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The opportunity.to seek, upderéta}xd, and enjoy t.he'be.auty féund |

-

in the environment, both natural and man-made, should be part of
S .. ’ . '
the learhing process. In order to accomplish this, education nmst,

»

ha.ve affective, cognitive, and psychomotor f:.eld—centered objectives.

A

Meetirig Children's Needs is a curriculum mode.l deslgned to

A

provxde students with: .

\ . . M , ‘ [y

1) Field-centedred educational experiences which are individualized,
. . . . /

interdisciplinary and multicultural, ’ /

- These experiences may be found both. D?ée. and outside ’

the tradit#ional classroom. —Field«centered educatibn

2N

+ .. allows young people to relate the phyaical world to those

-

concepts and relationships on yrhich teachers cdlnonly ) .,

focus in their classrooms. This approach ptovides a

¥

3 .. moanmgful relationsl;;p betmn .schbol and the real mrld

-

and allws young people a greater voice in det_ermﬁimg "

-~

s . R
“ [

Y
. their educational goals

b - tos
}
2) Ipstructional cxperiences which provide an opportunity to o~
obsam, 41 scover, recognize problems, expeximent, and‘ evaluate
- - / *
their environment both inside and outside the classroam.

LS
9




Statement of ,the Problem:

.
-

Educators often fail to bridge the gap between those learniné
. activities which take place in the claee}oomﬁand their application
A ‘ .. . !
to the reality of society.’ An institution such as the school

~ stagnates in its practices .if educators do not consistently analyze

\ e =

their educational function in reference to the surrounding world.

-

Educators can imagine that the institution of which tney afe a.part,
is preparing students to'fulfill the pbliéations of'dociety,'but by

v1rtue of its formalization and relzanée on tradltion@l techniques, and

-

bécause the society continues to develop. educatlon may actually be

preparing the{gtudents to serve the community of yesterday. - - !
— { R , B

\EdqutoreThave continued * discuss the unique pature of the . .
hupan being and the need. foﬁ deszgnlng educatlonal systems to provzde

for énat uniqueness. . But oﬂly rgcbntly have they really made an attempt

to solve this dilemma through development of individualized instructional * ’

* i

programs. Howevef, individhalized~instruction alone will not totally

provlde for the relevancy of- school to everyday life that is so desperately
needed The relevancy of educatlonal programs to indzvidual needs

poses a serious problem in the claserons of todny's schools. Can . .

5 ~

educational act1v1t1es andrexperiences be desiqned to provide students

‘with an opportunlty to utilize and understand life -situations as well

-~

as develop a broader understa?ding of their totel'environment?

) /

H Education must provide the inbwledge that will help all individuale

: understand the world in.which they.live, and ths .effect of that worl upon ,

the way they live. Therefore,” experiences should be field-centered.

.
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s to look for innovative

» how can eaucati£29l<///

programs.build upon the student's home agd community experi~ e? The

s
LS.

roblems 1n urban commurrities have caused educa

approaches to the learning procees. For ex

traditional curriculum in schools, for the most part, ig/ﬁdt effeétive_
‘ / o N
in meeting these needs. - g‘x

- ) +

The present multiplicity of disciplines continues to widen the

gap between the learning activities and reality of society. Educators -

must develop program models which are oriented toward the ihtergration .
of dficiplines&and involve to élmuch.greatet degree, cammunity

personhel and resources; The curr;culum should be flexible and based -
+ ~ \l

on student and community needs where emphasizing the process of 1earning . .

‘rather than just acquiring facts and assimilating information. ‘ . i
Taxpayers are asking for visible dividends on their investments

in education. This has resulted'in demands for relevance and account-

_r

ability at all levels of education. Young beople haye also pressed for-
a greater voice in determining their educational goals. Therefore, '

educators must be prepared to meet these requirements.

Mainstreaming and Field-Centered Edusation: -
i N ’ ~ . A,

ey ‘-

Field-centered nducation comhined with the conoept of mainstreamlng

-

~L -

also contributas to students abIlity ‘to interact uihh.oth-r people as well

Cn'

L -




/bc 17 years-of age,\\“““‘-\ﬁ\u R “f I O
\\ ) "A‘ Tt “- S, - A . .

- ¢ o7 ) L o B ) : " * ‘:'
as to their ability to cope with their handicap, By renoving some

of the stigma of special class placement, the student can begin to™ . . .

"feel better about himself. As self—esteem grows, ability to relatc

" P

o s
,~to friends, parents and teachers in a £ree and easy fashion,also c

A

increases. Through the process of attending school with handgcappod

3

students, the non-handicapped student also has a unique and val&able

opportunity to develop accepting attitudes in regard to individdal o

differences and to be more cooperative and:compassionate;

when considering only these benefits to both spec¢ial and regg&ar
.o & ’ .
‘students, it is difficult to dispute the value of educating a1l

students together as much as possible. The need to go beyond merely

thtinq exceptional students in regular classes however, is also apparent.

7

Tb be effective, mainstreaming means assessing and meeting the very -~

Y

special ngeds of all students. When this is accomplished, education will
. 7 . !

(énrichithe lives of all students and ultimately our society.
. ~ -/
Sample:

The sample for this experiment ih‘mains eam, field-centered education

L 4

.

consisted of 201 studentsg over a four year span- 1972-1975.. There were 105
. 'girls.and 96 boys representing Black, Chicano, Asian, White. and NatiVB
American.ethnic groups. They were all enrolled as high.schpol freshmen in

the coumunity of National City, California. The sample consisted of

1 7 - B Lo’

:[otionally handicapped, mentally retarded, legally’ blihd, normal,ﬂ- s
ceptionally talented, and gifted studenis fronxweltare to.hiéh:middle'
s8 income families. All students were randymly selected from the

1 ; ’1‘1” R
freshmen class during “each of the four yeaﬁ* qﬂa,ﬁhey ranged from 13

““r ’,- > ¥




I _ 'J/ el ~ ’/ - ¥
o e et R z .
O ’ . I b ek
- - t Va4 N ’l - 5 -
7 ’ ’ L
P ’ : - : . ¢ . R . . 3 e .- ) ,'/' ’ ,V' <
Hetho&olm' L ST \ T e
. \ .
. A 8ix to eight weak inatructional phase covering the states. of -
. " . ~

Caiiforﬂia and Axizona follawed the selqcti,on of students for ‘the

A Y

_ Program. - Dunng, this period the students weré removed from regular

- classes for two hours a' day and received 1nstruction in aill subject areas. ,
Pre-assessments were admmistered, surveys were conducted, co’mpetency- ) .

bAsed materials wére utilized and designed to meet the spec:Lfic needs

*

of each student. Extra-gux_‘ricular projects were also designed and

“.‘_b initiated by the students to earn the ‘needed funds for the field ~ -
" experience portioxlrd'f the curriculum. ~ ’
’n;r In 'additicn to th; basic curriculum; which was related to the
loc:?ions in California and Arizona,,the s‘tudents vere introduced

-

to first aid, mountain climbing, desert survival. camping. and ,

sensitivity tr ning. . PR //

- |

i
A 50 ipém assessment was adminiﬁtn'ed at the’ begirming of the ;)

// . !
project axéd after each field expe'nence. 'I?h.e pre-assesament was based ;

'upon information that could be acquired from study materials centered |
ST o | - ' |
o on the areas ta b’e ivisited _ . : . y .

v

-

|
\ 27 I addition to the cognitive knowledge measuranents, the affective

e - -
- -

)~ domain and the pl}'chcmotob skills of the studente were assegsed CNote. A
Selected Quotations and Drawings) o .

e . 4 - ~

.  Curriculum. Model A . . -

- 'I‘hc framevork on whicli the i.nat.ructional pn‘guni was structured

- and for wh.ich thq learning attdtegies were soiected is a two to three *’ .

. - .

" week ficld-study enccmputing vigitations to and in-adopth analysis of .

¢
selected locnlitica throughout California a.nd Arizona. For ‘exa.mple,

~ ~ )
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Qalifornia, Yosemite and the Sierra Nevada Mountains. / ‘

-~ pqlltlcs, but to economics, sociology, fine arts, earth ,‘,7 7

L R o R e
the field study itinerary {9: one of the experiences included San -

. o

Diego, Los Angeles,.The Coastal Corridor, The Monterey Peninsula,

San Francisco Bay Area, Sacramento and the Gold Country, -Central .

- I'd

In‘order‘to accomplish this:

1) The needs of each child were identified“aud'related to .

goals and.objectives which would provide thg‘student with meaningful

experiences in all aspects of the instfuction.

HE ; -

- -

1
1

During ph*ses of planning, classroom acti;ifies,“the4field ]
. Jabﬁﬁ&, ana\wgile~at each stop on the itinerary, the cqurse
. ; i -
design and\instxuctional strategies wete'examined td'ensu;e )
that students had acquired both cognitive and social . skifls. : E
Other compeézncies relating not onl; to history, geogfaﬁhy, and - : ;;/,7

P \ ’ , 7

¢ /
sqiencg, anthrghologyb survival training, biology, phétography, S/
. . \

mathematics, English, physical education, industrical arts,

homemaking and language arts were i&ent;fied and employed, ~Ani )
awareness of our mﬁlti-ethnic, mu;ticultural heritage was '« -
a third phase in meeting the needs of thé étudqﬂts. _—

> . 14

¢ ) . e,

2) 'The students, parents, and local community were all actively o //
o i ] ) | s 3 L/
involved ‘in all phases of the program planning and implementation. ‘/ ’
& SCtii op. .

R
- P . h .

Therefore, the content, structure, hierarchical arrangement of
learning experiences, instructional stfategiéh,)budget and other .
. . P . Ia

'aspacts of‘the total "program were develobed~by stﬁdenté, parents, .

-

and teachers working together in an atmosphgre of mutual trust-and s

rospect. Home visits, evening meetinQ!: and wiﬁé use ‘of the media T

R . 14
.
Vd Ve
. . . . L]
Y
+ I . "
< . .
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were mployLd to inform parents and the entire z‘onlnuntty\ of. 2

B s " .
the program.: . . . !
. - I3

.

3) The learning gﬁgggienée,componeﬂéb in each area of

Ve
instruction were presented to thé students in such a way as

*

to develop a réal understanding of the interrelationships and . .

interdependence that exists between the various disciplines’

\
S

that are represented in the curriculum, °

This prbéess differs from the h%ual learning'eﬁvironment in

which each course is taught indepéndently of other courses with

£ e :
very little transfer between content aréas. For example:

courseslsuch as social science, earth science, English, and

biology are usually taughi separatelflin the tradi ]

setting. The field-centered curriculum model incérpodates and °

., interrelates these subject areas into one program of.study.

. .

,
\ PN L H

4) A number Bf agencies ihd-individuals werc.oonticgpd fb

" and their support was obtained to contribute to the programs\
L3

=
o - .

. Success. . A
. . M ‘

~

- These agencies included: : '~\ L v s
1. The local and state pblice departments. )
2. The local fire department. . ' ) !

\

3.° fThe 1gcal mountain rescue unit., T, .

¢ . . »

4. The parks and reqréation department.

. 5. The local colleges and universities . . ;, o
C . e ' , L Tan VM¢V2
6:" The schodl district office. .. ' |\, , L

v ) SR

7. Local community organizations. .

.
o
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1973 period a control qroup \was not dhployed to st.atistically measura ;:"‘
L \ Soyd : "
* the differ\ncex occurrinq in the eog'ni.tive and social, deveiopment of”

’ O
‘ /‘

ey

the participants as a result of the inatructmnal s ategidﬁ ol

¢ -

- Ar'l'he data was obéained, tabulated, and analyzed ausi% t:he
following statistics: 1) meams. 2) standard dem.ation, 3) maximma:
4) minimums; S) ranges; mdb) t-tests, \ﬂ;jch were uéed as/an '

L3 ¢

md:.cation of” whether tylf/éifference }:etveen ‘megns aras. dne to chance, e

- and to what 1eve1 of, 'significance“-.OS, ..'017 .(QJ., - L
’ . In Table II th; groixp meﬁxs for Hme lfbux{ yeaz: period are iﬂ.lugtrg’ced,
. L, ,

On the pre-assessznemts the mean }ﬁs 23,3:{ wi:th,i mgximm of 36 an&

a mnimun of 6 result,mg irr a range of /30 'rhe e:q;enme;ztal group J\fea.fxs

// l

on the post—asaessments fax the sayé Q}i‘iod Wex,e/ 2 06 uith a. mui:mm
’° ..
-+ of 9 and a. minimm af o. 4 ;asmtea I a/diffga:emz‘e n£ 21 27 in the

- i mean scoxes fﬁ'om pre. to ,pcsst ,assessmeh£ peribas'. 'rhis was fodn’d 415

g A ’

X .
&roup was enployed in 1974' And Iqﬂn in ‘1975 'ho ‘eo;ﬁpkre the inStrucrionaf

-’ /

.- ; uethodoquy of a fi,ld-qmtgz’gg ourr:[.cuiim \r:[A{h tradigtnna.l metl(ods{ Botlf
: A

student qtbups vorkad tovwa tha s.me """

.t . . / ‘o,,_

-4

S Y g 4,

v

G wben com;mfiné the deotas/,of tha ,pté and' post assp dnexxte. o& the
4 s , : f /.

. 7, - /’-//

| L c:qperimenul érpﬁp ws.th ttpsé /of tﬁq contro]( group ,f6:; tha year 197‘4

,/l." f

('rame Iﬁi) tpe expuﬂmmpl gmup’s mean vas founc; to bq ,193 e: c

. B ";') /’ ,I"’ L // A

3 ﬂ\an t'.ho oanttol grdup p #G!n. m rangd/ £or th/ ixpetimentqi ,qrﬁup \ms
‘o o .,,‘ L 1’—'. : ’ /' . ,/Al, j' ‘/:‘, A e // PR ,'.“ VY .l
\l, . . ‘/l i . R LY ; 7./ l,‘ . ,/‘l‘./ ”/ ’”"_'F/ ,
“e , R e / ’ L 4 VAR Y N
[P WJ""“‘”L e Lo Sy L 4///{" L
I R P R : L A §
LN PN ‘ ‘ ’ Ve

,o-.

s:.gn:.ficant to’ th,e .091 Iavel. Dua t‘.o “thé” ’draqatbic ﬁndings.}/coxxtrol i

;Lnstructional/bbjpcx:iv.s céverinﬁ ths ﬂ
g ,
same curricu;a gas. ! instmotdgh&l pcrind yas thre?fmonths in lgx;gthe. )
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. Asszssmr m;sums 92 s’i'u;aﬁ:ms pmxcrpa'rmc
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T 'x‘im mem-csymem cuRRIchu

,/’ ; L

205 1972~1975

[123.47 © *5.89 ¢

/
1,92 2.1
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25 while the range for the( control group Qas 27. ‘The t-test value showed
no significant difference between the means for the two programs,.

A . . ! A - )
* However, in comparing thé results of the post-assessment (Table IV),
. ~ 4
the experimental groups mean was 4.58 lower than the control group’s

+

mean. This finding was significant at"the 3001 level which indicates

that the students in the experimental field-Cwptéred cur'r'iicul\m

~
.

comprehended the materials on a higher level,

b

TABLE IV

RESULTS OF THE POST-ASSESSMENT OF 'IélE

EXPERIMENTAL AND ,CONTROL GROUPS- 1974
s . : b
\

X " sD
S U
. 2264 2,57

7.12 4.26

#

* Significant to .00l Level.

.

v

L

the mean for the cxpoiiuntal group.

During the 1975 year, the ire-assesment ('rablé V) mean for the

control . group was .58 lower
The range for the control group was 22 while the range for the experimental
'group was .25.‘ The t-test value showed no significant difference between

.‘;p\e‘.mgnln for the wwo programs. ~
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- ’
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) o
.- ‘ 12
- - v , - . ¢ v
TABLE V
RESULTS OF THE PRE-ASSESSMENT OF THE .
AY - 2 *
EXPERIMENTAL AND CONTROL GROUPS - 1975 1
X SD " MAX MIN RANGE ° as . t )
E  23.47 ' 5.89 36 11, -* 25
‘ ‘ 98 .568%
C 2289 5.68 . R 12 22 . ‘
@ ' i

*Not Significant.

The results of the post-assessment (Table VI) for 1975 are similar to those °

in 1974 as the mean for the experimental group was 6.26 lower than the

—

control group's mean. This finding was again siqnificant at the .001 -

level which indicates’ that the students in the experimental field-centered

T
curriculum for 1975 comprehondad the materials at a higher level.

_Comparative data on pre and post assessnents for tha 1974 and

1975 experimental apd control groups tends to indicate that the instructional
methodology in a field-centered curriculum allowved: the students to.
develop a better understanding and a more in-depth knovledqe concerning

. Lo,
the interdisciplinary subject matter. r




~?

" TABLE VI ‘ .

. RESULTS OF THE POST-ASSESSMENT OF THE

.i» EXPERIMENYAL AND CONTROL GROUPS FOR

G . 1975
N
. AN
N : - - \
X SD. MAX ' MIN . . RANGE a .t
E .92  2.13 . 8 0 8 -
) e 98 17.88%
< 8.18  3.98 19 1 18
o L

*significant to the .00l Level. .

. . .
. e, . . . ‘

Conclusion:
. Zonclus on:

< .

. Some of the iujor goals in today's schools includé’ self-motivation,

selfddi:action, peréonglizati;m of instruction, -and relating the .

curriculm -ho the rsality of society 'I’ha fie].d-centered curriculum

.

for mainstrouiing appous t:o bo one. vay ‘of achieving t.hese qoals

It is diffi&ult to stat. vit.b t:or.al assu.rance, hovevex,‘t.hat the

field-centu'od nodel ia‘indlsputably. mpcri.br to current for.m of
o,

schooling As msured bx ths.assoan.nts of ,ooqnitivo,. affective, and

psychonotor domains ) ;he results shqv a gonu:a.l inctm. in .

., o Lol

perfomnco.. , ' R . o —._-

) Evid.nce 'puds to bc accmﬂat&d ovu‘ a mnboz of yoarn ‘and Xhe

_model needs o be roplicated in othor school se;ti.ngé and with varioua

. 0 . .
- ‘4 : . ‘_'.-, (]
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v ' ' 14
RS ) '
age level groups to'%lid!\t‘t t}tese ;indings.

The field-centered model is a q.table a}te.rnntive to the traditional
') »
clasaroom as long as it is viewed as an intel§igent quest( and an
imaginative search fcr better ideas with which to improve the pzocess of

r)

\_
education and facil:.tate the integration of the nandicapped student into

the world of reality.

~
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" It was fun being with your friends, enjoying yourselves and
being able to learn at the.same time.

0 I can't.imagine camel$ in a green place like Fort Tejon. They
. should be out in ‘the Mo jave somewhere. .
‘ 1]
Hearst Castle was beautiful., K I wish 1 could have 1lived there. -
But with all the taxes today\\I see why they moved out. .

L/ :
Walking around San Francisco at night is creepy. The gtmosphereé
has a scarey feeling to it. ‘

The trip was great up until fhe time when we had to come home.

5

I wonder where evéryone went 7"

“(Quisiera saber a donde ‘§se fueron todos?"
:l s .

--I prayed for callous pads, foot spray, corn pads - anything -to
recover my feet.

‘<
-0

Pismo Beach was great! But- T didn't enjoy the sandcrabs in my
sleeping bag.

Its a terrific way to lea;n. “To bad we can't do it all the
y time. . ¢
. The priqkly pear cacfus apples were good.~except I got some
= stickers in my tongue.

’ \)‘ . 3 \1 8 - ? ~ .
; B - . . A . .

r . * qﬁgf} N - PR .
BN i - s . . } ¢ ) ‘,, ‘
. . # ‘- .




A
/
- g 17
"1 was very. scared and I even wanted to sleep on the bus because
I had never glept out in the open before.

JVWe were taught how to do and usefthings we never would have
thought of in a classroom.

La Purisima was great ‘but the lemon verbena and the ceanothus
really 1mpressed me the most.

w°wzz' The Gold Country was fantastici'

The days have gone by fast, the trip is soon ending. ' I wish
it wouldn't end.

Catching a cable car was fun. Hard too. ;
Finally we left, I couldn't believe we were going. I thought
I was dreaming so I pinched myself real hard and found out

that we had really left. c
v

'At the La Brea Tar Pits, Just before a Jewish rally, An elderly
Jewish lady thought Aurora said we were from the "National,
Soclalist" instead of from National City. -

- j' . “‘ )
"According to oyr map, the Golden Gate
Bridge %hould be(right:under us."’ -v/)/,

{

‘e

"Segur nu°@+r6 maoa el puente de oro debe
sta" hajo nosotros.
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I' love Japariese things and 1 felt so gogd o be '.'m the % . °
midst of the Japanese people and store QNWA , 'vquv

N Lo
Dlnner at 'the Basque Hotel tasted re#l goo uﬂtll we $:i:2 gyt
what we were eating. It was good quway. w&

" When We were getting ready to leavg I was like a lltthf‘kid
that couldn t wait to open the Chr¥stmas pr sents on*ﬂ%ristmas

Last night a fury friend came to igsiﬁfwhgiiizzﬁzsfe asleep.
When we called "Supper It was llke calling a ich’ of wild

bulls. .

"Now students, what are some of the unusual . .
things tha} you notice ebouf these great trees ?° -;iggﬁi
% S . e :

", Qual es son algunos de los cosas fares que
notaron de estos gran arboles9“ =%

<

v g - —

. %

A Y

Solvang, What a heavenly place! If 1 llved here I would

. p:obably be a big rollv-polly girl. The\pastry was 8o fresh
d delicious. . :
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"Gee! “Another beautiful day for travel!"}
"K&J Otro. dia'hermoso péﬁa’viajar U
. N o ~ ‘N :,( '“\-‘3‘1’
s, N

On the wa&“hbﬁifall of us sald good bye to
we drove down fdamiliar streets we san

N

- were excited to se¢-our families.

"

3
Y

T PR
each _other. ..As

But we were ledVigg a
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g our school songg and
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