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IS randbccx 1s Zdesigned to be an
intrcgucticon <2 a larger‘c:lle:tzc: cE
~azefi1als on Career Educaticn which are
available thrcocugh the Mickigan Zepart-
~ent ¢F Ei;ca:lé:. Fcr districts wnich
have nct vyet cdevelcoped their plans for
Career Education, as well 2s for those
that, arg already immersed 1in initial
planning cr experimental implerentation,
this handbcox is offered as a "do-it-
yourself" suggestion bcok. It is

planned as a practical guiBie to finding ~
your own answers to the needs of your
district--to present some possible ways
of going about an undertaking that is
immense in scope, but as capable of
variation as the diversity of Michigan®
districts demands. ' :

. Q .

ERIC ,
s . .
. .
\




P RPN

iaataan o VP

ACKNOWLEDGMENTS

*

Ackncwledgment is hereby made of
the many val_aole contrloutlons those
admlnlsuratJrs, Career’ rauca;ors, and
ccal”™ commhnwty Tembers wnd‘have assistée
ltn their ad J1ice and comments in the
preparaticn of tnls handbock.
i .
Deserving of special recognition .are .
1) those individuals at Michigan State
Uniyersity, Bay-Arenac Intermediate
School District, Wayne County Intermedlat% "
School District,:and the seven partici-
*'pating -local schools of the Exploration
Project, and 2) those individuals who ~
continue to pioneer the state of the art’
. in the other exploration projects within
the State. ' /-

4 .

The Kent Intermediate School District
has pro¥vided coocrdinating services for
the handbook development. ,

¢ T




I ]
» .
H
‘ 4 . -
— EXPLORATION GUIDE
L ) :
CONTENTS -
. g . . . Page .
PART A: AN INTRCDUCTICN T, CARIZR EXPLORATION 1
‘ . «
what it is
Why 1T 1s necessary ’
Wnen it takes place 2
’ Majeor ccnceprs J/
Zxpected cutccres c¢f Career Explcration 3
N PAPT B:. THE CAPEER IXPLLRATION PPLGRAM 7
Seguence <f frocra-
Figure 1 - Career Explcraticn Process . 8
: PRELIMINAPY STAGE ) 9
g )
Figure 2 - Stage I Corponents
. ] - c = s
Evaluation cf student preparedness 10
v . . 4 - .
: "EXPERIENCE STxCE ! o
A )
. N Introduction t¢ exploraticn ’ .
Workx role.experiences : A 11
Experience .in other life roles !
} Establishing exploration record keeping 12
L] .
PLANNING STAGE ' & —— |
‘v Setting goals - .
- . Additional information and experience -
Co- » Use of community resources
' ) Career readinsss L 13,
Placement as a-tool and as a culmination .
, LY , - f
n -«
-t PART C: IMPLEMENTING CAREER EXPLORATION * 15
. . ® . s
Prereguisites . -
; Some cautions-about program planning 16
b b ’ ) A }
P . . . P
— LI . ) . /
i S/ ., . ’ . ’
’ ‘ .
’ . 1',
» . : . .

Aruitoxt provided by Eic: .




CURRICULUM PLANNIN

(&)

Figure 3 - The Michigan Car
Mcdel .

1. Internal Curriculur .

2. Internal Support Systers

3. External Curriculum -

=. External Suppcrt Systers

Perscns recsponsible .

Figure <& - Flowchart ¢f Pcs
taticn Steps for Career E

Neged fcr ccocxdinaticen
Figure I - Sub-ect Area’C

Curric.lur Managerent ¥

General reéponsibilities
For tne teacher and couns
Special ccuneeling resgen
For adrinistrators
For corrunity persons

RESOURCE

s’
3
-3
Y]
ol
-1
>
t
wn

Consultant services

.

O

ERIC

Aruitoxt provided by Eic:

1Y
14}

r

b}
Re AN o

Wy

m o0

[

oo

t ¢

b O
O =

N0

ct
o

[N

o

N
[\))

m

o

Lo

in

.

’.l.
ct

"0

ot M

.

.

..—l
O

H

3

H'

-
(1]
0]

N

W
ct
-
O
3

1]

1

(14}
9]
|

'—‘
0

8NN NN
B W

M h

N
~l

28




E

Why ‘it is .
. -
necessary

Q

RIC

Aruitoxt provided by Eic:

.

.

AN INTRODUCTION TO CAREER EXPLORATION

'S

PART A:

Career Explcration is a program which cuts
cross subject area boundaries of Career Prepara-
icn and Career Development, as specified in the
nig 1l fcr Career Education. It may occur

part c<f regular, existing classes, as new and
ecialized courses cr a combinaticn of both.
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Career Explcration is a vehicle-through which
teachers can help. students gain insight into the’
relatienships between the knowledge and skills
they study and, the knowledge arld skills reqguired
for their intended present and future life roles.

It is the utilization of community resources as
an’ integral part of the instructional process, an

essential element of comprehensive Career Education.

If we accept the thegry that students are goal-~
oriented--that is, that they want to see a reason,
a2 long- or short-term goal for anything they un-
dertake~-we believe that they will work better in
a "career-driented" curriculum. This curriculum )
is\one in which students will be conscious of the
implications of the learning activity on their
Rresent or future life roles. It is also one in-
which thé career-oriented learning activity in-
volves a realistic application’of the skills they
are learhing to these present or future life roles.
In the Career Exploration program they have oppor-
tunities to practice these-skills in real-1life
situations. _ . R -

We believe that students learn best from speei-
fic experiences from which they can geperalize.

By providing these specific esperiences, 'Career
Exploration gives students new information on
which tc make.'effective decisions about their 1ife

.
.

.
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Although Carecer Exploration in some form takes
place almost continuously between kindergarten and
adulthocd, a formalized emphasis on exploration

should begin

hich schbol.
- grades, when
"ment, decgisio

tion-seeking

in middle school and continue through
t the beginning of the middle
career and self awareness and assess-
n-making, comrmunication and informa-
skills have been acquired, the Career

takes

the st

ident to situations

" Exploration prog

rar
in the classroom and the communifty to learn about

various life

rcles

firsthand.

The knowledge stu-

dents
basis
ning.
roles

gain through these experiences forms the
for their career decisions - and career plan-
Their téntative decisions related to life

are

then further explored and implemented—

through school and community experiences during |,
the high school years. Thus thHe comprehensive
exploration of various occupational clusters and
other life roles leads .to successful placement 1in
high schocl--in both coursework and community
experience--and after graduation, )
‘Two powerful concepts are embodied in Career
Exploration: education through exoerlence and |
community participation. ’

<@

o =2 - .
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Expected
outcomes of
Career
Exploratian

.

vy

In earlier times young people growing to 'adult-
hood learned about various life roles from family
and commugity sources, Today many adults work,
not only away from home, but even away from the
residential communitiés where their children are
growing up. Consequently today's children have
little, if any, chance to learn through direct
involvement and experience.” Their dominant envyi-
ronment isg either the school or the informal

" society of their peers.

Career. exploration can help fill this void by
providing opportunities for learning through
experience. As a major component: of exploration,
the direct experience approach can supplement
learning from books and more passive processes so
that each will mutually reinforce the other.

The building of an effectjve exploratory pro-
gram, therefore, requires coordination with com-
munity agencies, industry and business, so that:
(1) experiences can ke developed and (2) the pur-
poses of the experiences and the responsibilities
inherent in these experiénces are well understood
by students, educators and community members.
OrganiZing the necessary school and commuhijty
experiences can result in a better mutual 4inder-
standing of the needs, purposes and feelihgs of

-both community and school people. .

As schools move into the implementation of
Career Exploration, certain outcomes which are

‘consistent with the Goals and Performance Indica-

tors of Career Development~ should be expected to
occur. Among these are the following:

Id

Students will:

1. Learn that basic skills taG@ht in the class-
room are both applicable and essential, to
the careers for which they are preparing.

2. Acquire information about personal charac-

teristics of self and others.

' ' ¢
3. Recognize self development as a life-long

process ' .

. - -

1 Referénce Guide of Goals and Performance
Indicators for Career Development, Michigan
Department of Education: 1974

,/‘
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4. Understand individual ané group aspects of
behavior,

5. Acquire and apply interpersopai/skills.

6. Recognize educational ‘alternatives and their
applications.

7. Identify and explore al;Lrnative ocgupation-
‘al roles and settings, '
' 7
8. Identify and explore alternative leisure
roles and settings.

LY

9. Identify and explore alternative family
roles and settings. r .
4 »
10. Identify and 'explore alternative citizen
roles and settings. . o

- 11. Interact with the communlty as learners and
cdntrlbutlng members.* . .

.12. Understand the nature of,décision making.

., . . T, . 4

13. Develop skills in the decision-making proc-
ess. - ‘. s

14..Acqu111rsklll in Adentlfylng and evaluatlng
options based on self assessment. ' . 2

15. Participaté in career planningﬁ .

<16, Acqu1re kngwledge and skllls necessary to -
implement career plans.
/
17. Develop/skllls in monltorlng progress on
’ career plans.
18. Modify caréer plans to maintadin conSLStency
’ with changing career goals. P .

-

* This.outcome does not appear- in the current

i version of the Reference Guide. It is however, <
felt to be worthy of direct attention, so it is

' _included here. In the future, 1t may be includ-
} ed in the Reference Gu1de. -
\
|
|
\
|

' 1 }\\ ‘ '
» " V .




~

>
v

The charge for the school system is, of course,
to plan and deliver experiences to students which
will result in achievenient of these outcomes.

From experience, we know that one essential step
will be to be to become more specific about these )
outcomes., The Reference Guide, available from the ~
Department of Education, takes us a substantial
distance toward this objective. Experience has

also enabled us to identifynseyeral additional

goals for the school system which, when met, will
facilitate the exploration program. They are: .

The schools will:

1. Promote, identify and coordinate the use of
community resources when planning and .
delivering learning experiences. ©

© 2. Provide direction 'and assistance to students"
as they attempt.to put their career plans:
into action during schodl and upon exiting
from the school’system.

3. Prepare staff to accept the development,
explorgtion and implementation by students
of their individual career plans as animpor-
tant part of each one's responsibilipy[

b
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- , . ! \ " PART, B: THE CAREER "EXPLORATIDN PROGRAM ° - >
/ . .This section preéépts a~model exploration pro-
gram-whigh reflects what is gelt to be,the furthest
advances “in th§ state'of . art.  Schools are =~
encouraged to use this '‘modél as they plan, develop .
! ‘ and try out their eyploration brograms. They are
. - also cautioned that this model is not 3 progen .
. practice, and as testing and development contin-
. g ues, changes ‘in the model may become necessary,
- . . . Ut ¥
. - . ’ . o T— M
Seguence . The Career Exploration program model is planned
_of program around three dVerlapping: stages of development,
' which will be described in the following order:
. ! 1 ° .
] .. .
o7 1. Preliminary stage {Role awarenessy- [
, . o . . d ‘ LY
. : . . Self awareneks and assessment -
' R 4 . - N Career awareness and assessment
, 3T . Decision-making skills :
N ' Communication skills -
‘e _ ~ - . Information-seeking skills.
. II. Experience stage (Role identrification and *
— . L exploration) . _ ‘ .
’ Information on major life role ardas )
. . Transition from classroom approach tq ’
. A . ' ’ experience ‘approach . ‘
. ’ v Hands-on experiences ' ) .
P3 Il - ..‘ ”’
III. Plannihg stage* (Role participation)
- S ) " career Planning . ‘ "_ oL
/‘ -\ . s e 1.. < .
e T ! Goal development )
“ ] T . Idedtificaﬁipn-and‘selection of
“o alternative™paths ' R
. . . T +  ..Community resources utilization e
B . B Community placement e o, ' '
Co . Career readiness oL
- . The above stages are pictured in Figure 1, o
PO following. .o ‘ Yy =
3 - ' ’ : A1 ¢ C .
. s - B M . . . -
~ . f -




.

-
<

.

. Sél‘dﬁwareness & Assegsment

Career Awareness & Exploration
Decision Making valls .

Communication ills - -
Information “Seeking Skills

—_— -

.
Life Role Exploration:

*and Exploration

Occupational Role Exploration
‘Leisure Role Exploration .
Famlly Bole.“xg;oratlon
GltlZED Role nxoloratxpn
/ > .

Role Identification

- Career Planning:‘ .

LY

Community Resource Utlllzatlon
Community Placement -
Career Readiness

Y

/

Role Participation

) GOAL IMPLEMENTATION .
’ .
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1.
. PRELIMINARY !
STAGE |,
» — ) \ ¢
"2
i_ .-
. ¥
: <
Fig. 2 _

[

N

»

.

P

Awareness and assessment ih both the self
career areas is a continuing, dynamic process. .

-~

ognd: .x

{.

"During the elementary and earty middle sthool
years ‘children will have experienced “the elemenits
of career development threugh the dinfusion system.
The components of self awareness
life role options awareness &nd va
and the nhecessary skills For communication, informa-
tion seeking and dectsion making will be/.taught oo

withinw thle structure of the existing curriculum. - - .
Career development will be infused, or integrated, . 7.
into reading or arithmetic, for exampXYe, through

career awareness,
lues awareness,

a change in apprdach to how it is taught-+not as
a substitutign of one subject for another.

Genérally,'the tfansition from infused curricu- >
um as the sole Career Education program to a Ca-

“*reer Exploration program which -complements$ the
- continuing infusion of career development occurs
-+ ‘between elementary and middle or jupior high schools.

However, it must be recognized.that somé students
may be ready for expleration.earlier than grades 6

or 7-and some much later.

Figure 2 indicates the

continua between Mo knowledge or skills and ‘com-
plete understanding or skills on which any student
might be found at any given point in his or her

education.

Although the components described are

desirable prerequisites to the exploration program,
it cannot be expected that students will have pro-

gressed through the entire c
exploration begins.

t

STAGE I -COMPONENTS

ontinuum by the time

no self self awareness self
knowledge and assessment ’ understaniding
L ]
no career career awareness useable

13

career knowledge
} ?

independence
’ \

useable com- .
munication skilils

} Yo

knowledge and assessment .
' i T e
dependence decision'making
L
- ~ -~
© no skill cdmmunicapion skills,
] D L '
' N . .
information-seeking useab
no skill skills ,

informa-

tion-gfeking skills

]|

-

o
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Each component of Stage I'may be thought of as
a continuous oroce=s, in wnlch students. update,
adapt and integrate what they "have learned about
themselves or their life roles. As neWw things
are learned, that information is processed and
integrated into a new self assessment. All of
the Stage I ceomponents are important as basic
preparation for exploration of the major life
roles. .

) .
- In the preliminary stage of Career Exploration,
students,” with teachers and counselors, should
evalugte their knowledge and understanding on each
of the tomp nent= sbown in Figure 2. At tims time,
adqditionat ct1v1t1es, individual ‘studies or class-
room units Algnt be needed to .enlarge or refine
these basic understandings in ‘order to make best
use of Stage II, the experience stage.’. Upon in-
stallation .of the Preliminary Stage, a transition‘
will have begn made from the infusion process as
the: sole Cargeer Education delivery system, to the
" .initiation of Career Exploration as a separate
system which tomplements the contlnulng infusion .
. throughout the remaining school years,

‘s

' Once “the stuBlent has achleved reasonable aware-
ness and assessment of self and*careers, steps
must .bg taken to prepare for' exploration into
various potentrﬁﬂgcareer optlons.

v .
An introductf%ﬁ”to exploration might ihclude
discussions of such Qhest1ons as Why explore? .
What is a career? What are my opportunities? How
will I know what I have done? .

1
Learnlng about what a caree? is might tnclude

experiences to, explore how, peoplé spend time. It
would poipt out that people do some things they
like to do, they do things they don't like to do,
and they tend to do things they can do‘well.,
People engaged in a range of job, leisure, Ffamily

“and citizen activities may be asked about how they.
spend their time and whethe; or not they like what-
they do. | . tif

In the beginning activities in thg Experience
-.Stage waould be limited to rolé playing or simulated ..
experiences, "which would help bhuild student confi-
dence for actual experience in K:al—life.situations.'

1() Y ’ c(

v-10 ' ' .
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. '. . ) :
Work role A study of opportunities should lead to ..
experiences active but brief experiences in a wide variety of’
: ' work roles. Experiences should be selected accord-
. . ‘ing to a clustering system so as, §o represent a_wide'

» range of occupational groups,” and a series of ex-
-periences, both in-school and out, should be de- .
veloped in *each of 12-15 clusters. The groups , of .
: experiencés should allow students-to experience
either first or,ksecond hand a ‘range of occupational —
opportunities within the cluster and to explore
the relationships among clusters. Several important
work factors should be used to guide development of
‘the experiences: work duties and responsibilities,
work relationships, work environments, work skillss
. ) 'The emphasis should be on broadening, not narrow-

ing. 'Students should contitnually be stretched to
- . oo see new opportymities. '

4

The experiénces should be spread throughout the -
. curriculum so that stddents ‘can ‘experience widely
‘ and so thdt all faculty become involved in this
‘ B *section. This may be acgomplished by assigning -
’ e certain clusters to certain subject ‘areas. ‘ Experi-¢
o ences should be designed to’ reinforce subject ‘area
. skills as the skills are required by students to
‘ " particdipate in the experience. . :

. Experience in "’ What are my opportunities? includes not only
other life . ‘'work roles, but also family, citizen and leisure
. roles type roles. Students will come to understand that

certain types of work are done by differemnt people
: ) for different reasons: Painting & room is part of
. . © 7 ~home and family responsibilities for a homeowner,
but it is a job for a pafnter; child care is a
family responsgibility for a parent, but a job ¥for
. @ child care worker. Community experiences should
.o be provided to give students a sound understanding
‘ . - Of family, leisure and,citizenship rbles as well
&s work opportunities.

[/ . : ‘
ot o In this way the Experience Stage provitles 4 ‘e
- bétter base of information thrcugh experience im ' .
. €ach of the four major “ife rol®s, it makes the = _
2 ' i .~
" P | . T

LT A commonly used s§stem is the 15 occupational \
clusters identified by the U. S. Office of C
Education - N \ .

Ul -
. -




£

i T~ '
tran51tlon fron the classroom approach to experi-
ences that model the outside world, and it permits -
actual "hands. on" experience in gelected areas of

the outside worlg.

s The guestion How will I know what I have done?
may be  ,answered by helolng students think about
and record the experiences they havée had in the
past, as the beginning of a continuing reeording
system for Career Exploration. Individual stu-
dents' records will be essential for a coordinated

ogram of exploration throughout a student's
sthool career. :

.

- The Plannlng Stage 1= the third major part of
the exploration model.” In the planning sitage the
student will have ooportunlules to set goals and
generate plans to reach them. While some of these
-goals may be. related to school or personal matters,
they should also involve initial-and tentative
decisigns about life roles, especially occupation-
" al Tnhtérests. It is important, therefore, that
this_stage-of exploration make use of and continue
_,the e¥%pansion of preceding experiences from Stages
. I and II as a‘basis for rational’ choices. . }Z
Whlle p?oce551ng and’ 1ntegrat1ng previous ex-
perlences students can gain additional- understand-
» ing by exploring through existing school classes
and in the community. Courses that are exploratory
in natlire dllow individuals to try occupational and
other roles with great 1nten51ty For example,
drama classes put students ifito performing arts
roles;-industrial arts classes, into some,indbs-
“trial®roles; jouxnallsnllﬂasses, into research
roles. Courses that affgrd good opportunities
for in-depth exploratlon ,should be ldentlfled and
.utilized. ‘ .

, . Students should have the opportunity 'to utilize
the community to learn about life and work roles
which cannot be included in the school curriculum.
A" portion of their school experiences should be
spent in the community in such activities as in-
ternships, group observation, and actual work
experience. y /j' -

N
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readiﬁyss

‘Pladement as
a tool and as
a culmination

.goals.

-

To this end, they should be shown a full range
©of ‘community resources and introduced to their use
through active experiences. Besides business, in=-
dustry ard labor resources, they may learn about
professional careers, *social agencies, cbild care,
» homémaking, religious. institutions, governmental
bodies and ‘'services, recreational activities or
local politics. Community organizations like the
Chamber of Commerce'may in many cases assist with
arrangements to make such exploration possible.
Although many community contacts will be arranged
for students'as part of the Career Exploration
curriculum, it is also important that students
learn how to recognize and use community resources ’

to meet personal needs both during school and .
throughout their lives. . *

Students preparing to implement career plans. .
should take the initiative to acquire the skills
needed to accomplish their goals. In addition
to the specific knowledge and skills cequired fdr
the chosen ocgupation, the:individual may realize
the need for dommunication skilds in seeking a job
or acquiring experience. These may include letter

~riting, speaking, listening, interviewing or even
personal grooming.” Such skills may even be needed
in order to arrange experiences in the community
for the exploration of life roles.

.

The role of the school is to assist the student .
in ‘any way possible to carry career plans to frui- « Y
tion, however much they may change in the process.
The help may dome through coordinating access to:
community resources, assisting with gourses and

curriculum selection, allowing credit for career

planning or providing inmdividual artd group :,
counseling. o ' :

-
»

¢
v

. - ; .
Placement -@f students in school and community c

environments which facilitate the accomplishment
of their goals’is an important.function of .the
school. Placement is a means to reachipg career

c But to the school, placement is',also a - *
final evaluatibn of how well, in my cases, it
has done in preparing the individual for his or
her future. The exploration program relies upon
the placement function to provide the necessary
community points of contact needed to help students ’
create viable career plans and to prepare adequately
- . ‘ oz

.
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Pr%requisites‘

y
PAﬁT C: IMPLEMENTING CAREER EXPLORATION

Before a Career Exploration [program <an have
effective impleémentation, certgin conditions must
exist in the schools and community. These pre- 7
requisites are essential toe the success of the pro-
gram& . . T \

. < %., A

A high level of commitment lon the part of
teachers and administrators will be -one, of the -
most important ingredients., mutual agreement
that experlentlal education 1 1mportant provides "4
the foundation 'f¢r examining the total community
for learning sites and sitdations which might be
matched with student interest. If the cooperation ™
of tHe community is to be obtained, administrators
and teachers must demonstrate interest and support

at all tlmes. . |

- ’

[}

School board commltment—tp exploration, based
upon an awarenes§ of the praeesses to be employed
and desired outcomés, is a second prerequL51te to
effective 1mplementatlon. ‘As representatives of
the community as well as ‘persons with influence
in the communlty, board members can play a strong’
supporting role in establlshlng ‘tommunity based
exploration 51tes and 1nterpret1ng the program to
the community.. ‘. = .

t .
« e v s

A third prerequ1s1te is the w1lllngness within
community agencies, business, labor and 1ndustry
to embark-upon a program that will require time
and a level of involvement which may not be ini-
tially understood by either the school:.or the com-,
munity. Indications of the community's ablility to
respond to exploration can be secured through con-

"tacts with the chamber of commerce, unions, service

clubs, citizen adv1sory groups and other organlza~
tions functioning in the community. :

The fourth essentlal is the integration of the
components of career development .at all levels in
the school. This prereqh1s1t + which depends on ‘
the classroom teacher for implementation, may be |
made through the 1nfusrdn process. ,

“
.
@
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While Career Exploration programs, to become
viable, must be adapted to local conditions, the
model is based upon some considerations which . {
should not be ignored when changes or alternatives
are considered. Ta aid an the successful adapta-
tion of the model, it 1s 1mportant to keep these

con51deratlons in mind. TheYy are:

-

.

e

1. ExplYoyation opportlnity™should be nearly
- \ compreﬁen51ve,ucover1ng a11 po=51b1e careers.

2. Exploratlon should prevent premature narrow-’
: ing by providing breadth in each student's
o - exploratory program.

. A . '
{3. After initial-breadth, students should be
. able to narrow their exploratlon based upon
. thelr interests. .

4. Exploratlon opportunity is essentlal in the -
grades 7-12. "

5. On exploration program may not be able to
meét theneeds.of every grade level of all
types of schools.

6. 'An effective explQration program'provides
experience as well as information to the’
< learner. .

7. Exploration is for all students., -

8. Exploration should take place in real settings ~
. . and processes--the involvement of the community
in the exploration delivery system provides
the most direct source of real settlngs and’
proceésses.

Y

B >

9. Exploration should be gulded by systematlcally
made decisions by the student with the aid
N of teachers, counselors, administrators, and
. 2 others such as parents, friends and other
: ., commdinity members:

) "Some general cautions concerning the planning
.0of Career Exploration programs have been offered
as follows by experienced program developers: .




.

Do not design a program that prematurely
narrows options for students. Narrowing
begins in Stage III.

Do not attempt to force too much into a
single experience, i.e., a high school:
exploratien course. .

Do not get away from an experience-based
exploration by attempting to "teach" too
much content. Content and skills should
be taught as they are needed to partici-
pate-in the experiences. '

5

DO not design a program that isolates stages
from each other, i.e., Stage I discrete from
Stage II. ‘Overlapping gtages are essential
to meeting indivi¥dual differences in career

development.

‘e
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The school or district beginning to plan a
Career Education curriculum will find the Michigan
Career Exploration wodel (Pigure 3} includes four

" elements which may help to organize their think-
ing. These are (1) the internal curriculum within
the school, (2) the internal support systems with-
in the school, (3) the external curriculum based
in the community, and (4) the externaX support

. systems of the community. Each of these will be
defined. below -in relation to what they may inglude.’

THE MICHIGAN CAREER EXPLORA&ION MODEL .

_ COMMUNITY
\ \\u~‘
SCHOOL ' -
c\\ 0
1 - Internal ' External 3
Curriculum v Curriculum
| ~
+ v
C o , _ 4
\/, ST . > :\
2 _~ | Internal, External 4
’ Support , Support
. Systems Systems
I'd
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-~ - In organlzlng a Career Exploration curricylum,
//{/ ipdividual dlstrlcts will make planning Qg0&51ons -

based on their own,peeds and circumstarnices. The
; content of the—four majdr elements may be approacheéd
) in various ways to utilize existing- personnel and o]
resources most effectively. For example, for
Stage I the elements listed under internal curri--
¢ culum may be integrated into existing classes.
In Stages II and III, these elements may need to
be.covered in a separate course, a series of
courses, or a combinhtion of new and existing;
courses, while the infusion process continues in
pd

other classes. Schools may akso assess what is
presently being taught in the various Career Ex-

¢ = ploration stagés in re%;tlon to the following com-~
~ - ponents of the internal cuxriculum, so that suc- -
. cessful present activities may be woven into the-
pattern of the-mew curriculum.
1. 1. Internal Curriculum
Internad . . s - o
Curriculum a. Self awareness
' , .b. Career awareness '
‘ _c. Career exploration :
: N d. Life rold® opt{ggs/gwareness
) e. Communication §kill puilding ~ .
' \ . f. Values awareness .

g. Information-seeking skill building
h. Dec151onvmak1ng skill building
\

2. Support systems within the schools which can
Internal provide substantial backing for the instructional

. Support functions of Career Exploration may include the
Systems following elements and services:.

2. Interpai/éupport Systems ¢

. a. Assessment techniques (e.g. aptitude =
. measures, interest measures, self-.
. e concept.scales). Assessment instru-
" ments such as OVIS and GATB might be
C§0n51dered appropriate.

b. Group guidance techniques, employed to . .
individualize .and personalize explora- ‘
| ) tory activities. .

~
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c. Informationisystems, such as the Occu-
~ pational Information System, to provide -
. students with in-depth 'information om
4. carSer areas of personal interest.

».d. Community liaison, which can provideﬂ .
assistance ad needed in placing students
in appropriate exploration settings. .
procedures need to ke identified, and
coordination of school ‘activities in re-
lation to use.of community resources will

t ) : be essential. Community agencies need

fo understand what to expect .from the

‘ ‘é@ ‘ s;hoolg and what-theirfroles in explora~

o e tl?n w%;l include. n

. e. A'total guidance system is reqguired.. .
~,’I‘}‘;ese ;nteéqal supéért system elements will be
hgused in the school and should be articulated”™
vitn the other, thiss sompenents £ upport B ——
. The external curriculh% comprises the totéi,

»

~range of on-site, community experiences in which X

3

students participate as part of Career Exploration.

These may be arranged for utilization in two main

categories as 1listed below. )
: ¢ - . ’

3. External Curriculum: ' .

a. On-site structured experienteslfocusing
on student-identified interests and goals
and providing opportunities for examining
tasks performed, life styles, represented,
individual workeg, background, etc.. This

* may be known as "shadowing." .

R a . » . <

b. On-site,‘minimally structured experiences

: allowing a longer student-worker relation-

’ ship, possibly from threé days to one or-.
two .months' duration. This may be termed
an "internpship." - ’ /

] . - R N .

-
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-
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. . . ) T - -
i - . 4. External Support Systems; . '.f-_', : [
" Externals - <L : : : toth
" Support "+ a. Input pextaining to resources available. °
Systems ) ' - Information needs to be collected on a
. .o broad range of resources. Local resource -.
. guides cduld«Be developed. Organization :
according to occupational clusters would
- - . T ' - be helpful.. 'Help in identifying and
e ' ) ) contacting ' resources in the community .
k - . may be agailable from: _ Lo

o o ‘. & hdvisony committees ' e
o Unions ) : \ o

i 1 Serviece clubs- . o e
. . - o Chamber of Commerce . :

. : .ff_\\,, ) GoVernmental offices =~ . - .
. o . Others. T T

- ' b. Establishment of procedures to spéil out
. -, » how* students can be involved, what.skills .
) can be accomplished, and the specifié
- . ~ relationship of involved agencies with
‘ the exploration program. Advisory com-
mittegs may provide 6n§ avenue-for making
R ‘ , these determinations. . . :
) T, —~~ ] . <o 2. ’ . ‘
. ’ ‘ c. People resources for use as speakers or o
T - role models, or materials usable in the w7
SR ‘classroom. T : o ’
’\ ' ' ) T .. s ’ ’ ‘ ' -
Persons Development. of the Career Eiplorat%on curricu-

. responsible . lum will ‘probably succ est if it inwolves the
~ . - ~.joint responsibéé;%y/éiegggious grbuis rather &han ..

) becoming the program of any’ given department. . R
o . . . Ahlong those who might partirzipate’ in the planning . - -
’ are the following: o) o e o

) a. Program developérs (pfobéﬁly'é subcommittee .
N B \ of the Career Educatién Steering Commibtee) - .

. . e .. Ve
e . o " b., Instructional ,staff members p

NN [8
* ’ . -

- T ' " c. Guidance $taff members . B

s e

_ ' d. Career -Education coordinatdor - -

« L . . - 2 .

- T - . e. Representatives of vocational or. other advi~
sory committees. .

.
.:f.n
v
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Since Career Exploration will be in most céses
‘a new program, reguiring the cooperation of every
department or category of school personnel and
asking for extensive cooperation from members of
thé community, it is essential that representar
| tives of all interested groups participate in’
planning the curriculum. It fust be assumed that
administrative suppdrt is present before planning .
can proceed, and the adminMtration would probably
be represented as. members of the Steering Commit-,
teel . L .

I
3

A flpwchart of oossxble 1mblementatlon steps 4
for Career. Exoloratlon is on the’ follow1ng,page .
(Figure 4). It may be helpful'as a process guide -

for developing a Career Exnloratlon pY¥ogram Ln~a
local” school. .
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-~ [ o — — ,‘ .
, .
Select ‘Coordinator and 1. . !
Steering Committee .
. . ¢
1.0 " - © W
i L 2 R ' .
4 .‘ .
- ) Select Interest £ 4
Identify Need for Yes ele . sted St':a f - . e
‘Career Exploration ——=-{ to Investigate What's
- Program 20 Available . 3.0
4 no ) .
4 - ,
Eliminéf_.e program plans | .Select Progranm -De\'reloper% .
, .Student 4.2 o .
staff 4.1 ——
. . . co - Determine -
- y munity - :
—»= Program Is Adequate Reoresentativg's ' In Service
. 10.0 - -3 4" Needs of
> . . 4.0 Program
3 Developers
- 5.0
Determine Adequacy of" - s
. Program Elements for . ’ T
.. Each Stage
Yes Ptage I { N ' )
- 9 Toa ] Mo
" Yes ' | Stage I§2 No i . ; | .
Yes |Stage III| No _— ' .
L . 9.3 . .
. ‘
Evaluate Prodram - ' ‘
N ) Eilements for Fach Implement Program Develop Program
Stage ' . Elements for Each .’ Elements for Each
© Stage Stage Y .
’ Stage I ° : ’ Stage I : S‘tage r T
o 8.1 7,1 6.1 -
s . = . - [ .
) Stage II Stage Ik Stage IJ
8.2 : + 7.2 , )
Stage II - . Stage III . Stage III
9¢ 118 3 o % 3. . 9 .
- ) . . 7.0 6.0
) ' . FIGURE 4:  FLOWCHART OF POSSIBLE IMPLEMENTATION STEPS i
- FOR CAREER EXPLORATION “ R
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- - Career Education and Career Exploration in a
» particular will demand greater cooperation among

instructional personnel than ever before. Those
individuals who have a direct impact on siydents:
teachershucounselors, administrators apd community
resource people, must work together-if the total -
exploration program 1is to develop and operate ef-

» L

fectlvely Lt

A program so complex, which involves both .
Career Preparation and Career Development dspects -
of the curriculum, Vg likely to encounter prob-
lems of management nhless provision is made  for
efficient coordination. Planned coordination .
-will be essential, both for the functioning and
interaction-of the .four curriculum elements &rd
for the planning of courses, of study for ﬁhe indi-
vidual. student. .

An gssentral aspect of coordination will be

. the record keeolng needed to assure every student
a cdomprehensive Career prloratlon program. One:
management toQl which might be helpful is the .
Occupational €luster- -Subject Area Matrix shown as
Figure 5. This master matrix, which ‘shows the

* .coverage of clusters by subject areas, could be
used to monitox student experience and would show
at a glance which clusters students have experl-. .
enced and in which subject area field they were
‘initiated. It cam also be used by curriculum de- ‘
velopers as a means‘ of mapping progress in ‘instruc-.
tional unit develooment. ' :

-
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) .DeDendlng upon the school's present orientation
to»career Education, varying agounts of prepara-
tion will be required to develdp an exoloratlon
program. Outlmned belcw are some of the activi-
ties or processes which teachers, counselors,:
administrators, students and community cooperators

may need- to<indertake in ceveloolng Career
Exoloratzon.

) ll Assess oresent practices in the light qf
career develoonent needs. L

2. Assess pupil readiness for exploration,
based on achievement of Stage I skills.
- D . ’
3. Assist in the assessment of student 1nter—
ests, asolratlons and aotltudes.

4. Infuse cluster oriented informatidn and
experiences into the regular program.
‘ 5. Use cluster-related Career Exploration units
o in existing classes.

6. Acquire counseling and teaching skills and
knowledge necessary to plan and ‘conduct
-~ Career Exploration activities, including
* community familiarization, career dewvelop-
ment theory, and others. T

-
-
\

7. Plan cooperatively with other school person-
. ' nel and community members n currlculum
’ design.

_ 8. Become sklllfur tn analyzing materlals ~and
J _ communl/y resources. ) .

9. Become skillful in utilizing new materials |

that relate to appropriate clusters and/or
utLllzlng aporoorlate J;esource ,Reople. o

- 1. Test students for exoloratlon readiness
"and interest areas. -

2. Develop expertness in conducting‘;;BUo gui-
+ dance sessions, whether w1th1n or outside
fegular classes.

1
’
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; M 3. Contact community’ supporters to explpre com-
I .munity’ resources, organize procedures for
' - obtaining community assistance, and develop
. systematic techniques for recruiting,. train-
- " _ ing and coordinatirg community instructors.
For : © 1. Pacilitate the modificat¥ons necessary with~
administrators in the organization (grades,’ schedules, '
. .assignments) which will allow students to
participate in exploratory experiences.

2. Establish policies which will allow faculty
N to analyze community resources, recruit com-
munity instructors, develop ihg&fuctional

_ ' . materials, etc. .

. . 3. Become knowledgeable about Career Education
" and communicate the philosophy and program
to the school board. .
. ! 4. Encourage and facilitate faculty in-service
’ Do directed toward cooperative efforts and C
) . ' o curriculum development. = )

%
L3

For community - 1. Be willing .to serve either as a ‘resource

f persons . " . 2. person in the school or in a community site,

2. Prqvide technical assfstancq-dufing curricu-

' ; ) lum development related to your field or
) experiences. . :

P 3. Assist in identifying and recguiting other .
‘\\5 commtnity sites and individuals.
4. Assist in identifying and procuring appro-
- ‘ ~ ~ priate instructional equipment and materials.
' RESOURCE , " There are many materials and people available
MATERIALS .to help in the development of an. exploration pror-
- gram. One sou¥ce for these resources is the
" Career Explorakion research and development efforts
. of ,the Depaftfient of Education.” These effprts,
a partly responsible for the material in this guide,
) : are also charged with the responsibility of devel-
.o "oping sample ‘c@rriculum materials and other re<;
' ‘ sources to aid,in the dissemination and develop-

’ ‘ . ment of Career Exploration. Much progress has -
5 been made ‘tow&id_ this end. There are ‘many units . -
L}
,
.« ‘
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already constructed which®will become available
- through the.department. A procedural guide is
also under development. It is entitled "Designing
and Using Simulations to Provide Ccare€er Exploration -
_Ppportunity." In the future,' other guides will
become available in the areas of using community
resources and providing work experience opportunity.
As these efforts progress, many persons at
major universities will be trained as consultants.¥
For more information on these conhsultants please

contact: . . .
CENTRAL MICHIGAN UNIV.. NORTHERN MICHIGAN UNIV.
Mt. Pleasant; Mich. 48859 Marquette, Mich. 49855
(517) 774-3208 _ . 7(906) 227-2400

EASTERN MICHIGAN UNIV. N UNIVERSITY OF MICHIGAN
Ypsilanti, Mich. 48197 Ann Arbor, Mich. 48104
(313) 487-3270 (313) 764-8424

FERRIS STATE COLLEGE WAYNE "STATE UNIV.

Big Rapids, Mich. 49307 Detroit, Mich. -48202
(616) 796-9971 . (313) 577-1664
MICHIGAN STATE UNIV. .- WESTERN MICHIGAN UNIV.
East Lansing, Mich. 48824. Kalamazoo, Mich. 49001
(517) 355-9606 (616) 383-1690

Additional information can be obtained from: ..
.Robert Weishan, Educational Consultant, Personnel
Development Unit, Michigan Department of Education,
La?sing, Michigan 48904, (517)+373-8626.

) - /‘ -

. * Plans are underway to expand this participation
to other institutions. Ad, thig is doge, addi-
tibnal contact information will be provided.

’ .
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