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Foreword ‘

The teaching-learning protesg is essentially ja communication
process. one which relies heavily upon the intera¢tive behaviors of
speaking and listening. While students also use| written commu-
nication as a primary means of learning, their mptivational “sets,”
reinterpretations of written sources, and applicatians of written
knowledge are shaped largely through oral comimunication with
teachers, peers, family, and others. Only recently have educators
begun to view the classroom as a communicatioh environment in
which there is the need to develop in one's self and one's students
effective speaking and listening behaviors. In the past decade, a great
deal of research and instruction on classroom cdmmunication has
been reported both within and beyond the ERIC sys{em. Indeed, one of

“communichtion for teachers.” .
 This information analysis monograph, publishgd by the Speech
Communicatibn Association in cooperation withl the Educational
Resources Information Center (ERIC) Clearinghousge on Readiné and
Communicatian Skills, reports the status nationally of instruction in
speech communication for teachers. The book is written in response to
a directive from the National Institute of Education (NIE) that ERIC
provide educators with opportunities for knowledlge utilization be-
“yond that provided by the ERIC data base. NIE, cognizing the gap
between educational research and classroom teaghing, has charged
ERIC to go beyond its initial. function of gathering, evaluating,
indexing, and disseminating information. Through, the process of
commissioning from recognized authorities information analysis pa-
pers, ERIC attempts to provide answers to the question “Where are
we?” in relamto significant issues in education. Authors sometimes

el \ vii
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the fastest growing programs in teacher preparation institutions is




viii " Foreword

find order in disparate approaches and often pont to new directions,
for research aﬁq(}eachmg. ¢ '

In Improving Clssroom Communication, Elizabeth Lynn, who has
surveyed and developed programs on communication for teachers,
offers sigmificant information for educational planners and for the
speech department personnel concerned with providing teacher com-
munication programs. Both the analysis and the related resource
section by David Kleiman provide vital information for admini-
strators. methods course instructors, state departments of education,
principals. district supervisors, and of course, for the teachers
themselves—in short. for anyone- vitally concerned with commuy

/

nication in educational contexts.
Barbara Lieb-Brilhart
Associate Ditector. ERIC/RCS




Preface

v

Courses in classroom communication encompass the theory and
skills specifically associated with the processes of verbal interaction
between teachers and students. With steadily growing support from
both the speech communication, and education professions, such
courses have multiplied rapidly over the past few years. It is the
purpose of this pubﬁcation (1) to establish a sound rationale, derived
and synthesized from the speech communication and education pro-
fessions, for developing and offering such instruction; and (2) to
facilitate the growth and expansion of such interdisciplinary instruc-
tion by describing .the national status”of courses in classroom

.Icommur;'icatioh and by identifying those resources which might
further assist in instructional development. To promote the develop-
ment of’c‘ourses in classroom communication, this publication’ deals
with such elements as the prevalence of thesecourses, their desi n, the
kinds of content and instructional strategies most commonﬁused.
instructors’ qualifications, model courses, and the efficacy of such
courses. In addition, this publication presents a bibliography of
resource materials for course development.. - .

This publication is intended - primarily for use by departmental
administrators and instructional developers from beth the speech
commuimnication and education fields. The rationale,and course de-
scriptions are offered to assist these readers in convincing their

« colleagues: - : ,

1. that prospective and practicing classroom teachers have special
needs for instruction in the skills.of classroom communication;
~ 2. that such skills and awareness are not innate, but must afid can be
learned through appropriate instruction and practice;
3. that the scope and diversity of a teacher's communication needs

ix
.f(ﬁ - .,




cannot be met sulely through traditional education courses (such
as "Foundations of Education” or “Introduction to Teaching"} nor
through traditional speech communication courses (such as "Pub-
lic Speaking” or “QOral-Interpretations);
4..that courses need to be tailored to address teachers specnal

communication needs;

5. that the study of speech communication processes has anecessary
relationship to understanding and improving teacher-student and
student-student interactions in the tlassroom.

In addmon this publication has been written for governmental and
_private funding agencies who are concerned with the prgparatlon and
continued education of teachers. The information provided is intended
to assist such agenctfs in*acquiring a clearer understandmg of the
contributions whncﬁ the speech communication field tan make to
teacher educatiotds an outcome, it is hoped thaf these agencies will
fecogmze the merit 0 ding proposals to initiate such courses or to
make them more readily available to teachers.:
he author, would like to extend grateful ‘appreciation to those
indnviduals and institutions who participated in the dissertation
tesearch reported in Chapter 2; to Douglas Pedersen, Robert Wolsch,
and Paul Batty for their continued interest in this work; and especially
tu Gene Anderson for permission to make extensive reference to his
standard-setting research. Special acknowledgments are due to Betty
Haslett. Gustan Friedrich. and Carroll Arnold for reading a draft of
. this work and offering thoughtful, useful suggestlons. as well as to
Barbara Lieb-Brilhast for the wide range of assistance which she
provided throughout the research and writing. In particulac, acknowl-
edgment is given to David Kleiman for his diligent hard work in
compiling and annotating the outstandmg collection of interdisci-
plinary resources, for his perceptiye comments on an early draft, and
overall, for his enthusiastic and rmmensely helpful parhcnpatlon in
this prolect ~

’
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Within the past few years, the interdisciplinary e;(pansion of the
field of speech communication has provoked major changes in
contemporary instruction in communication. The study ef rhetoric,
once confined to written and spoken messages of a férmal nature, now
encompasses all symbolic interaction directed toward human induce-
ment.' Contemporary rhetorical studies proBe such diverse forms of
human inducement as patriotic songs, protest dembnstrations, adver-
tising campaigns, and informal communication of all sorts. Mass
communication scholars, in conjunction with sociologists and psy-
chologists, are intently exploring the effects of media upon human
behavior. Specialists in organizational communication are working”
with management teams to improve interpersonal working relation-
ships and communication within corpgrations. Interpersonal commu- -
nication and intércultural tommuriication have acquired academic
identities as serious subjects for interdisciplinary research.

" Concurrently ‘and in line with these expanding interests of its
membership, the Speech Communication "Association (SCA) has
tlranged its image as an organization primarily concerned witheorality .
and is creating in its stead a cross-diséiplinary organization “con-
cerned with the scientific and humanistic study, of human commu-
nication processes,and with ways ta.learn to improve one's skills at
communication.” In short, the field of speech gommunication toddy

- has come to involve the holistic study of uman communication

precesses, synthesizing and interpreting pertinent research in commu-

nication from a wide assortment of figlds, including psychology,

. sociology, social psychology, anthropélogy, socio- and psycholin-
‘guistics “the biomedical f)"rofessions nd edifcation.

Similarly, the concerns of speech communication education have

P,

~

v« 8Tgwn far beyond the preparation of just “speech” teachers in the
e N 3

i0 .

1
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.-
. traditional sense, (,untempomry speech pedagogy and research com- ‘
monly encompass (1) the developm®nt of instruction in speech |
communication for all ages. grades, and occupations; (2) the develop-
ment of tegching matenials and instructional media, and (3) the study
and anglysis of the processes of speech communicationin educational
-settings. Efforts are now being made to teach the theory and skills of
tldssroom communication to teachers of subjects other than speech
communication.
" Interest in the study of lassroom communigation has ev olved asa
. mnsequence of developments in several academic fields. Speech
. educators have long expressed concern over the inadequate training
’ avatlable tu teachers of sub)ects other than speech communication
(hereafter* called "nun-speech™ teachers) to 1mpro»e their own commu-
nication knowledge and skills aqd to instrict students in basic
knowledge and”skills in communication. In recent years, research in
. . education. psychology. social psychology. sociology, and sociolin-
guistics has shed new light and focused yidespread attention upon an
assurtment of factors which appear to influence classroom interaction
and. pussibly, students’ learning. This researeh knowledge, coupled
with the growing recognition of teachers, communication needs, has
led to a rapid growth of education courses dealing specifically” with
classroom communication. o
The phrase “classroom commmunication” encompasses the verbal
and nonverbal ihteraction between teacher and students and between
. uramong students.'To some degree, educators.of teachers have always
stried to teach certain principles of classroom communication to their
students: but lack of class time, insufficient background of instructors,
«nd education course priorities have sharply limited the instructionin «
a ' tommunigation available to classroom teachers. Aggravating this
. situation 1s the fact that far more useful, pertinent knowledge about
communication processes has become available in the past decade
than can easily be incorporated into tradftionally available education
Courses. ..
Iu improve educdtion in communication, interdisciplinary specnal-
. 1sts In ¢lassruom communicatiorr have made efforts to facilitate the
, . ' transmission of communication research from scholarly journals to
- elerhentary and sevondary classrooms. Due to, their efforts, a wide
vattety of university courses ate being developed which deal in depth
with aspects of classroomr communication which were formerly
“treated-only superficially, if at all. !
As more and more courses have rrqpped up, quesnons about them
Bave multiplied. What specific communication competencies do all
teachers need? tht\km(ls of information about communication
should teachers at different gmd(’ levels be aware, of? Does such
mstru, tiun make a difference in t(‘a(,her'; gubsequent behavior? What

ERIC
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kinds of classefimNastruction in communication can bcrcovered
effec tively during preservice training, and what kinds are more salient
for inservice training? Dues on-site training cause greatge-improve-
ments in a teacher's classroom commpnication than ‘On-campus
tratmng? What problems should be anticipated in con ucting inter»
disciplinary research wvolving the fields of speech communication
and education? Whay, resources are avalable for developing such
courses? Are consultants or financing available to get such courses
underway? .

Although only partial responses to these questions are currently /\
avatlable, 1t18 the purpose of this report to explore the extent to which .
answers have been found. This state-of-the-art guide 1s intended to

. . PTG *
a,  provide a basis for identifying research prioritiesTand, at the same
time. to assist others in therr efforts to create and develop additional
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A Rationale for the Development of
Courses in Classroom Commiunication

A Rationale from the Field of Education

In recent years, an increading number of educators appear to be
.awakgning to the importance of mc{rﬂmg study of “human com-
mumcaﬁon\m teacher-traini urrictMa. Contemporary educational
literature generally ackno u;%gce - that the@nce of teaching is
rommumcatlon'\Ed%c‘ahonal thed¥ists recognize that Spgaklng and
listening are fundamental to classroom’interaction, that teaching
sinvolves a spontaneous element of communication between teacher
and student, and that the teacher and student are linked in a system of
* reciprocal communication.! This sharpened awareness has opened the
.. way for an expansion of communication studies in schools and
“departments of education.llronically. many educators do not yet
appear to recognize that the academic field of speech communication
can, measurably contribute to such study. It is therefore worth
examining the following points of similar interest in education and
speech communication which.could invite dialogue:

1. the possikllty and usefulness of rhetorical analysis of the teaching
process:
_2._the teacher Nnterpermnal communication needs;
3. the ‘entire- spectrum of varjables which moderate a teacher’s
1nfluenqe;\po§rs\mﬁnrs leading to the development of models for
analysis of teacher-student mteractum which parallel or are
closely aligned- ta_models of communicationsystems;
4. the systematic resea¥ch of_teacher-student classroorn communi-
cation on an interdisciplinary basis; based on the similarities
which exist between cemmunication models and -educatiotral
models of teacher-student\interaction.

-




Rationale for Development of Courses

SThe Classroom as a Rhetorical Situation

For the most pdrt, educators continue to hold to the traditional view .
that commumication between teacher and students is essentially
persuasive, or intentionally influential in natyre. Underlying this
perspective is a presumption of the teacher’s dominance and ability to
influence classroom outcomes. This perspective has led to a widely
held theoretical view that the classroom constitutes an oral communi-
cation situation through which the student is influenced—whether
favorably or unfavorably—through the teacher’s control or manipula-
tion of the situation.? As a consequence, the emphasis of much of the
educational research conducted to date has focused primarily upon the
teacher and upon the message-sending skills of the teacher. Recog-
nizing the similarities between this perspective and that of traditional
rhetorical theory (which likewise emphasizes the means by which a,
message-sender can influence a réceiver-audience), educational schol-’
ars have begun to explore rhetorical theory to determine its applica-
bility to the classroom situation. Reflecting thiis line of thought in
contemporary education, Lindley (1971) has written:

Both rhetoric and teaching serve to reveal, to discover. Both are
processes of analysis. Both recognize the complexity of what is to be
analyzed and the necessity for that analysis. Above all, both are
designed to lead to undérstandipg through techniques of analysis.?

The fundamental contribution of rhetorical theory in general to the
analysis of teaching process is that such theory indicates that teacHing s
in fact susceptible to rational analysis. Thus, it may be concluded that
teaching is not a randomly assorted and accidental series of events but,
rather. has* recognizable patterns and structures which inform it.¢

The,Interpersonal Communication Needs of Teachers

In addition to conceiving of the teacher as an'iﬂflu,ential message-'
sender, educators have demonstratéd over the past-decade an increas-
ing awareness of the importance of interpersonal communication
skills in teaching. For example, as early as 1963, Smith argued that it
was more important te know how to interact with students than to
Kngw how to handle the subject matter of instruction.’ Kimball Wiles
(1968), former dean of the University of Florida's College of Education,
strongly urged that courses in human communication, supplant

xisting courses in “foundations of education,” arguing that it was
much more basic to a teacher's preparation‘to have an “understanding
ofkﬂn.‘munica ion, human relations, group development, intergroup
interattion, leadexship, community power structure, and personality
i orke and Burstyn urged that interpersonal skills
uired teacher competencies, explaining that
ore than merely being nice to a student. It

¥
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"“entails madtermg skills in interpersondl behavior that should be
Mmtdhle to ‘prospectne teachers as soon as they begm olassroom
ted( hing- >:."" In 1971, Webb concurred, -

’

The way a teacher behaves, not what he knows may be the most
impdrtant’ 1ssue wn.the transmission of, the teaching-learning exchanges.
+The psychulogiaybehav 1or. the quality of how the teacher relates o the”
“child, i perhaps the most imPurtant basis for the learming attitude held
by the child« - ., . .-

Pollomng a similar line of thoug,ht Gazdd {1973) argued that the
teucher must "have a well-develaped repertory of interpersonal skills
thrqugh \\h‘rih he can establish. maintain and promote-effective
mterpersondt re}atronshrp&m the classroom.”™ .

+ In brief. today’s trainers of tedchers appear to be corcerned about
” the need to de\ elop teachers competencies Iin dreas which. essentially, ' -
‘depend upon "knowledge of speech- communication: verbal inter-
dction,'s listerufig and responding,'’ methods of inquiry, classrooth
dynamics," interpérsonal communicatior, ¥ gross-cuttural gommuni-
cation.'” nonverbal commupication,'® sémantics,”” and the evaluative
nature of language.'* This awareness of professional communication
needs has algso developed amohg_education students. In 1973, yhe
Student National Education Assog\t: {SNEA) adopted a commjt fee
report un “essential critéria” dealing (v%thSNEA perceived needs in
$choels of education throughout the country. Fhe proposals’suggested -
an integration of concerns for "human relations” throughout prepar-
atory programs and speciahzed courses in such areas as ‘sensitivity,
mterpe[sondl fommumtx}trons.,group dy namigs. ethmc cultures, and

sexWSQ . ~
The Classgoom as a Communication System v

Most r?:%u{ﬁsome educational researchers _have begun to recog-

nize that. while there is value in examining the natures of both teacher.

+ influence and mtee}ekonal process in teaching, such concerns should
be viewed as componend portions ‘of the total classroom interactive
process 20 As a consequense, a broader view of the teacher-student

-

’

influencing such i ractron

1. the physicaly psychologrcal. socCi
influencing eych communicator,

‘2. environmentak{actors (e.g., time of da

3. interactional processes. ‘

To obtain a comprehenswta picture of what happens in classrooms, .
this thuvement in educational research has developethmodels, making
it possrble to rategorrze and organize the extensiv

-
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research information. In at least some cases, these r*odels corre-
spond toughly to communication models already in use. giving cause
to believe that senfyntic and conceptual differences, which have

.obstructed mterdiscileary work in the past. may yet be sur--
t

mountable. Importantidifferences still exist, however, since concepts
which have become firmly established in communication theory are
not yet part of edyfational theory regarding .what happens in
lassrooms, and vice versa. For purposes of organizing'{he education
and speech communigation research reported in this chapter, an
educghonal model_(BunKin and Biddle, 1974) was chosen which
deserves examination H§y speech communication model-developers for
its strengths as well ®p its weaknesses.2? Using terminology pro-
posed by Mitzel (1960)unkin and Biddle sufgested that research on
classroom processes bejbategorized as follows:

i3 .
17 presage variables: those characeristics of teachers affecting the
teaching process, such as formative experiences, teacher-trainj

* + experiences, demographic variables (e.g.,.agerratg sex), and
personality characteristics {e.g., warmth, authoritarianism); :

2. context 'varmblesi those characteristics of the environment to
which the teacher must adjust, including;
a characteristics”of pupils (e.g., demographic variables, forma-
tive experiences, language, appearance, interactive character-
istics, abilities, etc.), ¢.
b characteristics of the school and community (e.g. ethnic com-
position of community, size of school),
¢ cldssroom context- (e.g., room size. layout, noise, equipment);
3. process variables: . ‘ . ‘
-a. the teacher’s classroom behavior. -
b. students’ classroom behavior,
c. teacher-student interaction, . _ —
d. the relationship between teaching activities and classroom
events; ° : h
4 product variables: immediate and. or long-term changes occurring
in students asa result of their classroom involvement.

Additionally, Dunkin and Biddle suggest that relationships befween

" “~these four variables might be.categorized into classes of knowledge,

such as: ‘

‘

5 the relationship between context a{d process variables in teach-
ing, '

6. the relationship between presage conditions and teaching pro-

cesses, . ~. <
. . ki
7¢ relationships among processes occurring in the classroom {how

’ .

-
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+
the teacher’s and students’ behaviors co-vary and influence one
another in the classroom).. )

8. relationships between the processes and products of teaching.

bo.

While this model will be used as a guide, the reports of research which
fullow focus only upon process variables and the interrelationships

L

4

among process and presage, context, and product variables, since.

these areas are of greatest interest to researchers in classroom

cofnmunication’ ' ’
3

Research pn Classrooth Communication

from the Field of Education

The field of edifgafion has produced a vast amount of research on
elements affectifd! communication in the classroom. Until recently,
however, little §{fort had been made to organize these extensive
findings in way sihat were helpful to the researcher in communication.
In 1974, Brophy #hd Good's Teacher-Student Relationships provided a
major breakthrough for the researchern classroom communication by’
offering an overview of existing educational research on the causes
and consequences of teacher-student relationships.?2 Brophy and
Good grouped tngether research regarding such areas as individual
differences in teacher-student interaction patterns, the influences of
teachers’ attitudes toward students on classroom behavior, and the
influences of the sex of the teacher and student onclassroom behavior.
Because sources such as Brophy and Good ars available, the literature
review w hich follows will serve only as a cursory guide to some of the
major directions underway in educational research.

Research on Process Variables

The primary focus of educational research dealing with process
vartables in thé classroom has been measurable verbal behaviors
.rather than nonverbal behaviors.2* Research on the teacher's class-
room behavior by the Central Midwest Regional Educational Labora-
tory {CEMREL., 1968) uncovered (1) the tendency of teachers to ask a

high proportfon of questions eliciting students’ memory processes
" rather than more sophisticated thought processes: and (2) evidence
t}}dt teachers gave incorrect answers tostudent questions 15 percent of |

the time, “a statistic which may do much to explain the scarcity of
pupil questions.”* Subsequent research into students’ classroom
. behavior by CEMREL (1969) Pgvealed that what student talk thereisin
a classroom 1s u gvenly distrt uted, with some students interacting
with the teacher as'ipfrequently as 5 or 6 times in ten classroom hours,
others interacting ‘g frequently as 50, 80, or more than 120 times

during the sarhe period,2s 1 \
i
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The& method most widely known and used by edutational research-
eds for obtaining information oh teacher-student interaction has been
interaction analysis (IA), an obseryational system developed by Ned
Flanders (1970).2c Despite the limitations of I1A,2” educators have
generated a considerable volume of research, using either Flanders’
mogel or one of a variety of alternative observational systems,
modifications,- for the most part, of the initial tool developed by
Flaniders The quantity of research findings is far too great to consider
in depth here, making it necessary to indicate the direction of this
particular research with an example. Extensive research by Flanders
and Bellack (1966)2* confirmed tha, for better or worse, teachers do
abéi] two-thirds to three-quart'?{t{f the talking in the classroom, the
predpmuiant pattern of commurication being a question asked by the
teachef. a response from a pupil, and some kindof reaction from the
teacher as to what the pupil has peplied. This is a pattern of
comjnunication that apparently has g ained unchanged in instruc-
hion since at least the early 19005.2?;‘2’“

‘The-basic data collected in resegéch on process variables may. not
appear challenging to all reseaef}chers in the field of classroom
communication. The resulting coficlusions, however, may bear signifi-
cant implications for teacher-tratning programs. Despite the limited
scope of present research identifying and" describing elements in-
volved in classroom communicatiom®this kind of research already
provides teacher educators with bases for formulafing specific be-
havioral objectives and suggests ways for teachers to function more

" effectively in specific verbal exchanges.. - *

3

Research on Interrelationships among Variables

As data has gradually-adgumulated aver the past decade, it has
become possible to examine thé relationships. among presage, context,
process, and productsvariables with greater specificity. Early atti-

"tudindl research b{ Davidson and Lang {1960) demonstrated” that

children infer teachers' attitudes toward them from the teachers’
behaviors and that there is an apparest relationship between teachers’
communication of negative attitudes and low student achievement. 30
Several years later. Devault, et al. {1967) reported a study indicating
that the teacher’s communicative behavior also has a clear influence
upon students’ concepts of self and attitudes toward school. The
authors concluded, “Apparently,. teachers need to be made increas-
ingly aware of the impact which this personal element in teaching has
on the learner."*"'In 1969, Good and Brophy¥eviewed some of the most
significant research to date on intraclassroom differences in teacher-
child interaction patterns and concluded that “children differing in
social status. sex. or achievement level regularly differ in the type of
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mttm}:tton the) have with their teacher.” - Afollow -up experiment by
Gopd' and. Bfophy (1972), replicating and extending research by,
Silberman (j1969)," clearly confirmed that the attitudes teachers hold ",

have with those students.’* Most recently, research'by H §S aLad
TuHanish: at Stanford University (1974) examineded partlcularly wide
assortment of variables which could influencg a sttudents engage-
mcpt (wluntdr\ interest, attention) in a class. studént characteristics )
(low income. ethmiuiyy . sex, grade level). con%rtables(sub)ect
ﬁtt-r changed arrhltertuml conditions, and ), dnd differences -
amung leachers. Confirming the findings of eanl;er research, th€
re uits indicated that differences between teachersjaccounted for the
bst percentagf of variation in students’ enoageinent and that the
te?(,hers attitudes explained much of the variances
llus there are strong indications that it is the. teacher and the
ge variables concerning the teacher which detgrmine the climate
‘dnd,patterns of communication for a classroom. As a consequence,
1ﬁt§[rreldt10ndl research has begun to focus attention more intently
'g;rgjon the teachers’ interactions as they vary in rglatipns with one.
ividual student and another. Variational factors‘. of partlcular
‘jnterest at this time include: . -

her-student injeraction;

2. the|effect of students’ grade level, age. race sex, name, socio-
ecolomic status. achievement potential, or dnve upon teacher
interaction; N

. the leffect of students’ attractiveness (personallty as well as .-
apptarance} upon-teacher interaction: -

. the éffectof seating location upon teacher interaction; .o
the effect of writing neainess upon teacher interaction;

- the effect of the student s facility in using standard Enghsh upon
_ teacher interaction.’ .

.

w

4

DNk

Resedr h, from all dlrectlons is pomtmg to the teacher’s attltudes
and resullinginteractional behaior as the keys to the communication
patterns gceurring in tlassrooms. This 1s a finding which cannot help
but nflupnce the future planming of teacher training at both the
preservice and inservice levels. Whether or not this plhﬁ'r’nng will
reflect inferdisciplinary input from the fields of both education and
speech comgmunication will strongly depend upon the willingness of
teacher tfainets to accept and use the contributions of both branches of
study. Teacher educator R. G. Martin (1971) has called for his
«olleagues tobe humble. “It is time to admit that in theories of teaching,
4s in tedcher training, we are still whistling in the dark.” Pointing out
that most of the advances since 1960 in defining and recognizing good=*’

%
B “~
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teaching have only “mbbled at the edges of a greater problem, the
nature of human commfUnication,” Martin has argued. “if teaching
implies communication, then we cannot ignore the latter and expecta
realistic account of the former. " If teacher education s to benefit from
current knowledge of commiinication. educational professionals will
fipst need wtw.recagnize the potential rewards of interdisciplinary
cooperation with professional students of speech communication. The

— time is ripe for such sharing. The volume of relevant research from
diverse fields .is growing annually, and interdisciplinary efforts-
(learly are needed to synthesize what is known in order toreconstitute
a viable. hohstic theory of communication in the classroom. "

A Rationale from the Field of Speech Communication . \

+ It1s important for planners ofinterdls'ciplinary projects to recygnize
- that there is a difference of perspective betwien students of speech
, . . . . Yy,
+ 7 communication and professionals in the field & education reg\arc‘slngn
training in commupication for teachers. Historically, professionals.in
speech communication have been concerned with several levels of
‘téacher training:

1 trainmng all teachers (K-12) to be more effective communicators
themselves; )}

2 training all teachers (K-12]) to develop elementary skils in speech

commurfication in all their students (e.g..how to present oral ideas

.~ ‘toherently and cleagly. how to work productively in groups, how

R to giVe oral reports and presentations, how joaskquestionsand to

: ‘fespopd a%propriately. how to conduct meetings, how to think

“L__critically and evaluate orally); . o
3 training all elem lary teachers to recognize and refer speech and
hearing disorders to Gther specialists; Lo to

4 training prospective speech communication teachers for teaching
specialized or advanced skills through orgamzed courses in
. . »
i speech communication. «

While the field of education has recently come to focusuponthefirst of
these levels,™ professionals 1n speech communication have long
maintained the position that all teachers need instruction in both the

improve their abilities to develop and maintain at least a minimum
standard of competengy ‘among their students.
For many years. it has been clear to instructors of basic college
courses in speech communication that only a few entering sludents are
. prepared to dedl"with a college-level communication course. The vast
majortty of entering students (even at the most select colleges) require

Intensive work 1f they are to develop basic speaking, listening, and

;o 20
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first two levels, to improve their own basic competenciés, and to -
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schooling.* Recently. the rapid spread of open-enrollment at public
- institutions has exposed the true magnitude of this problem,revealing -
to all educators how severely ill-prepared today’s high school gradu-
ates are in such elementary skills as orally expressing their.ideas with .*
coherence and clarity or undérstanding and Tationally analyzing the
ideas they hear. Even'moze disturbing is the fact that large numbers of
these same students intend to become teachers. . . .
. For many years. speech cgqmmunication educators have argued that <
students’ basic cbmmunicative abilities could not be improved until -
¢ the cgmmunicative competencies of all teachers improved. Thus,-while °
. the profession still steadfastly maintains that schools have a responss-
bility to provide students with organized ‘speaking and listening
instruction to extend minimal skills (offered by qualified speech
. communication faculty), #¢ there is the concugrent belief that improved
. rommunication instruction for all téachers cannot help but be reflected (
AN

interacting skills which should have been QP:veloped in their earlier .

in their students. )

Speech Communication Instruction for Teachers ~

Speeth communication educators, today maintain that teachers'
foundation instruction should include at least basic'concepts of the  ~
sending and receiving processes of communication. This is part of a
theoretical framework needed to introduce the teacher to the inter-
AT relationships among elements of communication. Basic message-

/ ' sending skills which all teachers might learn include: . «
f :

1 analyzing students to determine initial guidelines for message
A construction—most suitable;presentation channels, most engag-
X ing delivery techniques, etc.; )
2 selecting.organizing, supporting, and clearly expressing ideasina
verbal and nonverbal ‘manner appropriate to the students, e. g.,
. " giving directions, lecturing, explaining, questioning, stimuiating
discussion; - ) .
3. exercising a variety of ways to solicit feedback, express approval
or disapproval, or criticize or evaluate stydent communication.

Basic message-receiving skills which all teachers might learn include:

- idesttifying central ideas and supporting arguments,

- weighing evidence and logical validity, .
- listening for different lavels of meaning in messages, .
- listening and responding with empathic sensitivity, .
- interpreting nonverbal messages.

O R W N -

[
Assuming that thesg skills havebeen learned within a framework of
“communication theory. expefts in speech communication further (

at
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recommend that classroom teachers be ex\)osed to. supplemental

theoretical knowledge which specially applies to classroom communi-

cation, emphasizing: .

. . - <
1. the transactional nature and the reciprocal process of communi-
cation in the classroom;# .

. the nature of interpersonal communication:: *

. selective procésses_limiting perception;3 . .

- the effect of special psychological processes upon sending and
recerving behaviors, such as elf-concept, personality, culturally
determined biases and perceptions, dogmatism, stereotyping,
attitudes, values, and expectations;*

5 . . . Lt ‘
. bases of nonverbal communication in the classroom (derived from -

kinesics, eye behavior, paralinguistics. proxemics, haptics, ec.);5"

. principles of semantics stressing the evaluative and percepidally
reflective nature of language;* . . n

. the-significance for the classréom of new\kmwledge in secio-
linguistics, particularly regarding the effect of nonstandard dia-
lects upon classroom interactions;+’ '

. the non-linguistic socioeconomic and cultural/subcultural vari-
abfles affecting a student's communicative efforts:4¢
other elements of interpersonal communication affecting class-
room communication (e.g., the effect of defensiveness, ways to".
build trust. communication nets, etc.); .

. theory of group ptseesses: group dynamics; discussion, leader-

_ ship, problem solving;s® E .

. basic principles of recognizing a wide range of communication- *
deviant behaviors, both pathological and psychological in origin, +
which may be manifested through students’ communication;' ,
basic principles of diagnosing the devélopment of oral language in
.each student in order to establish goals and to determine individ-
ual progress;s: . . . ’ .

. concepts of the function of communication gssential’to a teacher's
ability to develop the skills of the student as both a sender and )
receiver of messages at all educational, lévels, including (but not,
limited to) students’ skills in: e ? ‘ :

a. creative self-expression: o,

.b. task-oriented dyadic and group interactions, .
¢. discussion methods to resolve problems and explore issues,
d. interpersonal communication, )

e. leadership, . - .

f. conflict resolution.s? o AR

P

Other sofirces have amply¥ documented the hi§t01:y of tHe® pto-
fession's arguments favoring the foregoing kinds of instruction.’"”This

s N
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- . report will therefore only reyiew the most recent.speech communi-
cation writing regarding teachers’ needs*for instruction 1n communi-
cation. .

Recent Position Statementd and.Recommendations °

Since the various advocates from the speech communication

. profession have, in geperal, built their arguments upon prevjously

established position statements, it is helpful to consider thes@®posi-

. tions in chronological “sequence, from 1968 to the présent. This wi]l

provide an overview of the escalating concerns and involvement of
speech-tommrunigdtion educators, -

In 1968.. an article by Phillips.{Pennsylvania State University)
epitomized l?té’l .of the professipn’s. frustration over the extent to
which both, students and teacher's were being deprived of adequate
instruction’in communication: ' e

Sch/u&s. to date, have made_little effort to previde training in oral
cofamunication through the grades. Such training as is offered comes
sporadically. almost as an afterthought. In the elementary curniculum, it
; 1s apparently assumed that children can speak and npthing need be done
a about 1t umless they display one of the known pathologies that can be
treated’by a speech correctionist. Ingdge secondary school, oral cormmuni-
cation, training called “speech” is Wrected’toward a speeidl imterest
program for exceptionally talented students’ The electi¥é public speak-
ing course, the debate team. and the drama group normally draw a
", / - student who 1s not intimidated by self-exposure and who may evenhave
o a prurient drive toward self-exposure. There is little evidence of a
coordinate effort to*provide oral communication training across the
grades.desjgned to help students meet both their gommunication needs
. 1mposed by the curriculum and those that t y feel on the outside.
. Requiring ‘a student to recite if cldss or presént’a réport presumes the
ability to do so. yet now in the cubrigilusy is the child trained in
technique or-given the emotional strength to guarantee that he can cope
with the assignment. ..} Students cafinot communicate well with each
pther, let alone with the authonty figyres they encounter. and the school
-- does.nothing ubout this eithe T T
. Apparently the schoals afe not sensitive to The oral communication
needs of their sfudents. [44s tacitly assumed that every child will develop
capability on his.owp/and without formal training.ss .

)

Arguing that success in education and in later employment strongly
depends l'Jpon skill in communication, Phillips maintained that
(.nmmur\ica:y'pﬁ ining must take place in the fégular curriculum and
that all teathers should be trained in.the teachigg of oral communi-
cation so-that they will be capable of teaching chifdren specific skills.
. In a brief report of federally funded experimental ‘communitation
programs for hon-speech teachers (under Title 111 grants in Pennsyl-.

o , + .
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vanta and California), Phillips ‘presented the outcome of four years’

wark to develop “communication-centered classrooms,” reported that

the programs had been evaluated as “highly. effective.”. and offerdii

some suggestions based on the outcomes of these programs™
Addressing concerns similar to those voiced by Phillips, the Speech

Association of America's’” {SAA) New Orleans Conference on Re-

search and Instructional Developgent (1968) issued four recom-

mendations affecting the clarification of communication content

which non-speech teachers might be able to teach and the availability

of speech communication courses to non-speech teachers. Specifically, -

Conference participants recommended: \ S L wd
RN
1 that scholars,"develop a systematically articulated program of "‘-q ~
speech communication insttuction extending from the preschoot L #

experience through the graduate program which reflects findings

derived from‘speech communication theory and research";ss
2 that academic departments of speech "make speech communi-

cation courses available to interested students in all areas of

Stu’dy”;r . *

3 that academic departments of speech "provide a course focusing* .
on the instructional communication process for all prospective
teachers™; )

4 that the SAA "arrange a continuing series of conferences designed
to bring toge\the%igzh communication researchers and other
scholar-educators in field" for the purposes of:

a. developing research prﬁgra\ms in speech communication for
elementary and secondary levels,

b. revising existing curricula and instruction on
empirical research in speech communication.s

basis of

By 1970, speech communication educators were devoting a con- '
stderable amount of attentionto the commurication needs of teachers,
K-12.7In that year, two separate conferences of the Speech Communi-
cation®Association (SCA) issued n%jror recommendations regarding
communication instruction fo t{achers. At the National Conference
on Rhetoric, the Committe Knthe Scope of Rhetoric and the Place of
Rhetorical Studies in ig’lﬁzr Education specified that teachers in all \
subject areas were résponsible not only for teaching the specific
content of their}l(ea. but also for understanding, controlling, and
improving theif own. communication in the classroom, and for .
increasing their students' awareness of the processes of human
symboli¢ interaction.* In particular, this committeé recognized K-12
teachers’ special needs for rhetorical study:

Recogmzng that habiuts of communication and attitudes toward
5 language, toward symbols, and toward communication are often well B>

i 2 ] !
. ;
, ‘4 . “
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. established 1n the student by the time he enters college, the conferees

' * recommend incpeasing attention tq the teaching of communication and
"“rhetoric—broadly and flexibly construed—in elementary’and secondary

. schools, and they further recommend that more training in the use of
" "w " language and other symbols, and in communication, be offered to pro-
. ‘“;f., spective secondary and elementary-teachers.s .

"~ . " The following s{gggestions appeared in conference papers published
after the second SCA conference that year, “On Implications of Recent
-, Research for Speech Communication Education.” )

-

., .1 Teachers K-12 should be teught that,®s a general rule, it is more
. - important to say something than to say something well, or beau-
‘ tifully, or eloquently.s2 .. ;o

2. Teachers:K-12 should have competency in.and be able to teach
children basic rhetoric (.'tlte rendering of discourse [the‘i'ationél/' o
use of ordinary language] systematic and manageable”).63_
" 3. Speech communication for. childrgn should not.be treated as & . _
" " separate area of the ‘curriculum. Since it 4is recognized that -
communication skills are necessary for mastery in, all subjects,
instruction in communication skills should he integrated with the

total curriculum.ss « T . .
4. Teacher trainers need to rethink the ¢ld “"teacher-is-a-speech- -
- model” notion. They should, instead, be training teachers to model
a far broader range of speech communication behaviors, such as
reinforcement of student-initiated responses, recognition and
acceptance of affect statements, statements of praise and encour-
agement of student ideas, use of student ideas ip determining
instructional strategies, asking questions that call for elaborated

responses, and use of feedback in classroom planning.6s
5. Current research findings on children’s communication develop-
- " ment need to be transmitted t9 elementary classroom teachers—
research, for instance, on phonology, morphology, syntax, seman-
5" tics, paralanguage, and kinesics.% '

6. Elementary teachers should be taught to differentiate deficiencies
from differences in communication.s?

7. Teachers K-12 should be taught three basic communication tenets:
(2} the purpose of communication is to affect receiversrather than
to construct messages alone, (b} meanings are in people, not in

~ words, and (c} reality is a matter of subjective perceptions rather
than an objective concept.ss .

8. From grade two to grade six, teachers should be prepared to help
student's express tentative judgments and alternatives and to use
the expanded code. Junior high school teachers should be prepared

" to assist the student’s paralinguistic expression of role, mood, arid
meaning.6 ’ '
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9. Very little is known about the relationship between speech .

¢ developmept and reading readiness. Research ig needed to deter- /
inine what dialect features a child needs to acquite orally pridr to

. drning toread.0 <, & .

10. Oracy should be taught not only in’ways that increase verbal

abtlity; but also in ways that increase the child's joy in communi-
" catigland broaden his perception of the total- process.”!

11. The dommant goal of K-12 education 'is the development of

individuals who can communicate as readily and as appropriately

as their education and'talent permit. The product of our schools T
should have the "opportunity to develop their most human

. ~ function—communication—in order to achieve an integration of
private self and public self.” -

* Following the two 1970 conferences, efforts were made to determine

the best methods for meeting the needs which had been identified. In

1972, participants.at the SCA Airlie Conference recommended im-

mediaté production of an instructional development package for

"speech communication training for all teachers at all levels of
education, directed toward insuring speech competency as a require-
ment of teachers at all levels." At the follow-up to the Airlie
Conference, the summer 1973 SCA Conference on Long Range Goals
" and Priorities- in Speech Communication, conference &par'ficipants
passed recommendations urging: .

1. SCA members to identify general areas of competence applicable
to all teachers, as well as competencies unique to speech communi-
cation lfza/r}fers:'4 . : :

2 :the SCA“W support the position that "all teachers (K-12) shpuld
receivt practical communication instruction in schools of com-
munication primarily through courses from the interdiscip}inary”

\ curriculum which might also include the course in ‘Communi?®
cation for Teachers'”;" ’

3. the SCA to “actively pursue interdisciplinary coordination with
professional associations in the language arts for the purpose of

/fy'ing @ core requirement recommended as common for
" teacher preparation models for all subject .areas within the"
tommunication rubric”; ™ . »

4 interdisciplinary cooperation in the development of competency-
based teacher-education (CBTE) programs including the specifi-
cation of competencies which speech communication teachers are

« uniquely qualified to develop.”” ‘
5- the development of a promotional campaign for the speech

communication field directed to school principals, guidance coun-
selors, certification committees, and members of, state depart-
ments of education.” '
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Efforts to Ensure Speech Communication
Competeycy in AlPTeaéhers

.In August 1973, at the SCA Memphis Con
Educators, the.caucus studying teacher certification urged the SCA |
Educational Policies Board to initiate an officigl position stajement 1
calling for "demonstrated competencief in spee¢h comrpunication for
all teachers at all instructional levels.””® Other|official recommenda-
tions, to be implemented through the Educationql Policies Board and’
the Research Board, included the encouragement of research og all
components of the teacher education process as well as on the -
interrelationships ameng those components,® and the establishment
of procedures for identifying the speeci®ommunication competencies
neefled by all teaghers.®* .

_Since the_Memphis Conference, speech communication scholars
have reported some tropeful developments: In an appendage to the *
1974 published report of the Memphis Canference, Ecroyd pointed out
that "many” new state certification requirements for teachers are
showing concern for the development of speech communication skills
in both teachers and their students by requiring such competencies as:

1 "The+eacher will havetheability to defit-and use cpmmunication
as a human transaction; the teacher also. will have the ability to
structure oral communication chgssroom activﬂ{'ew:\‘hich further
the growth of student interpersonal skills. .

24"The _teacher will have the ability to gommunicate easily with
people of various social, regional, and ethnic dialects; the teacher
“also will have the ability to structure classrodn activities which
will ¢ncourage linguistic-divers

3. "The teacher will have the ability to make clear and compre-
hensible statements-and-to.demonstrate them through the effec-

_tive presentation of evidence; the teachér also will have theability .

~to structure_classroom activities which ‘will stimulate logical
reasoning_and pro ing_as alternatives to emotional
corifrontation or violence, — -

4. "The teachpt will have the ability-to use language in such a way=—— -
that it unites and integrates listeners rather than polarizing them;
the teacher also wj]] have the ability to structure classroom
activities which expand Tiiesse ecise and vivid languags‘ by

. students,”® N T~

N
.. The 1975 Conference on Interculturat unication and Teactrer—:
Education provided speech communicationandeds ation specialists .
with an opportunity to meet and explore the_potential—oflinter-
disciplifary exchange in one important area of classcoom communi:
cation. Using the term intercultura] communication as a~gre precise

]
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descriptor than human relutivns; speech communication scholar and |
ference planner Jain argued that teaghérs “need to be trained to-
become effectiveﬂ intercultural communication wilh their owr') . -
students as well as t facilitate effective interctiléural coftmuniation, 52
among stydents and Ofher units of the édaicational institutxon."“‘ . .
Among the competencies which Jain suggestéd for intlusioningeneral —
teacher-education cyrricila ave ‘the, follawing: - = PR v

. . L
1. knowledge ‘dealing with; the impact of cultural traits (such as
assumptions, custgmg, halfefs, social 4nstitutions, norms, values,

" verbal and nen#erbal behyyior patterns and attitudes shared by.
) members gf*n particular cultyre) upon the communication process
. J(pergeption, verbal and nonY¢rbal behavior patteris, response,
rr»{fﬁirng:fe_exiback. metacommbnication, and other subprocesses
bf cormunication);

2 kpﬁk\"l'edge of ethnocentrism, raciym, prejudice, discrimination,
* . stereotypes, categorization process\and other intergroup com-

- Munication concepts, and knowledge %f their manifestations and *
» Jeffectss on intercultural communication between teachers and
* "stadents, among students, among teachers, and between teachers

3, the wbility to establisk supportive communidqtion#with students

Finally, during 1975, the SCA and the Am?ﬁ»'ﬁan Thtatre Associa- ‘
%i0n jointly recommended guidelines for the p‘g}p{ratio of speec

“Accreditation of Teacher Education. These guideh
offer an inttial summary of the associations' joint reco
the kinds of communication instruction which should
all teacher education prograns.®:

Research on Classroom Communication from
the Field of Speech Communication

The speech communication_profession has given particular eby-
hasis to the development of instructional means to improve com®
municalign “skills -and_ understanding. Speech communication AN
educators have publishedrvariety-ef textbooks written to meet the e
communication , needs of all, classroom " teachers™ Summeries o
speech communication research pertinent to the classroom experience ~
-ﬂppean_m_g%pq\o% works, mcluding (in chronological order) the N
Apderson and Lynn tjagertations, the 1970 and 1973 SCA Summer N
*Canference Reports, as well as the Report of the Memphis Conference
of Teacher Educators.*” The Tollgwing discussion of research¥ince ¢

' «
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" 1973 is therefore intended only as a supplement to what is already 7
available. Dunkin and Biddle's categories are used to provide,a
structure parallel to that used above. .

>

- Centext Variables and Relationships o
.- between Context and Processes - :

. oS

While educational researchers may view characteristies_of .the .

pupil, the classroom, the school, and the communityas all beingpartof |
the teacher’s context. contemporary speech communication theorsts

~ assume+an interdependent relationship between teacher and students. -
Such theory views-a teacher and students as mutually affecting
classroom interactions and mutually conditioning commumeation
outcomes. As a conseqyence, speech communication theory argues

,

that: . 1.

4 ‘

[4Y
v

+ 1. to a great extent. parallel in?ormation‘,regarding “teachers and
students should be gathered. since students’ perceptions, atti- .
tudes, formative experiences, etc., areas much factors indetermin-
ing tegcher-stud_ent interactionas are those of the teacher;

2. because both teachers and students are, in fact, mutually respon-
sible for the interaction occurring if a classreom, both need to
develop, communication *skills and upderstanding to help thenr
interact effectively. . .

SN L J

Mustrating this interdependent view of teacher-student interaction is
Haslett's ongoing research dn the way. in which students’ perceptions
of teacters influence their relationship. Among other findings, Haslett's
research has identified (1) judgmentaldimensions used by High school
students in evaluating teachers,* {2) a significanf correlation between ,
a student’s interpersonal effectiveness and that student's attitudes
toward teachers,* (3) evidence that low ability students hold signifi-
cantly less positive attitudes toward teachers,® and (4),evidence that
female students have more pq&itive attitudes toward teachers than do

<. male students.? C e
[}

Interrelational Studies: Process-Context-Product

In general, as speech communication researchers have explored

. interrelationships among tlassroom variables, they have done $o from
-\~ -—Perspectives that are comntunication oriented. For example, in a studya
relating process and product variables, speech communication schol-
ars Munn and Giffin (1973) indicated that students’ satisfaction ina
beginning college course‘is highest when an instructor exhibits both
igh task*behaviors (sharing knowledge, clarifying concepts, answer-

' ingquestiviis, summarizing, and kvaluating the student's progress),as
_ high,maintenance behavior {warmth, friendliness, cooperation,

-

mutual trust, and respect].‘-’? 9 .




Ri'tio?tale'for Development # Courses \\t ) . ‘ . 21,
Speech communication research has expanded in the direction of

" observational research on, teacher-student jnteraction (e.g.. Gibson
and Kling, 1973:%% Miller and Hylton, 1974%). A study by Roberts and
Becker is of particular interest since it considered high school
vocational education classrooms and workshops throughout the State

of Florida which involved highly unstructured, informal teacher-
student interactions.®s The results clearly showed the importance of
* communication skills in the teaching-learning process. The'investi»
gators found that students gave high evaluation ratings to teachers

» who gave significantly more positivé reinforcement and who ex-
. pressed significantly more favorable attitudes toward their students.
"Supervisors gave high ratings to teachers who used significantly

" “~better delivery skills, more eye contact, more skillful gestures, and

who™spent significantly more time in direct contact with their
students. Overall, the “best” teachers.were characterized as being very
dynamic (haying efthusiasm, self-confidence, organizational ability),
" as havinhg superior delivery skills, as spending a great amount of time
in direct contact with students, as maintaining a positive attitude
toward students, and as creating a pleasant social environment
J«through the use of positive reinforcement and banter. .

Applications of\Speech Communication " L.
Research to the Classrpom Situation -

‘Overall, there is much in the existing body of speech communication
research which is relevant to. cJassroom communication but which has
not yet been applied to the classroom situation. Speech commutigation
researchérs have, for instance, made major breakthroughs in urider-
standingceticence—a significant problem in grade’s K-12.% Research
by.McGlone and Anderson {1973} and by McCroskey, Holdridge, and
Toomb (1974) has applied existing knowledge about speaker credi-
bility in order to learn more about students’ perceptions of teacher
credibility and about the stability of these perceptions over the course
of a school term.%” Current research on types of oral criticisms also
holds great promise for'teacher training.s® Along with other studies
weighing the impact of dialect upon communication interactions,,
research is growing on teachers’ perceptions of dialectal differences.s
And, recent research by Boileau {1974) has combined knowledge about
persuasion with theorfes of child development in an exploration of
how children’s response persuasive speech conform to Piaget's
developmental theory.i0

Additional contributions can be.made by applying speech com-
munication theory to the classroom. Teachers and teacher educators
need to be made aware, for example, that~gmmunication Gceurs in
integrated systems and patterns of behdvior. ey need to be made

aware that if a communication skill is taught withohWting it
[ - é -~

~
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“ 1nto an ipdividual's existing verbal-nonverbal communication pat-
terns. the oufcome ctmmonly is communicagion behavior which 1s
exaggerated, disproportionate, and orinconsistent. In essence, there 1s*
unlimited opportunity for speech communicatipn researchers to apply
existing know ledge in order to acquire a more'precise understanding of
what characterizes communicatipn situations in K-12 non-speech
classrooms.

Tu summarize briefly, within the past decade, scholars studying
speech communication have grown highly vocal in theirinsistence
that instryction 1n communication be expanded to a significant degree
i teacher education. Their arguments have been directed toward the

4 unmet needs of both teachers and students. Conference papers and
y uther published writings offer abundant suggestions for meeting these
# ., needs Asanincreasing number of speech communication researchers.
have become 1nvolved 1 studying the processes of classroom com-
munication, there has been an increased sharing of information about
classroom communication within the field. Convention programs are
regularly including offerings dealing with reseaich and instructjon in
classroom communication, and speech communication publications -
are reporting on the successful experiences of colleges offering off- *
campus courses to teachers in the theory and skills of classroom.
communication.™ N - .
As certification requirements undergo change. it'seemns reaso'iable .. —* -~
tb anhcipate increased pressure from speech communication-edicg: -
tors ta share in the process of defining the commiunicative cdmpe-
.. tencies needed by all teachers. In_short speech communjcation’
* .. scholars.are engaged in a major interdisciplinary thrust. toreach out of B
N thexr ow n departments and into thf%@f—_eéuea‘denﬁ}erdér toshare , .
Y4 o, knowledge of speech comriunicatign with educhtors, to strengthén the
speech communication backgfounds of both prospective and prac- °,
ticing teachers inaH disciptinesand'to prépare specialists in speech\
. > comigunication to consult in school systems. oo

»

' . Obstacles to Course‘DeveROplilent and Countering Conditions
. ! . . N . . .
. The recept growth of courses in classroom communication has
occurred despite a number of obstacles. First, several conditions
'\ peculiar to the field of education have sharply restricted expansion of — —

%any kind-in teacher-training programs,

.

a. Because most preservice programs for teachers are already
overloaded with required course work, even the most desirable
electives_often “attract tpo few enrollees to justify contjnued

S support asceurses for education majors only. .

b. Asa consequeel:l}eﬁf\,the rapid shift froma shortage of teachers to a B}

v % .surplus of teachers™ in _the nation, existing teacher-training ——
» . \
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programs are commonly overstaffed, and few, if any, faculty lines
exis} for adding, specialists ig speech communication.

c. Most schools of education are currently operating on reduced
budgets and cannot consider the additional expenses which might
stem from expanded programs. .

\Secondly. negative attitudes among educational professionals to-
ward w\g:zch communication as an academic field have in the past
interfered with productive interdisciplinary collaboration in teacher
education.” «+ <

a. Almost since the beginnings of the academit_study_of speech
communication, non-speech educators have resisted recognizing
speech communication as a true academic subject. These negative
attitudes appear to have persisted over the past ten years, despite
ithe growing recognition among ‘educators that teachers need
special study of communication. In" 1967, the president of the
Speech Communication Association charged that the attitudes of
educétio’n@ninistrators prevented the recognition of speech
communication-as an academic subject as respectable as psy-
chology or philesophy.92 By 1975, little change had been observed.
The associate executive secretary for gducation of the SCA
reported late in that year that “the attitude toward speech asa ‘frill’
inthe English offerings {to be taught by anyone who has ever hada
speech course) still persists.” Indicating the pervasiveness of these
negative attitudes, the secretary revealed that the National
Institute of Education does not support speaking agd listening
research “because Senate appropriations comrittees simply.do
not understand what it\is we are trying to teach."103

vy Todel, if not always by dictum, educators
operated as if believing that once children.edan talk, ns fyrther
training in communication is needed other than the development
of reading and writing skills—r™actual educational practice,
language arts programs.in®€lementary education have focused for
decades al fo/clfssi;'dy up the&yelopment of skills, in
readin;,,fﬁdlvlvsriting.“’4 .o .

c. Similarly, educators have traditionallygBsumed that if a teacher
can-talk, no_special training in, cothmunication is required other -
than tfaining in readifig and writing. As a consequence, more than

_half of the secondary speech .cpmrnunication teachers in the

, country today have neither an academic major nor a primary

_ teaching interest in speech communication.'s By hiring and

. ~Jicensing so many unqualified or yaderqualified teachers to teach

.. * speech communication, state certification agencies and educa- -
" tional administrators haye significantly contributed to the pro-
blem. This fact simply reinforces the attitude that instruction in

. 32
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peech comanunication is of dubi value. In even the “strongest”
peech communication statesZthevast mafority of pre;‘llege
eachers' of speech communication do not bEgin\‘iﬂ\m t the
professional standards established by the SCA<1% S~

Third, limited perceptions of the potential contribution of the speech
communication field to education and to teachers' own needsin speech
communication have restricted the kinds of courses available to all
teachers. ’

2 Fgr the most part, educational professionals have had little
_opportunity to become aware of the expanded scope of the speech

communication field, its increased synthesizing of multidisciplin-

ary input, and the widened range of its contributioris in teacher
education., -

b. On the other hand, those educational pfofessionals who have seen
the potential of instruction in speech comimunication have occa-
sionally found fault with the few remaining staunchly traditional
speech communication departments which have not been respon-
sive to the special needs of classroom teachers. Such needs,
teacher educators have argued, are not wholly met in public
speaking and/or oral interpretation courses designed for the
general college population.

L

These continuing condition.g are causes enoygh to obstruct the
“development of any courses 'in classroem communication. It is
therefore worth noting the more positive, apparently countering
* conditions which seem to be facilitating the growth of such courses.
According to the professional literature from both academic fields,
changing attitudes appear to be playing a major part in this new
development.

1. There appears_to~te \growing recognition in both the speech
communication and education professions that teachers have
Lot special needs to develop greater understandings and skills in
communication.
< 2. There appears to be a growing belief that the developmert of
+ teachers’ competencies in communication will be reflected in their
classrooms—which behavior, in turn, will serve as an important
inductive learning model for their students. : a{ <
3. There appears to be a growing acceptance of a long estdblished
premise of speech communication education—that communi-
- cation skills and awdrenesses are not irmate and do not appear
“naturally with aging; they must be learned.
4. There appears to be a growing interdisciplinary body of research
directed at the better understanding of interactions in classroom
communication.

-

]
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5. There appears to be growing academic and professional support
~ from both fields for the development of courses in classroom
communication, as evidenced by statements from prominent
scholars and professional associations. ’ )

- ‘State Certification Requirements for Teaghers . “ - .

Due to the national move to require specific teaching competencies
rather than coursework as the bases for certification, it is currently not
possible to determine an accurate nationwide profile of speech .
communication comfetencies required for certification of all teachers,

At the presemtTime, roughly half the WM%
competency-based educational i 5 tor certification. The
remaining half have moved beyond that point, either to require CBTE
standa for some or all certifications, or to accept CBTE as an
alternativd to requiring either specific courses and credit hours 'or
graduation from an approved teacher edycation program.’” Due to
this state of flux, the character of information varies with each source,
and it is possible to offer only a tentative report op:

1 speech communication certification requirements in states still
specifying course and credit requirements,

2. the arbitrary nature of training 'in speech communication for
teachers in states requiring only graduation from an approved
teacher-training prdoFram. : .

3. present inclusi competencies in speech communication in )
ceWmments forall teachers, and the extent to which
- expetis on speech communication are c?nsulted in determining
\\l@e competencies. :

Amonm&states still specifying course and credit requirements
for certification, ofty{our states in the nation requiresteachers to take
one course designated a?“spgg:ch."“’8 Two states specify a certification

*  requirement in “oral communisation” or “oral English."%® and two
*  stateswrequire for certification “satisfactory use" or "adequate back-
ground” in speech communication.'® While only these few states
require speech communication courses, most of the others which still
—specify course requirements will accept a limited number of credits in
speech communication toward Tulfilling an English or general edu-
cation requirement. :

Roughly half the states do not today specify requirements for
certification but only require a college degree from an approved
teacher-education program.'"" The impetus forrequiring instruction in

- speech communication for teachers rests within each teacher-training
program. As a comsequence, one approved program may gfquire
. speech communication of all candidates; a second approved program

-
-
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*'may simply recommend such instruction, and a third program(might
unly accept work in speech communication without either requiring or
recommending 1t. As recently as 1970, only mneteen schools accredit-
ed by the National Council for Accreditation of Teacher Education
required teacher trainees to take a basic course in speech communi-
cation designed specifically for teachers.!'2

In light of the minimal standards required at the present time, the
move by stafes to adopt competency or performance-based certifi-

.cation standards may prove welcome to speech communication

“‘educators. As educational professionals have attempted to define

competencies essential for certification, they have shown increasing
agreement that all teachers need competencies in cemmunication
skills and underslanding. In North Carolina, for'example, current state
certification requirements specify that elementary and intermediate
school teachers must be able “to demonstrate such competencies as
working relationships for use in developing learning environments,
personal attributes and attitudes that promote interaction between
teacher and learner, and an understanding of the influence of com-
munication and of the process. of learning to listen, speak, read, and
write clearly and effectively. Regarding secondary teachers, North
Carolina’s certification requirements specify that the general educa-
tion component of a teacher’s education should assure that all teachers
are able to communicate clearly and effectively, and that a teacher's
professional education should provide the skills necessary to maxi-
mize positive human and social relationships.!13

In Minnesota, state certification since 1973 has required completion
of a competency-based program designed to develop abilities in .
“human relations.""'+ Similarly, in 1972, Wisconsin's certification
requirements added a provision requiring teachers prepared in Wis-
consin to go through a specified human relations program.!s At Jeast
two additional states, Illinois ‘and Michigan, axe considering the
adoption of similar human relations requirements for general teacher
certification. .

Despite the fact that certification agencies have begun to specify
communicatioff competencies for classroom teachers, and despite the
fact that for several years speech communication aythorities have
been working on communication competencies for both teaehers and
students in K-12, there has been little interdisciplinary interaction in
defining such teacher competencies, an oversight with detrimental
impact upon the competency delineations. By overlooking the need for
interdisciplinary input at important deveJopmental stages, teacher
educators have reduced deliberations on teachers’ communicative
competencies to unnecessarily limited perceptions of knowledge about
comimunication. .

In conclusion,.it appears at the present time that certification
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requirements for communicative knowledge and skills directly related .
.to classrooms vary considerably from state to state. The direction of
change is clearly favoring CBTE, but it is also clear that increased -
., interdisciplinary exchange would offer advantages in defining teach-
ers’ competencies in communication for certification. State committees
) ,at-work on such competencies can benefit from a revigw of the thought
* and direction which has steadily come from .the field of speech
communication over the past few decades. Most important;in lightof
the generall} recognized neegs of teachers for b ttér understandingof ¢,
,classroom communication, and given the gr(;\)‘ing pool of highly
tramned experts in speech communication, thefe appears to be no
reason for states or the federal government to gverlook or,¢worse, to
ex¢lude this talent from research and plannifg relating to Teacher
education.

>

Anticipated Governmental Support of Resea }h and Instruction

The speech communication field has received little support from-
governmental sources either for research or for the development of
instructional methods and resources. Any incréase in support at this
point appears to depend heavily upon improvement in the attitudes of
educators, administrators, and legislators toward the study of speech
communication. Assuming that current favorable attitudes can be
maintained and expanded; Tesearchers in speech communication may - _ -
gain increased access to federal or state funding to investigate the
many questions regarding instruction in comlu?n' ation for both N
teachers and their students. ' . L /}C— 7 ’

Until recently, the field of speech commurication has not been -
represented erther in governmental offices connected with education  *
or in cqmmittees responsibie for general teasher training. Conse-
quently, at the federal lavel, educational agencies have solicited little
“input from geographically distant authorities on speech communi-
cation. As recently as 1974, educational professionals neglected to --

- solicit the participation of professionals in speech cgmmunication in
the federally sponsored National Planning Conference on Studies in
Teaching (June 1974). This conference was attended by “some 100
respected practitioners, administrators, and researchers.”"'s The pri-
mary objegtive of the conference was to provide an agenda for further
research and devel gpment to guide the National Institute of Education

. (NIE) n its planning and funding over the next several years.” Since
the conference was conceived as the first major federal effort te
develop a coordinated research effort in the social sciences, it wds -
discouraging that no representative of speech communication as a
field was invited to participate, even on panels which obviously dealt
with speech communication. Many of this conference’s recommenda-

o 38
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tions for federally funded research relate directly to the interests of
specialists in speech communication, and it is hoped that proposals
relating to speech communication will receive major consideration in
future*NIE funding. The following brief synopsis covers some of the

. major research suggestions.
The:ipanel on “Teaching as Human Interaction” perceived threg -
\essential pesearch needs: o - o -

1 the need to create knowledge about and an understanding of the
process of teacher-pupil and pupil-pupil interaction during teach-

ing and learning, < . ’

2 the need to create knowledge and methods to improve teacher
education for teaching as human interaction:’ )

3 the need to improve methodology and instrumentation for doing
research on teaching as human interaction, as well as the methods
of communicating that research to educational practitioners.

A

. Asa consequence’df this panel's work, five programs were designated
as high priority research concerns worthy of federal review for
- funding in the néar future: -

1. *patterns of teacher-pupil interaction; ,
2 relationships among interaction processes, variables of context
and setting, and characteristics of pupils;
) 3. relationships among teacher variables.g’nteractiq‘n processes, and -

pupils’ perceptions of these processes; s
4 the relationship between teacher-pupil interaction and the effects
of the interaction on pupils; ’ P

5. research on the determinants of teaching, interaction processes,
and the effects of teaching.11s .

. i
The panel on “Teaching as a Linguistic Process in a Cultural Setting”

. identified basic researclt needs for federal fiinding which closely
coincide with the research interests of scholars in speech com- :
munication: . BN )

"1. the need for basic research on ways of describing classroom talk; |

2. the need to explore “a virtually untouched area: how children learn
to talk appropriately in school”; - .

3. the need to investigate specific aspects of cultural differences in
the use of language; —

4. tl;%n}ﬂd/t/explore inequalities in encounters between teachers
- a c);ild/x:an (i.e.. where differing perceptions, value systems,
expéctations, etc. affect the interaction); -

5. the need to invesigate interaction in bilingual classrooms.!

’I‘hough4 profeésian}al students}qf,épéech communication were not
invited to this major planning conference, they may find encourage-
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ment in the fact that the conference ac knowledged the immediate need
for research on processes of classroom communication. There are an
ample nuriber of specialists in speech communication who are
qualified to conduct such research. Some have already begun this task.
They and others ought to submit proposals falling within the broad
planning directions established by the conference. The doog to federal
support has barély been cracked, but if researchers are swift, they
should be able to wedge a foot in that crack. ° %x

-
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. . Current Status of Courses and Programs
_in Classroom Communication

r

Sincé educators appedr to agree that thé classroom:constitutes a
rhetorical context, and since they appear to recognize teachers’ special
needs for instruction in communication, it seems reasonable toassume
that study in the theory and skills of classroom communication would
be a major component.of preservice and inservice teacher training: The
¥ assumption’ may be reasonable, but the most rec fmation
indicates that this is not the case. The-most recent evidence indicates
that nationally only ninM(:’l{/accrédit¢d by the National
Council for Accreditationof ‘Teacher Education (NCATE) mayjbe
requiring prospective teachers to take a basic speech communica‘}ion

rse designed primarily for teachers, and only 24 percent ofthe
NCATE schools offerifig graduate education degrees may be offering
practicing teachers any kind of elective course in the theory and skills
of classroom communication.z Admittedly, information on instruction
in communication in teacher education is scant, and few cdnclusions °
can be drawn. However, the purpose of this section is not to draw
conclusigns but to begin connecting the dots of existing data in order to
learn what patterns and problems are already takingshape.

e

(2 “
Current Communication Instruction for Teachers !

Little is currently known about the extent to which concepts about
communication are incorporated into undergraduate,or graduate
educatidn courses. Contemporary literature suggesjs that nost schools
of education have begun to include some kind of instruction in
questioning techniques, nonstandard dialects, microteaching on vid-
eotape, and introductory eléments of interaction analysis. Occasion-

30 Vd . 3
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ally, instruction is offered on perce{))tual differencesand aspegts of g

. .interpersonal skills. Several recent books -{e.g:, Good and Brophy's
Looking 1n Classrooms or Teacher-Student Relationships, or Kraft's
The Living Classroom)® stress the communicative aspects of the
classroom; and (as the resource section of the present book illustrates)
many other education writers are joining this tre nd by incorporatingat
least some elements of theory and skills of classroom communication
into education textbooks. Lynn's findings (1974) indicate that & the
graduate level; departments of education claim to be mpving-éven
more swHtly than speech communication departments jn devgloping

o specia/ instruction in communication, for teachers. _ .
Despite the signs thdt'content about communic: fon is cropping up

in education courses, the changes appear to be o urring most often as

a result of individual instructors’ choices ralifer than as the result of

the planned, deliberate obj

association. Instruction”in | ation:in both graduate and
undergraduate ed pears highly dependent upon the

Interests, preparati s of individual instructors. For this

reason, it | ifffcult to determine the extent and level of

instructi > rring in edu_cation courses.

good notion cgn/be gained concerning what kinds%f instruction
Speech communication departments are currently offering non-speech
teachers and teachers in training.

. / ' »
~ Nationa) Survey Findings ‘

Two recent dissertations (Anderson, 1970: Lynn, 1974) have pre-
sented considerable quantities of information on the nature and extent
of communication instruction available to elementary and secondary
teachers at pre-bactalaureate and post-baccalaureate levels.* Ander-
son's study involved a nationwide survey of basic undergraduate

room teachers. Lynn's s udy surveyed graduate-level courses in the
theory and skill&%f classroom communication available to practicing
elementary and secendary tefichers. Since Lynn's study was organized
" similarly to Anderson's, it is possible to compare their findings on

extent of speech communication training received by non-speech

teachers today. The discussion whiclffollows presents a synopsis of
the methodology of these studies and their survey results,

40

speech communication courses designed primarily for future class-

several dimensions and to sketch a rough image of the nature and’

~




« ‘ .
- . [ - o

32 ’ Status of Courses and Programs

’ ’ 4

3y S - .:' ;' ’
-+ Selecting the Institutions « ) -
S Both Andersen#and Lynn chose to consider ronly institutions

'\ _accredited by the NCATE,> adding to thiss}op{‘l,a‘tion the major
«_teacher-training institutions in the three states having no N -

aska, University.of Hawaii,

accredited institutions: University o '
and University” of Delaware. Likewisg€~both researchers used a
regional classi 1l:al;gQrsF3;st£m:orresponding the regional d:ﬁg

v tions of the SCA. the purpose of this

additional classifications hav hggr;romitted."] Andersen's population

] included all undergraduate speec mmunication depar{ments at

- NCATE institutions [N=458). Lynn?}()pu.l' included NCATE
institutions offering a minimum of a master's degree for elerme

and or secondary teachers (N=300). Since Lynn's iﬁ?p%ies came from

s a variety of departments, responses. were categori either as

“speech” (if the response cameyfrom an achdemic departmént of the

ﬁijﬁmﬁicatjbn arts or sciences [including speech, speech commimix
&

tion, communication, drama/theater]) or “nor>gpeech” (if the re-

nse came from an education or other non-speech~gommunication

partment). Almost all of Lynn's non-speech responsés.came from
education departments. . .

-
.
-~ S
.
.

Identifying the Courses \ ' /e
-By examining currert cQurse catalogs, Anderson discovered that, of

the 498 institutions heeting hisselection criteria, 137 listed.agourse
(1) which appeared to be a basig_speech communication course
,idesigfned imarily for classroom teachers (e.g.. “Applied Oral
.-~ 'Communica\on for Teache¥s,” “Speech in Ths{ruction"), and (2) which
,was offered An a program of the communitatioharts\andciences on
staffed by‘such a department (including speechiNcommunication,
-and’or drama-theater).? Froth 137 questionnaires mai
. . méntchairinen,'116 responses were received (an 84 percent re
After screening the résponses, Anderson identified ninety-four b

S

o %® . speech communica¥on <ourges designed primarily for classroom
teachers:'* (For a listing of the schools offering these ninety-four
o 4 courses, see Appendix A.):

Lynn's methodology was more complex. Prior. to her study there

was no sure way to identify courses in classroom communication by __

' title, by departmental affiliation, or by faculty-administrator re-’

- sponsibility. No dialoguamong feachers of such courses had been

: . established d‘nrough profesdjonal associations. No mailing lists existed.

' Ingsiries to*ifdividuals teachjng such courses, sent through speech

¢ommunicAtion departments, had, yielded only the most meager

. informalion on the existence of other similar courses. Thus, since a

’ direct /thailing to teachers of such courses was not” possible, an
., " * Mative approdch was designed, based on three assumptions.

’

-
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ort, Andersorx?s\

-



z T~ -
e-level coursein
kely conside ool or
ry source of information., -

department of education as a pri

2. The persons most likely to be comtacted for such information

would be the dean of the school (or department) 6f education, the

~-director of graduate teacher education\and/or the director of
graduate continuing education. ‘ '

3. These three categories of persons would be the gdministrators

most likely to know if one or more courses in classropm tommuni-

cation were offered at that institution, and to know the department

and faculty member(s) to whom a questionnaire might-be for- . .
warded.v A .

This study required administrators from the field of education to* :

~ . wdentify courses in “classroom communication” and then.to forward

“Questionnaires o the instructors of such courses. It was therefore
necessary to define “classroom communication” in a w that an
administrator could quickly and dccurately identify a relevant course,

instructor, and department. Retipient instructors, in tugn, had to be .
able-to judge quickly if (s)he were an eligible respondent. In.a fouy- -
stages philologic process, "Lynn_asceftained” that “classroom com- . ~
i was most widely consillered to refer only to "the verbal
and nonverba ction between teacher and students, and between
or among students.™ also determined that courses in-classroom
>~ communicatior-most com"m\hwld focus upon one or more of the. -~
foltowing eighteen dimensions: \ - \ o
we. ’ S
-~ teachers’ skills in ' e
explaining, gi%hgmnation. lecturing, \
. questioning, - )
listening and/or reacting {o Students. ..
stimulating and developing the oralskills of students,
improving comnunication between student and glassmate,
resolving conflicts, , ’ T .
+ . communicating in an “open” classroom setting,___ Foe
‘using a wider range of methods for expressing approval and - o
disappyovak, - 4 ! ' -
»* utilizing interagtion-analysis tools, o
. recognizing Speech problems in the classroom for referral to
appropriate corrective agencies, , ot h .
- contralling more” effectively the communicative climate in the.
- clasbroom; R ) - T
: l ) \
teachers’ understanding of - T ot <
the development of oral language in children, ) J
. socioeconorhic, cultural'subcultural, and sexual variables affecting
. spee}'ch communication in a classroom, . !
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vanious nonverba) factots which influence classroom communi-
cation,

factors affecting the teacher's ‘own communicative behavnors (dog- *
' matism, stereotyping, etc.), ) - -

the interdependence of speech and personality, PUNEIN

mterzp’eﬁJ(mal communicgtion_and practical application of such
. theory 1 the classroom, .o
speech prin¢ p@and p‘.‘actnces, with practxcal apphcatzou to the
« - . + classroom sntuahon. ) ?
- d ' k. 4 v 2
, Usmo the definition and elghteen dlmensnons of classroom”’ com- v

munication given above, Lynn contacted three administrators at each {
of the 300 NCATE institutions (N=900), asking thenrto “pass on this
request to the mstructor of such a course, wherever it is taught onyour ‘'
campus.”" Responses were obtained from 233 of the 300" schools
involved, or 77.66 percent of the schools.' From the 233 institutions,
139 facul®y members resb\r‘lded indicating that they ‘offered a relevant
course. After screening .he responses, Lynn identified. ninety-two
courses which were (1) tauglit at the graduaté Jevel. (2} open to
teachers of all subjects, (3) schaduléd at times other than weekdays
during the daytime of the regular sthool year, and (4) in Which at least
one-half of the total class time was tlaimed to be'spent on one or thore
of the eighteen listed dimensions of classroom communication, ¥, {Fora

_listing of the schools offering these ninety-two courses; see Appendlx
v B3

Table 1 'T\'~ 5o,

Courses 1n Communication - 3
for Teachers at NCATE Institutions® . ’

. v
)

|
‘Speechg ‘ Non-Spe_ech: . i

SCA Regon: W S C-.E W % C. E Total |
|

|

A ’

Basic undergraduate * - .
- courses designed * . ‘
s .. pnmarily for future . '
. © " -teachers {Anderson) 24 22 38,10, —y — — — 94
~ ’ ]
sraduate coyrses in '
cl¥ssroom communi- e
cation designed for
practicing teachers ) ‘ . -
‘ {Lynnj 9 1 1. 11 '10 12 23 15 92

"Both Anderson and Lynn Teported fheir data according to the four geo-
graphital "regions of the Speech Communication Association. Western,
‘Southern. Céntral, and E(mern Appendlxes A and B list parhclpahng <
memutmns e |
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revalence of Cayrses

Table 1 shows the numbers of courses identified by both Anderson
and Lynn, distributed. by geographical region. Both Jesearchers
- acknowledged that the courses identified «are not the only higher.
education courses of this type offered in the United States. What 1s
significant is that these studies document for the first time in several*
decades organized communication courses desi#ned specifically for
classroom teachers. . )
‘Anderson found, that:only a minority of teacher-education students -
erirolled in NCATE 'institutions received speech communication
training in courses desigped primarily for classroom teachers. Out of
the 458 NCATE institutions considered, orily 94 offered such a course
and; of thatsnumber, ‘onl¥ 19 required the course of all prospective
teachers.:” . } -
As Table 1 indicates, Lynn found that non-speech departments
claimed to offer almost twice as many graduate-level courses in
classroom communication as did speech gommunication departments
(6032). To some extent, this finding is a consequence of mailing the
questionnaires to educational administrators rather than to speech
communication departments.'®* Nonetheless, this ratio is highly signi-
ficant in light of other differences between speech and non-speech
courses. N ‘

Courie Titles ’ ‘

Both Anderson and Lynn found considerable diversity in thé titles
used to designate speech communication courses for teachers. At the
undergraduate level, Anderson found few titles exactly alike in
wording. However, most titles were similar to the exte of expressing
some combination of two essential concepts: (1) ‘g:)eech." “com-

municatron,” or “oral.” and (2) “classroom,” “teacher,” “learning,”
~ “instriiction.” ‘or “school” (e.g.. “Instructional Communication,” or

“Speéch Communication in the Classroom”). ‘ .

Lynn, too. found a wide variety of course listings. Curiously,
however, many of the titles of courses meeting her critéria did not
appear clearly related to the content wich instructors claimed to

cover. Of the six!y non-speech courses (primarily. in education) .

allegedly giving more than one-half of class contact time to units

dealing directly with-the study's eighteen dimensions of classroom
communication, thir{y courses bore titles giving no hint that the course
was significantly devoted to communicativé processes. Titles included

“Systems of Teaching,” “Improvement of Instruction,™ “Analysis of

Teaching," "Home-School-Community Relations.”® Given this in-
\ formation. Lynn proposed two possible explanations:

»

.




.

\

-

-

.36 -

.

Status of Courses and Programs
<

[ ’

Y o~ 7

1. Schoolg‘ of education may Qe including large portiéns of com-
munication instruction in graduate courses beating long-standing
titles rather.thad attempting to go through administrative pro-
cesses to align titles more closely to the content covered. ..
Through lack of ekposure to the field 6f communication, education
faculties may perceive the substantive nature of communication

vtheory in a way different from that familiar to speech communi-
cation professionals and, as a consequence, may. erroneously .~
assume that all courses dealing with instruction automatically
and adequately cover. clagsroora communicatjon.2 ,

0

&

Table 2,
Nurhber of Years*
Courses Have Been Offered®

v

Speech: _, Non-Speech:

w S~ C E. w S C E
1-5 years
Anderson 6 9 11 3. - - - -
Lynn 5 - 8 9 -6 8 13 8
6-10 years
Anderson -9 3. 7 2 - - = =,
Lynn e 1 1 1 1 3 .2 8 5
N 4
11-20 years . ;
Anderson 7 6 13 1 —_ - = =
wLynn . 2 — 2 1 1 2 2 1
Over 20 vears ' P . .
Anderson 1 3 4 2 R = - = =
Lynn 1 - - - = - 1.

+

2
Number of Years the Courses Have Bgen Offered

As Table 2 illustrates, both Anderson and Lynn found that the
majority of courses in communication for -teachers had originated
within a few years preceding their respective studies. Anderson
observed particularly rapid growth in Qasic undergraduate courses for
teachers in the Western and-Central areas,?* with the majority of the
courses in all regions originating ‘within the decade preceding his
study (1960-1970)2¢ ~ . ‘

Lynn's study revealed an even more recent pattern of development,
with most (62 percent} of the courses in classrdom communication
having been offered lesslthan five years and nearly @1l (86 percent)

N 4
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having be€R offered less than ten years. It is particularly noteworthy
“ that+38 percent of the non-speech courses appeared to have been
offered for less than five years; they thus originated during a time
when most schools of education have been forced to cut back or put a
freeze on existing ‘courses.?sIn addition, Lynn found that more than
one-third’(38 percent) of the ninety-two respondents at the graduate
level were Stanning expansion in the nearfuture. They planned either
- o offecatlditional sections of an existing course ortoadd coursesinan
aspect of classroom communication. Of this number, fourteen speech
comimunicatiortcourses reported definite expansion plans,and twenty-

_ one non-speech courses reported similar expectations.26

Course Designs i
Anderson found_that the basic undergraduate speech communi-
cation course for teachers was designed mainly as a three-hour, three-
" eredit course-foryuniors and seniors. Some schools.permitted graduate
students to enroll and receive credit2” Most of_the classes reported
enrollments of between twenty-one and thirty students.2 Although
‘most schools indicated that the course was designed for both etemen-

tary and secondary teacher-education students, the majority of the

students were elementary-education students.?® Across all regions
.and institutions. the predominant pattern seemed to be to offer only
one section of the undergraduate course per academic session {semes-
ter, quarter. term}." Mostinstitutions required no prerequisites for
these courses," assumed that enrolling students had little or no
prévious speech communication training,” and viewed the course asa
terminal speech communication course for the classroom teacher.33
‘Veryfew institutions conducted any typeof a proficiency examination
as & screening device. evaluative measure, or special requirement.
Where used. oral proficiency examinations were administered to
exempt students from taking the course.* Both Anderson’s and Lynn's
studies showed ‘that, while most schools allowed speech communi-
cation majors to enroll in the course, bqth the graduate and under-
. graduate courses enrolled predominantly non-speech-communication
majors.*? .
.* At the graduate’level, Lynn found that, while courses in cldssroom
communication were generally offered as regular semester or quarter-
long coursesy 13 percent (n=12) were available through .special
scheduling «arrangements to make the course convenient for the
employed teacher.’s Overall, the scheduling arrangements were so
diverse as to suggest that each course had been tailored to meet the
special time limitations of teachers. In addition to offering the selected
courses on the campuses of their respective schools, 75 percent of the
" non-speech courses and 47 percent of the speech courses were given
" off-campus, too Although clagses were usually scheduled gnce a week
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communication. Instructors of grafluate courses reported that the
greatest amount of emphasis was given to units stressing the
following: .

«

listening and reacting to students, ‘
improving communication between/among students,

communicating in an "open” classroomy setting, | - "

more effectively controlling the communicative climate in the
classroom, , : ~

understanding nonverbal factors influencing communication in the
classroom, .

understanding- fiow to apply, theory of ihterpersonal communi-

e classroom. " ~_ -
. %

1 (fifferences,wéré 'r'éported in time spent by speech and non-

'~ speech courses on such units. The majority of speech communication
tourses (62.5 percent) included more than thirty-six class vg,ours -
t

dealing with the eighteen dimensions of classroom communication;
more than half {57 percelt) of the non-speech courses dealt with these
units fewer than thirty-six class hours. Overall, speech communij-
tation courses offered more intensive academic experiences and,
provided-more hours of classroom iastruction in classrooth communi-
cation to smaller groups of students: ‘\’

" Among the ninety-two courses studied, the areas least st1{ssed

throughout the nation included the following:

recogmizing speech problems for referral to appropriate corrective
agencies,

explaming, giving information, lecturing,

understanding children’s oral language development,

’applying speech principles and practices to thif/lis/s’r/qgm,snuaﬁﬁ-{ )

Two other topics which received less than moderate stress were the
= effect of socioeconomic, cultural/subcultural, and sexual variables
upon classroom communication, and the interdependence of speech
and personality,

Non-speech courses gave stronger emphasis than speech coursesin’®

the following dimenstons of tlassroom communication (in rank order,
with the'mo5t strongly emphasized topic first):

questioning ability, - e
utilizing interaction analysis.tdols;——

improving communication between/among students,

commuhicating in an "open” classrvom setting,

understanding factors affecting the teacher’s communicative be- ,
haviors (dogmatism, stereotyping, etc.). ’

—
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. Speech courses gave a strongér emphasis than non-speech cougses in
the folldwing (in rank order, with the most strongly emphasized topic
first): o 1 "

understanding speech principles and practices, with practical
application to the classroom, :

understanding socioeconomic, cultural/subcultural, and sexual
variables affecting speech communication jn the classroom,

understanding children’s development of ora language, 5

recognizing speech problems in the classroom,

more effectively controHing the communicative climate in the
classroom. .

By combining Anderson’s findings with Lynn’s, some interesting
Cﬂ:xclusions cart be drawn. Lynn’s research showed that feacher
educators giving graduate courses generally assumed that teachers
" needed no instruction in how to explain or give information. Sup-
posedly. practicing teachers had already received such instruction

during theirr undergraduate education. Contrastingly, Anderson's
" findings showed that the overwhelming majority of teachers have
received no such instruction during their undergraduate training.
Furthermofe, the minority who have received any kind of performance
instruction have in the main simply given public speeches to college
peers Instruction in public speaking may be useful for teachers, but
these skills alone are not sufficient to develop the more comprehensive
communicative skills teachers are expected to employ in their profes-
sional work. Day-to-day teaching also involves such activities as
resolving classroom conflicts, explaining multiplication or democracy
to thirty to forty non-adults (many of whom do not see theneed togive
attention), or clarifying programs of individualized-instruction for
thirty children who must somehow be dealt with one at.a time, In
shor‘. if only a minority of NCATE graduates have had the oppor-
tunity td*take a speech communication course designed primarily for
teachers, dnd if neither elementary nor secondary teachers are being
required to demonstrate oral competencies for certification, it may not
be safe to make any assumption§ about a teacher's prior communi-
cative knowledge or skills. On the evidence, course‘planners need to
reconsider carefully those areas of study which Lynn's study showed
received the least amount of stress. Planners ought to determine, class
by class, whether such de-emphasis is justifiable.

Textbooks

Neither Anderson nor Lynn found common use of textbooks. In the
eighty-two institutions participating in Anderson's study, seventy
different books were reportedly used as the “course textbook.” The
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remaining twelv e schools required no single text for their students. Of
the seventy titles identified to Anderson, only eleven books were used
in more than two schools. " Similarly, Lynn found only fourteen books
being used by more than one institution, but her respohdents reported
« total of ninety different books required for students. As might be
expected in graduate-level courses, recommended reading lists re-
turned to Lynn showed heavy use °
periodicals, and a Significant_nurnber of instructors indicated that
journal articles constituted the only required reading for their
courses. -7

On the basis of the reading lists submitted to Lynn, it appears that
speech communication instructors have only the most limited- ex-
posure to books on classroom communication which have been
produced 1n the field of education. Likewise, it appears that non-
speech instructors are uninformed about the many books produced in
the field of speech communication. In general, reading lists contained
only minimdl recommended readings from outside the instructors’
own academic fields.

A number of the textbooks reportedly used at the graduate level are,

_ essentially, basic communication hooks—ones that are commonly

used in lower-level undergraduate speech communicatign courses.

. (Examples of these are. Berlo’s Process of Communicatidn, Stewart's

Bridges Nof Walld, Hayakawa's Language in Thoygtit and Action,
Fabun’s Communications. The Transfer of Meaniag, and Powell's Why

Am I Afnad to Tell You Who I Am?). A number of schools also .

reported the use of certain books on nonverbal communication which
have recerved widespread attention but which include inaccuracies,

chstortions. and extremely elementary insights into nonverbal .com- .
‘munic:tion. -

While the content of the basic communication books just referred to
15 v ahid (though dated in specific cases}, it is surprising that practicing
aathers should be unfamiliar (or judged to be so by theirinstructors)

“with such basic knowledge. H, on the other hand, the choice of such

books does not reflect the students’ Jevel of knowledge, the choices of
textbooks must indicate a lack of knowledge on the part of the*
imatruc tor regarding either a substantial grasp of communication
theory. or the availabidity of textbooks dealing with communication
theory and applications of such theory at more adv anced and pertinent
levels, '
. A
Course Syllabi '
No data has been gathered on the syllabi used at the graduate level,
but Anderson reported that 64 percent of the undergraduate courses he
studied used syllabi or course guides. Courses in large public
institutions ‘used syllabi more frequently. than those in smaller, or
o 51

f supplementary reading in - .

-~
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private, schools. Unfortunately, no means currently exists by which
instructors of such courses can systematically exchange syllabi or
tourse 1deas. There are no channels by which teachers of such courses
can identify and communicate with one another. As a consequence,
few course syllabi are available as models for developers of courses.
At this time, only two comprehensive course guides have been
disseminated to any great extent outside of theinstitutions where they
were developed. Théy are the following:

1 James Booth and jody Nyquist, “Communication in Educational
Environments: A Basic Course.” (A detailed syllabus of a course
offered to prospective teaghers, presented -at the SCA annual
convention, Houston, 1975.) The authors may be contacted at the
University of Washington, Speech Department, Seattle. -

*2. Ehzabeth M. Lynn and Kurt W. Ritter, "Classroom Communi- -«
cation: A Flexible Teacher Training Program in Classroom Com-
munication (1972)." (A lengthy, annotated resource guide for :
. developing specific units in classroom communication for ad- ‘
vanced undergraduate or graduate-level students.) This manual is
currently an ERIC document, ED 079 793, ) .

Opportunities are needed to allow instructors and ‘developers of
courses in both speech communication apd education to.gather and
share 1deas and course syllabi andto assist each other instrengthening
instruction. However, as conference costs continue to rise and
university travel allowances continue to shrink, there appears to be
little likelihoad of this needed, face-to-face interdisciplinary exchange
© oceurring. ’
Instructional Methods . T .
Because Anderson and Lynn used different reporting techniques,
. their findings regarding teaching methods and class activities are
diffiqult to compare. For more thorough information, reference should
be made to the respective dissertations.sz | . )
— Overall, teacher-led discussions comprised the most frequently .
used method at both the graduate and undergraduate levels, with all
courses using them moderately to frequently. Small-group discussions Y
appeared to be used more frequently in-graduate than in under-
graduate cour$es. In graduate courses they ‘were used moderately to
frequently. The information reported by Anderson suggests less -
frequent use of discussion at the undergraduate level, with little more
than one-third of the courses using this method frequently and 44
percent-using 1t occasiopally. .
In both graduate and undergraduate courses, instructors reported
giving only infrequent lectures. At the graduate level, lectures were
reported as very infrequently used. At the undergraduate lgvel, 63
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lectures.

Indmdual.speeches or'oral reports appea to,be a f/r more common
instructional method in the performant:e omented undergraduaté’
courses than in the graduae courses. Half 'of the undergraduate
courses frequently used this method, with rqore than an additional

thir;:sf)h{ courses using it occasionally. Injcontrast, few graduate

percent of the mstructors indicated that th[y gﬂve only occwnal

courses used this method at all.

he majority of both undergraduate andg aduate courses reported
using individual written reports occasionally. Anderson found that in
57 percent of the undergraduate courses a term paper or project was
required. At the graduate level, however, Lynn found that only 36
percent of reporting instructprs assigned research term papers, witha
proportionately lower percentage of such assngnments occurring in
non-speech cgérses (33 percent) than in speech communication
courses (41 pe¥ent) —

Written eXaminations seem very rarely ysed at the graduatelevel
Among undergraduate courses, 63 percent reportedly used written
examinations occasxonally At the undergraduate level, close to half of
the courses used micro-teaching as an instryctional method, with most
of these instructors reporting occasional use. Most graduate courses
used it seldom-to-occasionally. Programmed instruction watMised
very seldom at both levels. R Bl

Additional” methods used at the undergraduate level included™®
individual conferences, oral reading or jnterpretative performances,
group oral reports, and group written reports. More than half of the
undergraduate courses reported using individual conferences occa-
sionally, with 12 percent using them frequently. Forty-three percent of
the courses used oral readings or interpretative performances by
students occasionally, with an additional 19 percent using this method
frequently. Over .one-third of the courses reported occasional use of
group oral reports, 12 percent reporting frequent use. One-fifth of the
courses reported occasional use of reports written by groups.

Additional instructional methods used at the graduate level in--
cluded communication games and exercises, with most courses
reporting occasional to regular use of this method; occasional use of
simulations of classroom situations; and occasional analyses of filmed
or taped classroom sit uationg. Classroom observations and visitations
were mfrequently used in most courses due to expense and/or
inconvenience. Despite the low frequency of use, instructors generally
felt such activities to be highly relevant and worthwhile.

Lynn's report also covered a list of assignments commonly made in
graduate- -level courses, The following list ranks these from the most
commen assignment to the least common assignment. Noticeable

-~

-~
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ents and those offered by non-speech departments are identified.

_(iqifferences between courses offeredby speech communicationdepart-

1. Analysis of communication problems, situations, or studies of
cases which have occurred in classes taught by students. (Re-
quired by 85 percent of the speech communication courses and by
78 percent of the non-speech courses.)

2, Required reading. ]

' *3. Student-led discussions. . i

4 Self-diagnosis of significant weaknesses irf classroom communi-
cation and practical application of a plan to overcome those
weaknesses. (Required in 58 percent of the non-speech courses
and in 50 percent of the speech communjgation courses.)

5.6, 7. . . oo '
Interaction-analysis reports on the verbal behavior irfan observed
classroom. ‘

Communication mini-lessons presented and evaluated in the

graduate class.

Summaries of student feedback on thg ‘teachers' verbal and
0 nonverbal communication.

8 Reports on the success of communication exercises assigned to be
run in students’ own classréoms.

9. 10. .

. Analyses of communication situations in other classrooms in the
stucents’ owp schools. T
Research term papers.

11 Oral reports on reading. (Required in 41 percent of the speech
communication courses and in -25 percent of the non-speech
courses. ) . . .

12. Lesson plans (and follow-up evaluation) for communication

lessons to be taught in students’ own classrooms. (Required in 38

percent of the speech communicution cpurses and in 23 percent of

. the non-speech courses.)

-

Typical Course Activities

. ¢

The instructional pattern that emerges at the undergraduate level is
of a course that is led by the teacher but which is clearly oriented
toward student performance. Lectures by the teacher are only occas.
sional events, the bulk of class activity |being directed toward
increasing a variety of each student's skills. A large portion.ot_',class
time is reserved for individual students’ presentations. Students are
expected to participate occasionally in small-group discussions and,
possibly, to share ina group's oral report to the class. Most likely, they
willalso be expected to demonstrate competency in orallyinterpreting
written material. In close to half the courses, students are assigned no
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" A term papers ot profjects but. inmost courses, they are expected 40 pass:
occasional written examinations. %
The patternthat emerges at the graduate levelis of a course in which
the ipstruction alterhates between teacher-fed discussions and
- - student-led small-group discussions. Instructors’ lectures are rare, as
v - ' wreindividual presentations by clasg members. Particularly in coursgs
- offered by non-speech departments no research term papers are
ws .  assigned nor are there written examinations. Discussion topics appear
. to relate to (1) communication ‘problet§s or situatiaps occurring in
. Classes taught by class members (or in other classrooms}, (2) required
s reading. and' (3) videotaped or filmed classroom situations. In class,
C students “re ‘expected to “participate in communication games, or
®xepcises and to develop plans for overcoming their own compuni-
“cative shortcomings as teachers. *: -~
- It is worth noting that. typically, neither" undergraduate nor
graduaté courses allow qnuch time for students todevelop a signi- .
ficant, "comprehensive gfasp of communication theory except, pogsi-
bly. through assigned reading. The performance orientation of the
undergraduate courses’ narrows the instructional, choices to' those
methods and content which primarily develop only sending skills.
s Because these basic courses are generall considered to be.both first
and, frmal .courses in communication f{dr prospective teachers, in-
sfructars are under considerable pressure to bring students'skills to at
. least a minimally acceptable level for classroom teaching:.Imthe same.
way, the emphasis upon specific classroom situations in _graduate
courses may- be too limiting to protide students with a broad and deep
" understanding of-communication. As Anderson's study shows, only a
Yo small minority of prospective teachers have been exposed in their
.undergraduate education to fundamental speech communication the-
- ory.4r to a guided self-anglysis of the communjcation methods they
employ with other individuals or within groups. There is then little

N knowledge and exp(erience on which to base situational analysis at the
"\ graduate lpvel. - - ) :

\ -7 On the bases of both- Anderson's and Lynn's surveys. it is evident
e that no single course can begin to meet all the tommunication needs of

classroom teachers. Whether students in such courses are prospective
or practicing teachers, they enter their courses after coming through an
»  educational system which has given them little, if_any, theerelical
* . .foundationin rhetorical or communicative processes. Theyhave littlg
’ understanding of objectives oremethods in .discussion and litle
awareness of how to improve their own speaking, listening, and
responding. Lacking such fundamental preparation, students enroll in
un&ergruduate.coursesheeding,to learn not only basic principles about

their own communication, but also far more sophisticated concepts in*

order to effectively control communication in a* classroom and to -

™
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= develop the ommunicative abilities of their students. Consequently,

despite the growth in studentts’ skills which the instructors ofgraduate .

, ﬁ}r}ld undérgraduate courses reported. both Anderson and Lynn found '
e instructors acutely aware of the vast gap remaining after a single
course between the growth which had occurred and remaining, unmet
needs of teachers for understanding communication and developing
further skills. - .

Faculty Credentials, > _ )

Anderfon reported that during the 1969-70 atademic year. 236 -
Instructors had been assigned to teach the ninety-four courses
included mm‘m\study. Of that number. most held academic ranks,
below that of associate professor. and most did not, Have docteratss, >
On the graduate level, Lynn foupd 78 instructors teachifig ninety-two
courses. Of that number, 43 percent (n=77) were identified as associate
or full professors. However, 57 percent of the non-speech instructors
(n=62) were reported to hold senior rank. but only 22 percent of the
speech communication instructors (n=15) enjoyed similar status.

« Additionally. considering the level of the courses, Lynn found a
- surprisingly low percentage of doctoral degrees held by instructors.
Table 3 compares the information provided by Anderspn and Lynn.-
N ‘ >
Table 3 Co Cooe
* Course Instructors
Holding Sentor Rank Doctorates

Anderson (N = 236)  Lynn (N5 178)

s

bl N : n % n %
Associate full professors 74 3t 77 43
Ph.D Ed b, © e 36 96 . 54

i

' %ince all participants in Anderson's. study were affiliated with -
speech communication departments, Anderson safely assumed that
all had had major training in speech communication.ss By inquiring
gbout their areas of concentration, he learned that 25 percent of the
teachers had had major training in “general speech,” 20 percent had
focused upon rhetoric and public address, 19 percent had emphasized
speech education, and 15 percent had stressed drama theater. Region- *
al comparisens showed sigpificant differences in the teachers’ pre-
parations. Westérn instructors tended to have backgrourids in general .
speech communication or in rheforic 3nd public address; Southern <
ifltructors tended toward communication theory and research; in-
structors un the Central states had backgrounds stressing general

! ‘ i ‘
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spegch colnmunication and;Speec.h edgcéti_ori; and, i the East, .
mstructors’ backgroumdsstended to be in drama. theater and speech
pathology audiology.s / e - ‘

o, R
. Incontrast, Lynn found that only half of her réspondents had s pecial

qualifications for teaching graduate cousses in classroém_communi- °

cation and that public school (tegching experience was. far more

- commonly required than educatiolal preparation in speech cdmmuni-

mstructors of graduate courses in classroa@m\munfcation had no
major training in any speech communication ar€a+«sifice most were,
affillated with non-speech departments). Most schools appeared not to N
require a terminal degree in speech communication of the instructors
chogen to teach such courses As a whole, non-speech instructor$
reported having only the most limited graduate trainingjn communi-
cation, or had no academic speech commynication background at all. _
In confrast, the vast majorify of instructors affiliated with speech
communication departments reported major concentrations in speech
communication in graduate study. Among the speech communication |
directors of such courses. the majority had done graduate work in
speeth communicatioX education (78 percent) and in tnterpersonal

" communication or small-group communication (59-percent), and 47
percertt had"graduate-level study in rhetoric and. or tommunication
theory. Only three of the sixty non-speech directors of such courses

' -

Table 4 ‘ . : - e . )
» Major Area of Traimng . v
of Course Instructors ™ ) ) . .

c

Anderson: Lynn:

* Total Speech Non-Speech Total
. n .

General Speech Communications 59 3 1 4 .
Rheforic and Public Address .+ 47 "2 — 2

Speech: Education . 43 18 "3 21 \ .
Drama Theatre ' 36 1 — 1 \
Communication Theory & Research 25 6 1 7
Rhetorical Theory o - 1 — ,. 1

Ay
- .

Speech Pathology & Audiology 21
Interpretation - 5 — y - , -
Small-Group Communication - 2 — 2
Socio- and Psycholinguistics - 4 1 5
Language Arts , - 2 — ) 2
Curnculum & Instruction -~ 1 10 11
Other N ’ - — 60 60
N§ Response \ - 29 33 62
Total Number of Instructors 236 69 109 178
SN B '

97 : ,

! . . . /
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cation.*” Corroborating this was Lynn's further finding that most of the .
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claimed more than twenty-five graduate credit (semester-equivalent)
hours 1n speech communication.* Table 4 compares the reported
speech communication preparation of the Instructors, as reported 1n
Andersdn’s ahd Lynn's studies. The comparatively large numbers of
+*undergraduate mnstructors with strong communication backgrounds

_reported by’ Afiderson stand.in.stark contrast-to-the-relative-few who
are currently involved 1n graduate ins truction in classroom communi-
catien By piecing together the facts on the graduate-level courses—
that most schools do not require instructors to have advanced op - -
‘termimal degreés in speech commuhnication, that several schools
consider brief workshop training to be adequate preparation for their -
ingtructors,* that most of the senior faculty teaching such courses are

- frém non-speech departments. and that most non-speech faculty have
had little or no graduate preparation in speech communication—it
seems safe to re‘ncluée that non-speech faculty are rapidly developing
courses .in oral. communication around very limited knowledge of
speech communication.»! (

Anderson found that less than half of the instructors of under-

. graduate courses for prospective teachers reported any previous ‘
teaching or administrative experience at either the elementary or
secondaty level. The largest pereentages of those reporting such prior
experiences were instructors who had taught only at the secondary

’ level (24 percent) or at both elementary and secondary levels (14
percend} »2In light of the fact that most of the studentsenrolled in these
. tourses anticipated'working at the elementary level, 1t is puzzling that o
so few teachers with eldentary backgrounds were working in these .
. positions.

In contrast to Anderson's findings, Lynn's resp:)nses showed that
graduate-levelinstructors had far more extensive pre-college teaching
experience. Sixty-eight percent of the directors.of graduate-level
rourses had had secondary teaching experMI}B percent had
had elementary te4ching experience. By a wide margin, - more non-
speech directors reported public school experience than did teachers in
speech communication departments.® Overall, the data on the gradu- C
ate rodrses suggests that it is the older, more experienced, non-speech
faculty and the younger, less éxperienced, speech communication
faculty members who are most actively involved in-these caurses, with
the speech communication faculty offering the most solid academic
preparation and the non-speech faculty offering the greatest experi-
ence in teaching at pre-college levels. T

Team Teaching

Despite the interdisciplinary nature of the content of courses in
classroom communication, teaching responsibilities appear almost
universally assumed by a single faculty member. At the under-

083 A
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graduate level, Anderson found that instructors relied on occasional .
resource persunnel when teaching such specialized subjects as speech ,
pathology and audiology or creative drama. However, only one
undergraduate vourse reportedly involved iwo teachers throughout
" the term.

_Lynn did'not deal with the question of team teaching but attempted
, " tu asertain the extent o cooperation between speech communication

and education dep.trtme%ts\{nformatlon thus obtained on the gradu- .
‘ate courses showed little mterdnscxplmary cooperation: .

1. Lynn found no evidence at “all of courses jointly developed or -
taught by speech communication and education faculty members.
In cases where more than one faculty member was involved in a
single course, all faculty members were from the saine depart-
me”nt either speech communitation or education.
2. Only two courges were taught by speech communication faculty
T f mem'f)ers e\rlusnel}, within education departments. These two
‘Lourses were not listed in the speech communication departments’
offerings.

3. Courses offered by speech communication departments (for non-
speech teachers) were usually not cross-listed in education
departments’ offerings”. In many institutions education admini-
strators and education faculty members were not even aware that
the speech communication department offered coutses for non-
speech teachers. ‘ .

Evaluation of Courses

’

)

Perhaps because so many of the courses studied were only recently
developed. both Lynn and Anderson found that, while most of the
[ tuurses used some method of course evaluation, little effort had been
i .. made to measure course outcomes scientifically or to estimate long-
range effectiveness.”s Comments volunteered to both researchers.
suggested that, generally, students’ responses to the courses were
highly favorable. However, both Anderson and Lynn received com-
pldmts from frustrated instructors to the effect that, within the
limitations of a single course, thére was simply noway to compensate

fur the students’ limitations in communication education, muchlessto . ,
meet the wide range of needs that students would encounter pro-

fessionally.®

Summary . *

In summary. within the past decade, there has been a spurt of
instruction 1n classroom communication for teachers. National sur-
veys by Anderson and Lynn have begun to describe the extent and
nature of this growth as reflected in basic speech communication
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courses designed primarily for teachers and in graduate-leyel courses
n the theory and skills of classrdom communication for practicing
teachers. Dev elopers of similar courses are advised to refer directly to ~
‘the Anderson and.Lynn dissertations for abundant supplementary
information. o )
The recent growth of courses -appears—related—te-an—inereasing———

s, Tecogmhonon the part of non-speech teacher educators that classroom
- teachers have special communication needs. This interest has led to
inereased involvement by non-speech faculties in courses dealing with
" ommunication, a trend w hich suggests several potential problems.
The most obvious problem appears to be that the vast majority of non-
speech tramers of teachers who offer such courses have little or no
academic preparation if speech’ communication. Off-setting this
limitation 1s the strong experiential advantage which education
faculties appear_to have over spebch communication faculties. Since
much of the content taught by non-speech persons in graduate courses
appears designed to attract the same student population as courses
offered by speech commumcation departments, course planners
" should anticipate intra-institutional competition unless efforts are
made tomcorporate interdepartmental cooperationinto coursedesigns.

University Programs of Special Interest

Since Anderson and Lynn conducted their respective surveys, there
has been additional evidence of growth in instruction in classroom
communication:For example: & graduate course in “Teaching as a
Perfoftning Art” (TAPA) recently has been introduced af the Univer-
sity of South Carolina. At the time of Anderson's and Lynn'’s surveys,
no NCATE institution within that state offered any kind of communi-
cahon course designed for teachers. This newly developed course uses
hasic acting skills to heighten verbal and nonverbal message-sending
skills in.the classroom. Within a short time, word of the course has
spread rapidly. Nearly 100 inquiries from other interested educators
were received even before news of the course appeared in a national
news magazine.™ This university maintains a drama department but
not a speech communicatioh department.s™ The present author does
not'know the extent to which the drama faculty at the Univensity of
South Carolina have heen involved in development or instruction in
this course. . ‘,

At the time of Lynn's survey, West Virginia University began
rapdly de-w'lopulg an off-campus series of inservice graduate-level
courses on interpersonal communication in the classroom. communi-
cation problems of ¢ hildren (recognition of speech disorders, reticence,
and histening development), and nonverbal communication. Offered
through the WVU extension division. these courses have been team-
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taught by speech communication faculty members {or with assistams c
from graduate sﬁdentsj\irg intensive six-day summer worhshops, Aq .
early report {1975) indicates that the courses are extremely sunessto,
and that continued rapid expansﬁi&plg\nned.w -

The following section describes in detail several instrutesa. ‘
designs developed for graduate programs in classroosm cotsren,
cation. Since these programs seem easily adaptable to uthee instit.
tions. the descriptions are offered10- aid schools seeking ways 7.
initiate or improve programs in classroom commumicatios o ex
ploring methods to make such courses more availablggti psea tig s
teachers. More thorough descriptions of each program .an be tiarai..g
the'Lynn dissertation. .~ -

The Teacher Workshop Program {TWP) of Pennsylvanu St
University® is offered by the Speech Communication Departee. ...
conjunction with the University's Division of Continuming Fadus .z
This program in classroom communication for non speech teackiess s -
one of the oldest and largest in the country. Since the ineeption of e
program in 1966, the TWP faculty {including doctoral studernits. bty
traveled thrgughout Pennsylvania. offering intensive® aeitueyrm
equivalent courses to thopsands of schoolteachers At the presws,:
time, efrollment in TWP courses .has leveled off 1o o steady * s
teachers per academic year. Initially funded under a five yrar tmtbeg s
grant, the TWP has operated well into the black earh year siw e "3
grant's termination. In 1973, for example," with the tution et
$93.00 for three credits, the TWP reported .a one yoar surp.iy :.‘!ri o
expenses, of $76,558. While this instructiondal madel mav wam -
directly applicable in institutions with large numbera st 4o oa
students and supportive extension divisions, the helptil ta .o ‘)'“ .
members in this program have long ago discoversd answecs whioe
most other schools have not yet identified the questions

For most of the past decade. the TWP has offered thome s
three-credit courses at extension centers throughuut ”’ll\’l" he
courses stress the teacher’s ability to use communu ative proe raaes .
the classroom, interpersonal communication inthe s bassernan st
children’s language development. During the 1973 76 year .1 oo emiders
of one-credit courses were added, including oral reading fue . larer we.
teachers, nonverbal communication for the (lassroom teas her  ea’ o»
speech and language activities for the elementiry teadches and 7.
movement, and skillbuilding in the language arts There ary o o ear
prerequisites for any of these seven courses

In addition, the department has also begun to uffer same ot 1a
regular courses in selected extension centers These courses ha.e
prerequisites and focus upon a comprehensive development of wncder
standing and skills in commpunication rather than specifioally pnn
classroom interaction. At the present time. these 1 ourses i Liude the

.
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. the read. they may be interested in adopting -a-three=day workshop |

. has been suspended, due to the departure of aKey faculty member who

“, periods beginning Friday night, 'extending through 9:00 or 10:00 at

‘// The Teachér and the Communication Transaction,

- credit enrollment, costing $18.00, entitled a participant to register for

Status of Courses and Programs

t .

have the option of enrolling for three graciuau? credits or for none.-At
the 1974 fee 0f $216 per student, esttmated gross receipts for that year's
Institute approximated $37,800 for an expected 175 student enroll-

Whether universities are limited to providing on-campus courses D
for teachers, or whether they have the facilities for taking a course on

plen similar to the "Communication in Education” workshops devel-
oped at the University of Colorado.™ At the present fime, this program

served as coordinator: however, its design is wgorth mention. The
elements of special interest in this program-are its variable credit and
multiple mini-course features. '

» A sample workshop offered a series of 2'z-heur “shor} courses”
from which participants selected those in which they wished to enroll.
Edach short course was separately titled to indicate its special content.
The total program offered. a full three days olTinstructjon in scheduled

2

night, and ending Sunday afternoon. Depending on the number of
ins!rucm/s.amilable for.any single weekend, twelve to fifteem short
{ nur?s were availablé’ The short courses offered in one three-day
Wop shop. for example, included: ‘ g

Nonverbal Communication in the Classroom,
Group Discussion and the Classroom Instrugor, ]

The Constructive Use of Conflict—Making and Using Trouble,

Communication Games in the Classrgem,

Teachers as Lovers, - -

Creative Dramatics, Oral Intefpretation, and Readers Theater for 7
the Classroom, o .

The Teacher as Listener,

Personal Value Clarification, #

The Teacher and Power,

The Constructive Use of Media,

Applied Motivational Theory in the Classroom,

Seeing the Other Point of View: Communication Skills through
Children’s Literature, .

- Tross-Cultural Communication,
Teaching Values to Adolescents through Their Current-Literature.

Credit for the workshpps wag determined by a graduated scale of”
participation and tuition paid. Fees were minimal. For example, non-

as many as eight short courses. To receive one credit, the cost would
be 825.50 for attendance at six of the short courses, after*which the”

63 .
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L
participant would be expected to complete an outside project. For
additional credit, the costs increased, along with the participation
requirements. . - o .
Based on the experience gained from offering these workshops, the

former director of the program recommended that course content be
stretched out over a longer perigd of time to make a stronger
impression on participants, and tha workshops be offered within an
individual school, so that many teachers from thesanme schooconta——
attend at the same time. ) . .

. While Colorado's program is currently in limbo, Penn State’s,
Western Connecticut's, and Fordham's are thriving. Despite the
differences among the three active programs, they share features
worth noticing. All courses are popular with students; all have strong.
administrative support; all are financially solvent; all have been
developed rather recently but have become more firmly established
with each passing year. All program directors have managed to -
develop needed cooperation with interrelated departments (education,
. continuing education, speech communication, étc.). Additionally, all
have managed to deal effectively with administrative powers in
arranging for varying amounts of credit and for acteptance of the
cdurse in meeting state teaching requirements. All instructors have
broad backgrounds combinihg communication study and educational
practice. And, finally, all programs have limited the content of their
courses to specifically defined areas of classroom communication,

€

Short-Term Inservice Instruction

.
14

According to Lynn’s research, administraters appear to be seeking
inservice programs and resources (1) which can be administered by
available staff and which will not require the direction of outside
professionals, (2) which will be short-term and inexperisive, (3) which
will noticeably improve classroom behaviors, and (4) which will
ultimately be judged interesting and worthwhile by.teachers partici-
pating in them. Unfortunately, skills in classroom commtinieation are
not readily developed in programs meeting all four criteria, due to the
following reasons:

1. Programs in the theory and skills of cldssroom communication do
not appear adaptable to conduct by untrained staff. From all
available research, it appears that skills in classrobm communi-

. [cation require demonstration by an instructor who already
possesses’a high dégree of that skill and in addition possesses a
-broad theoretical understanding of the nature of communication.

2. Short-term programs in classroom communication may produce
no observable behavior changes. This is a problem affecting the )

- 64




56 Status of Courses and Programs
University of Colorado’s “Communication in Education” work-
shops. Communicative patterns are closely related to attitudes
toward self and others. To change a teacher's communicative
behavior may require major attitudinal changes; such funda-
mental changes are rarely & consequence of brief inservice
sessions. The value of brief inservice programs in classroom
communication is also questionable when it is remembered that

few teachers in the nation raveteceived any kind-of priortraining-

in the theory or skills of communication. To a great extent, skillful
use of communication.depends upon understanding the variables
affecting a given communicative situation, and developing such an

. understanding is far too involved to be mastered within a brief -

inservice programi.

3. Fnally, the inherently holistic nature of communication must be -
taken into consideration when single, isolated skillsare taught. To |

the extent that an element of the communicative process can be.

taught as a discrete skill (e.g.- the mechanics of vocal production,
developing varied vocal inflections, irterpreting nonverbal com-
munication, soliciting responses, paraphrasing, etc.), that skill
must be taught as an element which fits naturally into each
individual teacher's existing pattern of communicative behaviors.
A newly acquired communicative skill must not appear to be
disproportionately emphatic to an observer. Focusing upon iso-
lated skills without attempting to incorporate theminto communi-
cative milieus can produce distorted and altogether undesirable
communicative behaviors. Integration of new or improved skills

____,.1nto_existing patterns requires a high degree of motivation and

» persistence on the part of the practicing teacher and continuing
~  empathic observation and feedback from an instructor.

In short, school administrators of inservice programs need to
recognize that a theoretical understanding of communication must
precede or at least accompany changes in communicative behaviors,
and_that behavioral changes occur only over an extended period of
time. ()?Cé a-theoretical foundation has been laid within a' school,
howeyer, a wide variety of short-term programs dealing with specific
classroom concerns sin that school can be developed from that
foundation. Topics amenable to short-term treatment include: appro-
priate responses to obscene language used by, children, teaching
vhildren to appretiate and/or evaluate performances of peers, devel-
oping children's interactional skills in unstructured and/or structured
groups, or providing suppbrtive oral experiences for reticent children.
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Guides to Resources

. Atthe present time, three major guides are available. They identify
& wide variety of audiovisual and packaged resources which might be
of interest to.course developers.

A catalog of teacher-training materials is available from the Florida
Center for Teacher Training Materials. Address the Panfandle Area ‘
Educational Cooperative, P. O. Drawer 190, Chipley, Florida 32428. \

A more comprehénsive catalog (and supplement] of teacher- ‘
training materials has been published by the University of the Stateof )

New York, the State Education Department, Division of Teacher ‘
Education and Certification, and the Multi-State Consortium on
Performance-Based Teacher Education, Albany, New York. The

publications are: W. Robert Houston, Resources for Performance-

Based Education (March 1973),'and W. Robert Houston with Karen S.

Nelson and Elizabeth C. Houston, Resources for Performance-Based -
Education, Supplement (November 1973). } o ‘

The Seed Catalog: A Guide to Teaching Learning Materials, by |
Jeffrey Schrank (Boston: Beacon Préss, 1974}, isless traditionalin both \
format and selection of contents but offers particularly useful evalu- .
ative information to help instructors select materials and distributors. \

These catalogs do not generally index materials under headings
familiar to speech com junication instructors. However, despite the

‘ fact that the indexes and tables of contents may be of little help, these

guides are filled with materia)s which appear extremely relevant to -

courses in classroom communication. Listings include extensive
materials on language development in children, black dialects, group
processes in the classroom, use of creative dramaticsand storytelling,
developing listening skills, human relations and interpersonal com-

, munication, nonverbal communication, and techniques of reporting

and explaining.

Since publication of these guides, twelve half-hour teacher-training

films on “Human Relationsand School Discipline” have been produced
by the New Jersey Education Association and broadcast by the New

Jersey Public Broadcasting Authority in the fall of 1975.7" B
’ n
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/ Questions and Answers

. .. }

This section retutns to the questions pesed in the introduction to

- this publicatlon and, on.the basis of the information available, con-
N
siders what is known, what.may be impractical to learn, and what is °

worth determining.
& Q: How prevalent are courses in classroom communication?

A: Following a 1970 national survey of speech communication
departments, Anderson reported that, at'that time, 27 percent of the
NCATE-accredited undergraduate institutions (122 schools) offered a
basic speech communication course specifically designed for teacher
trainees. Of this number, nineteen schools required teacher tramﬂs to .
takessuch a course. - .

In 1973-74 LynMocated ninety-two graduale-level courses in class'- |
room communication offered by eithér the education or speech ‘
communication department of those NCATE institutions which offer ,
graduate education degrees. Of this number, thirty-two courses were
offered through speech communication departments and were taught

‘ by speech communication faculty, and sixty courses were offered:
lf)y elducation departments and were daught primarily by education
aculty

Both Anderson and Lynn found that the majority of courses in
communication, for teachers, had originated sgithin the few years
preceding their respective studies. Overall, THe available evidence

a indicates that such-courses are new and growing, despite economic |
consfraints affecting the field of ‘education. |
Q: What specific coinmunication competencies do all teachers
need?
A: A start toward answering this question has’ been made through
the forthcoming SCA/ATA Guidelines on Teacher Competencies in
|
\
|
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Speech Communicatiort):(wés Communication, and Theatre. This
document will articulaté with the SCA/ATA Guidelines for Speech -
Communication and Theatre Pragrams prepared. according to the
NCATE Standards for'the Accreditation of Teacher Education for -
developing and assessing teacher preparation programs.! The compe- .
tencies document will cit%egories for the development of specific /
teacher compétencies. The introduction to the current set of program //// T
guidelines indicates some of the areas which should be included in th
preparation of all teachers: ~ /
. speech communication and theatre ;;rograms need to proyidé oppor-
tunities for potential teachers across disciplines and acadt‘ﬁ%lc levels to
develop cognitive, psychomotor, and affective competencies related to
discussion leadership, group problem-solving, appropriate message
organization and delivery, a rich repertoire of non-verbal behayiors,
aesthetic awareness, empathetic response, artistic sensitivity, sefisitive
evaluation of performance, and a support of the right to free“speech.
.~ v To fulfill the goal of facilitating pupils' competencjeé in speech -
communication and theatre, service programs for all téachers should ]
include theoretical and practical ‘components jrt applitation of language ° .
acquisihgp.communicatien-development in relationto the development
.of self-c(x\: t and the role of interpersonal com nication, and theatre
carts methoé:&ogies in supportive ledrning environments-with special
tributions to experiential learning, eg., role playing, creative dra-
matics, and simulation.2 .

Q: What kinds of information about communication should teach-
ers at different levels be aware of? B ; N '
A: The first section of this publication offers many suggestions to
consider when developing courses for classreom teachers. Within the
very near future, detailed guidelines \Qﬁll be available through the SCA .
which identify the types of speech'communication instruction best °
* suited to different stagesof children's development. These guidelines
have been developed by a team of §peech communication researchers N
working under the direction of R. R. Allen (University of Wisconsin,
Madison) on thesSCA National Project on Speech Communication”
‘ Competencies. The report, Communication Competence in Children: A
Developmental Perspective, is in press at this writing.? :
- Elementary school teachers. need to be awdre of such subject
_mf’ﬂters as 'children’s communicational development, language and
communicative disorders, normal voice production and articulation,
reticence, dialect differences, communicative elicitation stethniques, _
oral interpretation (teacher techniques),, and creative drama. All ° P
teacher$ of intermediate school children #éed to understand much of _ *
. the same material. Less emphasis might be needed regarding language
development and disorders in children, but greater emphasis might.be
placed upon such syibjects as interpersonal communication, inter-

o,
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b Itural commiinieation, nonverbal communjcation, small-group dis-
cussjon” technigest parliamentary pr@dure, and the relationship
between communication and personality development. High school
teachersneed imstruction similarqthat received by elementary and.
teachers, with additional knowledge and skills in such
subjects as intcapetsgnal communicat) .~acceptablg standards for
communicat (idea 'selection, orgapization, expression, and
support for oral exp sion), discussion as a process for resolving
problems and gxploring 'dﬁi semantics, conflict resolution, and
group dynamids. If all teachers. studied eveg furidamental pririciples
op¥rative in these aspects of communjcation, and if they applied this
knowledge in their classes”speech co ication teachers might
finally be freed to teach the more highly refine gry and skills in
Which they havesbeén trained. They might no loMed
with students who—after eleven or twelve years of essentially sile
participatign in school—beg to learn to “talk good"” in one briéf term'o&
dnstruction. T ) - o o
" Q: Does such instrugtion rhake a difference in teachers' subsequent
».behaviors? - I : T
A: It appears so. However, there is scant empirical research
evidence at the presenf time. At the undergraduate level, little long-
term research has beert conducted to ascertain what abilities are
", retained ,once the teaching eéxperience has begun. One particularly
useful study by Hartztll, et al. (1973), suggests that, if a preservice
coursge stresses interpersona) communication or hum&n relations’ the
s beiresults ‘will be obtained if the course is offered prior to the _
b ) P . . AR
+ .# student-teaching experiente and if ‘there are “booster” ses ons during
the stiden-teaching period for both student teachers and the profes-*
- siondl’ staff” with whom’they interact.* Additional longitudinal re-
* search would be useful to determine which_spécific corpmunication
undérstandings and skills deteriorate most rapidly and which persist
as an undergraduate gdes through student teaching and begins a first,
second, or third year of regular’employment .as a teacher. Such,
knoWlédge would be extremely valuable in designing both preservice

©

find inservice courses. e - \
At the graduate levtl, stronger evidence_ exists that courses in
specific- elements of classrooni communication can be effecfive in
prodgcing change in teachers.? Inservice training programs reported
by Lusty and Wood (1969) and by Marino {1971) clear y indicate that
* such programs can have significant positive effects ‘upon teathers’,
attitudes.® The Marino study is of particular interegt, not only because
decidedly negative attitudes toward children were changed, but also
begause a highly effective program was described in sufficient detail
that replication is relatively simple. Unfortunatély: little information
‘-1 “is.gvailable orf'the lasting nature of these changes. In one of the few
- o O . s
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"tongltudmal studies at the graduate le\el Coffey [1967) found
statistically sxgmflcant behavioral changes in teachers six months
after a summer inservice training program.”

Q: What kinds of instruction in classroom communication can be _
*included effectnely durmg preservicé training and what kinds are
o » more salient for inservice training? .
T A Atthe present»tlme. there are no guﬁes 1t appears that instruc-
tors are midre conscious of the exlensive needs of both prospective and
.. Ppracticing teachers for some kind of education in communication.
i Conseqtiently., whatever, speech communication content is deemed
most essential is being mcorporated into the courses which serve the
greatest ’numbers,ofteachers If institutional faeilities include a strong

. and suppOrtlvq, continuing education division, a well-established
extension division, and or a‘sizable instructional staff, the selected
content is adapted to meet the needs ofpractlcmg teachers. If, because
of institution'alidiosyncrasies. there is a-greater access to prospective
teachers, similar content may be adjusted to address'the needs of that
group. As_a consequence, for example. one instructor may present
strong arguments for teaching mtercultural communicatiéon to pro-. .
spective teachers while another instructor may present equally strong
arguments for teachm,, g such content to practicing teachers. If this'is

the single greatest opportumty they each have to offer such instruc-

tion, they may bofh be nght . ,

. Q: Does on-site trammg cause greater 1mprowements ina teachers
‘communicative behavior in the classroom than on-campus training? _

A: Accordlpg foRoy At Edelfelt,(professlonal associate for Instruc-,
tion and Professional Dev elopment, National Educatior Assocnatlon‘]
both experience and nesearch ‘substaptiate the view that improvinga
group's effort is mare effective when !#embers of agroup are dealt with

»

Fa

-

- together in a cpntext, rather than when each md}vndual gets insepvice

' training separately. " While similar opinions were voiced by bbth

. . Speech communication and non-speech respondents to Lynn's survey,

. no research.has béen conducted todetermine which type ofin struct;on
- has greater effect upori a teacher's in-class behavior. -

Q: What problems -should be anticipated in interdisciplinary re-
search,involving both the speech communication and education fields?
A: Regardless of whether research involves needs analysis or
_(“' Jongitudinal outcomes of training programs, the grealest obstacles
-+ confroriting amnterdlsnphnaty researcher may well be the perceptual
) differences isolatirig each academic discipline.® As perceptions differ,
' so do-the cormotative melnings. which represéntatives of each field
attach to the language they-use. For this reason, the words used by

- speech communication professrortals may’ convey different meanings

« when they are used by educational professionals.”For example, a

significant nu&ﬁer of educatlon faculty members responding to Lynn's

e x
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survey submitted courses which they considered to be courses in -
classroom communication, despite.acknowledging that less than half
of the class time dealt with any of the specified content. Such
responses were screened from the final survey findings which Lynn
reported. However, on the basis of these responses it appears that a-
sizable numb&r of education faculty members perceive thatanycourse
inanalysis gf instruction‘is, ipso facto, a course dealing primarilywith
| classroom communication. In fact, such a course may almost w olly
overlook teagher-to-student or student-to-student _communicative
interactions and focus instead on such other areas of instruction as the
" development and evaluation of course content and materials, student
- evaluation and testing methods, diagnostic instruments, current
teaching aids (such as computer-assisted instruction or programmed
materials), and/or theoretical models of instruction designed to
- produce specific learner behaviors. - .
. Q: What resources are available for developing such courges? -
- A: In addition to the resource section of this publication, readers ~#
. may wish to contact responsible faculty members at institutions
. mentioned under “University Programs of Special Interest” or at -
institutions in their own states of regions which offer such courses (see
Appendixes A and B), - : s
Q: Are consultants’ or financing available to get such courses *
> underway? . - N
A: Consultants are available to assist institutions in establishing ° -
o *  such courses. Requests for such assistance should be directed to the '
Associate Secretary for Education, Speech Communication Associa-
tion. 5205 Leesburg Pike, Falls Churth, Virginia 22041 A
. Regarding financial assistance, over ohe-third of all non-speech
courses in Lynn's survey reported receiving financial support from
soutces Gther than the regular budget, tuition, or fees paid by
participants. Speech,communication courses reported nosupport from
- such sources: nevertheless, it appears .that outside -mbney may be
available, if it is sought. Schoofg presently considering_ the intro-
duction or expanggon of courses in classroom communication might’
benefit~from approachingthose funding sources in their area which, ,
historicaﬁy. hate promotéd excellence in teacher education. Addition-‘, .
dlly, as nféntioned in Chapter 1, it appears that the National Institute
on Education is considering funding research which could be inte-
grated with the development of instruction in classroom communi-,

e

-

: o
cation. . " - -
\ [z -
X o ; -
-,
T 4 .
. —
° - —
~ k1% * o
A — .
. — == PR - L S
§ . g
’
1 . s
- .
' »
-
LY ~
. ’ﬁe




Conclusion

-
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“\._This study has discussed the recent de\?@lopment'and continuing
.growth of courses in the theory and skills of classroom communication
for practicing teachers. These courses encompass those understand-

» ings and skills connected with the processes of teaches-to-student,

*  student-to-teacher, and student-to:student verbal and nonverbal
interaction. The de%lwméﬂt of such courses has received strong,

~ positive support from the. speech:‘communication and education
professions, and there are in lons that some states are adopting’
certification requirements’ specifying-certain kinds of competencies in

«-classroom communication. Additionally,-there are encouraging signs

- - that the federal government soon may b i ir h togbtain
more precise information about the specific nature-of the processes of .
classroom communica tidn e S :

The information ‘which is available clearly indicates that courses in
classroom communication are expanding dué to their popularity with .
students; however, there is cu‘rrentlg seant evidence of the effect such s,
Courses may be having upon subsequent teaching performance in
classrooms. There is even less information’regarding the relationships,

- between the initial charactéristics.of enrollees and course ogécomes..
Despite lack of funds an signjficant, constraints prohibiting
such research, some kind of initial res : rt would be helpful if it

- aimed -at. evaluating the long-range . impact _of ;giich—study pon. . _
-subsequent interactions in classrooms. At the §#i’e' time, survey
reséarch would be particularly useful in demonstrating to local, state, - -

. or federal officials the extent to which practicing.-teachers. fieed

e

____instruction”in the theory and skills of "classroom communication.,

Through ratidom sampling methods, s'tate-wiglécqr.a_(‘j‘urgt\y-wide sur-
veys might-help determine (1) the level of knowledge about and
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sophistication in communpication which can be assumed of practicing

..non-speech teachers, (2) their utilization of communication skills; (3) _

their perception of the most common communicative problems they
encounter, and. or (4) the degree to which they recognize children’s,
needs for greater skill in and understanding of the processes of speech
con'munication.

On the basis of the information reported in the preceding pages,
courses in classroom communication appear to be econamically
feasible, despite current economic cutbacks throughout higher edu-
cation. Practicing teachers are eagerly paying to take such courses; .
and, if sought, outside funding appears available through a wide
variety of sources. The major financial obstacles appear to be (1)
obtaining the seed money needed to initiate such cdurses, {2) expand-
ing courses whete student demand or need is particularly great, (3)
takmg such courses on the road to make them more widely available to
teachers and (4) providing for instructors’ time and travel to allow
observations of enrolled students’ classrdoms.

Finally, to overcome the obstacles that might seem mherent inthe
de elopment of mterdtscnphnary instruction, the foliowmg ‘sugges-
tions\are offered.

1. Whi many speech communication respondents toLynn’s survey
expressed difficulty in establishing courses through academic

ments experienced success working through continuing education
offices (e.g., Penn State). Schools introducing’ new courses—
espécially team-taught ones—mlght consider the advantages of
offering courses under the aegis of a similarly “peutral” adminis-
trative authority rather than within the respedtlve )urlsdlctlons of
education or speech communication departments.

. 2. ’\Jon-speech instructors of such courses appear to lack adequate

trajning in speech communigation ‘which such a course should
require, but- they-appear to have a definite advantage in texms of
pre-college teaching experience. Speech communication instruc-
tors of such courses, on the.other hand, maylack such extensive]
pre-college teaching experience, but they have far more extensive
knowledge of the theory and skills related to classroom communi-
cation. Institutions planning to introduce such courses might
therefore consider the merits of jointly taught courses, drawing
upon the best-qualified faculty members from the speech com-
munication and education departments. -

-3, lnwgli)\rs of such courses appear to need greater exposure to

textbooks and information from each other's professional areas.

For this reason, education and speech communication associations
might begin to consider ways_in whigh the interdisciplinary.
exchanges of ideas can‘be promoted, sUljh as the possibility of

educationalyunits regulating courses in educatien, other depart- |
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" jointly held conferences. It would be helpful if authors and
. publishers of textbooks used in courses in classroom communica-
tion made an effort to display their books at national conventions
held by the professional associations of both education and speech
communication. .
4. It would seem fruitful to arrange post-doctoral summer seminars
for interested faculty members from any of the disciplines related
.to classroom communication. Such seminars could fullill several
purposes: (a) to enable particiants to read more deeply ina wider
variety of relevant materials and research, () to bring together
professionals from both education and speech communigation to
benefit from each other's-expertise, {c) to Broaden their theoretical
knowledge of speech communication as applied in the classroom,
and (d) to initiate new research that would be firmly based on
interdisciplinary understandings.

At a time when budgets at teacher-training institutions are being
drastically reduced and when fewer graduates are finding jobs and
fewer students are enrolling; most teacher educators are rightfullyr
concerned abotit maintaining both the academic excellence of their
\ . . 3 . . ' . "
programs and their students’ standings in today’s highly competitive
job market. It is hoped that this pu%lication will convince teacher
educators that, in offering courses in classroom communication to
improve their students’ communicative competenciesfhe risks may be
minimal and the rewards may be great. ’

.
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personal Communication,” ED 079 793. For post-1972 information. consult Jere E.
Brophy and Thomas L. Good, Teocher-Student Relotionships Causes ond Consequences
. {New York Holt. Rinehart and Winston. 1974) and an annotated bibliography by David
C kleiman, “Teacher-Student Interaction in the Classroom™ (Falls Church. Va . Speech
- Communication Association, 1875}, © -
23. See note 16 '
24. James.Hoetker and Wilham P. Ahlbrand, Jr.."The Persistence of the Recitation:
A Review of Observational Studies of Teacher Questioning Behavior™ (St. Ann. Mo.:
CEMREL, 1968). ED 036 511. p. 21.
-25. Bryce B. Hudgins and Witham P Ahlbrand. Jr.. “A Study of Classroom Inter-
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26. Ned A. Flanders. Analyzmg Teacher Behavior (Reading. -Mass: Addison-
Wesley. 1970). .
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fragment of the communication occurring 1n a classroem, (2) questions persist regarding
the relationships between indirect teaching (the goal of 1A training) and such variables
as |a} student 1Q. (b) teacher personality. and (c) student and'or teacher attitude: (3)
there 15 a long history of evidence that the overt recording of exther verbal or nonverbal
communication alters the communication behavior of the subject(s); consequently, all
. research using observational systems is affected to an unknown extent by this uncon- =
trollable factor. - . -
28 A. A. Bellack. H. Kliebard. R. Hyman. and F. L. Sinith. The Languoge of the
. Clussroom {New York. Teachers College Press. 1966).

29. W. P. Ahlbrand and W. ]. Hoetker, “A Review of Observational Studies of Class-~ |,
room Verbal Behavior.” in W. |. Hoetker. "Analysis of the Subject-Matter Related Verbal
Behavior in Nine Junior High School Enghsh Classes (doctoral diss . Washington Uni-
versity, 1967).. .

. 30. HelenH. Davidson and Gerhard Lang, "Children’s Perceptionsfof'l‘heirTeachers'
Feelings toward Them Related to Self-Perception, School Achievement and Behavior.”
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31 M- Vere DeVault. Dan W Anderson, and Eleanore Larson, "An Exploratory
Study of the Impact-of Teacher Communication o Mental Health in the Classroom,” 1n
Mental Health-and Teacher Education, Forty-Sixth Yearbook. 1967 [Washington:
Association for Student Teaching. 1967), ED 031 417, p. 213. )

32 Thomas L. Good and Jere E. Brophy. “Analyzing Classroom InteractionA More
Powerful Alternative” [ 1969]. ED 041 837, p. 5. ‘ .

33 M Silberman, “Behavioral Expréssion of Teachers' Attitudes toward Elemen-
tary School Students,” Journal of Educational Psychology 60 (1968): 402-407. /

‘34 Thomas L. Good and Jere E. Brophy, "Behavioral Expression of TeacLer
Attitudes.” Journal of Educational Psychology 63 (1972): 617-24.

35 Robert D Hess and Ruby Takanishi. “The Relationship of Teacher Behavior and
School Charactenstics to Student Engagement,” Techhical Report No. 42 [Palo Alto,
Cal - Stanford [University] Center for Research and Development in Teaching. 1974),
ED 098 225 .

36 Brophy and Good. Teacher-Student Relationships. -

37 R G Martin, "Communication and the Act of Teaching: A Footnote to Models of
Teaching.” Journal of Teacher Education 22 (Winter 1971): 422, 418

38 The Nebraska Curriculum Development Center stands out as an exception with-
n the field of education Not only does it have a wadition of developing teashers’
communication skills. but it 1s also one of the few educational agencies concerned with .
prepaning teachers to develop speech communication skills 1n their students. Forreports |

f their 1deas on speech communication instruction for all teachers, see Frank M. Rice,
“The Influence of the Arts of Language Conferense,” Elementary English (March 1969);
and "Oracy” (Lincoln. Neb.. Umiversity of Nebraska, 1968), ED 045 680.

33 Complaints regarding inadequate pre-college speech communication prepara- ,
tion have been & long-standing theme of the professional literature. For recent
commients, see, e g, James' Gibson, “What Is=the-Relationship between the Speech
Curricula of High Schools and Colleges?” Appendix B. in Proceedings 1973 SCA
Summer Conference, pp. 51-53. N

- 40 For recent statements, see Proceedings 1973 SCA Summer Conference.,

41 In addition to the works cited in note 86, speech communication sources stressing
the reciprocal. interdependent nature of teacher-student communication include Karl F.
Robinson and Albert B Becker. Effective Speech for the Teacher {New York:
MceGraw-Hill, 1970), Kathleen M. Galwin and Cassandra Book. Speech Commun:-
ration An Interpersonal Approach for Teachers (Skokie, 11}:4National Textbook Co..
1972}, and William D Bsooks and Gustav W. Friedrich, “A Rationale fot Teacher Educa-
tion 1n Speech Communication.” in Teaching Speech Communication in the Secondary
Suhool (Busfon Houghton Mifflin Co.. 1973). .7 . .

42 While the reader may find greater theoretical depth in interpersonal communica-
nion texts uprelated to the classroom. Gerald M Phillipst David E. Butt, and Nancy |. .
Metzger, Communication in'Education (New York. Holt, Rinehart and Winston, 1974)
have interpreted these topics in terms of the teacher-student situation.

45 See note 42, ’ .

44 L S Harms*"Listener Judgments of Status Cues in Speech.” Quarterly Journalof
Speech 47 (1961) 164-68. Robert N Bostrom, “Dogmatism. Rigidity, and Rating Be-
havior” Speech Teacher 13 (November 1964). 283-87, Frederick Williams, "Psychologi-
cal Correlates of Speech Characteristics. On Sounding ‘Disadvantaged.’ " Journal of
Sprch and Hearing Research 13 (September 1970). 472-88, Gerald M. Phillips. et. al..
“Comrnuncation and the New Society.” in\The Development of Oral Communication in
the Classroom {Indianapolis  Bobbs-Mertill, 1970), pp. 157-99; Rita C. Naremore,
“Teachers' Judgments of Children's Speech. A Factor Analytic Study of Atttudes.”
Speech Mdnographs 38 (March 1971) 17-23. Frederick Walliams, Jack L. Whitehead, and
Leshe M Miller, "Ethnic Stereotyping and Judgments of Children’s Speech.” Speech
Monbgraphs 38 {August 1971) 166-70. Frederick Williams. Jack Whitehead, and Jane
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tives on a Therne, ed. Frederick Williams '(Chicago. Markham Publishing Co., 1970);
Jerry D Feezel, “fmplications of Speech Communication Research.” in New Horizons for
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book. 1974). pp. 51-64. . . P

45 See. for example, Galvin and Book, SpeecLCommumcauon. pp. 86-96; Phillips,
et al, “Building the Communication Atmosphere in the Classroom,” 1n Communicotion -
n Educotion, pp 187-208; Margaret Clark, Ella Erway, and Lee Beltzer. The Learning_-
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Language and Poverty. Clark. et al., A Dialect for Meaning,” in Leorning Encounter, pp.
157-83 Grace Sims Holt, "Speech Communication for the Black American,” Bulletm of
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[N(_))vember 1972 -54, “Speech Communication for Minofity Students: A Sym-
posium,” ch Teacher 21 (November 1972): 247-54.{R0bert‘Hepper and Rita C.
Naremore, Children's Speech (New York. Harper & Row; 9’73]. pp. 114-26; Dorothy C. -

Higginbotham, “implications of Linguistic Theory a
Newcombe and Alen, pp. 12-35.

48 See, for example, Haig A Bosmapan, ’
Enghish 31 (December 1969): 263-72, H. A. Bo§majian, “The Language of Sexism.” Elc. 29
(September 1972} 305-312, and o Sprague, "The Reduction of Sexism in Speech
Communication Education.” Speech. Teocher 24 (January 1975): 37-45. .

49 See, forexample. Marde]Ugilvie, " Affective Objectives and Teacher Education,”
in New Horizons, ppraz-11£7"" .

50 Recommendatio generally appeared only 1n conference reports.
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numerous texts, +ficluding John W, Black. " nimproving the Speech of Children,” in On
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Teaching Speech in Elementary and Junior High Schpols, ed. by |. |. Aver and'E. B,
Jenkinson {Bloonungton Inchana University Press, 1971), pp. 63-89; Alan W. Huckle-
’ berry and E. S Strother, "Speech Correction and the Classroom Teacher,” 1n Speech
Education for the Elementary Teacher. 2nd ed. (Boston: Allyn and Bacon, 1972), pp. 249-
359: Loren Reid. "Improving Voice, Articuldtion, and Other Elements of Language,” 1n

Téaching Speech, 4th ed (New York: McGraw-Hill, 1971), pp. 131-53; Phillips,.et al.,
“Speech and Hearing Defects in the Classroom," n Development of Oral Communi-
.ration, pp 113-28. David E. Yoder, "Some Viewpants of the Speech, Hearing and
Language Chmcian.” in Language and Poverty, ed. Frederick Wilhams, pp. 400-15;
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pp 283-304,C C Brongand S L Gilmare.."Understanding Students with Speech and
Heanng Disorders,” in Speech Methggds and Resources, pp. 347-65; C. C. Brong and-S. 1.
Gulmore, "Helping Students with Sfeech and Hearing Disorders,” 1n Speech Methods
° .and Resources, pp 366586 Additionally, increasing attention’is being pad-in speech
~ Pofmmunicition writings to psychological problems which may be reflected in speech
communication behavjors Sample authors would include: Gerald M. Philyps, “The
Problem of Reticence”™ [1965). 1n Dimensions of Oral Communication Instruction, ed.
Keith Erickson {Dubuque, [owa. Wm. C Brown, 1970), pp. 327-45; Philhips, et al, “The
Quiet and the Noisy Ones,” 1n Development of Oral Communication, pp. 129-56; Phullips.
et al"“The Chnical Responsibility of the Speech Teacher: The Persorial Quality of
. Communication,” n{Communication 1n Education, pp. 162-84; and lan Fisher, “When

Children’s Speech Deteriarates,” Speech Teacher 20 {September 1971): 199-202,

52 Among the numerous speech communication education books in the area of
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children’s language de velopment, see: Phillips, et al.. Development of Orat Communica- @

. tion. Dorothy Higginbotham. “On the Total Elementary School Speech Program.” 1n On .
Teaching Spegch 1n Elementary, ed. Auer and Jenkinson; Phillips. et al.,"Child Language _
Dévelopment.” in Communication in Education, pp. 57-87; Huckleberry and Strother,: -

Speech Education; Hopper and Naremore, Children’s Speech; Beverly L. HeRdrich, “The —
Move to Power' A PHilosophy of Elementary Speech Education,” Speech TeachnNl9
{September 1970) 151-60, Robert W. Hopper. “Expanding the Notion of Competencey
Impheations for-Blementary School Programs.” Speech Teacher 20 {}Jartuary 1971}; 29-
35; and Rahert Hopper. "Communicative Development and Children's Responses to
Questions,” Speech Monographs 38 {(March 1971170,
- 53 John 1. Sisco. “interperso mall-Group Communication,” Bulletin of the
L~ " National Association of Secondary School Principals 54 {December 1970): 77-85: Owen -
“Peterson, "Teaching Discussion,” in Qpeech Methods and Resources, 2nd ed..ed, W. W. .
Braden, pp. 54-73, Reid. *Group Discussion,” 1n Teaching Speech, pp. 189-216; George L. ‘
. Lews, et al, "Conversation, Discussion, and Debate.” in Teaching Speech (Columbus: - R
Chas’E Mernll, 1868). pp 353-415,R R. Allen and S. C. Willmihgton, “The Study of
Interpersonal and Piblic Communication.” 1n Speech Communication in the Secondary y
#  Séhool (Boston: Allyn -and Bacon, 1972). pp. 21-39: Huckleberry and Strother, *Dis-
cussion,” in Speech Education; pp. 222-45, Galvinand Book, "Group Commuinication,” mn
Speech Communication, pp 59-75; and Hopper and Naremore, “Teaching Communi-
catton to Childred.” in Children's Speech, pp. 97-113. o <
54, Karl R. Wallace. ed., History of Speecb Education 1n-America (New York:
Appleton-Century-Crofts, 1954); ‘Lynn, "National Survey of Courses in Classroom
Communicatien”, and Roy Gene Andersdn,"A'Study of the BasicSpeech-Communication
Course Designed Primanly for Classroom Teachers” (Ph.D. diss., University of
Colorado. 1970). : , .3 ’ Y
Se "~ 55. G M Philhps, *The Oral Communication ReYblutiqn." pp. 257-58. 4
“ X i & r V! o /
- 56 Ihid.;pp. 262-70. o e ; . ,
v 57. Based upon a recommendation presented at this (1968) conference, the members ) -
of the Speech Associdtion of America supparted a mandate to chgnge the association
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58 A study sponsored by the SCA and directed by R. R. Allen (Unmwversity of
Wisconsin, Madison) to identify functional communication competencies in children
and youth 1s 1n press at this wniting. See note 3 to chapter 3. .

39 Robert | Kibler and Larry L. Barker. eds.. Conceptual Frontiers in Speech§ |
Cummunication Report of the New Orleans Conference on Research and Instructional
Development [New York: Speech Association of America, 1969), p. 18.

60 Ehninger. "Report on the Scope of Rhetoric.” in Prospect of Rhetoric. pp.211- 14

61..Ibud., p. 216.

62 Karl R Wallace. Remarks on the Speech Educatlon Conference in Proceedmgs
SCA Summer Conference VI Implications of Recent”Research for Speech Communi-
cation Education, ed Malcolm O Sillars (New Ygrk. Speech Communication Associa-
tion, 1970}, p. 133. . - C

63. Ibid..p 182. @ '

64 Barbara Sundene Wood, “The Implicdhions of Recent Research in Child Com-
munication Development for Speech Communication Education.” in Proceedlngs SCA
Summer Conference VI, pp. 20-21

65 Kenneth L. Brown, "Implications of Communlcatﬁ,n—Theo\ry for Speech Com-
munication in the Elementary School A Response.” in Proceedings SCA Summer,
Conference VI, p 141 For additional.ideas on ‘the communication self- .
shuuld provide, see Donald H Ecroyd “The Relevance of Oral Language Development to .-
{lassroom Teachmg Today's'Speech 21 (Winter 1973): 11-17.
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. Proceedings SCA Summer Conference, VT‘pp,RZO 21 . . :
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hetoricint ementary School.” in Proceedings. SCA Summer Confcrence Vi,pli22,
\ } Williams. “Implcatrons of Research 1n Social Dhalects,” in Procoedmgs SCA
- ummer (‘onference \ﬂ p. 35. / p ,
71 Eefoyd, " ications for T ach}ng Rhetnnc. 1n Proceedmgs SCA Summer .
Confer('n(,e Vi, .

/ 72 Wallace, ” emarks n Proceedmgﬁ SCA Summer Conference VI, p. 135
*3 Barbara Lieb-Brilhart. “Group Three. Implications of University Reorganization
uf Speech Departments for the Preparahon of Secondary Commumcahon Teachers. in
/ Proceedings 1973 SCA Summer Conférence, p. 21.
"4 Guidelines of this nature have recently been pabhished by the SCA (1975) and are
referred to later in this report A report by L. E. Sarbaugh. included in these 1973 -
. wonference papers, outlines a pilot competency-based program for speech communi-
tation teachers at Michigan State University. While much of the learning would require
the n-depth focus of a speech communication major. some of the other listed
competencies might well be part of every teacher’s preparation (e.g., identifying nieans
of overcoming communication barriers). “Appendix A. Guidehines for Performance of
Students Majouring in Speech Communication. A Pilot Program for Teacher Training
(1972)." 1n Proc(-vdm;.e 1973 SCA Summer Conference, pp. 30-38.
75 Lieb-Brilhart, “Implications of University Reorganization,” in Procm,dmgb 1973 .
SCA Sumimer Conf(*rcw 17 o
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80 Recommendation R 6.1, in New Horizons, p. 136. ' .
, 81 Récomniendation P 3.1, in New Horizons, p. 139,
«» 82 Donald H. Ecroyd. "Imphcations of tHe Memphis Gorfference for Elementary
‘Bpeech Communication Education,” in New Horizons.pp. 162-63 - .
83. Nem C. Jain. “Intercultural Communication Needs o eachers,” in Proceedings
of the Conference on Intercultural Communication and Teacher Education (Milwaukee,
N Wis.: Milwaukee Urban Observafory, University of Wisconsin, Milwaukee, 1975),

ib'

85 Joint Task Forgﬁf the Spéech Communicatiofi’ Association and the American
Theatre Associanon: “Guidehnes for Speech Communjcation and Theatre Programs n .
Teacher Education.” Speech Teacher 24 (November 1975): 343-64. e

86 See. for instance' Gerald M Phillips, Robert E. Dunham, RobertB::bj?r, and
m (Ne

David Butt, The Development of Orak Communication in the Classroo York:
Bobbs-Mernll, 1970); Margaret Clark. Ella Erway, and Lee Beltzer, The Learning
Encounter The Classroom as a Commurfications Workshop (New York: RandomHouse,
1971); Deems M Brboks, ed.. Speech Communicatiorinstruction A Reader (New York:
Dawid McKay, 1972); Gerald M. Philhips, David E. Butt. and Nancy ]. Metzger,
Commumggtion in Edugation A Rhetonie, of Schooling and Learning (New York: Holt,
Rinehart and Winston. 1974); and Gustav Friedrich, Kathleen Galvin, and Cassandra
Book. Classroon Communication Context, Roles. and Processes (Columbus: Charles E.
Mernil, forthcoming). . ’

87 Anderson’s dissertation 1s chscussed at length in the next chapter. For other
sources. see Introduction note 3 and Chapter 1 notes 44, 62, and 73,

. 88 Belty J. Haslett, “Dimensions of Student Evaluation of Instruction in Perfor-
> mance and Nonperformance Courses,” unpubhshed’study. .

89 Betty ]. Haslett, "Attitudeg toward Teachers s a Function of Student Academic

Self-Concept,” Research i Highe Education’ (Winter 1975). .. N

90 Betty ]. Haslett, "Influence of Student ATHWM Sex on Studen(s'l Attitudes

. toward Teachers,” Education (Winter 1975).
N 9L tbd . ) -

92 Harry E. Munn and Kim' Giffin, “Relationships between Teachers’ Task-
Oriented Behavior, Interpersonal Maintenance Behavior, Student Achievement, and
Student Satisfaction,” Speech Teacher 22 (November 1973): 304-300.

93 James W Gibson and John A. Kline, “Computer Analysis of Verbal Behavior in

94. John Miller and Cal Hylton, “Teacher-Student, Communication Patterns,”
Western Speech 38 (Summer 1974): 146-56. * ’

95. Church:ll L. Roberts and Samuel L: Becker, “Communication and Teaching
Effectiveness—A Quantitative Study of Verbal and Nonverbal Communication 1n
Vocahional Education Programs in the State of Florida, Final Report,” (Umversity of

. West Flonida, Flonda State Dept. of Education, 1973), ED 096 708, 0

/ 9. Extensive research on reticence has been conducted at Pennsylvania State
]

nversity For a recent sample, see Gerald M. Phillips and Nancy |. Metzger. “The .
Reticent Syndrome Some Theoretical Considerations about Etiology and Treatment,”
Speech Monogrophs 40 (August 1973): 220-30. See also LawrenceB. Rosenfeld and
Kenneth D. Frandsen, “The ‘Other Speech Student: An Empirical Analysis of Some
Interpersonal Relations Orientations of the Rgticent Student,” Speech”Teacher 21
(November 1972): 296 -308 , .

© 97 Edward |. MoClone and Loren Anderson,-“The Dimensions of Teacher Credi-
blllty.zjgmggTeacher.ZZ (September 1973): 196-200; and James C. McCroskey. Wilham
E Holdndge hnd ] Kevin Toomb, “An Instrument for Measuring the Source Credibihity
of Basic Speech Commumication Instructors,” Speech Teacher 23 (January 1974): 26-33.
98. See. for example, Stephen Young. "Student Perceptions of Helpfulness in

Classroom Speech Criticism,” Speech, Teacher 23 (September 1974): 222-34.
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. TBestgned Primarily for’ Classroom Teichers” {Ph.Ddss s, JUniversfty pf Colorado, 1970}, . )
) pp 47,94 . -

- . ’ ’

2 Ehzabpth Meqggher Lynn, “A National Survey of Graduate Courses i~

- Classroom Commpuficangn Theory and Skills Avarlable to Pracn%wg Elementary”
‘'« and Secendary Teachers"TRh D. diss . Indiana Um‘vers;ty. 1974}, Pp 288491 | .
. 3 Thomas L. Good and Jere E Brophy. Lookingin Classrooms {New-York: Harper
.~ and Row, 1973}, Jere Eo Brophy and Thomas L Good, Teasher-Student Relationships
" Causes and Consequences {Nesv York Holt. Rmehart and Winston, 1974). and Arthur

raft, The Living Classroom Putting Humanist ic Educuu()y mto Practicé {New York.
. tarpér and Row, 1975¢ . - T RS

4 See notes 1 and 2 ahove S * _\ T~ N
+ -3 Anderson chise th consider ondy nstiutions.accredited by the NCATE beeause . <\
mformation from the American Councl on Education indicated that 70 percent of all ™™~~ o
- ¥ teachers are trained n NCATE-accredited mstitutians, and because Anderson found. in
« a prebminary mvestgation, that "a sngmﬁcantly greater percentage of the acqredited

mstitutions offered a basie sbeech-communicatien coursg designed for teachers”
<« [Anderson, p 33) . .

%

. 6 ‘The Westarn regidn includege Alaska, Arizona, Syliforma. Clorado. Hawan,
.+ Idaho Montand, Nevada New Mexico, Oregon, Utah, Was ngton, and Wyoming. The \
Southeyn reaion includes Alabama. Arkansas, Florida. Seory

L Mississippr North Carohna. South Carohina, Tennessed,

a. Kentucky, Lowsiana,
‘ex(s, and Virgima The g .
* Lentralregroningludes Hhnms. Indiana, lowa, Kansas, Michigwn! Minnesoth, Missour, «
Ngbraska, North Dakotaw Ohio,,Qklahoma, South Dgkota, Wiéonsin. The Eastern ‘
region injluglps (I(mnocp?ut. Delaware, District of Columbia) Mawe, Maryland,
A Massachabetts, New Hamypshire, New jersey, New York Penhsylvana. Rhode Island.”
Vermont, West Virginiac - «* . . te
7 Anderson also cotegonzed responses according to the s
* "“renrollment, hy type of insttution {"teacher preparator
type of finaneial contfol (public or private)
8 Anderson. pp 37-38 -
. N -
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31 ibid.p 262 N

9 Ibd.p 42 : o

10 Ibid.. p 43. .o oL

1T Lynn.p 66 . &

12 Lynn. “Defining ‘Classroom Communication. * in diss, pp. 59-63 At the same
time, Lynn learned that the cuurse title. “Gommunication for the Teacher.” would also
suggest teachers' cummunication needs beyond the classruom (e g. teacher-parent

“ discussions, professivnal speaking. urfivn negutiations, wmmum(.dtxunwnh Lolleagues.
etc ) .

13 Immediately preceding this sentence..the letters to administrators read *
while some colleges offer such a cuurse through their school of education, many colleges
offer graduate level courses dealing with classroom communicatdn through speech.
psychology. socxology or continuing education departments” {L\nn p 273)

14 Lynn. p 71 . ' R

15 Ibid.p 100 1 -

16 Anderson. p 33: Lynn. p 102 -
17 Anderson. p 94 - A

18 Edulation responses from Indiana Umiversiy and West Virginia University
shuwed no awateness of the gradeate courses for teachers offered through speech
wymmunication departments at those respecme universities. Several other incongru-
itths un respunses suggested tu Lynn that a major problem within institutions is the lack
uf almost any fontact between education and speech communication departments

19 Lynn. pp 80, 292-96.

20 While both conclusions are justified by, the study's findings, the latter 1s also
suppurted by the fact that an additional thirty-seven responses describing education
cuurses were eliminated from the study duming the early screeming In many of these
responses. instructors indicated that the primary focus of their course was upon
“lassruom Lommunicatiun” as defined in the study. even though they simultaneously
admitted tu spending less than half of their inStrucliunal time on the study's eighteen
dimensuns uof classroum communication [t appears that non-speech faculty may
believe that they_arer competently covening all that 1s essential about classroom
communication—cuntinuing the notion, comimon at other educational levels, that
communication 1s not a subject of substantive hature and anyone with.good serise can
adequately cover the little tht needs to be.explained.

21. Anderson, p. 65, Lynn, 120 '

22 Lynnfound twocourses in their first year of opera(nn all othercourses had been
in éxistence a full year ur mure Note also that seven of Anderson’s respondents did not
report this iformation -~

. 23 Anderson. pp. 64, 66 . :

24 Ibid.. p. 66 . :~ -

25. Lynn, p. 130 . -

26 Ibid.p 175

27. Anderson, pp 2. 2

28.ibid., p. 72

29 Ibid. p 260 R Co.

$0. Ibid., p. 261 ’ o

32 lbd.p. 238 v ' .
33 Ibid . p, 261. ’ NS . - S
34 Itud., p. 244445 - flz}» .- . ‘
35. Anderson. p 237, Lynn, p. 100. , \ .

36 Lynn.p 118 and Chapter 6. AN . .

37 lbid, pp 136-37. . N

38. lbid, pp 188-90 ~ ~
Mt 39 Ibid.p 123 ° e - '
: Ihd.p 128 )
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41 T
12 Ibdp 125 ' k
* - 43 #bd.pp,125-37 - ¥ ) —_
- 44 1bid.p 138 - A

45 Anderson, pp. 110-1L . \

‘46 Ibid. p 263.. ~— - i’“"
47 Ibid . pp. 249-50 . - .
48. Ibd . p. 147 3 ' o NG -
49 For an explanation of the methodology obtain a defimtion of “classroom N

- \isommupigathn" and thé eighteen dimensions used in e study in defining “classroom . .
commumncation,” see Lynn. pp 59-63. ' BT

50 Anderson. p. 148,

51 Lynn lists titles in Appendix M. pp. 302-306 -
~ 52 Theanformation for this section of the report was excerptedefrom Anderson's
. dissertation, pp 158-73, and from Lynn's dissertation, pp. 138-50. ) .
53 Andgrson, pp. 203, 207 ) . .
54. Ihid: :
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seem to require any\spema

. Assoclation,

Inexhausiible [ob
Departments and

from Douglas Pedersen, “A Special Report The Teacher Workshop

. course”
Programs for Non-Speech™Teachers.”
‘covering fheir work. and from personal correspondence’
Douglas Pedersen For.additional ihformation, see the Lynn dissertation.

70 The information on the grad
College was obtamned primarily from brochures describing these programs, and from

personal correspondedce and cunversanous"yw‘th Dr Robert Wolsch. For addstional
information, see the Lynn digsertation.  °

ation for this summary was obtained through brochu M
4 and 1975 Institutes; i i ELynn survey completed by

am faculty membérs,

pnmaril
workshops

Ibid .p 130 -

~

9

p. 153. 154 '
tiic

d that 55 pe;regt of the schools 1n his survey.did not
neats for teachers of such = 216.

IbM,. pp 21112
Lynn, pp 162-63.
Anderson. p 209, Lynn, p. 156
Lynn, p 367.

Lynn. pp 241. 257

Ibid. p. 241,

‘Anderson, p 213. °,

Lynn. p.s164.

Anderson, pp 220.24, Lynn. pp, 171+74
Anderson, pp. 227-30, Lynn; Appendixes P and Q
"A Is for Auting.” Newsweek {March 8, 1976): 58.
Speech Comm
1973).
Virgima B Richmond and

\

unication Directory. 1973-74 (New York. Speech Communication

L3N

Johii A. Daly. “Extension Education: An Almost
Market for Comitnunication Graduates,” Bulletin of the Association of
Administrators in Speech Communication, Issue 11 {January 1975):6-

The information on the Teacher Workshop Program was obtained pnmanly

R Program at Penn |
} 55-57, from participatipn in a mine-hour "short-
on_in New York City: "Managing gnst'ruchonal
conducted by merpbegs.of the Penn Stdte TWP and -
%ﬂ&convérsatlons with Dr.

Todey's Speech 20 {Fall 1972
at the, 1973 SCA Convent:

uate degree programs at Western Connecticut State

ng the

he information on the "Communication in Education” workshops was obtained
rom brochures and descriptive literature for the February and May 1974*
tributed at the 1974 Conference for Directors of the Basic Course, Boulder,
om personal rrespondence frotn Dr Gregory Kunesh For addiional
e Lynp dissrtation
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=1 Joint Task Force.of the ech Comxaunication Association and the Amencan

Theatri Assouation, "Guideline8 for Speech Bqmmunication and Theatre Programs jn
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Teachet, Education,” Speech, Teacher 24~(November 1975):4343-64. . .
2" Ibid : pf2.. .. : \ . <
3 R R’ Allen and Kenneth L Brown, eds /Commantggtion Competence in Children
o> - A Developmental Perspective [Skokae, 1ll. National Textbegk Go . 1976).° - N
- 4 Richard E Hartzell. Wilham A Anthony, and Harol:] Wain, “Comparative
) Effectiveness of Human Relations Training for Elementary Student Teachers.” Jour nal
* of Educational Research 66 (July-August 1973): 457-61.
5 See. for example. Robert F Nethard, Jr., “An In-Service Program for Cooperating
Teachers and Its Effect on Student a?(‘.achers' and Cooperating Teachers' Verbal., - .
|

, Behavior™ (EdD diss., Pennsylyania State University, 1970); Janice Lee Wickless,
“Effects of an In-Service Program for Teachers on Pupils' Questonming Behavior n
< et Sciénce Classes” (Ed.D. diss. Columbia University, Teachérs College. 1971). and
AN Elizabeth Bouey Yates, "Changing Attitudes and Behavior ‘Guidehnes{or the In-Service
Education of Social Studies Teachers in the Secondary Schools of the District of
\ Columbia” (Ed D diss , George Washington Uniyersity. 1969). o -
N 6 Beverly L Lusty and Barbara Sundene Wood. “Effects of an NDEA Institute Upon
- Attitudes of Inner-City Elementary Teachers.” Speech Teacher 18 (September 1969)
217-22, Ronald Joseph Marino, “The Effects of a Congentrated In-Service Program
Designed to Improve Elementary Teachers' Attitudes toward Children” (Ph.D. diss., *
Michigan State Umversity. 1971) B .
7 Warren Chester Coffey, Change in Teachers' Verbal Classroom Behavior
Resulting from an In-Service Program 1n Science Education” (Ed.D. diss., Unjversity of
i Cdhfornia. Berkeley, 1967). - ’ . o
> 8 Roy A. Edelfelt, "Inservice Education of Téaghers. Prionty for the Next Decade,” '
Journal of Tepcher Education 25 (Fall 1974): 251. . R
. 9 Hugh G Petri. "Do You See What 1 See? The Epistemology of Interdisciplina
' l'rfqulr!.",\l-kiucahonm Researcher 5 (February 1976) 9-15.
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As the preceding chapters have indicated, educators have begg :
increasingly concerned during the past decade with the complexities s

" of teacher-studept communication in the elementary and secondary
classroom. Courses have been developed at a rapid rate to meet the.
classroom teacher's\ueeds. However, with no channels for contacting -
other professionals wpgking in the same area, course developers have
had little assistance in their work. ,

The purpose of this chapter is to provide some aid. In order to be of
maximum assistance to develapers of courses in classroom communi-
cation, resources have been identified which might help in plarming,

} establishing priorities, devélgping ditional courses, or eonstructing .
student reading guides, both for pract ingteachers as well as teachers -
.—  in training. The resources selected for “this chapter includejournal .
artycles, texts, bibliographies, ERIC documests, games, and exefCises .
completéd during the past decade. All resbiircds.have been annotated
to facilitate the developer's work. Readers should hate that important
items gompleted prior to, 1965 can usually be founrd in the bibli-
ographies and collected works cited in the listings. In addition, thosg . -
who use the resources should be sensitive to the different levels'of the .
aaterials and should ‘consider if®ms which are appropriate to the ®
needs, experiences, and prior speech. communicatioh educatich of +
“teachers with whom they work. Finally, the citations "are selective c .
- rather-than exhaustive; therefore, readers are encourdged tQ consult
current’ journals and the - ERIC system as continuing sources of
information. ~ = ) LN
A central criterion governing the selection of ‘matefials was the
. e
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extent to which they focused on teacher-student ntera. tion woovr e
- elementary and or secondary classroom. Thus, tor exatuple .04 =

which considered nonverbal behavior 1n the (lasstoutn . s tenr *
over a more general work ort nonverbdal communicationg Gese, .

. only matenals which focus on classroom-—tommuni atiun base ae

' . included Teachers concerned with speech communu ation sty . .

, " ' beyond that scope may want to consult woths whuh deatu ..+

oeneral way with the complexmes of commumication behava o

y  items may 1n part be adapted by the teacher educator tir o 1ss.
use. The following hist includes items that may beSonyuteg s o
purpose. - :

» »
Genergl Communycation and Interpersonal.Comrriang st
# rd

. Barbour, Alton, and_Alvin Goldberg [aterpersonc, € oy oy A U w
Teaching Strategies and \Resources Falls Churrh Vo P RIC -

Speech Communication Module, Speech Cominuni atint, \ay .
tion, 1974.

Berlo. David. The Process of ((mmmnuulum New Y oa
Rinehart and Winston, 1968

Brooks, Willlam. Speech (omnmmumun Dubugur Toa s % 0
Brown, 1971. .

Hart, Roderick P., and Don M. Burks 'Rhe'tm&.h Senat,
Social Interaction.” Speech Monographs 39 (fdne 1, .

Kelter. John. Interpersonal Q;wuh GCotwmuricat o7 Faoe -

y Structures. Belmont, Cal.: Wadsworth Publishang Co 30

. Patton. Bobby R.. and Kim Giffin Interperson. o, 0 !
Basic Text and Readings. New York Harper aod Row 9 3
‘Sereno, Kenneth, and David C. Mortensen wds Py 07

Communication ‘Theory. New York Harperand Row 0
Stewart, Johan, ed. Bridges Not Walls  \ Book ibenr o
Communucation. Reading. Mass  Addison Wesiey 973

o )
~

#» Oral Interpretation . SN "~

Bacom, Wallace. The Art of Interpretation Zod wd }W Yoo
¢ Rinehart'and, Winston, 1972 .
*Lee, Chdrlotte Oral literpretation Hh e Hus!nr‘ H-mk?/

' ~ Co. 1971. - - . ‘ .
' R . -
Public Commummtmn V\HI L . _

Monroe, Alldn H.. and Douglas Ehninger Provoppee o0 00,

. ° Speech (‘ommnmumon 7th f‘d Gle nview WoSentr Logeosa
Co.. 1974,  ° N )

. Walter, Otis: asd Robert Scott SThanhsonz apgt speehoo 20 07

. York- Macmillan Co.. 1968, £ L §

Wilson. John F. and Carroll’C Arnotd el o ®0 g
mumdation Boston Allvn and Bacon 1976 :
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82, * . QResources

-

-

Kan Midwest Edacationdl Training and Research Orgamz.gtmn
1973

Dreeban. Rubert. "The School as a Workplace.” In Second Handbook of
Research on Teaching, ed. Robert M. W. Travers, pp. 450-73.
Chicago: Rand McNally Co.. 1973.

Getzels. Idcob W. and James M Lipham and Roald F. Campbell.
Educutional Admmustration as a Social Process. New York: Harper
and Row;, 1968.

'lmle Carol K. Student Teaching Attitude apd Research Bases for
" Change 1n School and Uriversity. Metucher® ’\J] Scarecrow Press.
1974,

.
‘5 »
- '

Finally. while the resources in this chapter ha\e included selective
citations which concern improving the communicative skills of the
elementary and secundary student (see catégory | below), readers may
wdnt to pay particular attention to two items which will be very
helpful in developing communication programs K-12.

Allen. R R., and Kenneth L Brown. Comniunication Competence in
Children. A Developmental Perspective. Skokie. Ill National
" Textbook Co.. 1976.

Feezel Jerry, Kent Brown, and Carol Valentme Annotated Bibli-
vgraphy of Print and Non-Print Resources in Speech Communi-

cation. Grades K-12. Falls Church, Va.. ERIC/RCS Speech
~ Communication \1odule Speech Communication Association,

1976 . . e
’ . - T T T ——
Interest Categories : .

The dnnotated bibliography which follows 1s mtended to help
teacher educators identify materials which may be of particular
interest To facilitate this process, a category system has been devised
which may help to dent@matenals applicable to the readet’s negds.
Sy mbuls fqr the appropriate categuries appear immediately preceding
the annotation. The follow,mg interest categories have been utilized:

A. Lecturmg and Reading Aloud. Considers organizing and develop-
ing effective lectures as well as improving the teacher's ability to
_read aloud from the printed page. -

B. Quc stroning. Identifies the importance of and ways ofdeveJopmg.

appropriate questions for classroom use.

C. Listening Suggests ways in which the teachercan beromea better-

listener.
D. Communiiting Neaverbally. Considers eye contact, facial ex-
pressions. and use of personal space, as well as improving. the

e
R N

Jteacher’s pitch, quality of voice, articulation and pronunctation. "

-




Resources ' . 83,

E. Utiizing Group Processes Focuses on the class as a group and
alse suggests ways in which the teacher can utilize small-group
work in the class "

F. Utilizing Interaction Analysis Systems. Reviews the available
systems for observing classroom behavior and or discusses the

G. Modifying Student and or Teacher Behavior. Considers the
i which teachers and studenis may facilitate and restrain each
others’ communication. - .
H. Identifying Communication Disorders. Identifies a variety of com-
-muxycafive disorders among elementary and secondary students
- ~s0 that the teacher can make gppropriate referrals.
L p Reticent Student. Explains why students may be withdrawn,

<ufid interaction, and remain silent. Describes suggested methods
r working with these students.

* . /materals which fogus on debate. creative dramatics. and-mter-

persondl communication.
Language. Covers the broad spectrum of language acquisition and

= development Discusseg language as a means by which one learns
. andthe relationship between oral language and the other language
darts. *

Considers standard and nonstandard English as well as linguis-~
- tcally and or cultufally different students.
M. Sexist Language. Suggests ways in which the teacher can red\rce
sexist lapgage 1n the classroom:
N. Svlrff)(;on(‘('pr ahd Communication. Focuses on the importance of
)p f-image and the relationship between self-concept and how one
commupnicates and interprets communication. Alse discusses
. teaching strategies for promoting positive student self-concepts.
L~ 0. Affeetive language. Considers language which deals with emo-
tions, feelings. likes, dislikes. attitudes, and beliefs.
P. Teather Expectations and “Teacher Stuflent Characteristics. Con-
siders expectations whith influence communication as well as
t.such individual characteristics as sex, physical attractiveness,
and personality which may influence teacher-student communi-
) cation, . ’
« Q. Games, Stmulations. and Ekercises. Includes items which can be
used by elementary and secondary teachers in their own class-
. © rooms : N

R. General Works and Bl_bh()}.{mpi{l(’;. Includles items of a general,

. 3 hJ . N . - 3y . 3 H
natuge of \lhl(.h:Spdanl”me(,!‘ of (.ateg,q.n@.‘

resulls of interaction analysis in‘the classroom. )f, .
ays

I Improving the Communication Skills of Elementary and Second-- )
ary Students Considers language stimulation activities, as wellas

L. Sociwal’Regional Dialects and Students with Cultural Differences.

» . 1. , ‘. *
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Resources

s

_Aarorfs Alfred C., Barbara Y. Gordon, and Wllha‘m A. Stewart, eds
."Linguistic-Cultural Differences.and American Education.” Specnal
antholog) issue. Florida FL Reporter 7 (Spring, Summer 1969); 1-
149

L. Discusses the implications of a linguistically and or eulturally.
plurah.snc soctety for educational institytions~

Adams. Gerald R.. and Allan S. Cdhien. "Children’s Physical and
Interpersonal Characteristics that Effect Student-Teacher Inter-
Aactions.” Journal of Experimental Education 43 (Fall 1974): 1-5.

P. Data suggest that the physical char'actenstlcs of students
influenced teacher-student interaction during the first- week of

school. /'
Adams, Lavarn'B. “The Classroom Geuncil: A Method for Improve-
* ment of Interpersonal Classroom Relationships.” Elementary Schaol
Gujdance and Counseling 7 (March 1973): -24447.

[

.
¢

cation in the classroom.
Adler, Richard R.. andLawana Trout. Creative Dramatics. A Selected

" 1971. ED 058 211.

J. Important works by Siks, Ward, Way. and Spolin are identifiedin
this annotated bibliography of forty-seven citations.

" Alatis. James E. ed 21st Annual Round Table: Bilingualism and,
Language Contact Anthropological, Linguistic, Psychologieal and
Sociological Aspects. Monograph Series gn Language and Lin-
guistics. Washington: Georgetown University Press, 1970.

" L. “Yerbal Strategzes in Multilingual Communication,” and “Cogni-
tive Development in the Bilingual Child" are among the articles in
this volume.

Allen. R, R, Sharol Parish, and C. David Mortensen. Communication:
Interacting through Spéech. Columbus: Charles E. Merrill, 1974.

J. Ahigh school text which considers interpersonal communication,
the study of “speech forms, and a critical analysis of public address.

Allen,R. R, Jo Sprague and S. Clay Wilmington. Speech Communi-
,cation n the Secondary School 2nd ed. Boston Allyn and Bacon,

1976w
N

J. Considers speech communication in the secondary school and
emphasizes interpersonal communicatiop, theater, and film as well

as instructional strategies which may be effectively utilized to
_achieve the instructor’s objectives. -

1)

G. Provides a vehicle for improving teacher”student comTﬁF B

Bxbhograph} Urbana, I11.: NatlonalCounmlofTeacﬁers“ofEnghshj-\_,
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¢
Alpert. Judith L. "Teacher Behavior across Ability Groups: A Con-
. * sideration of the Mediation ofwPygmalion Effects.” Journal of

Educational Psychology 66 (June 1974): 348-53.

¢
P. Findings«ndicate that teachefs’ behavior may not be adversely
affeeted by teachers’ expectations.

Amidon, E. ]. “The Effect upoh the Behavior and Attitudes of Student
Teachers of Training Cooperative Teachers and Student Teachers
in the Use of Interaction Analysis as tassroom Qbservational
Technique.” Philadelphia: Temple niversity, 1967. ED 021 777,
F. Student teacWaught interaction analysis appeared
more indirect, actepting, and supportive in working withstudents.

Amido muhd, and Michael Gianmatteo. “The Verbal Behavior of

perior Teachers.” Elemehtary Sehool Journal 65 (February 1965):

» /\/ 283-85. ’ .

F. In part, superior teachers dominate their classroom less, use

indirect verbal behavior more, and use less direction giving and
criticism. >

—~.  Amidon, E. |, and |. B. Hough, eds. Interaction Analysis: Theory,
I+ Research and Apphcation. Reading, Mass.: Addison-Wesley, 1969.
/ & "The Verbal Behavior of Superior Elementary Teachers,” and
3 . +~'Interaction Models of Critical Teaching Behaviors,” are among the _
/7~ : " tmportant articles in this collection. :

Amidon, Edmund. and Anpita Simon.. “Teacher-Pupil lnter:action
/ Review of Edycational Research 35 (April 1965): 130-39.

F. An important early review of research on classroom interactjon.

~ Amidon, Peggy, “Non%erbal Interaction ‘Analysis: A Methpd of
- Systematically Observing and Recording Nonverbal Behavior.™
. Minneapolis: Association for Productive Teaching, 1971: - :

D.F. A com.prehensive mantual which considers four dimensions of

* nonverbal behavior in the classroom. - . - o

Anderson, Gary |. “Effects of Classroom Social Climate on Individual
TLearning.” American Educatjonal Research Journal 7 (March 1970): .

135-52. - .
F. The findings suggest that properties of clagsroom social climate
(g affect individual learning. L ¢ .

Anderson, R. Gene. “A Study of the Basic Speech-Communication
Course Designed Primarily for the Classroom Teacher."Ph.D. diss.
University of Colprado, 1970. : .

R. This nalional survey considers the undetlying assumptions
upon which speegh communication courses for teachers at the
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undergraduate level are based*and dnscusses the most common-
objectives of these courses.

Auer, | Jeffery, and Edward B. Jenkinson. eds. On Teaching Speech 1n
Elementury and Junior High Schools..Bloomington. Indiana Umver-
sity Press, 1971.

J. Emphasizes how oral training can form a core of the elementary
school program. Sample chapters include: “On Teaching Oral
Reading” and “On Improving the Speech of Children.”

Balzer. A. L., et al. "A Review of Research on Teacher Behavior
Relating to Science Education.” Washmgton National Institute of*
Education. 1973. ED 087 638. .

F. Reviews studies (1960-1971) which focus on teacher behavior in
the science classroom. .

Banks. Samuel. “Inquiry Techmques in Teaching a Multi-Ethnic
. Social Studies Curriculum.” Baltm\ore Baltimore City Public
Schools, 1974. ED 102 074.

B. L. Utilizing the inquiry process, this manual)provldes teachers
with a systematic program approach to ethnic studies 1n a K-12
, * social studies curriculum,

Bany. Mary A and Lois V. Johnson. Classroom Group Behavior. New
York: Macmillan Co., 1968. -

E. Focuses on how classroom groups behave and why Examples
are dmwn from teachers’ classroom experiences.

Bames Douglas Language, the Learner and the School. Middlesex,
England: Penguin Books, 1969.

F. K Argues that teachers need insight mto the special language
they usesin the classroom. James Britton corftributes an essay which
explores’ the role of student talk and learning.

Beisenherz, Paul C., and Jerry L. Tucker. “Limitations of Research in
Science Teacher Questioning Behaviors." Science Education 58
m(]uly-Sept. 1974): 423-29.

. B. Reviews studies which consider effective teacher questioning
behavior among science teachers.

Bellack. Arno, et al. The Language of the Classroom. New York: :

N

¢ I‘efrcherq Coliege Press, 1966,
F. Dravnng from concepts of contemporary philosophers and
= : psychologists, the authors describe and analyze the linguistic
behavior of students and teachers. N

- Berscheid. Ellen, and Elaine Walster. “Beauty and he Best.” Psy-
S chology Today 5 (March 1972) 43-46.




R?mc(s ; : 87
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L P. Deals with the effect of a child’s appearance during early’school
vears. :

Beyer, Barry K “What's the Matter with Inquiry ;I‘eac'hing?" Social

cussed.

-

- .
Blanch, Emma |]. “Dramatics in the Foreign, Language Classroom."
Washington, D. C,, 1974. ED 096 847. y . )

J. Suggests uses of fableaus, p'f)etry. and plays for the classroom.
. Blakeslee, Sandra "Study Rebuffs a View of Minority Learning.” New

Yorh Times (October 15, 1975): 48,
L."Stutdy suggests that teachers are unwittingly "killing” minority

at ademic performance. Consequently, students deyelop unrealistic
images of therr achtevernent. '

Bloom,B S "Thought—Processqs in Lectures and Discussions.” Journal
of General Education 7 (April 1953): 160-69. ) :

A. E. Suggests that lectures are more efficient in comm\ﬁr;icating
knowledge to $tudents. .

Bloom. Benjamin S., ed. Taxonomy of Educational Objeci:ves: e
Classification of Educational Goals. Handbook I: Cogmtive D iam.,
New York: Dayid McKay Co., 1956. = - -

AK. An essential work which provides a classification of mtellectual
abilities and skills to be ashieved through educatian. '

,Bloynt, Nathan S. and Herbert |. Klausmeier. Teaching in the

Secordary School. 3rd ed. New York: Harper and Row, 1968,

A. One section of the book argues that lecturing does not afford
opportunities for students to practice their fommunicative skills.

1

ERIC References. Washington: National Institute of Educatiom,
1974. ) )
Le The majority of citations deal with black English, though other
dialects from Appalachia, New England, and the South are also
considered. ', ’ o < -
Braden, Waldo W., ed. Speech Methods and Resources. New York:
Harper and Row. 1972. :

J. Discusses the field of speech commupication. Identifies various
< .
resources a teiicher'may use in the classroom. -

o

" -
‘ ..

/Judu-c Journdl 2 (February 1973): 64-70.". .
B. Five objections to inquiry teaching in social studies are dis-

students with kindness by praising their work despite  poor ’

Bobson, Sarah. Nonstandard Dialects. An Annotated Bibliography of .-

.
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Brilhart, Barbara L. "Oral Communication for the Indian Student.”
English Journal 60 (May 1971): 629.

v J. L. Examines specific communication problems and recommends
. ways of improving the intrapersonal and Interpersonal communi-
. . \ .
cation of the Indian stugent.

Bronstein, Arthury]., and Beatrice F. Jacoby. Your Speech and Voice.
New, York: Random House, 1967,

D. ]J. Presents extensive drills andfpractlce materials for better
undérstanding and utilizing the characteristics of one's speech and.
vorce. . -

-

Brooks, Deems M., ad. Speech Communication Instruction. New York:
David McKay"Co.. 1972. . :

R. A readef that focuses on such topics as microteaching, question-
ing skills, and interaction in the interracisl classroom.

Brooks, William D., and Gustav W. Friedrich. .Teaching Speech
Communication in the Secondary School. Boston: Houghton Mifflin
Co., 1973. -

J. Identifies resource materials for feaching speech communication
in the classroory. Also concerned with developing effective instruc-
tional strategies for the teacher. . '

Brophy, Jere E., and Thomas L. Good. Teacher-Student Relationships:
Causes and Consequences. New York: Holt.QRinehart and Winston,
1974. .

P.”An important work which considers the differential teacher
attitudes “ahd..expectations as they affect teacher-student inter-
action patterns.

° o
Bryan, Tanis S. “Ad Observational Analysis of Classroom Behaviors
of Children with Learning Disabilities." Journal of Learning Dis-
abiities, 7 (January 1974): 26-34. .

F. E‘W]ts interaction process analyses desigr;ed to record the
task-oriented andsocial behavior of learning-disabled and normal
third grade children.

Burger, Henry G. Ethno-Pedagogy. Cross-Cultural Teaching Tech-
niques. Rev. ed. Albuquefue: Southwestern Cooperative Educa-
, tional Laboratory, 1971. - - -

* N .
L. Presents inforntation about Mexican-Americans and Navajd'sin
the American Southwest.  * =, - -

" Buys, Wilham E. Speaking by Domg. A Speaking-Listening Text.

Skokie, [1l.: National Textbook Co.. 1973.
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J. Presents a range of activities desigﬁéd to develop the communi-
cative skills of students. Focuses on listening, observing, reading
aload, and speaking persuasively.. ,

Caine, Eldine, and G. Ceoffréy Lindenauver. "Human Relations Train-
ing in Teacher Education.” Journal of Efnotional Education 13
{Winter 1973)- 27-37. , )

G. O. The amportance of teachers’ ongoing emotional training is
discussed.

Campbell. james R. *Macroanalysis: A New Development for Inter-
action Analysis.” Journal of Educational Research 68 {March 1975):
261-69 « -

F. Macroanalysis, which orders observafional data il40. larger

umts of analysis than microanalysis.'is discussed.

- Carin, Arthur A. and Robert B. Sund. Developing Questioning
Techniques A Self-Concept Approach. Columbus: Charles E.
Merrill, 1971.

B. Discusses the importance of questions, developing student - -

questions, and writing cognitive and affective questions. .

Cazden, Courtney B. Child Language and Education. New York: Holt,
Rinehart and Winston, 1972. * . ‘

K. Language development. language differences and;usage, oral
language education, and methods of analyzing children's language
are among the many focal points of the text.

“Children’s Questions: Their Forms, Functions and Roles in
Education."-Young Children 25 (March 1970): 202-20. “

B. Concerngd with how children learn to dsk questions.

Cazden. Courtney B., ed. Ldnguage Learning n Early Childhood
Education. Washington: National Association for the Education of
"Young Childr,en. 1972. -

K. Includes essays for preschool teachers which consider such
topics as the development of speech and language in children.

, * Cazden, Courtney B., Vera P. John, and Dell Hymes, eds. Function of
Language 1n the Classroom. New York: Teachers College Press,
1972. *

R. Bilingualism, bidialectism, nonverbal communicéﬁion and the
“silent” Indian student are among the many topic areag\included.
.Excellent bibliographies. . '

Chapin, Rosemary, et al. "Sex Role Stereotyping: Implications from
Human Services." Washington D.C., 1973. Available from Min-

- ,‘~ 98

e




90 Resources

~

N
nesota Resource Center for*Social Work Education, Auggburg
College. 731 21st Ave. S., aneapohs Minnesota 55404 Abstract
oy ED 096 188. ' .

M. Presents materials on sex role stereolypmg which can be used
as a basis for inservice training. Abibhography and review of films,
tapes, games, and exercises is included.

Chartier, Myron’"Simulation Games as Learning Devices: A Sum-_
mary of Empirical Findings and Their Implications for the Utiliza-~
tion of Games in Instruction.” 1973. ED 101 384,

Q. Discusses speech communication games and provides practical
suggestiuns for facilitating simulation games that game-users may

find helpful

Lhdscn Barbara. "Sex-Role Stereotypmg and Prekindergarten Teach-
" Elementary School Journal 74 (January 1974): 220-35.

M. Considers how the classroom may contribute 4o the stereo-
typing of sex roles.

Clark, Margaret, et al. The Learning Encounter. The Classroom gs a
Communications Workshop. New York: Random House, 1971,

R. Based on data drawn frem actual classroom interaction, the
authots view the classroom as a system, consider such topics as
verbal and nonverbal behavior, and focus on students who do not
/speak ‘standard American Enghsh” in the classroom.

Clark, Thumas "A Hdndbook of Short’Courses in Dialect Studies for

K-12 Teachers." Washington: American Dialect Society, 1974. ED
*091 710. . .

L. Designed to help teachers use workshops to disseminate infor-
mation about regional and social dialects. Alnbhography as well as
a list, of \\orkshop leaders and consultants is mcluded

Chfford, M. M., and E. Walster. "Effect of Physical A eﬁ/eness on
Teacher Expectations.” Souolog,y of Educatien 6 [Spnng 1973)
248-58.

P. The child's attractiveness was associated with the teacher's
* expectations about the child's intelligence, progress in school, and
populanity with peers.

Coates. Thomas |.. and Carl E. Thoressen. “Teacher Anxiety: A Review
with Recommendations.” Washington. National Institute of Edu-
cation, 1974. ED 092 518.

D. G. Reviews studies of teacher stress and tension. focusing on
inuidence, sources, and effects of anxiety and ways of reducing it

Cohen, Ehzabeth G. "Sociology and the Classroom: Setting the

o,
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Conditions for Teacher-Student. Interaction.” Review of Educa-
tional Research 42 (Fall 1972): 441-52.

F. Examines how the development of status systems affects learn-
ing 1n the ongoing classroom.

Cole. Roberta, et al. “Language and Speech [fprovement for Kinder-
garten and First Grade: A Supplementary Handbook.” Tampa.
Florida. nd. ED 096 798. .

. J. A sixteen-unit language and speech improvement handbook
which contains units un the child's developmental language char-
acteristics, a sound development Lhart and a general outline of
dsily goals and activities.

Colvario, Mary. "The Development of Classroom Workshops in Oral
Communication.” Enghsh Journal 63 (December 1974): 55-61.

G. J. Workshops can help students become more active in their
classes.

Combs, Arthur W., et al: Helping Relationships. Basic Concepts for the
Helping Professions. Boston: Allyn and Bacon, 1971.

-

R. One gentral question which the authors pose is, What ideas
about human behavior have special value for understanding the
helping relationship?

“ Conference on College Composition n/éommumcatlon [of NCTE].
*Students” Right to Therr Owr ﬁ)nguage Urbana, Ill.: National
Council of Teaghers of English, 1974. '

§ as “What is dialect?” “How do dialects
falect limit one's ability to think?" *

Cooper, Harri . Reuben M. Baron, and Charles Lowe. “The
Importatice of Race and Social Class Information in the Formation

xpectancies about Academic Performance.” Journal of Educa-
tional Psv(‘hology 67 (April 1975): 312-19. .

P. Results suggest that middle class students are expected to
receive higher grades than lower class‘students.

Costello Marjorig, F. " “The \alumg Process in the Classroom: The Rol —
" of the English’ Tedcher aciittating Student Growth in-
Valuing Process.” Ed.D/diss.. University of Massachuseﬁs 1974.
ED 099 863. '

O. Examines the role
+facilitdtor of the valuing process.

Craig, William N., and James L. Collins. “Communication Patterns in’
Classes for Deaf Students." Washington: U.S. Office of Education.
1969. ED 034 367.

N. Raises such questi
differ?” and " Does

P

@icher as a communicator and .
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F. In more advaaced classes, researchers found 4 gradual increase °
1n stutlent response and initiation. '

Crim, Roger D. “The Use of ‘Videotape Recorders in Teacf;er Self-
Evaluation.” Washipgton, D. C., 1974. ED 106 270. . :

F. G. Consitlers the need for self-evaluation and the use of video-
tape n providing/n objective record for evaluation.

Crist. Janet “Gyoup Dynamics and the Teacher-Student Relationship:
A Review of Recent Innovations.” Palo Alto, Cal.: Sfanford Univer-

sity, 1972. ED 062 292,
+ E. Focuses on inriovations inﬂ-ha-ag)plication of group processes to

educational settings. Good list 'of references.

Cunningham, William G™ "The Impact of Student-Teacher Pairings on
Teacher Effectiveness.” American Educational Research Journal 12
(Spring 1975): 169-89.

G. This study tests the hypothesis that types of students tend to
differ in the benefit they receive from various types of tgacher&

Davis, Jean* "Coping with Disruptive Behayjor." Washington: Natignal
Education Association,

974. ED 096 256.
G. Examines five methods for handling disruptive behavior. A
variety of examples are used. A useful bibliography is included.

Dawson, Karen E., and Steven R. Forness. “Effect of Video Feedback
on Teacher Behavior." Journal of Educationa®Research 68 (January
1975):, 197-201.

G. Results suggest that teachers' behavior can be changed through
unlizatlon of video feedback.

Dedmon. Donald N. “Lecturing as Oral Communication." Central
States Speech Journal 19 (Fall 1968): 188-95.

A. Criticizes the’ lecture method for its speaker centeredness.
Suggestions for more effective lecturing are discus?éd. \
ation

Deethardt, John F.“The Use of Questions inthe Speech-Communic
Classroom.” Speech Teacher 23 (January 1974): 15-20. , .

B. Considers the lack of research on the use of questi&n‘S in the field
of speech communication. Contains a number of useful references
for those interested in developing their expertise in utilizing
questions in the classroom. .

4

Dunkn, Michael |., and Bruce ]. Biddle. The Study of Teaching. New

Yuoek: Holt, Rinehart and Winston, 1974,

R. Focuses on the following facets of research on classroom
teaching' methodological problems, the classroom as a social
system, and recommendations for researchers.
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‘Eisenson. Jon, and Mardel Qgilvie. Speech Correction in the Schools.
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Eachus. Heébert T. "In-Service 'lrdining, of Teachers as Behavior

Modifiers. Rene\x and Analysis.” ashmgton Bureau of Educa-
tion‘al Pensonnel Development, 1971. ED' 083 145. '

G. Identifies basic principles of operant and classical conditioning
and discusses applications for inservice training of teachers.

Ecroyd, Don. Speech in the Classroom. 2nd ed. E.nglewood Cliffs, N. 1.
-Prentice-Hall, 1968.

A. D. H. ]. Concérned with developing the speakmg skills of the
prospective teaché@ and with identifying the speech problems
which elementary and. secondary students may have.

Egland, George O. Speech and Language Problems. A Guide for the
Classroom Teacher. Englewood Cliffs, N. |.: Prentice-Hall, 1970.

" H. Offers the Llassroom teacher guidelines for understanding, *
detecting, and iinproving speech and language problems.

4th ed. New York: Macmillan, 1976.

H. Contains a chapter on a communication model for the school
chmiaan and teacher. Also, describes the behavior of children with
deviant speech and those with defective speech. hES

Elashoff, Janet D., and Richard E. Snow,eds. Pygmalion Reconsidered.
> Worthington, Ohio: Charles A. jones, 1971.

P. A detailed critique of Pygmalion in the Classroom, which
suggests that teachers’ expectations of pupils’ performance may

Sserveas a ! self- fulhllmg prophecy /
E]]lS H. P, and A. D. Jones." Anxnety about Lecturing.” Universities
Quarlorly 29 [Wmter 1974): 91-95. /

. A. D. Focuses on delivery, content of lecture. social factors,of the 't
situation, as well as personal factors which may be sources of i

anxiety for lecturers. .

Enckson, Keith, ed. Dimensions of Ordl Commuriication Instrucnon./ .

Dubuque, Iowa: Wm. C. Brown, 1970. . #
R. Considers such topics as the field of speech, tearhmg strategies,
and the reticent student. ¢

Eskey, David E. "The Case for the Standard Language." Paper
presented at the annual convention of Teachers of English to
Speakers of Other Languages, San Juan. Puerto Rico, 1973 ED 086
034. . ; {

L. Reviews the contraversy over nonstandérd dialects in the
teaching of English and argues for a commitment to standard
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Faix, Thomas L. “Listening as a Human Relations Art. Elementary

. Enghshi52 (March 1975): 409-13. ‘ )

I Focusés“sri teaching lisgening skills to children. Lists a number 6f
objectives to achieve and various activities to reach these objec-
tives. \

Fe¢zel, Jerry, Kent Brown. and Carol Valentine. Annotated Bibliog-
raphy of Print and Non-Print Resources 1n Speech Communication:
Grades K-12. Falls Church, Va.: ERIC'RCS Speech Communication
Module, Speech Communication Asseciation, 1976. -

) \ J. A "must” for those who are concerned with developing speech
communication programs K-12. : *

Felker. Donald W. Building Positive Self-Concepts. Minneapolis:
Burgess, 1974, ; .

/
. J. P. Considers what the teacher can do to enhance the develop-
ment of self-esteem among students. '

« + Fenner. Mildred, ed. "Sexism 1n the Elementary School.” Today's
Education 61 (December 1972): 20-31.

M. A series of articles which focus on various aspects of sexismuin
the elementary classroom.

Freire, Paulo. Pedagogy of the Oppressed. Trans. Myra Bergman
Ramos. New- York: Herder and Herder, 1972.

R. Freiré argues that a true dialogue must be developed between
student and teacher, and speculates on how this objective may be
accomplished. ' )

Fitzgerald, Sheila. “Teaching Discussion Skills and Attitudes.” Lan-
guage Arts 52 (Nov./Dec. 1975): 1094-96%

J. Discusses informal and planned discussion experiences.

Friedrich, Gustav, Kathleen Galvin, and Cassandra Book. Growing
Together: Classroom Communication. Columbus: Charles E. Mer-
rill, 1976. ..

R. Discusses the classroom as a communication system, developing
an effective climate in the'classrqom, and the relationship between
classroom coinmunication and learning., ’

Fepsenden, Seth A., et al. Speech for the Creative 'Ik:aghef. Dubuque,
lowa:. Wm. C. Brown, 1968. ) )

A. D. J. Considers such topics as developing an effective voice,
utilizing creative dramatics and choral reading in the class, as well
as developing the listening skills of students. ! .

le\.“‘\lbprt H. "Teacher-Pupil Interdction in Classes for the Emotion-
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- . ally Handicapped.” Exceptional Children 38 (February 1972): 469- -
> 74

//‘ F. The study su'ggesys wide. differences in teacher-pupil behavior.

" "Flanders, Ned A. "Basic Teaching Skills Denved from a Model of
Speaking and Listening.” Journal of Teacher Education 24 (Spring
1973): 24-37. ) .

F. Demonstrates a broader notion of communication than his
earlier works

Flanders. Ned, and Graham Nuthalk “The Classroom Behavior of
Tedchergs International Revief of Education 18 (1972): 427-586.

F, Devoted to research in which classroom behaviors of teachers

. are described and analyzed. Includes a review of some of the more
i widely know publications on classroom behavior. ‘

FoRos, Joseph. “A Proposal for Improving Class Discussions: The
Frequency-of-Response Chart.” English Journal 57 {October 1968@ \
1036-38. &
F. Suggests ways for encouraging and. keeping track of student
responses durmg\class interaction.

Fuller, Frances F.%and Brad A. Manning. "Self-Confrontation Re-
viewed: A Conceptualization for Video Playback in Teacher Educa-
tion.” Review of Educational Research 43 (Fall 1973): 469-528.

G. Considers what happens when. self-confrontation procedures
(v1a wideo playback) are used in teacher educatfon. Qutcomes,
subject characteristics, treatment, andhelper characteristic are
discussed. '

-

Fraser, D."W. "Classroom Discnpl‘ine—A Learning Package.” yVash-
ington, D.C.. 1973. ED 100 930. . ! )

G. Identifies nine theoratical principles relevant to the resolution of
common discipline problems.

Frymier. Jack R.. ed. "The Challenge of Nonverbal Awareness.” Theory
into Practice 10 (October 1971): 227-310.

»
D. A variety of articles focusing on nonverbal communication in
the classroom. v

. "The Value of Play for Le";rning." Theory into Practice 13"
(October '1974): 239-317. .

LY

-

M. Q. Awvariety of articles which focus on the importance of"piay"
in the classroom, - T

= Fuller, F. F., and C. Case. "Coﬁcerns of Teachers: A Manual for Teacher
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Educators Increasing Teacher Satisfaction with Professional Pre-
patation by Considering Teachers’ Concerns when Planning Pre-
service and Inservice Education.” Washington, D. C,, 1970. ED 040
143 . .

R, Concerned with’ prov ldmg relevant experiences for those with a
v fhintmum of teaching experience: Concentrates on six majof con-
- cerns of preservice. teachers.

Gage, N. L., ed. Handbook of Research on Teaching. Chicago: Rand
McNally, 1983. - .

- R. A-major work with exceptionally good blbhographles on all
facets of the teachmg learning process.

Gage, N. L. P.]. Runkel, and B. B. Chatter)ee “Changing Teacher
Behavior through Feedback from Pupils: An Application of Equilib-
rium TheoM” In Readings n the Social Psychology of Education, .
" ed.W.W.Charvesg, Jr.and N. L. Gage. pp.173-81. Boston; Allynand
| Bacon, 1963. '

i¢G. Argues that teachers’ béhanor can be favorably modified by
“creating channels for student feedback

all, Meredith. “The Use o Questlono in Teachlng Review of

Educational Research 40 (December 1870): 707-21.

B. The author reviews research which includes: “The Classification

" of Questions'by Type." "Effects of Teachers”Questions on Student

— Behavior,” and Progran7s to Change* Teachers Questioning Be-
havior." .

* Galvin, Kathleen, and Ca:sjandra Book. Person-to-Person: An Intro-

va,

duction to Speech Communication. Skokie, Il National Textbook
Co., 1974.

;] Designed for use in 'the high school. Concerned with better
understanding the speaker-audience relationship through probing

e questnons. photographs,'and-case histories. ‘

. Instruction in and about Small Group Discussion. Falls
Church, Va.: Speech Communication Association, 1975.

~

J. Designed for the classroom teacher in elementary and secondary,
NN school. . -

Speech Communication: | An Interpersonal Approach for

Teuchers Skokie, I1l.: National '&‘extbogk\(lo., 1973.

nonverbal communication are amang the focal points of this work.
Obijectives, as well as suggested activities, will help the teacher in
the classroom ’

" N - -

o T J. One-to-one communication, one-to-group .communication, and
|
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Gamble, Michael, and Tegj Gamble. Oral Interpretation. Th Meeting
of Self and theratur:%kokie. I1.:"National Textbook 6., 1976.

J. Contains a series of involvement exercises that f us attention
upon specific aspects of the interpretative process.

Gazda, George M. Human Relations Development: A Manual for
'Educators. Boston: Allyn and Bacon, 1973.

0. Q. Sample chapters include: "The Need for Human Relations
Traming in Teacher Education,” “Ineffective Communication
Stylg‘s." and “Perceiving and Responding with Empathy.”

Gersoni-Stavn, Diana, comp. Sexism and Youth. New York: Bowker,
1974. . )

M. Essays. bibliographies. and lectires which focus on sexist
practices within‘the school.

Gurott, Haim. Teacher and Child. New York: Macmillan, 1972,

0. R. Concetned with the verba} and nonverbal language of
criticism, anger, motivation, praise and cooperation.

Good. Thomas L., et al. “Effects of Teacher Sex and Student Sex on
Classroom Interaction.” Journal of Educational Psychology 65
{August 1973): 74-87. )

F. P. Suggests possible differences in the teaching Behaviors of
male and female teachers, especially in their treatment of male and
female students. . )

Good, Thomas L, and Jere E. Brophy. Looking fn Classrooms. New
York: Harper and Row, 1973.

P. R. The authors’ approach is suggested by a section which
considers teachers’ expectations. Good and Brophy discuss current
research, give practice examples, and discuss “appropriate” teacher
expectations.

, Gordon, Thomas. TE.T. Teacher Effectiveness Training. New York:

Wyden, 1974, *

Q.-R. Deals with communication skills needed by teachers to"

communicate more effectively with students. Stresses selection of

messages to suit the situation. Describes Gordén's thirty-hour

inservice training program. . ‘

Grant, Barbara, and Dorothy Hennings. The Teacher Moves. An
Analysis of Non-Verbal Activity. New York: Teachers College
Press. 1971. < ‘

9
D. A wide-ranging discussion of nonverbal behavjor. Topics in-
clude "Generating Nonverbal Clues,” and “Selecting from among

- ¢ Nonverbal Options.”
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Halfaure, John D., et al. *Téaching Behavior Modification to Students: ~

Effect upon Student gfid Peacher Behavior.” Paper presented at the
annual meeting of the Amen.an Psychological Association., New
Orleans, 1974. ED 099 124.

G. Suggests that sfudents can effec 8y ely reduce undesirable teach-
er behavior. ‘ .

-

Harmm, Merrill, and Tom Gregory. Teaching Is .. Chicago: Science
Research Associates, 1974.

R. Cum erned with teachers in training. Achdtty book that includes
1eadings from authorities on the tedchmf’-ledrmng process. Toplcs
mclude ‘Learning about ledrmng, "Dealing with Feelmgs and
"Presenting Subject Matter.”

Harpole. Charles. “"ERIC RCS Report demg and Simulation in
Speech Communication Education.™ Speech Teacher 24 (January
1975): 59-64.

Q. Examines simulation and gaming which may be applicable to
teaching various subjects in speech communication.

"ERIC RCS Report: Nonstandard Speech.” Speech Tencher 24
(qeptember 1975): 226-33.

L. A review of ERIC documents on nonstandard speech. Teacher
attitudes and suggestions for changes in teacher training are among
the focal points. .

.

Harrison, Barbara G, Unlearning the Lie Scwsm in School. Ne
York: Liveright, 1973. . T -

M. An examination of the difficulties in understanding and dealirfg
with the pervasiveness of sex role stereotyping in a private. .
nonsectarian, parent-teacher cooperative school in New Yaork.

Hawley, Rubert C. Vialue E\plomnonn{hrough Role Playing: Practi al
Strategies f()rl se 1n the Classroom. New York: Hal‘tpubhshmg
1975.

Q. Considers role playing as an important teachlng strategy Mdnﬁ
practical suggestions are included.

Hawley. Robert C., and Isabel Hawleyf Handbook 6 W
Growth Activities™for Classroom Use. Ambherst, Mex/s. cation

Research Associates, 1972. L=

Q. Ninety-four activities are listed which focus on such topics as
interpersonal relationships and nonverbal and sensory awareness.

Hendricks, Beverly L."The Move to Power: A Philosophy of Elemen-
tary Speech Education.” Speech Teacher 19 (September 1970): ]51-

60.
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J. A rationale for teaching speech at the elethentary school level.

Hendricks, Wilma. "The Development of an Instrument Désigned to
Determine Teachers’ Knowledge and Understanding of Bla¢k En-
. glish™ Ed.D" diss.. University of Kentucky, 1974. ED 098 618.

L. Describes an instrument designed to determine classroom teach-
ers’ knowledge of the rules of black English as identified by
linguists. ~

Henry, George “"Preparing Student Teuchess for Teacher-Pupil Inter-

action 1n the English Classroom., Engl‘zsh Education 4 (Spnng/\

s 1973): 247-58.

F. G. A discussion of teachers in training who study teacher-pupil |

interaction by trying out an interaction instrument on videotapes of
veteran English.teachers and then evaluate “live” interaction.

Hegbert, John. and Carol Attridge. “A Guide for Developer's and Users
Observation Systems and Manuals.” American Educational
Research Journal 12 (Winter 1975): 1-20.

F. A set of eriteria was developed to guide users and developers of
observational yystems and manuals. /

Herman, Deldee, and Sharon A. Ratljffe, eds. The Michigan Speech
Association Curniculum Guide Series. Skokie, Ill.: National Text-
book Co., 1972. !

. J. Curniculum guides focusing on a variety of subject areag {debate,
discussion, dramatic arts. general speech communication). Useful

* for elementary and secondary levels. Each guide identifies objec-
tives and suggests activities to accomplish the objectives.

Herrell, James M. “Galatea in the Classroom: Student Expectations
Affect Teacher Behavior.” Report from the proceedings of the
annual convention of the American Psychological Association,
Washington, 1971. ED 056 331.

‘Suggests that the tenchers’ presentations may vary as a function
of stud el. Students expecting a “cold” lecturer “produced” one.

Hoptker, James, ami\WiThzrm-L.LA brand. "The Persistence of tge
;{o(:ituti(m' A Review of Obsercational Studies of Teacher Que?-
tioning Behavior'” Qccasiopal Paper No. 3. St. Ann, Mo.: Central

. Midwestern Regional l}lq/c?ltional Laboratory. ED 036 511.

B. Considers the teacher's monopoly of classroom talk and the high
percentage of questions teachers ask which entail student memori-
zation, -

Holles. 7. ¢ nd H. A, Jeep."Group Dynamics in Action.” Clearing House '
31 (Dv’d
S

// : 108 .

mber 1966): 203-09.
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E. Lists forty six principles that the teacher may want to consider
when working with groups in the tlassroom.

. Holmes, Monica, Douglas Holmes, and Iudnth Field. The Therapeutic
. * Classroom. New York: Jason Aronson, 19%4.

. O. R. Argues that despite past failuress students-are not incapable
of succeeding. The major components of a therapeutic classroom
model focus on developing effective interpersonal relationships

between the teacher and students. -4
. Holt, John. How Children Fail. New York: Pitman Pubhshmg Co.,
1967.

¢
R, Goncerned with a number of communication problems within
the élassroom See "Fear and Failure.”

. How Children Learn. New York Pitman PublishingCo., 1967.

K. R In part concerned with the relationship between talkmg and
learning in the dassroom -

Hopper, Robert “Communicative Development ‘and Children’s Re-
sponses to Questions.” Speech Monographs 38 (March 1971):"1-8.

. B. K. Explains various aspects o%ommumcatwe development in

Yy " children as such development is Feflected by abilities fo respond
appropnatel&to question ?am quasi- expenmental communicative
situations. =

NI

"Expanding the Notion of Competence Impligations for
A Elementary School Programs.” Spcech Teacher 20 (Jantary 1971}:
29-35. -

K. The author argues that the concept ‘linguistic competence” is
too narrow in focus to.provide a ratlonale for elementary speech
programs.

“Is Deprivation ngunstlc" Suggested Changes for Teacher
Trammg Programs Concerned with Black English.” Paper presented
at the Speech Communication Assocnatlon convention, New York,
1973. ED 085 801. )

L Argues that students should be taught to be eloquent in vaned
commumcatlve sityakions.”

% . a

d

Hopper, Robert, and Rita Naremore. Chtldrens Speech : A Practical
Introduction to, Communication Development. New York: Harper
and Row, 1973.

K. Considers children's sgeech as a biological process, as well.as
, specific aspects of 1 e acquisition and development. Con-
siders current educational'problems.

‘ "
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s Houston, Robert W. Performance Education Resources for Perform-
: ance-Based Education. Albany, N.Y.: State Education Department,
Division of Teacher Education and Certification, 1973.

Q. Identifies and annotates films, slide-tapes, modules, pro-

grammed texts, and multi-media kits for preservicg/or inservice

’ f; training. .

. Huckleberry, Alan W., and Edward S. Strother. Speech Education for
the Elementary Teacher. 2nd ed. Boston: Allyn and Bacon, 1972.

J. Focuses primarily on using a variety of activities involving
puppetry, creative dramatics, reading in unison and discussion for
enriching the speech program.

Hunkins, Francis P. Questioning Strategies and Techniques. Boston:
Allyn and Bacon, 1972. ’

B. Considers the importance of questions in the process+of inquiry
and identifies question types according to Bloom's taxonomy. Also
identifies methods for evaluating the effectiveness of the teacher's
and students’ question-asking behavior.

, Hyman, Ronald T. ed. Teaching: Vantage Points fof Study. Phila-
delphia- |. B. Lippincott Co., 1974.

R. Many useful articles dealing with the teacher as a communi-
cator, the social climate of the classroom, and nonverbal communi-
cation. ‘ ¢

Irwin, Eleanor C. “Facilitating Children’s Language Bevelopment
through Play.” Speech Teacher 24 (January 1975): 15-23.

J. K. Emphasizes the value of dramatic play in the affective and
cognitive growth.of the child. /s

*Jackson, Gregg, and Cecilia Cosca. “The Inequality of Educational
Opportunity in the Southwest: An Observational Study of
Ethnically Mixed Classrooms.” American Educatjpnal Research
Journal 11 (Summer 1974): 219-31. )

L. The authors suggest that teachers in the Southwest behave
differently toward Chicano and Anglo students.

Jackson, Philip. Life in Classrooms. New York:'Holt, Rihehart and
Winston, 1968. ’

~ R. Concerned primarily with elementary school classrooms. Draws
from studies as well as personal observations.

Jayatilleke, Raja. "Human Relations in the Classroom: An Annotated
Bibliography, Supplement 3." ERIC-IRCD Urban Disadvantaged
Series. No. 40. Columbid University, 1974. ED 102 226. - .

N >
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R. Citations include journal articles, hooks, and ERIC documents
_which consider such topics as motivation, student-teacher

relationships, classroom environment, ethnic groups. and changing
‘attitudes in the.classroom. . -

']ersnld. Arthur. When Teachers Face Themselves. Ney York: Teachers
«  College Press, 1953. : e

R. Fuguses on the l‘elati’\dnship between self-understanding and the
educational process. Considers such topics as anxiety, loneliness,
search for meanming, sex, compassion, and hostility a's important’
areas for teachers to understand about themselyes.

Johnsan, Carole A., and Inga Kelly." ‘He'and ‘She". Cha
to Fit a Changing World." Educational Leadership 32
527-30- ) ¢

.M. Argues that.educators must encohrage the use of lan
which does not exclude persons, either by intent or in effect, on
basis of sex. . ‘ ' :

nson, David L. geacher-Pupil Interaction in éilinguél Elegnentary
chool Classrooms.” ¥74. ED 089 800. e

L.\T'he, author sugges‘ts that teachers directed corisidex:able
pre rfptive control over*Mexican-American students. , y >«

Johnson\ David W. Reaching Out. Interpersonal Effettiveness~and
Self-Adtualization. Englewood Cliffs, N.J.: Prentice-Halk, 1972. *

Q. R The text consists of mini-lectures followed by a number of
well:develpped exercises. )

|ohnson, David W., and Frank P. jokpson. ]ommé Together: Group
Theory and\Group Skills. Englewood Cliffs, N.J.: Prentice-Hall,
T 1975, - )

' .‘E. Q. '\I‘h'e authors prvide theory and extensive ises to help. |
. "develop.an understanding of group dynamycs and group skills. Also

_ tontains sections,on "Leading Growth Groups.” and “Conducting
-Skill-Training Exercises.” . ,

Johnson,, Kenneth G.. et al. Nothing Never Happens. Beverly Hills,
Calf.: Glencoe Press, 1974.

Q. R. This teaching-learning packdge consists of thirty-six games
unter such headings as "Getting’ Acquajnted” and "Group Inter-
action and Leadership.” g

Johnsgn, Wendell, et al. Speech Handicapped School Children. New
York: Harper and Row, 1956. . P

' ‘H. Identifies the symptoms and therapy for speech .defective
children. ’ , ,
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Ed
Jones, John E., and |. William Pfeiffer. Annual Hargbook for Group
Facilitators. gxg'a City, Iowa: Umversity Associates Press, 1972,
1973, 1974, 195,

Q. A wide-ranging collection of structured experiences, instru-
ments, lecturettes, theory and practice papers, resources, bibliog- _
raphies and book reviews.

Joyce, B, and M. Weil. Models of Teaching. Englewood Cliffs, N.J.:
Prentice-Hall, 1972,

~~R. Models gf teaching are described within the following

L4

1

L3

ey
P

a

’

categories' "Sgpcial Interaction” (Thelen), "Information Processing”
(Bruner), "Personal Sources” (Rogers). and “Behavior Modification”
(Skinner). ° ) ®

Kagan, | . ed Créaim;y and Learning. Boston: Houghton Mifflin, 1967.
K. O. Explores the nature of creativity and the creative person.

Kaufmann, Betsy B."A Contemporary Review of the Inquiry Method
of Teaching and Learning: A Study of Current Definitions and
Rationales of the Inquiry Method of Teaching and Learning— 1960-
70." Ph.D. diss., New York University, 1972.

B. A helpful review of ten years of work which has focused on the
.mnquiry method N

Kibler, Robert J., Larry L. Barker, and David TMiles. Behavioral
Objectives and Instryction. Boston: Allyn and Bacon, 1970. '

R.»Concerned with developing behavioral objectives in order that
communication between teachers and students may be more
effective, > .

King, Chéarles E.. Robert R. Mayer, and Anne Borders. "Differential

- Responses to Black and White Males by Female Teachers in a
Southern City," Sociology and Sogigesearch 57 (July 1973): 482-
947 - . ]
F. P. L. The authors focus on the impact of a far-réaching school
desegregation plan on teacher-pupil interaction at the classroom
level. ’ ‘

Kirkton, Carole M. "Class Discussion and the Craft of Questioning.”

.. NCTE’ERIC Summaries and Sources. English Journal 60 (March

1971): 408-14.

" B. E. Lists documents which ir part focus on asking the right
question, and how to-ask questions. ‘

Kleiman, David C. "Teacher- Student Interaction in the Classroom.” A
Selected Annotated Basic Bibliography. Falls'Church, Va.: Speech
Communication Association, 1975.

et

-
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R. Identifies a number of basic,resources that the teacher educator
may want to consider n prepanng elementary and secondary
students for the complexities of classtoom teachmg ' .

Klein. Susan S’ "Stydent Influence on Teacher Behavior.” American
Educational Research Journal 8 (May 1971): 403-22.

G. The author suggests that the classroom can t ccome more
product® e i students are taught how their- behawor may influence
the teacher's behavior. .

sKlemfeld, |. ]. “Effects of Nonverbal Warmth on- the Learmng of
Eskimo and White Students.” Journdl of Socwl Psychology- 92
(February 1974): 3-9.

D. Suggests that a nonxerball\ warm style of teachmg increases
learning.

Krathwohl. David R:, B. S. Blogm, and B. B Masia: Taxonomy of
Educational Ob;cclnes The Affectm, Domam Handbook 11 New
York:.David McKay Co., 1956 °

0. R. An essential work which focuses on interests, attltudes and
values n the classroom.

Kourilsky, Marilyn. "The Anatomy ofa Dead Lecture.’ Clearmg House
16 (September 1971): 20-26.

A. Describes the lecture aspects. of the teaching act. Identifies
sources of communication breakdw‘m and, discusses the impli-
cations of such breakdowns for effective teachmg

Kress. G+C..et al.’ TrammgTeachers to Recognize and Manage Social
and Emotional. Problems in the Classroom." Journal of Teacher
Education 19 (1968): 477-85. - .

G. O. A discussion of programs desxgned to train teachers touse a
variety of techniques in coping with problems in the c\lassroom

Krupar, Karen. Communication Games New York: Free Isress 1973.

Q. Lists “thirty-three games which emphasize such areas as “self-
awareness, perceptlon and listening.

Leeper. Robert R.. ed. “Human Relatlons Curriculum—Tea hmg
Students to Care and Feel and Relate Educauonnl Leadcrshl
(October 1974): 3-46. ) ¢ .

-

O. A series of articles which’ focus on, enhancmg human
relationships through pffective goals in education.

Leubitz, Lois. Nonverbal Communication. A Resource Package for
Teachers. Skokie, 1ll.: National Textbook Co.

. J. This package includes explanatory texts, visuals, and activities

113

.
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‘that will be useful for,teaching nonverbal communication in the )

3

elementary and secondary. classroom. .

Lightfoot. Sara "Politi?/,ﬁé Reasoning: Through the Eyes of Teachers

and Children.” Harvard Educational Review 43 (May 1973): 197- |
F. T e_author discusses the‘relationshhip between the levels of *
political Consciousness of black teachers and the social and cogni-——
tive development of second-grade black children. .

Ligons, Claudette. "Non-Verbal Communication and the Affective . 7
Domain.” Washington, D.C., 1973. ED 095 150. .

.~ .D.O. QA traini\ng\ package which provides an opportunity to
> consider how the teacher relates feelings to others nonverbally.
Included are readings, activities, and individual exercises.

Litsey. D M.. "Small-Group“Jraining and the English Classroom.”
Enghsh Journal 58 (September 1969): 920-27.

J# Suggests a number of different assignments the teacher may
utilize with students working in small groups.

Lusty. Beyerly L., and Barbara S. Wood. “Effects of an NDEA Institute
upon Attitudes of Inner-City Elementary Teachers." Speech
Teacher 18 (September 1969): 217-22). ‘ ‘

. G. Considers an NDEA Institute offered for nonfépeech teachers.
Identifies a number of positive changes Aia result of the program.

Lynn, Ehzabeth M. “A National Survey.of Graduate Courses in
Classroom Communication Theory and\ Skills Available to
Practicing Elementary and Secondary Teachers." Ph.D. diss.
Indiana University,"19%4. .

R. The author surveys NCATE teacher-trainigg institutions in
-order to deterfune the nature of graduate courses in classroom

communication available to practicing elementary)\ and secondary

teachers. A discussion of four model programs issincluded.

. Lynn. Elizabeth M., and Kurt W. Ritter, eds. “Classroom Communi-
cationt A Flexible Teacher Training Program in I terpersonal
Communication.” Indiana University, 1972. ED 079 793.

. R. Alengthy annotated bibliography which focuses on such topics S .
" as "Rationale for Studying Classroom Communication,” “Barriers to
Classroom Communication,” and “Communication Models.” “‘In-
cluded arg\sxercise‘sand films that the tgachereducatormay want to
use. . :

Marckwardt, Albert H., ed. Linguistics mbchool Programs: The Sixty-
Ninth Yearbook of the National Society for the Study of Education. 4
Part I1. Chicago: University of Chicago Press, 1970.

L 114 -,
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K. Considers such topics as “The Dimensions of Language,”
“"Languhge and Learning,” and “Contributions of Linguistics_to
Reading and Spelling.” : ‘ » P

{ 1
Mager. Robert F. Preparing Instructional Objectives. Palo Alto, Ca.
Fearon, 1962. Menre””

: R. Focuses on developing behavioral objectives in order that
communication between teachers and students may be~more
effective.

Martkean, Alexandria. "The Levels of Questioning and Their Effects
upon Student Performance above the Knowledge Level of Bloom's
Taxonomy of Educational Objectives.” Bloomington: Indiana
University, 1973. ED 091 248.

B. Considers an elementary science unit and suggests that teachers
may not be able to critically stimulate the students until they reach
the formal operational state of Piaget's schemata.

Marmno, Ronald Joseph. "The Effects -of a Concentrated In-Sefvice
Program Designed to Improve Elementary Teachers’ Attitudes
toward Children.” Ph.D. diss., Michigan State University, 1971.

G. A good how-to-dorit guide for constructing a course designed to
change teachér attitudes. ’ :

Markgraf, Bruce Richard. "A .Survey of Listening Pedagogy in
American Teacher-Tramning Institutions.” Doctoral diss., Univer-
sity of Wisconsin, 1960. Dissertation Abstracts 21 (#3): 699.

C. The only descriptive research of this nature. /

Martin, R, G. "Communication and the Act of Teaching: A Footnote to
. Models of Teaching.” Journal of Teacher Education 22 (Winter
1971): 418-25. ) '

R. The author argues that knowledge and understanding about
communication principles is an essential prerequisite for under-
standing the nature of the teaching-learning process in the
. classrooth. ‘

\

McCaslin, Nellie. Creative Dramatics in the Classroom. 2nd ed. New
York: David McKay Co., 1974.

J. Q. A practical text which gives a step-by-step procedure for
using creative dramatics in the classroom,

McNeill. Earle D.. et al. "Racism and the Helping Relationship: One
Method for <Increasing Awareness.” Paper presented at the
American Ortl'{opsychia;ric Association, New York, 1973. ED 082
102. .

M. This study examines the effects of a white, middle and upper-
class preference system on the helping relationship. <
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Meacham, Merle L. "All Those Independent Variables."” Paper
presented at the afinual meeting of the American Psychological
Assagiation, New Orleans. 1974. ED 100 516.

G. A case study of a sixth grade class. The teacher referred himself
- and the class for help on behavioral management.

*Meacham, Merle L.. and Allen E. Wiesen, Changing Classroom
Behavior. 2nd ed. New York: Intext Publishing Co.. 1974.

+ G. One section of the text 1dentifies specific learning principles
which can be apphed to enhance learning and reduce disruption. |

Mendels, Glen E.. and James P, Flanders. "Teachers' Expectatioﬁs and Jt
Pupil Performance.” American Educational Research Journal 10 -
(Summer 1973): 203-12. ¢ - < 4

P. The existence of potent teacher expectancies was not demon- / -
- strated by this study.

Mial. Do;othy. "Appen(iix +: Interpers‘mal Competencies.” . A -
5\ *Competency-Based.  Field-Centered  Systems-Approach to Ele-|
..., mentary Teacher Education. Final Report. Vol. 2, pp. 110-15. ED 026 N

G. ldentifies fifteen teacher competencies (proceeding from self-
awareness to interpersonal competence) whigh relate to the
production of desired behaviors in children.

, .
_Moffett, James. A Student-Centered Language Arts Curniculum,
( Grades K-13 A Hendbook for Teachers. Boston: Houghton Miffhn,
. Co..\1968. ) ‘
J. K Concerned with students as producers of language. Empha-
~3izes small-group discussion and drama as an important part of the
curnculum. : . .

Mornison. A.. and D. Mcintyre, eds. The Sbeal Psycholagy of
Teaching. Middlesex. England: Penguin Books. 1972. .- f

R. Avaried selection which includes “A Conceptual Framework for .

the Study of the Classroom Group as a Social System,” “Interaction —
Analysis and Inservice Training," and "Teachers’ Beliefs, Class-

room Atmosphére, and Student Behavior.”

Naremore. Rita..C. "Teachers’ Judgments of Childrens Speech: A
Factor Analytic Study of Attitudes.” Speech Monographs 38 (March

.

19715.17-27. ¢ LR ‘

S AT . , .
P. R.E\I’ ¢ studv inwlved analyses and interpretations of scalar 5
responses.that inner-city teachers gave to taped samples of children
of varying social status, ethnicity, and sex. -~

Nuash, Roy. Classrooms Observed: The Teacher's Perception afd-the »
Pupil’s Performance. London: Routledge and Kegan Paul. 1973.

A /
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N. P. In part suggests that a student s self-perception is strongly
% .influenced by the teacher’s perceptions of that student.

. ) NBU]dhr, ‘James L. “Analysis “of Teacher-Pupil Interaction in*
¢ Individualized Instruction: Role Variation and Ingtructional
" - Format,” AV Commumcatton Review 22 (Sprmg 1974): 69-77.

F. The author, suggests that as the instructional format is changed,
the role of the teaLher and pupil change in basic ways. .

Newcombe, P. Judson' and Karl F. Robinson. Teat,hmg Speech s
Communication. New York: David McKay Co., 1975. ' >

® |. R While this text is primarily concerned with teaching speech
communication at the secondary level, the authors focus orf “The
Classroom Interacfive Process” as well.

o Nietzke, Ann: “The Seducttve Dr. Fox.” Human Behavior 3 (October
. 1974): 42-44.

D. P. Studies suggest that a dynamic teacher may be very influén-
tial upon listener |udgments .

Oa@a Robert G., and Charles F. Eiszler. Sctence Modules: Teaching

actics, Questioning Technigues, Planning Short-Term Teachmg
Strategies, and Planning Long-Term Teaching Strategies.” Mount~
Pleasant. Michigan: Central Michigan University, 1975. ED 106 156.

A B. G. Centers on competency-based materials in science methods
», » for elementary school teachers.

‘* ~ ODonnell, Holly. “"ERIC RCS Report: Are You Listenin.g? Are You
. Listening?” Language Arts 52 (Nov./Dec. 1975): 1080-84.

J. Contains references to ERIC publications which may be helpful
to the teacher cdncerned with developing listening skills in ele-
mentary students.

O'Leary, K. Daniel, and Susan G. O'Leary. Classroom Management
* The Successful Use of Behavior Modification. New York Pergamon
. Press. 1972.

G. A collection of readings which focts on a set of principles for -
changing behavior. Research evidence documents efficacy of such
procedures in the classrgom.

' " Olmo. Barbara G. “Teaching Students to Ask Questtons Language
Arts 52 (Nov./Dec. 1975): 1116-19.

B, G. Argues that lessons need to be designed to shtft responsibil-
lty for asking questions from the teacher to the student. '.

«

Osbgrn. LynnR. | SpeechCommumcatton Educatto%andtheAmencan
In1an: Challenges and Contrasts.” Paper presented at the Westérn
Speech Communication Assggiation, Honolulu, 1972. ED 070 118.
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J. K. Discusses specific aspects of traditional communication be-
havior unique to American Indians and the implications for the
speech communication’feacher.

Payne, [ames I. “Analysis of Teacher-Student Classroom Interagtion
in Amish and Non-Amish Schools." School Problems 19 (Summer
.1971): 79-90. - N

F. Using the Flanders Interaction Analysis System in, Amish and
non-Amish scheols in Pennsylvania, the authors tested the follow-
ing hypothesis: as sampling moves from Old Order Amish class-

+..rooms to non-Arnish classrooms there will be a change from direct
teacher behavior to indirect teacher behavior.

"Pedersen, Douglas]. “Special Report: The Teacher Worksh(;p Program
at Penn State.” Today's Speech.20 (Fall 1972): 55-57.

R. A brief description of the course work in classroom cormmuni-
cation offered at Penn State University. g

Pfeiffer. Willlam [, and John E. [E)nes. A Handbook of«Structured
Experiences for Human Relations Training. lowa City, lowa: -
"University Associates Press, 1969ff.

Q. Currently five volames in this work. Concerned primarily with .
" structured'experiences for'group activities. Goals, group size, time

required, physical setting, and the process for implementing each

éxercise are discussed.’ ) /

Phillips, Gerald M., David But, and Nancy J.Metzger. Communication
in Education: A Rhetoric of Schooling and Learning. New York:
Holt, Rinehart and Winston, 1974.

R. A wide ranging discussion of the complexifies of communication
in the classroom. “Included are such topics as “Examining Our
Assumptions about Speech,” “Interpreting Communication Be-
havior,” and “The Clinical Responsibility of the Speech Teagher.” 5

Phillips, Gerald M., et al. The Development of Oral Commufiitdion m £ =
the Classroom. New York: Bobbs-Merfitl Cp., 1970. o

. R, Designed for elementary and skcondary -teachers, this text”
considers ‘such tdpics'as_"Oral Communication and the Classroom
Teacher,” “Speech-and Hearing Defects in the Classroom,” and“The
Quiet and Noisy Ones in the Classroom.” T

Phillips, Gerald M., and Nancy |. Metzger. “The Reticent Syndrome:
Some Theoretical Considerations_about Etielogy and Treatment.”
Speech Monographs 40 (August 1973);,220-30. < - <7 .

- I Discusses the results of work twith studehts and suggests )
treatment systems for reticence. e ) R

-

-
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‘Pohakoff, L. Structured Practice in Teachmg A Bibliography of ERIC ,
Documents." Washington: ERIC Glearinghouse on Teacher Educa-
; tion, 1971. ED 048 123. )

R. A414-tembibliograpliy concerned with the means and methods
school personnel can use to secure structured practice indeveloping
needed skills and insights. Citations include bibliographies, manu:

. als, program descriptions, and research reports, ' ’
Ralph: Ruth S “General Semantics for Inner-City Teachers A
Susnmer Course.” Etc. 31 (September 1974): 317- 24, . L3

K. Report of a workshopc concerned with the relation of language to
behavi ior. Identifies wrrous.assrgnments given to teachers.

Rappaportr Margaret M., and Herbert Rappaport "The Other Half of
the Expectancy Equation: Pygmalion.” Journal of Educatlonal
Psychology 67 (August 1975): 531-36. S

P. Argues that the fogus of educational programs should be the «
R potentially malleable student rather than the sometimes intransi-
gent teacher.. .

Raths, Louis E.. Mernll Harmin, and Sidney B. Simon. Values and
Teaching: Working with %alu‘es in the C‘lossroom, Columbus:
Charles E. Merrill, 1966. . .

J. O. Presents value theory and teaching stra‘égles associated with
* it. Tllustrates how to work with students to help clarify t their values.

Ratliffe, Sharon A. "Non-Print Resources for Teaching Interpergonal -
Communicetion in the Middle School.” Gpeech Teacher 23 (March -
1974): 173-74. ~

J. Films and soundstrlps useful for teachﬂtg are rev1ewed

Ratliffe, Sharon A., and Deldee M. Herman Adventures in the
Looking-Glass. Experiencing Gommunication with Your-Self and
Othors Rev. ed. SkokieIll.: National Textbook Co., 1974.

J Concerned with the young* adolescent with a focus on talking,
*discussing, and listening, . -
Reid, Loren. Teaching Speech. 4th ed. New York! McGraw-Hill, 1971.

J. Concerned with preparing those teachers who will be teaching
spgech. Consists of a wide overview pf the field. .

Rolﬁmson. Karl F., and Albert B. Becker. Effectrve Speech for the
eacher. New York: McGraw-Hill¢ 1970. L

R. Goncerned with teachers in training. Deagigned to deve]opgreater
" personal classroom effectiveness. Topics intlude work on im-
proving the teacher's articulation, pronunciation, physical be-
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havior, as well as praclite in group discussion and reading from the
printed page. . :

Robinson, W. P., and Susan |. Rackstraw. A Questron EJfAnswers.vol.
1. London: Roujtedge and Kegan Paul, 1972,

B. The congern is with questions and questioning as well as
answers and answering. '

Rogers, /Carl R. On Becoming a Person. Boston: Houghton Muifflin,
©O1981L

R. A classic study of personal growth and cre tivi‘ty. .

Rosen, Connie, and Harold Rosen. The Language of Primary School
Children. Middlesex, England: Penguin Books, 1973. .

b ]
K. Considers school situations which encourage the use of rich and
varied language. ‘ '

Rosenshine, B. “Enthusiastic Teaching: A Research Review.” School
Review 78 (1970): 499-515.

D. Reviews attempts to assess the relationship of enthusiasm to
pupil achievement as well as to specify the components of enthu-
siasm.

“Evaluatfon of Classroom Instruction.” Review of Educational
Research 40 (April 1970): 279-300. -

- / %
F. Examines available instruments for the ohservation of class-
room instruction. A useful bibliography is included.

Rosenshine, Barak. Teaching Behaviours and Stiident Achievement.

London: National Foundation for Educational Research in England

» and Wales, 1971. ) _ . .
P. R. The author reviews available styie/s in which teacher.
behavior has been studied in relation 6 student achievement.

pics include “Teacher Approval and Disapproval,” “Teacher

Flexibility and Variety.” and “Amount of Teacher-Student Inter-

action.” .

Rosenthal, R., and L. Jacobson. Pygmalion in the Classroom: Teacher
Expectations and Pupil Intellectual Development. New York: Holt,
Rinehart, and Winston, 1968

P. Argues that teachers’ expectations of pupils' performance may
serve as self-fulfilling prophecies.

Ruben. Brent”D. and Bhdd. Richard W. Hum;m Communication
‘Hapdbook: Simulations and Games. Rochelle Park, N.J.: Hayden,
1975. '

Q. R. Combines basic notions about commun}cation with exer-
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‘t1ses. Presentation of theory 1S bnef rules for playing games are
clear. and disgussion questions and suggestions are helpful.

.. ’ Rupley. William H. “ERIC RCS Report: Language Develdpment and
S * Beginning Reading Instruction.” Elementary Engh’sh 52 [March
g~ 1975): 403-08. . ‘

_A,LT'wLngdaimmumhem__ﬂSMdleswhnch examine the relatnonshnp
: ' between the student's verbal skill and reading ability.

=". " Sanders, Norns M. Classroom Questions: What Kinds? New York
‘ Harper dnd Row, 1966..

A B. Identifies types of questions based on Bloom's taxonomy of
cognitive objectives, Numerous examples illustrate questwn types.

Schrank, Jeffrey. The Seed Catalog A Guide to Teachmg/Learmng
Materials. Boston' Bedcon Press, 1974, .

. Q Identifies numerous types of resource materials for use at all :
instructional levels. Games, Simulations, films, filmstrips, cas- -
.settes, and periodicals are among the various categories.

i Schiack, Gordon McGregor Teach Them. to Speak: A Language
— ———‘HDcwlopmcnt Prvgrarnme n 200. Lessons Londo . Wardv Lock
Educatloml\% .

J. Concerned with helping te teachers develbp the oral language’ sknlls
in children between the ages’\f\four and seven, .

Schmuck, Richard A., a atricia A. Schmu?zk Group Processes in
the Classroom. 2nd éd. Dubuque, lowa: Wm. C. BroWn 1975.

E. The authors bring together recent research on teachmg behavior .
and research on social psychology and group dynamics. -

_ Sealey. L. G. W.. and Vivian Gibbon. Communication and Learning in
T . the Primary School. New York: Schocken Books, 1972.

K. R. The authors draw from personal experiences to argue that
communicationis the thread that-shapes and unifies primary sqhool
activity, -

gleber. Joan E.. and Susan B. Cm(‘kenberg “The Teacher and the
" Anxious Child,” Washington: U.S. Office ofEducatnon 1970.ED037
799.

I. Concerned with classrpom anxiety in the elementary school and
how the teacher may-be able to reduce such anxiety. .

,-\)

12

Silberman, (‘harles E. Crisis in the (Jassroom New York: Random
House, 1970.

R. Animportant work which in part serves to suggest why we need
to improve communication between teachers and students.
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Sullars, Malcolm O ed. Implications of Recent Research for Speech -
: Commungeatjon Education. Pruceedings of the Sixth Speech Com-
" munication Association Sumymer Conference. ¥alls Church, Va.
Speech Kommupnication Association, 1970, ’ .

R. Explores the practical implications for classroom te
recent research in speech communication.

Simon. Anita. ed. “Interaction Analysis Abroad. Pa
Interaction Newsletter 7 {December 1971): 1-7

F. Goncerned with broadening the geogr
these articles consider classroom interacti
Latin Amertca and India.

Simon, Anita, and Gil Boyer, eds. Mirrors for Behavior 1II: An’
Anthology of Qbservational Instryments. Wyncote, Pa.: Communi-
, _cation Materials Centér, 1974. ) -

- F., Describes ninety-nine obsgtvational systems which. cover such
phenomena as cognitive arid affective processes and nonverbal
behavior.

1.” Classroom

icaN research base,
n studies'completed in

N N
Simon, Sidney B., Leland W. Howe, and Howard Kirschenbaum.

Vialues Clarification;/A Handbook of Practical Strategies. New
. York: Helt PublishjAg Co., 1972. i

J. O. The authors are concerned with the process of valuing and
how people copde to hold beliefs and establish behavior patterns.
Numerous exgrcises are'included to help students answer questions
that are pogéd.

Smigelski, &leopold B. “A Comparative Study of Some Humanistic
.Behavigrs of Science Teachers Trained in a Performance Based
Teacher Education Program and Those Trained in a Non-
Performance Based Program.” Ph.D. diss., University of Texas, -

stin, 1974, ED106 115 (abstract only). ‘ :

. Teachers trained in PBTE programs were found to be no more or-
no less humanistic than teachers lacking PBTE training. ‘\

Smith, Louis M., and William Geoffrey. The Complexities of an Urban
Classroom: An Analysis toward a General Theory of Teachinbj
New York: Holt. Rinehart and Winston, 1968.

R. Centering on the classroom and schoc_)l/class interactions, the
authors draw from a diary of ébservations'to work toward develop-
i eory of teaching. A readablg book packed with examples.

,Sulriﬁ]gxa. Dangel, and Arthur J. Kendall. “Teachers’ Perceptions of and
Reactions to-Misbehavior in Traditional and Open Classrooms.”
Journal of Educational Psychology 67 (August 1975): 528-30.

¢ 122. | L
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G. P. Suggests that the two situations may create different norms |
which may”cause teachers to perceive and react differently to
obie(,tively similar, student behaviors.

StdCE} ]udlth Susan.Bereaud, and Joan Dafiiels, eds. And Jill Came
Tumbling After: Sexism In Amerigan Eflucation. New ¢York: Dell
Publishing Co., 1974. » .

M. Suggests that the conservative natire of schools and class-
rooms discriminates against children of Doth sexes.

‘-Spmoue Jo. “The Reduction of Sexism in Speech Corr}muhication e
Educatlon Speech Teacher 24 (January 1975): 37- — *

« M. Argues that male and femalt students_must have the oppor-
tunities to explore thelr full range of hurhan potential.

John, Nancy Thlrty-Slx Teacherg: Their Characteristics and
Outcomes for Black and White Pupils.” American Educational

Research Journal 8 (Novernber 1971): 635-48. —

P. Fur the black students, interpersonally competent teachets con- 3

tributed significantly to improved reading ability. -
‘-Btanf,prd Gene. and Albert E. Roark Human Inte,mctlon in Education. P

1. Boston: Allyn and Bacdn..1974.

R.-Education is seen as occurring as a result of interaction with

other human beipgs. ' "Learning through Group Discussion,” “Role
= Playing in the Classroom." and “Simulations and Simulation

Games,” are among the tepics covered. .

Stanford. Gene, and Barbara Dodds Stanford. Learning Discussion
Shills through Games. New York: Citation Press, 1969.

J. Q. Designed primarily for secondary students inorder to develop
effec tive (hscussmn techniques. ~N .

-

. Stelzner, Herman, ed. “Language Acquisition.” Todays Speech 21~'
[Wmter 1973): 11-30. .

K. "The Relevance of Oral Language Development to<Classroom ,
Teaching,” "Speech Processes in the Cognitive Learning of Young
Chlldren. «nd "Competence and Performance in Language Develop-
‘ment.” are among the articles il this issue.

Stewig. John W. Spontaneous Drama. A Language Art, Columbus:
Charles E. Merrili, 1973.

" ]. K. Focuses on*drama as a means of fostering language growth.

Sw aim, Eugene E. “B. F. Skinner and Carl R. Rogers on Behavior and
" Education.” July 1972. ED 098 087.
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G. Compares and contrasts Skinner and Rogers with respect to )
-4 their views on human behavior and education.

Taffel. Suzanne |. et al. "Redsoning and JPraise: Their Effects on
Academic Behavior.” Journal of Educgtional Psychology 66 (June .
1974): 291-95. . )

G. The authors suggest that verbalizing a reasomwas as effective or
more effective than praising second graders for task performance.

Tanner, Fran A. Creative Communication: Junior High Projecis in

« Acting-Speahing-Oral Reading. Pocatello, Idaho: Clark Publishing
[ Co.. 1973.

. J. Presents forty-nine detailed lesson plans in the'areas of creative
dramatics. general speech, and oral interpretation.

“Teacher Training through the'Minicourse.” Austin: Texas Informa-
tion Service. 1972. ED 083 127. .

R. An information package designed to ansxif\_/er questions about
. microteaching  Focuses on questioning techniques. oral language
development, and the use of interaction analysis.

Thompson, James |. Buyond Words. Nonverbal Communication in the
€lassroom. New Ydrk: Citation Press, 1973. 7 '

1

D. Examines various facts of nonverbal behavior in the cl?yoom.
Includes a discussion of personal space, gestures, and totch and
their significance in classroom teaching. !

l Thoresen, Carl E., ed. Behavior Modification in Education. Seventy-
second yearbgok of the National Society for the Study of Edugation,
« Part 1. Chicago: University of Chicago Press, 1973. :

)
G. Discusses the historical development of behavior modification.
Identifies and deals with behavior modification as it relates to
educatian.

L RN

.Tiedt, Iris M., ed. "Language Learning.” Special issue of Elementary $
-English 51 (April 1974): 475-548. : <

K. L. A variety of afticles which focus on such topics as dialects,
listening and {anguage development, and oral language perfor- *
mance and reading instruction.

. "Oral.and Aural Language.” Special issue of. Elementary

Enghsh 51 (Nov./Dec. 1974): 1083-1162.  * . .
R. A series of articles, such as "Black Communicative Styles,” in
which the authors i ily various communicative styles of black

students in the ¢fassroom. See also “A Psycholinguistic Study of the
Teacher-Child Relationship.” : x‘ o Y '
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"Wog]en and Girls.” Special issue of Elementary English 50 .
[October 1973} 1019-1101. . . J

M. Includes such articles as "®Open Letter to Teachers of Girls," and

-

‘ "Sugar and Spice or Snips and Snails?” v

. "“Today's Changing Roles: An Approach to Non- Sexx.st Teaching.”
Teacher Resources with Curriculum Related Activities.1974. Avail-
able from Resource Center on Sex Roles in Education, 1156 15th St. &
N.W., Washington, D.C. 20005. -

M. Provides a resource guxde which provides a model fo dealmg
“with sex role stereotypes inthe classroom.

Todd, Karen R. Prometing Mental Health in the Clissroom:¢A
'Handbos)k for Teachers. Argonne National Lab, Illinois,/1973. ED
* 084 209!

' G. Provides guides. desxgned to help the teacher recognize the need
for promoting mental health in the classraom. - -

Travers, Robért M. W., ed. Second Handbook of Research on Teaching.
"Chicago: Rand McNaty and*Co., 1973.,

R. An essential wonk Included ®mre such topics as workmg with

students who are emotlonall'y disturbed,” “gifted,” and “mentally
*+ retarded.” See also “THe Ude of Direct Observation, to. Study.
" "Teachmng.” Exceptlonal bibliographies are included throughout

Qubowntz Sidney. “The Listening Teacher h Chll@aadeduGauenM
«(April’May 1975): 319-22.

C. Suggests ways in which teachers can become Better listeners.

Valentine,” Carol,_ed. "Newsletter.” Subscriptioh $2.00 per year.
" Department of ch, Arizona State University, Tempe, Arizona.

R. A monthly newsle

-

which identifies films, catalogs, books
»  and othet materials which be of value to those concerned with
the speech commumc?(mn process in the classroom. .

. alké’r Ed. Handbooh on lnqmry Teuching fér Elementary School .
Social Studies. Lincoln: Nebraska State\Qepartment of Education, .
1973. ED 085 307. .

P , B. Written for use by elementary educators as awodel for teaching
~_m methods as well as the" construction of social Studies leatning .
a(‘twntles , /
« Waken, “John L. Append}x R: A Basic CommunicationiaSkill for
.- lm’prowng Interpersonal Relatlonshlps In A Competency-Based,
‘L Figkd-Centered Systéms+Approach tg Elementary Téather Educa-
. . tion. Final Report, Vol. 3, pp. 135- 1% ED 626 323. .
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P

Q. R. Contains exercises.deljgned to develop basic communication
skills for improving,interpersonal relationships of teachers.

Ward," Ted, et al. Workshop Thining Kits. Vol. 1. East Lansing:
Michigan State University, 197 .

G. Describes workshop training kits to be used with severej‘y
handicapped children. Ingluded aréselected bibliographical refer-
ences on behavior modification with\low functioning children,,

Weatherly, Michael “Commercially Available Games for Speech
Communication. Courses.” Speech Teagher 23 (November 1974):
312-19, . .

Q. Identifies appropriate games for nine
speech communication. ’

Weaver; Richard L. “The Use of Exgrcises and Ganes.” Speech Teacher
23 (November 1974): 302-11. ~

. . . ' ’ N
Q. Discusses three basic concerns in the utilization of exercisesand

Webb, Dwight. “Teacher Sensitivity: Affective Impjct on Students.”
Journal of Teacher Education 22 {Winter 7455-59. .ot

4 r
G. O s—that= Tability, prohlem-oriented students are -
more dependent upgn a patient and understanding teacher for%a
-successful school experience’ than are more able, problem-free
students. C

Weis, David M. et al. “Dogmatism and the Néw Inner-City Teacher.”
Journal of the Student Personnel Association for Teacher, Education
13¢September 1974): 2-6. v

G. Discusses an. inservice workshop designed to reduce teacher
_ anxietyand help the teacher become less dogmatic. d

, Westbury, lan, and Arno A. Bellack, eds. Rescarch into Classroom
. Processes: Recent Developments and Next Steps. New York:
Teachers College Press, 1971. '

N iV
R. A collection of articles which includes a focus on “affective
variables in the classroom,” and “effectiveness of lecturing in the
classroom.” ’ :

_ 'Wiemann, Mary O,, and John M. Wiemann. Nonverbal Communication . ,

in the Elementtry Xlassroom. A Rev}'e( of Theory and Research
. with Exercises for Use in Grades K-8>-SCA/ERIC Theory into
Practice Series. Falls Church, Va.: Speech Communication Assdcia-

- tion, 1975. ;1

J. Focuses on teaching nonverbal ‘communication-to K-8 students.

)
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Wleredenck ed. Language and Poverty. Chicago: Markham

“

K. L. Sociolagists, lmguists psychologists.and educators cons.lcller
the language of the “poverty child.” Included are important articles
by Cazden, Baratz. and Labov.

Wijlliams, Frederick, ]ack R. Whitehead, and Leslie M. Miller. “Re-
lations between Language Altitudes and Teacher Expectancy.”
Amenican Educational Research Journal § (Spring 1972): 263-78.

. P. Suggests that teachers’ expectations of children’s performance in
" subject matters are partially predictable upon the basis oflanguage
" attitudes.

Williams. Frederick, Jack Whitehead, and]aneTraupmann “Teachers'.
- Etaluations of Children's Speech.” Speech Teacher 20 (November
"1971): 247-54. .

L. P. ’Iﬁ sults suggest that teachers will-consistently evaluate
children’ :\sr\p%sh and that such evaluations follow along the lines of
the two global dimensions of conhdence-eagerness and ethnicity-
nonstandardness. .

Wood. Barbara S. Children and Commumication: Verbal and Non- «
verbal Language Dewlopment Englewood Cliffs, N.J.: Prentice-

f"y

Hall; 1976. f ‘\~>«\*_: o -
The author considers verbal monverbal, \aﬁi\suuam}nal

fspe( ts gf the confmunicative dev elopmen',of children. The pnm@rk

fU( us is un communication mst(ucthn in the elementary classroom.

" Whod. Barbara S., and ]ulla Curry "gxerydiy Talk and&hoolTaﬂ(Gg

the City Black Child.” Speech Teacher 18'(November 1969): 282-9

L. This study gresents*éﬂldence of the interaction between social,
class differences and styllstlr variations of the speech situation.

. ‘Z?htl.. Miles. Education across Cultures Dubuque, lowa:_Kendall/

¥

~Hunt 1969, » » . C ..

.0 . L Concerns the Anglo {_and the Spanish-American and

inqu student. "

Zuckerman. David W.. and Robert P. Horn. The Guide to Synulation — 7

Moumes fgr Education and Traiming. Cambnidge, Mass.: Information
Résources Nc., 1970, ~Q -

. Q. lasts and d_lS(USSGS 04 games and sxmulanons according to age
. level, suleementdry m m:rmls. and the purposes of the activity.
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Appendixes

A. Schools Selected for Anderson’s Study
Western Reg'ion of the SCA

Alaska®
University of Alaska College

4

Arizona .
Northern Anzona University, Flagstaff

Cahform/ .

California State/College,'Long Beach
California'Stat¢ College, Los Afigeles

- —Chico State llege, Chico
Fresno State/College, Fresno - 7 g A
San Franeisgo State College, San Francisco -
University 6f the Pacific, Stockfon— o
University of Southern California, Los Angeles

T

P

Colorado ) —

—

Colorado State College, Greeley . \\

" University of Colorgdo. Boulder

Hawaii : . ’ ‘\“ﬁ_\"\.\
University of Hawaii, Honolulu . . )
‘Idaho

University of Idahg, Moscow . : -

'"?

S— o
New Mexuwo

New Mexico State University, University Park
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University of New Mexico, Albuguerque

Western jJew Mexico University, Silver City
L * *

Oregon
Eastern Oregon College, La Grande

Utah )
University of Utah, Salt Lake City

Washington’ -

Central Washington State College, Ellensburg
Eastern Washington State College, Cheney

Fort Wright College, Spokane

Seattle Pacific College, Seattle

University of Washington, Seattle

Western Washington State College,.Bellingham *

Southern Region of the SCA

Alabama

Auburn University, Auburn

Samford University, Birmingham

University of Alabama, Tuscalgosa

Georgia . \
*University of Georgia, Athens R

Valdosta State College, Valdosta “
Kentucky

Western Kentucky University, Bowling Green

Mississippi
4
Delta State College, aéveland

North Carolina

University of North Carolir;a. Chapel Hill
University of North Carolina, Greensboro -

Tennessee

Austin Peay State University, Clarksville

East Tennessee State University, Johnson City
Memphis State University, Memphis

Middle Tennessee State University, Murfreesboro

N Ry~
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Texas

Abilene Christian College, Abilene

East Texas-State University, Commerce

North Texas State University, Denton

Stephen F. Austin State University, Nacogdoches
Texas A and I University, Kingsville

Texas TecHnological University, Lubbock

West Texas State University, Canyon

Virginia

Madison College, Harrisonburg
Radford College, Radford

[Hinois

Chicago State Callege, Chicago

Ilinois State University, Normal .
Northeastern Illinois State College, Chicago =
Northern Illinois University, DeKalb
Northwestern ‘University, Evanstop

University of Ilinois, Urbana-Champaign.
Wheaton College, Wheaton

Indana ya

Ball State University, Muncie

Butler University, Indianapolis ‘ N
Indiana State University, Terre Haute

Indiana University, Bloomington

St. Mary's Coljege, University of Notre Dame, Notre Dame

Centﬂxl,kegion of the SCA
¥

lowa

Cornell College, Mt. Vernon .
Drake University, Des Moines . '
University of Northern Iowa, Cedar Falls
Michigan . .-

Calvin College, Grartt Raépids. .

Central Michigap University, Mount Pleasant
Western Michigan University, Kalamazoo
'M;ssouri

:h.ﬁ‘;I\Jindenwood Collpée. St. Charlés

b
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Nebraska -
Chadron State College, Chadron
Kearney State College, Kearney K
University of Nebraska, Lincoln
University of Nebraska, Omaha

North Dakota o
Dickinson State College, Dickinson . .
University of North Dakota, Grand Forks o
Ohlo 1
Miami University, Oxford »
University of Toledo, Toledo
Oklahoma )

Central State College, Edmond
Northeastern State College, Tahlequah
Northwestern State College, Alva
Universitx of Oklahoma, Norman

South Dakota
‘Black Hills State College, Spearfish ) .

Wisconsin -

L]

Carroll College, Waukesha B ) .
University of Wisconsin, Madison N

Wisconsin State University, Eau Claire

Wisconsin State University, LaCrosse L

Wiscongin State University, Oshkosh
Wisconsin State University, River Falls

Eastern Region®f the SCA

Conneggieut . .

Central Connecticut State College, New Brltam
Southern Connecticut. State College, New Haven .«

S

Delaware, 7

__+ University-of-Belaware; Newark
New York s Lo
Queens College, City University of New York Flushing
2 Hofstra University, Hempstead .- ‘et
y Il
State University of New York, Buffalo *
_ State University, of New York, Plattsburgh

% -~
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Pennsylvania .
Slippery-Rock State College, Slippery Rock
West Virrginia )

_* Shepherd College, Shepherdstown
*  West Virginia University, Morgantown

-
-

B. Schools Selecteq for Lynn’s Study - -

Western Region of the SCA' .

-

Arizona .
Arizona State University, Tempe (2 courses)

Cahforma”

California é?zgl};;iversity, Long Beach (2 courses)
California State University, Los Angeles

v

.Colorado

University of Colorado, Boulder
Uniyersity of Denver, Denver  * . —
University of Northern Colorado, Greeley™

Idaho
+Idaho"State University. Pocatello
* Nevada o
University of Nevada, Reno

-

Oregon . . o L

Oreg'oneCollege of Education, Monmouth
, ;

Utah = -

"Brigham Young University; Provo
University of Utah, Salt'Lake City
e

Wakh}ngloﬁ T
. Central Washington State College, Ellensburg

b
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.Eastern Wéshing‘ton State College, Cheney
Gonzaga University, Spokane
P University of Washington, Seattle (3 courses)

Soythern Region of the SCA . L S
¢
Alabama .

University-of Alabama, Tuscaloosa
University of South Al7bama. Mobile

. Arkansas

Henderson State Colyl‘ege. ArKadelphia
State College of Arkansas, Conway

Florida‘ i

Florida A &M University, Talla'hass'et:f(z cburses)
-University of Florida, Gainesville

Georgia .

- Univers;t)/of Georgia, Athens
North Cédrolina

" . East Carolina University, Greenville
Univérsity of North Carolina, Greensboro

Tepnessee
niversity of Tennessee, Knoxville'

. - ) ) 4
Texas <

~ Our Lady of.the Lake College, San Antonio_
Southern Methodist University, Dallas ' .

7 Cenfral Region of the SCA

/ Hjlhpis
Bradley Univemity,Peoria :

Lf_/ogastérﬁ Ilinois Mniversity, Charleston :
S .

outhern Illinois University, Edwardsville

. Indiana

Butler University, Indianapolis
Indiang University, Bloomington (4 courses)
Purdue University, West Lafayette .

13
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- Kansas

Kansas State College, Pittsburg
University of Kansas, Lawrence (2. courses)
Wichita State University, Wichita (2 coufses) *

Micthan. .
-Central Mighigan University, Mount Pleasant ¥

Michigan State University, East Lansing
Western Michigan University, Kalamazoo (2 courses)’

Minnesota T
Bemidji' State College, Bemidii
« Moorhead Staté College, Moorhead

St. Cloud State College, St. Cloud
University.of Minnesota, Duluth

Missoun R . )
Central Missouri State University, Warrensburg (2 cou;‘ses)
Drury-Tollege, Springfield )
Nebraska ' ﬁ i
University of Nebraska at Omaha (2 courses)

Ohio

University of Dayton, Dayton -
University of Toledo, Toledo

Oklahoma

Northwestern State College, Alva
Southwestern State College, Weatherford

South Dakota
South Dakota State University, Brookings

.

Wisconsin i .
' University of Wisconsin—Milwaukee

., University of Wisconsin—Stout, Menomonie

'Eastern Region of the SCA

« Connecticut

Central Connecticut State College, New Britain
Western Connecticut-State College, Danbury (3 courses)
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Delaware }
University of Delaware, Newark . . -

Maryland .
Umversxty of Maryland College Park (2 courses)

New Jersey - & : ,

Kean College of New Jersey, Union ) N
Trenton State College, Trenton

New York ~ ’ /

Canisius College, Buffalo
Fordham University, New York City (2 courses)
Hofstra University, Hempstead
State University College; New Paltz
- State University of New York, Buffalo
State University qul%ge of Arts and Sciencgs, Plattsburgh

Pennsylvama
. Edinboro State College, Edinboro v

_ ~Indiana University of Pennsylvama Indiana

- Kutztown State College, Kutztown '
Pennsylvania State-University, University Park (3 courses)
University of Scranton, Scranton .
Temple University, Philadelphia®
West Chester State‘Colleg% West Chester

Rhode Island. -
Rhode Island College, Providence

)
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