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SECTfbN I -- OVERVIEW' .°

This research andlidevelopment project was funded under the Office

of Education grant number OEG-0-73-1234 to provide the D.'C. Public Schoo ,3s

with planning and evaluating capabilities for the implementation of a high

school career development ogram in the Lemuel A. Penn Career Development

Center. Specifically, this project was designed to provide the "curriculum

and staff development for two career clusters: communications and media -,

fir arts and humanities." The intent is to establish two interrelated pilot

career clusters of career developme ograms designed to provide job

prepare /on in communications and media; ne arts and humanities: Students

enrolled in the academic and vocational high schools who wish to pursue

studies in communications and medi4 fine' arts and humanities clusters will

be released from the high schdol to study part-time in the Lemuel A. Penn

Center. The site of the project will be the former National Geographic

building, a facility that was acquired by the'D. C. Public Schools for

expansion of career development programs at the secondary level and which

has now been officially designatedas the Lemuel A. Penn Center. The

designated center is at Third and R Streets, N.E., which is centrally located

within the school district and offers ready accessibility to the students in

the twelve academic and five vocational high. schools located throughout the

District of Columbia.'
-

The two week workshop for Curriculum and Staff Development conducted

August 20-31, 1973 was originally scheduled as a'six Week worrshopi and

was to have started July 9, and continued through August 17,'1973. Inability

to obtain contractual assistance in the training of project staff and

1
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teachers was the first in a number of situations which cverituall7 made

the project stretch out through May 3O, i44.. In this phase of`the project,

40. nucleus of four staff persons and appDoximately -fifteen,teachers,

includimg.tpe principal to be assigned to the Care", Center were 'to engage

in an intensive period of training and-curriculum planning.

As initially approved and presented to the U.S. Office of Education,

the, following. activities, were to be carried out:.

.

1. Job survey, and traiqng requireOnts.

a. Review manpower studies and sur/eys of the fine arts agehcies .

and institutions-and the graphic arts industries to determine the kinds of

jobs and job opportunities available to:young people.

b. Determine the type and quality of training thipis required for

entry level jobs in industry.

c. Review'curriculum and other materials that are dvailable within

the present school system for use in these Phgrams,

d. Develop an overall structure through which each program element

can interact while sharing the resources and facilities.

2. Develop curriculum outlines for each instructional component within

the two career clusters.

3. Prepare individual learning padkagesor units within the program

components.

4. Develop a meaningful program of production activities to enhance

the instructional programs., The students were to receive a maximum of

practical experience in producing material for,distribution in the schools

an4%community.

2
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C1"4.

Devise a plan for evaluating the pr4ram:

a. Collect and review various types of evaluation criteria and

instruments designed to evaluate student erformance. DOermine,possible
;

rise in these programs.
'\

b. Devise other specigl tests and evaluation de ices necessary .

to determine student performance and progress.

c. Devise a Ot.n for the periodic conduct of outside third party)

evaivations. Develop a li8ting of agencies and/or institutions capable of

such evaluations,.particularly with the emphasis of determining the success

of 'program graduate placement based upop training qualification of job

performance and employment advancement.

6. Suggest a means for continuous planning after implementation of

the clusters.

7. Drevelop,tirogram promotion and pub4c relations.

8. Suggest.workable schedules for high schools in order that studentS

may have the opportunity to attend the Center.

. 9. Explore the possibilities of students receiving maximum credit for

study in the Center. Review pnit requirements for electives with respect

to overall ,requirements for giaduation.

10. ;Plan a system for transporting students between the Center and

the high, schools.

Deielop a plan for a'store through which students can sell their

/
at

produpts as created in the'studios, labor'atories and workshops. (This_activity

to be correlated with tht.Distributive Education Programs).

12. Develop a schedule and timetable for accomplishing certain goals'
4

and objectifies.'
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13. Plan and organizea counseling service for the Center. (This

service is to be correlated with the overall Carper Development Counseling

Program). ' A

14. Review ttaff requfremeAs and determine qualifications of per-
-

.

Suggest procedures 'or recruiting staff, Review qualifications

of existin gaff and determine staff development needs.

1 Develop i master plan for curriculUm and staff d elopment

:.-
to be implemented in cooperation with the Bachelor of Science Degr in

the teaching of technology program at Washington Technical Institute,

16. Identify consultants to serve as advisors d evaluators of the
,

project. Make initial contacts to determine thej availability for service

and devise a schedule of activiti s to utilize those services.

17. Selection of studehts and student p(articipation.

a. Proposed p4ogram deveI ment is to serve approxi ately 600

students during'the first year of operation, September, 197 through

Augusi,.1974.

b. Students interested in pursuing the activities offered through

the tenter programs Kill be encouraged to enroll. Students will be registered

in thei12 acadeMic high schools, the five vocational high schools, the

Workshops for the'Careers in the Arts, the Literary Arts Program, and the

Urban Communications Workshop. 1

6
/

Process Objectives enumerated as planned or in-being s of February 26, //

1973-mere:

1. A pfanaing committee had been organized to work out the basic

framework for the overall planning actiyitieC--

a, 'Make up of tplo-goMmittee consisted" students, teachers,

supervisors, and community representat

4



b. The eocus of effort was on 1) methods and techniques fOr

developing maximum articulation and cooperation between program elements, .

and, 2) on proper utilization of space and other resources.

2. An advisory committee on the pilot clusters:' communication-

media--fine arts and humanities, was being established,

Make up of the committee would include representativeqrfrom

the Board of. Trade, Civil Service Commission,' local business and industry,.
.

cultural institutions and agencies and private and public schools.

b. The committee would be responsible to 1) recommend overall

program needs (through an on-going evaluative process), and 2) assist in

dev eloping cooperative training and plant opportunities. ,

3. The Project Director (P would carry out the immediate responst-
.

bilities for the overall planning effort.

a. The P/D w ould work closely, with all departments having direct''

involvement with the project.

b. The P/D w ould be directly responsible to the.Assistant? #

Superintendent, Department of Career Development Programs.

c. The P/D would be responsible for.coOrdinating the program with

related activities in the high schools.

4. Center guidance and counseling services

on-going guidance and-Counseling services of the

Development Program and the public schools.

a. Guidance service would be provided to assist students in s tis-

fying psychological, social and career needs.

would be correlated with the

AO
Department, of Career

b. Guidance services would be so designed to aid students who seek

employment immediately upon completion of high school at well al those who

plan to continue their education.

1 0
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°'
c; Students would receive systematic assistance in career'

planning, placement and follow -up service in the development of goals

and choices related to their edupationai and career futures. Services

would include: 1) provision of information aboutcareer opportunities,

.2) h ng.students dptermine if opportunities Suit:them, and, 3) helping

tents tike proper steps to achieve desired goals.

. d. Guidance service would have a primary focus upon: 1) creating,

understanding of many' problems that confront students in their immediate

(shOrt-range) and long-range planning, 2) working out a means of coping

with or determining the solutions to.their problems; and 3) emphasizing

career planning, by giving the student assistance in thinking through the

short-range, as well as, -the long-range goals

5. Design of all project components would be in such a manner as to

,emphasize a careful measurement of student outcomes in relation to the

treatments attempted and to provide for appropriate program revisions where

indicated :` 1) to internally develop assessment techniques in each component,

and, 2) install procedures for recycling and revision of the various treat-

ments tried until the desired student outcomes are attained.

6., To. maintain accurate documentation with regard to the exact

methods and procedures which are used, to include the associated costs, so

as to yield data essential .to judging the potential transportabillty of

successful cOmporientt,

7. The initial researchand developmit funds under Part C would

provide the District necessary support to jOur,e the careful planning and

coordination of this overall effort. The duration of this project would

be six weeks, beginning July 9, 1973 and continuing through August 17, 1973.

6



The plans then, as indicated, were to use the grant for staff and

curriculum development for the Lemuel Penn Center programs. The Acting

Project Director continued to pursue the initial funding for this pro3ect .

through an extend24 periEd of personal conferee es and letters to Zollow
. .

up the original letter of-assurance from the Di rict of Columbia in

accordance With.the Section 134 of Part C of Public Law 9O-576..,'Afte

several delays and budget revisions, to include
1

cost sharing.iith state

and/or-local funds for the project, the District 41aktia'PrOposal No.

V361059L -vies approved and the grant awarded by the U. S. Office of Education

as;Grant Number DEC-7372992

t With this,approvalaction and, grant, the Project Director could., then

4 .
,,

proceed with the coordination of the initial approved proposal activities
. , . .

. ,

and the s',election,and contact of consultants to'accoMilish the contract

) '

.Aerylces in the'development.of the pilot, career education cluster program

... . , ,

.

° in the,hrea of fe arts an umanities7cOmmunications and media. Contact
7 0

was made with Dr. T., E; Smith, manager A curriculum, RCA SOuthWest Regional,

t
4

. '
°thee, Dallas: Texas.' i0er initial' planning sessions regarding personnel

and require* services, the decision was made to conduct the required work-

shops in two phases. This decision to modify the initially planned six ik

P
weeks workshop was the result of the extension of'grant approval, delay

l

in obtaining contract services from RCA, delay in th review and selection

process'of teachers and the availability of teachers who would receive the

staff development training. Phase one of the staff development and curri-
.

culum project was conducted by the RCA Servici Company staff during the two

week period of August 20-31, 1973'. The efforts of the RCA Education Services

group, the four,D.C. Public Schools staff members and the 15-20 participating 11*

; /
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A "

teacher/trainees are reported in a Final R Staff :evelopment Consulting

Report, dated Decepber 26, 1973. In addition t the. two weeks in August,

the program was extended for two days, October 11-12, 1973. In this

Phase I of the program, the RCA team was to provide "assistance in the

development of a pilot career education, cluster program" and "in preliminary

steps necessary4to the dbvelopment of A comprehensive program---concentrated

pn the major objectives listed belo:

1. To deterMine the kinds of job opportunities that'are availabll to

young peopl1in the fi4e axis and graphic arts occupations,by reviewing'

manpower studies and surveys of fine arts agencies and institutions and

graphic arts industries,
r.

2. To detfirmine the kihd and quality of training that is required for

entry-lev41srsin the i dustry.

3. To revibw curric lum and other materials that are available within

'the school systembr use the communications and 'media cluster and in the

1Fine Arts and Humanities (cluster, .01

4. To d eirelop an overall .,Structure thr6ugh which each program element

can interact while sharing resources and facilities,

5. To develop curriculum outlines for each instructional component

within the career clusters of communications and media and Fine Arts and

.
Humantties." .

" . . *
,Becaute of the great diversities in the teacher/trainees "perceptions

of exactly why they were attending tee conference and precisely how they

would fit into the total.scheme of the new career center," the initial

conference approach to "train tlye selected group of teachers.to design,

prepare, andwrite instructional materials to be utilized in the career center,"

13
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had to be abandoned after the first day and-an alternate approach ut4

The Phase I workshop h'ras then so conducted to "provide a conference

environment in which the two groups (media and communications -- fin
rn

arts and humanitieg) could ask question d make recefmendations co

kerning the center, the prOgrams to be of ered, and how they would er-

relate." As stated by the RCA consultants, an openness concept to

be establNhed where relevant questions could be asked warding.fa is

and proposed instructional make-up of the center, i.e. unravelling sessions

after which we were able to proceed with the above (five) stated objectives."

Orientation for the staff development conference included:

1. Goals of the conference

2. Role of the RCA Consulting team

3. Role of the members from the Division of Career Development Progranis,

Understanding the concept of eer education and how to "convert" .

in relation to the career centers role in the total process was consider4d

essential by the consulting team:in prder to establish a'workihg

frame-work. A.simplified 10 step

discussion, with focus on steps leading to a) the study of the.curren

educational system to.deterpine t ges needed to convert to career edu ation,

b) conduct an inventory and investigate community reso4rces, and c) design

the preliminary program of career education. There followed ai exercise in

the review of-the programs which had,.been suggested for development and

implementation in the career centers. The survey of documents and sources

metiel was used as basic reference for

of information to identify and 'assess the need for a particular program was

begun. These listings of sources of information. would beolater

validate the programs to be developed. Additional validation was ,I.ete

471

accomplished by the participants, outside the conference pe0 , in order to

I";

"!-%
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etermine the type and quality of education required for entry-level

obs (from an extensive listing of sources which was agreed upon for theD:C.,

ale).

The bulk of the remaining period of the conference was involved in

he third major activity a review of the renovation plan for the

N tional Geographic Building. To again quote the RCA report, "the first,

v sit of the conference participants, to the old National Geographic Building

w s close to a disPeter. There Was the first emotional, chaotic reaction

to seeine4he buildings run-down condition, and the fact that refurbishing

' work not begun. Then there wasthe rage and rebellion over assignments.

of space; namely, the instructors felt that ill-conceived plans had been made

for them, yet when the instructors were previously asked to make suggestions

regarding, the,building, no one had come forward with the ideas when they were

needed and being solicited." This, session culminated in the teacher/trainees

(instructors) realizing that they had better cooperate -at a team in order to

effect the change of plans which they desired. They worked hard to "swap"

space, comprokse kid present their recommendations to the architect prior

to the final -bidding on the renovation contract. The detailed recommendations
.

--maele during the conference are shown at Appendix C of the RCA Summer idftshop

Report and involved the two clusters of the program planning.

Out of these recommendations and the understanding and agreements of-
.

the previous conference-cOnsiddbittiOnscame the formulation of a tenative

philosophy statement for the Career Development Center. Goals were written

for the Center and program outlines for each cluster were finalized. The

complete statement of the RCA recommended Career Development Center Philosophy,

'Goals of the Career Development center, and the Prog:ans for each pilot career

15
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cl ter were.adopted and approved by the Project Director and Staff as 4

pub ished in Appendix D, RCA Summer Workshop Final Report. The recommerided

programs (cluSters) outlined,the content proposed or each program. It

was recortmended that the next logical step within h program would,be

the 4..ask analysis of each program area in order t state the content in

terms of desired student competences. Then, 'Ste ng of the program content

in terms of behavioral or performance objectives

Throughout this period, August-December 197;3, the, contract with

RCA Service Company continued to be changed and/or modified to reflect

current changes of actual'staif decisions and activities, dates, times and

those developments. Phase II Staff Development,Conferences, as example,

were rescheduled foem November 5-9, 19731 andiDecember 3.7', 1973:to

February 25-March 1, 1974.nd:March 25-29, 1974. The Contract Article I,

Statement of Work was changed or modified on tfireetseparate occasions -- only

one of which was formally negotiated as a contractual change-, due to "the

extended delayA in-systemof contracting changes being formally effected."

The modification to cover the conduct of Phase II conferences added the

'following to. the Statement,,iof Work:

I

a. Direct and establish techniqueS Tor deriving competency standards ..v.
,.

from program areas utilizilg fask anAlysiS.

b. Review relevant clirricula,and'related research materials collected

by-sch Sersonnel since the Phase I staff and curriculum development

Conference ($/20-31/73).

C. assist in establishing advisory committees and identifying community

resources as sp rt for the two clusters.

16



d. Direct and. establish &IA:lines for developing performance

objectives.

e. Develop a recommended format for learning modules for both

clusters! ,and

f. Direct ting of at least one learning module per program area

suitable for ins tional purposes.

RCA contract mandays were increased frod 14 to 30 mandaya over the

two one-week periods. -Contract Article II, Reports, added aefinal report

to include at a minimum, the followings'

a. A listing of the advisory committees for each program.

b. The guidelines for developing performance objectiVes.

c. The recommended format for learning modules.

d: At least two examples of completed modules developed during Phase II

of the. conference;

e. A staff and management personnel self-assessment,

On February 19, 1974:five days prior to the first of the two one-week
:

curriculum and staff development workshops (Phase II), the Project Director

advised the contractor, Dr.. T. E. Smith, Southwest Regional office, RCA
.

/.,T...

Service Cbmifany Of further Article I-Statement 'of Work modifications.
. -

the P/D letter reference:

s

1 Item b, That review of relevant curri laand related resear
4

. . .

-.
materials collected by school personnel etc:b incorporated as an on - doing,

attivity during the workshop period,

. Item d. Schedule session to include instruction and pract

1exerc se in developing and writing perforn ce objectives.

)

3. Item e. Provide examples of 1 ing modules -that utiliz the format

to be recommended.

17
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' On the 26th of February, 1974'the contract to D form the third

party audit evaluation Of the project was accepted,/fully signed and

forwarded to Alfred .J, Morin and Associates. Date/and time as well as many

activities over the past seven or eight monthd already overrun or had

beengdut distanced and changed by domino theory ffect. The evalu.itor was

able to personally attend and monitor only one day's activity of the

first one-week Conference in Phase IT due to his late date of contractual

approval and notification. This then limit the audit evaluation process

to a very minimal personal observation and mandated an after-the-fact

evaluation dependant almost entirely upo interviews and reviews of available

reports and memoranda of the pro jest,

C

, 1.' "

1
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SECTION /I

A. Major Audit/Evaluation Responsibilities

a

The specific audit/evaluation activities performed by the investigator

project director focused on the staff training and curriculum develbpment

for the project, As stated in the Overview, the late date of approval

of the audit/evaluation cpntractpresented only six days of workshop for

observation and collection of teacher/trainees opinions of the training

offered. Essentially the training was composed of the Phase Z' summer

workshop experience (August 20-31, 1973) and the Phase II, two one-week

A

workshops (February 25-March 1, 1974 and March 25-29, 1974). One

of the first activitiesof the audit/evaluation was the attempt to identify

the training objectives for the teacher/trainees. The objectives were

originally stated in the D.C. Public School letter of Assurance to the U.

Office of Education, and in the agreements between the Acting Project L for

and the RCA Service Company representatives. They were later formulated into

a formal RCA contract signed September 4, 1973. These objectives were

modified and changed during the conduct of the first workshop, referred to

generally as the summer workshop even prior to the formal contract approval.

In most cases; the objectives, or the actual components were being developed

and this modified before or. during the training, as dictated by the realities

of the training situations. The modifications were documented, though not'

formally, as contract revisions and became the guidance for the next training

workshop to follow. As objectives,were modified they were included in the

final listings used by the auditor /evaluator.

1. Data Collection Procedures -- The principle collection devices'used

for the audit/evaluation task were theoquestionnaire developed
4

f. '

19
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from the training objectives, and the conduct of personal interviews

with staff and teachers/trainees. The questionnaire and structured inter-
,

view opinionnaires were designed to cover the understanding and attainment

of the major objectives of the training.

'The audit/evaluaticin encountered some problems due to the difficulty

of determining the statements of objectives and of interpreting their change

over the period of the audit/evaluation. In some instances, it was almost

impossible to fully understand or interpret the actual intended. outcomes

of the objectives being used or considered at that particular

stage of project development. Correct understanding is crucial to any

evaluation effort, particularly.by an outside evaluator. Poorly stated

objectives may not accurately portray the intended 'outcome. This in turn,

could result in correspondingly inaccurate evaluation of the same objective.

The evaluator attempted to deal with this problem as diligently as possible.
(

Defective objectives should be rewritten prior to the development of

evaluation instrumentation $o the evaluator utilized specific component

d

objectives as originally stated and verified by, or as modified and

presented by the individual workshops.

I

Interviews were conducted with the Lemuel A. Penn Center PrinCipal/

Directok, the Acting Project Director and Staff Coordinators for Staff

Development and CurriculumDevelopment. Involved RCA consultants were

interviewed and Obsertred in their advisory and training roles during two

of the three workshop periods:

The questionnaire development process involved the identification of

objectives and the development of specific items to assess the objectives.

From the total bank of items developed,. only those tems which most



4,

/

adequately as essed a particular objective were incorporated into the

questionna es. The items, in draft form, were subm,itted,to the Principal/

Director for review and approval prior to administration in final form.

The questionnaire was mailed to the identified workshop participants,

(teacher/trainees). This group pf approximately 17 persons will represent

the "expefimental group", or those who have'receivad the training in the

workshops. Inborder to assess the impact of the curriculum and staff

development workshops, a control sample was also identified. The,procedure

for the control group sample was the identification of a random sample of

non-particip'ating teachers from the total population of school districts

with similar teaching positions. the Principal/Director and his staff .

participated in the selection of the control group and the simple selected

for evaluation was equal in size to the sample of workshop participants.

The numbers in each evaluation sampre.for each data collection are displayed

in part four of this section and sub-section.

Data collection was conducted throughout the period by the review,

pull-copy and file procedure, Where documentation was limited or non-existant,

return visits and personal interviews were utilized to obtain the pertinent

information,

2, Data Analysis Procedures -- All dqcuments and materials pertinent to

the workshops were collected, re viewed and included-in thd evaluation_ ,

documentation file. Majoqobjectives, goals and *qhange monfications were

called out for evaluation and finalassesshent to be included in the evaluative
;

conclusions., The Summer Workshop analysis of dat ras necessarily limited to

21
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A

the RCA Final Report on.the Summer Wdrkshop because the contractor .

provided no other materials or aids as used in the training (other than

that he commented upon and/or attached as appendix to the RCA report).

Training materials were provided for the wo one-week workshops

held in early 1974 (Phase II) and review and analysis as to their content

and pertinence to the stated 'Training objectives was accomplished. This

audit/evaluation was based upon review' and the observed use of materials in

the training situation. It was compiled with our judgemental evaluation

and the stated opinions and evaluation of the teacher/trainees involved.
4

In addition, the Acting Project Director, Principal /Director, Staff

Coordinator of Staff Development and the Curriculum Development coordinator

were all requested to provide internal evaluative memoranda in order to

increase the-breadth of the data colleption and the analytical procedure

of the investigation.

Procedure for the analysis of opinionnaires follows the structured

questions base with quantified esponses placed.on a multiple response

forma0which also includes a narrative summary). AnalySis involves the

interpretation of recorded responses, allocation of quantification or

indicated leyel of import ilfithin response;and the completion of a'summary

evaluation and written summary statement. The data froM the questionnaires

.was collated and analyzed when the questionnaires were returned. The

44k) analysis procedure was as follows:

s
a. tabulation of the. number and percentage of questionnaires!imeturned.

b; tabulation of theliumber of rezporiseStor,each A.).t.ernat response

for each item, and the number of non-responses for each item.

\
c. tabulation o the percentage for tasks b.

,2 2

it 17



4 d:1 tabulation of the number and percentage of responses to each

alternative for_each item across ,components 14thin the program where the

items, and therefore the objectives on which the items are based, are

common'to the two or more component within the program.

e. tabulation of the number and percentage of responses to each

alternative for each item across experimental group component and control

group chponent when the items, and therefore the objectives on which the

'items are based, are common to the two groups.

f. ,presentation of .information

1)

2)

3)

tabular format

*-

graphic format '(where appropriate)

narrative summary format

is Usedto provide for explication and interpretation of the data and

of the data collectidh and analysis procedures. 4

Procedures Xor the analysis of the questionnaires, both experimental

group and control group, consists of tabulation oethe responses identified

by the sample group and analysis of any additional components. This analysis

was limited to a summary.of the major points presented and a statement

of

nor was

positiye or negative tone. A chi-square analysis was ndt attempted

correlation coefficient developed relative tb the interpretation of

information between the xwo respoAing groups due to their small size and

lack of realistic numerical frequencies. .'""

3.
. ,

were reviewed and interpretation based upon verified statements of Project
A.

Admini6tra ive Staff or the RCA Consultant gaff. Judgmental and opinion

Interpretation Procedure -- Records, memoranda_and.reports

23
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7.1114111.

statement was collected relative to the degree of accomplishment of

process objectives from individuals being, trained as well as the project

staff providing assistance in the training program. In the interpretation

NN

of the questionnaire instrument we identified the responses to the ini*tal

structured interviews for those persons who aiio completed the queitionn4re.

instrument. This information assisted in the interpretation of the*.
/

questionnaire data for the experimental group, since the opinionnaii,e

responses of those persons who did not complete the opinionnaire but did

complete the questionnaire be different. The similarity or difference

of responses could not be determined or interpreted without the use ora

proTlure such as the interview and opinionnaire. There was insufficient

time and money to provide the follow-up interview to identify a reason or

reasons why the non - respondents failed to complete the questionnaire. It

was recognized that such a follow-up interview would have been of consider-

able value to the overall Interpretation of the evaluation process.

The examination made of the project r cords was for the purpose of

determining the degree to which the proc objeCtives were being met as

stated by the staff in official records. It was also felt necessary to

identify and clarify ,the exact change requirements andAlodificattpas_of

objectives which were encounteredvver this initial period of tne'Project.

The results of the data collection process and correlation of responses

to questionnaire alternatives have identified the skills, knowledges, and

1

attitudes of the persons randomly selected for_ the control group.component

and who might have been selected for the curriculum and Staff Development

training. The assumption was made that these'teachers did not appreciably

24
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4

differ from the teachers who were selected for training and teaching 4

in the center. This random selected group thus became-the experimental,

group component. An interpretive comparison of skills, knowledges,and,

attitudes of these teachers with the skill, knowledges, and attitudes of

teachers who received the training provides an indication of the changes

which have occurred as a result of participation in thp.training program.

While all other factors have nikt been held constant, an assumption

was made that some of the differences between thstcontrol group component

(non-selected teachers) and the experimental group component (teachers

selected for training) is the result of the curriculum and stefdeveloPment

training T s interpretive task'was designed to utilize data reporting

procedureS to identify differences between the two groups of teacher0.

44\ Data Presentation

4,

a. A structured interview format was constucted to follow-up on

procdss objectives. Component A teacher/trainees were interviewed and

responses summarized by the auditor/evaluator. The structured interview

instrument was designed to query and directly review the status of progress'

toward accomplishment of the identified objectives for each training,.

management and Staff development component of the project. The opinionnaire

was accomplished during the three-day period of the workshop March 26-28,

1974. Presented here is the data instrument (format) used in the Analysis

of, the Opinionnaire.

TABLE 1 - OPINION SUINEY4 Personal Interviews of Teacher/Trainees

on page 23

'TABLE 2 - OPINIONAULATION on pages .24725.

Analysis of summary Remarks found on Table 9, Page59.

2'5

4
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b. The auditor/evaluator developed aquestionnaire format con-
.

sisting of items dealing with or identifying both process and product

objectives of the project. The questionnaire consisted of items or
IA

questions with a series of alternative responses identified, Respondents

ro

were chosen from two mail-out listings: Component A -- the program teacher/

trainees and Component B --.the randoilly selected group of Vocational

Education and Industrial Arts teachers from other schools in the system.

The instruments are displayed at App,41 and Aup. #2 in Secti6ti IV of this

I report. Respondents were asked to identify one of the alternatives

supplied and space was provided for the inclusion of additional comments,

by the resiondents. The analysis of additional comments was limited to

their presentation in summary form and a statement or indication of their

positive or negative tone. After tabulating the correlating responses, an

analysis was conducted on each .component.

TABLE 3 - Data Analysis-Questionnaire

Program Respondent-Component:A, on page 26

TABLE 4 - Questionnaire: ''Respondent A

Tabulation on pages 27-31

10

TABLE 5* Data Analysis-Questionnaire

Control Respondent - Component' B, on page 32
4

TABLE 6 - Questionnaire: Respondent B

TaBulation on pages 33-37

Responses from,the selected control'group, Component B were then
eviik\

correlated to those of the CompOnent A responses with questions/responses

coded as indicated.

TABLE 7 -COde_of Correlated Questicins; on page 38
.

20
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A chi-square analysis was not conducted on the contral.group findings
A 4+ -'

nor was a comparability analysis undertaken due to the email numbers of

respondents. Analysis o* data undere4n between CaMponent A andComponent

B using the coding provisioUs_atablAhed earlier to compare responses of the

'two components. \

TABLE 8 -.Data Analysis-Comparability of Responses

1

ardponeaCA: Component B

1

Tabulation by items on pages 39-45.

N't ri 9

27

.1

-

0

.

'(

,



TABLE 1 -- ogiNIGN suazi

./

Personal Interviews of
Teacher/Trainees

1. Have copy and understand stated objectives of Career Development

Project?

2. Were yoU "selected" for th teacher/curriculum development position

or did you volunteer service '?

3, What are the (teacher) staff evelopment objectives of the workshop

training (staff development) as you understand it?

4. Have you_attended all sessions of ithe'RCA 'Workshops?

a. Summer (hugust 1973)

b. Winter (February 25 - March 1, 1974)

c. Spring (March 25-29,. 19?4)

t.o you have, an4strong teellnes'oVrustration or, inadequacy with the

Workshop and /pr Teaching Technique?

6. whit curriculum development area areyou participating in?

7. Dd you fed1 the workshop and handout materiale.are helpful?; Rate

1 7 5(high).

.46

8. Are you working with a committee or on youvowillin curriculum

development?

9. Have you developed a curriculum outline as yet? (convert to

Competencies and' Learning Packages)

10. Feels competent to write Curriculum? (learning modules)

I

3.

28
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TABLE 3

Data Analysis - "Questionnaire

Program Respondent-Component A

* Questionnaires mailed out - 9

.:* GAlestionhires returned

.

- 4 (40,4%)

* Number of responses for each alternate response by h item:
Item #1 - Don't know, etc., see page 29 Of tab lation of TABLE 4.'

* Number of non
Item #2 -

Iten #11

responses for each alternate respons by each item:
Develop cluster programs

1 (25)
- Career Development Center

Philosophy & Goals D. C. Schools

3 (75)

* Percentage for each response or non response eas item:
Sevage 29 of tabulation of TABLE 4.

1'
`31

26
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TABLE 5

Data Analysis - Questionnaire/

Control Respondent-Component B
1

rr

*,Questionnaires mailed out - 11

* Questionnaires returned

* Number of respons
Item #1 - Don

- 5 (40.5%)

for each alternate response by'each item:
knog, etc,-, see page 35 of tab lation of TABLE 6.

* Number of non-oresponses for each alternate respon
Item #5 - Prepare instructional modules

'' 1 (20%)

Item #22 - Voc. Ed, Pregrams E Outlines
1 (20%)

e by each item:

* Percentage for each response or non response each items
See page 35 of tabulation, of TABLE 6.

A

-4 k

37 'N.

32
fit
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TABLE 7

Code of CtxxTlated Questions

Component A (to) 41

'tea # 1' X

2

3

5

6,

8

ComRonent_E

1

2

8

9 9

10 10

11 10

12

13 14

.14 15

15 16

16 17

18

19

20,

21

'22

23

25 X 25

1

24 23

ti

18

19

20

00

I

21 ; /

.1NM / (see comments)j1
22 4

reiationfthip:
--L---(11/12)

--.....

A 24 (11/12/22)

43'



TABLE 8

SirData Analysis - Comparability of Responses

Component A 1 Component B

Item-#I - All respondents agreed thit career education in the secondary

schools was important for vocational choice,

4/100% 5 /100%

Item #2 - e respondent in Component A hadnot participated in the devgl

vent of the content outline for cluster programs of the career program ar
4 . k

Two (i0%) had developed only one content outline while one (25%) had developed'
. .

three content outlines,. One respondent in Component B had developed only

tr. one (20%) Content outline for Voc. Ed, programs, while four (80%) had .
r

fir`-

accomplished two curriculum outlines,

L

,

. al program/5o% (=te program/80%

i
f-i

.

-J"\ Item #3 All /100-1 of the 'Component, A ' respondents agreed that' the cluster

--programs would meet individual student n4eds ba;ed on statement of student

learning desired'anl-p'erformance objectives. Only one (20%) of the
/

.

component 4p respondents, disagreed with the statement that the Voc, Ed, pro-

grams meetthe individual student needs.

47190% 4780%

Item #4 - All of the'tompOnentA respondents, agreed that sufficient time

'..has spent in dovielopingle program clusters. One(20%)CoMPonent B

. ,

respondents cud not know whether dufficient time had been spent in the develop-
.

,

. .
.

.

ment of Voc,_Eds -program curricula. Two"(40%)\indica4 ttiat -here was not

sufficient time spent in.the development of curricula, while two (40%) agreed

thEtt the time spent on curriculum development of Voc, Ed, programs was sufficient.
1

4/100%1 .2/40%

39

44



TABLE -- Component A:Component B (Continued)

page 2 Of 7 I

Item #5 -.Two (501) of the Component A respOtdents had preps ed 'at least

one instructional module, while two (50%) had prepared more than six.

One (20%) of the Component B respondents did n t respond to this item, no

comment or reason for non-response indicated, ote (20%) had piepared at

least one instructional learning packAge and. twb. (40%) had prepared at

'east two such packages.

2/50% , . 2/40% . .

Item 6 - All of the Component A respondents agrepi that the workshop

activities andexerckses had been useful in other instructionil areas and

by degree, split two441 as "a little useful" and two (5O ?) 'as "quite a

bit". Four,(80%16of the Component B respondents indicated that rural

workshops and prepared exerciseS had been "quite a bit'; useful to

1

in other Voc. Ed. instructional areas.

2/50% 4/80%

Item #7 - One (251) Component A respondent understood the performance

objective statement to communicate only "what the student will do" while

thTee (751) correctly indicated an understanding: "to communicateold

student will do, circumstances of performance and, degree of accuracy."

Three (6oI) o the Component B respondents correctly indicated understanding

of what the perforiance objective statement tells us.

3/75% 3/6O

Item 48 - 11 (100%) of the Component A respondents indicated that team

planning and grouping by program clusters and experience xas in itself a

45

44
t



TAB .E 8 -- Component A!,: Component B (Continue

page 3 of

voidable experience. Four (805) of the component B respondents dicated

that such Fouping was a valuable experience in the_Vpc, Ed, system

4/100% 4/80%,

Item #9 - Three (751) of the Component A respondents agreed that team-

work was a more productive method of accomplishing the Career Development

Center goals. Four(8o) of the-Component B respondents agreed that team-

work in Voc. Ed, and career programs was tlip more productive method of

accomplishing educational goals,

3/7..5%

Item #10

Leuwell A.

two (40%)

4/80%

- All (1001) of the Component A respondents agreed that the

Penn Center had purposeful, established program goals. Only i

of the Component B respondents agreed that the established, Voc,

4- !Ed. goals are published and used,

4/100% 2/40%

Item #11 - Only.one (25%) of the Component A respondents agreed tilatthe

ts,

published philosophy and goal statement for the Career Development Center,

had specific statement of seven program goals. Three (75%) did not

respogh to this item, with no indication for 'reason of non - response. Three

(6o1)\ of the Component B respondents felt there were no published goals.for

the Voc. Ed. program or that they were not. used by the instructional brarich

or program teachers while two (40%) used the published goals.'

1/25% -2/40% \

Item #12 Thr (75%) of the'Component A respondents agreed that part of

the philosophy and proposed operation of the Career Center was td share

.
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I TA4LE 8 - Component A: Component B (Contin ed)

page 4 of 7 .

.

I - .

Jomion resources. Three (6o) ofthe Component B respondents agr ed.!
iof

that related Voc. Ed, programs in the area schools no Share reso 9es,

171Two (461) indicated they "didn't know,"

3/75% 3/60% Ii

Item #13 - All,(100%) of both Component A and respondents agreed that

interviewing workers provides job knowledge and satisf ctions which the

1
teacher can communicate.

4/100% 5/100%

Item #14 - Two (50%rof the Component A respondents agreed that the concept

of career education should involve preparation for "personal fulfillment."

Thiee (60%)%of the Componedt B respondents agreed that the concept should

involve preparation for "appreciation for the dignityof work." While each

sample component had respondents who selected "None" as the response, there

was also no consistency in the other responses. Two (40;":7) of the component

B respondents marked three of the four possible response t atives thus

indicated'a lack of knbwledge of the trend and effort to iareer ucate

to the world of work.

(c) 0/0% (c) 3/60%

Item #15 - Two (50%) of the Component A respondents felt that career

education was concerned with "giving new structure to the curriculum" while

one (25%) felt that the concern was "preserving what is good in career

preparation" and only one (25) rightly indicated "the understanding and

relating man with the world of work ". Four (80%) of the Component B

respondents agreed thatleareer education is concerned with "understanding

and relating man with the world br work".

1/25
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TABLE 3 -- Component A: Component B (Continued)

Item #16 - All (1001)

page 5 of 7

the Component A respondents

r

that as1
result of the workshops' and tpresentations, they felt more comfortable

in dealing with CE instructional needs. simil4riy, four (80%)

Component B respondents felt that as a result of formal educati

the-

n and

workshops that they were comfortable with the needs of their Voc. Zd. \

instruction. One (20%) indicated uneasiness in the dealing with t

needs of Voc. Ed. i a result of formal training and/or workshops.

4/1001. 4/80%

Item #I7 = All (100%) of the CompOnent A and B respondents agreed'that

program deVeloped performance objecItives represent a reasonable mix of

the three learning domains.

4/100% 5/100%

Item #16 - Two (50,g) of the Component A respOndents rated developed

performance objectives as averagewhile only one (25%) rated the objectives

I

overall as excellent. Two (40%) of the Component B respondentwated.

"developed/performance objectives as exceilleit while three (60%) rated,

them as average,

/ .

1/25% 2/40% \
A .

Item #19 - Two '(50g) of the Component A respondents ageed that an .

appropriate and adequate evaluative process Was identified for evaluation

of student performance on each perfchmance objective. Two (50%) indicated

that they "didnt knowTM. Three (60%) of the Component B respondents agreed

that there was an appropriate and adequate, evaluation process identified,\

while two (40,1) were indicating thLt they did not agree that the evaluative

process was proper or that they ;'didn't know".

. 2/50% 3/6O
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TABLE 8 -- Component A:Component B (Continued)

Item

page 6of 7.

20 -.Three (751) of the Component A respondents rated t e overall

stud nt evaluative process "average". Four (80%) of 'the component B

resrndents similarly 'rat

one respondent in each of

pri:cess as "excel'

the overall uation as "average". Only

he compon is rated the overall evaluation-

ere were one who rated it "poor".

3Y75 . 4/80

Item #21 - Two (505) of he Component A respondents had helped prepare only

one cluster program and Qts pro Outlines. Two (50%) had helped prepare_

nine or more programs and outlines between them. Three (60%) of the

Component B respondents had helped prepare only one Voc. Ed. program and

program outlines. One (201) had prepared two programs and outlines, while

1, one (205) failed to re4ond to this item, giving no 'reason for lack of
;

response.
1

4/100% 4/80%

Item #22 - Three (755).of the Component A responde4ts found the /RCA hand -

out(s., ...

exercises an dicussion to be "helpful". Only one (25%) respondent

with a'high sc markinE af...."most helpful".None rated thei low scale

"of some help" r "of no help". When compared 'with item response to

'. .,,,...

Component'B ite #11 and ¢12 on learning activities, two (40%) respondents

agreed that the Voc.. Ed. learning provides properly sequenced materials

(Itemt#11) and fo (805) indicated that their individualized learning

activities are multi-media. (Item #12). NOTE: In this comparison the

Component A situation refers to staff training exercises while the

Component B situations are reporting learning activities provided the

fir
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TABLE 8 -- Component A: Component B (Continued)

page 7 of 7

student Voc. Ed. teachers seemed uncertain or indicated "no" (60%) "r

regarding properly sequenced materials.

4/100%

/Item 1, - Three (75%) of the compdgen::" spOndents rated the RCA

Worksh P and ov rall module development pr as "average". One (25%)4

rated overall.a6 "excellent". Two (40%) the Component B res ondents

lindicated.theylhad "formal education" in he development of 1 ing

modules. Two (40%) indicated they had 'Workshop-staff tray

One (2(') indicated training to'include "pre- doctoral study".

4/100%' 5/100%

Item #24 .- Three (750) of the Component A respondents indicated they were

afforded assistance of an advisory committee. One (25%) indicated he

"didn't know". Three (60%) of'the Component B respondents indicated they

had not been afforded such assistance and counsel for their V

instructional program area. Two (400) indicated "yes" and t at they
1

received such assistance. .! 4 , g.

. 41
.

3i4'5% .2/40% ,

. -

Item #25 - Three(7524g) of, the Component X respond nts agreed that the

examples used in t e workshop provided them With 'a cross section of several

formats ". One (25 % j respInded that the examples. provided him with "insight

into Writing of the program modules and format". ,Three (60%) of the Component'

q14- r\v
B respondents rated the \too. Ed.. programs use of standard format for learning

modules as "average" with one Britten comment submitted stating "need supplies
\

and equipment,to carry,out the career educational pro These we lack!"

One (20%) said that he considered the use of standard formats "poor".

3/75% 3/60%
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5. Eva lua rive Conclusions

In t.1* e iebruary 26, 1973 letter of assurance to the Assoc to ..
1

Commi'ssi0 er of Education, U. S. Office of Education, the first prodia

1objective statement of this researc) and development project was stated

as "intent to establish two interrelated pilot career clusters of career

./development prOgrams in the areas of comilunications,and media; fine arts and,
\

\

1

humanities We find that the building site for this pr ject, the former ,

National C °graphic Building has in fact been renovated d designated
.

/

as the T.emuel A. Penn Center. It is located at 1?09 3rd Street, NW in

/ 1
iWashington, D. C. and although plagued with many contractual delays appeared

to be ready to accept its first studentlwith thel advent of the 1974-75
'1,

school terms.

The second prOarict objective stated l'or this prdkject was that this

R & D project "would, provide planning and evaluative capabilities for

implementation of a high school level career development program deigned

to provide job preparation in communications and media--fine art. and
1

,

humanities." We find that overall the approach and planning for 'this
\ :

project R4 have been too extensive td have been accomplished within the
\I

very strict time table p esented initially. Delays in obtaining the initial

i

grant approval; bureaucTic policy and.procedure,within the administratio

contracting delays'to process and effect projec support all led to serioul

delay. 0 1 persistance on the part of the Actilpg Director and the agreement

of the consul

undertake

The contrac

ants to "proceed without firm Contraprovi ied services to

preliminary steps tolfarc curriculum and Staff velopment.

for renovation of the b lding were slow in preparation,

advertising and award.," t work, .once started, fell behind time-schedule,

2
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1

materials and work were both delayed and the target of occupancey by

1973-74 school year fell by the wayside and was retargeted for the 1974-

75 school year. The Acting Directo2s persistance and the initial work

of the RCA
M
consultants picked up what had, been planned as, a "six-week

es

workshop to be held during the summer of 1973," and after reprogramming

conducted three workshop meetings over the period of time from August .

1973 through March 1974. Some teachers were not available for the August

1973 workshop due to the late notice, summer work, or illness. By conducting

the.reprogrammed training during the school year, not all he designated

teachers could be re eased from instructional duties in order to share in
. .

in ervice curriculum staff development training. r pidposes of

co tinuitlt became n cessary to prom teac ers for the

training and ask tha ey then return to their faculty counterparts to
.

,

/
4

discuss their learning experience$ and share workshop matriars. The

"intensive period of training and currieulliM plannine was also revised
-

I

and offered over a greatly extended' of time frith some loss of
, 7

.1

. 1

continuity.

.

.The nucleus of staff' rsons,\including the principal to be assigned
.

,

. .

to the career center, were to alsoengage in this intensive period of
.

.

1

training and curriculum development. Another delay to program expediency

was the fact that the Principal/Director was not available ant /or assigned

/.
.

to his very important position of leadertip and program continuity until -its

November 1973.

The concept of operation entails the release Cf students from otter

"feeder" High Schools, where they will be involved.in academic studies

to the Career Center where they will pursue career Scb training. This

Career Center, an ,others tcfollow in the D. C. Schools master,plan,

\ 47 .



1

I

.

will provide students a choice of vocational training courses within

t
n

their "strong interest andjob asjirations ". The Caner."' Center courses,

and consequeAtly.the thrust of the D. ;C. Schools Vocatio al.Educalion, will

.
be directly relatelolthe'hntry level" job skillt and 1.fie.realization

that more and'more youngsters are opting to go to work, and to get

involved with "blue collar" jobs which often pay more than the "whiteLcollar"

/jobs avtlable to the college graduate. The Department of Labor now

predicts "that three gut of fournew jobs between now and the end of the

decade will not reWire a"tollege-elacation."- By Creating the Lemuel A.

Penn Center, the Schools are gebatly expanding the list of Vocational
1

.

training courses to help meet this growing. demand. It is also noted that

another expansion has recent13' been implemented to cohveA iestern High
/

\, School into a city-wide school'( ter) for the p trming arts' in suc
\ P

i . "
eld6 ap theaer,music, dance aj film mhting.' Such expansion of c eer

i i

and job training capabilities will allow p. C. HighiSchool student

i

i

___ \ it

o exercise a much bro option egardil lisings wen making career and

,job training selection. T e (work object/ es of,the curriculum and staff

. \
V . i

.

.

development training and consultant services to be provided by the RCA'

Service Company were modified and changed bar contract amendment to add .

\.' 1 1, gli

aitional services to be completed..id exqcuting Phae II (Spring 74) ofthe

tAiriing. After phase I objectives (Sluluner 73) we fond that thb ins me is
l 6

17

of communication of the status of projectidevelopment;'space allocation; '

\ ,4 I

I,

\ I .

..,'

__- program and curriculm offerings proposed; review of relevant material
\

. .

and review of the proposed Plans for renovation had in many instances
\

not di-rive t the teacher level or had,not been eommunicated at all'until
..,s

... 1#
'..

.1

the,Phasej workshop was accomplished.0 As a result, "in addition to the
combining of the individual efforts and establishment of a team effort

,

53
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among the. teacheMrainees, there evolved a new experience on the part of

the trainee when facing program expectancies and. the "relal World" of

development of the Career Center and the curridulum. There'existed a

need for the participating instActors to review relevant materials and

discuss the proposed programs Iiith knowredgeablie personnel in the various,;

. , . "
fields "according to the RCA Final Report o1' Phase I training." .Additionally

as,stated,'the affected instructors needed. to tour.the center and review

Ithe propos plans for renovation. ". Thee basic'needs had not
7

prior to the Workshop.. Accordingly?, after a limited..period of

on-the-review of suggested programs "to Identify and determine'the need for

been satisfied.

concentration

:
a par-Ueular program" and "to determine the type hnd quality of education

required for entry level jobs", extensile review of sources of nformation
0

outside the workshop becamc.necessary. These sources of informa

tensive 'and due to their 'limitation"could not be pursud
. I, . .

the0workshop but had not been li Coordinated torfaAvaircePrepirat

It.

que
on .were

prior to the workshop either:'

The majority of the follow

week, wat devoted to making rec
,

ing

1
workshop periods, approximatelkbne

P
mmenbfationt for change and/or re-allocation

. I.

ofplannedAluildingutilizatiO'n.Theseactivitiesresulteding,domplete

,set of recommendations being presented to the architect priortotinal
f ..6,.\1 t`

bidding on the renovation. They also consumed much of the workshop .time

programmed for deVeloptient of the phil.osophylankgoals for the center as well
.

as, the finalization, of program outlines (durriculum.outlines as stated in

the RCA coniv.dt) for each instructional component within the two career

clutters.

. ,.

as well as the ,oals and course.development as prese In the RCA final
.

-

i

Many of the teacher -tralnees:stated.that the- philosophy state?t

br.
6

,

\ / s.,..

\-.

5 4
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.

report (App. D) here not in fact .made available to them unti1somefime

during the later Phase II (Spring 74) workshops. The Phase I conference
'

(workshop) ill August '73 was not necessarily conducted as originally designed.

This is not to say it was fouhd not to be successful or valuable to, the

growth and product capabilities of. the staff and teacher/trainees. It _

was, however, a very frustrating. time for the teachers arid a time 'of constant ,

0

iiflux and program adjusttehrcy the RCA consultants.' However in their

own words "this conference was custom-tailored :and the flexibility
.

adjustments prolled led to its p ceivd success."

I.

All of the major listed produ objectives were accomplised' \ n part

or in their entikrek with the excbp on of the Ikstablishment o the\

advipry conlittees for each cluiter program area., This job of es biishing

the variousadVisory compittees was dressed by RCA earns as a recommendation

"to beestablished in all areas withi each cluster". Their final r port
. .

recognizes that "thelsea of printing was well support by its advisoy

committee; however, in other aeas within the same clus er there waslittle
4

A

or no visible support." The cluster prograbs were devel ped in rough form
... .

..-7.

during the AUgust 23rd workshop and followed by after R team consultants

, . . .... i -

an opportunity to review and further develop the content outlines.
\;.

ditional staff and'RCA consultant activitet.were accomplishtd as late

as:October'73ttfinalize the proposed: chaster programs. The clus ter

"14

programs presented in the RCA Summer Workshop final refit (App. D)

established roposed outline f co tent for etch program. This outline

was not immediately mod readily available to the teacher/trainees,in/volved

in the program. The RCA team proposed that the "n xt logical step within

each program is to task anal e each program area a state the content

.in terms of;de&ired student 6om etencits " to be llowed by writing action

'55
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which "logically leads to'StIng the program content in terms of

behavioral or performance objectives." The RCA team thus establised

the jor'lzerameters for t st Phase II worWhop, originally scheduled
,

for November nd Decei slipped until February and March 1974.

The pre iousl eer Cluster pograms thus gave

away to the newly approvel (after Final Report acceptance in January 1974)

cluster prog:ims first published or Appendix D PILOT CLUSTER PROGRAMS

December 26, 1973, completing the product:objeotives ot Phase I,, curriculum

a d staff deielopment. The program outlines within tKe fine arts and
.

humanities cluster focused primArily on the fine arts as oppospd to the

humanities and was stated in the fihal report "not Complete". Fine arts
',-

anities did not. .have a ful. representation of instructors and. the,

proposed program for music was not complete.

Negotiated contract services ere requested for a change to establish

Phase II sistancd and services by RCA Service Company on September 20,

1973. Int nt was stated to provide continuation of a Curriculgi and, staff

111.
eveloPment project (Piase I) and 'was tenatively scheduled fF-Movember

-9, 1973 December 3-7, 1973. The specific objectives of such required

ce- was as follows:
.

c

Direct and .establisir techniques fOr'deriving competency stanlards

se

areas utilizing task analysisr. -

B. Review'relevant curricula and relatld research materials collected

by school personnel since the Phase1 staff and curriculum development

, 4OF

ence (8/20-31/73).

Assist in establishing.adviiory committees and identifying

con ity resources as support for the two clusters.
...

5ti
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D. Direct and establish guidelines for developing performance

objectives..

E. Develop a x.commended,format for learning modules for both

clusters.

4
F. Direct' writing of at least one learning module per program area

suitable for instructional purposes.

After consideration by. RCA personnel and a plahn session for the

workshop theh scheduled for February 25 throug M- 1, 1974, the

Acting Project Director issued letter instructions to the RCA consultant

team dated February 19, 1974; making the following additional recommend

changes in the Statement of Work and contractual objectitess

ref. above Item B. That review of relevant Curricula and related
4

materials collected by school personnel, etcL'be incorporated as an

on-going activity during the workshop period.

Items. D. Schedule sess1ons to include instruction and practice
.

I! .

exercises:in developing and writIng performance objectives. J
,

Item E.. Provide- examples -of learning Modules that utilizes

format to be recTamended. I
.

. .

Based upon workshop (conference) observation by the.Auditor uator,

Phase II of the curriculum and Staff Development scheduled actimiti

functioned more smoothly than that of the previous phase. Daily coherence

schedules were prepared arid discussed with the trainees. Scheduled activities

w re rather broadly programmed in ordei that some flexibility would pre<mil

an the RCA team prov$ded lOgiCal and practical progression from one daY /

wo to the next in accomplishment of;the training ahl curriculum development
, /

'o ctives.. As exhmple, for the eri li6Saay, ebruarY.26 t Ough Fridak)

l'
1

.

. March 1, 1974,
.

followingiagen a w pre ent to includeIlana-out materials,
,

2 ,
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practice exercises in those staff development areas called out by the

contract amendments and* letter of recommendations previou' y refered to:

Monday, 2/25 - 1-Introduction of Conference Personnel: Wash ngton, D. C.

Staff; RCA Staff 2-Introduction to curriculum process: Review of Phase I

Staff Development; Management Plan foi Program Development; A Model for

Developing Instructional Materials; Individualized, Continuous-Progress

Learning Systems; and Competency-Based Learning Materials.
4

Tuesday, 2/26 - Deriving Learning Competencies: Behavioral Analysis

-How to Identify Competencies

-How to Use Task Analysis to Derbb Competencies

iednesday and Thursday, 2/27-28 - Deriving Competency Statements for

Pilot Programs

Thursday and Friday, 2/28-3/1.- Writing Behavioral Objectives: Behavioral

Objectives Defined; Components of Behavioral Objectives; Writing an

Acceptable' Objectives; Classifying Written Objectives.

In general, the training conducted was quite satisfactory even though

accomplished under rather poor and,distractin conditions. The teacher/

trainee ttendance was well below average (40g-50;:). The stated objectives

of 15 tea her/trainees pro rammed. A1ditidnal1Y, the working space and

A
seating gement was rated very poor. Trainees were required to be

seated in ,imary and elementary grade size student chairs and at centrally

facing s tables. To Complicate the instructional progress,, were the

confirence fader required attention at thelfront of the room, 50% of his*/--

audience was involved in a chair shuffling 'turn-around ". These distractions,

when coupled the fact that there were many tral:h and other instructor

4>

converiations being ca ed at the game time, were detrimental'to the i

/ . /
understanding and process. Personal arguments between trainees not

558
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only disrupted that groups progress in:the work accoulilehed but had a

,direct effect updn the entire workshop.

It:was apparent that the trainees were offered a deeper insight..

into curriculum development and the whole problem of compel.ency-based'

instruction than that previously available to them. As individuals,

the acceptance and thus "use rate" for the new knowledge would vary

greatly within this small group' Prepared.. materials and procedures'

presented and accepted, will definitely provide a great deal of

standardizatin.

One of the chief concerns of the Principal/Director was the fact

that not all hie,teacher/ttainees could attend the Arkehops. His concern

related to expekience lost to the inability to participate in the workshop

and the need to pass on,. thus absorb, the established staff standardization.

The conference schedule for the, following period, March-25-

-s>

29, 1974 comple'ted the Phase II training:

Monday, 3/25 -- introduction of Gc4f4EenceXersonnel: Washington,

D. C. Staff': RCA staff.

Summary of First Week's Activities

. A. oDeriving earning Competencieg

l.\ Behav ral Analysis

1 2. \Using .ask Analysis to Derive Competency Statements

B. Writing (Per ormanbe Objective

'1. PreAsse 4cent kackage on Performance Objebtives

-Tuesda 24,k Writing Performance ObjectivesI-
A. P formance Objectives Defined.

B. Components of ;Performance Objectives

C. Writing Acceptable Performance Objectives

5 9
,
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D. Classifying Performance Objective

E. Establishing ,Guidelines for Developing Performance Objectives

Ve'ehesday, Thursday and Fridiy, 3/27-29 - Writing Learning Moaules'

A. IntKOduction to' Learning Modules

B. Develop a Format for Learning Modules

C. Develop at Least One Exariple of a Learning Module in Area

of Expertise

Again itican be stated that the RCA team made direct inroads into

suStessfully meeting the prescribed learning objectives. The same

facility problems and lack of teaChing:aids or limitations continued to

plague the instruction process:. 'RCA staff was required to,conduct a

contract needs assessment and remain very flexible in order to react and

to emphasize areas of need as determined from day to day.

'The Assistant DirectormforStaff DeveloNent, D. C. Schools indicated

that she felt the most important part of the instruction being advanced at

this workshop was the format or standardized process and the writing of the

learning paCkages. ',This ins
4

performance objective= the -t
\

ii-ith emphasis on "measurable

Thro gbout this week'of wo

ction regarding;the deirelopment of the

hing'and learning conditiOns;'the evaluation,

otjective of performande" was wellpre\sented.

hop, the average teacher/traineettendance

!was eight. One new teacher /trainee had not attended either; of the iTvious

workhops either in the summer '73 or the previous last week of February '74.

Needless to say. this individual was very frustrated and lost within the

context and maleriali used for this training period. The week culminated

in the trainees presenting their written learning moduled'and teaching

plans for the one exercise they had undertaken in their ar# of expertise.

64 7
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(The completpd exercises were handed in, critique on-the-spot with the

trainee and then taken back to RCA Education Services, Dallas, for a

detailed review.

During this workshop, the Auditor/Evaluator'administered the ten-

question opinionnaire duNng an interview with each of the teacher/trainees

(see para. 4, Data Presentation) using a structured interview frwmat,
ti

Of, the 10 teachers interviewed, only three had not attended all three

sessions of the workshop (see Item No. 4). The summary femarks in support

of response analysis for that instrument are presented in TABLE 9 --

Analysis of Summary Remarks on pages'59-61.

Following -.he completion of the workshop training, the teacher/trainees.

were to return to their respective instructional assignments and to complete

the'school year: There was deep concern within the group as to how they

were to be utilized as a "curriculum committee". They were also worried

about an expected additional workload on nights, weekends, or the possibility

of s ding a summer of work without-stipend.

The evaluation of the wor shops did not extend beyond the mail-out,

completion and return of the epared questionnaire instruments.

The specific questionn a struments developed and utilized are

discussed in Chart 4b, par of this section of the report and are

displayed at App. #1 and App, #2 in 7ection IV, Appendix. The comparability

of responses analysis provided some Atteresting insights into the vat

. of such workshop training whEn coilpard to a randomly select group of

peers, teaching in the same 'school system, in the same or equal vocational

atmosphere. Particularly interesting were examples experience questions

and the subject of development of contept outlines f r cluster prog:ams

or curriculum. The control teachers, Component B, ad 805 of the respondents

61
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completing two curriculum outlines while in the program teacher/trainees

Component A, even after this training, only.507 of the respondents

could indiate participation in one content outline. This would appear

to indicate a more experienced curriculum-development capability in the

Component B, control group.

There are other indications of experience which have goodcomparar

bility of Component B, control teachers)to Component A, program teachers,

and the Stated objective of completion of a curriculum and Stgf Development

Workshop. The response to item #9 indicates the agreement that

team work in the Vocational Education and career programs wai the most

productive way of accomplishiig their educational goals. When queried

about the actual publication and use of goals, the Component A, program

teachers agreed 1001 that the' Lemuel A. Penn Center had purposefuly,

established goals. (Use in the center will come with program implementa

September 1974). On the other hand, the Component B, control group only

indicated a 4( agreement that Vocational Education goals are established

and used within ihe-D. C. School System.

The response to the Philosophy and Goals statement questions for the

Carepr Development Center, Item #11 CompOnent A, dealt with the specific

"seven goal" statement published an approved by the D. C. Schools Staff.

The question was designed to measure nderstar\ding and recognition of

the statement instrument. Only one or 25% of the sample responded and

with the proper response. The lack of esponse on the part of 757 of

the sample we feel is an indication of lack at participation injworking

up this Philosophy and Goals statement as well as Lindication of

either not being provided copies of same or lick of sufficient elphasis

in workshop preSentation. Certainly, the Philosopl of jnd Goal of the
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Lemuel A. Penn Center, as well as all VocatiOnal Education in the

D. C. Schools is important, to the teacher, more important to the

curriculum development personnel,andlpost important to the School and

Center Staff and tfie Superintendent.

In the development and use of performance objectives only 25% of

the Component A, program teachers,rated overall objectives as excellent

while,40% of the control sample rated. their development and use as, excellent.

,

As can be seen by reviewing the responses, it appears thai the bak;of\

the curriculum and staff development objectives of instruction' were

designed specifically to "set" the standard for the 61areer Center; but,

that these items of concentration did in fact haiie p, tige and were of

knowledge and within the capabilities of the peer teachers' within the system..

It also appears that a broader staff training program in curriculum

development an4 standardization could have been, catried out with4\the

Vocational Education teacher group, Only pre-agreed formats fot standard

forms_and the desired procedures would have been necessary prerequisites,

It is believed that such instruction could have been presented on a regular

basis as in-service training within the Careel. Development and Voc. Ed.

Programs on an on-going basis. This then could have been followed by a

concentrated period of input to the career development, and curricul

writing team. de tend to agree with the instructors-general remarks
1

that while they feel capable of wri ing curriculum and leaIning modules,

work would have to be reviewed,. d techniqally finalized by someone

more'qualified in the field and art of creative module writing.
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TABLE 9

Analysis of Summary Remarks

Opinion

Question

Item No..

1. Only three said they had copy of published

statement, Most were unc

of the Center insome form or manner of speaking.

ain of objectives

2. All were "Selected", hit only four considered themselves.

"volunteered."

3. 0About 50/50 split on workshop 'objectives and

understanding them.

4. Seven completed all, three ofs,the workshops.

Ofle had missed part of the sumMer workshop and

one had not been available for the summer work-

'.

shdp and was ill during the second wokshop,

February 25th to March 1st.
. .

5. Only two trainee felt at ease with the work- .
.

shop and teaching techniques. TIV-dment was 4

,

'/

ranging up to a heavy frustration factor 'or /

eight of the trainees.

6% Eight.Xere working in and ass gned communica-

tions and media curricula area. Two were work7-. ,*
4

ing in fiA.arts an* manities but assigned to

t.

modules of the communication and media curriouia,'
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TABLE 9 -- Analysis of Summary Remarks (Continued)

Opinion .

Question

Item No.

-7.

'page 2 of 3

Five considered the Handout Materials at

mid-range value but w th reservations ranging

down to low scale 1 on a particular workshop

or area of instruction. Three' considered the

value and helpfulness at a four level with some

particular reservations ranging down to 1.

0 Only two rated the material in'the highest

scale'and.oneoft.hose had definite reserva-

tions down to a two level on the 1 to 5 scale.

8. Eight considered thepselves as.working

their own in the curriculum development task;
9

ft Seven of these indicated coriCerns of the

committee developme nt procedure, one stated

that,there was some committee work since other

eacherdwerer "briefed" upon completion of theme

workshop training. l'wO considered the workshop

staff development training as curriculum

4o ittee development, one indicating a trend,

toward working by self, while tbe\bner stated,

that there was no committee effort in\h,s

knowledge outside the workshops.
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/LE 9 -- Anal sis of Summary Rematks (Continued} -,

t

page 3 of 3'

Opinion

Question

Item No. \\

:' )9. About a 50/50 Split on the development of a

'curriculum, outline. Some saiA they had come-
t

inn with an outline or Chart, others had recei-ti-l-y-

the

eloped curriculum for new courses but, in-the

all indicated they would have to rethink

area and start by developing their out-
V

lines and thinking into new learning packages.

Seven had real reservations about what standards

and (how) the procbps to.be used in developing

'curricula.

10. All the trainees considered themselves

competent enough 'to 'write curriculum 'packages.

Their chief concerns Were thOse of technh'ai
..

writing and the need for source and ontent

N 1

ecialist. Seven indicated'need-for iculum

development team efforts and mosf4the even

--,,..... were COncerned with possible-additional workload

,

(while teaching) as well as weekend or summer.
- .

work without stipend. On was concernectas to

ether administration Was really serious about,

a iculum development team.

...."'"""--
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6.' Evaluative Commendations

The Aotdng,Director of-this R & D'effort was fae,ed with aim

.surmountable odds which.were gradually, though rather slowly,

.overcome. Working intermitantly and only able to provide a limited

, P 4

"part tIli,eeffort to the project coordination and management- activities,
,

. >e, pe9sisted with arrangements to establish the Phase I training; obtain
.

the contractor for teacher/trainee instruction obtained that contractors

\\support activities for a- summer workshop, when in fact,a formal agreement

contract did,not yet exist. During this aforementioned period he was also

the prime mover and coordinator to establish th4 contractual renovation

lans for the center. He was not able to transfer some of these "additional",

job equirements until,the appointment of the new Center's Principal/Director
A ,

in Novem -r of 1973. The Adting Director is commended for his persailtance

and continue ttention and efforts Lto ensure project.Completion and a
- A

smoth implements on of the Lemuel A., Penn Center.

14eRCA .Service C ny's Consultant Staff is commended for meeting .
- .

mos,
l'"k

difficUlt training situation "head on" and retaining their composure

and flexib lity. With almost daily change requirements unposed in order

to meet the project and teacher/trainee reeds, the Auditor/Evaluator feels'

that they rose admirably to' the challenges and provided a stabilizing and

1

standardi ng quality to the workshops as well as standard formats and

Procedures for the development of the Center's, curriculum and associated 1

learning modules.

The creation 'of the-Lemuel A. Penn Center was provided 'a vehicle for

greatly increasing an expanded shopping list of vocational training. Increased

options of learning ava lable to those students who desire 4 job "entry level"
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4

11%

4trt

skill upon graduation fr9 high school is mc3st commendable, particularly
1r.

so xtreil combined with other master'plan learning program expansion

,within the D.,q, Schools.
41 .\

We commend the teacher/trainees for maintaining their composure

and dedication to,thewproject even in the face'of the many delay and
j

program changes. Many of theSe teachers were very frUstrated with their

lack of direction and understanding yet still Worked toward the Stag

development (team work) and curriculum development, putting in many "extra"

hours for which they received no compens'tion or reservation. Their

performance during Phase I and II of this project implementation

has, as a group, been dedicated and commendable to the system.,

The RCA Services consultant team was well equipped with excellent .

traini maTeN.als and workshop hand-outs. It was apparent ttrat they were

able, to draw upon a large reservoir of such materials, subject'based upon'

. (

previous or other on-going contracts. Their experience In the field of

teacher/trainee workshops and curriculum development peoved to be

most helpful and served to fulfill a very necessary need in the iFulum

proceis. Because of this consultant teams knowledge and
\

capability, they were ate to maintain the flexibility necessary

respond to delays, time changes and.program changes while still meeting

the sulk of the program process and product objectives set for them.
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Evaluative Recommendattons.

The. overall program plan and stated project Objectives were too

- .

extensive to be accomplisbed.iri the initially programmed.time -period.

The extensive-expectancies to: forthcoming 'from a six eqk workshop were

badaaly a planned impossibility.. The Auditor/Evaluat would recommend

complete r eprogram of any replication attempted, such

-

include cpnside ation bf est.ab/iShing, through"in-housecurtiCUlum
-.4. It

.and staff deielopient capabilities,ani/Kby consultants servtos-eontta
..'

-

programming to

as w0..1, as project

be developed. Aft

a Phase I needs assessment4 program development, pbilosophyaand goals,
40

for curriculum packages shou,ldstandards and &formats

these initial PIA?
a

II refinement of tual ourricula,'matching and using dvailable module

)

V materials and theproposed subjective matter for new curricula writAg

.t

activities are 440mpleted, a Phase

4

would be input over the'Period, of,the foil°

I

ng school y , with in-service

I
participation by alliteachers and involved staff teachers, the actual

curriculum and learning module writing *ould be completed by professionals

*technical writers, both in- system and hirei as required. The writing.

,could Alp team effort started...over t6.1ast two month

year and continue though the ensuing summer period witfr Chase III

of the school'

expedted implementation, the following school year.
k

Principal/Director.-
. *

, -, ,,

and his select staff should hat ample opportunity for eviewand change
(

recommendation throughout the 'curriculum :develokent process. A similla

. ,
period of staff tevelopment Should ho/ever be the Princ?Tal/..drector and

select staff'sConcentrated'in-serrice training. There OPe.nec4

.
standapdS of instruction documentation, evaluation and management, hich

must be similarly developed4for impleOntation. If the standard for \

6J
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ladding end lettingrenovaiion contracts to-thq'proposed buidling .

.

Site isA tmined to be the major time line involvedkin the project.

Then we recommend realistic planning, constant evalliation4and change

,Qtly as absolutely required to input supplies. and eqUipmentrand utilities 2

support into a.eoperationaI building for jaA learning situations planned.
. <-

Any curriculum and staff development program can and should be conducted

spearately ih our estimation. Eqiiipment, materials, facility space
.

allocation and software itert4 shouldTar-56 coordinated and pre - planned

In most instanc0,\the CarriculUp learning moaules will be written by the
, ...

-professional wr er In our view, we recolmend that teachers be.used and.

,

..

treated as tilac err t the school'system, not as curriculum writers

or architects d.contra ting.engineers.'

We *ecomme a that seleCted teacher/trainees be .rained in the Workshop

or'in -service training vehicle whiChvls aiLided and not be asked. to Obtain

a '10Secotel-ta.nd" passihg on of leard5ii-experience and materials,through
. .

one who has had the oppo ;tunity of participation. This is particularly

true then a teacher's "own time and free tire" becomes involved in his

or her learning process, Stipends-shouDt be available to pal for substitute

teachers in the event Of required activities outsilie a programmed in-service

program.. Of the selected teachers for

.only an average of eight (8).Were train

e propoed 15 teacher/trainees,

within this n\irtiber there were many partial

.teaching and administration requirements.

Career training, is a very worthy curr4i-1a e fort, particularly in
,

n the workshop sessions and

eriod\gsences due to .

today'sjob market and student needs. We recommend that full consideration

be given to augmenting the master plan of career venters and vocational train-
.

ing to include career educati011gin all grades K through 10th. This, in order

7 0 et
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to:prepare the students for be ter

'
selecti6n,lbased on Ipowledgea.bility

of careers and.job.sicills.required therein!, xhed offered the options

of skill %training-in'the D.C. High SChools. Counselling'and guidance

.4"

personnel should not be expected to carry the fuIi.brunt of assistance
.

in and With the studetts career selection and learning a skill trades,

Trade organizations and* the community should be given the opportunity to

work with the school system, and -through the system

assistance, and desires. for training manpower for s

needs at the "blue collar".jobs available.,

to exert their
.

.

fing replac'ement

.1

,1

' .

We would recommend the pre-plannise I, organization of advisory

committees andcOMMunity assistance to"dive active aseistance.with planning

and proposing the programs of instruction. Much of tke.assistance obtained'
. .. ,.

.

- during this project was. on a person to person basis,and not an.organized

4 .
.. .

% v .

.and operable committp4 basis to react to apd support'codsumer demanded .

. ,
,A

,,
,,. . . . ,

Too much of the valuable teacher /training time_was utilized in the
s' 1

.building survey regarding renovative p ans and contractual activities.
,

4

...44119

de recommend .mmend that Stich coordination be accomplished mit the D. C. Schools

'

architect outside,Isuch formal or in-s ice training programs.

D.'C. School Philosophy and Goals statements, when consumated and

I

published, should le provided to each staff and teacher incumben4. :Many

1

Of the respondents indicate lack of goals or guidelines to direct their

instructional efforts. We reco7y1d a review of this prpgram to ascertain'

that all teachers and staff members
4

have
\

, u4erstand, and apply their

educational efftatts to fully utilize the published goal's and guidelines.
.

1e recommend that the.Career Cluster Programs befully augmented With

completed learning modules and teacher lesson plans as soon as is practical
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under the current Funding and manpower limitations. Decisions mt4t be

made regarding those cluster programs-in the arts and particularly he

humanities which are'to be retained at Lemuel AkJenn. Center Or offered

elsewhere within the system. This project seemed to conflict in proposed

career ckusters with other programs \t,o be offered as example at Western

High School. Proposed program clusters included music, and yet the

music program planning was incomplete arid nOf capable of development as

la prograM.for Lemuel A. Penn Center fie tp lack of space.

We would recommend that every effortlB made to. provide a training'

atmosphere more suitably proper for ult teacher/trainees. Seating and

table arrangements are of utmo importance for the conduct of a continuing

hour- upon -hour workshop. TO b seated in a "squatting" position, hunched,

over an intermediate student table conducive to the adultthought

processes. Proper back-up aids of blickbo ,,giequate to the full view'

of all participants and the avail4ility of Yu -graph or some other hardware

c*--
item capable of projection of transparencies does not seem unreasonab

for good i tructional support. Discussion of topical matter must be

controlled to p trainees "on track with the training objectives" and to

ensure elimination of as many personal proLems or ego serving situations.

as ptssible. Jany such interferences were observed and undue epetifion

dllutedthe learning accorplished. Such lack of control by th consultant

staff precipitated perdon41 arguments between trainees on more than one

occassion.

It is recommended th t future agendas for training of teachers in

,curriculum development c ntain a more extensive time element devoted to;

standard formats; development of the performance objective; teaching

and learning conditions; evaluation which emphasiz "measurable" objectives
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f perfo

by the in tructors

ce; end, more

taf

person advisory atd correction assistance

. ,

We would' further reco end that the, use of published standards,

a policy and propedur s tnalual and standard formats for learning modules

and teaching plans be established within the 4t.aff or worked out under

contract with consultant.

teacher/tritalei,would th

effort, and dollar4 which

These-materialsichacie avlitilable to thg selected

s circumvect the research and developme time,

eat into the initral program frustration for

these teadher/traine s. While the materials and recommendations made by I,

the RCA consultants w- for themiost part valid and accepted by the
ti

concerned staff we feel t necessary\to pott out that little' "new"

haterial.was devel ed duri g the workshopS.,

0

4

j
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B. for AuaAt Eesoonsibilities

The audit responsibilities vere approved, and stipulated as proposed

by the Audit/Evaluation team. They followed program auditing techniques

based upon external reviews des4gned to verify results of the evaluation

and to asisess the appropriateness of internal procedures for determining

the effectiveness of project operations and management.' As one of the
.

major tasks, an examination xis made of project records in order to determine

the degree to which each of t e preliminary steps to curriculum and staff,

development were At. Anoth r major audit task was to provide periodic

verbal reviews (report) and,' to-maintain close liaison with the projeCt

director.

10 Data of ecti edures

The pri technique was to interview the Project Director,

,

or as later appo ntedlothe Principal/Director, to queslion their development

of a documentat n system. The administr4tive activities of the project;

and, to review those doc ents and records available or wI4ch could

made available to the ditor/Evaluator. Official record anddoc

were reviewed and cop

Due to the,extensiv

initial proposal, d

and II periods

es of the more pertinent documents rere obta

11
arlyaried de elopment of project objectives in the

. .

as changed over the extended lifetime of Phase I

e project, the,statement of the initially expected

units of perforance were vague or totally lost. This failure to follow

specific't*ementsLofobjectives of prOject intent presented a great

difficulty ithin both the evaluation and the Auditing tasks. The RCA

contract specified a statement of work which was "service" oriented to

provide organization and execution_of the staff and curriculum development
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program but stated no ruirement and/or guarantee of teacher/trainee

performance. There was also an extensive delay in the RCA contracting

process and the requested amendments or changes were nOt signed or officially

executed by both parties. Contract changes and actual service operation

was based primaribr'upon both verbal and letter instructions.of the

Acting Project Director, Such changes of procedure made the "tacking"

of project operation difficult. Other documentation was made available

to provide supplemental data used by the Auditor in the'validation of

results of the questionnakres. Materials prov4edto teacher /trainees

as well as the published instructions were also provided'to the Auditor.

Throughout the project period data collection was conducted by the review,

pull-copy, and file procedures. Where a l encounteredwas encountered

(or non-existent) return visits Ad further interviews with managemen

and staff personnel were ut&li to obtain pertinent information. Internal

"memoranda" for file purposes wez accomplished afr these interviews

by the Auditor,

2. Data Analysis Procedures

Documented project aptivities and operational procedures were selected

from the documentation file and comparative eAalysis'iaae with the observed
IL

project lctivities and stated opinion or judgment f rs of teacher/trainees

and project staff, -Analysis of data was necessarily, ilaited to determine:

what,was planned or how it was modifiede what was done by what,date, what

itwill be done in he future, who is responsible, and what was the

as of completion of Phase II of the training in May 1974.
A

Interview responses and auditor's findings were then coupled with

1110

documentation in the analysis process. The procedure for data analysis of
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. \
the information obtain from the questionnaires thcluded the procedure

\
\

of: tabulation of the number and percentage of questiCnnaires returned;

tabulation of the number of responses for each alternate response for each

item, and the number of non-responses for each itemSabulatiOn of the4\

percentages for the previous procedure; tabulation of the number and

percentages of responses to each alternative for each item across components

where the items, and therefore tcle objectives upon which the items were

based, are common to two or more components within the prograT; presenta-

tion of the infOrmation in tabular format; and where appropriate, a graphic

presentation form(t. Analysis and evaluation of all materials was then

followed by preparation of this final report. ,

3. Data Interpretation ProcedUre

'Project dOcumentation was reviewed and interpretion based upon the

auditors verification from operational, program materials, statement of RCA
\\

consultant staff and/or statement of teacher /trainees or project administra-

//'-
tive staff. Judgmental responses and statements of opinion were oollected

\\.

relative to the degreeof cohpletion ci f the program objectives as stated.

or understood as project goals. As previously stated in Section 1 the

non availability of the propoied follow-up interview did limit the breadth

of materials and opinions available for the final overall interpretation.

Product Objectives, as restated for and within RCA contract statement of work

or letter Of instruction, were carefully screened and observed over Phase'
.

II of the project. ,Where a divergence or lack of understanding was

observed or.determined through the q4stioning /interview process,

shortcoMings and danger areas were discuAsed with the Principal/Director
4

and the RCA consultant personnel.
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Throughout the actual auditing of the seminar / wokshops, the data

presented and utilized by the teacher/trainees was collected and cross-

referenced to that previpusly made arilable. Inter'pretation of actual

use was a judgmental factor on the part of the Auditor with the exception

of observed preparation of exercises and firsthand personal presentations

of exercise workbY the teacher/trainees. In this respect, the Auditdr,

did not have teacher/trainee prepared materials made available nor were

therd.teacher curriculum outlines i prepared learning modules, completed

or made available for product obj ctive documentation. Initial teacher/

trainee input of ourriculum outliis and learning modules as a classroom
If

work-exercise was observed by the Auditor during Phase II workshops.
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.

4. Data Presentation

In a staff memorandum to the Contract Specialist, Negotiated

Cont cts Servides Division; under date of September 20; 1973,1fie

10 ,/
Assis t Superintendent, Division=of Career Development Programs

requested the pr paration of 4 negotiated,services contract with the

RCA Service Co y perform assistance with the project "Career -

.
___

Developme ter." The services requested were to provide extensions

o and'to co inue a curriculum and staff development project of

August 20-3 , 1973 (Phase I)," (,. ''

\
Assis nce required was specified as to

A. Direct and establit techniq s for deriving competency standards
.

from program areas utilizing task.analysis4

B. Review relevant curricula. and related, research materials collected

by school personnel since the Phase I staff and curriculum development

conference (8/0-31//371

C. Assist'.n establishing advisory committ es and\identifying community

resources as support for the two °lusters.;

Direct and.establish gu elines for devel4ing performande

objectives;

Develop and recommended format for learning modules for both

clusters;

F. Direct writing of at leatt one learA g.module per program area

suitable for instructional purposes.

The RCA specialists needed to conduct these services were specified

to include:

A. Ofe Program Development Specialist

oB. One .Media Specialist
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C. One Curriculum Writer

D. One Community Relations Consultant

Phase II final reporting was also specified in ord that a contact,

could be prepared and negotiated for the performanbe o these services.

Om the following day, September 21 1973/-the get change g!'''"4It2e

was submitted for the "Career iievelopident r" Project, Project No.

V36105961 grant No. DM-73-2992, to the Program ievelopment and Operations

Branch, DVTE, Office of Education.' This ztudget, when reviewed by the
3

Educationil Programs Specialist, DVTE, was returned for clarification

and justification of-change items. In brief, the explanations were centered
. .t

,

on the
,

following change justifications transmitted to DVTE, Office of

Education tinder date of .Aber 3, 1973. They were: Allocation of Teachers'

Stipenas,rfiginally based upon fifteen teachers and a six weeks workshop.

A baland<of .03,311. was justified as reprogrammed to RCA Education

Services bstitute teachersl and consultants in order to conduct the

reprogramed workshops in November and Dec mber of 1973. Secondly,

with that j \tification'was the added prese tatiO s of thekdelay in obta

ing a contract rcin sufficient time to conduc the six weeks workshop, the

\
RCA pecialist/s. continuity in "the program beyond this first phase effort.

)

necessity to shorten the-sUmmer workshop to two we s'and to ensure the
1

The hird area of discussion clarified the incorrect listing of a portion

of the salariEls.for e curriculuqespecialist and staff development coordinator

under the cost of sharing state and local funds. Sincethese salaries were

paid out of Federal funds they could notie used as "local cost sharing ".

It was necessary to replace these line items as partial salaries for a

TSA-8 assistant princiP and a TSA-15 counselor paid from local funds

and used for this colt Sharing. All items and reprogrammedAdollars were
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accounted fon within the original allocations approved in the grant,

The rerest was approved and Stamped signed as "no additional funds

atthoried" by the contracting Grants officer.

On October 31, 1973. a memoranda to the Project Supervisory Director

fromthe Contract Specialist stated that "funds for the subject amendment

which had been processed and held since October la, 1973 were still not

.available." The request was thus returned to the Project)irector,with

the statement "when funds are availahl% please resubmit allowing a

minimum of forty-five days processing

The acting Project Director neiay assigned PrincipaWirector

were required to retrace the ious reprovamming actions and requests

through the Superintendents Staff, School ward and government of the

District of Columbia, Bureau or Material Management. #
1

An Amendment No. 1 was issued to RCA Service Company contract No.

74032 by the D. C. Government Bureau of Procurement.which was an Amendment

of Article I Statement,of Work and added (but did n t substitute for

revious statement items) six tasks with stipulatior f 30 man -days, work-

over two one week periods-tentatively November 5. and cember 3, 1973, It

should. l e noted that these dates were tenative only an werel riot changed

to reflect the actual da es of performance later progr ed. Article II

s were amended by dins reviirements to be met "on or before JanUary
.

1, 1974" a date later chap by program slippage but not amended or.changed

in the contract amendment No 1 Article IV-Consider Lion and Payment deleted

previous language and subsatuted a fixed amount pa ent for performance.

Established a new payment schedule and standard instructions and,agreements ,

on invoices, submission, certification and subcontracts language. Article

VIII Equal Ccpertunity Obligation transmitted the standard Equal Opportunity
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. .
.

bligation Statement require of ill,constructofs ahd subcontractois

the District Government.

\

Statement of Work format, as furtbe\r changed by letter, to provide-the
. %

services and direction as previously speciqed., Under the process audit N
.

and evaluation of objectives as understood
\

the RCA staff and the Proje t

As of, the date the AuditOr eviewed this Contract Amendment it had

note yet been' signed by the pantie of the contract. It was not dated by

either party andnOt.yet noted as having been a cepteeby the District'''

Government. It is thought to.have keen written as part of the work

accomplished in Octob r by negotiate .contract serlOces which was returned

as a package to the ject Director, October ?1, 1973 fdr lack 'of

funding, approval of reprogrammed funds as requested.

/
Electing to continue the opera4lonal coordination of Phase II

L

A

'1

A

the Acting Porject Director and Principal Director arralitged for:R A Service

Company staff to conduct the two, one week seminar in-serVice'tr ining

programs. Verbally the unsigned Amendment No. 1 was discussed and State-
,

went of Work .accepted by the 'RCA staff. In both the verbal discussions

and in a letter to the. RCA Manager of Curriculum from the Assistant to

the Assistant Superintendent Department of Careelltevelopment Prbgrams,

\

dated February 19, 1974,. Article I -- tatement of Work was modi ied

0
The process for the Phase II orkshr was to accomplish the \Amended

staff, it was generally agreed that; as stet d in the management staff

evaluations, the RCA team "fullfilled each o the goals and work objective

There was one major exception; that of the establishment of advisory

committees as,per the statertnt of the Prinicipal/DireCtOr," little attention

was directed toward establishing a systematic approach to selections

e.

81

76



.
V

TABLE 10:-- LETTERS OF EVALUATION
FROM -STAFF PARTICIRANTS

(SO

'4

4ssessment of curriculum and Staff Development Vorkshop

Summer 1973 - Spring 1974

The Communication and Uedia -Fin Arts and'Humanities

Curriculum and...Staff Development Workshop conducted by

representacivef of RCA Education Service Division, in my

,opinion was highly .successful.

At the beginning of the workshop, August 20, 1973,

'participants.from the vocational and academic schools had

no previous experience in working together. The RCA

consultants immediately showed the participants commonalities
between prograis and' employed proper techniques' and strategies,

to correlate Olanning. After apprOximately one week of working.

cooperatively' as a unit; fine arts teachers were correlating

planning and drafting nd printing teachers. A very Wholesome

attitude of sharing was developqd at the very beginning, of the

workshop and prevailed throughoUt the, summer and Spring Sessions.
4

Reports of participintsindicate that tht experienc s'were

most bentficial and vital to the development :o program or t e

Lemuel. Penn Center. '

6

1

S
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TABLE i0 LETTERS OE EVALUATION '

FROM STAFF PARTICIPANTS (Continued)

DRAFT

ear

No.

Mr. Pricer:

page 4 of 4

This,letter is give you myassesament of the s f and

curriculum devellopment workshops 1&11 for teachers and
.

.
.

staff at the Lermiel Penn Center Career Development Cehter during

summidi' of f973.and spicing pf 1974'. The workshops were conducted

. . , .

.

by the Edudational SerVices lAvisign of the RCA' Corporation.
. . .

', - I foUild'the RCA staff tobe.Very resourcefpl,.they readily'
i .4e

. .

identified-the Xroblems and needs pf the. group and developed the
.. 1

.. . .,.

appropriate strategies needed to work at'meeting these needs.
. .

' The workshops were well.oiganited with a sufficient amo tat
.. .

resource

isaterialsneeded to accomplish the taskt.

.
the teed back I received fiat: the workshop palticipants was

'
t

,.

,,

generally favorable toward the workshop activities and the workshop staff.

I hupe'that these are stifficient for you in your:task

of evaluating the project.' If there are additional specifics please

feel free to contact ke.

.

r

Sincer
.

Josie le

Atsistant Direetor
Staff Development
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.

this *ea. Filure to achieve stated objectives in this singlesrea, tend

to efleet upon the success evidenced in each of the four remai g areas."

Staffprocess evaly ions were requested from four D.C. SchcO(Staff

members. Three ere actually submitted andone attached TAB 10 -- Staff

Evaluations.(1-3).

The Project Management' roceAs extended throughout the period of

initial planning ,acid until November 1973, with, the assignment of -the Principal

\Director, as the additional responsibility of the Acting Project Diredtor.

When assigned in November of 1971, the new Principal Director began thet

process of building the separate Project dotumentatiOn'file. A system.was,

net in being ,or formallj, developed. Tills were built from the management

actions and documentation of the sever 1 action agencies involved apd required

7considerable time to compile.
...

Staff and curriculum developmenlifor the.feaChei trainees was initially

1 .

planted to be conducted on Saturdays and e'enings during the first semester.
. . .

. .

1973-74, per memoranda of instructions dated June 25, 1973 and signed by

the!then Supervising Director. Audit of the process indicates that thi0

additional staff and curriculum deve/opmentrtraiAing did not develop and

only those exercises (hand-outsY uged in conjunction with the workshops

(/25- 3/1f74 and 3/25-29/7'4) were used to accomplish this process. outside

tithe workshop time periodse,\Phase'II.
.

The Principal/Director provided teacher /trainee assistance in-the .

ts

development of staff and curriculum responsibilities under memorandum to

.

.

. '2.

, center (select) Personnel;' dated February.7, 1974, A definition of the two
. .

.

I,. types of ,evaluations (to be used as concept policy), an :outline of. the

SUmmative Evaluation Model to be used for the Center and a copy'of seledtd
.
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materials to serve as standard for develdjoing behavioral objectiyes. The

.staff vas requested to e the development o( plans for evaluation
*.

,

*,":(formative) for all interne programs from this date forward. The RCA staff-

.carried this process into their instruction and workshop activities and

- .

the comparison of student d loi4ent to the stated Ttrogram objectives. .b1

.'.

A Fo OveEvaluation del was conceived and published by the Princkpal/

Die rid Atsistant Direc or of Resarth and Evaluation to specify the
, .

.

1 .
.

1 .

internal, evaluation of progr ms aA-as a guide for process after February 1 pe .

1974. 'Goals revision becatg= the first order. of bn iness in the RCA workshop,

February 25 thremp March 1 1974. Internal eval ion was thus made part

.

of the 'process of hop n4 curriculum develo t throughout the spring.,

of 1974:

Theqina process act vity considered herein and documedted by ibe'Center

principal Dir ctor was th of fellow -up action on the workshops and curri-

I :

opium development. A.sta f and faculty meetingyas called for. ehe Center on

April 30, 1974. Major t pics of discusion and action were:

A. Summer 1974 sc dule planning

B. Developpent of curriculum modules .

C. Use of Graphic. Arts
A

D. Implementation p4ogram and plan -- 1974-1975.

5. A it Concl sions

*, Aa obvious con usion can be drawn from projeot progress to datte:. that

the planning and .luative capabilities for the implementation of a hi b
1

school level care development program is almost one yea r behind the

posed and planned project implementation date. Short of not being abli to

87.
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immediately obtain a consultant.contract to provide the assistance with

curriculum and staff development workshops, the building renovation delays

in Con,tracting and constructing would have dictated such a delay. In short,

if the original plahning had been followed to provi de teachers and staff with _

the necessary training and 'guidance required to provide curriculum writing,

tiviajor delay in the building renovation track would/still have delayed

the project until its completion in August and September, 1974. '4

If these two major project delays could have been forseen, then a more

appropriate projeC1-leacher and staff training process might have been devel-

oped for funding lender this grant. The fact that a full'time Acting Pro ect
'.1

erector or Coordinator was not assigned to these management responsibilities,

, was 'reflected'in the general staff support attitude encountered by the Auditor/

Evaluator: This reflection of 1 dership and the "built-in" bureaucratic

system delays appear to Have t en their tool oin pioject success. Much time

was wasted during the workshop in order to orient, quest on,

\
change and plan actions, 411ich should twee been foreseen and an a1kernate,

i

plan of action establishdd to alleviate the s uation. Teacher/trainees

rbally and in questionnaire respons'e, indicated hay felt "left put" of

'th planning main stream of the project, and further, that when they did

develop recommendations for the Center' fgcilities and operation, that

change input was that o a wasted effort when not used. Even if the

recommendations and ind vidual effort were not used, certainly their efforts

shouid haNte been acknowledged.

The delays of building renovation were such that the planned audit of.

thai fartor of cost transportability was not feasible* The delay in obtaining

1
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the supporting contractor for the curriculum andIstaff development training

was (in order of encounter)! A), U§OE approval, which was a period of

approximately five months; B) RCA Service Co.; a responsive bidder, hut`'

establishing some new direction within their proposal visa-vi the D.U.,

Schools proposed R & D Model as stated to USOE; C) Contrac ng Coqrdination

and negotiation, both in the Curriculum and Staff Development Area (RCA

Service Co.) with majo"modificttions in September and October as detailed
A

in Section II,'B, 4, and the contracting of work based on the'arctitects

activities to meet building renovation time-tables; D) Request for Proposal

for the third party Audit/Evaluation was delayed during a seardh for expected

respondents, in fact this Auditor respondent was advised of tentative

/

selection td September of 1973 but not formally offered contract until

February 22, 1974, a five month del and three days after the start of

IV
-1' I

the first of Phase II workshops by the RCA staff; E) Contractor work and

'materials delays in the building rinovation contracts during the,spring

semester 1974, with Contractors changes leveled at "plan changes". alto

causing added delays and stretch out. ..420

I

These then, were the taj
13 r

delay factors encountered in the R & D
.

project and the building renovation program nece$ary to facilitate implemen

tation of the Center and educational program starts.

Many of these,, management and coordinating jobs were burried in a model

of adminisprative actions and interrelated approvals which would delay the

befst planned project. The community 4l\a'tions specialist failed completely

to follow up add establisli7the very important community advisory coMMittees

ox to'adequately identify qdmmunity resqurces. .Much ofIthe recommended

89K.
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format and standards for .the.turriculum modules and staff writing came

. directly from the RCA staff with little or'no input by p.c. School staff

r'

and/or in particular from the teacher staff-in training. This is not to
.

say however that 'their use by the teacher staff.will not,,,,,over time, modify

and improve their present_form; or,' that fhey,are inadequate fqr the expressed

needs -of the project.. Acceptance and better use would have undoubtedly

resulted With a closer teacher and staff participation in their development.

P' Section tI B, 4 details the use of contract change ppcedure'outside

the authmitiqs stipulated to the contracting officer. Since this contract

dealt with a,Grant from USOE and not carry over funding ireprogramming
L

of fund by D.C. Government may not be a particular problem. The Auditor/

Evaluator however was unwilling to accept word-of-.mouth or letter' changes

as lel and formal. In fact, due to delay of receipt of evaluative materials

the Auditor hag been.forwd to extend reporting deadlines of stipulated

contract a the change appfoval period granted:

Change jusIficationto USOE, necessary to reprogram fundi.to "stretch"

the project time-limes *Id required services, again met with an inordinate .

i
. ,

t

delay write similar to initial Grarifapproval but were finally approved, thus
... .

*
. ,

ensuring continuation of the training and contractor continuity. There was
j

eyiient delay,awaitingtthislapproyal action within the D.C. Government 4

Business Management and the Negotiated Cont4dt Services Division. These

delays forced contractors to acceptithe risk of work stat ement action

withoilt a formal approval of same. The Acting Director assured all parties

of his direct Assigtance in coordinating reporti:approval and final payments

(a veri?al assurance).

9 0
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The RCA Service Company staff, though short in numbers and time, did

meet all the Curriculum and Staff Development objectives for t1.7 contract'

with the exception,of the establishment of Advisory Committees
1

arid Community

A

Resource istings. Teacher/trainees and D.C. Schools staff ge erally agreed-

that the contractor adequately met their objectives. The str ctured procedures

for development of the curriculum modules and the assistance in modulan

development and writing is considered the most valuable con ibutioil by

the RCA staff, ,The individual staff members were found to e most successful

and experienced inineeds ossessment, roleAplaying, and relating to individual

trainee problems or lack of understanding. The RCA Educational Division

resource materials were excellent and quite extensive. In fact, there

were times encountered in which the resource materials contained too much

depth of content and were thus donfusing whencklocated to the training

requirement and specific programmed development for the Center.

It was appparent that the Center staff and gram teachers-were still,

"behind" in accotplishing the curriculum modules and teaching plans necessary

to implement the 'career, education program in the fall of 1974 -75. Of allthe

pAricutum programs prpposed in the approved program listing as of May 15,

4)
1974,, approximately eight percent were in some modular form identificatiork

or writing. This represented at least one module per individual teacher/

trainee workshop effort. These modules were discussed with the individual

trainees and returned to RCA Educational Servipespffices for rewrite and

finalization as time permitted by the RCA staff.

eke.

In the judgement of the Auditor/Evaluator, the direction and/or model

for the piogram evaluation within the Center is adequate for planning input

,
91
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to date, Actual practice and operational activities will provide change/

,

needs assessment practice and refinement/a+. -the program progresses. Develop-.

ment of objective task measurement of the learning' process wash assured within ,.

the curriculum module 'format for each module-and teaching p an.

Returning,to the original proposal and the preliminary teps to curriculum

and staff development which were to be carried out, cc1'9 tual changes were

also forced by the slippage in time frame and reprog naming of funds,.

and the availability of personnel. The(review of manpower studies and.

surveys of fine arIs agencies and institution's, also the graphic atts industries

were'accomplished in a limited manner to "determine the kinds of job oppor-

tunities, available." No listings or_documeneation was available or provideld

4

for Auditors purusal and staff statements confirmed that interested teachers
0

had accomplished these Surveys for 'their area' of curriculUm development.

They 21So reviewed and determined the type and quality of trainin required

for en,t1y level jobs. The review of Ctirricula and.material presently available

within'the D.C. School'Sys'tem was accried out by bgth teacher /trainees and

staff. Based upon_ statements of the RCA staff and D.C. Schools staff personnel
Sk.

the development of an pverall structure for the interaction of the program

elements :(while sharirig resounc,es and facilities) must develop piece-meal

.

with the'curriculum modules and the program element implementation. Certainly

the teacher/trainee and staff have developed a cooperative planning capability..

;within the two career, clusters was'obAnged'in .concept as recommended by 'the
.

. 1 -,
RCA onsultaots'and approved within thA.c. Scbools,staff. After the

di0 .

and a sharing attitude during the workshops.

The development of curriculum SkItlines for .eaoh-.ipstructional component
41.
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stammer workshop and with the further Aevelopment of the staff and planning,

the was made to use cluster programs as an outline of @ontent

.

proposed for each program. These cluster programs were then analyzed to

state content in terms of desired student competencies and belavibral or

performance objectives. The original pilot career clusters had beendeveloped

/-
to present'. course description (curriculum outline),' ature of Work statement,

and a Job Oppor'tunit'ies statement. The adopted revisions of cluster programs

displayed the cluster statement to identify the broad program areas, follOwed

by the
P

detailed progfam outlines to specify the learning modules and traininga

operations. This, development of 'cluster.programs was compieted.with staff

approval and used 4s a common basis for working within each Cluster and

program cluster interface. In Phase II workGhopsv the common goals and

performance objectives were to be cievelbped., The RCA staff found that the

time planned for the actual development of the goals and performance objectives,,,

was generally ipsufficient.since ich of the training effort had to be
. -. . ."

. .

directed to'that of the,techpical training an91_4nderstailding of siandards
I. ,

being stigulated for statements of,,student competencies and the behavioral. i .
. 'I % . ..

or performance objectives.
0

. . /
. \

. .

The develop est of, meaningful program 01 production activities to

7

, .
1

enhance the instructional.programs became a ghrt of the development of ea h

program outline (oper *tional) and was lefii tattle.. t chers.conscidus response
4r,

"*'ii; student learning and practical erWnce. :Further evaluation of- the
r .

icurriculum modules and actual, teaching plays, plus operational training

activities Vf the student in the.Classxodm shopt willOrequied. The s

,

:gues ion remains, is the student receiving practicarexp4rience inproduction'

o.

,s9 3, . 1)
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3 7
of materials for distribution to the schools and community? Learning

modules development appears to point in that direCtion. . .

Student evaluation and evaluative criteria is to be developed ag a part
. . .

1 .
. .

..

of the learning module. There wes no emphasis place on instruments appro-

,I4

priate for such evaluation from available sources as the schools,

- colleges, institutions and'industrial organizations. Also there was no
,-.

. view conducted for the purpose o termining their possible proper use

his program.' The use of sts and other evaluative devices to

det (tine student,performadc and pfogress, in face, as stated that they

."Wifl be,devised ", was not :ccomplIed during this period.

The plail for outside 6va, tions to be conducted on a. periodic basis.

, .

Was not devised. The only evaluatio plan considered and prepared for the

program through Phase III was fofmativ in nature and developed in conjunction.

with the Assistant Superintendent bf Research and Evaluation Office.

. -

the means for, continuous p1. ning for the center after implementation,.,
.

of the clusters; haa not been fu ly 'devised during this period. TheiPrincipalr .

-

Directoi-yas of course planning be respOnSive within the overall D.C. Schools

.

stated requirements and contro planning procedures.

4 it '
A Program Promoriori-and pub c relations were no being pressed, primarily

%

i

due to time, table streeh out d because of the re ention of progfain decision

cl

%

actions regarding t e center .nd implems oh at the D.C. Sawed staff

iaTilevel., Teachers complained o thig. "lack of faith" in` their capabilities Of
. ,

,

program .4eveippmept.,This a itdde also appeared to have effect on the
''

development of student transportation schedules for. Fall 1974-75 imple-
.

.

Mentation.% -
t

c
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Workable schedules for the feeder high schools interface of students

iring to attend the Center were proposed for consideration within the

(.._,tranyortation network and Metro schedules (items no. 8 and 10 of letter of

assurance to USOE).

The development of a review of unit requirements for electives, with

respect to overall requirements, for'graduation, was yet to be accomplished.

as based upon deve4ed currigulum and its evaluatipn4 The-effort to

obtain maximqm credit or the center studiei will be stronglypiirsued by

the Principal/Director and his staff.

, Selling of Students products as created in the studios, laboratories

and woritshops, is still in the planning stages. The.d eve1opment,of a "store"

is,a goal of the Center development, but like many items, requires spaCe

allocation. Management Of racijity and the space availability for "4ice-to-:

.

have" items may didtate omission of this plan fpr'a store or sales .ou let,

Tie Principal/Director and D,C. Schools staff are continually elOp-

.

fng and/or.p9difyAnLthe schedule and time table for accompliShing the

stated goals and objectives of"the Center. The goals and objectives have

been written up, accaptei and implemented for the Center. Initial target
Is

dates of the time table have already suffered bnp years slippage as,pre-
at

The requirement to 004n any organize, a counseling se ice for-the

Center had not been fully addr sed.within the ce ters planning,by end of

May 1974. This was,a planned /adtioa for -thy Cente staff and was expected

viously discussed.

to be corelated wi0 the overall counsell4g rogra foi:"-career development
.

. ,

-- /
Wift'4in the fiyst semester 1974-75'.

. //

A, vs

.
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Staff requirements nd personnel qualifications were reviewed first

in the spring and during the summer c/1,1973 by the Acting Director and D.C.

chool staff. Upon his ssignment'.in November 1973, the PrinciPal/DirFetor

reviewed these requirement and the qualifications assigned or tentatility

assigned personnel. Staff development needs were initially responded to .,

through the RCA workshops and followtup training'. An in- service program

4, .

is planned. A"procedure for recruiting staff for the Center has been

developed by the Principal /Director. , AP'

,. *"
The development of advisory comillittees_for the pilot clusters remains

4

to be accomplished. Our committee 4,oiganized And partially functional

in the communication and media cluster program (printing). the Prfncipal/

Director and his staff will now have to spread their already over 4.gasied .

.

effort in-order to approach and obtain committments to serve fim represen-
,

taLvet of the Boa 'td o Trade, Civil Service CoMbission, local busihess
.

and industry, cultura 'institutions and,agencies, and within thepublic

and private schools. These advisory clommite,ees represent 'a major develop-
.

. y
ment and planning project for the' summer and fall 1974. ,The committees

. . f ' ,

should pldi, &major role in, assisting with the on-going evaluative process.
g 11,

and in developing cooperative trainingand plaCement opportu;Tities. ,With-
0 , , f . . .

out this vital link to government agencies, industry, oultagal agencies and
,

...
, . . .

\
.. .

schools there will te'a continued
.

sense of "floating" without'any direction
it , ',.

'

. by the Center staff and teachers.

71140k

-,.
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6. Audit Commendations

v
The staff of the Educational Division RCA Service Company is commended

for pulling together a very general training plan, and directing and coordi-,

nating a loosely knit group df reacher trainees who, when once pulled together
4

for the joint effort, produced the desired initial learning module products.

. / . se

Format standards and procedures adopted were principly those of the RCS staff

. i..

and we would expect song modification or chang as they are adapted to the

s
.

.."
use of the Lemuel A4Penn Center and lqcal sta f experience. The.RCA sta

'met their stated'assistance 71 training objectives with exceptions f the

formation of the very iiportant advisory, cormittees for -the currCulum programs.

Mr. George Gordan hs don t an, outstanding job of pulli the project

.00

together and providing the highly necessary leadership for the'Center since

his assignment as Principal /Dector in Novetber 1973. Working extended

hours and initially without clerical assistance, he pulled the new staff

ether and gave them a real sense of directiori. His appearance ii that of

a good leader, faix and just in his persOnnel management decisions and most

all, very knowledgable in the goals and objectives'of the Career Education .

deelopment. We expect that the growth and successful developmentohe

Lemuel A. Penn Center will in great detail reflect the strengths of this

educatf.onal leader.

7. Audit Recommendations

That any reOlicatipn of this planning and evaluation procedure for prdject

development be considered would certainly not be recommended. Had the effort

been expanded to a curriculum and staff development plhn of perhaps one or two

years du'ration, with assigned staff, curriculum development 'specialists and a

f
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more thorough evaluation of local capabilities, requirements for support

and community assistance would have assumed greater success. The attempt

to complete and implement curriculum modules for two rather extensive pilot,

program clusters, in such a short time period could but pre-destinate a failure
.

or, at best, only partial success. We would recommend consideration of a

plan which would assure a mere meticulous and thorough project development.

A. Initial planning must include an interest survey of the student

interest ina planned program which will provide them with pre-

requisite skills and knowledge for post secondary technical education

or entry level jobs. The primary goal of this project should be to

develop such a program around the local student needs.

B. During this first year's phase, a classification and quantification

.of the D. C. students in terms of their interest in communication

andmedia; arts and humanities occupations,'bo[h technical and Job
. .

entry skills and training, should be accomplished. The _proposed

4 .b

curriculum outlines and areas of occupation skills would be measured '

for definition of student interest or requiremeli:

C. Next, we feel there shotild be an identification of the existing

technical occupations in the proposed Or needed career-clusters in 4

the District of Columbia. these blusters might well change dramati-

cally ever those pres4ntly chosen for pilot career clusters by the

D. C. SchOolsstaff,'

D. There should follow a determination of the number of present and

'anticipated positions in Bach identified technicalor career occupa,tion.

%I;
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E. A determination of'the requisite skills and knowledge associated

with each identificd technical occupation would then follow. -

t

F'. Course contentiin poSt secondary technical education programs

would then be assessed to complete the first years Phase I activities.

.

The second year, project Phase II, wo0d program the following activities

for completionti

A. In depth assessment of the existing curriculum as to: 1) content

(skills/knowledge taught), 2)effectiveness, 3) cost.

, B1-De,ielopment of performance objectives with representative criterion

test measures for courses in technical and career skills and know-

ledges. These objectives developed may not necessarily be a complete

listing of those which should be included in the courses.

0.
C. Development of specialiZed curriculum Modules and teacher guides

or selected courses, for technical andcareer education students.

D./ Produce and d4sseminate a technical-T4reer course guide for the

# ; P u ;
D. C. Schools. This giride would provide counselors and students

''',":1

with detailed information.and guidance on program paths for tho e

who aspire technical job skill training and post secondary technical

'education. It would also serve as a guide for tareqr Education K -10.-

Phase III of this recommended model would provide program installation

. with the following major tasks to be completed:

A. Orientation of the community to Career Education and technical job

training'edUcational pt'ocess.

B. Implementation and validation of the specialized courses.

C. SupRlementary curriculum development and expansion to new career
r

fields as needs requirements diaate,'
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There was no specific information or data available to the Auditor/

Evaluator in the humanities area. Music appeared to'have been dropped

from the arts cluster and is known to have been included in the imp mentation

of prograemodules at Western High School. Therefore we recommend a very

thorough review of the Lemuel A. Penn Career Clusters in order to insure

that system, wide duplication Ilas'been eliminated, unless student learning

needs dictate multiple programs. Needs assessment should be each year

within each "Center" and system wide in order to assure continued effectiveness:

and,plimination of duplication or lest utilization of available educational

resources.. It is further recommended that other student needs within the

major program areas of Business, Social Services, Engineering and Industrial

/ and Health fields be surveyed where concentration on so called "haid" skills

and past secondary job entrance would more readily provide emplo ent and

.

satisfy community needs than that of the arts and humanities cly'sters presently

being developed.

r
Tlie Lemuel A. Penn Center Principal/Director and staff are encouraged

:to immediately follOW.up and establish the required Community Advisory Comr

initt for the:various career clusters. They should identify available
%

community resources and assistance available to their center, and encourag.
,

J

a crpse bond of.assistance with community, D. C. goveimment and federal
we'

g overnment agencies.
t

FedCral guidelines for specialtioroject grants and monies to support

, ..."

such projects at these are necessarAly quite depailed and require under-
Is . . ,,,,-

. . . . 1 ,
. . , .

. .

standing and careiul.attentiri byie, Project rector the 1,ocal.lelPel.

i..W4 recommend that submissioq 4t proposals, letterls'of A. k and required

'.

ittadhments be carefully prepared and then reviewed by a more knowledgable

r 1'
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thitd party prior tesub ssion. This same action should.be applied to

changp justification and reprogtamming actions in order to eliminate extended

t.

delays of Federal review and approval action. Initial delays at U$OE in the

project approval (grant) and later approval action for funding andl..reprogram-

ming action. had direct effect upon prOject time lines and successf,pI comple-

tion of objectives and grant requirements.

It is recommended that the'progrem evaluation within tie center be fully'

considered and procedurally established as one of the first semesters orders

of business bythe Principal/Director and-staff. We'would
Or

furtax..recommend

that an "outside" third party evaluator be brought into use .in order to assess

the.continpin& development of the Center.
,....7^7:1

.The continuing review of resource sharing and interaction of program

clusters is an internal, evaluation.requirement.for the Principal/Director

and his staff. It is recommended that as the curriculum extensions are de-

velciped that the concomitant sharing of resources- and learning teaching

experieficis Ae enlarged upon. This will be particularly valuable as applied

across the D C. Schools master planning system.

We would recommend that within the curriculum program clusters that each

model developed assure the establishment of stated learaing' or behavioral

objectives; however, more importantly, there should be a clear statement of

measurable criteria and the criteria efereoce.tes.oing (CRT) procedures.

,CRT wilk-betarT ImPbrtant in evaluating the pro4W.,ot>studelot-iearaig and ".

4'
.0

job pracement.

The common goals and performance objectives of curriculum modules` in

development were hurried over and we feel not adequately developed for the
.

1 k 1
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career clusters, Therefore, it is recommended that in conjunction with

development of the CRT pipgram above, that a staff task force be appointed

for the Center to review and establish validation of the common goLs and

'performance obiectiyes. Refinement and development of a "tighter" and more

meaningful goals and objectives statement will undoubtedly result. The

CRT's will measure and place needed change and' program.success.

-

We recommend that the Principal/Director and staftalso concentrate on .

tliNearning.programwhimnedg;elops maximum "hands on" experience in the

production of things. Further, this prpductivity must serve' the needs of

the sch901 system and community in order to.be truely a successful program,

stimulating to thelearner -- useful to tie system and community.

The development of a Center Curriculum Guide and its,distribution,

both system_and community wide, is highly recommended. Such a guide is

necessary for guidance services and fOr student information programs, as

well as, the general public information program yet to be developed for

the center.

A curriculum review committee'should be established to perform required

review and certification.,ofcareer education electives and overall Yequiremtnts

for graduationwithintile U. C. Schools System. The Principal/Director and

staff should pursue availability of maximum wait for-"Studeftes putsuing the
- Jar'

'career gducationsprogram electives.

Space availability will dictatedthe operation of a,:'store" sales outlet

odfor items produced within the student training programs. \e recommend that

this idea of a store be continued with every effort made to ensure such an

outlet for student product sales.

I
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The Center counselling program must be develop ed and implemented

within this first semester of'operation; in 'part, has already been planned,

bUt requires correlation.with the overalt.counselling program for Career

Development, D. C. Schools.

I
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SECTION III rSVMMARY
,,.

1 . r .
i

,--A

The findings'summarized herein are presented in two parts: those
.

,

. 4 .

related to the evaAuative conclusions (Section IIA, part 5); and those,
.

.

. related'to the'audit conclusions (Section IIB, patt 5).

1. Evaluative Findings .

a. that the building site,.th& former National Geographic Building,

,

has.been renovated and designated the Lemuel A. Penn Center.

b. that the overall approach to, and planning for this prOject was

/
too gilnd and extensive in expectation of the very limited tint table. .As

initially Conceived the six meek conference meeting would have been too .

short to accomplish the many objectives. Certainly the three wp kshops as

tually presented, fell short of the netes'sAy curriculum deVel pment and

Eaff maturation.

...

...,c.. thatdu9to extensive program del,ays,..colAracti,pg and work,aelays
6

. , , . .
.

on building renovation, the implementation of the career education prograi
.

within the Lemuel A..Penn Center was delayed until school year 1974-75.

d. that the "intensive period of training andc4rriculum planning

'was modified for one two-week period, summer of 1973,'folloWed by one

week fn Feb;ruary 1974. Training and planning thus offered over an extended

period of time reduced continuity and 'since lt was conducted during the

school year, some degignated teachers could not attend the workshops.

e. that the concept ana curriculum in development waS a iodification

of career education as is commonly defined in education circles. This Career
..-

1 ki 4
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I

I

J
..---"

center is to provide studgnts.with a choice of vocational-technical train-

ing courses within their "strong intetlest and job aspirations." The thrust

of career education within the D.C. Career master plan if to provide "entry
16

level"'job skills.
j

-
f. that the instruments of communication of the status of project

development: space a]locations; program and curriculum 'offerings proposed;

review of relevant materials and review of prbposed plans for renovation was

'

Slow to arrive at the teacheelevel L- and 'communication half been bayed irl

the Phase I workshop in August i973. There Aas immediate delay and much,

frustration while the instructors reviewed relevant materials and discusied

proposed programs with knowledgeable personnel in the various ffelds. Addi-

tionally, these affected instructo needed to tour the Center ( building) and

review the, proposed plans for renovation. .'Extensive review of propo ed
.

programs, needs, type and quality of instrIction-education required for

"entry-level" jObs and outside sources of information were required to be

carried on,outside of the workshops. Advance preparation and coordination

had not been properly accomplished.

g. that the teacher/ttqinees review of building renovation and proposed

plans for internal space assignments for the various` instructional programs,

A /
in addition to their, recommendations for change and reallocation of space,

cost stated program objectives time of approximately one week, this additioially

shortened the training and curriculum development time. Much valuable time

-

was lost to this renov tion survey by teacher/trainees and staff.

i
h: tbp'1, ilosophy and Goals Statement and course descriptions

prese ted in the RCA
,

Final,Report (Summer Workshop) were not made available
A -

15
.100

J



IP

to the acheritrainees until'the'Phese II workshops, Spring 1974

i. that the Phase I Conference (workshop)'wls not conducted and

accepted by the trainees as _stated in reports, but somewhe In a middle

activity position of quality and ompletion'of objectives: dertaAlly the

loss of at least 50% of the ,Atafftraining and curriculum development time

tofacilities survey and space allocation change recommendation, did little

to further curriculum. development. It did have some effect iu preparation

of staff cohesiveness and team work.

j. that the major listed product objectives of the Curriculum and

Stag Development were accomplished, in par-or in their entirety by the RCA
1

Service Company staff with the exception'of the establishment of advisory

committees for each cluster program area.

k. that the develO ed and approved program clusters and program

outlines focused primarily on the fine arts as opposed to the.,,huaraties.

Mbsic was not completedan/i program development status was such that'spac

'limitation might cause an expanded music program to bddrapped from' theA

curriculum.

. .

1
1. that the delays and changes to meet theiReeds of the project as

,A

encountered during the,, summer conference (workshop), dictated' further chartge

and contratt modification for the RCA Ivice Company. The RCA stlIff and

Project Director added new objectives and required assistance to thelState-

ment of Work. This action further condensed the curriculUm and staff devels-

opment training time into specific items to be covered within the remaining

two oneyweek workshops available. Review of relevant curricula and related

materials collected by the school personnel have to be incorporated as an

on-going activity during the workshop periods.

1 6 6
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m. that the Phase II workshops conducted by the RCA staff functioned

more smoothly than that of Phase I. Daily schedules were prepared and dis-

cussed with the teacher trainees and a broad based programming technique provided

for flexibility and yet a structure for logical progression of the training.

. that the curriculum and staff development training conducted was

satisfactory. Attendan9 was somewhat below stated objectives and assigned

space and facilities were onsidered poor. Seating arrangements and trnee

attention was'not as high at might be expected due to these poor conditions.

o. that the workshops presented a deeper insight ihto.curriculum

development and the whole problet of competency=based instruction that that
s

which trainees Wad been previously exposed to. Acceptance and "use - rate"

will vary greatly within this small. group of trainees, even though the prepared

mategais and procedures will provide a standardization of format and proce-
r

(kite if adapted.

p. that the assignmentofa full'.t me Principal /Director made definite

managerial advances as well as having a s tliig effect on the conduct of

the worksliPP s and staff development.

II

qg that the period of trainees wol-ksh p.activities and RCA Consultants

advisory activities was Somewhat short to be ruly effective, particularly for

those trainees with only technical backgFoun4 and teaching experience.

r. that the designated programt,eac rs were concerned with the pro-
/

cedure of returning to their regular class oms and ,instructional duties,

while expected to provide services to'the urculum committee for the Center.

They were concerned about additional workload on nights and weekends, or the

,possibility of spending a summer of, program work without stipend.

.06

.
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1

. s. that the project teacher a &teacher control group responses to

Mailed out questionnaires from the Auditor/Evaluator were very disappointing.

Je
I Not only.delayed in response time; but, providing a very small sample ,

. .

or
respondents. Discussion of findings bated upon the' questionnaire ark found

.

1r, .

in number 5 on page 46 of this report.

2. Audit findings

a. that the project, the planning and evaluative capabilities for

the implementation of a high school level career development program is one

year behind the proposed and planned project implementation date. Major

t delays were,attributed to securing government funding and reprogramming of
A

fundd; delay in securing consultant assistance and contracting; and the late

bidding, contracting and work delays in the renovation of the Center facilities.

b. that the project success was somewhat delayed by the fact that a u9

full.ttme Principal/Director was notainitially av/ailable to lead"the personnel
V

and staff or the cross -staff coordination of project activities:-

-..

. ,

c. that the projellymanagement'actionS were not completely planned.

nor was therdsa'compiete project master plag deve],oped. The "model" of

...

administrative actions qnd interrealted approves-,-MC. Sc ool S.taff, to. li
, .

. 0.

D.C. Government, to Federal Agency Office, and 'return, which werA involtred in. .

. .

this project, was sufficient to delay the project. The beavilyaayered super-

vision and "control" approvalS during this firs year ontinueii tljXs de/aSring

,,affect.

d. that the planning and monies made available to the'project were

insufficient to ensure meeting the needs of the D.C. School personnel involved

in the project, as well as, the stated staff development or -curriculum

development necessary.

1 o 8
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e. that thee RCA aRCA Community Relations Sp ialist failed mpletely to

follow up and establish the very important Community Advisory Committee'irid

to identify community resoutces..

f. that the structured procedures for development of curriculum

modules and the atsistanc$ in modular program de'velopment and technical
,"

writing is the most valuable RCA sta/II-contribution.

g. that the Center gtaff was behind schedule as of May 15, 1974

with the curAdculum development tasks a only approximately eight percent
$

of the approved programs were found to be some modular form, identification

or w-Otibg.

-h. that the model for the program evaluation within the center is
4,

adequate for present planning requirements and will be further developed

with practice and operational experience. Objective task measurement of the

learning process was assured within the.carriculum module format.
-

i. that a limited s4rvey of agencies and institutions s accomplistpd

b}, the teacher-trainees in order to determine the "kinds Of j b opportunities

-available" and also the review and determination of the type and quality of

"training required for entry level. jobs."

j. that the "structure for interaction of the program elements

(while sharing resources and facilities) must develop piecemeal with the

curriculum modules and the program element im plementation.

k. that the initial concept of use of curriculup outlines was replaced

4 ale use of "cluster programs" as an outlin4Nof content proposed for each

protra Cluster programs were mere analyzed and stated in7terms of desired

stud tcompetencies and thenin behavioral or performance objectives. The
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'learning system and teacher may then be held accountable for teaching the

I

Li
rn

..

4

competencies and exposure to student behavioral patterns desired and necessary

s
to meet

%
performance objectives of the tech

jeb.

1 skill entry level

1. that the time planned and reprogrammed for the ,Phase II workshops

as insugi4ient to fully cover common goals and performance objectives.

which were to be developed for the curriculum training effort had to be

directed toward technical writing training and the understanding of standards

being stipulated.

m.- that thqldevelopment of.a meaningful program of production activities

to enhance the instructional programs, became a part of the development of

each program outline. They are to be further developed by each teacher

and will require further evalnation based upon curriculum Modules, actual

teaching plans and operational training and classroom'actiities;t'
n. that student evaluation and evaluative criteria "is te developed

as a part of each learning module. Emphasis was not placed on appropriate

instruments available froth othe,r, institutions and indc.stry,or.business

.

training programs. '4ia:review'of possible proper use of such instruments in

this/program was also omitted, Special tests and other evaluative devices

were not devised as had been planned.

o. that the plan for outside evaluations to,be periodichly conducted

within the center was not devised. Only an internal formative evaluation

model was designed and planned for implementation._

p. that the Means and procedure for continuous planningfor the
4

Center has yet to be fully developed. The Principal/Director is planning

upon being responsive to central planning procedures and requirements of the

D.C. Schoo Board Staff.

1 1 .
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q:/ that C ter program promotion and public relations were not recetv-

ing desi ed or r uired emphasis within the communit9 and particularly the

prospec ive stud nt career education participants.

r, that/the review of unit requirements for graduation was yet to,

be accomplishe , based upon developed curriculum and evaluation. Maximum

credilt for ce ter studies must be strongly pursued by the Peincipal/Director-

and staff.

s. hat the establishment of a "store" sales outlet for'student

generated products is a nice-tbhave goal which may have to he abandoned
4

foraack of spaCe availability and operational cost.

/ t,% that the Princigal/Director and D.C. School.Board Staff are

cc:4min ally developing and/or modifying the schedule and time-table for

accomplishing the stated goals and objectives of the Centers, c6pa planning

and nagement p ractice should provide needed s4ahility in this 'area.

u. that the required planning to organize.a counseling service for

th. Center had not ,heen fully accomplished. When developfd, it must yet be

co related with the overall counseling program for career developm

v. that the Center staff requirements and personnel actions wer

ewed by the Principal/Director. That teacher qualifications and staff

elopment needs were initially responded to in the Phase II workshop; and,

th t an in-service program is planned. Staff recruitment procedures have

been developed for the Center.

w. that the development of advisory committees for the progtam-

clutters remains to be accomplished by the Center staff.

111
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,B. Commendations

The c4Mendations herein summarized are esented in two parts: those
/

, l ...It

related to the evaluative condlusl.ons (See num er 5 on page 46); and those

related,to.the audit conclusions/ (See number d page 82).

1

1. EvAluative CoMmend ions

a. the Acting irojec Director is ommended for his persistance,

even though -he was,only abl to provide a "par time" effort early in the

If
project to insure initial roject c6 ion and a smooth implementation

of the Lennie]. A.j'een.Ce ter.

b, the RCA Seruice Company's Zducational Division Staff is commended wt.Division

for meetint a most difficult training situation "head-on" and retaining their

composure ad flexibility. They were quite successful in meeting all established

objectives with only one exception.

c. the D.C.. Schoo Board and Staff are commended for establishing

this Career Education Centel and others in the stated master plan, to provide

students an expa ded shopping.. st-Q,k,zocatIonal and technical training programs.

d. the teacher /trainees s ected for the Center staff are commended for

. maintaining th ir composure and dedi ation to the project and the school

system even the face of the man} del s and program changes.

e. the RCA Educational SerNAces Di ision was well equipped with

excellent training materials and workshop han -outs. It is highly commendable

that the RCk staff was able to draw upon su6h a -rge reservoir of materials;

subject based upon previous or currently on-going contracts similar in nature.

These materials and staff presentation proved to be most helpful in fulfilling

the curriulum development process for the Center.
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2. Audit mmendations

A

a. the ucational Div sion Staff, RCA Sercice Company is commended
.

for pulling to the.r a rather vague training plan and for organizi a,very

s .A.
coheoive teac inee'group. Initially going their individual ways,)ithe

/

teacher- trainkgs we e taught the need for staff team -work, were presented with

ideas and re ommendations or standards, formats and procedures and through

their joint effort, produ edthe desired Intial learnini module products.

b. the.Rrincipal Director Is commended for his outstanding job of

pulling thie Centet- proj ct together after his late assignment and for providing

. the necesary leadership to the'Center staff. We expect a successful growth

and development patte of the Lemuel A..Penn Center will reflect this

educational leaders s rengths.

C. Recommendations

The recommendations herein summarized are presented in two parts:

those related to t e evaluative-conclusions (See number 5 on'page46); and,

those related to th audit conclusions (See number 5. on pige 82).

. 1. Evaluative Recommendations

a. =the overall\program plan and stated project objectives were too

extensive to be accomplAshed iA the time period initially programmed. We
/

recommend that a completeprogramming and project plan'be developed before an
. .

attempt at replication be de. 'A three Phape, in-house curriculum and staff.

'-developbent progiam sho(lid b considered: meticulous development of the

career educatiOn center shoul allow for a two year construction and/or rend -

vation plan for required'facili availability.

b. that all selected 'tea&er/trainees be ttaineT in the workshops and

( .113'
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5.

not by second and third hand information "passed on" by one who is attending

the sessions. We recommend program of adequate funds and substitute teachers

to insure that the select teachers attendance ayailabiliti. Also in this

respect, early planning Of,traiping workshops in order that sufficient lead-_

,

time notice can be given the teachers in order to insure availability for the

summer sessions.

c. that the D.C. School staff give due consideration to the augmentation

of the Master Plan of Career, Centers and Vocational Training to include a

Career Education Element within all elementary grades K-8 and secondary grazes

9-10. These Career Education elements of instruction would provide the s dents. 4 .

with knowledge of the various types of careers availabl% in, the District =nd

job skills required.

d. ( that, thecprzfinizatioq of Advisory Committees and Community :sistance

to the Car r,Education programs,be made a very.,high,priority action oi.e

.

pre-

planning the Phase I,Of project replication. :

e. that coordination of change input to the facility renovat n/con-

struction'be accomplished with the D.C. Schools architect outside t formal

workshop or in-stryice teacher traiting programs.
.

f. that D.C. Schools and/or Center Philolophy and Goals st ments,

. -

.,

..

whet published, be provided to each staff and teacher incumbent. t all
%

. . c!. . .-.
eachers,and staff members have, understand and apply their educati nal efforts'

tofully utilize these publilhed goals-and guidelines.

g. that the selected career cluster programs be fully augu nted.

with completed learning modules and teacher plans as soon as poss
s

present'codditions.andthat a.decision be' made regarding those el

arts+and'poarticularly the illimanities which are to be retained' for

'Penn curriculum ór to be offered elsewhere, if at all.

1 1 4
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t

h. that future conferences and workshops be conducted in a training

/-.5:

facility and atmosph re more suitable and proper for adUtt teacher/trainees.

That classroom teaching aids and instructional har&are be made available to

the contractor for his use.

i. that future planned curriculum and staff development workshops

increase training time and work sessict'devoted to standard formats; develop-

ment of the performance objectives; teaching and.learni;g condittaps; student

evaluation with great emphasis on "measurable" objectives of performance and

more one to one advisory and corrective guidance /assistance.

j. that published standard ,,:a policy and proc4dures manual and

'standard foi-mat for 16rning moduies and teaching plan be established for the

Center. Provided early enough 4n a replication situat on'they will circumvent

much of the research and development time, effort and xpense'spent on this
. ,

project.

2. Audit Recommendations

a. that any replication of this. planning and evaluation procedure

not be attempted. In lieu thereof, we recommend a phasing concept of from

one to two years in program development, with implementation in the third

year. We recommend a more meticulOus and thorough project development. The

primary* goal should be to develop.a program which will provide the students .

with prerequisite skills and knowledges for post secondary technical educdtion

or entry level career jobs, based upon known local student needs. (See

number 7 on page 92).

.b. that there is need to review present Center Program development

and the, program cl sters which are to be developed in the humanities program.

,There were no specifics availab19,,for consideration or evaluation that the



kn.

decision be made ;0 either drop

curriculum develo

tio

1

music clusters from the arts program or that

pment be pursued immediately and space for required inskuc

n program be made available.

c. that master plan review by D.C. Schools Staff eliminate via priority'

assignment of program clusters, the possible duplication of Center program

curriculum offerings except where student needs dictate multiple Iforts.

d. that other student needs be supervised withidthe mgjor program

areas of Business, Soc ial Services, Engineering and Industrial an d Health fields.

It is felt that concentration of these skill areas would more readily provide

,post secondary student employment and satisfy- community needs more appropriately
.

than the arts and humanities clusters being developed.

e. that a more thorough evaluation of the District Architects Planning

and Business Offices contract procedure be accomplished prior to planned

educational program implementation. Some assurance of facility availability

. must be obtained fOr final timeline planning.

f. that the Lemuel.A. Peon Principal/Dir4ctor and ff move immediately

to follow up and establish ehe required Community Adzyisory Committees for the

% .
. /various career clusters.

g. that submission of proposals, letters of intent and sepired attach

.

rents to the Office of Education (Department of HEW) be carefully prepared

and then reviewed by a third party prior to submission. reful attention

by the Projecu4Directar should ensure the same type of action for change

justification and reprogramming actions. That every attempt be made.to ensure

completed'action under the Federal Guidelines for such projects in order to

eliminate extended coordination or delays.
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h. that, as.new extension of the careet, program clusteis are

developed and added, the resource sharing and interaction experiences be
0

enlarged upon, evaluated and made available to'the D.C. Schools staff.

i. that each cluster learning models developed assure the establishMent

of clearly stated learning or behavioral,objectiveS; more importantly, the

clear statement of measurable criteria and a criteria reference testing (CRT)

procedur,..

je that astaff.task force be developed to review and establish

validation of the common goals and performance objectives for th-C'enter.

k. that the'PrincipaltDirector and staff dexelop maximum student

"handS-on" ezcperience in the learning modules hnd teaching plans utilized.

1. that a Center curriculum guide be developed and given wide distri-
.

butionthroughout the school system and community.

m. that the concept of a "store" sales outlet for student produced

items be continued and established provided space can be made.available within

the Center facility.

n. that the:Center counselling program be developed on a priority

/-
action basis and implemented during the firsesemesters,operation, school

year 1974-75. That the program be fully correlated. with the overall counselling

program for the Career Development, D.C. Schools.
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