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SECTPON I -- QVERVIEW

This research andtdevelopment_project was funded gnder the Office
of Education gra;t number OEG-0-73-1234 to provide the D.‘C. Publfé Schée}s
with planning and evaluating capabilities’for the implemeﬂtation of a high
schoal career development !!Egram in the Lemuel A. Penn Career Developmént
Cent;r. Specifically, this pro&ékt was desigﬁed to provide thi "éurricglum )

and staff development for two career clusters: communications and media --

f?hg arts and humanities."” The intent is to establish two interrelated pilot

career clusters of céreer developmeﬂﬁaegigzams designed to prdvide job

preparasion in communications and media; ne arts and humanities. Students
2 ‘ » °

enrolled in the academic and vocational high schools who wish to pursue

studies in é%mmunications and me:;ég fine arts and humanities clusters will)
be released fr;m the high schdols( to ;tudy part-time in the Lemuel A.‘Penn ‘
Center. The ;ite of the project will be the former National Geog;apﬂic
building, a facility tgat was acquired by %he‘D. C. Public Schools for
expansion of career development proérams at the secondary :level and which

has now been officially designat;d'as‘;he Lemuel A. Peqn Center. The
designated center i; at Third and R Streets, N.E., which is centrally 1oca;ed\
within the school district and offers reaéy accessibility to the students in
the twelve academic and five vocational hiéhfschools located throughout the

District of Coiumbia.‘ . . .

The two week workshop for Curriculum and Staff Development conducted

4 ~”~
August 20-31, 1973 was originally scheduled as a’six week worEshoJ and
' was to have started July 9, and continued through August 17,'1973. Inability

to obtain contractual assistance in the training of project staff and




. R . §
teachers was the first in a number of situations which eventualgy made

tHe project stretch'out‘through May 30, i9§ﬂ.. In this pHase of‘the project, .-
;& nucleus of four staét persons and app%bximately'iifteen‘teachers, |
includiug‘the principal to he assigned to the Careeﬁ‘Center wersé ‘to engage 3
in an intensive period of training and"curriculum planning r
As initially approved and presented to the U.S. Office of Education,
the following- proJect activities were to be carried out:
1, Job survey, and training require‘!nts. . . N
a, Review manpower studies and surVeys of the fine arts agehcies
) and institutions and the graphic arts industries to determine the kinds of

Jobs and Jbb opportunities ayailable to young people.

1
EN

b, Determine the type and quality of training thad is Fequired for
' (

- .
»

entry level jobs in industry, . ° .
c: Review’curriculun and other materials that are dvailable within
the present school system for use in these pI®grans,
d, Develop an overall structure through which each program element
can interact while sharing the resources and facilities. . ) .

2, Develop curriculum outlines for each instructional component within

the two career clusters, , . ° :L

s 3, Prepare individual 1earnin$ packages-or units within the program

components, y

4.. Develop a meaningful progran of production activities to enhance
‘ the instructional programs.]:The students were‘to‘receive a maximum of ‘
practical experience in producing materialg’for distridution in the schools
‘community. ' ’ o oo

/
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5. Devise a plan for evaluating the prdgram:

a. Collect and review various types of evaluation criteria and

instruments designed to evaluate studen;,éerformance. Determine,possible

Use in thése programs., . : ’ '.\\ ‘ N ..

b, Devise other special tests and evaluation dekxices necessary -
to determine student performance\and progress, _
¢, Devise a !&an for the periodic conduct of outside (third party)
evaluations, Develop a listing of agencles and/or institutions capable of
. such evaluations, particularly with the emphasis of determining the success
of program graduate placement based upoy training qualification of Job

performance and enployment advancement,

. -

6. Suggest a means for contintious planning after implemgntation of
the clusters, .

4

7. Develop program promotioﬂ and public relations. ] gl

8. Suggest workable schedules forhhigh schools in order that students
nay have the opportunity to attend the Center. ) ' LT

« 9. Explore the possibilities ‘of students recelving maximum credit for
study in the Center, Review anit requirements for electives with respect
to ovérall requirements for graduation.

10, Plan a system for transporting students.petween the &entér and
the high schools, . ) ‘ ’ ’ : .

L Deuelop 3 plan for a store through which students'can'sell their
produgts as created in the-'studios, iaboratories and workshops, (This,activity‘
to be correlated with the Distridutive Education Programs), ' . . ‘
lé. Develop a schedule and timetable for accomplishing certain goals *

and objecti es, ~

[y t
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13, Plan and organize.a counseling service for the Center, (This

service is to be correlated with the overall Career Jevelopment Counseling

- ~,

Prozram) s .
14, Review Staff requfremen\s and determine qualifications of per-
sonnel, Suggest procedures for recruiting staff, Review qualifications
of'existing/g;gff and determine staff development needs.
1 /Develop a master plan ;or curriculum and staff d elopment
to be implemented in cooperation with the Bachelor of ocien‘ce Degr% in /
‘the teaching of technology progranm at washington Technigal Institute,
. | 16, Identify consultants to serve as advisors £nd evaluators of the

project. Make initial contacts to detérmine thejf availabllity for service

and devise a schedule of activitils to utilize’those services,

17. Selection of studehts and studént participation,

. & Proposed ptogram deveI ment/is to serve approxigately 600
students during“the first year of operation, oeptember 19? through
August,.l??“.

. b, Students interested in pursuing the activities offered through
the Center programs will be encouraged to enroll Students will be registered
in the'12 academic high schools, the five Vocational high schools, the
Workshops for the Careers in the Arts, the Literary Arts Program, and the

i

Urban Communications Workshop, | .
t

Process Objectives enumerated as plamned or in-being As of February 267 Y

1973 werer .o e : e/

! N , .
1, A planning committee had been organized to work out the basic

framework for the overall planning acti{itiesi“
. )
s a, 'Make up of the-gommittee consisted o
) ’ pe-ten ', OQ% ’
supervisors, and community representat

J/




\ . ] ' . .{
b, THe focuS of effort was on 1) methods and techniques for
developing maximum articulation and cooperation between program elements,

I‘: . - - . oL £
and, 2) on proper utilization of space and other resqgurces, )

) . pia

L3

“/v”/’ 2, An advisory committee on the pilot clusters: communication anh .

/

media--fine arts and humanities,was being established, ’

‘a,, Make up of the committee would include representativeg, from
the Board of. Trade, Civil Service Commission' local business and industry,.
cultural institutions and agencies and private and public .schpols,

b. The committée would be responsiﬁle to 1) recommend overall
program needs (through an on-going evaluatiye process) and 2) assist in
developing cooperative training and placement opportunities. R "3

3. The ProjeCt Director (p would carry out the immediate responsi-
bilities for the overall planning effort,

a. The P/D would work closelx_with all departments having direct

1

" involvement with the project, T < . R -

.,
.

fying psychological, social and career needs, .

b, The P/D would be directl&/responsible to the.Assistant

Superintendent, Department of Career Deuelopment Prograns,

s

c., The P/D would be responsible for.coordinating the program.wfth

related activities in the high schools, ’ .
kL, Center guidance and counseling services would be correlated with the

on-going guidance and counseling services of the Department of Career
Development Program and the public schools. ‘ ' !

a, Guidance service would be provided to assist students in s;tis-
|

b, Guidance services would be so designed to ald students who seek
employment immediately upon completion of high school as well aﬁ those who

plan to continue their education, \

10 : o




c; Students would receive systematic assistance in career’
planning, placement and follow-up.ser;ice in the development of goals
and choices related to their edupational and career futures. Services ’
would include: 1) provision of information about career opportunities
2) helping.students determine if opportunities spit’ them, and, 3) helping
st~ ents take proper steps to achieve desired goals. T “, '

] o d, Guidance service would have a primary focus upon: 1) creating,
-understahding of many‘problems that confront students in their immediate
(short-range) and long-range planning, 2) working out a means of coping
"with or determining the solutions to’ their problems; and 3) emphasizing
career planning, by giving the student assistance ip thinking through the
short-range, as well as,- the long-rénge goals. '
5. Design of all project components would be in suéh‘a manner as to ,

emphasize a careful measurement of student outcomes in relation to the

treatments attempted and to provide for appropriate program revisions where

indicated: - l)'to internally develop assessment techniques in each component,

‘ - - !
and, 2) install procedyres for recycling and revision of the various treat-

ments tried umtil the desired student outcomes are attained. K
6,. To maintain accurate documentation with regard to the exact
methods and procedures which are used, to include the associated costs, S0

as to yleld data essentipl to judging the potential transportability of
successful components. .

7. The initial research and development funds under Part C would
provide the District necessary‘support to agsure the careful planning and

coordination of this overall effort, The duration.of this project‘would

be six weeks, beginning July 9, 1973 and continuing through August 17, 1973.

-~

. had "
.
ﬁ ' ‘
.
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’ The plans then as indicated were to use the grant for staff and

curriculum development for the Lemuel Penn Center programs, The Acting
Project ‘Director cemtinued to pursue the initdal funding for this proﬁect
, through an extendgd period of personal conferen es and letters to(follow
up the original letter of assurance from the District of Columbia in ) ‘t\\
aecordance with the Section 134 of Part C of Publie Law 96-576, .’ Afte

several delays and budget revisions, to includL cost sharing with state

o

T

as/ Grant Number D“G-?3-2992. T o

With this approval ‘action and grant the PrOJect Director could\then

proceed with the coordination of the initial approvedﬁproposal activities )

“and the selection.and contaot of consultants to accomplish the contract

- RE

%arv’ices in ther development of the pilot career education cluster program « ..

A

in the &rea of f}ne arts anqgﬁumani9ies—communications and media. Contact

was made with Dr, T.. E‘\Smith manager ot curriculum, RCA Southwest Regional
Office Dallas)’ Texas. ﬁ‘ier initial planning sessiens regarding personnel]
and require. ServiCés the decision was made to conduct the required work-
shops in two phases. This decision to modify the initially planned six: ‘

N
weeks workshop was the result of the extension of "grant approval, delay

.in obtaining contract services from RCA, delay in thiwreview and selection

process'of'teachers and the availability of teachers®who would receive the °

staff development training. Phase one of the staff development’ and curri-

4

culum project was conducted by the RCA Servicl Commpany staff during the two

4

week period of August 20-31, 1973. The efforts of the RCA Education Services

. . : *
group, the four D.C. Public Schools staff members and the 15-20 participating

r

T “
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teacher/traineesware reported in a Final R&\ Staff Zevelopment Consulting

Report dated December 26, 1973, In addition\tb the. two weeks in August,

the program was extended for two days, October 11-12, 1973. In this

ngase I of the program, the RCA team was to provide "assistance in the

development of a pilot career education cluster program" and "in preliminary

steps necessary'to the dkvelopment gqf a comprecensive program--~-concentrated

on the major obgectives listed bel;> ) ) ’
%' 1, To determine the kinds of JOb opportunities that" are availablg to

young peopl!‘in the fige arts and sraphic arts occupations by reviewing'

manpower studies and surveys of fine arts agencies and institutions and

graphic arts industries,

¢
~

.

2, To debermine the kihd and quality of training that is required for
entry-level JObS 'in the industry,
*3. .To reviéew curricplun and other materials that are available within

‘the school system fHor use the communications and ‘media cluster and in the
R '

[

‘Fine Arts and Humanities |cluster, -

f h. To develop an overall 5tructure thrdugh which each program elenent

can interact while sharing resources and facilities, -
( -

5, To develop curriculun outlines for each insttuctignal component

within the career clusters of communications and media and Fine Arts and

"Humenities," . . :
- X Cove . .

, Bécause of the great diversities in the teacher/trainees "perceptions

of ‘exactly why they were atteﬂding tde conference and precisely how tﬁey
wotild fit into the total.scheme of the new c:}ee; center,” the initial
conference approach to “train the selected group of teachers to design, .

prepare, and-'write instructional materials to be utilized in the career center,”




rs
AY

’

©of information to identify and 'assess the need for a particular prod¥an was

had to be abandoned after the first day and.an alternate approach utiJizeg,

The Phase I workshop was then so-conducted to "provide a conference

——

environment in which the two groups (media and communications -- fin
"

relate,” As stated by the RCA censultants, Y an openness concept to
be establfhed where relevant questions could be asked gggarding.fa ts

and proposed instructional make-up of the center, i.e. unravelling?sessions

after which we were able to proceed with the abo&e (five) stated obLectives."
Orientation for the staff development conference included: .
1, Goals of the conference -
2, Role of the RCA Consulting tean
3. Role of the members from the| Division of Career Jdevelopment Programs.
- Understanding the concept of neer éducation and how to "convert"”

in relation to the career centers role in the total process was considered

|
essential by the consulting team in prder to establish a working

frame-work, A simplified 10 step madel was used as basic reference for !

discussion with focus on steps l ing to: a) ‘the study of the.curren

-, RN

educational systen to-determine thanges needed to convert to career edu ation,
b) conduct an inventory and f{nvestigate community resoyrces, and c) design
the preliminary program of career education., There followed a? exercise in
the review of* the programs which had been Suggested for development and

implementation in the career centers The survey of documents and sources

begun, These 1istings of sources of information would beglater utilized ;0
v

validate the programs to be developed Additional validation was }a’%e
o

acconplished by the participants, outside the eonference pep#gg in order to

/ .
” P
/
. lj"‘

l"
P ' ’ 1 4 ..‘;({,’(’
P
. F.\[ ‘ - .
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determiné the type and quality of education required for entry-level

[ 2%

obs (from an extensive listing of sources which was agreed upon for the-D.0, .

[

ocale),

) Thé bulk of the remaining period of the conference was involved in

che‘third major activity -- a review of the renpvation plan for the

Natiénal Geogzraphic Building, To again quote the RCA report, "the first.

H

visit of the conference participants to the old National Geographic Building

)

iLs close to a disaster, There was the first emotional, chaotic reaction

to seeing the buildings run-down condition, and the fact that refurbishing

{

work ot begun. Then there was-the rage and rebellion ovef asgignments_

& <

of spacéx namely, the instructors felt that i1ll-conceived plans hgd been mage
for them, yet when the instructors were“ﬁrev{ously askeq to. nake suggestions
regarding the‘buildiﬁs, no one had cohe forw;rd with the ideas when they were .
needed and being solicited." This session culminated in the teacher[trainees
(1nstructors) realizing that they had better cooperate ag a team in o;d§£ to
effect the change of plans which they desired, They wbrkeé hard to "swap"
épace, compfoﬁise and pre§ept their'recommendations to the architect prior
‘to;the/final ?}dAing on tha renovation contract, The detailea recoﬁmenqations
;;'ﬁam;e during the confgrenceraré shown at Appéndix C of the RCA Summer Jdg!shop
Réport and involved the two clusters of the program plannirg, B
Out of these recqmmendations aﬁd the unders?anging and agreements of~
thedprgv{éus qonférence*cbnsidéhdtibnsd%;me the fbrmulatipn of a tegative
philosophy ;;atement for the Career Development Centgr. Goals were written
for the Centerland program outlines for each cluster ?ere finalized, The

complete statement of the RCA recommended Career Jevelopment Center Fhilosophy,

‘Goals of the Career Developrent center, and the Prog.anms for<eacﬁ pilot career

v
-

15
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cluyter were adooted and approved by the Project Director and 3taff as g

pudb ished in Appendix D RCA Summer Horkshop Final Report. The recommeAded /

_programs (clusters) outlined the content proposed for each program, It

wWas recotnended that the next logical step within ich progran would¥be /
the task analysis of each program area in order t state the content in

terms of desired student competences, Then, statfing of the progrem content

-in terms of behavioral or performance objectives

‘. Throughout this period, August-December 19@3, the contract with
RCA Servicé Conpany continued to be chaﬂged and/or modified to reflect
current changes of actual'staff decisiohs and activities, dates, times and
those oevelooments. Phase lI Staff Development Conferences, as example,
Were rescheduled form Novenber 5-9, 19731 ard. December 3-7, 1973-to

February 25-March 1, 1974;5nﬁ.March 25-29, 1974. The Contract Article I,

Statement of Work was changed or modifi?d on three,separate occasions -- only

i Q -
one of which was formally negotiated as a contractual change, due to "the:

from Progran areas utiIizi?g £ask anélys{s.

b, Review relevant o&rricu}a and " related research naterials collected
by schgﬂﬁzpersonnel since é;e Phase I sta;f and curriculum development
¢onference (8/20-31/73).

¢, Wsgsist in establishing advisory committees and identifyin~ conmunity

resources as sp£ort for the two clusters,

<

16

.

extended delaxﬁ'in-system-of‘coqtracting changes being formally effected,” A
. ' The modification to cover the conduct of Fhase II conferences added the
‘following to che Statemengoof Work:
a, Direct and establ#sh techniques Tor deriving competency standards s




\“Service Cbmpany of further Article I-Statement of wOrk modifications. “1p ¢ R y

a¢tiviﬁy during the workshop pericd,

I ! ’ |
.
4
4

d, Direct and.establish guidblines for developing performance

objectives, b - ' ‘

Y )

e, Develop a recommended iormat for learning modules for both
clusters; and

f, Direct ting of at least one learning module per program area
suitable for ins tional purposes. ‘

RCA contract mandays were increased from 14 to 30 mandays over the

t;o one-week periods, <Tontract Article II, Re orts, added a’final report,

to include at a nminimum the following:
.°a. A listing of the advisory committees for each progran,

.+ b, The guidelines for develOping performance objectives, v

~¢. The recommended format for learning modules, ‘ ' //.

*

-dg At least two examples of completed modules dev oped during Phase I{
of the. conference. cl
e, A staff and management personnel self-assessment,. ot
On February 19, 1974',‘ five days prior to the first of the two one-week
curriculum and staff development workshops (Ph;se 1I), the Probect Director

-

advised the contractor, Dr.hT. E, Smith, Southwest Regional éffice, RCA

~

the P/D letter reference:
<

1/ Item b, That reziew of relevant currigula and related resear

nateripls collected by school personnel etc.‘g incorporated‘as an on-going .

?
)

j, Item d, Schedule session to include instruction and practice -
exercise in developing and writing performgnce objectives.

3. iten e, Provide examples of learning modules that utilize the format

to be reconmended, . R

17 )
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' On the 26th of Febtruary, 1974 the contract to perform the third . “
party audit evaluation of the project was acéepted, fully signed and . .

forwarded to Alfred J, Morin and Associates, Date/ind time as well as many )

gctivities over the past seven or éight months already overrun or had
been, out distanced and changed by domino theory pffect. The evaluator was _—
able to personally attend and monitor onl} one/day's activity of the

first one-week #onference in Phase 1T due to Ahis late date of contractual !

.

approval and notification, This then limit¢d the audit evaluation process
N to a very minimal personal observation and mandated an after-the-fact
evaluation dependant ;lﬁost entirel§ upory interviews and reviews of available
2 :

reports and memoranda of the projeet,

re




-

offered, Essentially the training was comﬁosed of the Phase I' summer

‘workshop experience (Kugust 20-31, 1973) and the Phase II, two one-week

- . dapd thus modified before or, during the training, as dictated by the realities

o of the training situations, The»modifiCations were documented though not

. &
SECTION I1 '
A. Major Audit/Evaluation éesponsibilities |
3 S
The specific audit/evaluation adivities performed by the investigator .
project director forused on the staff training and curriculum develbpment f

for the project, As stated in’the Overview, the late date of approval
of the audit/evaluation cantract, presented only six days of workshop for

observation and collection of teacher/trainees opinions of the training

X

workshops (February 25i%arch 1, 1974 and March 25- 29, 1974) One
~

of the first activitles, of the audit/evaluation was the attempt to idEntify
the training objectives for the teacher/trainees. The objectives were
originally stated in the D,C. Public 3chool letter of Assurance to the U, S,
Office of'Education, and in the agreements EEtween tne Acting Project b tor
and the RCA Service Company representatives, They were later fornulated into
a formal RCA contract signed Septemﬁer 4, 1973, These objectives were
modified and changed during the conduct of the first workshop, referred to
generally as the summer workshop even prior to the formal contract ao;roval.

In most cases, the objectives, or the actual components were being developed
[ 4

formally, as contract revisions and became the guidance for the next training
»~

workshop to follow, As objectives were modified they’ were included in the

final listings uséd by the auditor/evaluator.

1, Data Collection Procedures —— The principle collection devices’ used

for the audit/evaluation task were thGJQuestionnaire, developed

' ( .
[ . ¢
- .




from the training objectives, and the conduct of personal intervieus

with staff and teachers/trainees, The questionnaire and structured inter-
view opinionnaires were designed to Cover the understanding and attainment
of the major objectives of the training,

‘'The audit/evaluation encountered some problems due to the difficulty

A3

of determining- the statements of objectives and of interpreting their change

e

over the period of the audit/evaluation. In some instapces, it was almost

-«

impossible to fully understand or interpret the actual intended.outcomes

of the objectives being used or considered at that particular

stage of project development, Correct understandiné is crucial to any
evaluation effort, particularly by an outside evaluator, Poorlp stated
objectives may not accurately portrar the intended outcome., This in turn,
could result in correspondingly inaccurate evaluation of the|same objeotive.
The evaluator attempted to deal wit? this problem as diligently as possible.
Deféctive obJectives should be rewritten prior to the development of

!

evaluation instrumentation $o the evaluator utilized specific component
objectives as originally stated ;nd verified by, or as modified and
presented by the individual workshops

© Interviews were conducted with the ;..emuel A. Penn Center Pripcipal/
DirectoF, the Acting Project Director and Staff Coordinators for Staff
Development and Curriculumrpevelopment. Involved RCA consultants were —
interviewed and observed in tneir.advisory and trainidg roles during two :
of the three wprkshop pericds, - .

The questionnaire development process involved the identification of

objectives and tne development of specific items to assess the objectives.

From the total bank of items developedl only thase {tems which most

-




adequately asfessed a particular gbjective were incorporated into the

questfonnaifes. The items, in draft form, were submitted to the Principal/

N \

Director /for preview and approvql priof to administration in final forml

The questionnaire was mailed to the identified workshop participants
(teacher/trainees). This group of approximately 17 persoé; will represent
the "experimental: group", or those who'haQe'receivéa the traiﬁiLg in the
workshops. In,oraer to assess the impact of the'curriculum ana staff .
devélopment workshops, a control sa@ple was also identiéied. The, procedure ‘
for the control gro;p samp}e was the identification of a random sample of
non-participating teachers from the total population of school districté.
with similar teachiné positions. the\Principal/Di;egtor.ané‘his staff
participated in t?e selection of the control group and the s;hple selectéd
forevaluation was equal in size to the sample of woxkshop pa;ticipants]
The nuﬁbers in each evaluation sample for each data collection dre displayed
in part four of this section and\sub-;ection.
- Data cqllectioA Was ?onducted throughout the p;riod by the review,
pull-copy and file prééedﬁre. Wheré documentation was limited or don-existant,
return visits and personal interviews were utilized to obtain £he pertinent

t

information, . 0
: S I "
2, Data Analysis Procedures -~ All dqcuments and materials pertinent to

[N

the workshops were collected, reviewed and included in theé evaluation. - .
L e » . : .
documentati¢n file, Kajor,objectives, goals and ‘shange modifications were
» . " '
called out for evaluation and final assesshment to be included in the evaluative

conclusions, . ‘The Summér ﬁorkshop analysis of dat;;Zas‘necessarily limited to

-
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4

the RCA Final Report on the Summer Workshop because the contractor .
provided no other materials or aids as used in the training (other thin
that he commented upon and/or attached as appendix to the RCA report). .

Training materials were provided for theiwo one-week workshops
held in early 1974 (Phase II) and review and analysis as to their content
and pertinence to the stated fraining objectives was accomplished. This
audit/evaluation was based upon review and the observed use of macerials in
the training situation., It was compiled with our judgemental evaluation
andéthe stated opinions and evaluation¢of the teacher/trainees involved,

In addition, the Actiné Project Director, Principal/Director, Staff )
Coordinator of otaff Developnent and the Curriculum Develorpment coordinator
were all requested to provide internal evaluative memoranda in order to

' increase the’ breadth of the data collection and the analytical procedurg

of the investigation.

Procedure for the analysis of opinionnaires follows the structured
questions base with quantified.&tsponses placed on a multiple response
format (which also includes a narrative summary) Analysis involves the
interpretation of recorded responses, allocation of éuantification or
indicated level of import within response, and the completion of a’summary
evaluation and written sumnary statement. The data from the questionnaires
.was collated and analyzed when the questionnaires vere returned, The
analysis procedure was as follows: ” ‘

t

a., tabulation of the.number and percentage of questionnairessseturned,

. . § .
b. tabulation 'of the -Rumber of responses for.each alternaté\respdhse -

for each item, and the number of non-responses for each itenm, -

c. tabulation of the percentage for tasks b, e . \

i




< et
-

%

d:f tabulation of the number and percentage of responses to each .
alternative for, each item across components yithin the program where the
. ra
'
items, and therefore the objectives on which the items are based, are

common to the two or more conponents within the program,

-

e. tabulation of the number and percentage of responses to each
alternative for each item across experimental gronp component and control

group cémponent when the iténs, aqg therefore the objectives on which the

- L 9
.

‘items are based, are cpmmon to tne two groups,
f. .;;esentation of -information . .
.. 1) tabular format
?) graphic format (where appropriateb
3) narnative summary format ,v'

Cis used - to provide for explication and interpretation of the data and

t

of the data collectidn and analysis”procedures. . S

'

Procedures for the analysis of the questionnaires both experimental
group and cdntrol group, consists of tabulation of the responses identified
by the sample group and analysis of any additional components, This analysis
was limited to a summary sof the ma jor pqints presented and a statement
of tﬁéfiifositiye or negatlve tone, A chi-square analysis wasnét attempted
non was e?rrelation coefficient developed relative to the integpreqation of
‘information between the .two responﬁing grouﬂs due to their small size and

/
lack of rgalistic numerical frequencies, , .
I ' :

LA

3. Dath Interpretation Procedure -- Records, memoranda_and.reporés
r - .

" 'were rebfewé) and 1nterpretation based upon verifled statements of Project

~ "

-~

Administra#ive Staff or the RCA Consultant gtaff, Judgmental and opinion

P J
« .
. ’
IS . . . )
I - .
t

- .




. B .:‘ /_’ ) >
¢ ' N ‘ ' \

. statement was collected relative to the degree o£ accomplishment of" .
process objectives.from individuals being. trained as well as the project
staff providing assistance in the training progranm, In the interpretation
of the questionnaire instrument we identifie&\the responses to the ini¢§a1

structured interviews for those persons who aiso completed the questionnq%re

instrument, This information assisted in the interpretation of the/¢ )’

questionnaire data for the experimental group,fsince the opinionna!ie

~

g - responses of those persons who did not conmplete the opinionnaire but did

complete the questionnaire maq be different.‘ The similarlty or différence

N
of responses c0uld not be determined or interpreted withOut the use of a

~
.

procfdure such as the interview and opinionnaire. There was insufficient

time and money to provide the follow-up interview to identify a reason or

reasons why the non-respondents -failed to complete the questionnaire. It

.

was recoénized that such a follow-up interview would have been of consider-

able value to the overall'interpretetEOn of the evaluation process.

The examination made of the project rgcords was for the purpose of

. determining the degree to which the proc objectives were being net as
o
_stated by the staff in official records, It was also felt necessary to
\ -
identify and clarify the exact change requirements and modificatipns.of -

obgectives which were encounteredwpver this initial period of thHe project,
The results of the data collection process and correlation of responses
to questionnaire alternatives have identified the skills,'knowledges, and
attitudes of the persons randonmly selected for the control group.componentv
and who might have been selected for the curriculum and Staff Derelopment._.

L) * . .
training, The agsumption was made that these® teachers did not appreciably

~

>




3

differ from the teachers who were selected for training and teaching 3
in the center, ,This random selected group thus became”the exPerimental
group component, An interpretive comparison of skills, knowledges,and,
attitudes of these teachers with the skill, knowledges, and attitudes of '
‘ teachers who received the training prcvides an indication of the changes
- which have occurred as a result of participation in the. training program,
While all other factors have nqt been held constant, an assumption
was made that some of the differences between thq\control group component
(non-selected teachers) and the experimental group component (teachers
selected for training) is the result of the curriculum and staff'development
traininét This interpretive task was designed to utilize data reporting

procedures to identify differences between the two groups of teachers.

4x\ Data Presentation

a, A structured interview format was constucted to follow-up on R \

-

-
procéss objgctives, Component A teacher/trainees were interviewed and

responses sumnmarized by the auditor/evaluator, The structured interview
. ‘ -

instrument was designed to query and directly review the status of progress °

toward accomplishment of the identified objectives for each training,: | '

"
4o

e

' management and staff development component of the project, The opinionrnaire

€

wa$ accomplished during the three-day period of the ncrksnop larch 26-28,

1974, Presented here is the data instrument (format) used in the Analysis

of the Opinionnaire,

TABLE 1 - OPINION SUKVEY; Personal Interviews of Teacher/Trainees !

; : A

on page 23. f . , \

Yo o |
o . 'TABLE 2 - OPINIO ULATION on pages 24 25

% EREA e,

‘ . Analysis of Summary Remarks found on Table 9, pages9,
[ L
25




. b, ?he'anditor/evaluator deyeioped a_questionnaire format con-
sisting of items dealing with or identifying both process and product ) '
‘objectives of the project The questionnaire cansisted of items or |
questions with a series of alternative responses identifled, Respondents
were chosen from two mail-out listings: ComPOéznt A -- the program teacher/

: . .. \
trainees and Component B --.the randomly selected group of Vocational

Education and Industrial Arts teachers fron otner schools in the system.
The instruments are displayeo at App, '#1 and App. #2 in Sectibii IV of this
4  report, Respondents were asked to identif; one of the‘alternatives‘
subpiied and sbace was proviaed for the inclusion oé_a&ditional comments, . “ Cot
by the respondents, The analysis of.additional comnents nas limited to ' " .
their presentation in summary form and a statement or indication of their
positive or nevative tone, After tabulating the correlating responses, an
analysis Was conducted on each component - -
TABLE 3 - Data Anaiysiszuestionnaire |
o Program Respondent-Comoonent:A ,‘on page 26
TABLE 4 - Questionnaire;"Réspondsnt A

* ' Tabulation on pages 27-31

. | | TABLE 5 ; Data Analysis-Questionnaire . . S ':' |
T ] Control Respondent-Comoonent'ﬂ, on page 32(4%\ ;. ) : | N
R .o Do

ot TABLE 6 ~ Questionnaire: Respondent B ST ‘ .7:,,“ .
. ‘ | Taﬁuiation on paées 53—37 . . . ) ‘s :
’ ( ’ Responses from.the seiected control ‘group, Component B were then | . :
’ correlated to thase of the Component A responses with questions/responses ) { | l‘;
' coded as indicated.’,i k : ' : N
- 'TABLE 7 - Code_of Correlatgd Qqestidns} on paée\3§ ; X ”’.

» . > - -
>

N N . . [ARCINY
K .
N . N - . PRGN
. . . .

. ) - - LIEY

A ! + . I ’ .

. i . ! , R
. N .
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.

A chi-square‘analysis was not conducted on the cont
- N ‘ '

. | c v
nor was d compardbility gnalysis undertaken due to the

respondents, Agalysis of data
' V'

B usiag the coding provisiohs_aesiylfghed earlier to compare responses of the

‘twa components, . -\

TABLE 8 - -Data Analysis-Comparability of Responses

.

coo ok Component A: Component B

. *  Tabulation by items on pages 39-45.

Yo
b
L4 - ’ A
\ »
¥
. +
N N .
. AN .
7o . [N
. A N . .
N .
. N 4
€ ~
. . K - v
. . - L
- ‘ L Y
" - >
- ’ ™ 0 < ~

ral group findings

o

gmail nimbers of

under€3!£n between Component A andComponent
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TABLE 1 -- OPINICYH SUAVEY -
Personal Interviews of ;\\
Teacher/T;aigegs
1, Have topy and understanci stated objectives of Career Development .
Project? ST : -,
2, MWere you "selected” for th teacher/curriculun de;relopment position
' or did you volunteer service ?
3. What are the (teacher) sté.i‘f evelopmeht objectives of the workshop
training (staff development) as yc;u understand it?
4. Have you attended all séssions of the‘RCA Workshops?
a, Summer QAugust 1973) 7 i \
b, Winter (February 25 - March 1, 1974) . |
¢, Spring (March 25-29 5 1974)
5, b.o you 'k;a.\'fe. .a.n_\‘ strong feelings’ ofpf’z'ust;?t_io_rl or inadequacy with the
; Workshop 'a.nd/‘or Teaching Tecl'.mique? S | .‘ ) ..
6., What c\:un'iculum development area are you participating in? oo o
7. D3 you feel the workshop and‘ handout materials. are helpful? Rate
1 - 5 (nigh), , 'A Lo N . :
8, Are you working with a comnittee or on your'or® in curriculum
development? =~ - ’ . ) ’ e
9, Have you dévciisped a curriculunm .outline as yet? (conveﬁ:’t to : . :
) Competencies and Learning Packages) ) ) ‘ -
19. Fesls fcompetent to write curricuium? (learning modult;s) .
: "
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TABLE 3

Data Analysis-.-"Questionnaire

Program Respondent-Component A

- 4

. *_Quesiionnairés malled out - 9

< Questionh?ires returned - 4 (40,4%)

.

"o

Number of responses for each aiternate response by h iten:
JItem #1 - Don't know, etc,, see page 29 of tabylation of TABLE 4.’

*

Humber of non responses for each alternate respons by each itenm:
Ttem #2 - Develop cluster programs
' 1 (257) 4
Iten #11 - Career Development Center
" Philosophy & Goals D, C, Schools

3 (75%)

Pereentage for each response or non response ea
Seeapage 29 of tabulation of TABLE 4.

*

item:
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TABLE 5 .

- N Data Analysis - Questionnaire-’

' Control Respondent-Component B: h .
. {

»
* Questionnaires mai}ed out - 11 ) . . .

* Questionnairgs returned =~ 5 (40,5%) , '

’ B -

* Number of responses for each altérnate response by |each item~ . .
Itenm #1 - Don't know, etc,, see page 35 of tablilation of TABLE 6.

* Number of non-responses for each alternate responge by each item:
Item #5 - Prepare instructional modules / » PR
1 (20%) ‘
Item #22 - Voc, Ed, Pregrams & Outlines
1 (20%)

* Percentage for each response or non ‘response each itemz
n See page 35 of tabulation of TABLE 6. =~
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P _ Code of C'érr?lated Questions
Component 4 ° (%0) g Component, B -
Ttem# 1 . ° x. ' . '
~<\ 2 2 . ) . -
: A . /, .
o ; 3 : o3
- b4 ) /‘tr\’ 4
. 5 5 \
B ’ \\
\ 6 - | 6 <
3 L. » \\ "
7 ) \ 7 '
™~
8 . . 8
» 9 9 .
I, .
10 - ’ 10 - _ ‘ N
f g .
11 - 10 [ |
I SN
b, 13 ’ ' 14 B
l’ ‘/\‘ : 14 15 ; s
*y . 15 16 \ . .
16 — 17 TN
| ~N i
17 18 , A ’
v
: 18 1 ¥ [ -
. - 9 / - i w
\ 19 20 f . ,\ &Y |
‘ ©20 ‘ : 2 S , P
\ ' " KT ( |
\ ) . Es/ (see comnments) |
\ 21 - 22 Inferential .
\ y ' ) . relationship: =
-22 S - (11/12) :
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TABLE 8

T

Data Analysis ~ Camparability of Responses

Component A ; Component B

Item %1 -\All respondents agreed that career education in the secondary
schools wa:s important for vocational choice,
' 4/100% 5/100%

¢ Iten #2 - Qpe respondent in Component A had-not participated in the devel

ment of the! content outline for cluster progra.ms of the career program ar s,

\
., Two ( iO") had developed only one content outline while one (25%) had developed'
- ¥
three content outlines, ~ Cne respondent in Compement B had developed only
. one (20‘:) content outline for Voc, Ed, programs, uhile four (80%) had ‘ J\
f~- accomplished two curriculum out,lines. . , . {
. -~ B Yo / '
el Progran/ 50% @p Progra.m/SO” ‘ .

P2 i
p J‘\ Item\z Al 500’6' of the Cbmponent A respondents agreed that the cluster

1

~ -Pprograms would meet individual student ne'eds~ba.sed on statement of student

i

learning dasired and 'pe‘rformance obJectives. Only one (20%) of the
componentJB respondexits disagreed with the sta.tement that the Voc, nd pro- ’
grans meet. the indiwidua.l student needs,

; ’ u]moz 4/80%

Iten #4 4 - A1l of the tomponent A respondents agreed that sufficient time

-¥as spent in developing \xe progran clusters. One (20”) ’Ccmponent B
,réspendents d.id not know whether sufficient time haB been spent in the develop-

nent of Voc, Ed, program curricula. Two (h{};S)\indicated that $here was not -

sufficient time spent in ‘the development of curricula, while two (80%) agreed

\

that the time spent on curriculum'deyelopment of Voc, Ed, programs was sufi‘icient.

LY »

" bAL00%, 2/40% - .
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TABLE B -~ Component A:Component B (Continued) .

J page 2 of 7

Item #5 - Two (50%) of the Component A respondents hKad prepa:kd,at least
one instructional module, while two (50%) had prepared more ﬁhan six,

One (20%) of the Component B respondents did npt respond to this itenm, no
comment or reason for non-response indicated, one (20%) had prepared at
least one instructional learning packige and two (40%) had prepared at
}east two such packages, : ¢
2/50,, .. 2/s0% b

.

~

Iten #6 # - All of the Copponent A respondents agreed that the workshop
activities and’ exercises had been useful in other instruct\enal areas and
by degree, split two«#97) as "a little useful"” and two (50%) as "quite a

bit", Four ,( 80”2‘of the Component B respondents indicated that\fqrmal

workshops and prepared exercises had been "quite a bit)' useful to ‘\ : ~
in other Voc, Ed, instructiocnal |areas, ‘. | \{ ’ .
C 2/50% 4/80% | ' | \\ '
* Item #7 - One (25%) Component A resgondent understood the performance ) f\\\
objectiée etatement to/communicate only "what the student will do" while ’

thyee (757) correctly indicated an understanding: "to commnnicate-*hg;_ . /:

student will do, circumstances of pe;formakee and, degree of accuracy,"
. . \ '

Three (607) of the Component B respondents correctly inditated understanding l
of \what the performance objective statement tells us, ‘
: N
\ 5% 3607 | .

., N\
Iten #8 - Aﬁl (100%) of the Compohent A respondents indicated that tean
i . , :

L 4

planning and grouping by program cluster§ and experience was in itself a

. ~




/ ,

i . [}

TABiE 8 -- Component A& Component B (Continu€d)n

! page 3 of i - T i
‘valuable experience, Four (80%) of the component B respondents igdicated
that such grouping was a valuable experience in the.Vpc, B, system}
4/100% . 4/80% e : ‘
~ fg Three (757%) of the Component A re5pondents agreed that team= '
work was a more productive method of accomplishing the Career Development
Center goals, Four:(80%) of the-Component B respondente agreed that team-
work in Voc, 4, and career programs was the moxe productiwe_nethod of )
accomplishing educational goals, - !
355 4/80%
Ttem 410 - All (100%) of the Component A respondents agreen that the
Leuwell A, Penn Center had purposeful, established program goals, KOnly

two (40%) of the Compoment B respondints agreed that the established .Voc,

'Ed, goals are published and used, / S . ‘ K
4/10% 2/10% ' oo ’

4 . ) ;\ |
; - Only one (25%) of the Compone%//A nespondents agreed that the .] :

pdh}ished philosbphy and goal statement for the Career Development Center
had\é\fpecific statement of seven program goals. Three (?57) did not ‘ ;
respof to this item, With no indication for ‘reason of non-response. Three
(60%X of the Component B respondents felt there were no Published goals .for
the Voc, E4, program or that they were not, uSed by the instructional branch
or program teachers while two (407) used the published goals. ” ’
CoARsE . 2fien .

.\'

>

Iten #12 - Thres\ (753) of the Component A respondents agreed that part of

the philosophy and proposed operation of the Career Center was to ehare

. . . 7
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TAﬁLE 8 +- Component A: Component B (COntinﬁed)

]

| ) ,. . . ) r f\

|
~
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J page 4 of 7

éomﬁon resources, Three (607%) of;the Component B respondents agrled{

ve

Two (40%) indicated they "didn't know,"

that related Voc, &4, programs in the area schools noy share resowr s.
|
i

3/75z " 3/60%

© Item #13 - A1l (100%) of both Conponent A and B respondents agreed that

interviewing workers provides job knowledge and satisfactlons which the
teacher can communicate, ‘

4/100% . 5/100% |
Iten #14 - Two (50%)"of the Component A respondents agreed that the concept
of career education should involve preparation for "personal fulfillment;"
Three (60%) of the Componert B respondents agreed that the concept should
involve preparation for appreciatibn for the dignity of work," Hhile each
sample component had respondents who selected "None" as the response, there
was also no consistency in the other responses, Two (4077 of the component
B respondents marked three of the four possible response %lter:i:;jes thus

indicated a lack of knowledge of the trend and effort to %areer ucate ’

~

‘to the world of work, ) -

(c) 0/oz  (c) 3/60% \ 4

Item #15 - Two (507%) of the Component A respondents feit tha{lcareer

' » *
" education was concerned with -"giving new structure to the curriculum" while

i

one (25%) felt that the concern was "preserving what is good in career
preparation" and only one (25%) rightly indicated "the understanding and

relatfng man with the world of work", Four (80%) of the Component B

o respondents agreed thatLeazeer education is concerned with “understanding

and relating man with the world ¥ work",
1/25% 4/80%




~TABLE 3 -- Compoment A: Component B (Continued) _’ T v

©

T

T \ ) |
page 5 of 7 i '

b

Item £16 - A1l (100%) Jf the Component A respondents ag}Bed that as
nesult of the workshops and preséntations, they felt more comfortable

{n dealing with CE instructional needs, 3imilarly, four (80%) the .

[ 4

Component B respondents felt that as a result of formal educatiqn and
‘

workshops that they were comfortable with the needs of their Voc..Ed. \

instruction, One (20%) indicated uneasiness in the dealing with the
4/100% , 4/803 : |

Item #17 - A1l (100%) of the Component A and B respondents agreed’ that

needs of Voc, Ed, as a result of formal training and/or workshops.'

program developed performance objeqtives represent a'reasonable mix of
the three learning domains,
4/100% 5/100% C .

Item 18 - Two (507) of the Component A respondents rated developed

performance objectives as average, ,while only one (25%) rated the objectivis

overall as excellent, Two (40%) of the Component B respondentsdﬁated

*

X i i ' .
developed performance objectives as excellent while three (60%) rated, .
/ Co | : '

then as average, Y, j \ . | '

-

\ : e 2/%% N e

w t N
A Y e
Item #19 - Two (50”) of the Component A respondents agLeed that an \\\Z

appropriate and adequate evaluative process was identified™for evaluation
of student performance on each perfdrmance obJective. Two (50m) indicated
that they "didnt know", Three (60%) of the Component B respondents agreed

that there was an appropriate and adequate, evaluation process identified,\

‘
while two (40%) were indicating that they did not agree that the evaluative
\

process was proper or that they ¥didn't know",
\




——

=

Item #21 - Two (503) of the Component A respondents had helped prepare only

t one (207) failed to reépon% to this item, giving no Teasdn for lack of

r ’ / " <' - . ,
. A ,
‘ q . s 1‘
TABLE 8 -- Component A:Component B (Continued) o -
L 4 : & s
. ‘ page 6 of 7. e .

Iten #20 - Three (75% ) of the Component A respbndents rated the overall

studfnt evaluative process "Everage . (80%) of the component B
e
re

respondents similarlj,rat he overall evaluation as "average", Only

one respondent in each of the componjnts ated the averall evaluationv i /

process as "excelle ere were hone who rated it "poor",' /
—@375» R cb/soz

ong cluster prosram and ts.prograg}dutlines. Two (50%) had helped prepare .
nine or more programs and outlines between them, Three (60%) of the

Component B respondents had helped prepare only one Voc, Ed, program and
| ‘; Qe
program outlines, Cne (207) had prepared two programs and outlines, while

- W . /
response, ! ) :
. .

4/1005  , 4/80%

A}

Item 422 - Three (753) of the(:omponent A respondeéts found the RCA hand-

N
out exercises anfi d¥cussion 4o be "helpful", Only one (25”) respondent

with a high scalle marking of-"most helpful", . None rated them low scale \

"of some help" d¢r "of no help", When o:npered with iten responee to ' \

Component B iteds #11 and #112 on.learning~hctivities, two (40%) respondents

agreed that thellr Voe, BEd, learning pfpvides properly sequenced materials
(Item'#11) and four (80%) Indicated that their individualizéd learning

. ' \ ‘ '
activities are multi-media, (Item #12), NOTZ: 1In this comparison the

Component A situation refers to staff training exercises while the .

Component B situations are reporting learning activities provided the




TABLE 8 — Component A: Component B (Continued)

page 7 of 7 . . ,

student Voc, Ed, teachers seemed uncertain or indicated "no" (§0%) i . .

ko4

regarding properiy sequencéd materials,
4/100% L/80%

Iten f%j - Three/(75%) of the Compd¥ent A nespondents rated the RCA [
&orksh'b and ovérall nmodule development pr]Zram as "average", dFe (25%) .

rated overall.4s "excellent”, Two (407) the Component B resgondents

icated'theyéhad "formal education” in the development of 1 ing / . .

- modules, Two (407) indicated they had ‘workshop-staff traj pé?.

One (26%) indicated training to’include "pre-doctoral study”,
4/100% 5/1007%

Item #2l4 - Three (75%) of the Component A respondents indicated they were
L 4

~

. ‘ ) .
afforded assistance of an advisory committee, One (25%) indicated he
- "didn't know", Three {60%) of “the Component B respondents indicated they
&~

had not been afforded such assistance and counsel for their Vet .

3

instructional program area, Two (407) indicated "yes™ and tHat they
. i

: i
recelved such assisgance. AR Se . . .
. ’ . 3 1 - .

[3

s |0 2fwg,

| Item #25 ~ Threé\(?5%) of the Compgﬁen@ A respondknts agreed Rhat the

examples used in the worksho§ brovided thém ﬁlth';g'c;Q§§ section of several

formats", One (25,‘3). respclnded that the ‘examples. provided him with "insight

A

into Giiting of the program modules and format", Three (603) of the Component:
; X\ :
v . . r . .
B respondents rated the Voc, Ed, programs use of standard format for learning
modules as "average" with one written comment submitted stating "need supplies

and equipment to carfy.out the career educational prog}aq; These we lack!"

One (207) said that he considered the use of standard formats “poor",

3/75% 3/60% ' L .

e T L 50 ~
. 45 : L
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5. Evaludtive Conclusions . o :

.

In tJe rfebruary 26, 1973 letter of assurance to the Associhte s T

: Commissio?er of Zducation, U, S. Office of Bducation, the first prodﬁctx ’

statement of this researcb'and development project was stated

L4

~ , as "intenf tq establish two Interrelated pilot career clusters of career

objective

"developme t programs in the ,areas of comnunications and media- fine arts and, ,\\
hunmanities He find that the building slte for this prdject, the former !
National G ographic Building has in fact‘been renovated and designated |
as the uemuel A. Penn Center, ‘It is located at l709 3rd Street, NW in o % ‘ﬁ

/\ dashington D, C, and althou”h plagued with many !ontractual delays appeare& | |

~»

to be ready to accept its first students bith thd advent of the 1974-75 \

g /, T . \,
! school terms, ‘ ) ' ! ‘ St
The second product objective stated Lor this project was that this
R & D project "would‘provide‘planning and evaluative capabilities for
implementation of a high school level career development progran designed

to provide Jjob preparation in communications and media--fine arts and

humanities," We find that overall the -approach and planning for this

ar \

project ma& have been too extersive to\have been accomplished within the N
\

very strict time table p esented initially, Delays in obtaining the initial
grant approval bureaucr?tic policy and procedure within the administration;
contracti delays’to process and effect progecﬁ support all led to serious
delay., Onlj)\ persistance on the part of the Actihg Director and the agreement

-

of the consul}ants to "proceed without firm contradt’ provided services to

undertake the preliminary steps tow: curriculum and Staff velopment,

" for npnovation of the b lding werk slow in preparation,

advertising and awardj//ﬂctﬁbl work, once started, fell behind time-schedule,

. ) . 51 . / . ‘ | v . -

Tha contrac

46 ' ' -




" and offered over a greatly extended. period of tﬁme with some loss of
i

training and ask tha ey then return to their faculty éounterparts to

'continuity. } ’ ] , . ‘

. to his very important position of leaderdhip and program continuity until ¥

materials and work‘were‘both delayed and the target of occupancey. by ,
1973-74 school year fell by the wayside and was retargeted for the 1974~

75 school year. The Acting Directors persistance and the initial work

of the RCA consultants picked up what hade been planned as a "six-week

workshop to be held during the summer of 1973," and after reprogramming
conducted three workshop meetings over the period of time from August

1973 through Harch 1974, Some teachers were not available for'the August Y
1973 workshop due to the late notice, summer work or illness. B§ condu%tiné
the.reprogramned training during the school year, not all}he designated - ‘
teachers could be re ed from instructional duties in order to share in .

indservice curriculum ‘staff development aining. For pdrposes of e

co tinuity it became n cessary to prog;gm selectej teac{ers for the

/
discuss their learning experience§ and share workshop matbriars. The

"intensive period of training and curriculum pla.nning' was also~4revis'ed

. .
$

.The nucleus of staff’_ersons, including the principal to be assigned

v

to the career center, were to also\engage in this intensive period of
» . ‘

.training and curriculum development. Another delay to progr eXpediency

was the fact that the Principal/Director was not available an /or assigned

0

November 1973. \

"The concept of operation entails the release of students from other -

A

"feeder" High Schools, where they wilL be involved in academic studies
o the Career Center where they will pursue ‘career Sob training. This

Career Center ami others \\\follow in the D C. Schools master .plan, .

52 h

\ 47 . : ;




(\_ > ,./A-".‘ 1~

] f »
4

will provide students a choice of vocational training courses within °~
\ ]
their "strong interest and " job aspirations The Career’ Center courses, °
&

‘and consequently the thrust of the D, .C, Schools Vocatioﬂal Education, will

! .be directly related to Whé'bntry level" Jod skills and fhe realization
that more and more youngsters are opting to go ‘to work and to get
;nvolved with "blue collar" Jobs which often pav\more than the "whiteLcollar"'

] ;jobs av lable to the college graduate, The Department of Labor now

I

. predicts "that three out of four-new jobs between now and the end of the

\

o\ decade will not requ{re a college—education," By creating the Lemuel A.

Penn Cefiter, the D. C. Schoqls are gfbatly expanding the 1ist of Vocational
v

training courses to help meet this growing. demand, It is also poted that

another expansion has recently been implemented to convegt ﬂestern High

t

P S/ - .
\School into a city-wide school (c ter) for the peé%orming arts’ in suc
. \ f&elds as ‘theater, . music, 'dance aJ film m#king. Such expansion of careér ‘.

and job 4raining capabilities will{allow the D. C, High.School student

o1t

, o
&olexercise a mueh bro e option egardi listings when making careeriand
\ 1

T e{vork objecti es of. the curriculum and utaff

!

A\
development training and consultant Services to be' provided by the RCA

§frVice Company Rene modifie anﬁ changed by contract amendment to add

job trainﬁmg selection.

ditional services to be completed .if executing Phase II (Spring ?4} of‘the

?
L traiﬁ&ng. After Phase I obgectives (ipmmer 73) we found that the inetz*:en\s

) of kommunication of the status of progect,Hevelopment"space allocation; ‘

. \ \
— program and curriculm‘offerings proposed' review of relevant materialﬁ

\

. and review of the proposed blans for renovation had in pany instances )

\ \
', " not 5;;;:33at the teacher level or had not been communicated at all until \

¢ o9
- the Phase I workshop Was accomplished;’ As a result, ‘in addition to the\

combining of the individual efforts and establishment of a team effort
)

+ T
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. s,
’ discuss the proposed programs yith knowledgeabLe personnel in the various ’ \\

’ 2 part?ﬁular program"'and "to determine the type and quality of education

) the:workshop bu‘t had,/ not been 741
!

week was devoted to making rec mmendations forqchange and/or re-allocafion

|
"

"the propos ;

'prior to the workshop either"

~of planned hudlding utilization. These activities resulted in a complete

.set, of recommendations being presented to the architect prior to final

e - . .
I'4 . ;4

among the. teacher—trainees there evolved & new experience on the part of .
f “ v

the trainee when facing program expectancies and. the "reél world" of

-
development of the Career Center and the curridulum. There ‘éxisted a

v 1
' v

need for the participating instrhctors to review relevant materials and

fields "according to the RCA Final Report of Phase 1 training." Additionally

PR \ /

as'stated eithe affected instructors needed to tour the center and review
plans for rendvation," These basic ‘needs had not been satisfied |

priox to the workshop..'Accordingkyf after a limitéd_period of concentration

, i P
I 3 ¢ .
. .- -

on4the-review of suggested programs "to'{dentify and determine the need for

(’
required for entry-level Jobs" extensive review of sources of nformation
-~
outsi e the workshog becameknecessary These sources of informadion were

& tensive and due to their limitationr"could not be pursu4d '~ing‘ , \\ /

1 coordinated fpr {apvance preparat n' o

' vos vov

b

0
-

*  The majority of the follow workshop périods, approximately one /u

. -.,L.-.E& .o . ..
bidding on the renovation, They al'so consumefl much of the workshbp time\

1

programmed for development of the philosophy,and goals for the center as well
as the finalization .of program outlines (curriculum .outlines as stated in

the RCA contract) for each instructional component within the two career

clusters, - _ '\4-5 N : ) - e

|\

Many of "the teacher-tralnees stated that the philosophy statemﬁnt
o
as well as the goals and course-development as prese in the RCA final

- o \

0“ N . ' . : 5 '.1 ~. - -\
- N ’ .




report (App. D) Q’S'«ere not in fact.made ava‘ilable' to them u;‘1til' ‘sonetine
during the later Phase II (Spring 74)bworkshopsﬂ Thzlfhase 1 conference
(workshop)‘in'nugust '73was not neces€arily conducted as priginallv designe?.
This is not to sav‘it was fouhd not to be successful or valuable to'the
'growth and product capabilities of. the staff gnd teacher/trainees. It - :
was, however, a very frustrating.time for ihe teachers and a time ‘of constant
Zz/flux and program adJustmenjrbw the RCA consultants. However in thefir )
own words, "this conference was custom-tailored and the flexibility and

". adjustments provifed led to its p cei(ed success." '

4

All of the major listed produ objectives were accomplis ! *n part

or in their,ent}re;y with the excep ion of the»‘stablishment o th%

advigory conl.ttees for each cluster|program area,. This job of es blishing

. ] [ . .
the various aivisory conmittees was dddressed bty RCA tieams as a recommendation
"to be established in ar' 1 areas withi each cluster”, \Their final report

recognizes thatf “theéixea of printing was well supportell by its advisory

-

committee; however, in other areas within the same clus er there was’ little
. or no visible support " The clugter prograhs were devel ped in rough form

during the August 23rd worksho;\and followed bty after RCA team consultants
an opportunity to review and further develop the content outlines,
-, \ . . . N
ditional staff and RCA consultant activites were accompIishbd as late

as’' October 73to finalize the proposed’ cluster programs., The claster
3 b
,prograns presented in the RCA Summer dorkshop final re (App. D)

/

established roposed outline éf*cohtent for edch program. This outline

was not immediately and readily available to the teacher/trainees,iévolved
in the program, The RCA team proposed that the "next logical step within
each program is to task analyze each progra.m area and state the content

.in terms of, desired student tompetencies Y to be fpllowed by writing action .

- ’. . 50
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which "losically leads to staiing the program content in terms of
behavioral or performance objectives,” The RCA team thus establisQed
the Jor*psrameters for the

v L N . '
for’November #nd Decemb slipped until February and Karch 1974,

kst Phase I1 worMshop, originally scheduled

fareer ¢luster programs thus gave

away to the newly approvel (after Final Report acceptance in January 1974)

'ciuster progams first published or Appendix D PILOT CLUSTER PROGRAMS

-
]

Jecember 2’6, 1973, co!moleting the product 'objeétives of Phase I, curriculum
*d staff dév'elopment. The program outiirnes within tKe fine arts and
hunanities cluster focused primarily on the fine a.rts as opposed to the
" huma.nities and was stated in the Tir;al report "not complete". Fine arts
a.nd h\\manitles did not .have a fu representationqof instructors and the
| proposed program for mus:}c was not, complete, : ' .

»

Nego*{.iated contract services \Xere requested for a change to establish

\Phase II assistance and services by RCA Sexvice Company on September 20,
\1973. Int nt was stated to provide continuation of a curriculun and staff
evelopment project (Pbase I) and was tenatively scheduled fgravember v
-9, 1973 December 3-7, ]:9?3. The specific obje€tives of such require&
ce Was as followsx ) ‘ | N g . |
Direct and .establi_sb techniques for‘deriving competency standards I

. e ..
n areas utilizing task analysis, - - _ T




»

7/

D, Direct and establish guidelines for developing performance
[ 2

objectives,

L4
)
\

E, Develop a r?commended,format for learning modules for both

clusters,

F, Direcf writing of at least one learning nodule per program area

suitable for instructional purposes.

After consideration by. RCA personnel and a plann session for the

workshop thef scheduled fox February 25 through K A 1, 1974, the

Acting Project Director issued letter instructions to the RCA consultant _ ..

team dated Fehruary 19, 197&, making the following additional recommehded

changes in the Statement of rlork end contractual o‘bgectiz'vesx

ref, above Item B. That review of relevant curricula an related

<
materials .collected by school personnel, etc, 'be incorporated as an

on-going activity during the workshop period,

Item D, Scbedule sess;pns to include instruction and practice
exerclses 'in developing and writing performance objectives, / '
Item E,. Provide-examples of learning fiodules that utilizes the

\J : }

format to be recoﬁnended. ' S A /
o . |

Based upon workshop (conference) observation by the.Auditor/svaluator,

Phase II of the curriculum and Staff Development scheduled activiti s

functioned nmore smoothly than that of the previous phase. Daily conference
schedules were prepared and discussed with the trainets., 3Scheduled activities

wére rather troadly programmed in order that some flexibility would preOail'

\
Jjectives,. As exémple, fon the |

’ \

A

.
14 7 . ¢
]

-

Hanch 1, 1974, ie followimb{agen a w3s pre enteﬂ to includezhand-out materials,

Ld .

to the next in accomplishment of| the trainihg and, curricdlum development

er{ Nﬁhday,ygebruary 26 through Frida}\J




L

practice exercises in those staff development areas called out by the

contract amendments and’ letter of recommendations previous;<xrefered to:
’ 1

Monday, 2/25 - l-Introduction of Conferenice Personnel: Washington, D, C,

]
Staff; RCA Staff 2-Introduction to curriculum process: Review of Phase 1

- 2
Staff Development; Management Plan for Program Development; A lodel for

Déveloping Instructional Materials; Individualized, Continuous-Progress

Learning 3Systens; and Competency-Sased Learning Haterials, .

. L8
Tuesday, 2/26 - Deriving Learning Competenciee: Behavioral Analysis

-How to Identify Competencies

-How to Use Task Analysis to Derive Conmpetencies -

wednesday and Thursday, 2/27-28 - Deriving Competency Statements for
Y

’ Kk
L9

Pilot Prosrans

Thursday and rriday, 2/28-3/1.- Writing Behavioral Objectives: Behavieral

S

Objectives Defined Components of Behavioral Objectives; Writing an

Acceptable’ ObJectives; Classifying Hritten Objectives, v . ¢5

- L \
In general, the training conducted was quite satisfactory even though
. \

1
trainee ttendance was well below average (405-507). The stamed objectives

accomplished under rather poor anaidistractinﬁ conditions., The teacher/

of 15 tea her/trainees proérammed Aﬂditidnally, _the working space and

e

seating gement was rated very poor. Trainees were required to be

seated in primary and elementary grade size student chairs and at centrally

facing s tables, To ¢omplicate the insqructional progress, w‘ere the

A .

-~ . » -
confé&ence ldader required attention at the [front of the room, 50% of his ////

audience was involved in a chair shuffling
when coupled wiyé the fact that there were many trainée and dther instruefor

cpnven;étions being nzg/pa at the same time, were detrimental to the gf
. - . 7 N . . V4

. /o - .
understanding and learning process. Personal argunents between trainees not

58
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“turn-around", These distractions,




“~ !

ohly disrupted that groups pvogress in. the work accomplg§hed but had a

direct effect upon the entire workshop, ' ’ : . .

-
- 14

It ‘was apparent that the trainees were offered a deeper insight

v

[

into curriculum development and'tbe whole problem of compe}ency-based
instruction than that previouelj available to them, As ihlividuals, o
the acceptance and thus "use rate" for the new kneeledge would vary

y . . :
greatly within this small groupf ‘freparei.meterials and procedures’

presented and accepted; will definitely provide a great deal bq_'

standardizatfzn.
One ef the chief concerns of the Principel/Director was the fact

that not all hiszfeapher/trainees coyld attend the wkrkehops. His concern

related to expefience\lost to the inability to ﬁirticipate in the~workshop

and the need to pess on,«thus absorb, the established staff standardization,
The conference schedule for the following period, March 25— ‘

.

29, 19?4 completed the Phase II tzaining‘

\Monda 2_ - Lntroduction of Coafegence.fersonnela Washington,
D, C. Staff; RCA Staff.
Summary of First Week's Activities . \ |

A, ,Deriving\Learning Competencied wo

"B, wfiting(Ibixormanbe Objectfv .

A. PRérformance ObJectives Defined
B. Components of*Performance Obgectives

C. Writing Acceptable Perfo{mance Objectives

.
v

‘ . ! 5&. . ' f “ -

-w




D, Classifying Performance Objectives .
" E. Establishing'Guidelines for Developing Performance Objectives

Wednesday, Thursday and Friday, 3/27-29 - ﬂriting Learning Modules

A. Introduction to’ Learning Kodules o,

) 3, Develop a Format for Learning Modules . " .
. . : a
’ C. Develop at Least One Zxample of a Learning lodule in Area

" of Expertise

Again itigan be stated that the RCA team made direct inroads into

-

, sudeessfuily ne¢eting the prescribed learning objectives, The same

facility protlems and lack of teaching:aids or limitations continued to
plague the instruction érocess; 'RCA.staff was required to.cond:;t a
contract needs assessment and remgjn very flexible in.erder to react.and
to emphasize areas of need as determined from day to day,

‘The Assistant Directgr*fdr.Staff pevelopmentl D; C. Schools indieated
that she_ielt the most inportant\part of the instruetion being advanced at,
tnis workshop was the format or standardized‘process and the writing of the
learniné padkages.\\Tbis instruction regarding;tne development of the

. . -

performayce objective: the -t hing'and learning conditions; the evaluation, i
th emphasis on "meésurable oljective of perfarmance" uas well_pQEsented

./ Throyghout this ueek of WO shop, the average teacher/trainee ttendance
,nas eight, One new teacher{trainee had not attended eitber.of the p{evious
workhops either in the sumper '?3 or the previous last week of Februa;y '7&.
'Needless to say, this individual Was very frustrated and lost within the
eontext and materials used for this training period, The week culminated

in the trainees presenting their uritten learning modules’ and teaching

~ "\
plans for the one exercise they had undertaken in their aréa of expertise,

A 6T -

ST
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4The completed exercises were handed in, critique on-the-spot with the
trainee and then taken back to RCA Education Services, Dallas, for a
detaileo review, . ‘ )

During this workshop, the Auditor/rlva.luator‘administered the ten-
question opinionnaire duging an interview with each of the teacher/trainees
(see para: L, Data Presentation) using a structured interview fermat, |
Of, the 10 teachers interviewed, only three had not‘attended all three
sessions of the workshop (see Item No., 4), The summary femarks in support
of response énalysis for that instrument are presented in TABLE 9 --

Analysis of Summary Remarks on pages59-61,

Followiné #he completion of the workshop training, the teacher/trainees=

were to return to their respectiye instructional assignments and to complete
the' school year, There was deep concern within the group as to how they
were to be utilized as a "curriculum committee", They were also worried
about an expected additional workload on nights,‘neekends, or the possibility
of s§enoing a summer of work without-stipend. '

The evaluation of the wor shops did not extend beyond the mail-out,

completion and return of the epared qnestionnaire instruments,

The specific questionn truments developed and utilized axe

f
f this section of the report aqd are

i

\t discussed in Chart &b, par
displayed at App. #1 and App., #2 in ection IV, Appendix, #fhe compayability
of responses analysis provided some ﬁvteresting insights into the inZe -
. of such workshop training when comparkd to a randomly select group of b

' peers, teaching in the same school system, in the sine or equal vocational

' atmosphere, Particularly interesting were eramples f experience qnestions
and the subject of development of content outlines fgr cluster prog.ams

. . / /
or curriculum, The contxol teachers, -Component B, had 80% of the respondents

56




completing two curriculum Qutlines while in the program teacher/trainees
Component A, even after this training, only .50% of the respondents
could indiate participation in one content outline, This would appear
to indicate a more experienced curriculum ‘development capability in the

. Component B, control group., |

] There are other indications of experience which have good.comparar
bility oi Component 3, control teachers,to Component A, program teachers,
and the stated objective of completion of a curriculum and Staff Development -
workshop. The response to item gé indicates the agreement that ‘ ' a
team work in the Vocational Education and career prograns wag the most
productive way of accomolishilg their educational goals., When queried
about the actual publication and use of goals, the Component:n, prosgram - ﬁ;
teachers agreed 1007 that the‘ Lemuel, A, Penn Center had purposefuly, : hN
?Stablished goals, (Use in the center will come with program implementation-
September‘l974). On the other hand, the Component B, control group only
indicated a 407 agreement that Vocational éducation goals are established
and used within the~D C. School Systenm, ‘ ) . -, \\\\

The response to the Philosophy and doals statement questions for the N

Caregr Development Center, Item #11 Component A, dealt with the specific )
"seven goal" statement published and\ approved by the D, C.~Schools Staff,
The question wWas designed to measure nderstanding and recognition of
the statement instrument. Only one or 25% of the sample responded and |

with the proper response. The lack of esponse on thelpart'of 754 of

the sample we feel is an indication of lack of participation in)working

up this Philosophy and Goals statement as well: as ;n indication of

either not being provided copies of same or lack of sufficlent eLphasis

in workshop presentation. Certainly, the Philosophz\::?and Goaf! of the

37 > ' .




’ ‘._ kY ‘ .‘ ) \
Lezuel A. Penn Center, as well as all Vocatidnal Education in the
~D. C. Schools is important,to the teacher, more important to the

curriculum development personnel and gost important to the School and i

e
4 >

Center Staff. and the buperintendent.

" In the development and use of performance objectives only 25% of

. ¢ -

the Component A, program teachers.rated overall objectives as excellent
while 40% of the control sample rated. their development and use as excellent,

As can be seen by reviewing the responses, it appears that the lek o\

?

the curriculum and staff development objectives of instruction ‘were

designed specifically to "set" the standard for the Qareer Center; but,

that these items of concentration did in fact hize‘p;pstige and were of | ;
knowledge and within the capabilities of the peer teachers within the system.‘ ‘
It aiso appears that a broader,staff training program in curriculunm
development and standardization could have been, carried out within\the
Vocational oducation teacher group. Only pre-agreed formats for standard
forms _and the desired procedures would have been necessary prerequisltes.
It is believed that such instruction‘could have been presented on a regular
basis as in-servlce training within the Career Development’and Voc. Ed,

programs on an on-going basis, This then could have been followed by a

concentrated period of input to\the career development and curricul ,

writing team. de tend to agree with the instructors_general remarks

I
that while they feel capable of writing curriculum and leafning modules,
.their work would have to be reviewedlgnd technically finalized By someone

BN 5 .
more qualified in the field and art of creative module writing, -




TABLE 9 i

-

Analysis of Summary Remarks
- \

Opinion \
Quéstion ~
Item Nou '
. 1, ‘j((' Only ;hree said they had copy of pugxished r \j‘
stateﬁene. Most were unce&tain of oﬁjectives
) of the Céhter ;n-some form or manner of speaking, .
‘ ) 2: \ All were "selected”, but only four considered thenselves )
‘- "volunteered." §
y 5. ‘QAbdaé 50/50 split ;n workshop bbjeétives and
dnderstanding then, ’
’ L, Seven completed all, three of . the workshops, '
. One ﬁéé missed part oé the su&ﬁgf wo?k§hop and ’
one had not been available for théxsummer worﬁf :
: ’ shop and was 111 during the second wargshop, ' ?:f” \i. . \
| o February 25th to Narch 1st. o ’ J
’ 5, -Only two traineeq, féIt at ease with the work- ,\ .
. shop and teachinc techniques. L7 STVEment was /———‘\
. ranging up to a héhvy frustration factor for 7/ )
' . elght of the trainees, . ) - ) =
' €. Eight: were workiné‘in and assignéd tg communica- N

»

tions and media curricula area.\ Two were work:

14

ing in finb ‘arts ang Hﬁmanities Jbut assigned to .

modules of the communication and Ped;a currioula,




TABLE 9 -- Analysis of Summary Remarks (Continued)

- . ‘page 2 of 3
| Opinion }
Question . ' : ) .
Item No,
. . ) . ‘ 4
. " Five considered the Handout Materials at !

mid-range value but with reservations ranging

down to low scale 1 on a particular wor‘shop

. [~

or area of instruction, Three considered the
value and,helpfﬁlness'at a four level with some
' particular reservations ranging down to 1,
o .- Only two rated the material in'the highest R
o ‘ Z. scale‘and-one_of'fhose had definite réserva- v C o
’ éions down %0 a two level o the 1 to 5 scale. S~ ,

\\;\\ 8. Eight considered thepselves as.working o~ ) . \

9their own 4n the curriculum development task.

\\\ » Seven of these indicated coricerns of the

committee development procedure, one stated ‘e’r :

. that  there was some commii&EE.work since other

!
\\\ N\ g?cheré_were?'"briefed" upon completioﬁr;;\zgs\\\\_
\\\\\\ worﬁéhop training, .Two considered the workshop S
? Nt N
staff development training as curriculum : \ﬁ\gi\\\ X

' Vi\\\\ : \\\ eo ittee development, one indicating a trend. \\\

N toward working by self, while tbe\6§per stated . -

that there was no committee effort in his

\\ knowledge outside the workshops. \\ : o LN
\ ) : N \ K
y - : <\ :
- \ ) 65 |
@ . . }/' )
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|

’;QELE 9 —- Anal}sis of Summary Remaftks (Continued),

.

.) ﬁ, ;’
Opinion

. 77 page 3 of 3
.Question B . , : > X '
Item No, ‘,. \ | ' . '
” L ' ’ 9. _About a 50/50 §p'1it on the development of a_
‘ ‘ \\curriculum, outl'i°ne‘. , Some said they had come .'.
- ' in with an outline oi' chart, others had r;ﬁ‘bh—
deyeloped cunicnlum for\new courses but, in-the
maih all indicated th'e}; would have to réthimk
their area and start E developing their out-
lines and thinking' into new learning packages.-
Seven had real reservations about what staaﬁards
~-. and (how) the prockss to be used in developing
' " eurricula, . a
10, ' All the trainees considered themselves,
competent enough ‘\to .‘write qurriculum"packa.ges.

o ' Their chief concerfis- were thOSe of techn\e&

iting and the need for sohrCe and ontent
c\ \ '\.

\ ecialist, Seven indicated” need for iculum '

N
TN development tean efforts and most\crf 'the even -
S were concerned with possible-id\ditional workload
. } (while teaching) as well as weekendl or* summer

work without stipend. ,0One was concernedras to

other administration was really sérious abou}.

a&riculum development team,

66

o -




6. Evaluative Commendations

The Ac ing Director of- this R & D effort was faced with almost
.Lgsurmountable odds which' were gradually, though rather sldwly,
-overcome. Working intermitantly and only able to provide a limited
"part t% -effort to the project coordination and management activities,
.‘pe peﬁsisted with arrangements "to establish the Phase I training, obtain
the contractor for teacher/trainee instruction- ootained that contractors

\\supnort activities for a~summer workshop, when in fact a formal agreement

\ v

contract did,not yet exist, During this aforementioned period he was also l
|

the prime mover and coordinator to establish thd contractual renoyation <
lans for the center. He was not able to transfer some of these "additional"
Jjob requirements until'the appointment of the new Center's Principal/Director

in November of 1973, The Aéting Director is commended for his persiktance

-

~

and continued\ ttention and efforts'to ensure proJect completion and a
\ .
sm\oth implemeization of the Lemuel A Penn Center,

\\\ Tge RCA §ervice‘aompany s Consultant Staff is commended for meeting

. s
.\p3§ difficult training situation "head on" and retaining their composure
and fze;ihility. With almost daily change requiremehts imposed in order
to meet the project and teacher/trainee needs, the Auditor/Evaluator feels
that they rose admirably to the challenges and provided a stabilizing and
standardifing quality to the workshops as well as standard gormats and
"procedures for the development‘oi the Center s. curriculum and associated [
learning modules. : _ . .
The creation'og’thétLemuel A, Penn Cehter was provided'a vehicle for‘
greatly increasing\an expanded shopping list of vocation\l training. Increased

Options of learning available to those stuients who desire a job' entry level"
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" \ 7
skill upon graduation fr hicrh school is most commendable, particularly

so uhen conbined with other master 'plan leirning program expansion

,,within the D, Q, Schools. 1 .
LAY . ‘

We commend the teacher/trainees for maintaining their compcsure

N

and dedication to ‘the.p'ro.)ect even in the face of the many delayé‘ and
y S
progran changes, Many of these teachers were very frustrated with their

lack of direction and understanding yet still worked toward the ‘staff
d;evelopment (team work) and curriculum development, putting in many "eXtre." )

., '

hours for which they received no compens Ation or reservation. Their

vy . A '

performance during Phase I and II of this project implemerrtation
has, as a group, been dedicated and commendable to the sy'stém‘;‘.

| . [N
The RCA 3Services consultant team was well equipped_with excellent y

trainiré/ma?téials a.nd\ workshop hand-outs, It was \apparent tiat they were &
- ’ * . ,‘ N . AN
able to draw upon a large reservoir of such materials, subject based upon'

~——

previous or other on-going contracts, .'I‘heir experience :{n.the field of
teach'er/trainee. workshogs and' curriculum cievelopment Proved to be ..' y
most helpful and \servecl to fulfill a very ‘necessary need in ’the yri@l@ o
deve opme}lt proce"s:s. Because of this consultant teams knowledge and N ’
capability, they were aﬂe to maintain the flexibility necessary. -ato .. .
respond to delays, time changes and. progra.m changes while still meeting

the bulk of the pregram process_ and product ob;jectives set for them,

, ®

-
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7% Evaluative Recormendasdons’ - AR

- T N

The extensive expectancies ta Worthcoming ‘from a s
- ‘basiailly a planned impossibility.e The Auditor/Evalua
. . o

conplete reprogram of any'replication attempted such

ix

t

The. overall program plan and stated project ébjectives were too

extensive. to be accomplished in the initially progra.mmed time-period

ee)s workshop were
% “

would recommend

programming to

-

include cpnsidefmf es(ablishing, through“m-house\ curriculum . . -

‘e

S hd staff develonment capabilities and/o;_by consultants serv}ce—eontr,a ,

a.Phase I needs assessmentq progranm develapment philosophy 'and goals

,as wel.L as froject stantards and zformats for curriculum packages shou;l.d

be developed;’Aft these initial phase aceivities are Qmpleted a Phase . ..
) CII réfinement of éual curricula, mat,ching a.nd using dvailable-module - \ "
\ materials and the proposed subgective matter for new curricula writ;ipg/ o
would be input ove::: the period of the follo ing Scbool ilear with in-service -
o participation hy alQ~ teachers and i,nvolved staff teachers, the actual
curriculum and learning module writing would be.completed“‘by professionals |
. technical writers both in-system and hired as required The writing ’ .
K -‘could help team effort s¢arted~ over the last two monthg of the school . .

year and contix\ue through the ensuing summer period with fhase III
expected implementation, the followine, school year. 'I‘}:e Princi.pal/Director‘~

and his select staff should ha\&e ample oppoxtunity for review-and change

‘ recommendation throut?hcut the curriculum -develo ment process, A similL.r ‘

~ €
» . period of staff ﬁevelopment should hou{ever be the PrincF.pal/uirector énd

select staff's concentrated in-seryice training. There ge.necé

standggls of instructdon ddcunentation, 'éval‘u‘ation and management, khich

o . ' L
*  must be similarly developed,for implefiéntation, If the standard for \

. . . . ’ ' .

N . . . -
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:bidding d letting renovation contracts to the’ proposed buidling
stte 1s :Sbernined to be the magor time line involved&in the progect

Then we recommend realistic planning, constant evaluation and change

_oa&y as absolutely required to input supplies.and equipment'and utilities ./
"support into au'operationaI buiiding_for #he learnihg si%uations pianned.
Any curriculum~aqd staff development program can and should be conducted
;spearately in our‘estimation. iauipment ’materials facility space |,
allocation and software iten¢ should_all‘BE’coordinated and prerplanned

¢ s -

In most instances \the curriculun learning modules will be written by the

v e

-professional wr 'Qer\v In our viewx, we reco?mend that teachers be.used and.

treated as ﬂzac ers

' or archijects i contra ting. engineers,” ' : T

~. \¥
Ve recomme d that selEcted teacher/trainees be trained in the workshop

it in the school‘svstem, not as curriculum writers

-

or in-service training veH£Zle which.is vided and not be ‘asked: to obtain
""secoﬂﬁ‘ hard" passinE, on ,of lean@xperience and materials through
one who has had the oopontunity of participation. This is particularly
€rue-fhen 2 teacher s ”own time and free time" becomes involved in his -
‘or her learning process Stlpends should| be available to paj for suostitute
\ . “ .

teachers in the event of required activities outsife a proérammed in;service
& . ‘ . .

program,. Of the selected teachers for the proposed 15 teacher/trainees,

. only an average of eight (8). Were 'trained in the workshop~sessions and

~

within this number there were many partiall\day or eriod§é£sences due to . -~

. w \ AN
.teaching and adninistration requirements,

z 4

Career training.is a vexry worthy curr eula effort, particularly in l

today S Job market and student needs, We recomnend that full consideration

be given td augmentin~ the master plan of career benters and vocational train-

ing to inelude career educatioilin ali grades K through 10th, This, in order

. . L [ / . - A’
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. to prepare the students for be ter selection, ‘based ¢n knowledgeability i
of careers and Job skills required therein, wher offered the options "
of skill training in ‘the D. C High Schools., Counselling and guidance -
personnel should not be expected to carry the full brunt of assistance |

‘in and with the siudeats career selection and learning a s&ill trade.

3

Trade organizations and the community should be given ‘the opportunity to :

work with the school system, and throuéh the systen to exert their own

assistance and desires.for training manpower for staffing replacement

“needs at the "blue collar" .jobs availaole., NI .

We would recommend the pre-planning, e I organization of advisory

committees and conmunity assistance to ‘glve active assistance with planning

and proposing the programs of instruction,ﬁ Much of the. assistance obtained’ e

'sduring this: progect was. on a person to person basis,and not an oz:ganized

.and operable commit/pa basis to react to and support consumer demands. .
Too much of the valuable teacher/training time _was utilized in the

Jbuilding survey regarding renoVative plan s and contractual activities.

e reconmend that Luch coordination be accomplished Wit the D. C. Schools

N

arehitect outside, ’such formal or in-s ice training p grans,
D.‘C School EPhilosophy amd Goals statements when oonsumated and
published should?be provided to each staff and teacher incunbent Nany
of the respondents indicate lack of goals or guidelines to direct their
instructional efforts, We recomn;nd a review of this prpgram to ascertain’
that all teachers ‘and staff nembers have understand and apply their
educational efforts to fully utilize the published goals and guidelines.

Wwe recommend that the.Career Cluster Programs be-fully augmented with

conpleted learning modules and t€acher lesson plans as soon as is practical

- SRR S
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under the current funding and manpower limitations. Decisions must be

~
made rt;arding those cluster programs “in the arts and particularly\\

humanities Hhic“ are “to be rétained at Lemuel A;APenn Center or offered ,

elsewhere within the system, This project seemed to eonflict in proposed

career clisters with other programs \o be offered as example at sestern
ngh 3chool, Proposed program olnsters included music, and yet the

-
music program planning was incomplete ard not capable of development as

\a'progranufor Lemuel A, Fenn Center die to iack of space,
We would recomnend that every effort/bBe made to.provide a tralning-
atmosphere more suitably proper for 4dult teacher/trainees, Seating and

taple arrangements are of utmost importance for the conduct of a continuing

K \ .
hour-upon-hour workshop, ToO be seated in a "squatting” pOsition, hunched

over an intermediate student table s\not conducive to the adult: thought
processes, Proper back-pp alds o;vblackbo;hg,/adequate to the full view’
of all participanis and the availability of Yu-graph or some other hardware
item capable of progection of transparancies does not seem unreasonab
for good tnstructional support, Discussion of topical matter must be .,
controlled to Weep trainees "on track with the training objectives” and to
. ensure elimination of as many personal nroLlems or ego serving situations.
as p@ssible. #any such interferences were: observed and undue repetition
B ,d1luted ,the iearning accoqplishéd. Such lack of control by tn oonsnltant
staff precipitated peréon%l arzuments between trainees on more than one
- occassion, : 0 on |
it is recommended thgt future agendas for training of teachers in

curriculum development ¢ ntain a'more extensive time element devoted to:

standard formats; development of the pexformance objective; teaching

and learning conditions; evaluation which emphas\\eG\ measurable objectives

72
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ce; and, more st person advispry and correction assistance
1 ‘. ,

AR
.

by the ingtructors staff, ' -

We would furthen recommend that the usé of published standards, .
; L .
a policy and proced manual and standard formats for learning modules

and tedbhinb plans be established within the staff or worked out under
contract with consultant. These'mateqlals,¢made avﬁilable to the\;:lected

y ! 4 .
teacher/tragnggs;\woﬁld thiis circumvegt the research and developmemnt time,

g \
effort, and dollars which went into the initfal program frustration for

these teacher/iraine\s, While the natefials and recommendations made by ¢,
v the RCA consultants ' for the dost part valid and accepted by the
concerned staff we feel\lt necessary to poggt oyt that 1little "new"

haterial .was de:elhged duri

g the workshops.‘
A 4
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| \
B. Major Auéltgesponsibilities

“f ) ) » .

The audit re§ponsibilities‘here approved, and stipulated as proposed
by\the.Audit/Evaluation teanm, ‘?hey followed progzram epditing techniques
oased upon external reviews designed to verify result; of the evaluation
| and to asgess the apFropriatene%s of internal procedures for determining
the effectiveness of project o erations‘énd management.' As one of the
ra jor tasks an examination was made of project records in‘order to determine
the degree to which each of the preliminary steps to curriculum and staff,
development were m&., Anothdr major audit task was to provide periodic

verbal reviews (rep:rts) ani to-maintain close liaison with the project .

\ A}
director. . ' -
1,, Data Collection gedures ' ‘ \\\\
~ . . . \
The pri collectior technique was to interview the Project Director,

V4 .
or as later appofnted, the Principal/birector, to question their development

/

of a documentatjbn system, The administrative activities of the project;

and, to review those dociments and records available or which could

made available to the . ditor/Sveluator. Ofiiciel recordd and*doc

were reviewed and cop¥es of the moxie pertinent documents fere obtai
Due to the,extensiv \a?d/yaried deJe;opment of project o ectives in the
initial proposal, dnd ds changed ovex the extended lifetime of Phase I

and II periods the ,project, the ,statement of the _init.ially expected

units of perfo ce Were vague or totally lost, This failure to follow

specific ftétemente‘of objectives of project intent presented a great |
difficulty w#ithin both the evaluation and the auditing fasks, The RCA

contract pecified a statement of work which'was "service" oriented to

provide organization and execution_of the staff and curriculum development

. 7 4 ;
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program but §tateq no r!!;irement‘and/or guarantee of teacher/trainee
performa*ce. There was also an eftensize delay in ;he RCA contracting
proc;ss ;nd the rqquested amendment; or changeg\were not signed ox officially
executed by both parzies. Contract changes and actual éérviée operation

was based prima.rily ‘upon both ve:cba.l and letter instructions of the

Acting Project Director, Such’ changes of procedure made the "¥racking"

of project aperation difficult, Other documentation was made available

to provide supplemental data use& by the Auditor in the‘validatioq of

results of the que§tionna!fes. Matefials proviAed‘to teacherktrainées

as well as the published instructions were also provided: to the Auditor.

. Throughout the project period data collection was conducted by the review,

. ¥ “
pull-cony, and file procedures, Where a limited, docu:nenta.tion was encountered

(or non-existent) return visits #hd further interviews with managemen

.and staff personnel were utili to obtain pg?tinent information, Intdrnal

"memoranda“ for file purposes we accomplished af these interviews

by the Avditor,

2, Data Analysis Procedures o '

Documented project agtivities and operational procedures were selected

<.

N . )
from the documentation file and comparative eﬂalysis“Fade with the observed

ors of teacher/trainees

progect qctivities and stated opinion or judgment fac
and progdct staff, .Analysis of data was necessarily. ihited to determine:
whatwas planned:or how it was modifiedp 'qhat was done by what.date, what

will be done in bhe future, who is responéiblé, and what was the.cqndition‘

as of. conpletion of Phase II of the training in May 1974.

) .
Interview responses and auditor's findings were then coupled with
®
documentation in the analysis process, The procedure for data analysis of>
L . ro N * : '
15 .
-
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B N . \ -
the information obtain&&\frem the questionnaires included the procedure \
of: tabulation of the number and percentage of questionnaires returned;

tabulation of the number of responses for‘eacn alternate response for each

* item, and the number of non-responses for each item;\tabulatien,ef the

.

percentages for the previous pfocedure; tabulation of the number and gg

L

percentages of responses to each alternative for each item ac¢ross components
- 13
wnere the items, and therefore fQe objectives upon which the items were
N B AN .

based, are common to two or more components within the program; presenta-
tion of the infdrmation in tabular format; and where appropriate, a graphic
\ ) :

L 4

presentation form{\. iAnalysis and evaluation of all materials was then

~

followed by preparation of this final report, ..

2
3, Data Interpretation Procedure

Project documentation was reviewed and interpréfstion based upon the

auditors verificatlon from operational program materials, statement of RGCA \
< . . ' v . " \

consultant staff and/or statement of teacher/trainees or project administra-

N ) . . \

tive staff, /E;Eémental responses and statements of opinion were collected

¢ AN ¢ - r
". relative to the degree.of colpletion of the program objectives as stated

or understood as project goals, As previously stated in Section I, the )

non availability of the propofed follow-up interview did limit the breadth \\

_of materials and opinions available for the final overall interpretation.

Product objectives, as restated for and within RCA contract statement of work
or letter of instruction, were carefully screened and observed over Pbasé J
II of the project., Where a divergaﬁce or lack of understandins was
observed or,determined throuzh the qdeetioning/interview process,
shortconings and danger areas Rege.diecu§sed with the Prinnipal/btfector

and the RCA consultant personnel, : ' .

< 14
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Throughout the actual auditing of the seminar/wonkshops, the data
pres;;ted and\ﬁtilized by the teacher/trainees was collected and cross~ \ 4
refg?enced to that previously made axﬁilabl;. Interpretation of actual
use was a judgmentel factor on the paft_of the Auditof with the exception
of observed preoaration of exercises and first hand personal @resentation§
of exercise worx by the tegcher/trainees. In this respect, the Auditor
did not have teacher/trainee Prepargd materials made available nor were
there teacher Purrigﬁlum outlines or prepared learning modules,.completeé
or(Padé available fd} product objéZtive do?uméntation. Initial teacher/

trainee input of curriculum outlirés and learning modules as a classroom

+ ‘ . - . €
! work-exercise was observed by the Auditor during‘Phase IIFworkshops.
v " . ' ‘ | -t
. . ﬁ - R v
?" -




' 4, Data Presentation
In a staff memorandum to the Coniract Spec alist, Negotiated
Contnsézs bervices Division, under date of September 20, 1973, “the

Assistant Superintendent, Division ‘of Career Development Programs

.

requested the preparation of a negotiated .services contract with the
, y . :

RCA Service Co y th perform.assistance with the project "Career -

<
. ]
. i

Developme Center," The services requested were to provide extensions

of and "to continue a curriculum and st2ff development project of ‘ .
August 20-33/, 1973 (Phase I)," S '
Assist;nce required was specified as ;3;

A. . Direct and establi®h techniqués for deriving competency standards

from program areas utilizing task.anaiysis;

~

B. Review relevant curriculd and related. research materitals collected
* < .

by school personnel:ince the Phase I staff and curriculum development

conference (8/?0~31/73}* ‘ N \ .
\ &
Assist in establishing advisory committeis and, identifying community
A\

L}

resoyrces as support for the two olustersg
. Direct and .establish gu elines for developing performance

-objectives; .

S.. Deyelop and recommended format for learning modules for both

¥

clusters; .-
F, Direct writing of at leadt one iear;:Zg.module per program area
suitable for instructional purposes.

. The RCA specialists needed to conduct these services were specified

~ . ’

to include: e
o A
A, Ore Program 2evelopment Specialist :

’, * -

B, One ¥edia Specialist °,

| T8
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V3610596ﬁ Srant No, J2G-73-2992, to the Program Bevelopment and Operationsj

* and justification of "change itens. In brief, the expla.nations were centered
=

with that jp\tificatlon was the added presentations of the‘delay in obtath- 5

\RCA;ipecialisbs contimuity in “the program beyond this first pnase effort,

fl

C. One Curriculum wWriter

) N
D. One Community Relations Consultant oo ‘ .
u.\, “«
Phase II final rep0rting was also specified in oij; that a contpact\ : ‘
could be prepared and negotiated for the performance off these services,

On tne folléwing day, September Zi, 19?3,/tne get change}§§hest
7 L.

was submitted for the."Career Development Cemtér" Project, Project No,

Branch, DVTz, Office of Zducation, - This Fudget when reviewed by the

¢ >

aducation%l Prozrams apecialist DVTE, was returned for clarification

on tbe'following chanze justifications transmitted to DVTZ, Office of

Education Pnder date of Qggober 3, 1973, They were: Allocation of Teachers'

Stiven&s,(originally based upon fifteen teachers and a six weeks workshop. < .
A balandglof 213,311, was justified as reprogrammed to RCA Education

Services bstitute teachers, and consultants iﬁlorder to conduct the

/

workshops in-November and December of 19?3. aecondly,

ing a contractbre in sufficient time to conduc the six weeks woxkshop, the

4

The third area of discussion clarified the incorrect listing of a portion !

of the salariés for # curriculunyspecialist and staff development coordinator
under—the cost of sharing state and local funds. Since' these salaries were oL
paid out of federal funds they could not;pe used as "local cost sharing”, |

It was necessary to replace these line items as partial selaries forha '
) . . N . :
TSA-8 assistant princiégi and a TSA-15 counselor paid from local funds

and used for this cost gharing. AIl items and reprogrammed'dollars were
| /79 ) ‘o,
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3

.accounted for, within the original allocations approved'in the grant,

4

:The rq&uest was approved and stamped signed as "no additional funds
: aﬁthorized" by the contracting Grants officer. . . .

On October 31, 1973 a memoranda to the Project bupervisory Director
from the Contract Specialist stated that "funds for the subject amendment
whicn'had‘been‘processed and held since October 10, 19?3 wene still.not l
,avaiiable§“ The request was thus returned to the érojectiﬁprector,with
the staﬁenent "when funds are avaidahle, please resubmit allowing a
minimum of forty-five days Drocessing time,"’ ‘ ,

The acting Project Directoj/aﬂd newly assi%ned ?rincipal/ﬁirector

were required to retrace the virious reprog:ammﬁng actions and requests
through the Super}ntendents §ta{f, School ¥oard and Government of the, .a‘
District of Columbia, Bureau of Matertal Management, p

An Amendment No. 1 was issued to RCA Service Company.contract No,

74032 by the D, C, Government Bureau of Procurement_which was an Amendment . I

of Article I Statement,of Work and added (but did n‘t substitute for

It

Reports were amended by dins regd&rements to be met "on or before January

1, 192&" a date latei chan by program slippage but not amended of'changed \

‘ in the contract amendnent Hoy 1 AFticle IV-Considerdtion and Payment deleted

\

previous language and subst}tuted a fixed amount paJhent for performance,

Established a new payment schedule and standard instructions and, agreememts V’

[ 4

N ‘. on invoices submission, certification and subcontracts language, Article

. VIII Bqual Cpportunity Obligation transmitted the standard Equal Opportunity
. ~ . A 4
- ' 80 : |
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"as a package to the

"‘evaluations, the RCA team "fullfilled each off the goals and work objectiVe

..
- IS Y

bligation Statement required of all.conmstrugtors ahd subcontractors .. {

" the District Government. - -~ ) ' _\J

As of the date the Auditor\feviewed this Contract Amendment it had -

s

no yet beew signed by the partie of the contract. Itéwas not dated B§'
either party and not yet noted as having been.a cepted by the District”’

' ad .
Government. It is thought to .have heen written as .part of the wofk

1y

I

accomplished in Qcto:Z: by negotiatefl.contract seryices which was returrded -

ject Director, October 31, 1973 fdr lack of
S 4
funding, approval of reprdgrammed funds as requested.

L y 4
Electing to continue the operafgdonal coordination gf Phase II,
. ) C

’

the Acting Porject Director and Principal Director arragged for. R A Service
Company staff to conduct the two, one week seminar'in-serﬁice‘tr inihg

programs. Verbally the unsigned Amendment No. 1 was discussed and State-
: 3

ment, of Work.aecepted by the RCA staff. In both the verbal discussions

[ 4
.

and in a ietter to tha RCA Manager pf CurrMculum from the Assistant to
, '

the Assistant Superintendent Department of Careef'ﬁevelopment P grams, 'n

dated February 19 1974,. Article 1 -~ %{atement of Work was modi ied:sd

X
The process for the Phase Il orkshgps was to accomplish the Am

Statement of Work format, as furthef changed by letter, to provide ~-the
' ~
services’and direction as previously specified.' Under the process audit’

*

and evaluation of objectives as understood } the RCA staff and the Proje t

staff, it was generally agreed that} as stated in the madagement staff

There was one major exceptijn‘ that of the establishment of advisory

‘ ) »
commiﬁiees as,per the stateurnt of the Prinripal/Directh," little attenthion
was directed toward estéblishiné‘a systémgtic approach to selections 4n

! «
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issessment of Curriculum and Staff Develoﬁmenc Yorkshop

Spring 1974 R

-

ézhmer 1973 -

.
-

The CommunlcaCLon and Ledla-Flne Arts and 'Humanities
Cutriculum and.Stait Development Workshop conducted by j
represantatives of RCA Education Servica Division, in my '
.opinion was highly successful ‘
Y "N '
AL the beglnnino of the workshop, August 20, 1973, .-
‘participants. from the vocational end academic schools had f
no previous experience in working together. The RCA . N
coasultants itmediateély snowed the partlcipants commonalities - ' .
batween programs ard employed proper techaiques and strategies . '
§o correlate ﬁiannln After approximately one week of vorking.
‘cooperatively ‘as a unit, fine arts teachers were correlating

planning and drafting. §nd printing teachers.

A very wholesome A

attitude of sharing was developed at’ the very beginning,

of the

worksnop and prevailed tbrougnout che summey and Spring Se551ons.
Reports of partic1pants indicate tﬁap thé exp erienc s were
nost beneficial and vital to the developuent o program tor, the .
-"Lemuel. Penn Center. - j{” 0 -0t
» . e s . o
. " ' . - - \
» y R a. . . “.,
)‘ . N .;
. \ \, 1)
. .
f ) !' ’
e i » ' » \
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- .TABLE 10 - LETTERS OF EVALGATION ¥ .page 2 of 4
‘ ) FROM STAFF PARTICIPANTS (Continued) ° s

S

—_—————— e — e —
¢ Fd .
° o . .
-!,- J ’0. .t PRI . o ® . ‘a

e 5'. .;“ : ¢ .

3 e,

+
ua

”»
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»
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‘bl 16 Phince Wikliam Drive

-~ N \. . ., -

‘ ‘ ""<;QA program dineetpr vf the.
© L, ~Vthis
, “yMarch 25"~ March 29, 1974)¢

" cdpanté abifity to develop curnicular modiles?
» R R A T

"each of the ‘foun remaining ax
. - ik

. were a heéuigiog
. with Career Educatiqn,cgncqptéiand may well have caused Fhis

s . » ' '
. . R , . sy
. Dopald L. Pricen . . / _ ; Yo.L
infax, Va. 22030 \ T~ ' A N
T . . - ) . .
Dear Mr. Prices: 5 " R \

?Eahét A. Penn Careex Centen

etlen 48 written.'in nespo’

ative data conceaning:|two RCA'S. 7d Jessions-of !
‘“Which. 1 was a panticipant,’ ('Fébfz‘u. ny 25 + March \, 1974 -b%
' . .= n.\-' I\. ) i - v

The e&aiuatio"hu&' epn conside d in the Light of two
mafon questions,, ow-well.did e RCA Team accomplish-'

the majon goals-and objectives asys2atld [in thein contract’
i \panti-

() did the .process bring about observable changes in
4he RCA. Team iiété five hajén wbnb'objectiu'a on pager

L one of the negotiaded servichs contract No. 74032. . The *

A
.

RCA "Team in my estimdtion—fetfilled each.of the=five goal

*étatementiq%?equaIQZy with one exception. -Thié‘exceptiou.-’

Liszted.ns unden the contract and nefers to the'estab
Lishment. of" adliidony committees. While conversations
nelevant Xa thes gfssue wene indicated by me duning the

February-25, 1974.se884i0ms, Little aitention was directed «--

. - Zowand establiskivgpe systematic approach to selfections .

in this anea. -Fallunre to achfeve sfated objectives in'this -
“84ingle area, tend to neflect épon the duccess evidenced 4n
as .o o

I 'y o
| ﬁﬁob@éﬁwfehlpggthxed by Zhe tedm ln:coveﬁing all areas
Vdnying degrees of participant familidnity

oven:ﬁ&g@t. & -8‘ 0 . _a R
"Obsenvablechanges if participants ability to develop .

" ecurniculan. modules was in evidence as sesstons. proceededs © o ¢

e >, \ , Y ¢ '
+ ‘* ) - - ' . . bl '

s, . ' :,7 S Y\ . .
» M . -~ ’ . . A
P 8.2 LY _ _
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TABLE 10 <- LETTERS OF EVALUATION ' page 3 of 4
3 JFROM STAFF PARTICIPAKTS (Continued) ,
\. < . i ] . . . < “ . -

- Pantdicdipants onganized and ﬂianned sample ofass activities
cond{dering accepted methods fon module development. Observation
0§ individugls:in carnying ouf assigned tadks in a structuned and -
systematic manner way consdidened the most succedsful accomplish-
ment achdiéved biffhé tean. e : :

¢ -
.

0 In summany it is felt that tRese a Eih;tieéﬂgoutd only be
vigwed as a highly successfal vent¥npg*Zn bringing about needed
cuif{cutgn change xXn Districts Schools. ’ .

-

d
~

, 1 4

P B . Sdncenefy,
. I S
: . - " Gaprge & Gordon
_ - . Dinecton -, . i
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TABLE io -= LEFTERS OF, EVALUATION '
FROM STAFF PARTICIPANTS (Conf:inued) -

> . v

’ . - -

0 - }
‘ . (‘ ‘ .( l \ ’ * ‘ \ ' > ’ | '-
DRAFT \ ‘

neai Mf. Pricer:
. , .

This, letter is

*

o give you my assessment of the sta\i and \
curriculum ddvq;opment workshops 1&11 for teachers and - . Lo

staff at the Le;uel Pean Center Career Deveiopment Center'during

¢

summéT of 1973.and Spting of 1974' The wotkshops vere eonducted

- A\

by the Educational Services Division of the RCA - Corporation.

-:' ?‘ - I fOund the RCA stafﬁ UO be. very resourcefpl, they readily )
- & Jidenti fied-the gfoblems and needs of che grodp and developed the ‘ )
ap;ropriate strateOies needed to work att meeting these needs. ‘
. ' The workshops were well organized with a sufficient amo?ﬁfloflregpurce

ﬁaterials needed to accomplish the tasks v

\ -

The £eed back I received from the workshop paificipants was |

. generally zaVOrable toward the workshop activities and the workshop staff.

- - . * kY
I ¢ hope ‘that threse statements are sdfficlent fét yoa ‘in your 'task
' - b . " ’ - B ) - N
$

of evaluating the project.’ If there are additiona; specifics please

..

- - féei free to contact ke. 1

oL oo "Assistant Director :
- ) : ‘- . Staff DevelopmePt : g
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S
-

" this axea. Failure to achieve stated objectives in this single-area, tend

»

to reflect upon the success evidenced in each of the four remaiﬂTVg areas.

Staff-process ezzlyations weré requested from four D.C. Sch%gl;'Staff

members. Three(Were actually submitted and* one attached TAB lO -- Staff

Evaluations'(l-3). » *

-~
.

The Perect Management’aroceés extended throughout the period of

A r

 initial planning Ad until Novembe; l973 with the assignment of sthe Principal
LY >
\Director, as the additional responsibility of the Acting PrOJect Direotor.

When assigned in November of 1973 the new Principal Director began thq
process of building the separate Project documentatidn file A system.was,

nbt in being or formally develcped. Filis were built from the management

¢

N actions and documfntation of the seve77l action agencies involved apd required

considerable timelto compile.
* Staff and currieulum developmentlfor the feacher trainees was initially
‘ \
planfied to be Conducted on Saturdays and evenings during the first semester

1 3

1978-74, per memoranda of instructions dated June 25, 1973 and signed by i

the then Supervising Director Audit.of the process indicates that this
‘ " ) . N
additional staff apd curriculum development*traiﬂing did not develop and

only those exercises (hand-outsj’uéed in conjunction with the workshops

(f/25-3/l/74 and 3/25 29/74) were used to accomplish this ptoecess, outside

[

the workshop time periodsa\Phase 11

. * L . ‘ .
The Principal/Diréctor provided teacher/trainee assistance in-the .

x,
deveélopment of staff and curriculum responsibilities under memorandum to

Y, Center (select) Personnel, dated February.7, 1974, é definition of the two

s

4 -types of evaluations (to be used as concept policy), an outline of. the

4
»

Summative Evaluation Model to be used for the Center and a copy of seleéted
. < - .

*
1

. s .. ; T ) ’ , ) .,"
. y a . '.8(}\\\ ' o - j

. - L od
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’ w {formative) for all inrterna

The

by

-staff wvas requested to inclzde the development of plans for evaluation
. ¢ <

programs_from this date forward. The RCA staff-

v

.carried this process into their instruction and workshop activities and

“the comparison of student de r0pment to the stated ?rogram objectives .‘i

\

Fo ve Evaluation del was conceived and published by the Principal/
D%?e:}qk nd ASsistant Direcjor of Reskarth and Evaluation to specify the

-

ms and as a guide for process aft%r February 14,

4.

interna} évaluation of progt

—ryec—

1974. " Goals revfsion became the-first order of bn iness in thé RCA workshop,

»

February 25 thrOugh March 1 l974 Internal evalyffion was thus made part

v

of the process of- worikshop #nd curriculum develo ment throughout the spring

-

of 1974-.

culum development. A stajf and faculty meeting was called for the Center on
April 30, 1974, Major tdpics of discussion and action were:

A., Summer 19]4 sc

B, Developpent of curriculum modules v
. . b o .
-\ C. Use of Graphi Arts .
. -
D. Implementatiqn p}ogram and plan -- 1974-1975. S
5., Rudit Conclysions L /
t -
.o Amr obvious conglusion can be drawn from projeot progress to date’ that

-

luative capgbilities for the implementation of a high
' \

development program is almost one year behind the q o-

u

the planning and e

.

school level care

a7

*

y 3 ' % ‘ .
dule planning . o . (:::i:’//

3
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L}
N

¢ ' . - .
’ immediately obtain a consultant.contract to provide the assistance with

N curriculum and staff development workshops, the building renovation delays
. . \". . . . AN
in tomtracting and constructing would have dictated such a delay. In short,
. PR
with .

’

if the original planning had been followed to prov&de teachers and staff

the‘nedessary training and guidance required to provide gurriculém writing,
tqibmajor delay in the building renovation trgck would still have delayed
.thé groject until its coqg}etion in Auguss and September, }f74. X
If these two @gjbr project delays could have been forseen, thén a more

appropriate projéEE’Eeacher and staff training process'might Hdve been devel-

oped for £unding under this grant. The fact that a'fuli‘time Acting Project -
i )

& .
//6irector or Coordinator was not assigned to these management responsibilities,

/ waé'reflgcted'in the general staff support attitude engountered by the Auditor/
. . ‘ / 9 N .

Evaluator. This reflection of 1 dership and the "built-in" bureaucratic

system delays appear to have taken their tool on project success., Much time N

o »

» was wasted dﬁring the workshopg in order to orient, questkfn, ﬁsﬁgmmend

change and plan actions, 4hich should have been foreseen and an a;ternate,
4 * R

-

plan of action establishéd to alleviate the sixuation. Teacher/trainee§-

/\ . . R . ) .

h~_-gbn§bally and in questionnaire response, indicated\thay felt "left out" of
. . . R '*“\ )

;Epé planning main btream'of the'projecg and fyrther, that when they did

develop recommendations for the €enter f¥cilities and operation, that ir '

change ihhput'was that ;f\g wvasted effort when not used
SN ; .

recommendations and individual effort were not used; ce
b

- .éhodid have been acknoﬁledged.

.. The delays of building repovation were such that the planned audit of.

thdﬁ fartor of cos* tr;nsportability was not feasibley

N

’ . <

14 ' .

. Even if‘the

rtainly their efforts
- '\‘

N

- The delay in obtaiﬂing

¥




A

t
1Y
1

the supporting conttactor for the curriculum and>staff development training
\ N » /

was (ir order of encounter){ A) USOE approval,tmich was a period of
approximately five months; B) RCA Service Cozﬂ\a responsive bidder, batt®
establishing some new direc¢tion within thelr proposal visa-vi the D.C.
Schools proposed R & D Model as stated to USQE; C) Contracpfng/Coqrdination '

and negotiation, both in the Curriculum and Staff Development Area (RCA

Service Co.) with majo™modifications im September and Octoter as detailed

3

.in Section II,"B, 4, and the contracting of work based om the'arcéitects

actlvities to meet b01lding renovation time-tables; D) Reﬁuest for Proposal

¢

for the third party Audit/Evaluation was delayed during a searéh for expected

respondents, in fact this Auditor respondent was advised of tentative 4

[ -

selection in/September of 1973 but not formally offered contract until

N B!

February 22, 1974, a five month delay and three days after the start of
the RCA staff; E) Contractor work and

the first of Phase II workshops by
4|

‘materials delays in the building anovation contracts during the.spring

X : > o
seméster 1974, with Contractors changes leveled at "plan changes" also

. IS
causing added delays and-stretch out. -

These then, were the maj r delay factors encountered in the R & D
-~ -
project and the building renovation program necessary to facilitate implemen~

tation of the Center and educational program starts.

B

‘>Many of these management and coordinating jobs were burried in a model

: v ,
of adminisgrative actions and interrelated apprcvals which would delay the
best planned project The COmmunity rhlafions specialist failed cqmpletely
to follaw up add establish the very important community advisory committees

.
<

oxr to adoquately idéntify cammunity résqurces. ,Much of Ithe recomqended
; ; - , g

"' , . . N . [l -
b . - . 8
/ : ! ¥ J . * o
. . .
-, X . ct o
A
v B / 89»6 R “,
. . l. - . (‘
» ' . . ‘ -

LAY




format and standards for.the.currycuium tnodules and staff writing came

.
- LN

directly from the RCA staff with little or‘mo inmput by D.C. School staff

- - N

and/or in pdrticular from the teacher staff -in training. This s not to
- N . . .
say however that their use by the teacher staff ‘will not, over time, modify

and improve their present .form; or, that They.are inadequate for the exﬁressed
. ‘ R . ”~ .
needsy of the project., Acceptance and better use would have undoubtedly

-vesulted wWith a closer teacher and staff participation in their development.

e ?ection 11 B, 4 détails the use of contract change pgocedure”outside

the authroicies stipqlated to the cqntractiﬂg officer. Since this contract

X -
dealt with a Grant from USOE and not carrylover funding -Jfreprogramming
' . . C
"of funds by D.C. Government may not be a particular problem. The Auditor/

" Evaluator however was unwilling to accept word-ofﬁﬁouth or letter‘changes
~ . ¢ - . -

as lejal and fermal. In fact, due to delay of receipt of evaluative materials

tpe Auditor has been forged to extend reporting deadlines of stipulated

‘ -

contract andx{&e change approval period granted: ‘ .
Change jusEification ,to USOE, necessary to reprogram funds to "stretch"

the project time-l}nes and required services, again met with an inordinate .
’ -

delay write similar to initial Graqf\approval but were finally approved, thus

LK 1 » v A

.ensuring continuation of the training and contractor continuity. There was
i ? .
'eyiQent delay,awaiting’this‘approyal action within the D.C. Government 3

N N

Business Management and the Nepotiated Cbntﬁiét Services Division. These

delays forced contractors to accept, the risk of work starement‘change'action

.

without a formal approval of same. The Acting Director assured all parties

D)

of his direct assiétance in c00rdinating reports .approval and final payments f

{a verpal assurance). -



-~ * 4 .
The REA Service Company staff, though short in numbers and time, did
. N /
meet all the Curriculum and Staff Development objectives for thf contract

with the exception of the establishment of Advisory Committees arid Community

.

Resource Listings. Teacher/trainees.and D.C. Schools staff generally agreed -

.
-

that the contractor adequately met their objectives. The structured procedures

for development of the qurriculum modules and the assistance/in modulan
develepment and writing is considered the most valuable contribution by |\ é

. 3 . f
the RCA staff., The individual staff members were found ta pe most successful

and experienced in Ineeds assessment, rolé playing, and relating to individual’
» v . g

L L3

> . /
trainee problems or lack of understanding. The RCA Educational Division
/ - , . 3 _

resource materials were excellent and quite exténsive. In fact, there

4

were times encountered in which the resource materials contained too much

s
. - .

depth of content ana were thus donfusinh when*3llocated to the training ’
) A ’
requirement and specific programmed development for the Cenger.

a
[

v .
It was appparent that the Center staff and R;gfram teachers were still,
v .

7/

. "behind" in accpgplishing the curriculum modules and teaching plans necessary ,

to impleﬁent the ‘career. éducation program in the fall of 1974-75. Of all the’

. . . %
cﬁ;;icuium programs_p:pposed in the approved program listing as of May 15,

1974,_ap§roximately eight percent were in some modular form identificatapml

or writing. This represented at least ore module per individual teacher/

Q L4

traimee workshop effort. Theée modules, were discussed with the individaal

trainees and returned to RCA Educational Services pifigeé for gewrfte and .
. ‘ .

finalization as time permitted by the RCA staff.

In the judgement of the Auditor/Evaluator, the direzbion and/or model .
. .- K . “ .

for the program evaluatioﬁ within the Center is adequate for planning input

- -
. .

v

' , . : - o . »




\ ‘ . . 3/

\

‘ .. . . ‘_"' )
to date, Actual practice and operational activities will provide change/
. »

> .
. -

0 L]
needs assessment practice and réfinement “Z~the program progresses. Develop-.

ment of objective task measurement of the learning’ process was_assuted within

.

" the curriculum module 'format for each module-and teaching plan. o

s
-

« Returning to the original proposal and the preliminary

teps to curriculum

v

A Y . b - B
. : ! N
and the availability of personnel. ' The (review of manpower studiés and. —
. . N h/ !

surveys of fine arts agencies and institutions, glso the grappic arts industries

.were ‘accomplished in a limited manner to "determine the kinds of job oppor-
. . It R ’

tunities available.” No listings or. documen(ation was available or provided .

. for Auditors purusal and staff statements confirmed that fnterested teachers

0o . . _ - . " .
L

had accomplished these surveys for "'their area" of curriculum development.'

Y

They &1so reviewed and determined the type'and quality of‘training{zeiuired' ‘.

for entry level 'jobs., The review of cyrricula and.material presently—available

~

[

J . . - ’ . : ' '
within‘the D.C. School System was accried out by both teacher /trainees and

staff. Based upon statements of the RCA’staff and D.C. Schools staff personnel

1)
, . ~

the development of an pverall structure for,the interaction of the program

» /‘ a . Y " .
» elements {while sharing resounces and facilities) must develop piece~meal

-

with the’ curriculum modules and ﬁhe program element implementation. Certainly
L - s .'

the teacher/trainee and staff have developed a cooperative planning capability.

i

* and a sharing attitude during the workshops. . 5

L)

Thé development of curriculum Butlines for eaoh'instructional component

1 "
v . . -

within the two career clusters was‘chﬁnged in cgncept as recommended By the .

R

»

. RCi/fonsultants ‘and approved within theAD c. Schools staff After the \




«

summer workshop and with the further &evelopment of the staff and planning,

' . . ) '
the determinctiOn was made to use cluster programs as an outline of 8vntent
* y
proposed for each program. These cluster programs were then'analyzed to
state content in terms of desired student competencies and bégavioral or .

performance objectives. The original pilot career clusters had been ‘developed

to present: course description (curriculum 0utline) ’Nature of Work statement,

. and a Job 0pportunities statement. The adopted revisions of cluster programs
Pl

displayed the cluster statement to identify the broad program areas, followed
¥

by thg detailed program 0utlines to specify the learning modules and training

- \ [

operations. This development of tluster.programs was completed with staff

approval and used gs a commén basis for working within each cluster and:

i
.

program cluster interface. In Phase 11 workshops,.the common goals and‘
performance objectives uere to be qevelbped. The RCA staff found that the
time planned for the actual develOpment of the goals and performance objecxivesk

»

was generally insufficient.since mﬁch of the training effort had to be

Ce N . - ‘ .
directed to'that of the techpical training and understapding of standards
; . ) - o Lo

being stipulated for statemen'ts of, student competencies and the behavigral =

. A : ¢
t 9§ o -

or performance objectives:' /. \ - ’ ,
. : The develop);ﬁEﬁ‘t of\g meaningful program oi proc\iuction activities to\
enhance the instructional programs became a part of the develépment of eg&h

: R \
program outline (0per§tional) and was lef to_the‘/ﬁéchers,conscious response

-
/.-
.
N .

- activities bf the student in the class;oom shop% will be requi\Ed The o

v i

_gueskizn remains, is the student receiving p{acticalfexpérience in_production'

./’%b student learning and practicalreﬁperiéhce. :Further evaluation of- the

curriculum modules and actual teaching plaps, plus operational training -

’
i -

AT
kY
.
’
>
~




-

’

will be.devised", was not

\ g L

i

of materials for distribution to the schools and community? Learning

modules development appears to point in that direction. -

k) L.

. >
gtudent evaluation and evaluative criteria is to be developed as a part

] . . . .
of the learning module. There was no emphasis place on iﬁstrﬁments appro- L

priate for such evaluatlon from available sourcee/ﬁ ﬁh/és the schools,

colleges, institutions and industrial organizations. Also there was no

- ¢

eview conducted for the purpose o e-termining their possible proper use

in this program. - The use of dsts and other evaluative devices to

detbriine student,performaricg and progress, in fact, as stated=that they

=ccompliszed during this period. . -

. [N
(0 .

e

in nature and developed in conjunction.

. ’
. .
\

7

"




- obtain maximym credit %or the center studies will be strongly’pmrsued by

.been written up, accepteﬁ and implemented for the Center. Initial target »

. dates of the time table have already suffered bng years slippage as pre-

o

- ) . . /

3
3

Workable schedules for the feeder high schools interface of students

'iring to attend the Center were proposeq for consideration within the

26

(tran portatien network and Metro schedules (items no. 8 and 10 of letter of
assirance to USOE).

The deveiopment’of a review of unit requirements for electives, with
¢ : [
respect to overall requirements, for 'graduation, was yet to be accomplished.

as based upon Qevelo ed curriqulum and its evaluatipnl The~effort to ’ . . \'

. - 2
the Principal/Director and his staff.

f

. Selling of students'products as created in the stﬁdios, laboratories

kY

and worgsbops, is still in the planning stages. The development of a "store" .

) e { ¢ -

is a goal of the Center develapment, but like many items, kequires space

eToN
allotation. Management of facility and the space availability for "nice-to; ’

bave" items may diétate omisston of this plan for 'a store or sales ou let..

. x

Tge Prircipal/Director and D.C. Schools staff are con;inually elop-

‘e
< ¢

ing and/or,mgdifxing the sc¢hedule - and time table for accomplishing e
J . ~
stated-goals and objectives of “the Center.. The goals and objectives have

N *~
-

)

- A

. . ~/) , - .
viously discussed. - ' . | 3 - ' o | .
. ‘ a . \
The requirement to n an organize, a counseling service for the "\
Centetr had not been fully addr seé,within the certers planning.by‘end of ,

7
May 1974. This was a planned,action for th Cente staff and was expected

to be corelated wi#h the overall counselﬁpg rogra fo;\career development



4

Staff requirements nd personnel qualifications were reviewed first

-~

in the spring and during| the summer o0f-1973 by the Acting Director and D.C.‘

$chool staff Upon his gssignment’in November 1973, the Prﬁncipal/Director

-

.

~ reviewed these requirement and the qualifications assigned or tentativély

assigned personnel. Staff development needs were initially responded to
through the RCA workshops and followsup training An ineservice program

is planped. A’ procedure for gecruiting staff for the Center has been

>
Y

[

N
developed by the Principal/Director, : ﬂf',

The development of advisory committees,for the pilot clusters remains
to be accomplished. Our committee ua% organized and partially functional

e
¢ ¥

in the communication and media cluster program (printing) The Principal/
Director and his staff will now have to spread their already over lQaded :
. & . . 'u.. .
effort inm order to approach and obtain committments to serve ff%m represen-
| ]

tatives of the Boa £ ;r Trade, Civil Service Commission, local business

., b !

and industry, cultura \institutions and\agencies, and Within the public.

or ‘-

and private schoois These advisory cbmmittpes represent a major develop-

" ment and planning project for the® summer and fall 1974. The committees
7" ‘ ) .
. should pldy a_maJor role in, assisting with the on-going evaluative process"

¢ o » . ~

and in developing cooperative training and placement opportunities. - With-
. % . A .. . . -. » ~

out this vital link to government agencies, indust?y, cultyral agencies amd
o . AN R

schools there will be a cpntinued sense of."flfa;ing" without'any.direction'

3
.
-

. by the Center staff and teachers,

3




. 6. Audit Cormendations

v 3
The staff of the Educatioral Division{_RCA Service Company js commended

. for pulling togethér a very general training plan, and directing and coordi-

nating a looselyknit group Jf teacher trainees wh?, when once pulled tggether

for the joint qffdrt, produced the desired initial learning module products.

. ‘ v
Format staddards and procedures adopted were princiE}y those of the RCA staff ///////(
and we would expect somg modification or changg as they are adapted to the T
- . - / Z <
use of the Lemuel A Penn Center and lgcal statf experience. The,.RCA sta

‘met their stated assistance agd training objectives with exceptions of the ’
L ’ - . 7 “,.\
formation of the very impqortant advisory committees for -the cur;i&ulum programs.
. A € . ~ g
Mr. George Gordom has dome ant outstanding job of pullipg the project \
M - . / . ‘
toggther and providing the highly necessary leadersﬁafvgﬂé the'Center since

"his assignment as Principal/Dx{ecton in November 1973. Working extended

and initially without clerical assistance, he pulled the new staff

AN

a éood leader, fair and just %n his persbnqél management decisions and most
all, very knowledgable’ in the goals and oﬁgéctives‘of the Career Eduea;ion
@ebelépment. wWe expect that the growthland successful develo;;ent_o{\zgg
Lemuel A. Penn Center will in great détail reflect the sérengths of this

1.,
educatjional leader. -

\\ 7. Audit Recommendations ’ )
3 * . P .
(Eyat any reﬁlicati?n of this planning and evaluation pracedure for préject

'l

development be considered weuld cértainly not be recpmmsnded. Had the effort

been expanded to a curriculum and staff development plan of perhaps‘one or two

-

yvears duration, with assigned staff, curriculum developmént ‘specialists and a
ad .- 7' . : ’

. —

A3 ) ’

92 B .




\\‘ more thorough evaluation of local caﬁabilities, requirements for support .

rw

. : *
and conrur1ty assistance would have assumed greater succegs. ,The attempt i

to complete and implement curriculum modules for two rather extensive pilot

program clusters, in such a short time period could but pre-destinate a failure

2

ot, at best, only partial success. We would recommend consideration of a

plan which would assute a méfe meticulous ahd thorough Project de;elopment.'

A. Initiel planning must include an interest survey of the student
interest in'a planned program vhich will provide them with pre-

. .
. . requisite skills and knowledge for post secondary technical educat;ég
P d

or entry levél jobs. The primary goal of this project should be to

develop such a program around the local student needs.

B.: Dur1ng this first vear s phase, a c;assification and quantification

.of the D. C. students in terms of their interest in cormunication

4 Y

and media; arts ané humanities occupations,’boLh techmical and job

- entry skills and training, should b& accomplished. The proposed

» .
LI . . .
curriculum outlines and areas of occupation skills would be measured * .

-~

o - . LIRS )

jor definition of student interest or requiremea&.
C. Next, ve feel there shoyld be an identification of the existing
teehnieal occupations.ih the proposed or needed career -clusters in !
’ ' the District of Columbiez These tlusters'might well change dramati-

cally'oVer those preséntly chosen for Ppilot career clusters by the

D. C. Schools: staff,’ , »

D. There should follow a determination of the number of present and ¥

“anticipated positions in aach identified technical.or career occupation.

L . ~




for completiomg .ot -

-
i
.

E. A determination of the requisite skills and knowledge associated

, with each iden#ifigd techinical ogcupation would then follow. -
. . ‘ . N 4
F. Course content An post secondary technical education proEfams
. .

would then be assessed to complete the first years Phase I activities.

The second year, ﬁ%oject Phase II,‘§0p13 program the'féllowing activitieg
A. In depth assessment o% the existing curriculum as to: 1) conten}
(skills/knowledge taught), 2).effectiveness, 3) cost.
‘ B\';Dedelopment of performance objectives with, representative criterioﬁ
///' test reasures for course§‘in technical and career skills ané know-
ledges. These objectives develdged|may not necessarily'be a complete
listing of those’which should be included in the codrses. | -
C. Development ;} specialized curriculum modules and teacher guides\
&or selected courses for technical andscareer education studeﬁts..
D)//Produce‘and disseminate a sechnical"fﬁfeer cour;e guide for the
‘ yD. c. Schoolst This ggide would ﬁnoygae counselors apd students
with detailed informgtioa,and ghidapée on program paths for thoge

*

» who aspire technical job skill training and post sgcondary technical

Phase III of this recommended model would provide program installation

. with the following major tasks to be codpleged:
L4

A. Orientation of the community to Career Education and technical job
training educational process.
B. Implementation and validation of the specialized courses. ,

C. Supplementary curriculum development apd expansion to new career
< : .

. a 1 eg
fields as needs requirements dicdate,’ . 4 )
. e .
- o s .
> ('/\ i (/
. ‘ / 94

veducation. It would also serve as a guide for Careér Education K-10.  ~




/ oY, ’—\\\
. _‘\ 5 ‘ \

There was no specific information or data available to the Auditor/

-

Evaluator in the humanities area. Music appeared to have been dropped
_ from the arts cluster and is known to have been included in the implementation

of prograf modules at Western High School. Therefore we recommend a very
thorough review of the Lemiel A, Penn Career Clusters in order to insure .t

]
that system wide duplication ‘has' been eliminated, unless student learning

. needs dictate zultiple programs. NE&eds assessment snould be 'each year
within each "Center" and system wide in order to assure continued effecrivenessf
and<§1iminat10n of duplication or Best utilization of available educational
resources.. It is further recommendep that other student needs within the‘

"major progran areas of Business, Social Services, Engineering and Imdustrial

/  and Healﬁh fields be surveyed where concentration on so called "hayd" skills

>
”

and pdst seccndary Job entrance gbuld more readily provide employment and

satisfy commﬁnity needs than that of the arts and humanities gl sters presently

) . v /
being ,developed. . /
. r ) Q
* The Lenue{ A. Penn Center Principal/Director and staff are encouraged

-

‘to izmediately follow.up and establish the required Communifi Advisory Com- . p

vmitteeS for the various career clusters. They should identify available

-
L 4

communiry resources and assistance available to their center, and encourag
RN J . '
a clpse bond of .assistance with ccwmmunity, D. C. povetnment and federal

,
-

-

gdgernment agencie's. /

Federal guidelines for Special‘projECt grants and monies to support

T

such project< at bhese are necessarﬁly quite depailed and require under-

‘ -
<y . .
standing and%care{ul.attention by't%e Project ;i!ector aﬁ the local, level

: Wd recommend that Submissioq &% proposals, 1etters "of i and required

i
0\“

attadhments be carefully prepared and then reviewed by a more knowledgable
o * ~

LR N ’ /
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third party prior to'éuuéissioc. This same action should.be applied to

]

change justification and reprogramming actions in order to eliminate extended

delays of Federal treview and approval action. Initial delays at USOE in the

project approval (grant) and later approual action for funding andyreprogram—

_ ming action had direct effect upon project time lines and successfu? comple-

‘4
a

tion of objectives and grant requirements.

It is recomménded that the program evaluation within ‘the center be fully’

considered and procedurally established as one of the fzrst semesters orders

¢

of business by -the Principal/Director and'staff. We* wbul.d furt’hgkrecommend

.
' P

that an outside: third party evaluator be brought iuto use dn order to assess
t - .

the. continping development of "the Center.
N s B

.The continuing review of resource’ sharing and interaction of program

2 = -

clusters is an internalvevaluation,reduirement-for the Principal/Director

and his staff. It is recommended that as the curriculum extensions are de-

uelqped that the concomitant sharing of resourqes/and learning teaching
L

¥

'experieﬁcES be gnlarged upon. This will be particularly valuable as applied

3

across the D) C. Schools' master planning system. : ’
We would recommend that within the curriculum program clusters that each
model developed assure the establishment of stated learding or behavioral

objectives; however, more importantly, there should be a clear statement of

- *'
measurable criteria and the criteria refereuceateeeing (CRT)’ procedures.
VL eweet »y \
CRI wilt be’all impbrtant in. evaluating the prodgg&"of\studgne-iearniﬁg and *
PV

“ ¢

job pIacement.'

a

The common goals and performance objectives of curriculum modules in

development were hurried ovér and we feel not adequately developed for the

[y
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s/
. . . »
. career clusters, Therefore, it is recommended tha't in,conjunction with

development of the CRT pxogram above, that a staff task force be appo{nted

&y

for the Center to rﬁyiew and establish validation of the cbmmon go&ls and

. performance objectives. Refinement and development of a "tighter" and more

meaningful goals and objectives statement will undoubtedly fesult. The®

CRT's will measure and place neéded change and program. success.

€
-

We recommend that the Principal/Director and staff also concentrate on
s . . v -

-

tﬁ?\gearnfrg‘p:ogram-wht@ﬂ'dg;é10;§ maximum "hands on" experience in the
. . ! .

C e : . .
production of things. Further, this prpductivity must serve the needs of

~

the schqél syster: and community in order to.be truely a successfuyl program,
¥ .

stfhulatintho the Jearner -- useful to the system and community.

The aevélopméht of a Center Curriculum Guidi and its,distribution,
. .

both system .and community wide, is high1§ recomménded. Such a guide is

necessary for guidance services and f?r student information progréms;'as

. well as, the gengral public information prbgram yet to be developed for .

the center.

A curriculum review committee' should be established to perform required

review and certificaiionzof_career education electives and overall Tequireménts

-

for graduation within-tie D. C. Schools System. The Principal/Director aﬂa
- e ¥ ) . ' . *e . - . ‘,"&"-,
staff should pursue availability ¢f miﬁ}gpg ¢rpdit forstudeftts 3G¥§Ging the
. . R
X ) V e ¥
w =+t ‘caré€r education’progtam electives. >

Space availabilitf will dictate‘the operation of a ''store"” sales outlet

«for items p%oduced within the student training p?Bgrams. We recommend that

. . (Y

this idea of a store be continued with évery effort made to ensure such an

o v ~

“outlet for student product sales.

1_\:2
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The Center counselling program must be developed and implemented - -

- i

within this. first semester of' operation; in ‘part, has already been plar{ned,
but requires correlationc«with the overal\, counselling program for Careerf"

. J - * s ;
Development, D. C. Schools. . e e "N hd
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( SECTION III4-SWMMARY -
b - \ v
U e Al ?indir‘fgs ‘ ) \ o , -
a . . ' '
"The findings summarized herein are presénted in two parts: ' those
A . o
¢ related to the evaluative conclusions (Section IIA, part 5); and those
*'» + ' related ‘to the’ audit conclnsions'(Section I11B, part 5).

e .

i’\ .4 , ‘

1. §yaluative Findings

»

a. that the building site;.thé former National Geographic Building,

\ has. been renovated and designited the Lemuel A. Penn Center.
b. that ‘the overall approach to, and planning for this project was

/
too grand and extensive in expectation of the very limited timq table. . &s

initially conceived the six week conference meeting would have been too .

short to accompllish the many objectives. Certainly the three wP kshops as

4

. ctually presented, fell short of the necessayy curriculum devel pment and

taff maturation. ‘ ) . /

Lt G thatndue to exteénsive program'delays;'contractipg“and work -deldys
el ¢

on building renovation, the implementation of the career education prograﬁ

within the Lemuel A. .Penn Center was delayed until school year l974 75
d. that the "intensive period qf training and ‘cyrriculum planniné"

..

‘was modified for one two-week period, summer of 1973, "followed by one

IS
3
&

week In February 1974. Training and planning thus offered over an extended

period of time reduced continuity and 'since it was conducted during the
. ‘ ' * . ’
school year, some designated teachers could not attend the workshops.

‘e. that the concept and curriculum in development was a Todificatdion

of career education as is commonly defined in education circles. This career

—a—a
® ‘

" O ‘ ' 1\,4
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: , e T _ y | ]
center is to provide studgnts with a choice of vocatiomal-technical train- , -
4
ing courses within their 'strong inteéest and job aspirations.” The thrust , ‘
. . . N . B -
of career education within the D.C. Career master plan ig to provide "entry
. \ ‘ *
level" ' job skills. ' - C

- ! . 2

f. that the instruments of communication of the stafus of project
Q. - |
development: space.a%locatipns; program and curriculum ‘offerings proposed;

-

[ . L
review of relevant materials and review of prbposed plans for renovation was.

. 4 ~

slow to arrive at the teacher level —- and communication ha¥ been d!!ayed untyé

‘the Phase I workshop in August 1973. There was immediate delay and much

H

frustration while the instructors reviewed relevant materials and discussed

proposed programs with knowledgeable personnel im the various fields. Addi-

,tiqnally, these affected instructo needed ts tour the Center (building) and

review the proposed plans for renovation. «Extensive review of propoged

. A . L4 . 3
programs, needs, type and quality of instruction-education required {for
A q y %

N L

"entry-level" jobs and outside sources of information were required to be

carried on outside of the workshOps Advance preparation and coordination

.

Had not been properly accomplished

-

g that the teacher/tf@inees review of building renovation and proposed

¢
1

2

plans for internal space assignments for the various instructional programs,
* ) ' s *
in addition to their recommendations for change and reallocation of space,

v

cost stated program objectives time of approxi%ately one week, this additiopgally

>

shortened the training and curriculum development time. Much valuable time

was lost to this renovztion survey by teacher/trainees and staff

T —
PHilosophy and Goals Statement and course descriptions
L)
presented in the RCA FinalﬁRepcrt (Summer Workshop) were not made available

- N & .
: : . /s ) N

' | ‘,'1oo~ - N
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]

to the cher/trainees until “the ‘Phase II workshops, Spring 1974
i. that the Phase I Conference (ﬁorkshop)'wls not\conducted and

accepted by the trainees as_staéed in reports, but somewheVg,in a middle
‘ .. . Y
activity position of quality and completion of objectives: GZrtaidly the

»

loss of at least 50% of the $tafiﬂtraiﬁing and curriculum develophent time

&

N LS , - ¢ * &
totfacilifies survey and space allocation change recommendation, did little

4 -

to further curriculum development. It did\have some effect in prebaration

R B
of staff cohesiveness and team work.

j. that the major listed product objectives of the Curriculum and

§t§£; Development were accomplished.in paréuor in their entirety by theNRCA
K <, .. . =
Service Company staff with the exception ‘of the establighment of advisory y

committees for each cluster program area. .

'

l k. that the developled and approved program clustersfanq p}qgrgg

o [

" outlines focused primarilﬁ on the fine arts as opposed te the. hubanities. '

.

v . '
Midsic was not cdmpleted, an prograim development status was such that spacf
1 . M

\ f

S, . | ) . .
"limitation might cause an_exﬁ%nded music program to bé;dropped from’ the

lA.ape‘;.,‘

i

-

curriculum.

1. that the delays and changes to meet the geeds of the project as

. “
encountered during the;summer conference (workshop), dictated further change

- ~ . , Ve
and contract modification for the RCA Sitvice Company. The RCA st@ff and
Projeét Directoruaddéd new ijectives and required assistance to the! State-

ment of Work. Thi§ action furthet condensed the curriculum and staff devel-

A

oﬁment traininé time into specific items to be covered within the remaining

two one{week workshops available. Review of relevant curricula and related

o)
materials collected by the school personnel have to be incorporated as an

A

on-going activity during ,the workshop beriods.

»
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B4 - '. . . t
m. that the Phase II workshops conducted by the RCA staff functioned

more smoothly than that of Phase I. Dajly schedules were prepared and dis-

cussed with the teacher trainees and a broad- based progrémming technique provided

for flexibitity and yet a structure for logical progression of the training.
n, that the curriculum and staff development tréining,conducted.was

’

\
satisfactory. Attendanc? was somewhat below stated objectives and assigned

space and facilities were| ¢onsidered poor. Seating arrangements and Frainee
A atteﬁtion wqé‘not as high asAmigﬁt be expected due to these~pogr conq;tions.
r " . o. that the‘workshops presented a deépgr‘insight Lhtotcurricuium-
development and the whole pr?blem of competency-based instruction that that
Q- .

which ‘trainees had been previously expoéed to. 'Acceptancg and "

use-rate'

will vary greatly within this small group of trainees even though the prepared

. A *

materials and pyocedures will provide a standardization of format and proce-

b ( K] . '

dure if acgepted. | Coe ' :
. . 2 .

i

p. that the assignment of a full ‘time Principal/Director made definite

managerial gdvances as well as having a g tliwg effect on the conduct of f

3

the worksﬁpps and staff development.

» . “ +
q. that the period of trainees woLksh p activities and RCA Consultants
e

‘ 1 .
advisory activities was somewhat short te be fruly effective, particularly for

‘those trainees with only- technical background and teaching experience. ! @

. . ’ |
s r. that the designated program teachbkrs were concerned with the pﬁo-

»

cedure of returning to their regular classipoms and instructional duties,

-
-

while e€xpected to provide seprvices to' the uxficulum committee for the Center.

They were concerned aboué additional Yorkioad on nights and weekends, or the

,possibility of spending a summef of program work without stipend.

. ’ ’ -~ . . ’
y ’ ’ N )
R L}
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[ . . . 8. that ti'\e. project teachers agd teacher control group responses to- ‘
(3 a U
{ mailed out questionnaires from the Auditor/Evaluator were very disappqginting.

Vg
' Not only.delayed in response time; but, providsing' a very small sample

t N ﬂ - kg *
_{'espondents. Discussion of findings based upon the’questionnaire a

¢ jé in number 5 on page 46 of this Teport. . )

4

) 2. Audit ¥indings . . y - o

a. that the project, the pI’a‘nning.and evaluative capabilities for
the implementation of a high school level career development program is one
year behind the proposed and platned project implementationa"d'ate.' Major N

\ delays were. ,attributed to securing government funding and reprogramming of

fundg, delay in securing consultant assistance and contracting; and the late

bidding, contracting and work delays in the renovation of the Center facilities.

N ‘ “ _ b. that the project success was somewhat delayed by the fact that’a o

full. time Principal/Director was not 4nitially available to "lead" the personnel
il

d ’ - L] < -

-

v

and staff or the cross-staff coordination of project activities.”
- ' b

PaN) /
\b

c. that the proje’management'act,iot}s were net complete-ly planned ‘o
nor was therd a'complete‘ project master plard developed The model" of

administrative actions and ,interrealted approva‘fs*“D*C Sc ool Staff to. 3

Vel -~
D. C Government, to Federal Agency Off,ice, and. return, which wer,e involved in. . ..

. MY

this project, was sufficient to delay the project TbE heavily. \layered super- . )

[

. " * i
. affect. < Y AN <

-

»

vision and "control" approvals during this firsf year ontinue;i tl}Xs delaying .

’
d. that the planning and monies made available to the project were

Y Ve

insufficient to ensure meeting the needs of t}ie D.C. School fpersonnel involved

\

in the project, as well as, the stated staff develop.ment 'or ~curriculum . - \

1
E | . /7
development necessary.

18
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e. that thqaRCA Community Relations ::ékialigt failed tompletely to
follow up and establish the vefy important Community Advisory Committee “and
to identify community resoutces., .

f. - that the struétured procedures for development of curriculum

.
modules_and the aSsistancé in modular program debelopmenf ané technical
~
writing is the most valuab;e RCA sta}f'contribution.
g. that the Cehter‘gtaff was behind ;chedule as oﬁ,Méy 15, 1974 b

with the cufi%fulum devifopment tasks ab only/approximately eight percent
of the app;éved prog;;m§ were found to be iy some modular form, identification
or w;itgﬁg.

) */h.  that the.model for the prqgraé evaluatidon within the center is
adequate for present planiing requirements and will be further developed
with ptacgice and -operational expefience. ngective task measurement of the
learning process was assured within the.curricuiaﬁ module format.

. . . * LT .
i. that a limited syrvey of agencies and institutions was accomplisped

by the teacher-trainees in order‘to determine.the "kinds of j¢b opportunities -
available" and also the review and determination of the éype and quality of
“training required for enzry leve} jobs." \ .o

j. that the "struct;re fo; interaction of the program elements
(while sharing resources and facilities) must develop piécemgal with the
curriculum modules and the program element iﬁpl;éentation.

k. that the initial coﬁcept of use of curriculup outlines was feplacéh'
g‘ the use of "cluster programs"‘as an outli;!}of content proposed for each
programl’ Cluster programs were Jbere analyzed and stated in terms of desired

studehit competencies and then, ,in behavioral or performance objectives. The
L] ,

7
’

19
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‘learning system and teacher may then be held accountable for teaching the

. v
competencies and exposure to student behavioral patterns desired and necessary

” ) :
to meet performance objectives of the techpical skill oiicgreﬁr entry level

jab. o AN , | ‘\\\i\.

1. that the time planned and reprogrammed for the Phase II workshops /

was insuffigient to fully cover common goals ana performance objectives.

: R
which were to be developed for the curriculum training effort had to be

-

directed towvarc technical writing training and the understanding of standards
4 i s

being stipulatéd.

m.- that thg development of.a meaningful program of production activities
T ‘ -

to enhance the instructional programs, became a part of the development of

eéh@ program outline. They are to be further developed by each teacher N
and vilL require further evalpation based upon curriculum modules, actQal

teaching plans and opera;ionéi training and classroom’activities. <

. . ®
n. that stadent evaluatioa and evaluative criteria is tq’§! developed
as a part of each learning module. Emphasis was not placed'on appropriate

instruments available from other institutions and. indgstry, or .business
4 vy .'.

training programs. The Teview of possible proper use of such instruments in

P

thisvprégram was also omittedl,'Specfal tests and other evaluative devices
. . ’ V4

" wete not devised as had been planned.

o. that the plan for outsiée evaluations to.be periodic;ily_conducted
within the center was not devised. Only an internal formative eval;ation
m;del was designed and planned for implementation.

P thét the means and procedure for continupus plaghingiﬁor tﬁe
Center has yet to be fully devgloped. The Principal/Director is planning v
upon being resp;nsive to central planning procedures and requirements of the

D.C. Schooll Boa¥d Staff.

r
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q. that Cehter program promotion and public relations were not Tecejv-

ing desd7ed or required emphasis within the comﬁhnit& and particularly the \

prospective gtudent career education participants

~

r. tha?/the review of unit tequirements for graduation was yet to
be accomplished, based upon develobped curriculum and evaluation. Maximum

credit for center studies must be strongly pursued by the Principal/Director: .

I -
and staff. - .

s. hat the establishment of a "store" sales outlet for' student
generated ?roducts is a nice-to= have goal which may have to be abandoned

for.lack of space availability and operational cost.

, . ]
/ t. that the Princigal/Director and D.C. Schoal:Board Staff are . .° ,
. i I} . . b

contin ally developing and/or modifying the schedule and time-table for

accom lishing the stated goals and objectives of the Center,, Good planning ; "

and’ nagement practice should provide needed sgahility %n this'area.* .

u. that the required planning to organize a counseling service for \

~ 4 .

the/ Center had not been fully accqsplished. When developed, it must yet be

cofrelated with the overall counseling program for careet development.

v. that the Center staff requirements and personnel actiéns wer
redewed by the Principal/Director. That teacher qualifications and staff

development needs were initially responded to in the Phase II workshop; and,

that an in-service program is planned. Staff recruitment procedures have
, .

been developé€d for the Center.
w. that the developaent of advisery committees for the program-

~

cludters remains to be accomplished by the Center staff. ' !
* . °
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.B. Commendations

The cémmendations herein summarized are esented in two paxts: those

) / !
related to the evaluative conclusiohs (See num er 5 on page 46), and those

related .to «the audit conclusions/ (See number . ol page 82).

. ‘ -
\

1. Evéluative Commendations

a. the Acting P&ojec

even though he was\gnly abl

Director dis ¢ommended for his persistance,

to provide a/"part\time" effort early in the .

ro;eczz:ga$?7z;on and a smooth implementation oo

of the Lemuel A. Penn Center. }

project to insure initial

.

b. the RCA Serwice Company s E&uﬁi_}onal Divi§ion Staff is oommended f .

-

for meetin§ a most d&fficult training si?uation "head-on" and retaining their

- -

composure ;Bd flexibility They were quite successful in meeting all established

objectives wilh only one ex;e;tion ¢ €
v N \
c. the D.Ch Schoo Board and Staff are commended for establishing ' -

this Career Education Cented, and others in the stated master plan, to provide

/

students an exparded shopping.

¥

stigf\:ocational and technical training programs.

. Jv)
d. the feacher/trainees sklected for the Center staff are commended for

thaintaining thgir composure and dediNation to the project end the school

/
, system even i7 the face of the many delxys and program changes.

»

e. t7e RCA Educatienal Serwices Di ision was well equipped with

excellent tréining materials and workshop han -outs. It is highly commendable

. that the RCA staff was able to draw upon sudh a rge.reservoir of materials, .

/ \
subject bised rpon previous or currently on-going contracts similar in nature.
I

-

These mat?&ials and-the‘staff presentation proved to be most helpful in fulfilling

“the curritulum development process for the Center.

[
i
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Audit mmendations

ucational Division Staff, RCA Sercice Company is commended

for pdlling togkther a rather/vague training plan and for organiziné/a very
R > TN e

’
cohegive teac inee group. Initially going their individual ways, \the
e

e taught the need for\staff team—work were presented with

teacher-train ee we
ideas and re ommendations bor standards, formats and procedures and through e
their joint/effort, produfed the de'sired intial learndné module products. )

' b. /the.Principal Director is commended for his outstanding job of ’ /

pulling tWe Centet Projéct together after his late assignment and for providing
. I . * *

the neceséary leadership to the Center staff. We expect a successful growth
s . b . 1 .5 C o [

| * ’ -

and development pdttefn of the Lemuel A. .Penn Center will reflect this

. .

educatiohal leaders s rengths.

&
c. Recomzendations N o : : - ‘ .
‘The recomm ndations herein summarized are presented in two parts:
f thOSe related to the evaluative.conclusions (See number 5 on page 46), and
" those related/to the addit conclusions (See number 5 on page 82). ) ’ . n
. 1. EvaluatiV. Recommendations - ' : . .
a. $the overall) program plan and stated project objectives‘were too
¢ \ \ o .

extensive to be accomplished it the time period initially programmed. We
<

recommend :hat a completé\seprogramming and project planlbe developed before an

.
.. '

attempt at replication be kade. "A three Phase, in-house curriculum and staff.

~

"develophent program sholild be considered: -A meticulous development of the
. ’ . ’ ‘ .
. career education center should allow for a two year comstruction and/or rend™

vation plan for required facilily availability.

b. that all selected'teaéher/trainees be ttained in the workshops and

. ' | . ‘ 113.‘ i
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9-10.. These Cagfer Education elements of insgruction wonld provide the s

“Penn curriculum or tq be offered elsewhere, if at all.

not by second and third hand information "passed on" by one who is attending
the sessions. We recommend program of adequate funds and substitute teachers

to insure ‘that the selecf teachers attendance ayailability. Also in this

/

respect, early planning ¢fhnraining workshops in order that sufficient lead-
- V v v L4 N - . .

L 2 . .
time notice can be given the teachers in order to insure availability for the
summer sessions.

c. that the D.C. School ,staff give due con51deration to the augmentatﬁon
. i .

of the Master Plan of Career Centers and Vocational Training to include a /

Career Education Element within all elementary grades K-8 and secondary grades

)

A
with knowledge of the varipus types of careers availabl% in the Disfrict

-
s

job skills requ}ped - , '

*

planning the Phase I.0f project replicatic;n. \

’

é. that conrdinaqion of change input to the facility renovatjgn/con-

getruction'he acbomplished with the D.C. Schobls architect ontside the formal
,workehop —orb in-s‘eryiee teacher traiting programs. i
%. that D.C. Sehoois and/or Center ?hiloJophy and boals statiements,
whed publishe§ be provided to each staff and teacher incumbent. t all
. <

geachers .and s‘aff members have, undersaand and apply their educatipnal efforts’

to fully utilize these publiﬁhed goals- and guidelines.

. g. that' the selected career cluster programs be fully augu&entéd’ ’

.
b

with conbleted learning modules and teacher plang as soon as possihle under

present’ codditions .and that a.decision be made regarding those clysters in the

arts: and particularly the humanities which are to be retained for|Lemuel”A.

114 -~
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¢ - /
h. that futyre conferences and workshops be conducted in a training
—y
N

facilfty and atmosphdre more suitable and proper for aduit teacher/trainees.

That classroom teaching aids and instruction3l hardware be made available to
f .
the contractor for his use. » . .
t

v . i, that future planned ¢urrictulum and staff development workshops
increase training time and work sessidgs ®devoted to standard formats, develop-
ment of the perfermance objectives; teaching and,learning condit%ggs; student

evaluation with great emphasis on "measurable" objectives of performance and
. R _“‘o
more one to one advisory and correctivé guidance/assistanca.

b

* j. that published standard%k'a policy and proc

Center. Provided early enough 4n a replication situat ofi they will circumvent

_ project. -~ ‘¢ . .

2. Audit Recommendations ' /
a. that any replication of this.planning and evaluation procedure

not be attempted. In lieu thereof, we recommend a phasing concept of from

one to two years in program developmenr, with implementation in the third

i}

year. We recommend a more meticulous and thorough project development. The
. . . ’ .

primary goal should be to develop a program which will provide the students «
with prerequisite skills and knowledges for post sécondary technical education
or entry level career jobs, based upon known local student needs. (Seé

number 7 on page 92).

= & -
.

" .b. that there s need to teview present Center program development

and the program cl*cters which are to be developed in the.humanities program.

_There were no specifics availablg_for consideration or evaluation that the

\ . & D
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" than the arts and humanities clusters being developed.

7

decision be méde fo either drop music clusters from the arts program or that

. curriculum development be pursued immediately and space for required instguc-

tion progham be made available.
"c. that master plan review by D.C. Schools Staff eliminate wvia priority’

assignment of program clusters, the possible duplicatién of Center program

2

curriculum offerings except where student needs dictate multiple e(forts. .

-~

. d. that other student needs be gupervised within the mpjor program

areas of Business, Sacial Serviées, Enginééring and Industrial and Health fields.

It is felt thag concentration of these skill areas would more readily provide

.post secondary student employment and satisfy community needs more appropriately

- N H - I.-..‘ P
>

-

,e. that a moTe thorough evaluation of the District Architects Planning
and Business Offices contract procedure be accomplished prior to planned

educational programiimplementatién. Some assurance of facility availability

.must'bé obtained for fimal timeline planning.

f. that the Lémuel A. Pemn Principal/Diréctor and aff move immediately
to follow up and establish the required Community Ad s@ry Committees for the

. o | N e
various career clusters. - A .o 4

-

7,
— » ) ot

- - v -
g. that submission of proposals, letters of intent and_rgfuired attach-

ments to the ngice of Education (Department of HEW) be carefullf prepared
. - .

and then reviewed by a third party prior to‘submission.’fgd;;;ul attention p

-

%y the ProjectDirector shoudd ensure the same type of éction.for change

justification and reprogramming actions. That every attempt be maqe.to ensure

completed‘act;on under the Federal Guidel;pes,for such projects in order to

Ieliminate extended coordination or delays. v -t

.l 16 ’ -
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s h. that, as.new extension of thé career program clustefg are

developed and added, th resource shéring and interaction experiences be
3y - R I3

enlaréed upon, evalufted and made available to” the D.C. Schools stafg,

1. that each cluster learning madel developed assure the establishment

of clearly stated learning.or béhavioral.objectives; more importantly, the

clear statement of measurable criteria and a criteria reference tesfing (CRT) ' 4
ot proceduﬁs.‘ ’ ’
; ja that a.staff. task force be developed to review and establish \\/\ v

»

validation of the common goals and performance objectives for th&-Center. -
k. that the ‘Principal/Director and staff deyelop maximum student
. ’ p :

"hands-on" experience in the learning modules and teaching plans utilized.

1. that a Certer curriculum guide be developed and given wide distri-

*.
bution throughout the Sc¢heol system and community. * )
4 K ) @
. a m. that the corncept of a "store' sales outlet for student produced :
items be continued and established p;bvided space can be made available within
the Center facility.
n. that the ‘Center cguhselling program be developed on a priority
action/;asis and implépenfed during the first’ semesters. operation, school
yea% 1974-75. That the program be fully correlated. with the overall counselling
Y '
program for the Career Developqgnt, D.C. Schools.
L - ‘q{
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