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ABSTPACT
This report discusses Philadelphia's Follow Through

program placing the rroject in its historical context. Growing out of
the curriculum reform movement of the fifties and sixties, as wel' as
Project Head Start and the War on Poverty, the Follow Through progranm
vas an atteampt to maintain and reinforce the gains made by low-ircome
children in preschool programs, and to implement on a nationwide.
scale effective exemplary approaches to the education and development
of young children. The Philadelphija Follow Through prcgram began in
1968 with 1343 kindergarten pupils in 16 Philadelphia schools. Seven
early childhood education models were used. Changes or modifications
brought about by the program (in teacher azide hiring gpractices, ;
curriculum, aiministrative support areas, professional roles and use
of compunity agencies and resources) are discussed. Parent

— pariicipation and community involvesent were found to play a major
role in all aspects cf the program. Limitations of the project are
discussed, and it is concluded that while Follow Through has had many
rositive effects, there are still areas in need of improvement.
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The inception of Follow Through and particularly the planned
variation aspect of Follow Through represented the culmination of certain
influences in American education which were in development during the
1950's and 1960's, It is important to describe these forces which
were already reflected in a variety of elementary school programs and
practices prior to Follow Through in order to fully understand the impact

of this major educational effort on a school system.

Curriculum Reform

The curriculum reformers of the 1950's and 1960's were mainly
university teachers of mathematics and the physical and social sciences.
These expert representatives of their disciplines proposed and directed
.curriculum revision for both elementary and secondary schools based on
the structures of the disciplines, This emphasis on the traditional
schoo; subjects sought to effect change in both the content and methods
of instruction by identifying key ideas, concepts, and inquiry procedures
essential to the subject. Broudy (1954) listed the critical discipline
elements for consideration as follows:

(1) basic entities or units; e.g., events in history

(2) relationships among the entities or units; e.g.,
historical chronology

(3) other established, accepted data

(4) hypotheses developed to account for facts not
yet established

(5) hypotheses already accepted by scholars

Further work by Bruner (1960), Foshay (1961), Heath (1964), Phenix (1964),

etc , supported and cnhanced the argument that curriculum built on the
structure of the disciplines would help provide learners with both funda-

mental knowledge and the tcchniques for extending knowledge.
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‘The results of these efforts were soon evident in a variety 3
of new curricula which were implemented in schools across the country
including Philadelphia's elementary schools. Programs like SMSG,
Madison Math, and Sreater Cleveland sought to upgrade mathematics
instruction and, hopefully, student understanding and achievement by
providing particular approaches, materials, and staf{ development, )
Though most of the mathematics programs dealt with certain basic topics;
.e.g., sets, number and operations concepts, mathematical reasoning, - o

different schools adopted different programs; and individual teachers,

o g

as a result of specialized training, became on-sit: experts in one or

the other of these programs.

\
Generally, the same kind of curriculum change took place

| il

in the physical and social sciences, Brandwein (1965) described
elementary school science as inquiry-centered, with student and teacher
actively engaged in the search for meaning, Science: a Process

Apprpach (1965) and the Science Curriculum Improvement Study (Karplus

and Thier, 1967) are examples of programs which aimed at updating and fﬁ
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redirecting elementary school science instruction. In some cases, the
new science program actually introduced science as a separate subject

into the elementary school for the first time in years,

New social sciences projects were typically based on
essential concepts and generalizations; e.g., social institutions
provide the means for accomplishing group values, (Michaelis, et, al,,
1967). Student attitudes, behaviors, and intellectual abilities related %

to identification and understanding of these concepts and generalizations

were specified, Teacher training and material development a:sisted in

4 ' ,




. implementation of programs like Taba's Contra Costa curriculum
(1965) and Man: A Course of Study (Bruner, 1966). But in these
social sciences projects just as in the mathematics and physical
science prograns, the teacher who was trained to accomplish
classroon impleuncntation was not likely trained to implement a new
curriculum in another of the disciplines. (This was a result of
atterpting to get as many tecachers as possiblc involved in new
prograns and alsc based, wherever possible, on tcactg;hinterest.)
Thus, it was possible for an elementary school classroom to reflect

a new progranm and approach to mathematics instruction with transfer

to the other subject areas a hoped-for but relatively unplanned outcome,

In practice, then, child-directed learning cxperiences in one subject
were often followed by textbook, teacher-directed activities in the

other subjects,

Kindergarten Education

The carly childhood movement was exercising considerable
influence during these years of elementary school curriculum revision.
By 1963, for example, kindergarten was available to every child in
Philadelphia from four years and seven months to five years and seven
months of age. National figures indicated similar growing acceptance
of programs for young children and by 1968, almost 77% of America's
five-ycar-olds were enrolled in school programs (Nehrt and Hurd, 1969).
While the objectives of instruction may have varied somewhat among
teachers, Headley's (1965) statement of purpose‘was generally ascribed

to:
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Friendliness and helpfulness in relationships
with other children
Greater power in problem solving bas:d on

group relationships and individual activities

AR AT T - -

Responsiveness to intellectual challenge

i, -

Achievenent of effective sensory-motor coordination
'
Fesponsiveness to beauty (aesthetic development) f
Understanding concepts necessary for continued learning i
4 Realization of individuality (self-concept) |
J‘ The typical lindergarten curriculum—;eflected'these broad %

goals by enphasizing activities in creative expression (art, music,
construction), language development (show and tell, discussion, story

télling and listening), and free play. Our Children in Lindergarten

/

(1960), the curriculum guide developed by teachers and supervisors in
Philadelphia, defined its cducational philosophy thusly:
“The kindergarten\holds a unique place in the

field of education, Because it is free of

e ]

subject matter requirements, it is able to build

e . A

its program entircly upon the characteristics and
needs of its children., The broad areas of

the curriculum which are presented in this guide '
are those arcas which all authoritics agrec are a
part of the natural living of four and five-year-

old children,..., The kindergarten sheuld not be ;

considered merely a preparation for first grade,

It has an essential place in the educational

6
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system because it offers to four and five-year-

old children the kind of education which is best

suited to their nceds and their level of

raturity,"

(Our Children in Kindergarten, pp. V-VII,‘IQGO)

Therefore, while considerable change was evolving in
the clementary grades based on revision of the subject curricula,
kindergartens renained relatively free of emphasis on the disciplines.

Robison and Spodek (1965) attempted to change course somewhat by

L e e e e e AR ARA gt il o8 L™ L e e

reconmending use of hey ideas taken from analysis of the disciplines

as the base for kindergarten curriculum, These ideas would gain

e

meaning through appropriate classroom experiences including the
alrcady-menticned lanprage development and creative activities.
This could provide a beginning for the learning of more complex
principles and concepts, lowever, Rean's (1969) survey of more than

100 school districts across the country indicated that informal

TrmesTe Ty

learning experiences still dominated kindergarten classrooms and that
physical education and art activity occurred mcre frequently than
language arts or reading instruction. It is hard to say how much these
informal experiences had their roots in the disciplines, Whatever the
quality, it was clear by the late sixties that battle lines were being
drawn in the schools and in the communities between those who saw
early childhood education as self—motivateé, self-paced, experiential

development and those who saw early childhood education as ''enforcement

from without! (Elkind, 1969), The llead Start program helped to further

define this controversy. 17




lHecad Start and the War on Poverty

lead Start was introduced as part of another war, the
national effort to minimize the devastating effects of poverty..
khile the curriculun revision movement ained at improving instruction
in matheuatics, science, and other subjects, lead Start sought to
compensate for the deprivations exhibited by poor pre-school children
via impleﬁcntation of a multi-servicé program. In the summer of
1965, more than a half-million children participated'in the initial

Head Start effort. (The School District of Philadelphia's Head

Start program began that sumner with responsibility delegated by the
local anti-poverty agency, In the fall of 1965, year-round liead Start,
called Get Set; was also introduced in Philadelphia to sexrve three.and
four-year-olds since older pre—échoolers had access to kindergaxten.
Summer llead Start was still maintained for those kindergarten-age
children who for whatever reascns had not attended during the year
and would be eligible for first grade in September., In 1969, ﬁroblems
with OEO swihort caused year-round Head Start in Philadelphia to
become Get Set Day Care with funding from Title IV-A, S cial‘Seéurity
Acts. “About a year and a half later, OEO funding made it possible to
reestablish the original licad Start program. -Thus, in éhiladelphia
today, ﬁ,OOO pre-schoolers are enrolled in Get Set Day Care, year- ;
round lecad Start, and Summer llead Start. An additional 22,000 children
attend.kindcrgartcn.)

From its inception, Head Start proclaimed allegiance to

the Child Development concept of education, With health nutritional
P P ’ ’

and social services aﬁ§ active cngagement of parents in the program, o/
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Head Start became a series of child developrent centers focusing on
;ctivity-aﬁd~expcrience-bascd learnings for children (most of
Philadelphia's pre-school centers are housed in churches or other
comrunity facilitics. Of the more than 130 such centers, only 19
are in schools). The typical day for a lead Start child turned out
to be orpanized in ruch the same way as a kindergarten day with
variations based on availability of additional staff and services,
and the age of the children, Note the forrat rcecomnended by a
Head Start publication:

Arrival, Independent Activity Period,

(Breakfast in Sowe Centers) 8:00-8:45 ' ;

work-Play Activity Period, including
Sclf-birected Activities 8:45-10:00
D;amatic Play
Creative Mkperiences with Uns:ructured
Media (e.g., peinting, clay modeling,
and waterplay)
Activities with Structured ledia
(e.g., games, puzzles, alphabet sets)
Informal Experiences in Langpuage,

Literature, Music

Transition (clean-up, snack) 10:00-10:15
Outdoor Worh-Play 10:15-11:15
Clean-up 11:15-11:30
Lunch 11:30-12:30

Departure




P.M, Program (in All-day Centers)

A typical afternocon program includes a nap,
outdoor play, and miscellaneous activities such g
as a cooking project, experiments with various ;
classroon materials, book browsing, record ;
listening, and gane playing." 0

(Project licad Start, Panphlet No. 11)

This franeworhk permitted a reasonable amount of teacher ,

flexibility. But again, as in kindergarten, program character had

PR,

its roots in the traditional nyrsery school which had mainly scrved

riddle-class children. !fajor {lifferences related to the level of

e — =

attentiocn given ‘to the social,/ physical, and health problems of

Head Start enrnllees, The “whole child' attitude toward schooling
had apparently achieved credibility,

The problems of cvalu;ting the effectiveness of {
ead Start were quickly evident and are still with us. By 1968 f
for example, Omwake (1908) was already indicating that the goals of |
llead Start were changing. Whereas it was originally hoped that Head
Start childrcp‘kould enter formal schooling with a greater sense of
self-concept and perscnal rmotivation, more and more demanids were
being made on success as cvidenced by achievement scores in standardized
tests or the primary grades, It was becoming more and nore difficult
to seek skill devclopment through experiential programming becausc
parents and comrunities were insisting on results as defined by these

same scores and grades even though parcnt attitudes toward Head Start -

10 . |

- e




1

i
! -
were penerally positive, The Volff and Stein (1967) study suprests
' 1
mixed readings on progran effectiveness with gvery indication that
Meashing out” occurred after tine spent in hinderparten. The

hestinghouse study (1963) reported sore success in cognitive develop-

ment for some children but little success in affective developrent,

other studies (Lvans, 1971) sungest rore optinistic firdinps with
F

the gcneral conclusion that g brief pre-school experirnce could not

nearly compensate for the cffects of poverty and deprivation,
Follow Throurh

The Tollow Throuch progzrar wes established to fqustain
. -

and supplerent in the early ycur: the paeins made by lew-income .
.-

Childrcn WA HaVe ful a full ye o 's oo i 30 & 0L Stor e
comparal.le pre-school propran“ (Todlew Threugh Propgram Manual, p.l,
1969). In the fall of 1008, :ftor sere jonths 'of plenniag, Philadelyhia
began its preject in sixteen :chools with 1,343 Linﬁorgarten pupils,
The schools were selected primarily on'thv basis of éghool and
community intcrest and receptivity and encugh availat.le space to

- allow for smaller class size over a period of years, In addition
there nzeded to be enoush pre-school centers in the school-community
to fulfili the lead Start-Follow Throupgh continuum requirerent. At
the present tine, approximately 7,000 children fron ande;yar;en
through the thord prade ave baing served in c;nhtocn schools., (% new

schools cntercd the program in Scpenber, 1962.)  This represents about

10% of ,the total Inllow Throuch population in all fifty states. tne of

11
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the rersons the Uffice of tducation Fas been able to rohe this

. -

curmitrent to Phalodelphia is the School bBistrict's continued

+
- . williniress te ratel Leononic Opportunity Act rmonies with siynificant

allocations of locud Title 1 fbudﬁ, Yros Tebruary Jui § lhrOU&h
. 7
~r

Aupust, 1973, 1o hoes swarded pronts ameunting to $49,250,000 fer
/ !
PhaladeYatiaats Follow Throosh roorrom which have been ratcloed by
i < i A —
]
local allocat:omy of 310,700,090 fro- [itle [, It sheuld be noted
that G:tle 1 support of follow Turourh [ been pro,r.ssaively
: \

i e £

insreancd n Philelodphis to the point whors the 1972-73 ratio i<
N f

two dollars of Titl~ ¥ for ¢ne dollar of 104, Incln’od in these

Progrom costs are vypoenditures for three cwyer propreon far 2,309

Follow Throueh coaildren, loc.l trainine conters Tor G proerat rodels,
share hos been mde up toreuch costs of o0 on, matntensnce, and
general overtead servicen, e.n., payroll, versenncel, finance, ete,

Ly 190, Phalodelyboe kad already feen anvelied in a variety

)
of projucts related to the curroailio refory rover ont an elerentary
.

schooll, ‘'udison cath, §lorentory Sorence Study, scnender A Precess
Approach are oxiv: le of new curricela shach were bene inplerented
1n scheols acvovs the city, feadhiers had been trained to orpanize
classrce s diftercntls and wure now raterrals and teachine procedures,
but, a noted earlicr, the Tvwel:hosd van that an andivadaal teacher

was only encipod anoan annoviatien concerned with oo partraenlar sihjoct

area,

ERIC ‘ L
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The, carly childhood emphasis was also evident in the Get
Sct and llead Start programs and city-wide kindergarten enrollrent,
(Kindergarten is rot mandatc “~ the Staté of Pennsylvania,} The

' School District declarud early childhoed cducation*a priority of tie

syster and, in Sﬁring of 1204, the 0ffice of Larly Childhood Programs

was created to ronage and coordinate cxisting effort, penérate new

s

programs cnd scrvices, and, in gener: ', to serve 2s an advocate on

T S -

-

behalf of younpy children and their fanilies.
e Lxcerpts from the resolution passed by the Board of Education
* which formally approved Philadelphint's involvenmént in Follpw TFhrouzh .

provide scre indications of the School Qistr}ct'sxhopcsgfor the propram: : ,

§
- b
E‘_

PREGOIATL, That the folloving named early childhood
o - e vl p :
eduznzicn nbel and susnlerentary progrons he authorifed for nee

wn the Philadelpnia Public Schools Follow Throuch Project,,,
1.  Bank Street Collepe of Lducatien *odel,
bank Street Collepd), “ew Yorh, N,Y, ¢

2, ¥chavior Analysis Model,
University of Kansas,
Departrent of jwrman Development,
Lawrence, hansas

3. Bilingual-Ricultural “odel,
Southwest Lducational veveloprnent Laboratory,
Austin, Texas

4. Education Development Center

; Newton, Hassachusetts
L

5. Florida Parent Lducation Model,

Uaiversity &7 Flerida .
Collepe of Lducation, ' -
A © Institute for Devéloprent of Huran Pesource:s,

Gainesville, Florida
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Aruitoxt provided by Eic:

-
«

.

6. Parent Implemcnted Modél,
Harrison School
Pi.iladelphia, Pa.

7. Philadelphia Process Approach Model,
Philadelphia, Fa.

.... Philadelphia was invited by thc U. S. Office of
Education to participate in a four year research design in a service

setting, hnown nutionally as Follow Through. Tollow Through is an

L., C .
atteapt to implerent, on a nationwide scale, 1) effective, exenplary

approaghes to the ecducation and deyclopﬁent of young children and

o . . . ! . C s s s
2) rethods of “instituting change and innovation 1n existing school

systens, This is a progsram dcs{gned to build upon and augnent in

2 »

the esrly years the gains children have made in Get Sct Day Care

“ 4

.

or other prec-school progrars,

. .

Aduat. e femman to 2ll medele aves
:

4

S 1. One teacher for each 25-children at th?
kindergerten level and one teacher fpr each
30 children’at Year 1 to Yca; 3 levels..
2. At lvast one full time aide for cach teacher,

3. Daily hot lunch and nutritional education.

-

4, Staff training and materiale development work

for teachers, aides and parents by resource -

pereons within cach model,

El

Local supportive services by on-site tean leaders),

(%2

social vorkers, school conmunity coordinators and

-

psychologists, -

6. Utilization of éxisting school scrvices and facili-

ties irplied in the tern “maintetance of cffort",

14
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TE 0 g .

Supplemental medical, dental and mental health

services,

An ongoing commitment to marshall the resources

-

of the school, community and family in a conmpre-

hensive program to meet the child's educational,

R I P Ty
” .

physical and psychosocial needs,

»

Active parent participation in planning and

i

IR A Y

operation, including fifty percent representation

on every Policy Advisory Committee; a PAC functions.

~

on each site,

Invélvcmcnt and .represcntation of cormunity agencies
as well as staff and parentsﬂin’advisory co;mittees.
A four hour extended school day for kindergarten
children and a 'statc mandated day for children at
the remaining grade levels, - |

‘A local model coordinator serving in a leadership

support role,

ST TRy

Even though all models share these commonalities, there

are distinctive fcatures in each model, In this diversity among
Al B

models and in the consistency of trcatment within each model it

is hoped that the value of specific components will be identified

»

ard cost effectiveness determined.”

(School bListrict of Philadelphia board of Education

Resolution, September 1968)

A
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Thus, the School District committed itseif not only to
participation in a major research effort related to early childhood
education rodels but also to effecting significant change in the

"system"., The many ragifications of this latter goal have been

continually ciarified as progran mpiementation occurred, In addition

to the inplications of model cormonalities as described above, the
most inmediate change took place in kindergarten education. Planned
- variation rneant new approaches in kindergarten, appro#ches based on
differing_theori§s and philosophies. But perhaps even mo;e"iﬁpoétant(
it meant that diffcrent schools and communities through parfngrship
with the icdel sponsors began to vicw themselves as implcméptﬁrs and
eventually proponents of a series of program models. A ;ub-éystem has
ercrped, nmude up gf ciphteen schools linled together as nuch b& their
variety as by their similarigy.

The partnership between sponsor and school-community h;s
been cri;ical to progran developrent and, particularly, in the carly

stages, there were nany problems, A descriptive report issued by

Philadclphiz's Research Office stated:

) "eee. The first year of the progranm witnessed many of

the difficultics inherent in an-attempt to plant innovativq‘metyods
into a well established institution, The beginnings of }hé program
found personnel resistant to change, hazy about what chanécs they
were actually expected to bring about, and anxious ahout/the out-

comes. In many cascs the philosophy and techniques appropriate to

each nodel had to be learned on the job, since it was not known

16




ahead of the school year which teachers were to participate in
the progran.

The first year also witnessed limited contact with the

3
b4
¢
:
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£
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model sponsors, no doubt due to the fact that they were busy.

LR

buildirg foundations too. At the local level, program implementa-

tion was the first order of business and 1litt e time was left to ;

concentrate on such &reas as supplementary health services and full g

community involvement, ...& '* %

(Follow Through Report, p.iv, 1972) i

khat becane somewhat'obvious during that first.year and even E

more clear latc} was thdt successful narriage requires considerable %

adjustment and adaptation by both partners and that more attention should ‘ g
have bcén paid earlier in Follow Through to i@entifigation of as many of -

these related concerns as possible,. Eventually, a variety of mechanisms

and procesdures were developed to cffect a happicr amalgamation, By 1972,
the following statement could be made: " . ' |
"....Each year has brought about greater program

refinerent, better use of paraprofessionals, greater parental
involveuent, more interest and enthusiasm at all levels and a*
great deal of success jn providing supplementary services. Fréﬁ
a concentration on implenentatiop at the instructional level, the
program has been able to move nore and more té@ards articulation, ..." -
(Follow Through Reporé, n.v, 1972)
Interestingly enough the OE Foizpw Through Program Manual
{ "69) rccognized the necd for effective cooperation arong all the

agents influential to the child's development. Further, the manual

sugpested that this interaction might reqpire changes in established




ways of operating, organizing, or cooperating." It is unfortunate
that mininun effort has been made to évaluate or document this érucial

matter. Surely, each school system, each sponsor, each parent group

has responded to the change issue in unique ways at specific times,

B A .

The degree to which progran implementation has occurred successfully

'

-

. in the eyes of these constituents has depended on the flexibility and

Ty maeme

. . - ) - N " 3 . 3 “ L]

\}hmovah111ty of varying forces, Traditional experimential design in
. . . ‘ | o

tne urban school context becomes an almost irrelevant issue unless

‘

[
5
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.y, documentation of institutional changes are considcred critical .to the

a\l
evaluation. - ) ' )

N ™

The School District of Philadclphia has introduced a numbef N

¥
5
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x
E
£

of adninistrative procc&urcs and ﬁodified others in order to effect
Tellow Theansbts devclabiint. Sore of those proceduren have boceme
institutionalized, For exampfc,'ﬁ;ior to Foll9w Through, teacher aides
were hiréd through a single cgatralized examination and listing which
meant.that aides could be aSSEgﬁed anyvhére in the‘city regardless of

the neighborhood in which they lived. This did not take into considera-

-t

b1

tion extensive travel time, child care nceds, status and role in one's
own comunity and with ons's own children, and familiarity and identity
with the childrén to be served. Follow Through's emphasis on parent

and community involvement rendered this procedure inappropriate. There-

fore, cxaminations for paraprofessirnals were decentralized so that

o

Follow Th?ough aides-would be appointed to schoels in their own

’

communitics, This policy has now beet generalized to the rest of the

systen, © 1 8

-
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Another personnel change related to professional roles
in Follow Through, 'Staff training was obviously critical to the
sponsors and it was soon evident that each model had unique staff
training nceds., Lventually, all the sponsors had the opportunity
to participate iﬂ\the development of job descriptions within the

context of.Philadelphia's personnel policies. Some sariple job
\

\Y

titles uand descriptive excerpts follow (note the delineation of

progran philosophy and/or theory as part of the announcements): -
- 3

g \

hY

"Staff Peveloper - Bank Street Model “\

*~
e Work ircludes training professionals and paraprofes-

sional classroom persernel and parents to function as effective'
working teanms to develop each child's capuacity to become a

) . . B ,
self-diracted, inderendent lcarncy. ...t

“"Staff Trainer - Behavior Analvsis Model
Staff Trainer is responsible for the training of

professional, paraprofessional, and volunteer classroom personnel

in the philosophy and practices of the Behavior Analysis Model of

-

Follow Through including the use of toksn systerns and curriculum

materials, and. the individual applicatiop of behavior analysis

techniques..,," < -

“"EDC Local Advisor ‘ ~
¢..the EDC Local Advisor coordinates the roles of parents,
teachers, and administrators, and the model Sponsor in achieving
model ‘objcctives of expanding and. developing areas of learning
inside and ourside the classrcom,..." )
19
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The people performing these kinds of tasks across all models have
proved their capability through training and selection. Thus, local
leadership has been developed and collaborates with the sponsor in
the translation of model goals and practices.

In addition to these and other personnel policy modifica-
tions, pracfﬁccs have been adjusted in administrative cuprort areas;
Cofles purchaazny, accounting, and payroll, These changes have some-
times demandcd interesting confrontations. For example, when School

District fiscel policies made it difficult for ronies to {low easily

~

jnto certain parent participation activities, rectings were held to

enable the puarents to voice their concerns directly to financial
y 1
. L. - - > #
officers instcad of via Follow Through staff, The result was a

o

commromicn in District policies with an-agreencnt by the parents .

assuring uccountabllxty of expenditures.

-

Parunt participation and commnunity invelvenment have played

nmajor roles in all aspects of the program, Each.school has a Policy

Advisory Comnittce which participates actively with staff and sponsor

in basic decision-making about budget, staffing and‘program implementa-
_tion. Reprcacntat;vef of these parcnt groups S. t ‘on scrcen1ng committees -

in the hiting of new personnel, Parents have been trained in nodel

| theory and procedures in order to serve rore effectively as volunteers

\ and paraprofess1onal%. Sone of the models utilize a payent scholarship

\approach hthh provides parents with training as well as money to defray

- s

costs of baby sitting angd other expenses, Many of these parents ‘arc nov

*

able to work with stzff in conducting neighborhood workshops in early

o

childhood education. One provocative outcome of this hiph -degree of

participation has hcen an equally high degpree of support for program

- 20
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rnodel and school, Follow Through parents are concerned agout'standards
ized test scores Lut tﬁey appear nore concerned about the quality and
comprehcnsiveness of all pfﬁgram services and the overall effects on
their children. In March, 1973 a presentation aboJ% Follow Th;pugh

was made at a mceting of thec Board of Education which was televised on

the local public television channel. A Follew Through parent made the

following staterent at that meeting:

"1 am Marie Courscy, a Follow Through parent and a

parent c¢f three children vho d;d not h;§e the advantage of Féllow
Through. My younvest child stérted kinderparten in: September,
1970 @nd since that day he and I have been going to school
together. o

"khen my other childrern 'staTted school 1 went with them
too but only as far as the school yord,” Parents were not welcomed
in the school unleés you were asked to come. To me this is one of

xu

the most ihportant features about Follow Through., It is a great

fecling to be ablcftohspend.the day with my child and all of the
childr9n in the classfoom, to see how tﬁcy éré iearning, how

cfeative they'are and watch, The way all the children welcome the
parents into the school, ‘I have three old;r children and not only
has Follow Th¥ounh been a great learniné experience for mf’child,

but it has been.a great learning expcrieﬁ#e for me--taking advantage
of some of the workshops on child behavior and learning hoy to help *

my child with his cmotional feelings, and.;hings like taking hinm to

the supernarket, letting him pick out things that he would like,

21
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“telling him the price of them, letting hin count the stacks of boxes.

and thpse sort of things. There have been reading workshops, making
) |
games-Fjust learning such a sirple thing as talking with your chilB--

it brings a sort of closencss between parents and children. hith ny -
) \
older childrcn there was more stress on Jiscipline and less stress on

the child's feelings and openness--being able to express themselves

.

"If Follew Throuzh had been availsble at tie time when my% f?&_ - D
older children weic going to school, maybe they would have- been i "
happigr, becausce Follow Throuph children are happy poing to scﬁool, % f? *
and that's important." | %

| (Report to the Board of Education - Tollow Through, March£1973)

Variations in services other than instruction have helped

.
W RREA e rhean——e fo——~

to influcnce the luarser system. Lach bollow tnrouph school has had

* ’ A
Y e e e =

the o,portunity to identify and select those agencics and resources

e aen b
i

most ablc to mcet the nceds of the specific school-cermunity so that
there are now diffcrent patterns for<délivery of health, social, and . ,
p;ychological scrvices. The Presbyterian-University of Fennsylvaﬂia '
Medical Ccntervsupplics counrchepsive'medical services to all Follow
Through children in three hest Philadelphia schools, The Center has
<
also agreed contractually that parents shall have regular appointrents
and continuing service from the same physician, thus nipimizing the
clinic-type rclationship. St. Christopher's llospital serves five
‘schools in North Philadelphiz by delivering a variéty of health services
including parent cducation related to cowmunity health needs, Temple
Univer.ity's Depatrient of School Psvchology has furnished a systen of
scr?eming and evaluative activitics and consultative assistance to N
o2
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teachcrs, It is irrortant to note that each community agency which

has engaged in Follow Through scrvice has necded to make adjustments

ia its own procedures in order to satisfy speciad program needs and
e .

the desire- ‘taff and community,

‘ow Through progrin plays a rijor role in Philo-

delphi. v ~ly childhood effort and has already contributed

to the develoynent of other prograns, A Title 1II-funded disserination
and training progect as nountued for parents and teackers not involved - ¢

in Follow Through or other innovarive early childhood programs. MNow

in its sccond year, this project includes forty-five puklic and thirty- .

five archdioccesan elenuntary schools in a network of .workshops, school

%

PR P . . . A ’
visits, and trainin- sessions, Certzin of these schools have already

o e~ v
e e
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hel
. . ,:‘

as a result of parent and staf€ involvement, The year-round Head
Start progran has programnmatically attached various of its centers

. " » : 5
to Follow Through schools, and some sponsors arc training Head Start.
staff in downward extension of model procedures. One of the models
(£DC) conducts a local advisory center which is a hub for the develop-

ment of instructional materials and techniques to be used in Folléw

Through and non-Follow Through classrooms ,




Follow Through Lvaluation

» \

Follow Through was cstavlished to maintain and reinforce
the gains made by low-incorne children in pre-school programs. Clearly,
comprehensive scrvices were required to help achieve this goal, Planned v

variation, as the esséntial aspect of the instructional component, pro-

L

R

vided an enormous research and evaluation opportunity in the unlaboratory-

PR

like setting of yublic schools in poor commumitics. Unfortunately, not

enough advantaze has been made of the opportunity., The following issues .
. . - N Iy
are aMong the nost crucial to a larpe city school system in defining why

El
2

wEs

more has not been accomplishied:
: .¢£: iy o ‘

7 .
1. A great deal’of tireé, energy, and commitnent has ’
. 84

O S
ST

j

» gonec into the delivery of services othier-than instruction, Yet we know
tco littlc sbeut the developruent of these delivery systems or their
| ) . . . . T ' .
effects, Lven though non-instructional cervice wis not varied systemati-

cally, it is evident that variations have, in fact, been produced and we

need to document these variations, and to know more about costs, efficiency, -
’ . 3 B
relationship to child nceds <nd developnent, and effects of new inter-
/ . , ’
agency relationships, ‘ /

. 2, The terh,. planped variation, siggests a statie .

quality about the infusion of different approaches to ecarly childhood
"~ education into the school systeﬁ{/aﬁctually, the process is dynamic¢ and .
/
developmental, Lhile overall philosophies may remain constant, opera-

tionalizing of philosophies has entailed redefinition of procedures, .

ielationships, and curriculunm materials, Attempts to determine effects :

on children via yearly standardized tests mustebe questioned in light of

-

<
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this and other concerns. ,The danger of regular tqsting is that without
enough other inférnntion about progran development and impact, test
.
results will call the tune preiaturely, v
3; Testing is also a serious prob%cm as related to ﬁodel
differcncc;. thladslphia is irplencnting seven nodels:
A, Bank Street - st;vssgs lcarning of hasic
|
skills in a clissioon envireonrent which places adual inportonce
on sociil and ¢ otienal developsent; huilding positive;sélf—
. ,

image 1s a privary goal; children's intcrest and e»periences
-~ I

¢
forrd bare for inutructicusl activitics with teacher serving
. ~ v .

as uivynosticien and gufdc.

B, behavier {nalysis - uses a teken
exchange systew for apprepriag reinforcerent of dcsirég
bDuitavics; Brvenciive el Vet bdves ooe cgsoilily dodingd
for the ucceﬁpiish“cnt of social and acad;mic shills with
enphiatis on :rding, nathenmatics, and'ﬁhndwriting. ~

C. ﬁducatiyn Dcvelcﬁﬁcnt Center (EDC) -
druws its inspiratien from &he open education character of
British Infunt S;hools; ch%ldrcn asswic primary re ponsibils
‘ity for intecprating theix lcarning cxpericnces'%ith tcacher
guidancc in a classroon orgunized into nulti-naterial leamming
cehters; concept developaent is seen as framework ;or skill

y
developrient,

‘ D.'Floridu Parent Lducation -*focuses on
cducating parents fog participation in their children's education
and nrvnni;ﬂtiﬂn of the hoe cnvironrhnt to expotid learning
opportunitics; currrcul., and dastructioral wctivities are the
result of parént-tcachcr and home-school interaction,

R
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L. Lanpuagt Develonment-bilinpual hducation -
stresses lanpuape as critical to affective-znd copnitive
17 ’

developnuent; classroom activities are grared to uniguc nceds

Cof Sponish-speiling children and teaches-all chiddren to
speak, read, and vrite in 1otz their nutive and sccend .

\Qﬂru')n'}ﬁs ’ . ) K . -‘f_.

- : F. Pavent Tplerentution » eovhasizes paront .
o A : g

and coowalty Ieadersiip in éetcfﬁinin;_vﬁucﬁtionn} directitms;
patunts ghoose the curziculun moded and serve a% ta‘”rtcvrq,

-aides, tutors, and coorunity ereanjzers; the Philadelphia -
£ | '

Proco.s worouc xes selveted indiiladelehia,
] Pa— R . 4.,
G. Phidadedshia Proge s - a Tevalls
-~ oy ® P . -
dovelored progre bhich mtiliz.s Scienvets A Provessdnproach & -
Coe .
: £

Y} - - R ¥ ey BT - .-y ?
4% Core Tor the desklorent ef CHrricults maTorTials on damningys
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there are differences in gprrordl, tining, ond exphasis.  Further, «ach

rodel Jid net stegt fronthe sare vniﬂt in terms of readiness for

installotion, Tiooygh there s Nun:;acrsiir oL erdan Lid, ih sore cases,
contined vapueness of cefiniticn, cach of the =odels Las bemn tyzated

as a scparnte theory, LA Lt-sponser tesgine witnout adesuate drcu® onta-

tion ef t- . renlTitoe Bas prot gl t ande eivi boin e etion, In.
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oLt for cro Lo undir wbat circirsta oes.  The research art demands

2. Plenndd veriation has helped to open

the syoto, to clterrative rrogreis ard procedures,  But fecdback

slieut resulte bas lianed serioucly,  This rmusg be eorrected,

+

Fartrer, so 50 D rere inforaation clout how to determine what works

Al

as rul. creniivite Lod dnvovaticn ot early learning Preeyscs or curri-

5, Plarned variations must be well-crnouch

. . . £ . . -
dufiacd so tho L cggeriations regardins teaclér and child behaviors
ere enicTetoo., iroprar: Lot require youre develoneent should bel

so leintrriog wnd odvon this e arttunity vithout pro-ature corparisong

- 4. indin.s nced to bie used for rerlication
of sortessful elvrants onld for the bullding of further experirents,

Befine, ont cruld rerult da synthesis o covonents of varicus models,

tes sheuld be developed as nurt of
~

, 5. Irnlerentaticn of variaticns should be more

dircetly xelot~d to the charscteristics and needs of the corunity,

.

s

N

Certain caciai cervice and curricular arpreaches nay be more appropri-
. :

ately rateled vith localities in order to rerrond to local policy

. N
.

questicis, -

» 0, Tiwe role of schocl adninistrators,
partivalarly principals, hiss proved critical to prograr inple~entstion

Far tore training should Le available te help principals rarare a plen
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In sumnary, planned
ensver many of the questions that
Follew Throogh has made irportunt

i
I

variation skould be able to help
besct an urben school system,

strides in that direction.
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