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ABSTRACT

Guidance Awareness Program - Narrowing
the GAP Between'Home and School

SchOO1 District .411 Bend, OR

Ken LeMont & Naomi Rice
Bend"Senior High School
230 NE Sixth Street
Bend,.OR 97701

382-3513
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NUMBER OF STAFF' INVOLVED: 24

The project involved 24 teachers, administra 'and counselors at Bpnd
Senior High School, each of whom was assigned e a guidance advisor to
approximately 20 incoming sophomore students. The visited the new sopho-
more students' homes for orientation and guidance bef e school started
in the fall. Orientation materials such as the Student andbook,,the'
Curriculum Handbook, an explanation of "Resource Time an places'avail-./..
able at the high school for study, research, ete., were g ven to and dis-..
cussed with the students and their parents. the advisor h 1ped the student ,..

work out aclass schedule for his or her sophomore year an a tentative
class selection for the junior and senior years, based on t eir interest
and goals. The correlation between goals and school classe was emphasized.
The advisors' were to continue advksement by conducting guida cegroups with
their stude is during the school yr.

purpose:

The purpo e of Bend Senior High School's Guidance Awareness Prbgram is to
try and n mow the "GAP" between the home and the school, prepating both
students and parents for a productive high school experience, and to help
the stud nts gain decision' making skillshich will help them develop
plans f the fqure.

Procedures and Outcomes:

A visit to the home of e4ch'incomring sophomore student.for an'orientation

and vuldanceconference was made during'the'sumer by selected teachers,
administrators and counselors. Small group meetings with the sophomores ->
were to be conducted by the advisors during the school year. Expected out-
"comes of the program were: first, an increase in the 'decision-making abili-,
ties and goal formulation at the,sophomore level. Second, to expand the
guidance program to include the parent and home situation. Third, to In-.
crease community support for guidarice and other school programs. Fourth,
to prbvide a model career-guidance program for other interes ..d school
districts.
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RE4IEW OF GOALS AND OBJECTIVES:

. The major thrust of the Guidance Awareness Program was directed, as

a shirt term goal, tdiard all Incoming, sophomores, including those stu-
\

'dents who have academTc, socio-economic, physical, or any other handicap.
it was felt.that parents should also be involved so they would know and

nave input into what the students and schools were trying to do: thus

kelping tlb bridge the "GAP" between the school and the home.

The ircoiing sophomore class was chosen for'the GAP because the

soprogore year is probably the most critical time lin a Bend Senior High

S7-op! student's experience. A large number of students Are unable to

identify their own persona' purpose for being in school and are, there

fore, unable to develop a plan for the future, The students need assist-
%

ance in developing expertise 4n the decision-making process. The lack

of expertise is perhaps most apps ent when students are confronted with

formulating goals and planning a career.

In order to assist students in this critical area, a home visitation

and guidance program wasdeyeloped. Wenty-fiye t4Schers, alpinistrators
and counselors were assigned 20 to 25 students guldees. During the sum-.,

mer,the staff members we're to visit their assignd students in thestu-

4

dent's hone.' During the visit, with the student and his parents, they

were to ,explain the registration procedure heip the student select

hit sophomore yeSr classes, Tentative selettion,of classes for the Jun-

tor and senior years,which would work towai-d,the Vocational goals of the

'student, were also made. .The advisor would answer questions and discuss

other aspects of the high school experience', in .order to help the student

understand and feel more at easeabout-entering
high school. The person

who visited the ,student Would conttniie to assist the student wheh, school
. .

4.
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commenced, through group and personal guidance. The student would know,

someone to go to for help and encouragement from the very first day.

The longterm goal of this project is to include a group guidance
.

program that will encompass all students enrolled at Bend SeniorOlgh School.
,

BACKGROUNQ:,

The Guidance Awar'eness PrOgram gained impetus from two majorsources:

first, a contibuation of the updatihg and expansion of our present guidance

progrm which began with last year's project, Career Guidance, A New

Direction for Bend Senior High School, and., second, the search' for curric-

ulum changes which would provide options and additions to our present cur-

riculum, which was ah administrative goal. The two needs were combined to

form the major thrust of the Guidance AwarenesS Program.

,Bend Senior li_Oh School had an erfrollment of 1300 students during the No

)973-74 school' year. The school population is expanding rapidly (1400 dur-

ing 1974 -75) and aver-Crowding exists at the high school. Due, in part,
4

'to the rapid growth in student population, the relations between teachers

and students have become More impersonal than before. The closeness that

exists between teacher,and student In a smaller school is more difficult

develop and maintain in a school without the structure or design which

rWilr'provide-the citalyst, for relationship building. It was felt that4I
changes needed to be implemented which would better meet the students'

need for decision making and goal deVelopment:

lb
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STAFF DEVELOPMENT
STRATEGY AND OUTCOMES.

Staff development, in the context of trairrvng teachers, adminlstra-

s, librarians and other staff members to become guidance advisors,

was,on4f our primary goals. In the other high school's that we visit-

ed, a comthort concern relating to an advisor program was the need to in-

still motivation, understanding and confidence in the participating s aff..

Our initial focus in promoting the GAP program was to stimulate voluntary

enlistment of staff members as sophomore advisors. We held an initial

meeting in May, 1974, to orient the interested staff to the general pro-

ject. rqb "Essence of GAP", which 1-s included under appendixed items, 8,

Was distributed at that initial meeting, An attempt was made to spell ;

out the philosophy we enviIioned and gain support from non-participating

staff members as well as participating staff Members.

At a second meeting early in June, we spoke to. the prospective
' t

volunteer advisors only. With a projected stl.adent- advisor ratio of 20 1.

1, we anticipated the need for twenty-four advisors. Thirty-six staff

members, out of a total of almost seventy, indicated a willingness' to par-

ticipati. We found this response very encouraging. Had the staff refused

/to assume this additional responsibility, we, would have been unable' to

continue.

Another appendixed item, Responsibilities and Rewards, was distributed

'to the prospective advisors. At.thi-s meeting, we attempted to spell out

in greater detail the project goals and the 'responsibilities that would be-.:

required of an advisor. The orientation was limited, due to the uncertain-.

Hes of voter approval, 'which would determine its adoption for the

ing school year. The budget passed later ib JUne, and we conducted our ',



- ,
first inservice in July t9spreparecadvisors for the summer home visitation'

program.
-7

At this eteeting, materials in packet form were distributed to nineteen

=a4.4.1ors; e.g., see appendixed'items. li'list, containing student names,

addresses and telephone numbers Was glten to. each allOsor. The advisor was

responsible.4for settirftg up a home visitation conferenbe at the h ome-of each

student on hislist.:each conference fasted approximately two hours, and

the student and at least one parent met with the advisor.
0

Parents were encouraged to discuss educational plans and vocationali

goals with the student. The conference covered the following topics: the

student's sophomore schedule, school policies, registration procedures, and'

parent orientation. A discussion 'and comparison of the student's achieve-
r

ment and goals was prompted through questionnaires. Examples of, and con-

clusions from,Pthese questionnaires are found in the appendix.

- .For career guidance purposes, the immediate schedule forecast form

and parent-student goal comparisons were most useful. Sophomore students

were assisted in building and revising their ..thedules, with the assistance

of an advisor who encouraged goal formulation as a prerequisite for:decision-

). making. We received substantial i-city through the local press'and radio;

'5' e.g., see appendixed item D.

Following'the initial summdt.home-visite,We held an advisor inservice

,

to evaluate what had taken plac6 arg4 to prepare for our second major phase,

',the academic year advis'ement pcogram.-, Faculty members were very encouraged

by thair Ixperlences in the community and were to accept the addl-
.

tional responsibiiities that they were assuming aS advisors. Dr. Hale

Henson, a psychiatrist and consultant, led'a discussiod on the advisor-
.

advisee relationship. During this inservice, mater4a1S ware distributed

,,which would be the.focus of career awareness in the advisement program
9
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In the middle of'September another inservice was held toAntrtduce the

CIS Quest Needle-Sore program. John Clyde, CIS consultant, conducted a sub;

I

stantial portion of this inservice program. He was called back in January

to Introdude the new CIS prograMPwhich has been added to the Quest computer

/program. Most schopl districts are at least familiar with the Quest Program.

We decided to integrate it into GAP, as a major component of our career

awareness program.

Small group meetings were to be an integral part of our second phase.

We were, not able to schedule these group meetings as a part of our regular

curriculum, due to the "gram's late' inception; therefore, our groups were

announced a 'week in advance, and schedule¢ as part ofn activity period.

This approach, which is covered in other sections of this report, wasto be

the greatest weakness of the program.

In a year when extreme public Criticism has been directed at Bend Senior

High Schopl, the CAP program seems to be one of the few programs -to achieve,

,broad support from parents, students, educators ag the CommonitV in general.

It Is at least surprising, if not remarkable, that this program is still

included in our local school budget, which wil4. be submitted to the voters

for the third time this year. AdMinistrative suppOrt at the district and

high school )evel-has been cons4stently strong. We inthe guidance depart-

. y

menu appreciate this support.

6
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CURRICULUM DEVELOPMENT

Providing materials, handouts, and guidelines to the advisors'for

advisement seminars was a responsibility we assumed. We-intended to

.balid our guidance curriculum around material developed during the pre-

vious year; i.e., Career Awareness -A New Direction for Bend Senior High

School. This career curriculum; (see appendix B for a sample of materials

used) was first tested in sophomore ba'sic skills classes, and'is desigrtad

to prepare students for tne Career Information System Quest Program.' Sev

eral CIS Needle-Sorts were used during group guidance 'seminars, in con-

junction with our materials. Each advisor introduced the students to

.career awareness by using "Value" from Deciding, a decisiorrmaking:work-

'book. Other materials listed in the bibliography were also available to

the advisors.

We found that our career curriculum materials were not- irealiy fairly

tested, in the advisement groups. Students were not required to attend
iv

the meetings; consequently, with an open campus, many students' chose to

skip. olf our guidance materials are really useful, and we think they are,

(Churchill High School has adoptedpar of our materials after observing

their use in'our school), they should be incorporated into our exLst[ng
. .

.

.. .., - .courses in appropriate units, instead of being offered only to voluptary

groups.
.

The materials developed for the summer advisement program were well

received by the parents and students. ,The forecast model was completed by

95% of our sophomores.and used in guidance conferences throughout the school

year by our sophomore class counselor. We will be using manyof the same

mateHals In our program this year.

/



GUIDANCE AND COUNSELiNG
'10

The goal of the.guidance and counseling component of the project was

.

to provide a home visitation conference with the gdidaw advisors and in-
. ,

40. coming sophomore students and their parents, pr.ior to the start of the

4

'school year.

The object of thee visits was, first, to orient the students to the

high school program, its rules and procedures, and to forecast classes for

the three years of high school, based on interest ari-d-Career plans. Sec-

ondly, the program was to srenghthen the positive image of the hIgh_ school

and the need for guidance services to assist students in personal growth

and self-awareness.

The teachers, administrators and counselors were informed of th,3 prb-

ject and the need for volunteers to implement it. There were 35 who vol.

,

. unteered. The director and assistant director of the project, and the prin-

cipal of the high school, selected twenty-four of these people to become

GAP advisors.

In order to keep everyone informed of the project and Its purpose, the

school board received a copy of the project and the public was made aware

of the program through newspaper articles (appendix 0 and radio comment;

Orientastkon sessions were'held with the advisors before they made the

aries.

home visits. A packet of materials (appendix 0) was compiled to aid'the

advisors in preparing for their summer home-visits and in their advisory

grqups during the school year.

A list of twenty7to twenty -five student names, parent names, addresses

and phone numbers was given to each advisor. The advisor called each parent

10
t.
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and scheduled a, conference, ,at the convenience of the-parents and students.

The advisor spent an average of one hour and forty-two 5anutes In each home,

in a general brientation, exploring the high-school program, procedures and

rules, and working out a,schedUle for the sophomore year. plus a tentative

forecast of classes for the Junior an,0 senior years, based On Interest and

career plans.

The parents and students were very receptive to the hOme visit. Many

quettioni were answered and many misconceptions'cleared up. A survey of

parents (appendix C)'-indicated that they. felt the visit was very worthwhile-

and would like to see the program continue next year: Parents felt'a rap-

port with teachers, as evidenced by the number of parents whofelt free to .

oall their child's-advisor when there was a question or prbblem.

Of the students polled,(appendix C) regarding their feelings about* the' fs

vaiueof.the summer program, 76.47% reacted positPvely. The incoming stu-

dents felt they had someone whom they knew and could go to for;advice

the high school. NT. .

. The survey of advisors (appendix 0 showed they felt the program was

worth the time and effort spent, and shoul,c1 be continued next year. They

felt the most valua0e aspects of the pro66m to'the Barents and students

were the familiarization and clarification of the high school programs and

that the-visits showed, the parents and students that the school staff does

1.

care.
.%row

dr

-Many of the advisors related that they personally benefited from the

home visits. They really enjoyed meetln the parents'and students in. their 1

. . .

home in a one- to-one ,relationship.

0
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EVALUATION. PROCESS-

From its inception, the ZAP program has been continuously evaluated

by parents, .students and advis9rs, whq were all surveyed for their reactions

to the program as it progressed. (See. appendix C.)

---J
rn our- small community, any, new educaeional progrem,such as GAP,

9Awalso evaluated by individuals,not directly involved within the lcope

of the prog.ram'; e.g., the press, (see appendix D), locale clubs and groups

and influential pro-educational and anti- educational individuals,. .Through-
'

out the program feedback from the community was very satisfaCtory. These.

outside evaluations are important to a,successful continuation of the GAP

.program and, ultimately, to itsfutare funding.,

The evaluation which was done went beyond the first objective and

fell short of the second as stated in the original proposal:

OBJECTIVES:

A. To inform the sophomore parents of the goals of the program'

and ask them to"evaluate and make suggestions.

B. To keep more students in school during the critical perlodjor

1 dropping out: the sophomore year.

In a follow-up evaluation of parents concerning the value of the

summer visitation, it'was encouraging to learn that 100% of the parents

polled, (see appendix C), reacted favorably.

/

The evaluation of the second objective, to determine whether or not

the GAP program was instrumental in keeping more sophomore students TX

rolled in school has not been completed; however, students who were sur-

veyed dUrIng the school year, (see appendix C) commented favorably, when

asked to evaLuate, the strong and weak points of the program.

i2
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The foremost and ultimate evaluatibn came from the project develop-

ment and.reaction committee, made up of the project supervisors and their .

consyltants. This groupmet regularly throughout the year to review and

evaluate theprogram. Feedback received froperi the eva ration process

made many modifications concerning handout materials summevisitations,

and grotp meetings within the school year poss Pte. We will now be able

to redUce the problems which'were enc9untere and upgrade the prpgram

with The knowl dge j,from evahl Ion off the survg and question--

naires sed t roug dt t e program.

y

--)
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INTRODUCTION:

THIRD PARTY EVALUATION

John P. Bareis
RehabilititiontCounselbr'

VoCational Rehabilitation Division

I first became involved with the Guidance Awareness Program last

year when I was Acting as third-party evaluator for Career Guidance -

A New Direction for Bend Senior High,SchooLd the first year project:

&
It:was with much pleasure and enthusiasm that I became a part of this.

...year's project, Guidance Awareness Pro , Narrowing the GAP-Betwedn

...Home and School.

.

The purpose of the GuOtance,Awareness Program was to narrow the
.;

GAP between the home and th school by prkParing students and parent's

fdr a worthwhile high sic I experience. The aim was to help stUdents

gain a productive school xperience and, to help t m gain decision-mak-
.

in order to' career planning for future.

'Basically, thee- re two major phases in h4 Guidance Awpreness

Program. ,The first pate ,included Itaff developinent Ad home visitations,

/foilowed by an Ovisor inserviee m eting. The second phase involved the

0*
.academic year advisement program. In 6efoil:Awing peragraphs will

attempt to respond briefly to the procedures and outcomes of this year's

GAP program.

Staff Development:

Ote of the primary goals was td train teachers, admInIstrators,'and

counselors to becomp guidance advisors. Recruitment was made on a volun

tary basis'eand much int4-est was ekprosed when .36 Jut of a total of.70
l. ., .

.

.,

faculty enembers Indicated an interest in participa, tion.' A fibar l group
N.

p ,-. -
.

- .

)
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,

tie

.



of.twehty four advisors was selected, based onthe student-advisor ratio
6

of 20-1.

During the initial stages of staff development, the advisors were

given various items to read, including the Essence of_GAP, Responsibili-
.

ties 'and Rewards, and a packet of materials th.t the advisors were to

- use in makkng contact with-students and parents. Advisors were given

a list of student names, addre'sses and telephone numbers, to be used in

setting up a conference at the home of each student on the list.

HOME VISITATIONS? At these home visitations, parents were encour-

,

aged to discuss educational plans and voctional goals with the student.

The advisors answered questions that parents had regarding their son's

or daughter's igvolvement in school, problems regarding curriculum,

guidance, schdolPsubjecti, etc: For career guidance purposes, the im-

mediate schedule, forecast form, and parent-student goal comparisons

were most useful. The sophomore students were assisted in building and

revising schedules with the help-of the advisor, who encouraged goal
1

formulation as a pre-requisite for decision'maki'ng.

An advisor inservice mee

,

home visits to-prepare the advi5ors for the second major phes,, the aca
.

.

% .
,

.

.

demlc year advisement program. I attended the meeting and my impre on "

was that the faculty members (advisors) were most .encouraged .by 'their

I
/ =experiences In the community and very willing to accept additional re-

sponsibilities as advisors during thepschool year. At this time, the
, .

3,
1.

ing was held following,the.initlafliummet:
c

advisors had a chance to discuss their experiences and made suggosti tis
.

.
/ v

a out GAP to the project directors. They-turned in the reports gathered .

.

or their home visits and received eateriaJs which would be' he focus'of

career awareness in the advisement program.

Another inservice meeting,was 'held in mid-September to introduce
.../

the Neetle-sort, program. Tested initially last year, theOe;tNeedle-

f

.15
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Sort prograM was integrated into GAP'as amajor component of the entire

Career Awareness program.

Curcicuho Development:

. . -, .

,Much of the guidance curriculum was developedround material used
.

.

during the previous year. To help prepare the sophomore students for

the <areer Information Qdest Program: items such as the Ci.S Needle-Sort,

"Values".from Deciding, and other matemiials were used.

Several outcomes were found. First, the materials were not fairly

tested in the advisement groups, mainly because students were not required

to attend the meetings, and many4chote to skip: Asia consequence; it has

been recommended that in the future the mateiials be incorporated into

existing courses in appropriate units, rather than offered to voluntary
A.

groups. Another outgoiie was that the materials developed were well re-
.ft,

ceivepl by both parents. and students; therefore, many of the same materi-

els will continue to be used.

Summary and Conclusions:

There is much evidence, I feel, to support continuation of the Guidance

Awareness Program and to say that fromwhat
I observed, this ye r s program

N
was a success. Whether or not the p rogram will be continued dependent

upon funding. There is' much support, not only.from.parents, but .from stu-

dents As well.,

Some changes or modfications need to be made in the'program.s One

of tht major weaknesses was an 'attendance p lem in the meetings held

within the .school year. it was suggested tlpat the students meet with the

advisors who teat in the areas in which the student's are Jhterested. ,

T he cou elors are meeting with the incoming sophomore st dents, and aft-,

er finding out their academic or vocational' interests, fre matching them

with.an advisor in that area for the ,summer visitation. Based upon stu-

-
-dent re uest, summer visitations will be scheduled nearer the o

16
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school , rather than in Bally summer.' Other modifications 'will be made

In terms of.reyjsrng handout materials, advisor packet, and folloOup

meetings during'the school year. A change which may be a significant

factor Will be the move to the "traditional time schedule" of classes

\.

next year, from the present "modular" scheduling.

My, conclusion arse based primarily upon the findings of the, project

directOrs for the Guidance Awareness Program, although I was Involved in

, terms of attendance at the initial planning meetings, and meetings with

the project directors during the school year. I 'feel the success of the
,/

GAP program deptends upon several factors: fi.rst, the dedication and en-
.

thusiasm of the project directors, and second, the support and coopera-

tton ofIthe staff at= Bend Senior High School, particularly. the administra-

tion- and the staff advisors. The key word, I feel, is Communication:.

If the program is to be effective, there must be good communication be-

tWeenall persons involved' in the program.

The conclusion of the project directors during the past year tends

to indicate that an advisor program'at the sophomore level is consider,-

ably useful to both students and parents. Of major importance was the

reaching out into the community and involving Parents in the home. it

was found that linking the summer home visitation and ongoing sdhool

year advisement was worthwhile. It appears to be a sound method to

"bridge the gap" for- the student moving from junior high 'to 'senior-high.

it- is my understanding that .the Guidance AWareness Program will not

beexpanding to other grade levels within the next year. The sUccespand

growth of this program will depend, it would seem, upon public support

and the economic situation, as well as upon the continued enthusiasm of
.

the cOunseling departrint and the high school staff.
t`'

.



These are my views of the Gultance Awareness OrOgram as it developed.

and unfolded during the past year. it..was-a pleasure and a perso'narre

ward to be involved in this program. I Would hope to have continued in

volvement in the program as it continues to expand and develop.

%.
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AND CONCLUSIONS

As project directors' for the GAP program,,we feel a sense of accomplish- .

meneWhich,:is validated in our report. In addition we are the beneficiaries

of the knowledge gainedthrough'pur mistakes and failpres. Atthis point,

,we are not sure which aspect -- accomplishment or failure -- will be most

'useful in the'future.'

The thread of organization In any school program-is Maintained only

through contact and communication. This thread is fragile, and can be easily

broken. This was the case in the breakdoyin of the small groups. We were

inconsistent In our method of schedu/ing, which led to student apathy and

an irreparable b4reakdown in Our projected goals for the year. Voluntary

Nstudent participation'In the small groups did not work.

We attempted to compensate fo. thIsIbreakdowh by personally assuming

the career awareness functions totally in the guidance department. We
.

were unable, however, to reach as much of the student population is we had

`intended vy using this alternate method. .

.

The credibility of our future recommendations, based on these first-

hand experiences, will be beneficial to Bend Senior High School in future

years.

1

Our conclusions, based on positive results, indicate that an'advisor

program at the tpphomore level Is significantly useful' to students and par-

'ents. Reaching but into the community'and the home is not only useful, but

is essential in intaining.a personil approadh guidance! The concept.,

oflinking the -s t.home'-visitation and ongoing school-year advisement

is Sound. A stud tleoutlock is initially influencedby the orientation

he receives during matrlculatioil fromjimior high to senior igh., The GAP

program has, had a sitive.effect on that outlook.



. c

Modification .to a more traditional time schedule of ctassesfor

next year at :gelid Senior High School (nine 45-minute periods versus twenty-,..

four 16-minute periods) will, in Itself, be more conducive to the GAP pro-

gram. This, along with what we-have learned about the types and kinds of

materials that can or cannot be used in the group presontations, will go

a long way toward the improAment,eof the program for next year. 't

Expansion of the GAP 'programqo other gra'de levels win not come

^ext year. If this etbryo program .can hold its own in the tough 'waters

of economic slump, budget defeats and the scrutiny of_a very critical

e{ectorate, then support' will grow, and the. GAP program will become an
.,-tegral part of the guidance program for all students at Bend Senior High,-/

,School.

A '

,

.

-

Vt,
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RECOMMENDATIONS

It is rather easy to make recommendations based on personal expert-.

ences, Conversely, it is rather difficult to adhere to recommendations

which are not based on personal experiences;
therefore, anrecoMmendations

- made in this report are intended
as useful insight and are not intended to

-->

,

indicate universal acceptande in our approach to guidance.'

.

It is critical that a guidance program designed in a manner similar

to GAP be coordinated by one or two individuals who'can pi.ovide the Organ)
.,

.zation and instruction
necessary'to carry it out: A counselor or admini-

,

straor with a strong guidance
background should be responsible for all

'aspects of implementation. The coordinator must enlist the support of

r-the staff. Without faculty support; there.nan be no, advisor-advisee,pro-

gram.. In our district,
we recommeridthat GAP be' extended to ,the junior

C

high schools. The faculty members of the, firstjuntar High school sup-.

porte4 the .program by indicating they would' assume the,reskonsibility of1.
bedoming advisors. The faculty members the other junior high school

rejected the idea: Only the,first schOoliias:inclUded for GAP funding in
Atut

the original budget.

After support is assured, consistent well-organized Communication con-
to Icerning inservicesst,odvilees; and' materials must be maintained. Based on

the evaluation of our experiences, we will 'spend more time preparing advi- is

J

11,sors for their new role. 'Also, we will conduct' our inservices at the optimum

time, August, when most parents and students are ,ready for and ,receptive to ry
4 ,guidance.

,

The manner in which we link the summer and /'academic year advisement

will bemodified. Freshmen students at both junior high schools.have been

asked to state their major career or academic Interest. These st udents haVei.

I
21
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1 r.
organized into Advisement categories which corropond

Q

with our educational

departments. Each department will-be-asked to establish the home vlshation

contact, as well as the ongoing advisement among interested students. Stu -
/

dents who are uncerta-in. about future goals will be assigned to a counselor
r. ,ti

or adminIstrAtot; and later, when a goa Cision is rgaillecir will be reas-

signed to the 'approprilte department: This new approach to the academic

year advisement should steengthen the basic need for End interest in advise-
.

1

Ment for the students.'yle also anticipate that this format will encourage

teachers to pursue advicSement sessilons, where their subject interests are

involved. .

Our Career Informatioh 'System program will be implemented in two ways.

First, the curriculum materials developed to assist the students using

the needlesort 4111 be integrated into 49'ropriate subject areas as...' part
4

of the curriculum. Second, the computer c.i.s. program-will be included
--,

in our new _guidance center and will be the heart of our career materials

We have learned that thd faculty Advisor is an importarit supplementary

figure iricareer advisement; however, he does not replace the counselor as

the primary facilitator of career awareness and exploration.

22
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B. Materials DevelOped

Advisor packets

Essence of GAP

Responsibilities and Rewards

Career Curriculum

Resource Time
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C. Project Surveys
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Parent Evaluation

Student Evaluation'

ID

k

Parent and Student Achievement and GoalQuestionnaird

D. 'Miscellaneous

Publicity

Consultants

a.
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APPENDIX B

MATERIALS
44`

DEVELOPED

.4

A

or.

Advisor Packet List (Inservice handout)

Essence of GAP (Inservice handout)

Kes'ponsibilities and Rewards (Inservice handout)

Caree'r Cui-riculum (Inservice handout)

Resource -Time handout,

Sample home visitation form r

Sophomol-d Forecast form

GAP Program Coordination Chart.

2 6
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'OVIS PACKET*.

Each advisor's packet 'should contain the folittwrrig items)
.

a

P

14 Student's sample schedule, if aval\abie.

2. Student handbObks for each student.

: 3. Master schedule for each student.

4. Currrculum handbook not For.each student.
,

5., Forecast sheet for each student.

'6. Resource time handout for each student.
.

7. Parent survey.

8. Students su*4ey.
.

9. 'Advisor report form

-14

Time schedule and /or schedule cards, if avaljable.

S.

-.

a.

s.

. *These materials'were covered completely dui-ingthe advisors inserviie,
.

1 --..-
.,:, .'

prior to home visits.
.

r .4 . . t . ' \\
1

'
n
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THE ESSENCE OF GAP*

It iscritica to the success of',this program that you as an advi-

sor understand it's ideals and objectives. Our students and their parents-
..'.'

, will gain an understanding and appreciation, or their high schocrl and its.
:

opportunities if you relate to them with knowledge and confidence.

program. First, you are visiting their home to provide insight, informa-

The parents and students must be made aware of both phases of the

tion and general assistance which will help the s tudent_21djust,to.the h1-615
gschool more readily. Second, after school begins each student will have

you as an advisor ti
oroughout the entire school year. :He r she will meet

14ith you in small groups and individually throtighout the,year. AcadeMic

pl,anning and career awareness ,as well 'as,genera advisement will take.
.

place i'h the groups.

.It is important that the.student feel free tb ViSkt you indiv'idually0

and establish personal contact. You will not be.expected to be the-st- udentks.

4

cout6e1or, so _feel free to refer him to Jeff Heath if you hick neessary

information or knowledge. The counselorswill prOvide you with materials,

ideas, and the'necessary
information to conduct small groupi, but there

will be room for individual, styles andVAproaches.
-

It will be necessary to Call shbrt meetings to discuss the §.(oup ad-

visement program periodically. .Finally, there will be a final evaluation

at the end of the school year, which will be 6ased on parent, student, and'%

ad.Osor ',eacttgt-1 to th.O. prooam.
t

* One copy distributed at.

%MI

26
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GAP ADVISOR PROGRAM*

These are the responsibilities you can expect to assume as a GAP advisor:

1 . Meet for a short inservice to prepare you for t he visitation program.

2. Contact the parents of every student on your list (approximately 20)

and set up an appointment to visit the home.

3. ViSit every home prior to the pre-registrafion period.hefore school

,begins. August 13 or 14 would be the optimum:time to beign; 'however,

your visitation schedule it designed by you.

4. Meet for a post-visitation meeting to share reactions to the home

visitation prograM, and 'plan for the ongoing advisement program

during the school year.

5. Meet with your group during the school year. The frequency and

times have not yet been determined. A periodic assembly Schedule

, with morning meetings is one optigri for group meetings.

6, Contact the parents toward the end of the year for,eyaluation and

'feedpack.,

0.

'There are rewards:

1. Personal contact with parents in'a non - Judgmental, relaXed and

Informative manner in the privacy of their own homes..

I

,

2. Thee satisfaction gained throd0 personal contact with a small ;

group of kids, who are not necessarily your students, as a frtend

and advisor.

3. An hourly salary which is commensurate with'your teaching salary.

. What you are doing is an important educational step and could be

expanded to other school, and other districts, if successful'.

*One copy distributed to each advisor.

29
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,, CAREER CURRICULUM *

INTRODUCTIOR1

The tone or atmosphere of tie class is ,Jetermined in this rirst meeting.
A good diagram bnd/or.rame of reference is Eric gerne's model:

ielationship wren )

/

vs.1,?(

0 roe uct ve
t

Fun r

,
Wlain how, according to Berne, all are capable nt any age of
thrde rolest. These -roles can cause conflict in relationships and must'
be understood. In many cases, the feacherassumes the parent rule,and
the student, .the child role. This is a superior subordinate relation-
ship and can cause rebellion,t,r withdrawal In the student.

"The majority of the time, ae will be in th'e adult-to-Idult relation-
ship, learning and working together with mutual respet." This is a
productive-relationship, where real grbwth and learning is fostered.

With this theory in mind, Alscus* how the various relationships in a
job situation can produce pi-Obleme. Is it easy to work for someone,'
for example,who plays parent and forces you into the child role? Is
it necessary to sacrifice ypur Adult feelings at times, when-the employ-
er forces you into feeling like a child? What is the m,,..)st productive
relationship? Several examples' may be elicited from the class to
stimulate class"discussion. .Thefilmstrip, "Trouble At Work" may be
presented in conjunction with this topic.

CONCLUSION: e students we 'work&A with seemed to understand and
rdlate well t this transactional theory. They.especially.enjoy
personal ex let of the various types of relationships in the model.
I used one, xampie of a your girl being a chili (playing in 'the
mid); a pare (scolding 'her iJoT1); and an adult (making cookies with
her mother) al in a short'period of time.

1

t:eferences: I'm OK - You're OK, harris

3(). Games People Play, Berne

*These materials were explained i h an advl,sor inservlce, to prepare fdr the ad-
visement group. Materials are to be used as preOaration for the CIS Quest needlesor t.



CAREER CURRICULUM.

...

HOW 00 ,YOU MOTIVATE STUDENTS TO SET GOALS AND PLAN FOR THE FUTURE?

1. Share with the students your feelings about trying to teach them
to plan for the future.

1'1 have a problem. I really feel frustrated and even a little
inadequate in trying to get you to look at your future."

=` WHY?

"It's always difficult to really plan and make decisions for the
future, even when all of the conditions are right."

A. Future conditions change.
Y. Your attitudes and values change;.as you grow older.

-

C. What other factors are there that prevent you from making decisions?

2. .It even more difficult for.vou to thihk about
L....

Crhat you will do
in he future.

W( ?

P,sk the students to give ,some reasons.

Little experience

(young)

Romance

Job

friends

Parties

7------_

Don't really care yet

3. How, then, can 1 help.you look at the future, make some plans or
set some goals? Can you give me some ideas? Is It Important to
you?

You may need to start the discussion, by asking ir&riduals f their
futureis important to them.

9

4
Share exmples of inadequate decision making. NOT TO DECI4 IS TO DECIDE.

1

You can change,the direction of your future. How? Share examples.

General goals with several alternatives are not as'difficult as specific
goals..

1

I

Will you feel better and be happier if you are planning for the future?
- 31.
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CAREER CURRICULUM-.
/-

In the first exercise; we asked the students to state an
estimate of their monthly income as a first-time employee,
and then to prepare a budget for one month. They4..then com-
pared their budget with the income they estimated.

. .

PURPOSE:

40

,In this session, the student is asked. to compare in.greater
depth his job income with his monthly budget. The purposd is
to discover if they arescompatible. if they are not, 'the stu-
dent must decide on necessary changes. The budget must be re-
duced, or the income increased.

METHOD:

S.tudents are asked to consider the options available for
increasing job income. These would include the "push and -
,pull concepts" as -defined by THE PETER PRINCIPLE. Another

/ option would be Increased tra46Ing'and education.

'll. Geographical area is considered relative to job types and
job income. Students are asked to considerehe'effects
of locating in certain areas relative to their personal
budgets. A United Statesmap is used to aid n describing
the economic realities of a particular region.

Each student is asked to consider thefringe 6inefits
related to various vocational Choices, items such as .

retirement, medical, dental, ani expense,account bene-
fits are discussed, relative to individual budgets.

IV. Finally, each student is asked to-. consider ways,fae..
, decreasing his tudget. Ideas consPdehed are 'car

co-op living arrangements, loW cott.housing, etc. . .

,CONCLUSION,:

by identifying problems between job income and projected living
expenses, it is hoped the student will develop a more realstic
attitude toward a vocational field; It is also hoped a. more
serious attitude will be, 'developed in terms of Making a vocational
choice.

7

qt

1

eb

. .



f

ti

CAREER CURRICULUM

t

In the second exercise, toe asked the students to compare their
projected income.with their budget in greater depth. The cdh-
.cepts of THE PETER PRINCIPLE, geographic Impact on income, and
fringe benefits were introduced to the students.

PURPOSE:

In this session, the student is asked to question his motives
for choosing the job he di,d, so he will better understand the
reason behind his declyron for choosing that particular job.

METHOD:

The students are givea 5 - 10 minutes to list their personal
reason for choosing a job. Reasons are listed in priorlty,
withthe strongest reason first, &mastcr list of reasons Is.

developed:on the.board, and discussed. An. inquiry approach isused:--****""'"
What values influenced the students decision?

How important is money in determining job choice?

Could the students redUce the litidget they previously Compiled
and still be happy? ,

What items would they cut nest?'

S G

How will you ever knoW If you,i431 be happy at a job?

Shouli'you have a strong ineeeet in your job,or is a job
a job?

CONCLUSION:.,

This exercise leads to an examinatiTi'ofIthequestions in the
Career Information System which deal with in$erests and
attitudes'. .

r "
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PURPOSE:

This is one exercise in the career preparation prqgram given
pricir to the Occupation Access inventory Survey. The purpose
is to give students an experience which will help them under-

r stand the question in the survey pertaining to their desire
for future income; i.e., how much money must you make before
you would consider working kn a Job field. This is question
#25 in the C1S'survey.

METHOD:

1. Students are asked to place themselvesin their first
experience with cOmOlete independence from their par-

- ents. They have just moved away from home, and also
"have completed all the schooling or job training they
intend to acquire.

2. As as independent aduit experiencing the real world.,
they will be faced with economics and budgeting. The..

f4rst question that will be asked is how much money
per month will they-need in order to be able to live
comfortably. They record their estimate on a sheet'of
paper. ,Next, they are asked to state the occupation
or occupations they feel they will be engaged in,at
this time. Responses are recorded bnd'their paper is
turned over.

3 Without considering the figure on the opposite side of,.
the paper, the class develops 4Hmonthly budget. Each

but
is different and fLis'the values of the student,

but the general areas within the budget bre determined
br the group: rent, utill,ties,*food and auto. The
teacher may use his own budget as in example. After
this analysis is completed and the ,aategories'totaled,'
the, students compare their original estimate with"the

-one,based on a budget analysis. They are ilswasked
to compare this figure with theiaverbge starting,sal.-

ary of the position in which they are employed. This
is discussed and evaluated openly in class.

CONCLUSION:

This technlque forces the student to check the reality of his
financial goals. It forces him to examine his ides of a comfort-
able living, the degree of-congruence betWeen his Job choice and
his desired Standard of living. He must deal with his perception
of indeRepdent living versus other individual perceptions. The
student 19,441ajlenged as he is forced to examine his'future.

34
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PURPOSE:

CAREER CURRICULUM

To develop the students' awareness of accuracy in same'
occupational areas:

METHOD:

Several paperback bob s, with interesting covers, are chosen
by the'counselor. e class may be broken into groups, but
this exercise is eff ctive with eight to ten students. \The
students are allowe to look at a book for five seconds, then
are askedto describe what they shave seen. Normally, they

.will be unable to Ive any real details of the cover. Before
showing the second book, ask the,students to really perceive
the be bk cover in detail. Show several books, to give them
insight "nto thei method of isolating details. Are they
good at this? DO they like doing ft?.
07

Another eye discrimination test can be used as a follow-up.
Use a number progression test, with errors on large cards;
e.g.,- 2 - 4 - 6 - 9 - It. Flash the cards and then have the
student write down the error on a sheet of paper. AS* questions
such as, 'What kihd of jobs wouldrequire good eye discrimination ?''
'Can you give a specific example to show its importance?' A
brain surgeon and a detective aretgood examples.,

CONCLUSION:
-Jr

Students find this experience enjoyable and it does provide a
relevant experience in the area of perception.

35,
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. CAREER CURRICULUM .

PURPOSE:

To'clarify the differencebetween aptitude and interests in relationship-
to occupations.

METHOD:

Definition of aptitude and interest is solicited from the student
activities:

The class was divided into groups of five, and asked to put the
following-aCtivities into an INTEREST or APTITUDE heading.

, working On carengines
putting nuts and bolts together
sewing
reading a book for fun
adding a list of 3-digit nujnbers
reading a typed-paper for errors
playing pool
driving a truck
using a computer,
working with animals
fishing and hunting
tighten a -screw on a pair of glasses

-measure amounts of liquids or,.sol ids accurately
listening to the news for specific information
writing an' ad for the paper
solving mysteries or puzzles ,A

threading a needle
building things-

The group then reported back to the yhole class how they listed
the aot5vitjes and why: What is thi difference between interest
and aptitude? Can some of the above activities beboth? Can

you have interest without aptitude?

The students then develop a definition of apptitude and interest
upon which they all agree.

CONCLUSION:

441.

Many stud fits did not clearly understa-nd the difiergnce between dnter-
ests and aptitudes. A common definition is useful to the student / .

,

when th y are responding to the questions.under these sections onthe
CIS Q - stionnaire.

./



PURPOSE:

CAREER CURRICULUM

'Working with people' is the major-focus of this presentation.
This is an area of inquiry within the Career Infdrmation System.
questionnaire. The student is to evaluate his feelings pertain'.
ing to the question, 'Uo I want to work with people?'

METHOD:

The group will be asOed_to accomplish a task which can only be
completed through working as a group:, In ths task, discussing,
bargainingselling, supervising and assisting are necessary
functions.

The group is asked to solve a mystery. Each student is given
a separate, unique clue. Ctues cannot be passed around or
collected, but each perircan share his clue verbally. This
is the only directive that is given. The counselor must stay
to the background but also must be perceiving carefully the
ractioris of individualinembers. After the group has olved
the mystery or given up, the counselor stimulates self inquiry
discussion. Questions are asked such as:

Do you really enjoy cooperating?

What did 1 contribute to-the group?

Did I enjoy persuading others?

Did I lead or follow?,

Would I rather be working alone?

Was icomfortable working in.a group?

CONCLUSION:

No single activity can be used to deie.rmine whether or not we
NIenjoy working with others. This exercise is mean/ to stimulate
thinking-and awareness so the student is not answering,. the
.questionlin 615 area of the CIS without prior thought.

.

Reference: Learning Discussion ,Skills Through Games
Stanford, Citation Press,'New York., 1969

3,



CAREER CURRICULUM

PURPOSE: J-

To:promote the'student's /7
neral rstanding,of the CIS Quest-,

ionnaire, through a group ,review a ercise. This is the final
exercise before the student us he needle sort and the com-
puter Quest program. /

METHOD: /
The students in our groups developed the rules for the
form of this exercise. It is a variation of the TV ga !What's
My Line ?'. CIS questionnaires are given to each stude t to be
used 'es references for asking questions. The teacher r a stuff
dent, may begin by writing down.an occupation title-on a piece
of parer. He then challenges the class to discover his ideqity
by asking questions. Each Oestion must be answered 0.ther ryes'
or 'no'. Lvery 'no' answer is deducted from the total_orAwenty
questions allowed the class. If the class-pioes:not guess the
occupation, the individual remains to challenge the class again.
Any Member of the class may ask 'questions; however, if he names
a specific occupation and is incorrect, he is eliminated from-
that round. When a student guesses the correct occupation, he
replaces the challenger. Occupations may be chosen from those
listed in the back of -the questionnaire.

CONCLUSION:

In choosing careers And using the questionnaire as a reference,
students become more familiar with the relationShip between
the questions and the occupations. Although they may begin
asking quetion's without' consulting thdlquestionnaire, they
soon learn that the categories- in the questionnaire are extreme-
ly usbful.and can increase their ability to narrow the field
of choke:

This exercise was used tively.w,ith sophomores who, are .

enrolled in a basic skill evelopment

4
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,WHAT IS R OURCE TIME?

Resource ,ffie is a term which was developed to-describe the 7u

scheduled time in a student's daily program under the modular schdulling

system, Unscheduled time can befused'in-a wide variety of prod

ways.

Primarily', resource time\refers.to on-campus unscheduled tine. tu-
'

6.64t&-have a wide range of y Lions available. The following list s'hould'

elp determine at YOU can do during free. time.

bThe RARY is opeh from 8:00 AM until 4:60 2PM. There are two

full-time ibrarians and several a des who are available to assist you An

----,.

findi nec slTy materiAlsfr assesl reading materials for your per-

.

located/in the east section of B wing.

0 CAFETER A provides a social meeting pl

XI /.,s!' plaCe to eat lunch oe a morning snack. T

A/ ' i .

1 pie sure. 'The library

'B, _The O

for students, as w

student,union is open f 8:00 AM untill. :00 PM, and teacher's ar avail-

able for help,and advisement. The Student Union is located at.the end

of B wing.

TheiTUDENT SERVICES TRAILER proVides students with a wJde'vari-

ety of counseling and guidance services.' Each .counselor coordinates the\
-.. 1

)
1

services for his or ber particular class. 'Students are invited,toNrop
4 ( / ,

byat any time to receive assis'iance-,--orjUst to visit. ApPoihtmentk
1,---,-,,

'can also be made in adVance for the studerit to meet with the counselor%
1 .

...

of his or her choice. The Student Se V'Traller is located' between

0. The,ENGLISH RESOURCE TRAILER is a-ffauc
.

p for dose students who
.

.
,.... ..

are interested in reading in a,quiet, relaxing atmosphere, Reading

f erials which will satisfy many,in-dividuai interests are available from
,

'3.9
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the resource center aide. The English trailer is looated between B and

I

C wings.

E. The SOCIAL STUDIES RESOURCE ROOM is located at the east eni of

B wing. A full time aidedwill assist students in finding materials rele-

vane tiksocial studies. Many,stddents use this room as`a study center.
" .

F. One of the most active resource centers is the MATH RESOURCE

\ROOM. AJI of our math teachers have ti+eir offices in' thiS' center, so a,

------ student can aNays recive help!from one of the.:tahoIrs. A'computer term-m- A '. 1

1

.
,

inal is located here, in addition to calculators and adding machines. I

is ,located at the east end of C wing,.

G. The BUSINESS RESOURCE CENTER, located across fry B-11, is

a large center equipped with typewriters, calculators, adding ma

1

,

a Mag-card machine. Many students /do their outside ilusine gnments 1

1

.
-

.
1 ,

the busin ss 1teacher 'ha.e ed id this;

yntqr, so are ava .to assi the s '1.1

inthis center. M
r

H. The V0a soaci

the wood and metal sho A ful

ing career Information. e maintain a

fern students tprosOectiv employers.,

AdbITIONAL OPTIONS:
1

1. Independent study 1 P P. See the instructors.

42. Shop projects; i.e.,\metari, wood; a'griculture.-

3. Music instruction and\practice fh the Music DeRartme t. t

4. Rap groups are delscreduled in the Student Servi er.

5'. Many students findqtpossible=to include-a pat rt-time Jo
thetar d ily schedule.

1

I

And reMambeir, all teachers are available in their offices when they

are not schedul d.in the classroom, foe tutoring,"advising, or lust ripping.
0

/ J4

Each teacher's schedule, is posted on the classroom or off14 door.,
*1 One 'copy was liven to each sophomore and Ills p 4 0u r i ng..the 'home

visitation assist- the student in learning tcuse hit cheduled
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SOPHOMORE FORECAST FORM*
to

'Name
.

2raduai)on Date

FRESHMAN .

equired N,
p.. 1st

ial es
ctence ,

a th

E

eaith

iectives.

qUired.

glish

History

ectives, '

JUNIOR,

Address

Telephone

2nd Required
'English

Health
PE

Electi %s

' SOPHOMORE

t 2nd

2,

1st 2nd *.

:

...=

Required ''

English. :
Modern Problems

SENIOR

1st 2nd
_ .

.
.

..r.

.Electives
.

a of interestloriong range goals'; including
reer pjanil.

1
Student's Signature

Parent's Signature

Advisor's or Coun-
. sefor's Signature

*Advisors assisted every sophoMore advisee to complete
These forecasts were collected, by the 'sophombre cop elor and utilized to

...

guidance cOnf nces bring the year.

is forecast form.

w
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APPENDIX C

. Project Surveys

AdvisorIvaluatiom

Student E;raluatlon

Parent Evaluation

Parent and Student Achievement and Goal Questionnaire
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ADVISOR EVALUNTION'OF GAR
(based on responses from 22 progiam advisors)

1. Should thewffprogram 'be continued next year?

Yes (20) 90.90%

Only sophomdres (10)
«

Why? 1. Not enotigh faculty for all of student body (2)

2. Keep as an introduction (1)

3. Time element (2)

Expanded ( 8)

Why? Public relations (3)

2. Helps "students (1)
es)

- 3. Students. need more:orientql, (1)

Older students

Only sophomore and new students

New studentS (1

Ni) (1.) . .11.55%

Why? 1.

could also beoefit
.
Il)

(1)
1

Obiervation of 'the sophOmore c4ass. says we'
failed. They seem to have a false sense of
security. (1)

2, How do yOuvfeel theadvisor should be paid?

, A flat rate per v4sit. (11) 50.00%

2. .A flat hourly rate, Bch as $9.00/hour (6) 27.27%

3. Base rate on your experience Increment (2) 9.09%

4 No opinion
(2). 9.09%

5. A flat rate per visit, or on expenienCe' (1). 4.55

Additional suggestion's:

4

a. plus mileage (1)

45
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,

b. pay In such a way that time is worthwhile (1)
. ..

.
s .

. ,

c: pay according to total time spent. on progrim
,

(1)

f d. .any method, as long as you know in advance (1)

.

. .

:.e. by separate check set aside from basic salary
, (2)

-, I ;
3. What would you determine to be the.most valuable aspect.of thls:,program?

1.' Public relations (5)

2. *Clearing misunderstandings with parents at meetings

3. Personal inIhome contact. (5-).

4. - Shcwing parents we care. (4)

5. One to one relationship (3)

6. Familiarizing parents and students with the high school (3)

7. On -going relationship (2)

Sophomore .preparation 1)
,

9. Advisor knows students' different from-those in his classes

4. '.14hat.was the least valuable?

(

4

1. Physical aspect of helping make out schedules (4)

2. Poor attendance at smaTt groups '(2)

3., different questionnaires,.surveys (1) iirs

4. Would like to be advisor., but not play counselor role (1)

5. Conflict within staff over pay . (1), -

6, GAP at-school meetings (1)

7. Activity period meetings attendance-should be required (1)

8. Program developed'to more time and meetings than I wanted to take on (1)

9. Paycheck, lumped with salary, was dvertaxed (1)'
.

10: None (10)

5. Are you, as,advisors, receiving enough materials and Assistance,from
'4he counselors?

Yes PO) 90.90%

No ( 1) 14.55%

No answer(1) 4.55%

6



614' Please nt on any aspect of the,
program'that'has not been covered.

1. Kids don't show post-GAP interest during school. (1)

'2. Need more time oblside for indtviduar conferences (1)

3. Parents expressed favor of program for next years

4. Counselors should not have groups, so:they can help other groUps (1)

(1)

5. 'Should have less frequent meetings with parents present (1)

6. When new students are assigned to groups, bring them for
introduction (1)

7. Groups witl be too big in a cduple of years

8. Not enough faculty to handle program (1)i

9. Should run schedules on computer (1)

(1)

10. Sophomores have made a mockery of the learning process, exceptfor the social aspects (1)

,

I), School meetings should not be a CLASS ROOM situation
.

7
12.. Need closer contact with students (1)

7
13. Program is of vast benefit tcTstudents, parents, and teachers (1).

14. Need leadership available all 'sumer (1),

15. Need a more thorough,inservfce
(1)

A
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AIA1,00R EVALOTADN
SUMMAY AND CONCLUSIONS

The key to any home visitation
advisement program is the cooperation

,and participation of the faculty,.
We hoped to learn, through our advisor

evaluation, viCt faculty support we obtained for the program, and where we
coOld impr4e.

The results oill the survey were encouraging, as well as informative.

Ninty percent of the advisors indicated that the program should be con-
tinued. More than half favored a sophomore

program only. One advisor
felt we gave the sophomores a "false sense.of security" and voted to dis-
continue the program.

Our greatest problem in the area of advisement
concerned the area

of compensation. Payment for summer.visitations were commeasurate with
professional teaching time; however, the manner of payment was not accept-
able to some. Most teachers felt 'a flat rate per visit was;equitable.

The administration and staff have examined the payMent problem. We do
. )

not anticipate any problems of this nature next year.

Ninty percent of the advisors'felt
they received adequate materials

and assistance from the counselors. We are planning to enlist supp4t and
'train advisors for next yea with'the results of this evaluation In mind.

48



STUDENT_ EVALUATION OF THE GAP PROGRAM
(based on responsed of 102 sophomore students atBend High)

1. Was. the summer visitation useful to you?

r (784 76.47%

No (23) 22.55%

No answer (1) .98%

If ye's, In what way?

1. Sophomore student. ((3)

'2. It showed and told me what to expect: (15)

3. He told me a lot of things
I didn't know. (7)

4. Showed me how my schedule workeig. (8)

5. Helped me know what would h Oen at registration. (4)

6. Helped me find classes.

7. Prepared better} (3)
$%

8. Plan'schedule ahead.' (3)

9. Made things mire understan'dable.,e

( 3 )

10. Not s6 scared. (1)

.(3)

11. Knew someone ,at the high school. (1)

12. Scheduling. (1)

13. Yes, but.he signed me up for a class I couldn't get into
because, of the bus schedule. (3)

14. Told me about football. (1)

15. He didn't come, but I was appointed one. "(1)

16. Made the load easier. (1) /

17. Leaving town and working at one of the lakes. (1)

18. Working and getting to see'new things. (1)

2. Were the GAP groups that started during the school year helpful in main-
taining contact with your advisqr? .

49



Yes (16) 15.69%

-No (86) 84.31%

3. Did yop receive information about Jobs dr.occupations which was usefu4to you?

Yes ( 2) 1.96%

No. (97) 95.10%.

Undecided (3) 2.94%

If yes, how?

1. I knew everything they told me.

2./"T"didnrt know what I wanted.

3. Not from the GAP program.

4. Did you receive help and/or Information about classes from your advisor?

Yes (51) 50.00%

No (50) 49.02%

Undecided (1) .98%

5 Would you like an advisor during your Junior and senior years?

Yes (25) 24.51%

No
. (70) 68.63%

aybe ( 3) 2794%

Optional ( 3) 2.94%

No answer ( 1) .98%

6. W4u1d you like to have a Guide Room or a Aeg Room?

Yes (15) 14.71%

No (85) 83.33%

Undecided ( 2) 1.96%

7. Would you like to choose a teacher from a 'Subject area in which you areinterested as your GAP advisor? A

43.1%

54.9%

.98%

Doesn't'matter (1) .98%

Yes (44)

No (56)

Maybe ( 1)

50
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`8. If GAP gtOups were to run throughout the school year, what kind of In-.
formation or service would xop like to fee provided in this program?

r
. .

. 1: job information ' (18)

2. classes, courses (13)

3. credits to graduate- (4)

4.. classes for cqllege (4) or job (3)

5. what to expect when yOu go to college; enrollment, etc.

6. don't want it, don't care (2)

7. no year-round school (3)

8. I never went to the GAP group

9, grades . (2)

10. job credits (2)

11. information on year-round school (1)

12. I would like to see more GAP meetings. , (1)

13. they shoUld make the-GAP groups more interesting because too
many kids didn't go. (1)

14. only liked the summer thing (1)

15. help when you have a problem' (2)

16. occupational 5

17. teacher from the subject you are in (1)

18. how to get a+tnd worthless required classes, like PE .

19. have smaller groups

20. intelligence tests

(3)

21. pick things that are interesting

22. pick ,our own GAP group that you want to.be in more people would go (1)

23. learn more about what'i going on around schOol (1)

24. discussions about how Bend schools are run (1)

25'. dances (1)

26. attendance (i)

27. following events (1)

28. special trip (1)

51
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29, don't make us come to winter meetings ".

30. no meetings during school (1).

31. the people (1)

J a

-4T

or /

52
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ANALYSIS Of THE/STUDENT EVALUATION

A random sample of 102 students Involved In the GAP program was taken
- ,

eight Months after the summer visitation. For this evaluation, the 'GAF-

program is broken down into two.phases: 1. Summer visitation, 2. Pro-
$ ,

gram of regular scheduled meetings thrOughout the school year with GAP

students Wand their advisors.

/
.

The summer visitation was a visit .to the home of each incoming sopho-

more student by a teacher, administrator or counselor. The purpose was

to answer questions that parents and students. had about entering high school.

Of the students polled regarding the personal value of the summer vis-
,

itation, 76.47% reacted positively, Which 15 a high- correlation with the

parents of these students who were also polled..

Space was left.on the questiognaire far students to comment on the

visitation. ,All of the comments)Were very positive that the visitations
,

were of value ln helping studentsAust to a, nets- situation.

\t the time of the summer visitation a questionnaire was, iven to

AM.
those students being visited. The pUrpose of the questiOnnaire was to

gain information in regard to how the second phase of the program-could

belt, be put to use. The results indicated that over,half the students'

goals or career chbices were in the professional field, t,flat they saw the

school as preparing them for further education, and that they looked to

the school for guidance in achieving these goals. With these and other

concUsions in mind, the second phase of the program wasIflanned reg--

ularly scheduled meetings during the school,day, an a m9nthly basis, with Ae

the advisor and the grtoups of students he had visited during the summer.

Of the students polled. in regard to maintaining contact with their advisor,
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after\the start of school, 84.13%' fel'tfrat the "regular meeting *did not

help them maintain contact with their ad sor. Attendance was not vanda-
,

, ... 9 ,.\

\\\ tory at these meetings, and roll, as not taken. Because of the time limrta-.
tions, either the first thirgtn the lining, or the last,thing:in.the afte'cr

noon,,absenteeism was very common in every group..

.\

The students answering the questiOnnaire were.asked if they would like

to have an advisor for their junior and.senior years. Negative responses

totaled 68.63%, but 43 13% answered that they would like to have a GAP

advisor, if they could choose one from an area'of individual interest.

When asked to comment on what kind of information or service they wou,ld
1

like to see the program provide, 18 out of 102 asked for'job information; 13,

out of 102 wanted information, about classes and courses. When asked if they

received information that was useful to them concerning Jobs or occupations,

from their scheduled group meetings, 1.96% responded favorabjy. When asked

if they received, information of value colicerning courses and classes, 50%

responded favorably:
,

i'

.

J.
1

..

e .,

...

In conclusion, the summer,viSitation]program appears to'have fulfilled

.

a very pressing need for informat.ibn about a situation which Che new sopho-
-.

mores would be entering within a matter'of days -- senior ghigh school. 'The

fl . ,

written comments made by the students concerning the summer visitation shows

a very positive reaction. The planned group meetings throughoufihe year

, p

were not as successful as the summer'visitation's.
1

The s ccess of the sec-,

.
.

,

and phase of the program depended upon each individual teacher and,his prep-
_

aration of the material furnished him by the student services department.

This material, unlike the general inforMatVon about the school, which was at

their fingertips during the summer visitation, had to,be organized and pre-

pared. The.students had needs for information about.occupations, classes

and educational programs, but these problems were not as close or as pressing
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. I

.as ha-d-lofeen the need for infoimation to answer their questions and lessen

their: anxieties about' the' of a new school year and entering a new.

.,, /

. ,
Thisset of tircumstances, made tfle stimerdil visitation phase.of the

.
.

'-'',,program more.sUcCessf 1 ehan:'the meetings that were.set up in the fail with,%
.

, .
z

.-._
.

....,the advisor and advisee groups, the second phase of the mprogra.,
_. .

.! ,
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PARENT EVALUATION OF THE -
GUIDANCE AWARENESS:PROGRAM

,

(i- s(teased on questionnaires returned by,41 parents of sophomore students)
)

1,, Shoujd the home visits'by high school advisors be continued?

-Yes (41) 100%

No ( 0) 0%.

Why? a. a chance to ask questions abodt senior high (9)

b. nothing like personal contact (5)

c. someone really cared (4)

d. good transition tetwe.en schools (4)

e. advisor get to meet family and see home (3),

f. -student had more confidence (2)

,g. another ;'link between home and school (2)

'17'... alio h. comfortable surroundings for talking ',, (2) I,

riFr
.

i. student-knows he has a counsejor I (1)

.... j. helpful for student to take proper'classes (1)

k.
.,...

chnce,to pick out courses for college (1)
/
/ ,.

,
.

parents more1nformed (4)

good in-between person (1)

n, helps evalua the student and his surroundings (1)

1 keeps better track of the student's on and. off
4.,

campus -act iv.it ies (1) .

(.1);I) meets teacher, gets outline of'classes

easier for child to talk with advisor later (1)

2.

*

Do you think it would be appropriate at other grade ,levels; i.e p

seventh grade? .

Yes (29) 70.73% before junior high (3)

(
Ne ( '21.95% seventh grade ,

2) .4:88i eighth grIlde .(1)

No.antwer(1) 2.44% 56



/"%\ .

3. What time during thecumler the most convenient and profitable.
for you?

t\

June . (1) 2.44%
, ,

'July -(3) 7.32%

,

July or August '(1) 2.44% .
is-

August 132) 78.04g.:1 .
,

.

1-

.

Anytime .(1) 2.44% 1

.

1%.

(All the same (2) \ 4.88%,

At the end of the.schoollyear, have the parent tell the visitor
when they' 1.1 be gone

1

(1) 2.44%

4. Do you feel that hothe visits trade it easier for your son or daughterMe l vi

to make 0e-transition from junior high to high school?
-,

.:-

Very much (30) /31.17%
. -

.. 1

Some \ --( 9) 21 95% .

Not at ()) .44%
,

No answer ( 1) .44%

P1ease make any suggesti ns which you feel would improve the program:

1. Great as it is now (7)

2. Have,home visltatio s at any.age when a s+udent is new to the
school district.

N

3. Some of theteacher need more training to effectively explain
the prog'ram, (2), d see the Student's potential.

(1)

in a great hurry, that is good. 1 (1)

re purposefurtothe student. (1)

4. Home visitor wasn

5. Make GIP appear'

6. The n sletter wa gc04. (1)

Make ure the student's schedule ,,ks checked to.avoid confusion
duri g the arena)

e counielOr i the office 30 days before school starts, for help., (1)
,

9. Our student had elp from two older children. (1)

10. The program show d that someone cared; the student was ,a person,
riot a number. (1)

6.

57



151: A second visit should, be. made after the first quarter /is over. (1)

12. Parent night was tops: (1)

13. Registration was disappointing; student didn't get.what she
signed up fqr. (1)

The arena was a disaster the adVisor, couldn't be found. (1)

15. 'Open house -- the best thing in four years. (1)

16. Trainers needed to know about bus schedules and early classes. (1). .

17. More parerkt involvement in early Atagps of course planning. (1)

A

,

p
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,PARENT-SOPNOORE STUDENT SURVEY
GAP, 1974

INTRODUCTION:

Our general purpose in surveying the parents in their

homes during the summer GAP visitation was to learn 'how the

parents and students-perceive4.the student's educational career

needs and how the school could assist in meeting those needs.

The 4uestionnaire covered four areas, with the answers

determined entirely by the respondents. We did not provide
1

pre-Aetermined responses, feelIngthat we would gain a more

accurate and varied picture of their opinions if we left the

responses totally up to them. Therefore, you will find int__

the survey analysis of the parents and students that although

generalizations can be made, the indi:viduali.s unique needs and

ever present. In addition, a pair-correlatiOn was included to
,

, determine the degree of congruence' between part and student
s

in the questioned areas, conceeping achievement and goal formu-

lation.

r
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. EleALUAT1OU OF PARENT 'AilVEY
GAP 1975

Based on responses of 227 parents of sophomore stud'ents..

1. For what goal or career (16 yoqafeel you would like to see your son'or daughterstrive? (Based on first reaction to question.)

A. A specific career or goal

1. blue collar, skilled 00 4.85%

2. white collar (1) .44t

'3. professional (5 23.79%

4. clerical (7) 3.08%

5. armed forces (3) 1.32%

6. uriskilled , (0) 0%

7. other (56) 24.67%

B. This is the son's or ltughter's dedisiZ
,(95) 1+1.85%

C. Other responses:

1. college (20) 8.81%

2. useful citizen ((3) 5.73%

3. sports (3) 1.32% :

4. graduate from high school (2) .88%

,5. agriculture (2) '.88% //

6. disc jockey (1) ,.44%

7. unclecided (2) .88%

8. no response (13) 5.73%

2. '14Aat do yOU feel the'hig; schocil can provide to assist your son or daughter inachieving his or -her goa1? (Based on .315 responses.)

1. An enjoyable, motFvating learning environment.
A

B. Individual instruction and'attention. (19)
.

C. Preparation".for future and further education. (59)

D. Guidance. (55)

E. Specific courses, or a specific course.
(33)A

60.
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F. Good basic education; 1,e., -sound amentais. C43)

G. High quality of teaciiefs. (16)

H. Other (65j

1. ho ' response (30)

2. well-rounded schedule (7)

3. teach responsibility and respect for others

4. instill desire to want goals 14)

5. provide adequate facilities (2)

4
6. personal experience (5)

7. provide extra-curricular activities (3)

.

8. notify parents of sauClent capabritties. (2)

9. not familiar with,system (2),

10.. don't know (1)

11. more details on report cards

12.. "find a man"

13. yes (2)

(5)

3.. How would /ou describe your son's for daughter's academic achievement? How well
does.he orshe do in schpol?

.

(98) . 43.17%

( 8) 3.62%

Superior' (16) 7.052, Above Average

Average . (104) 45.84' \Below Average-

No response Or:. .44%

4. Do you feel your son or daughter-is achieving in school up to his or her
Ootenttal?

. ,

Yes (144) 3.44.%

No- (82) ' 36.12%

Not qualified td answer (actual response) (1) .44%

ixamples of reasons for saying no-:
$ .

1. Doesn't apply self. (14)

2. No personal motivation. (10)
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3. Also enjoys social activities. (10) .

4. Can't seem to hold his or her interest. (10)

5. Doesn't make good use of time. (10)

6. Could do better. (9)..

7. Not motivated by teachers. (7)

8. Dogs not always get Ihe help needed. (7)

9. ,Needs encouragement. (5)

10. No.response. (5)

11. Immaturity. (3)

12. Doesn't like to study. (3)

13. Has had bad eyesight. (1)

14. DivorIce last year. (1)

15. Lack of communication betwedn parents and teachers.

16. Hyperactive child =under medication. (1)

( )

17. Doesn't realize how important grades are for the futur

'18. Doesn't realize her potential.. (1)

19. Doesn't like all classes. (1)

20. Reading p5oblems. (1)

21. Family responsibility.

62
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PARENT SURVEY
SUMMARY AND CONCLUSIONS

t.

In our parent survey, we intended to assess the following:

1. What general goals did parents in our community have for

their children?

2. What could the schoOl do to assist them in achieving these

goals?

3. What would their assessment of the children's achievement

indicate?

4. To what degree are their children achieving up to their

potential?

Our conclusions are based on a sample of 227 parents of sophomore

students, or approximately90% of the sophomore class.

The most common response by parents to the first question was, "It

Is their decision ". Almost 42% of the parents surveyed felt they should

not attenpt to influence their children's goal development.

'Of the remaining 58 of the responses, 24% hoped their child would
.

.
_

pursue a profession and 9% stated college as the goal they desired. Less

1...than 5% stated a blue collar as a desired goal.

In response to the question concerning what the school could do to

, assist thei,r child in achieving his goal, several parents listed more

than one request; therefore, there are 315 responses. from 227 parents.

"Preparation for future graduation", (59),.and,"Guidance", (55), were

the two most common responses. The range of responses varied, with



"a good basic education", and "enjoyable, motivating learning environ-

ment" receiving high priority from 43 and 25 parents respectivelA.
"A.

The third question, asking tile parents for their assessment of

their student'; academic achievement, indicated that 96% felt their

children were achieving a an average or above average level; however,

many (36%) did not feel their children were achieving up to their po-

tential.

Our conclusion, based on this survey, indicates that a significant

number of parents are allowing the student self-determination in choos-

ing a career. Guidance and career information would be of great assist-

ance to the student in this determinatioh.

It should also be pointed 'out that an undetermined number of

parents who have projected goals for their child wouldSnot push their

ideas upon him. A significant minority ofthe parents agreed with th ir

students that preparation for further education is important. This

indicate support for a continuation of college and vocational preparatory

courses at the high school. Student achievement, as. assessed by parents,\

was reasonably high, but one could conclude that many parentS still feel

that their children are under-achieving.
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EVALUATION OF STUDENT SURVEY
GAP 1975

Based on responses of 188 sophomore students

1. For what goal or career do you feel you would like to strive? (Based on first
reaction to question.)

A. A specific career or goal:

1. blue collar, skilled (15) 7.97%

2. white collar (5) , 2.65%

3. professional (98) 52.12%

4. clerical (12) 6.38%

5. armed forces (5) 2.65%

6. unskilled (0) 0

7. 'total other '(53) 28.16

a. undecided (25) 13:29%

-b. college (7) 3.7n

c. no response (8) 425%

d. beyond manual labor 1.06%

e. radio announcer (2) 1.06%

f. housewife (1) .53%

g. chef (1). .53%

h. 'other (7) 3.72%

4

2. What do you feel the school can provide to assist you in achieving your goal?
(based on 233 response0 b.

A. An enjoyable motivating learning dnvironment. (4)

B. Individual instruction and attention (7)

C. Preparation for future and further education (55)

D. Guidance. (14)

E. Specific courses or a specific course. (61)

65
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F. Good basic education; i.e.,.. aound fundamentals. (22)

C. High quality of teachers. (6)

H.. Other. (54)

1, offer as many different courses as possible. (10)

2. bring students together for discussion. (3)

3s information about jobs. (1)

4. sports program (1)

5 malig it so I can do better (,l )

6. good math and science facilities (1)

7. help me get. a job (1)

8. show independence

9. good football team to'play on

10. good "library

11. scholarships

12. 'yes (2)

(1)

(1)

13. don't know (10)

14. no response (20)

3. How would you'describe your academic achievement? How well do you do in school?4,

Superior (9). 4.78% Average (109) 57.97%

Above average (61) 32.44% Adlow average (9) 4.78%

4. Do yots:feel you are achieving in school up °to your potential?

Yes' (110) 58.51%

No (77) 40.95%

In between (1)

Examples of reasons for stating no.

I. Not trying' .(16)

2. Could do better (12)

(
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3.

4.

5.

6.

7.

8.

9.

Lazy , (11)

Fiddle around too'much
(7)

Just not Interested- (6).,

Don't want to (5)

Too much studying
(5)

Other things to do besides school

Need more incentive -to study . .(3)

(3)

10. Procrastinate (3)

11. Don't do any homework (2)

12. Some of the classes are really hard (2)

13. Don'5, go to classes (2)

14. Conflicting personalities with, teachers (2)

15. No reason (2)

16. Bad attitudes and responsibilities (1)

17. Don't feel it's important

18. Reading problem (1)

19. I'm a trouble maker -- talk to much (1)

20. Overload myself (1.),-:

21. Sometime-s just don't understand (1)

22. Don't pay attention (1)

23. New school (1)

24. Not enough stability (1)

6
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STUDENT SURVEY

SUMMARY'AND tpNcLusioNs

Our student survey assessed the following:

1. Eor what goal or career are sophomore students striving?,

2. What could the'school do TO assist them inda.chievin19

these goals?

3. Haw did' they assess their academic achievement?

4. Do they feel they are achieving up o their potential?

Our conclusions are based on responses froi 188 sophomore Students;

or approximately 40% of the sophomore class. Over 52%,of these students

indicated.a professional career'as their goal, while almost 8% chose

blue collar occupations. Only one girl chose housewife, and over 13%

said they were undecided.'

In response to the q stion concerning what the school could do

to assist them in achieving their goal, several students listed mace C

1than one request; therefore, ,there are 223 responses from 188 students.

Specific courses, T61), and ,preparatioh -for further education, (.55),

were the leading categories. Only four indtcated'a motivating learn-

ing environment, and six .stated highiquality of teachers. A signifi-
. -

.

cant number, (54), chose other widely varied response's, op-didnot

respond.
1

. I-

The third question, asking the students tio describertheir academic

achievement, led to the following conclusion: 58% saw themselves as

average and apparantly 5% saw themselves as)elow average. Almost, 51!

rated themselves as superior,-with.ihe remaining 32% stating'above-
2 .
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average as their opinion.

Alfh5qh this self-assessment seems to indiCate a high level of

achievement, atmdst 41% stated,they were not achieving up to their

)
potential. Their reasons varied greatly, but most placed the blame

on thAmselves, stating lack of motivation, interest, and trying asP*.

tlielasons. "The, cnnclusiom we re ,ached was 'that the majority of the

;students who 61assified themselve5 as.under=achievers accepted the

responsibility for this situation. tThe question remains, what degree

of Responsibility should the school assume?

.7

I
t.

3.,

r
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PARENT 'STUDENT (PAIR CORRELATIONS) EVALUATION

GAP 1974-75

A. W hat future goal or career do you feel you would like to strive for?

B. What goal o'r career do you feel you would like to see your son or
daughter itrive'for?

1. Agreement on future career, or. goal . .(161) . 70.92%

2. Both uncertain. (29) 12-.78%. ., . .

3 Conflict parent stating one goal; son or daughter another
(37) . 16.30%

C. Now would you describe your academic achievement?

D. How would yob describe your son's pr daughter's academic. achievement-7-

1. Agreement on achievement. , (165)
3
:68%

2. Parent assessment higher than soh's or daUghterbts. (50) 22.04%.

3. Son's or daughter's assessment, higher'than parents. (11) 4.84%

4. One pair was not applicable. (1) .44%

E. Do you feel you are achieving in school as well As you could?

F. Do you feel your son or daughter is achieving in school as well as he could?

L. Agreement yes. (97) 42..73%

2. Agreement no. (47) 20.71%

3. Disagreement, parent yes; son or daughter no. (46) 01:26%

4. Disagreement, parent no; son or daughter yes. (36) , 15.86%
/

5. Only one out of pair an'-wered. (1) 44%

7.0
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PAIR CORRELATIONS
SUMMARY AND CONCLUSIONS

1

Zs

Almost 71% the parents and students interviewed.were'in agreement

. about the students future goal. This figure included a number'of par-
.

ents who felt th t it was thenchild's decision. The number of conflict-

ing goals,:represented 16% of the total. In some cases these conflicts

were extreme.

Agreement on academic achievement was reported by 73% or the par-

ents and students surveyed, while 22% of the parents assessed their

-child's achievement higher than the child did. Whether it be wishful

thinking or realistic observation, a significant number of parents tend

to see their childls academic achievement in a more positive light than

the child does. There seems to be greater disagreement on achievement'

'potential, with 20% Of the parents feeling their children were achieving

up to theif potential and 20% of the children stating they were not.

Sixteen pertent of the parents and students Said Just the opposite; i.e.,
si.

parent stated achievement potential not reached, and student stated it

was. It is our conclusion that, taken as a whole, the vas /majority

are iri agreement concerning achievement and potential ac ievement, which

would tend to support the contention.that communication does exist in

this importan't area.

. This high degree.of communication could support the need for great-

er panent involvement and support in career programs. Certainly, the

parents are a resource that must,be included in determining the flAre

career guidance.

4 1

4.4
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I.yie Jarvis, right. Bead High Scbool's
new priacipsl, visited Steve
McGinnis, who will be a sophtmore

is fall, and his mother, Mrs. James
buds, at their home on Pettigrew

!toad, to°3alk about the school and Its
programs. Jarvis and 24 other school
staffers are *King each new high
school student this summer, to an-
swer questions and meet'pareqs, and

7 3

-c

f.

ti .4

the students. for whom.' the teachers
will act as advisers through the year;
under the school's new Guidance
A wa reness.Progra m . Bulletin
photo by Dave Swan)
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'By Sheridan- rahnes tock
f

Bulletin Staff Writer.

New Bdha Senjor,High School .students and 'their parents this summel-.

are getting answers to all the questions they had about the school but

might have been emPar.rassed tb ask.

Under the Guidance Awareness Program (GAP), Z5 high school staff mem-.

2.
.../bers, including Principal...Lyle Jarvis, are visiting the homes of students

who will be entering the schbol this fall as sophomores.

"I really think it's working well, " Jarvis said in a telephone inter-

view this morning.

"The kids are asking questions hard to ask in larger groups...it'

gives parents a chance to see -teachers as individuals -- there is a per-

sonal contact. You can't beat it. I'm excited aboUt the whole program,"

V.
. Jarvis said.

-

"It's Something schools have been lacking, especially when they get

eci.1;Je big," Wiryis said. With 500'to 575 students entering Bend High thiS

fall"; there'oill'bes1400 to 1500 pups there in all, Jarvis estimated.
. 4
The high school staffers will act as adviser,. tothe studets they

. are visiting this summer throughout the school year. Although members of
.

the counseling and guidance staff have been.ayai!pable in the past for con-

c.,. sultation, students have not had particular advisors assigned to them.

1.
-0

-Ken LaMont, director of the program, hypes it.can be extended to jun-
.

-fors and sentoys'as well, as an,additi-on to the present counseling system.

ih the past, he said, staff,and parents' seldom met unless the young

person was in trouble.

Pi-incipal Jarvis said he'has been asked such questions a "Do we get

the classes we sign up for? ", do studehts do durjpg the r unscheduled.
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periods?", "What is a resource. center ? ", and now does the arena work -4-

do you really have to stand in line a long time?"

A resource center is a speCialized subject library, Jarvis said. "The

math resource center, for.exampf yd an area where students can work with

the math teacher's offices right t t makes kids people 10in."
*4,

"If all these things were in one large area, our library would have

to be one and a half or double the size it is now'," Jarvis said.

The arena, he said, "is the method we use to load students into the

'master schedule. We make a master schedule with a computer. The kids de-

cide what classes they really want to be in," based on a sample class

'schedule.

During the pre registration in the week of August 26, the students'

let the teachers know'what classes they think they want.

"The arena is the first day. It's like college registratiOn. It

gives teache4s a final notification of the courses they p* to take."

"Changing their mind after that time is discouraged," Jarvis sail,

although hardships are taken into, account.

The GAP is a model progragl'in the state, funded in part withf.a $3500

federal grant, and. with $9606 from the difstrict's 1974-75 budget. The pro-
.

gram's continuation will depend on evaluations made at the end-of the

school year from parents, students and advisors:

If successful, Beild's GAP could be adopted by other high 5-chools in

Or'egon.
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TLE OF PROJECT. Guidance Awareness Program Harrowing toe GAP Between Home and School

LOCAL FEDERAL
Personnel

1) Staf14=-Lint 3ams (See advisor 1 ist on follow-
ing page.)

2) -ronsultantn,-Lipt n70:;
.

.
t

John Bareis, Third party evaluator

'.....,

.

.

.

=',A-frntra $8262.00 $177500
Travel

. ./ 550.00
ServicesPi:lc 7t'+

.
.

,

\ Secre ry t
.

.

233.07
Supplies -

.

.

450.00
Equipment . .

.

.

.

.

.

.

.

4

,

.

, Othec Costs

Telephone -

.

.

.

50.00'
Fixed Costs

,

.

Social Security -

.PERS

,

1103,00,
.

Cost Sharing (per.cent)

1 TOTAL COSTS $9365.00 $3058.07

PI
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PERSONNEL

\,
Project Evaluation and Report Committee:

Ken taMont, Director of Studerrt Services, Bend Senior High School,
Project Co- Director

Naomi E. Rice, Counselor,Bend Senior High School, Project Co-,

Director

Jeff Heath, Counselor Bend Senior High School

John Bareis, Division of Vocational Rehabilitaticm, Third Party
. Evaluator

Consultants and Support Staff:

Dr. H., Hale Henson, M:D.

John Clyde, Career information System

Don Brown, Direct& of Support Services, Administrative School
District'# 1. .

Dr. Wyatt Rosenbaum,` Superintendent of Schools, Administ%tive
Schobl District ft 1.*

Dennis Douglass, 'Special Profects Consultant, Administrative'
- School District # 1.,

'Lyle Jarvis, Principal Bend Senior High School

Judy May, Vice Principalend Senior High School

Gene Snlppen, Vice Principal, Bend Senior.High'SchoOl.

Doug Olds, ViCe Principal, Bend Senior High School

.n .

.Wayne Hill, Vice'Principal, Churchill High School, Eugene, OR

r
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GAP ADVISORS

Norman Bethany
English teacher.

Brad Biegert
Math teachei', Coach

Chris Cailliet Hi story teacher

Gordon Conley Metals teacher

Ken Cooper
M'odern Problems teacher

Wynona Davidson? Business teacher

Frank Deggendorfer Business teacher

Pat Elliott English teecher

Vern Frost Math teacher

Jeff Heath
Sophomore class counselor

Lyle Jarvis Principal

Al Keranen PE teacher, Coach

. Ken LaMont
Counselor, Project Co-Director

Roy Lively
Mechanical & Architectui'al Drawing

44,

Elouise Mattox Modern Problems teacher

Gary Olson
Math teacher, Coach

Lihda Pletila Librarian

Naomi Rice
Counselor, Project Co-Director

Ron Rickgtts
Busipess teacher, Coach

Jill Schukart PE teacher, Coach

Bob Sh3twell Vocal music teacher

Emil Smith German teacher
,

Don-St.me

Alan Yenne
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HistOry teacher, Coach

Agriculture teacher


