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FOREWORD a
Ir

The purpose.oi thi:4 handbook is to acquaint you with the main

people, places, and ideas which comprise the Listener Prograth in the

Dade,eoun;4 Public Schools. Most of the pages are self- explanatory,

but gome pages will be expanded upon and further explained during the

two required pre-service orientation sessions. if you have any ques-

lions about or reactions to this hAndjimok, please contact

The School Volunteer Program of,Miami
Dade County,Public Schools
1410. NE 2 Avenue

Miami, Florida 33132

-...('*305) 371-2491

(305) 442 -8862

(or)

The Mental Health Association/pf_Dade County
800 BrIckell Plaza
Miami, Florida 33131

(305) 379 -3642
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GENERAL INFORMATION.

Developing a Philosophy
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Toward a PhilosopHy on Developing a Volunteer Listener Progral

In the Beginn4g.

It is is said that necessity is the mother of invention and that adage has _0

cet ainly,heen refectedIn the evolution of the Listener Program. It all

began at a time when specific needs were being felt and voiced not only by

mbers of the educ

The State.of(clori a had just ma aced money to support a pilot program in

Da4te County which ould glade elementary ounselors in a limited numberof

ommunity but also by the general public.

mentary schools. Until Oat time counseling at the elementary level had'.

been arr4d on by 'classroom teachers, helping teachers, principals or, in ex-

,

treme cases and through an elaboratereOrral system, school psychologists.

Altho gh that action helped assuage the cries for help from -elemeniary teachers,

administratprs and Barents, the money wag so limited that each elementary coun-

selor had to,service all the children in two schools. This often involved-a

rati E 1Ta000., So; there existed a need for additional help An counseling -
at.t e elementary schools.

At the same time, throUgh E.S.E.A. Title III funds, a School Voluntedr
c

Program was gaining momentum within,sie Dade County Schools. One of the func-

tions of this program was to activate personnel and resources frOm the community

to help address specific needs of the schools. The prpgram had already provdd

successful in providing thousands of volunteers to assist teachers in, more,than

fifteen different volunteer job classifications ranging from reading and'mathe-
, .-

o

matics tutor through clawFoom and supervision assistant to storyteller and arts

and crafts assistant. It was a natural outgrowth of the yearly'needs assess- "T

ment survey for the Scho91 Volunteer Program-tb focus its attention on expanding

the role of volunteers in ordertO help the newly appointed elementary counselors.

8
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During the exploration of community resourc , it was'discovered that the_

Menial Heitith Association of Dade County

ity support of the general public--and

ich enjoys the broad-based commun-,,

educators as well as mental health pro-
,

, y4 o

fessionals, wns also aware of the deSZth of counseling services available within

. 4elementar schools and was willing27support a program which could help elle-

vinte the situatiOn. Because of the volunteer nature of the organiz

o
was able. to `recruit volunteers both from the'ineregted general blic and the

mental health professionals.

it was the natural marriage of theS--twb gr ups,- Whichpro uced the Liar:

toner Program. The School Volunteer Program could, ,provide access to the sdhO

. ,
combined with the facilities and personnel for training and s pervisio the

10P"

Mon(44 Ifealth Association could provide both lay vcRunteer8 and professional

vtduntoors.

a



"WHY LISTEN CHILDREN"?

-A definition of listenfng is: "to touch w
the world in which e hen an

ma ing the non-verb statement, "I know
righ be.",

You have n heard, jai nd pe s grew up
seen b not hear ." Perhaps even gorse than
is a owing the child to speak and paying no

t is not di ffi c'ult for a child to perce

elf the
y liste
rexiste

with the saying

red to Watohe

reactions of another
s to a 'Child he, i

ce and I respect your

"-children should be

-thirright to speak
san.

imself as a tiny, helpless creaturein world of strong competent- giants, called adultS. Adults almogt always takethe form of'parents, teachers; policemen, and others in positions of Power overchildren. Many adults have a hard tiMe, talking to that one person, their Bosi.1e- child, every adult may be. "The Boss":

"Listen to Children" program offers Children the opportunity to have an.adUlt'end who is not in a position of authority. Lacking this authority, the listen.;
er is not expected to try to solve problems the children might reveal.

'

,

Being visited by an7idult who simply accepts the children as they are, with all
their physical and emotional strengths and weaknesses, can help the children com-
municate more freely their own' life experiences. The main gdal of the listener
is to facilitate this communication.

. .

All of us have 4dealt with in-laws, parents, or others who have 'attempted to take
. charge in our° lives to eXcess. Thinking back to these experiences can help us

realize the sibnifficance of a speCial visit from one who simply "takes us as we
Are.

Both the listeners and the children are volunteers and the listeners are supported
P by initial orientation sessions, we kly coaching conferences with the children's
school counselor, monthly playback s sions between listeners and professionals,
and resource people of the Dade County Mental Health Association, who are available
daily by phone:

A listener might typically spend twenty inutes per week with
ren., An on relationship between a chi d and a listener can
fying at the moment., but can help a child avoid someoproblems
Vsll onl to say thdt feelings which are no buried during ch
up later as an adult's emotional problems.

each orfou child:
not only be is-
1 ater_i n life.

will not sprig

The., relationship betweeri a chil)' and a 1pstener is an on-going -one which may. be
'ended at the will of either the' child of the listener. Ma of policy-are set
by-the principal of the school to which the listeneds as igne

10



I. ! The purpose of the program is to provide an opportunity for each student and Listener to
1iild a meadingfulrelationahip and to help alleviate anxiety and frustration in the student

Listeners receive five hours of preservice training by the Mental Health Association and the
School Volunteer Programol

Listeners are recruited by the Mental Health Association and interested schools themselves.
.1 t,.

i, ro he eligible. for participation both the school principal and elementary pounselOr must.
. .

,wree to accept Listeners and to adhere to the guidelines of the program.
k t

°Ell elementary counselor or visiting teacher counselor works with approximately four to
.1
:1!..., I.i;teners _per school.

Eaeir Listener spends approximately 30 minutes per student per week. Most Listeners hale
from two to students. .

.....,

A live to fifteen minute coaching conference is held each week betWeen counselor and Listen
0

H. Molithly feedback sessions are held so that both Listeners and coudselors may exchange ideas"
with Menial Health professionals,

-,
.

....J
9. Parent Permission Toms for participating students are option of each'prinCipal.

......../

10. koievrds between counselor and Listener--a-K---aiike option of, each indfvidUal school..

. i

, ___ ___(,
.

M,Odeill candidates may be referred to cqiunselorsby teachers or selected by counselOrs
themselves: Relationship may be ended by request of-Listener/ student,: ,or counselor.

.....A

12.,,Seudents in the program are not extreme..,
.o

1

;,

13. To plecom6 involved call the School Volunteer Prugram (371-2491).
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sae of Sponsors, of the;Liste r Program
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2.
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.

,le,

'

6.

7.

8.

6h . -School Voldhteer Program -.Participat ng,Schools
,

.

Asaissin recruitment,
,

of voldateeelisteners.
''' °- <

Secure services of yol-
Liteer%pental Health; ,'

prof eaaliina4 "to pee-
vide input during pre.0'.

,4servile orientations ,0-

and feedback-sesPions.
'

Provide, a%volunteer who
,

will'serveas Coordina-,,r,.tor'of Matenerst
,

-,,-- .

Provide a staff per-
son to represent the
Association on the.',..

Steering Committee and
at all meetings.

--

,

Provide clericalassis-
:nee for auch.taaks via

mai gs, materials re-
product .n etc.

Serve as,lias.n,with
the professional-mental
health community.

Assist in the conduct-
inp, of publicity and
puhric cam-
paign.

\

Assist in evaluation
of program and\pro-
ducts.

. .

1. Recruitochools and
counselors. (..

) .

.''- ,, -___
...

< . ,

, Provide.a staff par:
, . tir.. t . °A.

son etr°represent the
school'aystem on he
'Steering Comm tee
and at all Meetings:

-

3, Serve as liasoWWith
Ahe schools,codnae=

,'40 -aid scho l,ays-
to lge oral. .

,

Assist in rear tment
. dfVolunteer Liatviers.

Provide a Staff person
to organize and con-.
duct training. sessions
and to provide input
during feedback'aeli=4-.
sions. '''---,,,,.,

6. Provide clerical as-
sistanca for such tasks
as mailings; materials,
reproduction, etc. '

6 -the conduct-
of-p blicity and

I pub c awareness cam-
,- --patgns..

)

8. OrganiZ;ami conduct
evaluation of program,
and products.

4 .,

1. Demonstrate approxal --:-
o prdgram through
comm en of perebn
el, fac Xi les and

. -Psupport.
-

,
.

2. e a codnedlor to,
attend' initial orien-

.

Cation sessions and
fondback sessions:

,,
,

3. Communic4e regularly
with, volunteers via
Weekly counselor/Lis-'\
tenet' coaching confer-
ence.

. .

4., Orient faculty as-to
' the role of the Lis-

teners.

. illIrrMe the students
for the program.

6. Orient the Listeners
to the philosophy and

. facilities of the
sCWOol.

.

7. Serve awliason;with
parents and other cam-
munity groups.

0

8. Assist in recruitment
of volunteer Listeners.

9. Assist in the collection
of evaluation data.

.
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ROI,P. or iltr..t,IsTF,NF,It.

.
.

. . .,,

i et: . . ." . ,-.

-!--' I'm Warren*SchlangerAnd I help lead the-feedback sessions..
..,4k, . .

Mod.

II

Moil

. ,
A
s KarenSumm4s and I'm here with you today to s
listener. '' . 0

,

And Nord Golden and I'm an.elementary tounselort-

e my experiences as a

Dr. Sdhlanger
1
what is the role of,the liaterier?

, -

, ,-
Well: Joe, t role of'the Listener has:really changed-since the onset of the

. . . 4
program. Atlirst we conceptualized the: listener as seinebodywho would sit

,..- there rather pahaively. anajust lie -ten to What; the child is saying bUt'really
hia get themselves involvOoery6ILdh. As the years have passed, it evolved
that It is Roil more importaia for%the-individual to be a person first, hndr in
communicating with the child, to bring in.tiia orijer own Personality. These
are the best tools tbat the lisfeher has available to him or to hen: 4

,, ..,, :

, 4 0:
. ,

GOlden, :what is role of the:coumeler within" the listener prograM?

A
Ans.' The counselor really acts -as n'consultant.tnihe listener. He gets involved

in their training and hear Sb helps them when they getstuckin certain kinds
of situations. whenthey are working with the child. .

/ .4.

,mod. Warren said thathe was mostly involved in feedback ses"sions. The

also,conduct weekly coaching Conferences, don't they Nofm7
0.

a

counselors
/-

/

Ans. Yes, they do-. They get.very much involved in the day to day listening program.
tsrhen things. come up where theJistener7just doesn't know what to do, they come
to the counselor and thertcry on.our shoulder and we try-to help them Out

Mod.. /You are kind of a listeneris.listener then?

Mod.

Ans

Exactly.

Sphmerp, pleasedescribe,a typical

'Well,nr? clay start's by taking my Own. so
.011 to the school that. I'm working

session,with'my counselor. And then
student that I am going to see. I try
With each one of the_children. 'At the
'my children, I try to take mental note:
can discuss it with `my counselor again.

So a typical day for you is being with
within and then also wq#1.4 with y9ur

'Mod.

day in the life-of a listener,

n to school first and then continue
The first thing. I do Is Ve my coaching
continue to 'the class o the `first
and spend, between /0 and ,30 minutes
end of the session after I hhve seen
of what has gone on that day eovthat I

Four own family and-having yOur relationship

students?

13
7



Page 2

Ant. Right

laid. How many students did' you see, Karen?

Oh, if one was absent or something like that, sometimes.rvotild see 4, 5;
sopretimes even 6.

Mod. 'How long wotd you spend with each ?

Ans. Between and 30 minut 8, depending on how the session was going. If I
thought that.the child as7getttng reatleset, I woUld,send-him back a little:
early. Or if you feel that you really are getting somewheve with them, you

.-can keep them aofew m nutes).onger. It's "quite flexible.

Mod. And fOr how long a 03tiod of tim'e_did you build yoir relationship? Was it
just for a month or so? Or how long?

. ,

An s. No, I saw them the 'entire school year.

Let's return to :some of the specifics of the program again... Just exactly how
are students selected for the program?

Ans.

Mod.

Ans.

Mod.

Ans.

0

Well there are a number of ways in which we Seiect.the children.. As'a coiniselor
I am very much aware of what is going onAnthe school with the childien.

''.If I feel that, e.child can bey benefited by being involved in a-listening program,
I will.recommend him. .0f course, teacher can recommend a child. Even on
occasion, the principalsWho knows that'a child needs this kind of helpido,cla
recommend ,him.

I know, that in a couple Of.schools, the listeners are so popular that the
children end up recommending themselveS. They-run up to the listenera and say,
"When are -you going to have tithe for me?"

Right! They try to bring their friends. along with them too.
C -

-So, I think that says something right there about the kind of relationship
,

that has developed. Everybody-wants to-.be involved. It must j something ./
very, positive.

,I'd like to emphasize one po,tit that has come-upjn our monthly feedback,
sessions. I'm thinking of---11 dumber of thes chil4ren who aren't really
problem children, per se, ,b st childre that might heed somebody to listen
0:them, and the teacher f../e they could benefit from a nice,.warmj-elationship
Ilith an adult: We have h:. children who.were shy; who need Some bringing
,out, who need a one to o e relationship. We have "some children who are acting
up kids and as a resul of-being involved. in a listening program, being involved

_ with a liatener,, we f ad that there are behavior Changes that take place with
,these children. The' beCome much more at easein the school situation.

Mod.. 'Karen, why don't you describe,some of the actual children that you have? What
are the kinds of students that have been involved with you?

Axis. I had one little boy., who.was in the first grade. He very much dist ueted

;
adults. He was very much at ease with children. With adults he was uite-a
problem. He seemed to be really frightened of his teacher. The teacher warned
me of this when I first started seeing him. So, I would,playn the monkey bars
tiithilim, or swing on the swings with hiM, and do his kind of I would
sit down, get on'hs level, and one day he held my hand'and I thought that /

8 14



Page

, .) ' ;,' t-'
' was reellY_gieat,!thq he would hold lay liand,.1

4,, , . .

? .

, .'tad. That 'was really a big tap for him, then?.'

...

..."
. .

,-..

Ans. It sure Was, because tie Was reeAly, frightenad of Adults.

Rod. Hew are the teachers of thebe stutiente prdPared for, the listeners and the

. .

listener. programs in

.

.Ans. We tr5P.to make them
. is justto provide t
psually,very coopera
are'-'awaru now, from p
'help.,

Mod.

k

Ans.

he school?' .4
it

,. .

.

ward clE the purpose of the, listening programs,- 'which
e,kids7Vith a one7to-orie relationship. The tedchers are
Iva, because they ereiconcerned about the kids and they
st eicp'etiencee,sthat this kind cif" a program can really :

ti

You talked a little bit about where- the litgenine takes place. tt takes place
in the school.. Jut how dd'jrou suggest 'that `the lietenerA begin their

Irelationship?

, .
Well;I usually s rt,in"mine,by just introducing. myself to them,..saying I wasgoing to be their friend, and we would do things like,find a-qthet corner
In the; library a d read a book together, or we-would play on the'swinge or
slide, orwe woUlidgp -for.a.Welk or sometimes I would let them choose what
they wanted eb 40. 4, They- would-bring a-record from home' and we would play
,that - record together or other ,times I would have really a structured time
where-I had broUght something from home and we Would.doit. ,Or sometimes we
Wept for a walk around the schoolgrounds. There are many things you can do
with them. You can always find some-quiet place, even if it is a doorstep

a room. You can get a quiet place by yourself.

Different listeners use different kinds of approaches. I remember one listener
brought ballet records hnd did ballet with several girls. Not in the class-,
6room,but they went into 'another room that was available. That became very,
popular. She had more kids that wanted to 'get involVed with her than she
knew how to handle.

I think that is one of the reasons. /Warren said that we chenge.the philosophy,of the program because we found that we hadiso, much talent involved-and we..bould really capitalize on the talents of2the listeners too.

Mod.' How did this relate to the development. Of" the initial meetings?

Ans. As far as the relationship itself; it's like any relationship, really; ittsnot very different. People kind of test each other out. See that the other
one is willing to accept and one of the things that I feel is very important
is to be yourself, For examplejtodayNancy has a cold. If Nancy was to
try to be bubbly and jovial, that wouldn't be.Nancy, today.- We change from
day fo day and maybe Nancy would want to say to the child that she is working
with, "You know, 0Yeel rotten today," rather than try to be cheerf,u1,and
bubbly. If I was to come up and say hello to Norm ,who I know here, and'say,"c,!?, Norm,4great.to see you",he would know that I was really being phony;
brsuse that's not me. Then the children and,the adult test each other Out.
What'B okay in this relationship, and what's not okay in this relationship? A
child might try to induce the listener to go across to 7 -11 to purchase all
kinds of goodies and test the listener that okay? If the listener
goes ahead and does*tat, well then the Child expects that the next time.

1.5
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Mod:

Ans.

rage 4. o

He will continue to est and if the listener wasn't comfortable,,in (loin that
in'the first place and went along and did it,. ohs is reallysetting up a
false message in the relationship.

I found the children are very perceptive to the mood,tht I was in. I now
ma day that my little dog had been stolen the night before an4 I was rea, ly
distressed about this I told oneOf my children. I said, "I'm really dis urbed -

today because my little dog was stolen last night."0 He tried to console e,'he
shared one of his experiences with me where one of his animals hadbeen mi sing.-
I thought that.was very important that he would open up and share his feel ngs
with me. But they do knovtrwhen you are in a down;, mood.

Once you develop a ouong relationship with them like that,,then,how do you
actually end up the.relationship? What OR you suggest? Warren?

.

c
Well;I think you start ending the relationdhlp 14re the end really begins.
Bedause you are really telling the youngster from the bell-inning that this,
is going to be a relationship that will probably last only the school year.
Then you_ have to recognize that you have to repeat thisjas 'Ghee end approaches,
And you go through a deparation'as you.do in any other relationship.;

Mod. ,WelloI think it's about time
like to thank your our' guest
for sharing yolAr experiences

2

for us to.separate from youall.
Warren Schlanger,.Karen.SuMmers,
in the listener program with us.

4'

-tV)
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. .

Joe and I would
and-NOrm Golden

rp
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TRAINING SESSION AGENDA

.

I. orientation 1:. Second Tuesday of the month (September through February) 900-
14:30 at the M.H.A.,'Schoolliol. Prog.-or Other designated site

Ageuid.t-:

t i u :

Porposr:

TImo:

VeedhAck

III/tory of the program (11411.A. representative and Scilool VOlunteer,
V.rogram,representative)

-

Overview of the program

(

Presentation on "How to Listen to Children'! (film of Mental
Health Association professional)

Film on "The Role ofAhe Listener"
9

Assignment of Listeners to schools

\ .-,POspective Listeners meet wit counselOrs. at assigned gchool..

Teioexplore'philogophy and physical situationsof that particular
4.school, 4
OL

lietween second and third Tuesday of the trot
_ .

iI: Third Tuesday of the month,(SepteMber through February) 9:0(3L-
11.:30 at the Mental. Health Associatibn, Scbool VOlUnteer,Orogram

.or other designated site J

'

Exercise' in. teem relations (SchoolNoliintegt. Program representative

. Film On "How Cross-Cultuial Diffetences. Can Affect.Your Listening.
7 Relationships"

Film on "Positive' Reinforcement"

. le)Role playing of "Building 1.11 Relationships" (School Volunteer
Program Tepresentative)

Fourth Tuesday Of the Month (September through Ma') from '9:307
Session: 1100 at two site within Dade.County.', b

Ap,end:1: The first 15 mLnuteJ can be.dpvoted to a preteltatiOn by ii
MentaT Health ASS() ation professional on a topic tfl- importance.
to the Listeners. Th remainder of-thetime will be spent in
answering questions the Listeners may:have.

Y

Ptirpw.: : To consult professional psychologists and share experiences with*
..

the Listeners.:, .

. P
; i

.'1., Cti.Whilir, :. Weekly meeting betwee nfCounselors and Listeners in the'SChool,s
cow c rcne l:: ror 5-10 minutes.

a
.

..plirpose:
' To exchange information arid discuss problems, happenings,..

progress, etc- %N .

4 ,
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hEASE RETURN TO Nancy Cooper, School Volunteer Program via U.

LISTENTO=CUILDREN PROGRAM
ATTITUDE QUESTIONNAIRE

POSITION: (check one)

.1 Listener

JO/ ,Counselor

S. Mail ox Sch401 Mail A-1

t- School Administrator

/./ Teacher.

DIRECTIONS: Regil each statement and decide how, you feel about it. Then circle
the number which most nearly corresponds to your feelingS, Finally identify some

'specifie'reasOns for your ratings in the section marked "because ".

TRAIAING COMPONENTS:

/ Strongly Strongly
?., DiSagree

. Agree O w
1. The 4-hour pre-service training` sessions are a 1 2 3 4 5

valuable -part of the trilining,program..

acing,g404-04: I
.t' arm 3 3 SI

6

- 2 / /
(2; The monthly feedback seasions are a valubb e 41 2 3 4 5

/_part of the training progiam.

C. _7

,) 1 2. 7
, .

3 43

1 2 3 4 5

L
3. The school-leverbrientation bythe,cOunselor

and/or school adMinistrators is a valuable A
part of the training program.

00L-LEVEL. CONSIDERATIONS:

4., The listeners 'are regarded- by the fedulty as 1 .2 3 4 5
a contributing member of the total school team44 /- /

0

JI

,T 7 /7 .1
/ L /

1$

12
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Ltsten-To-Children Program
Attitnde,Ouestionnaire-
-Pao

1

_ Strongly I Strongly
. Disagree. J Agree.

5. The listeners ate, regarded by the administrators 1. 2 S \ 5

of the school as a contributing-member of the A 4 Z.,

total school team.

. O. 4/ 2 2,

If 3 2 SE

i J
('

The facilities nt the school are adequate for I 2 3 4 5

the needs of the iistenerp. A
. / ___I___

t

C.. 2... 1 le.,., ,

c i 3 2
4 i

, / 1. 7
W1DLE"OF THE.LI8TENER:

1:4

0'
7. The ligteners helped meet a definite need in 1 2 '3 4 5

tlhe schools. A v 2

6 ,
8. The listeners -were able to establish 4

satisfactory relationship with the'students.
o

e.

The listene.40 affected the behavior of the
students in 'a-positive manner.

1,

I 3 4

2_. 3
2.,04;,fz

3 4 5 ,,,T1

j
.

uhnt-changes would you suggest forImproving the proram? (Write,answer on back)

-A A
, I

!

\.N. (Vrite answoi- on°11.,,,A)

13 19
1 . N

Vi.41. 4{ .....
. 'What suggestions would you -Fake for motivathlp other to.,parteners?

.

, ,

is

-i
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GENERAL INFORMATION

B. Being Part:of a School Volunteer Program



70 THE VOLUNTEERS

Congratulations! As a new Listeneryou have, become a.

.glts)

part of the School Volunteer Program of Miami. Thousands

01 volunteers, parents', community members, college and

high school students--serve the schools in nineteen dif-:

ferent job categories ranging from reading or math tutor

'to special interest club sponsor.

Remember, there are incentives for being a volunteer--

the-reward of serving a child progress, the feeling o

self satisiactiOn a volunteer receives, and the chanCe to

earn college credit through your volunteer work. For '

current college .credit procedures, please check with your

School.Volunteer Program area spec:16111st,

a
ra 15

,0



t

IN tHE BEGINNING . .

THE SCHOOL VOLUNTEER PROGRAM in the Dade Cbunty Public Schools began

in January, 1971, in the North Central Area under the adminietratiye

guidance of Dr. Jeff West, the Area Superintendent. The, North Central Area

wait selecteckas a site inwhich to pilot the program because of its unique'

composition, including the three primary ethnic groups in Miami and because

it altio'contained a cross section of the socioeconomic strata of our com-

In essence the North Central Area somewhat represented'Dade County

in microcosm. Any findings related to the use of volunteers' t this area

could conceivably be expanded to apply to different areas of the a

Miami area.
JP

The original staff of the program consisted 'of two positions: a ,

dinator of volunteer services and a program secretary who also doubled

the, coordinator's assistant. Working in,fifteen pilot sehooli incltiding
C

both elementary and secondary, the program quickly caught on and enlisted

71'volunteers who Contributed over 1,000 hourd in two and one half months

between mid-March and June of 1971. Also, during, the feasibility study

period, a very effetfkie and prestigious Advisory Board was-formed to

support the program in the community and to provide recomMendations for,
J.

program development in all sectors, of the greater Miami area,. The first
#

Advisory Board chairman was The Honorable D. Robeq).Graham, State Senator,

48th District.

At the end of the 1970-71 schoni yeari the administration of the Dade.

\\County Public Schools receivedtequests\frot the communities in the North-

',east.and South Central Areas to expand th School Volunteer Program and to

implement this innovative new concept with 4hools in those areas. This

22. .
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request was granted and the pilot phase :of the.progTam extended itselfoto.
,

.

15 schools in three areas of the- county.. Dlot untW July 1, 1972,. did

[he program expand its staff to the. ctptimum size. Co accommodate threeareas.

This expansion was made possible with ESEA Title III funds from the State

Department of Education in Tallahassee, Florida. During'the one year period'

lrom July I, 1972. until July li'1973, the School Volunteer Program increased'

iii size from 1,25G volunteers to 3,287 regular volunteers working a minimum

of ti*,0 hors a week for at least one semester.

Reginning July-1, 1973, the School Volunteer Program.became the first

1,4KA-Titlp.lIrprogram, in the history of the cbool system, to be funded

with iovai funds ($48,498) during'" the funding period of Title This

ndditlonal funding by-the local school budget provided for the addition

. of three Area Volunteer Specialists who Were assigned to the three school

-areas not previously covered by Title III, monies.
t.\

During the period from. July 1, 1973, to July'l 1975, when the Title
, .

.

.

.

III grant ran out, the number of school volunteeis increased to,pver ten. thousand
1 P

regular volunteers and eight thousand occasional volunteers. As a result.

the out,srandIng community support and contributions of the volunteers to the

schools, the Dade County School Board voted in the fall of 1975 to extend its.

local support to the three areas previously funded by Title III.

23
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NUMBERS YOU NERD TO KNOW

The Scimol Volunteer Program of Miami
2121 Ponce de LeoribBlvd" Room 802
Cern1 Cables,' Florida '33134.

-,Phone: 371-2491
4424862 e.

School Code: A-111:
. / *

,

4

\To contact the'School Volunteer Area Specialists, please call or write:

1\10RTHEAST

NORTIIWEST

Northeaft Area Office
14027 N.E. 16 Court

, North Miami, Fla., 33161

Phone: 891-8364
School Code: 1-4

Northwest Area Annex
5987East 7th Avenue
Hialeah; Fla. 33012

Phone:- 685 -8265

School' Code: XX.75c

NORTH CENTRAL North Central Area (Curriculum Center)

6221111.14,. 29 Avenue

Miami, F,la. 33147
1Phone: 836-4750
School: Code: TT-2

smrni South . ub Area Office
12401 &Ali°. 74 Avenue
MfaMi, Pla. '33156-

ie Phone:: 232-1224
School Code: NNN-lg

SouTH CENTRAL South Central Area Office,
2201 S.W. 4 Street
Miami, Fla. 33135
Phone: 642-7555 -

'Schoen Gdde: WWW-2

S(IUTIIWEST Southwest Area Annex
9040 S.W. 79:Avenue
Miami, Fla': _33156

Phone:. 595-5925"
School Godet MMM-1

19



:,.HOW TO KEEP OMMUNIWION-LILE PEN

k\*

Wtthout constant.. communications, a volunteer movement can shrink to
F

isolated single school efforts.and.eventUally just wither a4ay. Programs

which, seem to have areal impact on the total community are those which

show a strong united front and communications is the key. One of themajor :

duties of school -level SVP leaders is serve asM 6 basic link.ln thi

all important communication's chain. In order to simplify the copm(Unicating

of informiCloh required for area, county and federal,records, many.forms

used4by SVP Chairman and Resource Persons have been condensed and,revised.

Although official attendance and statistical records are important,

there are other communication channels Which need ..regular_attention. The

individual volunteers, themselves, appreciate being key up -to -date in

volunteer" activities 'end school events. bglletin.boardi for voluntevit0
.

located at an easily fl*ssibl.espot in the1 main office, library, or

loR unge area4cawserve to inform both faculty members and volunteers of

pertinent happenings: the P. T. A. newsletter qr regular school newspaper

can help keep both the studene:hody and parents aware of the--scOpe of

volunteer activity. pr

County-wide aware ess and communication will be expanded this y ar.
. o

In addWon to the rsgul wspaper, radio and public televiSion ge,/

the SVP wilAave its own weekly television shad. on Channel 2. SVP leaders
)-

can encourage all interested persons to wat00)yibrganizingoJiewing partied,

making viewing reminder' announcements. over the school's P.A. system;, arranging

° for refreshments for 'viewers,
leadihg.follow-up'Aisdussions, and;, orwarding

0

. .

comments and suggestions to the central SVP office. As another county-wide \
1

.
,

.communication.acti4ity, the SVP wili continue to publish itS tri-annual new 'efter',

26 -
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4

I

'F.nprit de qorpn." School-level SVPIleaders-are urged 'to submit. hqmsn

interest stories, announcements of spe4a1 events, and highlights of

voluirt<qr. activities to the central SVPoff.ice. In order to make th(

collection of information easier, the SVP Chairman or Resource Person may

wish to ask one person'fom each component (parents, Turn About students,

college students and business/industry representative) to serve as the

reporter for his-group. Allsuch information should be sent to.tfle central

SVP office.
n.

A last note about-communications. The Area Volunteer Specialist is

there to provide help port to. you, but she needs to hear from you.

Ple'ase call her regul brag, complain,-quesElon; rant or rage, but
J.

o4 keep in touch.

21
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Guidelines for Selecting SUu for ths Listener PrograV
,.. ,

-

.

. '

Any filamentary or junior high school may participate ih the- program
by expressing interest and by meeting the following criteria:

Must have the approval of the Director of Pupil Personnel Services
at the Area (*ice. .

2.. Met have thd approval of the principal.

3. ,Must.have a counselor or substance education teache willing.to
9

supervise the volunteer.

4. Rust free the counselor or substance education teacher to attend One
A ' set ofpreservice training sessions and occasional/feedback sessions.

5. Minot be willing to assist in evaluation activities.
(.

6. , Must be willing to adhere to the guidelines as set forth inthe.
prospectus and philosophy, statements of the program.

41 Must be willing to provide orientation time for faculty mothers.

8. Must be willing to provide meeting space for the Listener-to -work and. for
the weekly tiatener/coudeelor coaching conferences.
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lob Description for a Counselor in the ,Listening Program

R(` :1)013!-: ib t 11ty:

The Counselor is responsible to the principal of the school in. wli the
iisteners serve.

a

Major Duties:

1. Serwl as a liaison between th school "and thispeners.
2. Orient the stiff to the. use oflmolunteer Listeners
1. SelOct students for placement with Listeners.
4. Conduct short weekly coaching conferences with-,Listeners. :

f r), Supervise the daily operation of the Listeners assigned at that.schOol,
6. Attend, on a rotating basis, monthly feedbayt sessions.

.
. 7. Provide feedback to ScliOol Volunteer Program Area Specialists.

)

-Nun 11 rations:

I. Must be willing to attend the two pre-service orientati program's.
2. Have a positive attitude toward the use,,of volunteers.
3. Must be able to communitate effectitlely with the staff and persons in

the community.

'Must be willing to assist in the colle tion of evaluaPion d

33
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R6RUITINGi

. Peer recruitment: parents recruit parents, teachers recruit teachers,
itu ents recruit students, senior citizen" recruit senior citizens..

2. Visits to houest stores; offices, 4w comers and take" duplicated or
prinied'informational brochure or applications.

plemmarptrraons`

3. Establish contact With key community leaders.

4. Face7toface-approach\at P.T.A.-asetimge school fairs, student
councils-, school assemblies, service clubs, church groups.

5. Start a speakers bureau of volunteers.* are knoWledgeablt ono
to serve as a recruitment committee.

MASS OR PUBLIC RECRUITING:

1. Lettirs to: 'homes, organizations, civic groups.

2. Newspapers: send news release to local papers,)shoppeis gulags,
house -drgans, busineas/trad papers..

d

Sponsora meetiarwheria prominent personality NWitalk abOut
his/her ideas about volunteering.

4. 'Selected mailing lists.. 0,4

5. Posters and paraphernalia in supermarkets, churchese libraries,
laundromats, gai stationeresteurants, beauty shops, civic halls, banks,
'drug stores, carry-outs.,

'
6. Telephone campaigns and Chains.
-

, 7. Brochure and flyers: Can be 'distributed in mailboxes, community
4

or, civic meetings, conventions..
,

DELEGATED RECWITNG:
(

1. -Contact local chapters of optic, religious and social organizations
and ask them to'announce., the need for volunteers, dittribute informatidn.and
evenaperliape appoint a recruitment chairman.

1P

I,

..4

-... 26 Use thefaculty, and administration of your school. ExpIore.iheir
social and civic contacts.

A

3." Form a recruitment Conniff*, in your school_todevelop resources
and techniques.-

* See the recruitment samples on the next pages.

3,4
28



41'

0

YOU ARE WANTED AND NEEDED AS'AN ADULT FRIEND!:

..Do,You Have Timeto LiSte47

P.stener-volunteers work'undir the

aoction of and,in 000postion with

the rinoipal, guidance/counselor tie/

tcachsr as a non-crisia.oriontod lay
. .

"

listonei.

.

The assignment will include On

or more of the falowing taskas

*Developing a 1:rion,11 supportive'

relationshipowith

aaaignod students.

*Planning activities which
IP

will lead.to.

oommunicati

Studente4.

ig,ned

*
:II:Provide a positive model----4, ,r,

r
without-foroing'own valube:

*Listening to the thou

and 1.003etrig0 -Oriiii014:110011

-studentis
A two-part training orientation

will be provided.by the'SchoOl.
Volunleer Program and.fh Mental
Health Associion,

WHERE? Redla

24701 g.W: 162nd'Avenue
`o.r_Mental Health Aswciation

4440k 81301Brickell Plaza
4-4U0.7 January 13 and 20,,1976

35 8:45 to 11:30 A.M/9
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HOW TO ORIENT YOUR VOLUNTEER -LISTENER

v .

WHiELIc :S Pm SCHOOL ORIENTATION PROGRAM

1. Welcome altd introduction'

VolUnteerPeraohnel
School Personnel,

II. Ph lbsOp y of Volunteering

III.. His (ory,7Purpose and Objectives of the 1?rogram at4 Itsjkole
in t e Community

IV.

0

Admin stration

A. ' annels of CoMmunications

B. Sc odd Policies

,
'1. Dess and Behavior
2.. Health ExaM Requiremehts
3. Liability Onauranc )
4. Fund Raising

isoipline
6. eleaaing.Children 'Ack1444a,
.7. V sitors,
8. Students leaVing claaSroom,;
9. Teacher leaving clasAroomr.

. 10. Books sent home -

11. Notes and letters sent hOthe
12. Lost and found / °

13. Emergency calla,Ouring school hours and use of phone
14. Use of.cuspodiallservicei.
15. Working in thildls classroom
16 -Parking
17. TeaChers' lounge

V. Volunteers

A. Responsibilities

o.

e
1; Coriviction that what you ace doijig Is right
2. Intere9t-,in helping a .child
3. Dependability

I

4. Loyalty
^-

.15. Willingness to learn'andiaccept.supervision

4:1Vt
P

/7:

6. Confidentiality /

a. staff
- b. child

c. school recordi

39

33'



.. - .
.

,.n .Absen(es. (procedures toollow)
8..: 'Ci'lecicing.in and out (time shoet.)
9. Reading post01 bitiletins and newWttlsrs
19. 'Accl.ptance of all schbol tnieS

R. :.RiIstlits

.); To be treated as a co- worker
'2.A To have a job description, :for .uty to be performed

Sui table assignmeitt-'with consideralAon for personal,
preference, experien-Ce; and education. .

4. o know a' .much about .the prograuvand th'f.! sett
)Ssible.

To be trained for 'a specific lob, when training.f.is
.

necessary ' -, '. s...

Continuing training on the lob
Sound guidance and, direction

8. Oppottunit .,t4-,be heard
9. RecOgnition

fe'rw.Additional related,topius

'Establishing ;.ee'latinnship with the child

B. inderstanding of the learning process

(;* Understanding of the kwmmuniL;In which the volunteer:is
involved, LI other than her own

Vtl. Tour of plant

A. Classroom observations or demonstration

B. Facilities and regulations of. the building

I. Sig-n in and out' location

ppit.terns, entrances, 4.-xit s.

3. Fire drill routes and locati ns'
4. Lavatory locations (hildren Ind adnIts)
5. .itipplv and book rooms
6. Location ol audio visual equipthnt.
A. Work rooms
8. Eating lacilitics
9. rarkiwg faHlitles

)0. Smoking failiGes and /or' teachers' lounge

hr.



G. W. Carver Elementary School
238 Grand AvenUe

a

Dear Parents:'

Our school is undertaking a "listen to children" project as part

of our parent volunteer program. This project involved providing'a team of

two trained volunteer "listeners" each of whom will give one-half day pei

week to he an adult friend to three or four Children in our schools Their

purpose to liaten.to each child talk about topics that are of. interest

to him - academic, social, or recreational. It is not"an academic tutoring
-

program: .This project provides one more way for us to give individual

attention to students. /

Your child has been chosen to participate in this pilot-program.

He,WII1 spend one ,half-hour per week from now through Match 30 just talking,

with his adult friend. We hope this Will be a rewarding experience for him.

Mrs. Rekr, our counse or, 11 coy dinate the project in our school,
f

.and will work closely with the volunteers..

Thank you for your ihterest.and cooperation.

(Mrs.) Isabelle S. Blue, Principal
G. W. Carver Elementary School

41



RALPH V. MOORE. JR.
PRINCIPAL

PONCE DE LEON JUNIOR, HIGH SCHOOL
5801. AUGUSTO STREET

CORAL. GABLES, FLORIDA 33144

Mr. & Mrs. McFarland
3516 S.W. 24 Terr
Miami, Florida .

Dear Mr. & Mrs. Nollamds.

October 30,1974

E. L. W1.4101101.
SUPT. DADE COUNTS' SCHOOLS

An exciting new oppOrtunity students is coming to Ponce this
year an an.extenision to .the rap sessions which were begun last year.
The rap sessions give students an opportunity to discuss their opinions'
and feelings on many different subjects without fear of being graded
or judged. Nov, students who do not prefer to be in a, group discuesion
will have a Laminar opportunity to share foe/Inge and thoughts on a
one to one basis.

1.

.Perent volunteers who are trained in listening skills are matched
with-students.anif meet once a week for one hour. The listeners purpose
is to establish a friendly relationship with the student and to listen
to the students thoughts, concerns, and feelings. The listener is not
a problem- solver or advice-giver, merely a friend who understands that
everyone needs the chance to be-heard.

Mary has been recommended for the Listeners Program and seems to
be enthusiastic it. She is hesitant to speak in clase and does
not want to be involved in a group. I think the Listeners Program
would be an exciting and rewarding experience for her.

Thin letter in to confirm your approval oP Mary's perticiPetion.
Please sign and have Mary return it to Ponce., It yoU have any quest one,
please feel free to call.

CT nosy'

4.

Very truly yor14.

Carol Toner

42
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To create better understanding between volunteers and staff in the schools;
guidelines should coop atively be established as to the role of each. The

r
following are suggesti ns to be considered in developing these, and upon
completion andapprov aby administrative and teaching staff,volunteer
coordinators, and administrative and service volunteers, the statements should
be printed, to be used far teachers and volunteers' orientation and distribution.
to all. .

HOW TO CREATE BETTER UNDERSTANDING BETWEEN SCHOOL VOLUNTEERS AND SCHOOL STAFF1

Keep lines of communication open so that problems can be talked about before
resentments build up..

Be certain placement is mutually satisfactory to volunteer and staff.

Have inforial get-togethers to discussAnutual concerns.

Explain that criticism of staff or-volunteer by either will not improve edu-
cation.

Talk to each volunteer.separately to learn about their feelings add probl ma
und.build a continuing communication.

Be certain that volunteers understand school staff responsibilities,/

Hold joint staff and vol4nteer meetings often enough to give t a chance to
get to know each other's point of view; encourage and facilitat talkillgi:% !
about problems they are experiencing, in working together.

.

/

Keep an open mind. - .".
/

/-
,

/7

/
Utilize volunteer's job description for both staff and imlUnteer orientation,/
so that duties may be understood by all.

4
/

recruitment of volunteerpwith honest orientation that staff needs their
help; if they are recruited under false pretenses, their may resent having
job turned over to them for which they believe staff is "getting paid r, I'm
not".

4

Reiterate constantly the role of the staff and the role of voluntee in your
school, in initial orientation and in training sessions.

Have both volunteers and staff mutually draw up procedu.res for faint unctions.

Have school staff prepare informatiod concerning their role in the volunteer
program, and their valuation of the volunteer as their service relate to
the student.

Try to have more school staff at volunteer training sessions; they usually
can't attend because time isn't budgeted for this.

1
Adapted from materials from Los Angeles, California, SCHOOL VOLUNTEER PROGRAM
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4

SAMPLE &ENDA FOR COACHING CONFERENCE.
(Total Time: 15-30 Minutes)

ConnseIor describes for the Listener any events or situations which (have occurred

with his student or within th6 -school since the last meeting which might affect

. the vi)Innteers work. (Example: A new rule :16out using the library, or the news

that A student will be moving soon)
.

Counselor describes for the Listener any upcoming events or situations which

might al feet the volunteer's work..: (Example: A field trip, fire drill, or holiday$).

III." Listener shares any.feelings,,both positive and negative which' have built up since the

last meeting. .Then S:ounselor and Listener work out solutions to problems-together.

01./ Counselor shares any ncw7Matertals, Methods,

V. c,11,1-04. (hest ion~ .1,1! answered.

VI.

ideas or tips.

:1111. dat' lor the next coaching conference is set..

)

Yy
44
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HOW TO RETAIN VOLUNTEERS

Increase the amount of responsibilittte give them.

Include them in planning.
'. ,. n

Check often with the volunteers make them feel you are interested ---how they are needed -- make them fe91 part of the agency.
4 ,

),

Just remetber, you can't say "thanklmiur'too.many times.

Be flexible! Realize they ARE-volunteers,and always try-to,fit into THEIRschedule. When a real emergency comas along, they'X,Lbe much more apt tocome through for you.,
,"

Keep tbetti busy and interested--and have school staff people let the volunteers know.how helpful they are. Always:say "thank you".

Increase his. skills and knowledge.

Stress his importance.

Always be friendly.

Give awards and tecogniabn.

Evaluate job often enough that it doesn't become stale, or the volunteerdoesn't become stale on the job.

Recognition. If possible, "steppingu-up" assignment in terms 4t respon-sibility.
;

You must have a genuine interest in the volunteer in order for him to havea genuine interest in you and the School Volu eer Program.
.

,Satisfied School Volunteers usually stay foreve ,.-some volunteers, though,do need to go on to other fields. Ifyour attrit n.rate is high, a studyof the reasons volunteers are leaving should be made as it may show whereprogram has fallen down. Be certain.you know WHY a volunteer leaves.
,

.'By knowing and caring about each indiyidual--remeMbering
personal thingsabout them such as birthdays, etc. Give daily pats on the head insteadof falling back on an annual ewer& function.

See that they see the Director of Volunteers frequently for a friendly Hello-make sure YOU circulate in your program.

If they are involved in the'decision-making process of the Program this willgive them a real sense of involvement.

Watch for fading of interest, such as absenteeism. If this occurs, changethe assignment or add more responsibility.



)-

-

HOW TO EXPRESS APPRECIATION: TO VOLU

Hal4.yFEEL appreciation -- say "thank you EVERY time they come.

A daily smile and word Of appreciation wheneyer possible. Make them
feel needed.

Have'some type of recognition program at least once a year.

Letters and Vost card of tanks.

Pins, badges and similhr awards.

Teas or receptions.

Birthday cards.

When school staff members are involved in the voluntee program have them
take, part and.share in the recognition.

Make theorolunteer feel needed.

Have someone from school administration occasionally say "Thank You" at
school volunteer" group meetings.

Official recognition,at meetings and individuiconferences.

Constant, heartfelt, and sincere "ThankYoup" EVERY DAY'

Awards that are meaningful.

,Expressing appreciation personally as well as by means of certificates has
tendency to lend importance to each volunteer effort.

Set up meetings with volunteers providing them with feed-back as to their
contributions to the School Volunteer Program.

"in nothing dd mew
more neatly approach the gods
than in doing good
for their fellaamen."
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VOLUNTEER VIEWPOINT*

If you want my-loyalty,interests and beat efforts, remembr that....

1. I ;lead a SENSE OF BELONGING, a feeling that I am.hon stly. needed for my
total self not pat for my hands, nor .because Itak orders well.

.2. I need to have'a sense of sharing in planning our obje tives. My.need
-will be satisfied only, when I feel that my ideas havai d. a fair hearing.

3. I need to feel that the goals and objectives arrived at a a within reach
and that they. makekiense to me.

44. I need to fee], thatl4ht I'm.dOing has real purpose or contr Imes to
human welfarethat'its vauia extends even beyond my personal or hours.

-5: I need to share in making the,rulea-by which, together, we stud ye and work
toward our goals.

6. I need to know in some clear detail-just what is expected of t.only
my detailectask but where I have opportunity tpmakeveiaodal and final
decisions.:-

7;.'I need to have some responsibilities that challenge, that are within range_
.of my abilities and interest, and that contribute toward reaching my
_assigned goal, and that cover all goals,

Ba I needto see that progress is being made toward the goals we have set.

Af: I need to be kept informed. What I'm not up on, I may be down on.
(Keeping me informed is one way to giim me status as an individUa11)

10. I need to have confidence in my superiors-P-confidente based upon assurance
of consistent fair treatment, or recognition when it is due, and trust
that loyalty will bring increased aecurfty. \

In brief, it'roally doesn't matter how much sense my part in this organization
makes t6 you--I must feel that the whole deal makes sense to met

b

.

\*By J. Donald Phillips, President of Hill/341e College
Hillsdale, Michigan , 47
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III

BASIC INFORMATION.

FOR

LISTENERS

A. Building a Firm Foundation

4
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VOLUNTEER cidB DESCRIPTION

, . .

TYPE OF WORK: LISTENER .ki,,,,Of

BACKGROUND: As-the schools of Dade Cdunty seek ways for each student
to acquire the attitudes and habits essential to ,the
maintenance ofogobd mental health, .a need arises for
assistance of a volunteer skilled in this, area. Such

.

developmental assistance will allow the teacher and/or
Counselor to better, provide for the needs of the
individual students.

DURATION OF JOB:. Minimum of two hours per week for one semester,
during regularly established sch'ool hours.

DUTIES OF JOB: Work under the direction of and in cooperation with
the principal, guidance counselors or teacher as a
non-crisis oriented lay listener. Generally; the °

assignment will include one or more of they following
tasks:

I

1. Consulting with .the principal, guidance counselor
and/or teachers.

2. oDeveloRing a friendly, supportive relationship
with assigned students.\

3. Planning actiwities w ich will lead to increased,
communication with assigne students.

4. ProViding'a positive model without forcing own
values.

5. Listening to the thoughts and feelings. of the
assigned students.

6. Keeping brief observative,hotes on the progress
of assigned students.

)

7. Participating in regular feedback sessions designed
to increase both perception and skills.

TRAINING PROVIDED: Pre-service and inservice training will be provided.

VOLUNTEER Ability to relate well wi 'others, especially children
QUALIFICATIONS: and youth; patience and cob erative attitude in working

with students; a stable, c In attitude and positive
outlook on life..4

'.°C(4NTRIBUTION: Provide individual attention to selected students
through the development of ,positive, supportive
relationships where the student would feel free to
express his feelings and thoughts.
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FOR OFFICE USE

School:

Teacher:

00.

. Mr,

_Ms.

Dr.-

REGULAR VOLUNTEER APPLICATION FORM

p

Date

Home

Atdress

Last

# 6

b You Have A Car? Are You Bi-Lingual?

First

Street City '_ ip Telephone
-----

If So, Wha anguage?.

EDUCATION .

Number Years Attended egree
-14

Coll*ge

Do you attend college /university now? Do you attend it /sr high now?

VOLUNTEER SERVICE RECORD

Name'Of Organization .

Type Of Service.

0

.
.

WORK EXPERIENCE

# Of `.'ears

LOCAL CONTACTS

Name:

Home Address:

Person To Contact In Emergency: Person To Contact For Reference!

..*"1

le Telephone:

)1,4161neas Address:

Business Telephone

Relptionshippccupation: 50
A

. 0'
Q

0,11,40



4

PREFERRED TYPE OF SERVICE .

(`loam e pleniify the ,type of, volunteer

.beCde your choice. ;If you check more
heakau_your choices.

service you wish
than one, please

ARTS AND CRAFTS ASSISTANT
AUDIO-VISUAL ASSISTANT .-

CLASSROOM ASSISTANT (grade/sub).?)
CLERIC/0.1 ASSISTANT
CLINIC' ASSISTANT

OUNSELOW.S ASSISTANT
LANGbAGE ARTS /READING TUTOR

LTBRARY_ASSISTANT
LISTEN&

to perform blr making. (0 on the Vne
mark:lst, 2nd, and73rd ons.the'line

MATHEMATICS TUTOR
PHYSICAL EDUCATION, ASSISTANT

'..i$PANSSH TRANSLATOR/INTERPRETER
* SPECIAL ACTIVITIES VOLUNTEER

-__ -SPECIAL EDUCATIOW1SSISTANT,
STORYTELLER/BOOR REVIEWER
SUPERVISION ASSISTANT
,SPECIAL INTEREST CLUB
What TopicT,

PREFERRED TIME OF SERVICE

Ple,ai.w write hi the times when you are available for volunteer service.
serve;Ipprximately two hours per week.

A.kt.

Most regular volunteers

'fonday ,o. Tuesday Wednea'day, Thursday Friday

e

,

.

.

.-

Please answer the folloWing ques
be assigned?

I

.PREFERRED PLACE OF StRVICE-,

ones and fill in ."pe!Eesgary-,information.

Vo a particular school?
If so, which schools?

First Choice
Second Choice
Third Choice

Plea comp this form and return
- ----9

wHnoL VOLUNTEER PROGRAM
1410 N.' E. SecOnd Avenue
"iiami, Florida 33132

PLACEMENT

it to:

OR

To any school near you?
If so,fwhich level?
Senior High(Age°15-18)
Junior High(Age 12=15)
Elementary (Age 5-12)

INFORMATION

OR

to

The person_from whom'
received this form.

, ti

4 4

-'You win contacted in the near futdre by a reprsantative of the School Volunteer Prokram.
When is the best time for you to-be reached by phone? At what

ephone .pumb'er? HO did you hear about the program?

Thank You for volunteering your time to
help enrich and extendthe experiences of

students in the Dade County Public Schools.

. .
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PARA USO DELA OFICINA
E: ,

Eseuelar, .

Profeior:

0

'1

6

SOLICITUD PIRA VOLUNTARIO

Sr.

Sra.-Srta.

Directi6n
Calle Ciudad Zona Postal Telefono '6

LTiene Ud. Auto? ,LHabla Ud. Otro Ioioma? ZCual?

EDUCACION
Nombre N-6Mero de Ahos AsistidOs TitUlo

BachiThrato:
1

.

. .

,

....---

el>
JniVersidad: .

'

.

Otro: ....

,
LEsttt Ud, asistiendo a la unlversidad
ahora?

[

M tg. Ud. asist.

ahora?' . ..-.'.

do a bachilleratb

EXPEDIENTE DE SERVICIO VOLUNTARIG
0

Nombre de la OrganizaciOn ,

Tip° de Servicio Prestado

. .

' EXPERIENCIA DE TRABAJO
Nombre de la Compahia Tipode Trabajo .4 _i ft de Argos

Presenter

Previa: . 6

CONT CTOS LOCALES.
Contact° en Caso Emergencia:

,

Contact° para Referencia:
. .

Nombre:

Diro.ciOn (?esidencia): ..

r

Tele:fon° cResidencia): t',
.--------.7----

)irecciOn (Trabajo) :

Telefono (Trabajo):

Relci6n-Ocupici6n:
. t

,

,

r



.1 irvnr li,11,0rir 01 Li

1:01 (V) .11 I I I tit'
It

ci6n.

PtpERVICTO-PREFERIDO

servir4io voluntsrio.que Drefiere.deseMpefiar. Marcandocp
qirva4e indicar el Orden de prefereneia marcandd 1,

APXTLTAR
Arte Manual ',s,

Medios.Audio-Vimualet
Aula.Grado .'Asignatura'
Biblioteca
Clinica .

Oficina
Lecturl.v nrImAtica

Mntemiltieu.
Programa de "Oyente"

. EducacilimFUica
EducadiOn'Especial
Traduceitin al Espanol
Supervisifin .

Lectura de.Cuelntps y Evalundinn
de Libros
Clubs ICUal?
Aceividadea Lspecia1es
Educacion Especial

1

HORAS 1):,g)ONTRLFS

1 h.l r 1 fLF '16,r:is di spc.)il ibles '.

urriutna.

servici La tayoria de los voluntarios

S
', ,line:: Marten Trrcores JUeves .Vicrne.s

.A.P1.

LUGA SERVICTO

lnsprepntas con la'in ormaci6n requerida:
0

LA and escuela.cn particular?

p0. 17'"1
rtI'. ;;(11

inesca Ud, ser asignado?:

una escuela cerca de Ud.?
qug nivel? .

High SChool (edad 15-18)

5eptimo-Octavo-.Novenlo tedad 12 -l5
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.Wp.T.IN`THE WORLD -,DO IOU'

EXPE5T?

Compare your own feelings,Concerning the role of the Listener. with those 0. other:-

9

. LISTENERS.:.

1. "A Listener will share himself with a child and become a very special person

to the youngster bec4Ube of his care for the pupil."

2. "The role of the Listener is to-allow a child to express his thoughts in the

direction of a good istening ear."

3. "I feel it's very valuable to provide's sympathetic, .uncritical atmosphere so a

child will feel'comf rtable in'talking about things that are worrying him."

4. "An understanding, non-judging friend, not imposing one's own values."

5.. "A Listener is a person-who is. able to free the child to behimself by listening,

understanding, and feeling, what he Will_ say,"

_

6. "A good Listiener is someone who can give the otheT perdon the distinCt feeling that

he or-she is important and worthwhile and 'that the Listener is sincerely

interested in what is. being said."

7. "A good Listener listens With eyes,'ears and feelings."

8.. "To listen, be understanding, sympathetic, compassionate, helpful without
condemning or ctiticizing.To be a friend."

B. COUNSELORS... ro

.

1. "Someone who ds really concerned, about kids and wants to help. SoMeone4who
. 0 .

,.
. ;

canrcept kids with their faults,who is open to-their own feelitgs as well

as to,the feelings, of, others. Someone who kids feel comfortable with."

.
"A Listener would listen 'to.students, shOw approval, and abOve all accept the.

student and what he or.,She tells you.: Donut betray their bonfidence."

3. "Work on a continuous basis,With one child, provide a stable'adult relationship-,

'asteri non-judgeMentally, work with school personnel (counselor and teacher)."
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Mots.

Avis.

Mod.

HOW- eitOss CULTURAL DIFFERENCES CAN AFFECT--

YOUR LISTUING RELATIONSHIP .

My name
of

Nancy Cooper. I'm a Voluntee ecialist with the School Volunteer
Program of Miami, With me is Joe Butch e representing the Mental Health
Association of Dade County. logetherlw 'are going to be exploring a topic
of interest uo new listeners--how :,,oroasCulturali differences can affect
a listening relationship. And to ilitap us explore that subject, we have two
guesta. I'll let each.of our gueffts introduce themsdlves.

I'm Roger Perry, Child Psychologist. Right now, I'm concerned with training
persons who are interested in learning and being involved in the listener
program.

I'm Rasamma Nyberg, ayember of the Dade County Human Relations.Teams, assigned
to the South Area,ancOam actually involved in training listeners who pre going

.into our South Area Schools.

Rasamma, I know that during your training sessions, you developed some very
special techniques to hel the listeners to take a look at their own value
systmlis. Would you'share hat with us now.so that we can see what you do?

Ans. Alright! You know when these volunteers come to the program, they come with
ail kinds of background with all kinds of reasons for coming. there. To do
some goal setting togetner) we start with self awareness type of techniques,
first. I'm very much into circles, Nancy) and I do ail kinds of wheel type
things, circle type things. Maybe you could try sat with me?'

'Mod. For a circle here, we can certainly expre hat.

Kbr instaftc e, one of the first activities that we do as people come in and
ILL down and say hello or even doing a name game of getting, to know each other,

,r we try to get them" in touch witiiitheir old feelings first. We dO something
/ called a Here and Now Wheel, which is just a, circle with.a cross in the middle.

...v. Do you want to do one with me?

Ans. Actuaily, verbalize four differet feelingP,maybe even more, that's why it

..Rod. Okay./ )

/'

is called a whog.1.Itm-tsk"actly/ hat are you feeling now?
.

Mod. That's easy.

.
,

"Ans. Row are you feeling right not4, very honestly verbalize it. I could say very
honestly that I am a little nervous in front of a camera. I'm a little apprehensive
.is to how this whole thing would go, that is if I were doing a training session
i wenlu le-, quite comfortable and confident because I think I know what. I, am doing
or talk

,
'g about. I'm well prepares for.my workshop or.what 1 ath going to do

rt61iell.4 That gives me a feeling of confidence and I'm vex.y empty inside. _
.c...lutuF0'"vi fly hungry. I haven had breakfast and it makes me hungry. With theseI

verbaf ztions, we go/one = /ep further. We say, alright, where do you actually(
feel nervous in your ody? And if you can center that, and if! you're feelingten/e4ess in your gs o in your shoulders or whatever, We can get in touch
wivi that and de with t. You see? I can try and,,get rid of my nervousness,
s ill my legs froM shak g, by verbalizing it.
/

.i 1. I find out where it is in my body that I'm feeling nervous, and thenY
I

it.iI try to do,something about
The very fact that I am able to share that

56- 48 )
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I am feeling, less nervous rigor now I'm feeling much better "about
It; so, this is Just 4 Jensing type of an exercise which not only
gets us together with outTelves individually, but once we start to (
share I could say: "Joe what do you have on your wheel/" ,

down,I was excited about this program"

Excited! Ok, canyon tell me where in your body you are excited?

Mainly, my etdmach, h, ha, 11,1: it's a combination of being nervous,..,
I imagine.

OK. Alright, you are getting the picture though...

Right, I am sure. But.you are gettingihe-idta ot what is the Here &
Now Wheel, we call it.

Now If the listeners can,de thts,otten for themselves, they will do
it autoMatically...They wouldn't have to write, to drat the wheel. See
it becomes art automatic reaction whet you ere sitting with a
youngster that'you 'Lye never seed before. Row does one,feep
Now, they become even more aware of how thgt little gTfi or boy is
feeling, sitting there with a stranger and wanting or expecting to.
open up.' You see, this is jest a.sensing excerciee, so if you
like that wheel I'll give you another one.

OK:

Ready:

All right.I'li tryarlother one this way, and I'll put a small wheel
calling it ,me, inside.I.need to function a lot of various or dif-
ferent types of entrgy. Energy lb the in-word today. Hum! Hum!

You know...

0/CThere are some basic energibs that Ishave to hay to survive,
i.ight? And we discussed thatc,ye need food, watev:
sleep, air, this type of thing. But I might nekl More' of one.
particular baSic energy than others. Maybe 1 netd more) (
sleep. Someone might have to.have much more food than 1
and we discusSed that as the ,

.

basic energy thing, Afid then each of us h ve our own private
energy resourcee,that we reach out to. Try to think of your own.
1 know what one of mina is.

Need rali. others. .

Need for others. OK? Then you would put it down this may only
because yon.could express your need for others. This is Joe's.
This is also mine, but need for others could be written this way.
The arrow coming intro me breaking tavough.my basic energy resources
and giving me something to' go by. for instance, if that is a very
strong need tt will be a long straight lice, long line. Now, this
could be .mother shbrter line. which could be.!Lees see. I Would
like to give another line. As a matter of fact, for me touching is
a very important thing. I need to be touchediphysically.I like to
touch others, especillly those I like, .so touching is a very

.57
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Mod.

PAGE 3

,f.

' Important energy soure!ei,;gor.mo Eo function. Another" on't.would beoto
be alone. A "me" time. You knowhmeditetionoof some iiii1M-of a4"me"' ;

time, is veq itiportanti-lJt could be a very ).onA libb.-qoahiS, agaln could get
In. touch with energy sources that'are important to me but to be aware if you are
goiii$ to share with me what your energy sdurce0 Pre. If I realize that, your
source was gouching, thenI would touch yoU.more,.moUldn't I?

.c.,.

And, do you realize that this little boy sitting herecor.this
/

little girl sitting hele,.has an energy source thai could be a very strange one?
We 'had a young person. ell liListener diet one energy source for him
was smelling, SMell of al1.ikinds 'give him a gh.' So, he had to be
irsurrounded with good smells, smella,thq, he enj ed, incense and per-
fume, and this 4e a'treMendous rejUvenaZing ever izing force for him.
So, again it is juag a way of getting to know ere you are coming from,
what you need, making you aware of 'what another person needs. To
make hid go, to rejuvenate. him. So that is what we call an energy
wheel; and it can take all kinds pf:fords. Cgying canbe a real source
of ene ;gy, tension, acceptance, praise for. all of.us.

Ii0,:,
" r .

Okay, ready for another one?
. ..;%

Right!! .4, . 40 °

a .

Okay, this one is tailed the VACY

Maybe I'll gi,ye you a new p g

TIT6 PrivacyCircle'goes very well with the Listener pr gram. Here's
me again and one of the lth&gs.that I would Aver shar- th anyone else.
There are some bearets that I would never, never tell. l 'anyone else.
Think about that for a minute. Get in touch with that. If you would .'

have to tell someone, you are forced to tell someone,'Who would you tell?
if could be your own close, very close perople that would be family people
or your friend. It could be (eXcuse dy terrible writing} it could be
acqUaintances, but you are getting an idea of,, what this Privacy
Circle is all about:' This could be strangers, this could be'even
people whom we do not 171.ke to have in our Circle or almost like.
I don't mean to say enemies, but people that we don't like,
who are not even strangers, but People wealready have stereotyped that
we don't like,,Okay?

1

We. can go on and on just examing the kinds of people'who we would,share
our secrete wither .

What cultural f rs might affect the listening relationship?

, ..

Ans. 1 d(16't know there are- really cultural factbrs, but 'oftentimes I found
th:a. when pe ple are,in a similar kind of relationship, they are in
different s aces. They are communicatin in the same kind or language
that is t ditional."- r think this is a important thing in learning tick, '

listen-- at-first of all I've, got t6 b sure that I know the language
that yo are speaking; it can.be'a re 14r kind of language like Spanish OrzErtg-
lish or it could be other kinds of le rned things, that I learned to communicateg.
that right on Means a certain thing. You learn that it means another thing. I

think those are important things t t can be worked through certainly, but if
they are aware of it from the beg ning, it can help the relationship between the

.two people.

o /
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What.can a listener do as part of the initial meeting with the child to eliminate
flume of the problems with the language?

Ans. 'For me, i think is the same kind of thing that I do in any kind of relationship.
When I don't understand you, or I think I don't understand you, or if I think. there. is.
any kinu'of question at all, -I say well, hey let me checkatont. I ask

..yo71 If that is what you meant, and` if it wasn't you can correct me or set me
straight or whatever.

I think just the idea of being willing:
to check out where you think the person is coming. from Li good.

Mod. 'That will to more communication than even just talking about that specific
item and give the relationship, something in common, which they May not have to
berin with. ! ,

.Ans: 1 thInk"so.-

Mod. What are some other dultUral things that you think might affect.the-role of
the liseener?

Any MInking,nowethat we have listeners" that are all sex set, and they come fromall Income. backgrounds, and we have some,that are black, white, Spanish, an&

thov may or may not ne paired up with someone who is similar.

know listeners halm asked the question, 'what if 'they should y to. pick up
the lingo.' a do le class white, female meeting with 13 year Old

. black be acce ed by the child if they pick up the tongue?

Mod.

Ms.

Mod'.

Weil, again, this is a personal bias of mine, but I really don't think that
there Is a necessity 4,r. establishing a relationship, Certainly you can haw
a friend who is' Spanish or any kind of person of a different language, dif=-
ferent culture, different race,and you don't necessarily have to speak that
language per se, as long as you can develop some.. sort of common ground
for communication. if someone were to come to me of a different, race; first,
ipcvtiogiand he is going to try all of a sudden to, face things that I don't
ass.pciate with that yerson, I'm going to by kind al distrustful of him.

But if the'persorf can smile, everybody smiles when they
are happy. If the person can smile when they are genuinely happy, I am going
to try and pick up on at, and I am going to say wherever that ,person is coming
fr, om,he is happy. can share with .it, I can identify with it. I don't
have lo worry whether he is trying- to trick me! Or anything like that,
Ou see.

woid _like td thank.both of yin for sharing your thoughts and ideas
with os. I am sure that yotOqiil help any libtener who is going into a
new situatIon, And I invite you .back any time to work with our listeners
in the near .future.

Thank-you'very much.

Thank you.

. 5 9
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(*lions:

3.

WHAT WOULD YOU DO?

Consider each of the Gollowing situations, and' rite An the space your inie141. response,

Student:

.Volunteer

Anti,'

Voluntvr's
Action:

"But 1 don't want to read thi silly.old book. 1 a.lreaty know
what it's all about. I want to do what John's-dong instead.'
That's-more fun."

."Uh, -1 forgot you were coming today and 1 don't have anything
special planned for you to do.- You'll have to pretend to look
busy today. though--one of the other teachers is coming in to
observemy class."

J

Volunteer A: "flow can you stand working with that teacher? He's s-o, mean
and hard on the kids--never gives them a,cnance--just yelling
at them all the time."

Volunteefi

Action:

4. Administra-
tor:

Volunteer's
Action:

. Parent:

Volunteer's
Action:

"I don't want 5,5uto'go talkin& to the people wholyve around
here about all/this fighting that happened at the school today.,,
They wouldn't understand. It would get blown all out of pro-
portion- -just rumors, you know."

..

"1,dori't want .that'.volunteerworking,with.my son John. I send
John to. school to be taught by the teacher, who's a professional.
person., Then to my surprise I .walk into the school and find him
working with a Volunteer neighbor!"

:60
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STUDY SHEET ,%
,

1 °

--)WORKING WITH PEOPLE

/
.

A 5o -way communication proces is essential in the establishment of
working relationihips. Often, wi tpe enabling (helping) process, non-

,.

Verbal communication is equally as imPortant as verbal communication.
You will establish, positive, relationships with people tiYhen you show:

I. Respect for the dignity of the person.',,,
2. Trust in the indivi al.

.. 3. Attitudes of care d concern for peoplk.
4. Readiness to shay purpose of yisit or- conversation:

Gobd-jistening habits.
Good observing _techniques.

^7.-- Offers of requested information or help.
8. Requests for needed information or help..
9. Sharinganformatiou on a rea istic an. truthful basis about what

0 can be done; as well as what annot be done.,
,,10. Assurance of confidentiality when this is posbible. k

11.Ret'ognition of the strengths f a person.
.12. Encouragement for use of those strengths. )
13. Recognition of helplessness" of a person or situation.
14: Offer of appropriate help when and wherever possible thiough the

enabling process.
15. Permission of dependenUy.
16. Patience.
17. A sense of humor.
18. Ability to take criticism.
19. Ability to laugh at one's self.
20. Capacity for admission of mistakes.
21. Capacity for soyIng, "I don't know, but I'll try to find out.",
22. Recognizing the feelings and attitudes that interfere.
23. Dependability (keeping one's promises).
24. Follow-up visits or telephone calls.
25. Greater concern for needs.of person than for own needs in terms of

time, convenience, etc.
4 Regard for.people's,physidal and emotional well being. -

2`7. Readiness to let people work out their own plans fired donot impose
yours.

.

--.' 28. 'Ability to offer alternatives.
.

,29 Ability to let people set their own controls, not imposing yours.
.-30, 'Readiness to g've praise whenever appropriate:

62
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.).
_not skp it. as useful. The offering may not lead to greater satisfaction or to better

,

\\performance. Even less often does the helping process meet a more rigorous criterion

ead to continued growth, on the Tart-of the participants.\IN

To begin with, a person may have varied motivatio fof offering help. He may
0

. .

wish to imrove:ftformence of a subordinate,reduce his own guilt, ,obtain gratitude,

Now.'

a

STUDY SHEET

jes HELP HELPFUL ?*

People Ch the service professions hften,see themselves as primariky'engaged in

the job tit helping others.- 1Helping be&omes both the personalstyle of life and 'a

dar aeliVity that gives meaning and purpose to the life of the professional. The

youth, worker, the camp director, the counselor, the consultant, the therapist, the

teacher, the lawyer -- each is a helper.

Helping is a central social process. The den mother, the committee chairman,

the parent, the personal friend, the board member, the dance sponsdr each is A'

r 9

Heip,,however, is not alwayt,helpfuL The recipient of the proffered.heIp.may,,

make omeone ,happy, or give meaningto his own life. He may wish to deMOnstrate his

superto skill or knowledge, induce indebtedness, control others, establish dependence,

punish others, or simp meet a job prescription. These conscious or partially oonsc

motivations are so int mingled in any act of help that it is impossible'for her t'he

a

helper or the recipient to sort ehem,ouE.,

"ihTending'upon his own needs.and 'upon' the way he sees [he'motives of the helper, the

recipient will have varied` -reactions. He may feel gratitude, resentment, or admiration.-

/ 4he may feel help] ss AndAependent, or jealous of the'helper who has the strength or

. 4'
resourees*to he.in,,the helper role, He may feel indebted, or pressured to conform to the

perceived o beliefS of the helper.

We have all not ,ed that in certain cases the 'recipient of t1 help becomes more

hel)leSs-and dependent, less able make his own decisionsor initiate his own actions,

*Ad,pted from dr-i-Ogu by Jack R. .0ibb, Consulting Psychologist
6(T
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less self-suffic ent,.more apathetic and passive, less willing to take ri lls, more

concerned ab propr ety and conformity, and less ereative,and ventureso Ve )
haveabso seen circumstances in which, following help, recipients become more creative,

less dependent upon.helpers, more willing to risk decisions, m e highly,potivaied to

.tackle tough problems, less concerned about conformity,' and more qfective.at corking'

independently or interdependently. Help,may or'may not lead to personal growth and

organizational health.

Under certain conditionslboth the giver and theArfce4ver grow and develop. In

general)people tend.to grow whel reciprocal dependence inter-dependence,

joivodetermination of goals, real communication in depth, and reciprocal trust.
/

the degyiee that these conditions are absent, people fail to grow._

From the standpoint of the organization, help must meet two criterial/ tha job or
C) .%

program must be done more effectively, and the individual members must grow.and develop.

These two criteria tend to merge. The program and the organization are -ollective only

as the participants grow. The same conditions that lend to organizational health lead

to personal growth. The following table presents a theory of the helping relatiohip.

Seven parallel sets of orientations are presented. One set of co ditions maximize

bep.and a parallel set of conditions, minimize help.

T A ILE ONE

The Helping Relationship

Orlentntions that help

1. Reciprocal trust (confidence, warmth,
acceptance)

2. Cooperative learning (inquiry,
,exploration, luest)

'\--) 3. Mutual growth (becoming, actualizing,
fulfilling),

4. Reciprocal openness (spontaneity,
candor, honesty) -

Shared problem solving (defining,
ducing alternatives, testing)

. Autonomy (freedom, interdependence,
equality)

7. Experithentation (play, innovation,
provisional try)

6 4
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Orientations that hinder

1. Distrudt (fear, p itiveness, defensive-
ness)

2. Teaching (training, advice giving,
indoctrinating)

3. Evaluating (fixing, correcting, ptoviding
a remedy)

4. Strategy (planning fot, maneuvering,
gamesmanship)

5. Modeling (demonstrating, information giving;.
guiding)

6. Coaching (molding, steering,/controlling)-

7. Patterning (standard, static, fixed)
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STUDY SHEET

,110W 4R DOES A [RELATIONSHIP CO)4

Consider t4e following ideas. What bea.O.ng do they.have on yo as a

.0stener? On yobr student?

I.. obSects which I exchange in (relationship are costly to me in terms

or time, money, effort, or psy hic rewards; thus even conformity ma
I) e expensive in terms of self respeCt. '

4
. Ar.

2 % The, more,' exchange, tlie more difficult. it is for me*to-give another-

object - eves an intangi.h10,6ne.

'ri. livery new object I receive in exchange has less value 'to me, than the

one before.

4. If I can buy attentfion, respect, or attention more cheaply from S()1-7'

one else, I. will stop exchanging with, you.

5. Ftguity Theory

.My Re crds

My Investments

Your Rewards

. .

Should be equal to +
1",

4,-.JO Your Investments'

( .

t

0

on.

*Adaptull from Social Behavior: Its Elementary Forms by George Homan,. 1961.

'
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STUDY SHEET.

IT'S WHAT YOU SAY
THAT COUNTS

with
that
ende4'
dissa
person
some thin
feeling b
It's whaty
between people--
or pass,over their b

I; a sol ion b

vet talked with some91f who asked yOU for help,
em? You may have w nted jLo help, and even felt

eally could help. ut th , somehow,.the conveisation
on,anothee topi and you perhaps felt somewhat un sy,
red, or upset :hat you have not been able to h 1p hat
h his prop em. "What happened?" you wonder. Was it

id ,t-'hat changed the nature of the conveksation; or
?" many cases, the answer would be "Yes."

ffects a difference in the relationships
nces whethei you .really help them, ,

problems, leaving them to somehow unlock

"It sure is difficult to do this .wok the
teacher wants--at.least it's difficult°for
me. I don't see the point in it."

(Helping person): "Well, you should at least try to
do the work. keep at it--don't give up yet."

(Student): 'yeah, I guess...but other students don't
seem to have the trouble.that I do."

(Helping person): "Don't worry. I know .many people
who have h the- same problems as you

t. school, ut they get through it someh
I'll talk to /our. teacher for you--mayhe that'll
help."T

. , ...

IL-..:\Perhaps this serves as,_riOod,Sool,al\conversation -- it's
.teJ.Eghthearted, tried to re,ii-sti: an4'attempts,-to take the

student's .mind off/his worriesandAnsecurity about his
ability to do the work. Rut,-Pas a good example of building
helping relationships --.I 4i-NOTI. .1.

/

tn,education, where our' ultimate goal is to help each
person develop his own uni.ue abilities to his fullest potential;
the dominant-use of social conversation in human interaction
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cannot he afforded.- Each-opportunity to build helping
relationships between people ehould.be recognized and.
ac,t4.dupon--not. was)tqll or ignored.

-Referring to the. illustrative conversation between
the ftudent and teacher-friend,.if you uter6 that student,
would you feel that your teacher-friend had :really
understood you and your problem, or had tried to help
'you clarify the problem to yourself, or had helped yob
discover alternative ways to splve your problem?

o

While conversation such as' that given may.at firs!t
impression serm to be hej.pful to the student, clo.ser
examination reveals that it touches barely the sutface,
o f the student's realfe6lings, and in fact moves the
discussiom away from the basic problem epressed.

.4

One c.an see that a different set of verbal restIonses-
i:;ficededwhen building a Jlerping relationship from'the
kinds of-responses which mightbenappropriate-to keadingl- ,

d social conversation. Ta learn the skills involved in
building a helping relationship, one must learn-to respond

a. new way. Research has shown that people who :are
sueessful in belping,ohers do respond consistently
in certain ways which are almost opposite from the con-'
versation'al style most frequently used in social studPes.

There is no secret to it. The ability to build
helping relationships throligh the appropriate 'use of verbal
responses is a Set of specific skills which, once identifiegl,
can' be practicedoimmediately. The immediate feedback from
the person with whom you practice these newlY4Acquired
responses will enable you to eyaluate,,yoUr own success in
building a helping relationship.

This guide will enable you to identify and differentiate
between these verbal respons'es which build helping relation-
ships and those which are primarily social conversations.
basically, the aim is to learn and practice" listening for

_core 'or. basic underlying concerns in.what others are
sa_i_ingil and then to re'S, to this core in a manner which
.01d_iy_our understanding of the person's concerns, and
h about that. problem.

The types of verbal responses-have. been categorized
into four dichotomous, or opposite, dimensons.- There are
four particular ways of verbally responding which research
has shown to effectively distinguish the.perSon.who helps
others from the person whose responses.are non-helping. In

ks1/4other words, individuals whc, are successful in helping
o thers tend to vo bally respond in a different manner than
those indiVduals ho fail to help others. Thus, 111

aspects of the educatiOnal program, it is vital 1T)learn and
practice these skills that have been shown todevelop'helping
elationships..

6 7,
64



ReSporiws letich leadttowardde,,Velopin&gaocial
conversations Mayhe. clasdif19.0-'atlbne Philel
.response reXation'Shipkare at
the,,-opposite *aide of the,scale. .*

t .VerbalAZesponseaed in Verb4al. Responses Used 3.n. 4 . .,-,*Social Catvergatiolft ,- Helping Relationahips
t.t

..cighitive
:.: .

-tit,

AffecOi*e. ".

Non-specifvic -.:Specific
:Non-understanding tinderttandioig

fNow-exploratOry a Exploratory

DireCtions-

c..

Read the ex anation and examples of.Uhe '

Nfov different,categorfes. -Then turn to
Weitkatieqt page vrikand complete the,
.probleasto help you evaluate hot well
you understand 'and can ap,p,i.y..the princi-
.ples in building helping relationships.

CA,TEGOLLESDESCRIPTION OF VERBWRESPONSE
. -

Affecti,Ve - CogWitiN.K_Dm on

This dthension indicateswhether your retponse
refers ,to soMe,affective or feeling aspect of a person'S
c,ommunica n (an affective- r&tpOnse) o,r whether .your
response omits anysuch reference toaffect,or feeling

the person's verbal communication (a cognitive response).,
The e categories are more. clearly- defined -as

A. Aff&ctiy'e Responaes

Afject fefe to emetiOnsfeelings, fears,, moods,
desires, urges.,, i.mp ses,,faritasy,dreama and any ideasf,
attitudes, beliefs, c'evictions-etC.--- A good affective
response by you ctne ach refers to any of this, type
or material 611 a feeling evel, When yo., resPand-through
,reflec.tioh, clarificatiart; fnterpretatton.to theunder-
lying ., feelings of the other peeaon, or to WhatAeimplies
are his- feelings 45f the other'person, or to what he implies
are his' fe'eliriTs as he 'reveals them in his disCussion with
you, then you are making.a good affective resionae which
will build a helping'' relationship. For example,:.affective
responses may.:

. 1

(a) Refer directly taa stated or implied 'feeling4
on the part.afwhe, other.personw'
Example.: "It sounds like-.you were, really

!P ,apgryat him." 41

(b). Entourage. an expAssion of feeling on the
spart.of the, other peitso.

,

Example: . "How doesWi,i' make you 'feel when
.
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you don't do as well' aS you'd like to do?"

(c) Approve ofan expresslion of feeling on the
part of the other person.
Ex'am'ple: "It doesn't hurt to' let yetir, .

feelings out once in a while', does it?"

(d) present a model for the use ol inter-
preting and clarifying feelings.
Example: "If somebody Created me'like that,

really be mad.."

0\ Special care mutt be taken' in using the' word;'"feel".
x For example, in the statement "Do you feel that yOur
.`\student experience is helping you getthe idea of teaching?",

the phrase "Do you feel that...?" teall4 means "Do you
think that.%?". Similarly, the expression "How' are yoU
feeling?" is often us /ed 'in a matter-of-fact 'conversational

/ manner. 'Thus;- althogh the verb "to feel" is used in boih
/ these examples, these statements do not represent responses-

(

-which are really "affective,

Cognitive Responses

A cognitive response by you is one which, is on
a non-feeling plane in that it is Without any basic
concern, 'reference, or recognition of the 'other person's
feelings, emotions, moods, attitudes or any other
emotions which may be implied in the Oetson's'eommuni-

. cation. Instead, your Yespnse is at an intellectua'k.
thinking .?eVel Perhaps iC asks a questioner makes 'a
statement concerning content materialy Such cognitive
responses are more formal, infermattee, m7tter effact,
of a generl:discussion order, socially acceptable
oriented, and are 'altogether on 'a differeneplane from

istio responses which make emotional contac with'the other
'person through discussion of feelings, at-fiiudes, etc.
Cogmitive responses include answeringj'actuat questions,
"Thusy,talk.t" disduSsing trivialitisa!'("things"), re-
peating the ether pofetson's,remark8 verliatum, exclusive
raik 'about third parties, or any'general educational,
intelleTtudl, vocational, conversational, etc. type-

Frequen_trIli, such - responses seek information
a.factual_oature.. They generally maintain the interac-'

t...1An-o-rtcoghitive lev,e1._, They focus upon what the
person is thinking he is feeling.. Such

-respons8,eS ma -y:

.4
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(a) Refer directly to the cognitive part of the other
person's statement. 0

Example: ."So,then you're(tNinking about switching
from this class to something else?"

(b) Seek further information of a factual nature from
the other person. 0
Example: '"What was -your grade onthe last est?"

il
1(c) Encourage the other person to continue to respond

at the.intellectual level.
Example: "How did you get interested in cars?"

It 'has been stated earlier thatth'e helpingpe son
tends to-use more affective or feeling verbal resp se6
than the -social conversatisoaiist. Thib is particularly
true in discussing persondocial problems when the
other'person's concerns are of an affective nature. But
the reader should not generalize that all cognitive
sponses are undesirable and any affective response is
desirable. There are times when a cognitive response
is clearly most appropriate; there are times when an
affective response should be used, and there are situations
when either an affective or cognitive verbal response
would be acceptable. When and how to use cognitive
verbal responses will become clear as the other three
verbal response dimensions are discussed.

h

Specific - Non-Specific Dimension
,

These categories indicate whether you, the helping
person, are dealing directly with the other person's basic
pr Lem by confining_your response to econcrete (specific)
one uite relevant to the presented problem (a care response),
or w ether you pass over dealing directly with the other
person s babic problem and giVe a more general,' non-specific
response not too relevant to the piesented problem (an

. "outside area" response). These categories (specific --
non-specific) are more clearly defined as follows:

A. Specific Responses

These are core type responses which'indicate that you
are handling directly and honestly the basic problem
presented or implied by the other person. Your remarks
should be keyed to the central aspectn of the prbblem
which the'other person is feeling and communicating. You
arc thus responding to the underly,ing concern, feeling,
or meaning' - the' primary, messdgs of the other person's
remarks in such a Way. that you zero in on his specific
feelings or concerns being expressed.

. 70
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Specific responses.are those which influence the other
person to think specifically about his problem areas or
emotional conflicts and concerns. They are relevant to
these problem areas or emotional conflicts and concerns,
and move the discussion in is direction or bring the
other person's discussion bt k to these specific topics.
Such responses:

(a) Pinpoint more closely the other person's basic
concerns.
Examine: "This vague feeling you have when
you get in tense situations - -is it anger or
fear?"

(h) Encourage the Other person to distinguish
between the 'factors affecting hiM.
Exam21e: "Do you feel in all your
classes or only some classrooms?"

(c) Reward the other person for being specific.
Example: Other person: "I guess I feelt
way most oftenwith someone who I °think is
treating me fairly."
Helping persbn: "So as you put what others
say in perspective, the whole world doesn'X
seem so bad.. Its only when someone you
respect, like your teacher, doesn't pay any
attention that you feel hurt."

B. Nop-Siecific Responses

These are surface type responses which indicate that
you are .11(A- dealing directly ana honestly with the basic
problem presented or implied by the other person.
Rather, your responses stay away from the other person
and'his problem, or at least.haadle the problem at a
superficial, surface level. These responses indicate
that you have\missed or ignored cue's which reveal the
other person's main problem areas. In such responses
you ,concentrate on aspects, of the other person's statements.
that are of less importance than the main message which

.the other person has attempted to communicate.

Non-specific responses are those in which you become
abstract or intellectual rather than confining your remarks
to the specifics of the other. person's problem areas or
omoiional conflicts. Sqch responses are illustrated by all
.sorts,.of lecturing, sermonizing, and philosophizing to the
other person. -Thus such responses:

(a) Pail, to pinpoint the other person's cbncarn.and
cannot bring them into shdrper focus.
Example: "It seems your Problem isn't clear--
can you tell me more About it?"
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(b) Completely ai a th basic concerns being presented
bY the other pe on even thoo014you may ask for
specific details.
Example:. Student: "I've gotten all A's. this
year .and I still feel lousy."
Helping person: "What were your grades before'
then?"

(c) Discourage the other person from bringing hts
concerns into sharper focus.
Example.: "You an your .sister argue all the
time What do of er people think of your sister?"

(d) Cead to debate, o lecturing the other person.,
Example: "I'm sur your teacher will comment
on your work in the future. Von't 1?e so disappointed
about your grade. A lot of people Shave worked as
hard as you and they didn't even get a grade as
high as yours."

Understanding Non-Understandina. Dimension

This category relates to how well your response
communicates to the other person the fact that you understand,
or are seeking to understand,,the other person's basic
prololem. These,vategoties are. more clearly, defined as
follows:

A. Understandins Responses

_ Tht,;_se are responses which imply that,you understand
the basic underlying affective or ce<nitive concerns of what .

Nile other person is talking_akout,'br are trying to get
enough informatiori from

r person is feeling and
m the other peneon (through appropriate

e.reference t.what the axgfssIng,)

(e
so that you understand.

Such responses;

(a) Directly communicate pn understandiu the other
person's communication,
Example: "In other swords, you really wal9t to be
treated like a man." ° m

(b) 'Seek furthe information from the other' person in
such a way as to help both your and the other
person's understanding of the basic problems.
Example: "What does being a 'gOod student mean

0 te'you?"

/(1:) Reinforce or give approval of the-other personts
:communications which demonstrateslunderst.aaU ng.

le)
Example: Other person: "T guess when peopl
criticize me, I'm afraid they'll influence people
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(C) 1 reSpert."
Hdlping persont.. "I see ,yau're beginning
make some connection between your'behavior-
and your feelings."

d. Nun- Understanding Responses
I

*.ThClie are responses which -imply that you lack an
understanding of thd"basic u'sderlying feelings or ideas
ot what,tbe other person is talking about. They often,
are responses which indicafe that you are making-no
attempt to obtain appropriate tniormation,from the other
person trom which you may come :to understand the other
person;' underlying concerns. Non-underbtanding responses
are4, those which make(tmappropriate reference to what. the
other person is feeling or eicpressing, are inappropriately
timed to significant cues, or are responses which are mde
after several significant cues have either Leen Ignored or
ontirriv missed. In essence, non-understanding Implies
minnderstanding. 'Such responses:

(a) Communicate misunderstanding of the other person's
basic concern..
.Example: Other person: -. "When he "said that, I just
turned red and, cldricheld my fists."
Helping person: "So,me people don't say nice things."

(b) Seek infornation which may be irrelevant to the
other person's communication.
Examply: Other person: "I seem to have -a hard
Mlle getting along with my teachers."
Helping Terson: all your teachers give
you, lots'of homework?"

() Squeloh understanding or move the focus to another
Irrelevant area.
Example: Other person:"I guess I'm really afraid
that other people will laugh at me." °

Helping person: "We're the butt of other people's
Iokes sometimes."

Example: Other person: "Sometimes I really hate
my teacher."
He)pling person: "Will things.,be.jeletter whtn you
go into anothim grade?"

Exploratory -- pion-Exploratory inension

This category concerns the extent which yo r response
permits, encourages, or seeks furt explorati on the part.
of the other person of any aspect of his proble areas or
fooling concerns. These categories are most ,cLe y defined
as fnllows:
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Exilloratory -- Non-Exploratory Dimension

Thiscatego6, concerns the extent tq which your response permits,'
encourages, or seeks further exploration on the part -of the other,per-
sou of any aspect of his problem areas or feeling concerns. .These
categories are most clearlydtAined as follows:

-A.. Exploratory Responses

' Exploratory resPonses first indi to that you haye recognized
some portion of the other permit's baSic problem, and second, have .

made some verbal refqtence of this back to the other person in such a
way that he is to respond to any degree and depth he may chOose.

vr further ex
In addition to the yorml-whole_manner creates an atmos-
pherei An exploratory response, then, is one_
which concerns some 'aspect ofthe other person's basic problem and at -.

the same time permits and'encourages flexibility and Freedom in the
other person's response. Such responses are often open- ended, in clues-
tion'form, with no right or wrong answer, and.allow the other person.
to explore his own feelings and. to expand upon them. Thus, such re-
sponses!

(a), Encourage the other person to explore his-own concerns.
Example: Cogniti-ve :4!:,/ "You're not sure what yogi want to
'do -- is- that itre-

"Affective: ."Maybe some.of these times you're g tting
'mad at yodirself;.what do youllhink?" 'ow

(h) Assist the}he other person to explore by irbviSl2ng him
with possible alternatives designed to in ease his
range of responses.-
Example: Cognitive -- What are some of the other alter-

1 natives you have to slaying in this class?"
40

(C) Reward the other person for exploratory behavior.
Example: Cognitive -- "it seems that you've consid-
ered a number of alternatives --,-that's good."
Affective: "So you're beginnig to wonder if you

---.71-ways wanted to continue with school.-"

B. -Non-Exploratory Responses

Non-exploratory responses are responses which indicate no recogni-
ticra of the other person's basic problem and thus no attempt to search
them out further, or responses which str cture or limit the other per-
!;(m's response. A "yes" or "no" answer'or a "pat" answer is often im-
plied by such responses. Non-exploratory esponses are those which
give the other person little opportunity to explore or expand( ore to
express-himself freely. Examples:

o (1\01
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'
(a) "What is y9.ur average so far this yedy?"
(b) -"That's a nice place to study, isn't it?"
(c) ;'What was your favorite teacher's name?"

At (his' point the reader should understan a tour
ve.rh:il response dimensions. You should be ''able to
identify verbal responses in the, four ategorie,. You
will now have the opportunity to test your skill

"helping'relationships by recogniz$ng verbal
responses whic-Th are affective, ,.specific, understandini
aftd exploratory. Turn to the 'Worksheet' // 1 p,Nle 3
and complete the qUestions. You may. refer Rack to
t.his.gui'de as often as need ty.

T

SUMMARY .

You have been introduced to four vetbaj response,

categories. You have learned that newcomets to'cthe
yourself, often use too many ccignitive%

intellectual and factual response:, and that,these responses
arc often non-understandirlg, non-specific, and non-exploratory.

Thus, you may be :saying to yourself: "The next'tiMe
I tail( with someone inda oga-to-one relationship, I'll'try

a
,

to,use more affective, understanding, specific, explora-
ttlry responses.' But how Vo.f do tAis, there's somuch
L--member, and isn't the att of helping someone supposed
Co be a natural thing? I'll sound phoney if I try to pick
and choose' EN1 formulate my 'responses:"

In order to' help you use your learnings about the four
categories as your own 'helping style, here area few suggestions;

1. Responding with gopd helping reponses, is more,a
[unction of attitude and listening skill rather than
memorization of content of this gt de.

ti
2. Listen for the core of the other person!s statements.

Don'-t think ahead or from theories about his problem,
just concentrate onlistening to his basic concern.

Respond to the heart or,core the other pdrson's
statements. Don't be conce ed withIsuperficial facts
and information.

4. Listen for affect or feelings and emotions in the
other person's statements. Respond to.his underlying
feeling

5. Convey he other person that you understan'd the
core of his concerns. Help the other person under-
stand the core. )Don't be afraid to, admit that,you
are cernfused, or that you don't understand. In such
cases - seek understanding.

6:4 Make exploratory resiponses - avoid "pat" answers,
suTerficial encourageRent, etc., which tend to
cut off further exploration of the other person's
concerns. Use questioning inflection and open-
ended statements or questions.

Use these suggestions, and your learning from this
manual when you talk with others as a helping person.
Improve your one-to-one relatiOnShips IT'S WHAT YOU 75
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STUDY SHEET

5

1:1 RELATIONSHIPS,

j

Directions: Read these principles to guide you in bui ing h el ing relationships
on a one-to-one basis. 'Theft complete t practic portunities in
which you apply these principles. Sho id you dispgree with any of
the answers given, yod may wish to discuss this with a colleague ox
the Resource Person. Upon individual completion of this Worksheet.;
forma small discussion group with your colleagues or the Resodrce'
Person to test-out and justify your own proposed responses otthn-
situations and to discuss and compare alternative helping responses
developed by your colleagues.

PRINCIPLE

When'another person, whether administrator, teacher,.aide or,student,
complains to you, he is most Often seeking someone to understand bow
he feels, and it is best to respond to his feeling tone, instead of
trying to ,find out the facts or to verify whe'did what to :Whom. For
exampfb,'Harold complains to the teacher that his friend called him a
"so and so." It is best to'teapond-to.his feelings, such as "1 under-
stand how you feel,- it must have"made.you angry and eitbarrassed to be'.
called that in front of your friendE."

Situation I

Student:* "I do not think my teacher gave me the right grade. I deserve a higher
mark than that."

.

Teacher: a. 'plo, you don't. I saw your teachet's grade book and baised on your
tests scoreb,iyod got the grade yOu deserved."

%

b. "Let's discuss later I have a chance to talk withyCiur teacher."

c. "Your voice.sounds like you are really angry. You probably feel that

4

your work was worth more."

(

6
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'PRINCIPLE 2,

.;.

When a person makes n\statement about himself, it is often desirable
to respond, not, with 4reement or disagreement, but viith details that
convey tp him that you\undevitand,his feelings. For examples'` when a
'person says "I am not 6dd at this,"it is of li;t1e, help to tell hiM,
"Yos, you are pr'etty lousy at it:" or to disputeihim, "Don't say that-

,

-you're really good at lt," or offer, your advice, such as "If you tried
harder, you would be beteer." Such commenrs only hurt the other per-
so4s self-respect and derease his confidepee. It is best to meet
Ljlt n statement with your understanding, gheh as "Some of the problems

,Aro hard to tigpre out.' There is not.an easy answer.'r

Situation 2
k

NeW Listener: "I am having a really hard.t time with this
I think I-want to quit, but have made a

Expecienced

Student:

no on."

"I'll bet .you would dot ha
your Listening sessions a:1
suggest some appropriate ac

b. "I know what you mean., S
headway. Listening is a comp
f lgure things out."

listening business. SometiMes
commitment and I guess I will

4

such h hard 'time if you would structure
.ttle more tightly. Your counselor could
;rifted."

ye you do not think you are making any
ex jab. Sometimes it takes time to

c. "You can't quit. Think of'all he students who are depending on you."

PRINCIPLE 3

People naturally have mixed feelings to and persons who have authority
over them. Administrators, teachers, a students may have feelings
ef.liking and resentment at the same tim . All people need to know
that such feelings are normal and naturals, and they' will be spared
much guilt by a calm, noncritical acknowledgement and voicing of his
feelings: "You seem"to feel two ways abeut.him; you like him and dis-
like him," rather than "Yoli are so mixed LIP, One minute-you like=
somebody, then you say you hate him. Make Op your mind:"

A
Situation 3

"Boy, that teacher in my other class really ma es me mad. He's so unfair.
Sometimes I wish I could 'wally tell him what think of him.

New.Listener: a. "You're really.angry at that teacher today,
to get along with him O.K. You seem to feel

b.

utjast week you seemed
twocways about,hie.-u-7"

"Being mad at him isn't go'ing to do any good. The teacher 'knows best,
and you should try to do What he says.",

c. "What happened that made you mad at him? Tel e facts."

7 7
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Listener:

PRINCIPLE 4

Praise of a person should deal only with his efforts and accompliShments,
not with his character and personality. For example, instead of saying:
"You'are such a good teacher (or student, or boy), " it is better to praise
tie- accomplishment itself by saying, "The students are so involved in the
activities you have planned for them. You worked very hard to develop ideas
for cinch student, and it seems to have paid off," thereby letting the other
person draw his own positive ideas about his personality.

Example: Helpful praise - "Your stdden4, are involved in many
interesting activities.'

Possible inference - "I have good ideas."

(Unhelpful praise) - "You are good in the classroom. Of'course, you
still have a lot to learn."

Situation 4

"I don't think that.I should be meeting with Sally. There isn't anything
really wrong with her. Sometimes I think that you don't trust me at all
and only give me a student so that I won't complain."

/

Counselor: a. "That's silly, you are doing a beautiful job! And, I couldn't do'
without you," .

Student:.

4

Listener:

b. "How cansyou evenhinkothat, Sally does:need you."

c. "By meeting with Sally you fulfill a very speCial need in her life.
have never seen her talk to anyone with the enthusiasm she displays
with you."

PRINCIPLE 5
ROI

State criticism in a constructive manner, which confines itself to pointing
out how to do what has to he done, entirely. omitting negative remarks
Spout' the personality of ,tMrperson. Criticize only the event, not the
person,. For example, when'Ithe materials students are working with are not
put back in the appropriate place, one.might comment, "I see the work area
is not cleaned up. We do not want our work area to be messy. Here is the
waste basket and the Special drawer to put your materials in when you're
finished using them;"' instead of saying "You ought to know better! How
many Umes' have I told you to clean up after you have finished? You are
always leaving things a mess." 01 r

S
Situation 5

"I wasn't really cheating on Mr. Smith's test. I was just asking Tommy
a.uestion because I didn't understand the problem he gave us."

a. "Now, John, ',remember, we are friends.. You do not have to explain your. .

actions tk me. You can trust me."

,"Exam time is not the time for you to ask questions of your classmates.
It is the time for each of you to do your own work so that your teacher
can find out how well you have understood the work you have been doing
the past few weeks. If you have any questions, ask your teacher."
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Llsttner:

tl

PRINCIPLE 6

Accept he fact that othei people will Sometimes make us'angry. C

people are entitled to express their angry feelings provided
41, they do nut attack the persopality or character of another person.

For example, one might say, "t feel very angry when I see you hurt
another person." This appKoach allows one to give vent to his,
anger without causing damage, and also illustrates an impJrtant
lesson in how'to express anger safely.,

Situation 6

"This school system is for the birds.. No one is truly in ested in
these kids who are not either really good or really bad."

Counsolor: % (Develop your own helping response which illustrates the principles
that you are entitled to express your own angry feelings, but should
not attack the character or personality.af the'volunteer.)
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LECTURE I

HOW TO LISTEN TO CHILDREN

BY DR. ELIZABETH METCALF

Dr11,Elizabetli Metcalf is a clinical psychologist and President-of the Mental Healtb____.Association Dr. Metcalf is going to talk with us on the subject "How to LiSten toChildren ".

In the tqt al, I thin,,it communication is made up of three parts. First, you have toget the child to talTk to you, or to respond to you in some way. Then you have to.T4en properly to what they are telling you. And third, you have to make an appro-priate response to t e things that you have,heard.

12et'l talk
e

a.littl bit about all the things we have just done and the things thatwe gaingito d when we meet our children. First, how do we get a child to talk?Now, 1 thin many of you are concerned with the fact that you pre going tobeenclosedin a roOk.w
think

a child for a period of time, and he may sit there and stare t you,and you,may -sit there and stare at him. How in the world arp pill going to late toeach other? Well, the first thing that you must remember is that the chiId is just as'scared as you are. n fact, a little more because, after allwnu.are, rown up andyou have talked a lot other people before;'butchildren are- 'frig ned whenthey are coming in to meet
just not sure what this is all a
off a little bit ahead and never for
ease. The first thing that y-arneed-tne-ckis to let this child knoZmihapyouicare,that
he is there. That you are interested in seeing him, and that you are 11:00tson Who .likeschildren and likes to be'with them.

trange person who they haven'tseen beforei_andthey are
t or what they are' going to get into0-,.,you. start

this. You are the one that pl.ifttle.chlid-at

Now, you can do this in many different ways. An interviewer is going to have his own wayin doing'this, so I am pot going to give you any little specific things that have to bedone in one way or another, but let me suggest that you tell a good deal to your childby your wice. You tell a good deal to the child by the way you look at them, the wayyou smile at them, the wa), you greet them . . . all of these very important first im-pressions, that make a gre deal of difference in the way the child sees you, and theway he b gins to respon o you. Don't rush the child, if he comes in and he is alittle hy and he can talk to you -- make him comfortable, greet him warmly, tell hima'little bit about ourself and what you are there for and what this is: What you aregoing to talk ab t or why you are there, and why you may even tell him a little bitabout why you are participating in the program and that you think this is important andthat you are deli ed,to be able to see him. In the meantime, he is sizing you up, andthis gives him a chance to see what sort of a person you ar &. Then, if he doesn't seem .tt come through with some ideas, or to have anything that he wants to say to you, don'thes te to let things be quiet for a little bit . . . don't b'e worried if you don'ttalk a 1 the time. Take it easy. Children move, although they seem to move 'very rapidly,in their thinking they move at a more sIbiwer pace than adults, so,°take it easrand let,him have free time. Now, if yoL are hsvihi.a silence which runs off for just a,littlebit, you might want to talk about that.You might want to say tq the child: "You know,sometimes it is difficult to talk to pelple you don't know very well. Or, 'sometimespeople find it difficult to start thinking about some of the things that are concerning'them, or that they want to talk to a stranger about. And sometimes you find that thechild will say,,yeah, or nod his head or some g and yo anpick up on this and talkjust a little bit8about how you have thi roubl' too. And n you go and meet strange,people, you don't always know exactly hew to and you can't, you can't be sure whatyou can say to them and so forth, and to little bit about this -- to let him knowthat it is alright, he doesn't have to be concerned that he, isn't 'very verbal right away,or that he can't thihk of a lot of things to do. If you are' still finding that the child
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isn't responding to you very well then the next thing that you might try is to Move-

into somethinkpat is non-verbal. We have all suggested, and you will be getting

more suggestiofit about this in the courseNaf your training program, that you 'bring
something to the room with you that you enthk the child might be interested in . .

ch, you think he might enjoy working with, maybe sometimesit is poly a little toy

aucomo)ile that you can move back and forth. Sometimes it is a little game. Some-

times it is something else that you can show the, child. . . icebreakers which help

ti.= child become involved with you, because again children are primarily non-verbal

creatures and they do need some way of relating to You, that is not just conversation.'

'So, if you have something that you can do with the child this may be the time to

Introduce it. Just at the beginning when you are trying". . the child is trying to

find his way in trying to talk to you. Now, once you have the child talking or respond

tug- to you or telling you about himself, remember this doesn't always have to be in all

sentences and a total conversation. The children tell yoU'a good deal about themselves -

in their body movements and the thing they do. A little Childs who will become involved

with what you are doinvand play and make comments, this child is relating to-you just
a3 uh as he carried on i a full conversation. So when the child starts to talk

and is to relate to you, y r very important job of listening, starts, and this is

why of you are called 1.'listenerebecause we think that the important thing here for

y i to do is to be sure that you listen to the child and,be sure you hear what he says.

We have a saying in my business "Listening with a third ear, and listening with a third

ear is really-listening with your heart". So when you listen'to the child, listen for

Its feelings, listen for the things he means to tellyou but he perhaps is not able to

put out in the kind of words that many adults would dd. So listen for the things that

you hear him say that relate to his feelings the way he is responding to you. The kind-

of things that he may only give you in parts and gestures and little things.

Listening in this situation is different than listening to a friend at a cocktail party
or listening to someone on,the radio or on TV, where you may be listening with one ear.

doing two or three other things, or you, may just be-listening so that you are waiting'

Mr a chance for you to talk, as you do so often in conversations with friends.

In this situation, we-want you to listen as if your life depended on what was happening.

Listen as though you had to take..an exam on this in half an hour. Listen as though you

were going to have'to'give back verbatim, in other words, listen with every .fiber of your

body, of your being, of youefeeling, everything that you can do. So that you are really

picking up everything the child is trying to tell you.

Now,lonce we have gotten the dhild to relate and respond to us, and once we really are

in the listening process so that . ,.we have ears and we are all ready to go

to the next thing that comes to us 'that is Of .some concern is -- how do we respond to

what they say? How . . what do we come back to.them with?- How do we respond to the .

things that We are hearing?

The first thing I would like to say to all of you is don't be concerned that you have to

solve any problem the child brings to you in any immediate sort of way. This is a trap

Which children set for you not intentionally in the sense of wanting to be mean or
hostile or anything like that. But they will sort of come to you and say, "Are you the

big expert?", "Are you go to s lve all my problems?", "Are you like my teacher who

always answers all my estions wh n I ask her this?". "Is thit the kind of person,that
you are?", and so, you have to est blish in your early responses thaf you are not going

to come in with a lot of cheap ans rs, a lot of short answers, a lot of Vick answers
that don't completely 'reflect a lot of thinking and don't encourage the child to do his

own thinking, so don't be concerned if the child says to you, "What will I do about my

teacher?", "What is going to happen to me tomorrow ? ", "What course should I take?", 'glow,

should I handle this?
, 81
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I think this often makes us anxious, and we feel that we are not doing our best fir the
child if we don't come in and answer these problems. Actuii4y,& we are doing our best forthe child if we encourage him to do his own thinking. Don't be pressured to give answers.R and to the child,in away that will encourage him to talk. A k hi to tell you more-about the situation. Ask him to consider alternativs to aaituati W. All of-these arevery important ways of - getting him to.talkjaore about his concern'and.perhaps solve itfor him. Be honest. If I could say one important thing about your response, that is-honest, don't try to say that the child-is going to be alright, it: Don't worry.Maybe he has things.to worry abopt. So be very honest in the way you respond to the
child, your child. Children can tell whether or not you are honest. So be very honest,he very open, be very warm and remem to be the patient seeker after understanding,don't feel that you have tbilreet t s c ild as the expert who will solve dll his,problems.

0
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LECTURE IIA

HOW TO LISTEN TO CHILDREN (

BY JACK PRESLEY ,

Hello there: I'm so glad to see you in this program because I know that
you are going to enjoy it. It's a thrill to be able to help boys and girls
and to sea them grow; whether, they are growing intellectually or whether
they are growing emotionally. You volunteered because you like children,
because you are interested in them. Now I want to talk to you a few minutes
today about the possibility of getting children ready to talk so that you
can listen; because it's pretty hard-Ito listen when nobody is talking, right?
So, let's talk about some of the ways me'can get children to talk, so that you
can listen. The first thing that you need to do to get children to talk is
to motivate them: Now thats a big euphemism.you know that we talk about, but
what does it really mean when we want to motivate-a ehild? We want to get .

him to de/something that. we want him to.do. In this case, talk about the
. way he feels aboutthings. Well I would suggest that, if at all possible,

before ydu see the child the.first time, talk to his teacher, talk to his
counselor or anyone else who works with him, Find out something good about
him, s when you first see him you can make 2 or 3 statements that are
positive; that is to say you an compliment himhonestly and sincerely.
Now lets dody have any put-oni because children can read you loud and clear
Si), make sure-that you are saying something that is genuine. Don't say to
Mary, "Youi -hair looks gbod", When its all torn up and she knows it. Don't
say tp, Johnny, 'Hey man, that's a sharp shirtyou've got on", when he had
a 41 fuss with mama this morning, he didn't want to put the blamed. thing
on in the first'place. yeti haven't really,complimented him. Compliment° ,

him .ye those things tllatThe really enjoys and that he has. really accomplished,.,

If the teacher tells you about some Od.e e thing that he did in,school; he
picked up Mary's books when they dropped, or something of that nature, that
is a good thing to coMplitent hiM aboUt.' In order to motivate children, we
,havaNto give them, einforcement.. I make some pretty radical statements
sometimes, but all we psychologists are sort of nuts anyway, you.know,.and
if. we are not nuts then we don't qualify-to be realspsychologiets. So,
that's why.I make'such btoad statements. One of the statements I bake is
simply this, that nobody does anything unless he gets some kind of reinforcement:-'

.

out of it.' Nobody? 'That's-right, nobody .does anything unless-he gets some
kind of reinforcement. That is to say, once he has done a particular 'actor
beha edln a ceitain'manner, something happens after that that the child,*
h' elf interprets as being valuable to him in some' way. If ha doesn't-interpret;
toes being.valdahle he is not gong to do it agaih or at'least.noemany'times.*:: "It would soon dissipate' and as .we, say In Psychology, it'b)ptinguishes, See',

ay ,we've, got big words for 'everything; sO. don't run aw, I have some more "

w
7N4i.

you in. just a little While. .

. -
-
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. . . .

.

.
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. tI want to tallvto you about reinforcement though, on sever41 levels. I've
,

talked about four levels .of reinforcement, not because: that's all thereare, ''
that's all that I can think of. And if yOu can think of some more, that'll-be -0

:-
.

..'
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great. ,First of all, I've talked abut reinforcement on a basic leVel.
Evuxbody can respond on n basic level. That is to say, If the organism
has a need and behaving in a certain way fulfills the need, then we are
responding .on A basic level.' If a child is hungry yOu can give him food
and by giving him food you can get hiM to do most anything you want him
to do. Especially, if he is hungry enou and he has been without food
lung enough. But we really don't deal with c en on that level very often.
Most of the time the children who come toLus in school, at least, hopefully,
have had something td eat, and they are n t literally hungry. Although
people will respond to food, even when they are not hungry.

So, lets move up to another level at is a little more practical to use with
children in your listening situa on. You want the child to be motivated and'""
you want him to talk about the t ngs that give feeling to him and are
importaht to him then promise him Or make available to himisome,kind of
4n activity. Children love to be involved in activities, Now this mightibe
that you simply take him out to walk around the block or to go out and look ,

on the campus at some of the floOers or shrubs. It dependson the age of
the child. You'll have enough common sense to know what kind of things
would interest the child. But an activity is a,tremendously motivating force,
espedially for a child who hoe to sit An a school building all day for five
or fife and a half hours. You know, 1,141n, its just great to be able to get up and
walk ,around the hall. If the teacher mks, "W13o would like"to take a note to
the principal's office?" all the little hands will go up, you know, because
after all, we've been sitting here all,this time, its high time we got time
to move around. So, if you tanIgive him some activity, especially if it's a
planned and interesting activity, as a result of reaching some behavioral
criteria. "So that as you listen to yo `r children, you find that some of their
problems relate to their own behavior. Thai is to say, Johnny is having a
har,d time getting along in the'classroom because he wont -stay in his seat;
or because he wort listen to the teacher.'bacause he just can't keep'his hands
to himself. He has to pull Mary's hair, and he has to bump Billy with hie
elbow while he is going to the pencil sharpener. It just seems that there. isno way to get by Billy without that elbow going,up. So, if you want to motivate
him to-coorect some of those behaviors and thereby make his own life more
enjoyable, give him some kind of activity that will motivate him, Its a
ruinforder. Then many of our children can function on the level that will be
called social reinforcement. As a matter of fact, we hope that they all might
eventually function on this level most 'of the time. Which is to say they
'simply want your approyal.

By reason of the-fact that you are as adult indicatfs that m oot children
want your apprOval,'becauseyou automatically become associated as an adultwith the power s ructure'of.ourciciety'and.With

what we sometimes refer to as the .4c:ingorder. You know, the rooster pecks on. the big hen, and the big ten
.

on little hen and the little_ hen on the little chick. The child.realies thathe Isth,e, little chick, so that'4f you can show "him.some attention and some'
acceptance, all:of a sudden he doesn't have to be the little .chick any longer
and he can elevate himaelfin the social order. My what a tremendously ,motivating
power ,that is to realize that you can 'climb upOn.the social world; So, if
you want to-motivate the child to change some of his behaviors.that are causing
him difficulties, just.start bragging on him. Just give him some honest,
sincere, positive,compliments.
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Remember I said at th beginning to give the child a compliment? Don't quit

then, because he nee a it repeatedly. We recognize in the field of learning

that children need r petition. You are aware of this, I'm sure. There was a

fellow that demonst ated this truth to tie by working with pigeons. He had a

pkeun and put it nto a box. Then he said to the pigeon, "Hey, you dumb

bunny, run over t ere and punch that lever, and give you a piece of corn."

Du yuu believe at? Ofcotirse you don't believe that That's ridiculous,

because the pi eon couldn't communicate. Well then ho in the world could

you teach a p geon that when he goes into the box he should go over and punch

the lever iworder to get corn? Well,would you believe hat it's primarily

by trial and error. That is to sayyou wait dntil the dumb bunny happens ,

accidentally to punch the lever then be sure that you are on the spot, ive

. him hta corn. Then the ole pigeon says, "Hey that's the game. I punch the

Levi', I get the corn." Weil, not. the first time. As a matter of fact, it

tells him abut 150 trials to figure that out. So, it takes'children a little

time, also. But, '11 the child behaves properly and the teacher tells you
after you have visited him ,a second'time or the third time or even the first
time that he has done some nice things, you take the time to reinforce those
nice things that he has done by saying,, "Boy, that was grand. Your teacher

told me what a nice guy you were." And learn to use superlatives. You know,

a lot of people have p big hang up with this, They just can't say, fine,

grdat and grand add wonderful, marvelous. It comes a little hard to them. Well

I think one of the reasons that/it comes a little hard to us is because we are

born and reared in a negative society. You know most everything in our whole

society is geared to the negative. A9 a matter of fact, when you were first
born the dos.tor grabbed you by the heels and stood you upside down and WHAM

right on the bottom. You know you start off, negative. Well you live negative.

That is to say, you take your automobile today, for instance. When you start

out home from your work you stop at every stop sign, every stop light,

give a turn signal every turn you make, do everything perfectly, pull up in
your driveway and as soon as you get in your driveway, nobody will do a thing

or Say a word. But turn it around. Run *rough three of those stop signs,

and about two of those stop lights; there will be plenty said. About $25 or $30

Art> down at the Justice Building. Do you get the point? Now, we need
children to recognize that the lives that they lead can bring responses from
us when they do the right things, when they do good things , So, motivate your
children, socially, by saying nice things to them. You mightolf you have an

opportunity,, utilize some help inigivingthem positive reinforcement. I

suggest that people stand before the mirror and act a little bit. What's
wrong with facial expressions?; What's wrong with gestures?; Use them to
motivate, children.

Now the last level I have up here you don't havit to worry much bout. That's.

.mastery; not many children reach level for many things. t work on this
social level and you can motivate c ildren to do a lot of things and to solve
a lot of their own'probiems because eally a child solving his own problems
is the best solution that can be found. a

a
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ACTIVITIES THAT PROMOTE COMMUNICATION

Theta- are activities and techniques used by other Listeners. Perhaps
-4

you can make, use of them:.

1. Games :

Occkers
Tick-Tack-Toe
Hangman
Monopoly

Etch-a-Sketch
PugzIes

2. Crafts :

;
String Beads
Sewing
Crayons - Blank paper
Play Dough
Silly Putty

3. Activities

Bean Bags
Walks, to collect items that can be used in activities, such as nuts to

be dried and strung as beads:
Drawing in the sand.
Pupching bag
Hop Scotch

Mail to be sent to them in their name
Reading in the library
Making experience books
Things you do together
Writing a book
Listening to records, tapes, or watching films or filmstrips
Working on projects suggested by the teacher and related to classroom
Growing something, plants,- animals, etc.
Making a bulletin board
Watching television

Working on projects to improve the school
Writing an article for the school newspaper
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BIBILIOGRAPHY

1. Books to be fouhd in Mental Health As,r,o5tion office library:
,800 Brickell; Plaza

Growing Up7in a Changing World, pages,6-14, 33-44, 106-412, .

World Federation for Mental Health

Human Relations in the Classroom, Bullis & O'Malley

Your Child Makes Sense, Edith Baum

A Word to Parents about Mental Hygiene, Leo Kanner, M.D.

Teach Us What We Want to Know, Byler, Lewis, Totman

Your Child from Six to Twelve, U.S. Department of H.E.W.

Nq.rmal Adolescence, Group for the Advadtement of Psychiatry

2: Books to be found in School Volunteer Program office

iM'''
Buildi

r
One to One Relationships

Is Help Helpful, Jack Gibb

Everybody is Somebody Special, Curriculum Bulletin - 19D,
Dade County Public Schools

Promoting Mental Health ins the Classroom, National Institute of Mental Health,
Karen,Todd,Ph.D.

3. Books and periodicals in the Miami Nalic Library

'The Child'and His Elementary School World, Ruby Warner

Child Behavior, Frances Ilg

Child Development, Marian Breckenridge

Childhood in Contemporary Cultures, Margaret Mead

'Who-Am I, M.W. Hudson

Between Parent and ,Child, Haim
.Ginott

Between Teacher and Child, Haimtinott

Between Parent and Teenager, Haim Ginott

The.Silent'Language', Edward Hall

The Miracle of Dialogue, Reuel Howe



P.T.A. Magazine

Parents Magazine

Psychology Today r04

4. Books you can easily buy

Games People Play, Eric Berne

I'm O.K., Your O.K., Thomas Harris, M.D.

How to Read 'a Person Like a Booki.

Body Language

Reality Games, Hollander and. Sax

Learning, (Magazine)

5. Additional resources to explore

A. Related Training Programs

1. Green Circle
2. Magic Circle
3.. Peer/teen Counselorjraining
4. Parent Effectiveness

B. Additional sources of info ation

1. MentalHealth Community Days
2: Professional Library at Lindsey Hopkins
3. University of Miami Continuing Education Center
4. Center for Dialogue',..
5. Miami/Dade Community College life Lab
6. Dade County Staff Development Courses
7. Volunteers InSight '

8. "Esprit,de Corps"
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