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-Preface

In July of 1974 the United States Office of Education awarded
the Counselor Education Department at the University of Pittsburgh
a grant to disseminate some of the more salient ,structurekand
processes identified and developed through a previous thieb year
training program. The Training of Counselor Supervisors was germane
to this concept.

The most crucial aspect of a counselor's training is the super-
visory process. (Fraleigh and Buchneimed 1969, Lister 1965, Hasford
1970, Hansen and Warner 1971, Horgan 1971, Roeber 1963, Fitch 1974).

A great deal of attention has been given to the theoretical
constructs inherent in supervisory practice. There is a paucity
of knowledge or methodologies relating to training effective Counselor
Supervisors. (Roeber 1963; Hasford 1970, Hansen and Warner 1971,
Horgan 1971, Hansen and Sevic 1967, Fitch 1974).

Consequently, a leader's manual and video tapes, exemplifying
training strategies utilized in the University of Pittsburgh were
designed, implemented, and evaluated for dissemination.

The tapes can be used as introduction to supervision of super-
vision, or in conjunction with other methodologies, such as supervision
of supervision, or used as in-service training sequence. For further
information regarding the video-taped simulations contact the Depart-
ment of Counselor Education, University of Pittsburgh, Pittsburgh,
Pennsylvania 15260.
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.Introduction to the Leader's Manual

This manual was created to serve as an instructional aid in the
_ -training of counseling supe

\r

visors. I,

Various problematic issues germane to the supervisory process
are Simulated on video tape. The video tape shows a direct frontal
shot of the counselor as he is talking to the supervisor. The
supervisor's voice Is clearly audible on the videotape but he is
never pictured. The supervisor trainees should be competent as
ceunselors, but need no previous training in the supervision of
another's counseling practice. I,

.

The discussion following each vignette should be led by a
person thoroughly familiar with the theory and practice of super-
vision. The filader should also thoroughly familiarize himself with
the leader's manual and the video tapes before using these material's.

iii



CHAPTER I

I. Preparation for Training

A. Allocating Time

The leader should allow himself approximately ten minutes
before each session to set up thevideo tape equipment. The
-sessions themselves are designed to last approximately 70 minutes.
The time should be used in a manner similar to the following
seqpence:

1. Reading of the instructions to
the particiOknts. 5 minutes

2. Showing vignette #1 5-10 minutes
3. Follow-up disc sion 60 minutes

'-B. The Number of Participants

The materials were designed for six to ten participants. This
-number provides for active 4scussion with an opportunity for,every-
body to participate. Fewer 0 ople could use the materials. There
would be greater opportunity o role play, but because of the decreased
number, less opportunity for rtile discussion. Twelve would be
about the maximum number of pa ticipants to use the materials. With
any more than-this, it would b 'wise to divide them into two groups.

C. Materials and Facilities

The following is a listing of the necessary materials
facilities for each session:

1. A room large enough to accommodate the leader, parti-
-cipants and equipment.

2. One television.
3. One video tape player.
4. Chairs for everyone.
5. The video tapes for each session.



D. Setting Up the Session

The television screen and chairs should be arranged il/svich
a manner that Each participant and the leader have a clear view

of the screen. The participants should have enough room so they
will not be distracted and.can view the screen with full attention.
The leader should strange the video tape player in such a manner
that he can control the_tape and view the screen at the same time.
One possible arrangement id diagrammed below.

TV

PPPPP

P = participant
L = leader
TV = television
VTR = video tape recorder

L

VTR

Extra chairs can be placed in front of the television for role
playing.

II. What totTell the Participants

The following instructions to the participants in the simulation
sessions are to be read to them by the simulation leader:

The eight simulation sessions in which you will participate
over the next weeks are designed to create situations approximating
some of the problems which often arise in the supervision of
another's counseling. Video tapes will be used to illustrate the
problems. The tapes will focus on the supervisee's verbal and
nonverbal behavior as he is being supervised.

-You are to put yourself in the place of a supervisor in a
'Counselor Education program. You have the right to structure to
supervision sessions as you see fit to maximize the learnings of
your supervisee. This includes the right to determine your own
theoretical perspective, the right to choose whether or not to
require audio tapes and also to determine the length and frequency
of your meetings with-the supervisee. You have three responsibilities:

(1) to provide supervision; (2) to use-ethical procedures; and

(3) to evaluate the supervisee.



Each session will begin with the .video tape. View the supervisee
on the tape as iliyou were su ervising him. Concentrate solely on
him, ignoring the others pres t. You will.hear the voice of a
supervisor on the video ape. His inclusion was necessary to facil-
itate the interaction, ho ever in most instances he is of secondary
importance. Therefore, it is best to keep your focus on'the super-
visee. Your task while viewing the video tapes is to try to pick
out the basic underlying issue being illustrated by the supervisee
from among all the dynamics'occurring with him, and to decide how

you would go about supervising him. Try to absorb as much verbal
and nonverbal cues and feelings.as possible.

III. The Leader's Role

The follow-up discussion is prohably-the most important single
part of the simulation. It is through this discussion that the parti-
cipants can gain awareness of their feelings and actions. The task the
leader has is to direct the discussion so the participants have a chance
to become:

(1) aware of the issues
(2) aware of their feelings when confronted with the issues
(3) aware of their response when so confronted
(4) aware of implications of their response
(5) aware of possible alterniative responses

The discussion does not haye to be directed in a'sequential-manner
as the objectives are listed above. It might be more effective to start
the discussion with the observations and concerns of the participants.

Some specific training strategies, utilized through the project,
accompany vignettes.

IV. The Vignettes

With each of the vignettes, participants are encouraged to process
feelings and responses in role-play interactions with other participants
in the group. The role-play activity creates conditions which limit
extensive diagnosis and evaluation discussion about what "should" or
"should not" be done by the supervisor. The role-play activity structures
the interaction into actual feelings and behaviors which the supervisor-
trainee tries to implement.

The following questions are also appropriate to initiate discussion
on all eight vignettes., Participants may be asked:

10
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in them?

What issues did they see manifested in Oo vignette?
What feelings does this particular counselor initiate

How would they have responded to the counselor?
What are some implications of their responses?
What alteinate Strategies,might be employed?

Other specific training strategies found to be effective follow each
vignette.

ti
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CHAPTER II

Vignette #1

.5

The,issue highlighted here focuses on trust and'control.

A rather assertive femalef&ounselor is having her first.meeting
with the supervisor.- has made many assumptions about the process.
Eventually the supervisor relates to her that he believe'. it's best to
start supervision using a single client. S4e shares her concern with
him about getting supervision on the rest oi her counsel'

Suggested Strategies

(11 Discuss the vignette for 30 minut e Different perceptionsa
will emerge. Replay the film and repeat the discussion,
(2) Have each person think for a few minuteg aboUt-the issue of
control. Is s/he a controlling person, or easily controlled?
What affect is associated with the issue?
(3) Have each person think for a' few minutes about the issue of
trust. Is s/he a trusting person or easily trusted? What affect
is associated with this issue?

Vignette #2

Adequacy needs are focused upon in this vignettb.

A 'female counselor comes to the supervisory session. She describes
a young client who is angry and frustrated, but who is at the mercy of .

a very negative environmeAt. The counselor is angry and frustrated with
the case. a

Suggated Strategies

(1) Think for a few minutes.- Describe the,personality of the
supervisee who would be most difficult and-frustratingfor you to
work with. Share this profile ,with the class.
(2). Should the supervisor ever play the role of the counselor
with his supervisee? If so, when would it be appropriate to do so?

12
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Vignette #3

Professional adequacy needs are a auggested supervisory issuelk

A female coun elor believes that as long as she is identified as
working withlthe " ystem" her client will not be authentic with ter.
She believes that he client cannot see her as a person, but rathef sees
her as part of the institution against which he Aps negatiyo feelings.

Suggested Strategies

(I) Think for a few minutes. Is there any idfference ietween you
as a person and you as a\ person functioning in. a role? Share it

with the rest of the group. ,

(2) Write down on a piece of paper the first three words that
come to your mind after you think of the concept "Counseling
Supervision". Share them with the group.
(3) Make a geometric drawing presenting you as a counselor. Now do

one which represents you as a supervisor. Discuss the drawings.

Vignette

'2.The,counselor's need to nurture is an important issue.

The counselor believes she hap hacLa,pos4tive impact, on her client's

beftavior. She believes the.ehild isquite norehl and is negative about
the child's mother who she thinks exaggerates the siWation and wants to
pUtthe child in a special class.

Suggested Strategies

(1) View the vignette. ?ick two people in the group and write
down how you, think they will respond. Shane it with the group..

(2) Role play a counselor talking to a tipervisor who 'thinks

his /her influence -is being vitiated by external sources.

Vignete ,#5

The counselor's denial of his own feelings is an oyerriding issue.

A young male counselor brings a tape of his counseling session'to
the superyisot. His female client is ambivalent about her sexual feel-,

ings. The counselor begins to probe Into whit kind of man she finds

attractive.

13



Suggested Strategies

(1) Role play a supery ry session where thecounselor is having
heterosexual fantasies about this client.
(2) Role play a supervisory session where the counselor is having
homosexual fantasies about this client.

Vignette #4

vilThe counselor's adequacy and nurturance needs are tapped in this
nette.

The counselor has worked for some time with.a sixteen year old girl.
The counselor perceives the girl's home environment as very restricting
and controlling, and feels impotent to facilitate any change.

Suggested Strategies

(1) Discuss situations which make you feel inadequate. What is
your normal coping behavior in these situations?

Vignette #7

The supervisory issue here is the counselor's denial of and use of
his own feelings.

A black counselor has been accused by his,client of being an "Uncle
Tom". The counselor says that he is immobilized by the anger directed
at him by the client, and wants help from the supervisor.

Suggested Strategies

(1) Role play a superVisory.session where hostility is being directed
at the supervisor by the supervisee.
(2) Identify three strategies you feel are most effective in managing
hostility from a supervisee. Share them with a.group.

Vignette #8

Termination and evaluation.as issues for the, supervisor are suggested.

The supervisor and supervisee are discussing the subject of termination
of the supervisory sessions. The trainee would like to continue a more
personal relationship with his supervisor.

14



Suggested Strategies

(1) Delineate the similarities and differences between a
'personal and professional relationship.
(2) Role play a supervisory session where termination is
an element.

4

I

4



9

Selected References

Arbuckle, D.S. "Supervision: Learning, Not Counseling,"

Journal of Counseling Psychology. 12 (Spring, 1965.)

. "The Learning of Couriselifig: Process Not Product,"
Journal of Counseling Psychology. 10 (19631: 163-168.

Basic Reader in Human Relations Training, Part B, "Designing
for Educational Events." New York: Episcopal. Church
Service Diocese, 1970.

Beck, I. H. and Munroe, B. "Some Dimensions of Simulation,"
.

Educational Technology'. 21, No. 10 (October, 1969):
4S-9

Bloom, B., Hastings, J. and Madans, G._ Handbook on Formative
and Summative Evaluation of Student Learning. New.
York: McGraw Hill, 1971.

.

Bloomer, J. "What Have Simulations and Gaming got to do with
Programmed Learning and Educational Technology?"
Programmed Learning and Educational. Technology. 10,
No. .4 (July, 1973) :k22S.

Campbell, D. T. and Stanley, J. C. "Experimental and Quasi
Experimental Designs for Reiearch on Teaching." In
N. 4.. Gage (ed.) Handbook of Research.on Teaching.
Chicago: Rand McNally, 1963.-

Coleman, J. S. "Academic Games and Learning," Invitational
Conference on Testing Problems. Princeton, New'Jersey:
Educational Testing Service, 1,968 (ED028271).

.

. "The Role of Modern Technology in Relation to r

Simulation and Games for Learning." Academy for
Educational) Development, Inc. Washington, D. C.:
1970 (ED039704).

Danish, S. J. "Film-Simulated Counselor Training," Counselor
Education and Supervision. 2.4 AVID. 1 (September,.1971);
29-35.

11-11

pelaney, D. J. "Simulation Techhiques in Counselor Educa-
tion: Proposal of a Udique Approach," Counselor
Education and Supervision. 8 (1969) :183-188.

. "A Behavioral Model for the Practicum Supervision
,of Counselor Candidates," Counselor.Education and ,

Supervisions 12, No. 1 (1972) :46,50.

Dunlop, R. S. and Hintergardt, B. D. The Counselor's Week.
Scranton, Pennsylvania,: International Textbook Co.,
1968.

16



10

Edwards, J. B. "Simulation for Instruction: Some Considers-
tions for Users and Designers," ACMHSlgcue Bulletin.
7, No. 2 (April, 1973 (ED084774).

Ekstein, Rudolf and Wallerstein, Robert S. The Teaching
and Learning of Psychotherapy. New York:, International
Universities Press, 1972.

Fennessey, qb "Guidelines for Writing the Director's Manual
fora lSimulation Game." Center for the Study of Social
Organization of Schools, Baltimore, Md.: Johns
Hopkins University, 1973.-

Fraleigh, P. W. and Buckheimer, A. "The Use of Peer Groups
inPracticum Supervision," Counselor Education and
Supervision. 8, No. 4 (1969).

Goffman, Z. Encounters: Two Studies in the Sociology of
Interaction. Indianapolis: Bobbs-Merrill, 1961.

Greenblat, C. "Teaching with Simulation Games," :reaching.
Sociology. 1, No. 1 (October, 1973) :62-83.

Gross, S. L. Simulation Materials for Training Learning
Development Consultants. Doctoral dissertation,
University of Pittsburgh, Pittsburgh, Pa. 1973.

Gustafson, K. L. "Simulation of Interpersonal Relations."
Audio-visual Instruction. 16, No. 1 (1971) :35-37.

Gysbers, N. C. Practicum Supervision: I Theories. Speech
presented at APGA Convention, April, 1963.

Gysbers, N.C. and Johnson, J. A. "Expectations of a
Practicum Supervisor's Role," Counselor Education and
Supervision. 4, No. 2 (Winter, 1965) :68-74.

Gysbers, Norman C. and Moore, E. J.,,"Using Simulation
Techniques in Counseling Practicum," Counselor Educa-
tion and Supervision. 9, No. 4 (1970) :277=284.

Hansen, J. and Stevic, R. "Practicum in Supervision: A
Proposal, " Counselor Education and Supervision. 6

(1967) :205.

Hansen, J. C. and Warner, R. W., Jr. "Review of Research
on Practicum Supervision," Counselor Education and
Supervision. 10, No. 3 (1971).

Haigh, G. W. "Alternative Strategies in Psychotherapy
Supervision," Psychotherapy: Theory, Research and
Practice. 2 (1965)'-':92-93.

17



11

Hasford, R. E. "Supervision of Elementary SchoolsCounselors.
Development of a Model Counselor Supervision System for
School and Non-School (Chapter 3)." Report presented
at the annual convention of the APGA in New Orleans,
March, 1970, 19-32.

Horgan, J. A Natural History Approach to the Teaching-
Learning Process of Supervision: A Critical Analysis
of Supervisor Strategies of Intervention in the Training
of Counselors. Unpublished dissertation; University'
of Pittsburgh, 1971.

Ivey, A. E., Normington, C. J., Miller, D. D., Morrill, W. H.
and Haase, R. "Micro-counseling and Attending Behavior:
An Approach to Pre-Practicum Counselor Training,"
Journal of Counseling Psychology. 15, No. 5, part 2
(1968) :1-12.

9

;Johnston, J. A. and Gysbers,..N. C. "Essential Characteristics
of a Supervisofy Relationship in.CoUnseling Practicum,"
Counselor Education and Supervision. 6, No. 4 (1967):
335 -340.

Kersch, $. Simulation Gaming (Personal Services Review,
Series 1), Washington, D.C:'!' ERIC Clearinghouse on
Teacher Education, 1970:

Kidder,, S. J. and Guther,4J.' T. "The Training Effects of a
Behavior Modification Game." No. 116. Center for
Social Organization of Schools. Baltimore, Md.: '

The John Hopkins University, October, 1971.

Lister, J. L. "Supervised Counseling. Experiences:. Some
Commenti," Counselor Education and Supervision. 6
(1966).

Little, D. L. "Models and Simulation: Some Definitions."
Paper presented at the meeting of the Institute for the
Future. Middletown, Conn., April, 1970.

McCormick, J. "Simulation and Gaming as a Teaching Method,"
Programmed. Learning and Educational Technology. 9,

f No, 4 (July, 1972).

Meier, R. L. "Simulations for Transmitting Conceptssvf Social
Organization." In W. Z. Hirsch et al., Inventing
Education for the Future. San.Francisco: Chandler,
1967, 186-175.

Miller, "T.V. Simulation in Counselor Education." Paper
presented to APGA, Toledo University, Ohio, April,
1971.

18



12 .

Mueller, W. and Kell, W. Coping with Conflict. Century

Psychology Series. Crofts, N.Y.: Appleton-Century,

1972.

Patterson, C. H. "Supervising Students in the Counseling

Practicum," Journal of Counseling Psychology. 11

(1964) :47, S3:

Peck, R, H. "The Utilization sd Simulation in Teacher
Preparation," Bureau of 'Educational Personnel

Development. Washington, D.C.: ERIC (ED081763)

1971.

Pedrini, B. C. and Pedrini, D. T. "Simulation Programs for

School Personnel." ERIC'(ED0799S4), 1973.

Raser, J. R. Simulation and Society: An Exploration of

Scientific Gaming. Boston: Allyer and Baco, Inc.,

1969.

Roeber, E. C. "Practicum Supervision: I. Theoriets, Trait

Theory Speech." Presented at the annual convention
of the APGA in Washington, D. C., April, 1963.

"Practicum and Internship." Counselor Education- -

A Progress Report on Standards. Atsociation for Coun-
selor Education and Supervision, and American School
Counselor Association. Washington, D.C.: American
Persdnnel and Guidance Association, 1962, '24 31.

Spivack, J; D. "Critical Incidents in Counseling: Simulated.

Video Experiences for Training Counselors," Counselor

Education and Supervision. 12, No..4 (1973) :263-269.

Tansey, P. .1, and Unwin, D. -Simulation and Gaming in Educa-

tion..,London: Methuen Educational, Ltd., 1969.

Thayer, ,Carr, E., Peterson, V. and Merz, D. '03velop-

ment' of a Critical Incidents Video Tape." journal of
Counseling Psychology, 19) Nod .3 (1972) :188-191.

Truax, C. 13,"and.Carkhuff, R. R. Toward Effective Counseling
and Pi'hotherapy. Chicago and New York: Aldine-

,
Athert , 1967.

(,

Twelker, P. A , of iDesigning Simulation Systems," Educational

Technology, October, 1969, 67-76.

"A,Basic Reference Shelf on Simulation and
Gaming. "? '`Stanford University, Calif.: Eric Clearing-
house on\Educational Media and Technology. (ED041487),

1970.

19

rl



Twelker, P. A. "Some Reflections on Instructional Simulation
and Gaming," Simulation and Games. 3, No. 2 (June,
1972) :147-153.

Tyler, R. W., Gagne, R. M. and Scriven, M. Perspectives of
Curriculum Evaluation. AERA Monograph Series on
Curriculum Evaluation, No. 1. Chicago: Rand McNally
and Co., 1967.

Unwin, D. (ed.) An Audiovisual Introduction to an Inter-
national Politics Simulation Game:- an Exercise in
Evaluation Programmed Learning and Educational
Technology. 10, No. 3, London.: Sweet & Maxwell,
Ltd (May, 1973).

Artladen, H. I. and King, J. M. Innovations in Education:
Their Pros and Cons. Worthington, Ohio: Charles A.

AJones Publishing Co., 1972.

Walz, G. and Roeber, E. "Supervisor's Reactions to a
CounebOng Interview!' Counselor Education and Super -

vision. `' (1962) :2-7.

Walz, G. R. "Practicum Supervision: I Theories." Speech
presented at APG4 Convention, April, 1963.

20


