n things which are “messy,” but the need for expression is sull wnhm the child. There are many

opportunities for creative expression. Listed below is |ust a sample. P P
e . /‘
A ) - ' . N , ) . // /(
. Ve ) /
. Play-Doh _ ¢ -
. (Sometimes called “homemade clay™) P . Y

~
. .. . , - . /
S .- /
. /

: * The recipes are given below:

There are several recipes. Numbef one is a new one. ’ .0 ~ ! /, {
. -/ .. b
‘ol .. Materials . . ) — ,
1/2 cup cornstarch, 1 cup salt, 1/2 cup cold water . - '
- , ot o
Procedure . : /
Mix comstarch and salt, add water and boil. Mixture thickens quickly. Cool andAise. ‘ .
14
e *2. Arecipeis: lyart flour to | part salt to 1/4 part water. Mix together toa soft consistency.
- I’ " /
{

3. A recipe fount to be good because of consntcncy is as follows:

1 ‘_up flour, % cup salt, 3 tsp. alum, % - ‘/2 «.ups water, vegetablc colotrmg A few drops of glycerine may be added. ' '

. /
*Recipe Used in Presentation- “Pldy witha Purpose . Co ’ ¢ ‘
i . /
) / /’/ ‘Posters Paint Activities . .- -
A, Ink Blots:’ _ VA ' o S
%/ . Prefold paper. drop thick pain onto papcr from tongue depressors, rcfold open. Several colors may 5‘: UScd
- ~

2. String Pamtmg

stnng pulled qut while paper is held shut with one hand. ‘ , N I
3 Object Printing: ’ . ; / ’
. Dip objects into bowls with folded paper towel on bottom which has been soaked in paint. Press or rub objeécts .
°  on paper. Objects mdy be spools, forks sink stoppcrs sponges jar lids, small blocks, walnut shells, foam hair :
rollers, and begetables cut in shapgs, etc. .- . , o * 'f;
4. Painting with Objects: . i/ ST
Substitute feathers; Q-tips, combs, small scrub brushes, tooth brushes, etc. for pamt brushes. May be done "o, ~

CIthC\‘ easel, or at table with pamt in bowls.

' )
* .

[y

5. Dry Powder Painting:
Put dry powder in dishes at easel or on table, 3

use wads of cotton to paint. Give soft effect. ,

” - .
¢ . , =
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J“/ \ ) 5\\.- N ’ $ ’ ’ . . < ’9
6. Textured Paint: ) ' .o . LT -

Mxx textured substance with pant for dlffcrcnt effect, adding 3 ittle glue to insure stlckmg (optional). May use
salt (spatki®s when dry) sand, find sawd‘ust coffee grounds may also sprinkle soap flakes on painted surfacc
. . while still wet. . . s

v

vy :
", 7 Spatter Pamtmg . : ~aL T - ' .
"~ Wire screening on franies, tooth brushcs bowls klr\n paint and designs or objects to place under screen on ) .
f paper. Objects may be paper silhouettes, leaves, cookie cutters, or a vatiety such as keys, forks, spoonsy strmg, )
yarn scissors, smalt blocks, corks, etc. Wherr one color is dry, another may be used. . \ )
By Table Painting: S ‘ R o ‘ ‘
Use sholloi bowls of fairly thick Ppaint and short-handled brushes. Cover-table with newspaper. ‘ ; VSN
pap - ) /
/ 9. Soap Pamtmg : . T SN L . et L
.. Whip soap flackes or soap pow.der with water, add dry powder paint, pamt on colored or white paper with ..
.brushes. Will be very stlff and conducive to making designs. More water may need to be added later as soap S
g hardens, \ - :
10.  Fancy Paper: . - . T e N
“' « Cut easel paper into different shapes to stimulate more elaborate «design painting, circles, triangles, free form -
7* Baster eggs, Christmas trees, flowers, houses, fish, etc.
11. Crayonand Phint: . = \
: Draw on paper with hight-colored crayon, thcy cover wnth thin wash of dark paint. Paint will cover all but
craygn markings. * o
)g King )

. 2% Squgeze- Boltle Painting: T ) , .
Fll}l astic squeeze bottle (catsup or mustard container) with thick faint. Children can s uirt pant in desxgns on
-~ p quirt p

.- papér Bottle should have scew- top. . .
’ H etergent Paint: .- ’ Z%‘% . o~ ¢ .
. Pamt mgxed wnth dctcrgent can be used to pamt on glazed surlaues plastlc aluminum foil, glass etc. 6 .
‘ + “ -

14 Self ~Portraits: . T ‘ . - o & .
Have child Lie on largesheet of paper and trace his outllne in dark crayon. Child pints 1n his portrait. Haye
pamt available n shallow bowls ot in cups in a rack or bread pan (to prevcnt kicking over). . t

15 Bleach or Tissue Paper: . - : )

-, Dlp objects such as cookie cutters, spools, etc. S shallow bowl of.bleach and prcss on colored tissue paper
"+ which 15 placed on paper towel. The'bleach removes the co%from .the tlssuc paper, lcdvmg agesign.

Dxfferent types of surfaces may be painted: v\ = \\\ ) .
Paper towels * N Wooden Blocks " . Colored cl),}{g‘uqﬁon

" WoodWork Products * “ Printed Newsprint . ~ Paper

" Finger Pajnt Paper o .. Cloth ‘ ' . . . Pine Cones”

‘Sea-Shells Egg Cartons e, Cardboard Boxes,
Wall Paper . . Branches Stones .

N " Clay Products® . N - * Paper Dry Cleaning Bags . Magazine Pages .

.Dried Play Qough Products , . oil Cloth\ . Paper Bags C

17 Presemmg a variety of Colors

" The traditional primary easel colors can be bancd by snigng and presenting unusual shades of color and
unusual combmatlons of colors; pamt tints, greyed tones, black, wlutc coral, chartreuse, lavender, etc.

18 Mlxmg Colars: . ', *
Children can mix their ewn paints to be used at the easel or tablc Put out colors in small amounts in mufﬁn
ce / tins o paper cups and allow the chrldren to le.leXIn;, primary colors teaches composition of secondary ones. )
. Mlxmg primary colors teaches composition of secondary ones. Mixing white or black wnh pnmary colors
tcachcs pastcl tipts, and greyed tones,

-

19. Spool Painting: -, ‘

Notch the ends of sﬁools in various shapcs Make a handle from a coat hanger. The spool may be dipped into a .
: - sﬁallo“i bowl ol'pamt Paint and then roll on paper to create patterns. i
o« . »
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'Collage P . .

In order to stimulate the nmaslnatlon of children and increase their awareness and interest in the ﬁ:el of
! \}ﬂvn textures, a collage 1s the answer. The number of different materials supplied at one time will depend upon
122 age and development of the children involved. Young children can adcquately handle three er four materials’

white oider children delight in a lirger selection from which to choose. | ' .
Sug~csted Matenals: . ‘ ,
. . 3
beans ) wall paper tissue paper
huiton * . . velvet ° ’ shells .
rice’ . wool N . - , beads -
screen wire \ - flowers N o, N string
colored salt . seeds ; ’, A A - -cork
sabnc S \ egg shells T 2 : cereal
-Matenals can be placed between two sheets of waxed paper and then presscd with a 'warm iron. It seals the
design. . A~ . s
* ¢ -
Matenals cap be pas“ted on cloth or wallpaper instead of paper for a dlffercnt experience. Kpplymg ‘solored R
tissue paper (wnh hquid starch as the moisture) on non~waxcd paper plates create an interesting experience involving k
«olor. + - .
Recipe for paste: ' ) . '
~ AA?" ~ . . - ]
* tcup sugar . c . 1 cup flour
lquart water i N . | teaspoqn powdered alum
. <
30dropsoil of colve . +

Mix |ngrcdiénts and cook. in double boiler until thick. Str

keep smooth. Remove heat, add oil of cloves.

Store in coveredjar. . . {
B } Dramatic Play . .
. One of the greatest.values of this area 1s that children can engage in make believe. They cart act out their
fcchngs In dramatic play, anything 15 possible. A child can be a mo‘t‘r\ father, baby, street sweeper, engineer,
doctor or whatever he or she feels. -, \( .
‘ With adequate time and space, children play out what is important to themn. They are making a tnial run for the
future. This is a vcry essential part of growth. Children’s play is sometimes misunderstood by adults. It 1s a much,
needed part of their growth, development, and understanding. It should be encouragcd not dlscouragcd 0T .
Miscellaneous Sensory Experiences ) oo X
(] " ' 9, . .
Tex!ure -~ ‘ ) ’ '
, ~ . - - . . ,"5‘*,‘
1 Ina tablc LQC}(\H water or sand, use substances such as flour, corn meal, rice, béans or wheat. ' 2" .
2. Place vanous textures on a table and let children feel them. (wool, silk, cotton, corduroy, velvet, oil cloth felt,
© screen, paper sawdust shavmgs fur) - .
3. Dlp ¢olored yarn in. thlck wheat paste mixture. Shapc it on waxed paper let it dry. Makc interesting dcsngn ,
Ay f .
Smell: ' . : N
' . - ’ -
1. Place small amounts+of common liquid whn*contam odors in containers and let the children smell them. , .
(Extract, perfume, vinegar, household colmodies) ? (! h
Taste: : ' : _— o
1 In small bowls place staples which look alike but have different fastes. (White sugar, salt; flour, powdered sugar,
soap flakes, tapioca, coconut) . . .
2.. In a small bowl, place staples which bear the same name but have different characteristics. (White sugar, brown ;
sugar, raw sugar, powdered sugar; Sugar cubes) . n L
Sound: - . ) ' L ¢ - N
- 1. In a small box, bowl or bag, try sound effect of buttons, béans, bells, spools, macaroni, or cereals Encorage "
child to listen to sounds around him, both indoors and outdoors. Talk about sound made by «different animals, -
apd how different sotinds make them feel - (Wind. rain, thunder, household appliances, train, phone.) . .
M . f - ¢ ‘ \ ’: .

9 ‘Adopted from Taylor, Barbara J A Child Goes Forth, Provo; Utah, Brigham Young University Press 1964.
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