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FOREWORD

Probably all of us who have attempted to teach children to read have been
frustrated in our ettorts when those students whom we believed could be
helped o improve simply could not be motis ated to make the effort necded
to suceeed. Perhaps we.as teachers, have also been distressed by certain
students who saw little value or usetulness in reading. On the other hand,
we all probably have been pleased with the efforts of those students who
demonstrated an interest in and excitement about reading, Attitudes to-
ward reading seem to influence how much and how well children read.

Until reeently . however, educators have tound it difficult to know what to

do about attitudes.

~ It is one lh\ing to he aware that reading attitudes are important. To
understand in what ways attitudes affect reading instruction is quite
another matter, and to build straegies for dealing with attitudes becomes

even more complex. Do attitudes have'a greater impact on some types of

children? Do certain conditions foster more positive attitudes? What can a
teacher doto build better attitudes? These and similar questions continue to
be ditficult to unswer.

The authors of this text have reviewed the research related to reading
attitudes and have caretully explained its implications: they have presented
in detail the various tools and techniques available for assessing attitudes:
they have given extensive explanations and examples of teaching strate-
gies' tor building and maintaining healthy reading attitudes: and they have
supplied a checklist which deserves to be on every teacher’s desk. By
putting all of these components into this one publication, the authors have
made a significant contribution to the teaching of reading.

At u time when so much emphasis is being placed on the cognitive

components of reading, this affective teaching wol is greatly needed.
Autindes and Reading. like the other titles in the International Reading
Association’s Reading Aids Series, should become a valuable aid to
classroom teachers. In their discussion. Alexander and Filler give appro-
priate recognition to the affective components of reading instruction and
they offer teachers suggestions for what to do about attitudes. This volume
s i welcome addition to 1RA™s publications program,

IVAN QUANDT
[V} Temple University

Q . \
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Chapter 1

INTRODUCTION

Reading has been defined by Robeck and Wilson (2) as a “process of
translating signs and symbols into meanings and incorporating new mean-
ings into existing cognitive and affective systems.” According to the
definition. the reading act involves more than cognitive skills. A more
intangible affective component—attitudes—is also “wolved.

Attitudes have been defined in various ways. In .his monograph, at-
titudes will be considered to consist of a system of feelings related to
reading which causes the learner to approach or avoid a reading situation.
A learner’s attitudes may vary with his personal predispositions and may be
affected in unique ways by variables within the learner and his environment.

Perhaps at no other time in history have reading teachers been as knowl-
edgeable concerning methods, strategies, and the skills necessary for effec-
tive classroom instruction in reading. In many schools today, three skills
components reeeive the major portion of the time and effort devoted to
reading instruction: word attack skills, comprehension skills, and study
skills, While these cognitive skills are highly important, an affective
component—attitudes—is also important, Although research suggests
that attitudes tend to be unique, personal, and highly unpredictable™
(33, there ds little disagreement relative to the importance of positive atti-
tudes in assuring maximal success with reading. Wilson and Hall )
state that-a positive attitude is “essential for successful mastery of the
printed page.™ Yet, this aspeet of the reading process has generally not
received the attention it deserves (1),

The intent of this monograph is to help teachers consciously focus on
positive attitude development and maintenance. There are three major par-
poses:

1.t identity vartables that corrclate with attitude formation and
maintenance;

9

to provide stggestions for assessing attitudes more u)nsunusly and
objectively: and -

3. tosuggest teacher and parent behaviors, instructional strategies, and
. organizational patterns which may lead some learners to more posi-
tive attitudes toward reading.

ERIC
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The chapter which tollows cites selected research data and theoretical
posttions relative o inportant correlates of positive attitude development
and nuuntenance. Presented are the relationship between attitudes -and
achiievenient, the importance of an adequate self-concept. the effects of
personad characteristies -in the learner, and the effects that the learner’s
environment thome and school) may have on attitude formation.

Chapter 3 suggests informal techniques for assessing attitudes. includes
intormation relative to construction and interpretation of assessment instru-
ments, and presents sample items when appropriate. In addition. insights
relative to kinds of items to sample. ways to administer to insure maximal
honesty, cautions m interpretation, and wiys to cheek validity and refiabil-
ity are suggested. Also included are attitude scales for grades one through
three and for grades tour through six.

Chapter 4 focuses on ways to assist some students in developing and
maintaining appropriate attitudes toward reading. The discussion stresses

. the importance: of an adequate selt-concept, teacher characteristies and
hehaviors which may develop favorable attitudes in fearners, and in-
structiond! strategies and chissroom organization patterns found to be
helptul in the past. Sugzgestions about ways of working with parents are
absoancluded. . ‘
~. Chapter 5 summuarizes the discussion and provides a checklist of be-
haviors and pracuces that should help the teacher develop and maintain
positive atritudes. B

Appendix A provides an annotated list of \LlLLlLd attitude assessment
instruments and includes information on fvpe. uses, interpretation, reliabils
iy, and validity. '

Sinee interests are closely associated with .nnuuk development,
“Appendin B lists several relevant studies which deseribe student interests
trom preschool fevel through the collegefadult ledel,
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'Chapter 2

THE CORRELATES OF ATTITUDE DEVELOPMENT
AND MAINTENANCE

Research on attitude development and maintenance is still in its infancy. A
literature scarch revea'ed only a limited number of studies that specifically

focused on attitudes toward reading. A beginning:has been made, however,

and a number of variables thought to be associated with attitudes have beenp
investigated. These include: achievement, self-concept, parents and the
home environment. the teacher and classroom environment, instructional
practices and special programs, sex, test intelligence, socioeconomic status,
and student interests. :
This chapter presents a review of selected studies* and positions of

- reading authorities dealing with these variables. Two cautions for the reader

O

seem appropriate. First, the results of many of the studies are based on
correfational data which does not suggest a cause or effect relationship—
merely that one variable has been found present with (or absent from)

another variable. Second, the variables do not necessarily function indepen-

dently, but their lmmclalmnshlps have not bem established.

e Achievement

Relatively little research has been donu on the relationship between
attitudes toward reading and achievement in reading. A limited amount of
information is available, however. In some studies, evidence suggests that
relationships are sometimes found between higher achievement and more
positive attitudes. For example, Ransbury’s study (32) showed that fifth and
sixth grade children attributed their attitudes toward reading mainly to their
ability to read. In this study, the 60 children, their teachers, and their parents
were asked to indicate those factors which had affected the children's
attitudes toward reading.

The relationships between attitudes toward recreational reading and
achievement, sex, and grade placement were investigated by Askov and
Fishbach (2). The subjects were 75 students in grade oz 2d 95 students in

'
*A complere description of each study is gencraily given the first time the study is cited. In
subsequent citations. the reader is referred to the pages where the full descriptions appear.
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grade three. The assessment instruments were Askov's PRIMARY PupiL
READING ATTIIUDE INVENTORY and the Paragraph Meaning and Word
Reading subtests of the STANFORD ACHIEVEMENT TESTS. The data indi-
cated that attittides were positively related to Paragraph Meaning subtest
scores but not to the Word Reading subtest seores (with effeets of sex. grade,
and grade by sex interaction controlled). The researchers stated that since
“the Paragraph Meaning subtest assesses the global reading process while
the Word Reading subtest primarily measures voeabulary, a favorable at-
ttude toward recreational reading might indeed be associated with good
readers who have few comprehension diftieulties. ™ They further stated that
perhaps the eftorts of the sehool should be foeused on the improvement of
reading ~kills and achigvement since attitudes become more positive with
miproved achievement; and suggested that programs which foeus on at-
titudes may be misplacing their efforts.,

Students may improve coneurrently in achievement and attitudes, An
evaluation (/1) of the Communication Skills Center Project {€S¢), for
eduCationally  disadvantaged children in graaes tour through twelve in
selected Detroit public and nonpublic. sehools, revealed that **Means of
gains in reading by ¢sC pupils at all sehool levels were greater than would be
expected for normal-achieving pupils.” Students improved in atitudes,
according to statements from elassroom teachers.,

Attitudes may also affect achievement. Groff (/4) hypothesized that there
would be a positive relationship between the expressed attitudes of fifth and
sixth grade students toward four content-type materials and their eritical
reading scores. Critical reading scores were obtained from a multiple choice
test vonstructed by the researcher. The measure of attitudes toward the four
contentared types (hoy s sport stories, girl's mild ad venture stories, airplane
or flymg stories, and manners or social relations stories) was obtained from a
combination of scores from a modified form of Thorndike's FicTITIOUS
ANTOTATED TITLES QUESTIONNAIRE and scores from a numerical rank-
ing given to the four types of material read. The 305 children were arranged
into three groups according to scores made oneach of the variables tested.
Grott coneluded that the hypotheses seemed to be borne owt. The correla-
tions between attitudes towarnd content ty pes of materials and eritical reading
scores were all significant. Insummary, the investigator suggested that the
reading conprehension ot an individual ehild as he reads is influenced o a
degree by his attitude toward content type of material being read.™

- The effects of attitude change may produce achievement gains, and more
reading over a period of time. A longitudinal study of the effects on
achievement of changing attitudes toward reading was conducted by Healy
(/91 The study was a follow up of an earlier study (/8) in which it was found
that attitudes of fifth graders toward reading could be changed in an experi-
mental setting tsee page 1. Inassessing the same subjects at the junior high

7
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school fevel, achievement was measured by the CALIFORNIA ACHIEVE-
MENT TES TS, and attitiude s were measured by the numbe? of books read. A
significant ditference wis found between those students who had been in the
experimental setting in the fitth grade (and whose attitudes had been
changed) and paired control students who had not been in the fifth grade
experimental situation. The researcher concluded that changing “the at- -
ttude of children toward reading at the tifth grade level appears to increase
achievement and dncourage more reading.” Positive attitudes are not neces-
sarly maintained over time, however. In Johnson's sudy (22), it was
reported that **children i the Tower grades indicated better attitudes toward
reading than Children in cach successively higher grade tested. ™

Some research has shown no significant relationship between achieve-
ment and attitudes: For example, Greenberg and others (/3) did not find
more favorable attides among good readers than among poor readers in
thetr study of 115 black, fourth grade children from ~a severely depressed

~urban area T The assessment instruments were the METROPOLITIAN PRiI-
MARY READING Tes T and a semantic difterential instrument developed by
the mvestigators to measure attitides. In discussing their findings, the

* researchers stated that the inconsistent findings between their study and
other studies which have tound refationships may have resulted from the
ty pe of criterien instruments used. the nature of the setting, and the eomposi-
tion of the group.

An evaluation of o Right to Read program conducted by Bernstein
5 the Mamuaroneck. New York, Public Schoots showed no relaiion-
ship between nproved achievement and attitudes. Children were chosen
tor the special program on the basis of low or discrepant scores on testy
and on a wiflingness to participate. Criterion instruments were the
METROPOLITIAN ACHIEVEMENT TESTS (comprehension seetion), the
MAMARONECK READING ATTITUDE AND INTEREST INVENTORY, and
Jualitative data, The results of the one year study indicated that the reading
comprehension level was raised (with the exception of one group). There
wis no measurable change in attitudes. Tt was said that teachers were not
enthusiastic about the program [which could have affected pupil attitudes—
authors” note]. - ’

Some valuable insights for teachers into possible relationships that may
exisgbetween attitudes and achievement may be obtained from these studies:

[, Some children may perceive that their ability to read is responsible for -
therr attitude, thus making reading improvement programs a high prior-
ty tor some underachjevers.

:

)

The attitudes of the reader toward the material may affect his level of
comypirchension of that material.

ERIC e °
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3. The development of more favorable attitudes may gesult. for some
students, - in inereased achievement and more reading that may be
maintained over time,

4 Forsome students, a positive atitude toward reading in the fower grades
may not be self-m tintaining and may lessen over time. Attention (o
attitude development and maintenanee is important at all levels.

‘N

Although relationships are sometimes found between achievenent and
atntgles, there s not always a positive correlation between high
achievement and favorable attitudes. .

¢ Self-Concept

Selt coneept may be defined as an individual's perception of hinwelt: that
i, what he beheves he is. This self-perception is said to determine how t‘hAé ’
idividual will behave (273, There is not much research which has investi-
gated the refationship between selt-concept and attitudes toward reading. In
otie study . Kokovieh and Matthews (24), sought to determine whether a
schoul progranr of cross-age tutoring and counseling could improve a stu-
dent’s self-image. change his attitude toward fearning, and increase his
reading skills. In this study . sixth grade students who were poor readers and
who were thought by teachers to have poor self-images were used to tutor
tirst grade children who were experiencing difficulty and frustration with
reading. Dataon the selt-coneepts of the sixth grade boys obtained from the
EAB scale and the 101-A SELF INVENTORY SCALE indicated that their
selt-images had improved. The teachers noted that misbehaviors decreased.
The hoys™ reading achievement, as measured by the GATES ‘READING
SURVEY. improved. Teachers poted improvement in their first grade chil-
dren, both in dttitude toward school and in reading.

The research base relative to the importance of this variable to reading has
been largely related to achievement. According to Quandt (30). the evidence
> strong and indicates that there is « positive correlation between levels of
reading achievement and levels of self-concept. In Seff-Concept and Read-
g, Quandt discusses more fully the research base relating self-coneept to
reading achievement. He states that the factors that correlate highly with
self-coneept development in felationship to reading achievement have been.
tarrdy well determined. The authors believe that an understanding of these
correlates is impdrtant since it is possible that there may be interactions
ameng achievement, selt-concept, and attifudes toward reading, These

correlates are; t

L. Pastexperiences. A low self-concept may be caused by the child's poor
evaluation of his reading performance fr by the evaluations of those
idividuals whom he likes. such as parents. peers, and/or teachers.

s

<}-l
on
o~




- Conedteractions . Adearner who teels thathe may not be successful in the
eves ob indiveduals important to him may attempt to avoid the reading
act. He may use such avordance behaviors as disinterest in or hatred of
readmg. apparent Lick of etfort, or refusal to réad.

YoSdbeencept ramtorcement. The learner may reinforce his own self-
voneept. It he believes he will not suceeed in reading beeause of some
previons experience, he actially may not sueceed.

+ 0 Sperading process. Becaase of his self-concept, the reader may become

- progressively hetter or poorer with reading. Success generally leads to

greater ettort tatlure tends to cause less effort, which results in progres-

~siveld poorer pertormance as the learner advances in school.

® Parents and the Home Envirdnment

Curter and McGinnis 55 state that the " interests. ;mi[udcx. and points of
view of the mdividual have their origin in the environment. ™ This statement
s supported by astudy done by Ransbury (323 who asked 60 fifth and sixth
srade children, their parents, and their elassroom teachers to state any
Lactors which had intluenced the children’s reading attitudes (see page 3).
The results showed that the respondents believed that parents greatly influ-
enced the children’s reading attitudes.

Hansen (/6) investigated the impact of the home literacy environment on
re, wing attitude - The studyinvolved fourth graders in a mid- Wiseonsin
community, which mdmhd urban, suburban. and riral Lhamumsnu An
attitude assessment instrument. devised by the investigator, was adminis-
tered to the total tourth grade population. The students chosen for analysis
included the 12 boy s and the 12 girls with the most positive attitudes and the
12 boys and the 12 girls with the least positive attitudes. One factor that
correlated highly with positive attitudes was the role of the parent in being
msolved with the child's reading activities, including “working with
homework: encouraging. hefping select. and discussing his reading: reading
“to him; asyisting i Jooking [hmﬂ\ up in dictionaries and encyelopedias; and
setting reading goals | " Merely providing reading materials and pro-
viding a good model as a rmdmg parent did not result in high correlations
with student attitudes. Hansen suggested that it is not necessary for parents
themselves to be avid readers. but that parent action in terms of personal or
statis characteristios is important.

One purpose of a study by Seigler and Gynther (35) was to determine
whether. with respect to attitudes toward their children, parents of children
who were experiencing difficulty with reading differed from parents of
children without such difticulties. The researchers studied parents of 10
clementary school ehildren diagnosed as reading disability cases and parents
of 10 children classified asiaverage students. Results from the use of Leary’s

Q . ' -
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INTERPERSONAL CHECKLIST indicated that parents of the poor readers
used derogatory or Sntreal language i deseribing thetr chibdren more fre-
quenthy than did parents of good readers: thad parents of poor readers more
trequently described their children as aggressive. distrustiul. or despondent;
that tunthy harmony diftered between the two groups in that parents of poor
readers disayreed in thein descriptions of their childrent and that the parents
ot thie poor readers devaluated the personalities of their children more often
than did parents of good readers. Whether the reading disability caused the
contliet or whether the contlict catsed the disability was not clear.

Sune parents have been found to exhibit more negative attitudes toward
their children atter they developed reading problems, Preston’s study (29,
for example. indieated that parents expressed intoleranee toward reading
Vatlure. She stated that parents “described their attitdes in terms of anxiety.
despair, annovance. anger. disgust. mortification, and desperation and
placed the blame on the child i the majority of cases.™ She hypothesized
that the maladjustment of the children would increase as the parent made
derogatory renarks about the chil\l.\(\rcpmuclmd him. and/or denied him

|

prcleres moan ettort o vet i to Rercome his reading failure.

It sectis that patents and the home environment ray have an effect on the

reading attitudes of some students. In some instances, an educational pro-

stam tor parents, destned to make them aware of the possible effects of
thew behiaviors and attitudes, may be necessary before the school can
cttectively mipnose attritudes

e The Teacher and Classroom Atmosphere

Both the teacher ewhat he ts and what he doesy and the general atmosphere
o the classtoom may have etfects on positive attitude development and
nuintenance. Little research specitically focuses on the relationship be-
tween teacher attitudesitoward himselt, learners, andior reading) and stu-
Jent attitedes toward reading. Attitudes of teachers are considered impor-
tant, however. For exvample, Combs (8) found that a teacher’s attitude
toward himselt is as important 1 making hina successful teacher as his

instructional, practices are. In commenting on Combs work, Quick (3/)
N A

stated that o teacher's attitude toward himself can promote either a positive
or a nezative classroom atmosphere.

It is important to note that teachers may tind in learners what they expect
to find. Palardy (251 sought to determine whether teacher beliefs about the
probable success of tirst grade boys had any significant ctfect on reading
achievement. Five teachers who believed that boys would be fess successtul
than girls m learning to read were matched with five teachers who belicved
that hoys would be as successtul as girls, The results showed that boys were,
indeed. less successtul in the classrooms of teachers whe believed they
woutld be Tess successtul than girls, Conversely . the data also revealed that
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boys were as successtul as were girls in the classrooms in which teachers felt
that boy s would be successtul. | The same may be as true for attitades as for
achievement-—authors” note. ]

[he ceftects teachers have on learners may result not only from overt
behavior but from more subtle features of instruction. According to
Rosenthal and Jacobson (3.4), the teacher™s "tone of voice. facial expres-
ston, touch, and posture may be the means by w lmh -—probably. uite
unwittingly -—she communicates her expectations to the’ pupils.”

In Ransbury's study (32, however. the teacher was not seen as an
waportant factor in attitude formation (see page 31, The findings indicated
that parents, teachers, and children did not consider teacher influence as a
tactor of consequence in contributing o reading attitude development. The
rescarclier suggested the possibility that the findings may have resulted from
the expectution that it is the home that provides the impetus to read, while the
school’s main task s to provide the place in which children learn to read.

Classroom atmosphere-—including pleasant surroundings, a cooperative
spiritwithin the group. adequate and appropriate materials, and an organized
study plan - - is considered important by Clew orth (7) in attitude formation,
Very litile research has been directed tosard the relationship between
classroom atmosphere and reading attitudes. Healy (/8) examined two
heterogeneous groups of fifth graders. representing all socioeconomic
levels. Attitudes were assessed through discussion, sociodrama, paintings,
creative writing, and guestionnaires. Case history techniques were used o
evaluate the inital reading experiences for these Students. The author con-
cluded that a farge proportion of the fifth graders who had poor attitudes
toward reading had been in initial clussroom environments where they had
heen forced 1o learn to read. ‘

Carver 16} tested the hypothesis that improvement, following remedia-
tion, is due more to the child’s internal motivation than to the teaching
method employed. His subjects were 32 severely vetarded yeaders in a large
Ontario school. The children were randomly arranged into 3 groups of 4
children cach. The methods focused on Jetter-sound associations, oral
language-discussion, sensorimotor activities, and a reading workbook
sertes, Incach method, the teacher attempted to provide a warm,
fricndly . and approving atmosphere regardless of the child's destrue-
tive behus tor or lack of ability . At the end of the seven month experiment,
It was vonvluded that the remediation programs were effective tor the
children m the study . The rescarcher suggested that the group atmosphere
and approval had altered the children’s attitudes and motivations for
learning

Indiscisssing self-concept. Quandt (302) suggests that it should be remem-
bered that the comments and actions of ¢hildren are also important aspects of

10
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classroont atmosphere. A generally desirable atmosphere is one in which
learners are accepting of one another and in which a group spirit prevails.

ltseems that what the teacher is and what he does may atfect the classroom
environment and the attitudes of his students. Kemper (23) believes that a
number of specific things a teacher can do may lead to more favorable
attitades: a summary of Kemper's suggestions tollows:

1. Being aware of children’s attitudes toward certain aspects of reading,
thereby planning reading activities toward ‘which students are more
tuvorably inclined.

2 Using reading materials in which students can suceeed.

2. Using materials rélated to the interests and needs of the student s -norm
aroup.

4 Providing situations where the uscfulness of reading is apparent,
stch as requinng certain reading for completion or for participation
NN Iteresting project. '

4

Demonstrating a personal value of reading by practicing it orally or
silently so that students can observe the teacher’s high regard for the
activity.

6. Providing for recreational reading.

- Using reading material found in the student’s everyday world.

K. Encouraging parents to improve their child's attitude toward reading by
reading to him., providing himewith reading materials, and setting an
example by becoming a reading parent.

9. Avoiding the use of reading as punishment.

10. Using bibliotherapy , i.e.., guiding children to read books in which they
encounter problems and people relating to their own worlds.,

11, Being very enthustastic when teaching reading.

12, Being positive in the teaching approach-—-cmphasizing existing abilities

rather than frequently referring to the errors and inadequacies of the

child. '

EY

¢ Instructional Practices and Special Programé

Although several studies have investigated changes in attitudes toward
reading when special programs and/or practices were used, results are not
definitive. The following studies are illustrative,

Healy (/8) found that attitudes of ten-year-olds toward reading can be
changed by utilizing certain instructional practices. The children were from
upper middle-class environments. Several instructional practices were tried.
Attitudes were assessed through observation, questionnaires, and responses
to books and magazines. The plan most conducive o positive attitude




“

change was one in which children were allowed to *ichoose reading groups
aeeording tomterests and seledtreading materials from a wide variety h
of materials. Rigid ability grouping was the practive found to be least
conduerve to attinde change. The investigator suggested that combinations
at small group instruction may be the most promising practices to use.

Inunother study | it was also tound that ability grouping may be a negative
practice. Inone aspectof this studs . Levenson £26) compared the attitudes of
30 sivth graders from “high™ reading groups with 30 sixth graders from
Clow™ reading eroups. Attitudes were measured by the SAN DIEGO
COUNTY INVENTORY OF READING ATTITUDE. Significantdifferences in
attrtudes toward reading were found between the two groups, The researcher
suggested that ability grouping may reinforce negative attitudes toward
reading and cited the need to consider more individualized and personalized

Cpproaches to the eaching of reading.

The eftect of an individualized reading program on achievement and
attitides toward reading was investigated by Gurney (/3). The special
program was an SRA individualized reading kit, which was used by one
fourth grade class for a 14 week period. Matched pairing was used in
selecting acontrol group from other fourth grades in the building. The pupils
m the experimental group tended to show more positive attitudes toward
reading as measired by the READING ATTITUDE SURVEY. There were no
stgnificant differences i achievement. The researcher observed that the
experimental class fnew they were the only group using the SRA matcrials
and seemed proud of this circumstance. He siiggested that they may have
responded o the second administration of the attitude seale in a manner
which they believed tobe appropriate to their special “status™ in the sehool,

Bullen o<1 sought to determine whether more positive attitudes could be
developed in children who. bedause of economie and cultural factors, had
had limited experiences with books. She used 3 control and 3 experimental
classrooms at each grade level from one through five. A **books exposure™
program. in which volunteers visited the experimental elassrooms and
attempted to arouse or strengthen interest in books, was used to supplement
the basal reading program. Bullen stated that the speeial program positively
affected the attitudes of the experimental group as measured by an instru-
mentdesigned by the investigator.

In conjunction with a teacher inserviee training program, Askov (/)

- investigated the effects of the Wiseonsin Prototypic System of Reading Skill
.. Development on achievement and attitudes toward reading as a recreational
activity, Students in grades two and three were used. The attitude assessment
instrument was project-constructed. At the end of the one year experiment,
no difterences were found in achievement, while attitudes were found to be
significantly higher only for the experimental group in one of the two sehools

O oo . 11
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used. Ashov stated that it “cannot be concluded. therefore, that the experi-
mental treatment was especially beneficial, in terms of positive attitudes
toward redreational rc.ldim. for either a paricular grade or a particular
achicvement group.™ An implication of the study was that more than one
vear may be required to significantly affect student variables such as  at-
ttudes.

Lamb (25) investigated (he effectiveness of a language experience pro-
aram for beginning reading on the attitudes and achievement of culturally
ditterent students. Five teachers used the Tanguage experience approach, and
five control teachers continued to use a modification of the basal reading
series used in the schools. An adaptation of Askov's PRIMARY PUPIL
READING INVENTORY was used to assess attitudes. No significant differ-
ences were found between the two groups in either attitude toward reading or
in achievement. \

Astudy by Johns and Read (21) explored whether there were any differ-
ences between innercity and suburban student attitudes toward a specific
intructional practice—reading to children. Four hundred students in grades
tive und siv were used. Suburban children responded more positively to the
mstructional stritegy than did innercity children. Johns and Read explained
that this difference may be attributed to the teachers, the students, or a
combination of both and suggested that perhaps othér factors, such as skill in
oral reading on the part of the teacher and the interest level of the material
chosen, may have been influences.

It scems that the eftects of instructional practices and special programs
can, butdo notneeessarily, affect attitudes (37). Interactions may oceur with
other vartables, such as the teacher and the classroom” atmosphere. [The
teagher and his enthusiasm for a given practice or program may often be the
Key ingredient in he effectiveness. of a special program and in attitude
change --authors' note. ]

® Sex

There is a limited amount of information available on the relationship
between sev and attitudes. Some research has suggested that, in general,
girls may have more favorable attitudes toward reading than do boys. In a
study reported carlier {see page 7). Hansen (16) found that, when measured
by the investigator-designed assessment device, girls showed a significantly
higher reading attitude than did boys, He suggested that the differences in the
types of carly childhood activities in which the boys and girls engaged may
have accounted for the difference.

Askov and Fischbach (2) also found that girls had more positive at-
titudes toward reading than did boys (see page 3). Their findings indi-

cated that in both grades one and three mean attitude scores for girls were

Ry,
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stgnificantly higher than for boys, both betore and after statistically re-
moving the ettects of achievement. They suggested that this difference
may bein tine with role expectations tor buys and girls in our culture,

A study by Greenberg and others (/3), »f 1S black fourth grade
children in a deprived urban area, did not support the idea that girls have
more tavorable attitudes toward reading than do boys (see page ). One of
the coneepts inctuded in the semantic differential instrument used to assess
attrtudes was Reading . The results from the rating of the coneept Reading
showed that the boys had assigned higher poteney ratings to this concept
than had the girls. There was an interaction between sex and achievement,
however. The low achieving boys gave higher poteney ratings to Reading
than did higher achieving boys. The researchers saggested that the tow
achiesers may have been dess able to express criticat attitudes and may
have expressed more favorable feelings to coneepts that had a high social

value,

Denny and Weintraub (v ashed FHE midwestern rural First graders in
three schoot systems (which represented rural, suburban, and large city
emvironments) whether they wanted to learn to read. - Responses were
divided into seven vategories. one ol which was Affective-evaluational .
No noticeable ditferences were found between boys and girls on the
.mumL vategory.

Teachers should be caytioned not to assume that airls will necessarily
have more positive attitudes toward reading than will boys,

B

* Intelligence .

It 15 felt by some teachers that the higher the intetlectual level of the
fearner. the more positive hiy attitudes toward reading (30). The few
research studies available in this arca do not seem to support this position.
Hansen.'s study (16) of fourth graders, for example, indicated that atthough
testintetligence was directly related to reading test achievement it was not
avalud predictor of reading attitude (see page 7). '

One aspect of o study conducted by Grott (14) was the relationship
between critical reading seores and atttudes expressed toward reading (see
page b, The 303 fitth and sinth grade children were deseribed asaverage
in terms of their test intefligence, reading ability, apd sociocconomic
status. Negligible relationships were found between intelligence as mea-
sured by the" KUHLMANN-ANDERSON INTELLIGENCE TEST and at-
titudes as measured by Remmers” SCALE FOR MEASURING ATTITUDE
TOWARD ANY SCHOOL SUBJECT.

Perhaps teachers should not assume that more intelligent students will
necessarily have more positive attitudes toward reading than will less
intethigent studgnts.

Q . ~ . 13
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® Socioeconomic Status

[tis often assumed that students from lower socioeconomic classes will
have more negative attitudes toward reading than those-from higher levels
(2003 The research which has focused specifically on these two variables
does not indicate that this assumption is necessarily true. In the studies
which assess socioeconomic status, the indicators generally used in deter-
mining social class are father’s oceupation, father's education, family
income. soiiree of income, type of housing, type of neighborhood, or a
combination of two or more of these characteristics. ' ‘

The relationship between sociocconomic class and attitudes expressed
toward reading as a school activity was one aspect of a study of 305 fifth
and sixth graders conducted by Grot!f (/4) and reported carlier (see page
. Secioeconomic status was measured by Warner's INDEX OF STATUS
CHARACTERISTICS. Attitudes toward reading as a school activity were
obtained tfrom a modification of Remmers’ SCALE FOR MEASURING
ATTHUDE TOWARD ANY SCHOOL SUBJECT. Results indicated that
there was a negligible relationship between socioegonomic status and the

cattitudes measured.

One hypothesis of Hansen's study (16) of the intluence:of the home
literacy environment on a child’s independent reading attitudes was that
the relationship between reading attitudes and a measure of the home
literacy environment would be greater than thie relationship of the child*>
reading attitudes und’his parents” socioeconomic status (see page 7). In
testing this hypothesis, two indicants of social elass status-—tather's occu-
pation and tather’s education-—showed no significant relationship to the
attitude scores amonyg the tourth graders tested.

Filler (/21 investigated the relationships among readin: attitudes. read-
ing achievement, and socioeconomic status. Achievement was measured
by the STANFORD ACHIEVEMENT TESTS. and socioeconomic status was
determined by selecting two elementary schools that were receiving Tille. [
tederal aid and two that were not. Attitudes toward reading were measured
by the ESTES READING ATIHIUDE SCALE. The 177 fifth grade students
used i the stady were selected at random from the four schools. The
results of the study were not conclusive; h()\t'cx:gr, there were observable
trends. Some evidence indicated that there was no appreciable difference
between the attitudes of students from the two socioeconomic levels at
enven achievement stanine levels.

Hetherger (2o measured attitudes toward reading of 1,093 students
from three income levels—lower, middle. and upper. The assessment
instrument for measuring attitudes was Sartain's READING ATTITUDES
INVENTORY. The norms for the three socioeconomic levels did not vagy
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stgniticantly . The researcher coneluded that the general opinion that chil-
dren tfrom lower socioeconomic levels have poorer attitudes than students
front upper levels was not true for this sample. '

" Teachers are cautioned against accepting the belief that students from
lower sociocchnomic levels will necessarily have more negative attitudes
toward reading than students from higher levels, .

s Student Interests

Muny reading authoritics believe that interests (what a student likes to
ready and attitudes thow the student féeis about reading) are closely
related. There are differences of opinion about the exact nature of this
relationship. Spache (36) feels that the most importunt single influence on
attitudes toward reading is the student’s interests. Another reading
specialist, Cleworth (7). states that “irterest depends on attitudes and

attitudes imply interests,”™ and adds that **they must develop simultane-

ousty. ™ Harris und Sipuay (771 disagree somewhat with this Pnsi[ion when
they state that “*Attitudes do not necessarily entail interest, but interest
doesinvolve an attitude, ™ ‘

Eller (/0 views reading interests as a function of the law of éffect and
states that many American children and adults have learned their lack of
tnterest in reading. He fecels that when students are rewarded through their
reading, they will tend to read more in the future. On the other hand, if they
areunrewarded or punished by reading. they will be less likely to read. In
discussing the refationship of interests and attitudes, Eller states that

“Presumiably any time a student receives satisfaction from reading, his

attitude toward reading matter in general and toward the teacher who led
him to the particular satisfying reading matter becomes more favorable by
saome amount, however small. ™

There s not much research on the nature of the relationship between
attitudes and interests, but a beginning has been made. One purpose of a
study conducted by Sauls (34) was to determine whether a relationship
existed between attitudes and recreational reading habits. In this study,
863 sixth graders were tested. The eriterion measures were an attitude
scale and the number of books read for recreational purposes during one
semester. The results showed that there was - significant relationship
between pupil scores on an attitude scale and the number of books read.

Interests are said to be related to variables such as age, sex., intelligence,
teacher attitudes, sociocconomic status. motives for reading, and en-
vironmental influences (36). These variables should be earefully Studied
by teachers since interests may play a vital role in attitude development.
tForassistance 1n understanding the variables which correlate with reading
interests, see Chapter | of George D. Spache’s Good Reading for Poor
Readers, ninth edition, published by Garrard, Champaign. Hlinois, 1974.)

o , : 16
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1t iy hc‘_vnnd the scope of this monograph to delve into specitic research
related to student interests. A list of references which evaluate student
interests at various age/grade levels is included in Appendix B. The teacher
is encouraged to familiarize himself with these studies in order to be better
able to utilize student interests in attitude development and maintenance.

Summary

Only a limited number of studies deal with variables that are associated
with attitude development and maintenance; however, some attention has
been given to a number of variables. These include achievement, self-
concept, parents and the home environment, the teacher and classroom
atmosphere, instructional practices and special programs, sex, test intelli-
genee, socioeconomic status, and student interests.

Since the limited number of studies available are based mostly on

correlational data and since some of the findings are contradictory, valid

generalizations are difticult to make. In some instances, relationships have
been tound between achievement levels and attitades; however, there is
notalways a positive correlation between high achjevement and favorable
attitudes. .

It appears that certain instructional practices and special programs can,
but do not necessarily, lead to improved attitudes. In addition; there is
some basis for feeling that student self-concept and interests and the

* attitudes and behaviors of parents and teachers ma) aftect attitudes toward
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reading.
A few beliets held by some individuals do not seem to be warranled

These include the beliefs that girls have more favorable attitudes toward

reading than do boys, that more intelligent students have more positive
attitudes. and that students from lower socioeconomie classes have more

negative attitudes than do [hUSL who come tmm higher levels.
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Chapter 3

ASSESSING ATTITUDES

Today™s teacher of reading cannot afford to ignore the attitudes of his
students since attitudes often are important in the acquisition of reading
skills and in the continued use of reading for information and recredkion.
The authors recognize that, at times, many good teachers assess attitudes

_intuitively and pretty much unconsciously. This chapter is designed for the
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educator (teacher and/or researcher) who wishes assistance in assessing
attitudes more consciously and objectively.

Whether attitudes can be assessed objectively is a moot question. Con-
cerns expressed by teachers include: What types of assessment instriir ents
are best? What are appropriate behaviors to be sampled? What do the
results mean and how should they be used? »

Until recently, little had been available to help teazhers assess attitudes.
Presented in this chapter are seven informal techniques for teachers:
observation, interviews, questionnaires, incomplete sentences, pairing.
summated rating scales, and the semantic differential* Suggestions are
given for construction and interpretation, and sample items are included
when appropriate. Then, information is provic J on types of items to
include in attitude scales, cautions in interpretation, ways to increase the
accyracy of responses, ways to determine: validity and reliability, and
record keeping.

Two attitude scales with established validity and reliability are in-
cluded. These scales, developed by Heathington (2), are appropriate for
grades one through three and four through six:

»
* Informal Assessment Techniques

» Before devising an assessment for use, the teacher may wish to study an
instrument that has been used previously. Appendix A provides an anno-
tated listing of selected instruments of the types discussed. The listing
in¢ludes information (when known) on validity, reliability, uses, and
uvuililbilit_\ . '

Observation

Teacher observation is one of the most valuable ways to assess attitudes.

- The behaviors 10 be observed should. in the main; be determined in
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v anee ste the pressares of time during a crowded school day may cause
the teacher to fail to note signiticant information,

Stemtwia behaviors are otten bestobserved in informal, nonstructured
sittations  The teachers should listen to ¢hildren at play, at lunch, and in
comversations with peers. Observations of library habits and of indepen-
Jdent reading-work habits insthe ciassroom are also important.

\ checklist often is helptul in guiding the observation process. Specific
exampley ol behaviors will depend on the needs of the teacher and the
wwhool situation. Both positive and negative indicators should be included.
Examples ol indivators include:

Reads 1 spare time in the classroom.

Gioes to the library voluntarily. . -

Talks ahout books with other children.

feaves reading tashs until the last minute,

[hie observation techmgue is time consuming since it is necessary to
obsert e students over a period of adew weeks in order o assure accuracy.
Thus. record heeping is essential. Anecdotal records (discussed later) are
appropriate tools to use for summarizing the data gathered.

Baery eftort should be made during the observation process to avoid
preconceived ideas. Some observers tend to see what they wish or expect
to see. Only sigmificant behaviors, that repeatedly oceur throughout the
ohservation period, should be permanently recorded.

&\ suale may be devised on which to rate the occurrence of positive or
nezative indicators and may include the following categories: Always,
Otten: Sometines. Seldom, and Never, A mluc of five may be assigned 1o
the most positive category with decreasing values 1o each of the other
cateparies. Thus. a summation of scores is possible, permitting pre and
post comparisons of attitude change.

Observation ts a valuable technique at any age/grade level. Itis a particu-

farly \:ppmprx.u/ technigue for prercaders and nonreaders since no reading or
wniting on the'part of the student is involved in the assessment, Examples of
signiteant i/;h.x\m(\ might be revealed through these questions:

Daoes the reader ook at books?
Dioes he like the teacher to read to him?
Daoes he bring books from home for the teacher to see or read?
Is he mattentive when the teacher reads to him?

In additon td being valuable in pre/post situations, the observation
technigue is helpful in providing information useful in selecting materials
anid 1 planning the instructional strategies.
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Interviews

The attitude interview is usually a structured situation in which the
questions to be asked are determined in advance and arr anged fn categories.
The number of questions used will depend on the age of the student and on
the behaviors the teacher wishes to sumple,

When beginning the interview sitoation, it is helptul to ask guestions
which are not related to reading so.the child may adjust to the interview and
feel more at case in rupnndmg. [tis also helpful to ask questions in an arca
other than reading in w hich the student is suceesstul and toward which he is
d\\lIde to have a positive attitude. Thus, he may be more likely to respond

cgatively to reading questions if he has negative attitudes. It m: y also be
dulmhln. attimes, to ask questions that have little or no signiticance relative
to attitudes in general, in order to mask the intent of the interview situstion.
Laswell's interview techniques (3) illustrate the above points w T may be
used as a madel for the teacher to follow (see appendix A),

@

Questionnaires

The questionnair® is one of the most direet methods of determining
attitudes toward reading. In this technique, students respond direetly to
specific questions. orally or in writing. The number of questions usually
ranges trom 10 to 25 Examples of appropriate questions are:

Why don’t you read more on weekends?
What are vour favorite school activities?

A vanation might require students to respond with yes/no inswers to
questions or statements. Some examples are:

Da you like to read?
Do you use the library frequently?
Do you read in your spare time in sehool?

The un\tinnndirL is quicker and easier than the interview or the observa-
tion technigques. It is valuable for whole class evaluations in sceuring
information for program planning. Another adv antage is that special areas of
concern or speetl programmatic areas may be easily incorporated in the
instrument.

Questionnaires which elicit yes/no responses may be summated, with one
point being given to a positive respanse and zero or a minus one given toa
negative response.

Teachers are cautioned that students may give the anticipated LlLSlrLd
respanse quite castly in this technique: thus results should be verified
through extended observation.

o\l 2




Incomplete Sentences*

The incomplete sentence technique usually consisty of 20 to 40 sentence
starters to which the student supplies an ending which indicates how fie feels.
The number of sentence starters used in a given instrument will depend, in
purt, on the age level of the child. Typical sentence starters include:

Reading 1s

I Iike to :

2o to the library when .
don’t like to read

—

It i~ possible to mask the intent of the instrument by including items
related oy areas other than reading. The reading responses may then be sorted
and evaluated. [tis impossible to assign numerical scores to these responses;
however, areas of special concern can be determined which can give direc-
tion to instructional planning.

It should be remembered that the responses indicate how astudent feels on
a given day. In order to determine specific attitudinal patterns, the data
obtimed should be veritied over time through observation.

Pairing

In an assessment instrument which uses pairing, reading is compared in

«terms of preference with another activity in which the student is likely to
engage. The -udent then selects the activity he prefers—if he had only one
option--reading or the other activity,

Pairing may take the torm of a simple forced choice comparison or of
multiple comparisons. The stimulus situations may be words and phrases,
statements, or pictures. The use of pictures is especially appropriate for
beginning and or nonreaders.

In the forced choice situation, several activities are paired with reading,
one at a time. An example follows,

It vou ad noother choives, which of the following would you prefer:
swun or read | ’
work math or read .
watch Ty or read
2ot the movies or read

~ The forced-choice instrument may also employ sentences in which the
- same idea is presented in two ways, For example:
It vou had no other choices, which of the tollowing best states how Lo
vour generally teel,
«. I'd rather read than pliay basketball,
h I'd rather play basketball than read. . .

E l{TCZZ | )
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a4 LIke to read at home
h Tdo not hike to read at home

Inscoring, the teacher may assign one point each time a reading response
ts chosen. In order tor the data to be meaningful, it may be neeessary 1o
include 20 0 30 ttems,

For multple comparisons, a reading activity is paired with cach of several
nonreading activities. Pietures are used most frequently: however, words
and phrases are appropriate as well.

Ina multiple comparison instrument employ ing pictures. 1 picture shows
atypreal reading situation and 5 to 10 other pictures show other activities in
which the students are likely to engage. For example, the reading picture
may show the student reading a book at home or at sehool, The other pictures
iy show the student watching 1v or playing ball. The pictures chosen
should be of situations in which typical members of the age group frequently
engage. These situations can be secured by asking lh; students to make a list
of ther favorite activities,

Ascore on this variation is also obtained by assigning one puint each tinie
a reading activity is chosen over a nonreading aetivity.

For added insight, or tor masking purposes, the nonreading stimulus
sttuations may be paired with each other. If desired, separate activitics may
be chosen tor boys, for girls, and for speeifie racial or ethnic groups,

This instrument can provide the teacher with a general idea of the relative
importance of reading and other mterests for students.

Summated Rating

la this Likert l\pc instrument (4), students respond to a series of s‘mlic—
ments on a4 or 5 point seale. The typical scale ineludes 10 to 20 items with
the following response categories: strongly agree, agree, undeeided, dls.lg-
ree, and strongly disagree. A main advantage of this type seale is. that it is
possible to check degrees of feeling.

In some instanees (for research purposes) it may be desirable to omit the
neutral response, thus foreing the student to respond positively or nega-
tively. Inother instanees (general classroom planning) it may be desirable to
retain the neutral category, for the student may not have strong feelings
toward the behavior sampled, Typical statements include:

[like to go w the library in my tree time.
Most books dre boring to me.
I fearn a 1ot from hooks,

A score may be obtained by assigning point values to responses. A value
of § may be assigned to the most positive response (when five choices are
given) with descending values assigned to the other eategories in order. Or,

-
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posttive values of 2and 1 may be assigned to the two positive categories and
negative values of 1 and 2 to the negative categories, with the neutral
category recerving 0. Scores may be used to compare attitudes within a class,
between classes, or as pre and post values in conjunction with a special
reading program.

Semantic Differential

Asemantic differential assessment instrument is somewhat similar to a
Likert ty pe summated rating scale in that students respond to an opinion.
scale. However, rather than responding to statements, the student responds
to concepts by using descriptive adjectives to rate the concepts. With a
semantic differential, it is possible to measare both the quality of a student’s
teelings and the intensiry (or potency) of his feelings toward reading (5).
Examples of items which are evaluative and measure quality are:

Where on the following scale would you rate Reading?
(jood Bad
Happy Sad~

Examples of items which measure intensity, or poteney, follow:”
Where on this scale would you rate Reading?

Strong : Weak
Big Litle -

In order to validly assess attitudes, the teacher should sample several
reading concepts such as library, workbooks, reading groups, comics,
newspapers. ,md basals. Usually 8 to 10 adjective pairings for cach concept i
areaare sufficient. Both evaluative and potencey pairings should be included.
The teacher may also use nonreading concepts to mask the attitude being
specifically studied. '

Numerical summations are-possible by assigning a value of § for the most
positive response with descending values assigned to the responses in order
of quality or intensity of feeling. Or, apositive 2 and | may be assigned the
most positive responses, with a negative 2 and | to the least. In this system,
the mid valge would be ). K

This assessment technique may be used in pre and post situations and m’ly
also be used to compare students within and/oRbetween groups. A teacher
may easily determine how aspects of his program are evaluated and how

intensely cach is viewed. S

¢ General Considerations in Informal Assessment

This section focuses on general considerations which should be studied
prior to the actual construction, administration, and interpretation of an
assessment instrument. The insights gained may make for a more valid
assessment of student attitudes.

’
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Behavior Sampling

here 1s no universal set of behaviors that must be sampled. The teacher
may wish to sample a specific sitation and thus should choose those
behianiors that seem 1o be most indicative of attitudes in that sitvation. Or,
the teacher may desire a more comprehensive assessment. In this situation,
he should include those behaviors which are generally considered good
mdicators of attitudes toward reading,

Tinker and McCullough (8) suggest six categorics for a comprehensive
strument. These categories wounld sample behaviory that are indicators of
attitudes toward school in general. books and reading, the teacher, the
reading environment, class activities, and reading work study habits. Rowell
€71 believes that attitudes toward reading for pleasure, reading in content
arcas, and reading in the “reading class™ should be sampled. Those be-
haviors that children feel are indicative of positive attitudes should atso be

included. According to Ransbury (), these include statements about the |
value of reading, the possession of reading materials, and the coupling of |

reading ae ll\lllL\ with other activ l[lL\ such as reading while waiting for the
bus.”

For cach category chosen. more than one test item should be used.
SAssessment from a pattern of responses is better than making a judgment on
one behavioral statement. There is no magical number of items that should
be used in each category. however. Suggestions for an adequate number of
items toincltude in cach type of sessment mstrument were given carlier in
this chapter.

Cautions in Interpretation

Teachers should interpret attitude assessments cautiously . Responses on

an attitude scale reflect many things: the way the student teels at a g{.nnn

~time. s perceptions relativ e to how he is expected to feel by others who are

tmportant to him. and. outside pressures impinging for first place in his

thinking at the time. Interpretations are best made on information secured

from more than one assessment situation and over a period of time. In this
way. consistent patterns may be noted.

It should also be remembered that, particularly at the clementary level,
teachers have a great potential for influencing behaviors and attitudes. Thus.
a teacher who is enthusiastic about reading is more likely to have aclass with
favorable attitudes. The converse is also true. The teacher should evaluate
his own behaviors and attitudes before he interprets those of his children.

In general. the validity of informal assessment depends on the validity and
reliability of the assessment device. on the manner in which it is adininistered,
and on the honesty of students in r'cx;mndinu Each of the facets (dmussgd
later) should be considered before making an interpretation,

»
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Insuring Maximal Accuracy of Responses

Accuracy of student responses is an ever present concern among teachers,
It is felt that students trequently respond as they feel they should in order to
pledse ‘the teacher or some other person. Thus, it becomes important to
administer the test in such a way that maximal accuracy of response oceurs,
More accurate responses may oceur if the student is told that the teacher is
trying to get responses to help improve instructional procedures rather than,
to measure student attitudes. Students may respond appropriately i they
believe their answers will help the teacher select better materials and learn
more about organizational patterns.

The authors believe it is insufficient to simply tell the child that his
responses will be anonymous or not evaluated. Perhaps the most effective
device to insure frank responses is to calmly and naturally treat the assess-
ment situation as a routine ¢lassroom activity. Inno m\mmc should astudent
tccl threatened.

Checking Validity and Reliability

One simple way to cheek validity is to compare the congruence of high
scorers and low scorers on the assessment scale with teacher judgment
relative to those who have good and poor attitudes as represented by
observed behaviors toward reading. . i

Prnhahl\ the simplest way to check reliability is to use the split-half
technique in which test items are divided randomly into hal\u comparing
the scores tor each half for similarity of response.

Record Keeping

1t 15 ditficult tor a teacher to Keep in mind all child buha\ iors which are
indicators of attitudes. This is especially true of interview and observation
techniques. In many instances, an anecdotal record may be a fruitful device
to'use in summarizing significant behavior patterns. Applegate (1) suggests
that the following information be included:
. How children value reading. This information may come from observa-
tion of behaviors. comments of children in structured and nonstructured
" situations (both planned and incidental), or from a written assessment
instrument. ' ‘
2. Wavs children use reading. Ohservation of use of reading for personal
needs beyond that which is required in school is important. L
3. Evidence of application of reading skills taught. This information may
be obtained from comments made by students while reading. For
example. the student may verbalize that a word recogrition strategy was -
successtul for him, ‘
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4. Work-study behaviors. The teacher should include the prc‘sén‘cc or
absence of such behaviors as ability to settle down quickly to a task
imvolving reading, resistance to diversion from reading, preference for
reading among a choice of activities, \oluntar) use of the library, and

selection of free reading agmmu

"I

Tension signs. Evidences of tension during reading activities should be

‘noted, [f the student shows anxiety in the test situation, he may not
respond naturally. The cause for the anxiety should be investigated, and
removed il possible, with another sampiing of behaviors made later.
Such test behaviors should be noted also.

® Scales for Measuring Attitudes™

Two scales were recently developed to measure attitudes toward reading
of children in grades one through six (2). The assumption was made that the
best information concerning children’s feelings toward reading could be
obtained from the children themselves. Consequently, individual interviews
with 60 students in grades one through six were used to explore the area of
reading attitudes and to obtain statements suitable for use on the scales.

During the interviews, cach child was asked to deseribe someone of his
age who liked to réad-—how he would act and what he would say. The child
was then asked to deseribe the comments from and the behavior of someone
of his age who disliked reading. -

The interviews revealed that the reading activities and behaviors in the
primary grades differed from those in the intermediate grades. Therefore, a
need was seen for one scale for the primary grades and another for the
intermediate grades, . ’

Both scales require that the statements or questions be read to the respén-
dent, that the respondent choose one of five answer responses, and- that
nunerical values of I to § be given to the responses. The scales can be
adnunistered casily to an entire ¢lass at one time.

Reliubility of the scales-was checked by the test-retest method. The
primary scale was wdministered to 124 students in grades one through three,
and the intermediate scale was administered to 100 students in grades four
through six. The scales were readministered two weeks later. Correlations
for the test-retest scores showed anr of .73 for the primary scale and an r of
87 tor the intermediate scale,

'I'h’i-,’vvz'mlcnmnl\ obtained in the individual interviews were subjected to an
item-analy sis to determine which items were more precisely discriminating
between children with positive attitudes and those with more negative

*This secton was written by Betty S Heathington of the Burcau of Educational Research and
Serviee of the University of Tennessee at Knosvlle. The scales were developed as her
dowtorad dieertation gnder the direction ot 30 Esult Alexander,
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attitudes. Correlation coefticients were calculated for each item and for total

scores. ltems were eliminated which showed low correlations. The results of

the item analysis, and the fact that. the scale items were obtained from .
respondents comparable to those for whom the scales are intended, are

indicators that the scales are valid,

Heathington Primary Scale .

The Primary Scale consists of 20 questions which are to be read to the
respondent. After listening to a question beginping with the words ** How
doyouteel . . . " the respondent is asked to mark one of five faces (very
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unhappy . unhappy, neutral, happy, very happy) which shows how he feels
about the question. A seore of S is given foreach very happy face ehosen, a
+forahappy face, a 3 fora neutral face, a 2 foran unhappy face, and a | for
cavery unhappy face. The possible range of scores is 5 X 20 (100) to 1 X 20
(2.
The following directions should be followed in administering the pri-
mary scyle: _
Your answer baoklet is made up of two pages. Page one gous from
number 1o number 10, and page two goes from number [ to number
200 Beside cach number Gre five Tacess aven unhappy face. an un-
happy tace, atice that's neither happy nor anhapps . a happy face, aad |
avery happy Tace T will ask vou how vou feel about certain things |
and you sl put an X on the fiee that shows how you fecl, Suppose |
Isand, “How do you teel when you cat chocolate candy ? Which fuce ‘
|
|

shaws how you feel?”” Someane may have chosen an unhappy face
because he doesn’t Tike chocolate candy: sonreone che may have
ehosen achappy face because he Tikes chocolate candy . Now., 'l vead
seme questions o you and youinark the face thiat show's how you feel
aboat what | read. Remember to mark how vorr feel beciuse cleryone
does not feel the same about certain things. 1l read cach guestion
two tmes. Mark only one face Jor cach number, Are there any

questions? Now listen carefully, "Number 1.,
. Certain groupings of questions can be considered diagnostie. That is,

they indicate specitic areas of a-child’s reading environment toward which
he may feel positively or negatively. The following groupings are
suggested: " . )

‘1. Free reading in the classroom titems 3, 17)

2. Organized reading in the elassroom (items 4, 7, 8, 13)
3."Reading at the library titems 1, 18)
+. Reading at home (items 6, 12, 15, 19)
5. Other reereational reading (items 2, 5, 9, 16)
6. General reading (items 10, 11, 14, 20),

Primary Scale -
How do you feel . . .

. when you go to the library?

to

- when you read instead of playing outside?

L]

when you read a book in free time?
when you are in reading group?

o

- when you read instead of watching Tv?

=

when you read to someone at home? !

)

-
oV
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7. about the stories in your reading book?
8. when you read out foud in class? )
9. when )‘(;u read with a friend after school?
10. when you read stories in books?
I1. when you read in a quiet place?
12. when )fuu read a story at bedtime?
13. when it’s time for rcuding cirele (group)?
I4. when you read on a trip?
15. when you have lots of books at home?
16. when you read outside when it's warm?
17. when you read at your desk at school?
18. when you find a book at the library?
19, when you read in your room at home?
20. when you read instead of coloring?

Heathington Intermediate Scale

The Intermediate Scale is composed of 24 statements about reading. The
respondent is asked to mark whether he strongly disagrees, disagrees, is
undecided, agrees, or strongly agrees with the statement read by the

teacher. A score of 5 is given for a very positive response, a 4 for a positive

s
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response, a 3 for a neutral or urdecided response, a 2 for a negative
response, and a | for a very negaive response. -
OnY of the items (numbers 2, 6, 10, 14, 15, 16, 20, 21, 23), aresponse
of “*strongly agree’ indicates a very positive attitude and receives a score
of 5. On the remaining 15 items, a response of ‘‘strongly disagree™
indicates a very positive attitude and receives a score of 5. The pessible
range of scores is § x 24 (120) to 1 x 24 (24).
The tollowing directions can bg used in administering the intermediate

scale: : .

On your answer sheet. numbers on the right-hand column go from

number | to number 14, Numbers on the left-hand column go from

number 15 to number 24. Beside cach number are five boxes. Over

cach box are one or two letters. SD stands for strongly disagree, D for

disagree, 7 for undedided. A for agree, and SA for strongly agree. 1

will read certain statements to you and you are to mark an X in.the box

that shows how you feel. Suppose 1 said, ** You enjoy eating choco-

late candy. * What box would you mark? Someone might love choco-

late candy and would mark **strongly agree’: another person might

enjoy it and mark “ugArcc." Remember that everyone may not feel the

same ibout the statements so make sure you mark how you feel. Mark

0
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only’ one box for each number. 'l read each statement two times. Are
there any guestions? Now hsten caretully. “Number 1. .. " »
- The Intermediate Scale also has groups of questions which can be used
by classroom teachers to diagnose \pmm areas of reading attitudes. They
are as tollows:

L. Eree reading in the classroom (items 5. 6, 15)

2. Organized >~ding in the classroom (items 1. 24)

3. Reading in the library titems 3. 4.9, 17, 21)

. Reading at home (items 7. 10, 11. 20)

5. Other recreational réuding (items 12, 13, 23) ,
6. General rcuding titems 2. 8. 14, 16, 18, 19, 22)

" Intermediate Scale

- 1. Yau feel uncomfortable when you're asked to read in class.

tJ

You feel happy when you're reading.
3. Sometimes you t'(wfgcl about library books that you have in your
desk.
4. You don’t check out many library books.
5. You don't read mueh in the classroom.
6. When you have free time at school, you usually read a book.
7. You seldom have a book in your room at hone.
8. You wouldrather look atthe pictures in a book than read the book.
9. You eheck out books at the library but never have time to read
them. .
100 You wish you had a library full of books at home.
1. You seldom read in your room at home,
[2. You would rathéhyateh v than read.
3. You would rather play after school than read.
I4. You talk-to friends about books that you have read.
I5. You like for the room to be quict so youean read in your free time.
16. You read several books cach week.
17, Most of the books you choose are not interesting,
I8, You don't read very often, )
Y. You think reading is work.
20. You enjoy reading at home.
21. You enjoy going to the library.
2. Often _vnu‘ start & book. but never finish it.




23, You think that adventures in a book are more exciting than TV,
24, You wish you could answer the questions at the end of the chapter
without reading it.

N
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Summary

. The purpose of this chapter was to provide assistance for teachers and/or
researchers who wish to assess attitudes toward reading more consciously
and objectively. Several types of assessment techniques have been dis-
cussed. These include observation, interviewing, questionnaires, incom-
plete sentences, pairing, summated rating scales, and the semantic differ-
ential. Each has its advantages, disadvantages, and special uses. The




~teacher who needs aquick assessment will find 1. terviewing and paper and
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“pencil techniques helptul. such as questionnaires and incomplete sen-

tences. The teacher who has more time to make judgments will find
systematie observation a most useful tool. Others (including researchers)
may find the more complex technigues. such as pairing, summated rating
scales. and the semantic differential, more gppropriate for use.

Caution should be used in interpreting measyres of attitudes. Responses
may indicate how a student thinks he should feef rather than how he
actually feels. Observation over time should be used to verify findings and
o note consistent patterns before major programmatic decisions’ are
finalized. )

References ’ ,

I Applegate. DenJ. Indivadualizing Reading: Its Philosophy, Research, and
Imnlementation,” 1965, Eric, £ 019 182

2. Heathington, Betty 8 The Development of Scales t© Measure Attitudes
toward Reading,™ unpublished doctoral dissertation, University of ‘Tennes-
see, HOTS ) ;

Vo Daswells Anne. UReading Group Placeient [ts Influence o Enjovment of
Readingund Perceptionof Sellas a Reader,” February 1968, Enc 1 D01 K16,

4 Likert. Renis. The Human Orveanization: It Manawement and Value New
York: MoGraw-Hill, 1967, . .

S0 Osgood. Charles B, George o Suci. and Perey H Tannenbauny. The Mea-
surement of Meanig. Chicago, University of [Hinois Press, 1967, 25.30.

6. Ransbury. Molls Kiayves An Assessment of Reading Attitude,” Jowrnalof

Reading, 17 (Ovtober 19720, 28.24,

T Rowell, € Glennon. “"An Attitude Scale tor Reading.”™ Readine Teacher,
February 1972, 442447

% Tmker, Miles AL and Constance M. MeCullough, Teaching Elementary Read-
mg. Fourth Bditon. New York: Appleton-Century-Crofts, 1973, 367,

x U "




O

ERIC

Aruitoxt provided by Eic:

Chapter 4

DEVELOPING AND MAINTAINING
POSITIVE ATTITUDES

A untversal goal of reading instruction should be the fostering of positive
attitudes toward reading. This chapter presents. suggestions which may
assistthe teacher inaccomplishing this goal for some students. Attention is
given to the importance of self-concept. teacher attitudes and behaviors,
selected instructional practices and classroom orge - +.ional patterns, and
ways of working with parents.

The instructional suggestions are based, in part, on practices the authors
have found successtul in pronmoting positive attitudes. In addition, many of
the ideas were Suggested by inservice lcuch*:rs‘ and graduate students. The
ideas presented are common atried-and-true suggestions that do not ruq_yulre
unusual or difficult preparations on;the part of teachers. The spectacular
and the sensational have been avoided because, quite often, positive
attitudes can be fostered with well known, easy-to-use practices and ideas
that are matched with specitic student (or group) interests and needs.

Since the development and maintenance of attitudes is highly specific to
given individuals, it is impessible to suggest specific progims and
strategies that are guaranteed to work. Those activities that are pelpful in
one situation and/or with one student may not work - ffectively in other
situaddons or with other students. The teacher should continuously evaluate
the cficctiveness of his reading environment and make adjustments in
terms of the ways in which students respond to his program.

¢ Importance of Self-Concept .

Astudent’s self-concept (what he believes he is and what he belicves-he
can dojin a reading situation may affect his attitude toward reading. Since -
self-concept is learned over a period of time, through feedback from
individuals w ho are important to the student, « teacheris in a good position
to contribute to positive self-concept development and maintenance (7).

There are many ways in which teachers can affect a student’s concept
positively. Quandt (6) states that the following behaviors and practices are
1mportant,

34




I Teacher behaviors, such as
, Aceepting the student as a valued person
Reducing negative comments
Making the students successes known to others
Putting reading tailure in proper perspective with suceess in other
areas ‘
Waorking with parents in order to provide a more positive, support-
rve home environment
2 Iastructional practices which
Minimize ditferences amony reading groups
{f" Measure each student’s individual progress rather than comparing
his progress with that of the group
Utilize student interests A |
Utilize carecally chosen materials that the student can read |
Utilize a diagnostic-prescriptive teghnique to eliminate specific
shill weaknesses which interfere wiith success

. -

Specitic suggestions for developing apd maintaining positive  self-
concept in these areas are pervasive throughout other sections of this
chanter. Any activity or situation that assists the student in teeling better
about himse!'t has potential for leading to a more positive self-coneept and
to more positive attitudes.

{3 “r

* Teacher Attitudes and Behaviors

The teacher is often a significant toree in promoting positive attitude

K development and maintenance. He is as important as (and trequently more
important than) the techniques, practices. or materials used. He is influen-

tial throygh what he is and what he does. His nonverbal behaviors, the
model he provides for his students, the kind of classroom atmosphere he
-provides, and the attitudes that he has toward reading and toward his
students as readers are amony the most powerful forces affecting student

attitudes. .

]
Nonverbal Behaviors

The ways in which the teacher responds to things students say and do are |
forms of evaluation of those pupil behaviors and are so pereeived-by the ‘
students. These ways of responding are not limited to overt actions and oral |
gommunications. Some of the most influential communications sent from \
teacher to student do not involye direct statements and actions. As Rosen- |
thal and Jacobson (/03 have stated, the teacher may communicate his |
expectations to his students through *“tone of \}icc. facial expression,
touch, and posture. ™ A teacher needs to be cognizant of these aspects of his
behavior and should evaluate the effects of his nonverbal behaviors on his
students,

» [
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The Questioning Environment

Through the questions they ask and the manner in which they develop
and recerve stadent responses o questions, teachers can foster a healthy
reading environment which is conducive to improved attitude develop-
ment and maintenance. Turner /20 states, “A'question can be careless.
useless. oreven harmtul to children and to their reading. Teachers need to
aive as much caretul advance thought as is humanty possible to the
questions they ash, to the ways they ask them. and to the ways they deal
with ¢hildren’s questions and responses. ™

Turner stresses the necessity for providing a high gefree of security for
il students 1o the questioning environment. Teachdts should be aware ot
their responsibilities in providing this security and should give careful
vonstderation to the wording of their questions; the selection of students to
respond to specitic questions; their own body movements and eye contact
as they question students; and, particularly, the responses they give toeach
student’s answers. Students should neser be intimidated by inquisition
type questioning. which often threatens those *who do not comprehend
wells Questions asked should be ata difficulty level which assures students
a reasonable chanee of success i answering. Students should be confident
that incorrect responses will not threaten nor endanger them as human
heings. Threatenmg situations often lead to student withdrawal from the
reading situation. Turner believes the mostefteetive approach is one which
provides regular and positive remforcement for gobd responses and for
good student Juestions,

. Providing a Good Model

The importance of being a good model for students cannot be overem-
phasized. Anexcellent way toencourage students to read is toexpose them
toanenviranment in which the teacher demonstrates beligfithat reading is a
highly valued activity. The teacher may be the only adult some students
observe using reading as a usetul and enjoyable skill.

#he model reading teacher is w voracious reader who reads to his class
and who dlso reads for his own needs while his students are reading. He
Wil become knowledgeable about hooks on the age/grade level of his
students and will be able to make recommendations in terms of their
interests and achievement levels. He will keep abreast of the new and
dehighttul books which are being published. Students will see him reach
for a book when he wants information and they will lmrn todo the same for
themselves.

Mueller ¢+ states that ““teachers teach what they themselves stand for”
and that students are atfected when the teacher shows enthusiasm or apathy
toward reading. Mueller poses seven questions for wachers to use in a

4
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self-assessmient of their attitudes toward readingd s sammary of, those
questions tollows: .

.

I Do vou choose treely to read?

2 Do vou choose readimg from among alternatives (such as televi-
- .

sion, movies, cardsy?

a

Do vou choose reading thoughttally o with knowledge of the

consequences of each alternative? >

4 Do you prize readiyg. hold it dear?

S Are you ghad to be assoeiated with it do vou publicly aftirm your
attitudes towdrd reading? :

6 Doyou act upon your choree; that is, do sou in tact rewd?

Do you hase o pattern of reading?

Questions for Self-Analysis

Certain positive teacher attitudes and hehaviors are considered by read-

ing authorities to be conducive to positive attitudes in students. Ttis helptul
tor the teacher to analyze himselt in terms of these attitudes and behaviors,
The tollowing questions, wineh incorporate some ol those behaviors and
attitudes considered to be important by Robinson (93 and Zintz (/3), will
assist in teacher self-analy sis;

1
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Dol value cach student as a reader and respeet his efforts in attempting
to become! a better reader?

In some instances, the student has a poor attitude because he has
been told directly or indirectly that he cannot sueceed. It may be
necessary for these perceptions to be reversed if the student is to have a
positive atuitude. The followirg teacher behaviors are often helptul in
changing negative perceptions:

a) Determine the student’s areas of strength in reading and buitd on’
these areas. :

by Avoid negatve statements whenever possible. When negative
statements are made, they should follow positive comments.

<) Take advantage -of every opportunity to reinforee positive com-
ments students make about one another. :

dr o Avord all sarcastic comments.

~
—

Overcome guift feelings when a student does not sueceed in skill
development nor inmprove in his attitudeg toward reading, Teacher,
reactions are generally recognized by the Mudent and may affect his
attitudes.
Do permit the student to express his fears and dislikes even if they are
directed toward me?

A teacher can learn much from expressions indicating frustrations
and should never disconrage geanine expressions of negative teelings.
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OF course, the student should never be blamed for negative attitudes.
Poor attitudes tend to Become more positive when the student believes
he 1s valued and is capable of attaining some degree of suceess with
reading. )

Do Teonsider the feelings of my students and give immediate attention
to their needs and interests?

The ways that teachers respond to the things students say and do can
be significant. The téacher should be empathetic—not sympathetic.
Students do not want the teacher to feel sorry for them; they want
teachers to understand that they have problems, why they have prob-
lems, and that the problems are significant to them, Students respond
best to genuine teacher interest.

Genuine interest is best demonstrated when the teacher gives a
student help on a specific problem at the moment he needs or asks for
help. When the teacher cannot provide immediate attention, the stu-
dent should be assured that he will receive help as soon as possible,
Teaching aides or other students. can become effective sources of
additional assistance,

Do 1 convince my students that they need not be afraid to make
mistakes? :

An effective teacher lets his students know that errors indicate areas
for turther work and do not indicate lack of ability to learn to read. A
student’s fear of making errors is generally lessened when the teacher
provides casy, interesting materials and teaches those skills that will
enable the student to achieve at least a minimal level of comprehen-
sion. When a student sees that he can comprehénd, he tends_to become
more relaxed and both his attitude and his progress may improve.
Do 1 believe that each student can achieve some measure of success
with reading?  * -

The teacher must believe that his students can learn to read. I*fxpec-
tations must be realistic, however: a teacher cannot expect suceess to
come quickly. Indeed, gains in both skill development and attitudes
may come slowly. Too muchpressure for gains in skills can adversely
affect attitudes and, certainly|, not all students should he expected to
reach grade level. ’

Do I rationalize that I do not have the time and materials to attend to
individual nceds und interests?

A teacher generally gets better results when he takes the time to find

‘materials that meet the needs and interests of his students. He may

enlist the assistance of students, other teachers, librarians, and para-
professionals: he may utilize libraries, free and inexpensive materials,
and materials gathered in the home and the community.




-

Do I change methods and materials \\‘hcncvep student progress indi-
cates that the methods and materials being used are not producing the
desired results?

There are many methods and materials from which teachers may
select, and every teacher 'should be aware of the availability of
methods and materials in order to provide alternatives when students
do not respond to materials in use. The instructor may need to experi-
ment with various methods and materials tor find those most effective
for his students.

T 8. Amlaware of the verbal and nonverbal ways that [ communicate my
feelings about reading to my students?.

The total quality of the classroom environment is important—the
things the teacher sayy and does, the rmdmg maodel he provides, -and
the nonverbal cues he gives his students in evaluating them as people
and as readers, ‘

* Instructional Practices

The emphasis in this section is on the practical, tricd-and-true sugges-
tions found useful in helping some S[udcnl\/dcvdop positive attitudes.
When space limitations in this discussion do ny‘n permitecomplete treatment
of a concept or idea. the reader is rctgrrud/ to a source which provides
additional information, : /

/

{

Utilizing Student Interests

j

As pointed out in Chapter 2, interests And attitudes are Dbelieved to be
closely related. Spache (/7) considers student interests to be the most
important single influence on attitudes m\wrd reading. In many instances,
the problem of motivating students to rc.ad is partially solved when the
reading program reflects student interest patterns and is based on student”
needs as the student sees them. /

How. can a teacher utilize student jnterests? He may take three steps.
First, he may familiarize himself wnh the interest patterns of typical
students at the age/grade level he tcd&.h&.s in order to find a reference point
for investigating speeific interests. “This information can be obtainéd from
appropriate studies of pupil 1nlurcsrs A list of such sludlt,s is included in
Appendix B,

Second, the teacher may study each student he teaches, since individual
student jnterests may be unique and may deviate from that of the typical
student at his age/grade level. A teacher ean study the reading interests of
his students in several ways (/4). The most effective (and most time

- consuming) technique is teacher observation. A teacher can get a feel for
general interest patterns by observing the student in school situations; by.
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listening to him as he works, plays, and cats lunch: and by noting the kinds
of'books he reads in his free time. A less reliable (but quicker) way is to ask
the student about his interests either in a conference oron a short paperand
pencil test. The results from these quick, direct measures should be
analyzed caretully since the student may respond as he feels the teacher
wishes him to respond. '

Third. in program planning. the teacher may utilize in several ways what
ts hnown_about student interests. The following suggestions may be
helptul in stimulating the teagher’s thinking and enabling him to devise
other. more appropriate strategies for the student,

L. Make available books that reflect student interests and that are on
appropriate readability levels. A specific tinie during which students
may read these books should also be ‘made available.

2. Give the students choices among reading materials when more than
one piece of material will accomplish the teacher’s or learner’s objec-
tive(s). For example. a word recognition skill may be taught or
reinforeed equally weltl from one of several selections of skill devel-
opnient materials. One student may prefer a programed book while
another may prefera game lhul\cuchcs or reinforces a skill. More than

s one type of story may be used to develop discussion-thinking skills.

For bestresults, material in which the student shows an interest should

be used. , - '

N

Establish interest centers in the classroom (/5). These centers should
include a wide variety of materials and activities in which students
have indicated an interest. A, propriate for inclusion are library books,
content area materials, newspapers and magazines, comics, experi-
ence stories and creative compositions, commercial listening tapes
and records. tape recordings of student reactions to books read,
crossword puzzles. and skill games and reinforcement materials. A
center should relate to one specific interest area, and only those
. . materials and activities which relate to that specific area should be
included in the center,

4. Helpstudents become authorities in their special areas of interest. This
approuch s especially fruitful with low achievers and with students
with alow self-concept. Atlower grade levels, for example, a student
may learn a special set of sight words that relate fo his area of interest.
He may then help other students learn these words or he may help them
select appropriate words for experience stories they are writing. He is
the authority to which other students go for help on words in his area.
Atlater levels, he may make a meaning vocabulary file of words in this
interestarea and become the “live dictjonary ™ to which other students
go when they need a definition of a word in his interest area. As a

/.

ERIC -




spectal project, he can develop synonym and antonym exercises for
other students to complete. In addition, he can develop bibliographies
of books thet relate to his area and he can make recommendations to
other students who may wish to read in his area.

Grve students choices in content arca reading. 1t is often helpful to
permit students to become resource persons in a specific content area.
One way toleta student share his knowledge is to have him construct a
learning center in his special area for other students to work through,
When a student sees that his interests are valued and that he can work
tpartially at least) in an area of interest, he generally ismotivated to
~2ad morg and feels better about himself tor having developed some
degree of expertise in an area.

Helping Students See a Need for Reading

Sonte students say that they do not “*see a need for reading.” Such

attitudes may be logically arrived at by some students who come from
cnvironnents in which reading is nota valued activity, Other students who
nuike these negative statements may be using avoidance tactics as a cover
for lack of success in learning to read fluently. For them, displaying a
negative attitude may be copsidered more socially aceeptable (and face-
saving) than admitting a lack of success in mastering the process. The
teacher's task involves helping such students admit a need for reading and
then teaching the.necessary skills for successfutty meeting these needs: As
a tesult, attitudessoften improve. The following suggestions may be help-
ful in some situations: :

L.

(J

O
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I'he preparation period of a directed reading activity may be utilized to
help students see a need for reading. Many times it is possible to
choose basal stories so that the usefulness of the material will be

apparent to the student. For example, stories chosen to be read may

relate to hobbies or special intefests. How the material relates to these
known interests should be discussed with the students. (It is not
necessary to use every story in a basal reader; however, the teacher
should not overlook teaching those shills which may be introduced in
omitted stories.) Onee need is established, students should be helped
o read successtully the material. This often involves building the
hachground necessary for understanding new concepts found in the
material and teaching words the sudents may have difficulty decoding,
The purposes set for content area reading may be related to the
importance of the content to the student rather than to the learning of
specific bits of information. It does not make any difference to most
students that Galileo discovered in the law of gravity. It is important,
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however, that th students understand how the law of gravity works.
Purposes set should relate to Such important understandings.

The importance of additional resource materials in content areas may
be demonstrated by showing the students that additional, or more
up-to-date. information may. be secured from sources other than
textbooks. Such resource materials should be chosen carefully. They

_ should be easy enough for students to read without much help from the

teacher. It is important to check the resources for specific reading
needs (such as map or graph reading skills), 1t students cannot use
these study aids independently. they should be taught how to do so
before using the resource to gain information.

For older students, it may be necessary to use practical materials that
relate to immediate néeds if a desire to learn to read is to be generated.
Some examples of such practical materials and suggestions follow:
Q) Newspaper ads. Students might select five to eight new or used
car ads from which to judge which car is the best buy. Or, they
might clip food ads of several grocery stores, compare prices on
specific itgms. and determine which store offers the best overall
values,
by Driver manuals. These are effective teaching tools for students
who wish to secure a driver’s license, Using a simple, teacher-
prepared worksheet, students can search through the manual for
information helpful in answering quulmns that might appear on
the written examination.
¢V Do-it-yourself kits and cooking recipes. The kitsmay be commer-
cially prepared or may be made from objects gathered by the
teacher. For example. a sock, scraps of felt. buttons. aind yarn
may be turned into a puppet if instructions are written in a clear
and easily understood manner. Simple cooking ru.lpu lhal can be
prepared at school are often favorite activities,
4y Bus schedules. The weacher could devise a problem involving bus
schedules and ask the Students to find the best way to travel to a
destination across town, Students could be encouraged to find
alternative routes, chart travel patterns. and state the advantages
and disadvantages of cach,
Yellow pages from the phone book. Students could compile alist
of phone numbers and addresses of places of business their
families might use. The,list could be placed on poster board and
used at home as a telephone and address directory.
1) Television schedules. The teacher could suggest a situation such
as the following: The student is ill and expects to be confined to
bed for one week. TV is his only source of recreation and can be

o

49




viewed loronly six hours per day. The student plans a schedule of
programs to be watched.

Selecting Appropriate Materials

The use of appropriate materials is important for developing and main-
taining positive attitudes. Several factors need to be considered when
selecting appropriate materials. The interests of the student are of vital
importance. If the student is interested in the content, he generally will
demonstrate a greater willingness to read the material. The difficulty level
may also be a vital factor, It a student must struggle through written
passages, it will be virtually impaossible for him to ‘develop favorable
attitudes toward that material. Other aspects of materials which may
influence students are tormats, type sizes, and illustrations directed to an
age group too young for the reader. Some important considerations for
selecting and using appropriate materials are discussed:

I. Ateacher needs to have some idea of the difficulty level of the material
to be used. Frequently, accurate judgments can be made by simply
_reading the material being considered. When it is not possible to make
an aceurate judgment, the teacher may wish to seek a more objective
assessment elsewhere. Publishers frequently have readability infor-
mation on textbooks and trade books available on request. The school
librarian, or media specialist, may have information available on
some materials. It is also possible for the teacher, himself, to make an
assessment through the use of a readability formula. These formulas
do not consider all factors that make materials readable.”” Such
factors as contextual difficulty, abstractness of ideas, density of ideas,
reader interest, format, and style appeal are not measured (/). Klare
{3} states, however, that formulas which use only word and sentence
counts “can provide satisfactory predictions for most purposes.” He
considers these two factors good “indices” of readability. One such
casy to use formula is Fry's Graph for Estimating Readability (/6). In
utilizing this formula, it is important to remember that it does not take
into account several factors which additionally may affect readability.

Material which frustrates a student should never be astigned to him. In
addition to teacher judgment, two useful ways for determining frustra-
tion levels are through a) the group reading inventory, in which the -
materials are “tried out’’; and b) the informal reading inventory.
Space does not permit an adequate discussion of these two devices.
The reader may obtain information on their construction and use from
Informal Reading. Inventories (17). Many publishers have ifformal
reading inventories available for use with their basal reading series.

[£9]
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3 At times, the teacher may choose to write his own materials. Such
teacher produced materials are especially needed for some content
area topies in which materials are not available at appropriate reading
levels. Writers of such materials should consider ‘the density and
abstractness of concepts and ideas, sentence complexity, vocabulary
load, format and style, and reader interest.

4. {tis important to have a variety of materials available from which to
select. The type and/or format of the material often makes a difference
to the learner, especially if he has little interest or a poor attitude.
There are many appropriate materials teachers may use in licu of
hasals and/or workbooks or typical library books. These materials

B include:
) Q) Comicy-—comic strips from newspapers, comic books. and clas-
©sies in contic book format.
by Practical evervday materials—bus and airline schedules. diree-
tions for how-to-do-it kits. driver manuals, and road maps.

<) Newspapers and magazines.
G Hieh Ieerest, low vocabulury series (IM
¢) Paperback trade books.

Using Libraries, Resource Centers,
and Classroom Book Collections

By their expectations and behaviors . teachers and librarians encourage
either positive or negative attitudes toward recreational reading in school
and toward the use of reference materials. Students are quick to perceive

when books and miaterials themselves are more important than their use.
When materials become the important consideration, their use often de-
clines. The folloaving suggestions are among those that may lead to a more
positive attitude toward using reading materials:

1. The concept that libraries. resource centers, and classroom colleetions
should be used can be made apparent it students are atlowed to really
use books freely without unnecessary admonitions not to get them
dirty, tear them, or lose them. Students should be taught proper care of
hooks and materials, of course: but they also should know that,
through normal use.. books can be expected to hecome worn. ocea-
stonally find their way mnto the wrong space on a bookshelf, and even
hecome lost. Students should not tear punishment tor normal, routine
happenings.

[ 9]

Students should be encouraged to share a book with, or recommend a
hook to, other students without fear of reproach. Without question,
appropriate behavior should be expected during classroom recrea-
tional reading periods and in libraries and resource centers. Students
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du need to learn not 1o interfere unnecessarily with others who are
’ reading or working. This should not mean, however. that they may not

share with other interested students an exciting aspect ot a hook while

they are enjoying it themselves, ' '

3. Every eftort should be made to give a student the opportunity to 20 1o
the library or resource center when he wants or needs a book. A
student who wishes to read should not be forced to wait until a
seheduled time severul days later to obtain a book he wants to read.

4. - Students tend 1o have less posttive attitudes toward reading if they
must read a given number of hooks during a specified period of time
and report on each in a preseribed format, Students who have poor
attitudes toward reading probably should not be required to make
tormal book reports. [nstead, the student who wishes to share his book
should be provided with several options relative to type of report or
tiethod of sharing (see page 50) for creative ways 1o share books),

5. The motivational eftect of ¢lassroom collections of trade books should
not be overlooked at any level. Such collections indicate to the stu-
dents that reading is important. The collections should be within the
interest and reading leyels of the students and should be changed
fréquently o

6. The physical setting in which independent reading takes place may o
aftect attitudes toward reading. The classroom library should be

. housed in an attractive setting provided with tables, chairs, book-

shelves. and bulletin boards. One good way to feature the classroom

collection is t establish an attractive book nook. This nook may be a

quiet corner of the room furnished with comfortable chairs (perhaps

even a rocker), carpeting for those who enjoy reading in a prone

position, a wide selection of books and magazines,on enough reading

levels to fit the abilities of each student. and plenty of time for

browsing and silent reading.

Exposing Students to Books
and to Students Who Read

Providing a goad reading environment increases the chances that stu-
dents will read. It is not enough to tell students that it is good to read; the €
teacher must foster an environment that truly encourages the student to
read. The best reading environment is one in which students read, based on
the rewards of internal motivation. This internal motivation may be . in-
creased through exposure to books and to students who read,
Students can be exposed to Books by providing them with the opportun-
ity 10 own books. Book ownership is especially motivational inthe lower
grades and among students whose families do not have the financial means

£x )
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to provide books. Teachers may assist students in becoming book owners

in several ways, including the following:

{. In the carly grades, cut up old hasals into individual stories. Make
covers- for the stories from manila folders decorated with contact
paper. Thus, several books can be made available from one old basal
reader. Many state or province departments of education prov ide old
basals tree of charge upon request.

(5]

Atall levels, provide opportunities for joining inexpensive paperback

book clubs. These clubs make book ownership casier (see page 58 for

. suggestions). I some students are unable to buy books, perhaps books
can be pﬁrchuscd for thein from monies earned from class projects, or
they may be given the bonus books earned from club memberships. It
is often more fruitful in improving attitudes to make such books the
property of given individuals than to make them a puri of the class-
room collection,

3. At Jower grade levels, let the students write or dictate experience
stories which may be bound in manila folders and covered with eontact
paper. The student then becomes the owner and the author of his book!

An excellent way to encourage students to read is 10 expose them to
tudents who read and enjoy reading. This reading behavior may become

‘contagious when one student sees another enjoy the rewards of successful

reading. Forexample, astudent whodoes not like reading inacontentarea
research group might be placed with students who read to find answers or
solve problems: the reluctant reader may then cateh the desire to read. In
such situations. a variety of reading and nonreading activities should be

" available. Attitudes are more positive when the studentelects to read rather

than perform an expectéd behavior which is a required contribution to the
group’s goals.

Reading to Students
"Reading to students tany age level) is an important activity in develop-
ing and maintaining interest in reading and is an activity to which many
«tudents look forward. The authors have observed many reluctant readers
who asked if they might finish reading a book after they had listened to
interesting portions being read by teachers. .

The reading time may occur during a regularly weheduled time. such as
at the beginning of the school day, “after lunch, or just before going
home. Reading to students is also desirable as an activity to change the
pace of a routine school day . especially w hen interest is waning in regular
classroom work. .

- If the activity is to be effective, the teacher must be a good reader of
books. The following suggestions may be helpful:

. t '
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1. Thestory selected should bg one that the teacher likes. Enthusiasm for
a story shows and is often contagious.

ta

The teacher should know the story well so that he can read it ﬂuenll)
and with appropriate intonation patterns. ) .
3. The story should be oftinterest to the students, B .

4 Inalonger story. itis often desirable to read only the more interesting
parts. The more descriptive, less interesting parts may be summarized
orally. This conserves time and keeps interest high.

3. Attimes, it is appropriate to read an interesting episode to students to

whet their appetites for more reading. The story should be onareading

level appropriate for the students so that they may finish if they so
desire.

Telling Stories to Students

In the elementary grades, storytelling often has a moli[wlino effect
similar to reading to students. An interesting story or episodel from a story
thatis well told may motivate some students to read the story themselves.
The-tollowing’ suggestions may assist the teacher in becoming a more
effective storyteller:

L. The storyteller should like the story and should know it well. His
feelings will generally be sensed hmludmls and will influence their
reactions. .

|

The story selected should be of potential interest to the students. . |

ta

. (> erdramatization should be avoided, since this often calls attention
to the story teller rather than to the story.

4. 1tis possible to add spice to the storytelling session by varying the
minnerof presentation. The use of flannel boards on which characters 1
or stenes are added at appropriate points in the story is a recomme nded |

variation, especially with younger children. Some stories lend them-

selves to chalk talks, a technigue that is especially effective with boys
interested in sports. In this technique. the storyteller uses stick figures
or cross marks to diagram positions of characters in important scenes
in stories.

Teaching Felevant Skills

Students need to overcome skill deficiencies if they are to sueceed in
reading and develop favorable attitudes. Not all students in a class or group
have the same speeific skill deficiencies and should not be expected to
complete the same skill development tasks. Negative attitudes often de-
velop when students are required to complete all tasks. regardless of
need. The following steps have been found to be helptul in planning a pro- 1
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sram that tocuses o specttic shill needs antd. at the same time, is con-

ducnee to positnee attitude development:

o Duagnose specitic shill strengths and weaknesses (/9).

20 Determine those shills that we most crucial for the student to be
sicvesstul with reading tasks, both in his developmental program and
1 his nterest arcas.,

Feach needed skhills as & part of the student’s program. A needed skill
rras have prerequisite skills that should be learned betore a student is
able to muaster that particular skill. [tis helptul for teachers to follow a
~tandard sequence moorder that these prerequisite skills may be
Jearned more casily . An appropriate skill sequence is that used in the.
basal progrant i the schoot

Frequently . more thas one studeat will need help with a given skill
Phowe stsdents may be placed in short term shills groups (see page 57
which can be terminated wien the skills have been mastered. It is
important to remember that skill development lessons can be over-
Jones preoceupation with skills may turn the reader off. A skills period
that oxeeeds 13 minutes has usually reached the point of diminishing
returns After drill activities, it is important to change the pace of the
cluss. Providing the student with the opportunity to do independent
rewding and use the skills he has learned is an exceellent follow up for
sucit dodl fessons,

o baaduate the student’s progress and plot his growth on a chart (see
pase S5 that e van see that he is overcoming his deficiencies.

Helping Students Read Better in Content Areas

Content area materials are frequently ditficult and frustrating for stu-
Jdents because the heavy coneept load and specialized vocabulary used
places the material on a readability level above the level on Which the
students are tunctioning in reading class, Discouragement results when
stidents are anable to read materials on which they are being evaluated.
This discouragement nay . indeed. lead to negative attitudes. Th2 follow-
my strategies are suggested tor nml\mg content area reading :asier and
more rewarding tor students:

Determine the readability level of the materials available for use. This
mtormation may be available from the publisher: if not, the teacher
may tse areadability formula (see page 43 for cautions).

~. Determme whether students can understand the specific study aids
cmaps. graphsy in the material prior to its use. This can be done by
ashmng the students questions which require that they understand the
study atd it aeorrect response is to be given. If astadent has difficulty,
the use ot the study aid should be taught prior to the use of the material.

Do
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3. Teach students how to study content area materials. One study plan
that has been found eftective h\(hc authors is SQIR (20). One note of
caution; coimprehension is limited b\ the types ot questions posed. For
maximum ettectiveness. students need to be taught to ask good ques-

e tions,

4. On given topies, collect as many materials as possible on different

readabifitylevels. When d studentis studying a specitic topic, provide

him with materials he can read. This will give him an opportunity to
learn and to contribute to class discussions and projects.
5. When using.a single content area text, use procedures similar to the

Drrected Reading Activity found in most basals, The following steps

5 from the DRA should be includgd:
a3 Pr;pdmflon tor reading s essential. During this step the teacher
* relates the material to that which the students already l\nn\\
*develops new concepts, and teaches new \mabuldn items in
context. NS
b1 Purposes tor reading should be set next. Different purposes may
1 be set tor different students. For example, students with féwer
L shills may read to get some specific infermation while more
skilled readers may réad critically, comparing the- mdtcrml wnh
other sources available on the same topic.
¢ The discussion which follows the silent rewding of the material
" should be a discussion, not an oral gniz. The questions asked
»hould be related to the purposes set and ‘should be clustered

~ around givén points, not around isolated facts. A discussion

ventered around given points hclp students think through the
material and feads to urmtcr rctcnlmn

Providing Opportunities to Use Readmg Creatively -

Creative reading enables the reader to Gse that w hich he has read in some
unique way. Just knowing that he will be uble to use what he has read in
some interesting way may be Just thie thing that moveshim toward more
favorable attitudes. Creative reading activities may take many forms. The
following suggestions may provide the teacher with ideas hL can use or
adapt to fit his particular needs;

L. Dramarics. Creative dramatics can take several forms. Students may
write i dialogue depicting action related to some narrative material
read which may be performed “live™ for the class. In addition,
students may select conversational portions of a story and read them to
the class. Through this oral interpretation, students may reflect their
understandings of the characters in the story and may enhance the
meaning through special or subtle changes in the intonation patterns
U\u]
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Creative writing. NV arious activaties are possible with ereative writing.
Forevample. one student may write the beginning of an original story .,
a sevond student may read the beginning and write a summary of a
portion of i book he has read, and a third student can then read the
stmnary and write an appropriate ending. The Ninal sfudent may then
wish to read the story to compare his ending with that of the author.

Shuring books. Books fead may be shared with other students in
interesting and creative ways. For example:

G4)

h

[\

\

Setup an 1 Recommend File.” On each card write title, author,
and a briet resume of the book™s content. The back of each card
might contain an iltustration of an exciting seene.

Begin telling an adventure story and stop at the most exciting
point. Let the cluss suggest possible endings based on the facts

. given.

Plan a panel discussion among students who have read the same
book. One student may pretend to be the author and answer
questions posed by other students on the panel.

Prepare achalk talk ona book or story. Stick figures may be used
to tlustrate a seene or progression of seenes.

“The Carrot Seed™ by Ruth Kriuss

A little boy planted a carrotseed. He asked his motber. his tather. and
s sester when the seed would come up. They all said it wouldn't
come up. But the boy was patient. and he continued to water the seed
Finatly the ~éed hean to grow into o nive, fat-cartot. (Harper and
Rovar, 145 '




¢t Tell the most exciting, the Hunniest, or the saddest event in a
story .«

t)

Write an imaginary diary of some teading character in a story.

Dear Diary,
Nobody
listens to me,
1 ever! Someday
| they will all
listen tome.
Andrew

From:

Nobody Listeny to Andrew
by E. Guilfuile

tFollett, 1962)

) Write an imaginary letter from one character in a story to another
character in the story.

Deay Grandm a,
Visi{ u;gtcg?fh?o
I will bring nice
t)\ings to eat,
hope you are
Feeling bettern
LOVej

Little Red Ra'dihsl/aacl

o Dy .
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h) Write a headlined newspaper report of some event in a story or

can narrate white the picture is shown,

book.

Chicken Little
Reports the Sky
Has Fallqp !!!

ml_J

Muke a rotler-type movie based on a book. If several students
have read the same book, they can draw pictures depicting events
in the story, pltacing them in sequence. The pictures can be pasted
on a tong strip of wrapping paper attached to a roller. One student




\

)} Makea s}ge-carton diorama illustrating some dramatic incident
in a story. ) ' '

THE GINGERBREAD BOY
¢

Book by T. Yashima
{Viking, 1955)

ERI!
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b Make a frieze or mural to illustrate a book read.
m) Make a book jacket to cover a book read . Decorate it with the title,
name of the author, and an appropriate picture or design.

Book by E. B. White ™
(Harper, 1952)

>

'Char,o‘tte's Web

.

n) Make and decorate a wastepaper basket with a pretty picture
iHlusttating some aspect of a-favorite book.

The Rabbit Who Wanted Red Wings
by Carolyn Bailey '
(Platt, 1970)

i
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v Make clay models of characters or objects in a story. Also make a
peep box of a scene from the story,

INSIDE ' OUTSIDE

-~V

Clay higure ot Humpty Dumpty .

Charting Progress

Students are frequently motivated and read more when they can see they
are making progress in skill development. This may be done through the
use of progress charts or graphs. After the student’s deficiencies hgve been
diagnosed, goals may be set for eliminating the deficiencies. The goals
should be realistic and obtainable in order to insure success. The student’s
progress toward reaching his goals may be charted or graphed so that he
can see the progress he makes.

The type of chart or graph chosen should be compatible with the
student’s age and interest level. Younger children may respond to graphs
which use smiling faces as symbols of progress, while older students may
need only check marks to indicate that satisfactory levels of competency
have been attained for certail skills.

It is better to make individual charts rather than group charts. A stu-
“dent’s progress should be compared with his initial level of competency
and his own goals and not with the progress or goals of other class
members. It is good to periodically discuss the student’s progress with
him, pointing out the areas in which present achievement levels surpass
previous levels. )

Q 6 13 55
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Mary Ann’s Chart

- ahd_____an___‘my____
look,@ﬂ boy__ _ the _, _
girl... dog_ . toy @
T a-@Q. it ® man__.

Words L Know

r

Providing Opportunities to Read

I teachers want students to read. opportunities for reading should be
~provided. Two suggestions for providing opportunities follow:

I. Provide a specified time in which everyone in the school has an
opportunity to read (including teachers, principal, and custodian).
Interruptions during this reading time should not be permitted unless
and emergency develops. When a student with a poor attitude sees the
importance placed on providing time for everyone to read, he may be
motivated to read too, Students should not be forced (but may be
expected) to read. In any event, inattentive students should not be
permitted to interrupt others who are reading.

to

Provide an opportunite periodically for all students to have time to
browse in the library or to sample books in the classroom collection, Tt
is important that this time be made available to even the slowest
student. Free reading should not be limited as a reward for only those
students who finish their work early.

® Organizational Patterns and Practices

Classroom organizational patterns and grouping practices may make
a difference in attitudes toward reading. This difference may be, but not
necessarily, the result of the pattern or practice. It is well known that
teacher enthusiasm for a pattern or practice is a vitally important factor in
its success. Concern for the needs and interests of students is also a key to
the success of whatever structure the teacher uses. When a student knows
that the teacher is interested in slruclur/ing the learning situation to meet his
needs and.interest, he generally will respond favorably. The suggestions
which follow may be helpful to the teacher in selecting a pattern or practice
that may make the needed difference.




E

Buddy Tutoring (Cross-Age)

It was noted in Chapter 2 that cross-age tutoring has been found to lead
to unproved attitudes. In this plan, an older student works with a younger
student. Both students may be having similar problems in reading—Ilow
selt-concept, poor skill development, or poor attitude. It is vitally impor-
tant that both students be willing to work with each other, The tutor often
works hard to learn the skills he is preparing to teach, and Yeels better about
himselt and about reading because he has learned and because he has
helped someone else fearn. The younger student may respond better to the
tutor than to the teacher. He often feels treer to ask questions and to make
mistakes (from which he learns) since the threat of being evaluated by the
teacher appears to be removed. ,

In nbcmlionulizing the buddy wtoring plan, thg teacher should inform
the buddy teacher of the problems, needs, and interests of the younger
sticlent. The buddy teacher should also be given some guidelines for
acceptable classroom behavior, both for himself and for the student being
tutored. By clearly stating anticipated behaviors and outcorr.es, the class-
room teacher will be assisting the buddy teacher in structuring the learning
environment. The classroom teacher should also counsel the tutor on
techniques, methods, and materials that may be used. However, the tutor
may be encouraged to devise his own patterns for presenting the material
since he may have special insight relative to an appropriate way to help the
younger student (which has resulted from his having, or having had, a
similar problem). : .

Short Term Skill Groups -

No student should be forced to cnmplclc skills lessons (workbook pages
which follow a basal reader lesson, for example) unless he needs to do so.
Few activities could be fess motivating and more boring for the student
than to practice a skill in which he is already proficient. Rather, he should
work onthose skills in which he is deficient. The teacher, therefore, should
diagnose the student’s strengths and weaknesses through informal teacher
made tests or with sample exercises from workbooks (27). After diagnosis
Is complete, short term skill development groups may be formed with
students working on skills in which they are deficient.

The teacher may find that students from various basal reading groups-are
deficient in similar skills and can profit from the same skill development
materials. These students may be assigned to the same short term groups
and temporarily work together until the skill deficiency is corrected. This
type of grouping practice will assist with positive attitude development in
two ways. Students are not forced to do that which they can already do nor
that which they are unable to do ontheir own. The plan also gives members

£~
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ot a lower reading graup a chance to interact with members of a higher

group. This may improve the self-concept of those from the lower group

and. in general. will not be harmtut to the members from a higher reading
group since they know that they are functioning at a higher level, The
perceived etfect of such groipings on individual students should be con-
sidered betore tormmg the groups. [t the pusitive self-concept of a student
from a higher group is likely to be lowered, then he should not be a part of
the group.

Interest Groups

Interest groups, based on student choices, are appropriate for both

special mterest arcas (such as hobbies) and for content area re ading. The
fact that the student may make choices in some of his rcudmL activities

may havea p&)\l’l\?uttcu on his attitudes. MLmershxp in these groups
should be voluntary.

[ special interest groups., students may share information gained from
reading about an arca of common interest. It is helpful to have many
matertals availuable incach interest area in order that reading material may
he selected on an appropriate reading level, The teacher's guidance is
trequently helpful in such groups. He may give assistance, for cxample, to
the entire group with special vocabulary items and with special study aids
such as maps and graphs. He may also be helptul in guiding the discussion

following the reading session,

[nterest groups are frequently appropriate in the content areus. The
student may (in social studies, for example) choose a topic of interest
within w given unit and utilize materials on his reading level to gain
mformation which he will later share with the entire class or vroup. The
tact that the marerial selected is at the student's reading level and he has a
choice umong reading topics may lead to an improved attitude toward
reading. -

Book Club Discussion Groups

Book club discussion groups are often helpful in promoting reading
mterests and positive attitudes. Participation should be voluntary. Books
may be secured from libraries or from inexpensive commercial book clubs.
One comprehensive commercial book club is Scholastic Book Services.
904 Sylvan Avenue. Englewood Clitfs, New Jersey 07632, which has the
following book clubs available: See-Saw (grades K-1), Lucky (grades
2-3. Arrow (grades 4-6), Teenage (grades 7-9), and Campus (grades
9-12. ‘

Discussion groups give students an opportunity to share books in in-
teresting ways. Students may share viewpoints on the books read and
discuss how the books have atfected their feelings and ideas. From such
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discussyions, a student may gain insight into ways that reading has aftected
n[hcg,féludcnl\, which may broaden his own feetings about the value and
joythat can come from reading.

/Suggestions for Grouping Practices Based on

7/ Student Achievement

Reading groups based on student achievement should be flexible. Too
often, groups that are formed at the beginning of the school year remain
intact even though the initial placement may not be the best for some
students. It was noted in Chapter 2 that ability grouping may reinforce
negative attitudes and the authors believe this may be especiatly true if the
student is misplaced in a group. In some instances, initial placement may
hl. based on incorrect information (22). It is also possible that students may
progress at different rates during the year, resulting in a spread of achieve-
ment within the group. In either situation, the groupings should be
changed.

Student progress needs to be assessed regularly (23) and a change
should be made in group membership when the best interests of the student
are -invoheed. It is relatively easy to move a student to a higher reading
group. The effect on the self-concept of a movement downward should be
considered betore such a change is made. In many instances, it may be
better to vary expectations within groups by forming subgroups for skills
activities or, perhaps, splitting the group and forming new groups.

e Working wiih Parents

The results of Ransbury's investigation (8) showed that the fifth and
sixth graders studied felt that their parents had greatly influenced their
reading attitudes. Hansen's study (2) of fourth graders indicated that the
involvement of parents with-the reading activities of their children corre-
fated highly with positive attitudes (see page 7). Since parents and the
home environment seem to have important impaets on attitudes: it may be
necessary for the schoot to work closely with parents in order to foster
positive attitudes. How can the teacher work with parents to effect a more
positive attitude on the part of his students (24)? The following suggestions
have been tound 2ffective in some situations:

L. Elicit assistunce from cooperative parents.

Often parents are willing to work with their child but indicate that
they do not know how to do so. Such parents should never be led to
feel that they do not have enough education or understanding to hetp
their child learn to read. Parents can learn how to reinforce their

- child’s schodl program through parent conferences, letters to parents,

or P1A mulmm Specific, step-by-step instructions shnuld be pro-
vided for pdrnnts to follow, .

\ ' .
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Encourage parents to visit the sthool voluntarily to discuss the
progress their child is making. The fact that parents have voluntarily
shown an interest often niotivates the child to make stronger efforts,

Caution is suggested in seleeting parents who are capable of helping
with reading problems, Some parents may produce negative effeets
when they assist. Obviously, the niost effective parents come from
honies i which positive relationshiips exist between parents and
child.

Help parents improve the home reading environment.

Encourage leisure time reading in the home. Suggest that parents
provide opportunities for their children to read by taking them to the
library often and by purchasing inexpensive paperback books

,whenever possible. Provide parents with suggestions about where and

how to obtain good, but inexpensive, books. Point out the importance
of providing a time and a place for reading in the home. Stress the
mmportance of setting an example by becoming a reading parent,

Suggest that parents can broaden a chifd's coneeptual development
lhmuuh reading to him and through giving him opportunities to use
language. Suggest effective ways to read orally and provide sugges-
tions for appropriate books. Indicate to parents that the introduction of
new experiences (trips and club memberships, for exaniple) are also
important in conceptual development. ‘

Encourage parents to use everyday oceurrenees as motivational aids
for getting children to read. For example, a trip to the supermarket or
some simifar activity may provide the parents with an opportunity to
suggest topics tor recreational reading.

Apprise parents of the possible effects of their attitudes and behaviors.
- The quality of the home environment is of vital importance. Talk to
parents about the importance of accepting the child and providing for
his psychological needs (love, seeurity, belonging, and recognition).
Help parents understand the possible harm inshowing anger or disap-
pointment when their child does not progress according to expecta-
tions. Help theni see that children are keenly aware of their parents’
nonverbal cues—tone of voice, tacial expressions, and body
movements—and that these cues often express attitudes.

Suggest that the home environment provide a positive. reinforcing
experience. As Preston (5) states, “belittling comparisons, derogat-
ory terms, reprogeh, ridicule. deprivation of privileges, and physical
punishment™” will often only prolong the agony of the child who is
having problems with reading. Foster the concept-that children are
people who deserve consideration and respeet,

6
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+o Workwith parenis of preschool children. :

Help puarents of preschool children understand that ;111’_’childrcn do
not learn to read immediately upon entering school. Explain reason-
ableexpectations to the parents and encourage them not to place undue
pressure on beginning readers. Children can suffer long range and
sprraling negative etfects from exeessive pressures or failures.,

Suggest that parents read Norma Roger's micromonograph (25)
How Caal Help My Child ¢ Ready 10 Read? This bamphlc( will aid

. parents in helping their children with readiness experiences.

=

Suvgest professional lierature for parents to read.

Naney Larrick's A Parent’y Crudde 1o Children' s Reading, Fourth
Bdition (Bantam Books), May be helptul. This book discusses the
prereading period, explains modern reading instruction and the par-
ents” role in the program. and recommends specitic books for parents
to purchase andror read to their children. Your Child’ s Reading and
What You Can Do Abows It by Hurold Newman (Prestige Educational,

' Forrest Hills, New York) provides parents with information on some
et the problems, 1ssues. and methods involved in teaching reading.

C Twn International Reading Association mieromonographs may be
helprul; Rosemary Winebrenner's How Can [ Ger My Teenager 1o
Read” tor the parents of reluctant teenage readers and Julie M. T.
Chan'S Why Read Vlowd 10 Children” which explains reading as a
Family activity 125) ' '

Summary

This chapter hus presented some suggestions to teachers tor developing
atkbmamtaning positine attitudes toward reading. Attention was given to
the mmportance of the student’s self-concept, to teacher behaviors and
atiitudes, o instruction.l practices and organizational patterns. and to
Ways teachers muy work with parents in improwing attitudes,

Fhere are no approaches., strategies, or organizational patterns that work
m atl situations . Attitudes tend to be hughly speeific to given students and
readmygenvironnients. The suggestions presented have been found to work
HSOme sitwations tor some students, The tasks of the teacher are to select
the wdeas which he helieves ] work best for him, to try out the ideas. and
then o madiry I‘u« program or approach on the basis of his findings.
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Chapter 5 -

SUMMARY

There is little disagreement relative to the importance of attitudes in

facilitating reading growth, yet this aspect of the reading process has not

always received the attention itdeserves. This monograph has been written

to help teachers focus on this vital component of the reading environment.

There were three purposes: '

. To identify variables-that correlate with attitude formation and
maintenance;

to

to provide suggestions for assessing attitudes more consciously and
objectively; and ’ .

3. to suggest teacher and parent behaviors, instructional strategies, and
organizational patterns which may lcad sonme learners to mere posmve
attitudes toward reading.

Relatively little research deals with the yariables associated with-ate- - e~

titudes toward reading. A literature search revealed nine variables that
have been studied to some degree: achievement, self-concept, parents and
the home environment, the teacher and efassroom atmosphere, instruc-
tional practices and special programs, sex, test intelligence,
socioeconomic status, and studé® interests.

Itis difficult to make valid generalizations from the available data since
the number of studies is limited and the findings are, at times, contradic-
tory. High achievement is sometimes, but not always, found present with
favorable attitudes. In addition, it appears that certain instructional
practices and spectal programs can, but do not necessarily, lead to mere
positive attitudes, It also appears that self-concept, parent.and teacher
attitudes and behaviors, and student interests may play important roles
i attitude formation for some students. The beliefs that girls will have
more favorable attitudes toward reading than boys. that more intelligent
students have more positive attitudes, and that students from lower socio-
economic levels have more negative attitudes toward reading are not
necessarily valid.

Many good teachers may assess attitudes somewhat intuitively and, at

times. almost unconscivusly. Yet, for some teachers and in some situa-
tions (such as spectal program evaluations), a more conscious and objec-

\
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tve assessment niay be needed. Teachers \:\ixhing to make somewhat
objective assessments quickly will find helptul interviewing and paper and

© penail technigues. such as questionnaires and incomplete sentences. For
the teacher who has more time, systematic observation over time is proba-
bly a nmwore accurate tool to use. The more complex techniques—pairing,
summated rating scales, and the semantic differential--may be more
appropriate for the researcher.

Since attitudes tend to be highly specific to given individuals, it is
ditticult to suggest specific programis and instructional strategies which
“will work ™ The teacher needs to try out ideas and use those that are most
productive tor given individuals or groups, Teaching strategies need not be
spectavular or sensational. Often. the matching of tricd-and-true strategies
with the interests and needs of given students is all that is necessary.

The cheehlist that follows is designed to serve as a guide to the teacher as
he seeks to help the learner have a positive feeling toward reading. The
checkhlint devotes special attention to factors that may affect positive
attitudedevelopment and maintenance, to aceuracy in attitude assessment,
and to aspects of the. reading environment that may affect attitudes.

N Although the checklist is not all inclusive.it can be viewed as a beginning
point for teachers who are consciously seeking to develop and maintain
posttive attitudes toward reading,

WESL B e
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CHECKLIST FOR TEACHERS

Have [ considered relevant factors that may affect

positive attitude development and maintenance?

@) Do the achievement levels and self-cancepts
of my students affect reading positively or
negatively?

b

Are there negative attitudes toward my students
present on the part of parents-and other important
individuals?

¢} Is it apparent to my students that I like reading?

d¥ Do T expect my students to have certain atti-
tudes toward reading?

2) Am [biased in my beliefs about the effects of sex,
intelligence, and socioeconomic status on
attitudes?

Have' I accurately assessed the attitudes of my

students?

a) Have I chosen the assessment technigue that will

yield the most information in my situation?

b) Have T sampled behaviors that are dppmprmtc
indicators of attitudes toward reading?

¢) Have [attempted to insure that my students have
tesponded honestly to my assessment techniques?

&) Have Tgathered information over time in order that
consistent patterns may be noted?

et Have I kept appropriate records in order that all
relevant infurmation may be considered?

Have I considered aspectsyof the reading environ-

ment that may affect attitude development and

maintenance?

a) Is my classroom atmosphere conducive to posi-
tive attitudes?

b) Do [help my students develop and maintain posi-
tive self-concepts?

[
RS

Yes

No




w1 Do Leonsider the interests and reading achieve-
mentlevels ofmy students when Iselect materials?

d

¢) Do L give students purposes for reading that are
relevant for them?

Do I help students see a need for reading? -

fr Do 1 reintoree suceesstul reading behaviors?

) Do [ read myselt and read to children?

by Do [ make books available and provide time for
my students to read? ‘

1 Do [ teach those skills that enable my students
to read matertal that is important o them?

1 Do [let my students make choices from among
appropriate materials?

k

Do-Thelp my students learn those skills that help

them in reading in the content areas?

1y Do lencourage my students to use the information
gained from reading in creative ways?

m Do Lutilize instructional programs and strategies

about which T am enthusiastic ond in which my

\tudunt\ are mlgrulul’

e A TN - NionsTen . vere o I T L I

N AR my grouping practices conducive to positive
attitude development and maintenance?
) Do lwork with parents in order that they may assist

with positive attitude development and mainte-
nanee in their children?
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Appendix A o

ATTITUDE ASSESSMENT INSTRUMENTS

The tallowing annotated listing of attitude assessment instruments
terouped by types) may be helptul to the teacher who wishes to tonstruct
arnstiumient tor his awn use. Insome instances, the complete scale is avail-
able for study and'or use: inother instances, a description helptul in
~constructing a similar instrument is given. The following information is
supplicd when avatlable: content, special uses, number of items, response
Bpes. seoring procedures, appropriate grade levels, and validity and
reliability informgtion. The reference source in which the instrument is
Jocated or deseribed s also included.

INTERVIEW TECHNIQUE
Student Interview--Anne Laswell .
tStructured interview technigue described; appropriate for primary
srades; S guestions are used: useful as a guide in structuring an attitude
interview situation.)
Located in'Anne Laswell, *"Reading Group Placement: Its Inflience on
“Emoyment of Reading and Pereeption of Self as a Reader,” February
1967 Erie, FD 0L 816,

QUESTIONNAIRES
Reading Autitude Inventory —Elmira, New York, City Schools
(Based on a specitic basal program; 25 items: 17 yes/no responses, |
self-other response, and 7 completion responses: designed for inter-
mediate grades, group administration.)

Located in Elementary Reading Inventory: Elmira City School Dis-
trict,” September 1969, Eric, ED 038 248,

Sugt/Drego County Inventory of Reading Attitude —San Diego County
Board of Education
(Measures attitudes toward reading in general; designed for grades one
SV 25 ems: yesno responses; casy to administer; time required., 20
minutes:validity determined through item analysis: split-hal f reliability
ol 797 ucceptable for group comparisons, pre and post.)

Avatlable from Department of Education, San Diego County, San
Diego. California. -
- r’ 'c
LY |

O Y]

ERIC

Aruitoxt provided by Eic:




Sedt Report Reading Scale- - Martin Ho Jason and Beatrice Dubnow
tSamples student perceptions of their Teading abilities: designed tor
wtermediate grades: group administration: 20 items: ves/no responses;
split-halt reliabnlity reporied at (88.) ,
Deseribed in Walter H. MacGinitie (Ed.). Assesyment Problems in
Rewding. Newark, Delaware: International Reading Assoctation, 1973,
YH- 100,

Awtitnde and Interest Survev—"Thomas C. Potter and Gwenneth Rae
Alashed as an interest survey: forintermediate grades; three parts. may
be given separately s response type varies—yes/no, completion, and
descriptive adjectives.)

Located in Thomas C. Potter and Gwenneth Rae, Informal Reading
Diagnosis: A Practical Guide For The Classroom Teacher. Englewood
Chfls, New Jersey: Prentice-Hall, 1973, 149-156.

INCOMPLETE SENTENCE iNS'}RL’MEN'I'S :
Incomplete Sentence Test—Thomas Boning and Richard Boning
1Usetul with a wide range of ages: individual or group administration;
42 items ) '

Located in Thomas Boning and Richard Boning, "*I'd Rather Read
Than . . . 7 Reading Teacher, April 1957, 199;199.

T}
Gullian Incomplete Sentences—-J. David Cooper, ¢, al.
1Samples a variety of reading and nonreading activities: appropriate for
all elementary -grades; 49 items.)
Located in J. David Cooper. etal.. Decision Making for the Diagnostic
leacher. New York: Holt, Rinchart and Winston, 1972, 14-16.

j

/f" PAIRING TECHNIQUE INSTRUMENTS

 Readimg Attitude Survey-—David Gurney
39 foreed choice comparisons of reading and other activities in which
mtermediate grade children frequently engage: author reports validity
data :
Deseribed 10 David Gurey, " The Eftect of an Individual Reading
Program on Reading Level and Attitude toward Reading.” Reading
Teacher. Tanuary 1966, 277-279,

Adapted Activity Preterence Test—Helen D, Schotanus
(Samples spare time preferences of second graders; uses pictures of six
feisure time activities and reading: multiple comparisons; each activity
is paired once with cach of the other activities.)

7
. rj) ' '
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Located i Helen D, Schotanus,. * The Relationship between Difticulty
of Reading Material and Attitude tov ard Reading.™ July 1967, Eric.
ED U6 596,

Procwiry Pupil Reading Auitude Invenrory—FEunice Nicholson Askov
tMeasures attitudes toward recreational reading: consists of 3 “read-
ing” pretures and 9 **nonreading ™ pictures: separate forms for boy s and
girls: 27 comparisons possible. cach reading picture with 9 nonreading
pretures: does notrequire reading or writing: author reports high valid-
1tyL test-retest reliability reported at .906.)

Avanlable from Kendall Hunt, 1973, 52,95, .

Adaptation of AsKov's Primary Pupil Reading Awitude Inventory—
Pose Lamb
Minor adaptation of the Askoy instrument-—pictures portray black
children
Deseribed m Pose Lamb. “The Language Experience Approach to
Teaching Beginning Reading to Culturally Disadvantaged Pupils.™
Liuary 1971, kric, £ 059 314,

s Readimy Grinde Inventory Harry W, Sartain
thour sections: recreational reading. work-type reading. learning to
read, and social values: 37 items: foreed choice sentence pairs, norps
tor srades two o four )
Located i H UL Heimberger, *Sartain Reading Attitudes Inventory,™
Apetl TOTH B, 1D O4S 20

SUMMATED RATING (LIKERT TYPE) SCALES

UScale of Reading Attinedes Bused on Behavior—C. Glennon Rowell
(Samples behaviors in basal reading groups, reading for pleasure, and
reading incontent areas: 16 items: useful in any elementary grade: good
tor vhildren who have severe problens since 1o reading is required:
behaviors are recorded overta period of.2 to 4 weeks: responses are
recorded on a S point scale from “always oceurs™ o never oceurs':
product moment reliability of (88 reported: validity coefticient of .70
reported.r
Reported in ('\,\ Glennon Rowell, "An Attitude Scale for Reading.™
Reading Feacher, February 1972, 442447,

oo

Readme Attitdle Index -~ Annelee Powel]
CMeasures attitudes toward reading for pleasure: 20 items: behay iorally
stated split-halt veliability reported at . 76: validity data reported.)
Described in Eleanor Ladd. ** The Clip Sheet,™ Reading Teacher,, 25
March [97 2
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Estes Reading Artitude Seale—Thomas H. Estes

Sensiive to a variety of attitude types: 20 itenms: rupunxnon a s point
scale from strongly agree™ to strongly disagree™: designed for
grades three through twelves validity checked through item analysis;
spht-hall reltability reported as substantialt ll\L“ll in pre und post
comparisons.)

Located in 'I‘hunmx H. [\lu A Scale to Measure Attitudes toward
Reading,” Jowrnal of Reading, November 1971, [35-138. Also avail-
able from Vireinm Rng.u»h Associates, Boy 3301, (hlnlnltu\lllu
\ toina 22002

Artitude Scate - Francis Bennie

AN
EMeastres attitudes oward a specific program; dulnnul for secondary N

students: 10 items: helptul to teachers in designing aoseule 1o assess
atutudes toward a specific program.)

Focated in Francis BLIHHL “Pupil Attitudes toward Individually Pre-
<sertbed Lab Programs.™ Journal of Reading. November 1973, 108-
12

Sevenny dtem Aetitude Falisoment—-Larry D, Kennedy and Ronald S.
Halinski
tDesigned tor secondary school students: 70 items: internal consisteney
rehabadity of Odovahdity data reported: uselul for all secondary school

urades s

Located m Larry D Kennedy .lnd Ronald S. Halinski. “Measuring

Attitudes An Extra [)nmn\mn “Journal of Reading, April 19755

SiN-R22
SEMANTIC DIFFERENTIAL
Serventic Paverential - Judith W Greenberg, et al.
Moditicanon ot Oseood's Semantic ditferential techmigue: 3 point
Al scade wath N tém 6 cvaluative padrs and 2 potency puirs:
destoned to mtermediate srade deprived childeen: does not regulre
SRtmsnes readines readimg s one of 13 coneepts saimipled: well-

Poriolated ratrongde s description helptul tor teachers whhing to con-

SoyansInibnent

Drowshed i bid it W Gireenbere . etal. . Attitudes of Children trom a
Prorsod B minent woward Achieyement- Related Concepts,’

doceerees ot B Rose i b October 1965, ST.60
Y
4
} ry o2
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Appendix B

STUDIES OF STUDENT INTERESTS

Consideration of student interests is important in positive attitude devel-
opment and maintenance. The studies listed will provide the teacher with
huchground intformation relative to student interests. Many ol the studies
fucus specifically on interest patterns of high and low achievers. The range
i~ from preschool to the collegeadult level.

\shiey, 1o F Children’s Reading Interests and Individualized Read-
ing.” Elementary English, 47 (December 1970), 1088-1096 (study of
stuaents 1 grades four through seven).

Beta Upsiton Chapter. P Lambda Theta, Children’s Reading Interests
Classitied by Age Level.” Reading Teacher, 27 tApril 1974y, 694700
sstudy of children ages seven through twelve),

Brers, Loretta, “Puptl Interests and the Content of Primary Reading
Lexis,” Readsne Teacher, 17 dJanuary 1964), 227-233 (study of inter-
sty 1 grades one and two).

Carlsen, G Robert, Books and the Teenage Reader. New York: Buntam

Books, 1972 tcavers grades five through college level).

Creestin Dorne He, and Richard C. Wilson. “Eftects of Reading Age on
Reawhing Interests.” Elemengary English, 49 (May 19723 750-756
tstudies eight- and twelve-year-olds).

Jewett, Arne U What Does Research Tell About the Reading Inteiests of
Junior High School Pupils?."" Improving Reading in the Junior High
Schoof, Bulletin No. 10, Washington, D.C.: U.S. Department of
Health, Education and Weltare, 1957, 26-33 (focuses on.junior high

seilood bovs and girlsa,

Iohns, Jerry [ What Do Ianercity Children Prefer 1o Read?” Reading
Toacher, 20 (Bebruary 1972y, 462467 (study of intermediate grades in
ICICity COVITORIMCIND, . f

Lisbler, Roberta “Réading Interests of Black and Puerto Rican, Inner-
v, Hish Schoal Swidents.” Graduate Research, in Education and
Related Disciplines. Spring-Summer 1973, -23-43 (study of cleventh
and tweltth gruders in academic and college bound tractsy,

Moarsel, Stephen, and Gerald G. Glass, ™ Voluntyry Reading Interests and
the Interest Content of Basal Readers.” Reading Teacher, 23 (April
1970, 6335659 istudy ot firth graders” interestsy, :

7
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Norvell, George. The Reading Interests of Young People. Ann Arbor:

Michigan State University Press, 197 3 stady of primary, intermediate,
. and upper grade girls and boys),

Purves. Alan C., and Richard Beach. Lirerature und the Reader: Research
t Response to Literature. Reading Interests, and the Teaching of
Literatre. Urbana, Hlinois: National Council of Teachers of English.
1972 «Chapter 2 presents information on elementary through colle e/
adult levelss.

Ramsey, \\';ll‘ldCL‘ A Study of Salient Characteristies of Pupils of High
and Low Ability 7 Journal of Developmental Reading, 5 (September
19621, 8794 (surveys good aad poor readers in grades four, five, and
NEXCE

Robmson, Helen Mo and Samuoel Weintraub, “Rescarch Related to Chil-
dren's Interests and to Developmental Values of Reading.™ Library
Trends. 22 cOctober 1973), ST-10X (reviews interests of children pre-
svhiool through secondary levelsy. i

Rogers, Helenoand Ho Alan Robinson. “Reading Interests ot First Grad-
e Elementars Enelish, 40 (November 19631, 709 (study of it
arade bovs and girk,

Rose. Cyvathia, and others. Content Counts: Childien Have Preterences
m Readmy Textbook Stories " Elemenrary English, 39 January 1972,
P19 ostudy of first grades from middle-class suburban schoolss,

Stanvhticld, Jo M "Bovs" Readmg Interests as Revealed throagh Pepsonal &5
po Coaterenees,” Reading Feacher. 16 (September [962), 41 -44 (focuses
on middle and upper grade boys who are high and low achieversy,
Witty, Paud AL and others, A Sty of the Intereses of Children and Youth.
/ Washington, DCULS Ottice of Education, 1960 (covers elementars
/ school children and voung peoples

o
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