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Gi the many trends and innovations in the field of
* -

C T - . - = . 4 - N .
‘Vocational Teachey Education, som€ are more significang than

otners. Competency-Based Teacher Education (CBTE) 1s one of

i .
tnese trendd. Putting CBTE in its proper perspective, some

ty

O: tne otger saigniiicant trends incliude (1) certification of
vocgtional teachers -- not by completion of courses, but Dby
4/’ M
. .
demonstration of teaching competencies; (2) the emergence of .

the teacher center act; and (3) the increased emphasis on the

ingervice education of vocational teachers.
. . * . .
The term "Compétency-BasedATeacher Education” or perhaps ~°’
[ 4 .
1] z » . -
ferformance-Based TeacheY Education appears many times 1in .

‘e

iiterature, and is mentioned 1in professional meetings and such. -
§
4 » ~

The terms are used synonymously, but we prefer the term . .
\ ! '
“Compesency-Based." The term Competency-Based not only implies

.

actual performance by the teacher, but it also implies a minimum

’,

acceptablie level of competence in that performance. The CBTE
approach fotuses not.,on the occupational or‘technical compe-
7 - . :
e g

tencies /éut rather on teaching competencies needed Dy Ahe
, 4 b

R ‘
" sugeessful teacher. Theseé are réferred to as professional compe-
» tencies. ’ % . . -
. . N

’ 1
Définitions vary, but there seems to be three - very ba’s

” . <

' - - .
characteristics of a tfuly competency-based program. (1) Such
? ‘ .
a program identifies competencies important to teachers. By N ,
> I h ’ “ '
9 .




important, we megn those knowledges, skxills, and\jattitudes »

-

~*which promote learning in students. Bafter these” competencies

have been identified, a CBTEZ program must (2) provide learning

. . . .
\activities which focus entirely oh the mastery of these compe=-

: PR .
. .. . - ) s s
tencies. .Finally., (3) assessment of how well these competen-
® cies have been attained is carried out 'in a real teaching situa-~-
= , ion. e :
- ‘ .
There is nﬁthingfreally new about the concept of Competency-
*
sed Education. Vocational teachers have for years used this
e approach to produce occupationally competent graduates. They
. ¥ *
hade identified skills, used behavioral objectives, learning
modlles, and other elements associated with competency-based . .
) . . I ?
edudation. The newness is that we are now applying the.
.s * L 2 ) ) I
compétency-based approach to the occupation of teaching. .
. - ‘ ) N . -
here has been’a need- for a different approach*ho preparing ' .
s P : , - . [ : ,
7S vocational teacners, because there are some basic shortcomings
¢ ) \ ) N . . '
" in the‘traditionél course-oriented approach. Competency-Based, 3
. - ¥ . //
’
Teacher E%ucation Seems to £ill these voids.
(4
. . 3 . , . 4
5 - ', “ f i -
. ’ i. There is & need for a teacher tralnlng -program
; . which is built entlrely upon the actual profes- . -
s sﬂonal needs of teachers, rather than unreiatec
- - theory and other lnfdrmatlonal aspects.
2. The need ex1§ts for an 1nstructlona1 ,program tnat . .
L , ot wlLA meet the individual needs of teachers. .
- , Y
» ’ . 3. A n%ec for e%aluat;on deyices, and procecu es whith’ ' .
o . &ocuE on. the teachers' performance. Thay is, )
. what the teacher can do rather than what/ the , v

~
Y

. teacﬁer knows. '

1

|
. 1
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' #
Traditional Program. VS, C.B.T.E. Program -
. Content-based Competency~-based )
~ 0 Time-based ‘Performance-based
. - 3 = ‘.
. Group paced Individually paced
. . Classroom based ‘Field-based
~ L]
, Instructors // Resource Persons, .
Norm-referenced ; Criterion-referenced
~ -
~ End -
Vo " / s
¢ ' One of the most significant differences between these two
. approaches is-the Use of the.teacher educator. The conventional
.- ¢ - ! ) .
. approacn 1lizes the instructor as a disseminator of informa- .t
¢ ‘but in the CBTE approach, the teacher educator's role
shifts to that of a learning manager, guide, and resource
* f M ’
person. He makes learners pwvare Qf the objectives of the *
L " . . .
. . i. . - > -
program, and than makes various learning experiences available. .
v - .
! ~ . ) * ’
The instructor "and other resource persons also participate in
" K
! . \ -
,the assessment of the learner's work.
1 ’ . ‘
-t > 0 4 3 > - . >
A final major distinction between the two approaches is . .
! ’ )
X .
in the evaluation of learners. Most traditional programs still
use thhe normative-referehced measures, in which students compéte
. 7
. - . . -
against each other; however, the CBTE ,approach is based on a
L e
criterion-referenced mode. Expécted levels of competence are
. ' ‘ . . R
. > . 3 & Ly
identified and made public. . y
t. LIS ’

6

The importance of valid, pre-specified competencies cannot
. be emphasized too neavily. The attitudes, skills and knowledge

. 4 » ' . ’ RS -
needed by the teacher serve as the foundation for the instruc- :

.

tional program. Théese competencies do not come from a textbook,
.. ., ' . ! ' i K N
put are based upon the actual role of the ‘teacher. We examine

» .
o

what a successful teacher feels, knows, and .dees. Once the '

[ . »

competencies are identified, they are stated so that assess- .
] - Tt .

-~ .

[’ + 1
. . LS - A .
., Mment or mastery of eacx competency can be determined by . .
. . ! 4 )
~ - v - A Y - \
1 . 1 e *
/ [ : - : . :
. ; : o e , ,,

Q
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Observatryon. Then, these competencies,’ which have been
. . , \ .

.

derived f{rom the actual teeching role and stated in behavioral

\
Ve

terms, are @made public in advance. ‘ . -

Regarding the assessment aspect of CBTE, there are some

- .

pertinent questions. How does one propose to actually evaluate
. -

.
.

_Compezrency attainment? In response, the final assessment is N

.
. .

carried out in an actual tea¢hing situation whenever, possible.,
t .
Carrying competencies only to the simulation stage may be
- . Y . . .

»
bpetter “than nothing at all, but this situation lacks the realism
- ) . - .

of' an agtual elassroom with real stuéénts. The assessment of
’ . . . ' . .
the teacher %rainee's competency uses performance in the class-

. . ’

room"as the praimary indkcator of mastery, rather than what, ne

% - . . . .

. . - ) . . .
can,recall on a‘test or exam. It is also important to consider

evidence of the student's knowledge which supports the particu-

e I .
-

lar competency. ﬁhis assessment profedure must be objective =+« =

N 7 Ve
ag possible. . - .
. . . ’

#
Re; What specific evidence

B .
N

ether a competency has
. i

.

.

- h 3 > 3 > ) -r' M - . .
.been mastered? '.Assessment criteria utilizéd are derived from . -,
"o . ° . [
. ) ‘ . ] K N >
the competencies themselves. They state conditions under which .

v

the teacher must perform~and what the expected «level of berfof-'

4 B B

N ) - . v
mance is for successful mastery. These criteria are made publicg .

. ?
L

-in advance along with the competency statements themselves. .
»

»
. .
y . X .
. - ‘

. Florida's Commitment , ° , )

Ve

. ! '

. The state of Florida js actively involved in dompetentyﬁ

A L . . . .
. Based Tee&cher Education? The.varigQus vocational service areas

. .

.in "the Diviéion,of Vocational-Technicad Educatidn of the Florida

[ .
(] 13 1 .

. ' .

. 6. .
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State-Department of Efucation have begun exploring the CBTE

ke d

concept. The Agricultural Education Section has formulated

& state obiective.for CATE involvement: to pre%pre guality

" » - . - v .“ v - - -
teachers and expose them to teaching situations througn CBTE.

. .

The Section has identified 20 major professional competencies
) o~
needed by agricultural educafion teachers in Florida.

.3 ~
The Vocational Business Education Section has established

this statewide objective: to identify the areas™in which
<

Busahess Education teachers need to be competent and to provide .

’
~ ¢ -

-

tne teacher with meaningful CB%E eéxperiences. Sixty-one compe-

tencies have been idéntified for Business Education teachers.
. : * L

The-Homer Economics Section has concentrated their CBTE efforts
i ': -
! on this ojective:’ to identify essential ‘student competencies

and support them with teacher competencies. Activities are

underfvay to identify these important student competencies.

- v

The Florida Legislature supports CBTE by allowing for both'

approaches -- ‘the Competency-Based a%proach as well as ‘the
. .

traditiornal one. A conference ig held each year by the Flo;idé.

Vocational Association (FVA), and ‘in 1975, the entire Fya ¢

.
- .

Conference was devoted to competency-based education at aIll

’

¢ - 5

levels. Mr. Joe Mills, Direcgor of Vocational Education in the !

s -
.

state of'Florida, fully supports CBTE and has stated that

"...the Division is committed to move totally into a competeﬁcy-

baged;approach eos "

‘ . ’ The Ohio Project

v
3

Florida State University has participated in the advanced }

[8

testing of'modules developed by the Center fpr Vocational- and’' . .

. . . '
4 - . ‘ .

. ‘ - .
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e Technical Education at the Ohio State University. The Center
(. - : ~

1s a research and development agency specializing in
.
addressing problems in Vocational Education. This CBTE R&D -

o . .
.project was begun in 1967, and is scheduled for completion by

1976. The projec% has.been funded primarily by fhe National

-

Institute for Education (NIE). Briefly, this projecp iden;lféed

-

e

and validated 384 professional competencies needed by vocational

and technical teachers in all the traditional vocagional service

areas &t all leveis. . - Ao

The first step in the competency identification process
4+ . N

was a tasx analysis of vocational teachers and teacher coordina-

.

tors. Intrdspection and interview technigues were used to

- -

identify a prelimMinary list of gompetencies. These preliminary

- 0 * - . 2 , 2 - ¢
competencies were then reviewed'and validated by a panel of

. r
y ekperts composed of teacher educators, state supervisors and

master teachers representing seven vocational service areas in

. .
-
.

19 states. Ninety~seven percent of the competencies were found

> P \

to pe common across all service areas, and very few differences
\ . . .

. ' ‘
were found between secondary and post-secondary levels. Next,

) a critical incident study involving 700 teachérs was conducted.

These teachers were asked to identify specific ingidents that .

were critical to successful teaching. A final list of 384 pro-

-

.« -
fessional competenciés was identified in the first phase of the

<
- .

project. . . '

. The Center deﬁZZOped over '100 self-instructional modules to

.
. -

1 facilitate mastery of thHese competencies., The Center selected

three universities to test these modules ~- Florida State

-
- . / n LR - -
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Aruitoxt provided by Eic: . '
’
. v




. v ' . . / i
. . - %
o o
‘ .

\
. {

University, Colorado State University, and Rutgers Uﬁ&versity.

The Center is presently conducting a National Institute for

N

CBTE'under'a'comtract wlth NiE. Aotivities began in'l975 with,
the selection of ten cooperating institutionsApf,pigher

g . S S
- learning, one from eacn of rhe U;SlO.;: ten geoéraphic regions.
At ?SU: over lSd-modul?s:have oeen tested; The testing -

involves inservice as .well as preservice people, and has Dpeen

L4 L ER

) used in group instruction along with individualized instruction.
- ALl vocational subject areas have been involved.

Approximately 100 modules were deveéloped in these ten

. - .
A

categories: . -

P v

[N

o

~

1 Program planning, development, and evaluation
2. instruction/planning )

3 Instruction/execution

_ 4. Instruction/evaluation

5. .Management . -

6. Guidance - ’ ]
7. Scnool/communlty relations <.

8. Student vocational organization . _ .
9 Profesional role and development )

o]

. Coordlnatlon <, ' P R

q\

-4 l

: ) " The process of writing.these modules was a very lengthy,
e . )
4 M - “
cooperative venture involving teacher educators, state depart-
. . .. . . *
mént people, teachers, admlnlstrators, and supervisors.
h - 7 ' A ‘4 ) - *

e Although this development and review was very time consdming

» - -

and qulte costly, the Center felt that the modules 34 bdu ed

would be of high guality. - : | ”)

*

-t ’ - . “ .y,
In summation, the modules developed by the Tenter, focus on
one or mote competendies, and provide foi'group or. individual
‘ I} J (8

instruction. .They are flexible, and‘speqific materials for +a
; © . .
. .

given vocational service area may be used. Each module culmi-

e

nates with evaluation in a reéeal teaching situation, - Finally,

b4 . . 2
LI -
-
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the design of, the modlles allows the program to be tailoré? St
. . . . ’ " s .
‘td0 the individual needs of teacheg trainees.
? N . N . ,!

Some problems -havé been encountered in testing the ) :

. v . D 1 .
modules’, as would be'expected in any new endeavor. A ma¥or

problem Es how to. fit the-competency-based approach igto_the. s
L ! . ¢ - . /
traditional uwniversity system based on cours®s completed- in ’ .

» - ~

quarter hours. Also, some faculty members seem somewhat

.

.

v

reluctant to become totally invelved in.the Competency-Based
e . . c e . .
approacn. Because there is a significant shift in the role

played by the teacher educator, he/3he now becomes a manager,

resource person, and a guide -- not jyst a lecturer. Another

problem is the difficulty in assessing all participants ' in a
real teaching situation. It is.eagy for inservice teachers to

use their current classes, but it may be difffcubp to fifid ,a

. . G .

‘real teaching situation for preservice teachers. FRésource

e »

persons who are well-qualified and who will take the .time and-

’ *
effort needed to assist the project are scarce. Finally, there

'

’ a .

has been some difficulty with some students in ;ﬁis non-tradi-
tional appréach." . .
- : . . ’ \

. Competency-Based Teacher Education -
* - for Industrial Education Teachers: Phase I . ‘

Phase I oﬁ a'CBTg project for T?ade and In@ystrial teachers
was ég;pleted'in the sﬁmmer of 1975./ This pha;e focused on
identifying edfry-level compétenqies. A prog;am is needed which
. altows teachers more flexibility in terms of acquiring bas;c .
beaching skills. 1In many cases,- the T&I teacher may ‘have to .

/
éaxe whatever college courses are offe;ed in his geoéraphical

. ‘ . i \|

~
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) Ed
progss§ional competencies,

and’In&ustrlal pro;ect-

» i

aréa, regardless .of his immediate needs.

will eventually serve T&I teachers as one answer to thls - ;

dllemma.

- : ‘ - ’

Although Florida State University was the coordinating

institution in this industrial education competency~based

~

project,

project inc;u%ed state department persennél,

industrial teachers, supervisors,
. ; . ot )

staEe's’Dniversities which are approved to offer teacher educa-

s

T . . S P ~ . . 2
tion programs in trade and industrial ‘educatien were involved.

These weée Floridé State University,

uee/anlcal Un;éer51ty, Florida Technologlcal Unlver51ty, Florlda

;nternatlonal University,
-t

Unlver51ty

sity‘of Sout& Flogida,:and the University.of‘West Florida. -

it was a total statewide cooperative effort.

and administrators.

Thls CBTE program

S

The

teacher educators,

All the °_-

. 5

Floridd Agflcultural and

«

v

o

of North Florida, Univer- ‘

The g%oject identified and val;dated'minimum entry level. .

content.

» .

available throughout the state and nat;on,
materials suitable for Florida's industrial edncation teachers.

"These were the key features of Phase

.

]

l. Brought together research on CBTE frém sources ) Tt

. - L]

along with specific assessment

The project also reviewed many CBTE curricular materials

L]

.

- N . -

and identified those

I of the CBTE Trade

v
[y

across Florlda and the natlon.. o v

tion or district.

»

Used an advisory panel made

of Education (VTa), teacher
> .ment, and schog} dlstrlcts.

e

',11

1
Ry

up of representatlves ///,% .
from the State Unlver51ty System, State Department 4 :

“ g

Implementeg a competency-based certification grd-
gram on a statewide basis rather than by

institu- . .

certification depart- T




_Phase I. The focus of ‘Phase II~is to: "

~-1U-
4

n v 3 . - - v

. 4. Validated competenc1es and assessmegt criteria
* through workshop attended by 1ndustr1al teacher
\ . educators, gdmihistrators, and-teachers from-. e .o
\ " Florida. .. L T
WL ‘ . . . - ‘
_wCompetency—Based Teacher Education ) ;
.for 'Industrial Education Teachers: Phase -IT ) *

f - ¢

/ . . - . ~
Phase II 6f the trade and industrial teacher certifigation_
project is currently: in progress, and is(a'continpation‘of‘

l. 'Plan and organlze a competency-based presefvice - .
1ndustr1al education teache‘ certification pro- ’
gram. ’ )

‘\\\\Sd Plan a competency-based 1nservy§e program of .

staff development for irndustrial education " o
vteachers K 4 : W : . L ' ‘

¢ . .

3. Establish a university-level competency based !z‘ . ‘
teache'r education program. - '

4, Determlne alternatlves for funding competency— A . )
based teacher education. '

eae

. -
K \ ~
[ 4

Competency-Based Vocational Education Program . .
! at Florlda State University

)
<-

- Prdject\ACTIVE (Attaiﬁin@"mmetencies for  Teaching in' °

TR T ' U
Vocational Educatioh) is being conducted by the Vocational Edu-
"(" . . ‘\

‘cation Program at FSUt/ﬁnder;the sponsorship of the pivisidtn of

.Vocational-Technical Education,.Florida State Department of

” .
. -

. Education. The) goal of ACTIVE is to identify professionai compe~

4

-
Nt
’

b
tenc1es 1mportant to voaatlonal teachers, admlnlstrators, super~

\ . i .
visors, researchers and//ther personnel, and to develop a. ,
competency—ba ed program to prepare these professionals‘at the -

- .. . . : %
preservigce/and inservice levels. R .

, 4 R * ’
ACTIVE was begun in Septe of 1975 and initial agtivities

9 .
o ’

have rey%;ved around identifying and wvalidating professional .,

Y S .
’ 12 ) 2

v
’
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- preliminary lists were revised and printed as a guestionnaire

3

- this program 'will be 1mplemen¢ed'

o ‘. ” [}

- v
competencﬂes frolm each area w
A .

A s

leadership, 'and special needs

-~ P . .
team consisting of vocatiodmal

graduiate research assistants,
R x - « -

-

“ . -
of these teams are ¢

v MY

; . S A
the direction of the, project.director. -

of i o e%o id.enti.fy
’ d - P

~—— rd ’ -
:Each team cempleted a re

L

a preIiﬁinary list of compete

; < ’ . .
ithin the project. :Each teaching),
area is being coordinated by a

education faculty members,

and EPDA awardees.

. ’

Activities

rdinated by a proﬁect coordinator under

'3 ¢ ~

view 'of the literzatur
--
. ﬁ' .
ngcies for each area.

<

- . . v

nary list was submitfed to” a panel for 'examination.

-— ~
t

“
arnd mailed to a sdmple of ‘pra

ents were ‘asked to rate each

~ A preliminary analysis o

a more detailed analysisito follow.

determlne competenc1es 1mportant to each target group within

-

the project

.

assessnent criteria Will be 1dent1f1ed -and valldated for eagh

—

, an%k:g/determlne.
1Y

After competenc1es are 1dent4f1ed and class;flea,

Thnese

-

¢ L 3
ctitioners in the field.
: 3
2 .
competency as to importance.

-

f data has been completed with

Data will be analyzed to-

/

common and unique competencies.
9 . N

competency. Raeld-baied assessment tecﬂniéues and instruments

will then Be developedu

. . Y

and act1v1t1es will be developed to

>
PN . 4

teachers and related personnel master competensles:

.~
>

settlng,-and a program evalua

~
14

dtilized. -

LI

' .
- ,-‘The Trade and_Industrial

tion Program at Florida State

L

o

.
-

1

o

'Competency—baéed learning materials

q

Finaiﬁy,
in theatraditional university
A3 S
tfon system will be developed and
2 RN " : .

- -

-~ L

Coqpetency—Based Teacher Educa~-

P -

University is the Pilot program

’ -

-

»

N
~

This prelimi-
. . o

Respond-~

specific

help current and prospectlve‘

-~

\m

-




. L] N ; . ) . -
- Within this project. The categories and competéncies included
. : . ) o

in this program are founa'in Appengix A. ~

o L I Dallas Workshop, - )
) Y ..

L} «

At the brief‘wo;kshop that .followed the mediated presenta- .

— -

“tion, the pa;ﬁicipanf& rated each ,competency in the T&I program
. - v = .

S * " . -

LI : . o Ca . . :
by the effort reguired ,of a typical beginning T&I teacher to )

, attain ech. The participants were thén asked to’identify those
ﬁ‘)“ ‘ '. . ¢ )
competehcies that they felt were needegd immediately by a

.
N .

beginning T&iI teacher., Thé Dallas workshop provided a hidghly
- . - ) "
. - * .

regardged na;%gnal input into ‘the refinement of these competen-

Cies. ) , ,
A d
\" Summar .
. . Summary . .

. . . S, —_— . . . P . . .
. The national invdlvment in CBTE has been somewnat surpris-

- . R

ing. Over thirty states report eipher'leg;slgtive/adminlsyra—

s . .
%

tive support for CBTE, or are studying the concept seriously.
. » ) )

o . - ‘ . . . . 5
* Approximately 100 teacher education institutions report that

.

- they are using a total '©BTE brogram ‘or alternate pfograms,. At "

"

. . ~ -
>

* least 20 national consortia, inséLtutes, centers or other groups
: . .- ] .

—

" have a primary ér major function in the promotion of the CBTE
L A\l ‘

. 7
movement. Appearing monthly are hundreds of articles, position
- . : . ’ .

papers, and monographs deading épecifically with CBTE. The

.

. " v

-

natlonal involvement has oeen positive regardlng CBTn, but'

B

whether it will surv1ve should perhaps be dlrected tbwards "

b
“implementing the CBTE concept and makihg it work.

. ”

EMC ’ 9 , ’ ) . .
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. 'for the Orientation Category, mastery of all competencies will

~ . “

. : KPPENDIX A

- .

v

A total of sixty-five competencies are proposed for the

L]

. .
Florida Competency-Based Trade and Industrial Teacher Education

A}

. ._Program. Thirty-six preservxce competencies, designated by an
k3

asterisx' (*), were validated in Phase I. The learner-wiil

v
~

attain these preserv1ce competenCLes to the awareness or practlce

o -

;eve; prlor to entry into the classroom/laoorat

4

The twenty-

€ presently being

Fine inservice competencies and criteria

vaiidaced. The number of inservice dbmpetenCLes may cnange
ses -

depending upon the resul ts o; the valldatlon process. Except

v

“~
be assessed in a real teaching situation. The list)does not
include criteria statements., "~ . . . v '
2 ) ;
* . LN , - /’

. -

Y

Proposed Florida Conpetency-Based Teacher. E ation

Program for Trade and Industrial nducat;pn )

. P

A.a.Orlenaaalon to Vocational Teaching - designed to give the
1nsvrucaor .a brief ov@rv1ew of vocatlonal teaching.

. s

*1l.” Aware, of the purpose of this teacher education program.

'

*2, 'Aware of the purpose and prxncxples of Vocational
', Education. 2 .

*3. Aware of the rpose and scope of Trade and-In&ﬁEErial
Edlcation. . o -

Y
-

i

.

*4, Aware teacher responsibilities. ' L.

*5. ~§y re of the steps in ﬁlanning the ins%ructor's work.

*6 Aware of district and local scnool pollcy and .organiza-
tiogal structure. ' .

¢

-

*7, Aware of the student vocational organization.

*8., ‘Aware of opportunities for professional growth, - .,
o i,e, professzonal organizations, etc.

fe
\
\3

-




B. Preparation for Instruction - principles and’ techniques of
' planning and organizing instructional m;férials and prepar-
" ..ing and motivating students‘to learn, -

. . . L4

e l.« Analyze an occupation. = 749//// - ; _ ‘

*2.+ Iéentify instructional objectives.
3. Plan a unit of instruction.

. ’

. . ) .
*4, Write a lesson plan. . -
R .
-*5. Select an appropriate teaching method. . T .
s . ) .

. 6. Select and obtain instructional materials.

N . ' .- ) -
- ‘7._ Prepare instructional materidls.
. 8. Develop.course of study.

- . (}
Al 4 .( ~
"+ +C. Z2resenzation of Instruction - prifciples and techniques for
nelping students master instructional objectives.

1} .

*l. Present a manipulative lesson.

. " .
: *2.  Present a related .lesson. - ' J . .
S Y3. Employ®fal questioning technifues.
, *4. Present information with illustrated talk, T

~

' *5. Conduct group discussions, °
*6. Present information with chalkboard. )

- . *7. Present, information with Qverhead.préjéééor.

" - ‘*8. Present information using models/real object%.

A, . -~

9. Present, information with films. . : SRS
.10. Present information with filtstrips/slides.

- 1l. -Illustrate with bulletin boards and exhibits. -
12. - Ind¥idualize instruction. : E

- ° i ‘ "+ 13. Conduct field trips.
' 14. tiliz%';esouice persoﬁ. "~ ‘ ’ ) \;\ "
.i5. Empléy brainstorming tegﬁnigues:a | ' ' :
] "1l6. Employ team tegchipg. , U

ERIC 16, | S
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4‘9,_ Application of Tearning - prin lples and techniques for help-
- ing students apply . what they ha learned. .
. . ‘ R
- *l. Direct problem-solving activities. .

2. Direct shop/laboratary experience. '

3., Direct student study. . .

e '

<« .
» - irect students in anstructing other students. .
. . - ::

1 4 )

wm
td

loy technique of simulation. . /

6. Emplgy technigiie of role playing.

AY

\

luat ~ principles and techniques for evaluating students’
mastery oi instructional objectives. )
N .

o
L
ty
<
1]
£
..‘.
4]

v

*i. Assess‘'student sxill in snhop/laboratory.
*2. Assess student xnowledge’ in classroom.
; .

s 3. Assess important studen:t attitudes.:

.

s . *¢{. Determine student grades,
\ — v L
VoL %5, Conduct follow-up study to evaluate program effectiveness.

- . 6. Evaluate instructional e¥fectiveness.
7. - Classroom/Laboratory Management - principles and techniques

of managing time, materials, equipment, supplies, etc. for -
safe and effective mastery of instructional objectives. .

.

- .\
o ‘*l. «Prganize and maintain the vocational -classroom.

*2. Organize and maintain ghe vocational laboratory.

« B
-*3. Establish' and maintain a filing system.
B \ "o
*4, Establish’ and maintain a student progress record.

' *5. Provide for the safety/first-aid needs of vocational
students. . :

_(: .
°. Manage equipment .and supplies. - ' ' Lo

4

7. Project instructional resource needs. N -

8. Arrangqgépr expanding facilities,

»

. . ’ - 1
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.

igues for effectdvely
7 colleagues, ,administra=
tne instructor must deal.

Ql

N ) . . 3 . / ‘.
A~ G+ . Buman Rewations - principles and t
communicating with students, parents

|
*¥*1. Communicate with students, othé teachers, administra-
tors, Laywen.

;2. Determine needs.ané:interests éﬁlstudents. ‘
*3, Relate to studénts to faeilitaﬁe leafniﬂ§. S - -
. ; N
*4, Assist students in developingfse}fﬁdiscipline. -
. *5., Employ rein%orcement techniques in™interpersonal relations. ., -
*§. Demonstrate positive interper#onal relationé within éhe
school systemn. l
. , 7. Naintdia oCcupational advisorL cormittee.

. »

i\ . - . « . . .
* 8¢ . Sponsor the student vocational organization.
" 9. "Help éﬁudggts sécure job or further education, - r
‘ 101 Ut 1llze student .personnel services or_ out51de agenc1es
v . to meet suudenb ,needs. ) d R

. ]

. § e i ., "‘.:4
§._'Professional Role - des;gned to help*the teacher develop a
pro;ess;onax .2hilosophy and the skilis needed to increase
pro;e551onal and occupatlonal competencies. - -# _ -
1. nxpress and dlspiay a personal philosophy consistent .
v -~ with the principles of vocational education: :

.

. 2. Utili#e opportunities for professional growth, i.e.,

. : pro;3551onal or%?nlzatlons, etc. -
o 3. DeVelop ‘a pLaﬂ4%o keep up—to-date in the éccupatlonal N
_ specialt % i
. | 7 o , _ P )
. . 0
7 ~ . > . I's .

¢ e
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