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- - - PREFACE - o .

-

This monograph deScribes a pflot instructional project in Cumberia‘nd '

- .

. *County, Néew Jersey, which bears the title "Humanizing Eddcation through .
the Communication Skills." ‘ ' ‘ T ‘h “

© ke . Blert teachers eéverywhere ask the question, "Whas can we do that's ”

] ¢ -

different, and h'opefully‘ better?" The planners of the I.Cumberlands County

~
[
e . \\

. project bega’n their planning with the expressed desire to do something

~ -
A .

different, and also something to meet a prominent need in the rural area

- “

they serve. : s /

% . ’ /
v

¢

= The desctiption of the project in humanization which follows indicates

- that th;e.pianners have indeed achieved something sufficiently differe tto

. . .
attract the attention of persons concerned with improving education, Pre—

] >
-t

)
Iiminary evidence from formative evaluation of the project suggests ‘that

.
' »

children in the public elementary schools of the County are having*‘ improved
. « .

educational, eorperiences . The worth of.these experiences v;vill be determined

o . ?
o

Turther when the summative evaluation of the project has been completed.
- N . \ »
. -

‘ Often the concomitant'effects of a préject in curriculum and instruction

*

< .
’ \
> . -
. °

have as much significa’nce as the effe_c'ts which the planners have antijated.

A major concomitant of the Cumberland County project has been the ge\ ration
TR '1
. > ' - /
of unusual excitement ,among teachers and pupils about*the worth of the project
activities. . ‘e .

Fd . . ¥
. - . 4 -

3. Special credi't"'gor the planning and _opegation of the proje’ct belongs to

1 4
) . -

' Dr William D Fenton Superintendent of .the Cumberland Cdunty Schools. '

., )

1 4

Iean K. Nocon County Helping Teacher, who coordinated the proiect. and Dr.
) :' / ' . . . « ﬂ

@,'i' ',’. H . ',7? ,‘l

-
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- . .

- \ 4 :‘ - V

John N. Falzétta, Professor of Education, Glassboro State ‘Cpllleg"e, who,

» K

|
with thé "author, has served during the past several years as part-time
consultant in‘t'rie off;ce's of the-Cofmty Superi]ntendent. Leon Trusty, of

the Fairfield Tov'vﬁship, New-]erséy,. Public Schools, advised the planners

-

\ ®

concerning project Funding; Dr. Paitricia 7orton, of the Educational ] .

Improvement Center,,South Jersey Regio'n, advised the project staff

. ]

conceming evaluation techniques and Patricia Breyley analyzed the

°., .
statistical data and developeci(the evaluation report. Additional advice ’

. ‘

and resource help were providgd by educational consultants in the offices
of the County Superintendent, as follows: Helen E. DuBois, County
Helping ’Ifeachérj William E: Cervini, County Helping Teacher; Sophia

B.’ Ghagan, Supervisor bf Child S\tgdy; and John A. Millard, S¥., Career
. ) AN hd ~ (. . .
Education Cq‘grdinator.

. . . . ) .q
X 2 . Z N t}, ]
1y ’ ‘ ?, 4 ) | *
- ., Ronald C. Doll Lt .
i * . ] .
’ . r }.\

Bridgeton), New Jersey . . B )
- ° * . .-‘ . - ( ) . . N
*- October,. 1975 RS e . : ' :
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 tend to lack consis-tency, continuity, and follow through in their efforts, or ; R

1

-persons in their educational organizat,ions . What they u‘sually need isa’

Al . - < B T ‘.
e 1 . f N - N |

Chaptenl. A New ’I:hru‘st toward Humane Educatlon ‘o g '

Attempts to make education more humane constitute one of the current

/‘

s

emphases in elementary and secondary education. When education is ) )
. « Y, R R
made more'humane it becomes warmer, more intimate more afﬁirmative, '

r . LSS 4
A N \ . "’

A

J
and more joyous. In a humane schOol people care about each other and .

. M . »

interaqt freeiy with each other. Specifically, in a humane setting leamers

. N .
have direct experience in showing interest in other people in having

i . . R A

sucqess, in evaluating cooperatively, in inquiring and discovering, and

-
-

in living' closely with others. Tea‘chers, meanwhile, giVe attention and

I

praise to learners within an atmosphere of openness friendliness in- -

formaiity, and unihibited communication. : L : _—

.

)
> >, 3
N

At its acme or optimum this state’ of humaneness may be unattainable, . -

but some educators in each generation press toward it. In do’lng so,.they.

)
? “Q

- ”~ -

" else they cannot enlist the active support of their followers and ‘of other e

s
]

o R
. Y K ° =

' ' \\ - )_ M . . 1 .
comprehensive plan which teachers and children consider reai, achievable, -

3
. ’ 8

.
- Y .

convincing;.and stimulating. AR ..
Mt “ v
4N ) . . - ! ‘ . . )

PR " \‘ . . . &
Cumberland County, New Jersey; has along history of attempting to
' /

-interest teachers administrators and board of education members {n

- ol . 4 ¢ ' ,‘f:‘. )
making the public elementary schools of the County more humane. Several -

4

-

-
distinguished specialists in humane education have addressed teachers { . -,

and other school personnel at county institutes, and several workshops on . L4

humanization have beén conducted for the benefit of administrators and

~
"

teachers., At the conclusion feach inservice experience, the response of = %

[ T ¥ ‘6 i ’ ’ :
. \ . ’
- . . - h ’ / > e




.

" and board ,of education ,members; and a system of evaluation and‘resea.rch N

. humane if these persons listen to them and otherwise séem to honor and ° .

F o

. Ve
- . -
L
e .
v e + < ‘
l‘ .

the professionals has been, “We agi‘ee with what s, been said bdt what

can we do concretely now?"» e S : .
* vt ‘d“ . 1 ? “ i L e -

e

. ; Fundaméntalg of a Plan _ B .

To answer this question,‘.:in the autumn of 192‘3 the planner$ of in-

- N -
' - ' B :
’ *

~ . ‘ ' . |
|
|
|
l

‘' service, experiences in the office of .the'County.Superintendent of Bchools

’s
) B

devised a mu’ltifaceted approach to humanization which was meant to.in-‘ .

»

. .' cu'rriculum design, inservice opportunities for teachers,’ administrators,

/ - v
4 )
‘\
«

i
|
clude. affective and cognitive experiences for pupils, within a comﬁrehensi.ve ,
\
|
|
|
|
|

< ® ., . Y

N ) * N <,
Beforethey were fonn_aliz."ed in & concreté plan, the ideas:in this approach =~ ]
’/ . I\ . * - . {1

re discussed with and approved By the administrators of the public L

P

schools in the County. : .

s N N A e .

The thests underlying this approach to hu:nanization was that children

consider their teachers and the other adults and peers in their environment

f . - *
* v . . N

- a - ¢ <

respect them,, especlally for their ability‘tib perform signi'ficant tasks'.'

This humane attitude causes the children to feel better about themselves L L~

and. their potential 'A category of abilities which is especiall capab,le of
¢ . ;
improvemept when one feels better about oneself is competence in commun- .

e, .
- . - ']

icating effectively with other people." The' planners of the Cumberland 'Coui')ty

2 "
project hypotheslzed, then, that the -indi}/idual child ] selfépncept' together
‘e i
with selected, related 'skills of commun ication, pan be imprqved by ;neans of:

’ . '

. ¢ a humane program of instruction u‘rh{lch s’lmultanqously emphaSizes enhance:1

L e

ment of the chiald‘s self-concept and improvement o{ his/he\r c_on};nunicatipn .

skills. e N 7 o ’ . Lo e o a




3 J_ - ? R ' . )
.H /-3 |
* i ’

The planning group considered self-concept to Be all the things a

. v e

person believes are true about hi'mself/herself. One's self-concept they [
¢

thought is formed from the outside in; that is ,.one learns what one should

presumably think of oneself by observing ti(/respohses of other people to

- oneself. It.is important, therefore, that teachers and other adults respond
¢ - o o )

"correctly” to a childato help build his/her self-conce“pt.“ One's self-con- .
> -~ . >
v

‘cept is in the process of changing throughout one's life, but the life stage / .

“at which a person's self-concept is most amenable to con'structive'change .

is probably the early years. Therefore a project in self-c'oncepb enhance-

1

ment might well be concentrated in nursery school kindergarten, and the

fipst three grades. ? : ’ i . o /

The planning' group observed further that tHe, seiﬁ—concept levels of

minority group children and other dISadvantaged children’in Cumberland i

va.
. ,’ -

County, especially as these levels reiated to the children s ability toy s

communicate with othel' people, ‘were particglarly ,low. The group believed

» ) .

" that the children were, learning communication ,skills less well than they

.
. L

were able to do and that the children saw little meaning and usefulness in
N i -
communication skill development as it was beihg managed by the teachers.

- [ "

Also, the planners felt that some of the teachers Were convinced thabdis-

o advantaged’ chiidren could simply not learn communication skills to any.’

Nrea‘s0nable degree of achievement To confirm or deny these vievys a needs

¢ 4

R assessment procedure wou.ld be required before an instructionial program ‘

4

- e

€, ' ‘
PR, . . '

\could be put into effeqt B o Cooe I .

R

. Many of the ideas in the preceding paragraphs are supported directly

.
@ N RS N

by theoretical and reéea}ch literature and"other prci‘essionai writing in

“ y M
LS. ) ° ~ . s . [ b ,‘l 8 ' '
g A . 2 .
R 3 o‘l.‘, e 4 > RS !
§o [ ., Wt s
c ' - e M i..ﬁ . ‘\ \' ° X i
) $ N
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eoucatlon. ’erften meterials which, at the/ time of the ln'ltlal planning, |
made the greatest l_mpresslon on the planners were as follows:

1. From the Florida Educational Résearclrl and Development Council,

College of Education, Uni.verslty of Florida, Galnesvllle literature on

self-concept development. For example, VlrglnlaM Macagnoml Social ~

-

4 B
Dimensions of ‘the Self as an Open System: A Curriculum Design, 1970:

William W. Purkey, The Search for Self: Evaldatin

[} L}

1968; Self-Concept Project, Title III, ESEA, Orange éounty Publfc Schools,

Enhancement of the Self-Concept: A Case Studj,0197l.

.

|
i
|
|
|
l
|

Student Self-oncepts,

2. From e A\lman evelopment Training Instlture, San Diego, Calif-

ornia, a compreheryéive rogram for achieving enhancement,of self-concept.

For e:ramples 'Harold Besell, Theory Manual (1973 revlslon)'l/also Geraldine

Ball, Compiler, Magic Circle: arr Overview of the Human Development

o

2 ~ - -

Program, 1974. ’ . o .

» -

3. f‘rom Abt Assoclages', Inc., SS Wheeler Street, Cambridge, Massa-

fs ) . .
chusetts, a self-concept observation process. Speclfqlcally, Patricia Cook

an“d Ruth Freedman, A Process for Observing Self-esteem_ in Chlldrerl‘abthe

: Dl_mock Street‘ Preschool: An I‘g:ervlce Training Manual, 197? .

7

4. From Education Research As$ociates, Amherst, Massachusetts, varied

materials on vhu‘xi)énlzatlon of sohools. For e)éa‘mple, Robert C. and Isabel L.

. Ha:/vley, A Handbook of Personal Growtll Activities Yor Classroom Use, 1972.

\L“ - 4 . '
S., Pm‘m the Instltute for Child Study, Indiana University, Bloomington,

l

suggestlons concemlng communlcatlon sklll deVelopment. Specifically,

Georgia Cooper and Nicholas Anastaslow Movlnq into Skills of Communication,

~ .

1972. This is an ER_IC document, ED 063 012, under Grant Number OE G-O




1

'procedures for enhancing the self-concept while improving communication

skifls. The ideas ot greatest immediate helpfulness seemed to be thgse of

improve children S interpersonal communication skills, sensitize children

-~ -

- 9 - 247053 - 3589 - 721, Bureau of Education for the Handicapped, ’

A8 oL

. Department of Health, Edutation, and Welfare, United States Office of

Education. Also Nicholas J. Anastasiow, Oral Lanquaqe: Expression of

- ~ - . ~

Thought (Newark, Delaware: International Reading Association, 1970).

~

”

Antecedents of the Cumberland County Project e . ,

2
L]

~ The notion that humanization of elementary schools might be ing:reased
if the indi‘vidual child's self-concept were enhanced through improved ability

to communicate led the planners to search for seed ideas concerning helpful

*
Al

Iy . v
. b

Harold Bessell and Uvaldo Palmoares in the area?selbeencept enhance-~
B " L4 i - . ‘ /

ment', and of Nicholas Anastasiow in the area of communication skill

ov

developnTent. The most serious plroblem was finding or developi_ng ideas
L) ’ A -

and matetials which could relate the two areas in classroom practice.
/ P

. W;thin the area of self—concept enhancergent Bessell and Palomares

L]

ha@oted that human being}"neﬁ receive trttention, to be listened to, .

°
.

and to undegstand the reasons for doing what they are asked todo. They

Yo 1 .
have expressed the need, for a program of effective education to improve . e

I
each child S self-conc?pt , increase children’s respect for other people,

€

i

to théir own and others' emotiorts help children realize that they experience

)

all emotions in their unique ways, encourage children to develop flexible,

outlooks and behaviors, and help‘. children become more in charge of and

. ‘.
1 . *

responsible for their behavior.

l. Geraldine Ball, Magic Circle: An Overview of the Human Development

Program. (LaMes, California: Human Developmem;iTraining Institute Inc., 1974),
ppo 1"'3 . ) b . .1.0 . s )




' anticipate that they will not be "put down" by other persons}when‘they report

. attgmpt to'improve communicatibn skills in aﬁ.o\rganized fashion, the planners

!
. s
Accozdingl’g,\Bessel_l, Palmoares, and their aides have prepared a . ‘

sequential program Jyhich capiEéuzes on the natural desire ‘of people to

speak and gai'r; attention, to acquire the 'app::o)val of others, and to under-

» \) .
stand themselves and thalr environments. Their Human Development

Program combines cc;ntent of interest to children with opportunities to
learn pasitive social interaction skills. It.presents major ideas about
human ﬁehavior and mterac_:tlon within three categories vlabeled (1) Awar;aness,
{2) Ma;tery\ (saelf-corifidence), an;i (3) Social Interaction. The primary way

of working in the ngrz;m is through. what a child'callétli the "Magic Ci.rcle.;, "

a C1rculé'r'sea_ting arrangement for interaction in which the ground rules are

-

understood by participants, and in which spontaneity of comment and response

is valugci. Participants report their own experiences, and they are considered
- ;&.“\\. . ~ . '_ i
to be the sole ex®arts concerning these experlences. As experts, they

orallY to ghe:_nh,,"'l\?o one is ever probed, criticized or confropted in any way

3 -

an% one moralizes to anyone else. In this way; everyone, even those

ho elect to sayththinq, are feic] valued for speaking and/or listéning in

the session. An atmosphere of cooperation and respect for each individual

]
A ! !

begins to develop and increase: as the group meets each day."?‘.

Inasmuch as the Human Developnient Program embodies no conscious

4 »
-

L T
turned to the work of language arts spacialists who have a strong interest in

) . . N ’ " .
se"lf-concept enhancement to acquire basic suggestions concerning communication

2.: Ibd.,p,4a 11




-7 - . - . .
s ’ ) .o
skill development with a human relations tone. Anastasiow and his = = .4

i

associates appeared to be the specialists who met these requirements most

PR}

closely. Cooper and Anastasiow have expressed the bellef that 2 firm
> " P i

concept of self is the foundation stone on which the cothunipation process ,

is built. They note that communication skills establish and extend -relationships
, , .

between the self and others. These relationships properly include loving, .

-

respecting, giving, recéiving, and trusting. Sfaeaking and lis.tening are

. .
N 9

primary ways of achie\(ihg human communication. Arfastasiow and his

-

wssociates have gone beyond orthodox uses of communicatiorr means by having o

_children express themselves through bodily movem‘en.t, the color and form of

art éxpression, and the play action of dramatics. Thé‘y are convinced that Q({

. >

'these modes of expression build a language background which, when it is

synthesized by _speec‘:h, tends t'o create a vital structure fot thinking.3 . \
In rglating tfxe Hu;rxan Deve}opment Program to the work of Anastasiow |

and his assoclatesl, tl;;e plarme'rs desired to char'lge the environment for "

, N R N v .
classroom learning so that it became more humane. The spirit of the chianged

classtoom environment should, they thoyghi, .be one o‘iQs;illing sel_@-confidence

A}

o .

and willipg‘ﬁes% to try activities in human communication which seemed to

teachers and children possible to do in practical _situétions . They believed

that varied opportunitfes to succeed should be presented.to learners, so that

’ [

J . &
every g:hild could ‘'succeed in several of a total list of\éxer'qlses and exper-
’ / B ~ \\ .

iences. These exerciges and experiences could center pagticularly in speaking *
. . i N . . " -2 < « i

and listening. G.raduélly, the experiences could {nclude writing as an additional,

W . t

important means of expressirig aneself successfully.

3_. Cooper and Anastasiow, Maving into Skills of Communication.
, Sik s -

LY




Pertinent Data from Research “.: . .

i 4 ; T ¢ ) J
*  Research literature has something to say about oral language devalop- -
- N o ™ . . o .

.
- .

ment in an atmosphere in which }he le'amer's self-concept is enhanced. \Fo'r
instance , both language comprehension and language production are, clearly

. A N t . .
within the capacity and power of children them'selves,.‘but.‘favorabl'e environ-
. ment thereagses cdpacity and power to the point of permitting young .children

-

‘ . ' . 4 . ’
to unders{and and speak complex sentences. The classroori environment,

¢ . N . . \
. .

as it af;fe_c’ts languaga development,'is"seen.by the learner in thfee terms:

the teachef‘s way of speaking, éth\e. eaZ:her's te.aching style, and other

chjildi'en‘s 'ways of expressing them’s lves. Charactedstiqaiiy, the learner,

‘like his pér_ent, expects the teacher ito “talk like a Jteache't','. : |
T N . .

teaching style, the teache‘; apparently does most to encourage

[y

' /
. asgist them incla fying their feelin%s,) praise them, and support them
ol L / . N
their exp: imentation with ideas anq‘expressiqns whi_ch are new to em.§

., N . B .
A .

, in short, thes&hteachers assume less the {ples of authority figures and more

~ e

the roles of genuine helpeps Above all, they do not reject c ildren S ways

[N
¥

of speaking as being illiterate or otherwige inferior. They 0w that their .

Y v 3 -1

. own, ability to‘communicate with children depends significantly on their / '

. -y

4. Geraldine E. Hynes, "Effects of Complexity of Environmental Language

on Children's Sentence Production and Understanding, YThe Speech Teacher .
20 (March 1971), p. 121, . -

S. . See, for example, Ned A. Flanders, "Teacher Influence P’upil Attitudes,
and Achievement " research monograph’ (mimeographed), Un}versity of Michigan,
_ Ann Arbor, 1962; and Iohh“Whitehall "The Development of a Technique for the ,
" "Measurement of Social-Emotional Climate in the*vClassroom " [oumal of
Experimental Education (September 1963). - - o

) VA T IR .
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willingness, to listéen to them and to accept their expressions as rep_r_esenting \
Lt | ' ; . : 3
at-least a current, possible way of speaking.6

.y - C -
' ’

)

~

Teachers are actually less effective than'children's peers in egtab-

;
e .

lishing and maintaining children's speech patterns. Peer influence increases

- with age but it is st‘rong even among young children partly because if per-'

P » . )
. .

. v,;ades out-of-schogl as well as in-sc*hool situations. Both language loyalty"

sentiments and aCCultur tion pressures help to strengthen this influence.7

- v
. 3

More specifically, the pl‘esence of peér culture, ‘social stratificatiofi,. ethnic
- ~

differences, and colloqualism isdikely to create _several.s_peech patterns

withir a classroom. For the sake of“en_ha"ncing self-concept, it is important

(A3

~%at neither a child's teacher nor his classroom peérs denigrate his way of

- - ~ 4
* .

+ expressing himself. Lo a 2
] '; -

At the same time, the child his teacher, and his fellow pupils should

~

‘recognize that non- standard English _while useful and acceptable in local
situations, needs sugyment g with standard English Brooks has suggested

that the teacher conv y the following message to the indi\/dual pupll
. . . o
I accept you and your language. Use it when you
. need it for communication with your family and friends. ' "
/ . But, if you really want to be a free and successful .. '
- ¢ participant in other areas.of this American life, why not
/ 3 learn the language spoken there: standard English? 8 ;- _
. y s \ )
6. ARaron VLipton/ "Classroom Behavior: Messages froi Children, " Elementary"
School Journal 71 (February 1971), pp. 224-261.
7. ° Richard-A. Diebold, Jr., “The Consequences of Early Bilingualism iy
Cognitive Development and Personality Formation," a paper presented at’Rice .
University, Houston, Texas, 1966.° @
8. Charldtte K. Brook "Some Approaches to Teaching Standard English as .
a Second Language,* ih William A. Stewart, Editor, Non-Standard Speech and
the Teaching of English.’ %’ashington, D.G,: Center for Applied Linguistics,
1964). = C S

o i4°
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d work with others,,..of T
L ’
tions, and of enhanced

children of willingness ‘and ability to tall
~ ability to use language effectively in varied sit

toe

self-image resulting from increased c_omp'e'tence in communication.
Lo . .. o~
A Three-prohged Thrust tovgard In‘creased Humanization' ;:a

)

‘As has already been indicated on page 2, the recent attempt in \
- . * v , ‘*,“:
Cumberland County to achfeve increased.h\imanization ih the schools has'

A\ beeh multifat:eted\, involving (1) creation of a viahle curriculum design; °
¢ ’ :

. s P N
7,

(2) proyision of inservicé opportunities for teachers, adniinistrators and

board. of education members; and, (3) development of a system oLevéluation
D) . ‘ . , ,-

and research to determine the effectiveness of the entire pilot project. Each s

- \
“ v

. of these facets will bd discussed at length in subsequent pages, foliowing
. . ~

discussion in Chapter 2\\ of the project's environmental and human setting. .

. ' . Por the present‘ the‘fa‘cets are*summarized ‘below: - Lt AR

2 ' ' c { « 4
(1) Creation of a viable curriculum desig ., The cu'rriculum of the project

has consisted chiefly of the Human De(lopment Program S exercises for
developing/aéness, mastery, ,‘and social’intera-ction, and of pupil experiences
within themes titled Getting Ready for’Better Speaking, Writing, and Listening,
/' .. Communicating to Develop’ in Individual Children Av;arenes/so{ Themsel‘ves )

& and their Environment Communicating ‘to Develop in Ind vidual Children Self~

- »

’ .

~ confidence and a Sense of Mastery; and Communicating to Improve Social

‘ o/
Interaction. The Human Development Program's exercises are printed in the

»

-
. , ,
r / "
. ]

15




- »

1 v . \ . . ' S s s A
) Program s manual.s. fpr teachers .9 The ?upil ex rience§7in communlcation

\
\

under the themes Getting Ready for Better Speaking, Writing, and Listening.

N N Communtcatlng t Deveiop in Ixidividual Children Awareness of Themselves ,
N\
a‘nd their. Environm nt; arrd 50 on appear in the manual Humanizing Education

through the Commun}cation Skills prepared ih 1975 b Ronald C. DolL with

[y

. the assistante of CheA&lD. ‘Walker.10 - I .

(2) Provision of insé{vice opportunities . Ins'ervice activity for teachers | .
\ I ) .

-began with a summer workshop of two weeks duration in August 1974 and

/’ - \ = .r‘a‘-“

& continued with work conferencles dux‘ing the school year 1974-1975. In . .

addition each teacher was visited in his or her classroom by a consultant or

L. . . ' s
- - ' N *
N ‘a county helping teacher, under a system of monitoring, during the spring of
Y . ® = -7 . \ ' . * )
( \‘ 1i97s ' - . N ' s ‘ <
H ‘ \ ‘ ' . )
Administrators of the public schools in Curhberland County had their first :
\ \ N A : Y 8 ’ *

inservice\opportunity under terms of the project dur)\ng the wo.rkshop for - ' P
N - AN - '
teachers ir\i August 1974. .They spent two—and-a—half days in concentrated + -

[ N

——

\ inservice activity at Atlantic City,'New Iersey,\ during September 1974.

“

During the remainder of the 1974 1975 school year, they conferred with and

) \ " "assisted the county helping teachers and the consultants\ in px“oject matters,

1 -

y)ded project dinner/meetings_with members of their bdards of g.’ducation, ,

o and ware aligible to attend the work conferenqes for teachers which weye.
conducted during the scholastic year. o .k

3

ro

\
» ° . - N . N ]

9. For example’, Harold Bessell and’Geraldine Ball, Methods in Human ",

Develwpment: Activity Guide for Pre-school and Kindergarten. (EL Cajon ,

California: H)xman Development Traintng Institute, Inc)/f972) .Similar N
,guides are available from the same sburce for use in other grades, to.be - N
"used consequent te a Human Development Program tr. ning institute.
- 10.  Published by the Cumberland County Office,"New Jersey Department N
»+ of Education 19 Landis Avenue, Bridgeton, New Jersey 08302.. Provisions SBEN

Q © have not been made for sale and distribution of the'manual .- o A

ERIC - S 1 C TN
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Board members were kept'informed about the project at special
.. ) ' . L0 , c
dinner r'nee‘tings/as well &s at regular board &f education 'sefsions. ¢

(3) - Development of a system of evaluation and regearch. The

evalua_tio'ri ahti research component of the project was, along with the

- 9

curriculu‘m plannimj and inservice activities, initially funded under the .

Emergency School Aid Act, with emphasis on reducing the disadvantage of

" minority group children. The pfoposal for funding st\atéq three objectives:
Objective l: To design and develop an fnservice program, emphasizing

- - =, . "o

- s the process of developing self-concept and commumcation sk"ills for

~” .,

Y
! L ) - —

administrators of the target rural districts, to make them aware of the problems’
[ 3 " - a i "’ ‘s » ‘/ . » .

teachers have in instructing minority group pupils whose needs have not been

- . a * f e . h
| ‘included in fhe, prepaiation of the traditional currhculum: '~ S
‘ e, , ' N e . : - !
. : emphasizing' understanding“and sk‘i‘llvdevelo'pment in the areas of self-concept
\\ . ‘ g L] . . 7/, o4
~and communicatio\n for approximately 45 kindergarten—through third—grade

A}

N teachers supported by their aéministrators. r
' ’ * ' N ? ¢ 4 . 3 . v -
Objective 3: To develop and implement a curriculum design which

L3

- addresses\it:self to the need of ec}ucationéliy deprived children for enhanced .

)\\

Sl

. . Y

K Objective 2:.To design, develop, andi\c,ontluct‘ah,inservice program, -

se'lf—cpncept, to be achieved by improving their communication skills S ' N
‘ ’ : o ' 4 & . / N




" above sea level) devoted productivédly to agriculture'; t‘o',manufacture of = . .

. County in 1970 was 121, 374 'l‘he' average population density’ per squatre, mile

.
I'.!

'w N . v v -
- -

-New )’ersey of 953.! persons. More than se\_vﬂenty-three‘percent of the County;s .

‘ s % g - . ‘&
v . * q(‘ * oy
”percent farmland thirty seven ‘percent forest twenty four perce<nt residential f Do
'. o . 'i- 3y . : N*o:.‘.-., 9.'
nine percent public, aone percent industrial An additional one, hundred C ]
. ) . e T, DA :

'seventy square miias of territory consists: pf water and of tidewater marshes.

-)/j N ' ) . ~ - . N ’ e ) e: ' "a v |
Chapter 2. An EnvlronmentaI and Human Setting for X e
- s Educational Reform ' ' R
. . . o A

Cumberland County lies at the southwestern tip of New Jersgy." Situated

along the Delaware Bay and the Delaware River, the County contains more ~

than ftve hundred square miles of land (most of it less than one hundred feet

clothing and giass 'and t,o,food processing, packaging ,‘ sand ﬂmining, a’r’id :

B
. A ra . . . T e e W e 8

trucking Land use in Camberland is differentia‘ted as follows: twenty flne ©

« «

According to Ungted States Census figures the population of Cumberland

.

was then 242 7 persons COmpared with an average for the populous S,tate of

<

residents iived in three cities:,Bridgeton, Vineland, and M‘illivilla. The 1976

census figures revealed further that nearly fqurteen percent of the population e

. Y Mt L4
Y -, . H

" were black: about six percent were Spanish spearking, . and mere than eighty R “ .

County a twelve perce&t population i "rease by 1980.

11. Credit for much of the information concerning the County and its schools
is due the authors of a document on carSer development plans prepared recently
under auspices of the Cumherland County Career Eduéatipn Coordinating Council.

12. United States Census,\ism\ ‘ .
/ ’ - h - . ’ ’ : . * -

LS
-
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. " The mean household income in 1970~ was $9 065 and the mediari was. :
ol b
. . » N ~at
'L ‘.’s"°(§8 1'75., The (;Ounty has bee‘n one of the.cOunties of the° State with the - ot
) - . AR - a. - K - T

Y

'highest rate of pnemploymen’t “l:n May 19‘73 the ur\employment rate was‘more

. . ) S e . L i
than eight percent whlle the natiorral ra\te was five percantr Male partici-

. .1\ LN T N

pation in the work force has been markedly greater than femaie participatian. ., /J i
-y N - e

In the three cities, minority work force participation has been about equal/

P ) «

¢
’ .

e '\ . to participation by Whites, but in the rural areas (the site .of the pilot project),
Ve N . L L e
.. _' . minorityswork force participation has been lqwer, e .
’ - * o .a . . ) v ) ’ .
Studies show that Cumberland ,County residen'ts tend, to aéCapt emp.[oxment o

s i

. within the County. In 197Q, arily about twelve: Qercent of workers co'mmuted

.
- - N ) . « 'Q‘ - <

to places of employment outside"the County —— a figure which is' unusually g

-2 . * ,o"

low. for the State of New Iersey. The County, abounds with outdoor recreation

» R * . . . »

cet o Opporf:unities,‘ but it is necessary for residents to travel to Philadelphia a'nd_-_
o 3 . L

. j‘,;ot_her nea‘rby cities in the East to enjay significant cultural facilities and .
Sy J "o. ""0 "‘ * ) N ‘ i . he ) e . n

programs." SN oo - .

-~ ° ° N . iy

. There a,re about- thirteen hundred miles of roads in Gumberland County. o \

LK 4
’

Most of.these miles rapresent urban streets, but nearly as, many m_iles, of -

“ ot i )

. = . toadway run through the tidewater marshes aiong the southern coast

\ BRLN ’ - t. . |

.. In ligl;rt of the factsgabove one% can easily understand why eigh'ty per~ .

K s

-

I cent of the County s physical potential is said to be underdeveloped and

. why rich opportunities for development lie ahead Unlike many weary, much- |
\ .o ’

trod political subdivisions i{n the East Cumberland is in many respects fresh

§A ,, ‘ . ",_

Low : and new despite its early found‘ing in 16‘.25, when its present lands were
* ! o ' - L ’ et “‘9".#’ - L£S .

2+, 7. plrchased from the Indians,*and its subsequent establishement, in 1728, as a




s

0
.

"y ~ . o . . ST e % IR
b .y ! o .‘ [ ~ ¢ . ’ . B |
© 0 =15 - " ' . I
county named for-the Duke of Cumberland In" pioneer" environments of . | o
. - * ) v [

this kind unspoiled by reai or! imagined sophistication, one finds some of Q' - .

-

) the most ﬁertiie ground for educati'onai change. . : T - cot i ) \

o L Education in the Gounty ' . - s
“. ~' The accompahying Thap of Cumberland County, which indicates cities . ‘ \
) and townships in’ iarge ‘print, identifies the schooi districts of the County ‘
" \ ‘ e . “ r\ - - "
These/districts nnmber foux:te'en as foiiows~ . o . < -
B Districtro Lo ) Coe o PRI EduCatjonai Levels Served N :
: R AR A R SRS el R
The City of Bridgeton -~ PresK - 12 *v. =i .
" Y . » .‘ .4 3 . - ] ‘; \, .
g Commerciai Township ' - K-8- | . - EPRN N
Deerfield 'Township . A K5 8
i N . ? o . ‘: (’\ ) /
. Downe Township o ety e, K- 8 - .
. ) ., - . - . . ’ ‘a -
Fairfield Township . e v+ -Pré-K- 8 O EPRT
. o R K R N
RN Greenwich Township _ e - - K- 8.7 . .. A
. + ) o ‘ . ) . s .. 2 . - N ay N - ’
’ Hopeweil Township. - * . o K-8, f T T e e
.-Lawrence"Tovfnship ’ ‘ . -, K-8, L_ ot A .o
- - Maurice River Township - « ° \ K-8 ' oL w v
. o . . ° s . . U . St ‘ .
‘. The City of Millville. - - 4 ' .
‘ . . . ) .;,: "‘.‘4 S)t i L * . . v. \
‘ /:r “Shiloh Borough Vo . ) . 2
. t 4 i °..‘ 2 £ e : . Ty 4. e .
’ "Stow: Créei; Township "*° o K- 8 .
Upper Deerfield Township'— SRR . . K-8 : T
. The. City. of Vineland " . - - " Pre=K - 12 T o
.\\ . / 3 3 . . ) .

* The designations a;efﬁ;e-xindergarten thr ugh-'Ilweifth Grade, P
Kindergarten thmugh-EIEFlth Grade, and 50, n( ol '

-
~
.-
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In.,addltlon, the Cumbarland County Vocatlonal—Technlcél Center serves:} .

»

N
“the enﬁre County, accOmmodgtlng pupils lx}lgrades ten through twelve and -
v e ‘ \ » é - .5 N ~

in post—secondary education.’ Cumberland County‘Colle‘ge is a publlc,

- e ’ .
DA . . . 4

: comprehenslv}a two-year lnstltut'lon offering agsociate degree programs in

& >
the' llberal arts .and sclencjs and ln several occupatlonal ﬁelds. Kinder-
% '
garten-through elgﬂth gra schools currently send thelr chll_dren for ‘

x
¢
R 3 \

secon&l’ary educatlon to d

i LI

ftrl-cts whlch have high schools. The Cumberland .

County Regi'onal Sch00 District, lntended to serve grades nu[xe through twelve .

[

' of seven rural dlstrlc'
Y S

& . l
, was formed durlng 1ate 1974 ‘ ’ >t )

« .

ce, Maurf(ce River , Stdw Creek and Upper Deerfield.

I4 o

The three olties/of Brldgetorr lllvllle and Vlneland necessarlly

" ~ /
iy e

—-rural under terms of the project, were not included The

P . N / > . \
remaining dlstrlct’s‘ chose’n'ot to partlclpate(t\ o ‘ « ! ' o ~

The. dlscusslon which folldWs will concentrate on proﬂdlng )formauon\ _

concernlng those ,school systems which have lnvolved themselves if the

,-’-\
’ °

project, andnconcernlng functi»ons of the Offlce of the County Superintendent

¢
. N 1‘ N ad
N i

of Schools. o St : |

' R .
The following table provides basic information about the participating

Lo d L) N " o
N . N .

' systems: .. o . . .
’ " " ’ ) ‘

- - : B . . . L M T, , . -
L o R i , . 3 7

- ,Al. 3
. .
w -
oo . . & <>-4
. w o : . : ) -
N - > 3
e t . . ; .
oA
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F

i )

—
«

-

9 . _‘18_" \ -

>

. . 6 '
. Number of Number of Teachers, Title-of Chief T
School System , . _Schools including Librarians, " Administrative
U ) Autumn, 1974 . ‘Officer
" Commercial =~ - 2 43 : Superintendent
‘Downe . 2° . 26 Adminis'tra'tive Principal
Fairfield z ‘ . 52 * Superintendent _
Grepnwich 2 13, "" . Administrative Principal |
" Hapewell 2 “44 % Administrative Principal
d . . . &i,_ | * N . .
Lawr‘enée . 1. 26 hdministrative Principal
P M ? s
- Maurice River -~ 3 ¥ 32 7 ., Administrative Principal

materials .suppiied them in

Stow Creek ' 1 - 13 * Administrative Principal-

v

Upper Deerfieid' C 2 ‘ Superintendent

T - . 1 ¢ ¢

se schpol systems have increased and improved

- . .\.

ers are fpettdr than they were several years aw Lo

id

Working conditions for teac

The teachers are less well paid than thé eachers in many school districts | . \ .

Class si2e¥ in the Qo_unty»'s elementary schools is _genefallglreasonable,

L
H

espec1ally in’ consideration of the, help whicil.is avaiiable under, speciai grants N

/ o
and under county auspices. A major gource of assistance 1§ the County

Helping Teachers who are state employees assigned to the schools by the

Office of the Cpunty Superintendent and agiliated with that Ofﬂce for

pianning and operation. The Helpi.,ng Teachers are educational consultants .
{ : :
* ‘ ‘l 1 -\ - °

who create ldeas, ihi,tiate planning, and assist principals and teachers in’

.
.
.. !*\ 'Y R . PR . N
. . N
.
. .
N s
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anticipating and soiving varied instructional problems. i ) ) .

The Office of the Cumberland County Superintendent of Schools has also

-

a-Supervisor of Child Study. The offices of the county superintendents in

ot \'> )
New ]ersey have benefited from the work of supervisors of child study for a

<

number of years, the New ]ersey Child étudy Program having had a long

the Cumberlan(l County sohool diﬁ\rict,s invol d in the pilot project, Commercial,

’ ’ ) -é 9
- Fairfield, Gree wich ,\Hoj ewell Lay\vrence Maurice River, Stow Creek, and / )

fl'-

’ -

ga}"ten through the twelf th grade.

Rural school districPs of iimited résources like those involved in this °

o;ect rteed a variety of services Wthh are, now provided by the Office of

———

,P

i I
ih (‘funty Supermtendent of Schools.. Thus the Cumberland County, Superin-
!

jtenc(ent has on his staff efTransportation Coordinator and a Librarian in charge
‘of the County Film. Library, which distributes specialized instrucﬁonél
!
aterials to the public schools. The Office of the County Suerintendent 7 ' . .

. @ . ‘e

relieves local 'schooi df.stricts of a number of obligations, such as .
\ & ~ o '0 ' . A\l e

arranging for the state certification of teachers and serves in advisory and

i L C ey \ . W . : .
- :esource capacitias. The educational level of ih ounty's school districts T

[l

i ..

. -

<I ‘,..(
TN B ~,° [ ooed s ,




’ - - 20 - . .
has been raised by the special tunding‘, thjmaterials, and the\e‘source

he/lp-which the County Superintendent and his staff have succeeded in

~ )
\]

- procuring. \ . .

In an enviranment which has both marked strengths and serious
weaknesses, some of the gpecific needs of persons who work and learn

5
\, ) !

in the schools 6f\tt‘1_e/(_3/ounty require careful assessing beforp an additional /-

'

-

project in instructioral improvement can be.undertaken.

Pl

AN . "
N\, ‘ !
An Assessment of People's‘ Needs

An assessment of the particular neecis of persons working and leaming |
~ / - -3 P

in thé school,s of Cumberland County was ungiertaken in connection with the
N R ?

evaluation»-research thrust of the proj’eét. The evaluation-resear‘ch design

A

of the project was Based on certain as umptions about the statui of pupils,

2

C e . = ,
teachers, and administrators. The fi s7 assumption was that m#ay minority
. -\' R v

[
H - .

group children and other dL{sadvantag d children in the schools ff the County
. -~ - f P \ .

<

had poor self-concepts. The second assumption was that the low self-esteem’

belcfw—normal achlevement’ in communication

N
<

of these chxldren tended to generat

“skills. The third assumption was jthat this below ~-normal achievement of ,

ki

~

numbers of chrldren tended to affgct unfavorably their teachers expectatt\ons

concerning the children's ability to 1ear.r_x, -~ especially to learn communication,

13

<
‘e !

“ « .
skills. The fourth assumption was that some administrators tended to think

. about.the children's learning abflity in'much the same ways as the teachers.

The fifth assumption was that some teacnérs and administrators were partially

R4 .
unaware of important considerations relative to human leaming and cultural .

- 2

differences. . -~/ ' \

25 . ‘ -
- N N L.
A4 ’ - K
f
- a ’
“
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’ ) Underl_ying the evaluation=res 2arch design was the experience of

A
v ¢

curriculum workers elsewhere- in effecting educational change . For instance,

g
L4

curriculum p.i&nners have found that educational change results from altering
the thinking and valuing of the professiowsls who manage and operate the

Y <
curriculum. If changes are to occur in the' curriculum of a school thé\gdeas

and beliefs of the persons responsible for the changed curriculum must be in

conformity with and supportive of the changes. It is important, there_fore,
. that "curriculum truths® be learned by teachers and or,her adults who are in
puinlc?

- contact with learners before the leamers Gan be exposed to them effectively

—~

'Ilwo important media of adult education conceming the curriculum are co- -

»

operative curriculum planning and organized, inservice education. The

) Cumberland County project has used thses two media extensively.

t - . The followi‘ng is a listing of the five assumptions made during the Spring
- and summer of 1974 with a detailing of the benchmark evidence to support
Vd . %

eaéh assumption. Each assumption was made’, prior to treatment oﬁan
) experimental oup of children,\as part of the' total needs assessment which

-t
-

S justified’ ‘initiation of the project.

% e

Assumgtion Many minority group children and other disadvantaqed
T s

R children in the schools of the County have poor self-concepts. )

14 ~

»

Classroom teachers and county helping teachers observed the behaviox;

“
-

_"of minority group and other disadvantaged children. in following guides to
behavior observation pre;ihxsly used in instances of this kind they COnsidered
the following spec‘rf"'%ehaviors which‘they saw with<some frequency, to

'

be indicative of fow self-esteem: -




F the Towa Tests achieved by blacl; fourth gradérs in School B was 3.2../For )

?
<
o
-

'

»
v

~—

-22 - —
w3 ~ . . . ‘ .
) Showing reluctance to participate in classroom activities
Demonstrating hyperactivity "at the wrong times" ) J
a. Seeking attention by interrypting ongoing wor
) * Doubting one's ability to retain informhl'Uh ,ﬁ) summarize, . _
and otherwisé to help the group “ER
Failing to listen, a therefore failing to !ollow directions . .
Diverting attentio £y oneself by puttin others down .
Remarkihg frequen ly "I can t" and "I'don 't want to" ?

The teachers ' observations seemed to confirm the Bssumptibn that many

)

) ‘dis'advantage‘d children in the participating schools had low self~estimates

r

. b . . B . .
of themselves. o . _ = . . ] N

Assumption 2: The low self-esteem of thesé children tends to qengéte

£ - . L)

" beldw-normal achievement in communication\skills. S ' .

€ ¢

This assumption proved difficult to support directly, as a matter of

"N, o,

o LY

of communication skills’ did the investigators gain cues which ‘indlcated that.

[l v v

lovv. self-esteem was often at the heart of the children's d‘ifficu‘ltles. e

/ .
N 1™e

It was true that the minority groul and the other disadvantaged pupil§

performed less well on stanclaglized tests than-childr:n of obvious._a'dvantage .
4 . AN L [ Y

For example comparisons Yvere made of th achievement levels g minority

PN

group and mafgrity group children., In Sd’ptember 1974, forty-thrpe of the

~

cause and effect.‘%1 Only when the children talked about their limited 'Ieaming o !
|

forty- {I bl7ck children in the folrth grade of Schoo]/ Aa hieved below the

fourth grade lev,el in a standardized reading test; none was above the fourth

sy . -

grade level. Of the orty-nine w te children in the same grade of the same |

- ° . « - . $

school fourQeen sco d at the fourth .grade level ‘and six scored above it.

A A .
’ . s

‘ In JJ'ctober 1974 the mean grade level score in the vocabulary secf o/n of T

- 14

-

N ~ )
“ £

/children of Puerto Rican background ‘the mean grade lfvel scor7 was 3.5,

- (s

/ ForWhites it was 3.8, , A I "' /

’ Iy r,/27 R e -// e
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In October 1974, the percentage of black fourth graders in School C who ’

w2

£§ —

>
.

IS /’ . .
a/chieved,‘ in the reading section of the Iowa Tests, a;mean grade level score |
- » A - e —— . .
of 3.9 or aboveAJvAas sjxteen. The percentage of wh/e' fourth graders in the "’

same school Who“achieved a mean grade level score of 3.9 or above in the

same Section of the Tests was twenty-four.

- <

The comparative récordsoé minority nd maforiby group chkld'f‘ep in the -

13

~ .= ~ . i
,/ - other participating schools were similari R :
/ s o ,

Assumption 3: The below norm 1 ac 1evement of nuﬁ'rbers ‘of children

, R “ -

tends to affect unfavorably their teachers expectations conceminq the

-~

A N . . . *

P children's ability to learn -~ especially to learn communication skills,

-

. In discussiohroups at the 1974 summer:--workshopA ‘Yarticipating teachers,. .

"

expressed their reactions tb thi&following articles concerning the leaming

potentiai of minority group and other disadvantaged children T
) Jerry Vogel "Leam_ing and Self-Esteem: You Can t Have One ../ ’ o
Without thelOther,l' which appeared in Lea ing in March - * ° ‘
" 1974 ] L C e . ot . .
v * £ ] » * v . ‘.

.. Robert Rosehthal "and"réh“ore F. Jacobson, MTéacher éﬁecianori& K
[ for the Disadvantaged," which appeared in Scientific'American~ *
/ - inApril 1968 N v e, ‘ . et

~ -

,
,/
T 3

Lk N "o, R > : . oot

Stanley CooperSmith "Studies in Self- steem“ AN ' P

-
.

. . -

In many instanges, the'teachers eb'cpres'se'd,i 1SA, tion with the . 4.

/ ’difficulties one has in ttying'to teaéh slovs: and ,recalcitra~nt learners the *

- ” 4

b . -

basic skifls they need éyen for/s'urvival Some of the teachers dOubted /oo

[ -~
’ ~ * ! . . ¢
. . -

"

M » ) - )

much of fvhat they had read in 'the three articles. A DL et I

/ ) In 'early October 197_‘4, after they hadrworked\ in classrooms'with Human

o
» N v

i D veLopmeat Program m,aterials the Larticipating’ teachers recalled their ; .

status prior to thebSummer workshop as*ha.ving been characterized by relative L

N EI{I‘C unlawareness of children s feelings and,relat"ive iack, of _understanding of [

o~ . ’ 2, », N Y ,.' ’/
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children's problems\. They felt that formerly they did not see children as

whole persons,\ that frequently they did ot bother to look at children while
, .

4

they talked with them, and that/th'ey Wwere largely unconscieus of children's

- ]

- non-verbal behavior. In short, the teachers generally agreed that their * )
" ’ ¢ ’ i v, .
. expectations concerning children had been affected adversely by their know-

”

ledge of thé.children's failure to achieve well in school. E ‘ e

~

Assumptfon 4: Some administrators tend to think in much the same ways : )

I} o
E od

as the neachers concerning disadvantaqed chilcliren s ability to learn.

|

|
”» l\ Eviden/ée to [support this assumption was gathered chiefly dyring counot.y ,
. ( onferencfs for a.dmiriistrators Dne of these cbrferences, ‘which wab s'pecific 'P
) 1, , ‘“to the_ self-éonce pt theme was held in Oce_an .C_ijl’ New IerseyJ \‘n/l\/la,y.?lo and’ ‘ ok
] . 21, 1974. During the conference _the administra’tors read Coope,rsrAith s "Studies ; |

; s < - , "
S , Nt ' ’ / |
. f ’ in Self-Esteem, 'f and responded in writing to the following reques :( "Define

. 4 . . H

¢ -~

» 1 some of the characteristics of mentally healthy, fully functioning persons.
i

. . E Then the admiantrators ‘reteived a worksheet on which the firstfequest
. K 'was, "Deseribe some factors in your school which ‘may prevent a child from
} . ) L] ) . a" . ~ " ) '
| g . becoming a fully functioning person." A second request was to identify and o
, . . . . \
/ describe manifestatiaons of the pupil behaviors in the administrators/schools
wi%h they could £find in .the following list: . ° . . \ 1
“ . ) N > - Lk . .
v . 1. Name calling o, ” . {
o ' 2. Difficulgy in working in groups ) N |
+ 3. Low toierance or appreciation of people S, individual . .
. ' differences .

' 4. Poor Work h bits while studying independently
. j/ "' S.. Failure to reach one's potential i‘:] learning given content
{

CL . } 6. ,Answer-guessing, to replace thinkling \ g SR
T ST, Disturbance bec;ause of family instability foa " -

B ,," ‘ 8. | ependence on authority A . oo Froeeee
. LN ' ) . s . ‘ff : A A X ,
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thinking is’ described.under Assumption 3 above . - -

v .25 -

-
"

Finally the administrators read Vogel s "Leaming and Self-Esteem'

~ ll‘ ')

You Can't Have One Without the Other, ',' ahd arrswered in writing the

{ question, "How well wou\d this approach as an Ldea wdrk in your

W N ¢

- schoo??\\gach administrator the\p devised a pIan for putting Vogel s

. - ~

,idea into eff’ect with a groyp of three to five teachers or c1asse§.

-
2 5 N '

Group discussions fo’llowing‘ these exerCises seemed to revéal that

[ -~

‘sor}ne admtnistratbrs thought'sfimllarlst t6 the te\achers, as the' teachers'

" Tav . SR .

Assumpion 5¢ Some teachers and adminisfrators are partially unaware
- * ‘ B ! ' . . -
of imnortant c(msiderations relative to hurdan learhing and culjm‘al dit’ir‘erences.i

l/ i 0‘ . "
PR A

)/s assumpt on was basgd onan anadysis of the teachers and adminis-' \\

trator acade;ni preparation and of their less formal inservice experiences
\ l . -
of recent vears./ The evidence ,seemed to indicate that heither the teachers nor

<y h

the administrators could have had,, prior to their participati,on in the project's

! w

insefvice actiyities, the full understanding that thorough involvement in the
v . C o ]
.Work of the project could brovide, oo . .

. A"

'i . ‘ . ) ) ' .

Ihis'assessment -of people s needs based on five assumptions seemed

‘\ . 0 : o .
to the planners to justhy launching the project and to supply cues for

¢’ - -

c;:e_ation of an evaluation—research design to gauge the pr\oject s 'success.

l".;# .
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Chapter 3. New Experiences, for Children and Adults
o\

The needs assessment described in the preceding chapter revealed

-
4

the necessity for new curriculum and {nservice experiences for, pupils,

. R > . v ' l .
. ‘ & ciassroom teachers, and sqhool administrators. The primary thrust of the, : )
N \ ! te

e

- ptlot project was naturally toward curriculum change. This change cottd . = '~ ¢

A ¢ . .o
S . . Vi .
S -

: occur by providing for pupils attraetive*new experienc’és in the affective .

.
-

3 - . pta 'y )
y /
and gognitive domains. Inasmuch as the efforts and attitudes of” teachers : -
1 | . .

and administrators directly conditien curriculum for chiidren the subjeqb o / '

-~

A ]
>

. >
——— -

matter of teache/s and administrat,ors inservice ex;l/cation' must be the.' . / ,

‘ new curriculum content for children. Similarly, members of the boards of /~

.
.
" / ¢
-

. l
X education‘of participating school d‘;StI‘YCtS\ must be oriented concerning tha
~ . . . - - 4 L0 < -

’

purposes and procequres of the: project.- '} ' - N

]

. <

. 'I'he Human Development Program o£fered-‘the eséential new urri-eulum .

content and procedures in self«-concept enhancement.

~

The bésis for communi-

and an adult -~ a .circie in which encouraging, helpful things can .happen to
e g . . ' N B N
individual children. Participating teachers were introduced to this idea, N
1 [ : 1

’ under the three major thentes of Awareness Mastery, and Social Interaction,
/g . ‘" .. . '\:.‘ ’ . " H -

. ’during the Augugt 1973 workshop. . ' T .
Awareness consists of awareness of self and sensitivity to others. ,
\ g - a -,

Mastery involves achievement of self-confidence and personal effectiVeness. , -~

x Social interaction embodtes compre‘nension of social situations and tolerhnce

EMC . . \ . ? i »P ] " F ) « » '/. » ' { “. ‘Y“




4 ) -l - - 27"" o

-

.+ . of others..As an overriding concept, self-esteem is seen in the Human

Development Program as consisting of realistic and ptimistic viewing

-

. of oneseif in a context of whoiesome reiationships- with thérs.

.‘ ~ - >

5 To be mdre. expiicit aware‘ness resuits in one's tjecoming a more

\ \ R 3

. aut{ientic seif by- -dealing adéqua‘teiy With negatives iike repression deniai

(

withdrawai overcompensation, and projection. Mastery supplies power
. * , - . IS % . ':(_ X, /
. of a constructive .kind, eéchewing negat(itres iike deffance, revenge,

steaiifhg, and lying. Sociai interaction that is wholesq’me prizes attention

' ¢ . ) s '

‘ R 'to peopie accéptance and approvai of thém, and affection for them. ,
. ’ - \Q‘_-‘ \. : .
. o Desirabie sociai interaction boids maiadaptives like déstruction of property.
s A & ! 4
‘ /
N formation of, antagonistic coaiitions like gangs or ciiques, iliegitima,te

t + kA
. . ’ '

o4
‘ e strivings for status, priviiege recognition, or ieadelr hip; interpersonai -

- ‘e
<. B - ¥ . \

behavior that is too exciusive controliing, or imper onaif and agg ssion

LT3

M) A

e ‘5

against the self by retreating from dtrife showing unwiiiingness to nvest

one s feeiings in a- reiaEionship, and antagonizing others as a defe;

2 agai-nst hoping for approvai and against suffering disappointtnent 137

“ \\
. ,."\ ' ~ -~

'I‘he Human Deveiopment Program S curri«guium for' the Pre- Schooi and P \

. < B 1

. . ' x [y N

- H
‘L Kindergarten levei and the curricuium for Gra e Two are outiined beiow as: / ) "
.- -/ ~

- ) exampies of the totai curricuium of the Program. The curncuium is now »

-

avaiiabie through the sixth grade but the in tiJi intere>st of the project '

2 N a v
0

planners was in ekpariences for chiidren through grade three_ o N

N .
. AP

¥ - . PresSchool-and Kinde}garten Retivity Gude "¢ | \
T . ﬁnit l: Six Weeks on Awareness Feeiings Thoughts and Behavior o
IR o T . Week Lt Feeiing Good . . s o !
w S e Week 2 Pieasant Thoughts- = "« Lo o

' 13, See- Harold Begsell and Uvaido Paiomat/s Methods in i-)uman Develop- *-
: ment: .Theory Manual. (San Diego, Cal.ifornia' Human Deveiopment Training

’ ]
Sy oL e : -
. .
.

EKC" Institute, 1973) Qassim.

Tt proviasd by e I - p N
. e S _— N F . . N .
1 . .. v M
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coree Wee}é 3} Positive Behgvipr"( T \‘ ; , : ‘§;>>-f-‘_ \ S

\ S ' Week 4: Feeling Good BTN N S "
" T | Week 5:! Pleasant Thoughts S - L st Ty

!

w2 A . v, a .
l. ) ‘Week 6: Po‘sitive Beha\zior . : . S N \
’ 1 - s .. i T T e o ) :

\ _ Unit 2t Six Weeks on\_M.aste.r};. S e )
, \( " +. Week 7: Mastery in Personal Hygiene T -

y ‘ Week, 8: Mastery in Motor Coordination
- Week 9: Mastery in-Numerical Comparisons
Week J0: Mastery in Performance Skills . S I

_ Week 11: Mastery in Counting - v :‘*‘- vt e
o . Week 12: Mastery in Perceiving Colors - - . o '

/ . < * . . Ve )
Unit 3: Six Weeks on Soc1a1 Interaction - e ’ T
~ Week 13: Héw Other People s Behavibr»Affects Me = .-
Weék : How My Behavior Affects Others’ . : .
Week/15 Learning. Abbyt Gooberation : A : ' ST
Week 16: Acquiring Sotial Skills ' o
- : s Week 17: Learning to Offer Kind Behavior . ) o

/ ’ Week 18: \Learning to Ask’ for Kind Behavior -

Unit 41 Six We ks Awarenless . . ., ' PR o BN
' WeeR 197 FeEling -Good T A LR
' Week\20: Pleasant Thoughts -, . . . .~ . | N ;
I~ Week 2X_Positive Behavior ST e
Wiek 22:NRel ling Good and Feeling Bad. L -

Po

to © . Week 23: Pléasant and Unpleasant{Thoughts ~ ° AT (" N

. ) Week 24: P)sitive and Negative B Pavior * ’ roT
3.

Unit 5: Six Weeks on-

¢
e Development of M _’tery"
" Week 25: ‘

estery and Language
. Week 26: stery and Personal Hygiene*
Week 27: Masteryin Motor Coordination
\ * Week 28:°Mastery in Numerical Comparisons -
‘ Week 29: Mastery in Performance Skills - .
.. Week 30: /Mastery in Counting and Numerical Re ognition
~ ; _ T . I '
. Unit 6: Six Weeks' on Social Interaction
\ Week 31: Understanding How Other People s Behavior )
. Affects Me e ' R
- ‘Week 32: Understanding How My Behavior Affects Others X
Week 33: Learning About Sharing -
‘Week 34: Leaming About Respecting the Rights of Others /
\Q/e,ek 35: Leatning to Offer Kind Behavior . / o
Week 36: Learning toAsk for Kind Beha.vior . ~

* N . .
. - A L [ .
: . - . U :
N [} o
< M A - 3
4 « . . Nt
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\ S CTe e Level II (Second Grade) . N '
~ “a ) - . : . . o <
. -Uditl:  Three W,eeks on AWareness ' . o
s v Week l:+ Good 'Peelings and Bad Feelings B PR
v o Week 2: Pleasant and Unpleasant Thoughts *
. T Week 3: Positive and Negative Behavior I ,
b . Unit 2:,. Three, Weeks on Mastery O T ' . '
L e ~~Week -4: "My Powers to Be and Do" . .o
YT ¢ 7 Week: 5: ” "How, I Got What I Needed":  ° e
. o ’ _Week 6:" “"HowI Got Into Trouble n’ . ’ R
' / . Unit .3; Three Weeks on Social Interaction . ) e ' \ g .
EETEE T Week 7: .Getting and Giving Approvai ..
RS o " -WeekK’ 8: Getting and’ Giving Disapproval ° o
S0 o Week 9 Getting Attention’ L o )
B ) Unit 4z, Three Weeks on Awareness o SR /
‘ L yd Week 10: Exdosure to AWareness Activities
Nl // - Weeks l}and lz Experience with Awareness Through
- RN . ] Children s Choice and Child Leadership
l.v ;‘ ;’f LY ; Y « - R . . ', , . ',
I C -I_Init-S. | Three Weeks on Mastery/ o : SRR T
A J! ) o "“ © Week 13: - E posure -to Mastery Activiti s y "
TR . / y Weeks l4 an '15' Experience in Mastery Through ChiIdren 'S
> \?’ Lo ' PR Choice and Chiid dership ‘
! Ll “?'iJnit 6:f \l‘hree Weeks on Soctal Interactioh ', R & -
L f - K & ‘Week 16: .Exposure to Social Interaction Activities e
N o - L ) Weeks 17 and 18: ‘Experience gvith Soctal .Interaction « .
SR AV L DR Lo Through Children s Choicevand Child
| R ".» Leadership -\, RS
4 . Uriit;, 7:.7 ThreL Weeks on Awarenelss) o CoE o, ot
Mo .. ‘ - Week 19 . Expoesure to Awareness Activities . N
. T Weeks 20 end 21 Experience with Awareness Through
s ' L Children s Ch.ol\ce and Child Legdership
\ - . . c - :‘ o 3 \ . P :
.. . . o, e .
... Unit 8 bree Weeks on Mastery - L L - )
e Week 22; - Expusure fofMastery Aotivities - ! .
‘ / . 3 Weeks 23 and 24: ererience in Mastery Through Children s
. oL ‘ Ch7 ce and Child Leadership ‘ L
Unit 9: Three Weeks on Social Interac*ti"on ," C- "-‘ . . M ' S
L Week 25: " Fxposure t6 Social Interaétion Activlties A \
Weeks 26 and 27:  Experiente. with Sogial Interaction Lol o
Activities Through Children's Choice and v
o . Child Leadershi\p o . S
“ R RO W e . \\ ° s .‘,/‘ &




b /—LQ -A mastery ex;ﬁerience. DJ.scussion of the" theme ,"I Can Fi'gure'Things
. ‘ '

.
0‘.5
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*»

A

*

e LT e Gi‘adé Two e S ‘ 1, )
. . . : : o ' T, 0t M E' ’Q"
2 s, ) ,

K .
- "% I An aWareness experience' Discussion of the theme "I I-‘eit Good - BN

"IfIrCouJ,d Dol\nything Imantéémcﬁ\ : A Do

A . \ . . LN < g
. , . . : e ), ‘
- . " l
N . . \ - . ., ' .
LY N 4 . » . ‘ N -.(:
' S T . N . : i
. . N X

N ,' . ./
; Units 10 11 énd 12 are identical, respectively, with Units 7 8, md 9

. . " Experiences using the Magi‘c Circle are exempiified below for'the Pre— )
Sch_ool and Kindergarten -level and.for Gr'ade Two: . : . . /
. . ) N ‘. e

v ~
. \.' 1 . . o ~

oL . Pre-School and Kindérgarten .o ¢

? . ’ : . .
4. N ¢ \® . .

1. ‘An awareness experience' Discussion of the theme "I Can Show R

ke .

.

. ot N L 2 .
. .
- .

-
You Something I Feel Good About, " qr the theme "I Can‘Tell You Soniething R

e 4 -

That Makes Me Feel Good,™ or the theme K3 Cah Tell About a Time When I

. A .
. N 1 - . . " \. / -«

* A ’ . . N KR
Felt Very Good "o CLoa R el o
, . - .« . . e l. - ,'\ ¥ RN 3
» £ i

! s
t ‘o ’
v" ! L l «0 -

Out, ™ or the theme "I Can Narrie Th.ing‘s’ andGU'se Wonfs," or the" theme "I. Can s ., .

e gY) . - . . l T 4 b
U,se Things "" K - e ! R ;/ T C
, . , . ] e ‘ R o(’ * . -

L4

. KA A Social intleraction experience' Di'scussion of the theme I Cah B

‘e . . 5 \DN ! " % ~

° . » . N L] .' . . ¢

Can' Show How to Answer the- Pb}ne, " or the theme "I Can 'I‘ellv What Someone

PR Y
P f .-

in ;he Group Did That I liked '* L

) © ) . LI ) ' ¢ .
. sk A . . . a4 . . . . ., “'." o » DN

» . ‘Q) > -
- - T PN
@ ‘- hins ‘e H ;,,- Ed XY

- and }§ad .hbout Something,“ or the theme "Something Makes Me Peel Good,, .

..
.

b c-i
'

ve Bee‘nx‘ﬁi‘" or tlfa theme e

;L /ﬂ
What LNeeded,." or the theme /Th,e\Mm' 5t ‘I”rou"bie f

]
A

s, T . {
\‘ ‘us N

14# From Harolgl, Besse(ll gnd Geraldine B”é‘u ﬁiethods in Human Devel Jmenv . \
Activity Gui. for' Preavischool and Kihdenggrten v (EiCajcm, California: Humén ¢
DeyelOpmen Training Instimte Incr. J 1972)q . .
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¢ 3. A social interaction experience: Discussion of the theme "I Did

» ¢ K ' -
> Q@ ! -
.

R " Something That Somebody Liked," or the therhe "I Did Not Know How Tao'-

Aslc .For Something," or the theme I"How f/FeltWhen I Did Not Get Attention. o5

d . The skills in the areas of thin hg, responding,, and discussing which
2 o' - /’\ . .

i are especially useful to childyén who work in the Magic Circlq are those o N

{3 ® .. . ’ ¥

e of active listemng, focusi g on feelings, giving recognition paraphrasing

' vwhat others have to say/revrewrng, focusing on similarities and differences, )

.o '
involving everyone, and transferring leadership. Participants in. l;_he Magic L

C T Ci'rc.le are expected to'follow precise rules: , ; K

@ | 'l. Each person may have a tumn to speak if he/she wishes to. - ‘.

o - ‘ ’2 Everyone will listen to the person who is speaking, without | .

“ - ~ " any interruptions, and they will accept the speaker's feelings by .

“-:-..not confronting\him/her ifi-any way.
3. | Each person will stay in their own space, and, . ) o

- 4, Destructive behavior such as "put-down" remarkszewill not be . ,’\
: / t accepted or allowed to continue. (Put-downs make any group ex- .
. *perience unsafe. It doesn't matter who is put down because any
_:""f'-_ . put- -down means we are all vulhera'ble. If someone laughs, all .
ust be able to share thi fun or it is unsafe. When silence feels

f comfortable, it is safe.
/
l

» K ’
‘n‘ 0

Personnel of the Human Development Program continue to search for improved

- El e ,,1‘ .

Y
N &

grOup process and human relations methods of enhancing the self-concept of

] . _ othe individual chilcl . i _
i‘ . i :ry.‘. . . ‘ B \ 4
: ? o . A very useful end- of-the—day exercise for increasing children's self—esteem

T "strength bomliardmerit." While they{ are aﬁembled in the Magig Circle, the

AN

e -
M o et

N - ‘lS . " From Harold Bessell Methods in Human Development: Activity Guide,
AN ~ Level II.- (LaMesa California Human Development Tiraining Institute Inc., .’
Loo972)s L ' .

Rl - Py

o 16. Geraldine Ball Magic Circle An Overview of the Human Development
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children and their mentor take turns at’telling what they like about a mgmber

of the group, and repeat the exertise for each mem’ber untu everyone has

PO

heard 'zla series of favorable comments about himself/herself. Each person

h ] -

' 2 . ¢ ) ) d
tgnds to leave the Circle feeling much better than when he or she entefed it.

The ideas and materials of the. Hunian Dev.elopment Program have,been
" useful tn the Cumberland County project for generally enhancing self-concept,
but they were not intended to improve, except in a peripheral way, children's

N t

communidation skills. To this end, the plarme‘rs felt a need, in line with’

»

k]

the ideas of Anastasiow’and others, for new curficulum materials to relate . %

i N X
v

|
the Human Development Program's activities tg concrete development of
H ‘-v, o ’ ,! ) : kS
jcommunication skills.” The dhthor of the present monograph, with the,
&: ’ M 5 > ) | et ’J
i »

assistance of Cheryl D. Walker, prepared a series of communication exercises"

-t P

under four themes: > Coe ‘ )

e

Theme One: Getting Ready“or Better SgLakin Writin ancf_ Listenin
v ° : -
Teacher's General Objective: To prepare children for better speaking, writing, .
and liste’rrmg through emphasizing respect for -

c- S personal com unication. . -

&Q\ ecific Objective One: To prepare ¢ leren for communica’uon activities

. ) by encousaging them to engage in gross movement

s according to their individual styles.

Specific Objective Two: To prepare children for communication activities

' . by encouraging, them to engage {n more refine

. mer;t according b their individual styles,— "~

c\‘ ! - . // a ? ; ’

Specific Objective Three: To prepare children for/communication a"ctlviti’es :

N ‘ by encouraging them td create and respond to
personalized rhythms of speech.

A

R4
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4 , Therﬂe Tw&r ’ Communicatinq to Develcm in individual Children . ?
ﬁwareness of. The\mse!\zes and Their Environment \ : c
'\ . * ..‘4. N .

'l.'o help children develop skill in speaking,

- : fe
F : :
o ey u‘ i "writing, listening. and reading with an emphasis:
| N on increased awareness of their own nature and )
’ J - : i ) the nature’ of persons and events around ‘them. .
H ' » ! Ly N
i —_— . % <, o
. ecific Objegtive; ) To help chtldren develcp dmmunication ‘$‘kills )
;o ) ' ‘& .- through experiences that inc ase r awareness
| ‘ Tl of themselves and the person and events in their
‘4 ‘ g : environment. . N
X ' i“ [ ' 4
Y Theme ree: ~Communicating to Develop in Indiv_idual Children Self-
! ¢ : I confidence and a Sense of Mastexy s .. o
1 \ 'i, , N . ) H - . 2
N Teacher's %ene;gl Objegt;vg; To help children deyelop skill in speaking, .
- | 3 writing, and listening with an emphasi§ on - T
_ f A X - Increased self-confidence and a sense of’ mastery. v
. n s <
. Specific Qbiective One:. . To help children de\\r‘elop communication skills .
) through experiences that\mphaslze their 'under- .°°
standlng of their Hwn_ability+6 communicate. ¢
" \ K4

{ .
’ To hei,o children de\?eldb commanication skills

Specific Objective Two:
‘ ' through experiences ‘ih@t emphasize their success -

[ ‘
and feeling of success in, communicating‘

4

]

!

.

f R

L ' L,
R 4

\

' ] LI

Theme"Pour' Communicatinq tQ Improve Sgclal Interaction

T S
| Teacher s Genéral Objective. To help children develop skill In speaklng'/
° . ' writing, and listening through'an emphasis on AN
_ improving ‘social interaction between individual

'// -
) . children and the persons in their world.
{

‘.
- »

To help\children develop communication skills’

’ < Specific Objective One: '
: ‘ . through experiences which emphasfze their ability

- toqfé’spect and value themseives as a basis for
interacting with others . . .

. To help children develop communication skills
through experiences which emphgsize their

appreciation of the persopnalities and life styles
[} other people. . .,. o
. ‘ "14'

. "\.»

- - . ' ’ . ( . '
Spedific 'Objective. Thrae: To help children develop communication Skills
® ! »through experiences which emphasipé their ufider-

D ' . b7 standing of’what constitutes realigtic” and.. COn- RN
- . . {,‘ ‘. s . structive‘inte;action "among p e.17 - G e
' 7 Ronald C. Doll Humanizinq Education throuqh the ommuﬁication Skills. -

?’4-‘&. ¢ 5
id . < Y / .

r
|
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Theme One follows Anastasigw,s idea that children can and should be

\ - , §
_ prepared for communicating by mov{ng their bodies as they engage in varied

~

’

7y

-

" the evaluati@n—researrch'proposal‘related to the work of children fhrough_ the

activities that require l_arge-musgle\ and small-muscle movement. The re-
4 .

maining themes follow the Human De\velopmen‘t Program's own themes of ' \\ o
N r] . N \

Awareness, Mastery, and Social Interaction. <o A

i

v . \
The document Humanizing Education through the Communication Skills

provides exercises at three educational levels: kindergarten through the

second grade, grades three through' five, and grades six through eight. The
* ‘.‘ 7 N i - * )

‘reason for preparing' exercises through the eighth grade was that, though

third grade, several additional teacher participants in the project taught

‘.. 5

children at the upperleyels of the elementary school.

. R

The following excerpts from Humanrizing Education thrbugh'the‘Communication'_
. 60 < i \ R ’ . . \\ »
Skills which were prepared for kindergarten and the first two grades offer a,

sampling of the communication sKill develogment materials used in the .project: _
o Y. oem T

B s » &
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/ " THEME ONE

«

} EDUCATIONAL LEVEL KINDERGARTEN THROUGH SECOND GRADE

Al

) Teacher's General Objective 1‘0 prepare children for better speaking,
- . . ' writing, and listening through emphasizing respect for children's
' ' . differencés in rhythms and styles of personal communication.

- N
\ :

\ SR

\\S@ciﬂc Objective One:

To prepare children
for communication
activities by encoyr-
-aging them to engage “
in gross movement
according to their
tndividual styles.

’

.

[

GETTING READY FOR ‘BETTER SPEAKING, WRITING ; AND, L'Is'rENH\’IG ‘
1

=2

"leamn Xmething of their needs and their abilmes.

-35- <P S

‘s ¥ N v

.
El

) Strategies for Teachers

R

-

. 1. Watch your children as they walk, run, climb,

hop, etc. Watch the tempo and rhythm of all thei
ways of locomotion. If you observe their movements
as you ponder their individual differences, you will

2. Agsemble the children at one end of a large
room or other opén space. Select a child who has
"good rhythm." Ask him or her to move at will,
hopping, rinning, etc.' Ask the other children to
follow,” moving as they individually wish. Empha_st:ze
the fact that each person properly and desirably

moves in his or her own way. .

3. Again, assemble the children-at one ehd of

* large room or other opeh Space. ,Selecta child

- ment, whatever its nature.

at a time who has a noticeably dlfferent. thythm.
As each’child walks about in the open space, com-
pose and sing an extemporaneous song which goes

- with the child's movement. Ask the children

whether the movement suggests augiant, a fairy, a
machine, or what. ‘Be sure to approve.the move-

.

gross physical movements of several individual

4, If pogsible, make motion pictures of the
children. ow the films. Ask other children i ?

& make descriptive comments and/or compose

descriptive sOngs and poems about the movement
in each casey

D)

-

+

'\i
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‘ . Experiences for Children Media Needed
1. e, the chfldren walk, run, hop, A large space: play-
move\on all foury, and otherwise show their in- - grqund, all-purpose
dividual styles of\locomotion. ] ] ) \‘ room, or gymnasium.
5 .

. i * ‘

2. One child sé€rves as "model." The ot& A large space.
children imifate, without being "corrected" by A drum. -
the teachex,; what the demonstrating child does.
The child who does the modeling or demonstrating o . . .
responds to the rhythms tapped out on a drum by v ..

‘Eh teacher or another child. . - '

. " H .
\ . . -
B >
N . L \
.

b - . ~

3. The individual child walks as he or she * A 'lgr‘ge.space. S
pleases. - The other children, who inake comments . B
abput. the child's way of moving, do.so to des- _— ]
.cribe the movement, hot to criticize it adversely. L .
Individual children try_creating songs to. describe T R
movement. ‘ - ) :

! N

~ - . s

./ . . - . v . ‘

4, Selected individual children '7perform" before A large space. .
the camera._ Other children view the resultant . A motion pictpre
motien ,pictures. Then they prepare and report camerg, witly film.
their descriptions of the movement of each'per- A motion pict‘ure
forming child. They describe rather than criticize projector and screen. _‘
adyersely.

v o - ,\ \
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GETTING READY FOR BETTER SPEAKING, WRITIN

. AND LlS'fENITJG’
f

EDUCATIONAL VEL: SIXTH GRADE THROUGH EIGHTH GRADE

-

\

\Specific Objective One:
\ To.prepare children
for communication activ-
itie's by encouraging,
them to engage in gross
movement according to

- their|individual styles.

«'"\

. Teacher's General Objective To prépare children for tter speaking\, ="
writing, and listening through emphasizing respect
differences in rhythms and stxles of personal communication

r children's

» K
¢ [

ays your youngsters/\anche Iarge balls
bal\ﬁ an the likeé) in the process of playing
active gamég provide, you with cues" regarding
jthe rhythm o thelr gross physical movem J
Arrange for.your class' an intramural gam¢ of-
volley ball, basketball touch footbafl, or-an-
other game of youf.choice involving thé use of
large balls’ ‘As yQu wdtch the game, make hote

of rhythms and styles of ball’handling, e.g., in
throwing and catching, used by individual pupils.

Watch also for large muscle movement in. running,

turning, . dodging, *and -other ga.me-related phys.ical
.actjvities. Keep the record.for comparison as you
study small muscle and speech rhythms and styles
_of the same- individuals.

.. 2. Provide individual pupils with opportunities to

“diSplay physical proweSS in several large muscle
activities while you ands the other pupils watch.

" Use uniform activities for all-participants sqQ,that

you and your class can observe comparatively the
rhythms and styles of. moveﬁent gxhibited by in~ .
dividuals. Possibilities are shooting basketsp, S
battirrg baseballs,. and hitting golf balls.’ Ask for*
noncritical comments by members of the class about
the differences amohg the rhythms and styles.

3. 'If possible, make motion pictures of the gross
physical movements of individual pupils.

film. Ask all the pupils to make. oral or written
summary statements describing, but not cnticizmg
unfa\vorably, the differing rhythms and styles of
movi‘ment". , . ’

‘\/' ' . '. [} .

Show the .

tegies for Teachers« | \.\__\ \" . \ .
A

-

-
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>, ~.' ggperiences'fbr\Child@n _

” l \
l. The pupils play thé designated game without
inhibition of interference by ‘the teacher, who may
be-elther the regular classroom teacher or s specia-
" list in physical education. In the latter case, the
regular ,classroom teache; is free entl?ely to observe.

» . \

2. The p‘upils perform the designated physical

!/ tasks individually in , series.' If, for example,
there are three tasks, an individual pupil per-
forms all three tasks censecutively within the
same block of perhabs five minutes. Pupils who
are not performing .at a given time take note men-
tally and possibly on paper, of the characteristic
rhythms ands\ tyles of movement they observe.
They, descrjbe thesg rhythms and styles non-
critically by oral means and in writing.
3. As in number 2, above, the pupils per'form‘
designated physical tasks, like shooting baskets,
batting baseballs, and hitting golf balls. The,
same rules apply. This time, a motion picture
"camera makes an exact recdrd of physical move-

/\ ments. All pupils.make oral and written summaxz/ )
statements about the similarities and difference
thms and styles which the film reveals‘.

Med‘1a i Needecx

The necessaz:y' large
space. Game equip-
ment, including-the
appropriate ‘large ball.

The-necessary large
space. ‘Several kinds
of physical education
or sports equipment,.
depending on the nature
of-large muscle activity
used. Materials for
writing.

“

The necessary large
space. Motion picture
camera, with film, -

~ Motion picture projector
_and scree‘ls‘n Materials

for writing.




To help childrar E_ievel p

communication s ll§

through experiences which |-
emphasize their apprecia-
. tion of the personalities

and life styles of ot er
people. !

. Strateqies fo Teac
S .

l'( The theme of tfhis experience is. "] see. o

h®w they look, and I'like what I see." Lok .

. Pind'ih a magazine Qr elsewhere a pic- . \,‘\ -

‘tute of childrer in a group who are obviously

Tof different'hackgrounds dlraces . Ask your \

chhdren to name each chili in the picture, - .

, Talk with your children,-using the chosen LI

nameso, about the similarities of the children, "

and about their differences. Show respect

for both’ the similarities and the difrerences 7,

.

T : - MR
2. The theme of this experience is; -"Isee , . = o
how they work, ‘and I like’what I see mooe s DT

] Ask your children to work on an on-gping L

project or in‘a regular classroem activity in-

volving manipulative skills. "The project é°. ,
actiyity involvihg manipulative skifls;. The ¢ o
projéct or ‘activity ay range from stringing "¢ ..
beads to getting furniture and eqmpment '
movéd in preparation for a classroom event. . N
Mk two or three children ‘at a time,to stand ot
aside to.watch how, the other children work. T
Talk with the observers about what the other, = . .
- children did ‘o, make ‘the work’ proceed and '
. Succeed, coinmending the actions of individual

chi,ldren . °
.o \ . i T B oo T T o

3. The theme of ‘this experiencé iszl "I see N ~

how djfferently they act, and I appreciate the . A
- differences.”

v p e ‘ / o Suggest to your children words like walk
: ) talk, and laugh which have non-specific images

until they are acted out by a walker, a talker,

*and a laugherA Ask individual children to act
g

s of these and other action words,

out the me
* one word, fit a-time. Talk with the class about

the fact that each work seems to mean something

a little different\ to everyone. Express appreciation
of the differences and-entourage your children to
do likewise. Convey the idea that people are
different in their wa¥s of acting, whatever they %
try to do.

N

., 44 S .
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\\Meé Needed
1, ictureg clippe

’ \frOm;periodicaf
ma terial RN

ifr ap arance. Following our lead, peak } \
favorably about the similar tie\s and the i ferences. . _ ’ :

2. The children manipulate objects. A few at 2. Materials of ;
.a time become. observers of the manipulators. ‘ your choice for. """ '
The.observers join you in talking about how well _ - manipulation.

the manipulators have done. ’ !

o

*3, The ahildren note the words you suggest 3. Chalkboard
" and act out the meanings of the words" They or other facility
talk with you about the variations in lhe mean- : e for listing action
ings given, showing appreciation of the differences . - words.

-
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¢ .} ' ;:-' " Related Inservice Experiences ior Adults .

. ',"; ‘The stra_tegies for te\achers‘ and the rfprerienc%s for childrgn, as o
desd\fibed in the c\edingbs/ection"of;‘ is c\:hapter, require‘so m hg school \
time é\nd %fo much effort '. ‘teachers, v:en wh.?n they are.used selgctively, L /

that they l&ust be understbod q‘nd a /preciated by the adults in cha of the /
. 'i‘ / LN ‘ b - 3
) schools} Prior to that, howev%r, the adults must become tonvinced that /

- 1)

. \ | , .
the rationale and the \purposes of the,strategies\ and experiences are \\&rthy /

. 5 e s © e , ( \

and acceptable. Thus, both affective,and cogni:tive. chahges in adult

. . o * N

' \human beings are nedessarv, These cha.nge:‘s 'cai‘i be -made to occur only by

e "
no. - -

providing for the adults appropriate helpful educational experiences .

- [
' .

Near the end of the scholastic year 1973~ l974' pubiic schooi adminis- 1

trators. in the rurai'districts of Cumberi‘and Collnty were made, aware of the -

~

philosophy underlying the proposed new inszru'ctionai p;oject which came to
be titled "'Humanizfng Pfducation through the. De‘\xelopment of the Communication.
N . L . - - 3 NN . 4 ) \
¢ - n .h‘ f- . N “".’ . 14 : v "_. ‘l.' Y '.- I3 ., B % . Lt ,
Ski lls . On Ma’y 20 and 21' 1974 the annual- prihbi'pals' conference at, . .

v O -

Ocean City, New Iersey, was devoted to th1s purpose. The obJectives of' .

<& [

- t

the conference. were: (1) To increase our awareness of the nature and the -

K N :

ignificance of self—concept development and (2) To describe and discuss
g, ¥ © .- o ‘o

currieulum planning activlties for developing self-coricept through improv1ng T

commuqication skills”, 'The'initial‘discussions centered about the importance

- Ay 0. . . R .
to self-conce‘pt developnient of empathy, define%as-understanding of others

in depth; respect; defined as feeling for the unique capabilities of other . - &

?

people; and warmth, defind as caring, loving, and willingness to increase

one's inv/estment in the lives of others. The psychologi.cai vie\afpoints_ of
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Lecky, Rogers Snyg/g, bnd Combs provided thé basis fora phenomenoloL al "

!J . , .’ - ’ ol ¢ i
‘ approach which emphasized the rOIe of’ conscious self-vconc&ap in determining L
and individ al's beha.vior. The_ administrators Were exposed\t experiences s o
¥ . N GO «“~ . e, \( A R
N ’ ’ \ .

like those wl\ ch are descripéd on. pages 26\-27 l - coey

i
] /\ ve 7,

On the evening \of May 21 Dr. Eetty Siegel Dean of Co‘ntinuing Educatipn, .

\

\  University of FI rida, addressed members of the boards of educanon of* (he/

g [ ‘ S
L]

County concerning "the importance of self—concept ﬁvel‘opment in youég . ‘ b

[
Ll .

| 1 [

. P o . ¢ © 4 [}

children. . < .

’ vt .
. S e L , . . e
- . LS » Y N [} ~ ¥
M »

The object of ti\\e May 20 and 21 ‘insewipe"exp'e:rien_(:.es was to_inc'rease .. ' .

sensitivity and undetstanding 'in a npn”—threaténing atmosphere . As soon'a‘s o

’ ]

the project was funded, plans were made for a similariy non-threatening : )

. ' ’

workshop for teachers in the rural schools . During the' week of August 12 to

16, 1974, Dr. Uvaldo Palomares presented \the content and methods of. bhe

&0 .;

<
(¥

Human DevelopmentProgram to about thirty teachers. During the following .
\ .
week' Dr. Iohn Falzetta and the author of this monograph directed Workshop

activities in the development of communication skills. Each of the teachers'

”»

who participated in the workshop was paid a‘stipend at the rate of twenty- ¢
\ 3

five dollars a day. Administrators of the schools represented by the partici-

©

pating teaéhers were invited to. observe the workshop proceedings. ’ R

.
»

This workshop was so important to the launching and the ultimate success

of the project that a detailing of the workshop activities is Aecessary.

~ ¢ , 3 B ;

-

- ., N .

2 Monday’, August 12 ) e _ '

co Do L \Querview of the project
Community-bui}ding.activities (strategies used for gettmg acquainted)
> Discussion of "Teacher Expectations for the Disadva)htaged " by .
L. Robert Rosenthal and Lenore Iacobson .
Listening to a Rasenthal-Jacobson Tape; discussion’ :

f
. v A
.t N o
f . . ), ] f .
RN Q o '\ ~ ' . . ~
wpn . » - L] t
B N . oy a .
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Tuesday, A\igust 13 through Thursday, Augﬂst 15 ,
' \ 4 L °-

\Philosophical and psychological foundati'ons ng the i-y/uman' .
’,,- : Development‘Program y a \\i '

Introduction of the Magic Circle ide7 P S IS

}Qeview of under tandings re affective education and human rela-
;-7 tlons education : e .
. ! - -
ol \

]Friday,.August 16 T

. Preliminary planning for implementing the Magic Circle idea
" “Practice with chiidren in using the'Magigc Circle
Feedback and evaluation of the first week of the workshop

Monday, August 19 St . o
. . . . - ',‘9:?

'. : fWritten evalu.atiori’ pf the revious week's activities

Whol'e group session on bridging the gap ‘between self-copcept

] enhancement and com unication Sklll development

Practice in using. the Magid Circle; debriefing of participarnts
e ‘Introduqtion to Ilstening skill development: Hilda Taba s .
. .categorlzal:iqn of listening behaviors , ' N -
. Pfactice in. listening in dyads; memoriter listening, listening to
: :- . .ac'hieye focus; listeninyg to assure meaning -

N Dis’tr‘ibution of a listening guide

°
>

¢

Tuesday,.August 20 B . - ) i .

’Report to the workshoppers of written evaluation results
ljemonstration of classroom meetings for release of feelings and

for ‘problem-solving Yo : -
Introduction of value$ clarification by use of values laden
Vo situations ’ .

.'Practice in listening skill developmeént
. . P v . X .

.Wednesday, August 21 ’4 - o o

and for individual classrooms S
‘Discussjon of standard and non-standard spe h demonstratig
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, Thursda‘s'f,' ; u'gu'st 22 o

.« * ’ . e l
\ \*' ! * d v vy “
Dlscusslon of and Sr tlee in mov%me Las hu‘l}a.n cognmunlcatloh o,

. Practicg with, lldr "in uding mo eme t as »h fiian' ‘com qnlcatlon NP
Piral repara on« lans, for lmpl mentation oo A
A ) Insp ction o litera re. concemtngrself— o cept enhaficement and" - . "
, - dommu catlon lll de-velopement 2N .Y A
Pyday, Mhgust2s i R
Exploring yses-of roleplaylng .and bralnstormlng o T e .
Review of workshop conteiit” . LR .‘9_ o7 . |
. Final written evaluation of:-the workshop T =T ToeT ey
N : Completlon of persenal vouthers .*, ¢ _' P e LR LT
‘. . . AoW K A ’ ° _" ¢ ’g‘ . "
’ ' .? ot & I“l
Each of the thirty-one teachers who attended the August wo;ksbop g R C
. 2 . o . e |
prepared an li'nplementatlon plan hlch ,expressed "What I want to d.,o, .o w. . o '-,.h
\, el .
W&hat problems I see ahead " and "Posslbillties “for solxdng these proble‘ms‘ w . ]
", Durlng early September, teachers arld classrooms ln t.he rural schools Were v
. ‘i: N ‘e ' ‘.
) M dlvlded for research and evaluation purposes 1nto X and )ﬁgmups . Teachers
e . o
- ..who had attended the August workshop, and who constltuted the X, or exped—
mental group, were urged to utlllze the Maglc Circle ldea. [l‘)le Y or cOn—‘\“ s
. trok, teachers were paired 1nd1vldually with X teachers . Bot'h X and Y teacher‘s N
r. ) were asked to reserve September 30 for an Obser*vatlonal Skllls Work Confer,— T
‘ “
‘ . ® - L l L o ‘\: PR S . ’
: ) . .hence. . . .. A - ¢ ¢ ‘ -\. \3). .
B o On September 26 27 and 28 Dr. Palomares dlrected for the beneﬂt ' :

a0 ) of school admlnlstrators in the rural dlstrlcts of the County, a conference

* LY »
. - > “

L Jat Atlantlc PLty deslgned to o/rlent the admlnlstrators further to the Human

T Y . N . ‘ »
B

Development Program. The cqnference actlvltles during a two-and a- half

-
L4 ¢ ' B .o

day p,erl&i were as follows' , P R . SR
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. Tfnursd:ayl September 26

f’resentation of an overview of the program \<

: -
o4 - Formation of dyads for listening activity. Each partner was
A given a topic for discussion, with’ immediatep\feedback
1 H
Lo TN being g{ven thé partner. . - \
o v - Formation of {nmer-outer circleés. Six to eight people formed

', . agroup to discuss a given cue, the object being to give
" ~persofis in the putet circle experience in observing.

A * N
. ¥ e . ‘Large~group {nteraétion concerning*the following cue: "My
]

v e . Favorite-Place"
e Organization bf a blind ‘trust walk Pairs were formed , one

.o person "bei,ng the leader and the other "blind". The objedt
A T b is to give the='blind" partner a rich sensory experience, -

. ° e .

. T simultaneously creating In him trust ip his partner s ieader- '

- . « 2 ShiP o : o AN
. 4 - - d

Coore Lacture-discuss on’ on aWareness and mastery levels of the
) =77 1. Magic'Circle , - . L
N Practkce .Lh usiqg the Magic Circle debriefi’ng»of participants ,
-~ . . *Strength bombardment, in which each participant gave d posi-
' tive attribute to his/her neighbor on the right .

.
4

Friday, September 27 < ..

e Vaiues clarification activity “Twenty Things I Love To Do"
¢, Use of inner-outer circles ! ‘
_ Pracfice in using the Madic Circle; debriefing of participants
" . Use pf the spelling test procedure. Two groups were formed.
‘ ach group was given the same spelling test, one in &
sympathetic environment, and the other in a hostile en-
. vironment. The results were charted and discussed. The
v ' effects of the two differing environments were analyzed
: and the agverse effect of hostility was nqted ’
f.ecture-discussion conceming use of the Magic Circle in\
improving social interaction Crer ,
- Debriefing session’ for the county staff and the consultants .
conceming Thursday s activtties A .

RN »
%A o k]
- . A B & ’.7 .; N N
) e .

- Saturday, September 28 (A M ) o BRI

-ty
s

o

L

Tl \ Lecture-d"iscussion conceming culturally different children

S s A social interaction activity. The consultant told a story which

’ merged into @ problem-solving activity. Participants were
R " asked to involve others in their decision making. They
‘found this procedure productive

e Written évaluation of the total conference

- 2T Debriefing session for the county staff and the consultahts con-

ceming Friday's and Saturday activities
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On September 30, Dr. aloma :s condu ted'a work conference on {
t [ )

: . observdtional skills to be used by teache(s in assesslng children s self-

i

concept status and development. Hj worKed with the controt group ?Y)
// .
teachers during most of the momin[g, and with the experimex}tal group x)
.. * . !
-+ teachers during the afternoon. A makeup session for absex;(tees from the”

-~

Septémber 30 /s‘es'sion was provided on 6ctober 1. A boo}/kétitled )
/

DeveloPmental Profiles, published p/the Human Development Program,

“Svi— . .

was made the instrument to be used during the scholastic year 1974-1975

for evaluating each child's status and development in the three central
areas of awareness, mastery, and social interaction. Teachers irrboth .

the X and the Y groups were asked to use the developmental profile charts

: 1)

contained in the booklet td make records for individual children on October

3 N \

7 ,“November 184,Ianuary 6, Pebruary 17, March 31, May 12, and a day .
( ] during the last week of school. B Co-

On October 8, ‘a\work conference on communication skill deuelopment
) ‘ . . % - )
for teachers in the experimental group began with practice and obsetrvation
centered™n the themes: "A time when someone listened well to me," "A time
\ . -]
when [ {istened well to someone, " and "Something I worked hard at." The

"

teachers and the consultants arranged an ordered _list of communicatiohs

which are important in achieving overall, effective human communication.

+

’ E}.cercises included opportunities. to report accidents -at:curately, and to

o«

% "
focus listening on a sihgle topic amid competing topics. The teachers

rated instances of communication along a s1x—point continuum.

s

.
' . Shortly ap:er the middle of the scholastic year, the teachers An the

’ ) experimental group received «copies of the commugi.catfon guide Humanizing

i 51 A
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* Education through the Communicati;)n Skills. This guide bescame the

foundation of communication skill development within four.themes‘:

\ .

/ movement, awareness, mgstery, and social interaction. Following
" initial trial of the guide under supervision of the County Helping
Teachers, Dr. Falzetta and the Helping Teachers conducted, on Aprfl

14, 1975, the first half of a work c;:ﬁf/erence at which the guide was
i 1l Y A . .
* stydied accerding to educational level and théme, was evaluated by

4 ¢ °

the teachers, and was considered further with respect to okijé‘ctives to, .

w v
-

be achievedv, means of implementation, and media to be uséd.- During
\ . : v

. « M
-

the remainder of the April 14 w'ork:conferepce, Dr. Palomares related the.’
' 2. ' ,
guide to activities in the Human D.evgl?gp?a;xt Rrogram, and then prac-
. . > . :' ° M :; . . .

.~ d * L

ticed the Magic Circle with the teachers. O

N te g -,
M o o - “r

) * EX 4 -
4

.
° A

Ori the morninig of April 14, while Dr. Falzetta and“gtf{efHeiping 5.

' Teachers were working with classroom teachers of the éxperimental
!
group, Dr. Palomares was reviewing with administrators of the rural
Jb cx‘ ' .
schools sbme of the"‘_gsséntia‘ls of the Human Development Program, and- L

.hearing the administrators' reactiong to use of Human\DeVelopment'Pro-

i . . .

« . gram ideas in their S'ghoéls. Dr. Falzetta subsquently oriented the'
.administrators-to the communication skills guide and to evaluation and

research activities which were part of the project.

Additional convocations of teaghé‘rslin the exverimental group occurred

“on April 24 and\Ma}_' 30. Oh the former date, Dr. Betty Siegel worked with

" the teachérs on the topic "Humanizing Education," and again addressed

the members of boards of eduéation. On Méy 30, a conference of X group
. o 7 :

teachers and consultants dealt with dvaluation of the communication skills

-

?l.nde' - s‘. ‘ iy
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During se;eral days 1r; May, monito;'ing 6f classroom activities * {— ‘ \

' 1m7!],ving X gréup teachers was co‘nducte'd by Dr. Falzetta, the Co:mty r : |
H?qlping Teachers, and the author. °'Mp-r11;?ring was considered to be a
nieans (1) of assisting t;aachers vghé: vs;:aref participating fn thé pmj?/ct as | ' ‘

N . - .
experimental group,personnel, and (2) of making certain that the Magic

%

Circle idea and the related communication exercises were being used in

X group classroomis. The act of mdnitoring consisted of visiting class- . ; o

- :
>

rooms during the schoo,Lﬁ_gg to observe, to ask teachers questions, and to" .

“
: £ . g
> 4

o v res;pond‘ to the teacsxers‘ own questions. While in classrooms, the monitors

2 -
H

. T T > N oty
watched the'Magic Circle idea and/the communication exercisés being used: | ‘

N [ * - . . ) L3 * ,{
searched for eVidence, that they had been u$/ed in the classrooms dyring the °,

L4

o - recent past; pa:{'ﬁcipated with teachers and chi_ldreﬁ in prqje.ct-rel =ted activ—/

i

<
.

. 1tles; and conferred with the teachers about the helpfulness of project ideas _
) . . \ , hd B . .

S ..and materials, and ahput their problems and needs in using the ideas and

R ':0’,0.-41." PN 3 . * + Y . - .
« © materals.” |, -, o o -

e s
L] PS s SN

. filled with Lgxs’enrvié:e gc':'tizzif‘ty for three groups of partfcipating personnel:’

i

" As, the préééd}}pgy:ﬁarratlve indicates, the scholastic year 1974~1975 was

- the X group teachers, the Y grddp teachers, and
. ¢ . ! N no

i
+,

the, school administrators.

. i . ~r

Special effort was made by thé project planners to keep individual pa};}ci-j o ‘.

pants constantly id touch with the objectives and main id€as 'of ‘the,, proj'ecﬁt; °
“&nd to prevent them from becoming isolated from other participants. The
planners saw the great significance of keeping school administrators in .

contact with the project, 'its participants, and each other. The value of

carefully—condpcted Qroup activity became obvious, and s?o did the need

~... . . of individusl partiéipéhts for personalized attention. Above all, perhaps,

~ . [}

. 53 - o
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_the inservice plan functioned because it was a master plan, conceived

.
.
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stances required.
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at least in broad outline at the outset, and modified in etail as circutn; )
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. Chapter 4 . ' ‘Formative Evdluation of the Project .

- . \

When the Cumberland County project wié‘fpriginally proposed, an

-evaluation design of a trﬂe experimental nature wq<s formulated. When

v

the receipt of su.pporting funds was del d, the sums spent on workshops
ﬂk ns

and other inservice activities made careful pretesting of the experimental

LY

;gapulation impossible. Accordingly, the evaluation activities which were

eventually conducted during the 1974-1975 scholastic'year should be con-
. ‘ . . )
sid red formé'tiize.lg ' ‘

The magmtude of the project and the need for adoption and invention
of/iﬁ'kar evaluat\on instruments has, in fact, made this circumstance

advantageous. Experimentation with elem\égts of a formative evaluation

L]

system during 1$74-1975 has resulted in learnings which should improve
the e\}entual summative evaluation. S%me of these learnings are noted
-~ [ hd R .

. Y
A
.

in the following pages. . o v ) ) L~
Evaluation during 1974-1975 has, concentrated on the feasibility of
what is being done under, terms of the pr‘dj)ec,tt; It has also provided a.

’ -gli mpse-ef-the effectivenesg of what {s hding fione. When it was .

originally planned| the evaluation of the project was inteénded to answer
.three questions: -

1. To what extent have the objectives of the project been met? °*

'
L

2. 'How s the curriculum content of the project, at pupi'l lével and

.~

adult level, bett;er (or worse) for pupils, teachers, a’n? a.dmmistrators

than the ordinary or routine content? '\ . ¢

18. Formative evaluation consists of collection anfi interpretation of
evidence during the development of a project. This evidence Is useful in
determing the final form of the project. Summative evaluation, on the other
hand; is the "final" evaluation conducted when the project has been sibstan-
tially completed. . 5 5 " .

Al
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3. .What side effects has the project had, and how are the'se ,31d9'u.

effects better (or worse) than the previous condition In the écki‘odls? » -
. . ‘ [}
The formative evaluation ponélucted during 1974-1975 has’ answered each
\ ' N «

of‘these questions in part. . : 1 L :

. : Elements of the Evaluation ) " .

As has élready been indicated, the population of 707 pupils who,

<
participated in the project reg@aived no pretesting during the autumn of

- -

1974. However, the Developmental Profiles of the Human Development
Program were used at intervals during 1974-1975, and the Piers-Harris . /
Self Cdncef)t Scale was administered near the end of the year. ) .

“» ‘ ’
Another element of the evaluation was introspective narratives pre-

.

-
. .

pared by teachers and administrators who had worked with the 707 pupils. -
A third element was teachers' reactions to the communication ‘g‘uide,'

H\'Jmanizinq. Education through the Communication Skills, which they had J

-

used with their pupils. A fourth, minor element was both controlled and
: s ,

. ‘inf,ormal obse}vat{bn conducted during the. monitoring of glassroom activ-

®

, ities and during workshops and conferences. ,

|f: %

-

’ A . L3
During a_%econd scholastic vear of treatment and evaluation, the

4

comprehensive ,- sequential evaluatibn system which was originally planned

should be put into effect, sx‘.\bject' to amendments which the year of exper-

RS .
e ;

ience with formative evaluation has suggested. The system should 1nc}o{-\/

Py

porate pretesting and posttesting in self-con?ept status and pertinent

communication skills.- ' . . s
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7 Use of a Standardized Instrument
o ! "The Piers-Harris Children's Self Conc'ept Scale, devised by Ellen \
, , s

A Plérs and Dale B Hahs has beeh the instrYlment used in evalua,ting

self-concept development. The reported retest reliability of ‘t-he Pier§- "‘;‘"".' o
Harris ranges from .71 to .77, and the internal consistency from .78 to

.93. Correlation of the Piers-Harris with similar instruments has yielded

-

coeffiC1ents in the mid sixtres. Teacher and peer va\idity coeffiC1ents
/

are about .40. A reviewer of the Scale for Buros Seventh Mental Measure-

ments Yearbook (1972) reports that the Piers- Harris is " psychom*ically

s

adequate," but that "the research usé of the scale is emphasized,
J

‘ - LA
contrast to applications for wbhicifthe scale is not yet validated.“19

\ . .
In'conjunction with the Piers-Harris Scale, the Developmental Pro-

. Jdiles of the Human Development Program, a means of subjective a,ssess-

ment of gains and losses on six self-concept related personality factors,

were utilize,d\l throughout the year 1974-1975. Whereas the purpose of the

~

'Piers-Harris Scale is to provide an objective assessment of self-concept,

- ‘t‘

the Developmental Profiles are intended to produce subjective measures

of ggin or loss in self-concept. As an inservice device, the Profiles

' N ‘ LN .
’ help teachers sharpen their ability to observe and understand children's

»

behavior under a variety of circumstances. .
. . N

To relate the results achieved by administéring the Piers-Harris Scale

with the combined effects of using the Developmental Profiles, a.combin-

N
Stion of Developmental Profile findings was made. Hereafter, this ,
19. Review by Peter M. Bentler in Oscar Krisen Buros, Editor, The Sevegth
Mental Measurements Yearbook.’ (Highland Park, New Jersey: The Gryphon
Press, 1972) p. 306,

- o l \ rd -‘ »
Qo » 5)'7 .

-
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combipation of findings will be called the Composite., . L=

1 . R
The evaluation effort at this stage consisted of summarizing the data,

3

selecting relevant variables for study, and chodosing and conducting statfs-(

tical tests to.answer the fol'fowing questions: .

- 4 -~ )
¢1° Does either an experi mental group (using the Magic Circle) or a
- ' [} . 3 .
control group _(_omitting use of the Magic Circle) score significantly better
\ - )
on the Piers-Harris Scale? .

¥
—~

~

2. Does elther group score significantly }Jetter on the Developmental

\

Préfiles? " ' e

O
s Y

¢ 3. Does level or frequency 'of Magic Circle experience affect Piers-

*
»

1

” bl
Harris scores?

4. Does frequenéy. of Magic Circle experience affect the Develop-
. . i -~ .

mental Profile Composite?

5. Does ethnic derivation affect scores on the Piers~Harris? on

t

the Composite? -

6. Doe.igrade level affect scores on the Piers-Harris? on the

Composite?

7. Is sex related to performance on the Piers-Harris? on the .-

Composite ?

8 . To what degree are the Piers-Harris and the Composite related?

The following statistical tests were used in this part of the evaluation: -

T-Test for Indepéndent Means, Anaiysis of Variance; Point-Biseriél ‘Correl-

3

. N L -
ation, and Pearson Pr9duct-Moment Correlation'.

v
Data were gatherad and analyzed for grades two through seven and for




¢ an un%raded group of pupi]_s;zo . ' Ll T

, R . .
PN . “AortL - \

o

Data concerning sex, grade, and ethnic compDSition of the entire

group (population) studied, consisting of '{'07 pupiis\,. are“Sum‘rnarize,d
in Table 1 through Table 4, below. Sex distribution is approﬁrimately |
. equal. Spanish and “other“ ethnic grouﬁs are pooriy represented >
Distribution of participating pupils peéks in the third graie and declines
‘ thereafter, v T '
x .
Frequency with which pupils participated in Magic“Circle acti\?ities_ _ o
. s summarized in 'i'able 5. . ‘ . - ) ' .
Table 6‘ summarizes relevant means and standard deviations . Q ..
Table 1 o -
. Total Group Composition by Sex ’ ' ;
Sex ' Numberof . Pertentage of ; ” o
: Students ___Entire Group . . e
Unknown (Unreported) 3 o ° > 0.4 - . | . h
X . 1 L !
Male ‘ 355 . 50.2 : ° .
Female . | S 39 - g . S )
Total 707 ' ~ 100.0 T L

. -

20. The analysis of data was conducted and reported by Patricia A.

Breyley. The tables which appear in the following pages were prepared '
by Mrs. Breyley. -

&
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L e \\ Table 2 .« = .: T e

“ g o . . . - . \ ) . 1
- ‘ . * . - . . g |
. Total Gro&i Compdsition by Grade. , . S LY \ .

Grade Number of Percehtage of : 4‘
tudents * __Entire Group L J

2 . 16.2 B ) ”‘,"j

3 . - \ 305 . 43,1 . -
T4 . , 160 ) 22,6 ‘ .

5

6

7

-\ '48 . 6.
\SO 7
7

2

\

. _ 54
ungraded S + e » © 18

|
|
|
’ \’*{Dtal L 707 - 100.0° | \

-

5 o * ’
- .

« Table 3 ° , h SN

> Total Group Composition by Assigned Etinic Group ? \

>
’

Group-> .t Number of . Percentage of
- . Students - . Entire Group

Black y ’ 299 : 42,3
"¢ White Coe -, 323 A5.7

" Spanish - 9. o 1.3, - L -
Other : 2 © 0.3 - ‘
Unreported 74 10.5

)

Total 707 . 100,00 A

Table 4 SR ¢
Group Compgsition by Sex and Ethnic Group’ \"'.4 .
- Sex B K ___Black - “~White lSpanish - QOther - Uhreporgeg' Total "

- 3 \.‘nn‘ 3,‘
38> 355
33 ©349°

“Unreported S0 T~ 0- 0"
Male . .. . 4152 - 159 ~ 5§
Female # © O 147 . 164 4

Tdal . 0¥ 299 . 323 ¢ 74 707

v
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AR : S Table 5
. ' . 7 - . ‘), i . A

R Total Group Cp_position by Experimental and Control Groups

Bxperimental a'-’nd r(30r1trol \ Number of Percentage of
Groups - Magic Cifrclé Use Students , Entire Group
Unreported i o . . 14 2.0
..None (ControI Grdup) ' < i ;430 60.8 P
. Twice Weekly °. ‘; : 60 8.5
Once a Day @ ; 180 . ’ 25.5 .
Twice a Day \) 22 3.1
. wLmnroperfy 1“e rted 1 0.1
: _'I‘otai S ’1' \ | — . T0R ) 16¢.0
" Tables . . U
3 ’ ’:: .-Aa‘, ; 'n) * h \ ' ‘\ ) *
Means and Standard Deviations for Ahalyses of Variance :
AnaIYSis of . ) : Magic Circle Usage Subgroups

, Variance. N . Sul\group ‘Subgroup  Subgroup Subgroup

— Y 1 2 - 3 -
Magic Circle . X: 56.45 ' 55.83 54.84 64.54 -
Usage- by : i ' ' \ .

. Plers-Harrts =~ 8.D., - 12.73 10.15 '13.04 - 7.49 ,
N'I'aq»ilc Circle X S./26 - 13.19 10.09 3.16
.Usage by ¥, | . -

Compogite ~ ~~ S.D. 5.78 6.28 8.77 ©  3.60
’ - - ¥

Assigned Ethnic Group .

) W Black - White Spanish Other

, Piers-Harris . . g :
by Ethnic . X . 55.60 56.03 57.00 55.00
Group . . 8.D. 10.78 . . 13,95 - 8,23 25.45
.Composite . X - 6.84 8.10 . 7.08 11.00
by Ethnic - ] ) ’ -

Group S.D. 7.73 7.02 9.86 8.48
e
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Table 6 (cont.)

L) ( ‘ . 5 )
) _ . Grade in School PER
Piefs-Harris . ’ “
by Grade Two - Three  Four ‘"Five Six  Seven Ungraded
, 2 C - X .57.54 §7.10 54,99 57.75 56.10 .57.003 45.33
' s.D. 12.61 1,74 14.24 13.73 . .10.56 10.84 10,72 .
Composite -
by Grade X 8.39 6.53 9.71 6.33 5.84 6.50 0.07
' i S.D. 4,32 7.13 9.38 6.22 6.88 1.83 0.27
‘ ’
Yest Scores and Ratings . i

4

2

- \
\\Scores on the Piérs-Harris for the entire population ranged from 0

’ {un lling to participate’?) to 80, a perfect score. The mean for the entire

. .

Wt\n was 56.14. The mean for the e)cperi mental group (with Magic
\

Circle experience) was 56 1414, and for the control group (without Magic

h Y
Circle experience) ,\56.1495 - approximately the same..

For every pupil who was studied/ a Composite\of Developmental Pro-

e file 'scores was computed by summing the pupil's gainy and/or losses in

A}

ratings given by his or her teacher on the specified six dimensions (aware-
ness of self, self-confidence, interpersonal comprehension, sensitivity to .
. others,,effecti'\‘/eness, and tolerance). These ratings were ma}ie\at the .

mitiation of the.*project and periodically thereafter. “Thus the Composites

were computed on the basis of gains 'and losses f)or the e’ntire year l974 1975 .

3
a —— e .

Composite scores ranged. from -l7 ta 44 within a range of, 60 to 60 with

; negative scores indicating loss or regression. The mean Composite gain

+ rd
‘ .

for the expetimental group was 9 9034 and for the control group, 4 .7‘093 .

F

ln the following pages, there are recorded results of statistical tests

._o .

and analyses of variance. Statistical test results appear in Table 7, andx

o . analyses of variance by variables in Table 8 SR .

RC e e
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Table 7-

Statis tic;'al Testy Results

-,

\Correlation . omposite .

Statistical Test . Variables Value Probability
T-Test for Independent Méans " Experimental vs. T=0.01 N.S.
. . Control on Piers- ) .
Harris
Experimental vs. T=9.06 p .00}
Control on
Composite
Analysis of Variance Magic Circle by F=4,054 p .0l
" (One Way) Piers-Harris
" Magic Circle by F=36.955 p .00l
Composite
Ethnic Group by F=.094 N.S
bR » Piers-Harris .
Ethnic Group by =1,117 N.S.
. . Composite N
) ' . Grade by Piers- p=N}2 p .0l
< - Harris -
. Grade by Compo- F=5,87A p .00l
N site
Pbint-Bi‘serigl Correlatl*o{l / Sex by Piers- r=-0.62 N.S.
.. ) Harris ph
N, L0 Sex by Composite r==0.005 N.S.
AN : . ___pb
Pearson Product-Moment Piers-Harris by r=0.004 N.S.

N \ \ . )

?

of the two groups (T=9.06, pd.001).

Table 7 stiows that statistically there was no difference in performance
between\experimental and coritrol groups on the Piers-Harris (T=0.01, Vp).‘O',Sl) .

However, there was a highly ;significant difference between Composite score$
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Table 8

\v

Source Table for Analyses of Variance, by Variables

] ‘ Ce . i - Sum of- + Mean F-
Variabhles Source . df Squares Squares  Ratio ©p
Magic Circle . Between groups =~ 3,  1896.0 . §32.00  4.054 0.007
by Plers- Within groups  , 688 107248.0 155.8837 -
H .?\ * »
m Total _ 691  109144.0 \.-
fagic Circle Between: s .3 5098.8438 1699.6145 36.955 0.000
b Composite Within groups 572 26306.9844 45\.9912
Total 75  31405,8281
E;béic Group ' Between groups 59.0 14,750 0.094 0.13
by Piers- . Within groups 628 98594.0 ©  156.9968
Harris ) _ : ’
Total 632 8653.0 /
Ethnic G'roup‘ Betvs;een groups . ‘4 245,1094 61.2773 1.117  0.348
by’ Composite Within groups 557 0568.8789 54.8813
. Total. 561 30813,9883
Grade by Between'groups : 6 - -.2872.0 478.6665 3.102 0.006
Piers~Harrls  Within groups 700 107999.0 154.2843 ’ o c

-~ 4

Total

706 . 1»'1'0871.0

) ~ ‘ :
Grade Between groups 6, 1836..6563 306.1094 5.877 -0.000, ;
by Composite Within groups 584 -'30420.7461 52.0903
. > [ .. v
" Total 590  32257.4023 S &

a?

-et
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Composite)

3

- 60 ~
‘. . / ) N -
.Level of Magic Circle usage was found to affect significantly pupils’

performance on the Piers-Ha/rris_(fif’=4.054, p<.0l. Means for each sub- .

group were as foli'ovovs_: Sub’group 1, ne Magic 'Circle'usage at all, 56.45; -

Subgroup 2, Magic Circle twice a week, 55.83;‘Subgroup 3, Magic Circlez-

o°,

once a day, 54.84; Subgroup 4, Magic Ciz;cE twice a day, 64.54, Thus

only twice a day frequency in the use of Magic Circle activities appeared

\ ~
{ N
L

to be ‘better than no Magic Circle usage at all. oo -
The level of Magic Circle usage was found to affect the Deveiopmental

)
Profile Composite even more significantly (F=36. 955, pé.001). The means

were as follows: Subgroup 1, 5.26; Subgroup 2, 13.19; Subgroup 3,10.09;

Subgroup 4, 3.16. Thus while, according to the Piers-Harris, Subgroup 4

emerged with the best self-concept, means /4or the Compasite revealed that

-

k Y .~ ¢ L] ¢ ‘
Subgroup 2 had improved most. The means for the Composite suggest that

as Magic Circle usage declines (prior to the no usage level), magnitude of

° Y 1
Q ~

improvement increases. :
. { .
Piers-Harris and Composite scores y‘rere affected negligibly by ethnic _
o - o

derivation (F- 094 p) 05 for Pier,s-Harris and Fsl. 117 pY.05 for the

i, 5 o

C * 0N >
€
. o -

Grade 1evel produced significant effects as registered by the Piers Harnis.

(E=3.102, p¢.01) and by the Composite (F=5.877, p{.OOl) . .The effect of

. I . . - . . ’ -
, -grade level on Composite was highly significant. Means for each grade

.level on the Piers-Harris were as follows: Grade 2, 57.54; Grade 3

57.10; Grade 4, 54.99; Grade S, 57. 75 Grade 6 56.10; Grade 7, 57.00;

' )

raded, 45:33. The drop whi-ch occurred in the ungraded group

and un

. corrfributed heavily to the overall effect. Me,ans for each grade level on

,
. ' .
" . . =4
. . . [
1
~ [
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the Composite were: (\Brade\z, 2.59; Grade 3, 6.53; Grade 4, 9.7]; Grade
5, 6.33; Grade 6, 5.84; Grade 7, 6.50; and ungraded, 0.07.

Sex and performance on Piers:-Harrls‘ (rpb= -0.02) and on the Composite

»
.

-(rpb= -0.005) were fround to be unrelated.

The i’earson Prééuct-M oment Correlation indicated that the Piers-Harris,

and Composite scores were not rélated (r=0.004):

>
\

When a frequency polygon was prepared for Piers-Harris scores, it
proved to be negatively skewed. Thus it agreed with distributions of the

. Piers-Harris which were reported in Buros (1972), indicating that most

children have a rather high~level self-cqnoept. Similat"ly, the frequency

polygon‘%‘or scores on the Comp‘osite was slight.h'r negatively skewed, ", -
- % .

34

showifg that most children in the Cumberlarid. County experiment improved

.

modestl§ and a few improved markedly in self-concept.

v

) t

¢

v - - -




Discussion K } .

~

Surprlslngly:, a dlsa‘greement exists between results of the T-Test for

'
Independent Means affectlng experimental versus control groups on the
"Plers- Harrls and the Analysls of Vartance relatlve to Magtc Circle by Pxers—'
Harrls‘('t‘able 7) . The T—Test indicated that Magic Circle experience, which
differentiated the experimental and control groups, was not a significgnt
factor. The Analysis of Variance, however, indicated that_level of Ma’glc
Circle experience is ltr‘ldeed a significant factor affecting Piers-Harris scores.
This seeming contradiction may he explained by the fact that all' levels of
Magic Circle experience are comblned to constltute the data for the experi-
mental group, causing tmportar_lt level differences to cancel eaeh other.
Actually, level of Maglg Circle experience slgnlflcantly affects Piegs- Harris

~

scores. Though no clear trend emerged among the different levels or the-

R

frequencles of Magic Circle experience, Subgroup 4, wh'lch had Maglc Circle”

ehpeglence twice a day, scored best. Itis tmposﬂble to teli whether tbls

a —_

effect was produced dlrectly in the pupll, whether the effect was produced

prlnczpally in the teacher-and transferred thereafter to _classroom atmosphefe,

-
~

+

teacher attitude, and/or tone” of teacher-pupil interaction; or whether both

., were true. ’ i ‘.

. - -
)

The T-Test reveals that the difference between experlmental and°zéontrol

>

groups on the Composlte is hlghlty slgnlflcant. However, it s not possible

to detarmine from these data whether a genulne effect was produced by the.
Magic Circle, or whether the effect is a’,cénsequen'ge of altered perceptlons
i . o o .

and judgments on the part of teachefs. This comment is not intended to ..

td v

denigrate teachers judgments but to suggest the llmlted rellablllty and

- s
6 ‘ '
, ! ? . -
\ N
. . . ® '
f . . »
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u_tility\o'ﬁ the Developmental Profiles.
The Analysis of Variance for Magic Circle versus-Composite scores

supports the hypothesis-that Magic Circie experience 'level $ignificantly

. L o ” -
affects gains in self-concept. .{}: “ o .
. £ »

The findings concerning ethnicity and self-concept are inconclusive.

) Grade was found to be a significat(tJactor affecting hoth _the Plerse .

Harris and the Composite scores : ’ -

-]
3 .'

" Scores on both the Pigrs-Harris’and the Composite were found to be |
totally unrelated to sex. - o

‘/

No relations‘hip"“Was found between scorés on the Piers-Harris and on/
the Compasite.. This resglt{Was anticipated, inasmuch as the puptls at

" the highest level of self-concept, for instance, are not necessanily the

2R}

. e . L ) > | .
ones who gaim most.dr least. . o & = s . N

- -

3

8 - v ) ’ ¢ » . ot
x The data support the {dea that these is no relationship between self-"" ., .

: //c:oncept status and improvement in self~concept. e * 5 .
s . : % e 0 v . e .
- T Yeachérs' and Admin.istratorsv' Introspective Natratives - o

The followirg discussion concerns a second medium of evaluation.
o4 Loy T . _'° _ .
At the end of.the 1974-1975 scholastic year,.'openf-ended survey forms
called introsp'ective na;ratives were completed by teachers of the 'ex'beri-: .
- 7 . ' ~ A3
mental pOpulation, and by}dministrators who had supervised these teachers.

~

Twenty five teachers responded as follows to five question} (A through °, '

L -
d .

Dz) in the 'i‘eachers Introspective Narrative' ) N ' oS
. A Select a pupil in your class with whom ‘?ou have been having trouble.
Identify any changes you have noticed on your part toward that pupil
» which can be attributed to your participation in this project.

\__/ v 1] “ - ! [ .
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. - Became more tolerant and’sensitive. _
" Developed deep concern for and awareness B

of child's feelings. - . 6
Gave more positive reinforcement. 4 . .
. Changed attitude toward the child. 4
r.. Changed opinion of child's ability. 2 " ’
. . Better able to communicate with child. 1

- W -
B. Identify and describe any changes you witzlessed on your part
toward the class as a group. e
{

_ Became a better listener. g
' ' . .Became more tolerant, sensitive, and _
_ - . understanding. / 9. . '
. Became more observant of children and’ .
; accepted each as a human being. | ) 5 ’ <
" Became more aware of the feelings of.others. 4 °
Changed teaching style -- less teacher centered. 3 . "
Became more aware.of uniqueness of children as
. individuajls. £ . 3
; ' Becameé more positive in approach. .. 3 >
* Became more able to express‘ feelings to pupils. 3 e =
. . Volce range has dropped 2°

.

C. Selecta pupil’ from your class in whonf you have noticed a change
- in attitude ahd/or behgvior toward himself or herself which _you can
attribute to participation in this ‘project. Describe this change. .

Child gained self-confidence self-‘-understanding. 15

B oo A normally sm\child opened up-and seemed to ] L
A i b . -enjowsharing his thoughts Avith others. .57 _—
' Child is better ag‘lé to express feelings and .
.- » . reasons for-actions. "5 o
S ! Child is now accepted by a group and "belengs., " 4 . /*"
, . . Child had speech problems which are practically : !
. nonexistént now, e _ . 2 T ) '
, " Child léarned to trust others. h . : 2 . Y4
ce + " Child became more tolerant of his peers. 20 -

. .
: T s v : *o',
v

- Dj. Identify and describe any changes‘ you witnessed on the part of

. a pupil toward another puptl. . T
\ : . : Conflict ended and*’a good relationship exl\{ 9 -
: * Child' seems to'be more aware of- feelmgs ) self .
" and others. 8 .
o Have learned to listen,to each other. ", 5
: . Child with problems is accepted by others. 4
VAR W : - .

-

) . . s te '
. - ." ' ’. . i - ¢ Al -
. . A . 9 * . N .
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A V .
' Children have learned to be more tolerant of . , !
_ ‘ each other. m=¢ : 3
. . " Childis b ng to explore and understand n
{ . hié/éﬁmd attitudes and how they )
d ' . - affect others'. 3 ‘ N
‘ . Child, learned to ttust other pupils. l

Dy. Select a pupil from your class in whom you have observed

. ' changes in attitude and/_or behavior toward ene or more of the
following adult figures, providing this change can be attributed

to participation in the project. Describe this change toward:

a. teachers other than yourself )
b. administrators, . oLt
c. aides:; _
- * d. school auxiliary personnel 2
e. parents; . ) -
f. adults from the community. ’
Child has greater respect for auxiliary personnel. 8§ -
O‘hild has greater respect for other teachers. - 4
Child is better able to communicate with others. 4
{ . Child has better rapport with administrators. 3

.

Four administrators responded as follows to five questions (A through 7

E) in the Administrators' Introspective Narrative:

. L

e A'. Identify and describe any change you experienced on your part

‘ [ N toward a teacher which you attribute to your participation in this el
. /7] project. ) . : P
T Vo . More tolerant and understanding. 1 !
Increased sense of trust. o ,
. / ‘ ‘ No'significant.qhange. /o . . / _ )8
I ' ‘B. Ident fy and describe any chang‘e you experi noed on your, part -

. toward 'your faculty as a group which you attribute to your partici-

'\’I

v pation in this project. " R T , o Lol
! ‘ No changes. ’ .2 —~—
Insight that staff members have different vaiues
- " and expertise in certain curriculum areas. 1
\\
~ t
' . ,O \ \ ]
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C Identify and describe any cha‘hge you witnessed in a teacher
toward himsself or herself which you attribute to participation

in this project. J
) Teacher developed a more positiveo’self-image and X
y more confidence. — 2
Teacher seems to be less critical of others. 1

Teacher seems to be better able to accept
criticism and appears to be more critical
of himself/herself. | 1

D. Iderntify and describe any change you w?tnessed or observed
in a teacher toward his or her class which you attribute to"
participation in this project.. .

Teacher became more consciOus of individual needs -
of her pupils. 1
Teacher used a morg .positive approach « 1
Teacher unknowingly caused pupils to develop
.an unrealistic image of themselves because

.. . - of his/hér tdtal involvement in the circle"
+ idea. .It was his/her "life lin&:," - 1 '
Teac¢her demonstrated more emphasi%s\\on feelings ¢
of others. . Sl

E. Identify and describe any change you withessed of observed
in a teacher toward an individual pupil which you attribute to .
participation in this project.

" .
? Teachers seemed to be rhore open i their R
- attitudes toward pupils. T I |

Teacher seemed to be more affectionate . 1 fe

(. 4

" Teachers' Reactions to the Communiéation Document
A third evaluation mediurn was a questionnaire used by some of th&
o Lt A :
teachers to give their reactions to the communication document. Twenty-

LY

2
one teachers of the experiemental population reacted anonymously to.the

guide "PI-iumanizing ‘Education‘through the Commiinication Skills." The

-

questions, with the-teachers' responses to them, follow:

-




1.

2.

3.

-~

4.
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N =21
How in general do you react to the guide as a helpful/useful
document? .
Very helpful/useful. ' 14
Helpful/useful. 7
Of little helpfulness/usefulness. . 0. .
v /
Which of the four themes noted in the Table of Contents have
. you used most?
X ! a
Number One  (Awareness). 14 - -
Number Two  (Getting Ready). 11
Number Three (Mastery). 4 .
Number Four  (Social Inter-)
( action ). 2

' [ 3

Within the theme(s) you have used which objectives have you’

emphasized? (Just indicate the page of the guide on which the

specific objectives you have emphasized appear.)

*

o]

A wide spread ainong twenty~four objectives, of which the

following three’ object,ives were mentioned, respectively, seven,

s'ix, and five times:

(w1

p.42.

through experiences that increase their awareness of them-

To help children develop communication skills

b4

selves and the persons and events in their environment. _
_(Grades 3 through 5)

p.82.

To help childref develop communication skills .

through experiences that emphasize their understanding of

“their own ability to communicate.

p.32.

(Grades 3 through.5)
The same objective as the ‘one on p.42, above,

except that this objective was designated*fo’r ki‘ndergarten.
: through grade two. - . ;

Which of the teachers' strategies children S experiences under

‘4( \—-.

v P /

these specific objectives have you used most\?

A wide spread among more than seventy strategies-

experiences for children, were;__ . .

experiences. The most-used strategies, with relafd

The theme of this experience is: *'I can express

my feelings, and at the same time learn how others feel:"

. T .

o .

o
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The theme of this experience is : "I can express
my fears, and at the same time learn that other people
have fears." : . .

The theme of this experience is: "I 'can’ express my *
frustration, and at the same time learn that other people
are sometimes frustrated." ‘. .
The theme of this experience is: "I sometimes have -
'double feelings and can't make up my mind which way
togo." ° ’
'.— l N 4
5.- Which of the s‘trategies-—experiences you havé used seemed to
appeal most to your c_hild’ren?

]

[

(‘) r,

A wide spread- among about thirty strategies experiences.
The most appealing strategies—experiences were the same as
. > the most used ppes. (See the response to question 4, above, )
Additfonai appealing stratégies-experiences were:

S The theme of this ekperience is: "I know tha,t other -
people and I créate different products when we are asked °
to base our creations on the same theme." °°-
< The theme of this experience’is: "I have a right to
> . ’ respond to people and things in my own wiy " .
o The theme of this experiefice is: "I tan understand
. how other people feel. because I often hoave similar feelings. "

’ 6. If possible, note below the numbers of other strategies-experi-
e T e<nces which you thinkoyou would like to use, in tite future. )
R . A wide spread> with the frequent&-expréssed desire to 7
-\ try them all. . © o .

.
° M]

*

> 7.° Is thefe a major deficlency in this guide” If so, what is 162
' ° o \\’ . ’ * ) ?

. ’ A o None discernibles : . '13“ , o ' ’ °
LN o Should have had the. guide

o. Lo ‘ earlier in the year. -, -

°

*°, , Some objéctives mifjtft be .+
) . achieved through o’eher "

expe’iences.. ‘& . -
R s

N ‘s [

“ry ) 0
Whatqvould you recommend we -do to revise and improve the guide”

hd ‘

4) . l'v

Lo PO 4 - . o -
: 5 ‘Nething. T 0 -
., T s . <« . ”Add ‘some activities. } o7 :
. R N Include gfade levelor- .+ ° .° C
T, B other‘designatlons on: - T
o, o ° " - each page. . ; I v o A S
. o, IR
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-
1

Make some topics less o ¢ .

) difficult. - l-
@ Y 9, Have you had occasion to use any pof the pages headed “Notes
- - Made by the Teacher?" °

L - No, or not yet. 17 ' o
- T As a reminder only. 2 . . .
‘ YeS . : 2 '

’

‘- 10. Do you have a final comment about the rqlevance of the guide to ~
the problem of helping children increase self-image or self—concept?

- . . The guide is excellent/good. E.G., "Very
S, : . beneficial." "Interesting and helpful." . . ¥ ..
) . "Children really enjoy it." "A fantastig . ' )
B ‘ aid." "Most helpful." "Well coordinated
. " with the Human Development Program." 14
N * _ No comment., - 4 o
: . ' We lack some of the necessary equipment. s 1
There's too much paper work for teachers., 1 PR
& A ’

Evidence .from Controlled and Informal Observation

‘A fourth evaluation medium was controlled and informal observation

B .,

. _ of teachers' and puptls' responses to the e).<per1ences they were recetjzing‘
. . . ) N . =

in connectionwjith the project. A basis for observation was provided by a

series of evaluations of the V\}orkshop_ and, conference programs in which

o
- b}

. teachers of the experimental population participated. For example, the

o

August 1974 workshop was evaluated by its partici’pants as follows: *

. T First week, August 12 to 16 \ p . ° . .
One hundred twenty- 6ne substantive written comments were made
about the first week's work. Of these, 85.4 percent were affirmative. .
The best features of the fir§t week's work were sald by workshoppers
to be (1) the Magic Circle idea, (2) the work of the Human Development
Program consultants, (3) the opportunity to work directly with children,
", + (4) the progpect of trying something worth while "back home", (S) the .
self-enhancement the participants felt ‘they were gaining.
The poorest features were said to be a-tape recordifig of a theoretical
discussion of the self—concept and the exercise called strength bombard-,
ment. .

[ * . T 1
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Second week, August 19 to 23, including a backward look at the entire
workshop : v T X
Q .
Ninety-seven substantive written comments were made. Of thes P

83.5 per cent were affirmative, ‘ Y
The best features of the entire workshop were said by.the par-
ticipants to bé (1) personal conversion to a new way of looking at
people, ,(2) pleasant interaction with fellow teachers and consultants,
.{3) the workshop consultants as “"humane models, " *(4). the content of
. the Human Development Program, (5) the communication activities, (6)
. the: prospect of trying interesting ideas with*children.
The poorest features were said to be (1) the large group activities
. during which the workshoppers merely listened, and {2) repetition
during the second week of Magic Circle and other first week activities

(the attempt to "saturate us"). o

v

As teaéhers' experience with the project continued, they gave increasing

evidencé that they were pleased with it. The careful plans they prepared

-

for use in implementing the project in SeBtember, their faithful attendance L

at project conferences during the year, ahd their enthusiastic participation
3 - . R . . N

LI}
- . * -
CIYTEL] Mier %

Cth 'tlﬁes'e ‘Gonferences revealed heightéened morale. The teachers' morale - //

# . . 0 '

was lowest when the teachers received'least attentioh and support. The Vi

1)

> '
¢ ). Py

0 » . . . 6 R - ) .
end-of-year activities, including the visits of monitors to the teachers'

\° o . s :
. .

classrooms, increased the participants' fervor once more” . o

The consul_taht.:s and helping teachers, who monitored activities in the

1

paPticfipqting teachers' élas'sréorps 'durﬁqg .thé spring of 1975, noted the kinds
of qqe,s,ﬂf)ns the teécher\s asked. These'questions showéd a higher level of

N ° . 13 =
Insight relative to thé m(aaning of the pro;!ect for chifdren than.,had the

~

questions asked by the same teachers during the preceding-autumn. .
5 ) - ) ! st o 1 = ° . \

. The monitors observed that thé childrenﬁ who now had had several months’

l ¥
’ .

experience ;in Magic Circle and cbmmun{ication activities, had become increasingly .

.
.

@ " outgoing, consfderate of others, and able to perform in the presence of strangers.

. . Y . .
d . - ¢ ~ . - L . (3

IS .
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. "+ ALook Forward

The evaluation data presented in the preceding pages reveal the need.

to" tighten" evaluation procedures when summative evaluation occurs during

a shlSsequent year of . e project's life, fhe methods of trie experimental

rd

*  research, includi g the use of appropriate'pretests and posttests, should

~

L]
v

has several limitations, including its inability to test ..
adequately the older children in the pro{ect A pre and post measure of
communication skill, Wthh was not utilized during the formative evaluation ,

’ ) ! year, must be adopted or developed Observation schedules for use with

' pupils and teachers sh0uld be prepared Data about related and concomitant

S——// effects of the pro;ect might be gathered. The participating teachers have
- e | . . '

suggested possibilities for a list1ng of related and concomitant effects on
children: ability of children‘ to summarize, "ability of children to retain
i_nformation, ability of children to follow directions, reduction of hyper- . ’

. -

_~activity gamon\g children, reduction of the children's tendency to interrupt - - .
’ ‘ ‘ ! . -t . . »

others, reduction of the children's fendency to™put other people' down";

»

| ~ and enhancement of all-round good feeling .among chiidrenT o -

- The participating teachers indicated that they;noticed”changes in them-,

) s(llves resulting’-from having worked in the project: heightened awareness of

i " N . 1

- children's feelings, increas'ed understanding of children's prqblems asa . -

consequence of Magic Circle and communication activities, a tendehcy to

see children as "whole people," atendency to look direc_tly at children
. ‘ . ) . » ) ‘ o -
while talking with them, and increased consciousness.of their own non-

\

verbal behavior., - / . ) " .

% R
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A year's experience with the Cumbﬁerland County project reveals its

0

" promise in making an important difference in meﬁays childrén feel about, -

P
L]

o Al / .
themselves and in the ways in which they are able to communicate with - .
. - "‘" ) ) ' )
ata which the effort at formative. evaluation has pro-

»

other pe

L

4 ? —1 ) ‘ . N .
materials need to be altered so that the objectives of project may be

a achikved. A project of such potential worth needs to be continued in -~ e

the public schools of Cumberland County and to be undertaken in other . A
» . ‘ ‘ ' ' ‘

Se. ¢

public &7\ private schools.

.
. ?
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