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TMMIGRATION AS THE UNITED STATES NATIONAL EXPEIR

Introductory
The education of United States i.-igrtnts lisht be consider

a special subdivigion of U.§ formal and informal education both

/

adult and child-centered; or it uight be.considered as the U.S.

eduut‘iml"experience itself. Based on the literature with vhich

. \ . AN
I an familiar, it is most often viewed as the U.S. edncattona‘l

>,

‘experience., .

The story-is told that our ‘President Pranklin Delano Roosevelt
once‘ remarked to_ akgrctx;; of The Daughters of the American Revolution. --

* a very he_ritage-conscions group indeed -- that fye mist remember,

' - ¥
ladies, that we all are the sons and denghters of i-igz‘entl.“
The United Sta'fes, since its inceptiom into utionhood hu )

had only two hundred years to move several genentionl avzy from some
of its original immigrant founders. ' To be sure, we hm byvnow had

/ .
an opportunity to produce the native-born indiwvidual, someone we might .

L 4

label as an "American." But we have mever in fact ceased being a nation
N . : ¢ I}

of immigrants,’ and as su'cceuive waves b6f newcomers .have entered our

<

society we can look at both our put.» and our present and gee evidmt
¥
an educational system as -uch conceived for the purposee of socializa-
3
tion and assimilation as for the purposes of schooling children and

2 adults in the fundamentals. . v

*
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The. U.S. Immigration Experience

Before focusing on and interpreting the U.S. experience vith
educating the adult {mmigrant, it will be helpful to understand some
£act; affecting the imiérmt experience. The following table

\ . -
111ﬁ:trateh the rate of immigration:

]

% of
s ‘»//7 Fumber of ' Dominant u.s. Immigrant
Period Irmigrants Origins Population Population
1776-1880 10,000,000+ Horthwestern 50,156,000 - L34
Burope
1880-1917 22,500,000 Southern, Central, ‘
“ tnd Zastern Europe 105, 710 000 %

(1907-1917. - Annual rate exceeded 1,0:‘.)0,000 per year) Vs

1972 360,000 (legal) ‘
. 500,000 (111fzst;\ 209,000,000 ¥ %
1973 - 360,000 (legal) '
\ - 700,000 (illegal) ‘ ' 210,000, 000 %
LT 1978 " 395,000 000 (legal) ° ' ‘
800’,000 (1llegal) 211,000,000 X%

A study recently announced by the U.S. Imigration and Ratunlization \
Service indicate: there are currently eight million illegal {mmigrants .
in the U.S. Five of the eight n‘illion' are reportedly from Mexico with
three éillion‘ from other countri.es. ‘

'wpne figures are not available at this time 'fo‘r 1975, we can,
I /think, assume it will be comparable to those of ‘19746 plus 130,000

L)

. ' Indochinese refugees. Later I will comment at some length about the
l” : /;l ) . I3 . ‘

) _‘ Indoghinege refygee expegi'ence.'

R .
i v v
d




A qualifying note is in order ccn'cerning the last column of

-

this.chart. The process of acculturation requires time. 'rhere is no
vay of accurately specifying.or, to my knowledge, of gcneralizing how
.long the proceu requires. But 'clmly, most immigrants, esp'ecilllyh

v ¢ )

those wvho enter the Dni;ed States vi:h little or no ability to speak

our,;language, require a considerable ;;eriod‘:f tine:_ Therefore, the

annual number of i.-igr'mts, up to 2 point, are cumulative as a y
/“ percentage of the total population. If, for example, %e take a 25-year

cumulation, "in the case of the Unitéd s:::és, the immigrant populatio; /

might be sonething like 10 percent of the totil population, depending

upon one's criteria fo.r detemining acculturation. -In fac;, of the

1969 total population of around 200,000,000, .11,000,000 claimed foreign ~

e

- . birth in that y'ear alone.

/

Acculturation: The Total Learning Process

’ e Acculturation is the process by which culture traits are -c;dified
' by contacts between peoples having different ways of life. It refers ©
to the incorporation of the imm{grant into the dominant culture, his
or her &d7‘pting to the society entered. But it also refers to the
! -impact wh/d.ch immigrants have on the dominant culture, and, as we have

experieq/ced it in the dnited States, this is a highly significant factor

" ~ in our ﬁtill-evolying niational culture. One cannot speak intelligently
* L of tha// contribution of education to the acculturation of the immigrant .
- outside the context of the larger learning process. This larger learn-

.o ing process takes into consideration other learning experiences ‘whj.ch

¢
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significantly facilitate or, in some simticys, retard the immigrant's
. . I ’

1

adaptation to and ‘adoption of the dominant culture. This process can

, be represgented as follows:

Social

Education

Setting

-

- , . Job 7
‘Neighborhood "\ferson and Pamily

.

Opportunities
(Hefitage) :

T 4 g . . -

DIAGRAMMATIC REPRESENTATION OF AGCUBTURATI5N

N .

o - " (INTERACTIVE SYSTEM)

+ . .
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The petson and the fnily are depicted u the center- of the
!‘ process, since Ian here focuuing primarily on the acculturation of .

AN

- the adult immigrant, 'rhe person md the fnily arrive in the new.
o goéiety with a heritage, This heritage _&cts upon and is influenced -

by the larger society, depicted here-by the five outer circles. These

&

) gre: the neighborhood; the social setting, by which is designated th?
broader area oft social contacts {.ncludin%h&réh gx_:.;'fotﬁer communi ty
contacts; the education system, meaning tbf: formal progrn designed
to teachltpé inni'%rtnt new skills and bsowlédge‘; jdb .opport.unit'i'ea and
job expe:{ienées,which usually involve an identifiably differe;xt '
socialization proces‘s'; and lastly, the legal system including both
the nat'm-alizatiqn requirements and the possible penql.;&y of de.por:a-
tiorn as well-as citizen rights as understood and interpreted on behalf
of the immigrant. R :

The arrows are drawn to visualize the inte;active nature of

—iemTRse—

' . rl‘
acculturation. Each element 2cts upon the immigrant,, upon each other,

and the immigrant intera{:ts vit;h these elements., Education is only an
element, and, in my opinion, most often seeh‘ to aid the 1-igrant in B
adapting to the other elements. Also ,inplicit(i..n this pictorial is .
the principle that acculturstion is more deci—siv,ely infl,uenced by the

¥

. broader values of the culture and the social systems uﬂifesting these
C- values, thnn by the contributioms of the education system,
Vieved in the context of this interactive modfl, I vould like to

commsent in aogg_ detail on our experience in the United States involving

the acculturation of the adult immigrant.
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The l-!elti.n;_?at

Tor many years, primarily in the last century, there was a y
notion that America represented a '"Melting Pot" for its immigrant
popu]\.atibng that somehow, new arrivals could be thrown into a szocial

kettle ahd stewed into becoming Americans.
Thankfully, we have moved beyond the Melting Pot idea. It was

an unfortunate metaphor for the U.S. experience for many reasons, not .

~

the least ovf wvhich was the license it gave our tabid elements to
disparage heritages and to attempt to blot out cultural, social, and .

g " linguistic differences. The murky waters of the Melting Pot idea hid

. ' many ingredients which were added to the immigrant gituation in the

U.S.: restrictiwve legislation, such as a literacy test .for entrance

‘to the United States, passed in 1918, and the natiomal origin quotas.
£

»

! set in 19'21. These vere political responses to social and intellectual

v

controversies questioning the need for further acceptance of immigrants

into the United States. Much of this ca_ntroversy focuuéd on quest,iéning
- ] " the abilities of cy:er'td.n Enro;;'eana to_be aitiniln.ted into U.S. life.
The old view r’egara’ed the ;.migrant essentially as an "outsider""
E \ -~ an intruder to ao-ething called American life. Our programs for
i_igrants betrayed this attitude through their very no-enclature.
- Prograns were funded and conducted under the title: "Aaericanization
Progru." 5 .
. In viewing the "Ameticaniution" phenomenon histotically, two

~ factors emerge as significant. First, the immigration ratea alrendy

cited. . ‘I'heae assured, if not a melting pot, n': least a continning

-

injection of culturally and socially diverse persons. Secondly, the

Q ‘ - ) » " - 8 .
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absence of a longstanding, staEiliggd culture. A stable and tradi-
) A g‘?
tional culture is usually more resistive to persons who are "diffecrent."

A culture built from immigration more readily accommodates differences,

whether through a melting pot rationdle or some other.

.

A

-

Pluralism .

‘Oscar Handlin, an American sociologist and himself a son of .an
imaigrant family, has observed that the very fact of immigrant America;
‘a society composed of ﬁany societies and social ethics, led to the

development and refinement of a system which was forced to recognize

-~ +

the fact of pluralism. "A society compelled to tolerate a multitude

-

of .significant diffetencev_ilg;t_i_ to develop in a pluralistic fashion,

recognizing the right of each group to function in its own f'ashion

within the loose constraints of citizenship and the underlying demo-

cratic ethos upon which ‘the nation was founded. )Hence this society

had to give its broadest sectors of activity over to voluntary, nghgr

than compulsory, organization." Handlin goes om to point out, "rhe R

iogical corollary of pluralism in a fr_ee society is the ;I?:tention by |
T government from intgrferencq" those afeas where the points of view

o.f .the people are not h?oge‘:'xous. Thi; continua]: process of non- -

intervengibn and readjustment can be viewed in most U.S. social

. » {nstitutions.

.

In U.S. parlance, the neltihg pot metaphor Ras, during the past

20 years, been severely discredited. It has been réplaced by the !

concept of cultural pluralism, a c“oncept which encourages preservation

s
B
9 e
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of heritages and acceptance of differenees. This change Lof cultural
) " values ha‘s ext.enaiv'le a’nd siénificant implications for ed:xcation. Few,
.i‘f any, observers of the 4]8 'péene challenge ’that 2 ujor objectivé
of the U.S. public education system of the 19th and early 20th
centuries was, in the words .of the U.S. poli;tical scientist, Stephen

Bailey, "to make an imigrat{t population into Americans."” We have

already noted the significance of "Americanization" programs for *

/ immigrants in this regard.

From ‘the nation's beginning through the era of the First World

War the-United States practiced a form of assimilation which was based

\ on & negative process of denationalization, compelling the immigrant
for the ‘most pafi to give up his heritage.. It was practiced cheerfull;
and with the self-assurance, thaé it was the correct approach. The
"Magic Formula" for Americanization, according to Pranklin K. Lane,

was thiia: “one part abiiity té\read, write, and speak English; oné
part the f)eclaration of Independence; one part the(Cbnstitution; one
part love' for apple pieg one part desire fnd will gness to wear
Anericai\ shoes; and anothervparg p&:ide 1n American plumbing will make

ap Aperican of anyome."

7 More seriously, this Appr;achicl’f ‘coerced adoption of nati&nal

customs and appearances was both unsuccessful and misguided.. 1f

assimilation is the forced adoption of Anglo-Saxon modes of 1life,

including social methods, dress, customs, and a language, thenm it

>

becomes a test of abilities to imitate. The persoha most likely to
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be assimilated in such a fashion are those whose own culture is
.clo;estA:o the nbrp or relatively shallow or vhos; own B;ckground

is unlettered and unsophistigated. Those with the cultural traditioﬁs
which ar; extén;ive and developed cannot assimilate. They c‘i only
* condescend to pretend. This is not citizenship; it is coping.

A significantly more hﬁmtne'approach 1n;olves a2 reciprocal
enrichment process which regards.the immigrant as ;ohe;ne‘with some-
thing to offer. We cannot degy that the newcomer is greatly

k " disa4vantagéd3 initially, whatever his background -and culéure; It
is crucial for him to learn :6 make his way in the rew énvironnent.

~ (-9 \
But the society which receives the newcomer can- also profit from new {

» ’ *

points of view, fresh insights, and the enrichment accomplished

’ through adapting as well as adopting.

-~

The shift from the melting pot value to that of cultural pluralism
was both ;ommemorated and casapulted by ;he U.S. Supreme Court Decision
of 1954 on the right of dinorifies to equq@'educagion ppportuniiies‘
This decision in effect recognized that éhe meltinégbot ptincigie had
not p;ovided\adquate educational opp::Lunitieb fof minorities, especially
those of non-white origin. It declared that separate school systems
were inherently unequal. ’
A This decision signqléd, on the one hand, the rea&@ness'of the 'J
U.S. system tgf:;knowledé; tﬁat the melting pot metaphor had served its

purpose but lost its usefulness (it must be understood that the Suptéme

L]

Court does not initiate caées; it only judges on the constitutional and

legislative rights involved). Om the other hand, the decisio%‘requiredﬁ«~

\,
. 1 /* -
1 : . §
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U @ystenaiic changes in how the)needs of minorities Qauld be met and how
their rights would be assured. Let us not overlook the fact that all
imeigrants are minorities, at least for a period of time.

The movement from cultural assimilation to cultural pluralism

. was manifested in social legislatioq of the early 1960's. In 1967; -~
\ thé.Bilingual Education Act was passed. Subsequently ameénded, ié
currently reads: % ’

o ", . . the Congress declares it to be the policy of the 7
United States, in order to establish equal educational
. _ opPSEtunity for all children (A) to encourage the establish-

(3]

- ment and operation, where appropriate, of educational pro-
' grams using bilingual educational practices, techniquei,
and methods, and (B) for that purpose, to provide financial

asiista;ce to local educational agencies, and to State

educational ageﬁhies for certain.purﬁoseé, in order to enable A

such local educational agencies to develop and carry out such .

programs in elenentiry.and secondary schools, iancluding

» —

activities at the prei&hool level, whicli- are designed to g

-~

¢ meet the educational needs of suéh,chiidren; and to demon -

/ T stratexeffective ways of providing, for children of limited
gnglish-apéaking ability, instruction designed to .enable them,’
while using their native language, to achieve conpeéené; in

S the English language."

- . ¢ '




- In, 1974, the Adult Bducaticm Act vhich since its passage in

1966 has alvxya suppon:ed- language tr&ining fot ‘those adults mot ‘

?‘/ >

proficignt in English, was -mded as fdllows:

", .. provide tiut special auistance be given to the meed:

\

of persons of Hnited Eng sh-,speaking ability . . . by ptovid- )

. f

ing bilingual ‘adult educn;ion prograas in which “instruction is
given in Engliih@, to the extent wesa&vy to allow.such %‘
pcrsons to progress effectivel‘i thtop@ the a.dult education ‘
progru Jn_ the native languige of such persona, carrded ocut in
coordination with progr-a of ‘bilingual edugtion assisted
under such title VII- and bilingual vocatfonal education
programs under the Vog:a_timﬁducation Act of 1963 . . ."_
Prior to the 3111__;;@;1 Education-Act and its subsequent amend- '
ments, it'was U.S. parlance to speak of "Engl/izh as a Secorid Language."
.irhe trangition from tI;ia phrase to that of bilingual education perh;m
s symbolized, in’ edﬁcationaf terms, ’the movement' frop melting pot to
cultural p.luralimi f < Coe . |
'In 1971, a national con_ference z;ponaor'ed by ‘the U.'S.. O0ffice. of

1 . .
Education was held. The theme of this conference wias: Cultural

Pluralism in Educatién: A Mandate for Chtnge. 1 vill quc;te ‘only one

$

citation from the proceedinga by a colleague of mine in the U.S. Office,

<
I3

Bruce Gurder . . ) .

"Cultural pluralisn is not'an auimilative posturv it is a

negation of usinilation. It is a posture which maintains
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- that there is more than one legitimate way of being human
.. °.v1th.out_ ptying Fhe penalties of second-class citizenship}
' ad that this pluralism would enrich and stréngthen the
nation. Social justice, alohe, mesns a fair share of the
pie; as a goal in the Unit / St‘ates.it has usually meant N
an asgimilative attimde.l Cultural piurfliai, on tkfe other ‘
- ~ hénd, calls unavoidably for a pluralistic vie\tpoi;zt; it

demands the same fair share plus the right not to, assimilate.” .

<

. Bducating the Adulg%lrant in the U.S.

3
What then is ‘the U.S. experience in’ eductting the adult :Lmi- )

. 7/ . s
> grant and what may wve learn from it for the purposes of this seminar?
. » .
Firat, the primary emphasis in immigrant adult education in

the U.S. has been on language training for those adults who did not
/ .

eriter the culture with & working knowledge of anliah.. The dictun;

,"Language is _cul%" has been adhered to in practice longdefore it

vas subscribed to in thebry. Laiguage training was consciously viewed ‘ .

as the essential skill in being abJ.e to functian :Ln the United States.

On a less conscious level, it was ;vieved as the iamigrant's l.cceptance

#» of the culture, of his "Anericanization." . ?
Historically speaking, the content of imigrant adult’ education

has concwtrated on«citizenzhip education, i.e., upon auisting the. -

ihigzant in legally qualifyidg for full citizenship. While acquiring

other skills md knovlgdge was not totally ignored, to £ l‘arge extent -

" it was frequently left to the auspices of social systems other than

education.




Begidning in 1968, special bducaciéﬁal prograns for 1-1§gzaQ:s
were discontinued as far as Federal funding was concerned. This e
phenomehon pe.rhap: signalled, st the national level, the move from
the nelFing pot value to dnlturaf pluralism. It can, at least, be
viewed as tretti;g the immigrant's needs no differently from other
indigenous groups who:u'first language was no.t/!'.ﬁglish.

In place of irmigrant education, we f:‘lnd, beginning with
Fede_ra} legia;ation in 1963, basic education for all adults vhose
inability to. read, write, and speak the English language <canstituted
a mejor 1§pedimt to employment and to meeting theiz adult '

£

responsibilities. ,

Immigrant education was thereby replmc'ed by basic education.

Pederal support for basic education for adults currently stands at

R )

$67.5 n_il‘iion a“year with State and local funds reported at 'ipptoaéi-
mately $27.5 million additional. Of this total of $95 millipm,
approximtély 30 pc;:cen.g is spent in teaching '*Bpglish “A‘ Sec'md‘
Language." ‘mrot:ghout‘ basic’ educ;tion, whether ESL or for :hos; for

vhon English is the fit;st language, educatichal content.- centers around
life-related skills and knowledge. A recent research study funded by ' T
the U.S. Office of Education requiring four years for its completion

has identified those skills and knowledges which an adult is required

to possess if that person is g:o’)l?e ‘able to function in-the United States, :

if that person is to be able to "cope'" with everyday requirements. .

This study will be used as one of the foundations for’d'eveloping o
- . ) . .
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l curriculum in buic education tnd wil]h influence the . educetiautl

concentration, this movemwent has had a significant effect. In other

‘areas lacking ethnic populi‘éion concentration it has stimulated cross- ‘

-y
’l
v

content offered both to netive end iz-igren't' tdults.

What 1: our experience with teecher training in eduuting adult

immigrants? The high percentage of effort applied during the past N——

y

decade to English as a Secord Linguage progrims has resulted in a ‘

significant emphasis on teachi:ig ESL skills and-on developing epécie&
. Lo

language materials. The content of special materials for classroom

use has increasingly been in the direction of life-related skills.

k3

/Howevei, the emphasis has renaine’d on jgnitive, rather than affective
O !
skill development,

Teacher treining prograns for ESL teachers have increui.ngly

: o

sought to fncreese the teacher's undetstmding of croae-culturel

differencea and how to deal with theae. They too, however, have

dealt with cross-cultural differences more in the cognitive rather

. . 4 .
than the affective mode. One off-setting factor im .this trend has

been the cultural pluralism initiatiye which has included a desand
for teachers of the same ethn}.c and re;:iel heritage as the heﬂtege

of those being u.hght. In areax of ethnic and racizl population

]

cultyral trei:iing for :eache'ra.' ‘

Y

The Current u‘é Imaigration Experience Indochinese Refugees’

In December 1975, the last of some 130,000 Indochinese tefugeee

left specially activeted resettlement centers to join commudities.

16 / . ..’,
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This phenomenon, both for its currency and its contrasting .cultural
erience, may be a useful case study for the purposes of this.
seminar, But, first, an observation about the refugee phenomenon

", . in the United States. I find it quite significant that in the:

United States we distinguisdh readily between an immigrant and a refugee.

It seems that a refugee ig an immigrant deserving of speciil comsidera-

ticn, or fron another perapgctive: an alien requiring special treabent

before being ae;g 23 capable of functioning as an immigrant. The

refugee phenomenon has at least these three 'cha.ta.cteris'ticg:

@) n;t.’.icaal recognition that the refugee has special needs; (2) a ] -’
l .agecial allocation of na'c:.i.cnal resources to help meet these needs; ’

'tnd (3) ‘special programs vhi.ch aéek to make- the initial tran.aition'

£ - ¢
easier. . - . . .

K v The United States has exﬁerienc.ed three waves of refugees in

the past three decades, and these characteristics have been evident

' in all three: the Hungarian refugees of Fpe; 1950'50, the Cuban refugees

——

of the 1960's, and the current Indochinese refugees-
.—I shall briefly delineate the s{:-ecial 'al.lqc&tion of resources
‘ on l;eh'alf«of .the Indochinese refugees. In addition tp resources
dirécted to transporting the refugees, $100 aillion was grc;vided' for
" the health, education, and welfare needs Of the some 130,000 Indo-
chinese. Approxinately<$65 million of this ;ren; to providing income

maintenance, for the periqd betveementrancvz_md\self-mfficiency.

Another 815 million went for health care. The‘\final_S_pZO,nillion vas

L

directed for edpcat:f.on. : )

N
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- Of the $20 million available for education approximately $8 '
million was used for transitional edu‘cation prograns for refugees
while in the resettlement centérs. To aid the effectiveneaa of

these programs and those anbaequently‘ mpported in local.commamities,
a $l nillion technical assistance ptokran was sponsored for materials
identification and development, and for tapid conaultati;n with State
and local sponsoring agencies. $6 million vas deaignat_ed for aid to
elementary and secondary schools experiencing a significant influx

of Indochineae children, and $5 million was designated for adult
education. Approximately 67,000 of the 130,000 refugeea vere adults,

age 18 and over, - v -

The funds made available for adult education wvere added to the
‘adult basic education pTogtan already nationally supported by a
previous $67.5 millicn allokation. This ongoing program was seen as

a viable delivery'aystbn. f::t adult education and as the oyaten vhich
. " would be rea‘bornsibie for the furthe: e&hcati{on of Indochinese adults.
. It ;iu readily ascertained that $5 million would not co%the cost
of language and acculturation education for this group; thus, the money
: vas viewved as a aupplesent -to that a{lult education system vhich would .
“  ultimately provide the services. State and local funds would, hope- °
fully, p‘rovide the addition needed. ' |
N 'rhe cutrent Indochineae experience provides an interesting

application of the acculturation npdel which 1 earlier presented. The
2

Indochina Hi\g:atio_n and Refugee Assistance Agt of 1975, an emergency’

legislation which provided funds fog%;!hdochinese' resettlement, did
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not specify an administrative framework or philosopliy. As a conse-

quence, the system vas entirely derived by the Federal administration
building ﬂpon past experience with immigrants and other refugee groups.

The overriding philoeophy upon which the Indochinese resettle-

- ment’ system vas based was that of avoiding dependency and toward

making Iudocﬁineae active negbers of the Engliph-epeaking commmity
as egriy as feaa}bie. A policy of national dispersion of refugees
‘vas adopted. An administrative princ'iple flowing from the philosophy
was that nO»c;npa or reservations would be utilized on a continuous
basis. Pm.n' military facilities were identified and utilized as
transitional areas. : .

A Government Interagency Task Force for Indochinese Refugees

was constituteQ and served as & policy-making and interpreting group.

"It was composed of representatives of such Pederal agencies as the

e 19

Immigration See;ice,‘Departnen: of Hefggg, %degation, and Welfare,

Department of State, Department of De¥;nae, .;3 others. '
Voluntary agencies, with identifiable capebility and e;perience

providing aervices to immigrants, were selected as principal

okxganizations to manage the resettlement’ process. Bq;ht national

voluntary organizationa, including church-related orgtnizationa

>such as United Statea Caeggl;;.eanference and Lutheran Inudgration

amd Refugee Se:vice and such ptivate organizations as Jnternational

Rescue COnlittee, Inc. and Anerictn ‘eouncil for Natiomalities Service,

vere selected inﬁifunded at the rate of $500 per refugee. Their

‘principal reaﬁénsibilities were to identify potential sponsors of

’
v
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Indochinese, usually among the organization's client-groups, and to
match the sponsors to Ind:ochine:e individuals or fnidlies. ach + *
orgtnizetioo had resident representatives e; the four fesettleaent
centers who primarily performed diaénostic and counseling aerviéeo.‘
The voluntary egencde;,vete also responsible for:naintgininé contact
with refugees to assist in any problems arising during the period
of sponsgrship. This system resulted in meeting an original objective
inasmuch as refugees ere widely disperaed:throughout toe United States.

Sponaoto_of Indochinese fefugees agreed to assist 1; finding‘
employment and to provide tenipor;ry food, ol\thing, shelter, and
ninor medical services until refugees becaue qelf-suppotting. How- —~
ever, the sponsor relationahip was a purely voluntary one tnd involved
no legal contract or obl%gation, thle no qdditiont; funds were
provided'the sponsor, the voluntary organiz;tion was free \o,pass on
a portion or all of the $500 per individual. ;}n all,gaaea some funds
were passed on and in a signgfictnt number of -cases the totei $500
per refugee vaa'pasaed on to the sponsor. As a group, churches with
their local pariahea'or organizations were the princtoal,sponsors."f .
In addition, businesses, a few colleges, and a nunber\of f;nilies
served as sponsors. The greeteit nunber of problems occurred among
family sponsors, perticularly when the Indochineae fenily shared the c
“same housing facilities as the sponsor. Voluntery organizetions‘
provided briefings to ;poneors‘;od an orientation pamphlet byb:this
did not suffice to resolve cultural conflicta vhen a U.S ,fadily and

Indochinese fenily shared the same household.




Significant eddit;onti services were provided by tucé organiza-
tions as the Red_Cgosg at the ‘resettlement centers. ;J illustrate, one
s important service was the transiation ef diplomas, licenaee,ibirch
certific;tes, and transcripts from Vietnamese into English to assist .
the refugee&‘ and the sponsors in identifying and trtnsfe'rringy
) knowledge and competencies. 2 . . /;
In retroepect, this system appears to be we;king'qnite yellgf .
providing a variety of accomsodation mechanisms between tbe hos.w~ . )
-society and members of an alien culiture. Experience wvith this
appreach indicates some improvemente could be made_in at;nderdizing

4

“/“Ebefanount of money available to sponsors, in establishing minimal

o ——

follow=-up reaponaibiiitiea of voluntary agencies, andl;h more carefully

delineating jurisdictions among voluntary agencies toward reducing

. 3 s
rivalry, However, theie revisions are not systemic but rathep relate

to refining the system. '
4 - .
|3 , -

Y . .

t s +
. What can we, in the United States conclude Y%on hnuigration as

¢
7 ¥

a2 national experience? The evolution from melting pot to cultural
-pluralisn, already citeﬂ i% itaef? a concluaioq‘ we heve concluded
that cultural differences welded together at pointa ea tial to

&
fabricating ‘a viable, productive system constitute a more hunane and

effective society. d
The debate cohtinues over the rate of immigration: What should

it be for the present and for the future? A significant issue is that

of rates of immigration, especially as these relate to certain areas,
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particularly the African nktioms. But beneath this debate is a
commitment to the imizrant exgerienée and to the element of discovery
as an important aspect of immigratiom. B?ch iqnigrint is an explorer,
at least :Ln a linited sex;‘se. Hi's life has been changed irreioc;bly,
and he is open to new experienoe if he is not shunned, niszmdefatood,

— :r :ejgcted. This predisposition is a rich resource if we recognize

‘ ;a" buii}iﬁxpon 4it. Ve are also r;;i;ily concluding that this sense

' of discovery, vhen supported by the value of cultural pluralism,

is ez:aeqtia.’t to the socializationsof a nation. Because I have‘not

“re_qgiredw&y Arab, Vietnamese, or African neighbor who is by choice

uy‘fglrow countryman to b_e. differgnt, "1 am better able to live

internationally with others who are different.

N Pinally, I would like to offer the fol?.owing observations for
further testing and, discussion during this aéim:

l. The immigrant experience is an interactive one.

2. The interaction between the hnigt-':nt person and :he.

;ociety is more d‘et'etnin-ant than any formal education
, Progran devised for the benefit of the immigrant.
.3, .Imigrmé education programs are most effective when
develope.d —t—o assist the i.:-nigrant in understanding and
\ assimilating his experiencea :Ln thq larger aociet:y. This
\ . hu inplications both for curriculum content and nethodology.
| 4, - Immigrant education prograns must also attend to educating

-

the populacion&'ac-large ‘for change; 1: must educate them to-
"

-




be op/en .and accepting of the newcomer and to learn from

their new -experiences provided by the imigrt;xt,

The immigrant is a spec:lal kind of migrant in a wmigra 07/ l
"world. Hicrocosaicany, he provides an opportunity t

examine the izpact of -ob:ll:lty on the individ 1, the

fanily, and the commmity. Macrocosmically,

and the world, .
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