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3 . . .
. . FOREWORD .
N - . ’ . "‘
The major goal of this project was to encourage vocational teacher )
education expansion in quality, quantity, and diversity to mat th; !
expansion in vocational educatign and manpower development: Thek project

was,designed for the assessment o need, .improvement of effectiteness

definition

%;'quality accountabili
and professio

nal.&g%elbpgent of teac

er educators. Ip shar

L, t

) .
for vocational teacQ;:ledu ation, *

cher

education must rise again to a consgiousness leyel in all plamni g

aspects of vocational education. vyt

i
Pos

Sevgh meetings were\held in vdrious locations throughout thé nation.
Approximately 200 people Xrom 49 §Eates and the District of doiumbia
participated in the discussStomeof teacher education. They represented
all of the vocational education service areas; all levels of acﬁing
and administration, teacher education institutions, business and ﬁndusqry,
and the National Advisory Council on Vocational Education. Never pefore
has such a diverse-group been assembled to produce a consensus about
the multi-faceted concerns of professional development in the area _of .
vocational teéacher “education. > T~ '

t : . . . ‘
For purposes of simplicity, ‘the term ''vocational education" is used
/ as a generic term to include. all fdcets of 'vocational, technical, practical
arts, and manpower programs aﬁlthese are related to teacher education and
professional development. .

. t

- 1
The project had its origin in the AVA Teacher Education Departnent
* méeting, Washington, D.C., Mafch 1970. Thé project was funded undern
- the provisions of Part F, Segkion 553, EPDA, and was assigmed to the State
of California for management Subsequently, Mx. Wesley P. Smith,
Californta State Director offVocational Education, requested that the

Division of Vocational Educakion, Univevsity of Califothia, -direct the
project. . . ‘ 3 .

N -

' . U . ‘ , l, -

Dr. George L. Brandonacted as the chief consultant for the eptire
project. Dr. Nancy A. Graflam'and Dr. Floyd M. Grainge represepted the.

" AVA Teacher Education'Depaftment as consultants. Many other pprsons have
provided inputs to this{s including the EPDA doctoral.canEidates

bdy
at UCLA. Miss Nancy J. G ff,’admidistratiye assistant, Divigion of

Vocational ‘Education, Unipersity of California was cancernéd throughout
the study with genera}lr mdeting arrangements and was respongiblg for the
firfal editing of _t:he}ép re.. ' Lo

LY

4
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Melvgﬁﬂi. Barlow
Project Directbr

-




—_ © * - =
» . :/.
Y Ay
1]
. ~ CONTENTS . ‘
. ] B .
~ »
.
-~ - -
> 4 L]
- ”
-
4 s - .
r »
- K . . . ¢ Page

kS

I.linjonumon L A e e L e L T T S Y * * o o o 1

FOI?ND‘ATIONS . . . . . . . . . o. [ . . * [ . L3 [ [ . \c * . . : . 7
. A
ROLES ’ TASKS, AND RESNNSIBILITIES s o s & ¢ o & & & 4 s 6 e « 17
- Instituti(‘)nal o e s & o e s & ¢ e o L I .19 . !
Local L e L T S S S 23 *
State B (J L I JRT Y 30 °
Federal e ¢ s 6 s s 4 L R T T . 34
+ - ‘ Lo . . ¢
tmom WD mANSION ¢ ¢ o ’ e 0 s o s s o o 76 4 4 o' o+ @ 39 )
. Ei‘{pansion L L T T T T B I 41 . -
II./ Improvement L e L N T T [ 51
. III. Resources ¢ #’ . LI T T ‘a o o X ) e o o 60 ~ "
IV. AVA Role ¢ o 0 AL o e e e e e L L 67 .
APm'Ix ; ¢ e 0w ‘o A u. LI T TS Y a'a ¢ e 2 ¢+ e ¢ o 71 : * ‘f
- H " ~ . ’ 3
. List of Participants . .a. . . . . I &
' . " s
t ’ ’
: , t -
. R .
- / - ‘\" . . - o
L] . - .
. ¢ » P )
i ) 5 .
- . v i
t » - g0 . " “,
LY v ’
. ) . ) / Y ‘
} K
4
, - r
: . o S
' e [
) . . v St .t " .
7




S INTRODUCTION ’ ¢
. \ .
i \

The qéélity of vocational education depends in a very large-mg§shre
upon the quality of vocational teacher education. The old idea that~. _
the vocational education program is ho better than the teacher, or the ~
coordinator, or the supervisor,.or the administtator is relevant in the

- context of contemporary vocational education programs. If guality is
lacking at the point where the teacher and the student interact, then- .

no amount of expertise,‘ money, or facilities’ can make up for the lack

of teacher quality. It is atcepted as'axiomatic that the teacher is
central to the learning process. Where .there are good teachers, there *
are good vocational education programs; where there are poor teachers,
vocational education programs flounder or fail. The urgent necebsity

for vocational education to provide increasing support and concern at

the instructional level is not a debatable item.

r
1

- . Emergence of the.new legislation, with'its broad concepts and its
operational flexibility, must give rise to the emergence of new, or
re-established concepts of teacher education. Need for a new unity

among teacher educators of all -branches of vocatipnal education is
imperative. One step in achieving this unifying element is to join®
forces to produce a pattern of basic ideas for teacher education,  The.
notion of a vocational teacher education platform, suggestive of a body
of basic principles, is unique ih the gontemporary generation of voca-
tional teacher eBucapors, but the idea was rooted deeply in the formative
- stages of vocational education more thah a half century ago.

. . 5
’ * 3 . .

;

. Foundations ' - . ; - -
N .. kS
The practice of providing, teacher education for vochtional education
teachers varigs widely among the states, and among the various vocational
education services. Despite such variations, all of.the teacher education
programs appear to have been developéd from a belief in, or a concern
about, certain underlying principles or foundation.elements of teacher
, education. An opittion that such principles exist-arises from observations
; that commonalities in the practice of teacher education may be €ound
. ' among the states and vocational educdtion services. It seemed important,
therefore, in this study of teacher education to attempt'go'isolate.a
number of, these common areas of agreement and identify them ‘as foundations
* essential for a quality program of teacher ediucation,
“ “ \ .
In this era of massive change and dgvelopment in vocational education,
national agreement upon foundation'elements of teacher education seemed
to be imperative. Such foundation elements)should not be déhendent on
. any gedgraphical influences nor should.they rely on the q@t?re of any
"vQcatidnal education service area. Accordingly, a portion of this report
is related to the foundations of teather education.

*

2
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Roles, Tasks, and Responsibilities

In addition to a search for foundation elements of-contempnrary
teacher education, the sécond major thrust of the national study was to
consider in detail the basic question of who is responsible for teacher
education. Despite the assertion that teacher education is fundamental
‘in vocational education, a strong feeling exists among teacher educators
‘that professional development programs for teachers have a low priority
in the hierarchy of vocational education copncerns. .

Apparent problems related to priority relatlonships possibly occur
because of the lack of clear-cut allocation of responsibility for teacher
education. Mindful of the history of vocational teaoher education on
the one hand, and the contemporary directions of vocational education on
the other hand it seemed reasonable to define the responsibility.
Therefore; the study sought te identify spetific roles, tasks, gnd '

’ reSponsibilltles for the local area, the 1nst1tutiogal area, the state

iy

area, and the federal area. - \

- .
>

—

Improvement and Expansion

- . \ . * 2

The Bducation Professions Development Act (EPDA) does not include
specific suggestions about how to achieve improvement and expansion of
vocational teacher education, yet the need for such information on &
national basis is highly de51rab1e. The national study of teacher education
ralsed four basic questions for discussion. The first question dealt with
the 'ways'and means of expanding vocational teacher education. The second
sought to identify spetific procedures to be used tq improve the effective-
ness of teacher education. The third question® considered the kirds of |
resources needed to improve and expand teacher education. The fourth
sought identity for the role of the American Vocational Association (AVA)
as the principal professional organization with concerns ‘for teacher
education and Leadershlp development in‘vocational education. -

. - «

No attempt was made to give emph351s to any geographical, area or .
vocational education service area. The intent was clearly general in
nature and the appllcatlon hoped\ for was universal. A section of this
report deals with a consensus re\ated to expansion, improvement, resources,

and tne AVA role. .

’
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FOR WHOM IS THIS MATERIAL PREPARED?

~ ' ’ ¢
- ) . .
* . . _
b

It is imtended for all persons who, have interest in, or concerns
. tx é

about, vocational teacher education. In assessing attitudes and opinions -

-

about tedcher education, extreme care was taken to seek points of view

‘

from a wide cross-section of the American public--federal, state, local,".—"_ g

‘institutional, and professional groups. Leadership was sought from ?

~

teachers to superintendents, and from bUStmess to the lay public. '

\Nﬂ:f) CAN USE IT?

<

’ : ¢ Local school departments and teachers.

® Regional or county groups.

e Vocational teacher education institutfons.’

e Labor and management groups.

e State Departments of Education. ’

p ‘ o Chambers of Commerce. ' .
e L)
. . .

| . ® Inddstry-Education Couficils.

-,

. .® " Nationaly state, and local professional organizations.

¢ Nationgl and State Advisory Councils. ’ -

. - I4

' o Federal Agenc%es. ‘

. - . .,




HOW CAN IT BE USED? - _ -t

A .

‘
*

. . “
The material contained in thi® report represents—a.consensus of

-~ -

the considered judgménb of a larék\cross-segtion_of people involved with

-

vocational teacher edpcationy

\ 0

o‘\The\ggction on FOUNDATIONS .can be used to determine the .

extent to which staté or institutional programs.possess

p— 3

these foundation items.

)
[

-

o The section on ROLES, TASKS, and RESPONSIBILLTIES can

. / .
be used by institutional, local, state, and federal

L}
. . &

groups as check lists to match present programs and

té plan ahéad to achieve new levels-of performance in
teacher educationﬂ
/ ° P
o The section, on IMPROVEMENT and EXPANSION contains‘a
variety ofs ideas wﬁich can be used.in p;rf by any

L]

. ) i . )
group to secure exemplary programs of teacher . .

5

_ education in vocational education.

. - . , .
AN

o>
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WHY?
‘ S A

e Growth in vocational teacher education has not kept pace

with the general growth of vocstional education. ‘

e Vocational education, with a remewed emphas{s upon
] ~ A :
. Career Education, requires that attention b€ given té

a massive program of in-service education; and to new

¢
~

and innovative ways and means of recruiting.and training

teachers., )

~ .

e In the final analysis it is only through the teacher

5
M .

o, that substantive progress can be made in vocational
educatioq: ' ’
- . ]
. . . 3




L  FOUNDATIONS - .

¢
- - . s

+  The items that follow represent characteristics essential forxéuaiity
 in vocational teacher ediication, and are, generalizable to.the &xtent that
application can_be made in any state. - - )

+ . <
~ . N L §

-

Teacher educators should exemplify the competencies which -
they ‘are endeavoring to develop in their students.

. . % -

.

o o “ ' - ‘.
- Teaching is an art as well as a science and is deve%oped through

practice. A teacher of teachers, t) attain maximum resulks from his ° v

v 3

'l efforts, must have’;aught'effecfively.‘ To a great extent teachers R

Y L)

. teach they way they were taught rather than the way they were told

- . AN

¢

to teach. Teachers of vocational-be;hnicéi education'emulate those

* )

whose teaching patterns are recognized as sound and effective. The 7 =

Y

L L . . .
concept of the "mastér teacher" should be given priority in-the - -

’

-
N i . - - Ed

selection of teacher educators.

® »
. Vocatio'?al teacher education programe should indorporate
. .~ principles of career development for vocational teachers. . ;
. T ¥ N : . - ' v oo "

e Career develagmgﬂt has been left up to the individual teacher - -
B \ R

with-little, or no assistahce from anyone about his career o@jectives. “

The responsibility of teacher education should span the entire career

of the vocational teacher. Guidance and assistance of all kinds" . / .

should be provided, and efforts made to urge the teacher ,to develop

a career plan which dan provide mobility into other levels of :

.y v

/R 5 . e
education or.into other disciplines, but should not be.limited to °

.
s L]

graduate courses and certification requirements. We cannot wait {

for the cream to rise to the top;‘we must proﬁidejmogivation to "

agsist: the process. This responsibility falls legftimately within

b

the province of teacher education.

Ca ]:4
. " i




- o " TeacKer educatzon programs should Have the responszbtlzty
7 of certifying.the occupational competency of teachers: -y

-

‘Teacher education and occupational competency of teachers are

elements'in the same serigs. These two inportént.elements should

T -~ - . ' . .
" not be administerad aratély. - . R
%P Yoo oL o

-

o' - .

Certtficatton standard;\\\dxieacher ed&cation-standards
should be coordinated. - ' , S .

1

S Teacher certification requirements and teacher education programs

-

are .both directed toward the end of producing ‘the competent teacher.
" - . 2 e

Responsibilities for these elements should: not be considered as ,

“ * 4
separate entities; changes in certification requirements should be " P
A » ! v, ) . "

» . reflected in,the-teacher education pfbgram.

‘ Voecational teacher education should prepare teachers who
“ can adjust instruc¥ion to accommodate a variety of student
/ groups. '

Student populations such as secondary, adult,
L4 .

¥ »

handicapped,

t
/ . normal, vocational talented,
skills, Yet, this has ‘not been fully recngnized b& the teacher
i : \ :
» education profession and too frequently all teachers are produced

N

exploratory, require difTerent teeching.
\ a

from the same mold. Teachers must be prepafed with the appropriate

v

knowledges, an& understandings to assure success when work-
y

ing with the many and var1ed target populations_as identified by .

-

skills,

the Vocatlonal Education Amendments (VEA) of 1968.

-~ - N Py

— . - )  —
'Y 1

Teacher educatzon programs should maintain fZexzszzty to
meet unexpectgd/ﬁeeds.~

< The princ1p1e of flexlbillty, as embodied in the Vocational

applies to teacher eéncation. Flexi-
~ . 174

Educatlon\Amendments of 1968,

bility in teachet education is necessary to meet the unique

" SR 2

- -

~ Elil(i L. K 8 ’ . . o /%? k\\\\\-____;__—

PAruntext provided by eric
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Tequirements of innovat}ve programs in vocational education. ., .. s

T e T oL L G
. Teacher education \programs shauZd bé apfn ;:o business aud LM
“industry training personnel and to others ehployed in . R

tmzntng in the publw and private sectorsa* . -

P Teacher_education programs should'make a special effort to

~
* 0 Al
.

’ . . \ ' - .
invite represemtatives from busigess apd industry to participate -
: ", ;

» . . - «

. b . ) oL S
in teacher education classes, -The scope @f teacher educatior is -
. . s T .

-~ , RO . .
breader than th7 in~school Vocatienal class; tbachg; elucation . ' %5%
should prepére instructors for business ‘and industry. < ' © T
. - » : s ‘P 4 \
Teacher education program tmprovement should be a - \
contznuous procesgs. . & 2 .
¢ l ’ ‘1 z !

Every teacher education program should have'a built-in plan of'

9 L3
evaluation.in order to keep the' program up-to-date. -New relation-
0 ) ' '
“ s M MY . - .
3 ships between teacher education .and business and industry must be .

developed. The teacher education program must be continually

* ‘ : T

adjusted in accord with research findings and aust glso be accountable

-

.: ¢ . P 3 " ’ L
for’ preparing competent instructors. - \
M - kY . .
A »’

- »

Each’ state ghould develop a master plan for providing - ST T
pra-service and in-service vocational teacher edz"atwnz . e
. The plan should provide,*in a systematic. and logical manner,

’
P

for the quantitative and §ualitativeiﬁe5cher needs. The plan should

also provide for a statewide teacher\gdgcatioﬁ Eoordinating committee
* M * . ) N .
to bring together all segments of vocational teacher education. .
In-gervice education of teachers should be a continuocus *
responsibility of vocational teacher educators.- .
. . » ¢ , ' .
In-serviqe'education of teachers must’be recognized 38 a.
tesponsibility of teacher education. Vocational teacherg do not /
- . N ., - '/. '4.‘
~ ‘ ‘e ) LY ‘ 1 0 . ‘ R !

9 ‘

T,

o ot ,

-
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LT : . ¢ N - + ‘ -
[: . : '.‘ ’ . v : - > > d . -
: . \_' .- . P " -/ - . . ‘ v oL,
. have much opportunity to keep up-to-date in their occupational - o
[ W . . ‘.

.

Tt " ¥ields and little-chance to légrn about gew instructionsl processes.

] . 2 N
Teacher educators must provide institutes, workshops, and special

{ _ intensive upgrading pcbgra?s throughout the year. .

K ~ . . ]

% , Teacner recruitment _ghould be a ﬁmctwn of the, teacher - L
KN o educqtton progran. . . .

Recruitment of new teachers has not been considered a bastb part
| oo of t#e teacher education program; however, in view of the needs for

larger numbers of teachers, it is strongly Tecommended that teéacher

i ‘P. education’ programs assum: the responsibility of developing relation- .-
% — ships with business, industry*a nagenent, labor and the.coclgmuniti[r..«p"‘P . .
| ‘ . : DI
L - * © at.large in order to develop a supply of new tegchers. .
"Follow-up" of teachers 18 a bagic responszbzlwy of y ¥
R ) teacher educatwn : .
o Teaoher educators _must be sensitive to what happens to teachers .
aftervthey complete the teacher,education program. Feedback is
Coe . Lo ’ ) ' ' ’
B . ~highly important and should reflect the problems of the teacher on -
’ . . 7 . X » » . )
. ‘ the job and the attitudes and impresgions of administrators con- r
. - . £ > s
i cerning teacher competency. Teacher education--its courses, its
b E practicums, its seminars, and all Qther eXperienees included in . '. ,
: ’ ]
-» ' o x g2
. the scope of teachér educatfion--must be updateddzn the basis of the )
. . . .
- teacher's performance and ability to adjust fo fhe-changing !

. - . —
circumstances of instruction. Systematic feedback data will indicate
.( N * . ’ ’ : 7
needed adjustments in teacher education.

~ .




o’

[y ‘ . b

)t

Teacher educaticn program actzmtzes sh&uZd 'Ictzlzze e )
' differentiated. séafﬂng ‘ . e : .

P .

L [4 4 ..
A small’ full-time teacher education staff, with a large numbez“’s

[4

of highly qualifie& part-time assistants, can add much to the quality
. a . .
of'teacher education in generalh The respurces of a.larger area of
. : ¢ ‘

. education, business and industry should be Bvailable to the teacher
. education administrator to browidg diversity in'teaceﬁr education” \
- 4 -
. + . . z .

Reczproczty should exist among institutions ancstates .
whereby eredit may be granted for similar courses’ and
e:z:pemences. - ) ) . T

~+ Reciprécity should be arranged ampong institutions and states to

provide credit for similar courses, curricula, or experiehce require-

/
- .

ments. Plans for reciprocity will prevent repetition of courses
-~ T -~ - -

previously.completed elsewhere. - .

) ' ~ . <« -

. - K. 4

_ Teacher education programs ghould uttlzze aatual - ‘.
* instructional emvircnments. ' )\ ‘ Voo

- 0

¥

Teacher education programs are frequently condﬁﬁted apa;t'fyém

\\\\\ ~ the school enviromment in which the teacher works. The teacher is_

- > - . »

exposed to appropriate theoty and precedures, but sust translate

-~ . . -
- - -

®  this information to his actual teaching situation. It is npt

feasible to duplicate each teacher's environment, but it may be
possible to conduct some programs in an éctuaf school SEQtlné. This

basic quality eléhenﬁ, which tends.to add relevance to teacher o

. - - P
- - . -

education, stems from«the théory that the student learns best.4n

s g v . * s
. . work-like situations--the closer to the real thing, the bétter. N
- . - - .
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Research, innovative expertmentation, and coope}ui?ion .
in exemplary programs should be viewed ag Antegral to -
the vocational teacher education fmetiom. .

» »

]
< . .

L]

Teacher educati¢n should serve as a catalyst fors (1) inno-

vations in curriculum; (2) ﬁpdatiné kﬂbwledge and competency in

L

teaching methods; and, (3) conducting and evaluating eéxperiments .
*and pilot endeavors. The teacher educator, commonly located on a
. 2 * ' .
university campus, is in an advantageous position to besinformed -

s : . . SRR
about and (o coordinate new. ideas resulting from research which -
- 3 . . .

. . :
could lend’.itself‘'to more effective.teaching' programs and practices.
4 L M .

. -

) .
Teacher education should continue to promote and encourage
allegiance to the profession of teaching. .

.- One of the key roles of teacher education in vocational .

'
D v v -

education is the development of an attitiude of educational pro-

fessionalism. This attitude should not be envisioned as a neat . .  °

s - -

.containerized mold into which every teachef must fit, but rather
s realization of a role of teaching as a profession and of colleagues:

-
.

as professionals. An oversimplification of the "grofessional? is «

’ »

one who is recognized by the profession. To claim such distinctioh,

' . - N -

it is obvious that vocational-teéhnicél teachers must reflect the

ideal and not -be viewed as second rate.» Vocat{onal teachers must

.
L -~

belong to R;ofessiohal.organizatiéns, take_%art'in state and

>
Y

—~ “'national_activities, and perform in the classroop at a’level that .

commands, the respect of their students and Folleagues'alike.

4 . . . . L ¢ P
v
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Effective teacher education programs are dependent in a .

. large measuve upon‘cooperative teadership in teacher o
. educgtdon among federal, state, local, and institutional :
~ Jurisdictions. . ,

. N

—

'The federal government has its reéponsibirity--the_providing of

funds and the evaluation‘'of the effective.usé of these funds. ic

also provides the pational coordination which is extremely essential

-

to all states. ‘Local education agencies ate the puéchasers and

[§ -

consumers of the products of the colleges and universities. They .

) - \ L
are thé ones who will experience success or failure in Teaching

situations dependeng;‘to a great égteq&, on the quality of teaching

provided. It is their nteds, which%reflect student needs, that are

. -

N . 0
the é?imary factors in developing teacher preparEEion programs. With
. 4 ~ . . + .

* the colleges and dniversities résponéible'fér the preparation of
s
- LT :
,teachers needed by local education agencies, community colleges, and
* 5. . ’ -

éechnicai coflegeé, and the federal government providing the national

-
.

coordination for all teacher preparation, it is essential that-the

-

L
state play a vital role in coordinating all these efforts. '
~

.

. v,
Vocational teacher education should receive high priority

as an integral part of the total national and state teacher N
education efforts. i
. 4 ~ .

- - _
Vocational teacher education is uniquely tied to changes in

. .

technology. Consequéntly,  a teacher-learning environment for
g8

'vocational-technical education must be far different from that

e ]
M .

required for the normal clasgroom teagher. A technology-resource

L]
t . a .

center should be provided within a vocational teacher education- 23

-

program, eifher on a state or regional .basis, t

e
L]

“s

«t




educator's should be tneluded in the zmtwl phase
tzonal education progran planning. . ‘ ]

' -
. - hd

ram planning invariably takes place without, any -concerd

<

er for the teacher, his present competencies, and His Hfure

s. It must be expected that inhovative and exemplary progrgms

. 8 * . . . .
of vocational education will ‘require changes in teaching.:’ Special

ne

] tpacher institutes, seminar$, or short-unit classes may .aeed tofbe’

lanned so that the teacher is "on-board" and 'in tune" with th

ontemplated changes. This involves mucb more than merely infoLmlng
!

4 »

« - ‘the.teacher about new changes; it must supply the teacher with fhe

‘ necessary tools to accomplish the intended task. It is impractfcal

: " to believe that all teacbers because they.are feachers, will bd able

s 2. . "

"to adjust automatacally to all new instructional patterns-—som

~
> :
£ . Py .

%
A
planning is necessary., 3

K

' zeacher educators 3hauZd develop, teat, and appZy
evaZuatwe cmter7a for teacher educau‘wn. T .-

-

¢ Teacher. educafors must be aware o£ the strengths and weaknesses

- -
-

g

v

* <of their programs and should adopt.&ome system for continuous

. * LY . .
evaluation of ‘the program. . .

&

‘ t
Teacher eaucators should provide service courses in the ¥

history, principles, and practices of 2voccztwnal and .
career education for othz;—achool pezjsannel. and for the -

Zaypublw. K . j_

Much of” wﬁat educators &n general and the public at large know

o

. about vocational education s false. Educators have little opportunity

/ -

. "to understand the mission o vocatioanl education., Service courses

? -

should be available in'reguﬁar undergraduate, graduate, extension, or

other in-service programs. for anyone who wants to learn about vocational

. v
'

1 | 18 - |
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d education. The intent’ of such courses is to provide @ basic intro-
~ .duction to vocational education theory and practice. Such coursés;.

- ‘wheh available, wust be promoted (advertised) in such a way_as to

4
.

- become athractive:fe teachers and administrators in training, to

experienced teachers, and to regresentativeé of business, industry,

‘ . -

. © Land t:.h;/,lay public. . i / C K
X . . ‘ ‘. - - ) T ‘ -
. . . Eregram opergtion of vocatzonaz teacher educatwn should be o,
) . the responswzlzty of professzonaz vocational teacher educators. ..

. . Professional tehcher educatlon is a career that should occupy

the full-time attention of responsible vocational educators who have
o

" had special training and who have appropriate aptitudes fo the tasks -
—3 . .

¢ ~ involved. The practice of,aésigning‘a person notTQFEEffigally

. %
trained as a teacheraggucatdt to the respon31b111ty of teacher .
* v . .
) °  education is seldom a satlsfactory means of achieving quality in . ’
. ' ‘ ) ‘ '
teacher education. ) ' .

# . "'L ’ J .
. The evaluation of vocational teacher education should be * . s »
o~ a part of the .state'’s total vocational program evaluation.

s It seems logical that evaluation of a statewide program of .
* - L'

‘ -

hd
vocational education would include an evaluation of teacher education,

LI

but, this is not the case in many instances of State evaluation. Any

.statewide evaluation of vocational education which does not include "
'w the specific evaluation of teacher education is questionable.
¢ te - Co

. . ‘.,
.

Vocational teacher educiztwn programg ghould. utzZ'Lze the
services of advzsory cotram,ttees ¥ .

-

' Every teacher educatlon progran&invo}ves instruction about
advisory services,- and yet not all teacher education programe take
‘ . ) .‘xt . ‘e
~3 .
advang&ge of such advisoxy s%;vices. Teacher edﬁcation cannot .

B . 3 <
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principles in the m1nds of vacational educators today.

e

‘ 4 .

become "an island unto itself;" it must be continually regenerated

by attitudes, opinions, and data suppliba by school administrators,

{ . . -
industrial representatives, teacher educators, and teachers. This

-

issue is basic.to quality in teacher educifion.

- > . s
. ) ) -

These twenty-six principles have a direct relatlohshlp to establlshing an_

effective, realistic program of vocational teacher education. This paper

does not exhaust the listing of principles that could be rz}ﬁted to this |

subject, but does portray some of the most controversial and prevalent
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> ) ROLES, TASKS, AND RESPONSIBILITIES - o . .
o3 ‘ T o
2N ' . . ) ’
g " The sponsors of the vocational educatign movement placed value upon

teachér education as a prime requisite for quality in vocational education.
The literature about: vocational education prior to 1917 shows clearly the )
position of importance of teacher education; however, no national model§ were
developed. When the’ Federal Board for Vocationsl Education discussed plans
for vocational education with the states in August 1917, particular attention
. was paid to the states' intentions relative to teacher selection and training.
i Almost all of thé leadérship in teacher education during the early years of
N ) vocational educatibn came from the Federal Board. Bulletins and papers were
prepared by thes Board, and national and regional ‘meetings were sponsored by LN
agents of the Board in ‘the interests of developing statewide programs of teacher
education. The Federal Board was the teacher for the states in develaoping
! teacher education programs. ©ver the years the role of the Federal office
changed from that of teacher and director to stimulator. In addition organized
tedcher education’ groups, with national and state components, and affiliated ..
- with the Amerigan Vocational Assoc1at10n emerged into leadership roles in

teacher education. - : ot .

¥ ~7 . )

- Recent national legislation for vocational education has not intentionally

““‘reflected a lower priority for teacher educatiog, but the program of teachen
education has been, subsumed an omnibus category, teferred to generally as
ancillary services. The trouble with a particular unit falling into this

-

omnibus situation is that it becomes "out of sight" and consequently Yout of 3
mind." Flexibility in the new legislation, and the: stated concerns for 4 _
attention to spec1f1c;programs for specific groups, overshadow teacher .
educationr concerns.” This is not to say that teacher education has neither ' R

- grown nor improved--it has, and possibly remarkably so. But it'is to say

that the present grand deSLgn £or vocational.education must include a renewed
emphaﬁls upon the teacher. _ e .
¢ ¢ * ”
Qelineation of roles, tasks, and responsibilities must be brought into 1
‘the limelight once again. It is imperative that new decisions be readhed,
or old, anes reconfirmed, about 'the basic allocation of teacher education \

efﬁerfFf:> ' T o : ‘

An assumpt’ion has been made that the roles, tasks, and responsibilities
for teacher educatiqn cgn be defined under the headings of Institutiongl,’ i
Local, State, and Federal. The roles, tasks, and responsibilities which
’ follow are expnessed in terms of principles or fundamentals. v :

-
.
—
v
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Plan, coordinate, and avaluate programs for the
. development of vocational education.persormel. . -,
3 . ; f

’ Comprehensive programs of vecational teacher education are often

. g - . t ’
! planned and executed in a vacuum. In oxder to plan eff%ctiyely, .
enthusiastic and‘;ell-informed'pef%ons.shOuld be invited to assist
. : —_ .v -
v vocational agaéhgr.educators in developing a sound and worthwhile
s . .." . M a * .
« ' program. These|pergons may serve as an evaluation team and offer
o . o s [N —
! ‘construdtive suggestions that would ultimately enhance the teacher
educator's position and the proéraﬁ of vocational personnel developmeﬁt.
." v ' .
! CZarzfy the positions of vocational teacher educatoérs
. . concerning employment conditioms, organizational structure,
and relationships and responszbzl%tzes to other znsﬁztutzons .
and to the state and local educational agencies.

This principle suggests that teacher education’ exists in an

environment of ahministtative confusion. In many instapces the teacher

edu¢ator has siﬁuitaneous responsibilities to state agencies and the

educational institution. <This dilemma does not seem to arise when a

N
téadheér educator is a member of the state staff and is‘'housed by

contractual arrangement in the institution which provides vocationgl

e
P

. teacher education. A conflict of ipterest results when the state

L !
. - o

agenby and thé%edﬁpational institution are sharing equally the copts

. ’ » . ‘)
for the services of a teacher educator. The teacher édugator cannot

\ : . !
answer to more than one authority and be expected to perform his work

/;;7 effectivgly and efficiently until his administrative relationships
/ * . ) . .

are. thoroughly clarified.
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‘dnalyze the multiplicity 'of programs serving vocational i

. teachers and combine programs which are common in practice, L.
application, content, and professional devélopment. . co ~

. ?or“;oo many years, vésational teacher education ingtitutions havaa_\_
specialized and served specific pub}ics, such as agri;ulture,.hame
- .
economics, business,-and distributiye‘education, t?ade, and industrial
- education. There are differences which have been identified and | - ,
;tteqtion haf been given té thé;. HowEVef;»all of these subject-matter
a;g}é are part of the vocational education family and ghoul&‘be treated

*  equally as members of that family. If equal recognition is to prevail,

then a program of teacher education must be designed that will meet thé\
/ -

needs of all these areas and at the same time.provide for individual

. ‘e

program differences. This approach to vocatiodgET;eacher preparation

can strengthen the program and provide efficiency and effectiveness. .

X

’ _Provide vocational teacher education to meet the special needs

of various populations, such as teachers for the hanﬁqapped,
disadvantaged, culturally deprived, and the physical ‘,;zli‘mpair:ed. -

Traditionally, vocational education has .gerved society by prepgring
persons }or gainful employment withouﬁ giving specific attention to
. §pééial groups of pérsons. These speciaf'groupé of indivi&ﬁbis have
been absorbed into‘the "regular" progtam withoug re%erence to their

individual Hifﬁerences. ‘With the population explosibn came vast numbers - .

of people who require and must haﬁg special agtention; guidance, and

tion programs were not
s 3 . s

. e . s .
tooled-up to %rbvide bocationﬁi.tegchgrs with the necessary knowledges

.encouragement. For the most part, teacher edu

- - : a .
R to cope with special situations. An emphasis mus ‘be provided in
1 . -

. 4 Pl ]

special compeéencies to meet the challenges of special populations. . y
4 .
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Give contimo;gs.? e.}z;g.}zaais to the profegsional growth and
development of voeational -education teachers.
R N o

Without a doubt;;gcogréms of vocational teacher education place

»

a high',priority on the Eeacher's professional obligation. Generally,

however, professionalism_means belonging to the subject>matter organi~

‘zation and the national, association which represents vocational education.

Little or mno attention is given to providing teachers with the under-

-

standing and attitude that will ‘encourage and permit them to act in a
. {

.

professional manner, in the best interests of their students. Teachers
. . . \
must be able to rationalize objectively about their positions as members

of an administrative team and their own personal-professional obligations. -~

—~
.

Without being able €; make these determinations, the teacher will have
no voice in the governance of his own ;rofession. - o

LI <

Conduct an economic appraisal, in terms of dests and .
.effectiveness, of the programe for the deveiopmewt of
vocational personnel. ", i

- . ‘ ~

* Like evaluation, little attention has been given to costs. and

7 -

effectiveness of vocational teagher educatiop programs. Information

regarding coszs:as Jelated to preparing persons to teach tends to
. ~

s

be obscured by the multitude of activiftes and responsibilit{es of

” ' 1 ’
teacher educators. Institutions have usually not been concerned about
' y _4 .
accountability and about cost® required td provide an effective and
. ‘e

effiqfent,prquam for developing vocational education personnel. It
is quite %gfficult to determine how effective.a teacher is in relation-
ship to what it costs to prepare him to teachs ' -

)

-

%4,

21




through self-appraisal, in-service education apportumtwa,
and creative and imaginative attitudes. . .

It has been said that "a'vocational education program is no better

. . s
than ;ts'feachers." A parallel to this may be stated that "the strength

of a teacher education program is no better than ‘its teacher educatdrs."”

- - -~ Bl o e
* s - . o PE - - -
- | S ) Sy . . -~
. Perpetuate professzmzal growth pf teacher educat‘z,on staff . : . '
' Comp}acency and traditionalism haée no place in contemporary teacher A
l
|

. . . -
¢ education. Teacher edg;ators must dis;ipline themselves to be iﬁag;-'
native, creative, viprant personalities to insure that the program is
’ the ,best taat ;an be attained. #Vocational education cannot Become an
effective syétem for preparing individua}s foq the world of wo;k unléqs .
- . )tﬁe teacher educato} recognizes his responsibility to develop an
*oe inhovative program of téacher education. “
\ Utilize differentiated stafﬁrzg in voeational teacher =
. education programs. ' » o
. Teacher educators can no longer depend solely upoﬁ'their“own e )

experiences and competencies’ip pteparing persons,to become vocational =

' 4 . ' .
education teachers. They must be willing to recruit, accept, and employ .

persons with special skills to aid the total program of persommel
. N ) '
development. Without the services of semi- or pard-profgssional

personnel, the progfam will become stagnant and traditionalized. f

-

- ‘

Organize functional advisory committees for progmms of ¢
vocational education’ personnel development. -

B v 0

) ' Teacher education has not utilized advisory committees advanta-
geously., Seldom have invitationghbeen extended toqknédledgeable,
. 3
, well-informed citizen£;Swho could make contributions q%ward‘guiding

" the maintenancé and/or impfbveqsnt of a program for the development

of vocational education personnel.. Committees ghould be compbsed of + *-
~

\:1 ‘ O . , ’22"‘ . _" .'__ -




L

s ,in vocational education. An individualized program of professional ¢

ES
- . N

individuals who are concerned about téacher‘educaiiop,'whd know and -

* understand the educational community, and who are}willing—to accept

o z - A ®

responsibility for developing and/yaintaining_an effective program

for preparing vocational education personnel Fo . 5

ocal . l‘ , o . L o
Lt . - . s .

Recomend type of education andk_e:cpemence necegsary ' R
to assure that each instruetor will funetion apprapmately T
in a career-omented educational envwonment .

- .
‘. ~-

The local agency has the responsibility for recommending the type’,

of eduéation necessary to assure that each educator in the Iocal s
. . - - . « -
education agency will function appropriately in a careerforiented;\v;/rfz~'f
. ‘ S ) R _}. b
* educational environment. Such recommendations may include gourses

.

in vocational education, educational philosophy or concepts for'all -

-

teachers, or a program of work experience designed to give educators

a.perspective- of the world of work. P ) i e Z. .
. .

Develop a Zang-range program of professional growth for each .

person empZoyed in the vocatwnal education program, * oo )
.2
It is the responsibility of the local education, agency te develop ¢
. a long~range program of professional gfo&th for each person emplOyed

-

~

< . L

growth which is based upon individual needs should be developed for

. -each person, whether he be the vocationa!“directop, the vocational s .

counselor, dean’oﬁ vocatignal education, or imstructor. This will

enable the individual to pursue a systematic program of development
N /

)

_leading to excellence in the profession. "It will also ‘assure the

.

system of greater numbers of qualifiad personnel at.all levels,

N .
b kd

Although this objective is accomplished in ;ooperation with the etate

R L ’ N 26 ."'
23 : s,




[t < .
- ‘\_ . - . . . AR %

'and institutionalfagencies, it shoqld:he recogniigd that it is a ) S
. p?igary responsibility of the local'education agency.-” ’ : _f. ': ‘ ’
. TN , o e
W Develap Zong-r‘ange projections “( ttos years) of voeational ‘
education personnel needs. . - ‘ :
T Development of a plan describing long-range vocatiopal;tﬁacher . . '“
ta - . . Y, e 5 i - > .
. - education needs for each iocal education agency will p::videgthe State )
La . . ~ .
<. offite and the teacher education institutions with'informatidn needed | . .
to plan an effective program;of vgcational teacher education. Although

}

|

|

| .

- - - this information has primary value to the state office and the teacher “\\\‘!//
" training institutions, it must be recognized that the ldcal educational

- ~ s )

agency is in the bést position for projecting long-range needs_for

hd >

. . B .

l : . ‘vocdtional personnel., ° .ot N ’

i . . '—'\ . - v -
, L '

- '

‘ . “Stimulate vocatzonal education personnel to pgrtzczpate in _ .
ocaupatzo 1 teaching and in-gervice training aatzvztzes. T o

3
o
[}

Lt Stimulation of vocational educators-to participate in in-service -

.

~N . . training activities should be accomplished through normal motivatton, T
‘. P / A P
’ -~ . . s

but because of the tremendous impq;tance of in% service‘vocational' . <

-
.

essary to make In-service edudatien R
: P ,

»

> - ; . teacher education, it may.be,n

’

a oondition of employment. A possthle problem exists where teachers

Y
. . . -

. have dual certification, ie., they may have academic credentials in NI
-~ . \ . .
. T addition to their vocational tertification’ agd ‘may. demonstrate‘p ] ,

x - ke
.

. reluctance to engage in in- serviqe education on an after- school basis

v

.- 2

< when theiz»academic colleagues are not required to do the same. This-

t
. .

> emphasizes the need for initiative to be qakeg primarily, by the Tocal

.
. . . -

-,

-t

. _ eduEational agency, but with the‘£boperation of the state and'educational
-~ « C (3N

. Co institﬁtions-which may be performing the actual in- service program.‘ o -




' Appoint a perscn to be z;eepangible for the mmagevent of a  _ | »
-+ ¢ ‘'local professicnal development pla;. ’ . :

Someone has to be in charge. Professionsl development.plagf will . -

»

3 ~ » - NS : ° . ”
not develop in local areas unless someone 'rises to the occasion" or

. - . . . 5
is \assigned the fesponsibility. Much improvement in vocatZonal .t
. . H .
professional development can result if ‘Someone on’the local iével has, _AJ
L ' ’ 7 L T
. been identified to work Gith state, county,” regional, or teacher

education personnel. Professional development plaas, to be eﬁfective;

L

must reach every person in vocational eaugation. Top priorit&'must >

.

. .. r, . e e, . . . . s
be assigned to professional development for teachers. It woukd be

o’ .

much easier to’carry out teacher education.professional development

]

programs if a local person was designated as the "key" person for

’

.'proféssional development. : . i
, ‘/" ' : ¢ - - - ) e
- Identify in-service educational needs of currently
employed vocational education personnel. y

-

5 In order to take full advantage of‘lhe provisions of ;he Vocational

. 0 . - ~
- Education.Amendments of 1968, it is necessary that. the tocal educational~ . -

3
4 ‘s .

agency provide a, vast amount of in-service education for persons -
currently emblojed: It is considered the responsibility of the local

e ‘ ‘ . .

educational agency to gather data about in-service needs and disseminate

~ it to the state 0ffice and teacher’ training institution, and.to coop-

erate with;those agencles in developing a program that will satisfy

.. ) ,
the educational needs.

<

Provide training stations, guidance, and supervision for -5
«§ student teachers, interns, teacher asjes, and others who .
. are entering careers in vocational egugation. . .

» .

The local educacion,agencf has a key respd%sibility in working - AN

-

+ ' with teacher training in

/

?tiputions to proyide training stations for . .. .

© R5

Nm""




.
N . '\_) . B
— -
s .

student téachers and to assist in a'program of guidance and supervision

which will assure meaningful experiences for trainees. Too often student

¢ 1 .
M . . - [}

teachers are assigned to a training’staiion with little.sugervisgon,\

- -

leavfhg the—student teachet to fend for himself. This is a truly’

g

formative period for the student ‘teacher and a time when he ggins some
« , ¥ -

of his most valuable.experfences in his total'teacher preparation‘program.-

.

Not only is there continued need for training stations on the

secondary level, but an increased need is recognized for community .
college training stations for persons preparing to teach in a pagt-high

scbool environment. There are many character;stics common to secondary

school teachérs and—communlty college teachers but the differencbs

- ’ ~

warrant. COn51deration of training stationms ‘in both types of laggitutions.

s,

In the area of student teaching, the person who has the greatest impact

»on student teachers is not usually the colfege professor, but rather

A~ * - . - v . . ) . - *

* . the person in the teacher tralning station who.has closest contact ‘

.
. R ) M -

with the student teacher. The cooperating teacher, or the one who is

e

. .

assigned to assist the studept teacher, should be a capable memher of 7

. ' - .
the. staff who has a desire «to work with and develop student teachers. |

f‘ .
&
Budget fbr'zn-servzce training needs including released timg, .
ineentive pay, sabbatical leave, educational Zeave, and
-« tuition payment. . < L S

-
.

’Budget for im-service training 5eeds~shou1d include prog}siods

P

for released time, incentive pay; sagbatical leave, educational leave,

)
- "~

- 7 . :
*  and tuition payment. It is a comnon practice in businéss and industry

'_‘ to Budget for in-service training; it is now necessary that educational

agencies recognize this practice as a local resppnsibility.‘

b4

.
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| Provide téachen 8abzry ‘Bchedules whzch equate o b
. vocatzanal .preparation and’académzc prepanzt@pn Lo |
e K
Eqnate the range of vocational education preparedness for those

~new teachers who are: long on’ academic preparation and -those who are

- . .

Je - -,

_.short on academic preparation and establish a _salary schedule which

-

" adéquately takes this range of starting conditions into account. New

v -

vocational teachers who.are short on academic preparation are often

. ‘e

penalized ‘on the salary schedule, and many times those who ade long on

Ll
< .

.academic preparation and lacking in work experience are inappro fiatel
. 8 ZBXC P P y

0 ~

evaluated in terms/Af their worth in the vocational education program.'

Oy

It is therefore important that a fai¢ and compatible ‘salary schedule
-~ . ' v - :

.
L

~ ) be‘developed‘which‘will take this ridnge of conditions ‘into account. .

I3 * .

This becomes eyen more impdrtant as an era of mandatory teacher

_,_,"-.~

s management negotiations';s.approached?: The. success of teaclrer recruit-

-

] - .
ment and teacher educatiﬁg programs bears a strdng relationship to

“the degree to which salary schedules account for this range of preparation.

-
N 1 - .

.

Identify potential vocational education teachers. ot e

t

\ ' Locai educational agencies should do more toward the discovery‘of

potential voéational education teachers'emong their students and begin

’

early to groom them for future positions in vocational education. ..

State-coordinated gu1de11nes should be developed te/ assist the local

educdtional agency in recruiting staff fq{ vocafional education needs. -

. ° . L4

These guidelines'shouid be aﬁpficable to the recruitment of supervisors,

-~

«
- ' -

* counselors, teaching aides,‘aqd other vocational education staff .

. personnel. Follow-up of fhe state apprentice graduates might lead to

.

a source of poteutial vocational education_teachers. In cooperation

.'30\'., . ‘ g




.with the local education agency, the state ofﬁicé and the educational

* . - . -

instifution, idenéified potential vocational education peachérs,could
. ~ ¥ A - ’

Ad .
‘e

be encourzged to start their academic programs while gaining work
. . Y

. 4 ] o ¥
-experience. ) : - ' L
2 * ' N
¢ . ~
v oot

Eﬁcouzuge.ctttitﬁdes .of professionalism szong .
vocational educqtion teachers. oo

P «®

The 1ocal e&ucationéljagenéy has a definite responsibility in

. - . +
developing an attitude of .professionalism among all its vocational

~ L

teachers. Therge are Esny\xgsiii?nal problems that can best be solved

by educators through the device of the p ional vocational education
. .

organization. Only as-teachers develop an attitude of Drofessionalism

3

can they be stimulated 'to engage in professio activities; therefore,’
v .

the local educational sgency hasrthe additional resp
. . b 4 . .

creating an environment in which professionalism will thrive.

-

ibility of

-

Develop evaluation plans ta meusure effegtiveness
of instruction in cooperation with the state agency.

- L4

k]

Gne- and five-year vocational educational plans developed by. the

—-— . -

local educational agency in compliance with state regulations should.

. PR

. . * v
include a program of instructional evaluation. 'Present plans lack

accountability in thé area of teacher. performance. Qpé- and five-year

-

~ plans should, therefore, not only be explicit in terms of vocational

programs which preﬁare and upgrade students for employment, but should 1.
) - S )
also include plang to.upgrade and evaluate effectiveness of instruction.
X ’ - v, " S )
. . &
- Work to impz"ove' lines of communication between
' vocational education staff and othef professional staff.

’ : Exchange‘of information on a face-to-face basis is exceedingly
: important. In addition to other teachers becoming interested and .

: B 31 T '

Q .- 28 ¢ co .




4

) knowlédgeable about vocational education, vpchtional edycation teachers

“i

: : . [ .
must be well-informed about the total educational program of the

-

. ¢+

school and district, and must participate as integral members of the

re
.

total school staff.

-
- - .

Evaluate the emvirvomment in which the teacher .
- conducts his vocational education prdgram.

-

"Evaluation of vocational teacher education should be conducted

" by the local educational agency and should include a review of each

teacher's instructional environment. In evaluating the effectiveness
.l . -

of teacher education, it is necessary'that the behavioral change,

Y -

(or whatever has occurred because of the teacher or his teaching) be

determined, not by examining the teacher, but by observing him ‘as he

functions within his enviromment. Such things as room liéhting,'the

?

type of students in the program, relative fitness of the-equipment, -

budget, storage space—-ail these are a part of the teacher's environ- )

-

. > 3
ment and must be taken into consideration when. evaluating -the ‘

. . ‘ * . ‘ . " . . ~
effectiveness of vocational teacher education. 3 i

Make recommendations far the improvement of
vocational znstmctcon. .

- ‘
The local education agency should include g ‘alfart of the -

-

evaluation of vdcational teacﬁer education a re ommendation for the ,
further improvement of instruction. Une of the goals‘in evqluating o Y
: N . J ‘_ A

the effectiveness of vocational teacher education should be the .

rovement of instruction. It is therefore important that a part S

of the ugl:ation include reconmendations for the . improvemSnt of

-

« ’

instruction. ° In order to constitute 3 truly effective part of the o

3%




4 . . .

¢ . . .
© evaluation, these recommendations should be transmitted to the state

and the teacher training institution. Cooperativefy‘ the loggl

educational agency, the state officey”and the teacher training ° -

Make teacher
all voecatioral ‘education teachers.
It is the state's responsibility to see that teacher education
Al

programs are available to all vQcational teachers. This includes

v > N

pre-service and in-service, and concerns the teachers in the secondary
schools, community colleges, technical colleges, and the various adult

and manpower pFograms'where preparation for work if ‘offered. In view

of the new emphasis and the vital need for teachers and counselors

-
. .

to orient students in the early grades, the State Dbpartmen;;of -

v

‘Education has the responsibility to see that these teachers have the

-~ . ~

appropriate preparation to carry out this responsihility.
. . o ar d -
. Identify the quantitative need for vocational ' X
education teachers. ' -
" < - ' $
' s . L] .

It_is the state's responsibility to summarize and to forecast

“t - - .

vocational education -teacher requirements. Data ‘Should be obtainable

.
)

%
- from local districts and used as'one of the bases-for predicting

-
.

. : A . ~— .
teacher needs. . ' ‘ -
* . / e ' .
The nature of short- apd long-range teacher requirements bears
d PSR
directly updi the kinds of'§eacher education to be provided sand may .
e suggestive of stgéngthsaénd weaknesgses of existing teachet education

. . S } . - -

,
3. . .
‘ E;f: . .
.
, .
e J }
;

A4 '
Nz,

: curricula.

ERIC . . EUR -‘ ’
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Aruntoxt provided by Eric
s
.ot

t

for evaluating the performance of teacher educators.

.

4 .
. .

Coordinate local and institutional teacher education activities,
. The state is in an excellent position to pravide a ¢coordination

service to.teacher education instifutions. It is important to reduce

.
*

unwarranted overlapping of teacher education services. and to strengthen

programs where appropriate.
’ -

’ -

Digserrninate information from national and state sources to
teacher education institutions which bears diréctly on for
ig closely related to) teacher education”tasks. - .

-
/ . * . 4
Because of its close relations with the u. S. Office of Education

.o N

A Y

and the local education agencf%s the state is in.a poSition to be

acquainted with the latest developments and policies as practiced by .
. ¢ M Y,

‘these agencies: Colleges and universities may often” be limited to

, .

the published article or the journal for information. It is the

. - ~

responsibility of the state to see that,information'concerning the

i 3
"most recent actions, policy positions gersonnel changes, legal

interpretations and other ad%ions vital to vocational education be

- 2

made‘ayailable to the college instrUctors who "prepare vocational

x : .

teachers: Unless these, teacher educators are well-acquainted with

T
.

thé\neqest And latest developments, the, preparation af new teachers

will suffer.

» . LA >
- . .0
-9 LI { N .
4 - . ' »

‘Design certification standards for vocatioMbeducation teachers.

Setting up certification standards is primarily a state

34  +
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-

.from state sources, the state ,should plan to use these funds in the

u.\.

responsibility. The Division of Vocational Education in the State ‘

Department of Education shouid continually assess the certification

- v

and/or approval standards for vocational teachers. It should seek to

make changes when these standards become.obsolete or do not fulfill N

the current needs. It should consult with the local education agencies )
i , . R

and the institutions of teacher preparation, and then use its inflyence

\

to obtain these changes as needed. . .

Review and approve vocational teacher educatzon research
pr'oposals according to priority needs'of the state.

The state should be actively involved in the reviey and approval

-

A}
gf the proposals submitted to the U.S. Office of Education for research

.
-

A -~

in vocational teacher education. The state cannot effectively serve

®
~

all the agencies unless‘it is in the position of indicating the

. ) ) .
priority needs of the state, and to that extent indicate its support

of proposals for funds to conduct special teacher education programs.

=l ’ B -

"In those cases where the state has developed -an expertise in proposal

wrlting, it should work- cooperatively with local education agencies‘and

instltuthns of hlgher learning in preparing EPDA or research proposals. -
. - == —

Adminigter funds for vocational teacher education. -

v

Sinde funds may be available to the state under the Amendments
. ) . .

of Vocational Education Act of 1968, under Part F of the EPDA,-and

support of pre-service and in-servige teacher education. To the

“

extent that these funds are available, it'should provide support to

institutions of higher learning as well as to lqeal education agencies )

interested in conducting in-service seminars and wofkshOps. The

4




state may also wish to use some of these funds inm conducting conferences

F)

or in-service programs under its own direction. Providing funds to

the various institutions carries with it the responsibility to evaluate’ - 7/

* '

', the effectiveness of the programs which are-supborted. Funding to

the colleges and universities should enable them to éo beyond their

.

routine role of preparing teachers and to serve vocational education

" more effectively. _ ) : ~\\\\\\;\ - >

.
]

Plan and cooz:*dinate an educational persommel ‘ L
development program.

The state should submit proposals to obtain EPDA (Part F) funds

-

in order to serve the state. Proposals-to be submitted should be .
based on the needs of the local education agencies, collegeiz univer-
sities, community colleges, and techni?al colleges. Tﬁey should
proviéé an opportuni;y for innovative practices which may improve
the general direction of 'teacher preparation.
- Provide leadership for the coordination of all
. ... Yocational teacher education programs. o
The state haﬁ_%he responsibility of pro&iding leadership for .‘

"

~ 'cpofdination of all teacher education programs.. The preparation of

.
-

* . fee - >

~ - . h el . ,
vocé?!analNggpcheré cannot be isolated from the general preparation

L) . D ‘
“  of all teachers. It is vital thiat state vocational per;qufl'be .

2

involved in any coordinatimg effort or affiliated with any advisory
. ',“ ) M N ur
group which functions within 'the state relative to the preparation

" of teachers at all levels, By functionifig on this general level, -

A the State Division of Vocational Education can be more effective in

3 : " ’
its program for improving the specific preparation of vocational , . &

- > .

_teachers.

ERIC . g o

s e .
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Develop and recommend general gmdelmes for the wzplementatwn
. and, improvement of voecational teacher education. T .

The purpose of guidelines is to assist the states to develop .

-
w

. appropriate programs of teacher educagion in cooperation with the
r . ¢ -
financial support .and leadership of the federal government. ’ .

-
. *
3 - -

N,

Coordinate federal services whwh can 8upport . ) )
voldational teacher educationm. ) . '

Pad
- - Coordinate the sérvices available in the, federal goﬁefnﬁent which |

——
- . A3

- can further develop and imprové teachér education in the states, Help Z .

to eliminate unnecessary duplication and éssist the states to utilize

-
. .

) funds, services, and materials which are made available.

|
|
\
3 ) . <‘
. . : .. " |
Administer federal funds for vocational ‘teacher education. }
In addition to the funds that are made available«Bysgye.L968 "

VocationallEducation Amendments and the EBBA;'fdﬁaﬁfwhich are supplied

/fbr research, curriculum development and exemplary programs may also S \\\\\:

in certatn situations support programs in teacher education. The

a ¢

"federal government in cooperation with the states should establish

- . -

priority of needs for teacher education. Federal funds should then'

be used to support programs that are designed to meet those needs.

* ) . ’ -
Encourage the déve lopment and -melementatwn of |
model vocatwnal Zeacher education programe. |

-

) ) . Th addltional demands being made on vocational educators make .

» P

it necegsary to develop the most effective types of teacher education .

2 T

programs to prepare instructors and Yeaders who~ane well-quallfied o
' - o AN e P
. . y ’ E . .
~ to. co dUCt the new programs of Vocational and technical education.

- - " 4 )
. ]
N . R . ‘ -

Q ) . 34. . * o . © .




v

Sponsor national conferencea, workshops, and res;h .
studies.to improve teacher education programs. - \. '

¢
A

TheEe'is a continuing need for’the,sponsonship nationally of

different types of conferences and workshops. These should be designed

to furnish the information which is needed ﬂy teacher eduggtors and

by leaders in'vocational and technical education. -

‘

?

Collect and disseminate data.apout resedrch studies and
exemplary programs, ineluding data from.national societies -
and non-goverrmental agencies, related to. teacher edycation.

[ . . "\
Many new exemplary projects are being implémented ‘throughout .

-

the nation. Some of these probably relate to teacher education. It

v

i1s important for the state to be fully advised concerning exemplary

programs that can help to improve teacher edhca;ion. ’ \
o~ —_— -_ _) 4 -
S

< ’

. Sponsor the development of curriculum materidls
" to improve tédacher eduecationm.. . :

. .- .
- ' Careful consideration should be given to the advisability of

L)

using some of the curriculum funds for the implementation of curriculum
materials whieh can help to upgrade programé of,teacher education.

.

Negotiate contracts to develop instruments. for ‘
. the evaluation of teacher education programs. :

Funds avaiiable on the federal level that can be used for

evaluation of teacher education shquld be pade aVaifgble by contract

., - .

to national centers, rqsearch,groui7{ptgacher education institutions,
""I'

and State Departments of Education/to evaluate programs. of’ teacher
s a " -

education, The' federal government should moniftor these contracts tg -

see that the funds are effectively use& and'éo assure that the findings

[ . [

' will{be made’avgilabf% to the States. . - 4

. .

v . . . . »
Lo i
a1 - : SIS : 2
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R !l - .
‘ Make national assessments of the range, scope, and ’ -
*  effectivenecss of vocational teacher edudation. ’ .
’Zh assessment Study should be made annually-of teacher education .

-

programs.. Such a study should "take intd codsideration the number

- . of teachers and leaders enrolled, materials developed for use of

.

instructors, research conducted, changes in the program, services

L}

provided to the teachens'throigh visitation and workshops, and - e
- r r] .

/- - A " —'

"~ v///ﬁacilitiés used in teacher education.

-

; It is important to keep up- to-date information concerning the

L .

number of teachers and other leaders whc\are being prepared. The

-

availability of this information should increase the employment-“ P

oppdrtunities of the teachers educated; it ean help in the adaptation

' - of -.teacher education programs and can have 'a direct influence on the s

‘
. -

development 'of rlew programs of vocational and technical education.

. ¢ ~y . .
-~ «

*

Determine the need for, and adequacy of, programs : S
designed to develop state leadership. . e T

toe Both the old and new programs of teacher education designed to

o

develop state leaders? teacher educators, and specialists should - -
k. R ) -

. _be evaluated carefully. Effort should be made to provide adequate ,

programs of education for teachers who are,to be advanced to pos1tions
- [y ', Lo

on the state or. other administrative.leveks. .
4 . . .

Asscss the status of aderveditation of teacher . ..
. education institutes. [ . — . . ' ‘ .o

. N . -

- - / c LYY N . . ¥
. - ' More inférmatiop’ﬁs neegea about the accreditation of programs

s of teacher education iipns,"and of institutions which conduct

[ . B Rid Y

v Iy N . -

o, 'CSC .
b, ’\/u. v
o -
N 2 .




>

+7
L ]
»

. .~ ’

programs that relate to vocational and technical educatibn: . New
developments ‘i the field of accreditation should be appraised and

if advisable, the federal government should provide additional lead- o

4

.

ership to assist in improving the accreditation of these Leis}tutions.

“ .

- ' '
Evaluate the effectiveness of projects funded through
EPDA and other federal teacher education programs, - ' :

H

The purposes of these evaluations are to identify weaknesses,

-

determine the -éffectivepiess of the .programs, and disseminate the

results of the evaluations. .

- -

k)
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' IMEROVEMENT AND EXPANSION . > _

. g F
N \~ P = .- .
N o . ~ -
L ) r <
- : . - -
. .

\ . -
tAd .
~

. ‘-Vocational education cambe proud6f its téacher educdtion programs. -
. .These programs have served mocational ‘education well and it -seems. safe to
say that vgcational’ education'+¥5. somewhat better off because it did, in
v fact,, honor princip s of teacher education as an integral part of its total
.~ ‘pyogram. . 1 ; - o ° . . ) 4
B w, ' - ; ? R s . ’ C o
" -Seme~progams of teacher education are bettgr than others. Some
program? have been cohducted by inspired Eeacher.educators. Some programs,
’ héve_hadﬁstrong suppott- of educational administragtors. Some. programs have
' had inqualified attention from State Directors of Vocationa Education. -
“Nevertheless, gignificant’ differences in contenit, method, @nd procedures
_ appearéd. "In part, this was a good sigp because it indibated a strong
desire net to cast all teachers into the same mold, and- to recognize the
individual talents 'of teachers. Despite the variety of differences, all
‘programs Qf teacher education have recognized the centrality of the teacher
" .- -¥n relation to quality. of vocational education programs.

(Al ~

¢

New ideas, for implementation of bocationaL.Education'programs, as
expressed in the Vocational Education Amendments of 1968, with broad and
-flexible concepts related to people and ocpoations, did ‘not define in

any specific-way how teacher education should adjust in line-with general .
expapsion of vocational education. Recognition of the necegsity -to place
an emphasis upon the.teacher.came in 4he form of the“Education Professions
Developmént Act, P.L..90-35.- Part F of the Act (Title II, VEA '68, P.L.
-90-576) focused attention upon ‘leadership development in reiatipn'tq
vécational education personnels, ’ ‘ 7

.
. Y .

- e s . rs . ' .
- Sgggeétions conceriiing improvegent, and. expansion of. vocational teacher.
~edudation were recefved .in the form of answers to questions related to.- -
ways and means, procedures, and resources and to the role of thq pr%gcipal
'prqfessiopﬁl organ?eii%on-rThewAmer;can Vocational Asgociation.

. . o .

£




Identify t.he Ways and Means of Expanding tional Teacher
Ednoution (All Vocational Areas, Techpical Educatio Practical Arts,
and Manpower) In Order to Serve a Larger Group of the Presént and
Potential Teachers . {

-~

N

'O Establish an Office of Professwnal Developmenf at the state > \-
level which is responsible .for coordination and Zeadersbzp . ’
« for all phases of. proK‘eeswnaZ development f

*

‘ !
Such sction is interded to prevent duplication of services and -

administrative structures. Fﬁrthermore it"is intended to hold one

office responsible for plaqsing and implementation of professional

development activities. It is' not ihtended that this office actually

.

perform all of these activngies but to arrange for leadership

activaties to be conducted and to coordinate all statewide activities

pertaining to professronal development for v cational education.
. ;

N ) \

DeveZop voegtional" teacher ec&catzan as a definite subsystem
of the larger total system of teacher eduﬂatwn. -

13

Throughout the United $tates there are bod basic systems of \‘

S~ -2 -
tedcher education: (1)-one for all teachers except votational

education teachers, and (2) one for vocational e%ucation teachers -
. . » = . .
only--the second system is further subdivided into various fields .-
Y P i -

of vocational education. . .

It is obvious that economies can .be achieved by joining forces.

{

Eech state is urged to make such adjhstments to capitalize upon -
the advantages of the commonalities in teacher education but not
to abdicate its reSponSibility\for follow-thr0ugh conceTh for
vocational education teachets. Most general teacher education

institutions'(see #1, above) have little. or no concern for the teacher

after\basic teacher education requirements have been completed. The

4%
41




. “ . - - -
\ - - A A .
t

!
t ’ L
impiig;tihn of EPDA and VEA '68 is towarz coﬁtiﬁnous concern for the

\\\teacher throughout his gpstructional 11fe; —‘ -

E}md the 8c0pe of teacher educatwn beyond re-aerznce

* and in>service trcnmng and beyond secondary ' e

secondary - ion to.include attention to aveas 8uc o

as manpover programs, correctional institutions, ind

pro 5 spectal groups, and a variety of cantmuzng« .
Lon programs. . .o

This item is self-explanatory, but it hints at a present defect

[] - ' .4

.
7

in the Eystem for vocational “teacher education programs that concen-
T ‘ ° . .

trate attention Ia:geiy upott the pre-service aspects of teacher .

i

. . /
.education. | hs ) . > . .o

Plan for increasing emph \eis” on reseirch in .
. ugeational teacher edugati proamrﬂa.

Teach%r edu:;:;;;\Iasii:ggigns should be held responsible’to - o,

L4

provide all- kinds of definitive data about teachers and teacher .

~
-

profiles. | Such data should” show changes in characteristics of

.
TS N

. . A M
teachers,[trends and relatiomships of various kinds, and should, ¥{n .

! } - .

general be the source of all informatipn needed about teachers. Ii—
addition;/meacher education programs should experiment with new =

methodology aéd theories of teaching and learning, should integrate ’ .

these elements into the teacher education program, and should publish

T

and distribute new instructipnal data to teachers in the field.'

Conduct teacher education programs both in the umverazty and .
* in the voeational schools to upgrade aid/Qr prepare teachers : .
. for certification. . B

L

-

The intent here’ is clearly to get teacher educators out of the

"'w.,;‘ ° .

"ivory halls" and into the real life situation of vocational

»

instruction. It is dbviously possible to conduct teacher education

- P

I 9%
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* o

outside the collegé\or‘ubiversiti classréops,and'ﬁo shgften the ‘\\\f\\f

leﬁgth of time required for basic teacher ﬂerareéida. Furthermore,

—

such experience would providé an excellent base for the development—

of in-service programs of té;cher education. }gﬁf . . 2
Utilize the services of nomvocational education specialists ;

such as sociologists, economists, and representatives of.
* industrial training programs. ' - .
! . £ d -

Teacber education proérams can profit by bringing specialists

.
.

from other disciplines and from the world of work to consult with
. ' L= .
teacher educators, to participate in instruction of'tegchers, and to -

update vocational education teachers concerning. related knowledge of

. - )
value in understand?pg students and the social, ecohomic, and techno-

W
logical climate in which they will work. R N .

~ »
. 3

Use appropriate advertising resowrces to obtain new teachers. .
This item suggesﬁs that it is imperative to seek vocational - .

education ne%chers-~pébp1e who have speciatl qualities of valie for
g ) : ) .

vocational education instruct{on. Many new vocatignal education
- 3 ¢ y
teachers gét into thé program by accident rather tham by des'ign. .
. b
Reécruitment of. new teachers is essential to the. progressive

- N
. -

development of vocational education. - ] .

1

S Provide off-campus training in geographical areas for . L

greater availability; provide flexibility in student* : ‘
teaching; revide institutiondl requirements in line -
with of f-campus“instructidn. :

¢ Needed changes in the method of providing teacher edacation

- .
. e -

. seem to suggest that teacher education should be taken to locations -

- A
where the teachers are. Campus classes are not necessarily taboo,

-

. - .
L3
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’ but considerable adjustment and flexibjlity can be provided if

* teacher educators view their task as extending far beyond the confines

of the campus. . i

a

.

Evaluate presént teacher education programs to o
determine ej:factiverwaa‘ angd efficiency. . , .

‘ “What good does teachetr education reaiig doi’ ﬁhat eVide;;e da;.
be gleaned t0t;ho§ that teacher,education'is,actually valuable, and '

. . v . . . @
. that it _does in fact heip teachers? These are continuing task; of ‘ . v

PO

ol . teacher educators who are reéponbible to obtain and make available ‘ ,/)
. - . b /s

! -.the evidence to demonstrate beyond reasonable doubt the worth of the o
. -/
teacher education program. Evaluation of teacher education has °

never been more imperative.
¢ AN

- .

? Conduct a status survey ta determine supply of and demand
for teachers in vocatwnal education. - -

State administratoré‘éhould know that teacher education programs

o

3 ‘ " * .
dre in fact preparing a sufficient number of new teachers toe account .

» for normal turnover and expansion. Attempts should be made ‘to .

) detquiné the long-range iequirementg for vocational education-

PR I’y . -

: A . .
tedcherss :

- - L - .- _ .

-

. flexible in meeting pre-service and in-service needs .
Eteachers, make field; summer, ‘and evgmng courses ,
ailable to potentzal teachers.

3 - a

All states seem to have a general problem of making teacher

[ -

. education available in a variety ‘of ways to meet the special '

requiremients of teachets. . ' o

.
LI » < *
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Improve the utilization of teacher education staff by coninfmlng A
courses which are essentdally common to all vocational areas. .’

L

This_issue condemns the practice of offering separate teacher

-
N .

+ education courses in a single institiition For different vocational

areas, particularly courses which can be construed as common to all

-t

vocational education areas. Institutions are urged td make adjust-
. X -

ments where such obvious duplication océ;;s. . . .

: .. - + o ‘ .

v)'

. Ezamine the practices of state }undﬂng of
vocational teacher education.

. States vary widely in the extent to which they inyest in |

- < *

vocational teacher eduéation. In the absence of.definitiye data,
' it is believed khat some stétfs have so 'weaned" the teacher education -
program that its"actual effectivefiess is impaired. 4 ¢orollary to

. 1

) the géneral problem suggests that states should know what they are

dctually getting for their investment in teacher education, regafd- .

i~ o . » ,‘ .
* + less of the size of this investment. Comparative data should be

*

4 . . -
© obtained on a national basis about the actual investment in .teacher
» ,°, ‘e ‘

e education. X i ’ ’ o
i

b

1

Include evaluation and preparation of instructional
materiale in teacher education programs. ., o o
. ., — .. " A . -
v “Th;§ item implies the need' £or cusricular material ip vocational

education and implies further that development of instructional

¢ -

. material for a vériety of. vocational progréms should be underﬁakep'

*

.. . by, under the difeétgdn/of,‘or in close relationship.to teacher

education. Other things befng equal  teacher education is (or should

be) in a strategic position to evaluate instructional materials and

supervise the preparation of such materials.
» S 46
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- " Encourage ‘vocational eéucatwn teachera to recomnend C e o e
= . potentuzl vocational -education teachers. L "o
Every teacher findsaxn most of his classes an outstanaihg student- . ’
A o " who seems to have desizable qua11t1es to become an outstanding

-

vocational education teather. This is one part of the total recruit-

. '9‘ \
" ment program. Vocatlonalapducatlon teachers are urged to become
~ " » . ’
, s sensitive to their potential for suggesting teachers, eithér from

-

their classes or from‘their business and :industrial contacts. -

[ 4 - o

Develop and implement programs for preparing
) an inereaged number of teacher educators.

1
How a person becomes.a teacher educator seems clouded.in mystery.

-

Very little is being doneto find potential teacher educators and to

rovide them with ecial workshops institutes or seminars in order
P gpec; : PS, st1] s

to speed up the process of'becoming sénsitive to the many facets of ' .

teacher education. Few if any states would have the capacity to

’_) . . : . [ L.
organize and conduct teacher education preparation programs. Ehis

. appears to be a natlonal EPDA problem whicH could be implemented by

national leadership > and yrov1ded in two or more areas throd;hout the

-
-

nation at periodic intervaE%, ‘ . . . L

Vv
v
S
Vo .

Sell the decision-nukeész',ion the importance of tec‘cher' gducation.

\_ .

This entife project i ”beamea toward the taék of Br;nging teéige;

education promlnently to the attention of the decision-makers. The’ ‘ ..
. . question of what is needed‘in the way of teacher education should '7_ )

- . . .

. .. P

paccompany altl vocatiopal egucatxon program plans. . . : ;
» ' ,"1. , + ’ ’

?
E
+
v
14
s ' .
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.
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- Develop state-wide and regional structures to promote & |

cooperation among teacher ‘education programs. . J——

Although éﬁe regponsibility for teacher education should be

’

v fixed in any state, talents.throughout the state and in other .

¢ 3

institutions should be used. ¢

d Provide a direct "pipeline” between the state agency
and 'teacgez! education institutions. -

< - In some states, evidence indicates that teacher educators feel
. ¢ ‘

N - . Lo S
they are too far removed from state agencies responsible for program o e

development anq)that the problems and issues confronting teacher,

- education do not get to decision-makers at the state level.

* N . l:

. . , ¢

Poll local administrators and instructors regarding
vocational teacher education services needed.

.

l

1

Teacher educatogs must méintain a continuous rglationship with
L o . ~
3 the employers of vocational education teachers for the purpose of

knowing firsthand about the kinds of teachét -education services
“ - 2

needed to improve the instruetional capacities of teachers.

[ » s
~ = " .
L s =

Recognize community college credit for voca¥ional teacher education.

. , .Concepts of the "open curriculuq?“in teagher educatiom should - -

. /s . :
. prevail to the extent t?at a potential teacher can be éiven credit

\\\ for similar or identical edu¢ation requirements_iqhteacher education.

The new teacher in'tfaipiﬂé_should,hqve an opportunity to "chalienge"
any teacher education course abon ;h% basis of prior completion or

- (s 4 L

prior experience related to the course. o - - )

» . » -, . » PR . &, ‘

s L




PN A v 17t Provided by ERIC

Arrange for the joint appointment of teacher education : ‘ s
faculty to commmity college facilitiés and to vocational :
- education facilities at other universities. .

.. This technique, where feasible, can assure depth’'to teacher

av

.. education and cén ‘utilize competencies in a two-way process in .

teacher education. . ,\\\ ‘ .

-
«

Arrange for the appointment of state_ agency personnel
. to vocational teacher education faculties on a part-time basis:
The advantages of close involvement of the state agency personnel
: ’ ' ) \
in the teacher education program are obvious. Benefit$ are gained-

<

*

both by the teacher educator and the state agency personnel; new

[ -

and experienced teachers have an opportunity to become acquainted

with state agency personnel and can dMwre their hopes and fears with

’

the policy makers in vocational education.

Use both resident and itinerant teacher educators. . :

* +

L3
v Ly N

This item is not only a convenience for teachers but tends to

keep them in frequent contact with progressive de%elopment in teach- .~

-
. - v

ing and learmning. Use of itinerant teachers makes it possible to

v

také advantage of specialized experiences théh(may not be available”

-

among resident teacher educators.

LS

* Make available many forms of financial .asgistance to teachers.

Increased emphasis upon teachet education suggests that some of .

+ 4 N
-

the funds for teacher education should be devoted to direct assisqancé

LI °

for teachers. The ultimate goal would-be to provide all teacher

education programs at no bxpedse to the teacher, even to the point
‘ 1

of giving an honorarium for the teacher to attend some kindé of

' teacher education programss

o - ! - 48
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.Disaemin&zté.infom,zz_fion about pocational teacher - - e .
education to all Yiterested groups. ., ' . :

Information about vocational teacher education is one of the

best-kept secrets in vocational education. Until teacher edacators
. b . .

make such information availaélé, it is difficult to expect that all

\

interested groups will provide strong support for teicher education. - -

-
'a

It is difficult to support that which you don't know guchaabouz or

do not understand. ' . . : " .

Develop vocational education pez;sormel as individuals
beyond mere "occupational preparedness.

Occupational competency has been a hallmark in vocational " . K

teachiﬁg. However, the principles of teacher education-go far

’

beyond the single requirement of occupational competency. Programs
of teacher education must have elements of a broadening nature and

must be in tune with contemporary needg--teaching the‘culturally.

£y

-,

di'sadvantaged student, for example. ’
b '

Apply AMIDS (Avea Mampouer’Institute for the Development ,
of Staff) on a broader front. : . )

The AMIDS programs actually perform many teacher education h
functions which have been ignored, or poss§§{y not specifically
provided -by the vocational educaticnal legislation or the‘ Faté
plans. Teacher education is needed on a broader frg;t is .
commonly provided in the states; commitment has been largely to A-

~Bre-service teacher'educafiog. ‘Clése collaboration with AMIDS will ,

benefit both programs: (1) extend teacher education to a larger

*,

_ group, and (2) provide teacher education expertise which is not

totally available in AMID& programs.”

50 C
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are |not excluding desirable teachers in vocational education.

to demonstrate by actual example their concern for the inéiﬁidual " Co.
. .
.teacher. . . ) .o )
Ll f )
Provide teaching speczalzsts for various special student groups. . »

handicgpped and the d:’.sadvant:ag.ed.,A and the like. This need must be

.and all .

. -

B}

.

Adapt certzﬁcatwn format to permit entry from busznesa
ané znduatry and from baccalaureate programs. -

A frequent criticism of vocational education 18 that -it does

not prpvide a reasonable open entry to employment gf “teachers from"

business, industry, and other baccalaureate programs. Expansion

¢

- - :
hoped for’ in vocational education will require that states evaluate

; ’ .

their Certification requirements to be sure that such requirements

.
-
" L3 v

Modernize teaching techniques: use.a variety of teaching methods.

Teacher education programs should exemplify the best possible
b J

.

teaching., From the standpoint of instruction, teacher education

programs should use modern devices and a variety of teaching methods

hls is an opportunlty for teachif education administration to !

bring %eaching speciallsts to special groups of teachers--basic

education] English as a second language, curriculum for the
& .

N

recogni?ed by teachém educators; otherwise i? may not be provided
b : B

at all. |l § e

: ‘ ‘ . N .

L
.

Gnanﬁ college. credit fbr certqfied occupatzonaz experzence.

‘states have experiMbnted in granting college credit for
Lo 7 .
occupatignal experience.

Som

This pract%ce seems to be highly desirable

tates are urged to institute such 4 program,ﬁ?r to review

R ,. ... ) ads /

and updat:I programs now available.

| ;
. - ‘- ~ .
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! o
Identify Speciﬁc Procedures to be Used'to Improve the Effectiveneu o,
of Vocational Teacher Education . , S

‘ R ¥ 3

Develop more effective follow-up of -first-year and
>~ second-year vocational educatwn teachers.

.

. For the most part these-are the forhmative years for the .

' L b . . ~.

vocational education teacher--the period of time when teachers

need tﬁe moSt help on the job, and with real-life instructional

B s
I3

PN

* - * situvations. Teacher educators must be available to give assistance

" when needed. Furthermore, teacher educators could collect data

'- v,

, continuously concerning the instructional problems_of new teachers -

and then use these data to modify teacher education.

1 - '
. © Make a state-wide study of total efforts in vocational )
- teacher education. '

A} ° . -
[ . .

This is part'of_the general knowledge that each state' should
possess about the actual programs of teacher education. Relevant

data about. vocati&;l teacher education is scgfce. Too little is . /
known about the nature of the total effort, its strengths and

.

. ’ weaknesses.

DebeiOp better commumications from the state office
relative to resources (types of funds) avazZabZe for
special workshops in teaeher education. :

-

.t

¥ " In the absence of statewide efforts to coordinate professional
development, each teacher education institution must shift for
! . .

itself in attempts to provide special services. .Frequently these .

2. ®

_attempts are handicapped because of %he lack of (or poor),'c"ommnnica—~

Fiatd '

’ ‘ ‘tion with the state agency. On the dther hand, all teacher education

agéhcies should- take the initiafive to. know what resources are

.
4
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~

available from the federal level. i
. 4 . . S
Develop guidelines, on a national basis, for the evaluation
. of teacher eduéation prograps- by the individual states.

Opinion is nearly equai;y divided concerning the relevance of

2

this.item. (Ag, many people Qisagree, or are undecided, as agree.) = |

.

It would appear to be advantageous for teacher educators to know
- - . . Ot

O

about national attitudes concerning criteria for evaluation; the e

fear is related to imposing national criteria which ma& reduce

» . v

local.initiative,, . . - \

Encourage all Divieions of AVA, and,associated teacher )
education groups, to work together in support of veecational
teacher education. e

N
)

Teacher education frequently gets 18st in relation to the major '

decisions about vocational education. Certii:}y one element of .

»

vocational education comfion to all Divisions of AVA i% teacher

education., It séemg/gbvioys that all"&visions should develop .

. % - S .

strong concerns aﬁght and Support for téacher education. . ‘
» :

Develop plans ;J improve the competericy of tegcher educators. .

No satisfactory q:ans has yet been aevised:in vocational
~ k] - -
J' . ) - . / .
education\tb'ﬁrovide'selﬁ-renewal activities for-teacher edugators. ‘ Y-

) - v 3 oL
This is an urgent item worthy of speci%L consideration and support

of EPDA programs. This prbblem is national in scopé and cuts
) 2 - A A . 4

across all areas bﬁ vocational education. T - .
/o . . - ‘ , , N i
g Develop a state-wide vocational education management ,
system which includes vocational teacher education. . : S

~

. This item is ‘somewhat controversial. Ohe out of three persons
N ! ' ! - ’

v consulted tended to disag;ee:or was undecided about: the matter. It =

‘ ' [ kK

(5
' - 5b : » .
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.

.t - » .

does seem reasonatle that if any part of vocational education is

. evaluated, teacher education should not be excluded. ‘Disagreement o

" and indecision about this isgze may suggest more direct self-

. - . -

. - - .
. evaluation activities among teacher educa;org./ : N
2 R . i B , )

'
-

Utilize the resouroes of the State Advisory Cowneil . - . -
in vocational. ‘teacher education planning. - , '

Teacher educators should take the initiative to keep state . i

advisory councils advised about the total program of teacher

~

education and urge such councils to review and study teacher

N education resources in each state. :

. . . 0

Explore the further development and utilization of
correspondence-eourses in vocational teacher education,

. Despite a strong negative attitude. (four to ome against), this toe .

.

item may have'significaﬁt value. Few, if any, persons would agpge

with the item as a total replacement for present teacher training o v

-

+ -
» activities. However, vocational teachiers {the isolated teacher,
L4

’

fbr'example) for whom teacher education is mot readily available

.. cannot be ignored and must be served in the same manner as other

- ’

- ¢ teachers. . R -

Promote field experiences and intermships for . : : s
vocational teacher education, R e - .

» L . .

. ‘ » ] - £
Realization of this item can follow many paths @nd is arother
example of the need for teacher education to explore new ways-and e,
dimensfbns\of relevance. ' . . 5 ;. C e

. ‘ N
. . . . .o o

1
o
W
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. 2 . - . . \'\
Establish a ppogmm with an audio-vidual specialist - ; PR
*  to assist in designing, selecting, and producing medba ) ‘ ‘:
for more effective|teaching procedures. . ’ o o T

One of tHe criti¢al needs in teacher edqgationfis 4dequate

t v H « N * - ) L .
. provisjon for kurriculum development laboratories whicqvinclude ) E‘\ ' -~

’ “ . N . -
the prxfuctgpn of audio—visual 1nstruct10na1 aids. TFor nearly

] ' *

a dgﬁgge thi® provision has been recognized in “federal leglslation

. 1) »

but is yet to become a teality. ) : . - ) .. e
A ./ e . \ ‘ s p

.

: Plan experimen™® studies contrasting aZtezmamve .
©, methods of voeational teacher education,

. . N

Teacher education programs must experiment broadly with

methodology ‘in teacher educatign. Principles of flexibility and |, - . /

'individual instruction apply to teacher education’ and too often .
- r~ ¢ Lt ’ o .
teachet.education has‘been accused of making one suit which is

! sypposed®to fit all people. The item calls for variety in teacher, = -

. .
-

* education. . . :

~ - N -

Fnerease attention to the development of research competencies
as an integral part of vocabional teacher education,

it Ieacher _education prog;ams appear to be the log1ca1 source'

A

for the'developmént of research competencies among~vocationa1 .

. » :
educators.. Not.only should %gacher educatipn programs realize
; - .

«
Se vt v

and develop this potential; but state agencies should move toward
[ N *

utilizing thé@e resources for developing research ig?petepcies

s . L. . s

. . N
‘and to secure a greater, degree of implementaqion of research data -

if instructional ptograms. ' ° 5

* FRIC - e : 2 . . _ - o -
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- - Help teadhers develop and maintain positive attitudes

v

- work which they in turn will impart to their students. R
- &, ’ Vi .7 . N
! . That teachers must develop positive attffudes abouf the world -

RN ‘e

of work is a widely accepted concept. How th{s can-be accomplished

by teachers sﬁodid be ipclu&éd in the méthodology of teacher educqti?n.'

» .

4

Encourage the exchange of teacher educators on a
regional or national basis.

.

Although sixty percent of the persons consulted on this issue '

expressed a favorabie reaction, there are practical problems which -

A -

tend to inhibit exchange of teasher educators. Opportunity- for

%

exchange of teacher educators as participants in class work in

. . tedcher education is limited to the surmmer period; exchange of

teagper educators for the purpose of planning and design of Eeacher

‘education programs has not yet become popular., ~Realization of the

goals implied by this item depends largely'upon stimulation by the

v L v ) .

provifions of EPDA. . .
. A

S . ‘Develop a centmlizéd‘ teacher .education program so that teachers'
: . are knowledgeable in all areas of vocational education.

Inherent in the goalé of the Vocational Education Amendments of ¥

-

3 2 _
1968 ig the idea that teachers in one area of vocational education

-f N

acqﬁire knowledge and understanding of the vocational education
) R .

. . ~ ' wy
program in other areas. The concept of a centralized core about

. '

all vocational education appears to have value despite a two-to-one

negative teaction. to this item by previous reviewers.
.' * ’ RN w .

Y » ~

Test resource materials” for effectivenzss before publication.

The logic of this point is obvious. Nevertheiess,'some evidénce

-

seems to. exist that gilbt testing and field testing of resource ‘
., 2 .' L ) 5~6 " ’ L. | . . p ‘ ., - -
. . R [ ,
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naterials,‘although highly desirable, are not farried out,. *,

- g -

%  Involve teachers:in _devéloping instructional materials.

This is a logical step and can add relevaﬁce to instructional

-
-

material development.

.
-

- B
)

Make dvailable to teacher educators all materials and
*  equipment that ave guailable to teachers in local districts.

One of the tragedfes in teacher education is that some programs

. ¢

\\lack adequate mgrerials and equipment. Teacher education programs .
\~ s ¢ .
should at least be able to deal with materials and equipment commonly

found in local districts. Failure to supply this minimum quantity

- )

3 , ) .
of material is as unsound as furnishing material”and equipment of

such a sophistfcdted nature that it is beyond the grasp of teachers

-
-

in a local district.

Extend and improve interchange by éutting teacher educators
"where the action i8" for ‘feedback -and problemg of instruction.

N\ - .
This issue has been identified in a number of forms and it

.

" would be difficult to find fault with the obvious a&vantages of

teacher education completely in tune with contemporary instruction

-

in vocatioral education. Unquestionabl>xfhe'issue is reﬁieséntap&ve

/ Y
of one ‘of the imperative qualities of teacher education.

- . N . S

Use qualified part-time instructors to teach field etugges, both

- pre—éﬁrvice and in-gervice. ] -

. AN
This technique for improving:teacher education:uaslstrongly

recommended by vocational educators across ‘the nat4én. ' In additio

-

to the opportunitiés t¢ provide exXpertise not found in the permanent

‘. o 4 - B .

teache? education staff, use of part-time instructors makes it
o e V. . .
. ‘ ’y 1 s ; .

. ‘. ‘. r4 . a
S Y : ,
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- ’ possible to utilize teacher education talent in local dis;:ricts

i .
~ _ and in business. . ®

3 . b
. PR ) e - . - -

< ! 3

-~Use ETV network as a mz.a;of-reaching large numbers - .
* of teachers. =~ | ' .
» - / ’ o

<
SeventyrfiVexpe;cent of the people consulted about this itep- .

a
’

reacted favorably, Héwever, before long-range in@esfﬁents are made,

. the research on the effectiveness of ETV must be reviewed. Despite .

4 o, . . -

great interest in and -concern for ETV, teacher education has not

. experimented with its” use sufficiently to warrant positive conclusions
. - LS ’ ’ :

about its value as an alternative to other methods.

N “Of fer -evening and weekend workshops and seminars.

Every possible means should be used to provide teacher education

. Y

programs at the convenience of teachers. Expanding the options for

« teachers 4s to be ‘encouraged. However, use of evenings and weekends
: H i s

bt} R .
- . -~ .

can only be regarded, as one of the possible options.

@ - ?

, -
- .

Inerease the usé of media for self-evaluation by teachers. .
A teacher pever “arrives." fhroughout Bfé'profgssidnal life a -

-

teacher is faced with the problem of teaching himsélf’how to teach

’ PR
effectively., The technique of s€lf~eValuation of instruction is an

» -
° -

° imperative aspect of teacher education., -

[N 4 b - - *

r . ’ ' ) . .

- Expard. the use' of advisory groups in personnel deve lopment. _. 3

T - Generous uses of advisory services as an aid in reaching decisions
. . N . :

v

about professional development is highly recommended. - }

.y . P
-

. . . i '
‘ E lC ! ‘ ’ 4 ° i
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Unify teacher education organzzatzana in higher educatzon
znatttutzona «

Negative réagtion to this item (40%) is probably rooted in

fear of losing tOmMEdrtable and vell-establisged patteras of teacher
education. Duplicating and overlapping of services .(particularly '

common areas) within a single institution are devertheless difficult

.
-

to justifys . ’ .

.
.
- £

Develop behaviaral gbjectives fbr teacher education.
This is an exceedingly de31rab1e means of improving instruction

and provides an excellent opportunity for teacher education either

to validate existing.programs or to see clearly what additions are

. -
needed.
4

] . P ’

Provide cpportunities for teacher educators to |
attend prof eaazonal~meetzng8. .

k)
S
v

: Evidently some states isolate their teacher educators’ from,

professional relationships with their peers. Dialogue and general

Y

N '. .
exchange ©f ideas among teacher educators tend to stimulate vl

creativeness. . .

-

3
4 .

Digseminate knowledge of exemplary programs and techniques.
A prégram of disseminating knowledge about exemplary programs
e ' T .
of/zeacher education is essential. Too often a teacher educator

-

fhears about new developments/by accident. At present there is no

&

regularly operating procedure to accomplish thig task. /

- . - 7 -

Provzde insgervice education for supervisors of student teachers.’

Supervisors of student teachers,must have frequent opportunities

_to review and adjust their goals and procedures in the lighc of




- - . P
L} . 3

\ . : - . . é

- R

their combined. ezsgzience with student teachers. 1In additién; results .

- of research and rts of successful practices in related areas must

. be made available to supervisors.

. -

. . Build incentives for professional development. :

A carrot out in front attracts most people. Although it can be

-

A argued that ‘each pe{fon has to find his own carrot (set personal -

- ¢

- goals on the basis ofyéelf-analysis), it is well-known that ?onétary

%

and other kinds of rewards helpg7'Some societies place a teééher at
~ * b ) .

the very top of the social Structure. Perhaps vocational education

should take a long-range view toward developing some kinds of

. . »
. Trecognition for the master teacher. Ninety-two percent of the

. ' persons consulted believe in building incentives }or professional

-
-y

development.




,gg. _
Provide addztz&nal jhnd%ﬂg; zncludzng a substantial financial..
“ *plan for teacher educdtion facilities and equzpment

L3 .

Definitive review and analysis of actual fundlng for vocational e
\ K ¢ ) , L
- teacher education are not évéglable for the contemporary program:. o~ -
- s N . '})
Among theé.states, o one know§ for certain the exact status and . o . .

condition concerning allocation of financial resources for teacher

. .

education. ‘ ) . L ) L }
\:- . ’ - oY ’.. . °
: > An assumption generally made about "téacher_ education facilities

is that they are poor. Cobnsideration cculd well be given to con-

struction and facility expenditures for teacher education. \ /
A ¢ )

?;ilize more relevant innovation in instruction. -’
Objections to innovations in teacher education programs would
. , ’
be hard to understand. Obviously progressive, up-to-date, creative,

and imaginétive programs are imperative., One of the -implicationgs of
s

. v
Ay

i L
this issue is strong self- p011c1ng of teacher education programs.

~

- Use a variety of multi-media resources. )
: PR A9 ° Lo
Most certainly expansion and improvement of teacher edudation

f - -

should include liberal use of a vartety of multi-media resources.

: . ayt ’

. :? H L4 i
The extent to which these items are actually available for teacher

. » o - . ) .
educd®™on across the nation is not knowt .t . ¢

-

oo,
'y

Provide continual access to instruction and counseling resources.

" '!"
Too dftem teacher education stops when the vocational instructor

leaves the campus and completes basic requirements for certification.

O . E;ji ! .

- ERIC R & :
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One of.the imperative ways to improve the effectiveness of teacher
4 . ' / e
education is to make teacher educatiom resources available continuously
: Cohe , -
to teachers throughout’ their teaching careers. .
' ) - P

Y

Coordinate "software" development between téachers and specialists,

Development of software resources for teacher education must
include teachers in order to provide relevance to teaching requirements.
C . .
Specialists must be used to provide a "leading edge’ in software

development and to avoid the need to make continuous.improvements on

possibly outmoded m?terials.

Provide more individualized instruction on a econtinuing basis.

—

A basic principle of teacher educatiorn is that it must‘exemplif}‘

»

individualized instruction. By actual example teacher educators must

.

provide individualized instructional situations. One of the goals of

.

teacher education is to achieve individuaqized instruction in vocational

education classes.

Develop a "learning resource center.” * 1) .

By definjtion, a "learning resource center" represents the.best of

instructional technology and multi-media. Research in teacher education

has define%g%he parameters of such’leaéning_centers, including design
. \

of appropéiafe buildings. The assumption that present teacher education

facilities do not live up to desirable standaré; i€ well-founded. ,

-

Provide opportunities to remew occupational emperiences.
. . - Lol ~
The need for updating the occupational experiences of vocational
{
education instructors .is becoming more acute with increased technology.

Such programs should become a part of a statewide plan, and "teacher
6z -
O<%
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educators should play a significant role in this plan.

Experiment in the development of exemplary in-gervice programs.
In-service training p;ograms~for vocational education teachers
represent a major critical need in teacher education. All states

must develop strong programs of in-service teacher education.

Provide for employment of gpecialized education comsultants
and moke full use of school and commuity resources.

This point has beén emphasized repeatedly and probably represents
one of the largely unéapped resources fbr improvement and expansion

of teacher education; it requires a little imagination, detailed
planning, and a lot of hard work. ¢

~2
" Provide proper funding, minimizing soft money.

Soft money-is attractive, and available’, and should be used.

.However, the foundations 6f improved and expanded teacher education

.

programs must be based on‘available hard money.

.

¢ ’ . ,
Publicize vocational teachew education and its availability
in the state. -

Structure and availability of teacher education programs are

not thoroughly understood by vocational education teachers: among .

educators and policy-makers generally, thq.purpose, structure, and

—_—

) . - .
content of vocational teacher education constitute an almost unknown

’

. quality. - -

v

Develop better liaison between State Boards and
teacher education staffs. . .

Centrality of teacter éducafioq is the schéme 6f quality in
wvocational education that suggests the desirability of two-way

-
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,regard development of basic textual materials as an aid to improving

communication between the State Board for vocational education and\

i

teacher education. The situation is not resolved by infofmihg State

Boards about teacher education;, teacher education must be acqountablé

to State Boards for quality dimensions among teachers.

X -

Make better use of teacher education programs as intern
experience for vocational educators who are moving to’
posttions of larger administrative respongibility.

Leadership development of,qﬁtential administrative personnel
could well provide substantial experience on the firing line of
teacher education. After ali, the nature of the administrator's job

is affected by the quality of the vocational instructor. In addition,
such intern eﬁpérience could bring administrative problems into the

Y

structure of teacher education.

Study the possibility of using the resources of the
post-secondary znstztutwns. ., ' 1

2
3

st | .
The case in point is that any teacher education program which is
confined entirely to the university campus can overlook a wealth of
other resources. One of these resources is the post-secondary

institution which does not now figure prominently in teacher education.

Develop basie textual materials for vocatwnal teacher
educatzon programs.

More than one-third of ﬁheorespondedts to this issue do not
’ - L]

andnexpandihg teacher education. On‘thé one hand, there is a lack of

such materials which are generally yseful acrosé‘thelboard; on the

other hand, teacher education must maintain a degree of freedom

.

from confotgitf to any rigid system of .basic textual materials.
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The fact that two-thirds of the respondents -found value in the item.

suggests that it is a viable element of improvement, but that thé

-

hazards involved must be recognized. s ,
L . .

v

‘Assign administrators to vocational te&cher education programs
-/,f”' who are especially prepared for this responsibility.

Evidently administrative responsibility and authority for -

vocational teacher education are assigned in some states to persens

'
’

with little background, understanding, or sympathy for téacher
education. Obviously, an improved and expanded teacher education -

program can grow effectively when the administration is knowledgeable

-

about teacher education. -

ﬁegularize an annual asbessment of“thé products of teacher

education as feedback for improvement. e

>

Regularizing an assessment of vocational teacher education,-by

v .

reference to the teachers themselves, is unqiiestionahly representative

. -

of a desirable feedback pattern.

.

.
~
-

Encourage local education authority to take initiative for the '
professional development of vocational education personnel.

Some enthusiasm for professional development must be generated

from within the local educational authority. Local plans should be

”

. ) . .
~realized iIn cooperation with general state agency plans and in

cooperation with teacher education programs. '

.

s

.

Provide funding speéifically for teacher education by adding
an amendment to the vocationgl education act.’
» i S .
Support for this item (75% of the ,respondents) represents

’

inadequate funding of teacher education by some of the‘states;

consequently, forced funiding by establish%gg'a—teachei education

' PR

) (353 .. . - L
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- - -c%bggory"in the legislation seems attractive. , Precisely how this

action would aéqﬁally improve and expand teacher education is ﬁot_

- - clear; alternatives should be prepared.

L4 * .

Concentrate orn using zndustry as a resource for .
training vocational teachers. . .-

Reactors divided equally upon the relevance of this item as a

resource for/teacher education. Evidently'use of this avenue in the
‘ training proceduxres among the states is not widespread, However,‘

s

there can be no doubt but what industry does represent a potential - -

' N N

resource. “

. ' Explore the potentzal of - industry financzng vocational
teacher educatzon

Some unions have funds which have been used to provide annual

seminars to update certain teachers of vocational education. Such
? - g ~
programs have been generally excellent. Because of the imperative

" need for in-service teacher education, these potential resources

. 0 L ?

v .
©

should bevexplored:

4

Provide a national program which will underwrite in-service
and pre-service programe for teacher education in vacational
weo, .. education.

3 - -, ‘
e ’ oo

Most of the funds for teacher education have been used in
pre-serviée type programs. Expansion in the number Bf’teachgrs

needed, as well as development of a nationwide émphasis upon-
. . - Y-

-

. in-service programs, means that subsEantial funding is necessary.
n"~ J .

The centrality of the teacher in vocational education and the

P ., “

numbers invdlved, suggest the need‘for substantial'national funding

" of these efforts.

E MC . . . | ‘ ' . p_ S ; ' " ) \ "
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-for teacher education.

DeveZap atrong liaison with Regearch Coordinating Umts.- /

-

The Resaach ‘Coordinating Unit- (RCU) is definitely a~few resource ’

~

The RCU provides immediate access to’reseérch

related to teaching and learning, and to development (models, for !
c. / .
example) in teacher education. ;
* °
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What is the Role of AVA in Vocational Tgaclrer Eahca_ﬁont'

ReZate systematwally mth national educatwnal organizations;
with business .and industrial dssoctations, and with othey

groups for the purpsse of influencing and strengthening
programs. of vocational teacher educdtion.

Respondents felt that these tasks were unquestionably a respon-,
sibility of AVA, Concentrated effort by AVA to represent vocational -

teacher education among gll other national groups wotld in fact ——

% 4

represent the -best interests of teacher education. \}\ P

+  Promote spec;“zx allocation of federal funds for vocatiomal "
‘teacher education (get teacher educationout of the "aneillary"

class).
Teacher edJcation is far tpo important in the general scheme of
. P2 o
vocational education to bg_lost amid a general collectiof of miscel-
. , e 7. .

laneous aspects_of vocational edugation. AVA is strongly urged to
secure either categorical finadcial aid, or other means, in national

Wl
legislation to focus major attention on teacher education. .
~ ] .’ff\\ . . L
Consider re-establishment of personnel exchange within AVA.
. —— ©

This itemfreceived only mild approval. Perhaps the divided

vote represents a feeling that such service is not needed. quever

if it is needed, AVA is the logical organization to take action. -

»

E'stabhah liaigon between AVA and school acaredztatwn agencies
_to work \toward approval of vocational“teacher educatmon programs.

: Teachen education in vocational education must become a part of

- PR |

the accrediting process and it appears by general agfeement in this

|
study’ that'AVA must promote/the accrediting process for teacher

education, Appointment of Leacher educators to acereditation ‘ f

Lo eE—




o . . i
+ committées is highly recommended. _ o //// ' .
at s » * AN ‘o4

. Take AVA to the j‘zeld for teaqhers--ofj‘er regional, small group
' meetingg,, ”czmuzt mders;.’!rar "dyive-in" canjerengge . . )

0" '.

4

R '_ . Teacher educatlon relnforces agalﬁ;an item already well-known-- -

* -

oo **  the.fact that the teacher in the field does not hébg sufiiéient . s )

g . professional relations with the national organizations..lmeacﬁﬁt .
o -

e

educatlon accepts the responsibility to devekop prbde ln*AVA but . . s

4 ' ' - 3
: : . the orgagization needs to eqtablish extra services and relqtionships o
. . R < ’ . N “w . .

- with teachers. M RO i :&: ;(/724' .
. Y ) . ‘. . B .

4 -
-

. 5 ’ -~ L4 [ N i . » * . ‘.
Provide support for natwnal progrwns of proﬂ.\sswnal development. . .
-
‘ [

- Thls item points COward profe551ona1 development of all = )

N . . . e )
. - o ~k v »

' vocational_education gersonnel (programs such as those arli}ng out
’ - . ) Y . . < . : .

v . of USOE-EPDA) and places special-emphasis uponfthe vocational .
education teacher. - .~ .vﬁ e o .
L LT roo - ’ : .
ol . e,& - i T . . . s -
tion about teacher education programs. o

v -

> -
€ Qf AVA in dlssemlnatlng information about teacher ) .
) o . ~

¥ education practices was strongly estahlished by tge study.‘-Implez

S )

.
s+ ;j .‘0)

A

T qgntatlon is prob%bly a major task 'of the teacher educatlon depart- .

. ~ \
-

y ment worklng in chse/cooperatlon with d1v131onak teacher edpcatloq

b ~
.. S
- 3

L . efforts. . . o g o ..
’ ¢ o . > . . R i ’

N ’ . on S ' ﬂ" ! . hd (’”
: - ) "

"0 ‘
. Prbinde qunson with,state dssoézatw’ns f‘or p:f’omotwn s”/
R of personnei dévelopment e . S ~
This Aitem was strongly emphasized by th€ national stldy and
‘« reflects a.general national need to sensitize state associatioéns. .

., Al ¢ B , )

r. 0 action in professional-develdprient. .

' : R 3 -




Asewt in the develaovment of eriteria for- teacher educai:ora.

=

Two ‘out of ‘three people who responded to this item were in

favor of the development of suéh criteria. Suppprt for ‘this role

-

of VA géa reaction against what appears to be extremely variable

’

standards related to selection of teacber educators.

. -
. * ' .’ e . 4

.
» o«

Maintain a tiérectoiy of teache'r. education pemoﬁnel

’

More than 907 of the people responding to this item designated

-

®it as an imperative role of AVA Implementation of this role could

- .

well become a ‘task of the teacher education departmegt.
, b

-

. Initiate cormnrtees J,or\the study o,, yeacher educatwn curricula.

Periodic nationa} stdﬂies of the total vocational teacher

’ ?

education program (pre-service and in-service) are urgently needed. >

Such studies (probably to be supported Q; EPDA) must contain the

-t ,‘

‘factual data\about teacher education and clearly show extremes and

¢

trends. The role of AVA is to encourage the development of such

studies, not necessarily to become actually involved in the study.

£ - s
‘.

Encourage study of personrlel deve lopment problems by division '
committees and urge inter-division commnication regarding

. teacher educatwn. .. K
It is the role of AVA: to coétinuejto emphasize professional = |
' development'as an integral parv’of diuiaion concerns{. . .
v AP . ‘ . ‘ . . . : ’ o ‘)': .
Cont-mue to emphaezza and expapd: mformamonal matemals L
on vocatwrtal teacher educatzén - © o

%VA must assume a,role in relation to information4about teacher

education. At present it is difficult to describe, 55 a national

’ . -

>

g $ . .
7 basiis,“the total.teacher education program. ’ .
., i . ‘.
7 ‘ ’
. ; O
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© . @gRlish relevans teacher ‘education irstructioral materials.

~dgsessment of the actual need for such materials is the ﬁﬁgk of

13

the teacher education degarﬁment. Although this item was highly.
.g - ¢ - > -
Yecommended, the exact dimensions of the problem are not known.

.y . .
tvrdrde “cr -cestirony about voecatioral teacner education
T be preservec tc Clorgregeioral gomrriistees. . T

. The status of teacMer education, ircluding its strong and weak

'6 .

areas, must be brought to the attention of the Congress alohg with
. . : &

. ‘other data used by the Congress in its reviews of vocational education.

. ' . . . :
Cevidues o vazioral confererce or veézatdonal teacrer ecucarion
cgimilar sc tne legislative ari post-seccriary oceupazioval
_gorererces. * :

Eighty-five percent of the persons consulted see great value in

L4
‘w
such a national conference. JThe conference would not only focus
1

attention upon teacher education and personnel development, but

would go a long way in getting at teacher education issues shich -

3 .

need further attention. . . ’ s .
1} -~ . -
Zevelor corrrenersive AVA yeariocrs includivg erapiers or
rnilosecrny, mesnods, arnd cther Faceie of vceational education.

B s

The. literature of vocational’edycation is unquestionably a weak
- . s , . . »

link in the total national program. Frequent publication (as-ﬁeil
as updating) of general kinds of infoérmation about vocational

L
* <.

-

.education is essential,

i H - . . .
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_List of Parficipants s o o

ALEXANDER Arch BUNTEN, John . P )

State bepartment of Edud%tion State Director of Vocational Education
Stillwater, Oklahoma ™ o Carson-Gity, Nevada Lo

BACHMAN, Martha ' BYRAM, Harold M,

National Advisory Council - _ Michigan State Univetsity ‘

Hockessin, Delaware East Lansing, Michigan

BAILEY, Joe AN CARTER, Fairchild H. "
Denver Community College . RNorth Texas State University
.Denvery Colorado . Denton, Texas , L.t

BARKER, Richard L. . ' CHAMBERS, Dorothy . . ’
State Department of Education ; City Board of Education .

‘Concord, New Hampshire ' Birmingham, Alabama .

BARLOW, Melvin L. ' . CLARK, WallacelL.

University of California ' State Departmen® of Education

Los Angeles, California . Denver, Colorada' .

BENDER, Ralph — " COHEN, Sidney ‘ RN

Ohio State University “ State Department-6f Education

Columbus, Ohio ’ Hartford, ponnecticut
.moquu:sr David 3 COOPER, Lloyd - .
QEiversity of Missouri " .New Mexico *State University

Columbia, Missouri Las Cruces, New Mekico . - L/’/

BOTIOM, Lealon - DANNENBERG, Raymond "
Insf?uctor, Manpower . Western Michigan University

Hobart, Indiana Kalamazoo, Michigan 4 -
BOWEN, Peter D'AVELLA, Joseph V. -

State Department of Education - " Boston Vocation-Technical Institute

Providence, Rhode Island Dorchester, Massachusetts . )
BRANDON, George. L.  DAVIS, Harry -

American Vocational Association State Department of Eduqation .t
Washington, D.C. _ Columbus, Ohio L ’
BRANDT, Joyce. DRAKE, William E. _  _, -— '
Instructor, Health Occupations / Cornell University - T ' .,
Davenport, Iowa . Ithaca, New ‘York L T
BRIGGS, Lloyd : DRAWBAUGH Charles $

USOE-EPD . Rutgers University v i
Washington, D.C. | , . New Brunswick, New Jersey T . ;o
BRINKMAN Fred DRISCOLL, Maurice ’ y

Los Angeles Trade-Technical College Local Director of Vocational Educatﬁ%n:

Los Angeles California Butte, Montana .
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DUNRCAN, J. Allen .
SupetVtsor Seattle Publie Schools
Seattle ‘Washington

DUNTON, W. K., Asst. Supt. °
Special- School Dist. of St. Louis
Rock Hill, Missouri ,

DWYER, William A.

Canton Massachusetts.

- e A a

ELBERS, Gerald
USOE-EPD
" Washington, D.C.
. [
FERNS, George W.
Michigan State University
Ebst Lansing, Michigan

FOSTER Charles G,
State Department of Educatlon
{efferson City, Missouri
GAILEY, David

" State Department of Education
Salt Lake City, ‘Utsh

GARRETT, Pauline
USOE-DVTE
Denver, Colorado

GILLESPIE, Myrtle

State Department of Education

Cheyenne, Wyoming T

GILLESPIE, Wlea B.

State’ Department of Education

Charleston, West Virginia

GOFF, Nancy J. ;) -

University of California
_ Los Angeles, California

h "

GRAHAM, Nancy A.

University of -Arizona

Tucson, Arizona

GRAINGE, Floyd M,
"California State College,
" "Lowg- Beach
jong Beach,” Californid
» L. T

Blue Hills Regional\Teﬁéégfal School |

-

GRAVES Gary L. .
Coloradé Mountain College ,
Lead%ille, Colorado ,

P g N - . .
. CURREY, Elizabeth
State Departmen; of Education
Columbys, Ohio . ' .

o

HAAS,-Mary Helen ' .
Colorado State University -
Ft. Collinms, Colorado \

HH%SGN Durwin M,
North Carolina State ‘University,
-Raleigh, Forth'Carolimar , - .
HAYES, Ed C. '

Instguctor, Trade & Industrial Education
Longview, Washington '

1
HERMAN, James A.
State Department of Education
Sacramento, California

0
«

HERR, Robert D.

Instructor, Agricultyre
Narvon, Pennsylvania .

HIGGS, Katharife )
Instructor Traae & Industtial Education
Washington, D.C. . 2
HIRSCHLER, Elizabeth. .
State Department of.Education
Topeka, Kansas

-

N

HOLLDWAY Lewis D. L i

: UnlverSLty of Iowa < .

Iowa City, Iowa | »
. 1.‘0 ¢ LY .
HORNER, James T.
tniversity of Nebraska
Lincoln, Nebraska

HORTON, James '
State School of Scierfte
Wahpeton, North Dakota

A Y

. _HOYT, Kenneth

iversity of Maryland
College Park, -Mdryland




HUDSON, Geraldine
T - rArlington Public Schoois .
- "Arlington, Virginia

HUSUNG, William T.
Azusa, California

jtkSON, Arthur K.
Clemson University
Clemson, South Carolina

JEPPSEN, Ernest \
Brigham Young University
.Provo, Utah

'KIS$ELL, Phillip
Troy, North Carolina

KLEIN, Gerald .
State Department of Eduycation
[,Atlanta, Georgia

.

KNEBEL, Earl H.
Texas A&M University
College Station, Texas

KNOBLE, Robert
State Department of Education
Harrisburg, Pennsylvania

" KNOUSE, Reno S.
State Unlver51ty of New York
_Albany, New York

. KRAMER ., Ernest G.

'KREUZ Mary Lyn

Athens ATea Tec

Athens, $
¢ KUNTZ, “Garland

Duned1n Senior High School

Dunedin Florida

ical School

-

KYNARD, Alfred T.
Pra1r1e View A&M College
Prairie View, Texas

Citrus Community College ‘.

Montgomery Technical Institute

. Arcadia High School
Arcadia, California _ ‘

‘ McDOWELL Glenn
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LATHAM, Janet , - .
. State Department of Education L,
BOLSE Idaho - -

. _ )

-LAWRENCE, Frank

..Asst. Supt., District of Columbia O
Washington, D.C.
LIMOGES, Hartley
Instructor, Manpower
Pipéstone, Minnesota

<

LINSON, M. G.
State Director of Vocational Education
Denver, Colorado

LOWMAR, ‘Lucy . -
"Ipstructor Business Education
Alexapdrf’ Virginia .

LUCERO, Daniel R. *

MADDOX, Marion . - )
Un1ver51ty of Arkansas , -
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MAIDEN, L®nard r
Unlver51ty of South Carolina
Columbia, South Carolina
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MARKS, Mary ..
USOE-DVTE . -
Washington, D.€.

MASON, Ralph E., , ' .
Indidna Sta.e University .
Terre Haute, Indiana . .

McCLXY, David R. .
Pennsylvania State University

University Park, Pennsylvania N’
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Pikeville, Kentucky . :

McDOWELL, L. C,
University of Kentucky
Lexington, Kentucky
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McMAHON, Gordon N _ ROSENQUIST, Barbara - -
. State University of New York “University of California / '
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St. Paul, Minnesota New Brunswick, Wew Jersey, -
PETERSON, Dale ' " . SEARS, Bradley E. i
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University of Illinois ) Instructor, Business Education
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RABY, Marjorie ' SHIGETOMI, Samson S. i
Instructor, Distributive‘@ducation State Director of Vocational Education
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b RAY_ Jack ' : SMITH, William G. ~
' Kirksville High School - utgers State University ) .
Kirksville, Missouri ’ New Brunswick, New Jersey
RAYMOND, Bernice ' SNOWBERGER, Mildred AR B
Instructor, Health Occupations » State Department of Educatioh
Salt Lake City, Utah 7 Dover; Delaware
_ REED, Joe L. . . * SNOWDEN, O, L. ' )
University-of Tennesseg P Mississippi State University
« » Knoxvitle, Tennesseée State College, Mississippi .
, REID, James L. . SORENSON, Wilsonzn . ;
State Director of Vocational Education Utah Trade & Technical Institute
Baltimore, Maryland - . . Provo, Utah ’
5 7 -
- RIDLE, Louis Di - SPARKS, Gertrude C. .
State ‘Director of Vocational Education ) Milford High School N
Juneau, Alaska . New Haven, Connecticut
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- RIGHTHAND, Herbert . . STADT, Ronald W.
State Depaé;ment of Education Southern Illinois University -
Hartford onnebticut ' Carbondale, Illinpis
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sr6cxs Steve §.” "WARREN, Bill ' ' y

National Advisory Council : State Department of Education

-Oxnard, california . -Augusta, Maine
* “STONE, Thomas {  WEAGRAFF, Patrick J.

State Départment of Education University of California

Pietre South Dakota , | Los Angeles, California - - o

STREICHER, Sidney © " WICKHAM, -Jegnette J.

Instructor, Technical Education Instructor, Home Economics'

.Odessa, Texas . \ . Topeka, Kansas

STRONG, Merle E. WIGGINS, Lloyd L.

University of Wisconsin Oklahoma State University

Madison, Wisconsin - Stxllwater Oklahoma

SYLVESTER, Ralph , WILLIAMSON, Mary Lois

University of California ) State Department of Education

Los Angeles, California Frankfurt, Kentucky
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