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It has been found that student teacher- att1tudes
tcward pupil control change from relatively humanistigc to relatively
custodial during their sStudent ‘teaching experlence. he objective .of

¢ fhis investigation was to evaluate, the use of -groufs asan '
intervention for meodifying teacher attitudes Yoward lassroom
control. An uaderlying assumption of the T-group methled is that
understanding-and developing, sk111s in participation tan best .be «»
learned’ 1mm°dlat§iy through the process-of group Gontfinuum to

-

humanism on the dther end. The.pupil -conttol 1deology of student?
teachers is influénced by the role of the teacher in 'the schools in
which they do their.student teaching. A pregost test with tteatment’
and control design was admlns}ered to 48 student teachers 'to elicit K
their pupil ccntrol ideology.’'Durimg the period, between the two ‘
tests, the students participated in four different T-group sessions.
The results of the study indicate that'ongoing T-group training can.
work as an effective intervention in the socialization of student
teachers' pupil cojitrol ideology. The results -further suggest ‘that
encounter grougs can be:a significant force when direct application

+ of new attltudes n be made concurrent with 'T-group participation.
Implications for uslng T~grou®s as a means of developing more
humanistic climates in secondary schools is suggested by this- study.
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.vlet D. Griepenstroh and Cecila\Migkel:,
: \ e A
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. e . EducatJ;s at all levels 1in, the public schools platea conspicuously
' - "high value on establishing efficient systems of pupil cogtrol. In fiye
. recent Gallup polls qn-education, the public also identifies student:dis—'
<, cipline as a leading school problem. Educational critics suth as John
‘Holt and Chasles Silberman attack this excessivk’emphasis on control be-
. scause they contend that studeht learning suffers.' Conceding that Holt
- ‘ * and Silberman raise serioq§ objections and making the value judgment that
. student learnirg should have a highér priogity than control for its own .
sake; the problem becomes one of rev9r§iug a value that de%elops early . B
in the career of a professional educator. For example, Hoy  (1968) found Coy
that student teachers' pupil control ideology Qhanges from relatively
humanistic to relatively custodial by the socialization press during their |
student teaching experience. Extrapolating from the Getzels-Thelan (196Q)
“"model for classrodm behavior, the stident téacher's persohality is rein-
R . forced to gonform with the institutional vallue of high control. Conse-
quently, a program to reduce or reve(ée/the devlopment of custodial con-
o\ “4 trol attitudes during the internship p ase of_aaEareerﬂpo;entially could
.be very valdable in changing_theffutdr‘ goal's.of the publi%\séhools.
Based on thede observatiors, the objective °,§ this investigation was to N
- ‘evaluate the use of T-groups as an intervention for modifyjing teacher
) . attitudes toward clagsroom control. . * ‘ , .
- ol Theoretical Framqpérk 1 ' -
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An underiying JSSupptiqn ot the T~-group method is that understanding . o
and developing skills in participation ‘can best be learned fmmediately
through the processes of group participéq}on. A gecond assumption is that -

' behavior in the simulated group setfting wemain& suffigiently representar 3; S
tive and realistic tp transfer to more general Behavior patterns. T-group ¢
) trainers also believe that an @ndividual's n;efpeISOnal relations pro-
, o bably can be improved by having all membeTs |of the group compare their per-  ~
) ceptions of-the-feelings they hold fqr eagh bther. = . Py
- “ 'Y '

EY)

|

w ¢ LR

An analysis“gf literature reveals, however, signifiéant variables whi?i? '
can cause important differences in small grouj experienced.. Variations in
groups ‘due t6 purposé, length of*time, depth of interaction, leadgrship, and
participants may, affect the improvement or regression of the‘intquergonal .
relatione of the participants. For example, Bunker (1965) studied'p.SﬁmpLé.'
. of subjects from six different training ‘laboratories. He ctbncluded that,

‘ compared to matched controls, trained subjeets gained in. the followlilg areas. -
they expended moxe effort to understand when receiving communications; they
* were more cobperative\ingworking with others; they had clearer perceptions :
’ of the behayior of otherd; they were more conscidus of the feelings of .
' . others and more sens{tive to group behavior;: they‘pqrceived the needs and .' ¢
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feelings of others better: they had more tolerance \consideran;on’ and
3 patience for others; and they were less dogmatic’toward nete information.
;' « Bunker argues that those who were tyained and became actively involved in
T .+ the training process were more likely to change in back-hone situations.

) s ‘Bunker and Knowles (196)) repoéted a comparati 'study'of enduring
o , behavier changes resulting from }aboratorieziyitﬁ/dfi;erent.emphasEs{ .
, They ndted that three week laboratury partiefpants made more overt behav~
" ioral changes ‘instead of the more passive. att?tud1nal changes made by the
two week sample; results were distorted, however , since more practical
. , ‘ app11cation of laboratory learnings was made in the three week laboratory
. gryup. The suggested, therefore, that a program d1rectl§wf30111tat1ng ’
. ¢ pr;ct1ca1 application be used in the laboratory's overall- ﬁes1gn.
- 82 -
. 'Valiquet (1968) appended to Bunker' s‘study his own discoverv that
. ""risk-taking" and "function flexibility" (or the ability to be an effective
) , group member and to accupt change) were higher for prev1ous1y experienced
participants. He concluded that”these differences occurred because the
. ‘program reaped the rewards of in—company training; that 1s, the participants
N took higher risks but received greater pay~off in terms ‘of on- the-job ap-
. ” pl1cat1on Similar support is provided. by Blake. Mouton and Slomg (1968),
Barllett (1967), and Kuriloff and Atkins: (1966) > )
o~ : . Buchanan - (1969), 48 a systematlc review of the ijdustrial literature,
concluded’ that Xaboratory training can be #h aid in-ppersonal growth and
. aevelopment for’ the part1oipant§ He further suggestled -that available '
Wt « evidence supports: the eheory t?ﬁt T-proups, in fact, do~prombte chenge f L

A . <

- . toward the personality factors [of humaneness. consid ration, and openness.' LN

i3 Conceptuaf!;xgﬁdqlog1cally, theSe persgnality factors are ploselv reIatgd‘

; , to the ideal of humanistic pupjl centrol. oL o . .
R ¢

N A’ réasohable inference is khat since T—groups promote changes ﬁowatd

P {  humanism, Lthey would support anfi reinforce the same hqmanistic character-

o ' . bt o tf they a]ready existed.' This kind of attractive humdnistié¢ suppdrt

, . S ariy Tilely if T-groups .are a'part o?ﬁan in-service program .

. Y ) poffering on~rhe-job applloatlon and providing contintoys support, such as | .

R A . those suggesteéd by Bunker and Knowles (1967) and Valiquet (1968). Student

\ teaching apparéntly offers a cond1tion in which T-groups procedures have a

o high potent1a1 for pnoduc1ng positive results. o, . v

L A
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e Pupil Contro] Ideology T Cov R -
) The pupil contnol orientation of the staff is a démimant factor in the
, ‘culture of a scthﬂ according to Willower, Eidell, and,Hoy (1967). The -
~ clieat caontrol ideology concepts < employed earlier in mental hospitals == ) (
\ . wera adapted fo¥ use with professional personnél in the public schools by J
R © T Willower, Eldefl, and Hoy (1967) with the Pupil Control Ideology (PCI) L e
- .  Qquestionnaire. -A person 's .control ideology rarges from 'custodialism on
) 8, one end of a.continuum to humanism on the other. The rigidly tradltional
-+ school gerved as.a prototype for custodial-‘orientation. Custodial pupil, K
" control ideology is characterized by .sttes$,on the maintenancé of order, //
\j impersonality, one-way downward communication, distrust of’ students.
L a punitive, moralistic drientation toward students. Conversely. thekterm
<humanigtic.orientation is used in the qogio psychological sense suggested

. . N o . . ‘
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by Fromm (1948); that is, humanisp stresses the importance of the individ«
uality of each student and the creation of an atmosphere to -meet the wide
range of his needs. An educator's humanistic puplL'control ideology is #
marked by an acgepting, trygstful view of students and. confldente.ln students'
abillty'wo be self ~-disciplined and responsible. . -

.

-

.In a longitudinal stu@y of secondary teachers, Hoy (1968) recorded
51gn1f1cant increases in PCI scores (more custodial) for intern teachers
during *heir student teaching and again in their first year of teaching.

The scores of graduate student teachers who did not teath failed to in-
crease; time alone, therefore, did not'seeﬁ to be a factor. Also” female
student teachers con51stent1y scored, more humanistically than their male
counterparts. . _ . i g

Willower (1974), after’ reviewing nearly 70 studies using the PCI,
identified a logical pattern in the oyerall results. Humanistic scores-on
the PCI were‘assqciated_with teacher predispositions and characteristics”
of low dogmatism, high sense of power, commitment to emergent rather than
traditional values, low status obéisance or deference, high creativity and
a high level of self- actua112at10n. Willower further hypothesized that
personal features ordlnarily deemed (desirable in our society generallv

tend to‘be associated with teacher humanism and the less desirable with
teacher ciustodialism. For example{ Leppert dnd Hoy (1g72 escribed the
custodial teacfier as a less educated, more experienced male burdened with -
large classes who needs orderliness and prefers non-intellectual to’in- -
tellectual activities. A logical extension of Hoy's research is that, \
student teachers tend to be more humenistic :at first and become more cus~‘ '
todial with experience;. but T-groups intervention could counteract the -
trendﬁby supplying a humanistic rationale and continuing support. ) .
Raélonale T .

The pupil control ideology of student teachers is influenced by the
role Of the teacher projected in the scljool in which he does his siadent
teaching. Since experienced, supervisine teachers score relatively more
CUstoﬂ)J}/Ln pupil control ideology than student teachers, the sociali-
zation press on the student teacher pushes him toward the custodial end >
of the humanistie-custdédial,continuum. Previously cited studies confirm .
that the trend id PC? scores for student teachers plunges consistenfly
toward custodialism. Assuming that there is a‘'need for a more humanistic
pupil control, gn intervention strategy [becomes necegsary to counteract the
socialization preds. As noted earlier, the T-group has been touted ag a
means to promote change toward the chardcteristdcs of humanism such as
sensitivity, openness, and trust. Moreover, the T-group has proven. d more
powerful force when it is directed toward a specificrpurpose (Bunmker \ =
Knowles 1967). As a result, the success df the T-group is further enhance
if the training of participants is accompanied by immediate apgiication
(Valigquet 1968). Considering fully the weight of evidence accumllated in
past experiences with T-groups, a tenable generalization suggests that
T-group proceduréb-shou]d provide a slgnificant counter force to thé nor-
mal socialization bress ot student teachers' pupil control 1deology, !/
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Hypothesis

’ .
a )

B )y —

. +The mean PCI scores of student tedfgeré.who participate ir the T-groups
will become significantly lower {more humanistic) than those student teach-
ers serving as-a control group wzgg dogmat ism, sex, school statistically con-
tr?lled. - Yo : H

v
X

~

b ~
t * b
- ’

o ’ . ' . -Methods - ‘ '
A pre~post test with treatment and control dESign was.used with 48
student -teachers from 'S secondary Ychools in one suburban school district.

. : The PCT and the Rokeach (1950) Dogmatism Form E questionnaire were admini-
stered before they began their' student teaching exper}ence and the PCI was
administered, again after they had finished their teaching experience. The
treatment group participated in four different~T-group sessions ‘approximate-
ly two wbeks’apart that, totaled 12-15 hours .duration. The sessions\were
‘conducted by a leader!and co-leader using Lieberman's (1972) type B hethdds.
These methods emphasized high caring, moderate emotional s'timulatith,

. information that could be applied. iA R f

Data Source .. "‘ ”
: § Fu
Students in the treatment group (N=24) were chosen fggﬁ, ng the 40
who had initially volunteered. They were chosen on the s of being able
to secure enough student teachers (6 to 10) in a schoo;ﬁ%uilding for a : y

. group. The remainihg 16 became ‘a part of the control’group (N=24). R
. ' . L * v *

s

. k3

. i : e
. . Because of the difficulty’ in orgéﬁizing,ﬁhe‘T-groups, it wasiimpossible
to control experimentally for sex, school, wand dogmatisin.’ Since ‘these .

' factoxs reportedly foect PCI scores, a ftatistical control was p%ﬁdﬁa{%hg ) -

adjustmént of the PCT .mean scores, to free theffesq1t§ of lower ofder¥n-
“ ‘‘teraction effects af sex, s thl,.and.ngmatish,‘was accdmpli§h§d statisg-
‘ ticaily by an analysis of igvariance ggéhniqug. 5 B : .

)
<

. : ' 1latsots of covariance procedure yas used!nj determing the overdll test

. of significance. The Tukey (a)“test {as mse& té make all pailrwise compari-

: " sons amgng the adjusted means. The u%e of this multiple comparison proce-
\ dure provided a test of significance to dete

or experience by itself made:a difference i

ine whether eithetr treatment
the P%I scores. . ‘

»

(. '

zation.of student teacher's
ifidant beyond the .D01 level* + .

. Lt %
L ‘ . - ) Results
. The Tafroup intervention on the social
prpil conttrol kgeology was found to be sig
’ using an analysis of covariance procedure.| Thése data are summarized "In 1
' » Table 1., The hypothesis was supported with the treatment grdup scoring
\ significantly lower on the post PCT* than the control group. In addition,
' no significant differegce was found,betwe¢n the mean pre-PCI of the'treat
ment group and the mean pre-PCI of the .cohtrol eroup. The treatment groyp
AN mean PCT declined during treatment from 4f7.54 to 44.83, however, while t#g
' comtrol group mean PCl rose from 46.67 to 49.58. The standard\deviation
* increased 'on the post zé t for both groups indicating greater Agriance in
the PCI scores after the' student teachin perience. ‘The trends.in the ]
socialization press of the control groupf and the T-group counter force . '

. o . ) v ., ‘ ; ,
ERIC S\ 8 |
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can best be visualized in the graphic répresentation of the ‘interaction
effects fotnd in Figure 1. ' - . ‘

-
. , . R

The data summarized in Table 1' also indicate gﬁat there was né’signi-
ficant difference due to .the groups, (6) (p = 0.167) or tb Time (T) (p =
0.888). The interaction effect between Time and Group (T x G), though,,
hdd a probability of less than .000. ‘ .

- L]

¢

.
A\J »

An examinatipn of the adjusted means, presented at the bottom of Tab
1 with original mean PC1 scores at the top of the table, reveals that th3e~\\
adjustment effecp-gdid not greatly alter the results. The difference be-
tyeen the pag m¢ans, hewever, increa§ed 0.39 in the covariance proce-

¢
didre. ¢

»

~ Figure 1 gr phically«illustraqés the interaction between the treatment
of .the T-group hnd the socialization press on the control group. The con- .
trﬁl group projects’ the typieal trend of incréased custodialism reported
iq-khe ‘analysis of literature. The treattent group clearly resists this
trgnd,‘projecting a counter gburse toward human}sm. o A

The Tukey (a) procedure was used to test all pairs of group means "

(Kirk, 1968). This test revealed that the socialization and experience of™
the control group as shown by, the difference between the mean pre-PCT for -
the control group and the mean post-PCI for.the control group Was signifi-", °
cant at the' .05 level. When treatment is added the difference between the
mean post-PCI score for the control group and the mean post-PCI score for
the treatment group is beyond the 1% level of significant difference.

- 4
Educationa® Importance

. The lypothesis was supported. [This suggests that on-going T-group -
training can.work as an effective intervention in the socialization of stu-
dent teachers' pupil control ideology, The mesults further suggest that
ewcounter groups can be a significant ¥orce when ‘direct application of new
attituyde= can be mide «oncurrent with T-group participation.

Implications for usinf T-groups ‘as.a means of developing more human-
istic climates in second ry gschools are suggested by this study. 1In the
use of T-groups careful -consideration should be given to insuring that
the school administrdtion undenstaqd§ a4nd supports their use; .to focusing
the groups'oq specific inte;actioné that can be practised immediately;
and ‘to providihg the groups’ as a part of an on-going in-service program.
Furthér research is needed of a longitudinal nature to determine if the
differences between the, groups continues and if it changqf classrobh’ be-
havior as well as ideology. < .

]
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