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"education objective for FY 1975. The project's priority for implementation

SECTION I: INTRODUCTION
In May 1974, the Education Division of the Bureau of Indiah Affairs embarked
on a specific.project related to Indian control of schools. This particular

project was designated by the Seéretary of Interior as the Bureau's primary

was enhanced when in November 1973, it was elevated to the status of 3
! t

"Presidential Objectives." °'I‘he Object‘iye states: ‘
By the end of FY 1975, in at least one-fourth (50) of the Bureau
Schools, by official action of a tribal or Alaskan village govern-
ment, a choice of the Management System will be made by those
served by the schools.

The School Management Options Project has been given further .support and re-

inforcement through the enactment of Law Bill S. 1017 which became Public Law

93-638, the Indian Self-Determination and Educational Assistance Act. It is

through this éolicy of Indian self-determination that the School Management

Options Project has been developed and implémentéd.

o
T

Project devgidpine:r;t included the need for an outside Agency to monitor t
Bureau's préggg§s 1n ixrq;l,elnenting th'e Obje‘ctivei This evaluation projéct was
inter}&ded to review the approaches and policies of the‘Pres'idential/ ec{tetarial
Objective Project a.nci provide the information required f@pl ng ar;d

managing futgre activities of the project.

Contracts were awarded to two Indian Research and Evaluatién fims to perform

the evaluation. These firms were:
& N .
, Teimpe, Arizona
1ahoma.

(1) National Indian Training and Research Cente
(2) Underwood Research and Evaluation; Tulsa,

e

This report reflects progress on the project which covers the period of June

1974 through DecemBer 1975. We believe that ea re§1&er will find the re1:>ort

encouraging and will continue to follow the pr ect/é progress.

»
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FORWARD

.

This report is based on a eummary of field trips, ques-

tionaire responses, review of Area and Agency records,

i

and extensive interviews with Bureau 6f Indian Affairs

personnel (IERC, Area and Agency), tribal. council mem-
bers, Indian leaders and affected pazents and patrons

of BIA schools. Details of much of fhe information

T reference to

+

what ‘has been happenlng with part1cu”

why. From the data gathered and analysed “recommenda-

¥ <

tions are made for the overall con51dérat10n_Qf manage-
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INTRODUCTION

23
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The Bureau of Indian Affairs employs a systems approach to man-
agement which is referred to as management by objectives (MBO).
A chief objective under this system, which was.accepted at the

Secretagial and Presidential levels of Government and became

g »

known as the PresidentialPSecretarial Objectives (P]SO), reads

PN
as follows:

"By the end of FY 1975, in at least one-
fourth (5¢) of the Bureau schools, by offi-
cial action of a Tribal or Alaskan Village
Government, a choice of the Management Sys-
tem will be made by those served by the,
“schools.,"
This objective has carried over to the FY 1976 with some apparent

modification in the offering.

The participation of the National Indian Training and Research
r‘enter (NITRC) in the evaluation of this program has been ngde
under: a contract w1th the BIA 1nv01;1ng P/SO activity in the Al- >
buquerque, Juneau, Navajo, Phoenix, Portland Areas, and Centrag
Office. ' | |

\

This report’ is-drganized to present a summary of the findings and

conclusions reached along with recommendations for consideration

in overall Bureau strategy for pursuing the presentation of man-

agement options to Indian tribes and groups. A brief overview of
the BIA Area involvement follows. The Appendix provides a cri-
tique of the slide-tapes .and copies of the various instruments

developed for interview guides and data gathering.

8



SUMMARY AND CONCLUSIONS

The conclusions reached and discussed here are interrelated and,
in many instances, overlapping. They are discussed separately
in the interest of clarity. -

°
v

1. There is almost, if not total acceptance or total inter-
pretation that no decision means a decision. .
This 1nte;pretat10n was made or accepted by most Federal employ-

ees (all field epployees) and appeared to be obvious to Indian

informants. Indian groups this type of decision (no ih;Linarfﬂﬁﬁﬁ

tion to act formally) seems to mean one of two thlngs (1) leave

A

the school management -as . is. (under BIA) or (2) wait and see. The
overwhelmlng response to P/SO by tribes was to make no decision

at all. The many factors discussed in this report provide the .
rationale as to why no decisions were made.

»

2. Decisions or "no decision" decisions are made in con-
text or in relationship to an overriding factor or
factors that are, or may be peculiar, to the local

. group where a BIA school is-located.

-

Casa Blanca comyunlty of the Gila River Reservat1on has just se-
cured a new Federfl school. Leaders ,there showed no interest’
whatsoever in ¢iscussing alternatewmanagement approaches. Some
Papago com@uhities are urgently seeking new fatilities through
the BIA. This overshadows any real interest in management op-
tions. Arizona Indian leaders are fullf aware of the serious
funding problems plaguing the Indian related public schools. The

fear of future funding in public schools has been mentioned sev-

eral times; all.of which adds up to an overriding deterrant fac-

9
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tor in even discussing the public school option. The prevalént
Arizona attitgggais to stay with BIA management. - Similarly, the

funding problems‘;;uﬁaﬁgﬁ‘Rﬁtk\Géntxaggwschool~are well known.

-

In Alaska several major factors are %ffecting consideration of

multiple management options; namely, (lf the long history and -

a

‘precedence of public school take over; (2) Alaska legislation in

the making which will further regionaiiz&~Alaskan'areas for pub-

-

lic school responsibility (BIA schools included in .regional at-

tgﬁdaqce.areas); (3) deadline on Alaskan NativesLand Settlemenqi‘

. . . .
which preempts time for other considerations; (4) the fact there
is no provision for retrocession in the Alaska P/SO program; and

€

(5) the fear of future ,funding.

Albuquerque Area made two contracts with two groups (Acoma and

IAIA Board) to make negds assessments. While the granté were

not directéd/toﬁard a management‘detision per se, the grants are .

.rélated to it and thus introduce new factors - compensation for

-time, travel, etc. ‘ . '

ES

One school board (Gila Crossing) was preoocubied with getting
rid of the principal which preempted time or energy that might

have been given to consideration of management options.

The overwhelming factor in the Portland Area, that of getting
concurrence from some 30 tribes, is a strong deterrant in secur-

ing interest or activity related to management options for the

Chemawa School. Only the Warm Springé Iﬂdians gave consideration

. ’ .i.aO

3 ) :
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to an alternate approach to the present arrangement; namely, to °
maintain the dormitories at Chemawa under BIA management while

transfering instructional activities to the local public school.

3. Internal problems, squabbles, and opposing factions

.and groups within tr1bes account for much P/SO -inac-
v tivity.

This is the story at Navajo. The confusion- resulting from
charges and counter-charges between groups and individualé re-
sulted in the moratorium on ali P/SO activity (December, 1974).

.« Research of Navajo records‘and reports portray all the suspicion,

confusion, misunderstanding and divergence of opinions between

’ ]

1nd1V1duals and groups that characterlze the overall findings in

Ve th s evaluation report.

-

The Papago Superintendent reports the conflict is largely be-
tween the elders who fear change and the young activists who are

¥ crusading for change without consideration of the needs and opin-

-

ions of the majority.

-

<
4. The passage of Public Law 93-638, and subsequent acti-
" vity is confusing the broader optlons offered under
P/SO with the overall result of suspfcion, gross mis-
understanding and inactivity. .

The term, self-determination, is being incredibly linked to both’

the word and concept expressed by termination. This gross mis-

3

“conception of the intent of self-determination is well documented
in reports from all areas. The Chairman of the Arizona Inter-

Tribal Council said the people,lmore than anything else, believed

e
the BIA efforts in P/SO and self-determination activity were
: »

<>




linked to termination (meaning términation of trust land respon-
sibility). The NASBA report on the Navajo pointedly portrays

the gross misunderstanding that abounds.
q

It is *an unfortunate coincidence that the P.S.0.,
and the powerful expression of it in the Self-
Determination Act should arrive from Washington
~just as the Navajo Tribe is beginning to face

the problems which contracting has already
cawsed. Many Navajos fire beginning to feel that
contracting is beinp~—forced upon them, and the
badly outnumbered supporters of contracting, (and
take-over) are seeking outside encouragement from
Washington. The encouragement is coming, in -par-
ticular from ‘those explaining the Self-Determina-
tion Act, and their presentations are furtigr
agitating internal tribal conflicts.

3

Y

Pima reports state that many Indians féel P/SO is an attempt of
the BIA to "sell out'". One Ute tribal—;qpncilman lost his re-
election bid because he favored éelf-detefmination whfié?iis
opponent interpreted this to mean termination (reporfed in The

pe

Ute Bulletin, December 23, 1975).

S. The effort-of BIA personnel to implement the P/S objgév 5 0
- tive is being interpreted as pressure on the part of 1o
Indian groups to act.

3

Some Indians say we '"are being told what to do" and that_the “im- =
. plied pressuré interferes with planning that was "going qn'% Em:
ployees report they have used gimmicks to secure aptendande at
meetings. This apparently is being misihterpreted.
6. The most frequent answer given by BIA personnelawhen

asking, Why the problems, misunderstandings, ef€.%.-.

" is "timing is off".

This seems to mean lhat the impact of the far reaching implica-.
tioris in Self-Determination activity (with the many unansweredh?

i2 -
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roughly_preempt§_any early.consideration

_questioﬁs) tho of manage-
ment options in Education. One .Indian reported to have said,

"you ‘told us, now come back in five years for an answer.,* =~
g w5 - ° - ’ /. . ° - o

v . i ¢

7. The lack of responses. to questionaires geflect the wait

r " ~ and see attitude which characterizes the lack of any

formal action on the vast majority,of Indian communities

or groups where BIA schools -are located. .-

..‘NiIRC forwardedxse}feaddrésséd (stamped) and'easytto;compléte\

* questionaires to-70 Indian tribal counci%n\in th:'Phoenix Area
aﬁd 15 to Indian lea&e}s ig;the A¥buquerque Area.: Only §‘fe-f
spbnses,were received érom Phéeﬁ%i'Areé'éhd Eéhi from the' Albu-
querque Area. lThey seem éo feel that éfénkreguests for informa-

. Nt | .
-tion and opinions as a. type of ﬁressqre which creates apathy,

suspicion and no responsé. Three responses refer to the time

¢ 5
-~

factor (much more time-needed).

o~

* ' *

"It is not féasfbﬁ} at the present to absorb
the system wholly." . .
- 9 2} '

’

L]

]

INo inqumationﬁto tribal council. If and
when information .is given, the decision-niaking
- process will be 's1éw. - Change -is always slow."

ihi learning process from the.top level to the [:A\ '

~— ‘f#ass roots level, and vice‘versa. To learn
the system at all levels- before, trying to edu-
cate people for two to four weeks to accept a ‘
.« System that have been in.-existance for many. B

yeaxs.' - 1) A A ‘

N . R . w

g

8. Neither of NITRC's preconceived hypotheses. can be sub- ..
stantiated from the data collected. ‘ AL

NITRC proposed two hypotheses; namely, (1) that the P/S Objective

-shoyld ‘be implememted primarily through the Area Directors and

i’ﬁ,‘:" SRR . o i3 - .

' ) ) - \ - , 6 P ' .
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- high school under BIA auspices.

'”The £irst hypothesis could not be suppoytea by testimony of the - -

Q

~-l‘ - ’l .
X . N
‘ v

Agency Superlntendents*hs the goal is primarily an admlnlstratlve
goal; and (2) ‘that fear of loss of BIA jobs would be a deterrlng
factor to_effectlve promotion of the mamMmement options. §§Kk B

t

.
A LY

reservation superintendents. . The& felt strongly that P/SO was

- s T

primarily an education matter ahd should be handled by edutation

a -~

personnel under the overall superv151on of the agency superlnten-'

+

dents Agency Superlntendents at P1ma ang Papago are thoroughly

knowledgeable of the P/S0 act1v1ty affectlng the1r agencIes

..

The second hypothesis cannot be supported although Nafajq reports

allegations that contracting by the Trihe is aimed'at putting BIA

employees out of a job (letter of McDonald to Comm1551onér, Dec.
13, 1974); and rumors reported 1n school board m1nutes that the,
P/SO project was a threat to jobs. The fact that 5,000 NavaJos‘
work for the BIA (approx1Mate1y 1/2 in Educatlon) lends "some cre-
dence to the hypothe51s that BIA JObS held by local Indnans is a
deterrlng factor in their influence for change At hepl,VP/SO,

was given a low prlormty of\meetlng agendas. ThlS is understand- N

able at Hopi since their major-.concern is the development of a .o

2]

[4

94/ P/SO planning, enthusiasm and vigorous promotion.’o
the goal wanes as the execution of the program passes
from Central Office to Area and on to the Agency levels. il
At the Cental Office - IERC level, there is excellent plannlng,
§ .
a maJor effort in the development of trainlng materials (slides,

tapes), staff training, feed back processes ang provision for
v . . _ |

.

7

»




¢« timely reporting. All of this seems to lessenh as it passes s

through the Areas and even, more so at the Agency. While there

are exceptions in effort the overall appears a valid conclusion.
N , s

v " N : <

Some rationale as to why would be the fact that area and agency

coordinators havejé:multiplicity df other duties. P/SO seems to

have been "tacked on" as  an extra duty. At some agency levels

. - the coordinators are not only met with disinterest but occational

. .

distrust and hostility. If noething else these -local attitudes .

3

would dampen any gﬁ%ﬁ@siaém. The recommendation might be madé

that area and agency management place a.higher priarity of time.

-~ given by area and local coordinators to the dissemination of man-

N
P

. ‘agement option' information., - - * . . 1 e
10. There has beén a'gradual shift in the use and empha-

-+usis of P/SO terminology fo the use of .such terms “as
-a program of options to Indian Communities.

* This is found in most, area Teporting and :in interviews with ﬁfA

i

personnel.  This appears to be good as' it helps to eliminate the
concept many Indians feel is implied iy "the Government. has an

objective;'We‘want you to‘aCt on it". The AlasSkan brochure whig%E

" we believe is‘very'good, uses tﬁé=ﬁvaglébiejoﬁtions approach.
‘- ferminolbgy‘used plays' another important part in-presentations

¢ - 'to Indian gr&ups.x Individuals who fgporfga they had no knowledgs®
of P/SO wefe‘familiéi‘wiph"ﬁhe_optionsafesbecialiy Contracting . _"

o

< , aud the transfcritb public school jqrisdiction.
il._ Despite-the‘négétive fihdings,‘there are some concom-

itant benefits or "spin off" to.the program.. -
P N -, 7 it - R . K - - .

* t . - s, L e L Y
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Phoenix, Portland and Juneau Areas report the use of. the slide-
.tapes and the request for their use by other organized Indian
;groups for their generai understanding. These auxiliéry uses of
the pre-packaged materials may prove to be of more worth to the
betEer organized 'ahd mor; experienced groups than to the reser-

vation people for whom they were developed.

»

12. . There were .some real innovations made by two areas
espec1a11y.

The AlbdQuerqpe Area® grants for needs surveys is a novel ap-
proach. The-Juneau Area brochure which was given wide circula-
tion, is both innovative and at the same time follows a widely

used and accepted method of disseminaiing information.

~

13. The reactxon to the prepared slides and tapes ranges *,
from very good to being ''turned off"

- that most Indian leaders have not seen the

in the prepafédftraining packet. Based on
iﬁtefview follow uﬁs there was 1o interest shown to view them.
Mean1ngfu1 stat15t1ca1 data could not be found in the reports’,
Groups, v1ew1ng one or two of tﬁg'presentatlons in a singlé meet-

ing, generally 1nd1cated an 1nterest to see more but somehow

never got around to arrang1ng for follow ‘up presentations.

The 1nab111ty of NITRC to f1nd a 11ve Ind1an audlence to evalu-
ate reactions to the tra1n1ng packet . is one Gf the 11m1tat10ns
of the study Notw1thstand1ng, a critique of the training pack—

' et was made and is given in the Appendix.

. e "
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Why the wide range of responses to the use made of slide:tapes?

. The generally favorable reactions tp the NavaJo response which
isaid, "tapes and film strips ... in thefr complexity actually
confuse the questions.which are basic to various alternatives,"

may be'intenpreted in context with sucn factors as, (1) the de- -
gree of experience and-sophistication of the group; (2) the ex;
tent that other local overriding facters were their main focus

of attention{ and (3) the basic unreadiness of the group to take
the first steps in cohesive planning. The Nd. 2 tape presenta-
»tion on needs-dssessment introduces a new element that is differ-
'ent from the ontions, choices and a decision on management that

is promoted through the other _seven presentations. This might

be the principal "confuser” to some audiences. B N

IS

-
~
r

14, There appears to: be an unfavorable element of control

in any MBO objective that emanates from top adminis- T
tration and which seeks an -action by Indian people .
who had -no part in .the- goal development. . X .

It seems to NITRC that management by obJectives is successful

.
\

\‘when top adm1nistrat10n ‘has the control in a-<well 1ntegrated pro-

»

: ram. However, when the element of "control" reaches Indian peo-

’ _‘&. ?

ple, it becomes a liability and creates re51stance to any action,

~

-

Sinde 1966 (Rough Rock), Indidan people have become 1ncrea51ng1y
aware of the contract option ‘and asmuch longer time ag the public .
school option.\ P/SO comes along and is "plugged in" to an on-
going program mith some new term1nology and haste, if not pressure

for action. A year following, P.L. 93-638 enters the "picture"

. .'..,1\’7 N - off

,‘ | | 10
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)

+

with far reaching implications to Indi#n people and their local

government. . = *

)

I*The'results found in the survey are generally apathy, disiptereEt,

' confusion and misdndefStanding of the motives behind P/SO. Only

\

s
a few Indian groups were far enough along in their thlnklng and
\

" ‘local planning to make a decision. Most of the people prefer to

.

wait and see.
.

15. Finally, factors inherent in the tribal situations and
the program at this point in time account for the lack
of formal responses.

Whlle the interest and act1v1ty at the Area and agency levels

varled in presentlng the P/S obJectlve, the "fault" ‘cannot be-

laid to administrative management and-direction or lack of it.

We have no reason to believe that more detailed planning, more

.
- +

personnel involved, hlgherwpr%%Flty on time given, better tools
for presenting the options, or’ more vigorous action, would have

y1e1ded any greater results as measured by formal decisions

reached




RECOMMENDATIONS FOR THE CONSIDERATION OF OVER-ALL® BUREAU STRATEGY

——y

-

1. First and foremost all fJ{ure P/SO activity should be
most carefully coordinatéd with all other BIA efforts
in disseminating information related to P.L. 93-638,

This is acute, especially as the latter may involve education and
the schools; We cannot overstress the importance of the overrid-
ing factor of limitatiop of funds mandated by P.L. 93-638 wgen
schools are contracted for operation by tribes or tribal groups.
This fund limitat%on should be thoroughly clarified to Indian
groups, otherwise planning may proceed out of context with the
most basic factor. Unless this is done, the result will be fﬁr-

ther confusion and diéillusionment.

-

14

2. Because P.L. 93-638 provides for contracting of par-
tial and special programs, this fact should be
stressed when the contract option in Education is
being considered.

g
It’will cost more “for ‘an Inaian triﬁé or group to take over the
operation of an oﬁ-going Federal school unless the BiA auxiliary
costs for recruitment, purchasing, persénng%, bookkééping,‘?udit-
ing, supervision, etc. are cbmputeq generously in determining
overall ;ctual Federal costs for the tribai contract purposes.
When the cost facts are known it may be much more feasible for
the tribe or group to coﬁtract for meal serviée, transportation,
Titled programs: dorm opergtibns or some other%pa}tiaréor'§éecia}
program within the confihes of the imposed fund limitation. In¥
surance alone is a .large factor in any contract involving take-
over of buildings and equipment.. " ]

19 @ .
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-7~ 3. The public school option should be kept viable and in
‘ i no way '"played down'" in presenting P.L. 93-638 infor- .,
-~ ', mation. :

o ¢

R .
The pattern of public education in this country is through local

a

public schools operated through the state government processes.

Reservation pup1ic schools are being given increasing support by

Indians. One Indian, during the course of this study, expressed -

PALr Rt

these thoughts: Why should we be different? Why can't wﬁﬂtéké?T\
for granted the kinds of services provided other citizens? Why ﬁ;

do we have to decide these things? \ 7

Yy I I

~ ® .

‘!‘,' {t

‘\- 0 \” N

fxﬁ_All/references to BIA objectives, even P/S0O, should

‘be played down, restated or eliminated entir€ly in .

the disseminating of information on optiors in™,
{

school or program management. L

! g
' !
. L E
An acceptable objective to Indian people would seem to be toward
. & - )

greater effort in disseminating depth information that leads to
greater understanding of the options available in school manage -
ment. Based on Indian reactions uncovered in the survey, the

latter should not denote an action on their part, even a deci-

4

sion. o

e

5. The BIA should change its reporting system to reflect
"no formal decision'" made as a decision to remain as
. is at this point in time.

< .

[ 4

Once the BIA™has givgn any local group adequate opportunity’ to be
knowledgeable of thg{%anégement.options, this‘ébjective should be

: N
considered met. Any formal recognition of the decision 4qade

[

Q N‘."“;Nfo*k . ‘
. TR . S
~ O\ ' * t o,
N .
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¢

i

should be*requffeéfonly in, connection with any change in manage-
ment the tribe may propose. A letter of intent from the local

group involved would be far more prac¢tical to seek than a formal

resolution from the tribe. ] i

v

i

AREA COMMENTS

Albuquerque Area

The Albqquerque Area operates ll.day schools and 3 boarding
schools. The day schools serve‘the Pueblo communities where the
schools are located. One boaréing school (Albuquerque) princi-
pally serves the Pyeblo and Navajo Indian groups within the Area
Jurlsdlctlon The other boardlng schools (IAIA and SIPI) enroll

students -from all tribes natlenw1de -

.;‘y”‘.‘ " 3 « - -
" The entlre P/SO thrust of the Area has been directed at 4 schools

{3 day and 1 boardlag school)” These are identified in_the FY
1975 summary A presentatlon was made to all Pueblo Governors a
year ago and invitations extended to o;her school board membe;s
and leaders. No further requests for, a presentafionfef the man-
agement options program has been'received. Only the one Pueble,
(Acoma) has made a formal decieioﬁ‘(by Resoiﬁ%iqn). This deci- -

.sion- is to remain under BIA manaéément. Other Area findings ate

o

discussed in, connection with the information given to support the,.

conclusions r'eached.

\ ' 21
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It is suggested that all schools be included "on an equal foot- )
ing" in any future program for'providing_management option in-

formation.

Juneau Area

The Area operates 53 communlty day schools‘and two boardlng
schools. The latter enroll students from all over the Area _
The P/S0 program focussed on 17 of the day schools. Formal de-
cisions héve been reached in 4 of the communities, 3 cﬂoosing
the public *school option and 1 for tribal-pfivate management.
However, information pertaining to the options in school manage-

. £
ment has been supplied to all communities where Federal schools ¢§
- . . i
T ! ,"‘,{:‘
are located. * ‘ 7
. :

.

The extreme isolation factor creates an almost insurmountable
prcblem for purchasing,'supply and services for other than the |,

Federal or public school option. Unless the extra-cost factor o

can be subsidized, complete take-over of schools in most vil-

i) -

lages is‘tétally unrealistic. 'Since 1950 there has been a grad-

<

ual transfer of BIA schools to pub11c school jurisdiction: (42

schools).

.
o

Navajo Area

N

s

The Navajo Area operates 59 schbols, 49 of which are bodrding

schools. Most of these séf%e more than one Chapter which multi-

- R2

~
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~ Pplies the problem of getting a uniform decision by the various

groups' involved with a single boarding school.

[
v

» ¥
The moratorium on presenting the P/SO program has not prevented

both individuals and groups from requesting information. The
érea?est need at this time would appear to be the development of
som€& guidelines for the‘guidance of the local Area staff. How
much information should be given to interested individuals and
groups? And in what form? .Should the Area coordinator, on re-

Quest, appear at school board-or Chapter meetings for the pur-

-

pose of disseminating inforﬁﬁ?&g; on the school management op- \

tions? These queétioﬁ% should b ans&ered. The whole question
; . ‘

. . . ¢ . .
of the moratorium might be discussed with the new Area Director

jand the Tribal :Chairman.

v
Ll
¥

Portland Area - -

\

. ' A - fv
, The Area operates only the one non-reservation boarding school

(Chehang. The school enrolls_students from over 30 tribes in
the NortﬁWgst. The problem of getting a decision is almost nil. ‘

Most tribal groups were disinterested in pursuing the matter.
. \
Chemawa School has received a planning grant for‘new\facili;ies..

~This virtually precludes reaching any.other option other than

A \
continued BIA management until this construction need is met.

\

" One Agency (Western Washington) forwarded 19 questionaires to
Indian leaders and received only one response. Continued parti-
cipation in the P/SO progfam would appear of no value to manage-

- H

ment. It is suggested that this Area be dropped from the program.

CERC . 16




Phoenix Area

-

/

The Phoenjix Area operates 14 community day schools, 3 reservation
boarding schools and 4 off-reservation boarding schools. All the
boarding schools have multi-tribal enrollments except Santa Rosa

and Intermountain.

e

No schools in the Phoenix Area have made a formal decision with
rgference to the mapagemént options. All the deterring factors
referred to in the report summary affec£ the Phoenix Area schools
one way or another. There would seem fo be little value in pur-,

suing management options in the off-reservation boarding schools

oo

, - :
which serve many tribes. . , ' !

1

Central Office

There seems to be a notion at the top levels.of BIA management
that tribes are really interested in contracting. We could find

virtually no evidence of this in the -tribal groups and individu-

~
v

als contacted. : '
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APPENDIX A

" PECHNICAL REVIEW OF TAPES

1., Narrative
2. Checklist Design

3. Checklist Summagy




L of Education.
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Y

TECHNICAL REVIEW OF THE SEVEN TAPE/FILMSTRIPSQ:

?

As a part of this contract, NITRC agreed to complete a

technical- review of the seven tape/filmstrips. Drs. Bill and

Carolyn Raymond, NITRC consultants with»expertise in several
areas including product development, rev1ewed each tape/film-
strip. Dr. Carolyn Raymond, currently Director of Staff Devel-
opment of Mesa Public Schools, has spent the last ten years in
the area of product.development and—staffmtraining. She spent

four .years as a professional staff member of‘the.éouthwest Re-
s . , L

gional Laboratory f£or Research andVDevelopment as a product de-

. f
- kS

Aveloper in the staff training lelSth.\ Dr. Bill Raymond has

\ ;also developed sevé/al products, $ome of which directly relate

w \..

to Indian Education. His most recent experiences with Indian
Egucatlon include serv1ng as a technical advisor to an Indian

consultant firm 1n Albuquerque New Mexrco in the development

-

of a series of currlculum units for Ind#¥n students. Part of

his current respon31bilit1es 1nvolve directing a federally -

»

funded tutoring project for approximately 900 Indid{/students.“
k

Prior to ’ecoming 1nvolved in’ private consulting W Dr. Ray~

mond was the Director for Evaluation at the Arizona Department '

.:',5 - "

The evaluators upon receiv1ng the assignment to evaluate

.'the series de51gned a technical checklist to be utilized in re-

.

vﬁewing each- of the seven tape/filmstrips. Each tape/filmstrip

was rgqggwed considering ten major aspects of a developed pro-

‘duct:

o

.

A 2

b
s
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¢, product outcomes
. assessment\ﬁaterials and procédures
”

e reports of pre&ious use and/or fieldtesting

adequacy and consistency of materials and

procedurei
oji> . * ¢ versatility of materials/and procebures
. . " use of sogpd learning theory in materials afnd
®. progedures ,t’(—%;

*

e content bias
™ ) J
orientation and training materials and
procedures ’

’ .o '® reporting materiafs and proéédﬁfés—:)

(Y <o . !
e time and cost considerations

»

~ The evaluators had also requested tobe invited to actual
" sites where the’ tape/filmstrips were being usgd. It was tbe,
.evaluators hope that by actually observing partibipants view- -

ing the‘tape/filmstrips that they could better judge.the series

*vimpact and effectiveness, Unfortunately, by the time the ev I~'

uators wé}e selected for this: assignment the tribes in the 1m~
(v
mediate vicinity had either’ viewed the. first one or two tape/

4

filmgtrips and had declined to part1c1pate further or had re-
s ‘ Jected even seeing the first of the series. For that reasan
the evaluators were unable to utilize this approach.
s The material¢¢hat follows is a technical review therefore
based upon’ the instrument designed by the’ QValuators. The ac-

LY ' \Q
tual instrument follows this narrative.with the Judgements '

ot

made regarding each’ tapé/filmstrip. Immediately following is

¥ -
‘ . - L

ks




an overall general summary of the entire series. This approach .

was selected because it became obvious after viewing the entire

-

series that the origlnal developers primarily used the same de-
velopment techniques in each individual tape/fllmstrlp ‘For

that reason, the' same strengths and weaknesses from a technical

»

g v1ewp01nt tend to be common to all,

: A v

‘e AREA ONE: PRODUCT OUTCOMES

‘The evaluator 1dentif1ed f1ve major subcategoriesirelating

to the broad area of product outcomes. These, five categories'

» 14

relate to the-generally accepted educational practices regard-

ing the preparation of product objectives as well as proper se-

. ro ., Ca 4
quencing, appropriativeness to intended audience, relevancy to

- Ly

pverall prdduct goal, etc.. "7_ .
Generally speaking, the product ob3ect1ves were clearly |

and explicitly stated ang- under normal circumstances their at~

»

tainment on;Z/be relatlvely easy to assess., Whiie it is true

‘that the product obgectives are clearly stated,pit is hlghly
- o J.
doubtful that the choice of words epresen\ted to particrpants e

would ‘be the same words that would normally be found in their

everyday vbcabulary.. This 1s one of the ‘hallmarks of sophisti-

ot T cated product development, i. e., the vocabulary employed to re-
veal one's objectives are v1rtu&lly the same as that easily.un~

A

. derstood7by the intended participant. It must be borne in mind-

f

X

’ that the - overall}goal of the series is to deliver necessary in-

e

fonnation for participants to make a decision regarding their

- . N
’ e - . .
‘ ) “z 8 ot
o . . X . . . " )
< K Y. . v I3
K] Ve N » * -
. . N . '
P
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-
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-

v \ - . . . <+ - »
. . .

.. ’ I3 * l”'-
choice of educational governance not to provide them fracilita-

,tion with new vocabulary words., ' R

b [

Inithe evaluators p01nt of view, many of the- "én roufe

:product objectives did not relate to the ovérall goal ofnthe
entire tape/fiimstrip‘series. For example, in,the first film-

strip the following objective was presented to pagticipants.'

.
» > @

...Be able to explain what the Central’

y

Office onIndian Education programs has
to ‘do ---i.e., develop a trainiﬁg pack-
age‘to~provide information oh schooi
management and to explaihftha training
program .to each area office. .

One must question how knowing that a training'orogram_yas

to be devised has any ;elevahcy to helping particioants make a
choice re;arding educat;onal governance. Many of the objec-

. tives in the series are just.hot felevant for the desired out-
come.. - In fact much of the’ content must be-~ questlohed as to

]
W .

relevancy. N . S el e -

-

- .
., P A . G
. LAY <
) N
.

" AREA TWO: ASSESSMENT MATERIALS AND PROCﬁDURES e

~ e

related to assessment materlals and procedures 1nc1uded 1n the

" © . - -~

" product. ~ After reviewlng materials presented to the evaluators,

I

there is no evidence whlch‘would tend to 1nd1cate that an at-

’

tempt was made to determine what knowledgeﬂ 1f any, parblclpants

had regarding current governance of their educatloﬁal systems, h

‘e ®

rete. Furthermore, no instruments exlsted whlch could be utl-

- R
» . “
- v
® - Lo Q‘ \ -
v “’
. .
.

-3

The second-brqad area has three subcategorles for cruthue .

£,




.lized in determining which of the many product objectrves Were )

'hot‘being Qccomplished;by partrc1pants. :.”"'ﬁ' ‘ bi}f‘E“?b;”£?_ o

- . LS
nv‘ H ,

".' | ) ¢ Effective 1nstructronal tf‘alnlng products should :anlude v

’) e' H -

devr s or procedures for'deﬁermlnlnguwhrch objectrVes~are be-

“~‘r~

1ng easlly accompllshed by’partlclpants as' weli‘as whrch ones
g lv“"q

: they are experrencxng drfflcdlty in ach1ev1ng or wh}qh pnes'

L b

,‘." -\' [ B PR RN 9‘. -.;" e« T =

: are‘not.berng mgtaat all iny when th;s tYpe of procedure 1s )

.
. -

" available fof colLectlng data can . product developers hope ® be“ iy

v

able to make product modlflcations leadlng to a more effectlve

product U8 o S SR . ‘;.-

’AREA THREE: REPORTS OF PREVIOUS USE e

.‘-'_’-,r— -

-

\ 'The third broad area whlch nwst,product techn1c1ans belleve
is necessary before the product is 1mpleménted 1s.data regardlng
.theleffectlveness of the product prior to full scale use. Lack-

ing from'the program was any data relating to previous product .

¥

’usaqe.k Sklllful 1nstructors/tra1ners could make use of such -

data as to'what groups the product had been developede its ef- |
fectiveness, et¢. The lack of this tyﬁe of data leads the eval-
: uator to question whether the original draft documents were. pro-,
. pérly pilot and field tested prior to ‘the full scale 1mplementa-
tion.

. X
.

‘AﬁEA’FOUR: MATERIALS AND PROCEDURES -- ADEQUACY AND CONSISTENCY

« The next three areas are a crrthue of the materlals and

procedures. This first area deals with eleven crlterla pertaln-

o

ing to the adequacy and consistency.of the product.. For’the'

. - N . o .
N . .
"
. N .. &
-~ . ' n - ’
. . s O » ~
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dlreetly-related to intended outcomes. -

>
L4
&

o
)_

~e -
- N =y

%%
-

ér or*not these activ1t1es are the most approprlate lS another

'\, _’_,_, <. %

questlon«, However, those activities selected do appear “to be

. A

;_;Unfortunately, in the subcategory that rates whether or not

i the “instructional materials are ljkely to produce adéquate par-/

Y

ticipant 1nterest .and enthusiasm, the evaluators would have to
)udge most of the materials as serlously def1c1ent. Some hard

evidence is available 1n that it is the evaluator s understard—

-

1ng that most groups after v1eW1ng the flrst tape/fllmstrlps,

refused\to parthgpate in the further v1ew1ng of the remalﬁlng

¢ ¢

series.,\ , s - .

.

~
h

’

There are a few pluses for the product in thlS area., They

~ N

are convenlent and easy to use. They are relatlvely low in pro-

-

duction Costs. . < C - o - . .

Leh,
o .

But as mentloned earller, the evaluator questlons whether
some of the things whlch were taught really needed to be taught.
Those thlngs whlch were selected to be included in the 1nstru;—
‘tional parts of the program were done in a veryrskimpy fashion,

The product would be vastly lmﬁroved by eliminating half of- the

product objectives and providing more information on those re-

tained. 1In some cases, the transition between the information
being présented for one objective does flow smoothly to infor-

mation being presented for the next objective. However, in many

situations this is not the case.
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" AREA FIVE: MATERIALS.AND PROCEDURES =~ VERSATILITY

1

_This area had 51x subcategorles deallng w1th the versatili-

.

ty of the product The evaluators would judge this entire area

"to be weak. The serles.falls to prov1de a varlety of approaches.

to deliver the intended lnformatlon to the particrpants.

AREA SIX: MATERIALS AND PROCEDURES - SOUND LEARNING THEORY

Regarding the 1ncorporatlon of sound learnlng theory into
the overall ‘product, the evaluator 1dent1f1ed ten major sub-
categorles that coutd be examlned to determine whether or not

the proddct met minimum standards.
One subcategory relates to whether or not the product is

organlzed in such a manner so that particrpants have early know-

~>$€‘

ledge of the purpose of the presentatlon (reveallng,objectlves)

'and why it is important for them to obtaln the ObjecthéS. In

this area most of the fllmstrlps did present - the part1c1pants
. the-objectlves as well as a ratlonale as to why it was des1rable

‘1

for the objectives to be achieved. Unfortunately, selection of
yocabulary was either too technical or too abstract to compre-~

hend for the average person not familiar with the concepts..

% Other concerns in this area center around the lack of ef-

e

%

flcient examples of the concepts that the tape/filmstrips were
,attemptlng to teach or those that were provided did not clearly
Villustrate principles or.concept;’being described. One widely

, accepted effective teaching methodogy'is actively involving par-,

ticipants.' That is to say, the product should be so deslgned

32
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that opportunities exist for the utilization of actiVities Chut;
require participants to become actively involved rather than
pasSively»sit through a series of preseqtations. In this re-~
gard, the tape/filmstrips were quite deficient. It is also gen-
erally accepted ﬁhat 1nstructional/training methods should be
mixed in order to help combat’ partic1pant boredom, etc. All of
the tape/filmstrips employ the same instructional approach
Effective’ instructional/training products need to provide
participants with ample opportunities to practice the behauior /
called for in the objectives. Usually the more nearly the
practice behavior simulates the desired real life behavior the
more effective the product becomes. ’ \
?he evaluators determined that the tape/filmstrips did pro-
vide adequate practice. However due to the fact that often the
_wrong objectives were chosen as far as the evaluators critique,

one question whether time should be spent in practicing

e behaviors in these programs. But from a tethnical point of

5

view the product did meet the criteria in this area.

One other broad category which  the evaluators in-their'eyal~
vation of the product actually divided into three parts but for
general discussion purposes will be combined deals with the fact
that the most effective instructional products usually contain
procedures for giving feedback to participants. Unquestionably,
participants need to have knowledge as to mhe!her or not their
progress is satisfactory. Normally itlis best to provide this

!

'feedback almost immediately after a segment of instruction/train-




ing has been provided. Effectiye feedback procedures provide

the participant with po%itive reinforcement when his responses l’
ﬁave been correct and it also provides him the opportunity to
immediately correct any incorrect responses before they becoﬁe
deeply ingrained. Generally speaking the]tape§/f£>mstripé did
provide participants with the oppqrtunity to oﬁtein feedback

to the ‘practice exercises. "

r's {

" AREA SEVEN: CONTENT BIAS

This area deals with any biases that might be®present in
the content of the product. épecific items checked would be

whether or not racial, tribal, or religious biases had inadver-
tently fouﬂd their way into the product. an evaluation in this

3 Lo

area would also determine whether or not the prodsét was free

of sex role stereotyplng. Other factors to be considered would

of tr1bal groups rather than 11m1t1ng'é§1 ‘of thei

be whether or not the 1llustrat10ns used, covered ;de varlety'
i}Lllustrations

to the larger more obvious tribes. In this partlcular area the = -

/s

evaluators found the product to be adequate. While a non~Indian ’

(evaluators) does not have difficulty identifying‘the obvious

~

¢ biases that might inadvertently be in a‘product, it must be re-

membered that the more subtlé biases may go unnoticed., ¢

AREA EIGHT: " ORIENTATION AND TRAINING MATERIALS AND PROCEDURES

| In the evaluation of a training product many times the
things that.ere not present are. as important to evaluate as thoee
present. The evaluators were not given any materials which ac-

B

companied the product which provided instructions te the trainer

- ) .> . 'I ;3(‘}




o

as to how

. ¥

. /“\
< .
he was uo implement the product. These materials

might have existed. However, the evaluators are of the opinion

.that training materials for the trainer had not been developed.

A whole gamet of considerations‘fall under this area of consid-

eration.

It is imperative and often the eventual downfall of a .

product if orientation -and training’ material and procedures do

not accompany the product,- Such guidelines should include:

»

"clear identif atlon as to the respon51b111t1e§7 N

‘,("\l

of the trainer\and other staff : G

,J“w'\

comprehenéive listing of all materials needed ?\\\“-
to effectively present the series ) '

description of pretraining aot1v1tles and re-
sponsibilities

specification of scheduling procedures including
the amount of time to be allocated for effective
presentations = .,

listing of participant Jbjectives so that the
trainer has no room for doubt as to what he is
expected to accompllsh

dethiled- descrlptlon of all strategies the train-
er will use to accompany the product ‘

completely self contained material 'so a trainer
need not go elsewhere for other resources

training materials which promoteba positive attl-

tude on the part of the trajner ot . -

%
L

identification of all preparation needs

listing of all materials, equipment needed for
delivery of the product and directions for use

description of necessary facility requirements
such as tables, space, etc.

scripts for all narratiom, discussion or- verbali-
zation which the trainer is to deliver

s
h <

sample agendas for training sessions . N

30
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: Some of the inadequacies that the evaluators noted in the

tape/filmstrips could have been overcome with an effective ‘train-

ing module for;the trainet as well as a participant training pro-

v »

gram with structured discussion, ‘intetaction, pfoblem solving

. -

act1v1t1es;/egs., 1nterspersed before, after, and between the

various tape/filmstrips.

AREA NINE: REPORTING MATERIALS AND’PROCEDURES

Again as in Area 8, the’ evaluators were not g1ven any ma-~
\

terials relating to how the product had fared in prev1ous situa-
‘tions’ w1thwvary1ng audiences. in order that the tra1ner»could
‘ﬁake-the necessary aqjustments to his\particular éroup of parti-
cipants. Moreover, it is ro‘the advantage of'the.product, reco;-
nizing there is no perfect product, for concerns or problems .
whlch are apt to occur to be described along with ways the train-

{
er can handle such problems“

AREA TEN: TIME AND COST CONSIDERATIONS

-
]

In the last broad area under installation and delivery of
the product, two questrons are asked - are the rimearequire-‘
ments for installing and conducting the product acceptable and
can the tra1n1ng be adapted to varlous situations as well as
'are the costs of. 1nsta111ng the product to local situations ac-
ceptable? The evaluators determined that the approach used, due

to financial limitations of the technical review, would restrict

gﬁéélng the product on these questions. Therefore no judgement

! - '
is made in this area. R

4
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¢ TECHHICAL CHECKLIST FOR REVIEWING p

. " INSTRUCT IOHAL . PRODUCTS® oL
IDENTIFICATJQN . R ‘ L BN
) ritle: INTRODUCTION o
Sequence Number _One '~ Instructional Length of Product’
Y Assessor RAYMOND ‘ Date Assessed -
bumqary Rating ot N ‘ s
2 _
wo . .
wl| w tifi
= e = PART I
S < [« X7p] & !
=2 o] o \
>C a [ Al =B [
45 u —
[T ] a < Zit ’ : .
><|_<| _w=9 1, -0UTCOMES ~
[:] [:] a, Are expected 6utcomes expressed in terms of ob-
[:1 [:] servable proficiencies participants will acquire-

as a result of instruction?

[:l_IZ] {:] [:] ! b. Are the outcomes, as a whole, worthwhile for :
=4 2. ' /

participants?

.
-

[:] [:] [:] [:] c. Do the objectives relate to the purpose of the
L U2 . training module? *

[:lm[:};[:]‘[:l d. Aré the object}ves sequenced properly?

[:] [:] [:} [:} e. Are the.objeétives at appropriate participant -
- _ level? .

i

2,  ASSESSMENT MATERIALS AND PROCEDURES

. that clearly indicate the point at which a parti-
cipant should begin instruction based on his current
skill level? .

[:1‘[:] [:] [i] a. Are placemént,measures and procedures included

—r%

[:] [i] b. Are measures included that periodically identify
[:]__"___ ___{:l ‘ specific ottcomes on which the learner may’ be ex-
) . periencing difficulty? . Co

[:] (:l t:) E:] c. 2re end-of-program measures included that assess
. PRt~ ‘ attainment of all outcomes?

‘.
! N

sadapted from (1) Considerations in Selecting Instructional Products, Appendix
SWRL, 19734 (2)Assessment Instrument, A Classification Scheme for Career
Education Resource Materials, HEW Office of Education, 1975. (3) Assessment

~ .

,';BJXQJ" K . | N L 53r7 iy

!

Tool For Determining "Good” Staff Development Training Module,C.Raymond,1974?

I
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Program § One

4

REPORTS OF PREVIOUS USE "

.Are data presented to indicate that outcomes. *

have been consistently attained by previous
users? ¢ .

Are data indicating trainer and participant -
attitudes toward the product repdrted in

quantitive terms and not just in the form of
a few “endorsements"?

Q

Are data presented to show that the product A
has been used°successfully in a wide range
of situations?

Do the data indicate that it is likely the

product will be efféctive in local instructional
situation? .
" .

4 ‘MATERIALS AND PROCEDURES =-- ADEQUACY AND CONSISTENCY

a.

b.

£.

Are materials and activities keyed directly to

* the expected instructional outcomes?

Are the instructional materials likely to pro-
mote adequate participant interest’ and enthu-
siasm? - <y

Are materials or suggestions included for -separate
supplementary activities for those participants
not reaching acceptable achievement levels on any
oq;come?

Are materials and procedures convenient and easy
to use? ' . .

To what extent is the nature and scope of the
material content adequate to reach the objectives?

Is the organization and preseiftation of the con-
tent consistent with objectives and outcomes?

' . Does the.material cover every subskilllthét

logically contributes to the_ objective? Are
there any gaps in the material, i.e.; have any
essential items of information not been included
in the instructional seguence?

Are gny parts of the material ambiguous, too ’
*Jean", or in some. other way deficient?

£
&
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k. Are the transitions

Pége 3.

A

o ) Program Number One

i. Does the material contain any -unnecessary
information (i.e., how much of the material
.must be processed by the participant in order

~'to make the desired response?) oy

j. Does the product sequence the activities
task? .os

smooth between various ‘
activities of the product. . ‘

MATERIALS AND PROCEDURES -~ VERSATILITY
:

a. To what extent are various optional instructional
strategies provided? ({Instructional strategies
are methods of teaching such as simulation, group
instruction, 1nd1v1dual programs, etc.)

b. To what .extent is a range of activities provrded
that involves participants in different kinds of
learning experiences?

c. To what extent are alternative activities for
participants with special needs provided?

d. To what extent is individual as well as group
instruction provided?

e. Is the material content consistent with growth
. and development chafacteristics (phy51cal, emo-
tional, social, and 1&§gllectual) of target groups?

f. Do those materials express identical content in
~ more than one audigvisual medium?

MATERIALS AND PROCEDURES ~- SOUND LEARNING THEORY

a.. Does the frodule have an appropriate 1ntroduct10n
or advanced organizer to display to the part1c1—
pants the desired terminal behavior? (Revealing
Objectives), Pmi purpose ?(Perceived Purpose)

b. Does the module provide several 1llustrat10ns of
41l general concepts belng taught?

5. Do the exemplars clearly illustrate the pr1ncxp1es
- ox congepts being described?

S,
4

i
materials accordlng to the difficulty of the’ iy\ g

y %

-
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h.

k.

13 ! ‘,-g . Page 4 .

o ‘ N Program Number One

Do the actlvlties provide for actlve participant

involvement?

Are there carefully sequenced exercises designed
to cover.each aspedt of the ob}ectzves being
covered? ) . - .

Is the delivery Of the 1nformatzon varled’ (fé
there lecture, problem solving, medlatzon--VTR,

slide-tape, reading, dlscovery)

.1s there practice immediately following a short

segment of ingtruction?

Does the module contain continuous feedback

procedures so that jthe participant will get regular !

reports on his prodress?

Is the feedback following each exercise clear and
complete (e.g., does the feedback provide an
explanation of why a particulay participant res-
ponse is inappropriate)?

Is the feedback 1mmediate1y'following a short
segment of instruction?

“

]. CONTENT BIAS

Material contains role-models to which a
member of a tribal group can relate.

If the material contains vlsualsz the characters
depicted represent a variety of .various tribal
groups.

Material includes characters with names indigative
of .a vagiety’of tribal groups.

Hatér;al is free of racial bias.,
Material is free of tribal bias.
- . 4

Material is free of religious bias.

- ——

Material is free of sex role stereotyping.

A}
o

p




Page 5.

Program Number One
PART 1] .

INSTALLATION/DELIVERY OF PRODUCT .

R
INADEQOATE
DR MISSING

LDEQUATE'

8 “ ORIENTATION AND TRAINING MATERIALS AND PROCEDURES

a. Do the materials clearly identify and define
the responsibilities’of all personnel involved
in product use?

‘Do the materials include convenient and ‘efficient '
resources (e:.g., pre-program workshops, self-study
materials) to orie all personnel to their
individual responeﬁ§a11t1es° . oo

Are clear guidelines for instructional scheduling,
provided, i.e., start-up dates, instructional '
time allotments, pacing guidelines?

b 3
Are trainers provided with clear expectations
of product performance?

. | .
To what extent are user directions provided?
To what extentvis background information provided
to the user so that the person will not have to go
beyond the material to seek help?

To what extent are user strategies sﬁecified{

To what extent are directions for additional
training provided? . '

‘To what extent are traihing materials identified’
and provided? .

Ibes the module promote positive instructor
attitudes? .

v A}

Does the module 1nd1cate estimated instructional
tjme? |, bt e e— . . . ,
»
Does the module identlfy 1nst;uctor preparatlon
and time needed? A )
Iaffﬂere a llstlng of all necessary materlals
and equipment for delivery of the module? - as
. well as directions for use -“detailed plans for
mate;ials that may need to be constructed?

‘Ives the module contain (or give clear directions

on how ,to locate) the requlred equipment and
materials ? ‘

S~
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<

".Program Number One

Is Ahere a description of necessary facility
R uirements if called for? (table arrangements,
space,- etc.) , s

@

Is there a timed sequence to follow?
g. Is there a script for all narration, dlSCUSSIOn
. or verbalizatxon done by the instructor?
r. Are there sample agendas for eacli session?:

REPORTING MATERIALS AND PROCEDURES L

a’
transmit frequent reports on participant achieveg-
ment and progress to appropriate audiences? = -

b. Db the materials include resources for the in'k;

provement of problems related to instructiona

completion?

TINE Ajb COST CONSIDERATIONS

a. Are the time requirements for installing the
product and conductlng training acceptable to’

" - various situations? N

5. Are thé costs of installing and using the prod&ct

. acceptable tp local situation?

.

\d

Py
. i

Do the materials include means to generate and . .-

-

€~ -
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1. OUTCOMES | -

a. Are expected outcomes eéxpressed in
terss of observable proficiencies
participants will acquire as a re-
sult of imstruction?

b. Are the outcomes, as a vhoie,
worthwvhile for participants?

¢ Do the.objectives relate to the
.7 purpose of the training module?

-

d. Are the objectives sequenced
properly?

¢. Are the objectives at appropriate
participant level?

- /
2. ASSESSMENT HATERIALS AXD PROCEDURES

a. Are placement measures and proce-

‘P dures included that clearly indi-

cate the point at which a partici-
pant should begin instruction based
on his current skill level?

b. Are measures included that periodi-

-+ “cally identify specific outcomes on

which the learner may be experien~
cing difficulty?

¢. Are end-of-pib‘graﬁ'measures in-
- gluded that assess attaioment of
all cutcones?

3. REPORIS OF PRBV}OUB USE

a. Are data.presented to {ndicate
thit outcomes have beWwn consistent-
1y lttlined by previous users?

v

. duct reported in quantitive te
.+ and mot just in the form of a few
"endorsements'?

TECHNICAL CHECKLIST FOR REVIEWING INSTRUCTIONAL PRODUCTS

—

TAPE TAPE TAPE 'i'APE TAPE TAPE TAPE

fl #2 13 #5  #5 $6_ _#7

VA WA

VA VA VA VA VA
™ 4 ™M ' F A A VA
™ H4 F F A A V&
¢ & . ‘
IM VA A A A VA . VA

b.* ‘Are data indicating trainer and M M M M M M M
ticipant attitudes toward the gfas\ )

v




3. (cou't)

C.

d.

g,

h.

Are dats presented to show that the '
rodnct has been' used, successfuuy
1n 8 wide range of situations? -

Do the data indicate that it is
likely the product will be effec-
tive in local instructional situa-
tion?

4. MATERIALS AND PROCEDURES ~- ADEQUAC!
N AXD CONSISTENCY )

Are materials ind activities keyed
directly to the expected instruc-
tional outcomes? .

Are the instructional materials
likely to promote adequate partici-
pant interest and enthusiasm? .
-
Are materials or suggestions in-
cluded for separate supplementary

activities for those participants

not reaching acceptable achievement e

lcveh ofi any outcome?

Kn nterials and procedures con=
micnt and easy to use?

To vhat extent is the nature and
scope of the material content ade-
quate to reach the objectives?

Is the 6rganization and presentation
of the content consistent with ob-
jectives and outconmes?

Does the material cover every sub-
skill that logically cont¥ibutes to
the objective? Are there any gaps

. 1n the material, i.e., have any es-

sential items of information not
been included ih the ifnstructional
uqucnce‘l

Are any paru of the materdial ambi-
guous, too "lean", or in some other
way doficient?

fl

M

VA

A

.

TAPE TAPE TAPE TAPE TAPE TAPE TAPE
#2

P TR R T
¥ M ¥ M M
¥ M M M X
A A VA

$

™M IM I IM F F

VA VA VA va

VA . VA-

VA

VA

VA

VA
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TAPE TAPE TAPE TAPE< TAPE TAPE TAPE
L R T I = T 7R TN T I

+

‘4. (con’t) ] - -

1. Does the nfs_g;inlf—eo any unnec- IM ™ ™ ™ F VA . WA

essary information (i.e., how much of
. the paterial must be processed by
: * the participant in order to make the .
desired response?) *

.

3. poes the product sequence the acti- 'IH b4 A A" VA VA VA
vities materials according to the
difficulty of the task? '

k. Are the transitions smooth between ™ A A A VA VA V&
various activities of ‘the product?

. S. MATERTIALS AND PROGEDURES -~ VERSATILITY

a. To what extent are various optional ™ ™M .IM ™ ™ ™ ™
instructional strategies .provided? ~ ’
(Instructional strategies are meth-
ods of teaching suchjas simulation,
- group instruction, gdividua,l pro-
. grams, etc.) N - .
b. To what extent is a range of activi~- IM ™ ™ ™ ™M M IM
ties provided that involves partici-
pants in different kinds of leafning : :
experiences?

¢. To what ‘extent are alternative acti- IM ™ ™ ™ ™ ™M M
_vities for participanss with special
needs provided? "

d. To vhat extent is individual as well IM T IM IM ITM IM. DIM.
as group instruction provided?*’ s

e. 4ls the material content consistent ™ ™ ™ ™M - IM ™
vith growth and development charac- - . R
teristics (physical, emotional, so- A .
cial, and intellectual) of target L -

groups? -

£. Do those materials express identical DM IM N M M M M
content in more than one audiovisual ‘ .
»edium? ) ' . M

. : * *

6. MATERIALS AND PROCEDURES —- SOUND LEARNING - g "
THEORY : :

¢ 4

133

”

a. Does the module have an appropriate ¥ b4 ™ J A A A vA
introduction or advanced organizer ' )
to display to the participants the ' y
desired terminal behavior? (Reveal- .
ing Objectives), and purpose? (Per-

ceived Purpose). .




6. (con't)

7.

b.

Ce

1.

Does tvhes module provide several il-
lustrations of all general concepts
being uught’

Do the exemplars clearly illustrate
the principles or concepts being
described? .
Do the activities provide for ac-
tive participant involvement?

Are there carefully sequenced exer-
ciges deoigued to cover each aspect
of the objectives being covered?

Is the delivery of the information
varied? (Is there lecture, problem
solving, mediation—VIR, slide-tape,
reading, discovery).

>
Is there practice immediately fol-
lowing a short segment of instruc-
tion? . ,
‘Does’ the module contain continuous
feedback procedures so that the.par-
ticipant will get regular reportn
on his progress? .

Is the feedback following each exer-
cise clear and complete {e.g., does
the feedback provide an explanation
of vhy a particular participant re-

_ sponse is inappropriate)?

CONTENT BIAS

a. Material contains role-models to

b.

4

Is the feedback immediately follow- .

ing a short segment of instruction?

which -a wember of a tribal gzoup can
relate.

If the material contains visuals,
the characters depicted represent a’
variety of various tribal groups.

TAPE TAPE TAPE TAPE TAPE
1 $2 83 #  #5 #6  §7
IM M IM P A VA A
M M ™ F A A A
M M ™ M M M I
P ™M IM P A A M
M ¥ M M M M M
VA A A F A A. M
VA VA VA A VA VA ‘M
VA VA VA VA VA VA M

v
VA VA VA VA VA VA M
\ it

VA VA VA VA VA VA WA
VA VA VA VA VA VA WA
VA VA VA VA VA VA WA

c. Materfal includes characters with

names indicative of a variety of
tribal groups., .

TAPE TAPE

-
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9. use?

~

N\

7.

—

«

"TAPE TAPE TAPE TAPE TAPE TAPE TAPE -
f1 #2 #3 $4 45 #6 #7

(con't)
d. Material is free of racial bias.

e. Material is free of tribadl .biu.

£, Materlal fs free of religious bias.

g lhtetinl is free of sex role
otereotyping. ‘

L4

ORIENTATION -AND TRAINING MATERIALS
AND PROCEDURES

a. Do the materials clearly identify
and define the responsibilities of
all peraonnel involved in product

-~ L

b. DG the materials iiclude convenient
efficient resources (e.g., pre-
program workshops, self-study
matérials) to orient all personnel
to- their individual respons}bﬁf-'
tiu?

. {

Are cleaxr guidelines for instruc-
tional scheduling provided, i,e«;
start-up dates, instructional time
allotments, picing guidelines?

Are trainers provided with clear
expectations of product performance?

To what extent are user directions
provided? .

To vhat extent is background infor-
mation provided to the user so that
the person will not have to go be-
yond the material to seek help?

8. 'ro vhat extent are user strategies
specified?

h. To vhat extent are directions for
additional training provided?

¥
i

1. To vhat extent are training utérinls R
identified and provided? - : .

47




Py §
. . " TAPE TAPE TAPE TAPE TAPE TAPE TAPE
#1 12 #3 #4 #5 ‘46 #7
8. (con't)
N j. Does the module promote positive - M M ). M M M .4
: instructor attitudes? ' ‘ ’
. 0 : . i
k. Does the module inditate estimated ¥ M M, M° M M M ‘
instructional time? . > T
. . ) '
" 1. Does the module identify instructor M M MM ‘M M .M
preparation and time needed? ) .
A . . - 4

, '®B. Is there a listing of all necessary M M M M M M M
saterials and equipment for delivery !
of the.module? - as well as direc- .
tiond for use - detsiled plans fgr ’
unaterials that may need to be con- .

structed?
° "n. Does the module contain (or give M M M M M M M
L \ /  clear directigns on how to locate) .
b the required equipment and materials? .

< 0. Is thcre s descﬁgtion of necessary M M M M M M M
) facility requirements if called for? .

q.

Te

¢
!
.

(table arrangexents, space, etc.), ) - 4

Is there a timed sequence to foliw?

fs fhere a script for all narration,.
discussion or verbalization done by
the fnatructor? . .
Are there sample agendas fot esch
session?

.

9. REPORTING MATERIALS AND PROCEDURES

2. Do’'the materials fipnclude means to
-~ generate and transmit frequent re-
ports on participant achievément

and progress to appropriate audi~
. . cnc,s?

, b. Do the materia¥s include resoutces
for the improvement of problems re-
lated to instructional completion?

\

M




'TAPE TAPE TAPEL TAPE TAPE TAPE

TAPE
#1  #2 #3 14 #5 #6 #7
10. TIME AND COST. CONSIDERATIONS
8. Ars the tine nquireienta for in- ? ? ? -2 ? ? ?
stalling the product apd conduct- :
ing training acceptable to various .
situations? ’
b. Are the costs of installing and 7 1 ? 7 1 ? %
using the product acceptable to ‘
loesl situation? . .
b Lo
P
,J'
- 4
L ] "
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PRESIDENTIAL SECRETARIAL OBJECTIVES FOR MANAGEMENT OF INDIAN EDUCATION

—

'< “ \\\\
PRELIMINARY INFORMATION-GATHERING QUESTIONAIRE

: ¥
Agenciés Involved:

Date:
AREA OFFICE:
- PARTI. - -
Name of‘PzQigct Manager: .
e Telephone No.' : -

Names of'Responsible Agency Personnel,

(Include Telephone No's.)

PART II. (Please enclose) ' , L

1. Area Plan for Implementation

2. Monthly Progress Réports

3.  Reports of Presentations ‘ f - R
4. Audience Response Forms (if~any)

. 5.. Any other documents you deem important . -
6.

Schedules of future presentations (Please include dates,places
and times.) ’ ' '

/

ENCLOSURE (2)




‘1.

2.

'TI7e

3.

INTERVIEW QUESTIONAIRE

Area Office:
. ) . ) Agency Office:
l .  Tribal Group:

" gndividuals Name: : 'ﬁh.

£
+

What Kind of School does your tribe have?

.

Bave you heard about contract schools?

than contract or BIA schéols?

4

Do you know about the different-ki?ds of schools you can hajf, other

\
'
4

" pid you hear about the Presidential/Secretarial Objective for the

panagement of Education for Indian People? °

Did you attend a ﬁreseﬂtation on this P/SO, if so, how many?

VVOF,
S

,

What is your,deeistanding of p/S0?

%
- .

. * po you feel it can help or hurt Indian Pebple?

v

¥When you heard the preseptatibn, did you haye any questions about it?

What do you think could make this better for your People?

L4
Ay

10.  What did you~1ike best szbout this presentation?.
N . .

11. What didn't ybu 1ike about the presentation?

¢ 12. wQuld‘yoﬁ go -to another presentation?

»
R -

M

13. 1s there a statement you would like to make about P/SO or about the

presentation? If so use the back of.this paper.

.. *s¢ If this question is answered, Yes, then ask the following questions.®

-7 I

< - T e .

o

Vet e o o



\) « PRESIDENTIAL/SECRETARIAL OBJECTIVE (M.B.O.)

hY

GUIDELINES FOR AREA/AGENCY OFFICES .
[/

-~

—_—

1. Area Officé“strategy and implement plan.
{Obtain copies and monthly progress reports)

2. Identify: -
. a. Personnel m;king pfesentations
b. .Attitﬁde of Area Manager and Staff
~ e. Knowledge of Pres/Sec. Objective
d. Individual's personal_opinién of P/S Objective

e. Groups that have had presentations maie.

£. Names of individuals who have attended presentations.

3. Make written_summary of visitation. 'Attaéh all pertenint
materials. Include personal observation.

, »
o ) . . . ﬁ,,?‘
. ~ e . o
v I3
. . 4". .
i
" [ /
.
[] -
.
o
-
*
b t 4
AN »
~ o . '

11
H




.

'. 31t L, ]\ « .c .
OART II;&%;(gse extra paper, if necessary)- S . !

3. i fd& . . . ) " ‘ ,

1. Name of Tribal Group that will have presentation/s:

[,

~ Name of individual to contact:
‘ Telephone No.

How may contact be made:

- e
" — .

Date presentation planned Locatécn

r——n et

pertinent Information: (as to why and how to be made, if .
bi-lingual, and etc.)

[
. e o ¢ & @ e @ e & o @ o o o o o e o @ o o o« o 0 ¢ o ® o

t

, 2. Name of Tribal Group that will have presentation/s:
N N ﬂ'

b

Name of individual to contact: . .
LIPS , Y ’ \,\/

Telephone No.

How may contact be made:

n

pDate presentation planned -

Pertinent Information: (as to why and how to be made, if
. bi-lingual and etc.)

-




{use extra paper, if necessary)

- »

/ 1. Name' of Tribal Group that has -had presentatidn/é:-

. " How may contact be mﬁde?‘

L]

L

Name of Individual to ‘contact:

'.4}

-

¥ .

.

_/

* Telephone No.

-~

t

Date presentation‘made:'
t

’
Number Attend.

" action taken:

P4

.

:;& . Are" additional ‘presentations planned?

@ onocoo:ooco.o-.coooooooto
£ Tribal Group that has had preséntatton/§:

o " 5

+

[}

xme of Individualkfo contact:

P

Telephone No.

. 4 ~ i4

-may contact be made?_
LN .

H

-

- e

-

"T

:* Date presentation'madét

Number Attend.

Action taken:

[

l;’ additional presentations planned?

.

3. Name of Tribal Group that ' has had presentation/s: .

LA

-

Name of tridividual to contact: | .-’

’

Télephone.No.:

'

PR
How may contact be made?’ o
' / .- '

-

> '
L

. -

Date presentatioﬂ made: "Numper ﬂftenq.
_ Action taken: . . @ . ’ L
o Are additional presentations planned?_ - ‘

. .. ¢
' '

[~

-t




AGENCY OFFICE

-

" 1777 " INTERVIEW QUESTIONAIRE

T . Area Office:

Agency Office:

L3

Agency Persons Name: ' . T

(Y

1. How do you feel ébout P/S0?

2.  What recqmmendatiohs_ﬂo you have to improve implementing
the over-all program?

3, Does the amount of Training and Orlentatlon you recelved, ald
or hinder you?z -. . o ‘
. v : . 4

seem hesitant? L

.
i

7. ’Are there points of P/SO, that you feel should be clarified to
) you?~ (i.e.,retrosession, PL93-638 and strategles toward -
unspecified goals)

t ) N .

!

‘8. Do you feel that P/SO is a positive move toward true Indian
Self-Determination?

et

9. What are the most mon negative~feeiings that you have
. heard toward P/SO?q\ . , s

< ~ . . L4
\ Y . .

¢ ;
10. Do you feel adequate/ in beirg able to handle these objections?

’

"~ 11. What haﬁg—been pogitiveé réﬁarks or feelings toward ?/SQ?

4, If you could star thls program over, do you feel. results
would be differedt? ;o -
a' / B ;‘ ) ‘o
5. What do.you fee the final results-will be, as things are now?
< 6. Please state your personai opinion as to why fribal groups’

*



NATIONAL INDIAN TRAINING 'AND RESEARCH CENTER

SUITE 204 s ' 2121 SOUTHMILL AVENUE ¢  TEMPE, ARIZONA 85282
. ’ PHONE (602) 967-94824 °

-

C
July 15, 1975 -

Dear Tribal Leader:

The National Indian Training and Research Center is under con-

tract with the Bureau of Indian Affairs to make an evaluation -
of the Presidential/Secretarial Objective Program. Our purpose
in writing is ‘to request your assistance in developing a status
report of your Tribe with reference to the selection of future

management options jaffecting your BIA school or schools.

, - :
The goal of the Bureau's P/SO program is to get tribes to se-
lect a management option for the future operation of the remain-
ing BIA schools. Most of you may have seen some of the slide~
tape presentations where the management options are explained.

;/gpe'options are: o .

(1) to transfer the BIA school to a public school opera~' .
tion -~ ‘ -

(2) to contract with the BIA for the operation of the -
school '

(3) to remain as is -"a' BIA school

(4) a combination of the above options

.

The P/S objective is to get tribes to select an option formally;
that js, by tribal resolution. . .

(S

.

We need your help to assist us in the development of a present
status report. To save your time we are enclosing an easy-~to-
complete questionaire along with a self-addressed, ready-to-

mail envelope for your convenience. ~

~

Your assistance is appreciated very much.

9

‘e

Sincerely Yours,

. /1’L/Uv«A.J-\ LPA@lébLEéZ&W{

Francis McKinley
Executive Director

L

FM/sm

nclosures




. . ' : . l"\.%; ',‘K\ .
STATUS REPORT - SCHOOL MANAGEMENT OPT3IONS (for Trlbal Lead?rs)

b ‘\_g .
. . Iy ’ .-‘R . %
- 1. +Were the-péople on your reservation generally familiar w1th
the BIA policy of changing the management of BIA scpools when.
requested by the tribes even before the P/S objectlva Was«an--
nounced? ..YES NO , ) i ot

!

‘2. Are the people now generally familiar with the ppt;oﬁ fob tﬁé \
tribe to ¢ontract foxn the operation of a BIA schpob°‘ YEé‘ ?NO'

Y

3. Are the peonle generally familiar with other ppt;onsﬂf"'

management of BIA schools? YES NO WV 48 3\
: “‘“ %
4. Have you seen any of the BIA sllde -tape presegta 16 f:
descrlbe the, school management options? YEs ‘f

.

5. Has there been any follow-up meetlngs S @ gd& :
school management options as a result ofL%h Si@ée%tape preaen

tations madeLon your reservation? \ Yhé§ WNQﬁﬁ,jw« _.

ﬂf 1) I S B \

6. Has your trlbe reached a de01slon abqut“ @5\ uture mahagement‘
of your remaining BIA sghool or schaﬁlsgi h“

2 o
Y |
7. If no formal decision (by tribal : Qplutioa) has been reached

what is your opinion as to why no‘&e@ﬁs1on has been made at
this time? . .

<

1 [y

i
. l

{:‘

8+ ‘What do you suggest that would be a good way to get the message
to the Indian people that they have a choice as to who should
run . the present BIA school (or schools) 1n their community?

wy
' \

»

?Tt
9. What is .your opinion as to which of the below management op-
tions is favored by the people in your district or tribe?,

a. Tribal contract .forx. the- operatlon of the BIA school
b. Transfer the “BIA. school to a ‘public school
c. Make no change; remain a BIA school
or
d. The people prefer not to be rushed 1nto maklng decisions
before they are ready.

v 10. Please feel free to make any other comments (on back of page)
that would help us to make a good evaluatlon of the BIA's .
P/S Objective Program. ' ) 58
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NATIONAL INDIAN TRAINING AND RESEARCH CENTER |
SUITE 204 . 2121,SOUTH MILL AVENUE . TEMPE. ARIZONA 85252
PHONE (602) 967-9484

. November, 1975
' ‘ \ ool

The BIA is promoting a program of options with reference to the

future management of BIA §chools: The Né;ional'lndian Training

and Research Center has contracted@ to make an evaluation of this

program. The program itself rgsulted from a Presidential and

Secretarial Objective and is pobﬁlarly referred to'as the pP/SO
4

. program.,

Our purpose:in this brief interview*is to find out how you feel

this program is progressing with reference to the communities on

your reservation where BIA schools are located.

You do not need to sign your name. We need only

Your reservation:

Your home community: .

BIA school (or schoglsT:

3

Please give us your comments on the‘following qﬁestions:

1. To your knéwledge has the matter of options pertaining to the
future management of BIA schools been presented to the people -
where these schools are located? ' '

. YES 'NO UNKNOWN

If your answer is.YES, how was the program of options pre-
sented to the people? . : -




2. Are'you familiar with the. sllde-tape presentations that arc ‘
belng used as one means of presenting the ptogran’

YES - NO If YES, do you have any comment about them?

( 'C
-3. - Do you feel the people in the home communlty where a BIA school
is located are interested in pursulng P/SO in order to select >

a management option?
YES NO UNKNOWN

4." Do you feel they know enough about it to make a management
option. decision?

. YES NO  UNKNOWN

5. What is your opinion on why many Tribes are hesitant in making
"+ a decision about the management options available to them?

6. What would be a good way to get the message to the Indian peo-
ple that they have a choice as to who should run the present
BIA school (or schools) in their community? -

“
2

7. What is your opinion as to which of the below management op-
tions is favored by the people in your district or tribe?

a. Tribe,contract for the operation of the BIA school

b. Transfer the BIA school to a public school

c. Make no change; remain a BIA school

d. The ple prefer not to be rushed into making decisions
"~ before they are ready

~ L3

-

v
- -
>

Please feel free to make any other comments (on back of pages)

that would help us to make a good evaluation of the BIA's P/S Ob-
Jectlve Program.

Y .

Thank you very much for your cooperation. _
60 -'
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m - NATIONAL ENDIAN TRAINING AND RESEARCH CENTER

A} SUITE 204 . 2121 SOUTH MILL AVENUE . TEMPE, ARIZONA 85282
’ PHONE [602) 967-9484

To the Members and Alternates of the Phoenix

Inter-Tribal School Board (and any visiting guests)

You have seen a slide-tape presentation which provides infor-
mation that is basic to a tribal decision about selectﬁng a

management option for the future operation of the remaining.
BIA schools.

Perhaps all of you are aware of the BIA's Presidential/Secre-
tarial Objective Program (referred to as the P/SO program) .
It.1s an 1mportant tool of management especially as it relates
to the goals and philosophy of Indian self-determination.

Most of you may not know that the National Indian Tralnlng and
Research Center is under contract with the Bureau of Indian
Affairs to make an evaluation of the P/SO program,

.

We need your help in assembllng vital information that will
assist the BIA in its effort to get the message to Indian
people that they have a choice as to who should run the BIA
schools.

There are separate easy-to-complete questionaires. Please give
us your oplnlon on each of the questions asked You do not
need to sign your name. T

-

We would be happy to have any visiting trlbal members at this
meeting complete .the questionaires also.

".Thank you very much.

Sincerely Yours, ] . ’ /

-5

‘ﬂ.

h}"

Francis McKinley
Executive Director

/L:auéié %{f/f'.’“/“/
FM/SI & P | 61 .




Most of you are 'wearing two hats"; that is, you are not oMy
- menpber of the Phoenix Area Inter-Tribal Schoel Board, but yox may
" 1ive in a community where there is a BIA school. Hence, you may
have a.broader interest in the p/so program.

The purpose of this questionaire is to get your opinicn on:

1. The slide-tape"presentation§ you have seen; .
2. P/SO as it relates . to the Phoenix Area School Board; and
3. P/SO as it may relate to your home community.

The Slide-Tape Presentations you have sgen\

e ¢

1. In your opinion how would you rate the effectiveness of the
filmstrips which you have seen?

/7] Superior >
/] Above Average 3
' /] Average '
/] / Medidcre
Z__? Bottom of the Barrel .

b

2. How clear was the message that was presented in the filmstrips?

/ 7/ Superior , .
/7 Above Average
/] /] Average
/7 Medioecre
/7 Bottom of the.Barrel.

3, was the overall pace of the~filmstrips?
/7 Pace was just right

- / / Pace was far too fast

// Pace was-a little too fast
/] 7 Pace was far too slow .
/7 Pace was a little too sld;\\\\

/

¢

4. How well did the filmstrips hold your interest?

/~ 7 You were highly interested all the “time

/7 You were interested most of the time

/ 7/ You had high interest at the start but lost
v 7 interest

/~ 7 You were only interested for brief periods

—  of time

L7

You have very little interest at 4ll




- °
IS

5. Judging against ‘other BIA information dissemination programs -
that you have seen, how would you rate the filmstrips?

/~ 7 Superior : ! : o

/ ] Above Average o LT
o ) /[ /] Average : | <t e '

/" ] Mediocre . o ‘ -

/a,

Bottom of the Barrel

[ -

"6, If you wefe responsible for explaining the various management
options to tribal members would you use the filmstrips?

/—7 Yes...without a doubt - .o .
/ ] More than likely : e
/ 7 Only parts of each filmstrip . S
/7 Probably not . ¢ .
/7 No...would not use

7.. How appropriate do you feel that content and vocabulary of
the filmstrips are for the majority of your tribal members?

Very appropriate

About right

A little too difficult
Quite difficult
Extremely difficult

~

SARARN

8. Were there any portions of the filmstrips that seem especially
inappropriate or distasteful to you? ‘

[~ 7 Yes - /"7 No

I1f your answer is yes would you pigase comment

9. What do you think were the two most important points,of'each\
filmstrip that you saw?

(1) - . -

¢

(2)

; » )
. 10. Any other additional comments that you would like to make
about’ the filmstrips? (use back of page)

63
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.

A

“P/SO as it relates to the Phoenix Area Inter-Tribal

‘S¢hool Board -

-

] i . B T t .. . . - N
‘1» Now that you have somé information on the managemént options .

for running BIA schQols, do you feel that some type' of action

-is in order now? YES . NO . . .

-
-

2. If YES, what ‘should.the Board do? .

3. T1f NO, what are the problemé'or "stumbling blocks" to making a
decision?

=

4, Contracting by the Board to run the Phoenix Area Boarding
Schools would appear to be one feasible option.

a. Would you favor contracting? YES NO DO NOT KNOW YET

b. If YES, when would you~favor such a 'step?

c. If NO, what would be your reasons? ,

d. If you DO NOT KNOW YET, what should the Bureéau do that
would be helpful tp the Board in making a decision?

64
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P/S0 as it miy relate to your home commynity* and-Tribe

‘-

1.. Do you fgei tHeiﬁeople in the Home community where a BIA )
school i$ located, are intcrcs;cd in pursuing P/SO in order teo
select a management option? - YES NO  UNKNOWN .

1

2. Do you fgei they -know enqugh about it to make a managément
option décision? YES- NO  UNKNOWN

-

3. Why are the Phoenix Area Tribes hesitant in making a decision
about the management options available to them?

)

4, What would be a good way to get the message to the Indian
people that they have a choice as to who should run the pre-
sent BIA school (or schools) in their community?

5. What is your opinion as to which of the below management op-
tions is favored by the people in your district or tribe?

a. Tribe contract for the operation of the BIA school
b. Transfer the BIA school to a public school
c. Make no change; remain a BIA school

. _ or
d. The people prefer not to be rushed into making decisions
before .they are ready.

‘P1eas¢ feel free to make any other comments (fn back of pages)
that would help us to make a good evaluation of the BIA's P/S
Objective Program. :

Check who you‘arezliBOARD MEMBER, ALTERNATE BD. MEMBER, GUEST

Thank you very much for your cooperation.

¢
NATIONAL INDIAN TRAINING AND RESEARCH CENTER f”jrf‘/
.o , ... .
- P e e 60
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o SECTION III: FINDINGS AND RECOMMENDATIONS = - . . 1
UNDERWOOD RESEARCH AND EVALUATION . - |
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A X ' EVALUATION REPORT

OF THE IMPLEMENTATION OFE T
.

THE PRESIDENTIAL/SECRETARIAL OBJECTIVE

> FOR INDIAN EDUCATION _ .
AN

v

George W, Underwood .
. Attorney at Law .
‘ ’ Certified Public Accountant
: DBA Underwood Research & Evaluation
" 5963 East 3lst Street
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EVA&UATION OF THE IMPLEMENTATION OF
THE PRESIDENTIAL/SECRETARIAL OBJECTIVE

-

- Statem¢gnt of the Problem -

.
-

. RN . ‘
The Bureau of Indian Affairs,ralong,yith other agencies of the Federal
. -

"

Govérnment, is employing a systems approach administrative strategy known
. *

-

R . .
prioritization of objectives, the highest being accorded a Presidential

and/or Secretarial level rating. The Presidential/Secretarial Objective
for Indian education for FY 1975°'concerns selections of a manaéement system

for their schools,’ by &ndian and native Alaskan people currently being
~ L] c

served by these federal schools. The selection made is to be an informed

decision, which is reached after careful consideration of available options.
. The responsibility tofpackage and present objective information upon which

. . )

such decisions must be based, was placed upon the BIA Education Office."

¢

The presenf study attempts to evaluate the effectiveness with which BIA

has disseminated information regarding scool management by Indian peoples.

’

Specifically, the study has aséessed the adequacy of the Bureau's strategies

- N -

generally as Management By .Objectives (MBO), The strategy calls for <,

and plans for attainment qf the Presidential/Secretarial Objective for Indian

education. \ o - -
" \

\ o ]

- ~ Sources of *Information

Le

"1l. Site visits to Indian school

- - - s o ————

*Target agdienées are: Members of tribal governments, tribal members, BIA
school board members, parents of BIA students, and staff members of BIA

schools." «




v N M

A

- . 2. Survey instruments completed by.taizjt'audiences. .

~
< . . « - . NS

" 3. Review the feséarch team of the BIA;prepéféd training'packet which

3

. . --' ) , N @ M
addresses the Presidential/Secretarial Objective. o « -
- . ) " ) ‘ . X . . . L 3 / . '
4. Review of the reports and monitoring procedures of the four Area Offizes, .
S A . - . ‘ . §
regarding the Presidential/Secretarial Objective. o
I‘ .« - - - . A9 3

’ ),

Design and Procedures = ¢ : .

v

¢ N : w
£

. I3

4 The work as specified in the contract was performed in three stages. The «

first, or planning séadé, was‘between May 8, 1975 ahd May 25, 1975. The -
A ] ( . p . A
first stage of the study éntailed a visitation to the Indian Education

a . . C. . . .
Resources Center office, and a gathering together of the appr‘iatg

A

Research and Evaluation Reports; such ‘as Research and Evaluation Reports . -
) e at -

x I3 B ¢

- . ~ of .

%5.50-20.04. o e . , ‘

0
‘y
.

‘(“ < . 2 ~.'~ . (‘\ N
In addition, the program training package, along with various monitoring

£

- . : N &
reports, were obtained by the study team. Meetings were arrtanged with BIA bl

hat *

Central Office Project personnel in Washingten, D. C.., in the four
v . - . , e . ‘ oL ‘
participating Area Offices (Abeféeen, Anadarko, Edstern, *and qukogee).

' S * “ - A :.:2 '

g .

Survey instrume
¢ - . /’h‘.o . . -

phase. In conjunction withr the Indian Education Resources Center,

ntation ne‘déd for the s;ﬁdy was developed during this

' . - .

. . N ’ ) » . A .o . .
.., priorities with respect to target Bﬂpulations‘should be members Sf tribal
® L ' . Co o

governments, advisory sghbol boa;d mgmebérs, and parents of BIA school .-
R ’ * .

»

- ’ . . ) , .. -
stggents. Although ghése aforementioned groups were accorded highest

AN

- ’
A

,g’i’i‘ior‘ity, several o,‘thei: concerned groups’ v‘ier% alsq surveyed during the .
) ' ) g <0 ST :
evaluation«effort. Data from these various groups will be presented 'later

’ ) 4 « 4
- .

in the report. °~ = .

- l' , . 4 .
o . » . . D , ‘ ~
ERIC S S
2 N “ . N - N . \
1 . . L
g e . . . . . -
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- T
. Stfage 2, the data gathering stdde, spanned from May 25, 1975, through
" ¥ tor

December 15, 1§75. During this phase, research team§ conducted site visits

*in all four Areas concerned. Structured interviews were conducted with BIA

.

‘e , R .
.Area and Agency personnel, tribal councils, school board members, and teachers

and administrators in the BIA schools themselves. All concerned parties’ were
. . . .
given ample opportunity. to express views, make recommendations, and to pro-

vide any commentary for possible inc¢lusion in the final evaluation report.
e .

LY

In addition to the éite visits themselves, survey instrumentation‘whithhad

L 4
s,

been deQeloped in stage 1, was sent out to several target populations,

-

Stage 3 invoblved analysis of the interview and survey data, and préparation

’ 2 -

. of the‘fina; report. SEagé 3 was'frpm December 15, 1975¢ to the date of '

-

issuance of the final report. * . Tt -

,

/

. ) Site Visits

— - v

Aberdeen: The study team conducted on-site visits to the Schools in the

Aberdeen Area from June 15, 1975, through Augustié, 1975. During that

period of time, the Area Office and fourteen schools in the Aberdeen Area

were visited. Edch site visit to -a particular school is describe

. -

I below.

’

+ Crow Creek school, Crow Creek Reservation

The study team visited Crow Cree¥ School and inti;jiewed the Agency

. »

. . ..
Superintendent, and the Principal. It was learned that the Crow, Creek

. L
. High Schogi has already been contracted and that this present arrangement
. . ' " /
is felt to be satisfactory. The school board had become well-acguainted’ .

- - /

) with the Presidential/Secretarial Objectjce,lana had éonsidered contracting™* »

for the elementary school, but has taken né formal action. ‘

El{llc b } A MO ) ' / v

s .-

12
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. ‘ s -
Lower Brule School, Lower Brule Reservation

On Auguét 4, the research team visited the Lower Brule School ,, and conductei
. i E
an in-depth interview with the Agency Superintendent. The Superintendent

described the funding of the Lower Brule School as consisting of Public

School.District and BIA funds, along with Impact funds. The school at .,

?gét time had approximately ‘eight Indian teachers.

In a meeting of parents called by the Superintendent, there was no interest
expressed by them in the Presidential/Secretarial Objective. Therefore,

no further meetings were held. Formal presentations were given to scheél'

.

board members and to school pfincipals. Reagtion to the training pacﬁet

Ay

- » .. o
prepared by the BIA was mostly favorable. The one critical' comment made
was that the packet was entirely too long. However, the overall reaction B

‘ ”~ } . . 7 .

-was that the packet provided a great deal of valid information. Reaction
- . . » - ’ &.:g
on the part of education staff members who received presentatiens were '

é&hilarly positive. No formal preserftations were given to the tribal
) o« . . . Lt .
council members. )

oL tag . . R e -

& eg AL

» Y

IR R e e
£ S

Anothér interview was conducted with the principal of the elementary
\ -

*

N v ¢ iad -
school, who, having 5een principal only since June, had not had an oppor-

s tunity te see the training,packélil:_, Finally@gan interview with the school

- — ‘f’ - ’ﬂr] ¢t -~ . e fen

o K

counselor{;was conducted. The counselor indicated that she had been'gfveﬁ
. ' . ) ¢

a presentation’ of the trainipng packet by'hberdeen Area personnel. Her ' ‘

reaction to the material was positive. 1In short, it appears that consider-

able effort to apprise Largét populatiodé*of the Presidential/Secretarial

Objective ‘'was made, and that the reactiqn'to_the BIA-prepared training

e

packet was,“for the most part, positive. ) . Py

.
e, _4_ '
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Eagle Butte School, Cheyenne River Reservation

On Tuesday, August .2+ @ visit was made to the Eagle Butte School DlStIlCt
.'t ‘.

and an 1ntezVLew cdnducted w1th the Actlng Education Program Admlnlstrator

8

.

ERI

' . ‘yx El{

The Acting Educatiqﬂlprogram Admlnlstrator 1nd;cated that presentatLons of -

Us;«

theﬁgralnlng packegﬁha? been given to the cooperatlve school board consisting
. )

Lol
*of three tr1bal co,'o;ls, three school boards, and one high school senior.
1 “m !
Ef

The reaction of th &éopetatlve school board to the presentatlon was mlxed

’
u ,,, e

“eneril feeling wggfthat the presentatlon prov1ded valid- 1nformat10n, but

- ‘ . 4

that the packet waéwfoo redundant and,elementary. When asked about grass .

“ ty

1,, .
roots awareness of,the Presidential/Secretarial Objective, the Acting

Educatlon Program édmlnlstfator felt that there was probably very little.
Amongst tééie acqualnted with the Objectlve, there seemed to be little

fear that the Objectlve implied "termlnatlon "
/ v

/ . )
) /4’/( ol ; N

Sw1ﬁﬁ ‘Bird Day School, Cheyenne Rlver Reservation
("/ . \

%m/in-depth 1nterV1ew was conducted by the research team with a member of

2

V7

"the achool staff.- She indicated that presentations regarding management

# K

ogtions were made to barents and all staff members of the school, along

with the school board members and T1tle~1 adv1sory board members., The

- rs ’ m‘k
’
presentat;on was made by the Education Program Admlnlstrator, and an Agency
m. AP ¢ [

Education Specialist, and was fé™ to be highly successful; that is, those

attending the meeting feéi?that they understood well the management options -

P

available to them. In addition, there was no particular concern about

. »~ ,

termination on the part of the parents or the education staff.

.
v
-, -

b, ) -
White Horse School, - Cheyenne River Reservation
- -~ ° %s
Y . . . : K . .
A site visit was made to the White Horse School, and an interview conducted
-~ ?

P R f \

. . € : ! . . . N
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‘Little” Wound (Kyle) School, Pine Ridge Reservation .

ERIC

Aruitoxt provided by Eic:

:2/}6£erview conducted with the Actiqb Principal. The Ac
&xp

-~

&
with the principal, who had been school principal for a peridd of 20 yeare.

Presentations of the training packet had been prqvided'to the cooperativ:

school board which serves for White Horse and Promise Qay Schools, and a

number of parents. Presentation was made"by"the Education Program .

Administrator. Reaction to the presentation was generally positive on the

& .
-

part of school board members, school staff, and some parents. The pfincipal

felt thas there was probably very little awareness of the management options

*

on the part of most gArents, and also on the part of ‘tribal representatives.

There seemed tb be some fear of termination in response to the presenta*.ch )
7 ) .
made. The training packet was generally felt to be valid and adequate. ' Ky -
. / ‘ ‘ -
éragy Horse’School, Pine Ridge Reservatign

On Wedngsday, Auéust 6, a site visit was maée to Crazy Horse S@fiool, and -
- f :5

*

ressed a feeling that most of the concerned populations on the Pipe r:d
. o

1
- 3
_Reservation felt that if one school contracted, that all schools must contra.t.

«

.
I3

Incaddi;ion to an interview with the ActingAPrincipal, interviews were

»

conducted with other members of the school staff. Other interviews were

conducted with three school board members. There appeared to be minimal
AR S ' . ,

awareness of the Presidential/Secretarial Objective and the fianagement
options available. T

- : . ’ ®

4 3

Q

- . X - ) ~ . ) k3 - g k3 “ '
An interview was conducted on August 6, with the principal of Little Wound
‘o s - . . ,

School. He indicated that several presentatio

-

ns had'beﬁn gi&en to school -

v -

board members and to education staff, but that there was typically poor

-
°

attendance. 1In addition, the principal indicated that the school board

4

.‘. . ._6_




|
|
had pacsed “contracting resolutions" several times in the recent past, but |

to no avail. The feeling on the part of the board was that BIA was not
t . ’

seriously interested in contracting.

.

American Horse Day School, Pine Ridge Reservation

On August 6, a site visit was made by the résearch team to the American
Horse Day School. 1Interviews were conducted at the school with the Acting
Principal, and with a Title I aide. In addition, a telephone interview was

“onducted¥with the chairman of the school board. The chairman indicated

that all school board members had been given a presentation, as had a

fonss

number of the parents. As a function of these presentations, he estimated

that perhaps 85% of-the community was already aware of the Presidential/

. . e
Secretarial Objective and had some understanding of the management options
' L

L]
available. The reaction to the presentations created some feelings of

° .

fear of termination, and revealed a fair amount of satisfaction with the

-

present school arrangement. ‘ v

Porcupine School; Pine Rjdge Reservation

Invfhe absence of the prinéipai, one of. the staff members served in his

behalf. In addition to interviewing the Acting Principal, two teachers

L)

were also interviewed. A telephone interview was conducted with a school

board member. The school board member indicated that board members had

-

) N e o
made repeated requests to the Area Office for presentations, but that. the

~

requests had not yet been honored. It was felt that there was probably
little widespread info;mat;on regarding management options available under

‘the Presidential/Secretarial Objective. All .those interviewed shared these

views. . . .

Aruitoxt provided by Eic:

ERIC A ¢ - - V4 ‘ -



» Manderson School, Pine Ridge Reservation

»

A site visit was made by the research team to Manderson School. An inter-

»
]

+ " view was held with the teacher-supervisor and Acting Principal. A member

of the tedching staff was also interviewed. It was learned that presentd-
L] % ¢ .

tions had been given, and that there'was gn awareness oh the part ofrboarq

members. Parents were felt to be well-informed about the management option~

available and frequently engaged in discussions of them. -IE‘QZ; not certain
. %

whether the training packet was utilized in the presentations. .
» . » . t

/
Pine Ridge

An extensive interview-was conducted with the Education Program Administrator

at Pine Ridge. He indicated that there had been extensi?e presentation of

the management options, utilizing the training packets. Presentations were

——

vade. by pfincipals, with some help ngQ the Education Program Administrator.
Presentations were made to board members and tribal council members. Reaction
““to the presentations was generally positivé. While the presentations were

felt to be too Qrélonged,\it was also felt that they quite adequately

explainéd/management options.available. The Education Program Administrat-r

-~

‘made a plea for the availability of mpre of the training packets, since

g
. . B

they had begn“utiliéed so’successfully. He further indicated that even
more presentation% youid;haﬁe been made had it not been for recent difficulc

-~ - N \\ .
on the Pine Ridge Reservation, which caused. people to be' réluctant to attend

evening meetings. . .

0glala Community School, Pine Ridge Reservation

A site visit was made to the Oglala Community School, and an interview

conducted with. the high school principal. He indicated that the president

. 7’53 -
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of the school board had made several presentations to explain contractina,

v

and that most, but not all, board members had seen the training packet. 1In

addition, the school newspaper "War Crf“ had carefully covered the manage~

¢

» ment options available. There was mixed sentiment on the part'if/board
members, with some wishing to contract, and others wishing to remain "as is."
It was felt that.the coverage in the schdol paper had resulted in consider-

ablg awareness on the' part of townspeople regarding the management options
L4

availgble. ’

) . s ‘
Ioneman Day School, Pine Ridge Reservation .

The research team made a site wisit to Loneman Day- School and.interviewed
the principal, He indicated'tha;‘two films had been shown' to school board
members at PTA meetings, and that the response was ésséntiélly negative.
Some boa;d members made threats to ;ithdraw %hildren if thewschool did
contggct. The communi;y appears to be very divided reéarding the possi-
bilities of contracting. it appeafs that factions have developed on the
part of board members, qigh several board members living in housing projects
away from the communities they are sdpposed to represent. 1In addition,
there is some controversy as to who are the "real" representaéives, with

the' present existence of two school boards. It was felt that a vote taken

now by tribal members would defeat-contract arrangements. h

- -
.

Cherry Creek School, Cheyenne River Reservation,

« At the Cherry Creek School, the research team spoke with the janitor, the )

only person on the premises. He indicated that there was cohcern over

. ' - . A B

opening the school in September. At that time, he felt quite uncertain v -
T8
. - N . . S
about the likelihood of its opening. C f
.
(O
9 [ « N -
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Muskogee: On June 12, 1575, the research.team made a visit to the Musx>jy:
Area Office. There they met with and interviewed the Assistant Areé-tiru_t
for Education. Hé indicated that the tribal chairmen &ege notified that,
if they‘wanted a presentation on the Presidential/Secretarial Objécﬁive,-
the Area Office would be élad to send the training packe% to them. He

reported that only one tribal council member at thét time, made a reque;f

for such information. However, there is no indication that that person
. , )

pursued the request by making further contdct or inquiry with the Area

-

- 0ffice. In addition; the inter-tribal council was informed that it could

make a presentation regarding the Presidential/Secretarial Objective was

not placed on any agenda.

He expres;ed the view that, to familiarize tribal couﬁcil members with the
various options available (through éresentation of the training pa&ket),
would appear to infringe upon the independent decision-making of these
tribes. A similar position was .taken by an Education Specialist formerly
"PFojeCF Director—at Muskogee, when visit%§.5§>£he research team in

Washington, D. C. "

Sequoyah, School

-~

Oon June 12, 1975, the research team visited Sequoyah School and interviewe1

-’ 'I . : 3
the Acting Superintendent for the .summer, while the Superintendent was on
. 0

4+

educatiqnal leave. The Acting Superintendent indicated that he had

.

received no information regarding the Presidential/Secretarial Objective
from the Area Office, and that such discussions among the school personncl,

or in faculty meetings regarding these objectives, were merely the curioc'.ity

of individual people.. He further indicated that he had been given no

- .
.
\
«

. o
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4

instructions to engage in any other activitylregarding the Presidential,

“, 3

Secretarial Objective.

|
|
|
' L .o K
At a later meeting (some three months later) with the Superintendent, the .

" * research team learned that he, also, had been given no instructions to

provide presentations to his faculty and staff members or to any other
possible target populations.

X

However, a letter dated February 7, 1975, was sent to thertribal chiefs of

vhe area tribes involved, informing them of their options under the
Presidential/Secretarial Objective, and requesting their cooperatiors in
© \

implementing_the Objective. The letter was signed by the Acting Area

Director. =

Eufaula, Jones, and Carter Scho%ls

The s;udy;&eaﬁ made'brigfsvisits to each of the three dormitory schools

o .

. -. > v
noted above, and  interviewed the following people: The counselor, Eufaula;

assistant principal, Jones; and at Carter, several staff members. At

these dormitory schools, there was no awareness of the Presidential/
, /
Secretarial Objective, nor had there been any presentations to them or to

CLRT
<

the staff-members.

o

-

>

In view of the above observations, it would appear that responsibility for

disseminafinq information regarding the Presidential/Secretarial Objkctive
had not been assumed by the Muskogee Area personnel.’ The reason for the
unassumed responsibility, it appears, is that Muskogee Area personnel have

not felt that they should undertake such responsibility. This confusion

# ‘Felt to be the major obstacle to successful information-dissemination

in this Area. ) T -

" A . ’ .
O
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Anadarko: On May 28, 1975, the research team visited the Anadarko Area
Office, and conducted interviews with membersﬂgf the Education staff, and
1t was learned that a number of meetiné addressing the Presi¢entiql/§ecretazial
Objective had $een helé(with tribal councils. Ten tribes had been contacted
in the Anadarko Area, with meetings being held at Ft. Sill, Riverside, and
.Anadarko. ttendance at thgse meetings was minimal, possibly as a result
of lack of compensétion to attend. Presentations had also been made to
advisory.séhool boards at .Chilocco and Haskell. 1In three of these meetings,
no materials from the training packet were used, however, in two instances
some of the manuals were utiliz;d. The reaction on the part of ‘the Area
Director was that the traininé packet presented the material in "too

AN .
"simplistic” a fashion. In one case, at Chilocco, the meeting was felt to
- . ) '
have produced negative results in that the council members felt that the

contract school concept was being pushed to the exélusion of other pos

options. In other instances, the imposed decision deadlire (June 30,

was objected to by tribal people, since it was felt that moreifimé\would

required to make such an important determination.

-

On the afternoon of May 28 the research team asked to attend a Kiowa w\

Houéing meeting being held in the Area Office building. Of the eight

’ .

Kiowas in attendance, only two had ever heard of the Presidential/Secretarial
Objective, and felt that they had minimal information. The other six in

attepdance had not heard of the school options available for Indian qchéols.

-

7

Riverside School . N

-

The research team made a site visit tc the Riverside School. At that,timé,

the team interxrviewed the érincipal and the superintendent of ‘the Riverside

-

. .

School. “The Riverside principal indicated that the Presidential/Secretari il

-
- <
N

+-12- ' S .
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dbijectave hgd been discussed in staff meetings,‘énd ghaﬁ‘staff memhers

<

were well acquainted with the Objéctive. He indiéated that there was

1

little grass roots information regarding managemerit options available for
.

AInd%an schools. He indicated that he was under no' instruction to pursue »
ary further activities regarding the Presidential/Secretarial Objective
with the Riversidé Schéol Boérd, and with his te?ching staff. ﬁe further
i icated thatngeKhad attended twé meeéings where a presentation of the
narajement options available were made by Area Office personnel. Thesé
™ 71ngs were held at the Riversid§?§€iaol and Agency office, with

arrroximately seven or more tribes in attendance. There did not appear

..

be any further contact or activity, or reaction. to the presentations,

-after the initial meetings were held. o
Fort S111 School . ‘ N

%

. ~
m may 29, 1936,. the research team interviewgd the Acting Superintendent -

N

of the Fort Sill Indian School. There'seemed to be minimal awareness- of

1

he Presidential/Secretarial Objectivé at~Fort Sillﬁ with no activities

ar

‘arently having been takeén, and with no insturction to engage in any

e
'

activities addressing the Objective.

Eastetrn: On July 7, 1975, the research team visited the Cherokee Agency
ONffice in Gherokee, North Carolina. Interviews were conducted with the

Agency Superintendent, and with the chairman of the tribal council. They

¥

indicated that tﬁ?nterpretatidn of instructions from the Area Office

S o . .
was that, if there was no interest on the part of tribes for contracting
s . . ¢

per se, then yp resolution from tribal.councils was necessary. The

Q-

. . - N -~ ]’
research team interviewed several individual tribal council members who

3 80 . ' '

. ' . ' Lols- : . '

» . @*
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" were meeting on that date. None had heard of the Presidential/Secretar:au

.

Objective. ., However, several were cognizant of the contracting only of

specific activities, such as food services and busfhg. An interview on

July 1, 1975, was held with the Assistant Area Director for Education in .

the Eastern Area. He indicated that he hadqreceiVed letters from the

chiefs of the Seminole, Choctaw, and Cherokee Tribes, indicating that
these tribes did not want to change the present management system, but
wanted to remain "as is." BAlthough these decisions were apparently based

upon tirbal actian, there is colsiderable indication that no fdormal trii@l

e

action was taken on these questions. The Miccosukee Tribe had already

become a contract school at this time. The Chitimacha Tribe Qf§Louisiana,
[ : )
when offered a presentation of the management objectives, declined the

invitation. It was learned that the Cherokee Tribal Council members werxe

not familiar with the Presi&ential/Secrgtarial Objective, nor had they "
, A . “ .
been presen{ed with the training packet.

|

Choctaw Central School

The research team made a site visit on November 18, 1975, to the Choctaw
Central School and met with the Assistant Principal. She indicated that

no formal staff presentations regarding the Objeptive had been given, but
. -~
that some of her staff members were acquaijnted with the Presidential/

§gcretaria1 Objective. On that same day, the research team met and inter-
’ .

viewed a Choctaw tribal employee, operating as a school planner. One of

P

his functions was to train the schoql board in school pléﬁning, and to

acquaint them with possible management options available. He indicated

that filmstrips had been presented in the surrounding communities and

that they had been felt to be useful to thos receiving the presentations. .’

.

.' 81 . )
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He further indicated that a master planning program for the school boarw |

[
L3

using filmstrips and slides was being shown monthly -at régular school board

meetings. The Agency Supe:jgtendént and tribal officials were interviewed

and they reported considerable interest in contracting among the Choctaws.

°

. P Evaluition of Training Packet ~

*

he research team has reviewed the entire BIA-Q;epared'training packet

[

dealing with the management bpti@ns for Indian education. In additian,
team members have interviewed dozens of persons who had utilized the packet

in order to give a presentation to a target audience, or who had been gzven
1 presertation utilizing the training paaﬁet; The following generalizdtions
about the training packet, therefore, are a compilation of reactions on the

e
.

part of the 'research team who studied the materials, and on the part of

[

“ N X
& -
several dozens of people who were interviewed or surveyed regatdin@'fgg

training material’

It was virtually unanimous that the information contained in the t}agninq

materials was accurate and could be relied upon. It was also practically

uranimous that the materials were far too long to be presented'effiéiently.
’ . & . R ! -
Qeveral\ggrsons commented that perhaps one person could be-trdined with the
" . - - LS R . - e
R entire packet, and then could refine and .abbreviate presentations by provid-

- -

ing synopéés and suMmaries of the rather voluminous materials in the packe

) Many comments were_voiced regarding the level of difficulty of the materi.l

1

» themselVes. The most often expressed comment wvas that the materlals were

. ' <. /o ~

fluch too 31mpllf1ed perhgps evenﬁ;nsultlng to the 1nte11ectua1 levels;of

L

) mnst Indian peoples. However, smaller numbers' of critics 1nd1cated

s

the materials were too cohplicatedﬁ and should be simplified sémewh t.
. - o 9
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.,Ov'eraik, it was felt ‘by‘théa 'research,teay that the materials were maile sui-e-
. c ' . .
what more slmplifle,d than perhaps necessary. In‘faixness'to the developcrs . .

‘. PR ¥

. of the ‘tralm.ng materla‘fs, 1t should be noted that the task 1mposed to

develop such a trélrung packet" was a most am.b1 s one; that 1s‘, to .

- -
. . <

. Zommunicate great reams of technical and’ ilosophical infdrmation to.a

» et B - s
.

.great variety of peeples’. some with extensive exposrue to such technical
N . Lo e LT - -

kmat_e.rial‘s “and some no exposure whatsoever; ‘some ;hi_ghly educated and
sophisticated, and others. with very little educatioh or sophistitation in

L}

‘ ) . ¢ » ‘ ) v 3 - *
ny such ,'Légal .and ,te(;hnicai ratters. It is doubtful that the finest of all *

N vt - 1 osf

tralrung packets couled be e.ffectlve in com.munlcatlng we11 with” the dJ.Ver-

: !
- e ’ o ’ - |
. . . W st &7 N . N M . ~ \
G s1t\_{ of people 1nvolved in the taregt, populations. . |
s - " v 13 N N ". : . N -. . '4 . . “
. Y . o . . : ¢ : ‘
v Recomendat"ions . e ) - : . |
' B Lt . . ‘v .

“ ; The stmdy team strongly feels that the tralnmg Dacket not only should *be”
_:..r l"! t"k" - A. -y . ’5 M ..
s used but that ltS use- should be mandatory in all Ar’eas F’t'rrtheﬁnore, it

f is regommended that indi®idual ‘persons should be des:»gnated t‘o become
‘._; R :e’. . ) he . ’ e . . .
_expert in+the content 6f the training packet, and to interpret the training
4, . R

BN . Y :
L¥ I » ¢

-

.packet in accordance with their.sénsitivity to the n‘ds and levels_of

|
. |
o unc}ez;standing, of the target audiences.  This recommendation is one possible’ J
> DA R . ’ -~ 'a ) - » ‘

\

"wa‘y to av,oid 'f;he claiﬁ\s of "insultingly simplis‘cl," or "far too complex,"

- . 4, v

. . whlch, as noted above, were often made in reactlon to the presentatlon

’

. _since the ,content was Qe}t to be highly valid » and since the packet contains .

'
. . ©

. , \
. L
. little or po irrélevant.content, little can be accomplished by attempting
0, X . vt . -
. o condense -the‘ existing,training packet. Any shortening or condensaticn.

< voat. . e. N &

' ".wquld‘ probably have to he ‘accor.nplished", as mentioned above, by having a
5 : . . ' Cooe
’ ¢ 1 . : . /. . . fe *
trained person interpret in a manner appropriate to the given target

,"’Apopulat'ion\. . ™ . ,
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Evaluation'of the Operating Plans
‘%; \'Ii‘

X Z
. ‘ -

.o AberdeenLRféa : .

e

in the Area Offices

o

. =

Of the four Areas under study in the present research effort the Aberdeen

. . e

Area is clearly the most advanCed w1th respect to the 1mp1ementatlon oﬁ=

o n —

theNPreSLdentlal/Secretar1a1 Oblective. As ‘noted in the descriptions of

“

-activities accomplishéd in each of the respective schools_studied,.there

. - - M '
- "

were numerous presentatlons made to the target audiences in the Aberdeen

- < .~

-~V
Area, and con51derably more awareness of the management dptlons avallable
. ¥
H ”

. than in any of the oth&r three Areas under consideration.~It appears,

A ] ) ) .
from examination of correspondggces, égit the Area Office personnel, have
> o ! '

o
-

maintained excellent communication with the trdibal councils, the school

’ 3 - * [
. . . )

. boards, and with the edu€ation personnel of the schools themselves. It

» ‘x- ’ »
¢ *

appears, however, that there is little awareness of the management optidns

[N

. P

and the Presidential/Secretarial Objective on:the part of grass roots

. . . d
. .members 3f the triBes involved. However, it should be noted, that such'a

~ond1t1on is not unlque to Indian tribes,. ‘but may be a condltlon of poli-"~

trcal apathy on the part of many citizens in our society.

Anadarko Area : IR - '
o N .
. as noted in the descrlptlon of activities in the Anadarko Area, there was .
T

some awareness of the gresidential/Secretarial Objective. Although there

seemed to have been some’ initial activities addressing the dbjective, there

does not seem to be much current act1v1ty (as of June, 1975), or adequate

[

reporting betwegn the tribes, the Area Office, 'and the Central Offige.

L)

The
£

Area Office seems to believe that sufficient information regarding the

.
‘ . ¢

-
‘

:-:EK
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PAruntext provided by enic Il

-

-

managementﬂ§ptlons has been convéyed to the tribal chiefsy\the'tribal

. ?'l !“
councils, and to the tribal members themselves. However, our inguiry indi-
N N »

W > -
cates that there is much more information needed by the target audiences.
-

’

.t
AU * - ‘ . '
Eastern Area o

. . »
hd C

respect to achieving

=

In the Eastern Area, there was mixed success wi

¢ .

o

awareness of the:Presidentiél/Secggtarial Ob7

been somquresentations of training packets by a Central Office Educaticr

tive..lklthough there had

£y . N
Specialist, with these presentations havifig be@n well received, there
appears to have been limited folibw-through. It appears that too mucz. |

- E g r'a

reliance was placed upon Qentral Office personnel, the developers of. the '~

!

training packet, to the exclusion of additional efforts. . There were, h_w- .

1

ever, other apparent reasons for .limited dissemination activity. Foxr
B . ’ . ! Vr‘ : .
examplé, the Miccosukee Tribe had already contracted their schooling syster.

-

As a consequence, presentations to the target audiences of the Miccosuke.
- . N - L .
Tribe were felt to be sgpewhat irrelevant.

»

’

7ne of the more successful efforts in the Eastern Area was felt to be that

’\‘ ¢
v / -

of the Choctaw Tribe. The Choctaw Tribe had hired its own school planner, |

who was actively involwved in edugfiing target audiences with respect to
" L ]

management options available. While this effort was felt to be commendable ,

1t was. felt that the Area Office may have relied too much on this partiéular

effort, to the exclusion of other dissemination efforts.

3

Muskogee Area

-

The Muskogee Area appears to have achieved limited dissemination of infor-

»

mation regarding the Presidential/Secretarial objective. It was felt by

the research:team that the limitdd success in the Muskogee Area could well
‘s -l8- | :

>

\] - -

.




B : T _: ) - - " |

be' attributed to a changeover in personnel at a critical time‘'in the assigr-
4 v . -

- .
i

.

ment of responsibility regarding dissemination of informafion about the ) ~l
“presidential /Secretarial Objective. sSpecifically, there was a changeover

of the Area Direcfor and the Assisstant Area Director for Education at

. R t . 1
arproximately the time the dissemination task was levied upon the Muskogee

- - -

“Area. In addition, there appears to have beena, reluctance to utilize the

d .
~ -

- Jtraining packet, and to introduqe'the mana&epen% options in the Muskogee

+  Area. In }nterviews Qith the Muskogee Area pe}sonnel, it was- felt that a

. ¢ =
‘o

zh1loscphical difference regarding the dissemination task existed betweern N .
. l‘ ' ' o i Ay

) - -

“ne Central Cffice and the Muskogee Area. Muskogee Area personnel expressed’

¢ - ' !gk: . - a ’

a reluctance to disseminate information regarding management options, since y

»
.

12 their estimation, such dissemination might infringe upon independent . .

iecision-making of the Indian peoples inVolved. It appears that the Muskogee L.
Area_peréonnel felt that they had an option as to whether or not to pursue
;nformation-d;ssemination‘éctivitles addressing the Objective. ”It.perhaps

should haveibeen cl%;ified whether or n?t ;i.;s the option of an? Area to

A\

decide, on its own, to pursue, or not to pursue, information-pfoviding
. . t [} . '

activities with respect to the Presidential/Secretarial Objective. -

. . ‘ . " _

. ’

Evaluation of Overall Strateéy and Operating Plan
d/// of the 'Central. 0Office of Indian Education Programs
As noted” pr

eviously, there:was tregendous variation in the four Areas
F ) ~ ) .

studied, in terms of the success in disseminating information to target

.-
+ @

audiences reggrding the Presidentiél/Secretarial Objective. 1In those Areas

<

where success in disseminating the inforamtion was felt to be minimal, the

research team made efforts to determine why such-was the case. Success of '

L

the operating plan of the Central Office was clearly achieved in séﬁe of
~ . ) i
806 | . " .
2 .

z |

] & , . !
.

|
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vidual Areas in the text). Im those Areas
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\ .
of high success, praise must be given to the Central Office for the mannfer
¢ - .

. in which it levied the task -upon these Areas, and followed through with an

adequate reporting system. Further, it is a tribute to those Area personnel

*who, given a démanding task,.did indeed fulfill the informatijon-disseminatir:
- - . . ’
Objective quite adequately. Suggestions for improving reporting by the Arcas

. to-the Central Office, are made below.

.
‘ a
’ [y

recommendations

<

First, the individual Areas must specify the the Central Office exactlyﬁwh:

at the Area level has

7

been designated as the person responsible for imple-
. » N
mentation of the dissemination of information required to achieve the
-7 . -~ -, v

Objéctivé:' Next, the Areas shduld clearly specify to §2§'Central Of fice

which, in théir particular Area are the priority target audiences to be

addressed. Since different pariorities will be assigned, in accordance

v

Lo Somn
' with the un:;ﬁeness of the particular Area, agreement between the Central
. 7 L - B
\ s

office and the Area regarding such prioritization.should be clearly

S eet

specified. The success of the information-dissemination in some of thic-

Areas under study clearly indicates to the research team that the overall

strategy and operating plan of the Central Office is viable. If these

above recommendations are implemented, then the reporting plan df-;he

-
* i

Central Office should function smoothly in all the Yespective Areas.

)

- . e

Survey Data

A survey instrument was developeé By the research team and sent to the

following target populatioﬂs: Members of tribal governments, tribal membere,
&~ N . .

BIA school board members, parents of BIA schoolhstﬁdents, and staff membersz

of BIA schools. (See questionnaire in appendix.) The questionnaire was
x .
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~developed in order to determine the extent of information regarding the,

Presidential /Secretarial Objective, on the part of the target audiences

. -

named ‘above. In addition, it attempted to determine how such information

was obtained-, whether or not the information was felt to be sufficient,
[ 4
whether the BIA training packet was utilized, and whether or not *he

Presz:dential/Secretarial Objective was felt to be a precursor to termination.

+ ,

-
-

~% returns for a given target audience was 59 questionnaires (from tripal
Téi;ers of several differegt‘tribes). For -this reason, there can be no

assurances tHat data from the returned questionnaires are necessarily

¢

rerresentative of the positions or views of any given target audience.

~

Tongequently, information provided via the questionnaires must be con-
, Yo 1l :

sidered tentative, and only suggestive of what may be the true feelings

. -

. . . .
and .views of .the respective target populations. °

.
‘

»r
Questipnnaire data are reported below:

Survey Data Summary

s

Dver heard Of Presidential/Secretarial Objective?

+*

. No. %
FEN ; .
N -
YES . T 34 36
NO 60 64 >
If "YES", became aware through:
. ¢
) .Area Office Personnel 23 .56
Tribal Council . 4 9
. BIA Publication 6 14
- -21-
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‘Local News Media
Indian Cqmmun!%y Members 2 5
School Publication 1 2
Tribal Publication 3 7
Can you decide which system you prefer?

.YES 23 64

NO " 13 36 -

k3

Were you given a BIA-prepared presentation of tapes, slides, etc.?
YES . : 14 45

- NO - . 17 55 e T

If "YES", was material explained adequately?

-
Al

. YES % ' , 15 60

NO 10 40 .

[y

Do you ajree with the Presidential/Secretarial Objective? . Lt

' YES e 13 ; 57
. ) , . N 4 :
NO ;. Ao 43
Do you think it will lead to termination?
- YES : : 19° 59
- NO ’ 13 . 41 >

‘ v

Discussion of Survey Data

.

Data from the returned survey instruments indicate that, of the 94 returned
™
questionnaires, 36% of the respondents had heard of the Presidential/

Secretarial Objective, with 64% indicating that they had not. Of those

respondents who indicated that they had heard of the Presidential/Secretarial
Objective, they indicated ﬁhat they had been made aware by the following

- B§

Qo - T ’ -22-

LY
-
-



-

L N
sources: Area Office personnel, 55%; tribal council, 9%; BIA publication. 1

14%; local news media, 7%; Indian community embers, 5%; school publication,

2%; and tribal publication, 78. It is evident™hat the major source of -~

information regarding the ﬁresidential/Secretarial Objedrive was Area Office

‘s personnel. As noted in the survey data summary table, of the eight possibple

sources of information regarding the Objective, Area Office»personnel were

i1ted as the source 55% of the time.

‘ & . o . .
when the respondents were asked if they were-in a p051tron to decide which
. . .

ranagement option system they preferred, 64% felt that théy were, wlth 36x

.

-rdlcat’na that they were not able to decide thelr preference.

B

P

2f those respondents who indicated an awareness of the—objectlve, 45%

5.irdicated that they had been given BIA-prepared presentaelons, with 55%
Tag

.

indicating that they Rad not been given a presentation. Of these respondents

-

who had been given the BIA trainingﬁpacket, 60% indicated that the material

=de guately explained the management optlons, with 40% indicating that 1t
ot. .

o ¢

y—

' 9f thosé respondents who indicated awareness of the Presidential/Secretaria

o dbjective, 57% indicated that they were in agreement with the Objective,

~

with 438 1nd1cat1ng that they were not in, agreement. When respondents were -

« .
"

. asked whether 1mp1ementatlon qf the Pres1dent1a1/Seoretar1a1 Ob)ectlve

.

‘

would lead to termination, 59% expressed akfeellng that 1t would lead to

~

termination, with 41% feellng that it Q? uld not. . ‘ ; ‘

o
TE

. ! ~ -
~

. . oo
Analyses of the survey data generally agree quite closely'with the observa-
. tions made b§ the research team in the scores of interviews tHey had

conducted 'in the ' four Areas under consideration. It was clear to the

33-
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‘research team that, when jpeople were aware of the Presidential/Secrctar:ul

v -

Objective, it was the ea Office personnel who were the source of informat.i.n,

o

as opposed to.tribal councils or other potential sources. Further, of trose

.who h§d been3Qiyen\the BIA-prepared training packet, approximately two out

of threq,péf%éﬁi felt that the material contained in the packet explainecd

A

' the'm&ﬁggé@én; options adequately.

K

It should be noted that 64% of the respondents indicated that they had

™\

sufficient information upon which to make a preference of one of the

management options available. It appears that, if a formal presentat:., .

is made to members of the target populations, that they do, in fact, ob%ai-.

sufficient information regarding management\dptions.

- N -d - .
wWhen respondents were asked whether or not they were in agreement with the

Presidential/Secretarial Objective, only a slight majority (57%) was in

agreement. When asked whether the implementation of the Presidential/

Secretagaal Objective would lead to termiantion, almost 60% indicated that

°

it would. . . . . o
\

Below is a compilation of comments made by questionnaire respondents: '

-

South Dakota - A member .of the tribal government stated, "We understand the ’

v

Flandreau School is not designated as an area of cons}deration and we do not

know why."

.

|
\
|
|
|
y
Suggestions on how BIA can help get sufficient information about school |
management options: .
,_- o- -

* 1. South Dakota - Thinks people on school boards need to be educated 5o {j.ut

the d¢ontracted scheols den't fall by th?‘way as many have in their arca.

A
’

o : o pae . {

N
. .
s 9 i ~
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2. South Dakota - Training sessions should be conducted on a local basis,

.
- .

N [
3. - South Dakota - Printed information explaining each option would be very

¢ © .

helpful.

-

4. .South Dakota - Need more workshops on school board development, evegptuall,

would like to see BIA schools function under Indian people.

5. South Dakota - More cooperation. - L ¢

™

South Dakota - The Bureau is forever imposing deadlines. We had very

iittle time to digest the information, and no time to take it out o

the parents.

Muskogee - Send someone to the school to meet with the staff and explain

.the options, ] - .

Muskogee - Small seminars. Workshops staffed with learned unbiased

consultants.

.

3. -Muskogee - Would prefer schools remain as they now are.

)

Q A
Ideas why BIA materials did not explain objective adequately:

L. Muskogee - It was only discqgsed lightly at a pre~school workshop.

<. 3outh Dakota - The slides were too simplified, they were an insult to
the integrity of the tirbal members.
‘ . - .

!.  South Dakota - The method of disbursing the information could havé beeh

- . \

.

presented in a more interesting format. s
* 4. south Daketa - It was very misleading as to the success of the programs .

Ly

‘that have been initiated. . 8

5. Nklahoma - Too complicated to understand, should be in layman's ianguage.

& -
2

Muskogee - A tribal member noted, "I believe an individual is entitled to

make decisions which involve the future of his welfare." . .
, .

-25-
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. 'South Dakota - ‘A tribal member noted, "I believe that Indian Education 15 .

congrqsg}Onal obligatién under law and if ever to be dissolved, it should e oy

people‘s%input and consent as the party to the Peace Treaty." ’ T
|

. .
: o *
'

South Dakota - A tribal member stated, "I was on the tribal government from

1370 to 1974'an§'?as Tribal Chairman in 1974. But was asked to resign

[N

. ¢ ’ . .
because there may be a conflict of interest, being that I was a BIA emplcye- -
. . - . [
~ -‘ . N
' ’
7
’ A
L)
& 1
) o,
o
A
Q 4 iy
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e George W, ‘and’erWood
dba/ Undem'ood R, seareh apd Ew\lu
027 - 5?63 Easiw‘B-t(sf Street Z
Tulsa, Ofdahoma ‘741355\

,A

2 ew

- m:op”}r: to ‘make deuslons far themsgwes in thc are;} of lndx:m edup:ftu;ﬁ " Ihe ﬁ’olxc %

= *‘"r 0’1 rhe mbe Ry locai cqmmumtxe_s and. SL.hOOl boards in 4 .attempg to. expla;n the choices o
. Toaragement systems avanlable forI 1

ux‘

. ~f"f’" i

-

Seue?arsa! Presxdenmal Obgecnve a;nd sa)w‘ ey

Fat<as

b Biirédw ‘of Indiad Affa:rs ‘schdols will, oper§te under the, rmmagem&gt system D

hosen Wthase served: by the school. (O managcment%system 1s 1o ChooSe -

By ’tF’* end of; 1§cal yegir 1975 or June 30 l975.@t;least one-tbu;th,_(SO) of - m,%w;

TN

'perm;t the schoqls to remam as. they are now) C e = Y

o, A \v L : ‘suv “ ~' LN N ,:‘,,: N 0 .
- x’“ N

N

,' a f"
G fuff‘ 11 thxs objecim:. A.rea Of{xces, have becn makmg presentatxons to tnbal” gt:du@

8

an’ schools. Our company has been con@ucngg a. study for BIA to

s

det:zmine how suucssﬁs[ly the mformt;on’ regardmg the iabove PresrdentxaI/Seeretanal Oblectxve has <
been presented t6 Indian peoples. , ’

[ ,\_Ln
F‘

«©

o
R RN n/" .
r . : . ’
- v
2 v\‘ "_“‘

e

[~

ﬂa«re Your asmstam‘:.e will be of great*'hélp to Lﬂdxag people,ﬁ Thank you\ w0 ;

Parem o{ A BIA student

e R

Student m a BIA school

Staff‘ Fnember of a BIA schooj

’ \u i ‘-h

Have you every heard of th’ ’EresxdentxaljSecretanal Objectxve wh)ch was descrlbed ,abO\Ze"

‘ . :Yes

‘x
«,\“,

Pres:mtaimn b‘y area of&ce personngl

by
o

Presentanqn by tnbal cox,mcxl

»

BIA pubhcatxon

p:

o

/\‘0.,
‘and

me,;a_ng,answermg the followxqg questnon— “‘ -
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o Thank iy}t')u far ~ybur‘,hc
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i s N ¢, . 1./! -
+ " Local Mediu (papér. radio, TV, = - o

! LU . v . R ) A .
Members of the tndian communmity ¢ v, -

o 5 - - AT “ . S

B Scﬁo‘ol 'pllhli;ution

!

Tnbdl public .mon

P

LA B
e

Howcvcr you got mtormatnon abou( the sc\cml schuol nitnagement options avaxlabh. do you
fcel that you, know uwuc:h to decde wl\uh mamg.unem system you like bost? }

-~ \

k‘4 ¥

4

B - ) s .

YCS ._—'.—__QO‘ R ot NO
W "f‘»‘ :

.

If no, plcuse suggest how BIA muld help you get smnucnt mi'orm.mon about school manage-
ment optlons .

-

.'?.'éf‘m

~

'

, lf you marked .xbow that you became acqu.mmd \nth the ‘Objective through a prescntatxon by
Area Office personnel or through tribal council members. were you give a BlA-prepared presentation
consisting of slides. cassette tapes. and printéd materials dealing with the Objective?

y

Y&

No ;

. o, . o2

If Yes. picase answer the following:*
L]

you feet that the glA-prc parcd thatenals c\p!amcd thc Prmdenml Secretarial
Objeutwe adequately?* : .

P

-

.,

Yes

If No. please explain why.

rmim

0.

" v N ) » ' LI
& . N -
I Yes, are you in agreement with the aims ol the l’rcsidcritia!/Sccrctunul Objective? .
[ » ) . « N L "4
] Yes T No , vy

"

w
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