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_ the interpersonal rel“tionships among indlviduals ip schools and for‘

™ s

promoting oxganizational and{systems changee//gpé/products of the ITCP “
have beeé&cn\fted in the Research, Development and Dissemination

.-

:tradicion (RD&D). ‘To _stay within this trqdition the ITCP should now

0-

launch 1arge scale information dissemination efforts.

- ~ r

]

" But the program‘is on the horns of a dilemma. A great deal o?
‘ < P . ) —_ .. . .
feoenc'ré§karcﬁ\in knowledge utilization supports a

\
\ . ~ ~

user-orfénjéd“,

approéch rather than an inforﬁation dissemination- approach. The message

of products ‘themselves also supports that viéw. But their media --
¢

L selftcontgiﬁed and fntact instructional systems == does\ not readily

— - V.

prdmocé adaptation by,qsérs. If the Program sccep§s ‘the \recent research

‘{‘findiﬂgs, it should present. its products so users can adapt them to -

‘'meet their own reeds. .
‘ . . A
o

This papéi suggests seven disseminatidp and diffusion strategies
- which, if taken ‘together, could resolve the Program's‘dilemma. he
.. ~

* - Program must qhooss whether to employ these’stratsgies aod will base

. - o . .
its' decision on considera;ions”of'(%) need to modify products of the,

/

originhl dévelopmental effort§\£2)'éxpectations'forichsnge in schools,

x"hYg)
.‘.y‘ ) \}

of,dissemination and diffusion processes.

R

‘the cost and enefgy required, and (4) contributions ko understandings




) and diffusion of ITCP ideas, practices and proauccs. This paper ig

. about ITCP ideas, practices and products and for assisting in their¢w

and\ use. . | . ‘

oratory (NWREL) pdssesses a2 set of_ideas, practices and cﬁrrieulum# !

materials for imprbving the interpersonal relationships of individu ‘s

% -
5

within schools and for promo;ing organizational and stems change}\

0 £y 4

s

Teac ng Competencies Program (see Resource Arlocation andaManagement

“

-

/
plans,.l975) identified one’ gémponent of work for FY '76 as developing

a,conceptual model and set_of strategies to guide the disseminatio-

-~

submitted to. the National Institute of ‘ﬁm (NIE) in accordanck

with\this contractuél agreement. The pap.r ovidés a way of cbnce-tu:lizing

>

, . '
dissemination and diffusion activities: It identifies and recommend -

seven- strategies that comprisera multifaceted’ approach for communicat ng

7
]

L~

adoptio:/and/BSe{// .. o . P ‘\\\ . -~
///;h paper is div}ded into three main sections. In t‘e first

. . I . N .
section we present a brief histdory.of the ITCP. This secti

concludes

I3

with an explanation of the ratidnale behind programati \effort' up

:L

the p vcess” ofﬂcﬁange in- schools’ and describe a basic dilemma in

/

the ado-tion¢and use of ITCP products.
i -



- 1
In the final section we describe a new conceptualization of ITCP - -

7

ideas, practlees and ptoducts and recommend a set of concepts and = !

’ . o,

strategies to gulde future dissemination and diffusion efforts and

. o 4 ~ s . -

reséarch and evaluation 'into these activities.

' .

.
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In the;past decade federal policy mﬁkers have encouraged massive

-

research development and disseminatien efforts aimed at improving

-~

shortcomings in the nation's public schools These efforts -~ new )
- X — -

e
ﬁgéa—' theoretical developments, new school practices and dissemination of

information -- have been designed t in meaningful, sensible e

. change" )
The life of the Improving Teaching Competencies Program has spanned

this decade of federally supported RD&D Two conditions in the,mid—1960'

. provided a ratiodale for tHe ITCP's large development effort 4n process
education’and organizational changé. First, a knowled ase from the

sotial sciences, particularly the fields of. social psychology and

organization development had been sufficiently developed so that .

i

applied work held promise for improvihg the quality of public education. -

The theory and technology for organization developmeﬁt and change in ‘, _

sociél~psycho!ogical processes were believed t°é:i,fff,EEZ,E§~Pr°m°tiﬁgh;’fgrli’/:
x

large~-scale and l;ng—lasting educational change.* ' - ‘ R

-

*Other RD&ﬁ/programs and change efforts chose to focus; on other
ke&s such as (1) increasing the financial base for ' school operation,
(2) tightening licensing and-quality-control procedures with such
plans as competen§y~based graduation requiremerts, (3) changing the
composition of student ‘bodies in schools through busing and other
Idesegregation\plans, 4) decentralizing the decision-making authority
in large districts, and (5) eliciting federal and state support for
, 4?; curriculum chaige projects. By and large, all these change efforts

: and programs have focused their research and evaluation activities,
Aiiilmmwwwgnmdamonstrating\the importance.of one of these keys in promQting

- educational change. The absence of studies comparifig the §2§§qg;f'

£ determining interaifions among them is still'wiotable in 1976.

o ¥
»

_—

.

. \ ‘ )
» 's,._ . \\ / 9 /
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This new knowledge and a, corresponding‘ human technology suggested .

ys to (1) help teachers improve the quality of face-to-face interactions

¥

- 1
aa‘

_wfith students and other teachers, (2) provig’g/éducator groups with badly

needed problem sol’ving skills and (3A)a/ssfst pé)ple in \:ducation to .
a

increase the functional pa‘tﬁlities of schools as org izations. *
/a

A

Second, even though this new knowledge and technoldgy existed,
A

most educato).'s were undyare of its potential benefits. S0, tra*hﬂ:ng 2 —

for .educational persqn‘nel was costly and difficult to obtain. “ There

. - . , - =
were only a small nutber of trained social sc1entists who\ were interested

® > ~“ -
.in working in school settings. The absence -of instructional materials

T ' » \\‘ -~
-

in this area caused the few tho were %rking in schools tc$\ do So on a '

A M s Poes

flimited basis and with only small ‘grou‘\of educators. *% Pt

e
. . v
P ~ ‘

Va , * L -

Responding to this second condition, the ITCP was -envisioned and .
. . \ » 'r' . ) . ‘ ,r' N -
founded. - The cgntral aim of the Pr-ogramwas to develop and test-a set .

of ‘materials (called instructional systems) that would provide é‘ducators ! )
7/ e~ LI

with competencies to manage more effectively the human componen of
. s N M ™ ' °

.t/ o \
schogls and to increagse the quality of educational organizations.
I'I,‘CP developers believed that well-managed human interactions and

adaptive organizations WOuld promote educatiorfal change by: hirmbuing

5 -

schools and the educators within them with the’capacity to~ @) sense-

u !
the mhangkthrough action research, (2) develop.and impI'ement

T

new programs, and (3) monitor and change ti themsiveS‘asneeded. *Although

the Program :itself shifted and evolvedc‘in response to exgerience ia'nd R

» ’ . [ Y
~ '

changing federal priorities, the aim rémained essentially unchanged
T . o : ' \ !

for a decade.L . - . : . .
'Ehe ITCP began its research and development efforts at the time " N

>

when federally funded r”e’gional, research and development laboz‘atories ‘ ’

and research cedters were being created. The ITCP, lil‘ce many other ‘



.

f‘\—__,,_/ghis era capitalized on the so—called "multip&ier effect” or‘"each-one- .

A

process of development were sttange bedfe%}ows in,the ITCP. The products . ‘v

yere intgnded to enhance their users 'capacitytto~in1tiate change, hut :"7 ’ ﬁ\
”*the RQ&D model assumed th5t the initiative should remain in other S ;* ; |

institutions. ) T ‘ »i~\ - N ,‘i'r A‘(_ . .e'j o "‘:

' expertise int the matenials so that a trainee who has Completed a ///////f//ﬂ © o

_Qifitaken togethErg could build aﬂgunctional capabity‘for organizational . ,

: , ) s o "//' '
N ' Ve . R

programs, adopted the thén popular and dominant Research;'Dévelopment_ L

and Dissemlnation (RD&D) model that is based on seyeral assumptions.‘

First,. the model assumes that change occurs in systems through a deliberate, )

-/
» "- '

sequential, orderly, and rational process. Second the model assumes that

.
s ” . - .
t )

it is possible to link separate institntions devoted to reSearch .o

[}

. ,s..’ S

development ahd di3semination, or adoption -and use. Third, the model
PR \. . e

assumes that differeﬁtiation,and spegi%iization among these institutions

: Py N . ’ . - \ 4 * ' ’ E ' R

will lead to widespread use of dew knowledge and'practice adg ultimately

to school improvement. In a sense, the proposed products and adopted

3

One feature 4f the dissemination strategy used by the ITCP during LN

- . \

. .
L - ER.

.teach—one" technique. This was accomplished by building trainef .

g2
L4 ¢

workshop where the instructional system had begn used could replicate

g - . . N v . S
the workghop for others. . . . LT e

A.second féature of the dissemination strategy was to tell trainees
M - . . N - a

-

qusing one instructional system in a workshop about* the other instructional -

L

.
4

systems.. Ir this way -awareness of all ITCP products:was fostefed in
l%-faca*tg*face manner and through exper#ence‘ﬁith the workshop formaﬁ'v

<

PR Y N D . “« ‘”‘“«.
.common to all’ systems. e . .
5 T A " ) — N ‘ ‘ ' “ ,
/- o . 32 @ . : -,
Athird feature of "the dissemination strategy was Lo bill the,systemi:///
T e Qo - oy "

. . . - - . . LY ~
as "stand alone'.workshops and as components of a $equentdial-set, that .

.
4 » « Y
P . . - A
L . . 1 . /-/

development'into the user iﬁstitution."~In this way, a local district .

11



could ask for immediate payoff in the form of teachers and /
™~ <o { . .. . T ’ ! . ' o .
administrators _trained in one set of skills and understandings or could
. \ ,‘ | «
i

T

.systems.* The first set of these systems” focuses on the human relation-
- J, N ) . ’ Y ) ’

ships and the group processes of school life. Their conceéptual base

emanates from social psychpl/gy and group dynamics theory and reSearch

’ M

2 The systems currently av lable are! / “
. N N . “~ .
A A n/ . \ } o -

? T 1. Iﬁtevperso €bhmunications (1PC) ‘%: ——

ersonal\Influence (INF) R \‘\Lﬁ\“~~l.
f Group Progess Skills epsy - e S
and‘Objectiye Analysis of fhstruction (SOAI) ;(/.', YT
set of instructional systems aims‘at improving problem . ‘ %
, v A. o e

[ anqsadequacyc‘ Systems currently available include: °

-’ r~—~
]

, -7 ~ . S ,
6./'&ocial Conflict and Negotiative Problem Solving .

" The third set of instructional systemé aims to prepare people for

.

. a new role, tnat of the educational training consultant. The conceptions -

-'~‘ and strategies that comprise the systems in this se& are ‘based on what

\

is currently known about group and.organizational consultation. Eddcators

2 Lo - . . - -
7\¥7\‘T\‘trained\inlthesgysystems use their understandings-and skills to help

others, carry out -educational programs more effectively. The ‘three systems
> . B N = - . ./ A

making up this third set 'are cumulative and seqdential and inclu

~ <

] . N N DN
. * AR

P

. N, systems is. included in Appendix A and B




‘ . - o\ | 9 1 . . e o
i .. - ) " ' . t..;j?. . al IS - \'.\\‘\‘.\
, : o }‘ i ‘: 1o . ‘ . . -
. 7. Preparing Educational Trainipg Consultanfs: Skills Training
S (PETC-I) . C . &
¢
“ ¥ : ' E ‘ .
¢ 8. .anparing Educational Training Consulfants: Consulting LA
[ (PETC-1I) - N L : H ., !
m\\\\»& ' R N , 1 )

Yo~ e, aring Educational Training Consultants: Organization
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It is beyond the purpose of this>paper to analyze the literature

——

—_—
~on dissemination/diffus

y els and strategies for ‘educational change

¢ v 3y

like the ITCP. instructional systems and bec me. gware of tb‘ssemin tion

,wand diffugt\on ,dilemma facw e F o X

t ‘\
. “ - . ! AN \

& [y

\I S. Office of ‘Education established the National

sion Network (“IDN) and charged it with’ommunicating
g T — . \

,'e1ping local scho s adopt: and use promising ideas and prac;:ices
o N N sl ~
truction, and classroom nagemeﬁt. ’

sti . (SRI) was con;racted’ }L

v(ities. vAs part of this

NE
- * AN

. At m@time, the Stanford Res

evalu ectiyeness of. NﬁN’

evalga% effort, Hall\and ;klford (1976) Ty ewed the l\\igterature T \ o
. (’ b
related t diffusion. Even though many diffu\sTi models were identzi‘ied

< \ ~ A
three o{ tlxe are most Vleva t for curr-egtwork “the ITCP. These N
. \ .\ /\

are the Research,\DeveZopment ) emnat‘wn Moﬁ\; the Confzgu?a%wn

Model, and- the fnnovatwe Process Model Following are Hall and AL

descriptions of these models/ - N

l - 4

'\ The RD&D-Model . . agsumes ‘that AT rge” ini?'estgxlent of
Wordinated and directed 6 specific """" :
O T
< -dmportant cia1 objectives wilJ, .




1 N vt - ¥ . N
~ . . .
« L4 hd

K > via some linkages between institutions, in the 1 .
oo ., widespread adoption of high-quality and useful )
- ) educational indovations. . . The RDED Modél has
- been critici%ed, recently.t. (because) . ) .
. the institutions responsible for educational* .

' innovation are not neceSsarily related to each

*other in an orderly, logical system . . . but -
. rather relate ag complex configurations of . 4 .
' ,overlapping and occasionally” competing functionsv
Y CO T ;
. - The Configuratzon Model escribes educational: #* '
® v knowledge, production and\utilization institutions ..
- as relating to each other ig a . ... decentralized -
. . community, with complex rel ionships and . t o
L institutional characteristics\ .The- model implies . C A
S : that policy regarding education innovation should .
o .« « . .... realistically reilect this comp exityxby encouraging
" . . the adoption of. a greater diversity of ‘approathes to .
" ' innovation than is .currently considered appropriate 4 A
urder.the systems view of educational knowledge, 2a ‘

Co s ' ‘ production and ugilization. . : ‘ n

» td ’ AR

, - The third modél, the Innovative Process Modal,’
_ focuses almost exclusiwely on 'the Local :Education -
¢ ' . Agency (LEA). The model hypothesizes three major.
phaseg in the innovation process: initiation, , -
o implementation¢ dnd incorporation. Perceived = -
v ... outcomes of implementation define success from
o ‘ the point 'of view of the participants P
., ~" . Since.’. . implementation is defined as the "™
A o adaptation of an, innovation ,to. local conditions,

~y

v e B ) innovations originating ‘outside an ‘LEA should be, - -
o E A N\' . left in.a highly unfinished state, and ady - ‘ . o
, ' N\ . assistance from outside an LEA shqpld be highly L .
' Yo pondirective in nature. (pages'$ and 4) . ;s “
¢l Cog . A ' ,
N The Review %y Fullan and Pomfret o f . L .
'_( . ) s , . - %
‘ : Fullan'an\ Pomfret, (1976) recently reviewed research relating to .
[ .- + . ’ ».‘
curriculumgimpleu ntation for the National Institute of Education. ’ ’

‘."M*‘Mw <
cmme===""" From a search: of ER\\ files and dissertation abétracts, they identified

Se

*, ﬁtwentg—seven'studiesF\anducted since 1970 that addressed issues of - v

" . “ -

o ’ implementatioh'of new sc\ool practices: Most of the studies concerned

v K P - '\.
~ : . \
s \a \ ¥,

o,

éurricular change, but the uth0rs also include¢ studies of organizational

!.\ A Q - [ ’
. . changes ‘such as differentiate‘ staff and open educatipn. In addition ‘ /// p




. the most |significant finding\of\the Fullan/?omfret review is that the
. ! o ) 4

-' ' 1 ' P .
process'Ov introducing and implementing change in schools is éar more,
K , z \ -

dd;ficult and complex than our current view% envision. The twentyéseven

~

»
; .-

relating tq implementation (actual ueé) lave not been considered as
[ . }.1, 5 .y,

. thoroughlyal’ those associated witheagogtiOn (intended use) .

"y \n - \ +
‘§/udies poikn out that most effortq are unsu%cEszul and that 1issues

~ 7
Fullan and Pomfret come out with strong pblicy recommendations

"‘ s oo 1

. et : ! e
including ] o ' _ i3 ) _ \. .
RSN - conceptualize implementation as a.problematic negotiation )
v , ~ process characterized by conflict over goals, means and . -1
.. . resources . —as -
P Lo \ . c oy -
. -
v =~ provide structures and support -for users to define their = °~ °

, . ouwn needs and to develop and/or choose their,.own solutibns - §

4

' The Rand Studies’ T e . y "," .
;;\ o Under/sponsorship'of the -U. S. Office of Educatibn, the Rand ’ Zé/(//'
. Co;poration rec;nt}y concluded a muIti-year investigation of federally-
5, funded change agent programs. Surveys of 29@ projects and 29 case B ] i
studies‘were condueted on change programs funded under Title III, ’

-

. . 4 .
Innovative Projects, Title VII, Bilingual Projects, Vocational Education’

~

T NG T :
Act's Exemplary Programs, and the Right— to-Read programs.

b

As with the studies reviewed by Fullan and Pomfref, the Rand Studies

=

. by Berman and McLaughlin (1975) document "the comple*i‘?“and\lack of P

success of many educati nal change projects. 'They specify the\importan !

of . conceptualizing a'option separately from implementation and USeeand t -
' B

conclude by stating four critical conditions that are nbcessary for a C o

o

successful implementation strategy S . .
- a receptive institutional setting characterized By a problem— -
solving attitude rather than opportunism for available funds PR

1

.

- involvement of local participants in planning and the promotion R 4
»of mutual adaptation ) \ . e ~

’ \‘ ) ’ ) '.’. /o, . 18 ' - ’ 10 -
\‘l ! ." _' “ Al o . "




T A recent.publication edited by Cheever, Neill and'Quihn\(l976)

provision of staff ‘training tailored to the local setting and
conducted by" local personnel . N
- provision ‘for "répackaging" of existing products or providing «
“new project materials, e.g., for combining materials for
teaching read1ng that! come from a number of publishing houses
. W . . * .

'

- . . . a

SO R “
Experiences from ‘the National Diffusion Network
. = -

v
[

l L R 7 <

- reports-fifty-three short case studies from the file'of the National

o

Diffusioanetwork. Each' case provides a brief description of a change

effort by a local education agency and details the nead that was

e e e LI I PR PP N

addressed -the solutron found and project events and effects. The

strategy followed by the NDN in these efforts consists of helping. °

, 2

local agencies match needs to promising program practices existing

- P

eksewhere. If a local agency decides to adopt and use an externally

hd 2

developed program, the developers and demonstrators of the program assist

with training of iEEff at the site, follow;dp and trouble-shooting during

»
It

. x
implementation, and technical assistance. [~ . ST L i?
. . 11' r\ _é'
Even though the authors of the various case studies make no claim
F

to: the reliability and validity of the findings, they do say they have

. learped the following from thein-collective diffusion experiencesz

- information about successful;practices alone does not lead to
adoption and use of then -

2 ~
S

;] ’ .
- succe$sful adoptions are those that address local neads

- decisions‘to try new programs must be jointly nade
- succedsful implementation is tied to careful planning, -
understanding ofi program philosophy and goals, adequate training
- institutionalization of programs depends on the fit to local
. needs, the extent of adaptation and local .commitment,

g

P
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Discussion and Implications for ITCP Dissemination/Diffusion Efforts
s N

The findings from Fullan and Pomfret's review of; five years of x .
curriculum }mplementation literature, Berman and MclLaughlin's theoretical

and empiricél work, and lessons based on the field experiences of \

¢

“‘he National Diffusion Network members are summarized in Table 1. .
- Com |

’ v ;
Even though the separate groups of investigators have used different

concepts to categorize their findings and lessers and even though they

were addressing sémewhat independent problems, the correlation between \

. A . .
their conclusions and recommendations are strikingly similar. These

findings and lessons fall into four categories.*

First, the evidence disturbingly concludes that a large percentage

+

of programs to promote innovation have failed. A decade of effort has ™'
left an array of programs and products, a multitude of schools who have

adopted and intended to use these programs and products, but few instances

1]

7 . :
of actial use. Fullan and Pomfret, Berman and McLaughlin and members

of the National Diffusion Network all conclude that the current models
{ . ‘

and strategies for diffusion and change have been insufficient.

—

Second, emphasis has been placed on adoption rather than on the .
stages of implementation and institutionalization of change efforts.

Findings argue for increased support for and researth into the processes

v

of implementation. They suggest that effective implemenéétion depends

strongly on the process of mutual adaptation, adequate plzrning and

staff training, and local tailoring of programs and materials.
* 4

o ; 1+ -~
. S

*We ‘recognize that the application of findings about implementation
of curricular innovations to understanding implementation Qf process
oriented instructional systems for. educators is_not exactly, direct, but
is all we have. Further contributions to understanding how the process

. of implementation varies with the type,of innovation has yet to be made.
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: Table ! .
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i e * . A Suzmarv o Recent Diffusion a@\i , N
' Impleazntation Research Fincdingd., M M
' . %
R < - ) ' , . ”
NATIONAL DIFF S10N NETWORK . SERMAN AND MCLAUGHLIN ' FULLAN AND POMFRET
_ . )
* A .
Awareness . inizlacion f e Characteriscics of the Innovation
.‘——"—'—’: . . , e N y \ > 5
¢ AvaTeness 1838.003 G.00€ ATE usd..v NOC ¢ School districes seidom search for becter ¢ Characteriscic®of the tnnovacion including
sutu\,unz to .ead to a dccuun ¢o sdopt. practices. not does intormation adbout promising role izplications should be eade explicic.
- Fallowup 4nd personal contac: between practices stisulace thea to look outside their *
developer sad adapter are ,;cncra'lv also districe...uhen denand for chapge exiscs, it ¢ ::o:‘l':y ::'d‘b‘:ﬂ ’hou:d b':'i':;“:‘flg;w”n
needed. . . arises from a reaponse to local need, noc oc:ur.” 4nd users 3o mutua apea can
1 ¢ ~he 1o<a), school should be providea che besc i:nenll;y as Lruul: oi avar;nu: of successful
{atornation posgidle and an opporcunicy for Anovarions chac took place elsevhers. ¢ Strategies
> dbacnstration ot visics so cthat 3 decision on » The mere adoption of’'a new practice does noc
adoveisn can be 2ade 3y the school. doL .‘_a_£ lead to bectcer student outcomes because izple- ¢ Incentive syateas should encourage platning
R ~ the school. aentation is shaped locally and varies greecly and implementation, not merely adope ton.
| explorsa na . across sites. ¢ Regource support in terms of time should be
=xploftag TIt e Iaplesentacion provtdcd and tine perspectives for cxpec:ln;‘
jiopoesencacion
¢ Succesaful adopCions cinnbt occur Shless the . 8 hplzlcn:a:ton should be lengchened.
cocai®school firsc recognizes inat socathing ¢ Iffective implementation depends on the recepti- || ¢ Inservice :nlnln; is isporcraat but not
) i8 uackiag 1o 108 3choo. and derlnes its needs.. - H ity of the.Bstitutianai. setring tp change, nccunrlly sufﬁcunz.‘ T depends on inno-
& Adoptiong are oore ‘succassful vhed® che adope- ¢ Effective implesenctationds c}uncurlzed by the ;::i:::::g :::i;.iztau;:o;cézrlr‘\ow:lcllng:v:::::.
ing sice invests time and efforc issessing the process of outual adapration. Encouraging adap- at facilicacing impleseacation rather than
qualizies and characzeriscics of che ianova~ tion 1is cthe key to effective impleuentacion. Judgin uccu:u :r fatl
t1on and dcumhln; the degree to whjch cthey sing allures. .
eet the site's needs. requiresencs. ¢ Schools vary in their capacity to deal with
=anbui les. and incerest lnnovacions and effective implementacion Characreriscics of the Adopting Unit
=~ ' s requires: . : .
[ Corniisent 1. Adaprive planning=--involvemeat of local ¢ g::.:;‘:m:\'!:‘::iz 38 well aa a comaitment to
* . « , participants tn planning ' L t
e ..the actual decision t0 trv a nev prograa : , — e Provide scructureland support for users to
. =t de 2 joinc one.... ‘ 2 3::‘5(?:::::::% :::::l:i.:"i;id’::“ns defineitheir own nesds and to dcvclop or
e In adoprions teachers and adainistracors need {requent and regular seecings choose \:h@lr Mv‘blu“o“'
peer and coesmunity suppore. {f a new and - - . v N
iapovative pro;ru 1s” to be supporced bdeyond 3. m::l”"::l:::"l:p::::‘l;”::ﬂ“g;“ *
zhejeryout pcrlod. i:qquu be prolonged and ng produ an b i v .
asde known to zhe comzunicy: 1t s, e Incorporacion -
evaliated, aad the result zust show sucCess. r—L—a =
i e Sigce the effectiveness of a asw progras ¢ Ianovactions that exphasize adapracion training .
depends greatly on the people zanaging and and local development zenerally coatinue 1f R
teaching 1t.« they sust be iavolved in dectston~ iniziaced with strong local supporc. *
Aaking and ‘eel soce ownership ia fc. L
5 .
Preparin for’ Use/Traiala .
. Otg(nucd izplementation isaistance has: . ) N
proved to be a kev factor ia successfully .
tproved educacfonal practites. >y
. s .
. ¢ Teachers and administrators need %0 3ain an .
understanding of the philosophy and process - *
andfrlving a parcicular prograa 1f they are
* t0 {oplement it successfully. .
¢ Adequate ctraining sust accoapany anv ateapt ¢ ‘
t0 2dapt 2 new program. and those trained )
aust have someone to zun to for help when
provieas srise. .
" ¢ Training in program managenent aa wvell i .
Pragras concent increases the chancea of a '
successful adopcrion. R
’
8 ¢ ...2 linkage syscen...increase the nusber . . -
of people who caa :irain octhers in the ideas . .
and techniques of i nev program. . \ _
/
Instituctionalizacion .
& TNE 5T0FTem —wil 5= ratlored to zhe local > , ’
Sommunity to guaranctee a coafortable fic.
¢ Adaptatione caanot de bought. Federel
aoney should be used sparingly. to encour- .
age zrial, bu: local coemitment auat de .
deaanded 'llht from the starec. .. N -
‘\/Jstopc and nature of a program affect " N *
//Iu diffusion. Llong~range or process . N
orienced programs are sost difficule to
izplenent fully, . * .
¢ adoprion can produce nev 1deas and prac-
Zices that benefit the daveloper and sther .
users as vall as the adsprer.
Y
'




Third, the RD&D Mo éZ of change used so successfully to develop
new programs and erials has been challenged for its lack of conceptual
adequacy to/i;oﬁote effective diffusion and improvement of school preotices.

An increasing amount of evidence suggests that people in schools seldom

search for better practices nor does information alone stimulate them to -~

‘ ‘ ;
change. ?he assumptions that an innovation moves in a linear fashion from

‘ / "y L2
l\

research to development to adoption to use at the local level can now pe -

/ ;
questioned. L

Siebe¥ (1976) wery recently drew nhe same qoéclusiom
" This linear assumption has -1ittle basis in fact and
indeed research has yielded many situations to the
» contraryﬁ\ A genuine problem might not “appear until
a new practice has been installed\simpiy because it
was popular a need may not be felt until a person
i . "+ becomés aware of a publication about a new practice;
/ ' 4 a solution might be embraced prior to the .acquisition
P - - of resources for problem solving; and so on. (page 4)

-

‘Fourth, all of these investigators ar;ue éor what might be called a
e — "user-oriented" approach to innovation‘and chaﬂge. This approach would

require viewing ‘change. from the perspective of the uger and encouraging

case-by~-case adoptions, If we accept the findings of the Rand Studies,

thiSoapproach will require adaptive planning amongvinstallers with

o

flexibly developed systems and dser groups, and staff training keyed to
, 1

locéi needs. . ; ‘ -
| . . ¥ ‘ .
‘\ ,;' . ’ . - ' ) - . . R ¢
““Rationale for ITCP Instructional Systems k . \\\\
“ a ¥

The findings of these investigators ‘can be viewed as offering

rationale forctne;ITCP's'instructional systems. The ITCP systems are =

‘ Ry . \\‘
intended o provide. users with a set of generic group and,organizetion

-
o

. . y e :
process tools that can make the innovation process of initiation,

£

imple&entation and incornoration work better. The systems, b rticularly .
. I3 " . .
the PETC systems, include the advice that the ciient’s values, goals

., 2

) . S ‘ : 14
Q : ) o




and needs must be defined and negotiated with the.values, goals and

[y

needs of the consultant or change agent. Even though some of the systeﬁs

have been based on mpdelé of planned chghge, other systems emphasize

! '
interpersonal approaches and the relevancy of recognizing that conflict
‘over goals, means and resourcés exists, in.the process of change. ’
’ . ) ‘ -t .
When combinations of the systems are used in a single.local

educational agency, they purport to imbue trainees with the local
. . - ) .

. ) capacity to. (1) maintain a problem solving attitude rather than opportunism |

and reactivity toward other @nnovationé, (2) involve loecal pg%ticipanés

- . ’

in planning for change, (35 conduct effective meetingé-aﬁd‘stéff q%aining,

[
» W . .

\ . . . 2
and (4) conduct’ action research needed to "repackage" existing products .
. . ¢\

- \
3
“«

or create new programs and matgrials. L \

\ ‘ Furthermore, the systems teach ways to idéhtifx local needs, make
adoption deciéion§ jointly, plan carefully, and build local commitment. .
In short, the,ITCE instructional systems aré intended to give adopter§

and users the skills and processes they need to kl) use othe% innovatgons

’
e

. successfully, (2) study -the implementation and institutionai#zation o5~

+ change efforts, (3) act as coequals in negotiations and transg /16ns‘with

<

* others in the knowledge production énd utilization com@/.*iy,,and (4)

y
7

participate in overcoming problems with implementﬁh;/innovations.' R

. /

A Dilemma - R

- " Findings of iizent research into.dissemination and diffusidn

impaeméntation of the~ITCP"s instructional

seem to provide rationale for
. - -

systemsson & large scale. These findings, however, also pose a dilemma" -
* " . -

R v

for the ITCP because of the manner in which the instructional systems

L]

-

"are packaged and sthe mannér ip which dissemination and diffusion efforts,

should be conducted to remain faithful to the RD&D Model:. The systems

|
- ' |

v



"trainees. .

E)

-
¢ 1

7

are, packaged as materials for trainers and trainees to use in workshops

e
' Rd M K

of a specified length. The materiais §p€cify what trainers and traineés

must do énd in what ordethhey must use the materials. Since field test

-

evaluations were conducted on wofE;h6ps in which deviations from the

<
e .
'

specifications were not allowed, users are encouraged to maintain high -
¢ v . R . :
fidelity to the systems if they expect similar outcomes. -

In addition, the materials were desigred to be "qrainér-proof."

©

.The training expertise was built into the materials for trainmers with

the expectation that neophyte trainers who had no qualificatfbns‘other

"than Héviﬁé"Bééﬁ'a’tfaiﬁeé)zCﬁié ugeuihéméﬁidés witﬁghfakhangiﬁé‘éf'“ o
tailoring them to fit the vllues,‘goals, and ‘needs of another set .of

S
f

Finally, tﬁé‘systems were developed to be disseminated on & massive’

\ -

scale. to those who wanted training in genéric group aqd'dnganizétiongl -

processes that was unrelaté¢ to the content of any other innovation they
AR - X

might wi§h to undertake or be involved with. The syste@svare aimed at

.

helping user individuals and agencieé build a change and proﬁlem-solving

- A . 0 N .
capacity no matter what kind of other immovations they might need or

N . e k] . ) ‘ b
want to implemenE;léln,ethef’§5§agj’;/:;acher wanting to implement an

~ .o

innovatidn such as "using more media' in my classroom,'” a management team .

e .
.t

wanting to implément a structural innovation such as a:local governance
- . s - -

¢ <

o, C ; . R
board or differentiated staffihg are all expected to put their implementa-

LR

tion worries and problems aside while they improve their generic processes

. .
°

-

and skills. .
., The dilemma occurs‘hecadse the pfeviously;- mentioned findings

.

: y v . ’
advocate mutual adaptation and tailoring rather than intact and frozen

ovations and a match between the innovation or change proces

content of the inndvation or change Being attempted.

92 e
v N
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. . One(possgble resolution to ‘the dilemma for the ITCP would be to . . I

accept the reeenf research findings in toto and begin immediately with

a totally new disseminhtiop strategy. Such a strategy would require

” N v ; N
redeveloping the instructional systems so they could be taken apart,

. . 7 .
. used in various combinations and orders, and filled with éxamples that

 megt local problems and worrieés about other innovations. This strategy

e ~

wbu}d undoubtedly be‘yery expensive. . ‘ » ] j
‘ , .

Another ppséiple resolution to the dilemma would be to remainwgy

"faithful to the original RDED Model and begin immediately with lar

scale marketing efforts. Given the recent research evidence that this

strategy is difficult to employ and probably has minimal efgeets
a on schools, this %§faaegy would be qu}te expensive in another way,

How should the dilemma be resolved? The following section describes

\\?\\\\\\\\\\a\gpltifaceéed approach which may be beneficial and realistic.
. ey
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ITCP DISSEMINATION/DIFFUSION SERATEGI%ij

/=
|

N ‘ P
& . . ’w
In this sectdon of the report, we present a set of concepts and

/‘J

alternate strategies for guiding current and future dissemination and

diffusion, evaluation and research activities of the ‘ITCP. In this

)

discussion we make a somewhat arbitrary distinction between the terms

dissemination and diffusion even though their dictionary definitions
i

are essentially identical. Dissémination strategies will be ‘those designed
) E @

to raise user awareness of ITCP ideas, practice and Produéts and to create

. A« B8~ s ok e e igae e seo ® } . e e o e P oo .
sales of intact systems and workshops Diffusion strategies will emphasize

.,

activities designed to assist institutions and agencies to adopt and use
C.l2e

ITCP ideas, practice or produg¢ts or to facilitate or institutionalize -

change efforts. We hope this distinction becomes clearer as the dis ssion

’

proceeds. . > »

>
v o

s The strategies we recommend take a broader view of disgsemination

’

and diffusion: efforts than those currently held by the ITCP._ They are

based on the asstmptions th%t, (a) much of the ITCP's knowledge is ™.
Ny
packaged" in Progrannmembers, not the Program s instructional’ systems,

and (b) some dissemination and diffusion efforts ought to encourage

4
1o,

mutations instead of replications: These dissemination and.diffusion\

2

strategies are aimed toward achieving the~following goals:

.

L: To encourage the communication of ideas, practices and .
materdals that stem from the appiied behavioral Scie
and promote more positive human relatiOnships and/;mg:oved

organizational funttioning

2. To assist in the adoption_and implementation of these

,-ideas and practices, and materials J

e\

3. .To study the efficacy of these ideas and practices as a
support methodology for facilitating educational ‘¢change and
improving school praftices i

s i

. . B
1 . - Al ™

24




4

' produéﬁé in éogffgurationé that call for three categories. of strategies.

T \

& i @

We- find 1t helpful to think about ITCP.ide
«

.

e

\ ,
These gre summarized in® Table 2.

L 3

.

ractices apd

-

-
v

o

. : ; ) .
‘using more traditional knawledge utilizatiop and marketing methods. This

"be diffysed to institutigﬁg\or\ggencies that provide preservice and

'a set of ideas, practices and produ&ts that can facilitate and suppbgt

In'the first category, we view the Prpgramaé—posséssing a set of

2 . -

materials and workshqps that have potential benefits for readers or
3 ; =as b

par;icipénts. These materiais and workéhops can be disséminated wi@ely

view emphasizes the instructional systems and workshops as items to be -

»
~

disseminated gnd.solﬂi wr !

7

-

In the seqpﬂd category, we viéw the Program gas possessing'whaf might '

-

be considered‘a new curriculum for teachers and administrators that4dgn

’

iﬁservipe education. This view emphasizes the instfuctionaL systems and

-

. - . 1 R
workshops as components of the ITCP curriculum and as innovations in -
their own rigﬁt to 'be adopted and used w;tﬁ,the aid of technical
assistance from the ITCP. ] 'L* o °

. o . o

In the third category, we view the ITCP's instructionaL*systems as

| ®

-
h <

chaﬁge eﬁfort; in schools and ﬁelp

2

1nstiEutionali

ze locad change capacity.

would provide tailored consultation' to user -:groups.

This.view emphasizes the instructional syStéﬁs as tools for those who

L
- : M . .
. N

Disseminating Products and Workshops /,«:“

- v

There are two disseminatiom Strategies in this category.

Sfratégyﬁ_l;‘ Market the intact instructional systems of the ITCP
/

Y

to individuals and expect those.individqéis to use the {deas as thex//g

1
) . ’ v /

would the ideas in any training manual or teacher's guide. . /

y
4 Rationale: This strategy would require a small commitdenp4on the

\ . B




.

N
N+

- mediate or state agencies and universities.

~
r

\" \ 5 ' . l\’ "\;c -

)

part of users. fIt would increase s&les of ITCP products and also create s

a more wide-spread understanding of the ideas apnd practices developed

[

and valuéﬁ by the program. Assuming:the products sell, we wou;d"create

. s
. . _/

a general awareness on the part of users and increase theiffreadiness

for later diffusion efforts. . ) o ..

To -implemegt - -

. i »
Scenario of Activities and Criteria for Success:

)

this gtrategy, we identify potentiallbuyerg of theﬂproducts as persons
. responsible for teachers preservice/inservice training or staff .

development. We note that they‘are located in school districts, inter- '

(
We use direct mailing as

~
ER

the most effective route fOr reaching these persons. We viem sgccess

of this dissemination stﬁgtegy|in terms of 1ncreased product sales. '

- .
- Y

We monitor whether the strateéy promotes requests for other products,

~
L, -
/ )
.
.

training, consultation, or technical assistance.

Present ITCP Efforts and Questions. The Dissemination Wgrkﬁﬁgﬁt

3 :
is presently in the process of identifying potential buyers of ITCP <

products and determining the most effective communication channels to
\ . . .

reach this audience. Questions currently being addressed ,include:

2
- Who are the potential buyers for intact imstructional systems’
How can buyers be reached effeéectively? - | 5 -

What is the market demand for intact instructional systems?

P
-~ .

- WHat'are the most effective promotional strategies to reach

; this buyer audience and/or to create demand? ‘ -
- What effect does our current pricing.structure-have on. -
démand? - . ,
P
- ~ Strategy 2: Market workshop training experiences to individuals

and expect those individuals to use the skills they learn as they would -

use skills acquired in any course or workshop. ™




— Table 2 . .

A Summary of Categorias and
Dissemination and Diffusion Strategies

LN L -

* 1, Market intact instructional
.systems to individuals

I

=
=
(7))
wn
:
=
>
=3
=
o
=
A d

. N e o 2." Market workshop experiences
N ‘ ‘ using intact’ instructional systems
- “~w to individuals

' N 3.° Provide training of trainers and
technical assistance using Some
) . intact instructional systems to
S . » institutions and agencies

TECHFICAL , wishing to adapt and use components
Al ASSISTANCE ’, of ITCP curriculum .
o b 4. Provide training of trainers and
. technical "assistance using afl
~ or clusters of instructiohal

S "  gystems to institutions and
+ agengies wishing to adopt and e
- use the ITCP curriculum. ' ’

Y

£

"DIFFUSION | — =/ — = m e m o m e S e e

%»

. . ' ] 5. Providg?tailored training,
) ) - consultation and product support-
X : C e ~ to institutions and agencies *
N ) o . involved in a'change effort ,
. aimed at improvement of ,school
L . : practices or aimed at improved -
N o ", ‘ organizational functioning
’ TAILORED - ‘ . ’
A o ' ‘ 6. Provide tailored traiuing, .
‘ CONSULTATION consultation -and product’ support
. ( . to organizations for institution~—
. ‘ alizing permanent: change capacity
: such as internal consultant$,

A

.- cadres, of OD specialists, or those’
- . who hold 'roles as linkers

.

7. Provide network coordination and
tailored consultation to.internal
) consultants{ members of internal
4 . -7 cadrcs, and 'linkers

o
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N 4 \ . O

Rationale: This strafégy, if successful; would sell ITCP products

:;fi‘tf"\and give opportunities' for| pe sons to have a "hands}nn" experience,with
—zand give, tun

\ * . N

\\ \ \\ 4
N ITCR instr Eionala\zstems It ,would require a minimum amount of

a?

[

\\\energy for users and would\not\re uire\the high degree ofe;iiiiszf/gj;\»
~— aréness

ldater strategies.. As with Strategy 1, we would create 8

—_—

— N
and readiness for more s ained efforts 4w the-Tf ture.
- . 4 - [N

. < t
Scenario of Acti;Itieszan- teria fo uccessJ In this strategy

N A} ¢ -
we aim for edu:ztﬁfg—i;’azzfroles, but because the\stggtggxtgzguires N

. 4

seyeral persons to make a workshop cost-effective we advertise

‘ kers who could encourage att e and support cost with ‘

‘ staff-déve}op e&t\funds. W; use direct maiij:;\znfgbecigied geographic ;;E '”

‘ ' areas to, announcexyorkshop topics and date The inStructional \ !

\a%leto this strategy incluQe RUPS, IP’C\mgd GPS. We view \}; j
’ |

. - ' ‘success of this~ ssemination sbgategy in terms of securing enough, ; .

'participants to pay\for advertigingl‘gaterials, other overhead such as

N

space rental, travel and trainer fee;T\\We\monitor whether this strategy )

)

.

L promotes requests for products, other types of training, consultation or «L ! '

Atechnical assistance. We.recognize that it will cost an individual quite .

-~ .
< - « ~
N K

‘a ‘'bit to receive training_in all nine systems. . : ’ .
te N 13 ’ ‘ - »
- ~ . : ' . . 5
Present ITCP Efforts and Qﬁestions: . To test the efficacy of this
. el -
- _strategy a series of regdonal workshops are being planned ‘These Vo~
. . €
workshops are heing~promoted by mailing to potential users in three
v . !

géogxaphic regions; The specific quEstions being asked are detailed o\

in the Evaluatiod Design for ITCP“Dissemination Strategies une— }976) |
In general terms we are trying to answer questlons like the oll wing I‘

. -

3

N . . .- What are the, characteristics of participant in i;éP worksheps? v

3 ‘ . ) R 2353 . . \ v
. - 22

-

N

!;[&l(;‘ . 7 L ' S , .
Lo ) ' ’ ) iy \ . '\\ . . *




-~ Whdt are the most effective promotional strategies to
reach this buyer audience of to create a demand?

+

-

- How effective is this strategy in creating awaYeness

o and producing requests for additional as istance, adoption
‘ or use? R ) . -
B e X T
’ Diffusing Teacher/Administrator Iraining‘curriculun\ ,
S . \\ ‘ * . 5 2 . N :
) Strategies under this categorvginclude helping institutions and - -°
i _SETEREERES \ ' AHe,
. i -~ . . - M

. . agencies responsible for teathes/administrator training and staff ’

. develophent to adopt and use compinEnts of some or, all ITCP systems as -

’their‘training curriculum '

1 ¢

~r

e - “\ N 9 . - % ~
_ 3 - Strategz 3: Provide training with one or more intact instructional

systems and teéhnical assistance to institutions and agenqies and expect

’

those institutions and agencies to offer the systems aiZthei\woufd offer

training -using other cirricula. - ‘ ‘ ' -
.’-"“L“' m——— - - b =
~ Rationale., Thé!lstrategy implies that the ITCP instructional ~
\\\\\\;’ - -systems are curricular innovations. Adoption and use such as we have -
~ ‘ \:\\ —— o , s
._ seen at the University of Idaho, Moorhead:State Unjversity, Edstern .o
T~ o ™ : o an i\TTT\ﬁ\iv : .
"+~ _Washington State College, Portland State University, ergitz of 0regon,.

A ‘ ‘and\the*ﬁnixersity of Florid\*most certainly increases sales and\gp?éy 3

~
» . SIT -

\ understanding of ITCP ideas and practices A larger‘purpose is also
¢ ‘\ﬁ\ T e

tbeing served: this strategx improves the curriculan offerings of the N

-

institutions and agencies invoIved and, as is the case o@ any .new

curriculum, can be viewed as a change in and of itself Our ekperience, .

-~ 7
L4 g
.

N
with these agencies suggest that‘successful imp nentation and use ,
~requires a fair‘y high level\of commitment on the part s users and a . 2

<

moderate degree of readiness in terms of undérstanding the pxxposes of -§

~' ’\ ; $ . ’
// the .ITCP curriculum. _ '*'\\\u\ a " - .

. h . A [T
* . . - N ’
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e

: \\.

v 4

e

v and training and that technical assistance over a"pegiod of time is a~

~

a

and ‘the Florida Teacher Centers.

- :\ the E!od& ' ) \ . i o

adoption and use of ITCP curriculum component at several universities

. 1
Scenario of Activities and Cnixeria for“Success:-

This strategy
V . . R
requires that we target our energy and. attention on instituions and

i
“ 14 <

1

agencies involved with teacher and administrator training or staff
N

development. These targets irclu primarily univerSities, colleges, .

L w

~larger school districts and special raining networks such as the .

Florida Teacher Centers agd eﬁ%"Network’@o;,Individually Guided Education.'

g -

. 11a‘ "‘“ ’

410

11"1'

mailing and advertising create awareness for persons in this

“ite,
e
‘e
1
L} 1(1," ,
e (7]
(Q

-ion is required fOr adoption

re e,

audiegee,, but that face-to'—face COMmMUT:

¢ ) .;vv:m h’

Siresregrezregegy,
o “stesy
PRITILE Soos G “’f"uu,,,"”

1o5te2,

“ r

prerequisite for successful implementation. To implement%bgis strategy -

—_

we make presentations at appropriate conferences, publish articﬁgs in

24
‘?&7 K
scholarly Journals and spend considerable’time in face-to-face meetihg
. . ‘ woveperardy;
and exchange.. He view-the success of this stnatﬁ§§win~terms of the

¢ .
N . g
extent tQ which the new curricula is implemented and incorporated(by

oL

Y ©

the\user institution or agency.

. . . . - <

Present ITCP Efforts and Questions: The ITCP has more experience

with this type of strategy than any of the others. We have assisted *

1 . 4’
J 7 .

L.ard school‘districts.’

.. : o e .
Current efforts are underway with the IG'ENetwork~

/ .
The details of these efforts are

@fﬁressed in the Evaluation Design for ITCP Dissemination Strategies .

(June 1976).. Ln general terms, We ate trying to answer questions like LA

i
-

2l

= What is the perceived match between user needs in these

settiﬁgs and ITCP products’ ® ) -,

K

- What are crucial elg¢ments of working relationships between . ‘
I%FP and user instifutions or agencieg?

SXY

P
%



. o

- . v

' 1 \
. A

- Can characteristics of this strategy»being :ested in IGE

~ and Florida Centers be generalizable ‘to other networks, or
. institutions? » - .

~ -

-

- How effectiye is this strategy in terms of - building :
awareness, securing adoption, prbmoting use"

- What conditions within the user gzxoup,, schools and the
instructional content of and [methodology of LICP systems
influence the effectiveness.of this stretegy’

A : : ®

Strategy 4: Provide training with all or. clusters of the' ITCP

. <

instructional systems and‘technical assistance to institutions and .

'agencies and expect those institutions and agencies to offer these
& .

s .
systems'as a somewhat total curricqum.,» o ‘

Rationale, Scenario of Activities'and Criteria for Success, Present

ITCP Efforts and Questions:— These are essentially th% same as Strategy 3

but a larger commitment in terms of time and money would be required from
- i

the user gfoup~andlmgre‘enérgy would be required by the ITCP. .
t . [ .. J":: ;T‘\\.‘\\ ‘ N

« ’ Te— (4
e A e

hﬁ‘\“"-\_
Facilitating and InstitutionalizingﬁChange Capaciti s -
° g . -
This final sat of activities'aims at diffusing a ‘set of ideas

K3

¢ g

v

~amand practices that facilitate i{mprovement of school .practices and 7 -
. > Y - ., ) ~

institutionalization of local capacities for change ' Three strategies

3,

hY

are «inéluded undér this category. N
. N ‘ ) ] ! //
S Strategy 5: Provide tailored consultative and product support for °

change efforts\to school groups and expect those groups to use skills

<N R H . o . f .
learned as. they make curricular,‘;nstructional or organizational changes:

«

or aim for improved organizational functioning '

[ ’

ke s
—

2 Rationale: For the past decade, schools have‘soﬁght\to make

-~

curricuMir, instructional and organizational changes. As described
preuiously in this report, an increasing body bf research and evaluation
) " \ - N . . -
.evidencelsuggests that many of these efforts have failed. Many observers
. \ <

have argued ,that the reason for low success-rate has been lack og
L 25
v f
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I attention to the group and organizational processes that interact with the
o n

I target and tactics of change. The ideas, practices .and products of the

ITCP were developed to help in the processes of,chgﬁge and their efficacy

.

[

(or;lack of it) in this regard should be tested. This strategy speaks

]

- to diffusing a change support process deﬁelope¢ by the ITCP, not products

or training ds such, and the outcomes should be measured in degrees of
successful change and iéproved organizational functioning. This diffusion

~

strategy will be expensive in terms of commitment of time and money by

«

users. They will need ‘to-’see.the value of process training and will

-~
2

\neeﬁ to reach a stage of development to profit from such training and
@nsul tation. S

Scenario of Activiites and “Griteria for Successs To Qmpleyent thid

strategy, we identify'poteﬁtialyclient groups known to be :7volved in

change projects or desﬁrous of improved organizational functioning.

. ’ 2 ,
——— —--——Some examples might include a school or school distri& trying to implement

differentiated staffing and multiynit sﬁructures, a new reading curriculum,

individually guided instruction, or a more genefal capacity for responsiveness
to éomgunity desires. Through project directors and with consent of

teacher and administrators involved, we assess readiness and only then

t

agree to Rrovide group or organizationai'consuItgtion to the unit involved.

o

We view the success of this strategy as our ability to help client systems

» »

bring about their desired chaﬁée and our ability to 'leave them with a
-~y

stropger functional capacity for future change and renewal.

Current ITCP Efforts énd Questions: The ITCP has had little direct

experience with this stratdgy; ITCP trainers have used it only on a verf
smgll scale. It may be beneficial to concentrate on this strategy in

future years. The.following questions could be answered:

32 .. 26




- factors exist in the school district(s) that
tate and restrain implementing the desdred change project?

- What conditions. exist in the group receiving the training
to facilitate and restrain implementation of our desired - ]
change project? .

- What conditionft;:ist within the NWREL team and their materials
and strategies'that facilitate and restrain implementation of the
desired change project?

" - What were the assumptions, rationale and exﬁected effects of
" the materials and strategies employed in the intervention?

- What materials and strategies were actually employed in
the intervention and what effect did they have?

- What considerations should be made in adapting or modifying -
the ITCP materials and strategies to the user's needs?

- How effective are the adapted and modified materials and
strategies in terms of user satisfaction, knowledge gain and .
skill acquisition, and ability to achieve desired change goals?

Ea) . -

Strategy 6: Provide tailored training, consultation and pxeduct

support to school distri&t(s}'or relevant organizational units with a

DurpQse_nf_institutiona;igingJéﬁpermanent‘éhaﬁgé,capaeit§_an& expect
cadres of change agents, -or individual role-holders such as linkers .
within those institutionSJto provide tailorgﬁ support for the change

" efforts of their clients’using ITCP)producu components as tools.

¥

Rationale: If the change support strategy generally referred,to as

organizational development is to become widely known and used in schoofs,

schools and school systems will have to have the internal capacity to

-

provide OD’training and consultation. Few districts presentikﬁhagetthis,
capacity, although a few are beginning to emerge through the work of the

i

Program od'Strategies of Organizatignal Change at tne Center for Educational

2
Policy and Management at the University df Oregon and the present
efforts of"he ITCP in Santa Cruz. The - Improving’Teaching’Competencies |
Program is in a unique position to employ this strategy since three of |

. A 3
the' instructional, systems. (PEIC-I, PETC-II and PETC-III) were developed o
| Lo i 27 ‘




with this purpose in mind.  As with Strategy 5, client readiness

w

and coﬁhitment must be high before any value can accrie for those
inbolv&d. .

~

L LN N
Scenario of Activities and Criteria for Success: In this‘strategy

 we identify districts or other local ¥nits that "have high degrées of

readiness and organization climates supportive of- enhancing tﬁeir ovn

» . . \ ;
change capacities. After extended clarification and negotiatiép of

project goals, objectives and reqdired commitments, we joiq»witﬂ ocal

\
]

decision makers to select persons from various role groups withiﬁ the

- N 3
district who aspire to become group and organizational consultants.,
%, i \

We provide tailored ining to these persons using the PETC's and other

instructional systems as tools. }ﬁe encourage and.help them see how the -
T .

materials can be adapted for their own training and conéulpation. We

e

____ assist their effortsto—dinstitutionalize themselves within their districts

and suggest procedures for helping them sustdif themselves over time. We
- view success of this strategy in terms of the.staying bowér of the new
group or role we help set in place and itg eﬁfibacy in supporting change.

Current ITCP Efforts and Questions: The ﬁresent efforts‘by the

PETC-III work unit to build a cadre of organizational specialists in

Santa Cruz, California present an opportunjity to test the efficacy of this

5

strategy. -This effort is described in the Evaluation besign for Preparing

Educational Training Consultants: A Case Study (June 1976). Question

* 13
areas to be answered include:
. //' .
- What factors exist in the school district(s) that facilitate
and/or restrain the installment of the xole of educatioqal

training consultant? . s

- What conditions exist in the group receiving the training
to facilitate and/or restrain the installment of the role -
. of education training consultant? '

34
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- What conditions exist within the NWREL team and the
PETC materials and strategies that facilitate and/or

*  restrain the installment of the role of educational
training conhsultants?

- What were the ass&mptions,'rationale'ahd“expected effects
_ of the materials and strategies employed in the institution?
% <~ What materials and strategies were actually‘employed in .
the intervention and what, effect did they have?
- What considerations should be made in adapting or.modifying
the PETC materials and strategies to the user's needs?

- How effective are the adapted and modified materials and
strategies in terms of user satisfaction, _knowledge gain v
and skill acquisition7 N o
of

Strategy 7: Provide network coordination to imstitutionalized

3 .

a

internal cadres, consultants and linkers and expect them to draw upon

each others' resources and experiences. ’

-

Rationale: Once cadres of organizationa;.specialists, consultants

LA
-

and linkers are operating in school districts, a logical extension of
this effort is to help these people exchange information witn and . s

help one another. And again, the ITCP is a unique group to facilitate - .
PN ,

——network efforts. Miles (1976) has argued that:
Increased'diffusiog&rates (of organizational .
development) will probably depend.more than ) ,
anything else on the presence of practitioner
advocates: persons based in local school PR . .
districts with-reasonable 0D competency, with ¥
incentives based on their own performarice ability,
and with the support of a network of other
practitioners as a reference group, and a journal.
The presence-of an advocate organization (as has
developed, for example, in relation to IGE
schools) would make an even more substantial
difference. (pages 252-253) ¢

-

" Scenario of Activities and Criteria for Success: This strategy B

would require that we identify several persons who view themselves
. N

. as internal-to-school 0D tonsultants or who value seeing OD diffused

to schools. This list would be small. For example, less than a dozen



N

//// ?

-
. i

persons in the OD Network are associated w1th schools even. part time.

An initial group would be composed of PETC-II and PETC-III graduatess

»

people who have worked far’ the Strategies of Organizational Change

~

Program at "CEPM, and members of cadres in Kent, Wgshingtony Eugene,

.

Oregon and Santa Cruz, California and known consultants in Toledo,

New York and Omtario, Canada. Through personal contact with these

persons and several planning meetifigs we would develop network goals and

e

strategies as well as plan wayi_to recruit more members and link up with one

-

a;gther. We view success of this strategy inxterms of our ability to
help school-based OD practitioners link up with one another,\use each !

others! tTesources, and find the network a satisfying professional

Ll

reference group.

Current ITCP Efforts and Questions: This is also a strategy with

s

which the ITCP has had no experience and has no efforts under way.

The following questions should guide any- further development of this
- . . Ly . P

strategy. - o :
- Who are the potential members of a netéork of
internal consultants? - e -

- What is the demand for .-the conceived network?
- What are the most effective strategies to link up persons
and help them use each others resources?

- What are the critical incentives to'make the conceived
network valued by persons in this group?

- How can such a network become finandiaily seif-supporting?

~

Fas

[ \

had ~

*This organization for OD consultants emphasiges industrial OD.

At <
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We have.presented seven.dissem%ggtion/ﬁiffusion strategies aimed
at (1Y communicating about ITC '1deés,‘practices and materials, (2)
assisting in their adoptidh and implementation, and. (3) facilitating

-,

+ / N
" improved school prdctices. Each stratégy addresses a different but
. ’ rd P '
interrelated set of issues aimed at a somewhat different.§ep of users
at various %ggglsqof readiness, requires different promotion and _

- !elivery procedures,Vand has a different criteria for determiniﬁg

success._.In way of summdry, ‘these are detailed in Table 3.




LI

Su:r.mry' of the Critical Features
of Seven Dissemination, Diffusion
. Strategies

LN

nation and’tatlored
cdusultation €60y
jnrernal consultdhgs,
mexbers of internal
cadres and linkers ¢

or indiv
achog_%s)

iduals wighin—---

responsible for

zation development

Persons themselves but with
--| consent of adninistrative
and .director personnel

by memesm e T T T

. 4
- LN

f l@; degree of cox::fimknt and
professional tdenciﬂchtivn needed
by 1nd1viduals NN

N : ' “_l: ‘,

. L .
t, ., ~ 2 , [
mssaxmno:--mnugw STRATECY USERS’ .. _PURCHASE{&/DE@S!O.\‘ MAKHRS - USER COMMITMENT AND READINESS -
ke s
1. Marke: intd-t insrructional Prizart)y persons responsible f }e'sons thepselves or “11 ary/ Purchasing single copies of Products
svsttns 2o individuals for teacher preservice/ resource center director (prabablv with agency fun(ls) reduires §*
inservice traxning or staff o . . o e low level of readiness and co:mn:ent
developzent B (X . on the part of users
T T

2. Marhet vorxshop experiences | Ecucatersi.in all roles in any Persons thenselves Attendins at workshop requires -
using intact instructional aggncy, although probdably ¢ - winicum amount of emergy for .
sysress'to andividuals - prizarily teachers ¢ . 4 individuals although this'wil} wary ,

N . . N v . depending on whether agency or the ﬁ
2 * ’ . Indévidual ' pay for the werkshop fp. .
° e ’ \ . « %} sope priof Teadiness’ required T - :

. 4 . . particularly ip the purposes and ..

- e - R reputation of ITCP workshops o | A

= T "

3 Prcv!de training of .‘P—i:arily pe'sons responsible /Professors-of education, « Prior experience with-and undcntanding ’]

traioers and technical . for teagher preservige/ directors of inservice of ITCP required of pétentfal ‘users k
assis‘ance using some inservice training or staff training or staff development, | and decision makers.t Fairly high ’1
intace instructiocnal developnent and, those they network director.or managers level of commitment toward 3, o é
systens to institutions ident*fy as potential : ' particular curricula change and j
and ag'er)cies wishing.to trainers. Major organizatjons | | ! L the time and resources needed for « 13
adapt and use cozponents inetude: , N "stccessful irplesentation .
of I13C7 curffcvluz : .} .= cniversiries/coileges * 4 o : . :;

N e : - larger school districts . - RN

z h me‘nde "1:"1"8:{ 1 ¢ - training networks such g . ‘4t :
f "':M" And wvechnica as- teacher centers/IGE H ! )
: assistance using all/for f < . ;
§ clusters of instructicnal , - :
svstems to institurions ' , :

an¢ agencrgs wishing to / ¢ ! :
adopt and .use the ITC: . ; . « | ' :

1 cufTiculum . - | { 1

¢ '

S. FProviae taliored training, Primarily intact groupté of Project directors and with lnvI vement in an extended project 1
consx.). atior and product tea‘cher +and building consent of teachers and ‘.11 require high resource commitment VZ
suppcr' to finsgitutions and in!st—ators but will vary adzinisfrator involved on the part of users. Readiness :
agencies involved in a accordxng to the target K var Ab1cE will deternine the degrec /‘ ‘
change effort aimed ac audience of the change effort fo whiich this type of training and/ k
‘1mprovement’ of school -~ s consgltation will be accepted ayds 3.
pragtices or aimed at ‘ - successful R :

, improved organizational » ' . Ot A
functim!ng N P . - ¥ . ~ xf

o = " = 1

e, ‘ \,‘:im\ « s j

6. FProvide tailored tralsning, Cross role groups o Superintendents and their .

* .contultation and produce ‘| dietricts primarily oards and with the consent of ‘

/ support to organizations ’ telchers adeministrators pembers & P J

, for institutionalizing | and coqn:elor‘.n}esiuble groups involved :
permanent change capaciey, to include parents and i
suc§ as'internal students o ' l
consultants, cadres of AEYy , ]
Ol spectalists, or those PR o "
who held roles as linkers-._ ‘ e ) ;

3 -
— ¥ .

7. Providenetwork coerdi- Mesbers of internal cadres
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e R ' CONGCLUDING. CONSIDERATIONS L i

. | | R o . T . .
C B A balanced dissemination and diffusion effort will incl de g

o

| . , strategies from akl thtée, catego ies. Each strategy has a diffegent a ‘?'
4 Po. N\ 5

nf: outcomes. Each will also require 2,

PR ? ,urz ’ 3

< ‘ N .

) ofe exist;ing instructionaf systems, e;g;ectat\ions fot change in schools, s .

f' . ‘ the cost and enerji :‘é the Program to d;liver products or sertvices: | ‘ ‘ \
. /"‘ﬂ“: and potential for contribution to knﬁ:;wledge about dissemination and 5, -

- . - diffusion. 'I‘able A pontrays the relationship of the previously described ;‘V Rt

R

8 Dissemination/Diffusion strategies to ,y,aiiables associated with fidelity LT
. .1;4‘ k ,“ﬁ:? ".ﬁ,‘

' .of use, ‘cg,st of effort; expeﬁ@tations\,;for change, and resefarch po,tet{tial. - ‘

. % ’ ..
- %—*””»7\“ ’T”;sr:::nybe observed "tﬁ:ré 18 an inverse relationship between < P.i
g ’ . 1
L o [idelity to the format of’ eiisting instruct,ional 'systems. and the other =T
three variables. For example, Seflfng &rol }:Ctlf or workshops directly to i -
“ ﬁ N . individuals or helping teaching training ina‘titutions or agencies use -

55 coT 1 .

ITCP curriculum (Strategies 1-4) ensures -that the instructional systems / e

would remain more or f\can speak to the validation ' BN
of its products and -more or less guarantee certain outcomes. These would

. ‘ <) ’ —

be low cost effor‘ts aimed at wide audiences. . They also carry low expect’ R

- t:l.ons ffoiyﬂsgn/ghange/and would not’ be ’likely to produce much new /

A . 5 "

e . knowIedge about dissemination and diffusion. e e 7
N N ‘?l . ( » ~ N - o . PR - c,‘)'
5T On fh/e other— hand if Strategiei 547 are employed the chances for Ler S Y

- ‘ . i B e . I L

rganizational change and schOol‘/impi'ovement increase, at least /initially .

///

‘e

\_ when the tailored consultation is /provided by the ITCP staff However,
K if we assume that adaptations wi,l,‘l occur during the process of use, them . . -
gx .

A ’ 73 . ’
the fideli(ty ‘to the original develmeent effgrt wi}l decrease, the kinds _
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-

-of outcomes expected will no longer be predictable, but the chance ‘to

s

o

'
v gain new understandings about dissemination will increase.
¢

These are issues and considerations that need further study and

L

refinement as the dissemination and diffusion activities proceed.

But other issues need to be-consideréd/as well One important

.

additional consideration will require determining the most efficacious

and efficient organizational structure through which the IICP can : -

disseminate and diffuse the instructional systems The ITCP m st decide o

. >

‘;:; whether to delegate its~dissemination responsibilities to_one of its ” .

v . |
id |

subsystems?\ESNa parallel but indepenaent unit within NWREL, to an '
) already existing dissemination component in NWREL, or to publishers or v

: L s :
3 ‘oiher agencies independent ofathe(ITCP and NWREL F\;f\ ' . i
. . ' A present evaluation.study of the Technical ﬂgsistance Unit (TAU),

« Wwithin the ITCP's Field‘Relatian and Dissemina ion Work Unit (FRDWU)

oL \‘will provide data on which a quality decision-abou who should assume
:the dissemination responsibility can be made. This s%udy (see Evaluation

Design for the Establishment of a TEchnieal Assistancé Unit in the

Improving Teaching Competencies Progrdm (June 1976) involves collecting .

£

T information to answer questions about the‘follow;ng' T ’ |

. ~ the functioning of the TAU as it is embedded in its, institutibnal \ f

environment‘ . » . . |

. . . h . v N . y i ‘ |
’ S - the methods used by the TAU in interacting with'clients < . J
* Y -8 4

P - the features of potential clients that are telated to their . ' |

? becomfﬂg actusl users of the ITCP's ideas, products, or Services.

*"




3

\

EValuation Design for the Improving Teaching CQmpetencies Disseﬁiéation )

e
-
*
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Set I: Human Relations and Group Processes Systems

K 9, > hd

. -
.
L]
¢ . .
kS ' s
v
N +
' .

ot . &

1. Interpersonal CommunicationsQlIPC)

Interpersonal Communications is an expefiential dnstructional system.
It provides (a) information abopt the process of communication,
. (b) opportunities for participants. to increase their interpersonal
, communicatidn skills and (c) experiences for understandigﬁ one's
" own styles of commnnications I B .

) .
] ) . T

2. Interpersonal Influencé = _ : .’

13

-

Interpersomal Influehce is an'experiential system which provides

' (a) information about ‘the basic concepts of influence processes,
) opportunities for participants to practice influence skills and
to identify their characteristic styles of inQerpersonal influence.

!

. )
3. Group Process Skills (GPS) . -

y The Group Process Skills (GPS) program has been deve oped to provide s
participants with the opportunities to:

-
3\
1

- Assess'existing.and potential problems within an
. organizational subgroup of which they are a part

- Identify small group process skills which they,:as ) s
an individual, need to improve ; ‘ . ‘ )
- Increase their experience with these skills by
v _ participation in exercises chosen by the trainers

- Integrate learnings for application in their backhOme
setting

4. Systematic and Objective Analysis of Imstruction (SOAI)
' This instructional system presents a structured program for
* improving classroom -teaching. .It provides information for
. Supervisors so they can help teachers objectively study, analyze
- and imp&ove classroom performance.- Participants who complete
the training learn‘syills in interpersonal relations, supervisory
‘techniques, and teaﬁﬁing strategies rhat can.be applied in self-
. analysis as well asfthe analysis of others teaching behavior.




~

. C .
.,

-~ oy N i

Set, 11 Problem Solving Systgms R ) . -
-y

» . . . .
) y . . . N Y ot o ‘e .
.. - . . . . 1 . . °

. ‘ Z s . - . ..

~ e

N "~ 5. Resesr¢h Utilizing Problem Solviag (RUPS) ‘
cen L .Research Utilizing Ptoblem Solving . is an experiential instructional
R RN ‘system which provides information about a five-step method of

. problem solving and gives participants an opportunity to practice )
CL and imp¥ove -their problem solving skills. Team bujlding relation- R
Yoo ships are emphasized in the workshops. Participants develop a project
., "7 . to'be implemented in their backhome setting.

N - ~
, - .- Gt - . * -
‘ N t - - Je - Tk L ¢ \

N ’ e m o »“-‘%‘{/ > \
N 6. Social Conflict and Negotiative Problem Solving ’ T

, . —Social Conflict and Negotiative Problem Solving is a relatively v
- ;;zy/f;zructured, experience-based workshop which focuges on helping
, ople to develop more useful personal understandings of -conflict -
and to respond more sgocessfully to conflict situations. Participants
have an opportunity to interact.with designed-activities and theory
. . papers to form persénal understandings and attitudes about 1) the' I
* > npature of .conflict, 2) self-intetrests.and conflict, 3) power and | . ’
conflict, 4) responding to conflict, and 5) a negotiative problem
solving (NPS) process for conflict

-

Set III: Preparing Educarional TrainiggﬁConsultants. -

-

= %

7. Preparing Educational TrainingaConsulcants' Skills Training =~ =
(_PETC"I) ' [ N ’ ¢

The general goal of a,?ETC-I workshop is td prepare participants

to conduct group process skills workshops and to facilitate the
' functioning of small groups. During this process, skills trainers ,
are prépared to:

. .

. 1. Assess issues and probl iﬁéﬁithin a small -group
“2. Diagnose skill needs of ividualsg within _the group

3. .Identify éroup priorities for skills training exercises

s

4. Apply criteria for selecting and sequencing skills
training exercises’ - : s

£

5. Adapt land conduct skills training exercises -

6. .Evaluate acquisition ofskills

KRy

= . s - . . .




ZPETC-II&gragu
with a small fgroup/or major subsystem of an educational-organization.

- ’ . \
Preparing Educational Training COnsultants° Consultation
(PETC-II) ot . . N i
PETC-II uses niagn tic and intervention techniques. to focus on
eonsulting in a }Empyrary relationship with a client system. The

S shgtld be capable of forming a temporary relationship

The temporary\ relationship is aimed at helping the clienf make progress
toward their goals: It also should help the gradua;e use skills to

improve that part of the organization over which he or she has managerial
responsibilities. The REIG-II graduate learns to diagnose ‘the organization's

Ldbtbblens and tp provide assistance that will temporarily add or strengthen

such functions as managing, planning and producing. This system trains
participants to help a group more adequately accomplish its immediate
goals.

< - K

Preparing Educational Training Consultants: Organizational Development®

v(PETC-III) )

LY

. PETC~III provides participants with the opportuuity to acquire ‘the

knowledge,' skills and sensitivities. needed to provide organizational \
development training and consultation to schools. It provides training

in helping an educational organization achieve structural and normative ¢
change. 1Its aim is to prepare consultants to help a client when desired

and feasible. These consultants also should-be able to help it to change

the kinds of objectives it sets for itself and to utilize new kinds of '|
resources in attaiming them.
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+ Title: Interpersonal Communications (IPC)

> . "

[ | ‘ } A

Intended Users . ' ‘ ' % h

»
Primarily, Interpersonal Communications has been designed for the

i

following role groupS’ teachers, administrators, supervisory and
coordinating personnel, and preservice education students. The

instructional system‘can also be,used,with high school students and

. parent groups.

_ Main Emphases . ‘ o
Interpersonal Communications is an experiential instructional
system. It provides (a) information ‘about the process<of/communication,
(b) opportunities for participants to increase their interpersonal

communication skills and (c) éxperiences for understandfng one's own

o r ..
styles of communicatiom. , o
- - ' * 3 g
. : ’ ' . ) T .
Intents/Contents . ” : ‘
An Interpersonal Communications workshop provides participants Yith
[} . . \\
knowledge-and skills generally applicable to: . , o
' 1. Face-to~face’ communication . Lo
2. ‘Individuallstyles of communicating . PRI ‘ X

3. Grohp and Organizational factors which affect communication’

# 4. Continued

ovement of one's cdmmunication skills ~ .

ﬁuring the workshop, exercisés include: (a) paraphrasing, (b) behavior
, v v PEETRRN ' & .
descrigtion,,(c) describing feelings, Qd) nonverbal communication, (e) the
4 0

concept of feedback £9 matching behaVior with'intentions, (g) communicating

~

under pressure and }h)“commnnication pa;nerns “in the school building. T

. ¢ / A“
Ve v . y o,

RET . . : Y




Main Activitdies

There are 20 instructional sessions that comprise an 1PC workshop.

=

Each session involves the participants in pfacticing communication

behaviors, learning ways td recognize these behaviors, and receiving
° . [ 4 . M .

.
.

feedback concerning their use. The system includes films, theory papers,

written exercises, observation activities, and self—evalﬁative guides.

: ¥

Provisions for use

v

A. Format: Workshop

B. Personnel Required:
One experienced trainer or a team of qualified trainers
for 12-36 participants (material provided for multiples
of 6).

C. Product Components:
» - - M
Required: 1 trainer's manual per_trainer
* 1 set of participant materials per participant
9 16 mm films

1 audiotape

.
€
O S ’

Optional: Field Test and Outcome Milestone Report for
Interpersonal Communications (1974)

Summary of Interpersonal Communications Field:
Test and Outcome Milestone Report ( 73)

-

@

D. Other Resources:

1 film projector

. 1 tape recogder
Newsprint, feLt pens, masking tape ‘
A large room (preferably.carpeted) with movable tables and

comfortable chairs
. Beverages and .refreshments in the room”
. [2N
E. Related Products: '

- This.program, is related to Social Conflict and Negotiative
Problem Solving, Research Utilizing Problem Solving, Interpersonal
Influence, Preparing Educational ‘Training Consultants I, II and III.

-
- . Y- -

20




F. Time Span: , , v )

There are 20 sessions w squire approximately 30 hours

“to complete.//ﬂbenever ‘possible training should be covered

in five _consecutive days or two sessions of 2 &,days held
‘Q.thiil two weeks. . , i

hY
« 7, a .

s

Co&ditions of Use

- and cumulative. A
] .

-

.
¥ . ’

. Cost_Range :
‘Leader's %anual{ Interpersona Communications 396 pages loose
leaf and three-hole punch $19.95 each

k]

‘Participant Materials 42 pages, loose leaf and threé-hole punéhed)
$12. 95,per set . -

K
L)

By Charles Jung, Rosalie Howazd, Ruth Emory and René Pino
Audiovisual Instructional Materials
$275.00 per set of nine 16 mm sound films and one audiotape

.

Above prices plus shippihg cha’ges

7

Optional, evaluation reports are av&llable for $5.00 each

Client groups must consider °
1. ‘Cost for trainers, 5 days - . o
. plus travel expenses and—per diem ‘ i >

2. Release time for participants, 5 days

. ‘J.‘ - — ) ’ | f
Adaptability - ' . . ~

27 , -

Easily adapted by qualified trainers to meet t*eeds of users other

.

than‘eduhational,persohnel and to,fit;into differing.time“constraints,

AN :’4 i \ &

»

t o

V@
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Y

. '] : . )
' . Produét Avallability _ \ .

° LT PR h ]
T " Training Materials: Xicom, 7 Inec. /
: o -." RFD 1, Sterling Forest :
¢ ) Tuxedo, New York 10987 : - » .

Evaluation Reports: Northwest Regional Educational Laboratory
. Improving Teaching Competencies Program
Dr. John Lohman, Program Director

.
« .- AY N
. ! ‘ -, . ~ s 76 .
‘o . ' ‘. ‘ y
‘ ;

For Additional Information Contact

Dr. William T. Ward ¢

Improving Teaching Competencies Program ’
Northwest Regional Educational Laboratory

710 S.W. Second Avenue  ° ' ‘ : o
Portland, Oregon - 97204 ) ' ‘ ﬁ 1!

i . 4

(503) 248-6868" - . o -
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Intended Users.

' \\ e
Primarily, Interpersonal Influence has been designed for- the following
«‘“
“role groups.a teachers, administrators, supervisory and coordinating

r 04 %

personnel, and preservice educatign students. The instructional gystem
¢ - ¢ . :
can also be used with high.school students and parent groups. .
- . "' n
|
\ . ’ N
! < ) . ’ A

Main Emphases i A N A v

Interpersonal InfluenCe is an experiential system which provides
\ - ) A , ' .
(a) infor?ation about the basic concepts of influence processes, LT ’

¢ \ ¢ >

’ (b) opportunities for participants to practice’ influence skills and to

identify their characteristic styles of intetpersonal influence.,

/" B [N o
P ; M 2/ N a

4

- -
e ‘ >~

Intents/Contents: ~ = \/‘; L ) . S . N

- "

¢
-

The activities in this insttuctional system are designed to provide

the following competencies' ) \ v . . i

" g )

Ability to identify and explain the major ideas that describe ‘ &\.. ot
. the processes of interpefsonal influence \ e ;//////

Capability for using guidelines provided to diagnose and analyze .//;)
forces and effedts of {nflvence in selected interpersonal and - .
group situat ions , . . N - '
Ability to identify and make judgments about ‘ome's characteristic . .
influence styles -

o ® [y a o,

- ' Ability td;'identify extent and nafure of - one s, own need to .

® infguence ‘

[ -

vl Capability for jdenti ing ways in- which principles learned and
' i gui&elines utilized ‘in the workshop may be applied in settings
other” than the workshap .

-

Pa
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-Matn.Actiyicies | / ) ﬂ : : .
) . N .
¢ .t "a . ’.4/ o [T i aid . - R .

There are 20 instructional sessions in an Interpersonal Influence
\ ‘ v g
workshop. During’tne workshop, participants experienee a variety of ‘ways ‘

v v

ir which they may‘learn’about interpersonal influence. There are written
definitions, dtscriptions, some films and tape recordings to illustrate

e behaviors of present.dilegmas. There are times for reflecting on.
. v \ 3

experiences and ways of Hoing things; times for discussing iqeas;
techniques for‘observing and analyzing behavior. ‘There are opportunites

to share ‘cbservations with others and to ask ‘for observations and reactions. ™,

»

| - ! ) .
There are some‘simulation,*task performance and role playing situations .
‘ < - . % - .

i{n which participants,can tr§ out behaviors. ~ ., I . '
".}‘-- \A-; . (

Provisions for Use - ; - . *

S
- v R -

A. Format: Workshop

B. Personnel Required: ", : m Lt
{ One experienced trainer per 12-36 participants .- : ‘

.
N

C. Product Components . s r ,
) Required: 1 trainer s manual per trainer 4 i
‘ 1 get of participant matérials per participant =
o 9 lsmfilms 4 “'
lgaudiotape N . :
4+ Optional: Followup Survey of Interpersonal Influence - L )
. ' Interim Field Test Participants (1974) ° o .
&
o ' lnterpersonal Influence Interim Evaluation -

Report (1974)

Summary of Interpersonal Influence Interim
Field Test and Followup Survey (1975)

Interpersonal Influence Final Evaluation Report )
, Report (1976) - . S
* -
Summary Report of Interpersonal Influence Field
" Test, Impact Study and Expert Review (1976). °

- . |\ . ' "47“ ¢




- D. Other Resourtes o

.o 1 film projectot .

” .~ l-rape recordér | . ' L. )
\ Newsprint, felt pens, masking tape .. : -
. " ., A large ‘room (préferably carpeted) with movable vy ‘ - .
‘ " .tables and comfortable chairs - D oL ’
’ Bevetages and re%reshments in the room o 5 “ :
: - _— . (-
. - E.- Related Prg@ucts. - ™ - . ‘, -
- B -+ This program s ‘telated to Social Conflict and Negotiative Broblem -
) ; " Solving, Reseanch Utilizing Problem Solving, Interpersénal Communications,
.. < Preparing Educational Training Consultants I, II and III.
' F. Time Span: /’ - . S
The 20 sessions require'approximately 30 hours to complete. .

< : Whenever,possible ‘training should be covered 'in five consecutive
days or two sessions of 2 k days held~within two weeks

<
. -
’

~¢

Conditions of Use . < . . f ( K !

|

Although there are no prerequisites for this training, par

, - %nust be present for every session&of tH”“borkshop*since the exercises
PER are gequential‘a;d cumulative, "l < . , . . ‘ ‘
w-: L | ' o i - T : | 1
‘F‘Cost ggnge L s L ) - ' . vl j
-, ' Leadéfﬂb Yanual. Interﬁersonal‘lh uence (237 pages, loose leaf . ey i
-7 and thrée-hole punched) $19.95 each ' | ‘ : , Yl\\\\o\\\d

. - i
e . Participant Materials (185 pages, loose leaf a \three-hole
E ﬁnched) $lZ 95 per set . R )

y By Rnth Emory‘and Rene Pino

. Aﬁﬁiovisual Instructional Materials
5240 00. per set of-fouxr ‘16 mm sound films.and £wo

ST, audiotapes ° - ;. .
4 "‘:c' ‘
-7 . Above prices glus shipping charges oo |
T Optional’evalpation reports are available for $5.00 each o
'?“// ~ 'rtlient groups twst consider. -: s : 5 - ' . L

-
1. COst for trainers, Sedays plus Cravel expenses and’ per diem P

N Tt T 2 Release time Eor participants, 5 days
) N ° a’ * - .

‘\) ‘ N ’ - '."\ q: . 'ff ’ 3“: . { ‘,‘,:’ - ¢ .., K K “f . o i ‘ 48
\EMC ?j- C ] ‘ N ‘ . . i/ o e 5 a RV q - L . v .

ow M
B S A T
* o




. Adaptability

The princed materials ‘are easily ,adapted by qualified, trainers “to . -
- > !
meet'the needs of users other thad educational personnel and to fit into

, o differing time.arrangments.

v

P s e
. « . ¢ .
e

- +

) ' - o . L
'Product Availability | < Lo Co . v .

' ‘Training Materials: Xicom; Inc.’
‘ . RFD 1, Sterling Forest )
) . Tuxedo, New X{rk 10987 - ) .

-y 7
eyt

, . ®
.» Evaluation Reports: Northwest Regional Educational Laboratory
‘ , Improving Teaching Competencies Program ’ o
. ’ Dr. John Lomman, Program Director :
. . ’ . - } .
" ' ) ? « F ’
For Additonal Information Contact . b

Dr. William T. Ward

Im?rg;ing Teaching Compétencies Program = 2
+Northwest Regional Educatiomal Laboratory -
710° S.W. Second Avenue

Portland, Oregon 97204
(503)° 248-6868 -
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Title: Group Process Skills (GPS)

administrators,'

L \
A skills trainifg workshop

X

- . . ¢ .
. '
. 3 . .

Intended'Userse

- ¢
- .

<
|

= /

GPS has been designea?for‘the following role groups: teachérs,

ervisory and coordinating personnel,hand students v A
ip teacher preparation

. -, . .
S S = »
y T . -
> . H ’ . .
- z ,
4 ¢
.

Xain Emphases

v

L4 .
r A}
’

The materials used in a Group Process Skills (GPS) workshop have

been designed to help participants become more effective nembers of

the organizations to which they belong. The materials‘:mphasize such '
process skills as communication techniqdes,»problem solving, decision .

making and‘gaal identification. -
N nc. )

N k4 3

Intents/Contents . ' L .

Te— ( . 1 ‘
The Group Process~5kills\£§?§) program has been developed to ' &

provide participants with the opportunities to:

Assess existing and potential problems within an organizational .
subgroup of which they are a part ' ~_ -

Identify small group prOcess skills which they, ds an individual,
need to improve -
Increase their experjence with t:hese skills by participation .
in exercises chosen by the trainers

,Integrate learnings for application in their backhome setting -

AN
\
a4

A4 -~

= B

-Main Activities

. I .
trainer, data is gathered on the group's makeup and use of process skills.

*

’ As a group'works through the materials under the guidance of the

s

S 57 . so

a



G s - ;
:a - ?articipants gather much of this data themselves and learn to analyze it.

4

Meanwhile, the trainers use the data to help them diagnose skill needs

as well as to select and sequence exercises especially designed to speak

- . - ’ , N
L g~ to such.needs. . : ]
. ) ) . .
. *
. o . ’ ) ,
» Provisions for Use. ) v
‘. A. Format: Workshop oL : o

2 * B. Personnel Required:

: Two experienced trainers per 12-36 participants
» . '¢. Product Components: : ) .
. - ¢ f .
1 set of instructiomal strategies for GPS per trainer
-1 set of collection of exercises per trainer -
71, set’ of participant materials per GPS participant

. Multiple copies of exercises per workshop
D. Other Resources:
L . . . , -
¢ 7 Newsprint, felt pens, masking tape, name tags, \\\\\\\
< A large room (preferably carpeted) with movable
“tables and comfortable chairs ’
) Beverages and refreshments in. the room
* E. Related PM: ,.
GPS is used as the practicum for, Preparing Educational Training
Consdltants I (PETC-I), a trainlag system designéd to ‘prepare
. .- individuals to function as "skills trainers."
~ s v N
. | / -
F. .Time Span: . - . . // 3
GPS requires~approximately 33 hours of training. Whenever
i ia

possible, training should be covered in fi~e consecutive days.

'
L4 . -~ R
. ‘ . -
¢ [AN ° ’ ,
.

, Conditions of Use ’

[ 0.
(o . *® . \. .

~  Although there are no prerequisites for this raining, participants




adaptability

Cost_Range

o AL

i

Ay
® Al

EY

s
Q‘ 3 ?.:i

b

Collectiod of Exercisesp(SBl 00) . I -
. GPS Instructional Straﬁigies ($6.80) L : - v
GPS Participant Materigis €$5.90) . ‘ ‘
Duplicating options foggnmltiple copies of ‘exercise handouts
1 set of 138 came{a—ready exercise handouts ($11.00) N
‘ 12 Sets of all cise handouts ($64 00) :
12 copies of a sffgle exercise handout ($.30) ’ R
x‘,;%; N
Client groups must comgider: ‘ .

-~

2
R

(&

1. Cost for cra ‘frs, 5 days plus travel expenses and per diem>

&

e

2. Release timeifor patticipants, 5 days
&

P . =4

" meet.the needs of users

\\\\\\w\ differing time ébnstrain~5h“

Product Availdbility

" This training syét'

4% edsily adaptable by qualified trainers to

than educational persomnel and to fit into o

Pl

[y -~

el 4

)
Commercia&bﬁhucati
P. 0. Box 3711
Portland, Oregon

- N N v

For Addixional.Informa idé%gontact: ) R S
- Dr. William T. Ward ®  ~. L
Improving Teaghing Competencies Program .
Northwest, Regional Egucational Laboratdry. = . .. | ot
. 710 S.W.. Second Avenue . . L a
i Portland, Orégon’ 97204 : ' : ' :
[ / (503) 248-6868 ' T T co
-)C/v ) ‘ ") . ’ . “ . .
L] ‘f' -
v e ' "
' * ~\ '




Title:

.

o«

.Systematic and Objective Analysis of Instruction (SOAI)
3 : .

2 »*

SOAI has been designed for the following%role groups:  teachers,

|
|
|
} Intended Users

administrators, supervisory and coordinating personnel, and preservice education

students.

~

'hﬁin Emphases

presents a structured program for improving c¢lassroom teaching.

*

‘ K ,
This instructional system, based on the Cogan Supervisory Cycle,

-

information for supervisors so they can help teachers objectively study,

- analyze and improve classroom performance.

training learn skills in interpersonal relations, supervisory techniques, and

L]

.

It provides

Participants who complete the

teaching strategies that can be applied in self-analysis as well as the andlysis

. . Intents/Contents

of others

teaching behavior;

-

«

SOAI is designed to enable each trainee to

Demonstrate provisionally different behaviors as a,
means to internalizing learning

»

Demonstrate-intérpersonal communication skills such.
as.paraphrasing, perception checks, behavior d&scriptions,
descfibing feelings and freeing responses-

nstrate increased interdependence in a grotp by
applying the principles of affective group process

1
~

Demonstrate -skill in establishing interpersonal
relationships with others byﬁapplyingr e principles

'for building trust

‘Plan ingtructional objectives with a teacher which

idclude observable pupil behavior, conditions for

learning and criteria of acceptable performance

~ 7

-

53



e - -
. % < . “
. R . . .
. I 4 D . L"
. . . . . R
. .
" e -
.
- ¢ ’

< ’ . . »

. 6. .Observe'a teaching performance and record in verbatim
> P v transcpipt most, of the verbal ‘and nonverbal behavior .. o
A" 7. "Analyze the transcript from the observation for patterns o
of, teaching and learning behavior :
8. Plan strategy for a- conference based on analzsis of
the transcript - '

© 9, Conduct\a conference.which emables- the teacher to
gain insight into his or her teaching and possible
alternative behaviors y
, 10. 1Interpret one's own and others' performancé critically  ~~
in relation to the objectives of this program ‘

Main Activities

There are 47 steps in an SOAI workshop,. These include such activities

|
Ny ‘ . . |
as séminar and practicum. The orientation is toward achieving- group ynity : |

and increasingly higher levels of group, planning and decision making, with
diminishing dependence on the frainer. Each lectur'e through Step 17 involves

‘all trainees, meeting in a large group situation. ' THe remaining seminar ) 4
. ‘ -
" «gessions can be conducted Sy‘indigioual trainers with‘practicum groups. -
* ' Each practicum group-is composed oﬁ-hp to téa traiaees and a trainer. Each
operates independentl; of thenother practicum groups in the‘workshop. Therefore," i
M

\
it is not'to be expectéd that each,of the practicum groups will necessarily .
§~ .

\ . ~

engage id the samé activities simultaneOusly or be in the same stages of : N

development. ) ) : . -

In developing new skills, traineesq (a) plan daily legsons together,

.

(b) observe teachers using the plans with pupils, (c) Jlearn to record B

systematically what happens in the classroom, (d) analyze objectively the

-

o information for patterns of teaching behavior, and (e).use. the information '

R e
to plan'ways of improving instruction.

- v




Y&

- - L4
- e .
.

Provisions for Use . - ) -

Condiq#ons of. Use, . ’ 1 - .. .

"F. Time Span:

A. Format: Workshop or Campus C‘lass
B. Personnel Required:
A qualified and experiencedqirainer per 10 ‘.p'articipants .

c. Produc?Components: L -
Required: 1 trainer's manual per trainer
1 set of participant materials per participant -

Optional: Systematic and Objeéctive Analysis of Instruction,
Technical Report No. 9 (l972)

¢ - - - .
'

D. Other Resources:
S "e’
For each group of 12 patrticipants, two classrooms with ¢ *‘*
teachers and students -are required for observation/
practicum as well as one additional room for seminars.

_E. Related Products: T~ .

.9 N N

. . L :
9 ‘e

- fhe 47 instructi:onal sequences of, this sytem are © '
arganized into a works)\op or campus class requiring
100 hours of training. .

. ) . . !
a
’ - .
- .

»

Cost Range

>

.

" rese nde :
ese materials are sequentially organized to achieve a cumu

-

attainment: of the stated objectiues The training design in

’

‘a great deal of participant interaction for feedback, simulation

/s

K trials and interdependent action. Fo/r- this reason, all participants
M s A a

are required to commit themselves/tc .fuJ,l attendance at all workshop

sessions. - - ) < : .
- ’ : . \ cn ~ ¥,
- . . . - i -

Training Manual: Systematic and Objective Analysis of Instruction
(248 pages, bound)} $12.65

A
Partijicipant Materials (151 pages, loose leaf and three-hole punched)

$8.50 per set
‘By James Hale and Allan Spinjer 62

55
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Optional evaluation report is available for $5.00
} N

Client groups must consider . : r

 J
1?\\Cost\for trainers, including travel expenses and‘per diem ]
’ . o \\\ .

2. Release time for participants' R ~ .

/
4 . e

- B . . e ,
- . Adaptability ) . . Tl
< . " These méteriqis'can;be;used in either a sequential workshop or a
. - - . . _— o
campus class. -
. Product Availability’: ) : ! .

Training Matarials: Commercial-Educational Distributing Ser&ices (CEDS)
P. 0. Box 3711 : . .
® " Portland, Oregon 97208

Evaluation Regorts: John Lohman, Program Director .
" ' Improving Teaching Competencies Program
Northwest Regiomal Educational Eaboratory
710°S. W. Secodnd Avenue

- ' . Portland, Oregon 97204 v -
For Additional'lnformation Contact : / /// ’ ce
~,\William T. Ward s * ..
. Improving Teaching Competencies Program
. ) Northwest Regional Edmcational Laboratory . °,
. 710 S. W. Second Avenue . RS .
T PortladH Oregon 97204 A ) . - o

, (503) 268~ 6868 e "
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.Title: Research Utilizing Problem Solving (RUPS)

- L}

Intended Users ° . K G

.

Primarily, RUPS has.been designed for the fplléwing roleﬁgrogps:

teachers, ddministrators; supervisory and coordingtipg‘personnel, an&

students in preservice education. The instructional system can also

be used with high school- students, parents, and commhnity‘grodps. -

LY

& Main Emphases

< 1

L3
)

«

Research Utilizing Problem Solving is in,expérieﬁtial instructional

< I

system which ﬁrovides information about a 5-step method of problem solving
. . , Iy ' '
apd gives participants an opportunity to practice apd improve their

problem solving skills. Team buildingirélationghips are emphasized in

the workshops. Participants develop a project‘tq be 1m§ieméhged in their

backhome “setting.

¢
’
’

Intents/Contents &

e ’ .
%
<

. The purpose of a RUPS workshop is to prepare'egucqgors to .use téépniquésq.
| ’ ) C

i Y

| - S
for defining, analyzing and solving problems. The program provides teachers
and idministrators'wtph compete;cies in:' e

Applying four guideline criteria for writing a“problem statement ~
Paraphrasing in interpersonal communications

Using the force field diagnostic tec@niqué
Selecting and creating instfumentg for da%a ééthéring ‘

piagnoging,teamwork relatign;hips

.Sﬁofbing-and analyzing major results in data collected
' '




' ) , . \ §
‘~' ~Identifying personal styles’of teamwork behaviors " { fg
] Utilzing concepts and skills of giving and receiving feedbeck \." \

0 Using criteria for deriving implications from research findings |
. s / ‘
i Brainstorming action alternatives to meet implications derived

¥ from Sindings’ . K

', Applying guidelines for planning and implementing action alternatives

Identifying and evaluating small group dynamics - o

‘Planning a backhome .project, o,
7\ Evaluating solution plans

Conducting a backhome RUPS proiect' ‘ ‘ .

The progrmn also gives participants s lsfand'techniques for ;
. ‘I )‘Jg. . . .

identifying and diagnosing classfbom or school problems as wvell as for

designing action plans to resolve them. dvaluation becomes a pattern
. 4 -
.of repeated’objective diagnosis in this process, Emphasis of'the entire

design is on teachers and administrators practicing th:;: "do it" skills e .
to perform ‘the problem solving process. Lo - E. - ’ . . L.

= | S BTN 4 , . o:\ .
Main Ac:ivities f S IR N '

A RUPS workshop is divideJ into sequential'instructional sessions. k\f
- »* \\
In each'session, participants engage in small .group discussion; eXpeniential

)

exercises, and simulations. The syste? includes’films, theory papers, o “\”i

[

"written exefcises, observation activities and self—evaluative guides. ¥ ‘ o N\

-~ \

Continuou’s active participation is demanded by using a simulation situation

in which thé trainee "helps" a' fictitious teacher or principal solve a
¥ ! " .
\ " L2 .

problem using the RUPS model. ' T ] -
¢ , .
W ! . . /




-

Proyisions for Use

A.' Format:™ Workshop

¢ ¢ 3 . “ » ' ’ ) ’ | -
a v » , . ~ :
B. Personnel Required - . ) . |

~

1 One experienced trainer per212-36 participants

C. Product Components: ot . ) _
Required: 1 trainer's manual per trainer Vo, '
‘ . 1 set of participant materials per participant o .
L . Q; . 1 audiotape . .
Y 1 text per participant .

Optibnai: Research Utilizing Problem Solving:
. Outcome Evaluation Report (1976)

-
Research Utilizing Problem Solving ' I
: " Summary of Outcome EValuation Report ’ , o, .
~ < (1976) . , w "N .
¢ : 3 T - ) ‘ " *r . - e
’ me Milestone Report for Research - . o .
, .. UtfZizing Problem Solving (1974) T N ' |
- ‘ . ’ ' ‘ R K
D. Other Resources: . % R
v ) . . - Q ‘ \ ‘ - © |
e } tape.recgrder Co ) R }
Newsprint, felt pens, masking tape. ; ‘
A large room (preferably carpeted) with movable tables . *‘}
and ‘comfortable chairs , ‘ |
Beverages and refreshments in the room' 8 o . .
. E. Related Products: * ' '
This program is related to Social Conflict and Vegotiative Problem
Solving, Interpersonal Communications, Interperson 1 Influence,
Preparing, Educational Training Consultants I, I d III "
, Time’Span: ot ~ ' ‘

. : S s
The 30 hours of instruction take five donsecutive days or ‘
two sessions of 2 1/2 days scheduled a week apaft° Two °
3-hour followup sessipns are’'scheduled for &ix and twelve
weeks after training. -

Conditions of Use d .
® - . ~ap
Although there are no prerequisites for this training, participants
. . must be present for every session of the workshop since the exercises
are sequential and cumulative. . ‘




. X
Cost Range
: b
‘Classroom Version

_-Leader's Guide: Research Utilzing Problem Solving (282 pages, loose -
j leaf and thtee-hole punched) $13. 00 . N . ,
Participant Materials (281 pages, loose leaf and three-hole punohed)

$8.00 per set . ) )
'By Charles Jung, ‘Ruth Emory and René Pino
{ . .

Audiot:ape Recording . ”
$3.85 ) . . .

Text: Fox, R., M. B. Luszki 4nd R. Schmuck. Diagnosing Classroom -

" . Learning Enviromments. Chicago: Sciehce Res’eargh Associates,

L 1966. ($4.00) .

. . .
. “« . N q

‘ Administ:rators Version ° e ’

» . .

‘Leader's Guide: Research Utilizing Problem Solving (287 pages, Jloose
leaf and t:hree-hole punched) s . T
$ll 10 o : .

Participant: Materials (287 pages, loose leaf and three—hole punched)
$7 90 per ‘set . L o v . L

b - )
- 4 . e
¢ B .

Audiot:ape Recording . ' Vis 4
$3.80 . : ) .. v
"Text: Fox, R., R. Schmuck, E, Van Egmond, M. Ritvo and C. Jung.
Diagnosing Professional Climate of Schools. Fairfax, Virginia:
NTL Learning Resources Corp., 1973. (§7. 75)

Optional evaluat:ion report:s are-available for $5. 00 each.

° &

Client groups must conside_;: ‘
L, 4 /
’ 1. Cost for trainers, 5 days plns travel expenses and per diem

~

*2. Release ‘time for participant#, 5 days -

<t

4

‘Adaptabilicy - ) . _
» - .

————The printed mat:erials are easily adapted by qualified trainers to

meet: the needs of users other than educational personnel:/

-

87




Product Avaiiabiliey . ‘ A R

- Training'Materials: Commercial—Eduhétionél Distributing Services
P. 0. Box 3711 ‘ ) ‘ '
‘Portland, Oregon 97208 "
Evaluation Rgporté: Northwest Regidnal»Educational Laboraﬁorz
A - ) Improving Teaching Competencie$ Program

: ' Dr. John Lohman, Program Director . R
7~ ' . . ?
‘ .Fgé Addi;idnal'Infothation Contact - . _ , 5 ~
Dr 7 William'T. Ward ’ - '

-

¢ -

. Improving Teaching Competencies Program
» Northwest> Regional Educational Laboratory
{ Second/ Avenue

2. j?‘ Oregon 97204

248-6868




ar

LY M o
N -
@ i . . N - - ,
I € d “ N f}
¢ :) - '“': . : - . et (/
. 2 N “ : ‘ o / ’
' Title: Social ,Conflict’,and I:Iegotiative Problem Solving“ S '
\6 R ° . * ’ < ‘N.}‘) ‘:\F:\“‘;"cf«,-)f i e v A 6 o - j ’ . y . !
Q'\. ‘\. ?; _._‘ __- . ‘ .~.\,‘:;.:,,_;\:.”( Az; . !7. :‘9. ‘ . - '".. i o .:-' c‘_ v - . . a ‘\
kig T N - S A, JE s ® v .
v e P Intended Usezs T oy U TRy :- “*x'ﬁ«, ~_ R .
é %. - te - 3 :“f" ‘;"J ’ - e ’ \ s ’ N
L. 'Social Conflict a,nd \IegotiatiVe' Problem olving is designed primarilx =
.l e SRR Lot f e,
L LN B . . ~ .
‘ f.or the foﬁ.owing role groups. teaohers,- dministratérs} supervisory - BN
' \\ : o °* - . - /f — v" N R : ¢ -
0 ' and coordinating pem(nel, and personSwfrom teacher -asstmiat:{ons, - ]
» ‘o '..' A / - . 4 e "ﬁ‘q_ié: oS ‘-
i . colleges, univ%rsities, state departments and cﬂmmunity educ.at,ion groups. oL |
e . . {hl" - R LT 2 e TR S : "Mf
::; 2 : i ¢ L I S ) 7“-‘:“ .7 o :. "’ : o7 :-'\' . (\:'."‘ ' ) Lt - N
R T At S N . T * ’,
Main Emphases = : 'Z- ~ P o
‘. .. Social’ Co\nf.].ict and Negotiative Prob}.em« Solving is a relatively A di-‘ S
‘ , sti‘uctured exper‘.ber:ﬂ:.e«b&secic workshop which fo\:uses on helping peop_le to .
i ’ developf more usél'nl p’ersonal understandings of conf%ict and to 8,v:espond
more successfully to co\a\flic)é situ@,tio s.
“ e A v - ]
R B ~:-c \ a L] .-
TR . . ] o e,
. ?tents/Contents :

’ 1eax:ner. Par‘t:ic fpants,

ha o"rt\.mity t/o interact with d?signed ;

. ' S, . f q ' }l .
I >R -~ A , s .
activities F.nd theory papers perfsonal ‘undelrst_andings/;g(t&ttit_‘udeb, L,
2 about. the Eollowing }Zey aspe ts Rf’ co flict: /s , N N
, N - P ey \' : .
e ‘. The nature of conmflict ' 7 A
A o, 3 B Iy v N .
P o et N ' , ) S
u St J What i3 conflict S /\ X
" “» | - The caises of conflict AN
‘ ~ ~° ‘Feelings.and conflict - ; \ i
“New v : Diagnosing conf\lict o
LSS AN e

~

N \"\ielf-int\erestfand conf’l:.ct T ;,r /' \

3!!» \ %e\oi\:f self-lintereeré onflict -

? Distin uishing’ among s sglf-in rest,, selfishness: aﬁd
‘; ) Identifying. your own A4nd otHers elf-interesiy.
3 senting self-int; rgsts: \assert e, nonassersive, and'

| N o



™

e

Power and conflict - K e

_The role of power in conflicc _‘ .

The bases of -power + | o
. Feelings of power and impotence Z ’
N Diagnosing power ‘ .

Resoondingﬁto conflicb

a

’

“*

’

Intefpersonal styles'for coping with gonflict.'
avoidance, accommodation, compec:.aion, tollaboration

and negotiation

A Vegotiative Problem Solving (NPS) process fof conflict «

&
¢ .
- £ ow —— N

~

Main Acoisities

~/ < Pl v

Conditions for NPS., ' ) ) K S
Diagnosing conflict * - ’ ‘
Preparation for negotiation . Ty ‘
. Good faith bargaining ‘- ~ v
Assessing negotiation outcomes - ‘- s ‘ Lo

4 i -

- ey :

. )

Through

Y\

-
.

’

. at‘persoaa\ and.in rpersonal levels \Participants are encouraged to,
I

¢

N\

. L)

W
K

estaglish ursue &heir ‘own learning goals and to support norms of -

openness

oD .

[
It

ProJisions for Use

._\‘\ ) )

M s s o Dy

A i

B.

Format:

Workshop

Personnel Required:
\‘

A’team of tup qual%fied and"

partici apts

\ '
Product Componentss

t work Settings.

~
, -

taking and expérimenting wiéh new behavior.

to self-inquiry; isk
Opportunity is provided ro:\personal\r\flection and integratien, and for

\j77\\\7~"3551§§atidn to partii?p

. . Lo
» \ '
.

. b~

esigned ac;iricies and simulations, participants are presented

\

with multiple oépo;:u&ities to i%;olge‘chemselves in learning about comflict -

(34




© . © @ 3 s
Optional: Evaluation Report(s): Planning Milestone Report
for Social Conflict and Negotiative Problem Solving

. : (1974) . -
} . P116t Milestone Report for Social Conflict and . / 5
. Negotiative Problem Solving (1975) . .
sa-= . Interim Milestone.Cycle 1 Evaluation Progress Report¢
T a . (1976} :
/ " . |
: D. Onﬁir Reso?;cea: T - " ’
¢ Newsprint, felt pens, masking tape ) B

A'large room (preferably carpeted) with movable tables
and comfortable chairs < -

oLt Beverages ang refreshments in the room )
/ N - L,
/;'E. Related Products: °
' This program is related to Research Utilizing Problem Solving,
Interpersonal Communications, 'Interpersonal Influence, Preparing
/ Edueational Training Consultants I,~II and III.
7 F.. Time Span: . - . .
~ ‘ﬂ . \ . e F - o
. e The workshop includes five days of training which can be covered <
) consecutively or on consecutive,weekeﬁas.» . y
\‘,
Y o 'a‘ . “ B - - - CL N .

Conditions of Use

1§
AN

9]

“This. training'may=be more effective if participants have previous

workshqp expérience in small group process skills. Patticipan&s/must be '.;
present for every session of the workshop since ‘the exez/ ises are oL
”‘ R . i . - / ‘) i - ™ : )

) ‘sequential'and cumulative; intefdepeﬁdence among partiéipants iaithese

T . ., R . J A

- ) - b,
\- - oo

RN exércisef,isﬁhigh; WLt e S ' - -
o - \i ' -l/, o / N - L ;
St~ 0 e , ¢ ' - L
- ' . .
. - / ) R - >~ . K ' <)
COSC Ratige n - ' ’ ot ’ [
N , k2 . 3,
! . * . - ) D -
5 Matdrials are curzently ﬁqder development and tgaining'is provided
\_\""\J ? ’ / ~ y ) C ’ . - ‘/' ! - ) - a . “
" -—.at no coStwte patticipants when used for field test purppses. o b |
. ~N . , . ' . \ : g o 3
J I o . . o . %
' N . 7 ' o BTN —
Adaptability Y L S -
|
|

Informatiori“is not available at this time, ’ S 'ﬂ' - v




Product Availébili;x =

-

--.  The materidls for thig program are currently undergoing development

v

and evaluatiop. . For this‘réﬁson; the tfaining matefials'are'available

.

for approved field test purposes only. Optioﬁal evaluation reports -are

- o .
available at $a 00 each from the Northwesc\Regional Educacional Laboratory,

>

Improving Teaching Competenoies Program, Dr.’ John Lohman, Program Director.

’ A}
» N
! [

4

‘For°Additional Informatien Contact’
. S

Dr. William T. Ward
Improving Teaching Competencies Prpgram
Northwest Regional Educational Laboratory
710 S.W. Second Avenue

Portland, Oregon‘ 97204

[503) 248-6868
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Title: Preparing Educational Trainihg,Consultants (PETC),

N P {
A series of three instructional systems: . .
PETC-I: Skills Training; PETC—II Consulting, o T
PETC-III: Organizational Development '
: {

Inténded Users .

L ]

PETC-~I1: Skiils Traininglis designed for educators wishing COvacqeire
trainer‘and consulting skills. ;ETC-II‘ Consulting is fo? educational '
personnel .with a high degree of expertise in process training who wish
to gequire small group consulting'skills. PETC-III is for educational
personnel with a high degree of consultlng skill wbo,wish to acquire

organizational development training and consulting skills.

+ . . . = &

_Méin Emohases° ' N ' M

- decision making procedures.

s

- ! " . v ¢
to achieve a goal it desires.

These three instructional system3-provide gfowledge and skills for

-

.educators to master processes that facilitate teaching by improving the

1

group and organizational function}ng of schools.
, , . .

\/l. . > \
L\ ¥ N ’ ‘ ) ) ) . \ \
Intents/Contents ; : \\
e ' ’ \\

“ PETC-I: Ski;ls Training provides training in diagnésing client ' N

+ . * I'd >
needs and using "skills training exercises" to hélp a client group meet

’ - . . " L)
such needs as goal clarification, communication improvement and improving .
‘ AN
. .

't

PETC~II: Consulting trains participants'inwdiegnostic and intervention

techniq%és to help a client temporarily add or strengthen a function needed

¢

\ . .



: ' . ' . M - L
; ¢ N e %
- , . /

e .

~ <
S N s

PETC~-III: Organizational Development (OD) prepares particdpants
to help a client organization,achieve structural and normative changes

so as to build in and ‘maintain improved functiohal capabilities wgen/

s

desired and feasible. ' - . e
. ! ' ,//’
Main Activities Co ' : ///// .

PETCwI‘ls a two part workshop The first/part is aitraining program
- - Fa
» during which the pa§§4cipants study, the basic concepts of the system and

practice group skills training.- The second week'is a practicum during

-
< o

which ?ETC-I participants 1ead another workshOp on Group Process. Skills,
(GPS). o ,

: 2 ~ A

PETC-IT traine&s receive instructionéin the basic concepts of

, b : :
consulting. The secord p?rt of this sfetem is a practicym in which

[4

(23

s X ,
’ traineéﬁ engage in consulting projects with prearranged client systems.
The third part of the training'is a debgiefing session which involves

evaluating' the consultive practicum as well as integrating learnings of

the workshop.

PETC-IIT meets periodically over an eight month period. The

‘ training includes_a cne-day preworkshop assigmment, 17 days of workshop

meetings; and at Teast ten days conducting an organizationalpdevelopment‘

.
-

project with a predetermined client group. The project is a.series of

. ’ - / ' b ' _' .
interventidons Based on data collec’ and analyzed which aim'at structural
- . . oL )
y and normative changes to improve the functioning of “the organization.
- R )" - . * v )
- ' . A . ‘ ' ' . - ‘ ; ’.

7

" :Provisions for_Use

©

\' A. Format: Workshops R °
~ B. Personnel Required: . -t
‘ See iﬁdividual listings

\'\\\'

C. Product Components. . e

~~~~ \7 ‘ 67
" See inntvidual listings i . ,é; . N



¥
N D. Other Resources:

NewSprint, felt pens, masking tape //// ) e

A large room (preferably carpeted) with movable . i
tables and comfortable ‘chairs

Beverages and refreshments fp/the room

¢

E. Relatéed Products:

» v

F. Time Span:
PETC-I: Part I, 5-day training ﬁrogram
Part 1I, 5-day practicum in leading GPS

¢

X . PETC-II: Meets pefiodically over 8,months, total of 9 days
PETC-III: 1 day for préworkshop assigmment )

. 17 days for workshop’ meetings
10 days (minimum) for OD project ‘ .

Conditions of Use

~

. Prerequisites: Preparing Educational Training.Consultanés I‘ Research
[ Utilizing Problem Solving, Interpersonal Communicatione/
or eomparable experience .

¢ -

“« -~
Preparing Educational Training Consultants II: Preparing
Educational Training Censultants I, Research Utilizing .
Problem Solving, Interpersonal Communtcationms, Interpersonal
Influence or comparable experience

* [

Preparing -Educational Training “‘Consultants:III: Preparing

Educational Training Consultants' I, Preparing Educational '
f Training Consultants II, Research Utilizing Problem Solving,
¢ Intpersonal Communications, Social Conflict and Negotiative °
‘Problem Solving or compdrable experience

A} ¥ 3

Participants must be present for every session of the workshop since

the exercises are sequential and cumulative..

Cost Range:
See individual listing o
. /4

/

.68




- @
.

"Product Availability:

. \ .

Training Materfals: PETG~I and PETC-II: Commerical Educational
’ ) " Distributing Services
P, 0. Box 3711

. ' oo : Portland, 0regon,97208’
» R N s
'PETC-III will be availabl¥ in the. fall/of 1976, .. LT
. : b ' - . v \4/,‘
Evaluation Reports: Northwest Regional Educational Laboratory
Improvidg Teaching Competencies Program ! -
’ - Dr.. John Lohman, Program Director . , L

.
g - -

For Agditional Information Contact: . .
Dr. William T. Ward - . ’
Improving Teaching Competencies Program _ ' ]
Northwest Regional Educational Laboratory . o
710 S.W. Second Avenue ) . , o
-’Portland, Oregon 97204 ) ‘ '

(503) 248-6868 .
. ‘~ . Q , , . ) ‘K .

7
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Title: Preparing’Educational Training Consultants. Skills Training

(PETC-I)' ) .o »
First of‘the’thrse-part PETC series. ‘ , - ’
Intended Users ,/ ‘ . .

! 4

-

This training system is designed for educators

.'wish to acquire traiher and consultant"skills. ,k/////J'
. . =Lt . N g'///’ /
. 4 . . . Pl .
. - R : . . // 7
N e 4 -
Main Emphasés . T e T .
-~ ’ ) -~ Es .

PETC-I is an experiential ingtructional systefi.-which provides

training in ‘such process;skills as goal setgfingy prﬁ;lem solving,

. o y .
communicating,&influznging and decisigrfmaking. The focus of a'PETC-I
workshop is to prepare participap#s to functionlas skills trainersvand

i

. \to conduct ‘group procéss ski¥is (GPé) wor}csnoﬁsw

ocess skills and to faciiitate the functioning of small

. During this process, skills trainers are:prepared go: . )

Assess issues and’problems within a.small group

.

Diagnose skill needs of individuals within the group- .
‘Identify group priorities for skills training exercises
Apply criteria for selecting and sequencing skills training
exercises .

Adapt. and conduct skills training eneriises

Evaiuate acduisitianrof skills



. £ \ . ’ é‘ R
Main Activities \ ' '
"\‘\\\ . < l’ .
The PERC=I system is a two part workdhop. The first part of the

. ' prdgram congists of a week tralning program during which the PETC-I

trainees (skills trainers) study t e basic concepts. of tﬁe instructional
system. Also during the first week, the skills trainers are provided

-

with a series of exercises,to practice group skills training. .
‘The second part of the workshop is a practicum for the skills traipers.

»

During the practicum the skills trainéys form trios;'each trio works with

.
! . *

a second group of 12 to 24 people. This second training week isﬂreferred"

4

".to ‘as the Group -Process Skills'ggPS)'workshog, and the second set of

participants are called GPS trainees. These  sessions, which are conducted
o ) co : , o {
‘over a 5-day period, are designed so-GPS trainees can obtain training in

e

. 4 (T
. group process skil#s from ‘the tria/gﬁ’skills trainers. - The tecﬁniques and’
.. . ) N _ ~
"strategies of groip process exercises are applicable to any grdup for

whom the materials are new. o - .

Provisions for Use
A

C A. “Format: fwoiPart Workshop .

Part I pr egares skills trainers to conduct group process skills
exercises

Part II (GPS workshop) allows skills trainers to practice
, " while”they conmduct a workshop for others in group process skills

.ﬂw“f//" T .

B. :Personnél Required:
One senior traiger who has completed prerequisites including -
Interpersonal Communications and Research Utilizing Probiem
Solving or has had- comparapl/éiraining experience®

ighteeen skills- trainers, materials
for multiples of three

Parts I and II: Tw
- have been prepar

Part II: Twelve to twenty-fou "GPS participants p r trio of ,: 8
skills trainers




Product’ Compohents: ) ) )

' Required: éart I: Skills Trainihg

1 set of instructional strategies per. senior trainer

1 ngt of participant materials per skilds trainmer

1 set of collectidn of exercises per senior and skills
: ucainer‘ s ,
Multiple, copies of exercises per uorkshop

<§art II: Group Process Skills Practicum .

. o

1 set of instruCtional strategies for GPS per gkills
trainer- ’ ’ ¢

¥
1 set of participant materials per GPS partieipant
Multiple copies, of exercises per‘workshop

!

Optional: Eield Test Technical Report £or Préparing,Educational-

’ . Training Consultants: Skills Training,h (PETC-I)
S s @975) - "
e " ‘ Outcome Evaluation Report forlﬁreparing Educational
R o Traindng Cons’x‘.’tltants. Skills Training (PETC-I)
) . ' (1976) \ %
. ‘D. Other Resources: . ‘ ‘
LN s — ‘ /////
: .*\ Part I.‘ ‘Spacious room with movable and comfortable furniture,
TN . chairs and tables for small groups

., ¢ ¢

Part II:' Afsimilar room for each team of skidlls traimers as

. "\ well ag a general meeting room for conferences and
AN access to exercise materlals 2
. ve L < ) - ' . : -
. Facilities for both sessions shou@d be located .near refreshment
o facilities.™ - . ) e

5 i . . n . . e
Both sessiens; VEVsprint, felt pens, masking tape, name tags, '

_@ - art supplies - L //
. . . . //"/ é
E. Related Productsg - . - R
This program is| related to Social Conflict an& egotiative Problem
Solving, Researth Utilizing Problem Solving:, nterpersonal Communications
. imteggersonal I 1uence, PETC-II and PETC<III.

o #*
" Two weeks areé reduired for skills trainers, five consecutiVe
days for Part I and either five consecutive days or two'

2 % day sessions. for Part-IT.’ ‘/’ . v

Part -II, the GPS workshop, nequires one week of GPS participant p
time ald ) ) R /

o w 3 - §

o B




Conditions of Use s . T

;7 ® Prerequigites for PETC-I skills trainers include Interpersonal COmmunications
and Research Utilizing Problem Sodving or comparable expe;ience There

are no prerequisites for GPS participants. - il '

s .
Because this training is cumulative, participants must be present for y
every session of the workshop. ¢

(Y

(ébst Range

Part 1: Skills Training ; : S . o

- »

1 set of instructional strategiEs per senior trainer ($8.90)
1 sét of collection of exercises per senior,and -skills traiher

(331. 00) e ® -
1 set of participant’ materials per skilIs trainer ($6 85) f
Multiple copies of ekercise handouts . . ) R

-«

. JPart II: Group'Process Skills (GPS) Practicum

1 set of GPS instructional strategies pep skills trainer *($6.80)

.1 set of GPS particpant materials per GPS participant ($5. 90) v

Duplicating options for multiple copies, of exercise handouts \\;-’r’
1 set of 138 camera-ready exercise handouts ($11.00) ) . >
12 sets of all -exercise handouts ($64.00) .. il K
12 copies of'a single exercise handout ($.50) \

-e

N

Optional evaluation reports are available for $5 Qo0 each

° L]
o . , ®

<Adaptability ) ‘ ) - : ,
' e N ‘ a [ ) ‘:. . ' - \-
.. Product Availability , -0 . L -
s N . X - A 2N
Training Materials: Commercial Educational Bistributing Services
< T P. Q. Box 3711 - - - Voo
0 - : Portland, Oregon 97208 S b
. . N Y . ) . : 3 .-
. Evaluation Reports: Northwest Regional Educational Laboratory ' //J‘/>
. Improving Teaching Competencies Program SO
o . .' - Dr John Lohman Program Director o7
[ - . o
PR - R . - ] . d . ! . N " 5
For Adddtional Informatfog¥¢ontacc . .
; HES . . LI Y v T 3 , * . \\
, DE. William T. Ward -~ . ° o . , \
Improving Teaching Competencies Progr . ’ ) >
Northwest Regional"Educational Latro toryo © - . *
710 S.W. Second Avenue- , IR
Portland, Qregon 97204 o o A :

(503) +248-6868 R .88 e f | .




4 S T ~
Title: Preparing Educational Training Consultants: Consult;ing (PETC-1T) -~ *

Al . . 12 . . 2

Second in the three-part series. ' ’ .o

13 . L . ’ ’ hd S
Intended Users - : . - . PR T

. . 4 .. h ot
This instructional system-was designag for educational perSonnel e
< . ol

with a high degree of experti‘ée in process tr‘%ining who wish to acquire

? . . - .
o ° small group consulting skills. - - . : .
© , P v [N .
- T - ‘ - - 'E -

t . B , . . ' - g " 73

Main Emphases

|
.

-

PETC-II‘ dses (}iagnostic and .aint:erven’tjion techniqnes to foi;us' on

Vzonsu’lting.in a tetiporary rela,t:iqn’s.hip’ ;:i:t;h' a client—isyfsté‘ii. The PETC-II

Y . « . . .

|

\

\

‘ e L. : Ty l
. Ce -"‘
|

i

|

\

|

|

|

~ graduate should € capable of foming a tporary relationship with a . -
.',small group -or major subsystem of am educ%ganization.'a’rhe I /y

L temporaryﬂ\; relationship is aimed-at helping the c{ient make progress toward .

their goals. It ‘also should helWé skills to improve that

part of the organiza?:ion over which he or she has managerial responsibilities.

N

AR
4 .

'The PETC-11I graduate learns to diagnose the brganization .S problems and

to1L provide assistance that will tempqrarilys add or strengthen sucb functions Y

' e P A 1l

as managing, planning and producing. This system trains participants to.
RYs . ’ . . ' .hu_‘ . Tt .'; .'

g,elp a group more adequately/ aecomplish 'g:s"“imuedia,te goﬁ}.s .. - )
»? /,J :v ., , /"'"‘»‘7 -

' . KO ST A ‘ - g
oo

. .
L 2 ~ .

Int ents/Contents?

! ’



| R 'v@ ) °

[ k\

T , Diagnose his/her own competencies and derive an explicit rationale

' ] + for assuming the consul ant role > y T ff

oty ” 7Apply phases of plan d/change in working nith a client system 2

needs e

y N Apply a .three-d¢imensional intervention matrix to working with the
client system/to meet a need’ .

‘ T . .
! ,a$§ ! Identify hig/her:own competencies as related to the cells of the P )
S ¥  two matricés v - .
Identify his/her own professionalfgrowth needs and goals //Q'
Identify his/her own ‘Valye and ideological base for assuming the
. , ’ consul:ant role A . ., - "
\' . N , \ R * s N s N 4 ‘ '
l "~ ' ' hd . . .. 5 ./ . & )
"!ain‘Activities ca Lo e
.// ¢ f . ‘ i tLe o
////4 A PETC-II workshop 1s divided into th%ge parts, the fixst consisting
T : ) ' ' veoos
, of three consechtive tenwhOur days:; pf instructlon in basic coécepts of
/ h . 9 " s -~

‘l .. -
consﬁlting Trainees aré intreduced to a variety of’ chceptual models :
r.’ o L} ~
” and schema related to planned change These include models. developed by
. N s Lo

Léwin (l?Sl) and Lippitt Ql958) as well as' comprehensive diagnostic and - .

inCerveqtionpmodels developed//specially for this instructional systeh._° f:/<

X vy

The second part is a three-day prac;icum in which trainees engage in a

,.; ' 5.3 consulting practicum with client systems ptéarr;nged by the w°rk8hop - // i

- ; i‘ 3P0n;0rt *?he third part concludes the training with thrée days of

N e debxiefing, evaluAting the consulting practicum an o

P :;f the.work%hop. 0 X 2 3
A4 . .

.

) ”'41 .
Provisions for Use
— —

A. Eormat' ThreeiPart Workshop A é//// T / ) .
. " Part I givgs instruction‘in basic ;op ts. of consulting .
’ 1' . Part II provides a 3-day practicum with” client ' N

B .
* N ,

\ _ PartIIi includes debriefing, evaluating the- practicum, and '
: ’ . integrating learnings of the worksHop. - . Cot
ERIC .

. . < . 9. -~ 75
s ’ ol U M 2, . . N
- - n B A ot N 4 N “ .
. " a
. . P

-
]




v I

B. Fersqnnel Requiredi. . L
3 . )) v .

' Product. Components: B S

; "Required: 1,set of instructional strategies per trainer
oo ¢ " ' ) S

. . : . LI - . - . N . ~‘, e ::ﬂ:‘\v—«.
L . < 1 set of participant“m_aterials 'per participant ', ~
- E NN 4.. . Lo N
o 6thional: Evaluation Report (s) Interim EvaI'uation Report for. —_ - .
R .Preparing Educational Traini Consultapts"Consulting
v . - (PETC-1T) (1976) L T >
oy \ e - _ Field Test ‘and ’Outcome Milestone R'eport Pr‘épafing RV _
. s N P N Educational Trainiﬂg Consultants' Consult,ing c(PETG-II)r " \\
B R 0 e,

This program "1s related to Social: Conflict and Negotiatl’ve Prob*lem

Solving, Résearch Utilizing Problem Solving, Interpeh:sonal Communfcations,
Interpersonal Influence, PETC~I and PETC-III. 4 .

~‘ - . € K] * b ' ’ ’ ‘ N
£ . B ST Sunnnary of I}'ield 41'est and Outc‘ome\Milestone Reporg for .
) BN B Preparing Educational Training" tonsultants. C,orisultigg-
N N (_PETC-II) £1976) RO L T, . -
* i “ . ‘,“ . ‘. - ‘ . toe ..
. . . . .. N i N :
- D. ‘Other Resources.‘ e L . ) ‘,' - .
5 * . ¢ ) '»‘ 3“ ‘, * ' ot
T Clienf 3ystems ‘for consulting practic\nn-t@ ber rranged by e
. " "yorkshop.sponger ' ¢ ) . s .
R - . . . ot . .8 ,: & - .o . o el
P . . fa LON
‘ Cassette re#prder and’ E’épes . \ T e e T
. ; 2. ' . ) ot
L ‘IewSprint, fert pens, fnasking 9‘tape, “name tags. - g 5 . |
P . . x ) . . 4 . “ . '-. j;
) .- ‘ Resource libré:(‘y ta.pproximately 25 hooks, as- specified in o v e |
- . tra,ining materiaLs "1 copy gach) et - e
‘. . . o ¥ v ¢ |
34 L PR e ‘ N B i L s oL
‘: " E. Related Produtts. B °‘,.ﬂ ! SR . Y ; .o Tt

F. Time Spanm: - . . _ e DA

R ‘. ‘. . 5 . < + " I i

o This system requires 54 hours ‘of" training, 21, hours of is@?i‘dual\\ : 1

oL study and 9 hpurs of pract;ical e.xperience with 'the client. ‘H:ne - |

Ry ~ days concentrated’ time is required or three week.s of three 3-d y\; S

. sessidns. - . ° . Y

. . R N ‘,. //~ N -‘ .‘ “ \

Co. ’ X v, A .".'~ . \ e . ™~

: :"\v: toy . o\"\ ‘ '/; : — ha L :.‘ ‘\.: T-‘ N . . « \\.‘ , . ,:‘:i L }.’!;

Conditions of Use “e ,; . o . "-f.\n Ny N . L ' e N

! B ’ . . ' "~ o v L3R

-Prerequ‘is‘ites:\‘ Research ’Utiiizing Problem Solving, Interpersonal

S

* Comnmnications, I°nterpersonal Infl\.ence *‘Preparing Educational Training

i f w “""1 pe N . > ,
LIPS R LN .
Consultaats ILror comparable experience \ T , St
L3 > .. ) SR R I i
e ‘ " ';' . . B . ) , . 7 a N
- ) A - 3 R ‘ U e ?
N AR o T




Instructional strat egies (

00) \

Patt ieipant Materials ($14.

» “
-
~ .
A -~
-
R B , . A
. e X . S e
& ',, . . . . - :,v’ .
‘Product ‘Availability . .
T 74 o .\ =t €

..« Evqluation Reports:

. _-P. 0. Box 3711 ‘.
ST Portland, Or,egon 97208

. A
~— :
T . !
-« T
\
LN
S .
. NS
. . AN * .
=) hY
. ¢ '
V\
\ 3
» L]
Q.‘r

Q f
. ERIC -
.

+(503) 25368,

Iiiain:}ng Mate ialsqg Connnercia]&-Educational Distributing rvfc'es fE}EDS)

.

Northwest Regior{al Educa!:ional .
Improwing Teachidg Competencies Program -
e e Dr. John Lohman, Program D}.r\ector N

~

- e,
.l
\ & . S o

. Dr. Wnnam T. Wapd e S R -
Improvd.ng Teaching \Cemp encies Program s .- e -
‘Iorthwest Regional Fducafional Laboratory " R
710 $.W..Sécodd Avenue .. S . - ST
°Portland,“9regon Q?-ZO& L i : ‘ :
¢ Lo N - o~ N AN
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-£itle,e Preparing Educational Training Consultantsu Oréanizational

Development (PET&—“III) . - N
* Third in the three—part PETC Series ) o Tt —
’ 2 1" ~ - 'H ) ‘ . B . _
* ‘.-‘ . . - ‘ ' N - ¢
) ¢ ‘ ! . . i , T ~ . ~
Inteﬁded Users - ‘ oL e

This system has. been designed for educational personnel with a
high*degree of consulting skill who wish to~acqni§e organizational

.

development trSIﬁfhg~and-co sultidg gkills.’ S
Lo .

T4 . Main E@phases ’ _‘ ) o ' L

-

3 - N . ¥ ’
N i&" B . s m‘ o ’ &
T ~ PETC-III provides participants with the opportutNty to acquire < CoL
% - © )

. ,the knowledge, skills and sensitivities needed to prbvide organizational

—~ - t,

; fng and consultation to schools. It provides training

~ K

in helping an educatienal organization achieve structnral and normative
s > » ’\ ‘ / - -
change. Its aitnis to prepare consultants to help a client when desired

N L

s afIntents/Contents

N\ RETC=IIT instructional: system prepares participants to become
P * ™~ - v

AJrganizatiQnal Development (OD) consultanﬁs. As a result of thﬁs training,

- N . . . -

s onsultihts are expected to be'able to: Ca . .}
. ® ’ S < N ) - i T . .t
. s “7\. Identify and’ explain the major organizational ‘development ‘
¢ - . o .conceptualizarion and intervention strategieS that are
o t{\\-- a&e&’tﬁéfhe PETC~IIT 1nstructional system .’ .
S e 2, Esta- {ish a definit nﬂ/;;rthﬁlécreiatiénship and contract
. y//,y, with a ient,groﬁﬁg/a ‘ .- R , . - N
« ¢ Y] o o ‘ A ' ’ ! ’. * *
» ‘/'\:/“/ v '/-‘//,7 " - e - w ) A
\ / T TS 8Bd " A . l
~ = A . s '\'
. . L = . -
- ; » ’ ’ . ’




Meet with a potent;(él client é’roup and tramslate this group's
difficulties into-a specifi¢ problem or problems on which the~

L o group. wishes to- work .. T . - ‘ ' .
.. « 2 . .
) Cb Collect informat"on from the clienme 'group's
. , problem(s) may be diagnosed and cleri.fied e

¢ . et
-
A

5. Design, provide and assess’ the effect/iveneSS of intefvention
. actdvities that allow the cliegt _group to explore and examine
‘ - alternative nqorms, processes and structures ¢

. ! . e e Q -
>« 6. Design, provide and assess the effectiveness of intervention . o ¢
" 'activitieﬁ that allow the client’ ggoup to accomplish ncrmative,
- T procedural or structural changes rés iaJncreased . a
b ﬂmctional ca‘:ability in:the organization t . - .
. Y AV T .

. Achieve a’ te:;mmal relationship with the cli’ent group by gradual
“withdrawal and by €stablisliing structures and procedures to

3‘3\ ‘ substitute “for the seryicss provided by the consultant <«
- e R R
o N S : © - Q ~
’C . _; ! A . .. - - o \”2 .« < .
T Main'Activities .l .. .. . - oo o ‘ ¢
< v During training, t:he PE'I,',C-LLI trainees complete a preworkshop )

= < ~

assignmfnhmrd—ﬁprésnopﬁn‘éé‘fﬁ?;’%d conduct an or:ganiz:-ztionalq

< & oo
,(r,

4
development project with ae predetermined client group.,

. s .
. 5 ot "e‘\\wﬁc-nl training is spread over a peri.od of eight montéhs.‘

‘ this time, thle PETC-II.I. tnainees complej:e a 2 oot e

Q, ‘, é n .

- attend 17 days&of. workshop meetings, M%Spend a
K - h ’

/j\ conducting an organiﬁational development pr%gect wittg ‘a predetermi

¢ ® Yy ‘L

[ 2,
i, client’ grOup. The f.oliowing chapt outlines the ?!xg&lir}b for major
' . . ' ;“ g ' &’n"l!
tr'aining ékents. . T .. <! L. . N “’m)wmmn)m wmqmem
. [ 3 143 L4 N . - >t
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.] Montn 2 Moach 3~ |° Month'4 W‘*'ﬂmw 3 Mongh¥§ doneh 7" .| - Monch 8
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4=Day 3-Day . s} 3~Day 3-&2%::..,‘“ ’ 4=Day .
° Workshop. | [Workshqp | "« . - | Workshop Warkshop “"“’Wxx,,.‘, . Workshop
Hutiag f Meeting . Meetiag Mee tin%' *y n,,,\;.‘ting
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. Note: There & p{oxizauly 30 to 35 days bctwetn workshop zeecings for 0D ‘project work e
- .. wvith cl.i groups ; ¢ ¢ , .




Provisions for Use. ~ . ’ s’ . <

< L / < . .
< I, A.. Format: Workshop - N o . c-
. ‘/ -+ B, Personne"l'.Required: - I T ﬁ ' )
, ) ,  Two qualified trainers peg 12-27 participants (in teams of -
%’ . < ) ¢ 2 OZ‘ 3) . “ N N
— d o ’ ~ > e - ” : '
© G P:roduct Components: " o ‘ R
Lee ‘_ ¢ Re'ciuired: 1 set 5 monogra&hs per trainer .
o ... 7+« .1 gef of patticipant materials per participant
- e 1 copy of the'central ideas book "per participane . ‘

¢ &
. ) .« Optional: Pilot Mifestone Report for Preparing Educatio!xal .
' : 2 Training- Consultants: Oiganizational Development

T ~ . . (PEIC-III) (1976)
oo ' L . o . oo .
————D. Other Resourcesia . . ! ' -
' . * Nan_1e~tags, mewsprint, feltrpens, maskiné.‘t.ape Lo, : R
- L * . ¢ ‘ i~ :
E. Related Products: SR ‘ b -

» This program Is related to Social Conflict and Negotiative Pro(blem
_Solving, Research Utilfzing Problem Solving, Interpersonal Communicati,o

S Interpersonal Influence, PETC-T andePETC-II. , ,
‘ " r ¢ Fo Tme spano - - _# . ; . & - '4:\
. 5 N
' - Training is spread over ‘a, period of eight months. ‘Included” - -
. - are a 2-day preworkshop assigfment, 17 days of workshop
R n;eetings, and at leasf 10 days spent Conducting an OD proj ect.
-~ ' . LT q .
. . ( . . , v,
\ . . . < » . ] R N ~—f&~r A Lo . ;.
oL Condit:ﬂons of Ugg““”f - - L RO L 4
~ X ’ ¢ I ’ 3 ‘ ' 'S ' ‘ T Y. OC T ' * - -
'y (‘ / - o N t . -
N oo / P o Tt
. N . (‘ I f .
/ﬂf . . N ! o - . Tyt -
. The followifng training or comparable erxperiences are required for .

~

¢ - ’
part‘icipation. Research U ilizing Problen?'Solviﬁg, Interpersonal

) ‘t
Comunications, Inter.personal Influence, Freparing Educational Traiuing
Consultants I Preparing Educational Training ConsuItant:s II Socia,l o,
Conflict and ‘Iegotiative Problem Solvingy__ o e r‘ & A - .

\ , . e ' . ‘ .
. - . M . 7 '
Lt . o . ) 8 » .’\
- én . . . ; . . _ -
N ' 2 [ . ) . «




Partiéipancs aust bé present for every session of 3he workshop since
. N Y . 3. : e
the ‘exercises are’ sequential and cumulative.
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~ \~Gest'Range . .
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Product Availabiaity <, -,
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. These tra in ?nxerials are glated for.publication in~fgll of Eéfé.‘

evaluation reports may-be secured from: © e

.
» .

£: . PR, . - A A

‘Northwest Regiomal Educational Liboratory . . .
.. Improving Teaching Competencies Prqgrand ] o

Dr. John-Lohman, Program Director v '
& "N . B ) ’ * L8 : o
o . & - .o e . .

~ ¢ s - .

. For Additiomal Information Contact . _ - - e ;
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v

&

» Dr..William T. Ward Coe. - .
- Improving Teaching Cimpetenties’ Program ' " J°

\\\\\\\\;\\7 ~ Northwest Regional Educaticnal Labbratory ) e L
- ., 710°'S.W. Setond Avenue . ' .

'Portlaud3 Oreéoh 97204 . . o . S

© 7 ' (503) 248-6868 S




