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* In "1970,,1 ‘Advisory Tagcher Service was inaugyrated in the Queensland State Depart-
. ment of Education with the a tment of 14 advisory teachers to l&y.nse in primary schqol

mathematits.” Wherf/announcing this new Service, the Dnrect?r GeneraP of Edugation ‘stressed
that it was infended that an advisory<teacher would provide‘in soho?]l assistance to individu
teachers and groups of teachers. It was envisaged that advisary teachers would visit. primary
schools on invitation of the principal ang that during visits emphasis would be pifieéd upgn
enriching teachers’ knowledge of the subject in a number of ways. These ways would
include giving of advice on new methods and materials, s ggesting alterriative methods g d
practices, demonstrating different teaching techniques, assrxtnng with curriculum. |nterpretat|on
|

and referring to recent research in the subject area. ’

N -

There seemed to be a clear advantage in creating a new position in the Department of
Education to Supplement exlstnng in-school support semces.‘ These existing. services' were

inspectors of schools who convened seminars and gave advnc ~
With the changrng ratio of old to young' teachers, increases i r
radica#®hanges in syllabuses, this existing in-school support was seen to be potentially ifade-
. quate. .For example, when the new ‘syllabus for scienc® was iftroduced in 1966 seminfirs .
were copvened in practica1|y every centre in the State. The p}oblem with seminars at this_
timer were two-fold. Firstly not all*teachers could be released to attend,.so those who were
‘released hiad te pass-on, with some loss in the translation, what,they héd learned. Secondly‘,
since seminars were a groyp arrangement, individual teachers’ pr blems could .not. be glven ‘
appropriate , atteryron c, . , ‘ ' N ,‘”

tween thewway, teachers had implemented the previous syllabus and what was expected of,
them with the fiew. Teacher and pupil resourcg material was provuded ahd 1 minars Gon-
ducted but there still seemed to be a neeli for mbre support. Furthermore thiere sgemed..
to be no easy way to provide appropriate additional support within the present organisational
sstructure. Hence, the advisory teacher position Was created . PN

4 * }

Whex:he Program in Mathematics was introduged there way a marked difference, be-

The nitial 14 advisory feachers were classroom teachers with demonstrated expertise
1A teaching mathematics. Following an initial tranning period in the Research and Curriculum
Branch, these teachers travelled from school to school helping teachers with their problems.

+ In so doung, these advisory teachers gamed experlence which would enable them to
* fulfil-their task bettér . ‘N 3

. To ensure assistance was “provided- onIy where necessary, advrsory teachers visite
schools only on invitation from the principal, If,. the prmclpal saw exnstlngg support sérvices
to be adequate and that teachers in the school had o problem's they were unable to solve,
then no visit would be !equested The demand for stns was seen to be art |ndex of the "<\ "
need for the new Advisory' Teacher Service.

‘ ‘ ~ . - \

" Sinse the |naugurat|on of the Advisory Teacher Service in 1970 this-$ervice has
expanded over the past five years in terms of both numbers of advisors and the subject
areas serviced. At the time. this survey wa¢ conducted there were a total of 41 advisory

- teachers in six subject areas of the syllabus apd a further. 21 advisory teachers in four ~
, e specnahst areas. FuII detar@ re shom?h in-Table 1. . e T
‘ ) . ) i i . . N , ‘a
Y ‘e : .1‘ * - hod
EKC . .. e - u.‘ 3 :‘ .




: ' Table 1: Primary School Advisory Teacher Service 1974

o *+ ., VY Areas of Service K . Number of T
o Advisory Teachers . ¥

] ¥ - :
. Subject Areas . .
’ . Art Lo
s . Health and Physical Bducation
Language »Arts . *
’ { Mathematics , -~ -
Music .
Social Studies .
‘ i . SUb-"To,tall . . ‘ 41
Special *Areas
e 7 , . &3 Aboriginal Education .
) - . Audio Visual Education BRI

N ‘Child and M#rant Educatiog - :
I' . Library LI 1
‘. . Sub-Total , 21

& .
TOTAL ' 62 ¢

DWW AN

[A AN

L3 - . + [ -, s :9
. o VT R YA
. 1 f ' P P Y [
., + + In aq&@n, specialistisupport was/a:rovided in music and health and physical edu : -
i . ; There were three teachers.o;‘gmgm in the State. These were each attached to a central ~
* school 1n an area and téok music lessons in that'school and in peighbouring schools.
.® There ‘were some 150 health_and physical-education teachers attached to primary schools

"y .on a somewhaf similar basis to teachers of music. The health and physical education

| teachers spend twb to three days at a home centre and the remaining days servicing nearby
‘, ‘. schools. ‘In some of the more ‘remote areas physical education :&hers attached to high

schools ,provide some primary gchool service.
' { .

" Whereas the.special teachers support cl'assfoom tga;:hers_bv performing the teaching tasks.

’» " requinng special expertise, allowing the: classrqom teacher to provide f8low-up practice and

(i * consolidation activities, the advisory teacher has no direct responsibility for teaching a class

i - at all. The general function of the advisory teather is to act as a resource person to help

J* , teachers_become better, teachers. This is done by Rroviding on the job assistance with such

i tasks as curticuldm interpretation, planning teaching programs or units of work, introducing

, new methods or techniques, discussing resource utilis&@n, identifying and re-defining prob-

i . lems, co-ofdinating. expertise through effective organisatign and administration at the class- ’
room and school level, and helping keep teachers up to Q;te with educationdl changés.
‘However, the advisory teacher as a resource person and change agent must be seen as but’ "
one of a number of personnel providing in-school support. The principal, deputy, senior
mstress, infant mistress, experienced teacher, teagcher with special qualifications, and teacfer
of special subjects are all in a position to help_improve teaching and learning_in the school.

~

-~

o . This study can now be seen in context. focuses pn the Advisery Teacher Sevice *
4 a5 one ef the support'services offered in primaryCschools. The service has inherent in its
organisation and execution a number of advantage r)én problems. One advantage arises .
from the breadth of experience’ gained by the itinerant advisor as he or“she sees many
teachers in many schools. But itinerancy can be itself a problem in that there is likely to

be a:disruption &f persona;! life. and feelings of alienation ffom one's peers, L. .

. »

o Another advantage is that advisory visits are by invitation only. Advisory teachers

. » would expect therefore, to besserving a‘clearly identified need. Since hewever, it is only
principals who actually issue invitations, ‘requests for visits, except in very small $chools, .
might not arise from staff-felt needs. Thus requests”for visits while an index of need do *

. nbt necessarily reflect the existence of need.-at all status levels within the school. :
- 5 . £ 4 \ ) N

- :
- ) \ [y ot
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Given thelexzstence of.a wide range of support services, questions arise, regardirg the 4
way in which furthef development of the Advisory Teacher SerVice might taKe place. For _
example, after some five years of operation, marked by considerable numerigal expansion,
the number.of advisory teachers in mathematics has, halved. On thé other hand in fanguage
arts, where a syllabus developmentshas occurred, there were at the time of “the survey eleven
advisory teachers. Is, thexneed for advisory teachers linked directly to syllabus changes? D«
school persorinel regard the importance of ‘the subject area advisory teachers differently from
. special area advisory teachers? Are needs for advisory service adequately met at the
present staffing Ie\{e'l? Are practical issues rather than some more over-riding psychological
and philosophical issues areas where teachers see the' greatest need for help? If not is there
* xa need for,gxpansion in all areas ar in.only, some areas? How do teachers and advisory
teacher§ see the organization of visits? Are there basic discrepancies between the role |
- . - expéctations ofschool personnel and the role-enactment of Advisory Teachers? These are
, _but some of the questions which the survey investidates.
. R
# Informal feedback on the Advisory Teacher Service has been in general favourable.
However, such feedback might not reflect the opinions of all those serviced by advisory
*  teachers. Agfordingly this study was undertaken at the end of the 1974 school year to
obtain émpirical information from a tepresentative sample of school personnel concerning “~a

'.. ‘the"oper ion ‘and.effectiveness of the Primary School Advisory Teacher Service. . .
; N R ) '
. Aims ‘ . .e ) . ) )
, LI S .

The aim was td obtain information about how advisory teachers and persens within
. schools perceive the operation of the Advisory Teacher Service, and the processes employed  *
’/\. _6y advisory” teachers in assisting school personnel. It was intended that information obtaiqed

.~ would provide a basis-for ]udgeme@ts by decision-makers at all levels concérning the ice
v and help both advisory teachers and sehool personnel to make effectivé use of the .
s g:portunities which the service makes possible. . ' : . : .
mple and Method - O

Data were obtained from school personnel which comprised Principals, D.epu'ty\ .
' Principals, Senior Mistresses and teachers. Since status level in the administration ~~S

hierarchy,®or differences in responsibility for fea{:hing children, might resuflt in differen't

expectations and perceptio‘ps of advisory teachers, prgvisioﬁ was made to partition the
» sample into six groups. Thé groyps-were: *
. ¥ .

(PN

y L ! - = - . . ".
Pri_n,cipaBLof‘Class 1 Schools (Heads of farge administrative units), *

AN

1. .
T 2. - Pr)incipels'of,CIass 2 and 3 Schools .(Heads of medium'sized administrative
. ‘ ) - units), . . /
- 3. Principals, of \G’la&‘% 4, 5 and 6 schools (Heads of small. administrative units ~ / '
. - e with varying teaching responsibility).
4, Deputy Principals' and Senior Mistresses (Assistant administrators).
5 ° Te:gger,s in Class 1 Schools (Teachers in large schools) ;o X
6.

Teachers in Clallss 2 and 3 schools (Teaghers in medium sized schools),
) . O : oL N ) , -
Other groupings could be formed to extract, for example, inforimation about_ ‘one-
teacher schools. The broad grouping described above, was, howe,g'q"\; seen fb be useful

« . for most analyses. - .

.

N

- . s

To keep the total sample to a manageable size while at the same time to ensure P "
that minotity groups could be represented, & disproportionate sampling technique was = ¢
used. Subsequent weighting procedures were employed to ensure that those groups ,
which were over-represented -did not distort the wesults. The: sample fatios for the various
groups together with number sampled, number responding and response rate are shown in 7
Table 2. -« L. R, e " ’

pe— ) - . a,
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Tage 2: . Sample Ratios and Response Rates for Six Status Levéls '

Group Proportion of . No. in  No. . Response Adjusted Weighted
. < o Population\Safhpled‘ Samplé » Responding Rate Numbers ;
. Rrincipals; Class 1 Schools * - .8 S 100 59 59% 5 PRl
Principals, Class®2 and 3 ) e |
Schools 4 160 101 - 63% . 15, . |
) . Principgls, Class 4, 5 and v . !

. 6 Scm 2 - 100 56 . 56% . 28
Deputy ipdls, Senior . ‘ - . |
, * Mistresses - - ' ° 7 ’ 100 68 68% , d0 |
Teachers in Class 1 . .o ) ’ " "
. Schools .05 200 133 ‘66% 281 & |
. Teachers in Class'2 and 3 ‘ : N . . 3
. - Schools . 05" 225 139 62% 305, .
\ — —
"N a - . N . " ° : r r
X . . . - ! . ;
.- The teacher sample groups 5 and 6, was drawn from the teacher payroll list at a
5 rate of 1 in 20, using random procedures.‘The class' 4, 5 and 6 principal sample was |
drawn randomly from the school list at the rate of 1 tn 5. Samples of Principals in ="’ 4

class 1 through to class 3 schools including Deputy Pr|nc|pals and Senior Mistresses were ,
included if teachers within their schools were included .in the teacher sample. The
consequence of this _procedure was over-representation of th|s Iatter group. The over- )
representatlon of principals of clags 4, 5 and 6 schools on’ the othe; hand was necessary |
to ensure representatlveness of thls group across all Educatlonal Reglons " ‘
- . '
JFrom Table 2 it can, be seen that unless compensatory welghtlng)tech‘hrques were ¢ |
’ é employed the ‘opinions o't(prmclpals of.class 1 schools whose. sample fatio was 80% ° |
would outweigh those of teachers whose sampIe ratio was 5%. Adjusted we|ghted group |
o mempership number is shown in the last column. The wenghtnng technrque therefore |
- &Iows significance tests op mean differences ,to .be used which * reflect accurately the |,
tual groups numbers in the population.* )

Data were aIso ot;talned from advisory teachers. Ownng to the small number of ,
advisary teachers no sampling was employed. At the time of the survey many . ’
speci#¥.area advisory- teachers were deployed quite, _differently from subject area advisory
teachers. The three audio-visual advisory teachers concentrated their 'support in regional ;
semynar activity and not in schools per se. The advusory teacher in child and m;grant
educatnon was carrying out a dual advisory and semi- admg)stratlve function. The advisory
teachers in aboriginal education were concentratvng their ef in schools with a highly
indigenous population, many of which were in the Torres Strait and Gulf Peninsula areas.

» Library advisory teachers were providing support to, small schoojs and m""Sﬂﬂllkl'on were
provvdvng support service to teacher librarians in Iarger schools. The subject area advisory
teachers, on the otherphand, were providing mainly in school support to all teachers
irrespective of school size. An exception was the advisory teachers in Health and
Physical E u:f{atlon where Teachers in Physncal Education also exist. The function of these
advisory teacHers was to work mainly “through specialist staff in farger schools and ,
dlrectly with teadhers in the smaIIer schools. -

+ , . O v s
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.
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* Since the sampte was proponfonatnly representatwe of lI regions in the state, provlded weighting is ysed to adjust .
for d.spropomonate representauon of status groups, status by region analyses and comparisons can be made wjthout ~
v funher adutstmenr— . . N .
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As a cehsequence of thus, diversity of operanon |t was onIy for the subject areas Art,
Language Arts Mathematics, Music and Sociak §tud|es that the main contact was almost
( entirely directly with the general tewcher and non-specialist. schqol personuel. For this

, reason distinetign is made between-data obtained from advisory teachers in these five
sub|eCt areas and thosé, in specnallst areas: , (A .
Of the 34 sub;ect area advisory teachers réquested to ptﬂcipate 27 responded. In the
special areas only 6 of the 21 responded fand' because of. the versity indicated above and .
the hikelihood of atypical. experience of school persgnnel in contact with these tgachers
these data were ‘excluded. Thus the results pertaining to advisory teachers are represent-
ative only of the sublect areas Art, Language Arts, Mathematlcs Music and SOCJJ/" )
Swdles o' .

2

i Snnce the most |mportant feature of the study was the information from schooI
personnel from which' generalisations about this group could be made, a less complete
Ddrthlpatlon rate of advisory teachers was not seen to detract senously from the results.’ 4
? 13
No detaded |nf0rmat;on was saught fron’ft school personnel concerning-gach individual
type of atlnisory service except, with regard. number of visits and general |m[50rtance of .
the area as a .whole. To obtain détails of all areas would have increased the size “of the |
questionnaire ten fold. Furthermore Because of the small ‘niimbers of advisory® teachers .
", rehable comparisons between the views of school personnel and those of the advisory . S
teacher area by area would have heen .impogsible. “Only the general view of features of '
the service across all areas, was sought from ".school personnel. These vielys were contrasted
with the collective views of the advisory teachers in the five areas whose activities im-

'
o * *

fnstrumentatlon . ’ .

& plnge mosts ge,nera’lly on the’ school personnel as a whole:* .

P
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.. Two questnonnanres were prepared. Copies- of instruments are included in’ Appendlx 1.
. One was,administered to school” personne which comprised Principals, Deputy Principals, .
. 'Semor Mistresses and Teachers. The secon&was administered to ddvisory teachers. The
' nnformatson sotdht in each questlonnanre s essentially the same,, The purpose ofthe
qu stionnaire to.advisory teachets was to Obtain infotmation on |55ues where distinct
L discrepancles might exnst between the views expressed by school person’nel’ and advus%—‘
.\~ teachers. For example a wide d|screpancy Petween’ the two groups on the prefered .
- number of visits per'year or the importance bf various kinds_aof assistange sought and,
.. offéred during .thesé.visits would mdtcate that a certain amount of dysfunction is likely to
. exist. Most questions to which school personnel responded provnded an;- indication of ,
- the kinds of expectatnons they held of the advnsory teachers and of .the service as a whoIe
A
The adwsory teacher questnonnaare aIso sought informatjon about job satisfaction and
ways, if-any, in whlch changes in opecatlon mlght occur. - . e
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Importance of assistance ; . .
¢ e - ‘ : : o
In makmg decisions_ about expansnon or otherwise, the views of school personnel on
the relative importance of the various areas serviced was ‘thought to be important. All -
school personnel rated 9 of the areas serviced on a five point scale from very great (5),
reat {4), little (3) very little (2) and not at all (1), for how important, it was for them .
receive. advnce in each of these areas.
‘ ' ' - . TRY!
Table 3 shows the grand mean’ for each’ of these areas and significances Qf differenees )
between all pairs of these grand means. The highest rating of 4.18 for language arts’
_probably reflects the recent changes in syllabus for the subject. The two lowest means were
" aboriginal education and mugrant education. This is an expected resulf because the problems
to which advisory teachers in these areas addres? themselves are likely {o affect a smaller
proportion of the population than would the,,DrobIems associated with §UCh subjects as
,Janguade arts, social studies and mathematics. Further the total' contact of advisory teachers
“for aboriginal education_and migrant education would be lower due to the relative recency
of introduction of the serviee in aboriginal education and the small number of advisory
teachers in migrant education. The number of advisory teachers and recency of introdyction
of ser#ce, or both, should also be considered when mte;pretmg the emphasis placed on the
hbrar?:nd audio-stsual areas. v,

. ot \

. Table 3. Importance of assistanc in each area serviced: tedls of differenc between

aI] pairs of " me@gk__h . i . P . .
Importance of%. ™ @rand - Grand Mean Differences \\ : .
Assistance in . Mean + 2 3 4 . «5 6, 7\ 8\ 9 .
1. Languagg Arts *v Ca8 - - 38 39 49 60 @ ,
2, Social Studies 3.90 - 21 ,-32 70 y
3. Maths, - - 379t e B 31 35 . 150 15 .o
4 At. - 369 . — .11 .16 .51 140 149 )
-~ . . N . . b Ly » * ©
5. Music - + " 358 f. N . : - .05 40 .29 .38 X
6. Audiovisual 383; | .7 Tms 35724033 ‘
7. Library R 3.18 ) L Lo - 89, 98, " :
8. Aboriginal educatidpe . %229 . — 09" ‘
9. Child Migrant education 2;20 : ' ‘ / . . - et
#' . . - . ¥ | . . _ - -
§ " Significant at .05 level Y N _ . T .
\\ 1 :‘_ ” A
. A ¢ -
o~ ' s
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The relative order of importance for the various, areas as shown in Table 3 isa guide -
oy to how schoq!l pérsonnel in general qank. them. It is, of interest to note that, the“syllabus
subjects are ranked almost in the same order as the suggested time to be devéted ‘to -."’
“teaching them. |It'is also of interest that. the special, areas of audio-visual and library  * /.
.~ which, unlike aboriginal education and migrant education, are general to.aH, school,
situations,’ were rated -refdtively low in terms of‘importance. - )

..

A’r'\ the subject areas, language arts, an area in which a new.syllgbus was being
@ developeds was rated first. Tills would™seem support the view that recency of .
syllabus change might be related to needs for “advisory service. This view however, is
"« 7 hot sug‘poned_when the relative "position of art is taken into accolint.’ A new syllabus
i $rt had been introduted, yet with the exception of’ music it was ralled last of the subject
N areas in terms of need for, service.. Perhaps these ratings are confaunded by teachers’
views of|the rslative value and importance of the, subject per se. 'J

-

.

t

. ¢ . -~ ; L . .
It is possible that differences jn status level such as ,s,chcﬁ size and responsibility for
teaching, might be important. It is desirable therefore, to examine, importance of advice |
an subject areas in terms of the differences in status leve| among the school personnel.

Table 4 shows the group mean$ and F-ratios for significance of difference among status

groups, for each subject areas  In only two subject “areas, art and music, were there .
signjficant Jifferences among status groups. In only one’special area, library, was there a’
WL sigmficant'-differe{:ce-amon_g status' groups. ' VT . .
- Table 4: Importance of assistance, in areas serviced by status Tevels - ‘
.SﬂbiECt « " Grand Principal Princibal Principal Deputy &inci;;al feg'ergers‘ To],g:hers * F df. | *
. Areas « Mean Class 1 Class 23 Class 4, Senibr Staff ,  Class’1  Class 2,34 ’ -
. . — ] . . -
Language Lo .,
Arts 418 408 423 437 (,399 ° 4.18 . 4,16 _ 0.3 5,709 !
*  Social - ) . s ’
) Studies 3.90 385 " 3.95 3.90 375 .. .3.88 3.92 ‘015 5,709
" Maths 370 366 -378 385 - 360 ° 376, 38  ‘1d9 5731 °
v Art ’ 3;39/ 393  4.08° 372 3.75. 354 380 ‘,4;2:0 5709 .
' Music 358 377 406 39 35 - . 332 373, 669 5709 ©
" Special Area T o ‘. - T
. o, . ) . . ‘ " * - . .
° Audio-Visual 353 382 396 , 360 ° 367 353 349 . ©77 5842 -
" Library > 318 3277 35 376 - 3.06 303 3.23 429 5642
Moriginal ¢ hoo 00 262 183 223 223 236 110, 5,642
‘( Education o ¥ Qs I3 . of . 10, 5642 '
Child-Migrant s § . '
0 lduation 7220 243 233 183 232 235 200 210 5642 ,
e ”'.'ASign'ffi’Eant .001 level * "‘\ Scale: B very‘ great N
. S Sigpificant .05 Tevel ' 4 great
y ’ . . ,, . 3 little .
.t , o ] . 2 very little _ .
. .o . 1 not at all
' ’ 3 . !
N . N ’ ey *
For art the significant difference among status groups existed between Principals of

Class 2 and 3 Schools and teachers of Class 1 schools. No signi icant differences among
. * otker sta%si groups existed. For music the’ means of both Principals Class 2 and 3 :

Schools aWl Principals Class 4, 56 and 6 Schools, while not significantly different from 4
each other, were significantly different from the mean of%Teachers Class 1 Schools.
) d 1 . L . ' > . . .
S E ~ TS LAl




. ! . ? ) . v
The relatlvely low Clats 1 school teacher mean ,whlch |nd|cates less need for assistance °
. is perhaps directly relatéd to the ajnpunt of existing within-school support. The higher
, - heeds of principafs ‘of schools other than Class 1 for music, with a similar trend for art,
.~ suggests a henghtened awareness of problems in these two areas where alternative

SpeClahSt support |s not readlly available.  *
, reoq ) .

as §1gh|f|cantly greater than teachers o Class 4} .schools. Here
the order of |mportan e among status groups is |mportant F r principal$ ‘the order of
prmcnpals decJare a

In interpreting these

data, it is |mportant hat account be taken of the Teacher Liprarians in large schools as
addltlonal sougces of support Practlcally all Class 1 schools t the time of the survey
this position. The need
ditional alternative Low
tional basis ' of library

hools the only service available  is thro gh advisory teachers, hence

~

teacher needs are n
\ service. In smallér
the increase in per
3 L]

< ) of mean duf’fe;enc s. What is more |mportalt is that e whole, there was @ high
degree consensys among the status groups, in their rat| s of importance. for the
various areas in which advisQry stpport was. available. Thfss if setting prnertles on the
basis of the’ declared views of schools person‘meJ the ordef shown in .Table ‘4 is a useful
Y o gunde ‘ . . . o . .
. ot . t 4 'y
‘Nhereas the ratings school personnel gave to the relative u\nportance of advice in the’
' * various areas is one guide for assessing needs' and pruor‘ltles, this information_is probably -
1 Jpetter igterpreted in con;ungtlpn with the amount of service being offered, nuiber of
visits_ preferred, the way_ in which visits are orgamsed the duration of vnsnts and the
‘; overall view of fiow satrsfactory previous expernent:e‘s have been. ‘ R
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Informatnon was obtained “from’ school personnel on the number of “visits recelved -
per year from advisory teachers in each of.the areas. They were also asked to mdfcate
. for each area the'number .of- visits they would prefer_to recgive. Thesé . .
) ' reSthi together w Jh ‘a discrepancy score, are summarized, in Table 5. The dlscre?ﬁcy
. " store wa’s obtame by subtracting the number .received from the number of  visi

¥ - *

. ‘. declared desira ‘A dnscrepancy score jof zero would indicate that preferences are
k bemg p rfectl t1sfled A positive disqrépancy mdlcates a defncnenoy v R
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Table 5. Summary of Advisory Teacher Servrce ,recerved preferred and drscrepancy !(:ms *
P N . Mean Mean ~ Men - -
. Subject Areas Visits , Visits . « -Discrepancy . .
, C o *.  Received Preferred (Preferred—Received
L. oL . - - No. ,of :Visits) R
, RS . N T, . .
Languagg Arts’ * * L7200 201 .. 129 +
'Mathematics . . .59 183 . " 1.24 - Cf
v Social Studies, ‘ 50 77 o2 .
" Music S, 4B6* 163 - .07,
- At 5 . .88 <160 . - 102,
Special Argas P . . . a )
. Audid-Visual ) 02 A T I T TR L
., Library | s 37 ~108 7 . 88 . .
*  Aboridinal Education 05 T v .42 -/
' Child Migrant Education - -, .003 - .40 / 395
m ‘ -Thrs frgure mrgh( not be rehiable due to confusuon by schooi, personnel in four regions, befween advrsory teachars ~¢

;n music and teachers of mu;rc . . -

2, 2 ! . ~—
. Y K BV . -

rt rs clear from Table 5 that posmve dlscrepanmes exist for all areas. The "+ &
greatest 'needs are clearly for.'the subject areas’ ‘language arts, social studies and -
.' ' m&thematlcs in that order. A sllghtly,less need for more frequent visits thgn aIready

recelved is in the syllabus areas music and art.” v " ~

o oo L

e As.far as the subject areas are concemed the order af, p erances for Visits seems to
_be more closely related tp the syllabus suggestions regardlng subject area time allocation

i '* " thén to recency Qf syIIabus éhange. When the special “aceas are examined, teachers’
preferences for Visits. are in all gases consistently lower than for the subject areas. The
tlvely high dlscr-‘ébancy of 1.16 for audio-visual apd that of 0,68 for library as
ial’ areas are of .interest. THe low dlscrepancy scoces for child and migrant . =
ucatron and for aboriginal educatron are no d ubt mfluenced by the relatrve‘ly small’
Aoportron of teacher® with such specifie problems. It should be noted however jchat‘ -
e preferred mean of 0.42 for aboriginal educatlon is approxlmately 8 times gredter
an the mean of the amount pf service recgived. In the case of child and migrant
ucation the compargble figure is nearer'to 133 times greater. Thus although, tﬁese )
_areas of “assistance would, fot be required equally by all tdachers the “needs of those ,
latrvely few affected are obvr usly not beimg met. Only relatlvel,y few additional
upport personnel would probably be adequate to meet demands. - ThHe nature of needs
. these areas might well be f rther rnvestlgéted to ascertain .the most appropnate
orms of -support. L ! . r

s

L

it is of rgterest to note. that the adviso teachers’ average preferences for visits [
per year was This was tconsrderably greater than, that declared by school

personfel. By far the greates’t majorlty 92, 61,6) preferred to make 3 or more, vmts

.per annum., .
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Reg*onat'lnequalities for advisory services received’

adwvisory teachers available for servicing the various areas.

&

-
U,’r
The results in the previous sectiqn".éive an indication of overall prioritiés.

are in operation some systematic effects which ‘might .affect the ways needs can be '
best satisfied. There are known regional inequalities with respect to the number of

There

Table § shows the regional -

distribution of advisory teachers in all but three subject areas.at the tirne the survey

was undertaken.

¥,
\ ¢

<

‘O

The three areas excluded are thqse where, there are’ extremgly few .
advisory teachers O0r where an advisory® teacher. worked over one or more regions.
. Y » - ' N '

t;. - - v o ' * - '
Table 6: * Regional Distribution of advisory teachers ' .
"o ‘e IS ; - . Area t} o ' j
Region Mathematics Language Arts Social Studies Art ' "Music  Total 7
.  Brisbane North ¢ 1 - 2 1 M 6
__ Brisbane South ', 1 : 2 - | " (N 6
i - Brisbane West. | ] *2 SRR I N 6
- Gehtral ' 0 0 -, .0 < 17 "o e
Darling, Downs/ .7 1 Coon N e 0 4.~
\ Northern [ . 1. 1 " 1 0 4
North West 1 7~ 1. - o0 - B‘? 0 .92
“South. West - 0 1 .~ S X .0 2
Wide Bay c T 0 & 1 .0 3
Towl <. 7.0 1n -+ .6 7 3 34
. ) . 15 .~ X . . . :“

. .
& \7&
. k)
. .
+

'S -
i ~

) f The best ‘éuide to regional disadvanta
. e

regional averages for the subject areas are shown in Table 7.

’

R

e

-well «be offset by the larger populagion of school personnel i these regions. )
. other hand the relatively large amotint f tfavelling involved in the more ‘remote_regions
_might accentuate the problems for these rggions. '

P

- Tt is clear that from a numefical point of. view, the metropolitan regions are by

far the best serviced in terms of numbers of advisory teachers. This however might

On the

’

~ ‘ M o o * -
ge is the number of visits received per<year.
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Table 7: Average visits-received in subject areas by region \ R
SN 1 - . ) / * « .
. s/upjecr Area  Grand South Darling Wide/. Bris. Bris.  Northern Bris. Central North ~ F :
A A Mean West - Downs Bay/ West North South s*West. 8;750 .
: - /’A‘ - | ; ¥ < '/ A—t .
«  Language Ars 72 138 .97 T A0l 102 64 .46 .81 33 49 1330
Mathemaucs © 59° 124 .88 1.07 ~° 65 .68 "33 42- 32 39 1409 7
o A -.58 00 106 ° .89 36.66 74 3T 65 . .00 1074
- .- Sociat Swdies S0 137 60 .17 84 51 .51 40 23 .00 1887
: Mose - .56 10 137 C241 44 320 02 41 44~ 00 - 850
.Regiopal’ T . > - ~ o
. Tofals © 390 488 555. 334282 206 235 197 .88
Adjusted " ;e . o : '
. Totals 379 .351 3.4 287 250 204 194 153 .88
o Significant at ,0001 level . ) . Ce .
- . " Significant at 001 leyel * . ‘ . ’

*

N A o

. As mer{'tnoned"previously the figures for music may not be reliable. The Wide Bay meag,

of. 2.41 1s extremely large considering there was no advisofy teacher in that region. Howevet' .
.there were in that regton two teachers of music who on a regular basis teach the o

» -

_ subject in a number of schools. For some teachers the number of visits made might

<Y . have,been as high as#hirty-six. [n addition there were teachers of music in the nafthern

-and central-regions. The adjusted regional tot

guide, to, service received. - - . L .
" Yt ,_: } "-0 h . “’ . L. , ° K . - [ (S 4
3 Significant regional differences for all subject areas exist.’, An examination of the .
adjusted total regional averages' (battom row of Table 7) for the visits, irrespective of
subject areas and excluding music. indicates thatthe metropolitan'regions, on the basis of
#,  average service per school persognel, are not as well serviced as South West, Darling Downs .
N or Wide Bay,. The least well serviced regions are Cenptral and North West, - . . .
. A ¢ > . ’ . . .
- .. . i fer . . y . . .
. Slgme:caInt regional differences exist also with respect to special areas as is seen in. .
Table 8. ' . 7 . " ,
. ’ > . » . v 2. ‘
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When preferences ar mined both region “and status might play a Systematrc '
role in influencing the declafed Ppreferences of school pefsonnel.:’ D|fferences among - .
regions would indicate whethér or naqt preyious levels of. service aré a factor.id , ., -, »
demands, swhile status ditfererices .would indicate whether or not‘some tevels of
. the hlerarchy prefer more or }ess seryice in the varJous areas than do’ other levels
. Table 9 shows mean preferred -number of visits for each of ‘the frve subject areas AR
L for each of the regions aBd for each status IeveI : .. o 0t b
* ., - 0 . Rl : -
. . . ‘. - . ' L. ‘ R V ) - T ‘. : "(/ e:
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Table 8: Average visits received in spedial areas by region . o N W
: ¢ - N v
B "‘Sbecial. Areas  Grand . Regionel ,Averages . . F .
. T Means South Central North Northern Wide Darlmg BI’IS Bris Bris 8750
- . A West ' West ‘Bay Downs West Nth South,,
B ¢ Y . A - e
Library 3%, 131. B3 57 36, .57 43 28 21 16" 116‘.‘92 v
, Aboriginal 05~ “ 08 01+ A7 LT T 02 06 ° 346 .
Education , - . ) - !
Audio- 02 . .05 : L0 - Y .08..02 02 360
Visual | T . o . <0 e -
Migrant . . ‘ ’ . ) ’ , e ; N
Educatidn .u03' " ) 03, T . LT .}62. .
. ~ 8 [
Regional - o J o . . PR » . T
Totals 136 61 58 57 . &7 . +47 .37 25 25 [

i

5

% Significant at’ .001 level

The least well serviced reglons in specnal areas were,  metropolitan. ‘It should be , .

‘noted also the ‘comparitively high level of service in the llbrary area as opposed S
to the other 'three specral areds masks some effects. . . T

- v
- R N

The clear numencal advantage of the meiropolltan reglons in all areag with- respect
to the number of advisory tedchers in these regions is lost when censideration it given
to contaCts made, At the time the survey was mage-*the least well serviced regians were
the. Northern, .Central and North-West. ~The Central, North West and South West Yegions :

* were serviced in very- few" areas. e L e Rt X _—
) ’ o » ‘ - ’ - ~ Tt . e N .8
: ‘ .. ' - A P
4 . . . ."-se _n oy 4 - ,| ‘Q’od
Preferrad Number of Visits o N R e
* - * - f‘

“at T i : HAl
In the prevnous section there was evidence t t M alltsubject areas preferences for
.vusuts exceeded , the number received. There is ewténce therefofe of a need for - s
additional service and the order of priorities, for each area ‘of servnce “has been,;

P28
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. Table 9: Mean préferred number of visits by ,region and étqtu_s:levei‘ '
. . . P , .
‘ Factor ° _ v Subject Area i ) T X
‘ T . o . e T oW
b, . Language Arts Mathematics ~Social Studies . Music . Art . . o7 .
~ v . .
Region: Y . - ‘o v .. . . .
Brisbane North *+,®  1.68 + B3 1.57 098 143 ' <, T
- . Brisbane South + ,. 18 . . 177 - 1.63 107 147 oLt
Brisbane West Y- 1.80 1.70 1.45 1.17 .28 ! .
, Centcat . 213 183 .. 180 128 - 154 -, 4 M
Darling Downs 2.68 192 ¢ 207 - 214 " 2.04 . &
_ Northern " 2.04 ° 1.79 1.92 208 179 7, , -
< "7 Notth Wegt - 278/, 215 221 217 207 " N
. South West P .92.;{ E 2.30 209 - 164 . 154 .- ;
+* < Wide Bay . 2527 238 2.08 398 ,201 - .. : '
(S MR LT " ' © v
Staws:. - - ' ca . v
" Principal, Classs 230 ° 212, - 248 224 230 ~ .
AR Principal, Class 23 - * 218 ) 221 - 2.29 279 . . 2.1‘8‘ ) ’ .
" Principal, Class 456  1.61 . N74) - 172 225 161 . v ‘
o Deputy-Prircipd, 163 ¢ T 169 o 0 A7 185, 163 .. - e
¢ .cSeniorSwff . . . '"h47 . 166 . 161 102 '--347, = '
"~ Teachers Class 1+ -,147 * " s,166 ¢ . - 161 102, 147 S
‘- ;/f:aq\grséqiass 234 . 165" *,1.96 .1.87 199° “1.65 - - oo
. '_ . “ N AN ;. s ‘ . s ‘.’i; b , ) - ¢ v .
4 Grand Mean - Y, 2.00 T A183., o 1. 163 160, |
[ - - . o t2 » .o ™ ’ < >,
’:". \ AR $ v ¢ - NN VR . L
. . . . > ’. .« 7 -‘“ s ~ . - \‘ . - . . > .
' * . LA * . :‘-- ! ! ¥y N s o v Y * >~ ' .
- Yable 10 shows"the results of significarice tests on mean preferred visits for, both , .
*.** status and region. - 7 - . oot L T S N
o 'ooe . - voe !vgs\ ” . . Y. . R -6"; , - B '
' Table T0: Tests fgr‘mean' d'ifference,s ‘in preferred number of wisits by;mregi(')n L . -
. - and’status level. ‘; s o ' Ty v, . N
. . - Y. % . ,' . L <y . N « .
PO R \ ) - 4:‘u-‘{~ Cod "‘ “‘ . \ j R E] '“ a . .
- . p S R - ; e > N . . -, T . e
Effect * df ] Subjett Are ¥ . SR
4+ , * L4 T . " ..‘l‘ . , . !.
‘ <. " -7+ "Language Arts -Matherpatiés Social Studies ~  Music . Art v, A
. L F__ Prob. = F._ 'Prob.' F __ Prob F_ Prob . F_ Prob. !
Main Effects . Yo s L Co T e ‘
o Region % 8. +364 0001 . 389 ‘0001 : 351 0001 » 556 0001 4.78 -0.001 _
3 Status - - 5 1467 0197 133 0248 198 0078 207 0066 217 0.055 "
. 3 L . . .. . ) .
" nteraction v . Lot ’ RN .- B
- Statps and Region 39 1.28 012 126 0.136" , 1.20 . 0.182 0.62 0.999: 162 .- 0.610
- . 4 v 5 ‘,{ R Y ‘r‘ - : \’. T . vy . T » "' . . "
. For language arts, mathematics, social studies and music only regional &ifféréhces '
were sign’uficantf‘ Ap examination of Table 9vindicates &,clear trend foi' .the non~ ¢
. metropolitan regions to prefer significantly more service thah metropolitan even iwing
for status differences withiin regions. A fikely explanation is that in’remote regiohs there
15 a larger propértion of less experienced teachers and a lack of altc_arnative support. v
services. It seems therefore that priorities should bk gi\:(en to fncreasing services in
. l: \l)C 3! o oL e b s 13 . - ' ‘ oo .
CF ! g | 40 e o
,""m Gt :I - ' ‘ ;\ 1 &) A > \ ' - . .

e A

“

~

e




=)

‘Tabf-11. ¢

¢ Y " 4 ')' 8
. * <, 0 & -
oL 4 —~
v ’ . ~ R
. ‘ - ’ ) » = - ’ ’
remote regions rather than imtensifying service in the regions where teacher numbers
and the proportion of larger|schools were greater. ~ .o ©os :
T "o " P i [ ’
> . -

]

The subject area art exHibits an ,interesting response pattern. Here the region-
status interaction term was_significant. This means.that not only were there differences
among both region and statug levels but that alsd within status levels, regionat preferences
differed. .This is shown in Fjgure 1 which presents graphic@ the means ‘shown in -

S - .

Table Jﬁ: St;a'tus Group Meaps for- Visits Preferred in Art by Re ions .

¢ ' . - - .
a .
Y 5 T —

Region =~ . ’ - *,  Status Groups . ) ’
. - . - . . T . Regional
. fc’:n;inc P:i'hc 4! (P:'rinc ‘{5 6 geep.\Prsinc%f . gleadv'ﬁrs . ’(I;'faghirs ~  feans o
: . ass 1 Class -2, ass' 4,5, nior “Sta ass 1.« ass ' jod
+ “Basbane North 180 - 179 ‘;?/ 138 1.2 R
Brisbane South  1.52- 180 | 75 162 . 143 1k M, ]
Brisbane West 200 g50 | 128 112, . 122 7135 b8y -
Central 190 - 231 118 T RIQ 121 T8 7 s T
Darling DSwns~. 200 290 . | 208 1.60 .46 1236 0, 204
Northem 450 ~235- | 13 - . 333 176 174 T a9
- Worth West ~* -600 300 |- '200 . ~e Y 200 200 , 207 .
_ Spith West T 300 1,71 1.00 300 - 23 136 1" S
., Wide Bay  .833 ' 283 |. 286 .- 300 350 * 187 201 .
sfa“‘,,‘és_anf“s"pa 23 218 | 161 A
.. . - . . ', . ‘. .

From Figure 1 it can be |segn that the significant interaction is associated with the
extremely high declared préfergnces by class 1 princifals in the North West, Wide Bay,
and Northern regions compareq with the general trend for all other status droups. . It
seems stherefore that principals|in these regions see a need which is substantially
different from the per¢éived nded of all other- status groups in all other Xegions.® However,
relatively small_ weighted numbgrs with this status group might account for somg dis-

- tortion.:*, - . T . A DR
e . - . oo » o
» [} . LIS
Qrdanigation N - . - - / . . oL, ' | ’r..‘; ‘ -

S . Ty :
e - 2 . . . ) ’ . - <y / '/’/
Quéstions concerning organfsation_ of visits were asked. These dealt with both the
way visits were organised and preferences for organisation. Only those teachers who had
received. two «or .moge visitsfwefe included. Teachers from one teacher s¢ ools. were

also excluded becayse group dfscussion is impossible and by d'qf_i‘niiiori djscussion” with

Py . -

individuals includes discussion /with the staff as a“whole, ., oy Y
- N , Pt LI p

. ¢ 6 /
A . . /
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’ - FIGURE 1:, Interaction between Region and Status for preferred Visits — Art
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The responses of school personnel-to both how visits were organised and .how they
would prefer. the organisation to" take place are shown in Table 12. Responses wére made
on a three-point,scale where “never” was scdred 1, “seldom” 2 and "‘frequentlf”’ 3. -
Amongst status groups, teachers and principals in Class 2 and 3 schools reported.a
significantly higher incidence.of discussion with individuat staff_than did teachers in Cla{1
schools. This appears to be directly related to school size and organisation.

Table 12:  Organisation of Visits — School .Peronnel\

Discussion with K Preference. Present Practice . .

245 ¢
g 7
. 2.30
1,63

individuals ﬂ 4 2.81

<

.

> small groups

L

_ 2.69
A whole staff B 213

' v

Despite the, discre;]ancies, préferences appear to reflect practice. While 57 per cent ' '

claimed that their stated preferences .for visit Jorganisation wolld be disruptive to a great

or very great extent, 82.7 "per cent of school personnel declared disruptign occurring from

_thejr stated” preferences.would be little or very little. It appears that adyantages associated
.+ with visits, organised along preferred lines, would on the whole outweigh disruption to

school routine., - ) ; »

~

-
.

"The preferences of school personnel for duration of visits is shown in Table 13. .- .
{ . R
. . S . N 4 .
duration of visifs '=.school personnel (percentages) / o
& ’ S, T '}J « - ; N

Table 13: Preferred

"+ 7 Duration s

‘ < Beléw Half Hour Half to One Hour Between.l Hour aid  Above Half Day

| Status — < / Half Day - . . k

e — e
Priricipdl, Class 3 * .2, T f 68 '. . 18.6\, k_/ . 644 {j et
Principal,’ Class 23 . . 4.0 w119 -149° ", - 4937

[

o Pn._rﬁ:lp(al, Class .4,5,?. o‘.q LI o “1.8 44‘.6/ . . .53. ) . cl ’
* Deputy Principal , . . - » .
.. Senior Staff . N . 103 o B 524 - ',
P I . 4 . : s
vy, Teachers, Class T 2. r*’30.8 o . 46_.6 1‘20.3
. " Teachers, Class 2,3 , 43" ' _,‘22.3 S v 2l _ " 31.7 " -
Owerdl 34 "4 238 . . 4237, 308

’

: 'f -:“ . * : . ’
' o . ':.' . ;‘”’ ’ ‘ “ o
# * Overall thereis aclear preference for the duration of Visits to be bgtween one hour and .
e halfta day. Only 27.2% preferred a duration of one hour or less. However a general tendency s
for principsls to prefer a longer duration than teachers is of interest as is the tendency for
« teachers in Cigss 1 schools to prefer slightly less time than teachers in the smaller schools.
Overall seme {12.8% of teaghers preferred visits to last longer than one hour and some 30.5% .t
. prefefred visits to exceed half a day in duration. Information concerning both preferred / * -
- duration and preferred number of visits provides some guide to staffing levels if the prefer-
" ences.of school personnet for'amount of teryice are to bemet. .
’ " * ,
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Percentages agreeing that th

stated preferences for the duration of visits applled to.
«all areas arg shown ‘in Table 14. . . u .

\Table 14; “Extent Preferred Duthtion Should be Applied to all Areas .

. " %

. - Swatus . - / ' : Yes * " No- .
Principals, Class 1, " * : L vt 2 -

- Priocipals, Class 2, 3 . : 72. 278 _
Principals, Class 4,5 & 6 . . 66.0 - 34.0 " Y
. Deputy’ Printipals . T 85.2 Lo 148
" Teachers™Class 1 . 64.6 35.4
Teachers Class 2,3, & 4 * . "854 -° = 346 .
A xf» P ! \ »

On the whole it would seem that for each status group the majorltv agree that ..
preferences should apply go all areas. However sufflcnently large percentages in all

groups dlsagree whichr su gests that for many preferred duratlon is related to particular
meeds )

]

»

Advrsory teachers ,also were asked how their visits were organ ised-and how they
/y/ould prefer the orgamsatlon to take place. Résponses weré again made on a three

int scaﬂe which was the same used for school gersonnel. In this scale “never” was
rscored 1, “seldom’’ 2 and ‘“frequently” 3

1 . v i A
. t j“(“v ;* N X ’ ,‘ N * y
+ A 3t
~ Tablp 15 Orgamsatuon of . VlSltS - ’Advusory Teachers ; - ' o
) - t e . - “{_‘\'\‘ [
' & . A L% v LY g . o
. . A | “"} : . 'Preference *Present Practice” -
i . LY 'l‘ . . 1 )’ - »
S . s - . o, ,
o S oo » .o T
* 1.Discussion with o . oo R »
' individuals . e e 2.85 . 276 C
. « small groups s ,. . R . .2.86 2.67
' " whole staff / A —-T204 172
hi A2 12 ’
L < : -

[y o.. s 4,

Advisary teagherse pe’rcelved .mpre time spent during advisory. visits in discussion with
individuals a q.s””all grOups than did ‘school personnel. Their rank orders of prQsent
, practices were “¢dnsistent, ‘However, _It is interesting that advusory teachers preferred |
zqually discussion with ingjvidual and small groups of teachers, while school personnel
a

d slrghtly less_ preferenc or dlsc055|on\{n small _groups, than for mdwrdual consultation.

»

The advrsory teachers pre&erred duratuon of vnsrt% age shown in Table 16.
" Table 16 Duration of Visits. — Advusory Teachers = *

“

R

- *  Duration . _Frequency Pefdent’
- hiry ” ) f
i - —t _
N T . Yy 4 .
Less than half an hour ",'.. - u\"‘r : L N 3.7
. Hai¥ to one,.hoar

‘ L E .22, |
) /BFYWEF ofie hour a’d hﬁf a day. ‘I - 63.0 - v <
M .

ore than half a day ¥ 1.1, .o ‘
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S The dgration patterh shown in Tablé 16 closely foIIoWs that of schodl personnel. ~*

it weuld seemhhat with. respect to both organisation and duration’ the declared
preferences of, ﬁdVlSOTY teachers are in general accord with .those of school personnek.

\
' . - ¢ :

Pre— and Post-Vlslt Act:vuty - , . N .' K Lo

Sphool personnet were questioned on ‘the extent of planmng prior to advusory visits
the assistance they required and the frequedcy with which they sought follow- -up assist-

ance. The usefulness of advice given fgr mproving teachlng was aIso rated by school
‘ personnel ) i . . s

. 2 _ The ,freq.u/ency of.pgr‘iortnl‘anning by, the status groups is shpwn in ;I:able 17.

: Fable 17: Planning Prior to Visit (Distribution in Percéntagesy

.

DK

-

UL N Never - Seldom Frequenty _ Very Frequenty

Principal, Class 1 = ©e 01 28.4 47.4 B 7 XS -
- Principal,” Class 2,3 - /%.o 222 66.7 10.1 s
Prncipal, Class 456 -+ -« 6 ,; 145 61.8 "20.0 Tt
Deputy Prindipal, Senlor Swaff  © F "317. | 200 . 615 .. .~ 164 - ~
Teachers Classot ~ ¢ * .~ *206 °. 20§ 386 % 11.4 .
" Teachers Class, 12,8 R b 306 ,47.8 74 .
v Means LT , 18 T4 L 268 . *10.0 .
Lo . Qverall, 35.8 per cent 6f school personnel stated that they planned frequently to )
very frequentw the assistatice they would requlre prior to..an advisory visit. However ! ‘h‘\,r' )

teachers in all classes of 'schools declared that’ they planned considerably less frequently

+ ,than all other groups. SiMce invitations for visits .come from ‘principals ard not teachers
thos might well be related to advance notice of jnformatian. _ It will be remember that
no differences existed among status groups for prefe ed numBer of*visits.

-

. = The frequency with wh|ch sfatus groups’ seek assistance followtng an advrsory visit
is shown in Table 18. The distribution is similar to thiat ‘on the ‘Ptevious question with
principals .of all schools statify they seek follow-up assist§nce slightly, mdre than lteachers = -
do. On the whole, 86 per cent of school personnel.seek\little or no follow-up assrstance
Table 18 Frequency Seel/ Follow Up Assistance (Dlstnbutl_ "in Percentages) ’
Frequency .. Never Seldom _ Frequfently Verv»anqutIy;"’ - o
. P . -4
Principal, Class 1 - 127 _. . 582 - . 65 -
Principal, Class 2,3 SO L RN [ 2 51.5° S21
Principal, Class 4,5,6 ¢ : 7.1 67.9 - 54 . il
- ¢} Deputy Principal, Senior Staff '’ 16.4 , 627 . 0.0 Vs
t.  Tegchers Class 1 45.5 44.7 0.8 TR
- Teachers Class 2,3,4- ' ‘ 353 52:2 . 12 00 ° .
Means 34 - 503 ) 126 07 N
= - L < * :
: ' .o ‘3 X
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Table 19 shows how frequently 'school personnel fmd the admce glven by advisory
teachers useful in. improving their teachlng

‘ |
o | o\ g |

i

.

. Table 19 Frequehcy advice improves, teachmg (dlstrlbutron in percentages') '
w _ . ¥ k3
. ) Pl
. . . Nevé.'—;,-" Setdom . oFrequen,tly Very frequently .',
- Pnncnp‘al Class 1 .. N 0.0 ' 178 88,5 14.0 N
* Principal, Class 2,3¢ 0.0 8§. . 774 140
\ Prmcrpal Class 4,56 0.0 1.8 76.8 2214 P el
:Deputv &rincipal, Senior Staff 16 "N 18.8 - 60.8 - ° 1 °18.8 :
Teache‘rs Class 1 .. 68 - 17.4 . 59.¢, + 1220
Teachers flass 234 L ~%08 ¢ 20.8 59. o, 19.2
. - 0.7 179 . 61.2 . i 202 ‘
. bt MT M & o ! _ f

) . —— ¥ , ] N .‘! .'
CJearIy, schooI personnel are satisfied with the advice gwen by Advisory Teachers |h
response to their problems. Therefore, the low ‘amount of follow-up assistance sought by
school persopnel might well indicate general satisfactioh with tHe results of advisory

service.rather than lack of satisfaction with assistance provided. !

It is of interest however, that some 55.6% of advisory teachers declared thdt fhelr’
follow-up assistance was sought frequently ang 44.4% declared that it was seldom sought.
. No clear reason for this can, be found in the data. . . \

P \ . .t \ S [ :
T;/pe of Assrstance Sought ) , ., . )
. Priorities’ ior .assistance in the various areas were exammed in an earlier section. In
this section the nature of assistance sought is exarfiined. Eight kinds of assistanCe were.
rated in terms of how |mportant they were seen 10 be by school personnel. The scale .
Y used was “very great” 5, “great’! 4, "little”. 3, “very little” 2, and “not at all”" 1.
. : erght items were: curriculum mterpretatlon planning teachmg programs, demonstratlon
“3dvice on 1eachmg methods and_ techniques,*advice on resqurce utilisatiop, vlce on .
isational or admtmstratlve matters, problem identification and redefmltno probiem
ihg and* g’eneral drscussron [ o . g

{

‘

ISR

For personnel where there had been no ﬁctual contact with the advrsory teachers
it. is posiible that the ratings, would be made without a consideration of practical
_constraints concerning the type “and amount of *help which could be given 3t ahy one
“time. "*For this reason a criterion, of. two Qr more visits, not necessarily in}'the same
subject area, was used as a basis for sohc;tmg mformatlon from school per nnel on

o matters pertalmng to thlssectlon of the results _ ‘. i )

¢
>

\ In an issue of this kind" regional differences are of no. conseQuence but status
. differences certalrﬂy are likely to be s %portant Table 20 shows the means for

. each status group for each activity tdgether with tests of sngmflcance of dlfference
.. for all groups on each actrvnty '

&,

2
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" Table 20: Imno ance of areas of‘amstance for each status level. ‘ - ° ;.;.‘"‘ ’ !
) R .o ’ L ey .|
Area of A%istance : ’ e . - i
rea o ¥ ' areaar:g Principal  Principal  Principal Deputy*Prmc » Tchrs Tchrs 5553 :,
| N ; Class 1 Class 2,3 Class456 Seniar Staff _ Class 1 C:I;ass 2,
Al Curriculum | oo, ‘ Ce S : - -
‘ Interpretation _ 363° 37 3.78 3,48 382 * 372 355 073 ¢ i
2. Planning Teaching 372 3.83 3.72 354  .365 . _ 384 364 110 :
Programs = . BN , . . L ¢
. L3 . . . . ° ‘ r - . . [}
3. Demonstrating/Adlvising - - ’ . . '
Teaching Techniques |, .39 4.20 3.66 3.7% \ 4.02 3.85 1.15 ;
Methods . . T T
, 4‘ Advising .on Resource . . ’ ‘ ’ .
. UtnluzatloL . 3.89 4.03 3477 3,79 . 405 3.78 1.79% ‘ )
{ ’ . ° . . .
. 5. Advisin *Organ/ ‘ . \7 ; ‘
Admmngmga " 2.66‘7 2.78 2.66 62 272 255 108 ’
g ‘ . ] s '
6. Probl )d ficati ) A ’
e ;’:defﬁﬂﬂ,,'fa " a0 3o 304 . 300 330 © 204 2B0.. v ©
: : ) Co e - ‘
7. 323 3.14 3.36:- ~ 3.164 3.35 3.13 o1, .
b 2 . ' . Tt
8. 390 T 364 377 3.5 350 344 042,
. , . N
— ) - —— - — -
& . ‘ - Lo hd
. Scale:” 5 very great .
4igfeat . s
B . - e litle, .-
L - , ’ . [ T2 very ligdé
T : Lo - : . * 1 not at all . 3
, The -most important feature of these resulfs was Msngmﬁcant group . @
differences estteq for any of the 8 Kinds .of assistance is indicates a very high "
level of consensus among the groups about the importance of each partlcular actuvuty -
When the assistance activities were ranked in order of mean ratmgs ‘from high to ‘ ¢
low and significance tests employed  between each palr of means, it was found that ,
sugmflcant differences; existed between many.of the pairs. This provides grounds for. .
‘imposing orders_ of rmporténce for significantly dlfferent means. Table 21 shows. the
results of these tests‘ of‘slgmflcar\ce . e e . .
@ : '
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‘Table 21. Importance of areas of assistance. tests of difference between all pairs of ‘means

. > i
b Area of assistance Mean Differences

-

3. ;Der?onstrating or advising .
, on teaching methods and 3.91 -\
~» téchniques i .

- - . ) r
.
¢ Ve

( 8. General DiscussionQ ' 3.90 \— .01 1?
4, Advising on resource _ . . *
¢ utilization . . 389 . N - 7
' . 2. Planning teaching programs * 3.72. ) A
o 4 - r r

1. Curriculum interpretation . 363 _ ., v o
* ~ . S

7. Problem sdlving, . ”3.23 S

- " 6. Problem |dentmcat|on and : : * \ .
: 7 redefinition  -*° . 3.10 \

"5_ Advising on organisational . . ) ,‘
,’and administrat&e‘matters 2.66

k‘ e : L 4 * - ' . *
* Significant at .05 level. e L ! \ T ‘ s

.- USRI SRR |

The actuvmes,not sngmf’cantly different fram each other wére groupea together and

given a ndme descriptive of’ what higher order variable the group of items seems ta .
measure. A very interesting structure emerged. The .four, areas are shown in Table 22

An aggregated mean was calculated.’

, . . oy . /\.6 . ,", ,-‘.1 : «-n..‘w“;'—'l,“ l\:,"‘.;"f"‘ : .
Table 22: Area§ of Assistance: Grouping of Original Items - ‘ _ R
p ; * N \ ".-n .‘,t LR NG a‘
Descnptlon 'r‘ < General Mean Areas of Assistance. - ~ ., Item Means’
& . LY . T - . N . .
\1 Practncal 'Teach)ng 3.90 Demonstratmg or advnsu;\g on teachlng L .39 .
" methods and techmques' ' ‘ -, .
L33 N 4« ., .o "
. . . General dlscuss;on - Tos S 3900, .- . .
Lot - A “ .
* T v : ot Ad'\gslng on reso\urce unhzatlon - 3.89 .
X N - . . L .t N .
* 2 Curnculum Issues ¢ 53.68 . Planmng teaohmg program’s - iy hg\ 372
A v o Y Curnculum interpretation”, Wi "A "863 -

«

-3, Problems | T T .. .37 .. Problem ‘solving o ot . 323 -

*

v o R ' ‘ a Problem |dent|f|cat|on and redeflnmon o310,

° ..

*» 4, Organisational and '.a, 266 Advusmg on orgamsatlonal and admnmstratlve 2.66
administratione‘l matters ~ C matters. "+ : L -
3 .
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Clearly advnsory teache:\_ctnvntne%dnreaed at practical teachlng matters were seen to be
of g'eatest importance. Qf sqgmflcan

y €8s importance were activities related to suc

Cyrncufa: mu&s as mterpretatnon and planning the teachmg program. Problem solvipg

agtivities were seen as third in importance with assistance in organisational and

admlmst_ratlon atters bemg of little 1mportance at all. T .
. . .

. -

" Given the high level of cohsensu‘s among all groups and the clear- -cut. order in which

the vatious activities were grouped, a high degree of confidence can be placed |n the

Interpretataon that school personnel see the relative nmportance areas of assistance in the order

n in Table 22. In selecting and preparing advisory ‘teachers for primary schooL.sengce‘_&
it wo seem that greatest emphasis should be p‘laced on pr’acncal teaching matters and

curriculum™ssues.  Considerably less emphasis it would seem needs to be placed on problem”
solving activities and organisational and administrative matters. This pattern reflects the
views of school persdhnel in terms of what they feel would best satisfy thelr coIIectuve

Advnsmg on orgamzatuonal or adm:msfratnve matters - - * L 3.29 - 1.20

» needs. . ) L ) L. . ..
. B - - S _ L
.l ) - ] ) « - . : ' 4 . '.
Table 23 Importance of areas of assistance — advnsory teachers. .
' ‘ L. r- N YT
i « ' v .J- \ *\ K . v
R \ LY -
T Area of Assistance . 2 - *Mean . . ., K SD
N ’ 4 [ + - . P LI
- ~ ‘] " T 7 - 7
) atmg oﬁ advls;ng cfn teat:hn'id’N S B ‘< '
and techmques . , 489-.,- .. 050 v
Ad |$mg on resourcewtifization:  *° . 4.55 . 0.51
Iy . . . , t q‘
. C CurmLJlum mterpﬁation * | T .. 44 ’ 0.57
Ptapmng teachmg programs o ) - , 4.76 076
”" General Dnsctnssnon N ! N v. o - 4.0"/'/ ’ 0.78
d : ) “, . - . . - N ' — -‘
ot Problem Solvmg et R - 1 3.74 . "0
. S 9
Problem 1dent|f|catroq .and redeflnm‘ S 3.74 v,/ ed02 .-
. 5 . ) A ol b R

t ~

@

» The mean- ratmgs of advisory teacbers for me lmportaﬁce of each lof the areas of

ratings of school persoqnel Thg, only difference is that adviSory. teachefs give

assistance is shown in Table 23. The' order *as almost . the' sgme QS that obtalned f:om

.

. Sofhewhat more emphasis to the imgrtance of all activities apd rank, curriculum infer-

pretd

ion higher than do school' personnel, Sbmewhat Iess importante,, is attached to . .

.general discussion. , Op the whole thdugh, it would seem, from ‘these data that

adwsory teachers are sensmve to, the prnontes‘tor assnstance tiécfared by school personnel

~ , L . "’v \‘ > R
T‘me spént receuvmg various “Kinds of asslstance S \ o N
- - M}

“ The school persennel who had feceived two-or more adV|Sory "visits were, asked, td'
assess the ‘relative proportion of tipe spent on the ‘varibus actlwty areas. Any dis-
crepancies of rank-order of importance. woulid indicate the way in ‘which actuaL practlce
‘was seen_by teachers tq,_dgwate from what they saw 1o be_ ideal.

' » - ‘ . \ +
, : . 3 . , '

‘. . '\ : . . 2 (] A ) ¢, N
o . : . i . L T
’ . , . 22 )
7. o /’/ - -
‘ - . e
- * Y / / 3 ! '/
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. to eral discussion and less again to curriculum interpretation and planning teaching

. The fact that 80 pércent of teaghers in class 1 schools {Table 17) and nearly 45 bercent of Y

_ These dealt with. " keeping teachers up to date with changes, showing teachers

- . IS
-

As was the case when areas were rated for importance,. no group differences existed
amony the groups in the mean ratings for proportion.of time spent..

wh . + ! .
Table 24. Ratings of percentage time spent ori areas of assistance — school personnel

Status Lo . Status Group Mean

- u Group Principal  Principal Principal Dep. Pr. Tchrs Tch F-
T ent O { rincipa p. chrs Tchrs
ime Spent On Grand Class 1 Class 23 Class 4,5,6 Sen. Staff Class 1 Class 5,554
) e Mean ' ) ‘ 234
1. Curriculum Interpret- ‘
ation and Planning ) N
Teaching Programs , 2360 23.84 21.28 18,76 25,21 26,1+ 2240 1.534
2.  Demonstrating/Advising . ' S ¢
on Teaching Methods,
~Techni d R
Lohmdues and ReSOUrC® 3229 3226 2883 3445 3185 29.06 3610 1.428
.3.  Advising on Organisational : ‘ ] ' ,
and Administrative Matters 6.34 5.21 7.32 7.24 5.96 6.65 604 S 0.336 .
4,  Peoblem Identfication . -
Redefimtion and Solving , 10.33 6.88. 914 - 94 8.19 1028 9.99 0584
§  General Discussion 2581 3089 3060 2841 27557 2640 24.81 .377
6.  Other : 1.62 .92 273 . 173 1.22. 149" 166 .159 -
- N ot - ’

! A ) G v o . ! ' .. -
‘ Approximately 3Q percent of the time was. spent on demonstrating and advising
on teaching methods, techniques and resource utilization. Slightly less time was devoted | -

prBgrams. Very little time was devoted to problem identification, redefinition and
probtem solving arid even less time was devoted to organisational or administrational
matters. The very low rating which the category “other’’ attracted indicates that on the
whole those rating the item regarded the given categories as su icient for accotinting for -
the way time«.:vas spent. ¢ a S

v '

V4 PR ol ’ - '

These fesults. are of condiderablie interest in identifying how the school personnel see
advisory services. The ratifgs suggest that by far the greatest emphasis is placed on the .
ptactical -issues. * This seems to be in ¢cjose accord with declared needs. What is”surprising
is that wheregs- teachef® rating of the importance of problem solving (Table’ 22) was low
(mean 3. J),jthé proportion of time spent.on the area was even lower still. Perhaps
relatively insdfficiertt attention is given to this area. On the other hand the amount of

prior ‘plarining might be insufficient _for ‘clear and specific problem solving activity to occur. '

“teachets in class 2 and 3 schools (Table 17) declared that_they seldom, if every, undertook
planning prior to the visit miqh'g well accoufT for the disproportionately high level of hon-
specific general discussiop activity and the dlsproportionately low problem solving activity. {
Role" of Advisory Teachers -

. To obtain infarmation on the advisory teacher’s role seven, key tasks were _ider'\t'iﬁed.'

‘how to use

materials, suggesting numerous ways of teaching, demonstrating the most appropriate :

teaching methods, improving teachegs’ morale, co-ordinating gxpertise in the school, and
setting, standards. o . 2 o . )
- . , 1 “ . U . . - 3

« N,
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Both thg school personnel and advisory teachers rated items dealing with these tasks
on the basis of the extent to whith they agreed or disagreed that each task is J)erformed
.and secondly with whether the task ought to be performed. A four-point scald was used
’ in which “sfrongly agree”” was given a value &f 4, “agree”” 3, “disagree” 2, and “strongly. -
. disagree” was given a value of 1‘. ' ’ :

Since the only validation’ of the scale prior to adminigtration consisted of a .
panelling session With several ex advisory teachers and so hool personnel, the 14 role
items yere submitted to a pringipal components analysis to ascertain what underlying
variables were being measured.. . )

Results of +this validation analysis are shown in Appendix 2, T@Iearly inter-

pretable factors emerged. Those items commencitg with the word does coalesced to
produce a measure dealing with the actual role while those commencing with the word
ought coalesced to produce a measure dealing with the ideal role. Two items’ dealing
with standard setting formed a separate dimension. Subsequent discussions with advisory
teachers, and an analysis of written comments on the questionnaires of both groups, lead
, o the opinion that setting of standards is not very central to the role of the advisory
teacher at all. The view .is that it is a more legitimate function of principals, particularly’,
those in large schools, and of District Inspectors of schools. ~ The raw mean ratings-2.06
for the actual and 2.08 for the ideal both indicate very low agreements.

“

L ) .

An examination of the group means for_ the ideal role items 'shown in Table 25
indicates that no significant differences among any of the status groups exist on- the 6
items.  That is, there is no evidence of a lack of consensus among the school personnek
status gropps regarding the things on which advisory  teachers should ideally focus concern.

7 -4 . .
Table 25 Ideal advisory teacher role< — school personnel e o
N . ’ - ] ) i 4
" -~/ St ) ’ Status Group Means * |
Should Gfg&‘; . e
Grand  Principal Prihcipal Principal -Dep. Pr. Tchrs Tchrs F
Mean Class 1 Class 2,3 Class 4, Sen. Class 1 Class 2,3 5,554
‘ c — 5.6 Staff -
Suggest ways of . * - .
‘teaching 3.31 3.44 3.21 3.38 3.35 3.32 ,?.30 241
Show use of ) . 4
materials " 347 346 334 , 357 343 ..347 347, .367 .
Co-ordinate - ) e )
expertise ¢ '273 268 262 280 262 268 276 379 ,
Demonstrate most . . - ’ R
-appropriate teaching” * '
 methods ) 3.27 , 3. 3.32 3.23 3.21 3.30 3..25 . 51
" Improve morale 310 337 313 ,323 .322 311 307  .628 ‘. .
Help keep abreast o , > ' o e
|+ ofchange * - 349 3420 326 354 (7329 356 345 2057 , ,
'.' . Scale: 4 strongly agree -
¢ . -, 3 agree )
Y 2 disagree
P .0 1 ‘strongly disagree
.I ! r./' l‘
,* » ‘
. ‘ P
! *:
4 . =
¥ i ) ; ’ AN [
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' ,concerned improving morale. Again the Source of the significange of drffere

) drfferent

.
. ‘ « ’ i . . e

Jhe extent to whicI{ school pérsonnel perceive their ideal views of the advisory
teacher role fo” exist in practice is indicated by the means for the six actual role items.
These are shown in Table 26. ‘ . :

2
4 » o} - 1y 7

Table 26: Actual advisbry teacher role — school personnel 4
: ¥ .t - :
i

Status . :
* Does Group Pnncipal Principal Principal Dep. Pr.  Teachers Tea{cherS F . .
. 9 Grand Class 1 Class 2,3,Class 4, Sen. Staff Clasg 1 Class 2,34 5,554 b
Mean . 5,6 . N I
Suggest ways of : -
teaching * 2,63 2.76 2.89 2.79 2.79 259 . 263 913 -
Show use of \ 1 L.
materials 286 . 288 209 314 -2.94 298 287 1.971 -,
. Co-ordinate ' ' A i *
expertise v 2.09 2.14 2.29 2,45 2.29 - 1.99 2.12 3.669
. . %
Demonstrate - . ~ . ; .
appropriate . R
teaching methods 2.57 2.61 2.7 279 2.76 2.49¢ 2.59 1.567 -
PR -~ . N - . N C aw N
Improve morale 258 276 285 298 279 < Z44° 261 4604 v R
Help keep abreast - . - ‘ ~ S 196 T T
of change *© - 297 , 3.03 3.01 320 L300 | 295° 2396 J65 T, ..
- - . - . . //
*  Significant at .05 level ’ > ’ ‘Scale: ‘4 strongly agree. . "
** Significant at .001 level .k . . - o 3 agree R
p .. o L 2 disagree ., .
s 9’ . i 1 strongly disagree T s
.- ) ¢, v

. '{ )
Srgmfrcant drfferences among status groups existed on two items. The fi rst concemed .
the coordination of wxpertise. in the school. Here: the source of dlffere e ‘'was only

" between the highest Qnd lowest mean. The groups cohcernéd werd principdls of small

schools and teachers_ i class 1 schools. 'ft is of extreme injerest that for [this item
teachers in_large schools disagreed, that, T practice it was a feature® of the \advisory teacher’s
role. The second item on which there we,re significant differences among status groups,

between the two extreme means and again the grougg concerned were principals of
small schools and teachers in large schools. On both“these issues principals in small
schools and teachers in large schools ysée the, role of the Advrsory Teacher to be quite

.

The magnitude 'of the ‘means- for the |tems in e%t:aset is reg{rded as an l,ndex of
the strength to which raters endorse, that activity as ideally ‘or actually pertaining to .t
the advisory teacher. High ideal mean$ suggest that from the peispective of “school ]
personnel, the activity is highly legitimate whereas a low ideal mean suggests the .
activity is not legitimate. Since, with perhaps the exception of the item dealing with
the coordination of expertise, noné .of the means indicated disagreement, it can be’ :
concluded that school personngl endorse the activities. JDufferences among the
means merely mdicate therefore the relatlve order wnt}Lwhlch the activities are vrewed
, . L) N .

The actual means on the other. hand. indicate perceptyons of current practice.
could well be that a high ideal rating indicative of legitinfacy is associated with a lo
actual ratmg of practrce. This would suggest that a hig legitimate activity is not | .
being: given due attentlon. - v :
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In" Table 27 the mean, ratings of-school personnel for bdth sets+of role items in

order of nfagnitude for the Ideal set aré shown. In addition the discrepancy betweef¥ the? .
*-corresponding actual and ideal.-items is“also showp, | .t .
Table 27: Ide/al,‘%ctual and discreparicy. role item means — school personnel )
' [ - e K : .
A e . . ‘ ideal Actual Mean T
. ' m v . . ’ . Mean «  Mean . Discrepancy
“ Help *keep up with changes that are occurfing 3.49 297 0.52 . -
, - Show or describ/use of materials in schools 3.47 2.86 s 0.61»'. .
- Suggest many ways of teaching - 3.31 . 2.6{ &08 < . "
..  Demonstrate most apprdpriate teaching methots . L3271 7 257 ' 070 . L
. tT e Y . .
’proyg.tt'morale of the teachers 3.10 2.58 0.52
A Coordinate expertise in sciools, ", - - . 24 ‘ ' 273 © 2000 054 )

~

. 'I;;gble' 27 'shows a clear trend for all the gctual role means to be below those of the
~ideal vole means. School personnel not onrly endorse each activity as legitimate . but,
indcate .that in practice, more attention ought to be given to. these activities. Furthermore. ..
. the order of magnitude for the means, of both sets is with one exception, identical. « In = '
other words, the order of enddrsemment for legitimacy is almost identical with the extent ta
that which is -seen to occur in practice. ' ' v |
Compatable information 1Q that obtdined from school pétsozmel was also obtained fr})m |
advisory teachersywho were asked to rate the same set pf-attual and ideal items. A i
positive discrepancy between actual .and ideal. would indicate that some constraint existed,
praventing the ideal beingeattained. Zero discrepancy would indicate that the ideal was
being attained in practice. A negativé discrepancy woulg indicate that ip practice the
ideal was being 'sgen to be overly well attained. * The ideal, actual and discrepancy means
1

. - @

A

ob'taiqid from the advisory teacher ratings is shown in table 28. ..

» . . . N |
Tabte 28 Ideal, actual and discrepancy role_item means — advisory teachers i
. — - . . |

|

|

. ftem' . - '~"' o 4 . jded - - Acwa . Mean - .
’ o . , - R . Mean & Mean . - Discrepahcy .
Help teachers kegp up with changés that are occurring 319 320 " 001 ) ’ .
Show or describe’use of materials in schools : 3.04 359 ~ « -055 o
Suggest many ways of teaching ' Lo . 3:bt_1 ».3.22 -0.18 ‘ '
. l:mp.)rove the morale of teachers - 285 ., 289 ~004 .
Dem’o\fxlstrate.r‘nost approﬁﬁiate teaching methdds . 2.70 202+ -022 " «
Co-ordmnate 'expe'?ise in schools \ . '. 248 £, '.2.15 .. +0.33 (

’ It 1§ of interest to note that the order of magnitude of the actual role means of the schc')o!
personnel coincides precisely with the order of the ideal role means for advisory teachers. This
precise coincidence of drder between the ratings by school personnel on the actual dI;nensmn and
that of adwsory teachers on the ideal dimension is not surprising. |t mere]y indicates‘that the role

of the advisary teacher which school personnel perceive is precisely that which the advisory teacher
holds to be an ideal, and in fact are likely to project. Furthermore, with but one exception, the
same correspondence of order existed when the ideal role means of the school personnel are
compared with the ideal,role means of the advisory teachers. Since the source of differente in rank

order 1n this particular instance relates only to the.relative position of the.two items VIVhICh deal_wnth
"demonstration of teaching methods’* and with “morale”, the degree of coincidence in perceptions of ..
the two groups for ideal role is high. This coincidence of order for ratings of ideal role is of some

. interest. it suggests that both advisory jeachers and school personnel share similar beliefs about the
. - ideal role of members of the advisory teacher service. * ‘ R g '
. : g ’ ) sav % . : C ,
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, - one seen by school personnel, it

. > advisory teachers in schools. It
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'*The distinct lack of coincidenée in rank order for the cbmparison between the ideal ratings of
school personnel and:the actual ratings of advisory teachers suggests that advisory teac_l)ers think
they project a role which is different.from the one whith school persofine| hold as the ideal. Thus
even though there is no evidence that advisory teachers: “sware of this discrepancy, the fagt that the
ideal of both groups, coincidences, and the fact that the fdeal role of-advisory teachers seems %o be the

»jould seem that the expectations of both groups could be fulfilled. ~*
The source of disrepancy is the advisory teacher’s view of their actual rote. "' . ° L

The discrepancy#night be € plained in terms of some constraining infiuences encountered by,

H'7£(ight be due to some misconceptions by advisory teachers goncerning

" what role they actually play. However, when the mean discrepancy scores of both groups a%e examined
it would scem that the most likely interpretation is that advisory teachers regard the-role components
which were included in the questionnaire is incompléte. Perhaps despite the strong gndorsement of all
roje items there are many others which if included, would provide a more adequate picture of how
advisory teachers view their role, Despite this problem congerning tie advisory téachers, there is no
firm evidence that for sgho'cﬂ personne the items do not completely represent their views. ‘

The discrepancies for school personnel were consistently positive' whereas all but one of

these for advisory teachers are consistafitly tive. The school personnel_data indicates that in
practice legittmate functions are not being ideally T0tfilled. The advisory teacher data suggests
that, from their point of view, they are either fulfilling or more than fulfilling their role. There .

~ were two items on which there was practically no discrepancy. These concerfied helping teachers

.« keep up with change and improving moralg. The advisory teachers fesponses sué‘é’gs; that they feel
they over-fulfill their role when it comes to showing teachers how to use materials,'démonstrating mos!
appropriate teaching methods, and suggesting ways of teaching. Clearly the data suggests that the"
adwisory teachers believe they are under-fulfilting their role when it comes to co-ordinating gkpertise ..
in the school. This is suppyrted by the very low actua/ mean of 1.99 obtained from the group
comprising teachers in largé schools. Apparently teachers in large schools also rote that advisory .
teachers are not able to,do much.regarding the co-or*iination ‘of expertise in the school. The S
co-ordiration feature might weéll be an organisational issue which carj be overcome with relative ease.
However attention needs to be giveq to the information contained in the discrepancy data since it

- sdggests a need for reconciliation between per:eptions of upfulfilled demand from school personnel
and an over concern, in terms of relative impartance, with at least three crucial issues on the part of

-advisory teachers. % . .- R . ’ »

LI}
.

Some support for—the view that advisory teachers regard their preferred role to be, different . ’
from that endorsed by school personnel is to be found from their response to the item concern-
ing the extent to which they would prefer to be engaged in other forms of teacher education
activities. The majority of advisory teacher respondents {74 percent) strongly endorsed the '

desirability of extending the scope of their activities. However even thoygh the gvidence
" suggests that advisory teachers feel less emphasis ought to be given to teaching, demonstrating

and advising on resource utilization and even though they strongly endorse the extension of
their activities, the school pe;s,pnnel data syggests that a. discrepancy exists. . It vs'(as noted in

the previqus discussion of the/importance of various acivities, that school personne| gave qyite
strong endorsement to the importante df the practical “teaching aspeets. Furthermore in
response to the item which suggests advisory* teachers would be of more help employed as an
in-service team conducting workshops and seminars rather than in schools thie mean of 2.26
represents relatively. strong disagreement. Lo, : )

Precisely how the advisory teachers see thesexpansion®of activities js not clear, nor is. it
clear what other role tasks if any yvould receivé strong endorsenient. Schoel personnel, on the
whole did give a quite tlear indication of the role they would prefer of the advisory teacher.
In addition the school personnel data gave consistent evidence that in practice the role adopted
on all dimensions was somewhat less than ideal. The disctépancy between the views &f the
advisory teacher respondents arid school personnel on the igsue of the relative importance of
varjous activities and, on the issue of role are jmportant since differences in expectations of
personnelin a consultative setting is likely to-hinder progress,, Certainly discussions with
advisory teachers might not only be helpful to them as a gradp but might also provide ‘
information and guidelines about changeﬁ which- might b:z profitably made. ™ o
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jon to' Advisory Teachers .-~ .
. . - L, ' 13 0' . ‘ , . . L R
The qu&stioqhair‘é'?or school personnej.containgq 6 items. desjg‘ned to measure the way *
{ school personnel react #o advisory, teachers.~ The respondents were required to ratg on a
. scale ranging from 6r)‘e,f strongly d/isagree, to* four, strongly agree, items_concerned with how
 ro

% . .3 ; . .

7 they felt about their ‘interaction with advisory teachers. ) ) . .
. - [ . . . . . . . “ . . . :‘

. ..~ One kind of reaction would be seen in the’case where the. ad Sory’ teackrer is seen.as ' - ’

a tonsultarit, ahle to speak with some aathority on a large number of problems encpunteréd
by schdol perfonnel i a humber of situations, but not seen.as an authority .figire. ,iThe

"

kind: of interdction.which results migh /;’be regarded as one of co-operative consultation.
Another kind of reagtion is where thé, advisory teacher is regarded as a data source able 16+
‘prescribe specific sotutions to' all problems raised. The kind of interaction which results ..
“would be one where school personnel arg adopting a passive role and éxpecting all problems -

to be solved by directive counselling. A third reaction is where the advisory teacher is not
, taken vegy seriously. In this case. suggestions and advicé would bg largely ignored. The
_opposite of this reaction would be characterized by the feeling {i‘t suggestions made, no

matter how appropriate they 'seem to pe, must be tried. K oo

N

N . .
* Since the orily validation of this scale prior to administration of the questionnaire .
consisted of a panelling session, the six reaction items were'submitted to a principal .
components analysis to ascertain if underlying dimensions being measured were in accord .
with expectations. The results of this validation analysis are shown in Appendik 3. In fact ".
the items did'coalesce in the predicted manner. DR

- s
- . v

. re ® . . . -

: The raw item means and the combined mean for each. of the three groups of item§ are
shown in Table 29. Only the grand mean for all status groups is shown fince there were no -
significant differences among any of the groups on any item. This means that there was o
evidence that any particylar group reacteg differently from apy‘.of the others. The means

, shown in Table 29 give, therefore, the best indication of the likely reactions of all school
*  personnel. ' ' o "
. . . o,
Tableé 297" Reactions to advisory teachers ‘— school personnel

'

-~ -

. ‘\S‘;‘ J« - ~ . - - ) - ~\'
-~ . Factor - - ltems - Raa ! Raw - Fac"tor- :
C ) . o - ltem Mean Factor Mean Description
1 *Free to accept_or reject advice given . 3.31 St .
N .  Prefer if possibile causes of a problem are - LS ~' X
. - pointed qut and number of possible - ) 3.26° 3.16  Co-operative <
solutions given. ~ . consultation |
Can work out answers together with ) L ' "
advisory teachers - L , . L 2'85_ . ‘ - . N
. (4 . A . ) ’ v - . -
. 2 Advice Yis satisfactory only if a specific 220" e o
. x sgiution o problem is given & . . o
Agdvisory teachefs should know answérs ( 195 207  Directive ’ {3.3
, N to all” problems’ raised > \ Ty . LR *  counselling . / _
: ) a .. . \ 4 - (R .
£ 3 " Suggestions must be-tried = L. 2.79 . 279 * - 0o N
2 N
- - . ™~ v : . - N
’ o - ' . . Scale: 4 's:tgoﬁgly agree . © \
" . - R " - . 3 agree by ~ .
e Cae L - N 2 disagree - O

)

L , N . . oy o . 1.strongly disagree’
) L35 ’ s
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| personnel as a whole give quite strong endorseinent to the
. three 1tems which deal’ with erative consultation. There was @ much’ lower endorsement |
. “of the two items goncerned with.directive counselling. It would seem therefore that in the ¢

. main school*persognel are likely to react to advisory teachers in such a wgy that the ensuing

interaction .is characterized by a.relatively high degree of co-operative consultation. It would
_also. seem from moderately strong ‘endorsement of the jitem concerning trying suggestions,

*” that advice given is likely to ‘be takeh ‘seriously. ’ -

' I‘t, 1s seen that the sch

.. .

. . _The way the ‘advisory teachers go about their work is likely to be affected by how they
« , feel teachers react to them. If what they believe to be the reaction of school personnel .
differs greatly from their expectations, then there is a,strong possibility of tension and
dissatisfaction. ., . : :
. . R - . $
. Advisory ,feache[s therefore were asked/to,r'espond to the sanfe kind of reaction items
as were schQo ‘personnel. They were however asked to respond in both the actual and idea
sense. / The attual items were'pref'ix‘ed with "Teachers do” while the ideal items were prefixed - / .

i d ¢

with I woyld hope to”.

5 v * 7 e Y " -
Table/30 shows thg raw‘itém means for advisory .teachers’ responses to both the attual

and ideal feaction items. It also shows a coalesced mean for items grouped in accord with

' the factor Structure derived from the school pérsonnel data. St
. k3 . )
v * A * . . . . . .
Table 30: Ratings of ideal and actual reaction items — advisory teachers
’ w : . L}
: T s . : ~ ; .
] . .~ ) : . ldeal o . Actual
. Factor § Iterh <. [ Raw Raw Raw Raw
L. v . L I / Item Mean item Mean ltem Mean L ltem Mean
. i [ - "'! = ’ ’ . /
> Ty . L .
.. « 1% Feel free to accept ot reject 2 ) . . : T . /
° - T advice given - . 382 ™ . 356 :
Feel assisted best if a number 1 : ¢ - ¢
' . of "possible causes for a problem / 4 , - | .ogs -
. i are poifited “out and a number . [.360 . 330 . 32,2 ‘ 285 ,
' of possible solutions diven- S ' q. . ’
s - . R . , .
: . Think.advisory teachers. don't » L2 L / v
have answers to many problems - d AN S _ L
but that they and the advisory - .248 L ., ‘78, -~
. “ teacher can work out answers S e
.t v together ‘ . . o , .
- ' ‘_-": I .. ‘ , e . * ,‘. - ' 3 R [
« 27 “Fedf advice is satisfactory ) : L T P
, > .+ only if a-specific solution to . 200 7185 . - 274 2.74 o
;T ... aproblemisgiveny - - et ST A
LYY ) ~ . PV [ A i N < R ' hd
! . Fgel that advisory feachers ...~ .=~ + el L Nl * 2
; -, " should know the answer toiali . . 1.70 K . 274
s L7 - problims raised -, s ‘ ” . ( ’
";;'V" O el ' . i . ~,/:," , A,/ o . ‘ (/’ '.‘ ‘ kN P <
. 3 Feel that suggesfions made * i~ v, . . o b fa B ot
{2 st be ried F eyt am 27 207
o T : R E Y
LN . . . ST a Scale: 4 strongly agree ;
W « .. 77 Lo . . . N 3 agree L
N . ' L Lo © 2 disagree )
, oo ’ P _ . 3‘; o 1 strongly disagree

.o " A T U .
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There is clear evidence that advisory teachers hope that the reaction of school personnel
would be conducive to'much more co-operative consultatuon than was seen By them to be
the actual case. There is also clear evidence that there was in practice evidence of more directive’

, counsellxng than they would prefer to be the case. In fact the very low ideal mean for this
reaetion suggests that the advisory teachers quite stropgly disagreed with a directive counselling
approach but strongly endorsed the co- operative consultation reaction. From the actual and Ldeal
means regarding the trying of suggestions it would appear that they would hope to be taken a
little more seriously than they seem to be but the low mean also mducates a moderate djsagreement
with whole idea. Perhaps this représents a reaction against appearing’ too prescriptive on the one

_hand, rather than being taken seriously on the other.'’ .

Work Satisfaction ’ o .
Whereas only 11 percent claimed that they derived little to very little satisfaction
from work with teachers, nearly 26 per cent claimed to derive little to very little
satisfaction from their job as a whole. There is clearly, a less amount of dissatisfaction
‘associated with working with teachers than with the job overall. It would seem therefore
that despite dissonance in role perCeption and in reactions of school personnel there
are other, factors which are produging dissatisfaction. The view that some of these might
be associated with the itinerant rature of the job seems to have somé support. About
40 per cent of advisory teachers/seldom if ever see that advice is taken and only 33
percent, claim to see frequent evidence of any results of their work.  None claim to see
evrdence of their work very frequently. But even this evidence does not include, other
sources of dissatisfaction. Financial, transport, family dlsruptlon and laek” of promotional.
opportunify were suggested in tomments on the questionnaires. These issues while outside
the scope of the survey are certainly rworthy ,;Of some consideration.

, o A\
e

: The subject area advnsory teachers ranked four kirnids of teacher background character-
rstrcs to indicate the type of teacher who they t hink would make as. |sfactory advnsory

"Recruitment of Advisory Teachers -
t

- S

teaéher, o ‘ . ‘ . .
Table 31: Views of most satisfactory advisor'y teacher* . 1 :
. - s ] ’ ]
‘ Type ] ’ - . Mean S.D. -
Teacher experlenced in teachlng all, subjects throughout :
the schools 1.85 - . 109
* A subject specialist 1 . // o 3.07 1.07
Teacher $pecialising in one section of ,the schaol ' | . " .
(e.g. middle schoot) . ¢ - = 3.00 1.14
Teacher specialising in two or three related subjects . 200 . 73 /

* / /
t

. From Table 31 ;t, is seen tha; very high priority is glven to expenence in all
subjects® throughout th hool. Significantly less prnonty is. given to specrallsatlon in two
or three related subj and practially no |mportance is éttached to experience as a subject

specialist or to sectional spectalisatign. General experlence is clearly regarded as, the most
appropriate pre-requisite” for recruittnent to the service. ,

i
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SUMMARY--AND CONCLUSIONS' S

The study has examined the perceptions of school personnel of different status levels

in different regions concerning various features of the advisory teacher service in primary
schools. The views of advisory teachers in the subject argas Art, Language Arts,.Mathe- R
matics,» Music and “Social Studiej were examined and ‘reported. This has been the first

attempt at obtaining comprehensive information from the recipients of advisory services
together with the views of some of those directly responsible for providing that service.
The findings should provide useful guidéfines to schools, advisory teachers and adminis-
trators at all levels, concetning the status of the service, its” more effective utilisation,

and its future.

v

If the views of school personnel arfd advisory teachers are to be taken as a"guide,
there 1s clear justification for the numerical expansion of the service in all existing areas
to provide a frequency and duration of visits which would satisfy the perceived needs '
of these groups. Preferences for rumber of visits per year in all areas were considerably
above those received. ~ Schodl personnel, irrespective of previous deprivation due to the
small amount of advisory support available in some regions, declared that they wanted
more visits than they had received. Furthermore, although not completely related to
previous eprivation, there was a clear indication that school personnel in remote regions
had g greater declared need than those in metropolitan areas. Not only does the con-
sistently [high disc’regap:y between preferred ‘and received visits indicate a need to increas:

the funjérical strengtfi of the service, but the regional trend also indicates that priorities,

i

for 3ppgintment should be given to. the more remote regions_where perhaps alternativé
oppgrtypities for professional support are fewer, :

~

_The discrepancy between the declared preferences and, number of visits received for
the two special areas qf aboriginal eduication and child migrant education is very large
even allowing for the fact that needs in these areas are conmsiderably less general than in
others. While only relatively few additional support personnel would probably be
adequate®™o meet demands, it is clear that these two areas were, at the time  the
study was undertaken, the most critically u derstaffed. The declared preference of the
majority of school personnel for the duration of the visit from an*advisory teacher to be
between one hour and half a day with a considerablg proportion stating a preference for /
a longer period, is a factor which should be considered in planning for numerical expansion.
’ K N . - ' . . &
When examining the: kind of assistance being sought, consideration was given to the
relative importance school. personneél placed on. receiving assistance in the various areas,
the form this assistance might take, and the relative amount of time devoted to various
activities. Greater importance was placed on the syllabus subject areas as opposed to N
special areas as far as need for assistance was concerned. A rank order of importance
corresponding more tlosely to the suggested time allocation rather than with recency of
syllabus change émerged. For even though Language Arts, an area in which syllabus
change has occurred recently, was rated first, Art, another area where recent syllabus change
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.than curriculum issues, which involved planning|teaching programs and curriculum inter-

. improved by a visit. Furthermore, since there/ was strong disagreement with the suggestion

or a(jvising on teaching methods and techniques; Advising

. . ., '
v -

has also’ taken place, was rated fourth. It would. also seem that with the existence of

a predominantly subject briented curriculum, advisory support in subject areas is seen to
be on the whole more important than support in special areas. ) T R
. “ .

4

Practical teaching issues were declared to be a more importtnt kind of support

pretation. Specific help with. problems was seen \to be of less importance still while |
advice on organisational and administrative matters was seen to be of relatively little
general importance. The relatively high emphasis given by school personnel to practical
teaching issues involving demonstrating or advising on teaching methods and techniques,
general discussion and advising on resource utilisation, tends to suggest that it is essential
for™ advisory teachers to have these kinds of skills as part of their repertoi® of overall
abilities. The practice, ‘of Fecruiting advisory teachers on the basis of demonstrated
classroom expertise and providing additional training in curriculum areas.seems to be in -
accord with what is Wected of them by the school personnel whom they serve. The
order of relative impprtance is also in accord with the ratings of advis teachers
themselves. This sufgests that advisory teachers aré well aware of the femphasis school
personnel are Placing on the assistance offered. ft-should be noted, hpwever, that advisory
teacher responses were representative of subject areas and not special greas. Special area
advisory teachers may well not see the relative importance of the varfous kinds of support
in the same way as do schgel personnel or subject area'ladvisory teacghers.

o

It was of interest that the mgan rating for the importance of general discussion' as
a form of assistance was surprisingly high. This was interpreted to mean that a high ,
degree of importance was being placed on a non-specific kind of help. In fact, as far as
time was concerned, schoot personnel declared that about a quarter of the time way spent -
on this activity. It is distinctly possible that prior planning for the‘visit by school
personnel is_not adequate. If this is so, perhaps notice of visits in larger schools where.
principals invite the advisory teacher to visit the schools,, is not reaching teachers i
sufficient time for them to give adequate thought as to how the time with the advisory
teacher might best be used. This is partly supported by the finding that. teacher§ in the '
larger schools plan less frequently the assistance required than do those in smaller schools,
and also by the finding that the declared-frequency of planning by all statys groups com-

prising principals of sch of various sizes, was higher than either of the teacher groups.
LY : ’ ' i Co .

' On the other hand, it is quite possible that the, large amount of time [devoted to
general discussion is a consequence of the wide and varied kind of individyal assistance
being sought. Certainly, keeping abreast of change received the highest enflorsement of all
role items in both the actual and ideal sense. It is quite possible that what appears
to 'be a disproportionate amount of general discussion time merely reflects the need for
flexibility in providing individualised in-school service. School personnel on the whole
appear to regard the service as appropriate since they declare that teaching is frequently

that advisory teachers would be better employed as an in-service .team conducting
workshops and seminars rather than operatifig in schools as they@e at present, it might .
be concluded that in its current form_ the type of assistance afforded is seen by school
personnel to be appropriate. The subject 'afea advisory teachers. also seem to View the
priorities ‘for the vatious kinds of assistance'in almost exactly the same way as do
schaol personnel. Given the fact that there were no significant differences in the. means
for the various status groups and a clear consendus of rank order of importince for both
school personnel and advisory teachers, it would seem that this information would be .
most useful for all concerned with recruitment and training advisory teachers, In order
of priority, excluding general discussion, the various forms of assistance were; Demqpstrating
(on resource utilisation; ~ .

N, . N . : B
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: '-Curncmﬁm. interpretation; Planning teaching programs; P[otilem 'solving;.'Prot?Iem
. identification and redefinition and Advising on: organisa'ponal or administrative matters.

- Information was obtained abbut the way both schobl personnel and the advisory 5
teachgrs themselves perceive the advisory teacher role. There was a high degree of
coincidence in the ordef of magnitude of the actual and ideal role means of the school
personne] and the ideal role means of advisory' teachers. Lack of coincidence in order of
magnitude between the actual role means of advisory teachers and the ideal role means of .
school persondel suggests some constraints exigt which leads the advisory teachers to enact _

. their role differently from both their awn view of an ideal role and differently from that :

held by those they/serve:

! +
The discreparicy between the actual and-ideat means for all items in the /
ratings. given by, school personnel were consistently positive. This suggests that t'he .
school personneljwould hope that on each of the six role dimensions a higher level ‘of
role performance could be.given. Nevertheless the fact that the two grbups rated the
role tasks in th¢ same order and that consigtently high ideal ratings were given by
‘school personnef, gives some guidance to how the latter group perceive the role of the
advisory teachef. For school personnel the advisory teacher is a person who helZ's t;l(em\

keep up with changes that are occurring, shows and describes use of materials, syggests o
ways of teaching, demonstrates most appropriate teaching methods, improves morple, &

and co-ordinates expertise in the school. . " / .

. . Even though rank order of the means for both groups was simijlar, 'since thei megan

. discrepancy scores between the ideal and actual role means for advisory teachers quE close |,
s to zero for two ‘items ‘and negative for all but one item, there is_& strong. suggestion that’ r .

advisory teaghers see their role somewhat differently from that endorsed by the lsch,ool

personnel. On the particular dimensions included in the survey, adjisory teachers in’
the subject areas seem to regard that they are appropriately fulfilling their role ferms . !
of helping teachers keep up with changes and in improving morale] They seem to regard
the ' co-ordination of expertise as an area.in which their role is no{ as affective.as it ~ -
might be. [However . the distinctly negative discrepancy scores for giowing™apd d‘scribing
use of matgrials, demonstrating appropriate tea hing’,methods and slggesting Wways, of
teaching, sfiggests .that they would prefer that these aspects of thefr role shoulO®e
de-emphasiged. Ty . ) )

.

Somg further support 'for the view that advispry teachers woujld refer_4 dif'tfe ent |
role fromy that endorsed by.school personnel jis tg be gained from|their strong endorse- -,
ment of fthe desirability of engaging in other| forfns of teacher ed cation. The advisery
teacer fespondents apparently feel their servjces/could be better utilised in other ways.*
However the utilis,ation‘ of advisory teachers ps An in-service team conducting workshops s
ahd seminars was one form of teacher educatigh not endorsed By school perspnnel. .Taken *°:
with the evidénce that the people in schools prefer help on an individual basis with
practical teaching, issues, there seems. to be fittle grounds for believing that chool persorirel
wquld prefer a radical change in the way isory teachers pregently o'peraLe,

}The evidence of role, discrepancy has implications for recryitment, traifing and
effectiveness of the service. It is important in intetpreting thig role discrepancy infor-
mation to remefmber that the vast majority of school personngl declared that their

.~ teaching was frequently improved as|a consequence ‘of an advifory visit. This evidence \
would suggest that role discrepancy Hata should be seen in pdrspective. The presence
of role discrepancy* similar to that found |in the survey is likgly to affect efficiency of
communication and perhaps indirectly, résult in feelings of frustration, It does not
however indicate that t:ne service as such, is unsatisfactory. Certainly awareness of

the nature of the discrepancy provided by this study could help alleviate some problems.

\

I3

" : : ’ '
The results also suggest that school personnel are,on the whole, moré' likely to
treat the encounter with advisory teachers as one characteristic of co-operative consultation
with a person.capable of providing help and support on a range of issues. S

. / . . N 2 , R .
i e
, R
’ 33 . , .




"-solutions to pr

L4

«

rdaction. Therg was moderate endorsement of the reactiorl that suggestions must be

In .this situation they  feel free to accept or reject advice given, prefer numerous possible
,aél{ems‘and feel that mOgetheP, they and thé advisory teacher can work

out answers to problems., It seems less likely that school personnel would treat the

encounter as one of directive counselling since most disagreed that this would be their

tried. , . .

- a - [y

. > L Sy
.. Advisory teachers who responded to the questionnaire endorsed the ideal reaction
concerning co-operative consultation, to a greater extent than the actual reaction. This

- evidence than they would prefer.. On the other hand the opposite was the case .for

- suggests that in ‘practice it would. seem to them that far less of this reaction is in /
I\

3

the directive counselling reaction. In this case the advisory, feachers apparently see tod

much eVidence of this reaction than they would like. Since the way advisory teachers . .
go about their work and the satisfaction they derive from it ig likely,tb be affected by

how they feel teachers and others react.to them, the fact that the reaction of ‘sthool e /
persopnel i5 seen. by-advisory teachers to be less co-operative than ideal is ' SOt trce of

tension and possibly dissatisfaction. .Furthermore, since the data from school p rsonne|
suggests that the contrary is the case, jt would seem possible that the advisory ;eachers
are. perhaps misreadihg the situational cues. . o ’ !

o

4h

.
»

Perhaps this [problem is associated with the fact that advispry ‘teachers tend not to
see frequent evidgnce of, the effectiveness of their work.® - . C .

7 .

, Advisory_ tegchers deciare that they obtai f far more satisfgction from
teachers than frgm their job as a whole and would, by and large, prefer
in other forms ¢f teachér education. This, together with the data concer
crepancy and pérceived reaction seems to provide relatiely clear evidence
with job satisfattion. JHowever, since the satisfaction dgrived’ from the j
was less than that derived from working with teachers ji schools it is o
although role and .reaction factors are present, there ar¢ other.additional/sources o
dissatisfaction./ The specific nature of these sources wquld be worth in ;tigating since
they probably relate to working conditions of all itineggnts : ' ‘ .

. / ‘w .
In geneyal, it would seem that the sprvite is perf rminé a necessary and useful Lo

fupction. Priorities for support as far a$" school personnel 'are concerned, lie with

practical teaching issues and to a lesser extent, curricylund; issues. The number of \preferred Y

visits far exceeds that which occurs in practice. Subject arga support is seen to be more | )

important than special area support. However, while in special ‘are4seare not as great’ N

as for subject areas, visits prefgrrea and received indi te\servic&'in all these areas and )

particulbrly in child migrant education is deficient. us if the indicated neeq for , °

expansion occurs, some priority needs to be given iy special areas where total numerical | ‘
|
\
\
|

requirements are not great but present numbers of advisory teachers are extremely small.

[ , . '“. ’ N ' ) . .
It would also seem t t:present recruitmgnt procedures requiring practical teaching
expertis¢’ in a subject arefy meets with the‘requirem?nts of school personnel. for subject
area support. The current tLaining program which foeuses on subject area develdpments
and curriculum issues seéms to provide' an appropriate balance. Evidence of role ~
discrepancy problems however, suggest that attention needs to be given to this issue in ‘
ttaining programs. Perhaps school personnel also need some assistagcé with the issue of .
role. Perhaps their expectations of the advisory teacher are such that they.are not able

to r'nal_<e the best use of this form of professional support.

f e
. h x . Fow / ’
 There was clear evidence that, priority should be given to remdté regions, in {providing
advisory support, over the metropolitan regions. There was mixed evidence of a stronger
need for support for small schools than for large/ ones. Since there was_however|a.

. - \
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C
tendency for teachers a% opposed to prifc cP Is of large schools, to see less of a need for-
advisory support, it would seem that if a chqict” between supporting very large schools
and others was to be made, the smaller ores' might receive some additional consideration.
This would be appropriate however, only if the views of teachers in large schools are
used as a guide i;o their needs. Thejr principals seem to notethe needs ot these
teachers somewhat higher than do the teachers themselves., . .

. S . . *

Finally it would seem profitable to ascertain more precisely.how advisory ‘teachers .
see the expansion of their activities, what additional role tasks, if any, they would firmly-
endorse, what speciffc. sources of* job dissatisfaction exist and ta reconcile this information
. with ‘that already obtained, and with the needs the primary teaching service "as -
whole. . The survey has certainly provided insights Tto how those served by adviso
teachery see the service. Itprovides some guidelings\for the ordering of priorities f
further development of the service. For thosg concer ed with recruitment and traipirgg
there 1s alsgg a degree of helpful information to b/ gained from the results} in addition

there are some clear.guidelines to be gained by advisor\\ teachérs themselves from the -

the service they render.

information
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APPE?fDIX1 INSTRUMENTS : .

o . R " -

.« 1. A QUESTIONNAIRE FOR SCHOOL PERSONNEL ‘ . . -

®

l
: |
! ' The Advfsory Teacher Ser\nce has been»in operation for a number of years, The Service i
.. commenced .n 1970 with the appointment of advisory tefachers in- Mathematlc —Sincerthen the |
N © L service has been expanded to cover a number of other areas. '
"./,' ' * Thes qu'estlonnalre has been desrgrwl’ to.collect informatton from Princigals, Deputy Principals, )
ang Teachers concerning the opgration of the Advisory Teacher Service. Information ‘sought refafes
to how persons wrthlq schools percewe the servic#™to operate. In particular this information relates
B to the context .n whrch the servrce operates and, processes employed ass:stlng school personnel.
S b -
o A slmllar .qpestronnawe s to be completed ‘oV Advisory Teachers. Information from both will
be collated .and reported to the Adwsory Teacher Committee to assist them in making judgements
concernlng effe;tlveness possible changes which mlght havg beneflclal effects, and areas "about which

- more lnformanon mrght profrtably be, sought - .. . . .
, < = Al lnformatron will be theated confldentrally No attempt will be made to identify individual
R . resporxients o e N I - !
s ) ' ., v N . ' e : .
G&petal lnstructtons oy . x A ) ,
. A P ~ to

- B . ~

: Tt S
R e R Please answer tbe Questlonnal(e m terms of your own pamcular views an not in terms o} your .
; ; \zlew of “the oprnrons of Teachers generally * 5

. ‘. .

”

- 2. Most‘questlons may be answered slmply by placlng a trck‘ (/) |n the appro;ﬂl’ate box. Where

o . ’another form of answer s re,qurred this’ will be indicated.; * ° s )
. A‘I L I - . . .
-\3. .In some u‘estrons space has beert left for you to make further comrnents or to specify, int
b AR detaal e ons for a particular ratmg Please make approprrate notatlons where requested
. ’ -‘b Q N v
. "4, , At.the end of the questlonnarre space has been left for ahy Further comments you may fare
o to rake RN ~ o .
¢, . ‘ ‘,,' . )w ¢ '.: . ' T Y AR A:,. . B ’ ! -
A S A Y - e
. Y Teachers who l;ave nevyg recewed a visit, from an adwsory feacher ,answer questlon 1 to 6 and
oo ’ questions 16 and 17, omit qagstions. 7 to 5. " . Dt
S s/ » 2 . * . .
T2 Al other teaclte?s please answer eve questron » \ }./ i ; -
N N D{ . cet e A o
- < J o * - . * . ) @‘ N D . -0 o T d
' - ez T 2 L * B s
7 ,1. What 1s your position rn the sc)wol? 5 2 in whrch of the fgllowlng re,grons is your school
- : N \D X =X located? * . K
. .. . Principal- ' N RS . . N //
. SN ‘Deputy Principal, Senlor Mu/tress D . {' =, Brisbane North . D - . oS,
» L’} or Infant Mistress ) /’ /b _* Brisbane South D K . .,
S Texher ™ . N . E . Rd Brrsbane West D : Lt .
: = B N . - N . ‘
- v, Rl e _— 2T Coental . 3 W ieee YN

v - ~""‘ * . ! ‘ + v e “ .

- - ~y LT, Ot . S Darlmg Downs’ D . -
. . . N - . N K . . ‘. . . Northern . . D , . .. t .
'. : e~ S « North West ‘3 L <t
. . * . MY . i ) .
- : , . . ¢ > South West D ' . ¢
TN NP SN ‘a4 e L " R e
PR L . ?' o 4 A Wide. Bay D \ .
‘ ¢ - = ’ o =0 ! . ! ’ ¢ ‘ - . 'l
‘ L d
WY - fad ./ , .;
Rl O . Lo , ‘ ¥ o v 0 .
M ‘ bt . e . d
..‘ .. ~ - , ! 0t ¢ v .
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3. Mark befow the ciass of wchoaf in which you work, | ¢ 7. Indicate how, in -genetal:, ! - o ‘
O . “Jda)  Advisory Teachers -organise their visits (Col, 1)
‘Class 1 8 e, W . **,<lb). , You dthink they should orgenise their visits (Col.2) .
i O — e Tt Tod 1 < Gal. :
‘Class 8 - - : o “ o~ . K ~ How they How, o
oo .- D . : . - . ©§ organise shoufd - .
Clh_ﬁ ..4, B.“ v ) , ‘ . LN . -~ R - 'ow‘“
Class 5 ; :‘D'. “. , ' ' ’ n"‘ , > ’ J = . -
cms o 0 L RIS Lo g e e =
R .. . R C . R . §,§ g §,§ §
. 4, M)“éh“'g‘ra’de or‘grades do 'you teach? . D S 5 e | £ S 2llad 2 "
; . .
- , : . . » L.
. Gfadc E ;D - . T . Dnscuss with “whole staff C e -
" fGrade2. nD. ) v ST together ;
T Grage 37, : N L <. pucuswnhtcachersif\ AL T " . ,".
G:aﬁc-t . . . small_groups> + -~ S - - - -
A ‘0 ., e - - ' Discuss with t.ach.r; =1 "f. . ,
- Grade 5 . L, RN Te - individually”, ES : : o~
. Gn(*s.- D N . -‘: R < ’ " 4' - N PNy . ~3\'.
. . . rd B -, LN . o
‘ G”d‘ 2 ‘.D fu e oa 8. Do your rapomes in thc “tow ‘thcy organjie™ in " e
(More than, one may be nckod) 3 ) 31;5,2;1\"2:8@&?; 7‘Qply to all’ areds in which oo
Fior thls qucsttor% use Numbus (do not uck) For sach .- »u R TN . Ty,
.erea listed below indicatec T, , ) Y”‘D ‘N°:D..f O :
e (a)’ The number of visits per Y¥ar you receive from - ‘“ - T 1 -
" an,advisory teacher (Col. 4) . ™ " NO, please d"w” e
+-lb)*  The. number of vj ; per year you would ke, .. k3 ' o .
¢ " 1O receive i . : " O
- (l;use )check © sae that you" have put. numbers in each 9. Egur::rz":fg:::ig‘ 7“ :(V, f'"°:::“°‘}?"vihkh'“ . v
‘4 ‘column v L)
A - e} - ewviimekaw - N Nl
< e | fedd el CoveO e
\ Mathemat»cs L ~ - ) — it Ndlihdic.ate-th fatdre of the exc tions= ] K
" Linguage Arts T - . —% = N e j"".* e ,
Social Sfudies. S S : Tt ) 4 —
C, Af. e — 10: On the whole. what total durat:olr wéuld you prefcr -
< Musics ,. . - o J. 1 ff 11 . a visit 10 be?“’* . _
“ g:;‘;yv o . I Tl .Less than tralt hour . D : vE -
i ma ‘e ~ -—c—. - q: :. . .. o Fes- Reandi .— r:.
. .Cb"d m|gfant education P - . . ! l de hwr té 1 hour ,.\[ .
onglqal education 1” '[. ' i Lt Mgn hﬂ‘\‘:n‘ogzyhour but tess D BB e
L N El”‘th haf, & day D | o
‘ * or an 8’ - . -
.« 6 To Mat exteny’ would :hevr?n'fmbor of visits yqu - g ‘f“ e 4 . / =
dicated you would like to receive (Col. 2 in qu-stnon n. Ooes your mponsa concemlng duntlon {Qaestion 10. .
5) }n dnsrupt:ve of smogl tine. . _above) lpply’to olt ayess in which advi:ory uhs - -
» ! St T octury . .
Vgry great Greet t‘mlc Very  Little Not at all_, < L, ¢t - 4
. 'rﬂa ,. D~ -~y D . . D . ! ‘. K Yeos D NO D N :.\ . h;h
N 8| E ' I NO, plesse, discuss___- ™ ‘. ety ,‘, o~
N P " » - . . .
4 - * ¥ . :
' /.. , et
[} // v m" * A




| . IO L - « I .. < . v - -
Ny . - . hd ‘ - .
o ‘:'3 v . . ’ * s b . . \)
. - + - .
- - b4 . . ‘ ‘e
. 12.  How frequlv. do you . R N : 13. H important is yxh of tha._followmg aptlvmes
! \ ’ DA that "Advisory Teachers might use tojassist you.
. - vm,. Ffequunw Seidom Never e
) * 4 ‘qunly . . importance
S S . “ Very Very 'Not at
’ Seek foflowup assist: Lo :
. . — Great Great Littlel Little all
. ance from gdvisory.  * . . .
N Teachers? . D D' E D Aress of Asnstanc? -
Plan thyassus?anc’el you Cumculum interpret- Y
« . " require from an Advnson;y “ D D D auon =
© ]
Teacher, prior ta a vige? Plannmg teaching - I
s _Find that"the advce - programs ’ 3— :
. gnen can be used to ., Dembnstrating or M K ' '-'
improve teaching? , D D o advising on gtaaghung 1 ° i Y
* ¢ Require assistance but the, - . + methods and tech: r+ 1
. advitory , tracher’ 15 unable D D f_'] “ niques e .
. ; 5 . . FIN .,
- , %0 vi3it your school until O RCUEE LI Adwsmg on resource Y L
o L d
o : g t.oo late 10 really . o utilnzauon -
‘ O " ” . . P Advising on organisational ;- .
.. . - °, or administrative matters -
. . g - ‘Problem identification M o .
1 . d . , : K ’ '+ and reﬁafitjition N PY
. y BN + ! Problem solving .. *
o0 e A » T . . General discussion )
\ “ . T ':‘f‘ o " Other (Specify) ” . 1 L
- . . , . . A
R L A Estimate to the nearest 5 percent the percentage of tane Adwsory Teachers spend with you on: °, : .
. (For this question use numbers, do- not tick). N - L |
Curricultm . Demonstrating., .of " Advising on’ Problern identification, General Other o ng]
Interpritation. and advising on teaching . organisational or | redefinition and dlscussion .‘Spocjfy)
Planhing tactiing |.: methods afd technigues administrative solving * t. s,
programs ~  °© |-, and Advising'on _mattefs g . KD
- . resour;e utilization .. . . ~ ¢ e
. " - N - - — - - ~—
¢ ' . - o ot v 4 - >
- : " Py * . ~ . . N . . ’
. I . , . . X4 .
r14b Does ywr response 10 14(3) apq.y -to all areas in which® a,ivusory- vnsns oceyr? b e t N .
4 '\ . - - Y. - ' .
) R “ D 5‘.? o ’ NO D [ S b
. - - 4 N

r e -
PN § ’NO, pl\eaz’ disduss:
W 3

3

s 3 . ’ 4

15, In my opmuon an Adwsory Teacher

wngly agree

Strongy disagree

PLEASE ANSWER ALL

Suggests mapy ways " of t&hmg

~ 2 ‘e

ITEMS, BUT COMMENT
ONANY SPECIAL EX-

Ought to suggest many ways. of teachmg

cs;upNs BELOW:,

.. Show; or dwcnbes how to use the
miateriadls we have in the schpol

- Ought'to show or-dascribe -
“how to use the materials
“~we have in the school

.>¢t." "'.' .

+ Co-ordinates the expertise in the school

. Ought to co»ordmate the expemse u\‘the

Demonstrates most appropnate teachmg
methods [

-sschool’
7

teaching methods

§ i
b ] -
<
-

Qught to demonstrate most e?ropnate

‘lndlcatn the minimum or rriaxvmum
standards cequired .

¢ Ought ‘to indicate ‘the mjniroum of maxlmum
standards requlred M

*  .Does improve the morale of teachers

Qught to improve the morale of tybchars

Ooes help me keep up to date with the _
chaoges that are occurring.

Ought to help me keep up to, d/ﬂo with
the changes that are occurrmé’

~, ]
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16. tndicate how you react o adksory teachers. Strongly. agrhl.éﬂe Disagree{Strongly disagree [PLEASE ANSWER
. > : .. - - 1. 1~ - ALL ITEMS BUT.
te 1 fool wggsuons]nusx be tried . U ‘1 ! . COMMENT 'ON ANY ~
L o ™ - T SPECIAL EXCEPT- -
. i Toel e s sattsfactory only ita agciﬂc . p L |ONS BELOW: B
* . . soly#Gn to a problem is given | : R o 5 -Uv: . .
.. J'fhel advisory teachers ilquld row e answer- ) ; j . o o . ’ -
. .. to 2U problems raised . « 1o 4 1 - -
E fumm to accept or reject advice gtvm as’l . B R e - :
R} 4 B - .
: sof, fit : e <A )
i feel-assisted best if a nuimber of>possible causes I . - 2 b
. for a problem ‘are pointed out and a mumber. of / ~N S, :
possible solutions are given e -" Jas) L8 d S o . P . .
4 fosl_that advisory teachers don’t have answers S Y . co : . ‘a
1o mdny problefns but that we tan work out SRR - . - .
.-answars together, AN . ey L. . s S
1 fesl that advisory teachers would be ‘of mre B , .
. \help as.an_ inservice tesm employed’m conducting et . LN .o,
™ workshops’and seminars than i schools ] . : . 1
. ~ . . : . o .'.\‘ 1 ~ R .
: , i . ' - ~ RS ’ e . »
» - ’ . - A .
s ¥ b " ) "o - [N . “:
- 17. Ray; each. of the areas bﬂow n terms of { nt it s for you to “receive advuce in each of thcse areas. L .
v ° - B N [ N
. o2 Yo D : . .- lmpo‘nance ' " >
oo Yo . o - . . - .Very great{ Great: “ Little] Very Little| Not at all A
- . oe ., . i f . . . . ’
.‘ . . . » ‘ . ”» ‘ ~ ] £ ) . . 5 .:.
e , Mathematics . . - . N . . . . . g ' S A
. LanguégeArts’ . R . t- . ey I
« Social s{.d.s . .t r e i - i <. P }
- At ~. N e R IV - . LOE
Music * ) ’ . . . 7 . K ' 5"_._-* ]
Libra o ST _ - . L -
. : Y B . R . . A '}" . T g -1 - .
. Audiovisual N N . N . S BN s
Chm..migrant education’ - . . b . 3
, . Aboriginal aducation N _. . ., : - ) ] e : o
t. . . B " < ..
» ’.
’ -
s .-
- ~
N
»
'
AR}
- e
NS
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; 2. A QUESTIONNAIRE FORADVISORY TEACHERS * . N

-

The Advisory Teacher Segvice has been in operation for a number of years: The, service commenced.
in 1970° with' the appoint of advisory teachers in’ ‘Mathematics. Since then the service has been
. expanded to cover a*number of other areas. ) ) ’ )

. This questionnaire has been designed to callect information from Advisory Teachers concerning the
operation of the service. The information sought relatés to how the Aqvnsory Teachers perceive the
service to operate. In particulaf, this information relates to the context in which the seqvice operates and
processes employednn assisting school personnel, : - ;

A s«mrlar questronnanre is to be completed by Principals, Deputy Principals and Teachers. Information
from both will be collated and reported to the Adwisory Teacher Committee to assist them on making
judgements concerning effectiveness, possible changes which might have beneficial effects, and areas about
which more i‘nformatron might profltably be 50u9ht. - :

All information wrll be treated confidentially. No attempt witl 'be made to 1dentrfy rndrvudual

respondents. . .

. . »

Genenl;lnstructions- ;f* ‘o : ’ . )

“ 1. Please apswer the Questionnaire in terms of your own parﬁcular views and not in terms ot your «
view of the oprmons of Advisory Teachers generally. ’ o

.-

r

2. Most qtiestlons may be answered srmply by, placing a, tick (/) in the appropnate hox. Whgre

- another form of answer is reﬁuwe,d this. erI be |nd|cated / )
3/ Jn some que!frons space has been left for you to make further commems or to specafy, in detail,
. reasons for a partrcular rating. Piegse make approprlate notattons Where requested

. ¢ r

4, At the end of the questronnalre space has been left for any farther corﬁments you may care to
.- make. e . a1 s . »
‘ - N -
‘. ¥ v, - . LA . ‘ N
A“ .. . N 1K . . - B

. N »
£
3. On the whole what total duration woul& you prefer

f In what area are you an advisory teacher?
’ . Your contact with each teacher dunng a visit: to be:

o

2. Mathematics 0 ‘ i
" Language Arts D Less than half a0 hour .
.gu . . ’ Half an hour to one hour .
Social Studies D . . .More than one hour but. ,
© At D . , less than helf a day .
T Music D i More than half a day D -
) Library: : ¢ st )
’
+ Audio-visual . 4. Indicate how in ooncnl .
. o sua .. {a) You condyct your visits (Col. T) )
¢ Child migrant education = {b) You would like to conduct your visits/{Col. 2)
Aboriginal education N Col. 1 . Col. 2°
a . . How You Do H(wv'dvoit‘r<
i . LW like tof
2 For this questron use numbers (do not tnck)
. - P -
ln the boxu bdow indicate the average number o‘ c c ) '
visits you ‘'make to each teacher per year, and the S {§ |« S5 |«
number ‘you would like to make. ‘ ‘ ® - .g : is i
. - w 3 Y
“ § "Number 'of visits - - } N . *
=1 you make you would like to make work with whole staff ) ,
- together - - . L
- work with teschers in g1 /1
. small groups | - —1. 4
L : ' 3 work with teachers ) J,

‘ - R Individually ’ G > —3

L

.

..




. i \ ‘ . \ N
e M Y . ¥ '
Does thcé How you wo:k column in 1 above apply to 6. Does thy “"How you would tike to work” column in 2

all_siruations? < above vary for any ‘specific situation? Iy
N Y A -

vm[] 'Noum’ : "Yes'D ‘ No B. ! *

1 no, p{ease s)eclfy ) l ,, 1f no, pl'gz;a Ppecify

. How frequensly do: . '
/q ’ ! Very

. Frequently Frequently

.¢

»

you have teachers seeking “tollow-up ‘assidtance from_earlier D D
V! slt‘ 8

érs plan the assistance they géguire from you prior .
o four visit D D

Y/AI see evidence that teachers use the advnce you give. D D

\ . . ' importance

! ‘ . —

Verv Very
Areas of Assistance v Great . Little | Little
) !

Curriculum tntemretation

. /

. Planning teaching programs_ ) o ) {
/

!

. Den;omtrating or advising on tegching’ mcthods and,
I techniques .-‘_ N

s

Advnsmg on resource utilisation
Advising on o;gamsatlonal or administrative mattérs
Problem |dent|£1cat|on “and redefinition

-

,

Problem solvmg

* General duscgsanon

-Othei (specify) ~
; / .,

9a. Estimate to the nearest 5 percent the percentage of time you send on:

{(For this question use numbers, do not tick). . : .
- . . . B ce

’

Curriculum Demonstrating of *  Advising on Problem identification, | Gendisl Qther

Interpretation and | advising on teaching Organisational or { vredefinition and Discussion | {Specify)
Planning teaching methods and techniqtes administrative solving
programs and advising on 3 matters
. tesource utilization

i ot
¢ .I'\’r . ¢

-0, Does your tesponse to 9 (a) apply to all sltuatlons?

'Yes D ’ “No D ,",\_

]

1f no, please dnsc_uss notable exceptions
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“fo. In my opinion, . . PLEASE ANSWER ALL
) Strongly Strongly | . ITEMS BUT COMMENT
\ . N Agree _ Agrpe | - Disagree | Disagree * ON ANY SPECIAL
| ' . . Excspﬂoﬁ's BELOW: -
suggest many way$ of teaching s . * /

would like to suggest many ways of teaching’

show or describe how to use the materials ' . o ’
in the schoo! 3

would like to show or describe how to use
the materials in the school s . . ¢ . ; ) X

co-ordinate the expertise in the school ,
would like to co-ordinate the expertise in -

th¢ xc .
' onstrate the most appropnate teachmg * . . 4
? thods X .

d ] M “ N ' . b
-, // would like to demonstrate the most [ / ) M )
appropriate teaching methods: ’ 3

indicate the maximum or minimum ' .- . [
standards required = : . /

) - - - N -,
Id like to indicate the maximum > / . , B
r minimum stﬂndards frequired B / —t ] - )
.‘ .

rove the m?rale of teachers

Id like to f-nprove the morale of / / . .
teachers | 3 ~ 1 LI s A ' -
help teachers keep up to date with changes S ’ . et Y a
that are occurring 2 ' -

£

» would like to help teachers keep up to ks .

date with the changes that are occurring o . . Lo

b ' P

11. Indicate your reection 1o each of the statements below as you think they apply generally,

N ! . - - f—— = PLEASE ANSWER ALL *. -

: : * Strongly | * g sStrongly|, ITEMS BUT CQMMEN‘T ~.

Agree Agree® (ﬁsagroe . Disagree ON ANY SPECIAL EX- - ':
. . d - T CEPTIONS BELEW: - ..

. | would hope teachers feel that suggestions'| . ’ R ; . e KIS

. make must be tried . - N . - e

L N

-

- Teachers do feel that suggestwns I make must. ¢ SN : ' . i T PR
be tried ——— — - LR
1 would hope teachers: fw that advice is satis- L. L S ‘ et T
factory only if a wecific solution to a problem ’ . . SR N AP
is given J ; = . - -
Teachers do feel that advice is satisfactory ‘'only o roe o~
if a specific solution to a problem |:é|ven"« p s MV

+ 1 would hope teachers. féel that adui T e E .
teachers should “ know- the answer to all . ] - R
problems raised .

Teachers do feel” that advisory teachers o N R N . i PR -
should know the answer td all problems E T . g C e

raised - _ ; ; .

{ would hope teachers feel free to accegt. , S v, & o
or reject advice given as they see fit N " v , .

Teachers do feel free 10 accept or reject advice ‘- R\ 1 r - P
given as they see fit ! = - - n
i would hope teachers feel assisted best if a2 ’ ] . : ’ 7
number qf possible causes for a problem are pointed . P
out and a number of possible solutions are given
Tpachers do feel assisted best if a number of possible . Sl
causes for.a probiem are pointed out and a number of )
N possible solutions are given

| would hope teachers think that advisory teachers ’
don’t have answers to many probiems/but that they
ariNthe advisory teacher can work answvers .
tognher :

' Teschers do think that advisory teachers don’t havd
answers to many problems but that they and the . 3
advisory tescher can work out answers together :

¢

s § B VI S

Aruitoxt provided by Eric
’

' 4
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1 » * ' ‘\ " ’»
‘ ¢ P , A R L . - . l - : :
12 How freqiently do you get sn opportunity, tc; seé Very Frequently Seldom Never ‘ .
wigence of the results of your work. « Frequen.tiy [ . ' .
I oo . % A .
. . . .- | XJ . - ' ,
I N e i NS ;
13, ':-' - Very *  Grest - Litte Very / ‘.
‘ | , . F .- Little ’ N
To what extent do you'derivo satisfaction from . ¢ e
work with teachers. ' - L. D . .D.~ ¢ D D
To what extent do you derive satisfaction from o S B ‘ '
¥ your ;ob as.a whole. . D T Dj . D D~
To what extent would you prefer to be engaged in ‘ - . b T b
other forms of teacher education activities. D ” D . D D o N
t . - P »
r
14. Please use the numbers 1 to 4 to rank from most satusfactory to least satisfactory the type of teacher you. thmk
+would make an Advisory Tescher (Do not tick). . . ~
v/ v
A tvachor with experience, tnchmg all s:bjgns thvougtout the school D (Please check that -
. D you have used * ]
A sub)ect mecaallst . LI numbers for . b
' D fating this question.) -
A teacher s:ecnhzmg n one” scctpn of the school {e.g. the middle school) .
ya L]
A teacher s)ec:ahz» in two or threo related subject) /D " ’ ¢
> : " [ . o
/ 1 ’ . o : . R
. i *
. - . v (RN L
] . N
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,OLE ITEMS

. Tk2 principal c mponents analysis produced three factors of consequence Eigen-
values were grbater than o These were rotated u3ng th,e quartermax criterion. The

R T

purpose of this statistical echmque is to make the factors moré easily interpretable. The
rreLatuons with, that factor are:

<
'Y

i |tems constituting, the first rotated factor and their

" .Does suggest marfy ways of teaching, . 553‘ .
v Does show or describé use of materials in séhool 617 . .
« ' Does co-ordinate ‘the expertise in the school v 4,055 . ’
. Does demonstrate most app opnate teaching methods. 6
~ -u+ .Does improve the morale of .teachers - .63 N
-, " .Does help to keep up to dat® with changes 599 "o
) - .
r {This factor accounts for 24.6 per cent of the variance of all fourteen roIe |tems) |
s clear thaf. all these jttms are concerned ‘with what ad isory teaehers do. is
. 4first fagtor is a/measure of the'degree to which an aftual rale}:‘s seen to be performed.
% x

[R3

This factor is labelled “ActuaI‘Rpie“;‘

.

iu . i
e

¥y

The items constltutmg the second factor and t e correlatron of thES?, items W|th
[P

the factor are: e g
Ought to suggest thany ways of teaching 4 ’ ::_.. 551 / w ‘ J
_ Ought to show or descfibe use of materials jn schools * ’571 .
- Qught“to coordinate tfle expertise in“the sc oo.l ~ . : /
Ought to defnbnstratg most gppropriate teachm@ methods
Ought to improveé the morale of teachers \
Ought to help keep up to date wrth changes - .

< .

ThIS second factor measures the degree 4o which an ideaf role is séen to be
v performed. It is the obyerse of the first factor. This factof is la elled “Ideal Role”.
This, factor accounts for 154 percent, of the variance of th _role, ftems,

%

Two distinct 66416/ and gfea/ rains were produced rom -twelve of t‘ie items. The
'thrrd factor (acc’ountmgvfor 113 p rcent of the variance in the set of role items) deals
~ with the indication of maximum a d *minimum standards.~ The items that load an this
¢ 4+ factor together W|th their correlatlons wrtb the factor are:

Does indicate minimum or,maxﬂnun) standards s _.716
Qught to ihdicate‘-minimum or maximum standards ) 891

" Items which load on ..thIS factor deal w:th both the actual and ideal domain.
Becausq,,they have coalesced to form a separate factor there is strong ‘evidence that these
two items measure a domain qunte different from that measured by the other two factors.
Thus there is a strong suggestion that the scale measures an actual role domain, #n
ideal role domam and a domain concerned with standard setting. ) .

r. .
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APPENDIXU‘B PRINCIPAL COMPONENTS ANALYSIS OF REACTIONS TO ADVISORY
"TEACHERS BY SCHOOL PERSONNEL R P

The pnnupaj components analysis proﬁuced three factors with engé‘nvalues greater ‘than
one. These were rotated using the quartermax cntenon The items cpnstituting the first
** factor and thelr correlatlons with that fattor are:, W .

. . . . . )

| feel free to accept or reject adv’ee given. i 472 . o -
| feel assnsted bestif possible causes of a - * e \ 4
problem are pointed out and a q‘umbey’of - 582 . . -

° pos?sble solutions are glven . .. . : .
| feel that advisoty teaghers don’t have .. . ‘.
answers to many problems but that we can. .244 B

»* % work out answersstogether: v 4 . .
- N ! s r" < >

'!

Thns factof ‘accounts fo?'21 4. percent of thglvanance of the six reaction items. The
*.dimension being measured appears to be mdlcatl B of co-operative .consudtation. . f

. \ '

their correlatlons wnth that factor are:

M

. Tha items constituting the setond factor ar]

R e | 4.. .

= ~ | feel that advice is satisfact ry only, if aw 434 / -

; *  specific solutlon to a ﬁbblem is given, : f b «
. 6" 'Q f

| .| feel that advnsd«‘? teachérs should know -~ 769 | C

K / answers to all questlons raisect 3___ } . L

o, This factor accounts for"23.7 percent of. the varia c/" n the set of items, ’Thel

| " dimension mea@yred by this factor Seems. to be indicafive of an expectation of extreme
competencg and expertlse of the advisory teacher. Advice, would be Ilk’ely to be treated
as though being .received, in a directive counselllnd sntuatlon -

*~  The third factor, ac'countlng for 17,7 percent of the variance consisted of one iterm,
The ttem and the correlatlon with the factor was: .

. ' - / h
- i Teel that suggestions must Be tried, . .506 ' - ’
. LVt
t The .dimension bemg measured b¥ this factor séems to be indicative of how sen usly »
advice is treated. ‘™ » =
N | o -
@ ‘ / - 5 s
N pu < -
- 2 Y L4 . " -
[ 4 “f ,‘e- .

T v 4
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