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The Improving Teaching Competencies Program (ITCP) posses es a set

of*ideas, practices, and validated curriculum materials r imprpying

the interpersonal relationships among individuals in schooii and for

promotinvarganizational and(systemb change. .4.'products of the ITCP I,

have been created in the Research, Develop nt and Dissemination
NN,'

"tradition (RD&D). To stay within this tradition the ITCP should' now

launch large scale information dissemination efforts.

' 4, .
. _.., ..... .

recent rtiearch,in knowledge utilization supports a "user- orient 'd%
.

approach rather than an information diseemination,approach. Th message

But the program,is on the horns of a dilemma. A great deal o

of products `themselves also supports that view. But their media --
a

self7contaided and intact instructional systems -7 doe4 not readily

prOmOta adaptation by .users. If the Program accepts the recent research

,''f indirigs, it should present its products so users can adapt them to

meet their own deeds.

This paper suggests seven dissemination and diffusion strat gies

which, if takentogether, could resolve the Program'S'dilemma (he

-,Program, must choose whether to employ these 'strategies and will base

its' decision on considerations-) need to modify products olthe.

originial developmental effort,(2) expectationsforchange in schools,

,--
(3)\the cost and energy required, and (4) contributions bo'understandings

)

. .- ,

\ of dissemination and diffusion processes.

6
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114TRObUcTION , I

TOwing allupo

'\

tie decade Of research and development,

gtompencies Program (ITCP) of the Northwest Regio

oratory (NWREL) idssegses a set of ideas, practices and,

Teach

materials for improving the interpersonal relationships of

thedImProvi4

I

nal EducatiOnal

. within schools and for promoting organizational and !.tems change:
;

.

The management plan for. the Dtssemination Work 16Wof the /MPVQV ng

Teac ng competencies Program (see Resource AIlocaon aid.Managementi .

.-,

plans,.1975) identified one 9ponent of work for ry '76 as developing

a ,conceptual model and set, of strategies to guide the disseminatio

and difftision.of ITCP ideas, practices and products. This paper i

submitted to. the National Institute:of

with this contractual agreement. The pap

dissemination and diffusion-adtiVitT

adoption and u
/

tion (NIE) in acdordanc

°vides a way of conce

It identifies and recommend
,

seven.strategies that comprise, t multifaceted'approach'for communicat

. about ITCP ideas, vractices and products and foraaaisting in their,

paper` is divided into three main sections. In t e first

section we .present a brief historyof the ITCP. This secti concludes

withaP explanation of the rationale behind programati ,effort up

to this time and a list of current materials available for disse

and use.
4

nation

n the second section we briefly review current knowledge abou
/

the p cesa-6E-5K-ange ineschoolaand describe a basic dilemma in
.

the ado tionand use of ITCP Products.

omoting

1
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In the find section we describe a new conceptualization of ITCP

ideas, practices and products and recommend- a set of concepts and

strategies to guide future dissemination and diffusion efforts and

research and evaluation into these activities.

,

8
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RAT/ONALEAND,EVOLUTION OF THE ITCP PROG

,

In the.past decade federal policy makers have encouraged massive

research., development and dissemination efforts aimed at improving

shortcomings in the nation's public s chools. These efforts -- new

theoretical developments, new school practices and dissemination of

information -- have been designed t. in meaningful, sensible

change!'

'The life of the Improving Teaching Competencies Program has spanned

this decade of federally supported RD&D. Two conditions in the mid- 19611's

provided a rationale for the ITCP's large development effort n prodess

education'and organizational change. First, a knowled ase from the

'social sciences, particularly the fields of-social pSyChology and

organization development, had been sufficiently developed so that

applied work held promise for imprOvihg the quality of public education.

The theory and technology for organization developmedt and change in
/

social-psychological processes were believed to be/one keY itio

f
N .

tliii"-
.. 4.,

large-scale and long-lasting educational' change.*
. .t .

,

*Other RD&Dprogrates. and change efforts chose to focus. on other
keys such as (1) increasing the financial base for school operation,
(2). tightening licensing and-quality-control procedures with such
plans as cometenoy-based greaduation requiremerits, (3) changing the
composition 4 student bodies in schools through busing and other
dasegregation\plans, (4) decentralizing the decision - making authority
in large distr cts, and (5) eliciting federal and state support for

7;
,//// curriculum change projects. By and large, all these change efforts

and programs balT focused their research and evaluation activities, .-

on demonsrrating\the-importance.of one of these keys in pr ting

educational chang. The absence of studies compariiig the key o
determining interactions among them is still-ribtable in 1976.

r I

. 9 /
3



. This
0
new knowledge arid a corresponding human technology suggested

.,/

1

ways to (1) help teachers improve the quality of face-to-facepinteractions
, /7

with students and other teachers, (?) provi4ducator groups with badly
. ,

needed problem solving skills ancl(1)--ISS-;:st Nople in education to
.. ,

increase the-functionalcapabilities of schools as Oriaizations.

Second, eventgh this new knowledge and technolqgy existed,

most educators were unaware of its poteptial benefits. so-,-tratnint-
,

0 . .

and
.

for aducatiohal personnel was costly and difficult to ob ain. There

were. only a small numbe of trained social scientists who\were interested
-1

_,/ .

',
,

...

In working in school settings. The absence .of instructional materials
x !

....

, A
, .-.

,-

in this area caused the feW Who were rking in schools tc4 do soon a
1

1 1-,,.

-limited basis and with only small,groulkof educators.

Responding to this second condition, the ITCP was envisioned and
r

4.

fouilded. - The central aim. of the Programwas to develop and' test,a.set

of materials (ca).led instructional systems) that would provide educators

with,comOetencles to manage more effectively the human componen of

schools and to increase the'quality of educational organizations.

ITCP developers. believed that well-managed human interactions and

adaptive organizations would promote educational change by :Imbuing
.

Schools and theeducitors within them with tne'capacity to. (1) sense-

the need for c ange_through action research, (2) develop ..and implement

new programs, and (3) monitor and change ihamselyas-a-s--needed-. - Although

theProgramAtself shifted and evolvedcin response to experience and

changing federal priorities, the aim remained essentially unchanged

for a decade.

The ITCP began its research and development efforts at time'

when federkly funded, regional, research and development laboratories

and research centers were being created. The ITCP, like many other

4

10

r



programs, adopted the then popular and dominant Research; Development.

and Dissemination (RD&D), model that is based on seyeral assumptions., .

First, -the model assumes that change occurs ins systems through a delibeiate,

7
sequential, orderly, and rational process.,' Second, the model, assumes that

it is possible to link separate institutions devoted td research,

deVelopment and ditsemination, or adoption.nd use. Third, the model

assumes that differefttiation,and specialtilation among these institutions
1

will lead to widespread use of dew knOwledge,and'practice, and Ultimately

to sdhool improvement. fln a sense, the .proOthed products and adapted

process of development were sttange bedfellows in, the ITCP. The products
*

were inte.nde4 toenhance their users! capacitytoinitiate change, but

. 4 .

the RaD model assumed thlt the initiative 'should remain in,otlier
..

?"
A

institutions. 4. .

Si 4
. 4

,

One feature Of the disseMinatidh strategy used by the ITCP during
. , .

. , .:.. ,
is era capitalized on the so-called "multiplier effect" or'"each-one-

401 .

*

.teach-one" technique: This was accomplished by building.trainee
. .. ...:,

. ..
expertise into the materials so that a trainee who has completed-a

.
.

. .'
workshop where the instructional system had been used could replicate

'

ro

.c

the workshop or others. .

I'
. ,. .

. . ' .

A.second'faature of the dissemination strategy was to tell trainees
.

using one instructional system in a workshop about the other instructional

systems.. Ire this wayawareness of all ITCP products;was fostered in

,a
-facetq-fac- e manner and through experience ifith the' workshop forms,

. . /
, c /

oMbn to all'systeme:s

A "third feature of `'the disScemination strategY was .to bill the, systems ~'
...- .

r... 4

as "stand aione"workshops and as components of a §equential-set, that

.°5..f taken together; could build a-functional capicity.for organi4atiOnal 7

development into the user ihstitution.--in this way, a local distriCt s'

r a 54 ,

'



could as for immediate payoff in the form of teachers and

administrators trained in one set of skills and understandihgs'or could

envisiora long-range payoff in terms.of Organization41 evelopment (OD)
,

capacity, depdnding upon its'needs, resources, and oals. ,

The ITCP's rt has resulted,innine v idated instructional
--

,systems.* The, first set of these syste focuses on the huMan relation-

ships and the group processes of s o f life. Their Conceptual base

emanates from social psychology and group dygamics theory and research.

The systems currently av lable are :

:s;-----------
1. I&erpers C"o"mmunications (up --------__

, -------t.
. 2,, ante ersonal Influence-(INF)

.

-,/, ,

,;'' Group Propess Silild.(dPS)
, ,. , .

-4% Systemat 'and' Objective Analysis,o thseruction (SOAI)
s P.

1 '. .
. ,

problem_. The secon' set Of instruotional'systema aims
A

at improving problem_
II. ., A.

. solving, ski s and;adequacy. SysteMs currently available include:-
,.-.

k
searcH Utilizing Problem Solvilig'(RUPS)

1

. .7" *--_.' , ' .

6.
/
/ Spcial Conflict and Nagotiative Problem Solving e

. 1 .4 -

The third set of instructional systemg aims to prepare people for

a new role, that of the educational training consultant. The conceptions

.
I

.

and strategies that comprise the systems in this set-are -based on ,what

\ . .

is currently known about group and .organizational consultation. Educators

2-1---T----trained_in_these systems use their to help

,

othestarry out-educational programs more effectively. The-three sy- ems-

making up this third set'are cumulative and_segdential and inclu

b.

O.

. '
,

, .

*A more detailed aesc4ption ofeach of th- TCP'instructionalt

, :systems i'slincluded-in Appendix A and 13. .

.
A.

A,.

, 6,
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OVERVIEW 1)F RECENT DISSEMINATION/DIFFUSION LITERAT

. . ft 0

It is beyond the purpoie of thisppaper-O analyze the literature
0

on dissemination/diEfus els and strategies for `educational change

in detail. However, several recen

_ this area (Hall and Alford,'1976,:Fullan and-Pomfre

t, and McLaughlin, 1975; Cheever, Neill

accoun,

,

f-reSearch;and practice
. .

together provide a number of helpful i

75; Berme

dQuinn,. 1976; S4ber,

sights into 'potential 4seminat

In the summaries' thew '`,and diffusion efforts of the ITCP progra

accounts that appear below, the reader-ea

like the ITCP instructional systems and bec

diffus on,dilemma faced '11 ITCP

find rationale for pr aucts
°

me. aware of phirssemin

Stan
cidels

earch InStitute's (SRI) Review of Dissemination /Diffusion

-- In 1974, S. Office of-EducatiOn established the National

ion Network (NDN) and, charged it with t of odmmUilicating
. ---- .v4 ' ,

abou n i elping local scho s adopt and,use promising ideas and practices

aboUt-su,ch phings a culum, i traction, and class;anagemant.-

(SRI") was, contracted'

ties. As-part of this

At 't e same time, the Stanford Res

to evaluate the'a ectiyeness of 1%tiblis

evalua on effort,' Ha]: and Afford- (1976)

related t diffusion. Even though many diffusi

ewed the Jerature

4
models vlere identified,

, ,

. ,

three ok the are most ,pleva

are the jesearck,\Developmeht,

t for currept-'work the ITCP. These

del, the Configuration
.

emnation M

Model, and,hs.Innovative Process Model. Followi

descriptions of these ,model N. 0

The-MD-Mode-7,, . assumes'thatcaTI-fgraliii0-4appent of

ceS',doordinated and%disrected di specific

cial objectives will esult eventually;

a e Half and Al

0
re

mporant

C,

0



c ,

via sOMs lit ages between institutions, in the
,,widespread adoption oI high-quality arid, useful

educational innovations. . . The RD&D Mbal has
been critici'ted,recently.t. . (because). . .

the institutions respOnsike for educational,
innovation are not necessarily' related to each

°other in an orderly, logical system . . , but

rather relate as complex configuratioris of 4

,overlapping and occasionally- competing functions',
P

4
The Configuration Yodel \nescribes educational' -i"'

knowledge, production an utilization institutions
as'relatingto each other in a . decentralized

community', 'ith complex ,relStionshipsand
institutional characteristics .The-model implies
that policy regarding education innovation should
-realistically reflect this comPlexity,by encouraging
the adoption of.agredter diiersity-bf approathes to
innovation than is .currently considered appropriate
under.the systeMs view of eaucational knOwledge,
production and utilization.

.
.

The third model, the Innovative Process Moder,
focuses almost exclusively on ,the Local-,Education

. Agency (LEA). The model hypothesizes three M'ajor,
phaseg in the innovation process: initiation, ,

' impleMintationt and incorporAtion.: Perceived
outcomes of implementation define success from,
the point 'of view of the participants

' Since. implementation is defined as the
adaptation of an, innovation to. local conditions,
innovations originating outside an 'LEA should be

. left in-.a .highly uhfiniShed state, and ady
assistance from outside an LEA shiuld be highly

pondirective in nature. (pages' and 4) ,

",

The Review Fullan and Pomfret

Fullan 'an Pomfret, (1976) recently reviewed research relating to

curriculumjrapre ntatidn for the National Iristitute of EducatiOn.

From a search, of ER files and dissertation at)stracts, they identified

a

/ twenty.-severosstud4.es nducted since 1970 that addressed issues of
, .

implementatioh. of new sc ool practiOeS. Most of the studies concerned
,

, . r

Y'''

+3,

curricular change, but ehe uthOrs also included, studies of organizational

q , . . .-

Changes suchas differentiate Staff and open edutation: In additiont

to identifying
.

many methodolo 1-problems in this field of investigation,
(

9



the most significant finding of the Fullanqomfret review is that the

introducing and implementi:ng change in school's is ar moreprocess o

difticult

studies p

and complex than our current views\ envision. The twenty -Seven
, .

out that most efforts Ore unsu

relating impleientation. (actual VOA) have
t,t .

horoughly, those associated'ih4oRt iOn
t

I

cceasful.and that issues
I -

not been considered as

(intended use).

"Fullan andBomfret come out with strong. policy recommendations
6

,

.

including: 44A,k \''
' .

- conceptualize implementation as a.problematic negotiation

4 process, characterized by conflict Over goals, means and .

resources ,iii ..--

4 .

:-. provide structures and support or users to define their

own needs and to develop and/or choose theirown solutions

.1
-The Band Studies

Uhder/sponsorship,of theU. S. Office of. Education, the Rand

Corporation recentW concluded a multt-year investigatiOd of federally(

-

funded change agent programs. Surveys of r29' and 29 case

studieS,were conducted on change programs funded under Title III,
4

Innovative Projects, Title VII, Bilingual Projecti, Vocational Education'
.

Act's Exemplary Programs, and the Right-to-Read programs.

As with the studies reviewed by Fullan and Pomfret, 'the Rand Studies

by,Berman and McLaughlin (1975) document the compleiiEYn-ed_lack of
f4'

success of many educati nal change projects. ;They specify the import ce
,

Of.conceptualizing adoption separately from implementation and use,and

conclude by stating four critical conditions that are n'eOessary for a

successful implementation strategy:

a receptive institutional setting cfiaracterized by a problem:-

solvirig 'attitude rather than opportunism for available funds

involvement of.local participants in planning and the promotion
'of mutual adaptation

1 0e-.

,

10 -



a .

r provision of staff'training tailored to, the local setting and

conducted by"local personnel

- provision fox urtpackaging" of existing., products or pxoviding

anew project materials, for combining materials'for
teaching reading ghat; come from a number of publishing houses

14.

Experiences from:the National Diffusion Network
a

.
.

0 .., ,
.

A recent edited by Cheever, Neill and Quilin (1976)
.-. *,,

ti: .

reports fifty -three short case studies from the file'of the National

, . ..

Diffusion. Network. Each'case provides a brief description of a change

#

effort by d'locl eduqation agency and details the need that was

addressed,. the solution found and project events and effeCts. The
4

strategy followed by the NDN in these efforts consists of helping.

local agencies match needs to promising program practices existing

elsewhere. If a local agency decides to adopt and use an externally

developed program,,the developers and demonstrators of the program assist

with training of staff of the site, follow-UP and trouble-shooting during

implementation, and technical assistance. ,-

Even though the authors of the various case studies make no claim

trpthe reliability and validity of the findings, they do say the have
4

learped the following from their collective diffusion experiences:,

7 information about successful practices alone does not lead to
adoption and use of thgla,

4

succasful adoptions are those that address loca.l. :;ear's

- decisions to try new programs must be jointly made

- ."successful implementation is tied to careful planning,
understanding of prpgram philosophy and goals; adequate training

. .

- institutionalization of programs depends on the fit to local
,needs, the extent of adaptation and local .commitment,

1?.
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Discussion and Implications for ITCP Dissemination/Diffusion Efforts
*'

The findings from Fullan and Pomfret's review of:five years of

curriculum implementation literature, Berman and McLaughlin's theoretical

and empirical work, and lessons based on the field experiences of

'file National Diffusion Network members are summarized in, Table 1.

Even though the separate groups of investigators have used different

concepts to categorize their finings and lessens and even though they

were addressing somewhat independent problems, the correlation between

their conclusions and recommendations are strikingly similar. These

findings and lessOns fall into four categories.*

First, the evidence disturbingly Concludes that a large percentage

of programs to promote innovation have'failed. A decade of, effort has

left an array of pro grams and prOducts, a multitude of schools who haVe
.

adopted and intended to use these programs and products, but few instances

of actual use. Fullan and Pomfret, Berman and McLaughlin and members

of the National Diffusion Network all conclude that the current modets
f

and strategies for diffusion and change have been insufficient.

Second, emphasis has been placed on adoption rather than on the

stages of implementation'and institutionalization of change efforts.

Findings argue for increased suppOrt for and researtt into the processes

of implementation. They suggest that effective implementation cWends

strongly on the process of mutual adaptation, adequate pla ning and

Iastaff training, and local tailoring of programs and meter ls.

*Werecognize that the application of findings about implementation
of curricular innovations to understanding implementation of process
oriented instructional systems for. educators is_not exactly, direct, but
is all we have. Further contributions to understanding how the process
of implementation varies with the type o innovation has yet to be made.

12
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NAT:a4AL S'iFF,SIOM NET4ORX
e

Table 1

A iummary of Recent Diffusion aN
Implementation Research Finding .,,,

3ERMAN AND MCLAUGHLIN FVLLAN ANT POMFRET

Awereness

Awareness gessions.a.one are 4S44,,V not
suffi,ient co .mad to a decision to adopt.
ro'llowup I;d personal contact between
developer .1114 adapter are generally also
needed. .

The local, school should be provider' the best

information poseible and an opportunity for
dtmunstration or visits so that a decision on
adoption can be bade 7v :he School. not La
the school.

prOortme fit

Successful adoptions cl:inbt occur &less the
.ocal'school :Left re,otnizes cast something
is iackine in its schoo. and Ovine. its needs..

Adoptions are more *successful wherfithe adopt-
ing site invests time and effort ing the
qualities and characteristics of the Innova-
tion and determining the degree to which they
meet the site's needs. requirements.
capabilities, and interests.

Commitment

..the actual decision co try a new program
must be a joint one....

In adoptions teacher* and administrators need
peer and community support. if a new and
innovative program is co be supported beyond
the'ktryout pe'riod. inimust be prolonged and
mach known to the community: it must.be
evaloated, and the result must show'iLdcess.

Since the effectiveness of a new program
depends greatly on the people managing and
teaching it,. they must be involved in decision-
making 'and feel some ownership in it.

tapering forUse/Training

OrgCnized implementation assistance has,
proved to be a key factor in successfully
improved educational PractAes.

Teachers and 'administrators need to gain an
understanding of the philosophy and process
undttiving a particular program if they are
to implement it successfully.

Adequate training must accompany env attempt
to adapt a new program. and those trained
must have someone to turn to for help when
problems arise.

Training in program management as well as
program content increases the chances of a
successful adoption.

...a linkage system...increase the number
of people who can :rain others in the ideas
and techniques of a new program.

Institutionalization

The prove.. atlored to the local
community to guarantee a conformable fit.

Adaptation cannot be bought. Feder'
nosey should be used sparingly, to encour-
age trial, but local coamitment must be
demanded right from the start. ..

scope nature of a program affect
/' its diffusion. Long-range or process

oriented programs are 30St difficult to
implement fully. .

Adoption can produce new ideas and prac-
tices that benefit the developer and other
users as Well as the adipter.

Initiat ion

School districts seldom search for better
practices. nor does inrormation about promising
practices stimulate then to look outside their
district... when demand for change ekists, it
arises from a response to local need, not
generally as a result of awareness of successful
innovations that took place elsewhere.

The mere adoption ora new practice does not
lead to better student outcomes because tante-
pentation is shaped locally and varies greatly
across sites.

Implementation

Effective implementation depends on the receptl-
vtxy4of tbe.icstitutional_setting.tp_change:

Effective implementation.As characterized by the
proCess of mutual adaptation. Encouraging adap-
tion is the key to effective implementation.

Schools vary in their capacity to deal with
Innovations and effective Implementation,
requires:

1. Adaptive planning--involvement of local
participants to planning

2 Staff training keyed to local setting- -
very practical activities tied to
frequent and regular meetings

3. Local marerial development--repackaging
existing products and creating new ones

Incorporation

Innovations that emphasize adaptation training
and local development generally continue if
initiated with strong local support.

Characteristics of the Innovation

CharacteristicItof the innovation including
role implications should be made explicit.

Iwo -way 'feedback should be established between
developers and users so mutual adaptation can
occur.

Scassigla

Incentive systems should encourage planning
and implementation, not merely adoption.

Resource support in terns of tine should be
provided and time perspectives for expecting i
iaplementation should be lengthened.

Tabery ice tr.aining is Important but not
neceasarily,sufii,c,lent, I2 depends on inno-
vation a4 oruseis fOr
Evaluation early in a project should be aimed
at facilitating implementation rather than
judging successes or failures.

Characteristics of the Adopting Unit

Create a. capacity as well as a commitment to
use an/innovation.

trovidfp structure fend support for users to
define\their own needs and to develop or
choose their ownvsnlutions.

t.
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Third, the RD&D Model of change used so successfully to develop

neT.; programs and m t'erials has been challengedfor its lack of conceptual

adequacy to p attote effective diffusion and improvement of school practices.

An increas ng amount of evidence suggests that people in schools seldom

searc for better practices nor does information alone stimulate them to,

c ange. The assumptions that an innovation moves in a linear fashion from

research to development.to adoption to use at the local level can now be.-

questioned.

Sieb (1976) very recently' drew the same conclusion):

This linear assumption haslittle basis in fact and .

indeed research has yielded manysituations to the
contrary-41 A genuine problem might noe"appear until
a new practice bas been installed.,simply because it
was popular; a need may not be felt until a person
becomOs aware of a publication about a new practice;

4 a solOtion might be embraced prior to theacquisition
of resources for problem solving; and so on. (page 4)

"Faarth, all'of these investigators argue for what might be called a

"user-oriented" approach to innovation'and chae. This approach would

require viewing "change..from the perspective of the_uler and encouraging

case-by-case adoptions, If we accept the findings of the Rand Studies,

this approach will require adaptive ;planning among.installers with

flexibly,developed systems and riser groups, and staff training keyed to

loc4 needs. ,

Rationale for ITCP Instructional Systems

The findings of these investigators tan be viewed as offering

rationale for, the., ITCP's'instructional systems. The ITCP systems are

v
intended to provide_users with a set of generic group and ,organization

..

process tools that can make the innovation process
)
of init ation,

implementation and incorporation work better. The systems, p rticularly

the PETC systems,.include the advicethat the client's values, goals

'20 14
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and needs must be defined and negotiated with the_values, goals and

needs of the consultant or change agent. Even though some of the systeMs

have been based on models of planned change, other systems emphasize

interpersonal approaches and the relevancy of recognizing that conflict

over goals,means and resources exists,in.the process of change.
'0

When combinations of the systems are used in a single local

educational agency, they purport to imbue trainees with the local

capacity to, (1) maintain a problem solving attitude rather than opportunism

and reactivity toward other innovations, (2) iniiolve local participants

. 4 -

in planning for change, (3) conduct effective meetings and staff training,
,

and (4) conduct action research needed to "repackage" existing products ,

or create new programs and materials.

A
Furthermore, the systems teach ways to identify local needs, make

adoption decisions jointly, plan carefully, and build local commitment.

In short, thetITCp instructional systems azi intended to give adopters

and users the skills and processes they need to '(1) use other innovations

, successfully, (2) study heimplementation and institutionalization o

change efforts, (3) act as coequals in negotiations and trans ions,with
C

' others in the knowledge production and utilization comm ty,,and (4)

participate in overcoming problems with implementih innovations.

A Dilemma

Findings Of ecent research into dissemination and diffusion

seem to provide rat onale for imAlementation of the- ITCP "s instructional
.0-

are packaged and,Ithe manner ill which dissemination and diffusion efforts,

sysLeffispon a large

for the ITCP because of the manner in 'which the instructional systems

should be conducted to remain faithful to the Rt&D itiodeZ; The systems

Thszco, F41-1,1-rlaa however. also pose a dilemma

'2 1 :
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,1

are, packaged as materials for trainers and trainees to use in workshops

of a specified iength. The materials ,Ke'cify what trainers and trainees

must do and in what orderjtheY must use the materials. Since field test

4./.
evaluations- were conducted on workshops in which deviations from the

specifications were not alloWed, users are encouraged to maintain high

fidelity to the syitems if they expect similar outcomes. '-

In addition, the materials were designed to be "trainer-proof."

The training expertise was built into the materials for trainers with
1.

the expectation that neophyte trainers who had no qualifications-other

than having been a trainee OUid use the guides without changing or

tailoring them-to fit the vilues,.goals, and needs of another setOf

trainees.

Finally, the'systems were developed to be disseminated on a massive

scale, to those who wanted training in gen4ric group and-organizational

processes thatWas unrelated po the cont ent of any other innovation they
4

might wish to undertake or be involved with. The systems are aimed at

helping user individuals and agenciei build a change and problem-solving

capacity no,matter Whet kind of other innovatios they might need or

i
,..

want to implement. $ r words, a teacher wanting to implement an

innovation such as "using more media` in my classroom," a management team .

as alocal gavernsrite

to put' their implementa-

wanting to implement a structural innovation such
-

board or differentiated'staffigpre,ill expected

tion worries and problems aside while they improve their generic processes

anclski14.

The dilemma occursbecause the previously; mentioned finding's

advocate mutual,.adaptation and tailoring rather than intact an

ovations and a match,between the innovation or change procep

content of the innovation or change tieing attempted.

20 /44 ^
.

frozen

and the

$

O

16



,er

I

One possible resolution to 'tie dilemma for the ITCP would be to

accept the recent research findings in toto and begin immediately with

a totally new dissemination strategy. Such a strategy would require
.

redeveloping the instructional systems so they could taken,,apart,

used in various combinations and orders, and filled with examples that

meet local problems and worries about other innovations. This strategy

would undoubtedly be very expensive.

Another po"ss"ible resaution to the dilemma would be to,remainlio

faithful to the original RD&D ModeZ and begin immediately with lar

scale marketing efforts. Given the recent research evidence th.t this

strategy is difficult to employ and - probably has minimal effects

on schools, this sgategy would be quite expensiVe in another way.

a

How should the dilemma be resolved? The following section describes

multifaceted apprOach which may be beneficial and realistic.

17



ITCP DISSailNATION/DIFFUSION STRATEGI5Sw,

In this sectdon of the report, we present a set of conce s and
/"'

alternate strategies for guiding current and future dissemination and

diffusion, evaluation and research activities of the ITCP. Tn this

discussion we make a somewhat arbitrary distinction between the terms

dissemination and diffusion, even though their dictionary definitions

are essentially identical. Dissemination strategies will be those designed

to raise user awareness of ITCP ideas, practice and odudts and to create

sales of intact systems and workshops. Diffusion strategies will emphasize

activities designed to assist institutions and agencies to adopt and _use

ITCP ideas, practice dr produCts or to facilitate or institutionalize

change efforts. We hope this distinction becomes clearer as the dis ssion

proceeds. 7
The strategies we recommend take a broader view of dis'semination

and diffusion:efforts than tho

based on the assimptions that,

"packaged" in Program members,

se currently held by the ITCP They are

(a) much of the ITCP'.s knowledge

not the Program's instructional 'systems,,

and (b) some dissemination and diffusion efforts ought to encourage

mutations instead of replications. These dissemination and, diffusion

strategies are aimed toward achieving the following goals:-
,

To encourage the communication of ideas,practides and
materials that stem from the applied behavioral icie es.

and promote more positive human relationships and proved

organizational funttioning

2. To assist in the adoptioo_and implementation of these
,,-ideas and practices, and materials

3. To study the efficacy of these ideas and_practices as a
support methodalogy for facilitating educational Change and

impTovineschool pi4-tices

2 4 1,8
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.

..
Weffnd it helpful to think about ITCP,ide apticed and

. .
,

products in configurations that call for three categories, of strategies.
.-..1

\

, .
.

These are summarized inTable 2. . ..t. t
.

v

In'the first category, we view the Program -pdsessing a set of

materials and workshops that have potential benefits for readers or

participants. These materials and workshops can be disseminated , widely

using more traditional knowledge utilization and marketing methods. This

view emphasizes the instructional systeMs and workshops as items to be -

disseminated and sold.

In the second category, we vidw the Program as possessing what might

be cconsidereda new curriculum for teachers and administrators that citn

be diffused to institutions or_agencies that provide preservice and

inservipe education. This view emphasizes the instructional, systeis and

workshops as components of the TTCP curriculum and as innovations in-
.

their own right to 'be adopted and used with,the aid of technical

assistance from the ITCP. '

.
u

In the third category, we view the ITCP's instructiona; systems as

a set of ideas, practices and products that can facilitate and support

change efforts in schools and help institutionalize local change capacity.

This.view, emphasizes the instructional syStems as tools for thote who

would provide tailored consultation' to user.grodps.

.47

Disseminating Products and Workshops
/

There are two dissemination ttrategiee_in this category.
, //

Strategy-1z Market the intact instructional systems of the ITCP

.
.

to individuals and expect those individuals to use the ideas as they
/

/
. .

.

would the ideas in any training manual or teacher's guide.

Rationale: This strategy would require a small commitment/Ion the

23
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,

part of users. lIt would idcrease sties of ITCP products and also create

a more wide-spread understanding of the ideas and practices developed

and valu'e'd by the program. Assuming,the products sdll, we would create

.

a general awareness on the part of users and increase their readiness

for later diffusion effortd.

Scenario of Activities and Criteria for Success: To impleme4t,

this strategy,- we identify potential buyers of the(Troducts as persons

responsible for teachers" preservicefinsetvice training or staff's

development. We note that they ate located in schoOl districts, inter-

mediate or state agencies and'universities. We, use direct mailing as

the most effective route for reaching these persons. We vie% success

of this dissemination s ategy.in terms of increased product sales.

We monitor whether the strategy promotes requests for other products,

training, consultation, or technical assistance.

Present ITCP Efforts and Questions. The Dissemination WarT:594t

is presently in the process of identifying potential buyers of ITCP

products and determining the most effective communication channels to

reach this audience. Questions currently being addressed, include:

- Who are the potential.bu3Ters for intact instructional systems?
How can buyers be reached effectively ?. a

- What is the market demand for intact instructional systems?

What'are the most effective promotional strategies to reach
this buyer audience and/or to create demand?

- What effect does our current pricing. structure -have on.
demand?

Sttategy 2: Market workshop training experiences to individuals

and expect those individuals to use the skills they learn as they'would

use skills acquired in any course or workshop.

20
20
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Table 2

A Supmary of Categories Aha
Dissemination and Diffusion Strategies

Market intact instructional
,systems to individuals

Market workshop experiences
using intact- instructional systems
to individuals

TECHNICAL

ASSISTANCE

)

. .

3.° Provide training of trainers and
technical assistance using tome
intact instructional syStems to
institutions and agencies
wishing to adapt and use comporlents
of ITCP curriculum

4. provide training of trainers and
technical'assistanceusirig all
or clusters of instructional
systems to institutions and
agencies wishing to adopt and
use the ITCP curriculum,

5. Provide tailored training,
consultation and prdduct support-
to institutions and agencies
involved in a-change effort
aimed at improvement of school,
practieds or aimed at improved
organizational functioniu

TAILORED
6. Provide tailored training,

CONSULTATION consultation and product' ssupport
to organizations for institution
alizing permanentchange capacity
such as internal consultants,
cadrea,of OD specialists, or those
who holdroles as linkers

7. Provide network coordination and
tailored consultation to.internal
Consultantsrmembers of internal
cadres, and"linkers

qt.

2`7
$

,
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Rationale: This stra 4g.y, if succes uld sell ITCP products

\
give,opportunities'for sons to have a "hands:11" experience with

ITCR
#

instr ti-Unal-qxstems It ,would require a minimum-atount bf

energy for users and woulc1nOlreq re the high degree of readiness
a

strategies.. As with Strategy-1, we would create a eness

---
an readiness for more s ed efforts ture.

p

Scenario of
.

Actin -an uccesa.:, In this strategy"---7
we aim for ed ,,, ti all roles, but because the stra requires

.

eral persons to make a workshop cost - effective, we advertise

4

9"

prima ly to teachers'and adminiS'trators at the building level or to

decision kers who could encourage att2n ice And support cost with

staff develop t fundd. W; use direct mailing itrs fled geographic

areas to,announce workshop topics and date . The inSt.ructiAyitems
.

. \
On

, ,
. ----------

menable to this strategy inclu4e RUPS, IPC, IN and GPS' -\ We view ----...It --_

\
: success ofils' ssemination ategy in terms of securing enough_ -

N

participants to=414y _radveltising, materials, other overhead sUoh'as

space rental, travel and trainer fees. monitor whether this strategy

promotes requests for products, other types of training, consultation or

technical assistance. We recognize that it will cost an individual quite

'i'bit to receive training.in all nine systems.

Present ITCP Efforts and Questions: To test the effitacy of this
r,-------%<-

.strategy a series of regional workshops are being planned. 'These
.. \

. ,

.
workshops'are teing,, promoted by mailing to potential users in three

v

6

geovaphic regions.' The specific questions being asked are detailed'

in the Evaluation Design for ITCP Dissemin on Str4eaits(une-1976):

In general terms we are trying to answer quest like the iolf wing:

- What are the.characteristics of participant in ITCP workshops'?

2



- What

.0

, such as pricing st ture,that--in4luence
o attend scheduled ITCP workshops.

- Whit are the 'most effective promotional strategies to
reach fhiS buyer audience.or to create a demand?

- How effective is this strategy in creeting-awateness
and producing requests for additional as stance, adoption

. ,

or use?

Diffusing Teacher /Administrator ,Training Curriculum
$,

Strategies under -this category-include helping institutions and

. ti

,agencies responiible for,teaCherVadministrator training and staff

development to adopt and use comp nents of some or, all ITCP systems as
. .

their-training curriculum.

Strategy 3: Provide training with one or more,intacr instructional,

systems and tedhnicaf.assistance to institutions and agenq4.es and expect

those institutions and agencies to offer the systems as they'wourd offer

trainingusing other curricull.

Rationale: TIV(strategy implies that the ITCP instruction4-

-systems are curricular innovations. Adoption and use such as we have

,_ , ,--,,,... ------,

seen at the University of Idaho, Moorheath:State Unversity, tSetern-__

Washington State College-, Portland State University
,

,....._ '

grsity a Oregon,.
'----:---, -4 -

and the ersity of Floridaalto,t certainly increases sales and sprel
- .

understanding of ITCP ideas and practices. -A lerger-purpose.is also,

1

%being served: this str4tegi improves the curricular_offerints of the
. 1

institutions and agencies involved and, as is the case o any.newof

,

curriculum, can be viewed as a in and of itself, Out experience

0- -4-

with these agencies suggestthatisuccessful imp entation and use

\ $

requires a fair), high level of commitment on the part users and a . .4
"4 ,.

\ I.x ,_

moderate degree of readiness in 'terms af understanding' the apses of .p

, . ,,

.

the ITCP curriculum.

2.9 23



Scenario of Activities and Cuillteria for"Success: This strategy

requires that we target our energy and_attention On instituions and
. .

agencies involved with teacher and administrator trai ling or staff

development. These targets iaclu primarily univergJties, colleges,

erger school districts and epecial raining networks such as the
. .

Florida Tiacher'Centers andttlt!'NetworOto;Individually Guided Education.

--
Our own iente and the diffusiop-research literAireet,diuuest that

mailing and advertising create awareness for persons in this ",.4t,

audiolre,.but that face-to.-face commu ion is required for adoption
.s SIfSTtJf

and training and that technical assistance 'ciiie?"i'lperl.od of time is a-
dSsilt

prerequisite for successful implementation. To simplement41t4is strategy
4..

41r,

we make presentations at appropriate'conferences, publish arriaqlp in
44

.... 24 .

scholarly journals and spend considerabletime in face-to-face meeting.
. .

- ,

",

'
and exchange. .We view.the success of this st gy id terms of theL.

extent to which the new curricula is implemented and incorporatedtby
. , -

.

0,
, - i

'the user institution or agency.

Present up, Efforts and Questions: The ITCP has more experience

with this type of strategy than any of the others. We have assisted

adoption and use of ITCP curriculum component at several universities

,arid school 'districts. Current efforts are underway with the IGENetwork,

and the Florida Teacher Centers. The details of these efforts are
.

etressed in the Evaluation Design for ITCP Dissemination Strategies

--(4une 197,0.. In general terms,Ive ate trying to answer questions like

the foilo ng:' J.

-'What is the perceived match between user needs in these
settings and ITCP products

- What are crucial el ments of Working relationshipd between
\I ITCP and user insti tions or agencieg? . c

A
\

1\ CPO
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;

- Can characteriStics of this strategybeing tested. in IGt
and Fl9rida Centers be generaiitabre to other networks, or

. institutions?

- HOw effective:is this strategy in terms of building-,

awareness, securing adoptkon, pibmoting4 use?

- What conditions within, the user gcoup,,Schools and the
instructional content of ind\methodology of ITCP systems
influence the effectiveness_of this strategy?

Strategy 4: Provide training With all or clusters of the'ITCP

instructional systems and technical assistance to institutions and_

agencies and expect those institutions and agencies to offer these
. ,

systems'as a somewhat total curricufum..

Rationale, Scenario of Activities and Criteria fot Success, Present

ITCP Efforts and Questions: These are essentially thq, same as Strategy 3

but a larger commitment in terms of time and-money would be required from

the user group -and more energy would be required by the ITCP..

----t'i-'

'Facilitating and Institutionalizing Change CapaditY,.-

This fisnal set ,of activities'aims at diffusing a'set of ideas

,4,and practices that facilitate improvement of school.practices and T

,

, !,
,

institutionalization of local capacities for change' Three strategies

erendluded under this category.

Strategy 5: Provide tailored consultative and product support for

change efforts to school groups and expect those groups to use skills

,learned as. they make cutricaar,40nstructional or organizational changes:

or aim fog' improved organizational functioning.

Rationale: For the past decade, schools have -iiirght-to make

curricuAr, instructional and organizational ch4nges. As described
,

,.

previously in this report, an increasing bod f research and evaluation

.evidenceisuggests that many of these efforts ave failed. Many observers

haVe argued,that the reason for low successrate has been lack of

25
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attention to the group and organizational processes that interact with the

target and tactics of change. The ideas, practices.and products of the

ITCP were developed to help in the processes of. change and their efficacy

(or,lack of it) in This regtrd should be tested. This strategy speaks

to diffusing a change support process developed by the ITCP, not products

or training as such, and the outcomes should be measured in degrees of

successful change and improved organizational functioning. This diffusion

strategy will be expensive in terms of commitment of time and money by

users. They will need to'see.the value of process training and will

need to reach a stage of delielOpment to profit from such training and

nsultation%

Scenario of Activiites and - Criteria for Success: To Imple9ent chid
..

strategy,., we identify potential client groups known to be i olved in

change projects or desirous of improved organizational fun tinning.

Some examples mi ht include a school or school distri4i trying to implement

differentiated staffing and multiunit structures, a new reading curriculum,

individually guided instruction, or a more genefel capacity for responsiveness

to Community desires. Through project directors and with consent of

teacher and administrators involved, we assess readiness and only then

agree to litrovide group or organizational consultation to the unit involved.

We view the success of this strategy as" our ability to help client systems

bring about their desired change and our ability to 'leave them with a

stroiger functional capacity for future change and renewal.

Current ITCP Efforts and Questions: The ITCP has had little direct

expdrience with this strategy; ITCP trainers have used it only, on a very

small scale. It may be beneficial to concentrate on this strategy in

future years. The.following questions could be answered:

p.
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4,

factors exist in the school district(s) that
tate and restrain implementing the desired change project?

- What conditions. exist in the group receiving the training
to facilitate and restrain implementation of our desired
change project?

- What condition exist within the NWREL team and their materials
and strategies'-thlt-facilitate and restrain implementation of the

desired change project?

- What were the assumptions, rationale and expected effects of
the materials and strategies employed in the intervention?

- What materials and strategies were actually employed in
the intervention and what effect did they have?

- What considerations should be made in aaapting or modifying
the ITCP materials and strategies to the user's needs?

- How effective are the adapted and modified materials and
strategies in terms of user satisfaction, knowledge gain and .
skill acquisition, and 'ability to achieve desired change goals?

Strategy 6: Provide tailored training, consultation and product

support to school district(s)`or relevant organizational units with a

purpose of trkstitutiona-lIgnekpermanear th-ange.capaCity and expect

cadres of change agents,'-or individual 'role-holders such as linkers

within those institutions to provide tailored support for the change

efforts of their clients'using ITCP product components as tools.

Rationafe: If the change support strategy generally referred.to as

f organizational development is to become widely known and used in schools,

schools and school systems will have to have the internal capacity to

`.

provide OD training and consultation. Few districts present have -this.

capacity, although a 'few are beginning to emerge through the work of the

Program on' Strategies of Organizatiqnal Change at the Center for Educational

Policy and Management at the University df Oregon and the present

efforts ofele ITCP in Santa Cruz. The-Improving Teaching.Competencies

Program is in a uniqUe position to employ this strategy since three of

theinstructiong1;,systems (PETC-I, PETC-II and PETC-III) were developed

27



with this purpose in mind. ,As with Strategy 5, client readiness

and commitment must be high. before any value can accrue for those

involve.

Scenario of Activities and Criteria for Success: In this strategy

we identify districts or other local nits that-have high degrees of

readiriess sand organization climates supportive of- enhancing their Own

change capacities, After extended clarification and negotiatiOn of

project goals, objectives and reqUired commitments, we join with local

decision makers to select persons from various role groups withiA, the

district who aspire to become group and organizational consultants,..

We provide tailored,` k-ining to these persons using the PETC's and other

instructional system as tools. 1We encourage and.help them see how the

materials can be adapted for their own training and consultation. We

_ assist their efforts to-institUffarialize themselves within their districts

and suggest procedures for helping them sustalA theibelves over time. We

view success of this strategy in terms of the.staying power of the new

group or role we help set in place and its efficacy in supporting change.

Current ITCP Efforts and Questions: The present efforts by the

PETC-III work unit to build a cadre of organizational specialists in

Santa Cruz, California present an opportunity to test the efficacy of this

4

strategy. -This effort is described in the Evaluation Design for Pre arin

Educational Training Consultants: A Case Study (June 1976). Question

areas to be answered include:

21

- What factors exist in the school district(s) that facilitate
and/or restrain the installment of the role of educational

training consultant? ,

- What conditions exist in the group receiving the training

to facilitate and/or restrain the installment of the role

of education training consultant?

34
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- ghat conditions exist within the NWREL team and the

PETC materials and strategies that facilitate and/or

_
restrain the installment of the role of educational

traiting consultants?

- What were the assimptions, rationale an d'expected effects

of the materials and strategies employed in the institution?

- What materials-and strategies were actually'employed in

the intervention and what, effect did they have?

- What considerationi,should be made in adapting or-modifying
the PETC materials and strategies to the user's needs?

- How effective are the adapted and modified materials and

strategies in terms of user satisfaction, knowledge gain
and skill acquisition? a

Strategy 7: Provide network coordination to institutionalized

internal cadres, consultants and linkers and expect them to draw upon

each others' resources and experiences.,

Rationale: Once cadres of organizational specialists, consultants

and linkers are operating in school districts, a logical extension of

this effort ia to help these people exchange information with and

help one anottler. And again, the ITCP is a unique group to facilitate

._-:----rietwork efforts. Miles (1976) has argued that:

Increased diffusionkrates (of organizational
development) will probably depend.more than
anything else on the presence of practitioner
advocates: persons based in local school
districts with reasonable Op competency, with
incentives based on their own performance ability,
and with the support of a network of other
practitioners as a reference group, and a journal.
The presence of an advocate organization (as has
deieloped, foi example, in relation to IGE
schools) would make an even more substantial

difference. (pages 252-253)

Scenario of Activities and Criteria fot Success: This strategy

would require that we identify several persons who view themselves

as internal-to-school OD consultants or who value seeing OD diffused

to schools. This list would be small. For example, less than a dozen

29'
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persons in the OD Network are associated with, schools evet,part-time.*

An initial group would be composed Of PETC-II and PETC-/IL graduatesy

people Who have worked for'the Strategies of Organizational Change

Program at"CEPM, and members of cadres in Kent, Wphingtonl Eugene,

Oregon and Santa Cruz,.California and known consultants is Toledo,

New York and Ontario, Canada. Through personal contact with these

. .

persons and several planning meetings Ws would develop network goals and

strategies as well as plan ways to more members and link up with one
.--

-As,
,

,

awilther. We view success of this strategy in.terms of our ability to

help school-based OD practitioners link up with one another, use each 4

others resources, and find the network a satisfying professional

reference group.

Current ITCP Efforts and Questions: This is also a strategy with

which the ITCPhas had no experience and has no efforts under way.

The following questions should guide any further development of this

strategy.

- Who are the potential members of a network of
internal consultantS?

- What is the demand forthe conceived network?

- What are the most effective strategies to link up persons

and help them use each others resources?

- What are the critical incentives twmake the conceived
network valued by persons in this group?

- How can'such a network become finanCiaily self-supporting?

*This organization for OD consultants emphasizes industrial OD.

3u
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SUMMARY

We have.presented seven dissemination/'diffusion strategies aimed

at ay communicating about ITC Ideas, practices and materials, (2)

assistirig in their adopt n and implementation, and. (3) facilitating

improved school practices. Each strategy addresses a different but

interrelated set of issues aimed at a somewhat different get of users

at various leyels.of readiness, requires different promotion and

-Atlivery procedures, and has a different criteria for determining

success.,,In way of summary, 'these are detailed in Table 3.

I
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Table 3
Summary of the Critical Features
of Seven Dissemination. Diffusion

Strategies

`

bISSEMINATION-DIFFUSION STRATEGY GSERS' PURCHASERt/DEOSION MAK RS ',USER COMMITMENT AND READINESS

I. Market intl,t imstructional
syslbes le Individuals

Primarily persons responsible ,

for teacher preservice/

inservice training or staff .,
dCvelopmen! ,

'ersons thepselves orli ary/
resource center director

'

'd --

Purchasing single copies of products
(probably with agency funds) requires
low level of readiness and commitment
tui the part of users

. '

... Market workshop experiences F,cuzatard.tri all roles in any
using intact instructional awe), although probably
systemss° andividuals , primarily teachers '

.
. i v

;
.

.

t

.'714
I

Persons themselves

1r

I .

.
,

Attending at workshop requires
minimum amount of energy for . '

individuals although this"will vary
depending on whether agency or the

, Individual'pay for the workshop fre.
Some prior' readiness'requftea -
particularly in the purposes and
reputation of ITCP workshops

3 Provide training of
'trainers and technical .

assistance using some
intact instructional
systems to institutions
and agencies wishing.to
adapt and use conponents
of ITC? curilcaum .

.

4. Provide training of
trainers and Technical
assistance using all/or
clusters of instructional
systems to institutions
and agencies wishing to
adopt andlse the ZTCP

i cuitiewlum

%
, Primarily persons responsible
for teacher preservice/
inservice training or staff
development 'andrthose they
identify as potential
trainers. Major organizations
include:

- universities/colleges'
--larger school districts
- training networks such

as teacher centers,1GE

.

Professorsof education,
directors of inservice
training or staff=develoPment,
network directoror managers

P

Prior experience with'and understanding
of ITCP required of potential'users
and decision makers.. Fairly high
level of commitment toward a, -,)

particular curricula change and
the time and resources needed for

-successful implementation

..
. .

'1,

f

I .

.

,

..I,
.

5- Provide tailored trainin g,
consul:atior and product
support to institutions and
agencies involved in a
change effort aimed at
Improveneneof school
practices or aimed at

improved organizational !
functiocing

.

Primarily intact groups of
reather.and building
administrators but will vary
accOrdingto the target
audience of the change effort

,
!,.. -. .

''

. V'

Project directors and with
consent of teachers and
administrator involved

. '

..

.

.

Inv vement in an extended project s

vii require high resource commitment
on e part of users. Readiness
var blel will determine'the degree
to ith this type of training and,/
consltation will be accepted a d
sons ssful

I
.

/

6 Provide tailored training,
' ,consultation and product_

.....' support to organizations'
for institutionalizing .

permanent change capacity,
su4 asnternal
consultants; cadres of
OD specialists. or those
who hold roles as linkers-

i

Cross role groups . n

districts primarily
teachers, administrators
and coviselora, desirable
to include parents and
students

.:t'

t

''., ---
,

Superintendents and their g est-extent_by_en_gcgcy for
.oards and with the consent of co itment and hig degr e o
members . . _. ° :', rea ibessrequil Probably

:groups involved iir prior cap fences with
ac ivities i. nailed do Stritegy 5

i i
. .

'

1. Providnetwork coordi-
nation andSailored
consultation CO'. .

internal consulttis.
embers of interns/ 1-

cadres and linkers
.

Members of internal cadres
or individuals within--
school a responsible for
.org 4ition development

.

Persons themselves but with
consent of administrative
and,director personnel

igh,degreeofcommit4nt and
professional $dentifiqtion.neided
by individuals

. i
.

.
.

i
v . .



Table 3
Summary of the Critcc.; featufet
of Seven .Dfssectnation. Diffusion

1

'strategies

MAKERS
.

USER COD:IT:SENT AND READINESS
,........1,

CRITERIA FOR SUCCESS. PROMOTION PROCEDURES DELIVERY PROCEDURES.
.

,

,

. .

1- library,-' , P.ir_has:na single copies of products.
Clara I (probabls with agency funds) requires

lou level of readiness and cccm.toent
I' ors the part of, users

Increased product scales and
requests for trainiq4,
consultation, or technaal
assistance

.

, ,. C
Direct-tailing to individual
users u

4 NWREL newsletter

. .

'
.

Publishing companieS for ,ITCP
products fill orders as they
arrive. Sales 44e,recorded end '
fed back to NRREI,

, .
.

I attending a: wsrkshop requires
: minim= amount of energ) foe
1 )ndivii..als altho.gh this m$il'vary
dependt:g on snetner agency or the
-ind:viewsl paw for ;he sreshoo fee.- .

1 Some prior fere:hess rea
/ varticularl) in t ,ceposeet and
! reputation o CF workshops

. ,

The extent to wh.ch parmacipants
can 5e secured ti. make workshops
ecorcmicaal self-supporting
and the degree-6 wnich these
experiencts4cad to requests
for further training,
consultation and technical
assistance ( - . ,

. '

,

Direct mailAng to users in
preidentiffed geographic

, areas P'

- Advertising in appropriatA,
Erofessional joarrias ja

,r -) t
.

. .

c,

.

Dissemination work unit of the
ItCP arranges orcontracts With
others to piovidt the training
required

7
.

. . . .

. ..

ion. 0 Prior experience witr. and understanding
ce I of ITC? relnired,of potential users
velopnent, i and decision makers. Fairlf Dilth
managers , level of ce=itment toward a

particular curricula change and
the time and resources needed f r
successful implemontation

,

tl

,

.

.

.

,f
.I.

1

,

The extent to which the ITC?
curricula is implemented and
incorporated by user
institutions and agencies

.

,
.

..
0 \--

- Presentations
.

at appropriate
conferences -

- Writing for appropriate
professional journals

- Face-to-face meetings and ,,

exoha4 e
<

.

.

.

I,
.

.

.

Dissemination worlu'unit of the

'ITCP provide training and
technical assistance required
for successful adoption and-use

-

,.

, --'

,
.

..,

pithl
an

e

..7'-'
1 Invelvement in an e iended project , 4

well require higt commitment
1

! on the part of user . Readiness
variables )41.1 dete -ine the degree
o ..hich tins'tspc f training andonndsul;ation sill o atcepted and

4--
, sueoessfuI

I

.0

'

. -

The extent to whi n client
systems can use t aining and
vsnsultation to a hieve desired%
changes and improve functional,
rapacity of,the school
Igen:ration

'I

pitsentatidni at appropriate'
c. conferences

.

.Writing for appropriate
professional journals

e Face-to-face meetings and
exchange

.

,
,Tailored trManing, consultation
and follow-up trouble-shooting'
by Program members undr
.contractual arrangements

.

.

. Cir'.. A
onsent of
role

highest extent :),, an agency for

Eopmdtnent ann iig degree 0/
readiness required Probably .

need prior experie ces with.,
- activities ide .If ed In'Strategy 5

The ext . to which tlient
systems can establish an internal
capacity for renewal and the '

degree to which new' roles and'
functions are sustained sold .

prove to be efficacious i
supporting 'change

. //

a
I .7

- Writing for appropriate
professional journals

!-- Face-to-face meeting and
exchange -

.

';-`;---*

, 4

. )

r--

Tatild'red training, consultation
and follow-up trouble - shooting
by Program members under -
codtractual arrangements ,

,

-

t wft-h
Uwe

c

High'degrte of commitment and ,,

.professional identification needed
by individuals ,

' V.
A ,

I'. -''
/

Degree to_ which gibbers can,
link up with,onelanother and
find the experience satisfying ,xpe

professionally
I

.

,,

1

1 .

,.

- rtersonal contact via
letters and telephone

--Fact-co-face meetingiand
exchange .

.

.

.Progrim sember facilitate
nitlaeorgadization and ..-
helping network hecose .

self-directed
c. .

.

\

.
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CONCLUDING_ CQNSIDERATTOS,
0

Aybalanced,dissemination and diffusion effort will incl de

strategies from all three. catego fes. Each strategy has a different

; ratlonale and will diff
,

consideration of different effect
.--

o*exising'instruceionaf*stems,
4,, ) ti

V 4

ni outcomes.' Each will also require
,

s:-,,

n
regarding fidelity mtheI

0
ormat

. .

expectations fot change in schools,' -

/
- . ,

.
.

z .

the cost and energy to.,thePrograni to deliver producte.or,services,.
-

.

and potential for contribution to knlowledge about dissemination and '
t,
.

diffusion.- Table°4 portrays the relationship of the previously described;,,-.

bissemination/Diffusion strategies to zatiabes associated with fidelity ., ''',

, ., .. %;,..
t- . .,..

i
of use, .cost et of efforti xpeOtaticinor change, and research pcteeltiel.

-,J
...:-:

b
__ ,---------, . .., . . .

%.n,--- ,As-can be observed,Wit an inverse relationship between
,

,
, 3,

fidelity to the fora-it of existing instructional systems, and'the'other

7 c, 1

three variables. For example, sellfhwo ucts or workshops directly to

individuals or helping teaching training inAittitions'or Agencies use

,).,;

ITU curriculum (Strategies .1 -4) ensures 'that the instructional systems

would remain more or-Iess iit7REf-5-fh-F-Tracan speak tOihedation,

. ________--

, . .
. -

of its prOducti andmore or less guarantee certain outcomes. These would

,, ,y

be low cost efforts ailed at Wide audiences:, They also carry low expect'-

ttons for system change,nd would not beilkely to produce imuch new

,-
.

knowledge about dissemination and diffusion'.

's On-efie'other hand, if Strategiei5.4,are employed the chances for

rgenizational chang'and sChooi,,,,imptovement increase, at lea
,

.

when the tail-fired consultation is/provided I;y,thei-ItCP staff. However,:
,

v
iif'we assume 'that adaptations Wi

0-v"li

,
'ociur durl.ng the process of use, then

,,_

/. .
1 .

J

-'1. tehe fidelim,to the original develOment effRrt wl,decrease, the kinds
1 1' . '

13
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'of outcomes expected will no longer be predictable, but the chance to

gain new understandings about dissemination will increase.
y

_

,-/
These are issues and cOnsiderationsvthat need further study and

refinement as the dissemination and diffusion activities proceed. _

,But,other issues need to be considered as well. One important

additional consideration will require determining the most efficaciOus

and efficient organizational structure through which the ITCP can

disseminate and diffuse the instructional systems. The ITCP list decide

,

delegate iEsi.disseraination responsibilities to one of isWhether to

sib-systems to a parallel but independent unit within NWREL, to an

already qxisting'dissemination component in NWREL, or to publis4ers or

o7er agencies independent of t,..,ZITCP and NWREL:

A present evaluation Study of the Technical Assistance Unit (TAO,'

within the, ITCP''S Field RelatAns and Dissemina ion Work Unit (FRDWU)"
will provide data on which a quality' decision.abou who should assume,

=

the dissemination responsibility can be made. 'This study (see Evaluation

Design for the Establishment of a Technical-Assistance Unit in the

Improving Teaching Competencies Progrdm, (June ],76) involves collecting
. .

. k .t, .p, 1,
information to answer questionsAout theFlollow4ng:

- the functioning oS the TAU, as it is,embedded in itslinstitutibnal

environmenr.

- the methods used by, the TAU in interacting with clients

- the features of potential clients that are related to their , '

becoMilk actual users of the ITCP's ideas, products, or services.
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I.r
Set I: Human Relations and Group Processes Systems

b

4

1. Interpersonal Communications (IPC)

Interpersonal Commudications.is an aperiential instructional system.
It provides (a) information abopt the process of communication,
(b) opportunities for particiPants.to increase their interpersonal
communication skills and (c) experiences for understand" one's
.owu styles of cogmunications 't.

4
2. Interpersonal Influence

/

Interpersonal Influence is an experiential system which provides
(0sinformation about the basic Conceptsoof influence processes,
(b) opportunities for participants to practice influence skills and
to identify their characteristic styles'of interpersonil influence.

4

3. Group Process Skills (GPS)

The Group Process Skills (GPS) program has been deve oped to provide
participants with the opportunities to:

- Assess-existing and potentidl problems within an
. _ organizational subgroup of which they area part -

- Identify small group process skills which they, as'
an individual; need to'improve ;

- Increase their experience with these skills by
participation in exercises chosen by the trainers

- Integrate learnings for application in their backhome
setting

9

4. Systematic and Objective Analysis of Instruction (SOAI)

This instructional system presents a structured program for
'improving classroomeaching. t provides information for.
superVisors so they can help teachers objectively study, analyze
and impirove classro4 performance. Participants who'complete
the training learn I iF:4_1.s in interpersonal relations, supervisory
techniques, and tea4ing strategies that can .be applied in self-

analysis as well asTAhe analysis of others' teaching behavior.

J
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Set II:,. Probled Solving Systems

.. '. -f
.

0

- :

..4.. .--

-.; - .3. Researdh Utilizing Problem golving (kUPS)

-. ;.Research Utilizing PiOblem Solving,is an experiential instructional
.. system which provides infoimation about a five7step 'method, of

- -

problem solving and gives participants an opportunitito practice
,

and improve-their problem solving skills. Team building relation-.,
ships are emphasized in the workshops. "Participants develop a project
to-be implemented'in their backhome setting.

71t. "-4 P4".
NP;74gt...0j,

'6. Social Conflict and Negotiative ,Problem Solving

2.Social Conflict and Negotiative
2
Problem Solving is a relatiVely

ctured, experience-based workshop which focuses on-helping
ople to develop more useful personal understandings of.conflict

and to-respond more sccessfdlly to conflict situations. Participants
have an opportunity to interact. with designed-activities and theory
papers to form personal understandings and attitudes about 1)-the'
nature of,conflict, 2)'se1f-inie'testsand conflict, 3) power and
conflict, 4) responding to conflict, and 5) a negotiative'problem
solving (NPS) process for conflict.

.

Set III: Preparing Educational Training Consultants

7. Preparing Educational Trainine,Consultantst Skills Training

(PETC-I)

The general goal of ay BETE -I workshop is tb prepare participants
to conduct group process skills workshops and to facilitate the
functioning of small groups. During this process, skills trainers
are prepared to:

ti 1. Assess issues and problems thin a small group

2.
.

Diagnose skill needs of ividualalwithin the group

3. .Identify group priorities for skills training exercises

4. Apply criteria for selecting and sequencing skills.
training exercises'

5. Adapt(and conduct skills training exercises

6:, ,Evaluate acquisition of /skills

. -

4a
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-.8. 'Preparing Educational Training Consultants: Consultation
(PETC-II) '

PETC-II uses dpgn tic end intervention techniques. to focus on
eonsulting.in a m racy relationship with a client system. The
PETC-II' gradu ld be capable of forming a temporary relationship
with aotall or major subsystem of an educational Irgamization.

- The tempora tionship is aimed at helping the client make progress
toward their goals: It also should help the graduate use skills to
improve that part of the organliation over which be or she has managerial
responsibilities. 740;PETG-TI graduate lbarns to diagaoseihe organization's

,.:140Ablems and tp provide assistance that will temporarily add or strengthea,
such functions as managing, planning and producing. This system ttains
participants tp help a group more adequately'accomplish its immediate
goals.

9. Preparing Educational Training Consultants: Organizational Development'

.(PETC -III)
A

. PETC-III provides participants with the opportunity to Acquire the
knowledge,-skills,and sensitivitiesneeded,td provide organizational
development training and consultation to schools. It provides training
in helping an educational organization achieve structural and normative
change. Its aim is to prepare consultants to help A client when desired .

and,feasible: These consultants also shouldbe able to help it to change
the kinds of objectives it sets for itself and to utilize new kinds of
resources in Attaining them.

4

I.

7
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Title: Interpersonal Communications (IPC)

Intended Users

10r ,

Primarily, Interpersonal Communications has been designed for the

following role groups: teachers, administrators, supervisory and

coordinating personnel, and preservice education students. The

instructional system.can also be,used,with high school students and

parent groups.

Main Emphases.

Interpersonal Communications is an experiential instructional

system. It provides (a) information 'about the processcicommunication,

(b) opportunities for patticipants to increase their interpersonal

communication skills and (c) experiences for understanding one's own
r Ii

styles of communication.

t.

Intents /Contents

An Interpersonal Communications workshop provides participants with

knowledge-and skills general* applicable to:

1. Face-to-face'communication

2. -Individual styles of communicating A

3. Group a d Organizational factors which affect communication'

4. Continued u. ovement of one's communication skills

During the workshop, exerci es includ*:. (a) paraphrasing, (b) behavior

description,, (c) describing feelings, 00 nonverbal communication, (e) the
.

concept of feedback, '(f) Matching- behaViOr with'intentions, (g) communicating

under pr!essure and _/)1)_communj.ojtibnila0:erns4in tht school building.

I , or.
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Main Activities

There are 20 instructional sessions that comprise an IPC workshop.

Each session involves the participants in p4acticing communication

behaviors, learning ways to recognize these behaviors, and receiving

',-

feedback concerning their use. The system includes films, theory papers,

written exercises, observation activities, and self-evaluative guides.

p
Provisions for use

A. Format: Workshop

B. Personnel Required:

One experienced trainer or a to of qualified trainers
for 12736 participants (material provided for multiples
of 6) . \

C. Product Components:

Required: 1 trainer's manual per trainer
1 set'of participant materials per 'participant
9 16 mm films
1 audiotape

Optional: Field Test and Outcome Milestone Report for
Interpersonal Communications (1974)

Summary of Interpersonal Communicatiod's Field.
Test and Outcome Milestone Report ( 75)

Q

D. Other Resources:
4'

1 film projector
. 1 tape recorder

0

Newsprint, felt pens, masking tape
A large room (preferably.carpeted) with movable tables and
comfortable chairs
Beverages and-refreshments in the room

E. Related Products:

This.program.is related to Social Conflict and Negotiative
Problem Solving, Research Problem Solving, Interpersonal
Influence, Preparing Educational:Training Consultants It II and III.

50 43
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F. Time Span:

5.4

There are 20 sessionsNhi4h-reiiiiiiiipproximately.30'hours
to completi4_yhenever'possible training should be covered
in five_tonsecutive days or two sessions of 2 lidays.held
withfa two weeks.

4

a-

Conditions of Use

Although there are no prerequisites, particiiants st be present

for every session of the workshop since the exer iees_are sequential
an cumulative.

/

,

Cost Range
,

,,

7
,

Leader's Manual
../

Interpersong Communications (396 pages, loose
leaf and three-hole punch $19.95 each

`Participant Materiq.s
$12.95,parset

By Charles Jung, Rosalie Royal:4C Ruth Emory and Rene" Pino

Pages, loose leaf and three-hole pundhed)

Audiovisual Instructional Materials

$275.00 per set of nine 16 mm.sound-films and one audiotape

Above prices plus shipp2hg chares

Optional, evaluation reports are avAlable for $5.00 each

Client groups must conside
1

I

1. Cost for trainers, 5 days
plus travel expenses and-per diem

2. Release time for partidipants, 5'days

6

Adaptability

t

Easily adapted by qualified trainers to meet tweeds of users other

than edudational.persohnel and to,fitiinto differing time constraints.

51 .44
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Product ekrsallability

Training Materials: Xicom, Inc.

RFD 1, sterling Forest
Tuxedo, New York 10987

Evaluation Reports: Northwest Regional Educational Laboratory
Improving Teaching Competencies Program
Dr. John Lohman, Program Director

1

For Additional Information Contact

Dr. William T. Ward $.

Impro4ing.Teaching Competencies Program
Northwest Regional Educational Laboratory
710 S.W. Second Avenue
Portland, Oregon r 97204

(503) 248-6868'

« e'

o

5 2,

O

.
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Ihterperbonal Influence (INF)

Intended Users

Primarily, Interpersonal Influence' has been designed for-the following
0\ ii,

role groups: teachers, admiistrattis, sup rvisory and coordinating
4
,

.
,

,

personnel, and preservice U students. The instructional system

can also be used with high.school students and parent groUps.

Main Emphases
. -

Interpetsonal Itfluente is an experiential system which provided

(a) Ulf tion about the basit concepts of;influence.processei, ,,.: .7---,
,

o , .t,

(b) opportunities-for participants to pricticeinflUence skills and to ....,

1
-

1

_.,,,
,

Identify their characteristic styles'of ittetpersdnal influence.
%

Intents/Contents
A

The activities in this instructional system are debigned to provide

the following competencies:

Ability to identify and explain the major ideas that describe
the processes of interpersonal influence

Capability for using guidelines provided to diagnose and analyze
forces and effeCts of influence in selected interpersonal and
group situations /

. . 7.

A
Ability'to identify and make judgments about 'one's charactetistic
influence stylei

Ability ti-Widentify extent and nature of'one'siown need to
influence

r

Capability for iclenti ing ways in-which principles learned and
guidelines utilized .in the workshop may be applied in settingi
other:than the workshop

:o

I.
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There are 2.0 instructional sessions in an Interpersonal Influence

workshop. During eh-e workshop, participants experience a variety'ofWays

in-which they may learn'about interpersonal influence. There are written

definitions, description's, some films and tape recordings to illustrate

, behaviors of present.diIemmas. There are times'for reflecting on

experiences and ways of 'doing things; times'for discussing ideas,;

techniques for'observing and analyzing behavior. 'There are opportunites

to shire bservations with others and to asklor observations and reactions.

,,

There are some,simulation,'task performance anctrole playing situations
4

in which participanta.can try out behaviors. , I

,

Provisions for Use' -

A. Format: Workshop

it, Personnel Required:

One experienced trainer per 12 -36 participants

AtuNtfti,

C. Product Components:

Required: 1 trainees manual per trainer '/

1 set of participant materials per participant
9 16 mat films
4audiotape

Optional: Followup Survey of Interpersonal Influence
. Interim Field Test Participants (1974) ©

o

Interpersonal Influence Interim Evaluation
Report (1974)

Summary of Interpersonal Influence InteriM
Field Test and Followup Survey (1975)'

Interpersonal Influence Final Evaluation Report

Report (1976)

Summary Report of Interpersonal Influence Field
Test, Impact Study and Expert Review (1976).

lot
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D. Other ResourbeS
O

1 film irojector
1-tape recorder ! .

Newsprint, felt oens, masking tape
A large `room (preferably carpetedl with movable
.tables andcomfOrtable chairs
Beverages and r. freshments in the room

,

/

E. Related'Preducts: -

This program /s 'related to Social Conflict and Negotiative Problem
Solving, Research Utilizing Problem Solving, Interpers6nal_Cemmunicqtions,

.z, Preparing Edhcat#nal Training Consultants I, II and III.
F. Time Span: / - ,

The 20 sessions require approximately 30 hours to complete.
7WheneverAmssible°trarning shoufdbe covered'in five consecutive
days'or two sessions of 2 11 days held-within two weeks

/.

DM

.Conditions of Use

Although there2are no prerlquisites for

,J749st be present for every session o:Cthe

.

I

are Aequential and cumulative.

Cost R4ase-

thid training,'par ipants,

the exercises""%orkshop,since

Lead" iab Manual: Interfersonalib
and three-hole punched) $19.95 each

c.

uence (237 pages, foose leaf

Fafticipant Materials (185 page, -loose leaf as -three-hole
pAnched) $12.95 per set .

By Ruth' Earory and, Rene' Pino

?w'aiovieuaj Instructional Materials
$N6,00:per det,of-foux-16 mm sound films ,and two
audiotapes °

dir

Above prices; gus ihipping charges

Optional°e4a10a4on_reports are available for $5.6Q each.

1.

, -
. -

',thane gr9ups ,dust consider:
,

k....3

1. Cost for trainers, 54days plus travel expenses

-,, ',' ,2. Release, time for participants, 5 days
. -,... .

,0 . ,
- 17. ,,

2

and r diem
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Adaptability

The printed materials are easily,adapted by-4ualified.irainers to

meet,the,need's of users other thad educational personnel and to fit into

differing timeearrangmens.

'Product Availability e

; a ,

'Training Materials:. Xicom;
r.

RFD 1, Sterling Forest
Tuxedo, New .ork 10987

.

Evaluation Reports: Northwest Regional Educationalaboratory.
Improving Teaching Competencies Program
Dr. John Lohman, Program Director

For Additonal Information Contact

Dr. William T. Ward
aving Teaching Competencies Program

, Northwest Regional Educational Laboratory
710S.W. Second Avenue
Portland, Oregon 97204

(503). 248-6868

N

0
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Title: :Group Process Skills (G01),

, I

A skills training workshop

Intended masers__

GPS has been designea'Iorsthe folldwing role groupS: teachers,

admin4strators, ervisory dud coordinating personnel,, and students

inn teacher preparation.

Main Emphases_

The materials used in a Group Process Skills (GPS) workshop have

been designed to help participants become more effective members of

the organizations to which they helong. The materials emphasize such

process skills as communication techniques, 'problem solving, decision

making andloal identification.

Intents/Contents

The GroUii-Process-Skills (GPS) program has been developed to

provide participants with the opportunities to:

Assess existing and potential problems within an organizational
subgroup of which they are a port

Identify small group process skills which they, as an individual,
need to improve

Increase their experience with these skills by participation
in exercises chosen by the trainers

,IntegAte learnings for application in their backhome setting

.Mai,n Activities

As a group works through the materials under the guidance of the

trginer, data is gathered on the group's makeup and use of process skills.

so

4".
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1,7

4
Participants gather much of this data themselves and learn to analyze it.

Meanwhile, the trainers use the data to help them diagnose skill needs

. ...-

. - . as well- as to select and sequence exercises especially designed to speak

,

--_,
- e

- . ..

- to such .needs.

C.

Provisions for Use.

A. ForMat: Workshop

B. Personnel Required:

Two experiencedtrainers per 12-36 participants

Product Components:

1 set of instructional Strategies for GPS per trainer
1 set of collection of exercises' per trainer
1.seeof participant materials per GPS participant
Multiple copies of exercises per workshop

D. Other Resources:

Newsprint, felt pens, masking tape, name tags,
'A large room (preferably carpeted) with movable
"-tables and camfottable chairs
Beverages and refreshinentSinothe room-

E. Related Prt,,auct_s:

GPS is used-

ConsUltants
individuals

as the praCticUm for-Preparing Educational. Training

I (PETC -I), a trainiag system designed to prepare
to function at "skills trainers."

F. . Ume Span:

GPS 'requires approximately 33 hours, of tra
posdible, training should be covered in f

Conditions of Use

Although there are no prerequisites for .this

must be present for every session of the'workshop

sequential and cumulative.

55.

0

Jug'. Whenever
e consecutive days.

raining, participants

ce the exercises are
0

.
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Cost Range

Collectiot of Exercise ($31:00)

GPS Instructional Straregies ($6.80),
GPS Participant Naterikp ($5.90)
Duplicating options fomultiple copies of exercise handouts

1 set of 138 came ready exercise handouts ($1140)
"sets of all case handouts ($64.00)

12 copies-of a a le exercise handbut a.50)

Client groups must coder:

1. Cost for tra rs, 5 days plus travel expenses ana-per diem)

2. Release time r participants, 5 days

.

a,

Adaptability

This training syst

meet.the needs of users

differing time constrain

6

Product Availability

I 0
-Commerciad-Educatii Distributing Services (CEDS).

P. O. Box 3711
Portland, Oregon

easily adaptable by qualiiied trainers to

than educational personnel and to fit iato

0

For Additional_ Informa i ontact:

Dr.. ;William T. Ward

Improving TeaChing C6mpetencies Program
Northwest:Regional Eaucational.Laboratdry.
710 S.W.Second AvenUe
Portland, Oregon'97204

(50,) 24476860:
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Title: .Systematic and Objective Analsis of Instruction (SOAI)

Intended Users

SOAI has been designed for the following tole groups:.teschers,

administrators, supervisory and coordinating personnel; and preservice education

students,

Emphases

This instructional system, based on the Cogan Supervisory Cycle,

presents a structured program for improving classroom teaching. It provides

information for supervisors so they can help teachers objectively study,

analyze and improve classrooi performance. Participants who complete the

training learn skills in _interpersonal relations, supervisory techniques, and

teaching strategies, that. can be applied in self-analysis as well as the analysis

of others' teachitig behavior; .

Inientagontenrs

SOAI is designed to enable each trainee,to:

1. Demonstrate provisionally different behaviors as a,
means to internalizing learning

2. Demonstrate interpetsonal communication skills sucA,,
islparaphrasing, perception checks, behavior d scriptions,
desctibing feelings and freeing responses'

3., nstrate increased interdependence in a groUp by
applying the principledof effective group procei-s

4. Demonstrate skill in establishing'-interpersonal
relationships with others by_applyidg- t1i e principles
for building trust

5. 'Plan instruOtional:obectives with a teacher which'
include observable pupil behavior, conditions far
learning and criteria of acceptable performance

6 0- 53
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6: ,Obseive'a,teaching performance acid .record in verbatim
transcript most:of the ierbal'and nonverbal behavior

7. 'Analyze the transcrIpt.from,the observation fdr patterns
off, teaching and learning behairior 4

8. Plan strategy for a-conference based on analysis of
the transcript -

9. Conduct a conference.'which enablesthe teacher to
gain insight into his or her teaching and possible
alternative behaviors

10. Interpret one's own and others' performance critically
in relation to the objectives of this program

Main Activities

There are 47 steps in an SOAI workshop,. These include such activities

as seminar and practicum. The orientation is toward achieving group unity

and increasingly'higher levels of group planning and decision making, with

diminishing dependence on the drainer. Each lecture through Stepp involves

'all trainees, meeting in aelarge group situation. 'Tlie remaining seminar,

e*"f
'sessions can be conducted by individual trainers with practicum groups.

., .

Each practicum group -is composed of.Up to ten trainees and a trainer. Each
. .

ten
.

.
.

,
.

operates independently of the..other practicum groups in the workshop. Therefore,
.

.

. \

it is not'to be expected that each, of the practicum groups will necessarilr.

4

engage in the said activities 'Simultaneously or be in the same stages of

development.

In. developing new skills, trainees: (a) plai dailylessons together,

(b) observe teachers'using ehe plans with pupils, (c),learn to record

systematically what happens in the classroom, (d) analyze objectively the

information for patterns of teaching behavior, and (e) .use. the information

r '

plan'way; of improving instruction.

61
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Provisions for Use

A. Format: Workshop or Campus Class

B. Personnel Required:

A qualified and experience trainer per 10 participants

C. ProdUceComponents:

Required: 1.trainer's manual per trainer
1 set of participant materials per participant-

Optional: Systematic and,Objective Analysis of Instruction,
Technical Report No. 9 (1972)

D. Other Resources:

For each group of 12 Participants, two'classrooms with
teachers and stOints-are required forobservatioiq
practicum as well as one additional room for seminars.

E. Related Products:

4

F. Time Spam:

he 47 instructional sequences of, this sytem are
organized into a workspop or campus class requiring
100 hours of training.

Condif ons of- Us e ,

slt

r,
ese materials Are sequentially organized to achieve a cumu

attainmeatto the atated objectives. 8The training design in

4

'a great deal of participant interaction for feedback, simulation

trials and interdependent action. For-this reason, all
/

, .

are required to commit themselves/to full attendance at

sessions.

Cost Range

Training Manual: Systematic and Objective Analysis of Instruction
(248 pages,:bound) $12.65

4,

Participant Materials (151 pages, loose leaf and three-hole punched)

$8.50 per set

.

participants

all workshOp

55
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OptiOnal evaluation report is available for $5.00

Client gro0s must ,consider:

1., Comet for trainers, including travel expenses and-per diem
=

2. Release time for participants

1

-.Adaptability
tT

These materials catibe,used in either a sequential workshop or a

campus class.

Product Availability'

4

1

Training Materials: Commercial-Educational Distributing Services (CEDS)
P. O. Box 3711
Portland, Oregon 97208

Evaluation Reports: John Lohman', Program Ditector
Improving Teaching Competencies Program
NorthWest Regional. Educational Laboratory
7161S. W. Secbnd Avenue

. Portland, Oregon 97204

:

For Additional Information Contact /

_,N William T
Improving
Northwest
710 S. W.
Portia,

. Ward

Teaching Competencies Program
Regional Edgcational Laboratory
Second AVenue
OregOn 97204

'-' (503) 248-6868

'

le
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>
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.Title: Research Utilizing Problem Solving (ROPS)

Intended Users

Primarily, RUPS has.been designed for the following roleVgroups:

teachers, administrators, supervisory and coordinstipgj5ersonnel, and

students in preservice education. The instructional system can also

be used with high school.students, parenti, and cammilnity'groups.

*Main Emphases

Research Utilizing Problem Solving is an, experiential instructional
r

system which provides information aboui-a 5=step method of problem solving

to

and gives participants an opportunity to pradtice apd improve their

problem solving skills. Team building-relationships are emphasized in

the workshops. Participants develop a project to be implemeqed in their
/'

backhome-setting.

Intents/Contents

The purpose of a RUPS workshop is to prepare educators to_use techniques.
1

. .

for defining, analyzing and solving problems. The program provides teachers

.t.._,

and Idministrators,with competencies in:
1

Applying four guideline criteria for writing eprOblem statement

Paraphrasing in interpersonal communications

Using the force field diagnostic technique

Selecting and creating instruments for data gathering

Diagnosing teamwork relationships

Spottin and analyzing major results in data collected .

1
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6

Identifying personal styles of teamwork behaviors

Utiliing concepts and skills of giving and receiving feedback

Using criteria for deriving implications fram researchfindings

Brainstorming action alternatives to meet implications derived
from findings'

,Applying guidelines for, planning and implementing action alternatives

Identifying-and evaluating small group dynamics

'Planning a backhomeproject

. .

Evaluating solution plans

Conducting a backhame RUPS project

.

The program. also gives participants slJcitlls and 'techniques for, ,

identifying aci,diagnoiing'classr'?6m or school prOblemi as well. as for

designing action plans to resolve Ehem. Evaluation becomes a paEtern
.

4I.
of repeated - objective diagnosis is this process: Emphasis ,e the entire

design is on teachers and administrators practicing their "do itt

to perform the problem solving process.

o

Main Activities - \

t , 0 0 . , ' \' 6%

A R, UPS workshop is divided into:Sequentiallnitructional sessions. ''%,
.-). ,,.. 6..

.'.,.

In eachssession, participants engage in small.group discussion, eiperiential
\

.

,

exercises, and simulations. tiie.systefincludeS f ilms, theory papers,
. .

,
. .

. written exercises, observation activities and self-7evaluative guides.P

Continuoda active participation is demanded by using a simulation situation

in which th4 trainee "helps" a'fictitious teacher or principal solve a

problem using, the RUPS model.

49
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Provisions for Use

A: Format Workshop

B. Personnel Required -

One experienced trainer per 12 -36 participants

C. Product Components:

Required: 1 trainer's manual per trainer V
1 set of participant materials per participant
1 audiotape

ti 1 text per

Optional: Research Utilizing Problem Solving:
Outcome Evaldation Report (1976)

Research Utilizing Problem, qqlving : .

`Summary of Outcome Evaluation Report
(1976)

me Milestone Report for Research

D. Other Resources:

.11

1 tape .recorder

ring Problem Solving (l'974)

A

Newsprint, felt pens, masking tape. ;

A large room (preferably carpeted) with movable tables
and 'comfortable chairs
Beverages and refreshments in the roam'

E. Related Products: ,
This program is related to 'Social Conflict and Negotiative Problem
Solving; Interpersimal Communications, Interperqon 1 Influence,
Preparing Educational Training Consultants I, I d 111.4

F. Time' pan:
.0

The 30 hours of instruction take five donsecutiv4 days or
two-sessions of 2 1/2 days scheduled a week apart: Two
1-hour followup sessions are'seheduled for dix and twelve
weeks after training.

Conditions of Use

*
, -

Although there are noprerequi;ites for this trafning,participants
must be present for every session of the workshop since'the exercises
are sequential and cumulative.

,
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Cost Range,

7
.ClAssroom Version.

.Leader's Guide: Research Utiliing Problem Solving (282 pages, loose,

leaf and three=hole punched) 811400
as

Participant Materials (281 pages, loose leaf and th'ree-hole punched)

$8.00 per set

By Charles Jung, Ruth Emory and Rend Pino

Audiotape Recording,

$3.85

Text: Foxy R., M. B. Luszki and R. Schmuck. Diagnosing Classroom
0. Learning Environments. Chicago: Sciehce ResearCh Associates,

1966. ($4.00)

Administrators Version

'Leader's Guide: Research Utilizing Problem Solving (287 pages, loose

leaf and three-hole punched)
$11 10

Participant Materials (287 pages, loose leaf and three-hole punched)

$7.90 per set /

0

Audiotape Recording

$3.80

Text: Fox, R., R. Schmuck, E, Van Egmond, M. Ritvo and C. Jung,
Diagnosing Professional Climate of Schools. Fairfax, Virginia:

NTL Learning Resources Corp., 1973. ($7.75)
k

Optional evaluation reports are available for $5.00 each.

Client groups must consider:

1

1. Cost for trainers, 5 days plus travel expenses and per diem

'2. Rel=ase'time for participant $, 5 days

'Adaptability

The-printed Materials are easily adapted by qualified trainers to

meet the needs of users other than educational personnel:,-

6'7 60



A ./

Training Materials: Commercial-Eddcational Distributing Services

P. O. Box 3711
'Portland, Oregon 97208

Evaluation Reports: Northwest Regional Educational Laboratory
Improving Teaching Competencies Program
Dr. John Lohman, Program Director

A

.Foi Addi iOnal'InforMation Contact

Dr. WilliateT. Ward
Improving Teaching Competencies Program

9 Northwest Regio 1 Educational Laboratory

710 S. Secon Avenue
'Po d, Ore n 97204

(503) 248-68 8

a

4

\
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Title:,

itre.

Social ,,Coriflict.-..and tlegotiativa Problem
.

4.
'Social Conflict and .Negotiative Problem olv.ing designed primarily,

PA

4

for_ the foltpwing role 'sroups :' iaashers-,. dministratbr supervisory -`
,... , .,- %.

and coordinating pezeLl, and personsafroni =teac'her,:associations,
.

colleges, univirsities; stath departments and community educat,i.on groups.
..

'74 _4

;
.

,, ..
'Hain Emphaves -

, --., x

.., :
.-I .41ti i

. Social- Con.fliC 'and_ Negotiatiire, Problem, Solving is a. relatively ' -

--44. 0

structured, workshop ,which focuses on helping people

.' \, , -

develOpe more tisifnl rieSonal understandings of conflict and to respond
1

more successfully to co 'flici sitvtiths.
, -

.
*tell:Its/Can-tents

_,Thg workshop is based o

learning and that the eaning

learner. PartiCipantslha

activities
=

assumption"e assumption that exper

ained front% any ei-pfria,nce c

ence precad

mes From th
--,

pOrtunity t interact with-dasigned
t ,'

personal understandingsOnnti theory payers

) about, the following ey aspe

The nature of conflict
4

What ds conflict
I . The causes bf conflict

Feelings and conflict
Diagnosing conflict

-J

f* cOnflic. t:

at t:itiideS

/'

,

erest -and conflict

The e.-1-)f sell-tinter e
PiStinquishine among

('
_ 1 ,t4 ,

/7

onflict
rest,, self is

elf-Int eras
ssert e, =asset'

N
Identlfying, your on land e

senting self-int rests: a
ve , styles , /

pp4iia

ve; and



-

Power and conflict

I . The role of power in conflict
The bases ofpower

/,: Feelings of power and impotence
Diagnosing power

Responding to confiitt-
..

tntetpersonal styles for coping with conflict
avoidance, accomirodation camtetition, tallaboration
and negotiation '

/ e

,
A Negotiati/e Problem Solving MO procesS,for conflict

.

. Conditions for NPS.,
.

,

',,

Diagnosing conflict er

Preparation for negotiation P

.
..r . 11v

Good faith bargaining ,

i Assessing negotiation outcomes ,

A
.%

-4_ e66

v

Main Act42V1ties

4

Through. sAgned activities and simulations, participants are presented

with multiple
.
4 Ortuiitiei to iv 6

ve themselves in learning_about conflict

at\pers- onal and. interpersonal levels. \Participants are encouraged to

establishpursue tneirOwn learning goals' and to support norms,_ of..

openpess to self - inquiry`, risk taking and experimenting with new behavior.

Opportunity is provided for

app cation to partir t work Settings.

rsonalXflection and integration, and for

Pio isions fdr Use ,

A. Format: WOikshop

B. Personnel Required:

Ategm.of two qualified and.. erienced trainers-P'e 20-36

_partia pros

C: Pro t C
r I

Reqoired.
.

al per traine
41s r'. participant a



o
Optional: Evaluation Report(s): Planning Milestone Report

for Social Conflict and Negotiative Problem- Solving
(1974)

;Pilot Milestone Report for Social Conflict and
Negotiative Problem Solving (1975)

Interim Milestone,Cycle 1 Evaluation Progress Reports-,

(1976)

D. Other Resogrces:
,

Ne sprint, felt pens, masking tape
A'large room (preferably carpeted) with movable tableS'
and comfortable chairs
Beverages and refreihments in the room

. Related Products:

This program is related to Researd5 Utilizing Problem Solving,
Interpersonal Communications,Interpersonal Influence, Preparing
Educational Training Consultants and III.

F. Time Span:

The workshop includes five days 'of training which can be covered.
consecutively or on consecutivetweekeias.-

Conditions Of Use

This-training maybe more effective if participants have preyious

WOrkshqp experience in small group process skills. PattitIpants:joust be .2
,C ,

0 i
present far every session of'the workshOp-sidce the'exertises-are,

, . , .

0
.

.. 7 Mr3 .

..

sequential and cumulative; imterdeperidence amohg participants in ;these

-:c.

exdrcisef,,is _high.
3

.
Cost Range r,

Matdrials are currently tinder development and irainingris provided
.-- -

__at no cost;tq pa f tlcipa'ntb when used forfield test p,urpues- .

. N .
.

,

. , ,

, .
r.,

Adaptability

InlOrmatiod-is notavailahle.at this time.

,

.0 5
,

c-

,

0,6

t ,



Product Availability '

. The 'materials for thi9 program are currently undergoing development

and evaluation. For this reason, the training materials'are available'
fdi approved field

available at $5.00

test purposes only. Optional evaluation reports are

each from the Northwest. Regional Educational Laboratory,

Improving Teaching Competencies Program, Dr.' John Lobian,'Program Director.
. q

'ForoAdditional Information Contact
9111,

Dr. William T. Ward
Improving Teaching Competencies Program
Northwest Regional_Educational:Laboratory
710 S.W. Second Avenue
Portland, Oregon' 97204

Vir

'--(503) 248-6868

72
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Title: Preparing Educational Training,Consultants (PETC).

A series of three instructional systems:
PETC-I: Skills Training; PETC-II: Consulting;
PETC-III: Organizational Development

t

Intended Users

Nt.

PETC-I: Skills Training is de'signed for educators wishing to,acquire

trainer and consulting skills. PETC-II: Consulting is fors educational

personnel.with a high degree of expertise in process training who wish

to acquire small group consulting skills. PETC-III is for educational

personnel with a high degree of consulting skill who wish to acquire

organizational development training and consulting-skills.

Main Emphases

These three instructional stems-provide knowledge and skills for

,educators to master processes that facilitate teaching by improving the

group and organizational functioning of schools.

Intents/Contents

PETC-I: Skills Training provides training in diagnosing client

needs and using "skills training- exercises" to help a client group meet

such needs as goal clarification, communication improvement and imppoving

decision making procedures.
-4

_PETC-II: Consulting trains participantsin.diagnostic and intervention

techniques to help a client temporarily add or strengthen a function needed

to achieve a goal it desires.

734 '66



7/ 7

PETC-III: Organizational Development (OD) prepares parti pants

to help a client organization., achieve structural and normative changes
7

so as to build in andNmaintain improved functional capabilities when

desired and feasible.

Main Activities

PETC ,Tits a two part workshop. The first7part is atraining program

r;

.ddring Which the part4cipants study,thebasic concepts of the system and

y
practice 'group skills training. The second weekis a practicum during

which PETC -I participants lead another workshop on Group Process, Skills

(GPS).

PETC-IT trainees receive instruction ',in the basic concepts of

consulting: The second prt of this system is a practicum in which

trainees engage in consulting projects with prearranged client systems.

The third part of the training is a debriefing session which involves

evaluating -the consultive practicOm as well as integrating learnings of

the workShop.

PETC-II± meets periodically overran eight,month period. The

training includes.a one-day preworkshopassignment, 17 days of workshop

meetings, and at least ten days conducting an organizational development.

project with a predetermined client group. The project is a series of

°
/

interventions Based on data collecV and analyzed whichaim'at structural

o-and normaCive changes to improve the functioning of-the organization.

,,Provisions for Use

A. Format: Workshops

B. Personnel Required:

Seeiiidividual listings

Product Components:

Seein4tvidual listings

67



D. Other Resources:

Newsprint, felt pens, masking tape,
A large room (preferably carpeted) with movable
tables and comfortable'chairs

Beverages and refreshments the room

E. Related Products:

E. Time Span:

PETC-I: Part I, 5-day training program
Part 1.1, 5-day practicum in leading PPS

PETC -II: Meets periodically over 8C onths, total of 9 days ;

PETC-III: 1 day.for prdworkshopassigament.
17 days for workshop'meetings
10 days (minimum) for OD' project

Conditions of Use

Prerequisites: Preparing Educational Training. Consultants I: Research
Utilizing Problem Solving, Interpersonal Communications
or pamparable experience

Preparing Educational Training Consultants II: Preparing

Educational Training Consultants I, Research Utilizing
Problem Solving, Interpersonal Communications, Interpersonal
Influence or comparable experience

Preparing-EducAtional Training',Consultants:III: Preparing

EduCational Training Consultantwl, Preparing Educational. '

Training Consultants II, Research Utilizing Problem Solving,
Intpersonal Communications, Sodial Conflict and Negotiative
'Problem Solving or comparable experience

Participants must be present for every session of the workshop since

the exercises are sequential and cumulative..

Cost Range:

See individual listing

. o
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.

'Product AVailahiliky:

Training Materials: PETS -I and PETC-II: Commerical Educational
'Distributing Services
Pt O. Box 3711
Portland, Oregon,97208

PETC -III will be available in thafall/Of 1976.
,

Evaluation Reports: Northwest Regional Educational Labbratory
Improvidg Teaching Competencies Program
Dr, John Lohman, Program Director

For Additional Information Contact:

Dr. William T. Ward -

Improving Teaching Competendies.prograM
Northwest Regional Educational Laboratory
710 S.W. Second Avgnue

-'Portland, Oregon 97204

(503) 248-6868

41.

,,
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Title: Preparing'Educational Training Consultants: Skills Training

(PETC -I)' .

First of the/three-part PETC series.

Intended Users

This training. system is designed foreductors at an rleV who

:wisli to acquire trainer and consultant skills.
L,

Main Emphasds

PETC-I is an experiential instructional sys which provides

, training in Such process-skills as goal set -nic,- prAolem solving,

:---'

communicating,oinfluen ng and decisi mAking. The focus of er'PETC-I

</c(iworkshop is to orepa,e participants to function as skills trainers and

to conduct 'group procdss sk

, 1 . /

Intents#Contents ,-,/ e

i

i .

e gener -' goal of PEtC-I is to teach participants pp t ain ,.

//
other ocess skills and to facilitate the functioning small

v/

(GPS) workshops.
S

group - During this process, skills trainers are - prepared to:

Assess issues aneproblems within a.small group

. Diagnose skill needs of individuals within the group-

3. Identify gfoup priorities for skills training exercises

4: Apply criteria for selecting and sequencing skills training
exercises

, I

5. Adapt and conduct. skills training exercises

6. Evaluate acquisition of skills

77
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Main Activities

The,P -I system is a two part work op. The first part of the

program consists of a week training program during which the PETC-I

trainees (skills trainers) study t e.basic concepts. of the instructional

system. Also during the first"week, the skills trainers are provided

with a series of exercises,to practice group skills training.
4 ..

The second part of the workshop is a practicum for the skills trainers.

During the practicum the skills trainers form trios; each trio works with

a second group of 12 to 24 people. This second training week is referred

tosas.the Group-Process Skills (GPS)" workshop, and the second set of

participants are called GPS trainees. These sessions, which are conducted

-over a 5-day period, designed saGPS trainees can obtain trairang in

/ .

group process skills from:the trio 'skills'skills trainers. The techniques ate ..

, . ,-.

strategies of groin! process exercises are applicable to any group for

whom the materials are new.

Provisions for Use

A. .Format : two-`Part Workshop

Part I prepares skills trainers to conduct group process skills ,

exercises

Part II (GPS workshop) allows skills trainers to practice
while'they conduct a workshop for others in group process skills

B. Personnel Required:
0

One senior trainer who has completed prerequisites including
Interpersonal Communications d Researdh Vtilizing Problem
Solving or has had-compara e training experience

,Parts _I and II: Tw to, ighteeen skills:trainers;'materials
have been prepar for multi les of three

Part II: Twelve to twenty-f GPS participants p r trio of
skills trainers

71



C. Produce Components:

Required: Part I: Skills Trainihg

1 sex of instructional strategies per senior trainer
1 dtt of participant materials per skills trainer
1 sgt of collectidn of exercises per senior and skills
gainer ,

,
Multiple ,capies of exercises per workshop

art II: Group Process Skills Prasticum

1 set of instructional strategies for GPS per skills
trainer

1 set ofparticipantmaterials per GPS participant
Multiple copies, of exercises per workshop

Optional: gield Test Technical Report for Prtparing,Educational-
Training Consultants: Skills Training,(PETC-I)

o (1975)*

Outcome Evaluation Report for Preparing Educational
Training ConAltants: Skills Training (PETC-I)
(1976) 4

D. Other Resources:

Part I:' 'Spacious room with movable and comfor table furniture;
chair's and tables for small groups

Part II:. A_similar room for each team of skals trainers as
well as a general meeting room fin' conferences- and '

\ access to exercise materials
r

, .

Facilities,for both sessions should be located near refreshment
facilities:\

Both sessions; Ntwepr int, felt pens, masking tape, nametagS,
,art supplies

and egotiatiVe Problem
nterpersonal Communications

E. Related Products.

This program is
Solving, Resear
/nternexsonal I
tme span:F.

related to Social Conflict
h Utiliiing Problem Salving.
luence, pETT,7iI and PETC4II.

Two weeks are re uired for skill's tiaine;s, five consectifie
days for Patt I a d either fiVe.corisecutive days or two

1.1 day sessiansfor Part -If.' /

Tart II, the GM workshop, required one week of GPS participant.
time.

7 9
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Conditions of Use

A

Prerequipites for PETC-I skills trainers include Interpersoni/.65mmunications
eand Utilizing Problem Solving or comparable experience. There

are no prerequisites for GPS participants.

Because t1 4_s_ training is cumulative, participants must, be present for
every session of the workshop.

(6st Range

Part 7: Skills Training

1' set of instructional strategies per senior trainer ($8.,90)
1 sect of collection of exercises per senior.,end-skills trainer

031.00)
1 set of participant materials per skills trainer ($6.85)
Multiple copies of dkeeCise handouts .

N

.Part II: GrouP.Process Skills (GPS) Practicum

1 set of GPS instructional strategies pep skills trainer '($6.80)
,

.1 set of GPS paiticpaat material$ per 9PS participant ($5.90) .

' Duplicating optiOns, for multiple copies.of exercise handouts
1 set of 138 camgra-ready eXercise handouts ($11.00) .

12 sets of all .exercise handouts '($64.00) ,,

12 copies of ;iekngle exercise handout ($.50)

Optional evaluation reports are available for-$5.00 each.

.AdaptabiI,ity

Product Availability

0

Training Materials

Evaluation Reports:

Cadmercial EduCational Bistributing.Services
P. 0. Box 3711
Portlan4, dreOn 97208'

Northwest Regional Educational tdboratory
Impro4ing Teaching Competen'cies Program
D. John Lohmdd, PrbgrAm Director

4-

For Addttional Informat/orutContadt

Dr. William T. Ward -

Impioving Teaching Competencies..Program
Northwest RegionarEducabional Laboeatory..
710 S.W. Second Avenue:.
?ortland, grgall 97204

`(503) *248-6868

yi *

ti
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Title: :Preparing Educational Training consultants:. Consulting (PETC-II)

Second in the three -part series.

Intended Users

This instructional system-Was design4 for educational personnel '

with'a high degree .of experts' e in procesa twining who wish to acquire

`'

small group consulting,skills.
S

Main Emphases
o

PETC-II:dSes diagnostic and.inerveLion techniques to fotus. on

. ,

`consulting,. in a temporary relationhip with a clien.,a)fstem. The PETC -II

graduate should capable of fotmihg:a temporary relationship-with a

, small group-or major subsystem of an eduCia;orii-organization. '.,1The

. irelationshiP is aimedit helping the Client make progress toward
r'

-
.',-.

their goals. ,If'also should help th r use skills to improve that

- ,

r

part of the organizatiorl overwhich he or she his'managerial responsibilities.

The PETC-II graduate learns to

too provide assistance that will

as managing,

. -

1p a group

diagnose,thi prganization'.s'problems and,
.

temporarily.add or strengthen such ,functions''.

planning and produCing. This,system trains participants to
' ... . - , . '. e ,. : )L t ...,), .. : ,,,:, ,t., ' : '. . t . .

more adepately/accomplish,A0 Ipt4iaZ;a.go#.4 -..
,

4: / '.,; ,.:."e' *, .. 1

Intents /Contents*

/
The main prirp

training4ons

.

e of a PETd-I1 workshop is to piepare an educational
.

Ant to;

/App diagnostic techniques and intervention strategies to
poraril.y help a client system add, or Strengtheri, a function

o realize a value or attain a &al:

74
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0.

.

D-;----------

Diagnose his/her own com etedcies and derive an explicit rationale
for assuming the consultant role

- .

Apply phases of plan -d,change in working with,a client system

Apply athree-dim sional diagnostic matrix to identifying client
needs

r -
.

,

,

Apply,athree- imensional intervention matrix to working with the
Client system to meet a need'

s... .

''

.

Identify hi /her,own competencies as related to the cells of the_

., , N.
.

Identify his/her own professional;growth needs and pals
, , ...

Identify his/her own:Value and ideological base-for assuming the
.

, .,

consultant role °

Maid-Activities

.of three consec,iative ten,htiurdaWpkinstruction id basic cocepts of

. .

/ - t. , .(, .,

consulting.' Trainees are introduced to a,variety of'cinceptual models
- ,

, i

A
and 'schema related to planned change: These include models developed by

9
,

4

A l'ETC=II workshop is divided into t ee pacts, the fist consisting

.
, .

Lewin (r951 and-Lippitt kl958) ad_ well as'comprehensive diagnostic'and ,

intervention models developed' for this instructional systeA.
,

v .*

, ,

The second part is a threh-day practicum in whict trainees engage in a
.

. i 4. 4 , .
. ,. ,

,
.

consultidg.praeticum with client systems prearranged'by the workshop
- I.? , *: ',..

,s, w, 3t

.spopsor.
,.

,z',The third part concludes .the training with three-daysof

.-- .. . . .

.2,-- debriefing, evaluating the consulting practicum an ating.learnings

:of the worki)Op.'

7t.

Provisions fdr Use

A. Format: Three-Part Workshop

Part I gives instruction,in basic co
.-

.

Part II:provides a 3-day pratistriii with-client:
, .

.

.a. . .

Part'II/ includes debriefing, evaluating the -predticum, and

integrating learnings'of. the workshop. - . ,

., ,- '' 75
.. .82-

,.,.

. , , ,,,
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1.

.

c.
i/:.) ...2.

B. Fersonnel Require*
.1

,-Two.qualified trainers can
,train.10-15 participants

yni

' "Y

.5

4,P Components:

'AequIred:

X'

E.

1, set of instructiona,1 strategies per trainer

1 set of participaiittaterials per participant'
'''

Evaluation Report(s):
Preparing Edudational
(OETC-U) (1976)

I.

Interilg Evanation Report for,.
Traiiin Consultants:-- Consulting

o
,

Field Test'andpitcoirie Milestone Report Pitpailng.
Educational Training Consultants: Consult,ine4PETC-II),: ;-\
(1976)

Summary ..of Field4Iest'and OutCvAe-..Mi1est9ne Report,, for

PrOaringEducational TrainingbonSatents: Consulting_
(FETCIII1976)

:Other -Resources:,

. 4

Clieni_SystemOor-consulting practicum77to,be:arringed by

0, .

sort shoRSponsgr 4

Cassette reccrder and-04pes

NeWsprint, fAt.pens Inaskingskape; name tags,

. .

: , o
Resburce library eapprokithately 25 books, as specified in
training m\ aterials, '1 col7;each).! ..

. ", , ,

-,,
.,

. ,.. ,, t
. .,.. -, ,

. .
Related' PrOdtt,ttt: .- ,' , -

7'4

t

. . ,. ,., ,

program
,

This prog;_am is related to Social:Conflictand Pegotiati:Ve Problem
7 .

SOI.ling, Research Utilizing Problem Sol*ing, interpersonal.ComMunrcations;
Interpersonal Influence; PET -I and PETC-III. 1 . %

. . .

F., Time Span': . , . .-c,

4, '/8' .. i

This system requires 54 houts-Of'training, 2% bours,of' 413.ildeitii_____.
. 4. .. ,

study and 9 hours of practical experience. withthe client. Iime.,--- ..
-.,.,

days concentrated dime is requir6d'orthree weeks ot three 3-cray,%- ...t.'
-

., , . . .sessions.
//' 54

,

.
,Conditions of Use . , ,

,,

,,. . .....
. .

'.

..Frereq4sites:' Research Utilizing Problem SolvinOnterpersonal.

lt,. .-

COimninicii,ionS, Interpersonal InkluencePeparing Educational Training.
--r

4 -4

Consulta is I'or compatablelexperiences.
.

a .

1S, 83.
:
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o Partici?

4'

(,

is must be prsent.for every session
-

the exetatesearesequential-'and cumulative.
4 '

Cost Range

v.

.

o the workshop Since

\\\,

V.

O

Instructional strategies ($-
Pacticipant Matetials ($14.00)

Optignal evaluation reportS'

Adietab4lity

Product_ Availabi i
r it

Training Mate

.
tti

. e -
.4 t.'''''''''....74.---.*.....c \

-,.:: -------- r-- \ .

t ,, -C - ,

1 S , M 4"111
ials4. Commercial-Educational Distributingiervies-(0EDS)

-....._

..,,.,

P. 0. Box 3711
POrtland Oregoh 97208 \,

a

E luatiot Reports: Northwest Regiodal Educaiienal
Improl4ng Teaching Competencies Pr
Dr. John Lohman, Program Di;ector

boratory
ram

e \

tor Additional Zn rmation

',Dr. Nilliam T. t d
lipro;44 Teaching emp

Northwest Regional ,E uca
710 S.W..SecoAd Avenue
°Portland,,Oregan k7.204

..

(003) 24-68,68,



S

7T1tle-:_, Preparing EduCatiopal Training Cons4tants
Development

Third in the three-part PETC. aeries

1

,e
Organizational

L,

Intended Users ,
. ,

This system'has.been designed fir educational personnel with a

i

high-degree of.consulting skill who wish to '-acqui organizational

development ttileng-andlcoisulting akills.

-0 Main Emphases
41

AV.

PETC-III provides participants with the Opportuaty to acquire

,the knowledge, skills and sensitivities needed to4provide organizational
,..

fng and consultation to schools. It provides training
... ...

in helping an educational organization achtele structural and normative,.

. .
. -,-- ___----.

.
.

.

change. Its a is to prepare Consultants to-<belp a client whendesired

, ,

_., 4

and feailbese consultants also shoUld'he abler to help it to changer,.
___ ....-

.

he kindt of objectives t sets for itself and to\ tilize new kinds of
:- V

ee.

1

resources in attaining them.

,

'Intents/Contents

to

1

e

tTe.,-..III instructional system prepares, participants to become

wOr

- ..

-anizatipnal Development (OD) consultanes.- As a result of ,this training,
.

.,

.
,

I
.

onsultknis are expected to beable to: N
,.

,

Identify and explain the major organizationaldevelopment
0, onceptualization and intervention strategies that are

.4

g.

ated-ift-lhe PETC -III instructional system
; ' .

.. 2. Este sh a definit- vdWOrkiile.reiatiOnthip and contraCt
, .

.

::_____%-4-:--irith. a lent up .,
4,

0,,.

8J
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37 Meet with a7porentil cliemt gtoup and translate this group's
,difficulties into a specifid problem or problems on which the
group wishes to- work ,_

4., Collect inforftatI2on ftoM the client group e group's
problem(s1 may be diagnaied and clarified

L-

5.: Design, provide and assess the effectiveneSs of intervention
activities that allow the clie4t group to explore and examine
alternative norms, processes andstructdres

; 6. Design,' provide and assess the ffectiveness of interventibn
sctivitiv-that allow-the clieni gfoup to accomplish normative,.
prOcedural or tructural.changes,restaplOvin_increased

4 functional-capability in ,the organizationLT.
L'v, .

Achieve'a'te#Minal relationship with the'client group by gradual
withdrawal a0 by/edstablish'ing strlictureskand procedures to
substitute for the services provided by the consultant

/

T

Main'Activitits
72":'..a.

6ft

Durig-training, the PETt-:T-U. trainees complete a preworkshop'
,

issig/nt, a
,..- '.t

- ,
, (

"- e ngs, aneconduct an organizational

(
, ...

N \, development project with a, predetermined .client group., ,

,.

. ..
, .

, -.

. C-IIT:training is spread over a period of eigpt months.. Dur ng
..,

, . - t (.
.. . ,.... ,1

this time, the PETC-I t; trainees complete a 2-day - .immiloe
. -. ;

... :. .111

and
1aFtend 17 days'ot workshop meetings, anspe a in II .111 of. 10 days '

. ,

, .

,
I' ' -' 1,.,,

'a predetermii.cOnductin
r-

.

.

g an organOatiqnal<devel ect withdevelopment ptalh, kd'
44,

.,

. . , ...., r . ,,
u client group. The Ibliowing chat outlines the eli4e0for major .

4;
.,

44, , (,.,.. , / "f4'4,4,),ftio,no Iv rst ,t ps.,,,,300,3S 41T7training eaents. .. .

,.
-

....-v..r..,:z

(

gtiftittmmakon54,42.1w4,4,nm,"'"-*-*4147 Ont7.? xxf

,

444.71.1.
-`..4422,10

Month 1
,

Month 2
4

1

;Month 3'
i

_

.`ionth4 '4'1'480 5
4101.0,*

sMcinth:`,5
t
Mohth 7 Month 8

evroksho,
.Ss sac
{To Ca
Day)

''41:Day
c, »Orkshop.

Meeting

13-Day
'Workshy
"Meeting

..., 3-Day
Workshop
Meeting

A3-At

Workshop
Meeting

,

70 ro,A
.

4-Day
Workshop

,t4etting
4.744

Jtrra,

Note: There it app xixstely 30 to 35 days between workshop meetings for 'OD 'project work
'with eli groupi.

r
.0#

71' 1'

r,
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Provisions for Use, /

A.. Format: 'Workshop

B. Personnel Required:

Two qualified trainers per 12-27 participants (in teams of
2 or 3)

Product Components:

Required: 1 set 5 monographs per trainer
.1 se of participant "materials per participant
1 copy f thescentral ideas book'per participant _

4

,, Optional: Pilot.Miristone'Reporrfor Preparing Educational
Training-ConsultantSi(,Olganizational Development

. . (PETC-III) (1976)

(
D. Other Resources:4,

Nape tags, aewsprint, felt pens, maskinLcape
a 4

o
E. Related Products:

u

This program is related to Social: Conflict and Negotiative Problem
SolVing, Research Util/zihg Probleth Solving, Interpersonal:CoMmunicatio

,... ,

. Interpersonal Influence, PETC-I andbpETC-II.
,

''.P. Time Span: ,

r b; ., .

Training is spread 4over 'aperiod of eight months. 'Included'-
0

:4 4re a 2-day toreworkshop assigibeat, 17 days of workshop

c

meetings, and at' leas days spent "Conducting an OD'projec.
,.. / :

-

0

! s.,c .
The following ttainingor comparable experiencei,are required for

- , r
i , . .c -w *., .

partiCiPation: ReseArch%U ilizing,ProblewSolvidg, Interpersonal

Communications, Interpersonal Influence, Vrebaring'Educational Training
.

.

.
anConsultants I, Preparing Educational Training Coniuittt II,'Social

. .

.

ConfliCt and Negotiative.Problem Solving,4 F
c-,

. c

I:, 0. i.

c

Condit ons of Use----:=

a fr

.

).% 87

.4

0

at

.
J1

80 0
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Covilange

a.

Participants must be pretent for every session of the workshop since
. , .0

thelexeicisesare'sequential and Cumulative.

Not yet aVailable.

: -

Adaptability
%.

Product ,Availablalitt

These tra

.

4

terials are slated for.publication in.fall of t376.

. Optio evaluation reports May-be secured from: -°

'Northwest Regional EduCational'Aboratory
_Improving Teaching Competencies Proorat

Dr. John-Lohman, Program Director.

For AaditieealInformation Contact.

.7p

,Dr.,Williat T. i4ard,

Improving Teaching Ciqmpeten6ies'Program
Northwest Regional Educational Lat6ratory
710'S.W. Setoud Avenue
'Portland Oregon 97204

, (503) 248-6868

.

r

.44

.0

,es*
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