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What it is

Why-it
necessary

PART A: AN INTRODUCTION TO CAREER EXPLORATION

Career Exploration is a prograrr which cuts
across subject area boundaries of Career Prepara-
tion and Career Development, as specified in the
Michigan model for Carper Education. It may occur
as part of regular, existing classes, as new and
specialized courses or a combination of both.

It gives students an opportunity to carry their
explol-ation various life roles cut of the
cia=srocm into .the liSe of the communiy. It pro-
vides direct community experiences which complement
their clessro= learning experiences.

Career Exploration is a vehiclethroz]gh which
teachers can help. students gain insight into the
relationships between the knowledge and skills
they study and the 'knowledge and skills required
for their intended present and future life roles.

Itis the utilization of community resources as
an'integral part of the instructional process, an
essential element of comprehensiie Career Education.

If we accept the theory that students are goal-
oriented- -that is, that they want to see a reason,
a long- or shor -term goal for anything they un-
dertake--love believe that they will work better in
a ''career-Oriented" curriculum. This curriculum
is one in which students will be conscious of the,
implications of the learning activity on their
present or future life roles. It is also one in
Which the career-oriented learning activity in-
volves a realistic application'of the skills they
are learning to these present or future life roles.
In the Career Exploration program they have oppor-
tunities to practice these.skills in real-:life
situations.

We believe that student, learn best from speci-
fic experiences from which they Can geperalize.
By providing these specific eXperiences,'Career
Exploration gives students new information on
which to make:effective decisions about their life

6
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roles. These life role experiences may be both
simulated and direct, but they must involve more
than paper, pencils and books if they are to pro-
vide the basis for valid Judgments. Too much of
.the existing Cateer Education effort is probably
involved with information rather than experience,
proOucing "'':,... who are "knowledge rich and
experience poor."

Career Exploration is also a means of taking ad-
antage of the vast reservoir of community re-
sources which should play a part in the education
c sur youth. For too long the potential of most
of the community has been ignored or forgotten.

ter: -smmunity ca. offer re.--r-c to gi ;e
students experiences with most of the major life
roles: occupational, family, citizen and leisure,
even though some are much more limited than others.
Our conception of community resources must become
much broader in scope than the few traditional
industries or civic activities which have been
visited by classes in the pat.

Although Career Exploration in some form takes
place almost continuously between kindergarten and
adulthood, a formalized emphasis on exploration
should begin in middle school and continue through
high schbol. At the beginning of the middle
grades, when career and self awareness and assess-
ment, decision- raking, communication and infOrma-
tion-seeking skills have been acquired, the Career
Exploration program takes the stilident to situations
in the classroom and the community to learn about
various life roles firsthand. The knowledge stu-
dents gain through these experiences forms the
basis for their career decisions and career plan-
ning. Their tentative decisions related to life
roles are then further explored and implerrient-e4,
through school and community ex eriences during
the high school years. Thus t e comprehensive
exploration of various occupat onal clusters and
other life roles leads to successful placement in
high school--in both coursework and community
experience- -and after graduation,

'1"..,/o powerful concepts are embodied in Career ,

Exploration: education through experience and
community participation.

tl
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In earlier times young people growing to adult-
hood learned about various life roles from family
and community sources. Today many adults work,
not only away from home, but even away from the
reildential communities where their children are
growing up. Consequent,ly today's children have
little,. if any, chance to, learn through direct
involvement and experience. Their dominant envi-
ronment is either the school or the informal

'society of their peers.

Careen exploration can help fill this void by
providing opportunities for learning through
experience. As a major component of exploration,
the ,direct experience approach can supplement
learning from books and more passive processes so
that each will mutually reinforce the other.

The building of an effective exploratory pro-.

gram, therefore,. requires coordination with-com-
munity agencies, industry and business, so that:
(1) experiences can be developed and (2) the pur-
poses of the experiences and the responsibilities
inherent in these experiences are well understood
by students, educators and community members.
Organi2ing the necessary school and community
experiences can result in a better mutualtidnder-
standing of the needs, purposes and feelings of
-both community_and school people.

.

Expected As schools move into the implementation of
outcomes of Career Exploration, certain outcomes which are
Career 'consistent with the Goals and performance Indica-
Exploration tors of Career Development) should be expected to

occur. Among these are the following:

Students will:

1. Learn that basic skills taught in the class-
room are both applicable and essential,to
the careers for/which they are preparing.

2. Acquire information about personal charac-
teristics of self and others.

4
3.. Recognize self development as a life-long

process
1

1 Reference Guide of Goals and P'er'formance
Indicators for Career Development, Michigan
Department of Education: 1974

V- 3



4. Understand individual and group aspects of

behavior.

5. Acquire and apply interpersonai,skills.

6. Recognize educational alternatives and their

applications.

7. Identify and explore al rnative occupati.on-
'al roles and settings,.

. .

8. Identify and explore aternative leisure
roles and settings.

9. Identify and explore alternative family
roles and settings. -

10. Identify and'explore alternative citizen
roles and settings.

11. Interact with the community as learners and
cOntributing members.* .

12. Understand the nature of decision making.

13. Develop skills in the decision-making proc-
ess.

14..Acquirtonskill in ,identifying and evaluating
options based on self assessment.

15. Participate i, i career planniffg,

-'16. Acquire knoWledge and skills,necessary to
implement 'career plans.

17. Develop 'skills in monitoring progress on
career 'plans.

18. Modify career plans to maintain consistency
wtth' changing career goals.

* This. outcome does not appear- in the current
version of the Reference Guide. It is however,
felt to be worthy of direct attention, so it is

.included here. In the fUture, it maybe includ-
ed in the Reference Guide.



The charge for the school system is, of course,
to plan and deliver experiences to students which
will result in achieveMent of theSe outcomes.
From experience, we know that one essential step
will be to be to become more specific about these
outcomes. The Reference Guide', available from the
Department of Education, takes us a substantial
distance toward this objective. Experience has
also enabled us to identify several additional
goals for the school system which, when met, will
facilitate the exploration program. They are:-

The schools will:

1. Promote, identify and coordinate the use of
community resources when planning and
deliveringearning experiences.

2. Provide direction 'a.nd assistance to students'
as they attempt to put their career plans\
into action during schoOl and upon exiting,
from the schOol'sys:tem.

3. Prepare staff to accept the development,
explorqtion and implementation-by students
of their indiyidual career plans as aniimpor-
tant part of each one's responsibility

4
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Sequence
of program

C
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PART,B: THE CAREER` EXPLORATION PROGRAM.a....

This section preSgnts a..alodel exploration, pro -
gram -whirl reflects what tisadrelt to be,the furthest
advances in th4 state.of. art. Schools are
encouraged to use this.mo441 as they plan,, develop.
and try out their exploration programs. They are
also cautioned that this model is not proyen
mractice, and as testing and development contin-
ues, changes in the modeljnay'become necessary,

The Career Exploration program model is planned
around three d/erlapping stages of development,
which will 'be described in the following order:

I, Preliminary stage (Role awareness).

Self awareness and assessment'
Career awareness and assessment'
Decision-making skills,
Communication skills -

Information- seeking skills

./II. Experience stage (Role identification and
exploration)

Informttion on major life role ar4as
-Transition from classroom approach tQ

experience'approach
Hands-on experiences

III. Plannihg stage(Role participation)

Career Planning ....

Goal developmen
Ideritifica.4ion-and.selection
alternatipaths

..Community resources utilizatiOn
Community placement
Career readiness

. The above stages are pictured in Figure 1,
following.

13
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t. Awareness and assessment ih both the self and
PRELIMINARY s career areas is a continuing, dynamic process..

.

STAGE. During the elementary and early middle school
years 'children will have experienced'the'elements
of career development through the infusion systtm.
The components .of self awareness!`` career awareness,
life rble options awareness and values awareness,
and the necessary skilld fOr communication, informa-,\
tion seeking 4d decision making will 1,taught
withim.the structure of the existing cu riculum.
Career development will be infused, or integrated,
into reading or arithmetic, for example, through ;
a change in approach to how it is taug4-tnot as
a substitution of one subject for another.

Gendrally,.the transition from infused curricu.

lum as the sole Career Education program to aaCa-
reer Exploration program which -complement the_

continuing infusion of career deItlopment occurs
-; -between elementary and Middle or juoiar.high schOols.

However, it must be iecognized.that some students
may be ready for exploration.earlier than grades 6-
or 7and some much later. Figuie 2 indicates the

s
continua between 'no knowledge or skills and .com-
plete understanding or skills on which any student
might be found at any given point in his or her
education. Although the component's described are
desirable prerequisites to the exploration program,
it cannot be expected that students will have pro-
gressed through the entire continuum by the time
exploration begins.

So.

.1

Fig. 2,

. A

STAGE ICOMPONENTS

, no Self self awareness self
knowledge and assessment' understanding

1

no career career awareness useable
knowledge and assessment career knowledge:

1

Cy
,

dependence decision making independence
1

1

no skill
useable com-

cdiamunication skills munication ski41a
I..x.. I

..,,

information-seeking usea413. informa-
no skill ski.11s, tionn4eeking skills
1

I
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4

Each component of Stage I'may.be thbught pf as
a continuous process, in which atudents.update,
adapt and integrate what they'have learned about
themselves or their life roles. As neE./ things
are learned, that information is processed and
integrated into a new self assessment. All of
the Stage I corlIponents are important as basic

,

preparation for exploration or the major life
roles.

In the preliminary stage of, Career Exploration,
students/ with teachers and counselors, should
eyalu.4etheir.knowledge and understanding on each'
of the:comtpepents sown in Figlare 2. At this time,
a4dkonalttivities, individual studies or class-
room units ;tight be needed to enlarge ox refine
these basic understandings in order to:make best
use of Stage II, the experience stage, Upon in-
stallation.of the Preliminary Stage, a transition'
will 'have ben made from the infusion process as
the: sole Carfter Education delivery, system, to the
initiation of Career Exploration as a,separate
system which complements the continuing infusion
throughout the remaining school years.
4

the etuElent has achieved reasonable aware-
ness and assessment of self and--Careers, steps
must .bg taken to prepare for'exploratiOn into
various iotentiMcareer options.

An introdtictiWto exploration might include
discussions of such questions as Why explore?
What is a career? That are my opportunities? How
will I know what I have done?

Learning about what a career' is might include
experiences to, explore how, people spend time. It
would point out that people do some things they
like to do, they do things they don't like to do,
ghd they tend to do things they can dowell,
People engaged in a range of job, leisure, family
and citizen-activities may be asked about how they.
spend their time and whethe; or not they like what-
they dd. '4

In the beginning activities in the Experience
Stage would be limited to r616 playing or simulated
experiences,which would help build student confi-
dence for actual experience in eal-life, situations.

VIP
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.Work role
lexperiences

4.

A study of opportunities should lead to -
active but brief experiences in a wide variety of-
work roles. Experiences should be selected accord-
ing to a clustering system solasto reprpsent a wide
range of occupatiorkal groups, and a series of ex-

.periences, both in- school and out., should be de-
veloped ineach of 12-15 clusters. The groups.of
experiencds should allow students-to experience
either tirst or, second hand a 'range of occupational--
opportunities within the cluster and to explore
the relationships among clusters. Several important
work factors should be Used to guide development of
the experiences: work duties and respongibilit,ies,
work relationships, work environments, work' skills.:
'The emphasis should be on broadening, not narrow-
ing.: 'Students should coninually be stretched to
see new opportOlites.

The experiences shbuld be spread throughout the
Curriculum so that stildents scan 'experience widely
and so that all facukty become involved in this

..
`section. This may be accomplished by assigning-
certain clusters to certain subject.areas,.ExpeTi-4..-

/ ences.should be designed to'reinforce subject area
skills as the skills are required by students to
partidipate in the experience.

What are my opportunities? includes-not only
-work roles, but also family, citizen and leisure
type roles. Students will come to understand that
certain types of work are done by different people
for different reason$: Painting a room is part of
home and family responsibilities for a homeowner,
but it is a job for a painter; child care is a
family responibility for a parent, but a job 'for
a .child care worker. Community experiences should
be provided to give students a sound underStanding
of family, feisurg and citizenship roles as well
as work opportunities.

In this way the Experience Stage provides a
better base of information through expe'rience in
gach of the four major "life roltoe,,it makes the

Experience in.
other life
roles

o.

1 .-

A commonly used sy8tpm is the 15 occupational
clusters identified by the U. S. Office of
Edtitation

.
P.
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transition from the classroom'approach td experi-
ences that model the outside world, and it pei-mits

actual 'hands, on" experience in selected areas of
the outside world.

a The question How will I know what I have done?
may be,answered py helping students think about
and record the experiences they have had in the
past, as the beginning of a continuing recording
system for Career Exploration. Individual stu-
dents' records will be essential for a coordinated

ogram of exploration throqghout a student's
Ihool

_ The 'Planning Stage is the third major part of
the exploration model.` In the planning stage the
student will have opportunities to set gbals and
generate plans to reach them. While some of these
-goals may be. related to school or personal matters,
they should also involve initial-and tentative
decis-i4is about life roles, especially occupation-

. al ingests. It is important, therefore, that
this.Stage.of exploration make use of and continue

ecpansion of preceding experiences from Stages
I add II as a'basis for rational' choices.

Whife.pkocessing and'integrating previous ex-
periences students can gain additional'unde'rstand-

v ing by exploring through existing school classes
and in the community. Courses that are exploratory
in natiare.ellow individual,v to try occupational and
other roles with( great intensity. For example,
drama caastes put students into performing arts
roles;-industrial arts classes, into some,indils-
-trialroles; journalismAklasses, into research
roles. Courses that affOrd good opportunities
for in-depth exploration zhpuld be identified and
.utilized.

Students should have the opportunity 'to utilize
the community to learn about life and work roles
which cannot be included in the school curriculum.
A portion of their school experiences should be
spent in the community in such activities as in-
ternships, group observation, and actual work
experience.

.11
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To this end, they should be shown a full range
,of *community resources and iitroduced to their use
through active experiences. Besides business,
dustry ari4 labor resources, they may learn about
professional careers,'social agencies; child care,

" hor*laking, religious. institutions, governmental
bodies and Services, recreational activities or
local politics. Community organizations like the
Chamber of dommerce may in many cases assist with
arrangements to make such exploration possible.
Although many community coptacts will be arranged
for students'as part of the Career Exploration
curriculum,fit is also important that students1 learn how to recogniie and use community resources
to meet personal needs both during school and
throughout their lives.

Career Students preparing to implement career plans,readings should take the initiative to acquire the skills
needed to accomplish their goals. In addition f
to the specific knowledge and'skills required for
the chosen occupation, the individual may realize

f the need for Communication skills in seeking'a job
or acquiring experience. These may include letter

''Writing, speaking,, liitening, interviewing or` even
personal grooting. Such skills may even be needed
in order to arrange experiences in the community
for the exploration of life roles.,

The role of the school is to assist the student
in'any way poisible to carry career plans to frui-
tion, however much they may change in the process.
The help may dome through coordinating access to
community resource's assisting with pourses and
curriculum selection, allowing credit for career
planning or providing, individual arid group
counseling.

'Plaement as
a tool and as
a culmination

I

Placement-of students in school and community
environments which facilitate the accomplishment
ottfieir goals" is an important, function of -the .
school. Placement is a means to reaching career
goals. But to the school, placement iS Also a -

final evaluatitin,cf how well, in my cases,' it
has done in prOparidg the individual for his or
her future. the, exploration program relies upon
the placement function to provide the necessary
community points of contact needed to help students
create viable career plans and to prepare adequately

1
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.for them. Similarly,
the placement effort relies

on an exploration
program to ease its task of

helping students
make the transition

from school

to the next significant
environment,

whether it

be a job, additional trainingnd
higher education,

volunteer
activities or other situations

more

suited to the individual's
need+and desires.

I.
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PART C: IMPLEMENTING CAREER EXPLORATION

0

Before a Career Exploration program ,can have
effective implementation, cert in conditions must
exist in the schools and community. These pre- ?
requisites are essential to th success of the pro-
grams

A high level of commitment
teachers and administrators w
most important ingredients.
that experiential education
the foundationIqr examining'

on the part of
11 be .one, of the
mutual agreement
important provides

he total community
for learning sites and situations which might be
matched with Student interest. If the cooperation
of tl-re community is to be obtained, administrators
and teachers must demonstrate interest and support
at all times.

SchoOI board commitment, tip exploration, based
upon an awarenest of the proesses to be employed

sand desired outcomes, is a second prerequisite to
effective impleMentdtion, *As representatives of
the community as well as 'persons with influence
in the community, bodrd meMbers-can play a strong
supporting role in establishing Community based
exploration sites and intefpreting the program to
the community., -

A third prerequisite is the willingness within
community agencies, business, labor and industry
to emberk'upon a program that will require ttme
an.91 a level of involvement which may not be ini-
tially understood by'either the school.,or the com-
munity.munity. Indications Of the community's abilityto
respond to exploration can be secured through con-
tacts with the chamber of commerce, unions, service
clubs, citizen advisory groups and other organize-

-, tions functioning in the community.

The fourth essential is the integration of the
components of career development.at all levels in
the school. This prerpcitaisite, which depends on
the classroom teacher for implementation, may be
made through the infusion'process.

is
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While Career Exploration programs, to become
viable, must be adapted to local conditions, the
model is based upon some considerations which
sholild not be ignored when changes or alternatives
are considered. To aid in the successful adapta-
tion of the model, it is important to keep these
considerations in mind. TheS, are:

1. Eiploation opporttnitylShould be nearly
cOmprehrenive, ,covering, alI possible careers.

2. Exploration should prevent premature narrow-.
ing by providing breadth in each student's

.7;1'
exploratory program.

. ,3. After initial.br.sadth,' students should be
able to narro,,, their exploration based upon
their interests.

4. Exploration opportunity is essential in the
grades 7-12.

5. OnOt exploration program may not be able to
meet theneeds.of every grade level of all
types of schools.

6. An effective exploration program provides
experience as well as information to the
learner.

7. Exploration is for all students.

gf

8. Exploration should take place in real settIrrg-S--
and processes--the involvement of the community
inn the exploration delivery system provides,
the most direct source of real settings and
processes.

9. Exploration should be guided by systematically
Made decisions by the student with the aid
of teachers, counselors, administrators, and
others such as parents, friends and other
community members

Some general cautions concerning the planning
of Career Exploration programs have been offered
as follows by experienced program developers:

V-16



1. Do not design a program that prematurely
narrows options for students. Narrowing
begins in Stage III.

`2. Do not attempt.to force too much into a
single experience, i.e., a high school,
exploration course.

3. Do not get away from an experience-based
exploration by attempting to "teach" too
much content. Content and skills should
be taught as they are needed to partici-
pate-in the experiences.

4. DO not design a program that isolates stages
from each other, i.e., Stage I discrete from
Stage II. 'Overlapping s are essential
to meeting individual fferences in career
development.

2
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The school or.district beginning to plan a
Career Education curriculum will find the Michigan
Career Exploration%Model (Figure 3). includes four_
elements which may help to organize their think-
ing. These are.(1) the internal curriculum within
the school, (2) the internal support systems with-
in the school, (3) the external curriculum based
in the community., and (4) the externaak support '.

. , systems of the community. Each of these will be
defined.below -in relation to what they may include.'

THE MICHIGAN CAREER EXPLORATION MODEL

SCHOOL

.--->,

-2-7.

Intel-nal

Curriculum

Y
,

.._

Internal
Support
Systems

I

,

COMMUNITY

External
Curriculum

.-

Y

External
Support
Systems

,

3

4

.

J.

2'1-
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In organizing:a Career Exploration curriculum,
ipdiVidual.distiicts will make planning d.--ksions
based on their own ineeds and circumstat<es. The
content of.the-four major elements mayloe approachdd
in various ways to utilize existing- personnel and
resources most effectively. For example, for
Stage I the elements listed under internal curri--
culum may be integrated into existing classes.
In Stages II and III, ;these elements may need to
be,covered in a separate course, a series of
courses, or a combidhtion of new and existing;
courses, the infusion process continues in
other classes. Schools may also assess what is .

presently being taught in the various Career Ex-
ploration stages in relation to the following Com-
ponents of the interns curriculum, so that suc-
cessful present activities may be woven into the-
pattern of the-66w curriculum.

1.

Internal
Curriculum a. Self awareness

\,b. Career awareness
c. Career exploration
d. Life rolfb option awareness
e. Communication skill )puilding'
f. Values awareness
g. Information-seeking skill building
h. Decisionr-making skill building

2. Support systems within the schools Which can
Internal provide substantial backing for the instructional
Support functions of Career Exploration may include the
Systems following elements and services:

Internal Support Systems

a. Assessment techniques (e.g. aptitude
measures, interest measures, self-.
concept.scales). Assessment instru-.
ments such as OVIS and GATB might be
cpnsidered appropriate.

b. Group guidance techniques, employed to
individualize.and personalize explora-
tory activities.

1. Internal Curriculum

25
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c. Informatio&systems, such as the Occu-

pation,a1 Information System, to provide

students with in- depth'information on

car6er areas' of personal interest.

Community liaison, which can provide.

assistance ask needed in placing students

in appropriate exploration settings.

Procedures need to 1e identified, and

coordilation of school.activj.ties n re-

.
lation to useof community resources will

be essential. Community agencies need

to under6tand what to expedt .from the

schools and what -their roles in explora,-

tion will include.
'

e. A total guidance system is required..

These internal support system elements will be

housed in the school and should be articulated',

with the other three components to support the-

total exploration effort,

The external curriculurg comprises the total,

range of on-site, community experidnces in which

students'participate as part of Career Exploration.

These may be-arranged for utilization in two main

categories as listed below.

: 3. External Curriculum:

a. On-site structured experiences , focusing

on student-identified interests and goals

and providing opportunities for examining

tasks performed, life styles, represented,

individual worke,background, etc.. This

may be known
.
as "shadowing."

b. On-site,°minimally structured experiences
allowing a longer student-Worker relation-,:

ship, possibly from three days to one or'.

two.months' duration. 'his may be termed

an "internship."'

26.
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S.

. 0,
. .

. .4. Externgl Support Systems:
External.

..Support . a. Input pertaining to resoutces available. .

Systems Information needs to be collected on a
brOad range of resources. Local resource

4. guides cduld4die developed. Organization
according to occupational cfusters would-

- be helpful. 'Help in 'identifying And
contacting'resourcee in the community .,

<

may be available from:
.

..

4.

so,

Advisory coiiimittees
Unions
Sez'Vice clubs,
Chamber of Commerce
Governmental offices
Others.

b Establishment of procedures to spell out
, hostudents can be involved, what-Skills

can be accomplished, and the specific
relationship of involved agencies with
the exploration progras. AdVisory cm-

-,
mittegs may provide Ong' avenue-for making
these deterMinations. .

"`+` 4 . .

..,,..

c. People resources tor use as speakers or
role models, or Traterials usable in the

..
classroom.

.
.

...
. ,

Persons Development, of tJe Carer EXploratpn curricu-responsible . lum will'qobably succ est if it involves the
,joint responSibil. of various grOups rather khan

..
.. becoming the pr ram of anyTiven del5artment. %.

AMong those who Might paitiripate'in the planning
are the following: a .

.

4

4

te

V

a. Program developers (probably a subcommittee
of t'he Career Education SteeringCommUtee)

.

b.5.Instructionaltstaff members

c..Guidance etaff Members

d. Caieer-Education coorOinatOr

e. Representatives of vocational or,othe
sort'- COmmitteeS.

' "
0. A A

2.j

, ,

,
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Since Career Exploration Will be in most ca.'s-es
a new program, requiring the cooperation of every
department or category of school personnel: and
asking for extensive cooperation from members of
,the community, it.is essential that represents
tives of all interested groups particippte in'
planning the curriculum. It laust be assumed that
administrative suppdrt is present before planning
can proceed, and the adminNtration would probably
be represented as members of the Steering Commit-.
tee.

A flowchart of possible impiementaeion steps
for Career Exploration is on the-following,page
(EIguge4). It may be helpful' as a process guide -'
for developing a Career Exploration program in- a
local sch000l.

y

F,

.
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Select'Coordinator and
Steering Committee

1.0

Identify Need for
Career Exploration
Program

2.0

ti

yes

4 no

Eliminate program plans

Program Is Adequate

10.0

Determine Adequacy of

Program Elements for

Each Stage

Yes No

Yes No

Yes No

Stage I
9.1

Stage I;2

Stage III
. 9.3

Select Interested Staff

to Investigate What's

Available
, 3.0

.-Select Program -Developers

Student 4.2

Staff 4.1

Community
Representativ2s3

4 0

Evaluate Program
elements for,Each
Stage.

Stage I
8.1

Stage II
8.2

Stage II6.3

, FIGURE 4:

Determine
In-Service
Needs of
Program
Developers

Implement

Elements
Stage

Program
for Each

Develop Program

Elements for EaCh
Stage

Stage I Stage 1'
711

Stage II. Stage
6 2

Stage III Stage III
7.3

7.0
6.3

6.0

FLOWCHART OF POSSIBLE IMPLEMENTATION STEPS
FOR CAREER EXPLORATION

29.
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Career Education and Career Exploration in
-,. particular will demand greater cooperation among

instructional personnel than ever before. Those
individuals who have a direct impact on stu0eats:
teachers,_ counselors, administrators aid community
resource people, must work ,together -lf the total
exploration program' is to develop and operate ef-
fectivtly.

A program so complex, which involves both
Careen Preparation a d Career Development aspects
of the curriculum, i likely to encounter prob.-,
lems of management .less provision is made.for
efficient coordination. Planned coordination
-will be essential, both for the functioning and
imteraction'of the four curriculum elements &Rd
for the planning of courses, of study for ..he indi-
idual.student.

An essential aspect of coordination will be
the record keeping needed to assure every student
a comprehensive CA-eer Exploration program. One
management tool which might be helpful is the ,

Occupational fluster-Subject Area Matrix sh9wn as
Figure 5. This masfer matrix, which'shows the
:coverage of clusters by.subject areas, could be
used to monitor, student experience and would show
at a glance which clusters students have experi-,
enced and in'which subject area field they were
'initiated. It can also be used by curriculum de-
velopers as a means' of mapping progress in 'instruc-.
tional unit development.

s
30
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Illepe.nding upon the schodl's present orientation
to-Career Education, varying avpunts of prepara-
tion will be required to develop an exploration
program. Outlined below are some of the activi-
ties or processes .which teachers, counselors,,
administrators, studeptt and community cooperatdrs
may needto<ndertake in developing Career
Exploration:

l. Assess present practice's in the light of
. career develcipment needs.

2. Asses's pupil readiness for exploration,
based on achievement of Stage I skills.

3. Assist in the assessment of student inter-
ests, aspirations and aptitudes.

4. Infuse cluSter oriented informati& and
experiences into the regular program.

5. Use cluster-related Career Exploration units
in existing classes.

6: Acquire counseling and teaching skills and
knowledge necessary to plan andconduct
Career Exploration activities, including
community familiarization, career develop-
ment theory, and others.

7. 'Plan cooperatively with other school person-
' nel and' community mewbers to ,curriculums
design.

8. Become skillful' in analyzing materials and
community resources.

9. Become skillful in utilizing neci; Materials
that relate to appropriate clusters and/or
utilizing appropriate vesoui-celeople.

-1. Test students for exploration readiness
and interest areas.

2. Develop expertnets in comducting.gro p qui:7
dduce sessions, whether within or outside
tegula.r classes.

3
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3. Contact community'supporters to explipre com-
munity'resources, organize procedures for
obtaining community assistance, and develop
systematic techniques for recruiting, train-
ing and coordinatirig community instructors.

For 1. Facilitate the modificat±ons necessary with-
administrators in the organization (grades,' schedules,

.assignments) which will allow students to
participate in exploratory experiences.

2. Establish policies.,which will allow faculty
to analyze community resources, recruit com-
munity instructors, develop Ntsructional
materials, etc.

$45

3. Become knowledgeable about Career Education
and communicate the philosophy and program
to the school board.

4. ERcourage and facilitate faculty in-service
directed toward cooperative efforts and
curriculum development.

For community 1. Be wirling.to serve eithe'r, as s'resource
fpersons person in the school or in a community site.

2. Provide technical assistance.dufing curricu-
, ,

lum development related fo your field or
experiences.

3. Assist ign identifying and recruiting other
community sites and individuals.

4. Assist in:identifying and Procuring appro-
priate instructional equipment and materials.

RESOURCE ''There are many materials and people available
MATERIALS to help in the development of an exploration pro-

gram. One soUTce for these resources is t'he
Career Exploration research and development efforts.

. ofmthe Depaftinent of Education. These effprts,
partly responsible for the material in this guide,
are also chargdd with the responsibility of devel-
'oping sample.6Vriculum materials and other re-2,;
sources to aid in thedissemination and develop-
ment of Career Exploration. Mudh progress has
been made towatd,this end. There are'many units

..
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already constructed which'will become available
through the.department. A procedural guide is
also under development. It is entitled "Designing
and Using Simulations to Provide career Exploration
Opportunity." In the future, other guides will
become available in the areas of using community
resources and providing work experience opportunity.

As these efforts progress, many persons at
major universities will be trained as consultants.*
For more information on these conSultants please
contact:

CENTRAL MICHIGAN UWIV.
Mt. Pleasant, Mich. 48859
(517) 774-3208 ,

EASTERN MICHIGAN CNIV.
Ypsilanti, Mich. 48197
(313) 487-327b

FERRIS STATE COLLEGE
Big Rapids, Mich. 49307'
(61,6) 796-9971

MICHIGAN STATE UNIV.
East Lansing, Mich. 48824
(517) 355-9666

NOR'iERN MICHIGAN UNIV.
Marquette, Mich. 49855
-(906) 22'7-2400

UNIVERSITY 01I, MICHIGAN
Ann Arbbr, Mich.' 48104
(313) 764-8424 .

WAYNE'STATE UNIV.
Detroit, Mich. -48202
,(313) 577-1664

WESTERN MICHIGAN UNIV.
Kalamazoo; Mich. 49001
(616) 383-1690

Additional information can be obtained from:
,Roberf Weishan, Educational Consultant, Personnel
Development Unit, Michigan Department of Education,
Laasin14, Michigan 48904,.(517),373-8626.

40 0

Plans are underway to expand this participation
to other institutions. Ag.thip is dotie,
tibnal contact information will be provided.
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