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- fully with a summation of all findings,

1

b3 ABSTRACT

: \_.SCOPE OF STUDY;

>

RN
. N ,e -~ - . N
invegtigate, identify, record, re commend, and test resqlutiohs to

The primary purpose of this Maki II Practicum was to

- . . .o
the problem of educational/community resistarice to alternative -

/" education in‘gtner’a\l and more specifically to identify and resolve -

A -~ X .
as many of the educational/community resistance phenomena and
fact% are(&!i{'ﬁ:::’jly invglved in this problém. Nova 'High

School will be ond™ofthe primary case f.udy’ta‘rget's."

. Problem assessment tesolution development is docu-

. i

mented and action, survey, research and implementation is described
Y 1)

'

1 .
FINDINGS AND CONCLUSIONS: C .
- 7

A

An analysis of the data and gbservat{on, "while limited in
AY R - .
~

\ . ;
time sequence, resulted in the following conclusions: ,few of the
. &

»>

v
school: pe;'rsonnel or community persons suryeyed and observed de:

’
)’ -

monstrated overt negdtive attitudes toward Nova as an alternative

. a

educational form ; however, their attitude; could definitely be- ciassified
‘ Al s .

as less positive and more pogitive. ’ ' T

L4

s

There does appear to be a relationship between the-

Ve b ~

-

* attitudes held by the non-alternative (tfaditional) school personnel
. \ te

- -.'H "?/ .

LN
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. f i ard’the community person toward alternative educational forms
. " and the number of the students involved in the alternative educatioMal’
- systems studied. . : o h
. » ‘ ) Aot
"The author also contends that the nature of this practicum,
. . kY * N
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a ptoblem identification and solving approach, has been interesting
5 and challenging. C . , y '
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] } INTRODUCTION . .
1 . *

. With education costs 1ncreasmg, the ta.xpaymg pub11c ex-

.
»

i
pects costly secondary educatmnal systems to serve student clients
. a '

more effect1vely. However, little recent research indicategs present
' 1

-

conventional Systerrxs to be more effective in efforfs to meet student

client neéds. To meet the need, /a number of alte'rnatiye education

-
-

forms and concepts have evolved.

It was at this point in earl}: 1974 that the Anaheim_Union

High School D1str1ct Anahelm, found 1tse1f’ In researchmg the fact

that th1B school district was recordmg approximately 1,500 unac-

counted for students between grades 9 to 12 each year who could not,
- A

be traced the question was raised "who are'" and "where are' these

~

students®

< Asg an‘alternativ_e educational progra.n’x; to meet needs of
student's not being served By regular day school, the Anaheim Union
- t

¥h School District researched for Qne year poss1ble alternatwes
then tested night h1gh school clas ses in the 1974- 75 summer school

p ogram. '.Frém thest studies came the_,/;zesolution tb.establish a’

com rehenswe separate n1ght high school program to open in the
. S -
fall, of 1975 'I'his new alternative school is now officially ‘called *

. . n 1
Nova High School and is in the second semester of operation. *
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~

e
From its inception this alternative educational form has’
> . o
been confronted with survival challenges, many of which beg re-

A}

corded solut1ons.' However, one of the most serious problems faced

community ‘-resistance to alternative education. -

“To identify and attempt to resolve this subtle resistance

-

A Y

problem, the following tasks were 'addressed:

1.0 Act1v1t1LeS Descriptions: ' '

. ) ’ ,
The evaluative summary must be drawn and the answers .
Y e o \
weighed if the answers are "resistance' positive, and it is the

I

B hestellhaduis Aolnashinh gt it At i A d el

null hypothesis of the author that they will be, then a basis for .

appropriate counter resistanc‘:e:‘ strategy'and action will be.docu-

g mentéd and recommended. =

by this new school was acknowledged to be the problem of educat1ona1

1.1 | KIst of res1stance identified
-
- 1 Resistance ewaluative criteria ‘established
ul' -
1.3 Identification of resistance phenomena and
N . _  manifestations ”
(1.4 Develop and propose resistance remediation
or neutralizing techniques.
- . . :" . .
2.0 Evaluation Criteria and Proposal Assessed:
) - 3.0 Institﬁtionalizmg Program Developed: 1..
. 1 e .

N




" PROBLEM IDENTIFICATION *-

Background

. . .
/ According to the National Association of Secondary Scho&(
’ : /. )
Principals' Task Force on Secondary Schools in a Ckhanging Society,
| « ' ’

the clear social trend ot\recent yearsthas been for increased indi-
- ] -

L
3

vidual choice and ;;ei'sonal freedom. Among the forces fueling this .

&

movement are these: ’ ¢

A broadened legal interpretation of const1tut1onal

rights. : : . ‘
4 -

A strong thrust for equality of -sex and race.

’

A growing afﬂuence which released economic
constraints upon choice.

—

Rearingfpractices,whiéh focused tipon the needs
and demands of the growing. child.

An erosion of family stability.

An increased allegiance to individual options as
dgainst social obligations.

A public mood to exp’erirnent, to replace tradition
gnd social custom withj)ersonal lifestyle. (1:1)

F;ced with all of these s1gn1f1cant life style influences* which our

v

students are facmg, surely the challenge for the secondary s chools

-~

of toda® is to be alert to predicted changes and responsive to
g \P

changing student needs.

. As the dynamics of contemporary change unfolds, educators

-

[N
q




Y . . et ¥

education of our young peopls,. -Many of our na?:ional educatiqn -;~%§?‘3‘.@“‘ -
s . L 4 - A e F

.. ¢
’

« . ’ A .
associations, as well as professional educators as_individuals,
contepd that current secondary school programs need to be reviewed

. - 3
- - - ! .

-~

and recast in the light of these new general circumistances.

s
\ L

There seems little doubt that, secondai:}‘r schools of the .

seventies are-substantially differént from their counterparts of

the fifties; surely the: American secondary schodl has ‘been -appre-
\ . ) . . ~ , e ) .
ciably remodeled. ' " '

) H

During the past several generations, American secondary

4e

N

' v
schools have \slowly testructured according to the requirements of

. .

society in general and in some mstances m response to /local com-‘.

.
munity needs. Viewed historically, few would disagree, the secon- ,

v o % : *Q» + .

dary school system has proven to be a reas 3nably flexible institution. '
. . . 3 .

- Today, schools once again face a test of their alertness and ability 7~

.to meet the educational needs of our presert youth clientele.

. ' - T
. To better assess where the secondary educational systemi
) , . L

+ - v

stands in public opinion, despite the current wave of criticism .

leveled at our public schools, &-1972 Gallup Poll revealed that most

B>

' America.ns {about 60 percent)”eontmue t& be satisfied W1th our sc}fools. s

N '

However, 12 percent had no opi\ion and 28 percent expressed dis-

~

satisfaction. Most educators agree some alternative forms or , .

.
- - ) ¢
.

« i C

T x

“ow




‘miethods must be offered tcxthe dissenters o6r inevitably they will

&
*

. v disturb.the climate in the schodls for everyohe.

- ™ / '

- Wh11e 11: is true the estabhshed mode of traﬁ1t1onal o

[ . )

N secondary educat1on is a.tti'actﬁ'e to millions of our parents a.D\d

students,:anmtse parents a:nd stud,ents have a right tq.this type

" of education; it wodltd seem only logical and prudent, . in a diverse
b ’ - . .t .
¢ society like ours, to assume that the established process of trafl_i-
. v . .
\ _tional education cafinot hope. to reach all student needg.

-

\

N To provide eitch school user with the type of education

she wanfs and needs will require alternatives and' choice, *
. L . . . N »
. e . . W\ -
Altqrnative School Evolution'* )
T\

”»

. ‘7 Moverzleg‘t, trend, innovation, fad,' novel'f:y, reform,
renewal, e_i:rategy, revolution or e¥oMNtion? All of these ial;els .
have been used to :Iescr-ibe the developmént of optional alternative <
. publ1c (schools. It would seem appropnate to acknowledge that each

. ' alternative form is perhaps a little of all of these. 5 ~

w

David Clark, Dean of the Sc_hool of Education at Indiana .

L -2

University, Bloc ington, asks iiméé‘qtfestion, "’Ca'; the alternative

school's movernent really be defined?" According to Clark, some

”~~

t to define alternative schools in terms of their

process characteristics or their outcomes. Others .define them, nét




YN .. <" \

<

: ‘ N
i terms of What they do or attempt to achieve, but as a_strategy X*

L4

. for effecting, change. Some educators contend it is impera\tive that

AN
- » « AY ¢

a ‘school be non-public to be a true alternative, while others f\ee\l ’
. 3

-

, . . .
the alternative movement is only significant if considered as a
1 ' »
- . B N =
vehicle for option wfthin the structure of public education.

1Y
« . -

Professional education literature prior to 1970'se%d6m . \
talked about or 'wr’ote about optior;s and alterhative public schools. ' \"
It should be noted, however, that there have -always been ali:ernatives \‘
to pubhc education, anate schools have existed for ma.ny years
for thosé who could afford them. Vocatmnal schools were developed
in thxs century for those who wanted non-academic progranes.

Mﬂitary board?ng schools for boys and boarding finishing schools

for girls wer‘e popu?far in the ;irst half of this century. Until post
World War II, a student’ could drop out of school to work; thus

'wo’ljg was an elterhative. ‘With compulsory ‘education‘ }a\y"&, tﬁis "
is less and less utilized ae'an altemafive. The need for programs

for dropouts and potential dropouts was re cognized in the fifties

and sixties, and some dropout centers, street academies and ,

‘continuation schools were established.. 3

« "

But to the media and education profession, "and therefore .
*

to the public, the alterna’.tlve pubhc school began with the Parkway

Program in Philadelphia in 1969, Most agree this is an appropnate

‘i;
;:12

4




b1rth date for the alternat1ve pubhc school as Parkway was‘probably

the f1rst publ1c§chool created to be an opt1on (alternatwe) within ’
the Ph1ladelph1a Aare:a. Berkeley 8 Commumty H1gh School ztarted .-
the same year and Chicago's put§11c High School for Metropohtan
'Stud1es {Metro), under Nat_Blaclcman, followed ~in 1970, )

Since 1970, the.Center for Opt1ons in Public Education at, )

Ind1ana Un1ver31ty has attempted to étudy' ancl dacument the develop-

ment of alternative public sclyls and estn'nate‘s that alternative

public schools are beihg planned, developéd or operated in more than *

~ . ' , .
1, 000 communities in.the United States. ’ The number ef alternative ‘ \
. . , . .

public schools is estimated: in excess of 1,200 and involves over

L]

\

100,000 students. -  ® .
- “‘ R ! R . . . ¢ ’
L . The last two years have produced the development of

multipl.e‘opstions within a single community. In Berkeley in '1972-73

all families could choose from ameng 23 alternmative schools and pro-

‘grams plus the conventional school. - Over one-third of Berlceley s
. : ) 4

students are enrolled in alternative schools. In the Minneapolis

v

southeast alternatives, families have a choice of four alternative °
elementary schools. Fhiladelphia currently operates over 60 alter-

native schools and programs at the seconda}y level, .In September,

.o ¢ . .
" 1974, the Anaheim Union High School District, Anaheim, California

-

ope:ned_an alternative night high school named Nova High School.




"

. . ,/
Other nfultiple alterndtives are a1lébl7/1n Ann Arbor ond Fang

: /
Rapids, Michigan; Chgrry Creek and Jefferson County, Colorado,

Fl i ~

Los Angeles, California; and many others. -
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Nova Problem:Identification and Scopeq, [ ,
/ -~

- In 1974 the Anaheim Union High School District acknowledged

N

' the fact that this large urba.n school*dmtnct was recordmg approx1-

rnately 1,000 unaccounted for studenta between grades 9 to 12 each

L

year who could not be traced. The question was raised ''who are'

s %
and "where are” these students. ,

. — .
As an alternative program, to hopefully meet needs of

students not being served by regular day-school,‘ the Anaheun Umon

[

High School District researched for one year a possible alternative .

night school then tested night high school ¢lasses in the 1974~ 75

summer school program. From these studies came the resolution

to establish a comprehensive separate night high school program in

.

_the fall of 1975. This new school is now officially called Nova High -

!

School, _ U

: From its »ihception this.altermative educatiomals'form has

been confronted with survival éhallenges,_ many of which beg re-

— A

N v

corded solutions., However, oné of the most serious problex\ns\‘faced

L

by this new school seems to be the _problem of éducationé.l/COmmuhity

. S v o AN

resistance to alternative edudation. - N

g ) N

Located in Southetn Galifornia, the Anaheim Union High -

, . .
School District, with a junior, sentr and special sihool enrollment
. -

of 37,000+ studénts, is the largest'single union high school district, ...




o

-t
o

in the State of California. This }f'gh school district services six K-6

\

elementary school districts, with a‘tombined enrbllment of approxi-
+ . . 13 f' -

mately 80,000 elementary students. Composed ‘of a large metro-

politan, suburban and small remair:ing agricultural area, its . f_

- - . . ! . - - -
geographical boundaries encompass numerous service-type industries,

.'”-'businesses and recreational facilities such as Disneyland, the Anaheim
Convention Center/Sports Arena, Anaheim ‘Stadi which Hosts a
~

professional baseball team, Knott'/s'ﬁ'er_ry arm, L¢s Alamitos
Race Track, attending hotelms', motels /' restaurants, service agencies,

shops, markets, golf courses, c pgrounds, parks and other enter-
. l . N
tainment facilities, This touriét center and industrial complex pro-

EA

vides service-type job (.oﬁpprtunities for students almost without

,equal in any ‘one high schqol district. The nature of these youth em-
. e . &g

«ployment 3pportunities is in many cases as great or greater during

the day as in- the lévenin‘gq» another suspected cause of the school
distgict's "'no show'' student problem.
RESEARCH

-

. T -
4 Early Alternative School Issues

u

\ - From available recent reports of the National Alternative °

-

» o

Schools Program, it would seem many étrategies for reform
— . ~ € * '
v . ' ‘
aré being tried today in 'schgols throughout the country. Some educa-
‘ 3

to re looking to alternative schools as a way of bringiné about

«
-
A »

¢

.




»

refofm, ‘support’the development of these schools, ard feel strongly

that it is a viable stfa}tegy for reform within the system., ’
S _ .
To better understand some of the possible problems ‘that , "

]
v

¢ . /
may plague the alternative education school, it.would seem reasonable

.

to look to those problems reéordéd, real and suspected, that have
. 4 X .
been experienced by both public and non-public alternative schools.

'_ In wc;rking closely with many alternative schools, Mary

Jane Cleare and Roy D. Nichols of the National Alternative Schools
LY s I(‘ ’\
program staté that one of their great conderns is that alteixrnative' v

schooling not become a means of escaping from, rather than dealing

) . . ~

with, the myriad of social as'well as educational problems.

Non- Public Alternative Séhools

-

In looking at the non-pﬁbi&c aitern‘atiye school, first we

%

are struck by the high failure rate caused by lack of finances. Be® ,

cause of the very nature of its dependence on tuitigh, grants and gifts,

3

staff quality is tied to. fﬁnding, whén funds are short staff é‘uality

suffers, hence parents perceive lower educational quality aiwith’-j
/

3

draw their students. . S

/ Beyond the ever present financial problems which bese

P

most Aon— public alternative schools are hassles with .communit,

power structures. These hassleg\wa often a reaction against 'p blic

/

schdols; in effect they may bécome anti- schools. Seme of these non-
. . . P ‘




.

public alternative' school administration and staff, being idealistic

and perhaps disehchanted with. public schools of the establish‘ment;

operate opehly or persuasively in an anti-establishment fashion. '
s ‘ ‘
The consequences of their refusal to work with the local establigha
“ment and school systems, let alone in it, “opens their non-public
N \ ' wr S
-school to attack from local public school systems, patronizing

‘ comnimﬂﬁty, government agencies, bhea‘lth and fire inspections, and
3 ; , .
so on., ) o
J * \

- ' Frequently, a major contributor to the downfall of the

rd

P non-pubhc XX a1ternat1ve school is the conflzct w1th1n staff a.nd admin-

1strat10n. Faculty and staff nembers are selddm trained in the

\)
A

skills needed to operate cbcpperaﬁively in a high-stress/isituation.
Operating outside the conventional system also adds to the nirmal'

* energy demands of faculty and in ‘some cpses is overwhelming: .

Many sghools Qperating outs1de of the system are. frequently under
s

A}

pressure to pro\ciuce and at t1rnes are under d1rect attack - As the

Rep‘ortzpn the National Conference on Decision Making in 'Aloternati'ge
v . R ‘
Schools (1972) points out, alternative school staff tensions inevitably

¢

5 M -
produce interpersonal conflicts and also notes that simple staff
A w » -
cooperation is often one of the major problem areas for alterpative
. . P N
school personnel. o ’

It seems that even though the non- fSublic altcr;xative school




is more susceptible to failure because of- internal and external pro=-

s

"bléms as well as fihancia‘I instabjlity, the se\s‘,a,me,problems plague

~ .

most alternative '‘schqols, public as well as non-<public. However,
. g “

by operating within the public school system’ with both its financial
" i Z . , . " . [

and political support, 'mo_st of these problems can be alleviated

LI ’ 4

if not completely eliminated. -

z

'Bruce S. Cooper, in.his report, Free end Freedom Schools,

< ’

c, |
A National Survey of 'Alte'rnati've@rams, produced data to support
Y

edugational'and mdre.l f‘ailu e. Observmg that many 1ndependent
a'lteli'native schools be'gan ae -schoolé operating out31de of the .
p{1b1ic school system, ignoring all pu‘blic sc}{ool expertice and ‘hard-
. knocks exf)extience. There is s'ome’indicatidn that many independent ‘
alternative schools do not appear to know'what.they‘ stand for--only
* what tliey stand agair;st. Fhey all share’a common enemy, howe,{rer

. ' .

v, ,
few shfre the same educational philoso’i;hy. N

Some .non- public alternative schools who have been, alsle.

e

toﬂarta.culate their goal})stﬂl seem to look d1sda1nfu11y upon pubhc

school methadg and expenence. Many alte rnative school "watchers"

feel this has frequently\l\éd to a swing, by altePnative schools, com-
s
pletely away from the cognitive, the academic, to a "do your own

~.

. . -
thing'' philosophy claimed by many to be humanistic, effective edu-
2 , .

o

s 21




. ‘
3

.
-

cation. Mahy educators feel this very term ""doing your own thing"

. . A )
N implies neglect for the xlqeds ofjthers.g Thjs swing can, ig, fa%,/‘
' 4

L3 + .. " - R . - -
' ] hurt rather than'help a student's development academically and
socially. ’ .
; While advocating its desire to build community-based

democratic icieals of equality, " gupport of\diversity and individual

freedom, most research as indicated by NASSP Bulletm, Alternatwes '

/ . ~in Public Educipon - Movement or Fad? indicates that,
NI

""a majority of non-publ1c a1ternat1ve schols §

>

" cater i;o"students of the financielly well-off - .
| ' as evidenced by the f‘act that 81 percerft

- : charge annual tuitions averaging $425.00 in ’

L1973 (2-23) | = y ’

~

,é‘
and o doubt tuition is h“xgher at this time. - Ca

,/ " Recently the Assocmted Pres s. reported in the Apr11 A,

' /
1976 Los Angeles Times "Prep Schools / ind Enro]hnent S\;/rging" .
/ .

4 ~ .

/ "It is evident that recent 17pox;tetf\growth in prep K
o .- . ( -
/
© f school enroIlments 1nd1cates parents are willing

to pay and pay dearly in some cases for a whole

- ) range of ‘reasons f:o 1nsulate their ch1ldren from

[

«
~
]

, - the problems’ of the tradrt1ona1 ;‘@bhc schools and to

assure a good bas1c education according to some-_

j parents.' - L LT e
[§




“
»

6ols, which looked for a timejﬂge‘ they were
» .

. ’ ’f headed forBure extinction, are nqw forced to set limits
ot - :

- -y halt"'ever-mcreasmg ackrussmn’ " ‘

. ﬁ)’

-

Educators agrees its, a phenomenon w1th ho single exp‘!ana-

‘
- =1 . LY . >

RN
’ tion. Many c1te pubhc 5chool unrest 1nclud1ng forced busmg turmoil,

L A

teachers mihtancy, per&nmsw%a@nosphere,, hatmnally low test BN

. ",,,' 0 . \-,

', scefes, no set standards for“students to %spect a.nd others.

o{_(., Q

. % Headmaste;' Donal‘d C. Hagerma?‘i of" the Holdefrhe'ag Schooy
N @ by “‘b
in Plymoutha New Harnpsh1re recently sfated their school enrollxnent

0
-,

.+ has Bone from 75 to 210 students in one year. According to Hagerman,

'’ "There is no ohe fac@o:}%x cdi pin it on." The headfaster points

v . o TRk

to problems in the nation's ‘tradii:ional public schools as the major ‘

. .
h : . »

reason private schools are flourishing. Hagerman stated,

* »

"Declining public school budgets, cutting out of

a
>

«
n

programs in some schools, lost time in school-- " v
S : parents are beginning to look for alternatives.'
.o However, it hasn't been all-roses for the nation's alter-

~

. ' P LA
native’ pri\iée schobls. Inthe past five years 30 alternative .private
L .' \ Q . . s ’
schodls have closed because of declining enrollments. But in the

same period 36 new alternative private schools were accepted

ifito membership of the National Agsoéiationﬂof Independent Schools,

] o a . o
What is significant is that Pparents are willing to pay independent
. -~ . . . ¢
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alfarnatwe school tu1t1ons ranging from $2 200 a year for day schools |
- 5 !t .

\
"

to as h1ghf as $4, 500 at’boarding schools with day school tmtlons

‘ .

¢ &<
. %Houbhng m,the last ‘ten years to assure their studgnt an option in A
" ° . \4 L 2N *
a:lte,rnative -éducation. . ) - ‘
. . e é N i S T
ot Public Alternative Edgcation Patterns «;&i e
: Still another list of studies: calling for change in U'.\Gf\‘/’
- 20 secondary educationfacall’s for, among other thing§, school district-
‘f, ’?’,f‘ ) [ C e e~
2 . wide alternative programs to meet the broad range of student needs.

" .
In a recent report entitled The Adolesc’eﬁt, Other Citizens,

-~

and Their High Sc¢hools: A Report to the; Public and the Profession

»

»

produced as a follow-up.to the Kettering Fo\mdation 1973 Report‘
\
and like most of 1ts predecessors this report soynds an urgeﬁt alarm
— “é? - “c

e
about the current status of secondary schooling in the U, Sé, and warns

.‘ f'

e of dire consequences tmless reforms, 1nclud1ng altg‘rnatwe e

L -

".oncluded that

options, are made soon. Task Force members

/ "Unle'§s many problems h1gh11ghted in the1r report , /

receive high priority on our educat1ona1 work 1
\ vitality of-our free public school sy«sterﬁ will be in
.jeopardy and the democratic foundations” of/ our * i

country will be threatened if solutions

problems are not found."




r ) . ’ ‘ ' N . . *
}forrununitjr involvement, school contrel, student responsibilities, and
e _o local alternatives; one of particular interest is the task force sug- -

. “ - 3
. - gestion that-there must be district-wide aitergative educational pro-

grams to meet thetbroad range of student needs.

ooz - 'S

. . : . , .
The list of public educators advocating some alte rnative

3
4

or educational options for achie‘ving common ends is ‘extensive.

v

'Howe:ver! few alternative 'advocafe§ suggest much more t}.ian.that

because American s'ociety is diverse and pluralistic; it is not only
agpropriate, but necessary, ‘to have various alternmatives and concépts
of "quality educatjon''. Because our free society values ,th'e worth

“~-and dignity of the individual &e{nust establish. public school insti-
tutions which reflect this national purpose.

mio Fantini, in "Public School of Choice" contends

American education has systematically 'déveloped a massive, uniform,
. ) o .

-

monolithic system for achieving our common national educatipnal -

. . : “
objectives. Alternative routes (alternative schools) to, these common
: <

educational objectives are indeed available -to parents and students,

»

, but for the most part, only outside the public schools, According
s s
to Fantini, .

i "'Alternatives within the public school framework are

ava:ﬂébie only infrequently and often only %y chanee. "
f . » s ' %
The educational options that do exist inside the, traditional

. , PR

‘ . - B . * . *
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¢ A v T )
standard public school system depends mainly on personal factors-- - - .

3 . - :
usually of a particular teacher or innovative administrator. Ef 2

student is lucky, he connects . with a good teacher in a\good program.'
( -

The unfortunate stident misplaced and reque stmg change or ilternatwes

@ .t «

usualfy—wrn fmd adm:ﬁ-na%tive opposition; the present traditional

o " ground rules can rarely deal adequately, eas1ly, or trad1t1ona11y with .

*

such derpands without serious consequenées to the traditional operatmn
*»f'f . 1
‘. A /

of the systemn, thus the administratér must support his teachers or

face staff morale prdplems. W};en thi

\

ation becomes” the

system, any )mt of alternatwe forms-

»

Y ® °
opetatiémaﬂl mode of an enti

B - -&
et .
sor ed_ucationyP ions beCOmes suspect, . .
- - . v’ -

- .
Following the curr1c;ular mnovation period associated with

: , N v - .
the 1960's, educators began to look for ways to improve. the éffective-~

-

L 4

ness of the school systems through-various means which were designed

-
-
. .

Ce .
to bring about greater individualization of instruction. The ' content

- .
0 ’ n
’ .

revisions of the previous decade were foun$not to be the panacea

4 -~

, or a11 of education's ills; new methods and: techmques pf ‘transmitting
- - t’P F‘Ws .
" this' contentﬁwene needed The time block patterns sug:h’ias ‘-ﬁexible. "‘y‘.
~ . c— - ™~ ,:,.

. Lo .,
scheduling also experimented with during the 1960's proved to be
] AR .
' useful in many respects but alone did not bring about the desired -

.
M .

> o ) - ’ . l‘
results. . 3 <., . :
N . l id ' . ‘

Emergi'r;g,f\rqm the discoveries made during the past fifteen
. ) % » <

H
/ ~

LI . k) :
’ . -t . ) ¢ oA
- .

/‘ “ - é‘ © . . $

N
. MNA




years in curriculum content, tjme patterns, and classroom organiza- \
’ v 4 ’ < :

tional systems ilaﬁ come the,publig alternative school movement.

¢ > 4

- .

The term covers a wide range of school/classroom organizational ° '
< ’ 4 i ’

patterns and instructional techniques which are given’ vatrious titles in
L ) J m - . . . ’ . ‘z
the literature. There is so much diversity in the movement that

a single definition is difficult, 'but the features which distinguish - --

most of these '"schools' from conventional and regular-ones do

-
’

provide a definition of sorts: * ‘ e
‘ - L. ' ' ' . s \
-® they are significantly different from their conventional ° ’ .
’ hd b4 ¥ . . « ¥ T -
- counterparts in curriculum and if instructional tices.
¢ they strive for greater involvement of staff and students . + f
in decision-making than is the case in most reguiar schools.f .
L) they are'more fléxible and therefore more respénsive
~ . i " v
v to planned change. ' . 3
e they tend to make more_extensive usg of community resources,
facilities, and, time, < ) ' - \

IR}

,0 they usually have a conimitmeiit to b%\jno\re re'sponsive . .

~ . .

', toan identified school need. ) " ~a

\

° they are most often comparatively small "schools",

> s

,"with student bodies ranging from 30 - 400. : o

y . ) . y

", Although titese half dozen characteristics mark a majority
-

" Y - f

of alternative schools, these séhools do differ in the goals and in the

Y g e N
Yo I‘QJ. . , . .
- * ¢, ‘ .

’ -~

- - .

X
s e
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* .
L] <

> 9

structure they have developed to achieve these goals. Some of
a K

the names given the sciool patterns developed are varied: open
schools, opportunity schools, magnet schools, learning ceijxters,

] \ v “
schools-without-walls, drop-out/d;?p\in schools, free schools,
Fad .

4 ' h . H

freedom schools, career schools, survival schools, school-within-

’ s
a-school, continuation schools, pregnancy-maternity centers, etc.

*

- 4 o .
The Directory of Alte‘éage Schools and Programs in A

California, 1974, produced by the State Department of Edugation lists
' 4 .

-

" 243 alternative schools or programs. This directory defines an

alternative school as "...a distinct organizational entity offering

’

a total educational program, or an essentially total program, wh;icé

. . ™~ s

is significantlry different from the standard educational program .
offerings of the district, and which is open to students, parents i
and teachers on an optional basis. Alternatives.are offered in

addition to, rather than in place of,'the traditional program. The

4 . -

cri'tg:rion of choice is fundamental to the concept of alternatives

~

as defim;;:in. oo £ .

v A~
. R e
' . The National Association of Secondary School Principals
' “ . , -~
 Curriculum Réport'of Mazrch, 1973, es\;im?.t?d that more than 3, 000

-

alternative schools existed at that time and that there would be close

to 20, 000 such schools operating in the country by 1976.

a

There have been attempts to pass legislation in respect

e - <

rd

N —
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el . | S 19,

4

year the propo\éec} legislation either did not pass or was vetoed l?y

. N L ‘ . :
thé governor: Had Ngislation been passed and signed, it would
- . . A .

[ N L .
B s o\\ . - L3 .
have‘encouraged school dist ictS tovincorporate afternative education

into the1r programs ard g1ven gui ehn]:; in estabhshmg such schools.

- - . -

’Lhere hasbeen no state financial o‘bligation in any Sf the ;egislation;

IS
» ‘ B « « -

rather, schools were to develop and operate the yalternatiyes within

.
. + 4 B

the existing financial fra;rnework_. : Lo ‘ N
. K N /‘; - .
Th13 lack of’ alternative educatmn guidelines, legislati
/

et

vetoes and little or no finaricial support have 411 contributed to the -

L4
[y

"'suspect'' connotation that most alternative ngools seem to bear. . .

! -

Reported Alternati'x?e,{ﬁcho ol Problems

“ f , ‘ ~

J »
education forms even after a short period of invélvement with thems:
¢ . ‘ : R
\ . In Seattle, during the summer gf 1971, the superintendent

°
. . ™~
. f ¢

of this 88, 000 student school éystem esta lished a task force on

v
¢ L}

alternatxve educatmn to study ways of 1mprov1ng alternative programs i

<C

in the school d1str1% After about;a year, the taél&_force concluded

©

tha.t,-

»

[4

Yen,

°

1

]

A\

.

’

e

L

~

T

e

«

> "The dichtomy between *traditional' or 'regular' education
X y bew ; g !

.
'

‘e
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. ‘
. , | , .
14 I h
. Y .
F Y ! . A4 . - _—
- and alternative)gducation is a false one; the sent
B .
Y 'regular'-education system, in the Seattle Public
4 ) )
& - - . .
Schools is an initial step'in the*development of a . o
] . -

series of alternatives’; and the crucial problem is

Al
.

9 -
& one of insuring that both ‘regular’ progra#ns\ and

-~

alternative education programs learsﬁ.,end gain

self-renewal from mutual cor;unitment to and -
a .
involvement with one another. " )

b f v

. ] » ’ .
Among the items reported were the weakndsses of the alternative's
n & ‘

program:

. . s - t
= '""Most of the problem areas enumerated in alternative - .

education indicate a weakness in the grganization and
‘ . . . Ay

structure of alternative education within the District.

Common problems included these:

-

1. Some programs

, issues.and occurrences as symptoms of problems .

-
were unable to recognize specific

thdt needed solutions. .

. 2. -Sdme program; were untwilling to define major
i;sms and t& ask for 'support and help before they .
- d;veloped ‘into ~ins'olul')le [;roblefhs. ) / to-
: . 'g were tinwilling to'define their

. T, N o - - . »

staff and bro_g ymmatic limitations, In other

e

- ‘ s . .
, .




5.

6.

s

, :
words, at times they tended to 'bite off more than

ﬁ

they could chew!'. , | G

A few programs had an attitude of 'having their

cake and eating it too'. Some programs wanted

f

) ultirr%aft'e“ freedom from District control and at

v,
: 1 . /-

-

the same time unquestioned support from. District’

resources. , .

. ~ "v
' .

In some cases ‘programs dide not défih’@ strategies and -

&

-

pr1or1t1es and’were often ca,ught in, s1tuat10ns

. e '

k3

which used valuable time but ?vere not s1gn1f1ca‘nt.

“ : - x e -

. Manj* program managers, a;nd head feachers were

W 3 ¢ o, \r . & »

* unable to exert themselves in the:‘u:' roles of

-
’

leadership and direction.
( L]

Several programs had entrance eriteria which

encouraged students to drop out of school and/ "

_..did not allow the program to address itself to

the needs of severely alienated students already

out of gchool,
) B

.So e}:o rams demonstrat ack of awareness
8. .SomeFrograme ed-ad

of the need to-encourage and maintain acceptance

and tble.rance by the community in which tl..lg‘y were

~

located.




, , ..
The task force concluded its report by supporting alternative

v
-

education, stating:
t

) "If* the deve].opr'n}ept of alternatives in education is a

s »

viable goal--and it is the contention 6f this task
force that it is--then the long-range direction must

. t g

£d

be toward the convergence of all efforts info a

* .

system based on choice. This can happen within

o
v

thé system of public education, " o

f
Problems are important for any group considering

' alternative education. Since the momentum for optional eduéation

can be led by administrator, teacher, parent, student, anci the

*
»

like, itis crucial for all parties of interest to analyze their own

1

\ﬁTa’Eiﬁn in terms of the problems identified in the field.

.
3

Many school systerﬁs considering alternative educational

options report they recommend proceeding slowly, making sure
that all participants, (parents, teachers, students, and adminis-

.

trators) understand what is invblved. This includes avoiding a

. .
""better-than-thou'" approach to alternatives and-also a guarantee

that what ever is selected will be legitirﬁate.

- %

Recorded Alternative Implémentation Strategies

’ v

o

: ., The documentation of alternatives that are being imple-
. . : . o AN

}nented often is heli)ful to others c'bntemplét.in_g, this type of reform.
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S~ 4 fy f’.
Some new programs havg al?eady been documented in pubiished :
: ‘tqc . * . ,

. books, such'as the Parkway Program in Philadelphia.

'

- 4
. « In April, 1972, an evaluation of Philadelphia's Parkway

\’ Program was conducted by Organization for Social and Technical
- - -
, - Innovation (OSTI). The evaluation consisted primarily of field

T

visits included interviews with participants and observations of
' " ‘Q ’
the Parkway units. OSTI concluded in part:
a
"The Parkway Prog;‘ém has accomplished something .

&

, unique when viewed against the backdrop af our nation's

—
L4

PR s .
urban education. Despite problems and weak®esses,
i BEES , Parkway hag created an attmosphere in which students

perceive rules and regulations not as hostile attacks- . ;
d s8] - .

o.' ‘ ’
. upon their humanity, byt.as essential ingredients in

- creative group living.‘;';I‘he adults who normally bear

-

the responsibility for mbking and enforcing those rules

by

\.' ) are, at Parkway, freq{xgnﬁély regarded as allies.
& ‘ ' .

Students' acceptance of. the necessity of rules and their
ep e, 11e8
- n r4 -

affirmation of adults as people who ¢an be trusted

‘to-care are notable achievements.. Inh that open at-

¢

mospﬁere QSudents can accept the re ponsibility not
‘ s . 4 .

- : Qy for themselves. but for what happens to their

4 ;

. -

units.  In that environment of trust, people can -




, really learn; students ‘are unafraid to acknowledgé™

. o .
ignordnce; teachers receive mgre valid information Ve

from their students." (4:7‘3)

L)

! In May of 1975, the Irvine Unified Schpol District,

[
Irvine, California released a booklet describfngtheir S.E. L. F.. -

(Secondary Educational Learning I:"acilitat?r)‘ ogram. This program
. . 3 . . .

review included philosophy, descriptior, intervifw with participants

and ob%rvations of the S, E.LTF, alternative.

"At S. E. L. F. we have a school that has prc;ven to
- S ’ '
. Bean enjoyable and worthwhile place for many students

-

. to learn, " ;

‘, .

The S.E. L. F'. philosophy is that an alternative éducatignal program

can endeavor to teach, learn, love, and plan in accordance with

<

a system of beliefs sh;.red by the individuals committed to the

d\ay-to-day creatjon of "A GREAT PLACE TO BE." S.E.L.F. believes l

¢ - 7 / ~ 7

that; - .
' ® Schools can have a beneficial impact on t};e lives éf
peo;')le.1 - > ) T
° Students should be intimately involved in the ;iecisio'n-

¥
making processes and governance responsibifities that

D) . .
/7 shape the essential nature of the school.
° Students are genuinely interested in }earniné those

- A




et

) B . ’ - K e
/ e .
things deemed important to them.

.

. The primary responsibility of the school is‘to involve “-
4 ’ v
students and staff in educational experiences and
' personal relationships that result in significant learn- ‘
/ . L . ~ .
ing, mutual trust and respect, and an optimistic
. . . \ p ‘ N ) '. : - ‘ 0
~ anticipation of the.flturel? . ) o
. ) }
° The role of the school is difficult to fulfill but

d worth the effort.

* Whatis S.E. L'F. like? -

\
"A con\'r,’erted warehouse in the Irvine Industrial Park ‘
: - - 4 [N

: . ‘and a farm in East Irvine are the settings for one of
/ : ' . ’ v .
/ Irvine's newest thrusts in education. Within the ‘

.

e ' school, some 280. students are pursuing their high school -
’ . > -

A
education through activities as traditional as a lecture J

[y

on the nature of man or a film on the Appalachians, ’

. ' < and through activities as unusual as tending a farm,
L3

‘ ' .
doing dissections of cats reeking of formaldehyde, -

. »

rappeling down the side of a cliff, or building an analog *
< ) - T4 . Vs
' computer. In addition, at a not unusual moment in

the day, nearly one-third of the students at this school

- v

] " are not at this school--some having elected to take a
. » L w\ e
A

portion of their work in the evening, and others being on

L3 Vd




. ~+ the job somewhere in the community serving as interns

3
T

e in business or-government. On a regular basis they do
1 0‘ ‘/ ¢ \ i o ©
« assemble, though; to participate in community meetings
] o ‘
- ‘ in which they take the major role in the shaping and
D running of the school anﬂhgir programs within the
\ ’

school. What all these students arg/experiencing

) is a process of maturity; learning what they need. to learn,

-

. ‘and then learning those things, whether facts for college
preparation or skills with which to seek a_jéb. U
On March 2, 1976 Nova High School, the newest high

school in the Anaheim Union High School District and the first

4

v

all-night high school in this large school district as well as the

fiyst full scheguled night high school in the Southern California

' \
area, released a progress report describing their alternative high |

/ ' school at night program. Nova principal, Art Bosna, describes
7 .

.Nova progress as follows:

Background: . ..

v

Following my appointment as principal of the new evening
-

' . N .
¥ high scheol on May 8, 1975, and the selection of Savanna High School

as our location, my first three priorities were to determine our

h N

curricular needs, ,the selection of a staff and the recruitment of

students,

-




- -
i
It was decided that our curriculum woyld be divided into

.

four main clusfers: Humanities, Business/Occupations, Math/

A
S Science, and Leisure Time (Health, Driver Education, and legsure

time activities). \
\ -
After interviewing approximately forty candidates from -

within ‘the Anaheim Union High}Sc‘ﬁooL Diétrict, three teachers and

A

- L}
one counselor were -hired. In addition, one secretary was also

employed.

—

I decided that our student recruitment efforts should

7

o ) . .
be directed toward those who had already dropped from school.

Each.school in the District was asked to submit to me a list of .~

those students who had dropped during the part two years from
d . 'grades nine through éwelve.‘ Approximately six hundred letters =

were mailed encouraging these individuals t? search out this new

“
]

educational opportunity,

My next project of importance was to prepare a summer

<

workshop fo;' our staff, w};ich was held for four weeks du{ir'lg the

: mornth of July and was prir;larily devoted to developing our school
philosophy, gqé.ls and objectives, atimis sion p‘rocedt:lres, master
schedule, general operati.onal plan', grading philesophy, a'ttc_ar.l'dancel

0

procedures énd methodology of instruction. ‘

! -
4

School opened for the first time on Thursdaygevening,

? 4

3
’
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¢ ~

" u

September 4, 1975, with seventy-fivy students in attendance. Our
. - . y.

daily average attendance for this same period of time was 142

students. On Timrs‘day night, February 5, 1976, Nova Hiéh School

T
- held its first graduation exercise for twenty-two seniors who compléted

all'requirements at midyear.” It was felt by the staff and most import-

. \

antly by the graduating seniors that this ceremony would be an import-

ant activity to their lives. The graduation was impressive and all in

attendance went away with a more positive image of Nova High School.

-
~ > .

Plans are being made for a much larger ceremony in June
as we are expecting between 50 to 70 seniors to -'gradua(;e. .

Kinds of Alternative Resistance Identified

>

The data collected for this summary have not been subjected
' . ’
to complicated analysis. Our main objective is to present-some common

observations which will provide the reader with an initial perspective

on alternative school resistance problems, as well as on some pro-
« - . .

gram cohcepts, and people involvement that has surfaced in the brief

alternative school life span. ‘ ,
‘ L4 <
.o ‘ . V) *
] One of the first observations that seems to emerge from
aad . T a

. , ;
much of the recorded data to date seems to indicate there

- is a tendency\by both the educational profeé_sio‘n and
community persons to simply view &lternative schools

- . .

v [
as against tests, grades, bells, seats in rows, dress
N [

| . |




regulations, regular daylight hours, and perhaps
even more signifieantly, a feeling that alternative

' school$ are *'good' for the different student. The different

/ ' ’ _ student has not been clearly defined or identified, but is °
- real, nevertheless, to a large number of educators as

-
£
+ .
- . 0 !!
,

well as the lay community,

¢

»

° These same obscure feelings as to the naturé of the

alternative education programs must cultivate the accep=

~ ‘ A -
/:‘ o tance of the community (or at least neutralize resistance) -
- i

’
-~

’ if they are to succeed. Since alternative schools develop

¥y

-

to meet local needs, the ultimate test must be acceptability
clb P - ' ¢ L9 .

. , .

’ within its community, . :

’ 4 ‘ . ?

- ° The entire school system (professional and community

o

” ) r{aemqbers) should treat alfernative school and programs

o~
Wt

like something more than an illegitimate child or‘necessary

4. » .

concession, '
. The school system bureauc_rac[an}effective alternative

| education programs are not antithetical.

\

S t Y .
4 | . Alternative should mean providing other choices and
v ! ’ - .

[. should not mean replacement of the existing system.

-~

Alternative schools and their programs are perceived by
< .
| some professional education and community members as a- °




T
real threat to the regular system and to jobs within the

system. Like it or not, alternative programs do corﬁpete
with the regular program:.
%
s
The alternative school staff bu;"nput phenomenon which

retrammg Alternative teachihg def1n1te1y is not for every

E3 . ~

Yeacher. Teachers with fragile egos are hurt often when |

their programs get criticized by outsiders and their tastes
8 4 .

and expeftis‘é is challehged by students. Those who-have’

!

tried alternative teaching say it requires extra tact, diplom-

acy, patience, creativity, a.nd'flexibility.
There is considérable myth and rumor about the stiudents -

attracted to alternative school. Most is just that, myth and
v .

rumaor, with-little data fo\suppo_x\'t the ''kind o% student profile"
! g

N
- N »

contention. ) . )
2 ° [ 4

Alternative programs that share a campus with a regular
s .

school seem to experience more drawbacks_ than those that
- do not. This phenome?a is sometimes.labeled ''the fishbowl

phenomena, !' and seems to have a detrimeéntal effect.

F4




¢ . ’

. ’ . s -
A . J \“'\\3 o omven

¢ .o ) " % 2 - R
Resistance Evaluative Criterigd Reviewéd '
| 4 ~ g -

[ .

-

. . N e , ’ .
/) : After a thorough study- and review of all research on the -

o 3

. kinds of resistance experienced by many alternative schools and

alternative education programs as recorded to this poin}, it was now

[

félt appropriate to assess the resistance situation at Nova High School,

N ¢ “y ' ‘ ._' ~
Anaheim, California. ¥ The author's research and observations and

\ s

. preliminary action recommendations were shared with' Nova adminis-

traltior; and faculty eérly in Decembef 0f'1975, *

-

' >

. ‘Nova as a new (first year) night high school opened its doors

for students in the fall of 1975, with limited facul;cy (fiw;e full time-tea-
. . » , ’ * .
- : chers) and sharing a small portion of ¢ large day high school campus,

-
T .

- ¥

Tg. .

Aftei'-,ai nérvoustrialande rror be ginning Nova High School
re . - .

. - Yo
seemed to hold its own in terms of enrollment and opened the second .

N )
- s

B y semester with sligﬁtly increased enrollment. All factors considered
» : - , , . hd ’ . ‘
: ® + and with cautious ,optimism, the new night high school was at least
: - “ ) ' ' ,
»  off the !1;0111’1& and’growing. However, it was quickly evident to Nova

»

.
-

- * < | I ( s AN . - “ )
observers and practitionérs that one of the fi¥st basic problems of

. ~ . . 4 |

A any new social or educational change is the natural hviman reluctance
’ : 4

3 ' -
. tothange--a reluctance that we all seem to share in some degree.

-

o e . .
: In }‘l.is classic study, Stability and Change in Human Characteristics,
* N N -‘ . , b . ‘
o 3 . DBenjamin Bloom documents.the early a‘ge at ivhich most development
\ « :

s bl . -

takes place and the.incredsing difficulty met in inﬂllenging develqémen’t

-




+

i

and change as age incre'ases*. The older the system, the individuals,

-

-

.

‘ - * ' . - . e . . N
the community, the moré intense the change-inducing environment

must be, and the more proloriged exposure to it is required.

’ ‘ M

It was at this point that Nova, as an alternative night high

school, found itself and faced with' survival challenges was eager to
N ' . ¢ NN

mnovate, explo,re, implement or con81der almost any recruiting

- . -

techmque, profe ssional and comrnu.mf:y public re1at10ns procedure or"-

campaign that would -assist their new night school operation and assume

- > -

a future if, in fact, early positive student benefits proved significant.

Nova Reseachers Chodsé Action over Data and Statistics . .

3
‘

James, Coleman once told a Washington meeting of s cientists

an

that, "If the bright young educational researchers today cherish the ,

notion that his work may someday be us"ed,,to. guide national policy,

‘e N

he ‘had better learn how to des1gn researcﬁ for the World of action

instead of the world of academia". . R ‘

. ~

: It was agreed upon .by'va_ll involved with Nova that their course

wouyld be one of "action" With limited time experience- and unique -
( ) ' ; S
alternative program problems and environment, it was decided in the
_— % . .
world of action, time is an important factor. Decisions ‘(theirs) in

Y 3

'

‘this world of action must be reached at a‘given time, based én whatever

information is.available at that time. n the action world many decisions

' ' L

s ” o ' iy N r
cannot be held for research results.




" important to establish some common agreed upon evaluative criteria . '.

v

To avoid research stragulation and ‘cbnc‘e)l/z?ate on an. action

program, Nova personnel anc‘:’l the author pI:Qje:cted a concentfated problem
,, . | . oo )

assessment to involve Nova faculf:y,ivstud'ent and parent.reactions. This

L8 R . oié_‘ « 1 . «* v 4 R
> & S . RIS N e '
would be follgwed by establishment of some res%tance evaluative
A v 1 v

\
. ‘. .
§ ¢ N ¢ -

) f- 2t - ; - ' - . ~ - * ) A
criteria'which would establishirdegress of resistance positive or negative -,
~ - Y - . N N - ~

¢ ’ v I

implications for I\{oya High Sch.ool.' .

Nova Pers onnel'.Develop ‘Resistance ‘Danger Signals

®

»

In several discussions with Nova personneli\g\;it was considered ‘-
N (LI

\ . H?;' 4 .

' . o ¢ .
by which all those involved (including the aut;hor/) in the resistance
- | d ‘ " .
identification agsessment could colledtively utilize, to wit:

.
. .

® 'Istibli&:‘opinionfldetermines the_ fate of any school (tr_aditioﬁal Y

Public  ,or alternative) and as long as any individual or graup has

Opinion .

Critical the means to help shape public opinion, he poses a threat
2 3 - -

no matter how unreasonable his views may appear..

-

o Much indiviciual_istic educational criticism (internal and ex-

ternal) is general fear a'AZd anxiéty on the part of criti‘cs.'
Fear ’ . ) . o - :
and Many of thede people’see a world that has already moved

i. E . . ./

[N

away from what they believe it should be. Events or altern-

o~

atives carrying them more and more rapidly away from

-

what they think right and desirable could, and in most. cases

. ‘, N
does,create fear and anxiety.

' . ' v
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e

® When we talk about chgices among different kinds of s ,chooll-

0 ' A

ing to satisfy various ﬁ'eeds and develop various talents,

Most = we are talking a.l;out rhaking decisions. When it comes down

o Want a ‘ . : . .
Piece to making new decisions, the inevitable question is who
of the v . | . ) T

’ Action will participate in making them and what is to be decided.

.
)
€

Since new decisions arg attempts to embody new needs,

w

_those individuals and groups most d1rectly affected usually

want to part1c1“f:ate in making them..

o . The,multipli_cation of options (Nova Night High Schooly
usually leads to the multiplication of tonflicts. To opens
Confli . . - ‘ '
May i{ew educational program options inevitably threatens the
_:A—i_g « . -y ’ '
¢ . Altern-  old choices people made. Soon conflicts emerge within
. atives ' :

.individuals, between individuals and groups, and within

-+ .. the school and school system. _ ' .
° Some forms of conflict may be more productive than .

..counterproductive. Conflict can pi'event stagnation, it |

3
. [

Conflict stimulates interest and curiosity, problems are aired and

Aid solutions usually found. The problem of developing new .
Altern- .o ;o e 7 . . i
atives .alternative f9rms of schooling (Nova) will not be realig- © ¢
B tically solved by avoiding choice and.confli'ct.. We believe ’
some solutions to the probler;:l of registance to alternative
J - ' e e s .
education forms may very well lie in finding constructive * )
T e . : “
. ,f’ . .
-, ways to deal with the resistance conflict--not to avoid or sur- .°

- . \ -

press it,

RC | 4k
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q After several meetings with Nova' adrnlmstra.tors and faculty, .

the author su:nmed up those common conceins agreed upon in a short ,

‘ v A ‘s

term application of the so-called Delphi'tschniqqe of systematic

-

solicitation and'collatior of opinions from thé Nova 'group, It was

* agreed upan thaf. criﬁical resistance potential wouid bc_e'encoimtered in-:

of

the followmg - . v .
° Pub11c bpmmn area )
) ‘Fear and anxiety of change ' ' [’
: D
e ' Who will make what decisions ) o
° New options and alternativels threaten old choices ’
° . Some conflict may be productive |

Public and Professional Reception to Nova Opening
To be'tter understand the early problems faced by Nova High )
School in its fall, 1973, opening it is appropriate that we review some

of the preparations, plans, and problems this new alternative mnight.
-~ .

_high school encountered. It is also important that; in retrospect, we

] . - )

- - .
can now evaluate some of these ''opening pains" and weigh same in
: . . ‘ . 3

;w

efforts*to formulate a recommended resistance counter plan' as

part of our institutionalizing program.

.
.

- In April of 1975, after much input, data and fesearch from

admmmtrators, teachers and also jnformation gathe red by the author

and others, the Board of Trustees of the Anahe1m Umon High School




District ag,reed to endora;e the concept of an alternative night high
- ,

school progra.m and authorized more deta1led plannmg ;v

Shortly after Board action, the.local school district teachers
association "pfoposed'their version of a night school program and made

. ‘ Q . )
I N «
many recoinmendations to asgure a status.quo curriculum, teacher

v
~ -

':~ rights, pay schedules and staffing allocations a.n\d restrictions. The

followmg is an excerpt from the assoc1at10n recommendatmns

- .

”Enrollment procedures should be estabhshed by a joint

teacher- administrator committee. The teather members of
w - - »

.this committee will bé sele‘cted by the org?ifations which

have pghmpated in the mqu1ry into the evening h1gh school

',‘proposal‘ a.mely, Anaheim Secondary Teachers Assocmtmn

and Anahelm »rsonnel and Guidance Association. ' .

In the summer school of 1975 the Anaheim Union High School

\

Distxg‘ct,- two night high school sites were opened, registration infoxjma.tien
' »
developed and summer night classes successfully held.

A random sufvey of these night high school students pro-

. P .

vided some s:tudent profile information for speculation and Nova High
) { .
School planning., In this s%ryey, a high percentage of students chose

- night school because they wc;rr(egl dyring the' daytime, they liked night
t N .

’ claeses, and there were positive indfcations that most seemed to be

L4

attehding with a purpose.

-




. ’

-© "From thefs.mdom sé.mpling and s.urvey,' it was noted that

¢

wiratever their reasons, it seems, students did appreciate ‘the oppor-

Q?‘ﬁ

. tunity to attend school at night .and did so in record numbers. °

¢

- * - ‘ *
In May of 1975 the Board of Trustees of the Anaheim Union
A

High School District named Arthur Bosna as principal of the yet to
be opened night high school. Under the direction of assistant super-

intendent for instrucfion, Leo Arranaga, the Board directed the new

)

principal select staff, develop curriculmrf, prepare facilities, re-

cruit students, and be prepared to open a comprehensive alternative

. e
. ¢

*

night high school in September, 1975.

Conceptualizing'NigI:t School Direction and Possible Ché.llenges

" As ‘an alternative night high school program, to me:et needs

of students not being served by regular day sdzool, the Anaheim Union
High S chool District Board of Trustees and administration recorpmended
_that the main conc;-:rn of the night school would be for those stgdente'i,yho

B . R '(f-
are actually employed or who, for one reason or another, are precluded

from or predisposed to day school attendance. It was agreed by all
involved (including the :;mthor) that the primary consideration of any
alternative high school program is the student candidate or client.

» . B

All agreed this would be a major part of fa'culty effort during late summer

-of 1975 inservice and.development meetings lasting several weeks.

[ .

(See Figure #1.)




FIGURE #1

‘HIGH SCHOOL AT NIGHT INSERVICE

Extensive staff and faculty meetings with principal, Art
Bosna, during summer, 1975, to prepare for night high school opening

in fall, Faculty conducted extensive student, curriculum, program

-
-
R S

implementation discussions and planniné sessions aided-by intell"%:i's;‘ced

‘e
v

* .
educators and field trips.

Both Jack Brown.and Esther Caldwell, Nova University candidates, .
participated in, some of these night high school meetings and are
picturcd with pr1nc1pa.1 Bosna and faculty

-




. ' Co ow ,"t‘

To implement, sta"ff and operate an alternative night high

ko . ,
school requires considerabfe tapital and operating allocation, as well

as staff selection and utilization, all backed by firn{ commitment by
~ . * N i. N
. o
school district board and administration. All of this _is meaningless,

however, if the student client is not identifiable, reachable and con-

-
[

vinted it is in h.is own best interest to become a part of this alternative
night high schqol program. All of these problems would be come part

of the '""Nova' survival experience.

f

As a possible problem evaluative critgria indication to
student /staff profile and utilization,would be a survey of those students

recruited in the early first fall semester of Nova High School oper-

[y
ations, with an action effectiveness analysis and review of recruiting

s

methods and techniques. This was agreed as essential and was pursued’

o4
a

by the author,

Student Identification and Recruiting Plans

v .
Rarely does a new program or action plan develop according
. . ¢

. to initial cdnceptions and plans. Prlograms are continually evolving

and changing as staff, students, priorities and attitudes change. Nova

?
was a developing process and its own growth and development would be )

subjected to ongojng self-examination leading to constructive change;
* £

N
y

all invc?lveci felt this a process for identify-iifg and resolving its own

‘problems. / S '
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»
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; ' A primary justification for instituting this alternative high
school at night (Nova) Qithin the publfc system was the recogniﬁ:ion
that different kinds of student~s may require different educational cli-
mates and times to match their ciive rse learning styles and interests
if we accept this proposition. . Then it makeg sense to ask if high 'schoc:I
at night (Nova) is really different from other high schools in the Anaheim
Union High Scizool District and ultimately we should ask if s;:udent':s
' are experiencing school differently than before they entered. The
extent to which Nova provides a uniquely different educational experi-
ence or perhaps even more .importantly, ‘is Nova an effective alte rnative,
may serve as a valid criterion for program evaluation, plan effectivenes.s
and problem resolution. - )
From the beginning the author and Nova advocates felt it
\ important that ad}ninistrato_rs, e\ducational colleagues, and conce.rned .
( , : * community residents understand the prob_lems‘enﬂ:ilecf in the effort /to '
i
develop an alternative school like'Nova. Alternative schools or o

programs do not exist in a vacuum,-and its problems and assessment

of its ultimate success will depend on professional and community

~

AU

o . ??'S

- .‘ -
A question important to any recruiting efforts would be

support,

which students are we trying to serve? Much of the research contained
‘ .

)

.in this précticum paper and 'also other data reviewed by the authot

00

N Tt o
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indicate' many alternative schools are reaching very different sorts

¢

of students, and the methods they use to recruit and select their | '
students are equal var%ed. Some admission policies now being used
include: k

Lottery: o Anyone may apply and the. final selection is by lottery.
Scre:ening:o Anyone may.apply and selection is ‘made after careful

interviewing and screening.

&
0

Walk In: e Anyone may apply~and all the applicant needs to do'is :
walk in.
. . Only certain types of students are desired and they are .
invited to apply. '
~ @ Only certain types are desifed and they are carefully
) - idefztified and urged to attend. oo 3
° ' Only certain types of s’tt;;dents are desired; given a choice

to attend or else to get out. T

It was agreed by everyone involved with high school at -

night (Nova) that while each of these admissions processes had its
vocal ideological advocates, all that could be safely said ?na,t Nova, as an
alternative, had a greater chance of succeeding if studentWsee it as.

a desirable place to attend, and not as a dumping ground for those who"

have exhausted all other options and alternatives. To make an early

decision as to the students ‘Nova High School considered its:target




population (clients) and the method by which students are to be recruited

- o or selected was a primary and important one.

Early night high school direction from district ;.dministration

\

"“was that the night school students, as a target group, should be drop-

v

‘ outs, working students or those students with family rNesponsibilitie’s
which precluded their attending day high school. —_

However, it is interesting to note that even though the

»

original client copgept was seriously addressed by principal, Art
Bosna, it soon became apparent from those students responding to
night high school referrals and other client contact mediums that

many students were not from this original limited group, but in fact

\
were students from a broad spectrum.

First Student Recruiting Efforts

“

L In July of 1975, Art Bosna, ne amed principal of the

projected fall night high school progr, met with the author and it

was agreed that some form of returnable. post card be developed : 4

\

by the author to be utilized for student recruitment. (Sée Figure #2.)
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FIGURE #2

9
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HIGH SCHOOL AT NIGHT STUDENT RECRUITMENT CAI‘(D,

F'N

ECONOMY POST CARD

much as $245 to send an
official letter. This includes

graphic, filing, and other
services. This post card can be
sent for 8¢ or less.

postage,  stationery, steno-.

It can cost the taxpayers as '

Samuel Ay

Barg

%,

s =8¢

_HIGH SCHOOL AT NIGHT

ART BOSNA
301 NORTH, GILBERT STREET |
ANAHEIM, QALIFORNIA 92801

A




N‘lght school principal and staff then solicited from”local
h1gh school érmc;.pals, registrars, and counselmg personnel lists
N

’

of dropout stuklents or names of other students they could be considered

possible night Xugh school cand1dates ' '

- \
”

[
’

Response to student name list requests was slow and incom-
!

plete. A situation’'that was initially dis couraging to an enthusiastic

night school’'staff, but not considered at first intentional *

From these mcomplete and later proven inaccurate hsts
+ the staff, aided by the school d1str1ct's word processing department,

_addressed and ma1lgd approx1mately Bix hundred (600) letters.

(See F1gure #3,) | &

|

|
i
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In each letter a return postcard, as referred tq in Figure
- ‘ . . *
- .

) 1#2, was enclosed and those ,intere'éstetvi‘were enc'ourage& to contact e
principal Bosne for information. By early Septemi)er, fifty-five (55) .

information postcards had been returned. To High School at i\light,~ o
% L
this represents approximately a 9% return. Not considered over- . R

whelming however considering the m.ailing list negative reliabilk

" ' ' ’ . . ’
» factor, and the audience addreesed, most would consider the res se

[ - EN

satisfactory,
/ ' AN
The most gratifying aspect in retrospect is the fact that of -

the fifty- five information requests, fifty (50) night high school students

- tegistered and are attending: Nova i—Iigh School, . )

Author's Problem Analysis ’ ”\
In my original (October) assessment and critical recom-

mendation to Nova staff on this aspect of their regnfiting effort, I

* made the following observations: - ‘ .

. g "Your direct mail recruiting procedure and effort seem to

—— A ‘
. be cost effective and reaching a satisfactory percentage
of your target student clients. I attribute some of your

;

success to your personalized word processing letter which

. C included student's first name 'in body of le&er, and your *
’ - N
farompt, friendly response to those clients requesting in- ,

’

. formation. ! .

~\




. . "I would rec;m;nend this d_ireci: mail solicitation ;)n a
periodic basis. Perhaps rr;ore accurate mailihg lists could
be obtained from schools and agencies"by personal contact;
with some pl;blic relations effort. "‘,

A fepeat mailing of approximately 400 leﬁer& as referred to

A

in Figure #3 was utilized with the original list of students who had not

\

responded, was accomplished in Dei::ember, 1975 using the new Noyva ®

H1gh School stat1onery as shown in Figure #4. Th1s resulted in two

»

information inquiries.. - . o ) e
Author's Problem Analysis * . -
Poor response to second mailing would not justify cost of %-

repeat effort utilizing 'no response' mailing lists. This would not

preclude direct mail solicitations with more reliable meiling lists'

. ) on a one-time-onlty basis. The lack of response to the repeat mailing

t ' -

" does, in fact, justify the effectiveriess of the first original ma111ng as

7

it can be concluded it was effective to the point of recruiting and’

¢« registering almost 100% of the client potential in the total original

.' . .

mailing, _ . . .

.

[ > \
* In reviewing the first student mailing solicitation, the
mailing list credibility factor seems critical to avoid or minimize
[4 v ' * 3

some of the resistance and passive Mck of coeperation on the part of

neighboring traditional high schools in providing meaningful, accurate

™ " .
‘ .

9
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lists of potential night high school students, it is recommended that.
_ personal contacts by Nova cou:nselor‘through‘ her professional counsel-

— ing a.ssoc1at1on be instituted, 'I'h1s approach at a more troubled-student-

2

T

-

involved 1eve1 (counselmg) will avoid the '""big recru1t1ng competition'

threat to other' schbol administrations and teachers.

< ' : 7
It was soon evident to Nova principal, Art Bosna, as well ’ s

as othe'r- I;Iova wat'che rs \(including your ailithor) that becauée there had

- ¢ ‘

been 11tt~1e opportumty or time to fully mfo'rm other school personnel
of the night h1gh sc}xool story, many quickly looked upori the aIternat1ve

‘n1ght program as another watered down, fly-by— night in.novation which

s

-

would eventually compete for their students, supply monies and jobs.
Others suspected only another whim of district administrators or ,

"board miembers to be tolerated until it' "went away.'' Many of these

] - -

' !
subtie mferences were made pubhc, others Were more d1ff1cu.1t to

z

counter. in. that they d1d not overtly challenge the alternative mght

.

- program‘-’-they 1gnored it, -
" e © In attei-npts to communicate the night hig\h'school concept to

- -~ fellow principals and other community leaders,, the principalfwas able

.. K N w

only once prior to October to address his peers in a d1str1ct meetmg

£6r approxunately two minutes. On another occasmn,fthe n1ght pro-
gram pr1nc1pa.1 requested time on the monthly meetmg agenda of the )

- «
)

!chool district assistant prmcipals meeting and_was confirmed as*




being scheduled to talk to approximately seventy (70) of the AUHSD

assistant princif')als. It is' eignificant.to note that traditionally the

. , 4 )
as‘sista,ht prir;cifnals of the school sy.stem are involved directly, in - N
‘most st.ude'nt proble;-ns,‘ such as .dropouts, suspen‘sien, recomended
dis cipliné.fy transfer, werk?.n:g stuqent.s,' pregnant girls, and all the

e’

%
school or other educational option.

* related student reas ons'fo;g—:rhaps desiring or needing an alternative-
Thus it was anticipated by night -

L}

school staff and principal that this meeting would be an excellent
' audience for the night high school professional relations effort and

student reeru'tiné poss‘ibilifie's.

’ When the n1ght h1gh sc*lﬁmol prmc1pa1 arr1ved at the district
meetu:g, he found he was scheduled last on a busy\ agenda (with such
items ag parking lot control‘, problems, band‘, and dril."l team security

needs, etc.). When 'hii'_s time'arrived at t,heje\r;d of a tired, late afternoon

meeting, Mr. Bosna was aIlocate& appro'ximately five minutes to update
his now dwmdlmg audience .on evemng fugh school progress w:.t’n no

' questwns asked and l1tt1e not:.ceable mterest on the part ‘of anyone. By

\

- his own adm1s.smn, he was. d1scouraged However he attrlbuted the

lateness of the day a.nd %genda relegatzon ‘to the poor recept1on and so

reported sa.me to his faculty

Author's Problem As'sessment . "

. * . -
. - . RS . .
- .
¢

' ' The excuse gjven:by the principal to his staff for the poor

LS

~
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reception was true, in-part, but did not explain the almost complete

‘lack of interest on the part of these acting school administrators for

an exciting new concept not in existence, as yet, in their locality.

By his own assessment, the principal did experience an indifference if
not open hc;stilit}{ to the new alternative night school pfegram and in
succeeding l'weeks some of this "lack of interest' was evideni:_froxn
professional coi{leagues and educa{ﬁon peers in the area.

Other Forms of Student Re cruitment(

~

In efforts to advise any potential student of the new night school's
existance, several press releases v&ere generated for the program by

the author and released to school newspapers as ge‘ll‘as local papers,

s

radio, and television stations.

-

'I‘wo radib stations, KFWB and KNX in Los Angeles, sol1c1ted
3 “
recorded telephone mterv1ews by principal Bosna and subsequently

<

were aired. Results wewe *positive, immediately after radi?:ii‘bro_adcast-
ing, several information inquiries were received at the temporary
nighé‘highechool office and several subsequent student registrations -

were attributed to this medium contact.

Comrnumty Reactmn to Night H1gh School as Proposed

At f1rst during recruiting and prepa.ratmn for the opening of the

- * .,
>

" new night high school, the community was ignored and so ignored in

return the school staff efforts to spread the excitment of their initial

official sanction and district': board endorsement. Thus as the first

;- 61




_official opening night of school approached, the _press, news media, and

52. "

d

- official well wishers were conlpicuous by their total ablence. Located

.

- in a temporary classroom of a large high school on a da-rk evening

with approximately 70 students aéxd few other ficilit}es tl'_;e"g'?a}x?d
opening of Southern California's newest night high school was ~not what
anyone could construe as a maJor eommumty event, more tha.n fifty feet'
beyond the excited students and staff. However, it wnn't long before

the "fishbow! phenomena' manifest itself. Being housed on an existing .

traditional day high school campus, sharing day utilized art, lcienEe, .

~ social studies fecilities catapulted this night intruder into an unseen

. )

yet seen reahty £or fellow day teachers and administrators to ponder
the motives of students Who would attend and teachers who would

teach at night. E

h_,} . .
Soon, minor differences as to room conditions, equipment

pa
-

utilization, and chair configuration were*beirig resolved by day

teacher notes left for night teaciu:ara to ponder and obey. ‘' Soon, \
previously ;v;ilable roor.n teaching ;'esources, of the types c,onﬁder:d .
""a teacher's own,'disappeared and coulé be assumed were now secured

in new locked drawers and.cupboards.

Many of the normal office equipment requirements of a school

. office, typewriters, desks, etc. seem most empty at night when

not being used, but most unavaijlable in the eyes of the day time "owner. "

M ‘62 ) [ ‘
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‘ It was obvicus to all day and mght school personnel that new schools

would not nnmed1ately inhe rit new scHool buildings a.nd that ''a live
. tqgether for better or wp;se" was undoubtedly the fate of both day and
oo '

night personnel.

' Author's Problem Asséssment:

5

) Faced with the obvious, it was recommended to the night-
\ . ' ‘

-

high school staff and administration that they propose a joint faculty

meeting with the shared day h1gh school faculty and under the gu1se
of an "1ntroduct1on and update”.meeting. At thie joint meeting

staff would brief the day personnel on the night high school program.

Enrollment proj.ections, lini’{ted to not over 300 studeﬂts, would be
served by a sm_all'staft:'. Facility requirements would be minimum.

/ . ':&f'
This was a small high school to meet the needs of students not.now

-~ /-\ .
attending any school. The entire presentation was to be low key, fac-

tual fr1endly, with 100% complete cooperation assured. This n1ght

school was no threat to teachers, administration, or the status quo

0

of the day school community influence or integrity. This approach,'\

and assured cooperation accomplished miracles. Few troublesome

¢ v

incidents or resistance problems have occurred since.

Nova—F—aeulty——Admtmstratmn, gnd Commumty Survey

In December, 1975 3 survey was developed by the

author to sample Nova faculty as \yell as non-Nova

0
-
b
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I

teachers and administrators to pos sibly identify’

¢ 3>
kinds of resistance to alternative school. This
€

—~ ° ,“5 “ 4
survey was gpread mostly within the Nova coxg-~

NS

AR

munity on a random sample basis. r

Statement of Survey Problem )
2acEr

The facE that professional/community attii;udes
(resistance) could ufzduly influence students in ‘
making choices to attend nc_:n-tradjigic;nal alterna-

tive‘ schools was a major concern in plamning and

developing this survey. Students who are enrolling

in only traditional schools could possibly be

ignoring alternative education because of such
public school, professional educator, or community

orientation.

Purposes of Survey 1

The major purpoée of this random Bample‘survey was to

determine if a significant as sociation ’existeé between
aciministration/com:mlm' y/teacfler attitudes toward
alternative school;' and the gene”ral student attitudes
toward ;ltgarnative education of students from their

. community or schools who are attending an area

. . . . "t
alternative school (Nova,High School).

’,
- .

64 -




Survey Population

IS o

: All survey participants, Nova teachers, non-Nova “t'e.acher A

3

professional administrators, community patrons living

~ ‘e

. Or working within the area in an approximate ragdius of

Jwo miles. .

Survey Conclusions . .
SN

Survey responses were tabulated as designateé by response--

Administrator, Nova Teacher/Counselor, Non-Nova Teacl‘ier

A

’ and Community Patron. Sample tally sheet does not include
breakdown for sake of space, however author-coriclusions -
)of sﬁrvey significance did include consideration of
re's'-ﬁonse source in results interprétation.ﬁ§éé Exhibit

. "#5,p.1,2, and 3.) .

ERIC ‘ .

. s .
.




t : © EXHIBIT #5 * :

*ALTERNATIVE scHo®L PROGRAMS SURVEY

.
n (
\ .
,

(Check One)

I.am an: Aclmi‘nistrate‘r Q CoNu?xgeﬁor () Tg'cx?r( ) Patron' ()

< 8 Y 12 14
RIS @ ”
INSTRUCTIONS: e .

’
- ~ 'Y

-
e

. . You are being asked to read the statement’and
respond to_the way you feel about the statement.

'

L 4

t-

lease respond to each statement only dnce
making a mark in the appropriate column.

| No dpinion

Disagree’

Agree
‘|Strongly Disagree

. .Strongly Agre

T

EXAMPLE: . A

Alternative Education is not true learning. - R N I ¢

The person responding to-this, statement
strongly disagreed to the statement. P]‘ease

- eéxpress your attitude toward each of the : )
followmg statements by checking off your
reply.

1. Developing sound.attitudes toward work should]
be the role of the.teacher through the’ ‘L 73 4-
alternative classroom. ]

2. Providing vocational guidance should be one ‘s s
of the tasks of alternative teachers. ‘ 2 3

3. District administrators support the

¢ _alternative school concept. '4' '; "
7
4.. The role of the alternative teacher is to ’ '
prov1de students with employable job skills. lz 3 "
5. One of the" tasks of an alternative teacher ' 7 8
is _to.find jobs for students, '

D@+ ¥

.6. Open entry/open exit classes are of greater 7 'b 4.

- benefit-to alternative students.

/

-l-

Alternative schools are schools that have some form of educational !
practlce different than the trad1t1ona1 school approach,
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Alternative School Prog#ams Survey < 5 o)
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(Continued) ?:.‘o ) N I go
o o O o o
. h o (@ h
n il |2 1N Ve )

Students bound for college should be admit- |

ted to-alternative programs in order to
gain an entry level job skill.

S~

o\

Advigsory Committees are essential to th
alternative schools. '

N X

114

All students graduating from any high
school should have a saleable skill.

16

o

Regular high school teachers do not fully
understand what the alternative schaols . *
are ‘attempting to accomplish.

| s

»

Expressing "Lifé Styles" when*coun.s'eling
for training programs would aid students
in future career planning. '

30

Students should earn credits toward gradu-
ation if they are employed in a job while-
attending alternative school classes.

[

13.

Students learn more ‘job and survival
skills through alternative school training
than in a typical classroom.

14.

Current job availability and placement ' -
information should be made available to
all alternative teachers, cognselors, and
students.

15,

ls’ublic or school transportation should be
provided to alternative school students.

7

16.

Alternative school classes assist students,
with '""experience'’ in getting their first
jOb. "

17.

If Ihad children of high school age I
weuld like them to have the opportunity
to enroll in alternative classes or schools

18.

In the technical world of today, the high
schools are not equipped to offer the
variety of career subjects the students

desire. Alternative schooM .provide

these opportunities. v

el

R - .
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school’ training.

I ’

Y

19. Minority students can enhance the1r entry |
into the lahor market through

a}te rnative

T

[y

]

' 0
0
A - . o ¥
Alternative School Programs Survey o ’ 0.
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- (Continued) 2 1o
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20.

Teaching about going to work and becpming
self- sufficient’ should be the primary role
of the alternative school. " -

x
O

. Almost all p‘reparatmn for gomg

work

ghould take place before leavin h1gh thool.

3§ |©

YRR

Alternative teachess should enc rage
students t6 look realistically tow f
career objectives and life styles

~E~

»

Alternative students enrollment should be

11m1ted to seniors. . *

»

s

Alternatwe school students doing productive
 work should be paid even though they are
\ still learning. °° ¢

,»’Ng.nq »

22

. Entry level job and life surv1va1 training
should be part of the required curriculum in

© [ea]» [x

o

all h1gh schools.
\

Would you care to rhake any special comments
about the alternative programs you know about?

Example: (What effects have alternative _
éducTtion had on youw-as. an individual?)

\ ’

Lo

g

-

no .

9

Please\ check one: I am a teacher ( )

administrator ( ) - patron

—
counselor ( )

()

i - 68,
i. \ D/ <'

i ‘ he .
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& < .

‘Dis agree

Majority ‘ 3.teachers

\ 2 patfons
LN .
. Majority : : 1 teacher
- o : 1 patron - ,
'3 administrators

Ma'.jor'itir ’ . 2 Nova taichers "

_M-ajdrity . s 2" ¥ova teachers
s 5 teachers

-

1 Nova teacher 7. Majority
6 administratots , 2 Nova teachers
10 Nova teachers i 9 patrons
. ' 8 teachers .
Majority ' . 4 Nova teachers
‘ - 4 administrators . .
3 patrons @
6 teachers
3 Nova teachers ,
-2.patrons,
2 teachers',

3 Nova teachers
2 patrons

7 teachers )
2 adminiéfrétor§

1 Nova teacher
2 patrons_ N
3 tea,che'r‘s;
EEN
2 Nova teachers
- ) . 3 patrons
‘ Cee " 8 teachers ‘
4 administrdtors




Majority , - 6

60.
- 2
Item No. Agree No Opinion” Disagree
12 Slight Majority 6" 2 Nova teachers
’ 3 patrons
, ! 8 teachers
, 4 administrators
' ” .
13 Slight Majority 14 1 Nova teacher
. 4 patrons
4 teachers
14 Complete ' Majority ‘
. 15 Slight Majority 3 4 Nova teachers
5 patrons _
X 2 administrators
[ ’
16 Majority 20
17 High Majority 6 7 teache}'_p
o s
18 Minority 13 8 Nova teachers
6 patrons «
9 teachers .
6 administrators ™ .
19 Majority 17 5 Nova teachers
. 3 patrons
i . 3‘tea§he;s
. ] : "
20 Slight Maj o%ity .9 8 Noya teachers
1 patron”
4 teachers
’ - 6 administrators ,
21 *Minority 4 7 Nova teachers\
. 2 patrons
. 9 teachers
v ’ 4 administrators
\ | .
(22 " Heavy Majority 2 2 -
23 Small Minority 5 38 -
24

5 Nova teachers -
5 patrons t

.. 8 teachers




L}
No Opinion Disagree

’

6 1 Nova teacher
' : 2 patrons
+ 2 teachers .
2 administrators

Sample of Replies from Questionnaire
. £t

"Nova has pfove"d sucEesgful when we consider those stu-
dents who have graduated,” are working full time, and
find a pldce for themselves. The rapport developed
between students and teachers and parents has been very
rewarding, ! '

-
- . .«
Al

"I don't really see the alternative school being a.total voca-
tional institution. I.see it as an 'alternative approach to
learning and earning a high school diploma. ' -

1 i N ~ N

"I think they just offer another 'out' to students and are .
a waste of money. " o . .

v * " . N ¢

'"To me 4t is a-somewhat "washed down' program and is less
of a program than regular school programs. The student
gets away with more. " b

o .

) L

& ) . P
Survey Conclusiond . ‘

.

It was appareﬁ?thgt few, if any, of those surveyed exhibited.

clearly hostile of grossly unfavorable attitudes toward alternative
education gchools, howeyer, tl'{ere was revealed.a variation which

could be appropriately classified as less and more positive. Many- of

' [ ] \
. the less favorable perceptions of school personnel could be attributed
to a sense of threatenirig intrusion by a new alternative educational
form. Community patron negative response and the high degreeof

patron "o opinion'' could be attributed to lack of information on alter-

A

. rt g
v
RN T
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- :
nQ;i}e education. ) ' : ) )

Author Problem Recommendation: .o B :

’

A few survey highlights w}‘fich may be V:vorthy of further >
\ consideration by Nova High School personnel, in future action o
» plans are-the following: .t
° *
Number 5: Indicates most do ‘not cons 1der alternative sc}xools
- as |ob placement agencies, - .
Number 6: Some parent and non-Nova teacher apprehension
conce rnmg open enrollment.
) Number 7: Many feel college-bound students should have
entry level job skills.
Number 8: High 'no opinion''; few understa.nd implications .
of Advisory Committee. !
Number 10: Majority agree trad1t1ona.1 high school teachers
- do not understand goals or objectives of alternatlve schools,
o Number 11: High majority agree with ”life\style"’education \
> counseling. . ' )
. : ‘ . ., - .y -
'_ " . Number lZ\lost agree with "work expenen&credit
. ) , but thére was h1g¥?«non- Nova teacher d1sagreemer\1t May
- indicate teachers fear for traditional program. : s
v Number 14: Complefe majority agreement that alternabi
students geét job placement information.

Number 15/ Almost even split as to whether alternative
student should be transporfed (bus) k; -

Number 16: High "no opinion" indicates lack of subject .
information, . :

Number 17: MaJonty would send their students to alter-
native schools. Most non-Nova ‘E‘eachers would not,

»>

. (] °
/ . - e ‘2..
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’
- . ’

: Number 18: Majority disagree that alternative education
" .18 better equipped to meet student needs. N

Number*20: Teaching about becoming self- sufficient is
L nof'primgary role df Nova as an alternative school,

Number 21: Majority believe high school not responsible -
. ‘for ready-to-work skills but should_be left to academics.

Number 227 Larg.e""majority feel alternative te échers should
" encourage-their students to study career objectives and -

* life styles. (Shape up these flake teachers 1)
! ! i) 3 ‘

Number 23: Large majority feel alternative education a

. forms/schools should not be limited to seniors. (Don't ,
believe in it, but you take the dropouts at any grade level. )
Number 24: Majority feel work project students shquld be -
paid while learning. ’ i

« - Number 25: Majority feel entry level job and life survival
! training should be part of all high school curriculum, (Who .
needs alternatives?) -
. Resistance Evaluation Criteria

¢

The decade of fhe_ gixties has rbrought wiﬁn it an impoz;tant

T

chance in the intellectl;al climate throughout the world, evidenced by

new attitudes toward .thé future that has become apparent in public

" distant future to replace haphazard intuitive gambles, as a basis for

planning,. by sober and craftsmanlike analysis of the opportunities the

N .

future has to offer.




Ll

Among the new methods to accomplish future projection

analysis and one that has been under development has become known

. L
- as the Delphi Technique which attempts to make effective use of
' ; i
informed intuitive judgment. . - ‘

At this point in Nov# High School's history - -we were approach-

; ing second semester registration, had net had sufficient time or experi-
g $

ence to completely document, survey, or assess all the resistance

- ramifications that Nova faced {at this critical time.

L2

It was.suggested by a colle?.gué that perhaps the Delphi

Techniéue could be utilized'to serve as a catalyst fér\l\nga High School Qata/

experience and derive a future "action projection'' on which decisions \
. - . i ~ . \i\\\
could be anticipated. . _ ..

\ - ) . .

It was agreed the best we could do, under the circurri.stances,

when we do have to rely on "in hduse' judgment, is to make ‘the most

. .
» . -

constructive and systematic use of such opinions. e : N

F 2

The Delphi Tec}i,nique, in 4ts simplest form, eliminates

'

committee activity among the participants (experts) altogéther and re- .

places it with a carefully designed program of sequential individual
> ‘ ‘ .

LLS «

interrogations interspersed with information and opinibﬁ feedback. -

, Placing the onus (in ea\ch round) of justifying r’elatively

'y

extreme responses on the respondents has the effect of causing

+

:‘-'
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those with strommns to move their estimates and projections

way to quickly'iaentify and weigh some of the- possible resistance
issues and phenomena Nova High School had already experienced and

would face in the future. From this opinior convergence information we

coi‘ﬂd also develob and recommend i‘esistanc‘e remediation and neutra-
v lizing techniques.

The Delphi Technique was selected, Nova facul.ty ar;d
administration aB‘well as the author paxticipated, and,'question:p; de-

signed around experiericed and sugpectéd types of professional community
7 ~ ‘ -

-

resistance to alternative schools (Nova High School) present or anti- ~

cipated were requested; this was.in"terspersedlwi?:h inforimation 6f

v r

alternative resistance experienced by other schools (taken from author's
research) and then oéinion feec;bac/k of participants inquiry was made as
r’(/ * '

o . ,
to why participants expresésed previous opinions. From this "reason"
. o .

\ > A - o

collection all pa cipar? were invited to reconsider and pos siblyare-

vise their

~

* In view of the pr#jected character of Nova High ‘School. future

~

P
ot

environment (degree of re;sistance) and the effect we wished to exert

on it through' institutionalized endeavor in Nova's program and pro?e 8-

»

) - '
7
1n1on§ - , .
“X . . ! '

“~




sional/community relations, we did the following:

A, The Nova High School group was sub_]ected to a quéstion--
naire soliciting suggestion for identification of types
(real or suspected) of professional educational/community
res;.sta.nce to alternatlve schools (Nova High School).

‘B. After being collated and edited for clarification the items
were listed and in the second questionnaire the Nova group
was requested to evaluate in terms of importance and
“impact the resistance problems.

C. New, significant items were added, and those not felt
significant or critical to the program were eliminated.
Items were arranged in hierarchic&l order.

.;.
- ”

D. List was presented to group, a.nd they were mv1ted to state }
objections to any item.

E, Those objections of significance eliminated ifem.” On the
final fourth round list, and in order to make some hid
importance rationally, the participants had to engage

. an intuitive "impact'" appraisal of each listed item.
followirig list was so developed from most serious to
serious resistance impact problem of educational/cop
resistance to alternative education (Nova High Schqg

archical

ity

1. Professional educational community lack of knowledge
or understanding of Nova progtam. i

2 " 2. No students--no school; basic survival threa!:. . v
» .
3. Community apathy and indifference toward students and
schools in general (voter rebellion).

4.. Teacher/administration /peer feelings of educational !
and philosophical infringement and economic threat.

~
L s

5. Educational profession and commumty patron resistance
to change and susp1C1on of thé new unknown. .

- 6. Educational profession credibility gap as to worth of
. alternat1ve education or its diploma.




v

- 7. Low educational profes sional/community.patron image
of typical stereotyped alternative or non-traditional
high school staff and students.

" Studemt Profile Update

To better understand the n;tu’fe of the No‘\'ra student client in
, developing appropriate and effective counter-resistance measures, it was
considered necessaryg:f:o resea‘rch Nbva, students and pziofile their
clientele. This profi{é,inférmation was taken from a surve.y of Nova .

»

students in January, 1976.

® Average student age is 17 years.

4 -

® Seniors were majority of student population.

° There were ten (10) married students.
° There were ten (10) students who were parents.
e Majority of students live with pare\nt or guardian,

® Approximately 50% work full or part-time during day.
) 2 :
« Random student data:

45 working full-time days . . .
" 11 family responsibility during daytime
35 probleéms in traditional day high school
38 graduation credit deficiencies
7 grggnancies
7 dropouts to be married

Student Attendance Profile ’ ~ L

. -
" ' . With some indicatism as to studént body profile," it was

4

logical that when available stud’mt enrollment numbers and average

. *
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nightly attendance data (ADA in" California) be examined to evaluate

o

income (state revenue) and also relitionship between type of students

¢

(clients)"’served and their attendance ratio. . . S

Nova High Sc'iuool Enrollment Data

Date-- 1975/76 Number of students enrolled

3

9/1 - 9/26 ' 138
9/29 - 10/24 ' - 158
10/27 - 11/21 166
11/24 - 12/19 167
1/5 - 164
2/2 - . . 195
3/1 - _ _ 222
xS

Author's Assessment:

of ADA to enrollment, a fair assessment woﬁid be that Nova attendané:e,
v ) . s *
steady enrollment inczreas‘es, and cost effectiveness is encouraging and

¢

above average. This would indicate a positive: impact on students and

a degree of success in registering student enrollment and ADA inc:eases.

from first to second semester. It is interesting to note that all e

o

".traditional high schools of th%‘Anaheim Union High School District show

an entollment decrease from first to second semester in this same

v

time. frame.

Proposed Resistance Remediation and Neutralizing Techniques

.

In response to one of the critical resistance factors, as




€

identified in our rése;rch and investigations, we concentrated-after
s

the first,of 1976 on publishing and printing thpse;, public and community

\ * ‘

media items that would help institutionélize Nova High School ;.s a s

legitimate member of the establishment of local educational institutions.

'
.

- At the first Nova commencement exercises in February, a

b
v

full-scale program with all the traditional program activities, awarding “ - -
of diplomas,’and parents-in the audience was attempted and was, by
~ all standards, a successful program, well attended, much appreciated

by graduates and frien? and was.a very positive and heartwarming

. " ‘expérience for all partfcipating: TSee Figure .#6.) -

[vs




NOVA HIGH SCHOOL'S FIRST CLASS &

FIGURE #6

BOARD OF

» ' Dean H. Pritchett ,M.D.
Dr. Josenh E. Butterwo

John Barton. .
Robert Bark . . . . ."

' ¥S.R.A."Molly" McGee . .

DISTRICT ADMINISTR
- ¢

R. Kenton Wines,’ Superi§

Howard C. Laughead, Arca Supery:;
William J. Tullwood, Atea Superil
Leo Arranaga ,Assistapt Sufjl
Educatidg

Stanley F. Lattimer,Associate Sup

-
A

FACULTY

Arthur Rosna, Principal
"rs. Patricia McCardle,Counseloy’

Bettis, Mrs. Kay'
Cavner, Ms. Gayle
Carlson, Joe

Flynn, Dave -
Frank, Vern

Hayden, Stan’
*Hebert, Mrs. Patricia

S

#*Lugo, Robert
Hoore,John
Quigley,Michael

Todd ,Ms.Patricia
Valenzuela,Reynaldo

" —-

* Department Chairmen

*Tilma,James *

ERI

Aruitoxt provided by Eic:

e class enters and
through the invocation)

.Sue Rfice r

rk,Board of Trustees
. .Frank Bellncula
ember

. . Madrigal Singers
pourne ,Director-Savanna H.S.
R. . & Terri Perrveira

GUEST SPEAKER, . « 4 v v+ « . . » R.Xenton Wines
.- . Superintemdent
“STAND UP AND CHEER" . ., . Madrigal Sipgers
Mr. Craiy Bourne,Director,Savannad i.S,
PRESENTATION OF CLASS.Mr.Arthur Bosna,Principal

” .
*

AYARD OF DIPLOMAS, . , . . ., = .
Dr. Joseph E. Butterworth
Clerk,Board 'of Trustees

R.Fenton Wines
Superintendent

RECLSSIONAL . . . oo v v v v v 4, ‘e s

A

(Audience please remain seated until graduates
hdve left the auditorum)

»




To reach a much larger audience, we wrote and

fMont-paged a human interest, institutionalized article for public

information in the Board 6_f Trustees Report of the Anaheim Union

§ . K
High Schgol District complete with pictures. This news item

"Nova Lights the Night,' was published in the March, 1976, igsue

of this quarterly. Thirty-thousand issues were published and

. mailed to ‘every home of students in the entire school district.
Y

(See Exhibit #7.)
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1,000 students undccuunted for
QCh year in the Andheim Umon
High  School Dutrict  between
gredes 9 and 1l who sumply
cannot Be 1rdced without ade
Quite minpower 1t 1 strongly
wipected that many of these
peopie quietly drop out of schoot
W work full time a3 *Bus Doys,
mads, service shation .
tendants, cean.up  Crews,  elc,,
wilh the inlent ot some day Com-
'hlmf therr education at aduit
Whether  these young
people ever do 1 Questiunadle
ad o s, 1t may be delayed 2
yeur of two)

Recogrizing the varying needs
of ndividuat students, the Ama-
Phewn Unwon Migh Schook District s
everung  Migh whuol program,
Nova High School”is open 1o all
students 1n grades 10 through 12
who mays protit from an alterna.
tive whoo! progtam (offered
hours different from those of the
ceguiar 1choot ddy 1t 13 designed
In sch 2 way as to ab tye
dents 10 transler in of out 1n
same manner as dny other school
in the distnct without academic

ty

Nova s puspose 13 10 provide
an dternative high schoof pro-

M in order o redke the

rop out rate and provide each
student with an opportunity 1o
tecerve 3 hgh school diploma
under a comp-thensve Khoot
environment  Whyle , the mans
corkern s for those students ac.
wally employed Nova does not
prevent other students from en
reliment (e, the young gt
whose parents work AGTNE TN
day and need a babyutter at
home  with younger children,
o)

While enroliment 1s “open, * it
«is the primary intent of Nuva to
attract _dropouts, potentul drop.
outs, habitual truants  studenty
with full.ime employment, and
students with peculiar home wite
vitiens for which an eveming
program would be more respon,’
sive 1o time demands -

The curniculum concentrates on
“hands-on  or "domg™ actimities
but sl retains elements esven:
tat 1o the orderly development of
skills, knowledge, understandings
and athtudes of students Com.
mumty  resources  are  ullhiged
wherever apphcable 1n order to
myke learning more relevant
Curncular units have been de-

in such 2 manner as to
rethin concepts taught in the day
school program o that curricular

integn and ‘quality may be
me
Nova High turned On

s lights September 4, 1975 with
an iutial enroliment of 75 sty.
dents  Today that number has
vwelled 10 150 with the firwt
gradusting class having just ree
Contly left detnd thew esclass.
maies

At Bovna  princsps! of the
WHQUS  PIOLIAM  Conuders Whe
recent graduaton 23 one of s

wardng  erperencer

)
\> AWt “The 2 vowng
E lC»-Mc-w.‘nu'r.mw
LY
- T

’ 1

ANAHEIM UNION HIGH SCHOOL DISTRICT

x} A guarterly newsletter to Inform and serve the parents and patrons

EMPHASIS ON CONTINUATION

' ‘
<
N f

N

What do you do with students

who are incorngidle or who have

socal, scademic or other prob

lems that make nt impossble for

them to zﬂ that all impuostan:
from

dy 2 regular  high
oy

One solution would be 1o

that you have done all that wa.
posuble and that if the studen
wints to drop out of school to
live 1n the streets thats his prob
lem What the heck the student
brought the problems 10 the”
schoul, not the other way around®
That type of responie might
have been the rule once, but with
greater understanding of the faci-
ors which result n worial dise
order. 3 new appioach rs being
trned with amazing success
fn the Anaheim Union High
Schoot Distrect this new approach,
which 15 reaily ten years old,
wkes the ltorm ef a conbinuahion
+high Kk™~ool Ciibert High
Aol ¥
The energetic and  oprimutic
duwector of this last chance for
troubled voungaters 18 the Princt
pal il Gubeet Rov | Owens
Owerns 'n a4 tHat he schanal
€an anly b sursasaul ot it turns
out young people who have
learned respect for others, re-
spect for authonty, respect for
<ountry and, above all, self re-
t

pec

“We get down (o the gut level
around here, he 1ad " Our ap
proach uat high flown theory
its down to earth Lk on 2 onc
.10 one basis We don't run 2 baby
siting program and our students
know o° ° .

To develop this type of at.
mosphere  Owens onenss  his
teachers in the phioiophy that
when they say something they
mean ot

) a student 13 threatened with
punishment you ate not doing
that student 3 favor by not
catrving through with the threat

“Phonies.” he uys. “can be
sootted 2 mile away by these
kids, who have featned how K
<on with the hest of them ~

? Ge

CENTRAL LOCAT
prometes the lég

Now, befere
Cilbert 1
Ycamp lor
look at the
n order

.

March, 1976 -
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© +n an effort to meet the need of many in the cox;nmunitﬂy'

) . . .

swho were asking for 'some type of hand out or mail, out student.

interest brochure'on Nova 'Higf; School, your a'uthor dey\é'loped and
K" i / . i . @ . ’* N
) pﬁagluced'a colo¥ful, two-fold, three page Nova inférmatien

i

(usand of these were printed at nominal cost and )

v

folder. Two t

.
‘e : ’

immediately filled a need as an information piece apd direction

“(, 4 b - e, © .
N Ne T . . " e - ‘ b
. N - 3 . . - -
map to.Nova. High School. (See.Figure #8.) . “o-
. . ‘. . ¢ . ) NN . ) : P .
. [ 5 . - s .
© v - [ P ‘ .




FIGURE #8 . -

NOVA HIGH SCHOOL INFORMATION
- AND REGISTRATION BROCHURE.

{Direction map and registration
information on reverse side not
shown, )

Whata
are (
we? :
7 .
An siternative highschool st night.
Our edicatfonsl philosophy rasty -3
s Onthe fact wa fesi some sfidents .
. can achieve amors meaningful and
© _—completa sducation In a diftarant
. ‘place, at s diffacent tims, and for
-ditferent reasons. Your tima may

be .night tima +3t NGVA High
..School. -, Ce
A .

- Who—Fn«—
-~ ‘are © ., ¢
cwe?, T,
Arsmall compiste high school, *

and\n 10, 11 and 12, one of the ten -
high sc'ﬁools of the Anshasm Unlon

-
3

\'3

. .’ ) High .School District NOVA High
oty ¢ Biploma " o o 1, 0
iah " Hova o sowooy . ot Ty Bty
o ® 4 Nightr a Week wucationat succin :.nd
‘ d . ® Work at o "IWhere S ) ~‘~ :
. Do you nee ’ . Your Own Pace | are ‘
~ 'ndiVidUUI help ' ® Pnrmmnlizmi' T :: . owe e
DT uion [ g e
. Winfto leamat §!, /. - Y g ool voing gt
* your own speed?” 1@ P/ i S
. ‘ \ - .= o . . R . i). Telqphono‘: .621-6400‘ )

. . ,




Community Relations Program

K comi'nunit'y relations effort would be started in January of 1976 .and be. .

v

Along with periodic human interest press re1e ases with
~ .

pictures and developmémt of hand out information 11terafure another -
S~ l [y
cr1t1ca1 resistance area pointed out in our re search of early Nova

-ﬂ

exper1ences and pr.oblems was the need for a pl_\anfzed ancjl“ﬁ)‘g“rahed‘

effort by all interested and involved with Nova High School to provide

a community relations program. :

’ We all agreed that following priorities for an effe otive\
~ - 4 v \

’

aSSessed on an ongomg basis and developed 1nto a complete institution-

i

alized program by fall 1976“ This ‘effort to raise the Nova adminis-

tration and faculty awareness level in this regard has begun and will

continue. ’ AN L / »

» v

.~

Priority Efforts Re'commended: , / .

-

S .
Estabhshmg a}\@ntact W1th all pr, esszonal assocziﬁons

a.nd-spec1a1 profess1ona1 inter st groups by those on staffi

' inmﬁe:}d and voiﬁeer to be on agenda or program to

telf the” "Nova Story " ) ’

-

- . AN

-

A«
° Principal, counselprs, and teachers are working with author
- 1 . . .
.~ to develop‘sound/slide op1;e°sentation on Novd as an alternatiye
- Ng * . -
~ % program to be presented as a luncheon club prograf locally,
-~ e Administration and staff are attending all alternative seminars.
‘. . - noo. g




r

‘e
== .
- &

institutiohalizing of Nova's neW public/community relatiégs

image. &

-

Avoiding Major Resistance Elements

*

. Like all novelties, the alte rnative schools have been publicly out of

t

. alf proportion to their numbers. Some good, some bad; it is within

l
) -

this professional a_nd' community area that Nova H1gh School will sur-

viveé or perish., .
. 3
! [ : e 1

Your author is convinced Nava High School as an evening alternative

' .

will survive, Its goals are sound and for the most part.traditional,

- . -

‘Only the traditional day time hours are missing. .

Nova facult};, administration, dnd the author have taken a good look

-

at the opposition and know them. One cautizan'w'ill be followed and .

that is not to oversell or overkill, Students and prog'ram‘\i;ill be treated

“e
4 . 3

.
- v . * -

as serious educational commitments add Nova will not be advocatéed as

. g
H

a replkacémenf*: for any existiné institution or educational program.
a * . ] .

. SUMMARY . 5,
v ) )

: ) &’ °
The ‘purpose’of this Maxi II practicum was to address the problem

3

-
a0

-




of educational/communi\-y resistance to alternative education. Your
) -

=futhor contends this pr'acticu\m write up.represents progress toward

-

. , .
the goal as set. Out practicum\problem has been disected and examined

The ofxgoing success of Nova .High hool surely is refecting some of ’

the problem identification and remedial gssistance as provided by this

,

problem#ovling effort.- ‘
‘ . ’

One of the most important lessons for ¥
- ¢ - \ . -

there is room for the alternative school. Not 3ll studént gc?eds or
s .

.
~
~

desires are being met in the traditienal school' within dayligﬁt\bours.
4 * .

It is also the opinion of the author that some'of the resﬁt}nge

problems identified by utilizing of a nurnber of f)rocés”se; including * \

the Delphi Technique will be of valuable assistance’to Nova in its

) »

. survival experience. )
fa " . N ]

Total peacticum research and Nova as a successful "new
tal pe . , t "new

7

star" including all hard and soft data, assessments and/eva/luation
- . ) MR -

s a

would tend to support the author's content10n that res1stance to alternative

)

-

%
-

/eéx-c;tmnal \forms does exist., How an§ when these re'sis'ta-n'ce mani-

.~

festations are identified, finessed and neutralized or utilized is the.
. - E . @ e )

skey to alternative education success. A ' ’ e

“~ . - s . \ . . ; A . N -7

. . Your author hope's, in some small way this practicumi will

P e

N
£y -~ J 1 *

+¢

X




ERIC

. > CONCLUSION N
‘ 7

L4

Rationale ., . .
-~ -~ &
- The thiee major tasks faced by the author, mamely research
s .
. A

into the question of kinds of resistance to .alternative education
that exist or ar.e' suspected may ex{s*:;as been accomplished. SN

N
] - .

. , : <
The nullhypothesis that these resistance factors did indee’d
3, -*"I- ' e
exist has,_shown positive correlation with Nova High School experience
. . o
to date:.

s

Recogmmendation - | ¢ e

[y

The success of Nova High School to this point in time,

’ ) ’ 3 ~
indicates a definite, positive relationship between the criteria developed

to identify somg: of these resistance potentials and'the remedial °

! ° s SR ee N ‘E -
recommendation developed by the author’ and successfullyutilized by -
[ . . k*‘E' . . . -
Nova High Schoql administration and staff. * o
’ - . d N »
* ' - .-
, : .
ﬁ I
PR e 3
\ . .
hO ’ . | 1
o ﬂ . ¥ R .
s - » ’
- 4 < R »
. -
. . x
*
. - . - —?
: s " . ' "
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FOOTNOTES

Secondary Schools in a Changing Socwty This We
Believe, p. 1 ,

- NASSP Bulletin: Vol. 57 #374, Sept 1973, p.23
Alternative or A Copout? Mary Cleare and Ro?r Nichols

o

- Alternative Education '72 ; Report of the Seattle
Alternative Education Task Force, p. 30 \
Phlladelwhla 's Parkway Program An Evaluation
Organization for So¢ial-and Technical Innovations,
83 Rogers Street, Cambridge, Massachusetts,
April 3, 1972, p. 73. ,
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PRACTICUM OBSERVERS

B -
-

& ] B

- Arthur Bosna Principal
' P ) Nova High School

. R 301 North Gilbert
. ' * . Anaheim CA 92801

’ " ‘ . "1 (714) 821-8400
) A . N ’ ' . '
Patricia Mé%élrdle Courselor .

L ’ . Nova High School ’ ®

A . X . " 301 North Gilbert ' -

' . ’ « ' Anaheim GA 92801 ) .

T - (714) 821-8400

-
e

. Mary McL_éa‘.n, Ed. D,{ ¢ Psycholqg;.st
e . Special Yodth Services

£ . - ﬁ Anaheim Union. High School D1str1ct
. P.O. Box 3520 .
.- , ° Anaheim CA 928@ b
g . ° 3 >
N . \ o‘. s ¢ \
. \4 - . - N Yo 'T/'/'-/ -
' ’ ’ - " AUTHOR - /
’ -~

Jack E. Brow;g. e+« « «. .presently te Director of Instructional
- | Media for the Anaheim Union High

oo S School Disttict, Anaheim, California. o
_ /3/ Mr. Brown has been a glassroom ,
/ : ' teacher, school couQselor, assistant’
- v -

prmc;.pal prjpcipal, district‘curri-

‘ ok "§ulum consultant, A-V coordinator )
<~ .7 " and director of all ‘media services ~
o &~ - for a secondary school"system of . .-,
. - e thirty-eight thousand junior and senior
f S - high school students in twepty-six ™
- . . ' schools.
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NOVA HIGH SCHOOL

{(Evening High Schoot)

ANAHEIM UNION HIGH SGHOOL DISTRICT

A

. 301 North Gilbert Street . Apaheim, California 92801 . 714) 821-8400°
ARTHUR BOSNA, principal o ' - Ths Leaining
. . . Climate
April 29, 1976, \ ' ) o
! .
lSam O -Kaylin, Practicuns Department . . . ‘
National* Education Department Program . < .
Nova University . . “
College. Avenue )
oFort Lauderdale FL 33314 ‘' °
' . - .
Re: Maxi Il practicum observation of Nova candidate, Jack E. Brown,
. Los Angeles Cluster ' )
Iy . - _ - .
Dear Mr. Kaylin: - - e ..
@ . LN % ’ . N N
As requested in your Maxi Practicum Observer in%tr\hgtions, I am taking
this opportunity to communicate with you to advise your office that I
* have observed and monitored the practicumn candidate on many occasions = .
" over the past months. . -
L S - N : &
+ " In my profe’s_sion”zf'l review of Mr. Brown's efforts and &comr’nendatiéms,‘ .
I feel he has most adequately.addressed the educatien pfoblem and, in o,
fact, has gone beyond his maxi obligation to. assist Nova Night High School b
in this cyitical first year. "I am =80 certain that the candidate's contri-.
butions will have many lasting begefits for Nova intterms of many insti-
tutional materjfl:s developed. . ' .

& » ]
'

As information, Nova High Séhool is-growing and hopefullyswill survive
as an alterna"?’ivi; school. This practicum obsetver role h3s been interesting, .

o o

and I wish this candidate the best in his degree.effért. . Y YA
- > T ' » A .v e . . .
-~ 2 . . . . ,,% ‘ . " . \s . u.:\ .
. ,:. . . S b Y «
- - .- - ¢ . NE -
A . M . - X, °'z, * REVS
” . “a ] - . . a J_r_-‘ f~ .
‘, o P K% N lQ . SR .,
) 4 . N R O ‘
. - < - R ‘e A . . Y . L. L
P8 - . e I L ;
: Arthur-Besha, Principal - IR AR SN VAN - .o
~ . - : . o * S, R
Nova H1gh~)$chool C. e ot T L e
> o , . @ sy ‘o, ¢ /A't.' - ' o % L © O B -
- ) : Tt s ' D S = . v * et
Lot 'AB:dp ‘. IR ) LT I e e
- e R R LT ‘i
\ PSS d w0 6 ’ &3

.
* * 1"‘\7’ o f - - n i . . «< Fl . L I3 *"
. ccs Jac}yE. Brown ¢ ™ . L SREEE ) “
2N N . (A ’ 9‘1 RN - - . e
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L o TS N . [ -y “ ~ s , . - v
(€] -, g LI . : ’ Y “ P
e Wy Tt . \ -
- ¥ v . - N N ; A ‘'
- ‘ Q .' ’ v e 1) -
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. Anaheim Union High Schéol Disfl;it.:l'. l _'

SO01 Crescent Way + Post Office .B;:x 3520 * Anaheim, Califomic 92803 *. [714) 9564850

-

SPECIAL YOUTH SERVICES

;. ’ The Learning ;
3 Climate

May 3, 1976 o Joo -
. ‘. ) + .
am O. Kaylin Lo
Practicums Department '
National Education i_)epartment Program = oo
Nova University = )

é
o ’ “

College Avenue

-

/ Fort Lauderdale, Florida 314 ;
. > . N i . .. S & o
.« Dear Mr. Kaylin: ] 4 ‘ . R
" ) A o
The time has come to report to Nova on the progress of what I consider v

a worthy project by one of your Maxi candidates, Jack E. Brown. Jt -
« has beeg my pleasure to observe Mr." Brown on several pccasions, both
. as he participated in early subject research, program development

footwork, and recording and write: tp phases, and now with the Maxi II
practicum, ’ . )

LY

I

L.have been keenly aware of the efforts and coptributions of this tandidate
in the:jriitial success of the night high school efforts and in the establish- .
ment of night instruction in the Anaheim Union High School District,

« P
- 5 S Y
-
¢

- . The problem component chosen by-the author was unique in nature, ‘and
*  he worked. hard to establish, facts, provide sorfie solution as proposed .’
and developed by them, and has, been instrumentai in as sisting the Anahejm
b .. Union High School District to financially and philosophically s/uppo\rt a-
. full night high stchool program’in thi§ schpol district,-Nova High School.

4" v

In n'fj‘opinion* this practicﬁr_p"j;,a wofthy professional effort which hks
,alread} showy signs of improving our educational system. I would be .
° happy t6. discuss my post_itivé-é}‘cpe&'i'e.'ﬁces with thig candidate if youfeel

, i€ necessary, Pléase.do not hesitate to call.” \ . )
b ' NI S v ) * 8. ' o
\‘ LIEY . \. \. i ‘.i'\ - }. .o " ', P L *"J . ‘
. - - . S' -é.is. D) ‘r‘ :- ™ ] B :\ . . A '
oy F.0 7 Sincerely, your's - ;.' D\ .o ’ . .
Y AR R ) . 7 . : ¥
™ .\.ln-l‘ . 3,7_0 '*l v;" 5 e \/ ¢ 0 .
\ " .-. A fALA (,7\_ " 4):/;‘1\" /4 o
* . . - '. . - ‘ N M‘. ‘l

. ) ";n‘., YT S T . " * Y
va - Mary MCLGZH. Ed.Da - S
: . o - . . ]

: ?'x_stnct Psychologist.Y
LI ALY L] . a

. .
_cec: Jack E. Brown, °




NOVA HIGH SCHOOL :

{Evening High School)

ANAHEIM UNION HIGH SCHOOL DISTRICT

. 301 North Gilbert Street " . s+Angheim, California 92801 . (714) 821-8400
) » £ ’ i ) ' N p
ARTHUR' BOSNA, principal T . : The Learning
. R L e . . . * Climate .}
April 30, 1976 . - .
\ ‘ " E‘ a - 13 o
Sam Of'Kaylin,iPPacticums Department ’;\\“\\*\\\\ . - .
National Education Department Program® T e ‘ »
Nova Univepsity o o
Ll -College Avenue - ' : v R Co .
Fort Lauderdale FL 33314 ; . .
v R . 2 .
. Dear'Mr. Kaylin: . . . ) o .

I have on many occasions met with Mr. Brown ag'he worked over the
Past year in assisting Nova High School and alsd pursue his Maxi

I IT practicum research. He has accomplished what I'consider to™e
a significant effort in aiding all our efforts to_establish Nova .
-fighk School. . - %

I consider Mr.‘brown‘s p’éctiéﬁm efforts both for Nova High School
and the alternative school movement to be worthy and practical.
Many of his efforts have been of a problem ‘'solving nature with
development of procedures and public relations media which has

: practically and significantly aided:Nova in its formative m®nths.

We at Nova High School feel this Maxi II was a logical and contributing
éktension of Mr.Brown's Maxi I efforts and was a positive effort. .
\ contributing: to Nova High Schools' success to date. i .

N

et ‘

e I wish MeBrown success in this Maxi II.effopt, and feel, sure, his. o

o commitment to Nova High Schpol as- an alternasive school will not
end with the practigum. I have enjoyed beihg a part.of this
practicum and would be happy to discuss if necessary. . ) ¢

.
-
.
- -
.. -~

Sincéreiy - . . . ‘ . . .
. . ' | | . S .
, 5 Ly

o | Pat McCardle, Counselo} - . . .
Nova High Schdpd '
Yy .

.
.

)

. -
i

PM : mib. . R o

ot

he v, . .‘ ’ ‘ . ’e
cc:, Jaqk E. Bpoyﬁ' YT ‘ _ ) . . . .




