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EBSTRACT . e e
2 total education program involving evaluation,

Tepediation, and tutoring has been developed at a residential

treatment center for emotionally disturbed adolescents, An
educational evaluation is given to all students upon entraace to the
center and usually'includes both formal and informal tests on
auditory perception, fine motor abilities, and academics. Individugal
instruction for teachers during school hours ani a regediation
prograa administered by child care workers before and after school
are provided fer children with specific learning disabilities. To
obtain the best resuits in terms of behavioral and educational
objectives, the child's needs are assessed on an individual basis and
kehavioral contracts are made according to those needs. (SB)
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Sonja Clary, 18691 Linden Ave. |
Grayslake 1L 60030 , - _

Ks pr%;sures within our’society continuégto increase, we are_' . j

forced toO become more cognizant of indIvidual problems and needs ' -
of children within the community and school setting School
w systems are .graduvally becoming involved in programming for the
child with soc1a1 ané emotional di??iéulties Some states, suéh
as Illln01s,,already have Mandatory Special Education for children
/ ages three through twenty-oée. They offer many programs among
w%ich‘are educational day programs for the emotionally”disturbed. ‘
These students remain in the home seﬁttng and attend special ‘
classes and/or receive therapv,<f§euaver, tnere‘are other groups-
of children who are ;n_greater difficulty. These’individuals not
only hame severe‘emotional problems, butvlack g home setting,
They are too disturbed to be able to remain in an orphanage or ! i
foster homeﬁput need a residential treatment center, Altnough
the emphasis within such a program is the emotiopal needs of the
1ndiv1dua1 an educational program not only must be provided but
may prove to be instrumental in the succeéss of the treatment plan,
As ‘has been noted by authorlties in both Learning Disabled’ (L D,)
and Emotional Disturbed (E.D.) (Cruickshank Bentzen, Ratzberg,
and Lannhauser 1961 Hewett 1968, Kirk and Bateman, 1962, Morse,
Cutler,,énd Fink, 1964) E.D.,children often also evidence learning -
Pdisabilities. Consequently; any educational program designed for
E.D.;students must take into account the possibility of specific
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Thise article will present the total education Drogram .o
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(evaluation‘ remediation-- ¥utoring) designed for each student in ,
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{?écgggidential treatmeggjca_ter for emotionally disturbed adolfscenfs

~
Special attention will be i en\fe\Epe ckild who evidences specific

——
learning problems whether he_meetgxghehffcnnical deslnltioﬁ of a

- »

learring disablec ehild_oq\nat. 2
The residential center o te discussed is near a 1§rée metro-
Y.
poli*an area, All of the residents are wards of the State
(@rether permarent or tempoﬁary)'and héve‘been‘placed in the -~
nerrer ;ue *0 severe emotional difficulties, ome &ey have bveen
5

in foster nomes or other residential faeiliti S prior to referral,

—

30me are niaced direc 1y fvom the home after guaralanship has

been awarde3 *o the State, Consequently, the varieties of. baCV-

gr un&s ari preoblems are as muTtltuﬂlnal as the number of

-~

resijents, Although Aplinquency is a frequent part of the history,

place~ents are not made for that reason alone, Specific etiology .

may be JAgtermined before or after placement but behavioral systems

-~ v - R
-~

“us? te severe enough to“warrant such a placement, It must be
noted that tne elucational programs to be designei,are £or students
J
~wrose life roals differ frqm those of middle class‘youn\§ters~ In
\\
reneral, education will “be geared toward vocational programm;n?

ard survival, Of main importance, of course, will be the emotional

stability of each individual so that he can function within
society, It should~also be noted that he can function within society,

It should also be notved that meddcals, psychologicals, @nd psvchi-

atric examinations are completed apart from the educational evalu- -

-ation. The multi-disciplinary app%oech is utilized for diagnGsis

and treatment as much as possible, . ' R
- Y .

EVALTATION ‘ - ,

- -

A1l students receive an educational evaluation upon entrance

-
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" +o “he center, Tt .should be noted that residents may st?y only
three to six months or may remain a*+ the center for-a year or more,
. i
™ This necessitates an efficient'diaznostic procedure, The amount (ﬂ\\\
\
of infornation availabie from previous- placements and the student ts
cooperation determine the extent of the 1n1t1a1.eva1uetion._ Before
any testing is begun,,initial contact.is usually made with the
/ } student within the resifence or recreational setting, When
f**\\: / ~ 72a81vle, sorme testing is bemun immediately, During the past two ot
?\¥/ vears, there have been very few students who have overtly or
““‘~400ver+1y resisted the evalvation, Althougn nq.single factor is
- “‘“7msnonSib1e for *his, it is thought that the fairness and honesty
\qgéi'which the students are treated in a non-threatening situation
?t ribtutes to their cooperation, *Aach is informed that’ the
- ”
examiners are friing to find ont what is easy and what is difficult
for them so that their Drogram can be designed to meeb their needs
and interests, In most tases, the students ‘have been 1n{severa1

L]

institutions orior to.the center and often the openness is a new

N

refreshing approach for them, - . "
The test hattery itself consists of formal, informai; and «

3 varts of tests ani usually requires three to four hours>to admin-\
ister, although not necessarily in one setting, ‘It is designed
to check many learning modalities so that combination of input
and output are not overlooked and so-patterns of difficulties may .
e establishe&.’ In addition, academic readiness or performance
is ascertained. Altrough standarized tests are Dart_Q{ the eval- '
ugtion they may be used ‘for additional purposes other than those
Qriginallv ‘intended by addine specific observations in terms of

s\

testing behavior/gnd functio\ing,

1

The following test structure is typical of that involved in |
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the educational evaluations, : N

Auditggg,Channel of Learning

ij\\XEEItory Discrimination Test by Joseph Wepman, This is a basic
discrimination-test of similar sounds, Al hough this test is |
designed for younger children, it has proven useful at the |
center with the older children who have auditary problems, : .
However, it is used only as a screening device and must be b
given when the child is comfortable with the testing sitwation |

) \ * and therefore cooperative,
¢

. k] :}
2, Detroit Tests of Learning Aptitude by Harry, Baker and Bernice
Lelard, Specific subtest are given to help determine auditory
difficuifies, It is true that manv ExND, childreh exhibit
audiitory memory problems due to their lack of auditory attention.
At the center, by wtilizing~several. checks of the same process
) ani. coordinating testijng information with behavior in the .
- resiierce, hopefully this is avoided, Both Auditory Attention .
Span for Related Syllables and Auditory Attention Span for
, -rrelated Words are subtests used to check auditory memory,
= The nelated Syllables involves sentences which may give a
comprehension type clue (syntax) and Unrelated Words is memory
of individual words, Oral Directions presents a visual stimuli
to observe while avditory directions are given., The child is
observed c¢losely to help détermine whether the clue words which
are directional in nature are e problem rather than memory,
If it is suspected that the child #oes not Understand- 'next to?,
tunderY, etc,, spatial relationships will be-checked further
a* allflevels of learning, Many youngsters ‘may exhibit a
iiffichlty with visual or auditory membr&. However, when both
clyes are given simultaneously, performance improves markedly,
Ari3*her: important ‘observation to be made during this subtest
is Tor %ne lack of 4iff rentiation which hinders handwriting,
Oré%mQQmmissions requires\ the student to, follow through
motorically aftér auditory (verbal) clues have been given,' Some
students will bejunable to move correctly but can still verbal- >
ize what they are to do, They forget when -they become involved
. with movement, ‘- B ‘
- -~ . -~ . 'y .
3} Group Diaemostic Reading Aptitude and *Achievement Tests hy s
” Marion Monroe and Eva Sherman, The Letter Memory subtest )
reveals not only memory but also the student'!s ability to
.. write, Often by comparing the auditory memory subtests on " -
N the Detroit with this subtest, the handwriting problem or
N lack of it becomes clear, The Orientation and Discrimination
subtest is vtilized in conjunction with the Wepman for auditory
\ discrimination, = For many of the children, a marker must.be
. utilized during this subtest so that only one row of Xs .is
visible -at a time, This eliminates visual distractability.
P

~

B

b, Some subtests of the Durrell Analysis of Reading Difficulty ~
by Donald Durrell suvch as Sounds and Phonetic Spelling may be
utilized if though to provide additional information, The

¢ Informal Edqucational Survey uti%liéd at the center also gives
auditory irformation tut is deg@@ﬁgﬁgbqsicallv to assess

P
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.academic readiness, Y A T g

1.:-::;.,1::§ N 'l.f - L4

.

- ‘4.i" 4

Qo . . , ) '.G‘




d

~ tions of how the student reads, a basic starting -point is d
s . established for the teacher'to utilize, If the reading level

Fine Motor Abilities — e —
/ , \»/ ~- |
1, Detroit Tests of Ledpning Aptitude. Motor.Speed allows the |
- examiner to observe the child utilizing a pencil but not writing, |
He has only to make Xs in circles as quickly as possible,
Stuients. seem to enxoy this and appear not-to be threatened by
.tre tlmingm -

)

?, Group Diapnostic Reading Aptitude and Achievement Tests, Cross-
. ing-Qut-Letters reqguires only a slzzéing through of a specific
‘ letter, Not_ only is fire motor control observed but also visual -
flgure-ground-(flndlng the 1etter7 and.letter recognition, The
Copying Text subtest requires the student to copy a paragraph,
Acain loss of place and letter formation as well as fine motor
control is-observed;

o

Tt should te ‘noted that all subtests involving writing or
manipulation of ODJeCtS are observed in terms of fine motor. - :
coordination, ) . o ~ S . ¢

/ T

. . Academics - ' _
. dlde Range Achlevement Test by J.F. Jastak, S.W. Bijou, and S,R. ~
Jastak, The reading section which analyzes sight vocabulary or
how the child attacks new words is administered, All pro-
nunciation are noted to aid in determining patterns of learning
The sogllthe section requires a child .to write a word given
orally. Writing is observed, he mot.or problems are too
EL great, the child is allowed to word ‘orally; The
arlthmetlc section of given on another sheet of -
Daper other than the test b66k1et due to the clodenéss of the - >
problems on a page, op~the older children all problems are -
given visually -and require a written computatlonal response,
All three subtests dre used as § ing devices, ‘Depending
on the child's pe/}ormance, either: an formalﬁﬁgnca%icnal
. " Survey or 'the-Durrell Reading Test is given, Arithmetic and
spelling may “also be-further evaluated by the use of the '
Informal/Survey or the Group Diagnostic Reading Aptitude and
Achi/vement Tests,

-

-
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2. ) : A
2, ‘Phe’ Durrell Analysis of .Reading: Dif;;e;IEQ\yields an Oral-and
) . 7 Silenf Reading grade level as well as a Listening Comprshension
>~ . score, Between the grade level, interest level, and observa-

is at grade two or below, the Informal Survey is-used for,
y~//i§sessing Peading readiness. .

3,  Language is assessed by:nhservation of the child in spoken and
wrgpten communication, The Language section of {he Group
" Diagnostic Reading Apxitude and Achlevement Tests which assesses X
votabulary may also be administered, It Should be_ noted that ]

- most of. the students' language is poor but _difficulties appear
to be due to, cultural factars ratheg than to specific leamlfz*
problems, . b
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-~ The above discussed testing bvattery Bs utilized with most -

students who are referred to the'center. Occasionally additional
or substitute tests may be necessary, All evaluative material is
analyzed according to incongng (input) and outgoing (output) //; -
informatlon--how the questlons are presented and how the chlld is |

LY

\ requested to respond, Another important factor to'be,hoted is
: what is expected as a prerequisite for certain suotests. .Does_the
child‘understand‘the question? The test battery has been expiained*
in terms of its usage for the tipe of child at the center, .It is not
5 \" suggested as the one way to use these tests for all‘chiidren..
Liberties are taken with scoringsand sone requirements so as best

to obtain the child's maximum performance.. :y
REMEDIATION AND TUTORING . '

) ,—/‘/

/ usually afﬁects classroom behavior, Teachers are well aware that

With each new resident there is an adjﬁstment period which

»

they first must "establish rapport" before they Gan expect any work
PR P4 s

‘ from the student, Socialization and attention span as'well as —~ :

1nterest levels are ma.or classroom cons1derations However, the .~
evaluation plays an 1mportant role by ‘giving the///acher the
\‘z

necessary 1nformat10n to help understand the educational needs of

each individual, The prescriptlon which is devised)after testing, .
[ 4

Iists strengths and weaknesses in terms of learning channeTS K\

(speolflc learning disabllitles) Levels in academic areas, and the

‘ ~
most appropriate manner in which to pproach teaching taking - .

ibehavier into account, Fop the chlldren who exhibit Bpecific learn-

>1ne disabllitles an LFD teacher works with them 1ndividua11y . !
severaL times. each week. In additlon this- work is coordinated : 1
with all teacghers who deal w1th the child, Since no parents are

avai aoie for aid, the child care workers Are, utllized to follow

\)4 ] . 8 ~ , - - e
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;through with remedial fechniques pefore and after school hpurs as
. emphasis is upon 24 hour remediation., The program_attempts to

deal w1th tbe whole 1ndividua1 rather than segmenting.him‘inte
parts such as home, scneol, therapy etec, Classro;;\compensations -
are utilized to help.relieve the frustration of the student while
remediation is taking. place Forlexample, a child who has difficulty
with X1fferented movement which has affected his handwriting would

be given alternatlve ways (comnensatlons) to finish h1s‘work, He
_may use a tape recorder, underline or circue answers,rdr wyitewa

few words rather than a sentence or paragraph, He may also utilize
dange lined paper, a felt tipped pen, and/or a pencil grip to ease
tension. In order to eventually alievdate the problem of differen-
tfétion movement specific activities would be developed by the L.D.

. v .
teacher and recreational staff, Another area which'frequently

,needs remediation is visuallfiéure-éround * In the élassroom, theA
student would probably need a desk or table organlzer so he did {
nét lose his books or materials, Small amdunts of work would be
given on a page §0 he would not be overwhelmed, The student wole
still be required to do the amount of work of’ which he wasg capable
but it would be presented ‘in small amounts, ‘,For some children, K
’only one arithmetic problem would be presented visually at_a»time;‘*"
These same children mey need to use a marker in reading or even:(
have the whele pége blocked out'ekeept for a few words or one line,
These compensations allow che student to functibn in the-classroom,
Again remediation by the L, D.kteacher and other staff members would

N

be done, . . . /% . ,’h(
Keezi;fw:n mind the life goals‘for the residents,'éii classes //
are geared towdard interests and needs of the.stﬁdents, There afe///

approximately 5 male or female adolescents in each class &ith a
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teacher aﬁd.an.aide,'uA typical schedule for a studenE’wouJ
contajn the fOllowing‘clas%Fs:, Skills and Skits (reading and
‘Engiish) Job Skills and Su v1val (arithmetic) Arts and Crafts
(music and drama,too), and p sical education inclu/iné'swimming
twice per week, Choices would then be p0831bIe.for Cu{rent Events

(social Studies), home economids and 1ndustria1 arts, ‘All class-

room work especlally in the tooK subjects, is tutorial in nature

-\
K

as all programs, are 1nd1v1duallzed Each student is worked with .

by .the teachér and/or aide at his level of performance and goals ar

altered daily dependlnz on progres both academ1cally and behav1or-

ally, Most students change classes at the end ,of each perlod as -

+in any jurior high school program, :Hawever, .some students cannot

change classes and need the structure

@

These students remaim with one teache

[4

of a,self contained room,
for two ‘of the three mornlng
reriods.- Then the teacher rather, than the students move from c1ass —

. ) —
, to class, The * same may be &rue of the afternoon program It shouyé/

~

A be noted that each group has physical ed cation_during the morni7g
/// . dai 3 so every student has time to use’ pe t up energy,,\ANtime t ‘
room is available_durlng_thexday for expl s1ons that’cannot be . \\
' handled in the classroom, Additional chil ' nd
/

behavior., The Social Service team is responsible for behav or

‘and on-going part of the educatlonal program

s . !

0 i )
_— In order to obta1n the best results in te;ms of be%avioral

 ——

.control and educatlonal~deyelopment, a strustured approach ds -"7 5

- D

) utilized with the residents However, the struétureqia:yery flex1ble {w/

T P

It involves the setting of guidelines so that the child knbws what \i“f'\;@x

the goal is, when ‘he has reached it, and to what extent\he has/Been// f
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Some yeungsters .cannot function in°class or in the

LY

successful,

resadence without a_ wrltten chart that can be ch/oked off as work,

VRS

is completed.//Others requ1re a lesser degree of organlzatlon to

Qﬁﬁfof////;he child's needs are assessed on an ind1fidua1 basis

s e
////and behavipral contracts are made w1th the student according/to his

I

. needs, The ch11d care staff is a very 1mportant part of the

structure for each student., Ir behav1ora1 ‘controls. and educational

prozrammlng g?e not cons1sten$ throughout a ch11d s day, confus%on

results and performance deterlorates Th1s is a qpnstant prbblem

it any 1nst1tut10na1 settlngathat ut111zes several Shifts

-
personnel Homework is a part\bﬂ‘thls structure and.cons:st5ﬁoyg\

for mhlch the child’ care workers. are respons fe,a In most ca/es

{sgal/meme
/égme for a child w1th that def1c1t. ;Conéequentiy, the remed1a1
pro ess\for L D problems can cont1nue throughout the»day, It.

1.

thyéyﬂork involves specific learnlng games , Such as av

'/
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mos 1mportant that*the informati n about’ learning be’ shared w{th

~

d1v1dua1

all staff members who Work with an child w1th a

spec1f1c memory or flgur ground problem é;%hs un erstandlng of

!

h1s dlffloulty so he 1s,nbt punlshed for behav1or esult‘ng ¥nom

e

"®
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his problem

‘w\ #

)

‘e
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'ren,ln any res1dentia1 settlng 1sxa qomblned efforty This;ls//&

/
»

eSpeC1a11y ﬁrue When deallng with youngst’%s who have emot/ona;
3« sy e
and learnlng problems, The edusatlonal program encompasseswa good

12

deal of the students' t1me and must bé ooordlnated with the .

N

residenthalqand recrea@ional areas in order to benefit the chrldren

L4

\

As can be Séenrfromsthe abpve dlscuss1ons,ﬂwork ﬂg with_ohlld-'
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j/j’most The origlnal edu tlonaluevaluation glves clues not only’fOr o
schoq; but for areas of. the program.\ The amount af successgz J:.ﬂ_:
S
ofueach student depends upon how “Well thé total staff can coordlnate o
S T L . "’) S e oo
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