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, ABSTRACT . .
The report describes the development of an

experimental career guidanee and education prograa for grades 10-12
vhich focused on including a career decision naking unit in the
existing curriculue. The program goals were: to increase, faculty
mefibefs! ability to facilitate positive student self-ccncept
development, .to increase students' informational background in ' -
careers and to help them gain decision-maling skills, to dincrease
counselor effectiveness im career guidance and education, and to use
the most Successful aspects of similar Oregon high school career
guidance programs. Three guidance ‘counselors, the language skills
staff (two teachers and one aide), a guidance comnittee, and the
administrative staff worked with a target group of 80 academically
disddvantaged sophomores in the ‘language skills classes to test N~ .
materials and techniques. Thé major otitcomes of the project (staff
development and the instructional program) are &escribed. 2 sample of
the materials used in the curriculum is presented. 1 Froposal for the
guidance awareness program for 1974-75 and an evaluation of the
program by a vocational rehabilitation counselor are also included. -
Appended dre: a t3-itenm bibliography, pre-project surveys of '
sophorores and seniors, and the post-project student survey
(dncluding questionpaires and results). (KS)
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ABSTRACT ) Lo

- . . . /

Title: _ Career Guidance;, A New Direction for . - .
Bend Senlor High School (appiied research)
Project- Directors: Ken LaMont & Bob Cother . ' -
Applicant Organization: - School District #1, '‘Bend’, OR
Project Duration:‘,"’a Hay 1, 1973 - June 30, 1974
Costs: . Federal . Locad Total .
: w g $2200.00 4 750.00 SZSS0.0Q

- *
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Number of Participating Students: 7S/yeaF

Number of Staff Involved: 6/year >

-
.

: N ‘
DESCRIPTION OF\PROBLEM: ‘School District #1 is located In Bend, OR.

" Bend has a population of 16,000 and is the marketing center for rural
Central Oregon. The district serves 4500 studefits in grades 1 - 12,
with 1300 stadents attending the senior high <ghopl. The' communi.ty

© is relatively solated from the major population centers of Oregon.
As a result, tRe need for career guidance and decision making tech-
niques is of pParamount importance. In addition, the“school district
is experiencing a dramatic growth in population. Our ‘caréer guidance
program must develop practical career Hec[sion making skills, as
well as facilitate self understanding and acceptance.

2 7
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PURPOSE: To develop an experimental career guidance and education .

program which will eventually encompass grades 10 - 12. The focus
of the program will be to-intludé\g career decision making’unit Into
our existing curriculum, . .

‘

. a | -

PROCEDURES AND DUTCOMES: The expected outcome of the project is to -
expand and improve those guidan® services which relate to career ex- .
ploration &nd decis’ion making, and implement the necessary curriculum o
changes which will facilitate growth and awareness %in these areas. ‘A .
control group (sophomores who have hal school-related problems) will

be used tp facilitate new innovatdve career decislon making curriculum
techniques. ' The group will also be surveyed to determine, needs and
direction and es an evaluation of techniques used. Procedures for

future staff training and implementation will be developed through a . =~ K
newly developed/faculty guidance committee. % o : *
L) » ') , -4
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. . BACKGROUND

-
v

Our project arose In response-to the feeliﬂg from. the' members of ~

the Department of Student Services that a career guidange program
should be develgped at Bend Senior High Schopl. This program ,
should promote the concept of counselors as vocatianal guldance
facilitators in addition to the well-establjshed roles of problem
.solver, one-to-one counselor, schedular and college advisor. It
was our feeling that our {nput Into the curriculum is paramount

at thi's time. The school board has indicated that curriculum de-
velopment and codrdination in vocational educatlion is one of thelr
top priorities. It seeme to us that if we didn't get involved --
do 4t -- then someone else would. The counselor, by the nature

. of his job role, is in a most advantageoustzosition to explore,-

develop and implement actlvities and structures which will pro-
vide the foundation of a viable career guidance program.

p .

owever, were we ready téﬁhnplement a program of this nature at
this time? The conclusion was that several areas needed serfous’
research and experimentatfon before this mission could be properly
‘implemented. The history of Amerjcan education Is faced with one
of its most crucial &allenges: can we provide to our students

the missing cennectidn between classrdom experienfes and realistic .

job opportunities? There were no local.fupds b geted for explor-_
atlon ip this area; consequently, we asked for federal assistance
by requesting a regearch grant for this purpose. _ i

»

REVIEW OF GOALS AND INSTRUC4:;;:

One of our‘instructienal goals was to afd our ‘faculty members In
increasing their ability to, facilitate positive ‘student self-.
concept development. We hoped to disseminate information and pro-
vide individual and group training sessions to as many geachers

as possible. We also hoped to Increase the agount of thme. that

we spend in classroom situations assisting teachers In“developing
guidance skills. - : J

Our .second goal was' to increase our students’ informational’ back-*
ground in.careers and help them gain decision making skills. -
Our objective. was to initiate a pijot career decisi6n making

uQLt_fnto the present curriculum as an, ongoing group guidance .

-program. gThis program would become a catalyst for a total long ' .

range: program, including the entire school district. .

Our third goal was to increase,the informational base and facili-
tate effectiveness of our counselors working with,students' In
the area of career-guidance and education. We would survey a

select number of former students_.to determine past effectiveness

J .
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and to assist.in the future direction of our.program. We also

CT L planned to determine, -through a questionnaire, if the changes . -

we made in our prog(?m have had a posntlve negative, or no
influence effect -on the students presently enrolled.

> -

The fourth goal was to use the most successful aspects of career
guidance, and v&catlonal education programs which are currently
- used by high schools in:0regoh. We planned to travel to at least

four high schools whigh.have been successful im one or morerareas

of ca guidance. Observance of, programs and accumulatloh of

mater i illT lead to a dissemination of information gained ~
. through\Visitations to the entire faculty and administration.

As-a result, one new program will be integrated into o¥r current
guidance program at Bend Senlor High School.

.
t
*
<

EDUCATIONAL SETTING: T
Bend Senior High School has a current enroliment of 1300 ,students
. and a projected wenroliment of [H00 students for the' next school
year. The community is experngncnng rapid growth which has
- stimulated a need for greater classroom space and the possible
' development of an educational paﬁk which would meet a wide va-
riety pf.educational needs. Modular scheduling and open campus
. allow maximum flex:bllity for work experiences, but the relation-
ship between the classroom and work is undefined in some areas.
+ , Little has been done to update apdfor expand our vocational ser-
vices or facnﬁ:tnes. Constructive change is needed as soon as

possiblee . . .

» ‘e
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Our ‘missiqn .is to provide a relevant‘zzkeer decasnon making pro-
-gram for all students, includipng those who have academic, socio- °
ecdnomic or physical handicaps. Approximately 15% - 20% of -the
- totaljhigh school population falls into the férementioned cate-
gories. Our short range goal was to concentrate on 80 sopho-
-mores who are currently enrolled in our Language Skills ¢lasses.
These classes are designed to assist students who are defliclient
' in basic skills; ‘e.g., reading and writing. We worked extenslively
with half of Shis group for the flrst-gemester and the other half
the second semester. Our long-range goal is to provide a pro- ¢
gram which woyld be available to &11 sophomores. This would in-

//Jude teacher advusogs and an addition to the curriculum,
“y

v

Personnel .involved directly this year included the three guid-
ance counselors and the Ianguage skills staff (two teachers and’
) one aide). 'Indirect involvement included our newly formed guid-
ance committee and administrative staff. These groups provfded
lnput and 3upport for the program, and will be the initial
advooates that will push for an expanded long range program to ,
: be I.mplemented P ’

-
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. ok _ MAJOR OUTCOMES OR ACCOMPLISHMENTS ‘ ‘

I |

Ouf ortginal proposal included.a wide range of short term goals.
In some cases, our research surpassed our.expectations. In
. other cases, we found some goals were not realistic or they
diverted our energles from more important goals. And in a few
- ' cases, we needed an established foundation—to build a program
upon, so were therefore unable to develop the intended goals.
N '\ . .! * . - ' A
In tRe following section, we have described the areas we feel
weke of substantlal importance. We worked directly with a
target Qroup‘of students to tést materials .and techniqués. '

. . ¢ ‘ * .

‘. . , . M P
Our evaluation of these areas, as'well as ‘the students' evalua-

ttons, are included.« .

/7 !
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- -STAFF DEVELOPMENT -

The goal of our staff devélopment project was to Increase the
abllity of high-school faculty members. in enhancing: their
studentsg self awareness and sedf concept. We designed a num-
ber of -activities in the project for reaching this geal. Some
of the objectives and ‘activitles we were able fajcgpplete,and'
some we were not.-— . *

{ N - . )’ .
We were successful in disseminating information and awareness
exercises to teachers for use In*various appropriate classes,
In some cases, we facilitated the exercise ourselves, as learn-
ing experience for the teacher. In, other cases, we -observed
the teacher facilitating the exercise and then served as a
resource person to the teacher. Teachers were very cooperfative
in thelr assistance and found the exeréises meanjingful and
helpful In their relationship with students. . T
We were not able to conduct small group seminars with the teach-
ers.. Teacher availability was llmited "this year because of the
number of them serving on committees related to the new gradua- .
tion requtrements. We anticigate more teacher availabllity next_
year,.and plan to do more work.lh this area at that «time. :
We were also able to have various community, personpel visit the
high school and assist and participatesin our program. These *
included community college counselors that organized and facili~
tated small group seminars related to job-training opportunities.,
It also included a psychology teacher and a psychologist that
participated in a small group sessfon related to self concept
and self awareness. In addition, we were able to schedule a -
number of visits in the classrooms to assist teachers in facill~-
tating group counseling and interspersonal growth. i

- 1
3

Other areas of staff development that were initiated as an out:--
come of our.project.are the followling: :

- - - 4 *
Firét,.we have organized -agfaculty guidance advisory committee.
This committee consists of nine faculty members and three coun-
selors. The purpose of ‘this committee is to co-ordinate the
use of programs in cateer awareness, career exploration, value
Orientation, and declsion  making Into our present cuyrlculum.
The gommittee serves as a soundlng board and decision making -
unit regarding the implementation of new ideas in these akeas.
New Ideas must®be presented to thl§ comm{ttee for approval
before bejng submitted to She adminlstration for funding., It °

~
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has been our iAtent to broaden the supportive Pase for career
guldance programs at the high school’ ' B

Second, we have proposed and funded', through our board of educa-

tion; a summer program of %rientatlon’for incoming sophomore

students, The Guidance Awareness Program (GAP) will employ 18 .-

faculty members for the purpose of making home contats+—Each — ———
commi ttee member will be respensible for meeting with approxi- :
mately 30 incoming sophomor@ student families. The objectlives

of these summer "meetings will be to work with each family to

help determine future vocational goals for their child. A

forecast model of the classes that should be taken by the stu-

dent at the high school will be made to best ‘parallel and meet °

the objectives of each student's career goals. During their

sophomore year, each student will meet regularly in small

group sessions and ba involved_in programs of career guidance

with their faculty®advisors. The counselors plan to facili-

tate this program as resource personnel. This program is -

subject to approval of the school board, funding, and, passage

.of the school budget.

’
.

s .
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INSTRUCTIONAL PROGRAM it

-

Our instructional program focused on a selected group of aca- ,
demically disadvantaged students jn our language skills classes.
Curriculum material and techniques dealing with decision making

. and careefs were demonstrated and observed for their degree of
success. MWe“chose this particular group of students because we
felt: - ) .

A. They would perhaps be the mést difficult student
" to work with in the area of career guidance’
. B. The teachers who we hope to eventually train to
work in ongoing sophomore seminars would need,
previously developed program materiats dv;}%uble
] -before they could take over a challenging group - ‘
Tike this in a guidq&se capacity. '

o . .C, These students very often do not come to counselors

individually for any post-secondary planning unless -
..they are required to do so.” Their need, nevertheless, '
is real. Lt o
’ ~ .

Our initial feefling that these groups would be” challenging was

born out the first semester. We met with three groups ranging
between twelve and eighteen students per class every Friday morn-
ing. The content of the program was a combination of counselor-
developed materials and exercises, as well as selections from

several materials in_the guidance area; e.g., Awareness, Careers,
I'm 0K, You're 0K, TRE Peter Principle, and Deciding. One program,
Deciding, published by-the C.E.E.B. was used extensively.. Deciding
was developed as "a course of study that offered counselors and ;
teachers an effective way.to help high school students lears mote
about themselves and about a systematic process for making decislons.

i
© )

The program is based on three major decision making'?eqyiremgntsé‘qﬂﬁwuew*
A . . . .

, 1. Examination and recognltion of VALUES.

2. Knowledge and use of adequate, relevant INFORMATION.
3. Knowledge and use of an effective STRATEGY for convert-
ing this information into action. . .
Each requirement ¥s the foundation upon which to build a unit of
work in the student booklet. Every student had a copy of the
bookiet and we covered one to three exercises every time we ‘met.
Although the students were enthusiastic in the beginning, we




L J ° -
found many of ‘them confused’ or disinterested -with fhe material
as time went on. We continued to Interspersé our own‘materials -
and selevant filmstrips and records to provide a change of pace,
without sacrificing eontinuity. Students in these groups have ' \
~§’ a difficult time really comprehending many abstract sections. . :
Vélues can only be dealt with philosophically. Philosophy and/
“or abstract though} examinatlion was difficult For some to ach-
ieve. However, there was a great deal of Involvement In some
exercises, and we do feel the Declding program is-worthwhile.
This program in its entirety would, in our opinion, be more \
¢ successful at the senlor level. ‘v - -

Our planned timetable in the first semester instructional pro-
gram was inaccurate. We tentatively drew up a timetable for

the curriculum during August of the previous summer; however,

we did not plan enough time for the CiS program, which was to be
an important and concluding component of the program. The time
Involved in just administering the ngedle sort and computer
Quest surveys to 40 students was more extensive than originally
determinéd, We also learned a great deal about administering .
the CIS in an effective manner. The. materials used, whether
appropriate or inappropriate, the effectiveness of certaln meth-
ods of discussion, and.the use of some origlnally deveioped cur-
riculum materials gave us a more realistic base to work from the

second semester. A - . .

The second semester, we chose to use.only those aspects of the
Deciding program that were particularly successful during the
first semester; e.g., Recognizing Personal Values, What Do | )
Value? and Using Values in Making Decisions. We felt that using

. only limiting exercises in this area would allow more time to
deal with more tangible aspects of the Cis program, ingluding ..
lntroductory programs and follow-up.  Again, the entire booklet
is worthwhile and could be used with more mature students with
success. We felt, basgd on our own experiences, that there was
too much. repitition in’'a rather abstract area for these partlcu- ¢

. . I'ar students.

As in the first semester, we met with each grouprevery Friday.

for approximately 50 minutes. l;) -

v

The program had four basic components:

A. lIntroduction a?d purpose for getfing together. . ' .

1

" X - B. Preparation for the CIS needlé sort-and computer.

' C. Going through the Quest program, using both the
’ needlesort and the computer.

. D. Follow up aﬁg conclusion.
| .

! . \
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The first sessions were devoted to getting acquainted with thes
students, establishing rapport, and establishing the=relevance:
of -examining their own values, decisjion making abilities, under-
standing of careers, and future plans or-goals. Every teacher
has his own:style for establishing a class or small group -atmos-
phere. We suggest two approaches which may be appropriate for
others. One is a personal feeling level approach, in which the
. teacher honestly relates the difficulties he seés Ins trying to
encourage people to plan for the future. *In cbnjunctioq, we .
also used the Parent-Adult<Child concept from‘!'m 0K, You're 0K
to endorse a sincere adult relationship between class members
and the teacher. A sample of these discussion approaches are
dincluded in the following section. o

The second component, we feel, is an essential preparatory step
in deriying ful™benefit from the CIS Quest program. We did ’
not feel'that the first semester students understood several -
questions, even when we reviewed the, questions with the students
jndividually, prios to fllling out the questionnaire. The Quest
program is based on an lndlyldual,self-concept assessment of

- himself in areas that determine career cholce.; Many students

haVve never really given any thought to the areas In the question-

‘nalre when related to them personally. . L

One approach we felt worth exploring was to prepare the students
for the questionnaires by providing exercises<“and materials which
would help these students understand, themselves better in seyer-
al areas of the questionnalire. In essence, we bujlt a mini-
curriculum around the questi n the CIS which we felt we need-
ed the greatest clarification. Most of the exercises were com-
Pleted in one or two sessions. The students are told the purpose
of the exercises. We hoped they would stimulate thejr thinking
\ Tn the areas they will later be asked to assess themselves in.
These exercises will not provide the total insight necessary to
ahswer the questjons accurately, but will assist the student In
the ongoing process of self-exploration. Samples of our curric-
ulum are included under the next section, Materials and Content

.

B i . "‘ - . ‘_/
. In the third componént, the needle.sort and computer Quest pro-

 gram was individually administered to each student.. After the
programs~were completed, the occupations remaining were Tanked
by interest, and the students were referred ‘to the following

N

materfials for Information: ~ o .

1., Careers C . ‘ ‘ .
» . * * g 1 ' ’
” J

(éﬂ? “. .2. Lovejoy's Cireer and Vocational School Guide

; 2 i
. / . ° . B v
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2 .

3( Occupational, Descriptions for Oregon

.
¢ ]

b Educatlonal and Tralning List for Qregon .
The students then chose one occupatlon about whlch they would
like first hand lnformatlon. - e
E Y \ - ~

Our follow-up and conc!uslon included indxvidual and small group

visitations to local occupational sites. . For example, If three

people choose -truck driver as ‘thelr moSt desnred ;ob we set up

an appointment with a truck\ng company, and in soffie’ cases ,pro=

'vided transpprtatnon for the students to enable them to ‘attend

" the sessnon. A final review of experlences and knowledge galnid
* . gave-the ‘students a chance to discuss their react{dns to ‘the v

visitation. In our final session, we invited the local State

Employment Service director to explain his servnces and, in par-

ticular, what service hig. agency prov!des to the' nndivfduaf who

is entering. the job market for the flrst time.

“» ¢

Pur experiences’ in- working wIth these groups has encouraged us

and we are now in the process of [ntegrating this career guid-

ance program into the Gu!dance.Awareness Program {GAP) proposa!
, for next year.

»
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HATERIALS AND CONTENT DEVELOPED

PO

-

The follownng‘sectuon 1s a sample of materials we used in our
mini-curricylum. This was-the setond component of our guidance
program used «during second semgster. We feht these exercises
were useful -and well recelved by the students.

‘..\ -—

The materlals are examplés of clarification exeréises .which
were used to prepare the students for the CI5. We are-sure -
that creative counselors and tedthers.can and should add thelr -
" own individual approaches to this section. . Different gepgraphic
Iocations, economic conditions, and age- Pevels of students will,,
of cdurse, require different approaches. .. . .

- -

We'would like to encoufage further development in other Ioca- 5

tlons in the state. . - .

»
. 1 4 *
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o CARLLR CURRICULUM " . ;
v _ ¢ , .

INTRQDUCT I ON: : I

The tone or atmosphere of the clask is determined in this first
meeting.. A good dlagram and/or frame of reference I's Eric Berne's
mode] : . , ‘. N

. . e ,

Relationship - <EEEEEE>. . -

Parent

Explain how, according to Bérne, .all are capable, at any age,
of playing three roles. These roles can cause conflict {n re-
Iationships and must be understood. In many cases, the teacher
assumes the parent role and the student, the child role. This
is"a superlor~subordinate relationshrp and can cause rebell!on

_or withdrawal in ‘the student. .

""The majority of the tlme, we will be in the adult-to-adult re-
tationship, learning and working together with mutual respect,'
This is a productive relationship, vhere real growth and learn-
. ing Is fostered. . R

Nith thus theory ih mInd discuss how the various relationshlps
in a job §ituation can produce problems. Is it easy to work for
soteone, for -example, who plays parent and forces you iato the - ;
child role? 1Is it netessary to sacrifice your adult feelings -
at timess when the employer forces you into feeling Vike a child? .
What is the mo®%. productive relationship? - Several examples may =
be elicited from the class to stimulate class_discussion. ‘The
. filmstcip, "Trouble At Work', may. be presented in conjunction *

with thfs topic. ‘ . Ve

N

CONCLUS | ON: " The students with' whom we worked seemed to under- .
stand and vrelate well to this transactional theory! - They es-
pecially enJoy personal examples of the various types of rela-
tionships in- the model I used-ane examplie of ‘a young girl be-
Ing a child (pldying “In the mud); g parent (scolding her dol1);
and-an adult (making cookies with her mother) all in a short
period of time. 2@

, .
: . |
7"' ’
References: |'m OK - You're OK, Ha%ris “

&«

r " Games People Play, Berne. ’ .t
w . Y ' M
v, 4 , - 1 '4 e © - ’
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HOW DO YOU HOTIVATE STUDENTS TO SET GOALS AND PLAN FOR THE FUTURE? ‘

L4 .

L4

1. Sharé with, the students your-feelings' about trying to teach
them to plan for the future: - . e o

/’ ~

. A ) : i ) . N . T -' -
. "I have a problem. really fee} frystrated and e#én a’ .
little inadequate In trylng to get you to look at your
. . future.'' : ot : : ' .
. ) i - X
, + ‘. - TV - . o
WHY? ’ : ' 2

t . ’

- a i o . " (]

“It's always difficult to really p]an and make decistons . 5
for the future, even when all of the conditions are right,"

) . A. Future conditions é%ange. T -
© « B. Your attitudés and values change as you grow older. .
:Ca*-Hth other factors are there-that prevent you from -
v making decisions? - R vt
> > - ' » . N / d { M « . - ) '
. 2, 1t is even more difficult for you to think -about ‘what you
will do in the future. . <t * !
WHY ? oL e -
Ask the students to glve some reasons. : ) -
. ) i - . . . , . .

-

Friends

. Little éxperienée
. : , (young)

5

~ Romance Don't really care yet °

-

3. How, then, can | help you, look at the future, makg'scme,plans _ ‘
o set some goals? Can you give me some ideas? Is it import- '
ant to you? ’ AN

. . . . -
- -

- . . ’
. .

» ‘ . ‘

You’ may need to start the discyssion by bsking individuals If .
their future<in important to them. * ! .

Share examples of inadequate decislon’making. NOT Ib DECiQEfI§‘ N .
TO DECIDE. . ' : L Do L - )
., You' can change the ‘direction of your *future. How? .Sharé examples. ., T
N . . . . o q : ’

General goals with several alternatives are not as difficult as '
specific goals. . y .- \

. Will you feel better and be_haﬁpier if yoﬁ are ﬁlahq!ggqﬁdr tHE'ﬁuture?

15




PURPOSE::
This is one exercise in the career preparation program given . ift :
. prior to the Occupation Access: Inventory Survey. The purpoég, » . T,
is.to glve students an experience which will help them under= L o
T * stand the question in the survey pertaining to their desire % >
for future income: i.e.,.how much money must-you make before >

you would consider working in 3 ;job field. This is question
725 In the CIS survey. .

i
;
¥
. . f
. . - -
. . R — ) . . :

“HMETHOD: . - , . . :
. . . . R * ’ . . . 5.
v+ 1% 1. Students are--asked to place themselves i ~Aheir first
AR " experience with complete Independence £fom their par- ¢
. ents. They have just moved away f home, and also

. have completed all the schogli

or job training they
intend to acquire. -
4

.
“w

: .
2. As an’independert adult experiencing the real world,
" they will be faced with ecohomics and budgeting. - The.

- first question that will be asked is how much moﬁey
\ per month will they need in order to be able to live -
confortably. They record their estimate on a sheet of
paper. HNext, they are asked to.state the occupation
. ) <, Or occupatiohs they feel they will pe engaged in at

this time. Responses are recorded and their paper is ’ f .
~ .- turned over.’ o . ' e
Q"“. ¢ | . - N e -
3. Without coftisidering the fIJurefon the opposite side of 't !
[ . 4 - 4 by
- . the paper, the class develdps a monthi budget. Each J .
budget is different and flits the values of the studenty b :
° but the general areas withlin the budget are determined’ S
by the groyp: rent, utilities, food and auto. The s
. R teacher may use his own budget as an example. After ¥, A .
' . * this analysis is completediand'thq categories totaled,, . . f ;
' ) the students. compare. thelr original estimate with the ° £E
one based on a budgetignaIYSis.. They are also asked S )
‘ to compare this fligure with the average starting sal- - j ; '
ary of the position in which they are employed. This:® s -
. ’ C is discussed and evaluated openly in class. ¢ PR N .
CONCLUSION: . . o - - ! A
This technique forces the student to check gﬁé rea)ity of his § .
financial goals. It forces -him to examine his idea of a comfort- '
"able-living, the degree of congruence between his job choice afd : ’
his desired standard of ‘living. He must dea} with his perception - i, .
of Independent living versus other Individual perceptions. Thé. T
student Is challenged as he Is forced to examime hig future.’ Lo H .

. .
. .
- . .
. % .
o [ . . . .* 4 ‘o ‘
- . ~e i -
LR : .
« . .

. t

. -~ o~
. . . .
- .
.
.




" in the first exercise, we asked the students to state an_estlimate °
of their monthly income as a first-time employee, and then to
prepare a-budget for one month. They then compared'thefr budget
with the .income they estjmated. CoE -

»

PURPOSE: )
in this session, «the student Is asked to compare in greater ',
depth his job income with his monthly budget. The purpose ts-

to discover if they are compatible. If they are not, the stu-
dent must decide on necessary changes. The hpdget‘must be re-
duced, or the income Increased. . ) - ‘

»

LS

METHOD: .. T -

Students are asked to consider thé .options available
for increasing job Income. These would ‘include the .
"push and pull.qpncepg’ as ddfined by The Peter Prin-
ciple.. Another optlon would be increased trajning and
education. ) .o
Beographical area is considered relative to job types
and job income. Students are asked to conside the
effects of - locating .in dér%aip areas relative to their
" personal budgets. A United States map is used to ald.
in describing the-?conoqic realities of a particular

region. .

-
»

Each student is asked to consider the fringe benefits
.related-to various vécational choices. ltems such as
retirement, medical, dental, and expense account béne-
fits are discussed, relative to indivjdual budgets.
-, - “
L., Finally, each student is asked to Eéqsider*ways for
* decreasing his budget. Ideas considered are car pools,
co-qp living arrangements, low cost housing, etc.

_CONCLUS 10N: . . r S

- R R

~ . ' . . N
By identifying problems between job income and projected living .
expenses, it is hoped the student’will develop a more reatistic’

attitude toward a vocational fi - hoped a more
serious attitude wi ‘ eveloped in terms of making a vocation-

~

‘\_———""/./ . N \
/- .- \ 17.
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In the kecond exercise, we asked the students to compare their
project?d income with their, budget in greater depth. -The con-
cepts of The Peter Principle, geographic impact on Income, and
fringe benefits were introduced to gbe students. .

L4 «
~ .
~Nr

PURPOSE :

‘v

*In this session, the student is asked to questiqn his motlves

(4

gfor choosing the job ‘he.id, so0 he will better understand the
reason behind his declsipon for shéosing that particular job.

\\ .

{ L1

. . -

- METHOD:

. .

-
-

Tﬁe_students are given 5 - 10 minutes to list their. personal
reasons for choosimig a job. Reasons are Msted in prigrity,
with, the strongest reason first. A master list of reasonf is

~developed on the board, an¢ discissed. An inquiry approach is
used: L : . s , )

v

L4

What values influehced the students' decisfons? .

How important is mondy In determining job‘choiée?

Could the students reduce the budget they prev{ous[y compiled
dnd still be happy? . : : :

) .
. .

.
.

- 7 : S
What itemg wo!ld they cut first?

How will 90u ever know if you will be Happy at a job? *

2. job? T

“
.

oo - 3 .
Should you have a strong Interest in your job, or Is & Job
N

-
PR 4 FE a
. . . LA
»
-~

CONCLUSION: ‘ Lo

.
- amen
~ R “ w

» " . . .
This exercise leads to ad examination of the quebtions in the *

Career Information System which deal with Interests and .
_attitudes. = o :

l-' . Lo '

. .
- ® L]
. .
¢ ’\»'
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.

"

AN

e - /
PURPOSE: - ‘ .
{ : i
To- tlar:fy tbe difference between aptltude and interesgs in re-

lationshjp to occupations. -,
. 1

- . » .
. HETHOD: : : - ' S
Deflnvtlon of aptitude and interest -ls solicited from the stu-
dent activitfeS' c L} '
N . . R ‘r.

The class was d:vnded into groups of f]ve and asked to put the
. 'follow:ng“actuv:t:es intosan INTEREST or APTHTUDE heading.

L .
.

. worknng on car engines P

*  putting nuts and .bolts together .

sewing

reading a book for Jfun

adding a“list of 3- diglt nunbers ‘
reading-a ;yped paper for errors . .
.playtng poof )

driving a cruck . -0

using a computer '

working with animals - .
fishing and hunting }

.tighten-a screw on a pair of glasses *
-measure .amounts of liquids or splids accurately

~v

-~

listening to the news for specific. nnformation .

‘wiiting an ad for the paper:*:
‘. solving mysterjes or puzzles

threading. a neefile

building things

’
- . .

]
The group then reported back to-the whole class as to how they
“listed the activities, and why. What Is the difference between
interest and aptitude? Can some of the above activities be both? .
Can you, have |nterest without aptltude? .
The students then develop a dethItion of aptitude and interest’
upon which they all agree. -~ Yo ’

$ - »
,/. . i _

~ I ) L

CONCLUSION: ) ;T . T

) Many. students did not clearly undbrstand the dlfference between
interests"and aptitudes. A common definition is useful to the

students when they are responding to the questlons under these

sections on the CIS Questionnaire, -’

¢ ..

» ’ *

- . . i
. ” t
L) . - -
. T e
-

v
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PURPOSE;

'Working wjth people' Is the major focus of this¥presentation/

This 1Is an area of inquiry within the Gareer Information System |
qQuestionnaire. The student Is to evaluate his feelings pertain-

ing to the question, 'Do | want to work with people?’ : ’

‘e

-

v - )
-
METHOD: ) . ““*_//
. » The group is asked to solve a tystery. Each student is Qlven A A
a8 separate, unique clue. Flues cannot be passed around or ) 3
collected, but each person’ can share his clue verbally. , This - Y
is the only directive that is given. The’counselor must stay- »
in the background but also must also be’ perceiving carefully. . Y
the reactions of igpdividual members. After the group has solved . ¢
the mystery or given up, the counselor stimul atés self. inquiry
discussion. Questions are asked such as: Y. .
Do you really enjoy cooperating? ° N ot ! .
What did ¥'contribute .to the group? - . % .
-+ Did I enjoy persuading others? °
. , \ , P
’ . Did | lead or follow? o - t .Egi
] /7 . . .4, / - '-.,) .
. . Would | rather be working alone? - e, T
B Was j’comfortab]é—worklng in a group? ’ ) o &
) v . * - /
: CONCLUS 10N . ) o ' y
v ) . : - ‘ e ,

- No single activity can be used to determine whether or not we ’ . ,
enjoy working with. others. This exefctse is meant to,stimulate -
thinking'and awareness so the studént is not answering the C
question in this area of the CIS$ without prior thought. ‘ s

. s A% 7 ., ¢ - b . .
"c . i ’ o -,
- ‘: ) ,
-~
4 Refererce : Legrning Discussion Skills Through Games, , ‘e 1
. Stanford, Citation Press, New York, 1969
e e "i/. r




o develop the stgdents' awareness of eye accunacy in some ] c
occupational areas. ) . . )

METHOD: | , St Ty
: . : . . :

Several paperback books, with interesting covers, are chésen ¢ : f" .

by the counselor The class may be broken into groups, but _ . .

this exercise is/'effective with eight to ten students. The . b
P "students “are allowed to look at a bgok for five s¥conds, then ¢ ) B

are asked to degcribe whaf' they have seen. Normally, they .

Will be unable to give any real details of the cover. Before . - }

showing the second book, ask the students to really perceiye' *
the book cover |in detail. Show several- books to give them
insight into tHeir method of isolating detalls.  Are they L

good at this? [Do they like doing it? - . .
h . . h ) . . ,
. v N .
Another eye diScrimination-fésg tan be used as a follow-up, , 9
Use a number progression: téest, with &rrors an large-cards; .,

e.g., 2 -4 <56-9-10. Flash the cards and tHen have the
. student write dowgbghe error on a sheet of papefs Ask questions
such as, 'What ki I of jobs would requiré good eye discrimina= -
tion?' - 'Can you give a specific example to show its importange?’
. ' < A brain surgedh and a detective“arg,good examples. :
- < - '$
" CONGLUSION: ~ "7 B ‘
, e :
Students find this experience enjoyable and it does provide
relevant experience in the.area of perception.

-

4

’

.
- N
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PURPOSE: . .

To promote the students' general understahd}ng"of the CIS Quest- .

ionnaire, thrqugh 3 group review exercise. This is the final
-exercise before the’ student uses the. needle sort and the .com-

puter Quest program. - . ,
. ’ ) -
.. -~ .
METHOD: o . v ‘ ; . A
2 } . :

. Thefstudents in our grouﬁg deveJoped the rules for the final
form 6f this exercise. It Is a variation of the TV game, What's
Hy Line? CIS qimstionnaires are glven to each student, to be
used as referencqq for asking questions. The teacher, or a stu-
dent, may begin by writing down an occupation title on 3 plece

of paper. He‘then.challenges the class to discover his .identity

bysasking questions. Each question must be answered either 'yes'

or-'no', Every 'no' answer is deducted”from the total of tﬁEnEy
questions allowed the class. If thé*class does not guess the

" occupation, the indjvidual remains to challenge the class_agaln.
Any member of the class may ask questions; however, if he name.
a8 specific occupation and is Incorrect, he is eliminated from
.that round. When a student_gueSses the correct dbcupation, he
replaces®the challenger. 0Ocdcupations may be chosen from those.
listed in the back of the questionnaire. ' '

CONCLUS ION:

In choosing careers and using the questionnaijre as a ré}%rence,
students become more familiar with the relatiodship between

the questions and the occupations. "Although they ‘may- begin
asking ‘questions wiihoug,consulting the qﬁestionnaire, they - .
soon learn that the .categories in the. questionnaire are extreme-
ly useful and can increase their ability to narrow the field --
of choice. ¢

This exercise was .used effectfvely with sophomores who are
enrolled in a3 basic skill development class.

- .




GU IDANCE AWARENESS PROGRAM ) y
(GAP) .

-‘Proposal for 1974-75 School Year ' L’
' - =7 i
) - . / . ¥3
PURPOSE: The step between junior high and high school is a ma- :
jor, and in some cases, a critical step for the matriculation ) .

students and thejr parents. Doubts, misinforﬁagion, and lack

of informatfon are common companiofs in this.adjustment. Hany . :
of 4he problems which spring from misunderstanding and uncert- . g
ainty could be reduced through a summer home-visitation program.

. . . . &
thLEHENTATION:. Our goal is to personally visit the home.of L -

every incoming sophomore who will be.transferring from one of ° : Lo .
our junior high schools. In addition, we will attempt to visit .

the home of €ach new student who enrolls®in Bend Senior High. T

School. Each home visitation will last approximately one hour,

and will be held at the parent's conveniences The student's pre-

sence during the conference 'would be requested, but not mandatory.

During the conference, certain areas of informatiozgwould be cov- . *

ered; i.e., schedul'ing, attendance policy, open campus, curricu-
lum, school activities, grading, CAREER. AWARENESS OUNSELING; .
and the new, state graduation requirements. The parent will also

have the opportunity to ask specific questions and obtaln useful - .
information. - ) ’

-

Each teacher-involved in the program would be trained in a brief
in-service program brqvlded by the student services department
prior to their field experience. This program would last one-

half day. Visitation methods, time allocat.ion, information, evalu-
ation and potential problems would be covered in this in-service.
An in-service pFogrqm is mandatory. Sending teachers into the.
homes without preparation would 1imit the success of the guidance

awareness program. A possible time for this in-seryice wolild be oo
the last day of school In June' L d

>y
»

-

The department of student services would recommend an approxjmate
ratio of 30 home visitations per teacher or counselor. Fifteen
staff members would be enlisted and_trained in the late spring.
There, are 500" incoming sophomores. . . ' .

0
o

.

Each teacher would keep track of his own schedule and Kours.
August would be the most appropriate month, but parent availabil-
ity is the most important factor in determining the scheduling. :
Evening meetings are convenient for most parents- ’ __/7
EVALUATION: The department of student services would devélop an
evaluation form to be used-specifically fot this program. Each
teacher will be required to fill out each form./,Aff%r the pro- .
. / . ’

e
y




T " . '. /

gram i{s completed an evaluation meeting will be held in the fali,
where experlences, critlicisms, and recomiendations are shargd. A
final summary will be written and preseated to the principal and-

the superlntendent of schoois for revlew..f

-

FOLLOW-UP: Group guldance seminars could be developed as an ex-
tension of this program. Each teacher could act as an advisor

to his group of students. Th® groups could meet once a wge
following the assembly schedule. Every sophomore student
meet wlth an advisor who would orlent the students to our
ulum and to dtilize the career decision making units developa
and facilitated by the counselors. )

We recommend that this program be budgected and adopted for
1974~ 75 school year: ~

i
. “a

Department of Student Services
Bend Sentor High School

Ny

o’
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Ken LMont ° ' -

Guidance Department .o , g

Bend Senior High Séhool : o .
' Bend, OR ) )

- . Way27; 1974

v ¢

Dear Mr. LaMont:,

First of all, | would like to express my appreciation for having the ﬁf/ﬂ—
opporturiity of evaluating the Career Guidance Program which was inftiated °
this year at Bend Senior High. From the tTme you first tontacted me last . ' |
fal'l and asked me to be a part. of this project, I have been. intefested in
- Tts outcome as I’ have personally felt the need for such. a program.in
public school education. : -

-
-

As yol know, over: the past school year»I~have made several visits to the .
high school to talk with you about how the program was developing and
observéd this spring, one of the Friday morning classes. At this class,
| observed part of the ,Instructiomal Program, the CIS needle-sort, and the .
Cqﬁputer Quest program. In the fol lowing Paragraphs, | would like to . 1
comment upon what | learned. ‘ : -

— . .
The loﬁg range gogl of the program is te ‘develop a Career Guldance Pcogram
that will reach every student [n the high schoo] at the sophomore level.
In order to accomplish this, there had to be a pilot project or research .
to see.if such a program could,'In‘fact, be accompl}sheﬁ. . It began wlth . N

staff development and Eben‘went,to an lnstructjpna]’Prqgram;. B
Staff. Development: * T o . .
An lmpo;tant part, of the program is staff developmenf.. The goalvof the - ..
project-was to involve the faculty members, primarily teachers, .in order. .
s to enhance students' self-awareness and self-concept. There were sevetal
ways of invglving the teachers such as-disseminating Jnformathh and .
awareness exercises to teachers for use In their cfésses, Out of this, - .
-they were able to organize a facult guldancg advisor committee, the ) ' ‘
purpose of which is to coordinate tfe use of programs in career awarenéss,
career exploration, value orlentation, and declsion making irito the pre-
! sent curriculum. ‘It serves as a sounding board and decision making unlt. .
New.ideas must be presented to thls commlttee for approval hefore sub- ] ’
mission to the administration for funding., This would appear to be an
excellent approach. ' '

¢

. 7

W

The second outcome was the proposal whfch has been funded, a summer pro-
gram of orientation for incoming sophomore $tudents. As | understand it,.
the Guidance Awareness Program~wilf.employ}éighteen faculty members for

help determine future vocational. goals for their sons and daughters. This, ‘ L

1 pérsonally feel,"is extremely ‘fmpoftant, since a student's famlily Is, or - . A
can be, very influential as to career planning.

v ' ’ T, r

4 - . -




As an overview, | Just wish to comment that It would appear thag the heart .
of the success of this project Is dependent upon_gthe effectiveness of «
staff involvement, which Includes not only codnge}ors and teachers, but
the entlre administration as well. Without their support, the Career
Guldance Program is unlikely to be a success. o ’
. y ’ & \. Y “'
Instructional Program: R ‘
The instructional program is the main
staff focused pn a sétected group of
in the language, skills classes.
twelve and eighteen students per,
of the program was-a combination
exercises. i1t was the conclugion

Focus of the research project. The .’
academically disadvantaged students
They met with shree groups, ‘with between
class, every Friday moraing. The- context -
of counsgelor developed .materfals and-
of the cqunseling staff that In order
‘they first needed to learn more about
process for making decisions. Of the
Caredrs, I'm OK -~ You're OK, The Peter .
Principle, and Deciding, Deciding was used extensively, and appears to be
an effective way for counselors and teachers to help high school students
“learn more about themselves and learn to make declsions.

»

themselves and about a systematic
materials used, such as Awaréness,

The ‘Initial sessions with the‘studengs were to dgve}bp rapport, estab]fsh
the relevance of examining their own values, developing decision making
abilitles, and the understanding of careers, as well as future plans or

" goals. Two approaches were suggested. A personal feeling level sapproach,
in which the teacher attempts to reiate difficulties he sees n encour- ..°
aging people to plan for the future was made. The second approach In-
volved .the use of , the? Parent-Adult-Child concept from ['m 0K - You're OK
to endorse a sincere adult relatfonship between class members and the
Teacher. An excellent suggestion, | feel

» but would hope that It be.left
up to the individual feacher to yse whatever approach he of she feels

most -comfortable with. | belleve that from the orientation the staff
will receive, they will have the freedom to use thelr‘owp style Jfor * .
" establishing warm, small group atmosphere. = =~ ‘ ‘
‘ / .

.

It Is felt by the staff that upon the Inclusion of
helping studehts to better self-understanding,
understanding of careers, they will be prepsred t
Computer Quest Program..- The initial stage of the €IS Ques Program Involved
each student completing a career Interest questionialre. -lt |s of the
utmost Iimportance that the.student understands these quéstions, as they PR
determine which occupations they might be best suited for when, they go thro
the needle~§org’pqrtion of the program. One outcome of this project was
that Is was felf by.the staff that the fj

stand :several quéstions on the ques tionna T
students Individually, prior to filling out the questiorinaire. This {ed to
. the staff devising a "mini~curriculum" around’ the guestions in the CI

to need the greatest clarification. This was accomplished by providin
ercises and materials during the prelimj

students understand themselves better
This "mini-curriculum"
. over the CIS questionna
Student se1f—under§tand

the'prel}minary précess qf
decision making, and an-
for qhe,Nefdle-sort and e

ire, even when reviewed with

.In several-areas of the questionnalre. -

was a most Important component, | feel. ' | have gone ‘
ire, and can see the need for more clariftcation and
ing In order to answer the questions.

rst semester students did not upder- »

. .g;\:




.

The needle-sort fellowed the questionnaire. Administered indivg%uafly, -
®each student received one ‘or. more cards stag{ﬁg:a'caréé?‘or.qgcbpatiénal =
choice, depending upon how he answered the questionnaire. .{Ra student then
went to the computer and recetved a comp]eté‘printougj which answered k-
specific questions about the aanger'or‘occupation they had chosen from the = -
needle-sort. When this had, been completed, the occupatiops remaining were *
ranked by interest, 4nd the students were referred to variods guldes and'
books for further infarmation. 1| had the opportunity of examining these
""quides'' and they appear to be: an excellent source to find ouf Rot only

. @bout the jobs or occupations themselves, but where these jobs exist and’
in what numbers. . S T oy ) i '

-~ . a s
. A “ . - - ’

& . . . R " N < - . - ,
/Foliow-ub—and conclusien %ncluded Individual and smati group visitations

to local occupational sites. Discussion followed each visitation and the
final session inclzagd a visit by the Dicettor, of the Oregon State Em-
-ployment Service- to xplain what the agency cauld.do for a $ tudent, \
particularly for thé‘id@ividual entering -the job market ‘for .the frst time. .

In my opinion, this "Career Guidance Program”, uttlizing ‘the -needte-sort

and Copputer Quest, along with the exercises, etc., has been an excellent

means of heiping students become aware.of vocational career choices and

tn makjng decisions regarding their vocational future. | am aware that

.there are many ‘'career guidance systems™ which .can be utilized, -but the

ong as discusséd above is a good system to begin using in a Career Guldahce.. ~
Program. - ‘ Co CoL- : )

¢ " . ’

’ -

Summary-: . , o . L ’ ' )f v

ln'this evaluétion, | haVé’atteﬁpted'to look at the Guidange Awdreness

~ Program, which is being proposed for the 1974-75 school'xﬁar at Bend ~

~Seniot High School. personally feel thdt such a program should be ‘
included as part of the guidance program. s . o, i
’\ ‘.. -.‘ . .. - i , . .
It occurs to me that if this program is to be a successy it will Tequire

- the complete suppqert of the entire school district, including codnselors,‘

_teachers, gaministnators, school superiQtendent, 2nd, school beard members.

3

. -
e . -

~ In conclusion, | am most gratelful to have had the opportunity to be a
part of the Guidénce Awareness Program which is®beihg proposed, for the-
1974-75 school yéar. From what | have perscnally observed, and dn talking
with the guidance personnel, the entire program Eﬁich incorporates the
""Career Guidance' portion has been 4 success this' year at Bend Senior
High School. It has-my support, and-| hope thaf with the ¢ontinuing
support from all concerned, it will contjnue ta grow and improve, so as

to meet the needs of all“students.in the %faré %0 come.

e
.

, R Respectfully submftted{ -

r .
. / . (4

)

John P! ‘Bareis’ . _
Vocational Rehabilitation Counselor




. * ' - ¢
] . =
' » ) * ! ' -.’ ’
r'd ' \"r-) . -
o " APPENDIXED: ITEHS

A. Bibliography “

B. Pre-project Student Survey -

1, -quhomores “

2. 'Seniors (Mid Term Grads) * - -
<

[

C. Post;prbject Student Survey .+

~.
’ - M b
. AN
.
L] -
-
. < =
- .
f N \
~ N .
.
’ (‘R. S .
. .
.
. .
.
=27
Y- . ’
- .
.
-
‘ ’
.
- . »
» .
.
. -
.
N .
.
.
-
.
.
. .
. (4
., . .
, .
PR
3 ' *

. N
.’» N .
- » »
. . .
A
n . .
{
- {
. ’ .«
. . N « 0
. .
.
3 d “ 7
‘ .
’
. ]
» g . ‘ M .
0 .
o~ . »
a ’ L]
: ¢ - .

Aruitoxt provided by Eic:




B1BL 10GRAPHY

Awareness: Explorin » Experimentin
John ©., Moab .. Utah, Real People Press, 1971,

» Experiencing, Stevens,

¥

Careers, Graphic Arts Center, iOOO NW Wilson St.; Portland,
OR, 97209. T

Deciding, Gelatt; H.B., Varenhorst, B., Cdrey, R.,.Neﬁ York
‘College Entrance Examination Board, 1972,

\t,.

Education and Training List for
System, Eugene, OR, 1974, i

QOregon, Career information

I'm 0K -'You're 0K, Harris, Thomas'A., New York, ‘Avon Books, ‘1969,

.

Learning Discussion Skills Through Games,'Stahford, G., Stanford,
B.D., Citation Press, New York, 1969,

P4 ) R )
Lovejoy's Carger and Vocattonal School Gyide, Lovejoy, Clarence .
E., Simon & Schuster, New York. ' - .

Occupational Descriptions~for Ofegon, Eugene, OR, Carfeer y
Information System, 1974, .

.The Peter Principle, Peter, L., Hull, R., Morrow, 1969. . .' ) -

»
e 1Y

FILMSTRIP RECQRDS"-- : ‘ S
Failure: A Step Toward Growth, Guidance Assotiates,” Pleasant- _
ville, New York, 1969. ) '

-

&
Personal Commfttmenf} Where Do You Stand? Guidanc
Pleasantviile, New York, 1969,

e ‘Associates,

Troub]e At W6rk, Guid

3 »

ance Assoqiates,‘Pleasaﬁiville, New York, 1569.-
A.fq’ . (Y f o

Your Personality: .The You' Others Know, Guidance Associates,
Pleasantville, New York, 1969, . .

. s
&
N
*
~
/. L3
-

. +
’
. . -«




[
~

~

STUDENT SURVEY-

-

- . ’ .

" Ine€omponent 1| of but/ﬁ:;;;;al, we stated that a guidance
questionnaire would be developed and used for both past and
present students of Bend Senlor High School. The question~
nalre-would increase our Informational base and aid us iIn de-
veloping a direction for our guidance program. We have devel-

soped, the questiqnnaire; and have chosen. two extreme groups of
our cdrent ,students to. survey. One group of students Is part
of eur sophomore group guldance seminars. These students have .
skill deficiencies, and many are potentiat drap-outs. The

- other group ‘surveyed was seniors who are graduating at mid-
“term. The dffferenpe§ in achigvement-and initiative are ob-
vious.

Some of the data gajned from the survey groﬁ?g is potentially
useful and t.have summacized ft. A complete/ breakdown of the
information is presented on the following pages. =

The sophomores revealed much greater uncertainty when asked._ -
apout’ the greatest amount of education they expected to achieve.
Thirty-four percent responded, 'l don't know' compared to four
percent of the seniors. F|fgy-one percent of the senfors said
they will attend a vocational school, business school, or jun-
ior college. Only €leven percent of the sophomores surveyed
plan to attend a vocational school. Forty-eight-percent of.

the sophomores’ friends plan to complete high school only, and
apother twenty-seven percent-are uncertain. - . o

5

PO

Given the trend toward short term roatlonal or pfoprlefary

- - - - »
training to. obtain the needed skills for employment, We view
the small percentage of students interested in vocational
schools, busjness_schools, and community colleges té be alarm-
ing. We have- the time and are currently developihg)a program
which will encourage goal’ development. ' :

» - L3

The questionnaire points to uncertainty and/of¥ apathy in this
sophomore group. This attidyde was present in our group.semi-
nars first semester, where we tried to facilitate 'self-concept
development and decision making skills, to stiengthen.their

abidity to make future decisions.

N




' - . , NP PR
. - -, . . A L Lf e N
—. L - R

: ' : HIGH SCHOOL IRVENTORY - o T N
- SENIORS (MID TERM GRADS) , . po s
£OHP!LATION or 34 STUDENTS - D
7
- - "r
NAME ¢ ¢ . . : ‘ . “
aoodfess '.\\ . . - ™ PHONE
’ . . . . N
DATE GRADE: 104 ' 1 12
. B . : T,
Please answer each question as.it applies to you by ftlltng in the approprlate blank, °
All answers are held in strict confidence. Answer each-guestion as accurately as
you can. Your cooperation is appreclated .
- - "
1. .What,is the greatest amount of education you expect to have durlng your lifetime? ~
] don t care whether I stay in school (5)
2 High School only. (4) 3
18 Vocational school, "business school, or junior college. (1) si% . ,,
6 ° A college degree. Yg) v -
6 P?ofessjonal or graduate school. iZ) :
2 1don't know. (4) . ' : e
2. How much education do your parents or ‘guardlans want you to have? , - -
0 They don't care whether | sty in school. (6) S o .
o . . . : . \‘ ’
2 High School only. (4) « . RN
— . ~.
11 Vocational schoé],_pusiness'school, or junior college. {2)' 31%
16 A college degree. (i) . . ) ‘ " - .
2__ 1don't know. (4) - ‘ S
How much education are most -of your fiiends planning to obtain?
.‘ / N Lad ’ . »
0 They are planning to quit high school. (6) P )
7 They are planning. to compléte only high school. . (3) . ' Ca-
12 They are' planning to attend vocatlonal school, business school, or junior,
colPege education. (I) IR . )

8 A college degree. (2)

1 Professional or graduate educatjon. (5)

6 I don't Know. (4)




© . Mc‘!“

What is your father's occupation?

1s your mother working? 18 Yes; 14 No.

Which of the ‘occupations 1jsted below would you LIKE to make{your career? Please
mark only one. . ‘. _ N
. i
] Accountant Offjcer in the armed forces ,

Artist or enter*ainer . " Businessman 4_ " .

Engineering or, scientific alde "“Fofester

? " .

Medical or dental technician Nurse

‘Airplane pilot . - 1"" Policeman or fireman
‘Secretary, office worker, .or Writer

. typist ] . ‘ .
Barber or beautician _ Enlisted man: in the armed forces

*

Farmer Housewi fe }
#

L4 : 4 .
"Salesman or saleswoman . Skilled worker such as electrician,
’ : " machinist, plumber, printer, etc.

.Somé profession not listed 1 Some trade not Ilisted

i

‘graduation from high school my plans are:

I'do not plan"to go to college. (6) .
I plan fo go to a 2-year comnyni ty or }hnio?ycolfegefi (M.
| plan to go to a‘h year college. (2)° : .
— ! plan to go t;'acvocatJonal school. (7)
I'don't kiicw. (6) ~
_2_ "1 plan to enter the mil{tary Service. * (5F
Y9 Vork. ‘@ _ o
ﬁ_é__} Pe;ome a Aﬁusewiféi (&) , t ., <:
8. 60 yo:>h$ve any special- problems, handlcaps:_ér 1imitations that might-affect
your job plans? (Check any 'that might "apply, to yoy.) :

PPN ¢

r—

,Health . ' Physical abil?;y " Poor School *Record 2

Att{tpde 2 Lack of abitity 2 .Lack of opportdﬁ!ty

Financial 2. Tardiness " Trouble ‘getting along with.émploygrs

Low'pay * . Lazy 2 Parents-object 2 .t

.




( N . : ' ' o o

9. Have you réceived any vocational gé!d;ﬁﬁe while enrolled in high school?

L ]
17 Yes’; i6 No. .

"~
. v

LI
10. If yes, who assisted you?

_16 -~ School.Counselor ~ -

| » Teacher -*
| Addinistration . 2 Other (please explain)
L, . . —L

: - Mo
Y », :
CERICT - S °




s . . HIGH SCHOOL_ INVENTORY T
: SOPHOMORE GUIDANCE SEMINARS
L C "FIRST SEMESTER =~ .
. COMPILATION OF 32 STUDENTS . -

NAME ) < ‘ \

ADDRESS , o : : PHONE °\

DATE ‘ GRADE: 10; i 14, .

Please answer each question as it applies to you by filling in the approprlate $lank, -
All answers are- held in strict confidence. Answer each questlon as accurately as
You can. Your cooperation is appreciated. -

L
.

What s the greatest amount of education You expect to have during your lfetime?

_L ! don t care whether | stay in school . (6) /3#2
_9  High School only. (2) 32% \
b Voc‘:at?onal school, business school, or-jun;o_r college. (4) 1z
8  Acollege degree. (3)
2 Professjonatl or gradua;e school. (5) ]

10 | don't know. (1), 34z o

How much education do your parents or guardians want you to_have?

- .

;_~They don't care whether | stay in sc-:hool. . (5) ' L .
_ 9 High School only. (2). ‘l;}"’ | B .o, —
13 A college degree. (1) - 38% . ' Vo —

7 Ldon't know. (3) - L N §'e'

. .How much educa'tion -are most of your friehds plannin;; to oi:tain?
_1__. They are planning to .é;uit high schoot ,(6).
16 They ;re planning to complete only high slhooL (1) 4L8% . ‘
N )

) They are planning to dbtain vocatuonal school, bisiness school, or junibi
D college education. (3) . '
—2 __ A college degree. (4) ‘ ]

g ',Profe.ssio'nal or graduate edu;:ation. A ' .

. L] . M \0
I don't know. (2) 243 _ N :




- s s

_ Work

Ad

Attitude

Financial

-

6. Which &f the occupations
mark only one.

AccouS;ant

Artist or entertainer

s ‘ .6 '
2 Secretary, office worker or

2 Farmer.

3 I*plan to go to a 2-=yea

(2)

Health 1.~

-2
2

Low pay .

L. what is your father's occupation?
. b

3

Airplane’ pilot

« typist

Barber or beautician '

‘

. ~

Salesman or saleswoman

/// Some profession Abt listed
-1&:::\ P .

r

' 5 ¥ pﬁan to go to a b-year coll

9_ 1 .don't know. (1)

3

>

2 Become a.housewife. (6)

" Physical ability
Lack of ability.

Tardiness

h."

Lazy Parents object 1 ’ ) ’ -
—_— —_—

Medical.or dental technician

ege.

£

—————

5. Is your mother werking? 7 - Yes;

Engineering or scientific alde

r

listed below would you LIKE to.make Your career? Please

After graduation froﬁ‘pigh school my plans are:

4 I do not’plan to go to tollege. (4) : )

.

r community or junior college. {5)
- .
I'plan to go to a vocational. school . (7)

Y 1 plan to enter the military service. .(4)

8. Do you have any special pﬁoblems, handicaps,
your job plans? (Check any that might apply to you.) ¢ -

2 skilled worker such as electrician,

15 No.

P -
Officer in the.armed forces

1 ' Businessman . L

1 ' Forester

Nurse -~ L ~

2 Policeman or fireman ' _ % "

Writer . }

' Enlisted man in the armed forces

2 Housewffe

’

machinist, plumber, printer, etc. /

-

8 . Some trade not listed

3 - .

-~ . \ ~

\\'\ ) - .

- e ~—4

“or limitations that might ?ffect‘:

» L]

Poor ' school record 7 -
-

. Lack of Opportuqity -

- ’

1

Trouble ‘get'ting along with employers "2 "

. . » ’

-~ - *
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» .
11 Yes; ~ 20 No.

A
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'School Counselgr

Administracioq
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IO..:lfﬁxgs, who assisted yo&? :

" E"ﬂ:m..

* k. “Teacher ’ -

‘\\\\\ T

.

Other (please explain) .

Have you refeived any vocational guidance-while enrolled i} Siéh school?
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esting by seventy perceat of the students. ° . .
I . g .

‘\

) STUDEN} SURVEY FOLLOW-UP QUESTIONNAIRE o

.
v

* 3
We were very pleased with the restilts of he final student sur-
vey, as our positive feelings.about the proyram were reinforc-
ed by the tabulations we made. ‘
Fifty-five percent of the stedents felt they bene?i{sd great?y
from the overall career awareness program. Forty-five percent
benefited’ somewhat, and none of the studerits indicated that
that very little benefit was derived. Ninty-four percent felt
the sophomore year was a good year to start this&ind of pro-
gram. The group preparation exercises were deemed helpful .by
more than ninty percent of the students. . The computer quest-~
ionnaire was preferred by fifty-three of the students. This
was not a significant preference over the needlesort, however.
The occupational visjtations were determihed useful and inter- .

-

The overall evaluation of this survey, indicates a need express-
ed by our students for career awareness and planning as an on-

going program in our school. - ’

. , »

»*
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_CAREER GUIDANCE FOLLOW-UP QUESTIONNAIRE

4

NAME (composi te)

GRADE _,

‘(

' '

Did you feel that you benefited from the overall career
‘awareness program?

Greatly
SomeWhat‘

- Very little

Is the sophomore year a good year for you to explore careerss
and start to make career decisions?
Yes o () s - A
) ) Yo - ‘ 9th - 3 .

No ) . 3 ‘1 f No, what year Is better? 11th- 1

4 - & 12th= 1
Did you feel the group exerclse on determining a future budget
helped you to understand the questions in the Career Information,
System questionnaire more accurately? :

Yes - ° 37  (88%)
o
No .° ) ] .
v L o ;
4. Did you feel that learning about the various factors in choos-
ing a career is useful? ' - -

. P

>

-

Yes k2 | (99%)
. . " : : .
. No T, - .
Which quésbionnaire did you feel was most useful 'to you?
7N\ The needle sort: 20 {8 did only the needle’
(L ' . L ‘ ‘
" , . ) , » -sort)
*’ The computer: - 23 (1 did only the computer)
. —— g 4 4

2

Why?

Did you feel that visiting an occupation area based on your final
choices was ’ . . ‘ .
1 ¢ LYY N ’ f 3 ' \ !

A.waste of time . 3

. Somewhat interesting, but not usefu] - 10

’

Useful and,fntergstlng 30 (70%)

A

. 38




SUMMARY: S . »
~

This project was designed to Ia? out the groundwork for a total.
* group guicance program. It was successful in meeting this gdal.

"7 .. The research conducted was primaraly actibn oriented, lnvolving
direct contact with a target group’ of students. The materials
used and/or developed were tested in these groups, and the eval-
vations are based primarlly on student reaction.

s . "(@ - N <
A'new'dimension was added to the CIS Quest program, prepara-
tion exercises. These exercisés can be performed” ih small
groups ranging from ten to twenty students. The reaction from

thése groups toward the materials was very positive.

We found 00r students to be ready for career gdﬁdance advise-

.

ment. In our personal contacts, we found a common denomlnator
with which to build rappprt: their future..

PR _ l_- _ ) *
CONCLUSION:- . o 5

K

"Our goal to develop an experimental career gundance and edycation
) program for Bend Senior High School was accomplished, but the
method and direction of our research took a course different '
from the one oifglnally planned. We:found it necessaf? for the
counselors to be the active participants in our curriculum devel-
opment sessions with the students. ~The reasons were two~fold:
Flrst, we needed a foundation or plan for the teachers before we
- could ask them tp become active in the project, and second ‘we .
found the teachers to be so involved in other commi ttees and acti=
vities revolving around the new -gpaduation reqquements that they -
were already overextended
k4
We dld succeed in establishing a basic portfolio of materials to .
be used as a guideline for the -career advisement classes. More
can be done in this area,-but we feel that :ndnv:duals must be
allowed some freedom to lncorporate thelr own unlque ideas lnto

... this project. ) ) . S

-’ .

T Y T To e,

<

The impetus for career guidance is establlshed at our school.
i From school board members t6 studengs fwe feel we have solid
support.: Qur only stumbllng blogk o further development would'
be a defeat of the proposed school: wigdget., scheduled: for June'18.
If this should occur, our local fiN&ERor this project would v
most cértainly be cut. Obviously,™this would not be in-the best
interedt of our students. . _ . \

h .
- v .
- v ' M

We ar optom:stlc at this Lime, and .plan to continue ln the
d:recfﬁpn which was lnntiated by our project

8

B - . "
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Aruitoxt provided by Eic: -
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RECOMMENDATIONS : | ) - “o B
‘- 3

new proposal, ''Guidance Awaréness Program -- Closing the ‘GAP
Between School and Home.! . _ L . -

- . = " o -,
This program yill‘involve'tWeﬁ;y~f}@e teachers, administrators, . ?-<7
and counselors who will-act ‘as guidance advisors to. ifcomirg 3///
sophomoresstudents. They will visit the home, of each.’student -

before the school year begins,zand will follow" through by con- .
ducting guidance groups gi;h/fgzse students during the school c
year. . s - N - T '

’ pd . o ‘ <
This proposal has the support of our school board, faculty, and
administration.” It is our goal to expand group guidagce to a .3

- meaningful, grass' roots leyel, where all students-will benefit, )

- «

-~
. .

Ourrecommendations are currently spelled out in detail in our . ’




