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. alternatives necessary to cope with current social and psychological

pressures. "Ethnic identity" can be a meaning}u] salve for social
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Communicating in a Pluralistic. »Communi ty:
The Model of Hawaii's Ethnic Relations

" Americans have increasingly become sensitive to the fact that
their society is not only largély democratic but Pluralistic. That we

are a "nation of immigrants ;" of native and sojourner, is an indisputable

sociological reality. And in this heterogenéity of American society,

espec1a11y symbolized in the Island community of Hawaii, ?es1des both .

.

the poteht1a1 _energy and 1mpotenc1es of multi-cultural Systems. On the

s -

c

one hand Americans can draw from their ethpic heritages the persona]

N

alienation and disqrientation. But their cultural diversities can also

exacerbate the jealpus{es, the hatreds springing.from a primordial fear

of the ”other," the "different." As Americans take grow1ng pride in-

-
. .

the1r varying cu]tura]‘1d1osyncras1es, the. 1esson from Babel appears 5

’
v

.all too om1nous]y To what extent can a people speak different tongues,

Al

worship different gods, pursue different dreams and.still find that they

¥
have an ability to share a common knowledge harmonious]y? Communication
. A
rapidly tran§forms into a question of the "ability to communicate" in :

’ > . s P — gmn T et - . . Eves
a multi-cultural society, of coherently expressing 1deas, wants and desires
n ¢ .

in a cross-cultural context.




Developing such an "ability to ‘communicate" in a pluralistic society

- ¢
devolves first upon exploring the cultural imperative in human
interaction. No universa]‘ﬁanguage, no universal valueeor cdhception
- of reality naturally binds the citizenry of a heterogenous community - )

to a universal meaning. To the contrary, varying cultural values,

-

beliefs and cus»oms, differentiating ethnic groups and individuals,

seem the resilient human praclivity.. As much as we would like to think
of different cultural groups as being ."brothers and sisters under the

A

such a well-intentioned reverie dangerously ignores the d1vers1ty,

"

.skin,
not un1form1ty, endem1c to the human condition. Experience, after a]],
reveals that the behaviors of various peoples are indeed different. Their

notions about the content of "commun1cat1on," “d1scu3510n,“ “@nv1ng the1r T
’ “
[8)

. two cents worth’ and be1ng heard " are\as mu1t1far1ous as "their more ethereal

"world views." As Edward Hall in The Silent Language has so perceptively
demonstrated we individually possess a body language, a style of

3 \,

commun1cat1on dependent on several cu]tura] var1ab1es Indeed,

\

- the cultural 1mgerat1vé 1n“&ommun1cat1on defines the “nature of the givens”

e
(“ not as a ong-way émeun1cat1ve avenue, but a complex radial grid of ' -
\ ' [
* multi-dimensional cues and messages. )
. . ‘ \‘
An example of how the cultural imperative affects communication \

is found in a multi-cultural setting of the Hawaiian classroom. A frequent’

%fereotybic complaint of teachers at both the collegerand public school revolves

around the problem of- commun1cat1on in c]assroom d1scuss1ons Japanese students are to

-

4
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quiet--Haole students are too bo1sterous--Hawa11cn students are too passive.

Useful commun1cat1on 1S frequently impossible. Of course each ftym the1r own

perspect1ve are "communicating" 1n ways culturally condoned in the home, aniong

their peers or acqord1ng to their "world view." But their mutually exclusive
notions df “how to behave properly” have little if any common ground upon which
students anhd téachers can e%fectively exchange ideas. Such a éondition of
communication in the p]ura?istic’setting does not lead naturally to mhtugl-

understanding across the gulf of cultural imperatives.

In the race conscious 1970's the recognition of cultural differences

Al

between ethnic groups is becoming an everyday perception and prob]eﬁ. It has

become gauche to suggest that in reality "we are all American's," or "cut from

the same cloth." Bilingualisf and ethnic heritage units in the schools, Black,

v

Yellow, Brown and Red power political movements have repeatedly proselytized the.

’

need and pride in being different. "Culture," "ethnicity," "culture shock ,"

“cross-cultural communication” have become almost overused terms déscribing

~

the American Dilemma. Hardly a magazins is published, a college course taught

or a humanist symposium~conducted that some aébect of ethnicity isn't included
as a testament to our enrabture.with cultural imperatives. Americans are straining

f
to discover the intrinsic individualities that separate them--and struggling to

N

ufcover "the means to: facilitate communicating beygnd those differences. ' 1In doing

so, though, the dialogue must go beyond anthropological issues of how many colors

4

‘\ * » » . . . . \‘ -l .
Japanese, Polynesians, Filipinos or Caucasians see in the rainbow or speculative

questions of what the American Black, Australian aborigine or Mohawk eaf]x means

)

when &Bey say ”commun1cate " Questions dea11ng w1th the 1mp11cat1ons of 1nst1tu-

t1onal1zed cultural suppression must also be rajsed if the “ab111ty to

.

communicate’—is tO’bv’thoroughiy“deveiopédl"For‘the cultural imperative can

x
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pecone sysfemat1ca1]y incorporated into daily patterns of life resulting
C

in several forms of subtle social suppression. Cultural va]ueé\inter—

. \,
twined with economic, edicational or political institutigns resu]%\in the

A

divestment of certain groups' "rights" and "abilities" to communicate.

L 4
This invidious dimension of the American - 'Dilemma" = must _
N . . o r T
+ te understood as ‘based not only on the territorial and- monetary imperative, £ |
of political and economicsystems but on specific cultural imperatives . &x“

contenually defining "good" behay;orsvand values. Those ethnic grdﬂ%s
~who view these same values and behaviors as "good" asstmilate into
social, fimancial and political power--they come .to possess the “rights“

JEaBEETN e eans . - o ‘ ) N [

and "abi}ities" of communicdtlion. Thgse who pursue other cultural "goods'

. N ; § K A

- / . . . . ‘. K * N

not conducive to American institutions, those -whose cultural mazeway

~ B ¥ > ' f
conflicts with the dominant culture's mazeway, fall to the wayside—lunemployed,
{ »

in many cases unemployable, without educational, political or jinanqialiéccess
. ' . % .‘\‘ ..
to any of the "open" channels of communication. They become the "cuItur@l]y

| deprived,” a dehumanizaing euphemism implyihg & deop]e W

i

noY culture.

The imperilment of certain ethinic groups' "abili

> o

/ again be i]]usfraged in the Hawaiian classroom. The institutional settjng of

10 ‘comiiunicate” can

'
.LN the classroom naturally expects and demands certain types of:communicativé,
Zandvlearning behaviors so as to meet certain cultural assumptions. The system
expects the students to become aggressive, compe%ttivg and verbq}ly‘ouésdoken--
behaviors essential to, perpetuate dn®assumptive American se]%;f%age:"ﬁagy

non-white students demanded to compete in é&éh‘a\manner view this\gtyle of

“/ |

g: communication as being "haolified,” a pejorative term indicating bePaVIor

! unapproved by their peers. Consequently, the environment of the student outside

B
f -
h : o ’
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/;ﬂ“w, of th%\c1as§room reinforces behaviors 1ncompat1b1e w1th the cu]ture of the
'i&;“', school. Without the necessary incentive to engage in ”ha011f1ed" behav1ors,

o o Vé

“and punighed by‘h1s peers and home 'if he should, many 1 a] s udents refrain from - _—

N

participat1ng 1n.c1ass So do1ng, they abd1cate any access to classroom rewards, .

-,

;accentuat1ng their owﬁ”sewse of fa1]ure as well as re1nforc1ng the system s

=

Qii\tﬁNht of them as depr1ved " "retarded" or’ "non -achieving." wh11e certa1n1y

a h1gh1y genera11zed parad1gm,,th1s educational prob]em has 1mp11cat1ons for the ©

v

. 1ﬁst1tut1ona1 d1mens1on of the cultural 1mperat1ve, and its, resu]t1ng 1nf1uence
o >

. on communication. A cyc]e/g?/fa11ure, resentment andlnone failure is perpetuafed

- —_ AN
. iy -
- e

) through an™inability to opequ\and réciprocially. commun1cate in a cross- cultura] Y
L 1&st1iﬁl1on T iﬁf TN \_; T °, . ; '\; -
b This " c1assroom situd dez.atsb;has a‘parallel in the greater social arena?; Y,
A?ter'all, cht]dren do'eventuadly matriculate into adu1thood, carrying with them

\

" the too]s or ma]adJustments of the1r adolescent education. As would be true f '

= \\\;\an /4
, ) B]agks‘or Ch1canos -on the ma1n1and the Hawaiian, for ex e, finds that 1n/P,w
» Hawaii a cultural 1mperat1ve has been institutionalized to impede fhis soc1a}
: o X 2
mobility and well-being. A]though the oldest ethnic group in res1dence}/{he o ,

Hawa11an repeated]y appears on the ]ower curves of the educat1on, ec0n0m1c and
1mob111ty stat1st1ca1 graphs. Aggressive compet1t1on eroding coherent fam11y

“ "

” structuresl a sacr1f1ce,o£ ff1]1at1ve fr\@ndsh1ps for mater1a1 ach1evements : -y

have long been recogdg ed \D the pr1ce the nat1ve Hawa11an has had to pay for B
|

the "tragedy-of ass1m11atJon " Those who do pay the price have. frequently found

e o

]ater that the cost to ethn1c pride and dignity was perhaps tog great
/

m
Th1s dilemma that the 1nst1§jﬁaona1}zed cu]tura1 imperative pgses to a

~

L4 - s

p]ura11st1c commitnity can be»perple g¢.” The-cultural. "outsider, wahts a greater

il /




‘

The cyltural “dnsider"

a diStinct culturdl integrity and ethnic'identity.

naturally desiring to retain their beneficial soc1a] positjon, assume that “one

culture" for any skstem is ent1re1y enough and that the\ outs1der" should strive

A}
’

LY

to become the ' same" as everyone elsé. Derived from‘these both self-aggrandizing

. attitudes have emerged ‘gertain remedial aTternatives hoping to redefine “ethnicity"

- »

in modern America. 3 y ' d / )

- - o
- ’
‘ e - 2

. The f1rst h1stor1ca11y tested solu(ion Jis to return to a s1ng]e notion,

o~

of cu]turéﬁ conduc1ve to Amer1can 1nst1tut1

ons and imposed upon diverse peop]e
Un1igrm1ty, not d1vers1ty, is the

vonly way in which to cope with a system

comprised of over two hundred million. Amer1cans

- -

The ¢ ntr1fuga1 impulse

-

pulling péop]e apart however, seems to, m1t1gate agai

\

on agrar1an or nat1ve peoples. As tempting as the myth of the return to a

Encourag1ng

-

‘ go]den age_ m1ght be, it neg@tes the harder br ad and- butter 1ssues

) ch1]dren to 1so1ate themselves 1n a Cu]tura] 0z il1-prepares them for ‘the type of

technological soc1ety*1n wh1ch the future

i11 unfold. There are certain 1ntu1t1ve

meanings irreplaceable in the hi#la, the t a—ceremony, the yamulka and the

shi]]e]agh.

But those ephemeral symbols/alone cannot replace the payroll check

prov1de Titeracy or satisfy the needs of the d1nner tab]e Other socidl tools

¢
not supp]1ed by “ethn1c her1tage“ are prerequ1sﬁte/to surv1va] The W1thdrawa]

« -

into cu]tura] 1so1at1on for most ethnic groups will eventua]]y mean that

L4

they )

l

beqpme atav1st1c museum pieces wholly supported through the mun1f1cence of a

<

)
v

‘patron.
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of various cultural values and institutions so as .to diffuse the ability of indi-
- - .
" viduals to maximize their communication potentials. First the cultural "outsider,"

. if he chooses greater sociaT equality, must recognize that culture is not static

"tragedy." 'The issue of ”p1dg1n" English usage 1n Hawaii is a usefu] ilTustration

most 1rnespoqs1b1e wou]d argue -that for Is]and\ hi1dren~?pidgin“—fn§TT§ﬁ‘couﬁi”d/»

’ -

The pendulum usually finds its repose in the balance .of fdrces. The

edmcator, the humapist, the social scientist, the parent and the 1ayman\wal

¥

most 11ke1y find agreement that the first two a]ternat1ves are both Un- I

desireable and u/pcceptab]e. The first degrades the 1nd]v1dua] by attempting to

tamper with, hi

cu]tural.jntegrity, by turning him into something he is not,

¢ - o .
The second ‘equatly degrades the human being by depriving him of the technol-

econgmic autonomy necessary for\?ullqdemocrat1 participation in

‘&/

by e';her a denial or overemphasis on ethnicity do not

greqter prob]em—-how harmony in plura11sm €an be achityed w1th a max1num a]]owance

>

imperatives with wider social participation will necessftate both a restructurin

oA

but dynam1c . "Ethn1c1ty“ to be.viable cannot be a concept which c11ngs to-a

past era, but must supp]y individuals with useful tools and know]edge Behaviors

or cultural responses which become archaic, losing any re}evant sociological or

pjycho]ogical function, can be supplemented by new behaviors without a necessary
p . - . ’\

10ss of “ethnic integrity"--assimilation n a responsible and constructivo

, ,
manner, not coer ed under an atmos here of "inferior", need not always be 4
P

.
LI

4

of how cultural expansion can enhance one's ability to communicate’. Only the

»

become the~exc1us1ve lingua franca While 1n_certain contexts; "pidgil” usage

-

1

v ’ |

.
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2. Island . classroom perhaps. the 555f‘t0mmen4

! ' 8 .

enhances commun1cat1on though arous1ng connotat1ve aff111at1ons of "1oca1ness,"
and shou1d not be d1scouraged the child equipped only with "pidgin" will

cont1nua11y stand outs1de the educational and economic ma1nstream of his

/

society. Rn the Global Vlllage, commun1cat1ng and econom1c survival demands an
ab1]1ty to speak and wr1te competent]y in Standard Eng]1sh Competent

-
/ muTtr—11ngua11sm, not a careless reinforcement of 1anguage enclaves, 15.

-

necessary if a group\js to exercise skills of self-autonomy in a Hawaii moving

»

. ~
-

_even closer to the world-wide influences of media, eco:jyy and power structures. .
i ¥ ' . * Es - . . et :
And as the ”outslder“ cho ses to temper his ethnic uniqueness to become

more, eommun1cat1ve w1th1n a common social fraveworks institutions must a]so

-

bend to accommodate” a p]urul/ y 0f cultural inputs. The 1nst1tut1ona11zed

cultural imperative must de re]axedjto a]]ow for greater participation of the ~

~

outs1der " Recogn1t1onf4n the Islands, for example, that the system of ukupau

is efficient as well a compatible with a g1verse Hawai1an Tifestyle \is a significant

g / ¢
&
reappra1sa1 of our t ad1t1ona1 1nst1tut1ons in acc@ndance with qutura] d1vers1ty
. uﬁ?‘ .

Q~ﬁggu is a systery whereby workers are paid on a p1ece work bas1s rather than on
- : . - . -, R
a time basis> Jhstead of working on an 84td 5, daily time schedu[e, thig -«

-

system allows Island sanitat¥on worke(s to comp]ete their daily assigned tasks

at their own speed. So if in 554 hours the sanitation workers can do the same

. amount of work that otherwise would take a ten-hour.work day, they Qbu]d ‘
C;”////,//,/OP
The

nonetheless be pa1d for the ten hour»day, al]ow1ng for a free afternoon.

.
-

“ Hawaiian 11festy1e insensitive to the need to ﬁ%rk acco/d1ng to an imposed not1on

"l

*., of time, ds, in this case, made an 1ntegna] and workable alternative in trad1t]ona1'

*institutions. * . //?7 - .
Ce This 1ncorporat1on of cultural d1vers1ty in our social systems can poss1b1yv
// .

be extended in a 11ke manner. to Qkﬁ/; env1ronments and s1tuat1ons In the,/

ﬁ

environment is not always

9
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" the traditional teacher- to student author1tar1an d1alogue Perhdps some students
: \

wou]d respond more fru1tfu1]y Yiven newer, more creative institutional assumptions

s v

about the best type of interaction in a p]ura]jstiq setting. The,Co]Tege of

Education, the Departmen® of Education dnd individual teachers are currently <

o

strugé]ing to facilitate learning in th p]ura]istic classroom with a variety
of experimental tools. U1t1mately their success will depend on pub11t and parental
support for their work, and the sensitivity of their new teols to the under1y1ng

. , ' AF
cultural assumptions. ' % Z -

& . o _
' The public media, the political process, the”economic system, Jand usage

3

) . -
and welfare,programs are but a few more institutions demanding similar

reexamination. How these institutions could béFh]tered to meet wider gu]tu}al
, S
1nputs 1s an answer com1ng from greater act1on, d1alogue adﬂx#ﬁrt1e1pat1on
v
of all of Hawa11 c1t1zenry. Of cogrse the "nuts and bo]ts" issues are

3

unanswered by many of these adm1tted1y idealistic genera11t1es But delf-

v

criticism among those who have "made it," tpe "insider" whose- cu]tura] values

-

and commun1cat1on skills are productive in traditional institutions, is a beginming
f

step towards reappra?smg system4and accomnodating varying cultural inputs.
And as a consequenge tn%se who are "insiders" need not necessarily feel that by

50 diversifying institutions they must also incur a‘personaP sacrifice: _The
=y ' \ h‘

S motivation for social change need not be a4 paternalistic instinct sfor the

‘éhutsider." Nor .must the "insider" respond to the Joutsider” merely out of
Q .

fear of survival. To seeck social progre% with the attitude that "u‘n]ess ah
something is done the poor are going to take away our homes" is a form of

negative reinforcement with dubious conseguences. Repression of t’é "outsider"
. <
is the most 1ikely ns;u]t of emphasizing that poverty, frustration and

GVerpopu1atjon;tgt§atens_the "insider" unless social progress ensues. _

'
" '

10 L
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In a more pos1t1ve sense, those who- are ”1ns1ders can be shown

.

that in a soc1ety of immigrants and nat1ves all people are interdependent with

'S

- P
each other for social needs‘and rewards To adapt to an uncertain future the
IsTand’ communlty requ1res the widest range of cu]tura1 resources to help shan///
and direct. 1nst1tut1ons The Tist is ‘nearly 1nexhaust1b1e of the crisis- aéeas

_daily intensified\by-a blindness to the possible cultural a]ternatmve; awa?%ing
1 i . ‘ .
a truly p]ura]jstic ociety. Respect for tpe atural eanronment‘ the effectiy

e

coh?rency, sp1r1tua1 harmoﬁy, the confllct of the generat1ons and

s - y '
, ‘ , ‘ . s “insiders. 3 viadlgiégcia]
a]ternatives in the Asian value system, the Polynesian 0 Filipin fam1]y, the ‘

rich human resources in the Island commun1ty are potent1a]]§>tjsefu1 to prov1de

e )

the stability. and humanism for -a soc1ety pragmatic in its ou%+0’ﬁf The search

for answers to American needs often beg1ns.wwég:an#exam1nat1on of the valuable

\
/

inpu§§ possible by those once recognized ad "outsiders," the "deﬁrived,"
. v o . ot .
In the cpurse of recognizﬁng the real contributions of divefse cultural

-

imperatives to a more rewarding society, one outcome wi]] be an unprecedented

. exerc1se in 1ntercu1t ///pmmin1cat1on and the deve10pment of 1n§/atut1ona11y-
based common exper1ences and values between people” Through’ need 1nterdependency
and nesQéFg tne "gdbility to communicate” in*a p]ura]is;ic society wi]1|ev01ve,
hopefully, “fito E.mundame rather than impossib]e-e&erciseix wnac will be
necessary:‘of‘course, wi]]ibe at s€veral levels a commitmént to re$ponsible social

a

reconstructionc Culture, ethfic identity and assimilation will need to 105& the.

gffadhed stigmas of nosgalgia, racial hatred, inferiority and a' [ear of change

]

© 11
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.

and growth. Inst1tut10ns will nge@ to be cont1nua1]y democrat1c1zed extending

r1ghts to commun1cate“ and 1ncorp0rat1ng “diverse cu1tura1 va]ues And ‘a .
n/ . \J
tribute

J
.

.o recogn1t1on that all. parts ‘and groups ina soc1ety are 1nte;}ependent to con

,

' to advanc1ng new ioc1a1 directions yill be the creative. 1mage, the meaningful

VA 2
' goal, of a/peopJe who hope to accurately call thems 1ves "free“, "democratic"
o .. , K - . .
and "progressive." : - -
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