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BACKGROUND INFORMATION ON SOUTHEAST ALTERNATIVES

October, 1974

The Experimental Schools Program (ESP) is designed'to test comprehen-
sive change in education with the intent to facilitate the transition from
research and experimentation to practice. Southeast Alternatives, one
component of ESP; is dedicated to the following goals:

I. " {The project will providéﬁ a curriculum which helps children
master basic skills...."

II. "The pro_ect will test four alternative school styles (K-6) and
selected cptions In schooling programs for grades 7-12 articulated
upon the eclementary alternatives."

IIT. "The project will test decentralized governance with some transfer
of decision making power from both the Minneapolis Board of
Education and the central administration of the Minneapolis Public
Schools."

IV. "The pro/ect will test comprehensive change over a five year
period from 6/1/71 - 6/30/76 combining promising school practices
in a mutually reinforcing design. Curriculum staff training,
adminictration, teaching methods, internal research, and governance
in SEA make up the main mutually reinforcing parts.”

ESP was inibtiated in 1971 by the United States Office of Educaticn and
is now directed by the National Institute of Education (NIE). In May,

1971 three school districts, Minneapolis Public Schools, Berkeley Unified

School District of Berkeley, California and Franklin Pierce School District

"7 7 77 of Tacoma, Washington, ﬁere-gélééfédraéﬁgipé§imeﬁféiﬁgéhoolrsiteé, There
are five major experimental school sites and 13 smaller ones as of 197kL.
Southeast Alternatives, the name given to the Minneapolis Public Schools!
Experimental School Project, was funded for five years. On June 1, 1971,
a 27-month operation grant of $3,580,877 was made to the school district.
A final 33-month contract for $3,036,722 was approved by the National
Institute of Education (NIE) on May 22, 197L.

The 2,140 K-1/ ctudents in the project include a racially and economi-

cally diverse urban populition. Ooutheast Minneapolis, bounded by factories,

.. 8
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flour mills, Sreewyyr, multiple dwellinss, residentinl neighborhoods,
shopping ureas and railroads, also houses the main campus of the University
of Minnerota, Minneapolis. Stately old homes, low income apartments and
expensive condominiums are all located in the area. This mixture of ages,
occupaticns, intorasts, and life styles supports a diversity of views about
the nature of public education which the five SEA alternative schools
established by parent choice reflect.

At the elementary level siudents may choose to attend any one of four
major alternative programs:

The Contemporary School at Tuttle utilizes the graded, primarily self-
contained clasasroom structure. The basic skills of mathematics and language
are developed throwgh sn individualized multi-text, multi-media approach.
Students move between their homerooms and a vareity of centers to participate
in lewrning sctivities throughout the entire school day.

The Continucus Progress School in the Pratt building allows children
to advance at their own speeds without regard to grade level. Children are
placed in homeroom groupings according to their reading placement and
spend A0% of tneir day in these homerooms. All subject areas are taught

by the homeroom teacher. Mornings are structured with language arts, math,

- e - — —-social studies, .scionce, music and other curricular areas. --About LOF of ——

student time is spent in two-week interest groups which are selected by
% g

students, faculty, parents and volunteers.

The Open School at Marcy offers its students an opportunity to influence
their education. An integrated curriculum which emphasizes the process
pproach, thal of childeen learnine how to leara, to muke independent judgments
and %o dimcover their interects, iz affered. Children are grouped in multi-
aged "familias" »nd a flexible duily achedule allows times for activities at
various resource centers. The Marcy Community Day plan makes it possible

N

for students to take evtended trips iyto the city or wilderness to expand

ii
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Managemsnt Team of principals and monagers of K-12 service prograns share
project-wide decision making with the SEA director. A project-wide board,
the Southeast Council, is composed of parent and staff representatives from
each school and other community representatives and serves in a sirong
advisory capacity to the SEA director.

A Teacher Center has been established to provide teachers with an op-
portunity to reccive substantial in-cervice training as well as to provide
an avenue for preservice experiences. An In-service Committee made up of
teachers from the SEA schools receives proposals and acts on them, thus pro-
viding a direct role ror teachers in the staff dovelopment activities. The
Univercity of Minnesota and Minneapolis Public Schools jointly operate the
Teacher Center which was first initianted with federal SEA funds.

Two evaluation teams are directly involved with the SEA project. Level
I (Internal) evaluators work for the Minneapolls Public Schools and are ad-
ministratively responsible to the SEA director. The Level I tea: conducts
formative evaluation activities as requested by project participants such
as parents, students, faculty, administrators and the Board of Education.
The purpose of this type of formative evaluation is to provide information
that will be useful in developing effective educational programs and improving
the project.

The Level II Evaluation team is organized by the ARIES Corporation.
This external team is known as the Minneapolis Evaluation Team (MET) and is
accountable directly to N.I.E. The purpose of external evaluation is to
independently collect information of a summative nature about SEA which will
be of use to practicing educators who nre in the process of deslgning,

implementing or operating proyramc to improve education.

11
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Preface

This study was conducted as a formative evaluation task for Marshall-
Uriversity high Scheol. Since it is not designed to be used summatively
or externally, much backaround information and possible resulting qualifiers
that are already generally known by the appropriate decision makers have
not bern included. Therefore, results and discussion herein should not
be vewcraiizaé *5 other situations or schools: nor should the results
be coroiv.zd 235 a summative evaluction of either the scheol or the
students e have elected to graduate early.

Sor-ial thanks to Susan Demet for editorial assistance and to

Elizabeth PiTwan and Rose Salo for clerical assistance.
{




1. Introduction

A stucdy of the Early Graduation Qption was included in the Southeast
Alternatives/Marshall-University High School Plan for 1974-75, although
little systematic research was undertaken in connection with the study from
the opening of the school term in September until November 1, 1974. At
that time a new Internal Evaluator was hired to assume responsibility for
the study. She was assigned three specific tasks:

1) To determine the levei of satisfaction of those students who

have, from the time of the program's formal inception in 1970-
71, opted for Earily Graduation (i.e., graduation before June of
their twelfth school year).

2) To compare the leve! of satisfaction of students presently under-

taking the Early Graduation option with that of students who had

undertaken that option in the previous four years.

3) To determine if any trends had developed in the program which
shotuld he krown or dealt with by SEA decision makers.

The last of trese tasks reflected a ceneral feeling among SEA decision
makers that, for -easons not readily apparent, increasing numbers of students
had in recent years elected to graduate early.

Several nethods were used to gather data on the topic of early
graduation. First, questionnaires were sent to former Marshall-University
High School (MUHS) students who had graduated early. Second, interviews
were conducted with students who were planning to graduate early during
the 1974-75 academic year. Third, interviews were conducted with students
who had accumulated enough credits to graduate early but had nevertheless
elected to stay in school for the entire senior year (1974-75). Fourth,
interviews were conducted with four MUHS senior high teachers who were
familiar with many of the present and past early graduates.

This report on early graduation is divided into four sections: the
first three sections discuss the four data collection procedures (the two

interviews with students are discussed together). The fourth section

13

-1-




compares the data and summarizes tie major findings.




II. Questionnaires to Former Marshall-University
High School Early Graduates
Probably the most tedious step in this study of Early Graduation was
the first--determining who had graduated or intended to graduate early.
Since the evaluator was new to the record keeping procedures
at the high school, a sense of frustration was felt in understanding the
records. Now, however, it seems that the following situations were true
at the time of the study.
Although several school personnel had information about early
graduation the attendance clerk had the master 1ist of early
graduates.
Students had been requested to file a letter of intent to
graduate early, with the counselor, five weeks before the end of
a trimester in which he or she intended to graduate. This
procedure has since been dropped. The counselor viewed this
procedure as merely an intent which was in no way binding. In
fact, it was not necessary to file the letter to graduate earlys
Bowéver, students were encouraged to do so and to discuss their
intentions with counselor as well as parents and teachers.
An elaborate system for coding the early graduates' credit
distribution was originally proposed for this study. The system
proved unfeasible and that paft of the study was abandoned. This
does not mean that the records were at fau]t,.but the information
kept w;s not as detailed as the evaluator's plan had demanded.
Four students whose names were on the attendance clerk's list as
early graduates returned their surveys marked, "1 did not graduaté

early." They may have been students who completed requirements for

- .o~ 3- .. " , S



graduation mid-year of their fifth year. Anyone completing
requirements for graduation before June is recorded as having

graduated early.

TabTe 1. Number of Early Graduate Surveys Sent, Early Graduates Contacted,

and Percent of Early Graduate Surveys Returned

Actually
Contacted Responded

Survey Sent through Mai | to Survey
Class M F _ Total M_F Total M__F Total Total 2
1970-71 8 M 19 8 9 17 2 5 7 4%
1971-72 5 19 24 4 16 20 1 15 16 80%
1972-73 12 18 30 12 14 26 8 6 14 52%
1973-74 7 18 25 7 14 21 3 10 13 62%
TOTAL 32 66 98 31 53 84 14 36 50 59.5%

About sixty percent (59.5%) of the early graduates who were contacted
responded to the survey. The response ranged from a low of about 40% of
the 1970-71 early graduates to a high of 80% of those from the 1971-72
school year. Although there was a significantly higher response from the
females whom we contacted than from the males, we found the females
considerably more difficult than the males to contact. (See Table 1)

One may hazard the conclusion that females, owing perhaps largely to the
abandonment of their maiden names after marriage, are harder to keep track
of after they graduate than males, but that once contapted, females are

more Tikely than males to reply to the questionnaire.
4
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Data from Questivnnaires

— — . -
Table 2. Peascns for Graduating Early
Nislite of |
Schonl Felt 7co
(Particulariy Groun Up Carn Wanted
MORTY foir Figh Scheol Monev/linek to Travel
Llass ; FoooTntal 1 F Totai M ¢ Total M F Tota’l
"370-71 20 2 4 ( 2 2 1 1 2 0 0 0
=720 e 0 1 2 3 C 5 5 g 1
072-73 ] 3 5 8 4| it 2 3 6 non 0
t
oz 1 : : ” " 2 2 4 6o 1 1
Wy Co AT 7 A
. y i ’ ‘St
I Harn tho School Not Friends
L dandy o Gedits 0 Challenging Poing Tt |
Slass Mo e o Satel MR Tetal 2 F O Tekal M F Totall
U7y T ! i f 1 1 g 1 ‘ oo n ‘
':‘/7-;—.-,\ ! . 3 s 2 7 N i N N 2 2
>
vele-Tyoo 2 4 cs f ‘ ! ] N0 0
in73-ys } : 0 ? 2 f ‘ { non 0
TGTALS E a a 7 N 0 7 e n o2 2

O

ERIC

Aruitoxt provided by Eic:

hvy did *he students wish to araduate early? The most frequently

-
’

recorded reaﬁﬂn':3C”3 was a "dislike of schcol": the secend most freguent,

“ta eariy morey or work." These two categories cover over half (587) of the
raspondents! stated reasons. But other responses occurred with some frequency.
Simply "having the requisite credits” for groduation inspired some (147) to
decide to graduate befare the end of their senior year, while "finding school
unchallenaing," “feelinyg too grown up for high schonl," and “"starting post-

seccncary schcol/colleqe early" accounted for an additional 30% of the responses

17
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(107 for each category).

seemed to be comparatively minor rrascns for early graduation.

"Warntinc to travel" or "friends gracuating early"

Finally, no sex differences were cbserved in the responscs to the survey,

and although for both sexes scme shifts can be noticed over the years,

of them seem to constitute significant trends.

none

Table 3. How Did You Learn About the Early Graduation Proqram?
Other
___Students Courselors. Doesn't Remember
_Llass Y F __Total M F_ Tetal M _F__ Total
1970-71 0 1 3 1 3 a 0 n n
T371.T N a ] 1 4 5 G 1 1
18722785 N 15 2 é 7 n ? Z
197374 2 7 9 n 1 1 0 1 1
TOTALS 7 022 an 5 1 17 0 4 A
Teacher Assumea Tt True  Memns
_Ciss M " F  Total M F Total M F Total
EEA & R B 0] 1 n o o0 o0
137172 ¢ 3 3 0 1 1 1 4 1
eT2-Tr 2 3 0 " 4 n n n
1973-74 0 X n 1 2 3 0 n n
TOTALS 1 5 6 ‘1 & b 1 0 ]

v

The most impertant source cof infrrrating about corly Graduation comes

from other stucents (477).

other source catcgories, suck as “courselors and teachers," show a

In additien, fellow students appear to have be-

" come an ircreasingly. important scurce of such informatior cver the years, while

deciine.

A small number of stucdents from almost every year stated that they believed

or assumed that early qraduation was pessible even thouqh they had never

heard abdut it from anyone else.

18
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Table 4. When Did You Begin to Plan to Graduate Larly?
9th 10th 1th 12th Other
Class M F Total M F Total M F Total M F Total M F Total
1970-71 0 O 0 00 C 2 1 3 0 4 4 00 0
1871-72 0 0 ] 0 3 3 0 4 4 1 5 &6 0 3 3
1972-73 0 ¢ 0 10 1 T2 3 5 4 9 00 O
1973-74 ¢ 1 1 1 4 £ 13 4 1 2 3 00 O
TITALS T 1 ’42 7 a 410 38 715 22 6 3 3

Abaut half of +the students who graduated early <id not consider doing
so until their senior year. For those students, the deécision appears to
nave been based on tre simnle nbservation that they had accumulated
sufficicrt nredits to de so. One must also note, however, that over the
years therc seems to he a trend amena studonts toward increasingly earlier

determination tn uncertaoke the early graduation optionm.

19
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Table 5. Would Any Changes at MUHS have Caused You to Reconsider Your
Decision?
More
interestina/
challenging
YES NO courses Project AWARE

Class M_F Total M _F Total M F _Total M F Total

1970-71 1 0 1 1 5 £ n o 0 1 0 1

1971-72 1 7 8 JUR- 9 0 5 5 0 0 0

Q

1972-73 2 4 6 3 2 5 T 1.2 0 1

1573-74 2 2 4 z ¢ 1n 2 1 3 no1 1
| TOTALS £ 13 13 & 24 10 37 1 1 2 3
’__.’.‘k
| More outside Better
I possibilities administration TV Studio __~ DBetter sperts
i Class M F  Total M F  Total M F Total " F  Total
RS A N B N nono0 NG00
E
| 1°71-72 ¢ N 0 0o 0 0 1 0 ] n o 0
igi2-73 0 40 a1 50 0 10
|
1167274 oo - A nor 0y 70 n
QTOTILS n r C T i 1 0 ] L 1
|
§ More

Schooi Spirit Stricter
‘ Class M F  Total M T Tia]
21970—71 n n o n 0 N
{
1971-72. 0 1 nonoon
l
§1972—73 0 0 0 1 2 2
ho73-74 __0_ b o 00 1
!
;TOTALS 0 1 1 2 R
<0

o




Sixty-one percent of the students responding to the early qgraduation
questionnaire felt that nothing could have been done by MUHS to cause them
to reconsider their decision to graduate carly. The remaining 31% felt that
changes by the high school cauld have made 3 difference. More than half of
the thirty-nine (52.6%)-stated they would have reconsidered graduating
early if the curriculum had been more interesting or challenging. The other
reasons given seemed to reflect various individual interests and needs
without showina any patterns. (The category Project AWARE referred to com-

ments suck as "If I could have taken it again. ")

- e——— i
i Table T, Dd fny ot Your Friends, Brothers or Sisters Graduate Early?

T T

; Brothar(s) Sister(s) Friends Mone
lcrass M F " Trtal M F_ Total M __F_ Tctal M F_ Total
1537071 ] 8 ] i 0 ] 2 5 7 0 0 0
51971-72 n o 0 5 2 2 0 13 13 1 2
972-70 60 1 1 0 2 2 4 5 9 3] 4

|

973-74 2 1 3 10 ] 2 7 9 0 3 3

|

i'mTcLs 302 5 2 a4 6 a 30 33 46 9

Eighteen percent of tne respondents did not have friends or sibling who
were early graduates. This seems to be a fairly large percentage when one
censiders the responses to Question Two, the question pertaining to source of
information. To that question respondents most frequently indicated
“friznds” as their greatest source of information. As for the nine

'
raspendents whe indicated that neither siblings nor friends had provided
them with intfcrmation concerning the preogram, it is not inconceivable that

they learned abou® early graduation from such alternative sources as

counselors or toachers, 21




Friends , Parents/Family Counselors Teachers -

Class M F Total M F Total M F Total M F - Jotal

1970-71 1 2 3 2 4 6. 0 2 270 0.0 -

1971-72 0 3 3-__—;::%:::§:::jg:::ii??¢f’ 340 3 3 -

1972- 1 1 ) 3 -5 ' RN

972-73 b2 2 1 ‘//////i:ijgj; 0. o0 2 1 3 ==

1973-74 0 2 2 0_4—4 — "3-1 1 0o 1 1 1
] - ~ ——
T JOTAIS T2 8 1n 512 //%7’////i;/7 & 7 2 5 7t

Table 7. Who Besides Yourself Was Involved In Making the Decision?

i~———_Siblings ___ -~
iClass M ;Ej%j%ogal// ]

~ _No One

[ T

T M__F_ Total -~
1970-71 T 0 8o /;////
1571-72 0 o///Y;EZ;:;//o g9
1972-73 1 0 1 34 7
1973-74 000 3 53
TOTALS -1 1 2 6 18 24

HaTf of the respondents (25) said that no one else was involved in their

decision to graduate, Of the remaining half of the respondents, 687 inyolved

their parents in making the decision to graduate early., Several students

alsc sought the advice of friendé, counselors, and teachers, but in only

two instances were siblings consulted.

The guestion which elicited the above responses could be improved. At

present it is ?orded in such a way that the responses must be rcgarded as

somewhat questionable,

discuss the idea of early graduation before you made the decision?"

Perhaps it should have asked "With whom did you

As

it is, many students indicated that they alone made the decision, but we

do not know if they discussed the option with anyone else before coming to

that decision.

-

The original interest was in the latter question.
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e Tabie 3. How Did Your Parents or Guardians Feal Abcut Your Decision to
- Greduate Farly?
- Agreed or Had Have Their Feelings Changed?
- Approved Reservations YES NO
- Llass M - Total M F  Total M F Tntal M F Total
1970-71 2 5 7 0 0 0 0 0 0 2 5 7
1971-72 P13 14 0 1 1 00 0 113 14
11972-72 & 6 12 1 0 1 0 0 0 € 6 12
:
1975-7+ 2 6 13 0 ¢ 0 60 0 0 310 13
{
A s 120 4G 1 ! 2 o 7 0 12 34 45
‘..... it . g 2 P W . <L N A b s . % kb 1S4 it o Sl
Vooostuderts {about 49) indicated that their parents ov guardians had
voon L etTace acct fheds early argduation,  Neither or these respondents
meniisd sy “he oot part of the question about change in the parents'
fpzlyrgs  Haet or ihe other respondents thought that their parents or
guaraiars pact codirtainad Lheir negative feelings or had changed their earlier
oosctive attitudes,

B o

]
i

“ahle 9. Ip “atraspact, How Do You Feel About Your Decision to Graduate

I XL

Gla. /Vacy

Gond L lfedinp (lad, But..., Pegret 1t No Difference
Class. M F Toral M F  Tetal M __F Total M_F_ Total
1970-77 1 4§ 112 0 6 0 0 0 0
AEFANAREE I TR 123 o 1 n o2 2
970 6 4 10 0 1 o0 11 2

~ Nors-7a 5 013 09 0 000 000

fToiae v o z 4 6 11 R

firty-cizht of the respondents (76%) felt the cecision to graduate
eariy vas a oy gocd ene.  Two people--one of them in the military, the
:3'3

Y]
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other a mother and housewive actually reqretted the Jecision in retrospect.
Six others said they were qglad they had graduated early, but regretied not
having had the opportunity to participate in spring scnior year activiiies.
Another early graduate regretted her failure to use her extre uuarfer of
free time more wisely and maturely. Four others felt that graduating

early had made no difference at all ir their livas.

7
¥
{ Tahle 0. Yere You o Transfor Student From Outside the ~FA Area?

Do You Fnow Mbout

i

f Early Gracduatinn Nrasons for

1 YES AN YES e Transferring
iC1ss M _F Total M F Tetal ¥ F Total M © Tetal

n:79-717 0 00 257 "onoo0 A Y

i Interesting
port-r2 00 1 To1e 18 01 1 0o o o courses, smaller
j classes, indep.
! s tudy
hevz-v: 2 1 4 I £ 1 4 1 203 Peacr schools in
! mvoaraa.  SLCA

seunced aood,

! father trans. in-

' nnovetive preg.
lushand trans.

=
—
=~
&3]
ny

6 0 noy 1 oz & Hone ajven.
Mtarnatives, good
reputetion, didn't
1ike my school

(%)
_a
~J

TOTALS 4 5 11 1020 40 1 2 3

O0f the 25 peonle responding to this item, 10 were transfers into SEA.
Of those 10 tnansferees, only 3 knew abhout the carly araduation hefore
transferring. MNone of the 3 who knew abcut the carly ~raduation program said
that it had had anything to dn with their transfers. The most frequently

given reason for transferring was "heard about the a’ternatives pregram”

(N=6). 24

O

ERIC - 12 -
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Table 11. What Did You Do After Graduation?
Worked Traveled Nothing/Reiaxed Started College

Class M _F Total M _F  Total M_F Total M _F  Total

) 1970-71 2 2 4 1 2 3 c 1 T3 4

. 1971-72 o 1670 0o 1 0 3 3 1 4 5
11972-7? € 5 1 0 1 1 0 1 1 1 2 3
1073-7¢ 2 4 18 0 1 1 112 c_ 1
TOTALS 10 25 7§ 1 5 & 1 5 7 3 10 13

Most of the students have chosen to work after high schcol graduation.
Wwith such small numbers it is difficult to discern a trend, out over the
four years surveyed 1t 1ooks as if increasingly fewer students are
starting collange zarly or traveling in the extra time given by early grad-

uation.

. {TWb1e i, WH;E‘ATC Yeu Deing Now?

l Post s2cond- Housewite/

| ary/colle e Workiry Unemployed Married Military
iCiass M _F Total M F Total M F Total M F Total M F Total
1970-71 1 2 7% I 3 4 11 2 n 11 00 0
97-72 017 N 1 4 5 ¢ 0 0 0 3 3 0 0 O
1972-73 4 4 9 35 8 00 0 0 1 1 10 1
1973-74 2 9 N 1 1 2 0 1 1 0 0 0 0.0 0
%OTALS 725 33 613 19 1 2 3 0 5 5 10 1

Most (0€7%) of those early graduates surveyed are involved in some type of
schoolina (either college or technical training schools). About 40% of the
early graduates are employed at present. Several of them are holding down

jobs on a part-time basis. Three of the females are exclusively housewives

ket
L XS

ERIC -1




and two others are toth married ard eriployed. ‘“lene of the men indice .ed whether
or not they were married. .

Three of the fifly respondents viere neither erployed nor pursu.ng an
education at the time they filled out the questionnaire--a preport.on which

coincides with the currently prevailinc rate of unermployment in fie Twin

Cities.

26

- 14 -



Summary

.For the most part, the respondents indicated a "dislike of school” as
their primary motive for early graduation.

.Early graduates' >iggest source of information about early graduation
was their friends.

.Most of them opted for early graduation during their senior year, although
recent early graduates tend to indicate increasingly carlier decisions.

.The majority of thuse students surveyed did not feel that anything that
MUHS could have done would have encouraged them to rcmain for the entirety
of their senior year. Those who did indicate that they would have
raconsidered the decision thought that a more interesting and challenging
curriculum wculd have persuaded them to stay.

.A larae proponrtion of the respondents had either friends or brothers and
sisters who were early graduates.

JAbnut half of the students made the decision to graduate early alone.
Th» nther half talked mainly to their parents about the decision.

.2nly a few narents had any reservations about their children graduating
carly.

Aberut three-Tourths of the carly qraduates are very qlad they graduated
eriv.

Jicre of the transfers who vere early qraduates nade the franster because
the early araduition option was aveilable at MUHS.

Most of tho early gracduates benan work immediately after araduation.
Lighty-5iy parcent of the early graduates are presently invclved in some
type €T post-secondary education. Forty percent of them are working
'some are both working and going to schooll.
In conciusion, the students seem tc be very happy with their decision
tc sraduate early. If anything would keep a large portion of them in
school Toraer, it would be more advanced or interesting courses. The

students seem to use the time mainly as a way of earning additional

]
: morey for future schooling.

27
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IT1I. Studert Intervicws

Present students at MUHS with 55 credits or more were interviewed
in December and January for their comments about early gradusation. There
were three categories of students: 1) students who planned to graduate
early in the Fall trimester, 2) students who planned tc qraduate early
ir the Winter trimester, and 3) students who planned to graduate in the
Spring trimester (recular graduation) but had enough credits to have
graduated early (either Fall or Winter). (See Table on page
For copies of the interview schedules used see Appendix

The following prages summarize the results “or each of the topics
covaorad hy “he {nterview cuestions. The format is a frequency chart and
ther a brief parajroph or twe explaining or interpreting the. chart. Please
note that not ail the rows will acd to the same constant because some stu-

dents Jave twe or more responces to a particular question.

28
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Table 13. Mumber of Student: Who Have Accumulated Sufficient Credits to
Graduate Early

Fall (December) Winter (March)* Spring (June) (Juniors)
6 enough credits 25 enough credits 2 enough credits

6 plan Lo 16 plan to +6 plan to

6 interviewed **22 interviewed ++1 interviewed

*The students who had enough credits but did not plan to graduate early
are the regular spring graduates referred to in this report.

**Three of the wirter grads were out of town at the time of the interviewing
(one in Washington, D.C., the others in Morthern Minnesota).

+Cre of the early sprincg graduates refused to be interviewed.
++For reporting ruvposes the spring early graduate (Jjunior) is included in

tha winter tabulations instead of with the reqular spring craduates
(senicro).

r

| Table 11. Peasons For Graduatina Early or Not Graduating Early

' Nislike of Earn Too College
Farly Grads  Schonl (MUHS) . Money/work Grown Up Travel Farly
Fall 2 2 1- (M=1) 0 1
i
; -, 3 .
Winter 7 (M=1) & (M=2) 2 M=1) 0
TOTAL a 8 4 2 1
‘ Had
; Sufficient  School Hat Friends
‘Early Grads C-adits Challencing Loing It
f
“Fall 0 1 ¢
Wirter 3 (M=1) 0 : 2
TOTAL 3 1 2
Reg. Grads ' , ;
Enough credits Like !
7o Have Mothing Mffice Teachers?
IGraduated Fise To Friends or E:xtre Senicr or
Farly Po Here Curriculum Athletics Activities Classes
Spring ) 2 2 2 1 2

29
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A large number (9 of 22) of the students who were
choosing to graduate early did so because they disliked
school. Such statements as "I hate school" and "a waste
of time" were typical. These comments were hars%er in
tone among the more recent earlier graduates than among
those whicﬁ‘has been encountered among the early gradu-
ates of previous years. (See Section III). This change
may reflect a real increase in recent vears in the level
of early graduates' dissatisfaction with school, or it
may siroly reflect the natural human tendency to exag-
gerate recent grievences and to soften those which oc-
curred ir *the past.

The second most frequently stated motive for early
graduation was to earn money (34%). This confirms the
results of a cornilary questionnaire.

Students in the 1874-75 ciass who have elected to
stay appear tec have done so largely because they have for-
mulated no alternative. The other responses were faik]y
equally divided among the remaining reasons for stayirg in

school {e.a., to play sports in sprina).

- 19 -



Table 15. Communication of Program QOption
Knowl-
edge As -
Com- Coun- sumed Tea-
mon Sibs selor Friends it cher
Early
Grads
Fall 0 1 0 5 (M=1) 0 0
Early
Grads
Winter 3 0 3 (M=1) 6 (M=2) 2 1
Spring
Grads 3 15 WS S L 1
y(enough )
teredits 6 2 4 (M=1)15 (M=1) 3 (M=1) 2 (M=1)
ito be ear-
i1y gradu-
%ate)

From the 1974-75 class results, a new categbry of source
of information appeared-L”Ccmmcn Knowledge.” It would ap-
Qear that this may mean the same as friends," but it was
never stated in this manner in the previous questionnaire
responses. It may mean that early graduation is getting to
be a more common occurrence'among students or in student com-
municaticns.

The largest source of infcrmation is the friends of stu-
dents. Yhen we calculate this with the response "common
knowledge," we gain the impression that students are com-

‘
municating the bulk of the information about early graduation.

31
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Table 16. Reconsideratfons
Some 1974-75
Early Cours- Better
Grads es Teaching AWARE No
Fall ’ 0 0 0 5
Winter 7 1 1 . &
7 1 1 11
Not Ear-
ly Grad--
Reqgular If If fiore
Spring Easy Good Next Defi-
Grads iLife Jobh Year nite No
1 2 1 2 3

Fran tha }esponses of students who are graduating ear-
ly, we learn that about two-thirds of the students would not
reconsider their decisicns under any circumstaences. These
circumstanc?s inc?ude.chanqes in policy or curriculum at the
hioh school. 7The one-third who would reconsider sugcested
that additienal . and hore challercing courses would have en-
couraaqed *them to stay the entire twelve years. Many of them
suggester foreiqn.languaqe courses; others mentioned more ad-
vaqced mathematics and science courses.

Nf the students who are staying in school for the en-
ti?ety of the academic year, there did not seem to be a par-

ticular reason given vhich would make them reconsider and grad-

uate early.

- 21 -



Table 17. Siblings and Friends

Have Early Have Early

Graduate Graduate
Early Grads Siblings Friends None
Fall. 2 5 0
Hinter 3 13 0

5 18 0

Mot Early
iGrads - Have Early Have Early
Spring Graduate Graduate
farads Siblings Friends None
H
g N 6 ' 3

Many of the students who are graduating early have close
frierds who have done so. The biggest differences between
early graduates and reqular graduates occur in the categories
of "siblings whc have qgraduated early" and "no friends who
graduated early."” A1l of the early qraduates either have a
friend or a sibling who has qraduated early or intends to
graduate early. On the other hand, none of the spring grad-
uates (regular craduates) have siblings who have graduated
early, and a third of them (N=3) do not even have friends who

are graduatinge early.



Table 18. Parents Involved In Making the Decision

Agreed/ Disagreed/ No Dif-

Early Grads Glad Reservations ference
Fall 6 0 ) 0
w1hter 7 3 4

13 3 ) 4
Not Early
Grads- Wanted Wanted -~
Spring Me Yo Me Ta Didn't Care/ Left
Grads Stay Get OQut Jt Up_To Student

4 2 3
(Pavents aware) Yes No

Q 2

Aithough almost all of the students‘interviewed stated
that they were responsihle for deciding whether or not to
jraduate oarly, most of them indicated that they did discuss
the option with their parents. Between the students who are
electirg to graduate early and those who are not, the largest
difference with reqard to parental advice cccurs in the en-
couraqgemert to leave school early (12, Early Grad: 2, Reg.
Grad). This may reflect the parents' actual encouragement to
lzave high school or it may merely show that the parents sup-

ported what the child had already decided.

Table 19, Transfers Into SE Schools

Early Grad Transfer No transfer - Friends
Fall 0 £ 0
Winter 2 12 2

2 18 2
Not Eerly
Srad-Spring 1 e 1
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Only three of the 23 students interviewed were trans-
fers into SEA. Early graduation had nothing to do w{th their
trensfers into MUiS. They all said that they had friends a-
rond the SE area or at MUHS with whom they wished to be with.
"1 n questions about the programs pertained to the transfers,
th.y also replied that the curriculum was not an influence

for transferring.

]
i
table 20. Plans After Graduaticn
: College or

anly Grads Mork Higher Lrng. Travel
Fall 4 3 1
Winter 12 ic 1

1€ 13 2

ot Early

Srods-Srring 4 a 3

A very larqge proportion (79.3%) of all those inter-
viewed planned to-attend college or a technical school after
graduation from high school. This did not differ between
early graduates and regular graduates. There seems to be a
difference, however, in the proportion of early (80%) and
regular graduates (44.4%) who plan to work after graduation.
Consequently there also seems to be a difference in the per-
centage of early (2.4%) and regular graduates (33%) plan-

ning to travel after graduation.

395

- 24 -



Summary

.Stucents who decide not tc graduate early seem to
stay in school hecause they do not have other more definite
plans.

.The majority of the early graduates list as reasons
for ¢raduating early dislike of school (397) or a desire to
work and earn money (349).

.Both early graduates and seniors with enough credits
to graduate early stated that friends were the biaqgest
source of irformation akout the early graduation option.

.Most of the early araduates interviewed said that
nothina the school conuld de weuld cause, them to stay until
the end'oF the sprirg trimester.

A varietly of things <cuch as "more definite plans"” or
"a aood ich' nmiaht cause sore of the seniorswith enough
cr;dwts to qraduate early ever though they had neot pre-
viously planned to do so.

JATY af the early graduates had friends who were grad-
uatjnq early or a siblina who had fgraduated early in the
past.

.One-third of the reqular graduates did not even have
friends wno were qraduating before June.

.Al1'of the regular graduates discussed the option with
their parents. About half of them said their parents wanted

i ther to stay in school.

3¢
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.A few of the early graduates interviewed mentioned
that their parents had reservations about their graduating
early, but the majority stated that their parents approved
or were happy about the decision. -

.None of the three transferees interviewed attributed
their transfer to the availahility of MUIS of the early
graduatinn option.

.A veary lardge proportion of both early and regular
1radi tes planved to attend a post-secondary education in-
Jhitution,

A Tary: number of stucents from the present clacs (1974-
7%) who have accumulated a sufficient number of -~recdits te
graduate are female. The difference is even mere striking
when the early graduates alene are considered. Thereforce,
ic seems to be a more likely option for women than men in

this qroup.

[y
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[V. Teacher Interviews

Four teachers were selected to be interviewed. Each
of them has taught a large number of students who have
chosen to graduate early. They were: Bart McDonough--Eng-
Tish (Greek drama, Shakespeare, etc}, Judy Devlin--Social
Studies, John Freeman--Work Program Coordinator, and Bob
Ylaggoner--AWARE.

The purpose of the teacher interviews was to gather in-
formation on students who oraduate early and information on
the early graduation option in general. Each of the four
teachers had contacts with different types of students who
graduated early. For example, Freeman has had hore students
in his classes who are interested in practical education,
wnereas McDonough has had many more students who are inter-
- estad i~ a more liberal arts education. This does not mean

that all -students who are enrnited in the '"ark Proqram are
interesi.ed in "l1iberal arts" subjects. The rcader is there-
fore cqutioned against lumping together all of the following

commaents.

Results from interviews

. Y

See Appendix VII for a copy of the interview schedule
usec,

The ieachers' general reactions to the early graduation.
progranmn were nixed. MNone of the teachers expressed a desire
to end the program; however, all of them felt that problems
were caused by allowing students to graduate early. One of

the problems teachers observed was the entry of the student

38
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into the adult world at a time when he was not sufficiently
mature to handle the responsibilities. Another problem
exoressed by a teacher was that the loss of the most mature
and able senior,had a crippling effect on the other students
in the school: that it deprived students of Tleaders whonm
they might prefitably emulate. #Another said that the right
to graduate early had the effect of depriving others of
broader program offerings in consequence of the reduced stu-
dent enrollment. Al1 of the tcachers favored a more en-
riching schonl experience to entice senicrs to remain the
comdlete year,

Mary of *he teachers alse seemed to view the students'
motives tn lceve the high schocl as negative., iWhen asked
their ocpinicr as to why students agraduated early, they re-
sponded "to qet out of Here.“ To some extent they were be-~
ing facetious, hut the inflecticn of their vecices suggested
“hat the staterents bere scme measure of serious intent as
well. Orly one of the teachers respcnded by saying that
"somie students meture faster than others and early qradua-
tion aivzs them a chance to develop at an accelerated pace.”

Advantages and disadvantages of the proqgram were listed
as follows: ‘

Aiv_mﬂe.s_
.Free to go at cwn pace
.Cncourages ard allows decisicrn making on the part of the
student
.Permits older students (returnees to schocl) to proceed at

their tcwn pace 39
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.Allows students to earn money for college

.Permits students a breather between high school and
college or work so that they may travel or just "bum
around"

- .Responds to students desires

Disadvantaaes

.Students might benefit from additional preparation
for college
.Once a student is out of high school and into adult-
Pood, there 1is no chance to return to the freedom in
vouthb--"ne going back to innocence”
.{turents may he too immature to handle adult responsi-
bilities
.PFrogram not scrutini;ed erough by school to insure
that students are not "manipulating to graduate"
.Proaram interferes with feeling of community in
school
Types of early graduates seem to run the gamut of abili-
ties and interests, but according to the teachers can roughly
be categorized as 1) very bright students--those who do well
in school! and are college material; 2) bright students but
not academically inclined--those who will probably not go to
co]]ege,.but perhaps to a trade or technical school, and 3)
academically bright students who do not functicn well in the
established school environment--these could be labeled (as

nne teacher did) the "incorrigibles."

40
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Students' reasons for wanting to-dvaduate early were
perceived bty the teachers interviewed as:

.Cannot take MUMS any longer

.Peer pressure or conformity to peer goals--sometimes

students are influenced by older toyfriends or qirl-

friends who are alreardy out of school

"Seninritiz--students get lazy and want to rest

Meadstart at cclleqge

.Lary morey ta qc to colleac

.18 eany te do

ocause option is there, sceme will take it

Tra 'efipiteress of students' plens for after aradua-
tion wevre viewed differently by the fnur teachers. Student
plans wern described by onc teacher e very clear and by
annther “uncortain for mnost students.” One tcacher viewed
studart plans as more of a auideline fgf a particular life
gty1e rather than a specific commt&ment such as "which col-
1ege to a.tend."

A1 teachers agreed that the continuance of the early
graduaticn ocption would have a decrea;ing effect on staff al-
lctment. Furthermore, one teacher commented that a decrease
in staff allotmnnt would have a deletericus effect on early
graduation, for the simple reason that with increased stu-
dent loads, the terachers would be unahle to devote as much '
time as they had in the past to such programs as indepen-
dent study, programs essential to carly araduation.

- 41
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Reaction to the usefulness of the program was equally divided.
Two teachers felt it was useful; two others felt it had a general

negative effect on the school.
Summary

While none of the teachers wished to abolish the Early Gradua-
tion Program altogether, all had reservation concerning thevperpetua-
tion of the program in its present form. As one teacher put it, "in
view of student attitudes in the school, the program is appropriate.
The kids have a cosmopolitan attitude, less gung-ho for the high school;
they are in a hurry to get to the U." But a fundumental problem re-
mains: the present Eariy Graduation Program holds for teachers and
students alike the unpleasant prospect of reduced staffing and a dis-

rupticn ¢f the student body's sense of community and stability.

42
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V. Comparisons Between the 1974-75 Class of Early Grad-
uates of the Four Previous Years

There are many difficulties involved in comparing the guestion—
naire data of Section I with the interview data of Sections II and III.
One of the difficulties lies in the diversity of the modes of inter-
rogation. Written interrogatories are used in one instance; oral inter-
rogatories in another. It is obvious that the résponées elicited from
the two modes are not strictly comparable. Other equally distressing
problems are also apparent, but these shall be discussed as they come

up in the analysis of the pertinent data.
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Table 21.  Reasons For Graduating Early
Dislike Ton
of Grown Earn
School Up Movay Travel
Total
for 4
orevious
vears
by 307 97 214 3%
Total
for
1974-75
hy ' 30 13% 274 7%
% Schoo'
! Start Have Mot Friends
g Scnool the , Chal- Doing
\ Eerly Cradits lenging it
;T'\"ﬂ tal
| for 4
PDrevinus
: 7edrs
iby 11 13/ 10 3"
!-r')tﬁ}
| for
11674 75
L?y ' 5" 107 07 6

Most of the values indicated in Table 20 are very similar,
although there are some difference. For example, there are 519~
nificantly fewer students graduating early in order to begin col-
1eqe'than in previous years. In addition, more of the present stu-
dents than of past responded that they would work the extra time in
order to ea}n money. There was also a significant drop in the num-

ber of students who stated as a reason for graduating early the lack

44
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of academic challenge at the school. The other values remained

the same.

Table 22. Source of Information About Early Graduation
Oiher
Stu~ Coun- Teach-

Sibs dents selors ers

Total

for 4

pravious

years

by 7 0. 477, 28% 9

for

1974-75

by .. 5 525 147 9
M- Common Can't
sumed Knowl- Remem-~

Memos it edge. ber

Total

for 4

previous

years -

by & 17 8 i 0% 6%

Total

for

197475

by % a7 10% 14% 0%

The most interesting information in this table is the new
category of "Common Knowledge" (14%) showing a percentage increase
which represents the exact decline in percent that the point cate-
gory of "counselors" shows. Closer inspection will indicate that

all formal (adult to student) means of communication (e.g., through
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counselors, teachers, memos) are declining as a source of infor-
mation concerning early graduation while the categories of peer sour-
ces (siblings, friends, common knowledge, and assumed it) show in-

creased influence.

|
F}ab]e 23.  Reconsiderations
' More Inter-
’ esting Chal-
‘ lenging
§ Yes No Course AWARE
|
I Jetal

for 4
P oeavious
boysars
; b/ 39 614 52% 4.5
? Tntal
{ for
( 1274-75
! '/ 15 55" 69 : 11
| _ — — -
!
{

Setter TV Bet- Hore

5 Adminis- Stu- ter School
: fered dio sports Spirit
: Totas

for 4
pravious
! j/::ff-‘FS
;bv 4.5 4.8% 4.8% 4.8%
; Total .
b for

1974-75
L?y i (s 0/ 0 0

1

S1ightly more students in this year's graduating class said that
they might reconsider their decision to graduate early than students
of the four earlier classes. In even greater numbers than before, the

class of 1974-75 stated that more intefesting/cha]]enging courses would
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make them stay in school the entire academic year. A few cthers sug-
gested that if the AWARE option were open to them again, they would
stay in school, (Enrollment in the AWARE Program is limited to three

trimesters.)

R

| table 24. Friends or Siblings Who Were Early Graduates

]

|

i

: Brother* Sister* Friends* None
;

« Try-al

¢ Fors 4 }
L DTEY 10NS i
fgans

by i 127 767 187
|- N — e e e e e e e
| Total

{ Yor

v 1974-75 '
© by 12”7 12% 907 0%

" xSome studants had both brothers and sisters, or friends and

{

|

e 0 mMove s1biings who were early graduates. i
!

It seems that increasing numbers of.students have friends or
sihiii'gs who either have or plan to graduate early. Of those inter-
viewed there was no one who.did not know someone who was graduating
carly. See page 22 for the discussion of early versus regular grad-

nates in this regard.
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Table 25. Parental Involvement
Agreed/
Glad/ Reser- Indiffer-
Approved vations ence
| Total
for 4
previous
Jears
by = 967 4% 0%
Total
for
1974-75
by 7 65" 15% 20%

Fewar students reported in the interview that their parents were
nighly positive than was found to be the case in the responses to the
written survey, This indifference is due in part to the fact that 20%
of the students responded orally that their parents were indifferent,
while none nf thoss who replied to the equivalent written interroga-
tary offeced rzsponses ot similar import. Even with some caution in
interpretation, tﬁere Jo seem to be more reservations expressed by
narents through tnese students than was the case with the earlier
clacses, It cﬁu]d simply be that reservations tend to be strqnger
quring the decision making process than afterwards. On the other
hand, the other possibility is,of course, that the parents of the pre-
ser.t group of students tend to hold more reservation than was the case

in the past.' More data is necessary to determine a trend.
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Table 26.

Transfers into SE

g

Know Reasons for
About Transferring
E.G. Par-
Before ent/ Did-
Trans- Alter- Fac- n't No
fer- na- ulty Like Rea-
ring tive Trans- My son
Yes No Yes No School fered School Friends Given
Total
for 4
previ-
ous
vears
by 27" 77 3 700 60% 207 107 0% 10%
Tatal
for
1974-75
by 10 o0% 0% 100% % 0% 0 100% 0%

— —

Fewer transfers are early g}aduates at the present time than were early

araduates in the previous four years.

Neither now nor in the past does

carly graduation seem to be an important determinant for transferring into

MUHS (SEA).

Table 27. Plans fter Graduation
School/ Vacation
Work College Travel Reflexed Marriage Military
Totat for 4
previous
years by % 73" 127 14% 27% 0% 0%
Total for
1974-75
by ' 807 757 10% 0% 0% 0%

The most notable difference in this year's data compared to the pre-

vious total is the dramatic increase in the number of students planning

to attend post-secondary schools.

questions on the written and oral questionnaires.
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This could be due to slightly different

The survey {(written)




asks, "What did you do immediately after graduation?" while the inter-
view (oral) asks, "What do you plan to do after gradﬁation?" These are
not directly comparable questions. Perhaps the most accurate thing to
do is to wait a year and ask, "What did you do immediately after gradua-
tion?"

The percentages are much closer if we use the question from the
survey "what are you doing now?" (see page 13 ). The responsesto that
question indicate 667 of the students from the previcus four years are,
presently dttend;ng some type of school. Since neither questio: is
directly comparable to the one in the interview, however, it is diff{cult

to sa if the plans of this year's class differ from those in the past.
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Summary

Several differences become apparent when we compare this year's data
with the data of the past four years of early graduates at MUHS. For
example, fewer students than in the past are graduating early in order
to start post-secondary schools sooner. Another major difference is the
source of information about early graduates. It seems to be coming from
the peers rather than the adults in this year's data. For those stu-
dents who stated that they might reconsider their decision to araduate
cariy, almost 90° said that more interesting courses might cause them to
do s0. Another differcnce is the increase in the number of students who
rnow somenane wall who 15 or has been an early graduate.

Simitarities exist in some areas. Parental involvement is about the
same as btefore, but more students expressed parental reservations than in
the past, and more parents were laheled as i1ndifferent than before. Plans
atter graduation seem similar to previous years with some exceptions
{cee page 24). Transfers into SE have at no time been influenced by the
eaily graduation option.

Two maior trends can be discerned from these data. First, the rea-
sons given to the questions seem more personal or social than before.

The contrast could be characterized as a contrast between personal/social
considerations and academic/external considerations. The more recent

eariy graduates are considering their own personal or internal needs, while
early draduates of previous years seemed to have considered more nonpersonal
or external fﬁctors, such as getting an early start on college, as a
motivation for graduating early. In other words, the present students

seem to be considering emo ions rather than external benefits. such as

getting a job earlier than the other students in the class.

o1
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Second, fellow students are becoming an increasingly important
source of information concerning early graduation. Several students
interviewed said they would not have any friends in school during the
Spring trimester because they had all elected to graduate early. This

could be labeled as "peer influence" or "norm behavior."

- 42 -



APPENDICIES




AN EQUAL OPPORTUNITY EMPLOYER Ap pend-i X I

MINN EAPOLIS rusucsorooLs

SPECIAL SCHOOL DISTRICT NO. 1
1042-18th Ave. S.E. Minneapolis, Minnesota 55414

SOUTHEAST ALTERNATIVES
TELEPHONE 612/ 331-6257

December 18, 197
Dear Early Graduate:

The Marshail-University High School Staff has asked SEA Evaluation
to conduct = stuvy of the MUHS Early Graduation Program, which began in
the 1373-7L1 schoel year. In addition to requesting information from
early grmdudteu, Wé hlll also be asking students who plan to graduate

A

carly and otar? thelr opinions of the program.

The infornstion received from the questionnaires will help the
RIS adnministirat lon und counselors determine whether the program needs
to be resisad ani, it so, how.

Crnfidenvinlity in research is vitally important tn the SEA Evalua=-
tion >, [vwults will be released only in the form of group results.
¥ou wil, noties ¢ code number on your questilonnaire. This code number is
for follrw-ur uses and will prevent you from receiving bothersome remind-
8vs 4rler you huve returned your questionnaire,

Yhen rouw have commleted your guestionnaire, pleasc return it as soon
23s pussiple In ~he stamped, velf-addiessed return envelone provided. If
you have anr u@stlcns, plense do not nesitnte to call the SEA Evaluation

1

Offlcc ab 33..-4257. Thank you for your prompt attention and cooperation.

,

ncerely,

’Z//(/ddmw.

V. Katherine Gry
Internai Evaivubor

° P.5. If 77on were not an early graduate, simply write that on the question-
n:ir2 and please return 1* tvo us. This will 2id in correcting our
records snd be greatly uppreciated.

54
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Office Use C F

Only
S
Appendix 11
MINNEAPOLIS PUBLIC SCHOOLS
' SOUTHEAST ALTERNATIVES INTERNAL EVALUATION TEAM
* Early Graduation
Questionnaire
1. What were your reascns for graduating early from Marshall-University
digh School
z. How 1id y»u l-arn nhout the carly graduation program?
3. When did you o=gin to plan to graduate early?
L. Would ary chances in Marshall-U policies or curriculum have caused
vou ¢ ceconsider your decision? If so, which cnes?

5. Tid any of your friends or brothers and sisters graduate early?
Checx which:

brother(s) sister(s) friend(s)

6. Who besides you was involved in making the decision?

25
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7. “e  row did your purents or guursdias recl about yuur decision o
graduave early?
+
b. Have their feelings changeu? Yes __ _____.iw
If so, what are they now? '
8. In retrospect, how do you feel about your decision to graduate early?
7. a. Wer 7t a2 transfer from outside the SE area? Yes No
I jee, id you kuow about earl, gruduation befure transferring?
el No
h. TWhat .xve your reasons for transferring into SEA?

0. What did you do after graduation?

[

O

ERIC

Aruitoxt provided by Eic:

. wnat ars you doing now?
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AN EQUAL OPPORTUNITY EMPLOYER Appendi X I I I

MINNEAPOLIS susiicscroos

SPECIAL SCHOOL DISTRICT NO. 1
1042 18th Avenue SE. |, Minneapolis, Minnesota 55414

SOUTHEAST ALTERNATIVES
TELEPHONE 612/301 33 6257

Janaary 15, 1975

Dear Barly MUHS Graduarte:

The SEA Bvaluation Office has not received your Early Graduation
Questicniaire. We know the questionnaire arrived during the holiday
season and you ray have been too rushed to complete it and mail it in.
Aish this reminder, however, we hope you will spend a few minutes to
answar the questions and promptly return the survey to us.

If you have misplaced your questionnaire, contact the SEA Evaluation
Oilice 7331-6257) and we will gladly send you another form.

Your speedy response will greatly assist the MUHS Staff who are
interested in making the Early Graduation program more helpful to
stulents. Taank you for your help and cooperation.

Sincerely,

V. Katnerine Gray,
Internal EBvaluator

VKG/1c

o'
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Appendix IV

J03ENTEAY TBUISIUTL

Lezan suUTIOUI®Y ‘A

¢ L19a0dUTS

“TNGS  BIOSOUUTH €STTOdBOUUTH ‘°*HS *9AY UYILT gHOT “80T7J0 UOTIBNTEAY VAS 8u3 01
93TaM IO /Gz9~TE(f 3B 8W 30BUCOD 01 &1BITSST 3,UCD sseeTd UOTABUJIOFUT SWOS PasUu J0

9T 3S0T ©ABY NoL JI °308M STUY3 UT 8ITBUUOTASoNy UoTdenpmald ATIeY peasTduos sya
Ttew nof 3By3} juBqgodul [sea s;1T 3nq ‘urelds nok Iayjoq 21 838y I ‘“LrsnoTasg

«3uTTJIEp ® ST pUB Sseouno g ATuc syIrem 21”7 -f11ddey peaTsosd 8q
TTTM 8IT3UUOT]SSNY UOTRENpEsy LTIvd Jnof (o7 jssvbaa [RUCTITEPE STUY adoy I

ﬂoﬁ +o .m_wc:
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Appendix V

- Name

Year

Date

Interviewer

MINNEAPOLIS PUBLIC SCHOOLS
SCUTHEAST ALTERNATIVES INTERNAL EVALUATION TEAM
Early Graduation
Interview 3chedule

(Planning to Gradunte Early)

Wit v tony rosrons Por osraduating enrly?

-3

Lol b oeyubkiz e voa T, recensider yvour declision Thoro, uht?

a1 e oo bond bue program?

e wieen Yid oy o decipee Lo graduste early?

ro Mhan oprompt 1 LLY
N
)
Tryerey oy, gour brothors or clsters gradunted early?
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iends ¢

raduating early?

7. 1o Were your parents in on the decision?
‘b How do your parents feel about it?
. Whet e your plan. atter graduation?
]
. o Tere o frarn for Lo Marshall-University Hieh?
Yo o

NOEL G e T

wr ranscne Tor transierring into CE

CHAT

1

O

ERIC

Aruitoxt provided by Eic:
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Appendix |1 Tame

Cluas

Early Graduption
Interview Schedule
* (Brmgh Creedits Bub Not' Barly Graduste)

1. Are you awire o ‘ha early graduation procram? How did you learn about it?
L J
. wrt S o Uder Tt o0 o ooption?  Whel were your reccons for deciding to
eron PO e oo i tinme?
. St orden sane o eeeonosider oy seadnntion?
®
.
e eors st e veat e oo slolers praduatod onedy?
nreoer(s) sister(s)
Are s oo Coar o Dmde praduahig: early \GN No
()
- Ave vour varent. gware of e early craduat.ion progean? How do you think
. oy oo ctow' Seer cond deration ard declolon concerning canly sraduation?

61
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7 Lo Are youo1 brancfoe to Marchall-University High?

Tez No
It 30, did you know about early graduation before transferring?
Tes No

o, Whut were your reasons for transferring into SEA?
. Vhoeoomre sour nlons after graduatlon?

o
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Aruitoxt provided by Eic:

Appendix VII Name

Position

Early Graduation - Teacher

Interview Schedule

How do you feel about the early graduation program?

1
Can you descrite (dif

wodo son tnfnk are the goa's of the program?

are the prosran's advantages?

' Wruat lo rou think are the program's disadvantages

“

ey

Ter

57

ent t;pec of students who may choose early graduation?
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3

What are the main reasons' for each of these student-types .graduating
early? .

Do students usually have definite plans for ‘their careers after graduation?

Je3 ’ No

—

'

Do vou see any ef'fect on staff allotment by continuing the program?

. . -5

Lo gyou “hink the program has been useful? Successful?
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Epilogue

In response to comments about tue 1raft version of this study, an
interview was conducted with the senior counselor at MUHS, Rae Sillman.
The format for this interview was the same as the one used with the

teachers (see page 57), vut included three additional questions. The
following paragraphs are 2 condensed account of that discussion.

In general, Mc. Sillman fslt positive about the early graduation
progran and believel 1+ @l teen wet™l and successtul.

The counvelor viowedl 1%5 coals and tne advantages as similar.

Navely, t'e encly eradustion ovbion ras viven students an opportunity

bo matare [ntellsetun’ Lo oand eretienalliys Tt has allowed the students

to seek challergzes wbhen they wwnted them and in the areas that they desired.
Tt hao wluo given students a chunes for exploration--of themselves, of

‘obs  apd o thelr environnent.

The {isadvantages “hat were brought 1p oy the counselor were twofold:
{1) 75 the schonl, ard (O) "o the students. The disadvantage to the
schonl was felt to be the loss ¢ "espirth de corps." This was due to
the loss of leaders as well as a reduction in the total number of students
in the senior clans. Ma. Sillran il not see any great effect on staff
allotment due to early graduations. She said the one exception to this
would be when eleventn year studenis graduate (graduation at end of junior
year). In that nstance, the stat? allotment would be less.

The dlgwdvantapp to the ctndentz was vhal the decision to graduate
early may not have been thought thvrourh cavetally enongh.

As 1o ths different types of sbudents who may choose carly gradua-
tion, Ms. Sillrman felt that they were not necessarily the best or bright-

est; rather characteristics of the early graduates were thought to run

o 65 ~
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the spectrum of abilities and interests. She did not associate any
particular reason for graduating early with a particular type of student.
She felt the reasons were as indisidual as the student.

Students had not defined their career plans at the time of gradua-
tion. These plans, according to Sillman, were usually in terms of testing
reality by getting a job,.getting into community work, or by taking a
more advanced level of course work. The specifics of these decisions were
less important and were usually seen as ways of clarifying or narrowiﬁg
a student's goals or carcer plans.

Ms. Sillman expressed that during the time she has been a counselor
at MUHS she has found that early graduates are somewhat less motivated by
social canses than by inner direction. The early graduates of today
seerned to her to be more interested in getting a job to begin a career
or continue their schooling teo insure a good life later.

Althouzin Ms. Sililran did not respond directly to the question, "How

did you feel about the FEarly Graduation Study Draft copy?", she did have

some strorg objiections to several ctatements which apveared in the Draft.
These statements have since been modified and this epilogue has been
added in response to other of her ovjections.
In conclusion, Ms. Sillman was <zked her opinion about issues
raised in the draft copy. She expressed her greatest concern over
the need for closer scrutiny of eurly graduates. She felt that the decision
making'should have more reflective listening from parents, teachers, and
in particular the counselor. Other issuecs raised were the students'

reasons Tor leaving, providing more challenging courses and parental input.
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