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its duty to.aid in the provision of multicultural education stated in
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. The lowa State Legislature and the Jowa State Board of Public Instructlon have - -

. shown concern that the curriculum in lowa schools reflect the cultural diversity in our

‘nation. Given the muiti-cultural nature of the United States and the increased mobility

of our people, it is important that ali children be prepared for Iwmg and voorking in
integrated environments.

A'the same tlme if we as educators are to help students achieve the maximum
dévelopment of their ifidividual talents and achieve personal self-fulfiliment, it is
impoctant that we create an awareness of the van s career roles and life styles open
to both men and women.in our society. important that our instructional
materials; curriculum content, and teaching patterns in no way condition gnrls or boys

= for stereotyped roles or careers on. the basis of sex or race. .

The Office of the State Superintendent of Public Instruction and the Department"
of Public Instruction join the State Board in soliciting your, coopemlon in carrying
out the provmons set forth in these “’Guiddines.”

s

]

Robert D. Benton, Ed.D. S
State Superintendent of Public, Instructlon R
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. IOWA CODE .

- - . K

fowa Legislators have shown concern that the curriculum in the State’s schools reflect the diversity ~
found in this state and inthe natson. They have also shown concern for the role that schools play in the
socialization of children, including the way students view themselves and those around them. This®
- concerp is manifested by the following statements in the lowa Code: ¢ -
"257.25 (1) 1f a school offers a pre-kindergarten program, the program shall be designed to
help children to .work and play with others, to express.themseives, to learn to use and
manage their bodies, and to extend their interests and understanding of the worldabout
them. The pre-kindergarten program shall refate the role of the family to the ct!ild's
2 - developing sense of seif and his,gefcegtion of others; N -

L3

257.25 (2) If a school offers a’kindergarten program, the program shall include experiences

* designed to develop-healthy emotional and social habits and growth in the language artsand
communication skills, as well. as a capacity for the completion of individual tasks, and
protection and development of ‘physi(;l being; ‘

re

257.25 (3) The following areas shall be taught in grades one through six: Social Studies,
including ‘geography, the: history of the United States and lowa_ shall be taught=with
attention given to the rofe in history played by all pérsons, and a positive effort shall.be
made to reflect the achievements of women, minorities, and any-‘others, who in the past may

- have been overlooked by reason of race, religion, physical disability, or ethnic batkground; |
\ 257.25 (4) The following'shall be taught in grades seven dnd eight . . . Social Studies shall

be taught with attention given to the role in history played by all persons, and a positive
effort shall be made to refiect the achievements of women, minority groups and any others
who, in the past may have been ignored or overiooked by reason of race, sex, religion,
physical disability, or-ethnic background; ¢ . :
257.25 (6B) In grades nine through twelve all students shall be required to take one unit of
American History which shali give attention to the role in history piayed by all Persons, and
a positive effort shall be made t5 reflect the achievements of women, minority groups, and
any others who may have ‘beén ignored or overlooked by reason of race, sex, religion, -
physical disability, or ethnjc background. : . :

L

“

280 (5} The board of directors of a public school district shall hbt‘:ailow discrimination in
any educational program on the basis of race, color, creed, sex, marital status or place of «
- national origin.” ’
- - ‘? " Ed
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| POLICY. STATEMENTS OF THE IOWA STATE, .
- . . , i, BOARD OF PUBLIC INSTRUCTION g

The lowa State Board of Public Instruction hassconsistently shown concern that all students in

lowsa regardless of race, ethnic origin, religilon, sex or. geographic location, be exposed either directly or

* - ndirectly to the rich cultural. diversity of the population of lowa and tie nation. It is hoped that such’
exposure, whether 1t is achieved directly, thr¢ugh meaningful personal communication, or indirectly,
through the curniculum of the schools, will result in a greater appreciation of the diversity in our society
as well as the recognition of diversity as-a major strength and cornerstone upon which our country was
-built . = _The following policy was adopted witp the above concernsand goals in mind: ~ ’

- »

(1) That every school district’ implement” 4t all grade levels (K-12), suitable curricular

content dealing with the contributions and culture of minority groups. The goal of this

€ - curriculum* should be to ﬁe!p students acquife a realistic basis for'understanding the
culture andslife styles of people of different races, ethnic groups, and socio-economic

status; and -

- (2), That the lowa State Department of Public Instruction, in cooperation with local
educational agencies, should foster in all subject areas curriculum changes,

, implementation of teaching practices, and utilization of instrictional materials which

- provide for'all children 7 basis for understanding the contributions of racial and ethnic

s . . minority groups.” - . -

. : « *  RATIONALE T

Issues 1n human relations and issues concerning social value judgements have become inescapa[;le in
the present day classroom. For thousands of lowa teachers already teaching in multi-cultura! classrooms,
dealing w[th intergroup relations is no longer a matter of teaching preference. Instead, the achievement
of better human relatiops through education is a necessity which is vital to our national welifare and to

- the complete development 3f human beings. -7

I3 -

Given recent federal legislation mandating equal educational opportunities for women and the high
degree of mobility of present day American society, it now becomes particularly pertinent that all
i schools, mncluding those located in rural lowa communities, prepare students tc live and function ina
- mu!g‘-'t:u,lturai, nonsexist society. All students, must be offered the opportunity to know their cultural
heritage and appreciate Its uniqueness through multi-cultural education. Similarly, as well ag learning
about the history and ,achievements of their own group’s culture, students must be offered the

perspective tHat comes with learning about other ethnic groups and other races. : -

2 3

One of the most commonly stated goals of education is to achieve maximum development and
utilization of individual abilities, while at the same time achieving personai self-fulfillment and
satisfaction. In order tp achieve this goal, it is necessary, that a'l students be made aware of the various
roles and life styles open -to both women and men. The curriculum should in no way condition boys,
girl§, or cultural groups for stereotyped roles or-careers.

=

The lowa State Board «of Public Instruction .recognizes its 3qty tp aid in ‘the provision of
multi-cultural education in these guidelines, The purpose of the guidelines is to provide'guidapce‘aﬁd
o assistance to local school districts in the development and implementation of multi-cultural educaii’on
- programs. The Board urges the cooperation of all schoof boards in the state in the implementation of
l: l{llc these guidelines by following the procedures and standards set forth herein. “ . -

Aruitoxt provided by Eic:




DEFINITIONS

e #

For the purpose of these guidelines the_follovf’fng definitions apply:
U H . . H

. 1. "Board of Directors” means_the ident:ifiable authority which governs and exercises functions

* necessary for the effective operation of public and non-public schools at the local level. .

-

- » - - "
2. “Instructional Materials and Resources” are textbooks, librafy books, periddicals, pamphlets,
_programmed materials, tape and disc recordings, art prints, pictures, and study prints, films, film strips,
slides, transp’arencues, human resources, in other words, materials or resources, in any format, used in
any manner which influences the pupil’s learning and teacher’s teaching:
y A - 9 P g th% ‘/ﬁ ng T

. ® e

3. "Culture” 1s the way of life of a people, the shared Ie:arney.behavior of the members of society. ~

* - » -

4. "Cultural Pluralism™ 1s a system which provides for the inclusiveness and diversity of women
and all groups, racial, ethnic, socio-economic, and religious and which rejects divisiveness and-the
. exclusion of any group(s) and/or individual(s). ; . " d

ot v ’ . -
5. “Cultural Values” are shared assumptions (largely unconscious) of what is rig'ht,, good, or
. important . . g -t -

’ 6. “Attitudes” are an affective evaluative reaction, a drive producing a response which gives rise to

3
overt behavior. . . . ) i .
& . .o

[

-~ -
7. "Intergroup Relations” are the ways in which people relate to one another as members :gf
groups. : g

. Za *

8. "Human Relations’* are the ways in which individuals relate tolone another.

9, ""Multi-Ethnic/Cultural Education” is the educational process that fosters the ur;derstanding and
appreciation of the diverse cultural and ethnic heritages unique to a pluralistic society. This educational .
process should ‘place emphasis on Spanish Speaking Americans, Black Americans, Native Americans,

Asian Americans and women. “ -
> LT
- Ve

10. “Non-Sexist Education” is the educational process in a schoo! district, or schools therein, from
-, early childhood through adult education, by which all* persons gain knowledge of, respect and |
appreciation for, the historical and contemporary eontributions of women, as well as men, to-present
cvilization. This educational process reflects the wide variety of roles and life st‘ﬂes open to women in -
today's society and conditions neither boys nor girls for stereotyped masculine-feminine career rojes of

s

life styles. . .
b o~

11. “Curriculum®’ is all activity for which the school is respor;'é‘lble.

-

. 12. “Mmority Group” _is-# category of persons who share a3 common culture, who differ in an
adentifiable way (usually skin color) from the mgiority and who have been deriied full recognition and
" full participation in the society of the United States. -, -

. - .

13.."Ethnic .Group’ 1s a category of persons who support 2 setof values, beliefs and symbols

.
" %

” - -
/ * 1 M .
4

Q . i oy ’
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. . » - b
common to a particular national hentage but who also share the broader set of values, beliefs and
symbols that- charactenze the culture of the United States . e

»

14, "Cultural Group” 1s a ¢ategory of persons who share common expenences because of age, sex
. ethnlcnty, socio- economlc, and mlnor”ty group status.
15. "Conflict” |s a socia! process in which individuals or groups intentionally or uninterfionally

.+ Coerce, oppose, harm or resist the will of another individual, group, or groups. .

.

16. “Tension” is a state of latent hostility or opposition between individuals or groups.
—17. "Behavior” is the manner in which one reacts or functions. |~ T
. . . i i N . ,‘; \

18. "Minority Studies Course™ is a course which studies the culture and hlstory of a mmontv
group or of several minority groyps and which emphasizes the contribution of such group(s) to
- Amezican society along with the historical and contemporary forces which were, and are, operating to

" the dlsadvantage or advantage of such groups. .
* ~ o I

.

~ o=

* - -

Womens Studies” 1s a course which studies the histery and contributions of women to &
Amencan souety along with the hlstoncal and contemporary forces which were, and are, operatlng to

the disadvantage or advantage of women . ~ -

- » *
2 -

20. "Bilinguat Bicutural Education Program’ 1s a program in which two languages, one of which is

English, are used as mediums of instruction and which emphasize activities designed to impart to
students a.knowledge of the history and culture associated with these languages. . .

"Trans:;tional Bilingual Education Program” 1s a program inr which two languages, one of which

- 15 Enghsh are used as a mediums of instruction and. which emphasize improving English speaking skllls

_sv that the student may be assimilated into the regular mono- hngual English medium programs.

22 "Students with Limited English- Speaknng Fluency”’ Are students who come from home
e vnronments where a language othe 7 than English is commonly spoken . . 1

-~

23. "English-Speaking Student 15 a studept who comes froma home environment where Enghsh is
the: domlnant language and‘wherp another language would be used infrequently. . .
24. "Special Educatlon,’ means instruction in a classroom, home, hospital, or other institution
designed to meet the needs7of persons under twenty-one years o_f age, including children under five years
of age, who are handicapped |n obtaining an education beCausé of physical, mental, emotlonal
v communication and learmng disabilities or who are chronically disruptive, as defined by the rules of the a

/ * State Department of Public Instruction. B ;
- A\ ” .
» *  25; "Contact-Activities” mean boxing, wrestling, ice’hockey, football, rugby, baskétball, and other
sports, the purpose ¢r major activity of which involves  bodily contact. .

~ 26. "Somal,Studues and Hustory mean curriculum offenngs in one or more of the following areas:

’ .

government, economics, sociology, pSychoIogy, geography, current events anthropology, and “social
Itta1es
Q
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1.0 MULTI-CULTURAL,'[\ION-S?XIST QURﬁICULUM POLICIES, PLANS, AND REPORTS ’
. ) > » s ~ .
1.1 The State Board of -Public Instruction recommends that local boards of directors adopt &
_ multi-cultural, non-sexist policy statement and’ proceed to develop and implement an educational plan _ -
5 based -upon that policy Statement. The plans should provide for instructional materials, teacHing
* strategies and-curriculum content in all subject areas, based upon the criteria outlingd in these guidelines.
The plan should include goals, priorities, activities, and target dates for grade levels pre-kindergarten ¢ _/
i /

through tweive (12) based upoh anappropriate needs assessment instrugient. \
. [ . . . - '

1.2 Boards ‘of directors ar.e requested to’subniit a written progress report to the State: -
Superintendent by December 1, 1976, which includes the policy statement adopted by the focal hoard,
the written plan beind implemented, the stage of implementation reached, a list.of the mémbers of the .
adﬁsor/ﬁ committee egeblished and'a description of related in-§etvice training provided. ”

. /COMMENT: THE LOCAL 'SCHOOL BOARD IS THE OFFICIAL POLICY MAKING BODY -
+’IN A SCHOOL DISTRICT. MEMBERS OF\THE BOARD ARE OFTEN INFLUENTIAL -
, COMMUNITY LEADERS. THE LEADERSHIP AND. SUPPORT OF THE BOARD IS * .
.~ NECESSARY 1F FUNDAMENTAL CHANGE IN THE EDUCATIONAL PROCESS IS T9
’ BE AGHIEVED. REPORTS TO THE STATE,SUPERINTENDENT WILL ALLOW THE '

i ——DEPARTMENT OF PUBLIC INSTRUCTION- TO MONITOR THE EXTENT OF
' MULTI-CULTURAL CURRICULUM EFFORTS IN [OWA, ‘ ‘

2 ~ ¢ -
d

~ 2.0 MULTI-ETHNIC, NON-SEXIST ADVISORY comimmz/ Cos : ST e

T et . ¢ -

‘2,1' Boards of directors should' appoint an_ advisory comrgittee to advise 7tt1‘e_ board, the
administration and the staff on a continuing basis dy?ing the dévelopment, implementation, and - ~ ~ *

p A1t

evaluation of the multi-¢thnic, non-sexist education‘pla?.,The advisory commjttee should be composed
of equmumbers of men and womei, no less th none répresentative of each minority group
significantly fepresented in the district’s population and a representative community  cross-section .
- including. board. members, administrators, teachers,‘s,tfudents, parents, and lay public. In distric{s where' -
- no minority group population eXists, it is recommended that minority group fesource persons be uiiljzed -

when possible. . - " ,
. ? - . -

2.2 The advisory corimittee should report no less inan semi-a.nnuall'y to the local board -of

directors. Such a report should include but nat be limited to:” .

-

a. Recognition and reduction of ethpic, racial, and sexist stereotyping and bias in instructional
materials. . ‘

b, Jnservice for professional staff in human relation and implementation’ of multi-ethnic, non-sexist’

curriculum programs. C v T, \

L]
’

. . .

R y ¢ Intercultural experiences for students. e .
, - .
- d. Integ'i'ation of content on minority groups, women, ethnic groups, and’int’ergroup relations into
" Tthe curriculum. . . i ) - s
- . . s . - s . 1
v * . Use of regional-resource people in-the area of minority studies, ethnic studies, and women’s
“studlies. . .
Q -
ERIC
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_ f. Deyelopment of a collection of multi-ethnic, non-sexist resource materials for"the staff and the
_students. $oe T L

2 - . v .

»

" .. ) . v “‘ . ¢ . > " U
, COMMEN_T: THE [TREND IN- EDQCATIQN TODAY is. TOWARD GREATER -9
: . COMMUNITY _INVOLVEMENT ‘IN. THE 'DECISION: MAKING PROCESS. ,THE -
. ) AD\(ISO‘T&Y COMMITTEE _PROV[DESY THIS INVOLVEMENT AND ALSO- PROVIDES
-FOR INPUT ;,F,R_'OM WOMEN AND MINORITY GROUPS; TWO GROUPS WHICH ARE =,
. Uﬂpﬁgﬁ-REPRESENTED IN SCHOOL. 'ADWNI§TRAIIVE STAFFS. IT IS .
. UNDERSTOOD THAT ME- iOWA SCHOOL DISTRICTS WHERE NO MINORITY :
.. . - GROUP 'MEMBERS RESIDE MAY BE UNABLE TO OBTAIN THE ;SE*RVICES OF A <
- - MINORITY RESOURCE PERS)ON. vt AR o . -
" - . o te A v . ~e
) 3.0 ADOPTION OF INSTRUCTIONAL MATERIALS . - R
N Y . . Y H N & N " N
. . 3.1 Instructiona! haterials adopted by boards of directors should be designed-to foster respect for®
- minority? groups, women, ‘and ethnic groups and shall représent realistically our pluralistigsppieiy, éjong
with the roles and life styles- open to.both men and women in today’s world. Materials should be
i designed to help. students gain an awareness and understanding of the many important contributions
~made to our civilization'by minori¥y groups, ethnic groups, and women." , - .
v -7 S * T o . '
3.2 Instructional materials aqd resources adopted for history and social studies shsuld'c;larify the
. multiple historical and contem;;)orary forces with their economic, pplitical, and religious dimensions
..+ --which have -operated to the disadvantage of atlvantage of women, minority groups, and ethnic groups.
i These -materials and resources should present and analyze.intergroup tension and conflict obiég:tive'lx.
placing emphasis upon resolving social and economic prablems. 4‘ : <t
33 ' Instructional materials and resources adopted for history and social studies should' be designed )
. tb motivate students and staff to examine their own attitudes and behaviors and to comprehend their
Cos / own duties, responsibilities, rights and privileges as participating citizens in a pluralistic, non-sexist, .
. * 7 {ociety. v ’ s : . : .
‘COMMENT: ITIS NQT.INTEND'ED THAT SCHOOL DTS)'RI_(:TS DISCARD MA']‘!EBIALS
. THEY RRESENTLY UTILIZE IF THEY DO Np% MEET THE CRITERIA ESTABLISHED
.. IN THESE GUIDELINES. IT IS-INTENDED THAT SCHOOL DISTRICTS USE;THESE
e CRITERIA.WHEN’--’ADOPTlNG NEW MATERIALS IN) THE FUTURE. IT IS ALSO ..
+  <MPORTANT THAT: TEACHERS RECOGNIZE THE' BIAS ‘PRESENT IN SOME .
b _M{\TERI'ALS SO THAT THEY CAN-POINT {T OUT TO THEIR.STUD ENTS/./
‘ ) ) ; ’ re ' M « L ’ t / Y
- 4.0 CURRICULUMCONTENT : . - ’ / ?
. k3 . - . . e . 4
= - * . /' % , ¥ - . I‘ n". . . . Vs N .
* “ 4.4 Cutriculum in laWwd schools should, be multi-ragal, multj-ethnic,.a -/non-sexust. Its aim should
be to reduce and eliminate stefeatyping and bias on the_basis of sex, race; 0 A_efhnicity. . v
“ ) 4.2 History curriculun"\']’gontent, pre-kindergarten through twelve,(12), should include information

%on the contributions of minority groups, ethnic groups, and women, o lowa, to the nation,’and to the

world. Thesmultiple historical forces with their socio-economic, pol'ﬁcal, and religious dimensions which

< “have worked to the disadvantage or advantage of women, minorjfy groups, and ethnic groups should be
s . + - . : ] .

RIC 10
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_+ “from a culturally pluralistic poinf of view.

< RN N L

explored. The curriculum should analyze historical intergroup tension and. conflict in the United States

A

.
AL » ¢

.4.3 *Social S}udfé’s curriculqm,.'bre-kinde?garfen t[\rough twelve (12), shou|d’po}8n’ oﬁhe multiple
contemporary forces-with their socio-economic, political, and religious dimensions which are currently
operating to the disadvantage or'advqniage of ethnic groups, women, and minority groups both
nationally and imgrnationqlly. The curriculum, should analyze iptergroup tension and conflict
objectively and focus upon solving social ‘and ‘ecohomic problems. Emphasis should be on motivating
students and staff to examine their own attitudes and behaviors and-to comprehend their ows duties,
responsibilities, righté and pri\!ileges\as,qitizgns ofa gjqralfstic,:non-sexist society.

; . X ‘
4.4 It is further recommended that secondary schools off!el' elective courses in women’s studiés and

" ethnic Studies with emphasis &h Native Americans, Spanish-Speaking Americans, Asian Americans, and

&

* * Afro-Americans and women. Such courses might also ‘deal }with tf\e bans of *human and

" intergroup relatio'ri‘s.
e

T

—y

-

COMMENT: EMPHASIS IS PLACED ON WOMEN AND THESE EOUR GROUPS
“THROUGHOUT THE GUIDELINES. THESE GROUPS' AREXMORE READILY «
IDENTIFIABLE 'AND THEREFORE HAVE ,BEEN MORE' SUSCEPTIBLE TO
PREJUDICE, DISCRIMINATION, AND EXCLUSIONARY PRACTICES. THIS IS IN NO
WAY.MEANT TO INFER THAT OTHER ETHNIC GROUPS MAY NOT BE THE VICTIMSo
. OF DISCRIMINATION. ™ ADDITION TO MINORITY GROUPS AND WOMEW, A°
SCHOOL DISTRICT MAY ‘CHOOSE TO INCLUDE MATERIALS AND CONTENT-ON

by th

OTHER ETHNIC GR@UP($) COMMON TO THE COMMUNITY. .
4.5 Language arts, Jmusic, and art curricula should include the wdrks of.mindrity groups, women,
and ethnic groups. These works should be presented in such a way as to foster intergroup appreciation

-

and understanding. e S . .

]

- . . . w
b .
P S

»- 4.6 Science, mathematics, and business related curricula should include the contributions of, and
examples familiar to, women,yminority groups, and ethrfic groups. Where segregation exists.in classroom
_enroliments on the -basis of sex or race, positive efforts should be made_to eliminate this segregation,
regardless of its cause.» "+ ‘ . o

> - *

N

4.7 Domestic arts, industrial arts, health and physical education ‘curricula should not be sex
stereotyped. With the exception of sex education and contact, activities in physical education there
should be no-segregation on the bas® of sex. Where such segregation exists, positive efforts should be
made to eliminate it, regardless of its cause. The contributions of, and examples familiar to women,

minority groups, and ethnic gfoups should be utilized. . i ot .
B - ‘ 7 .
. P
5.&' BlLINGUAL-BICULT,UﬁﬁLJED,UCATION PROGRAMS * -\

" .5.1"The State Board of Public Instruction recognizes that: . L

a. There are significant numbers of children in lowa with liited Edglish-speaking fluency. ="

: b, Moss of these chifdren have a cultural heritage which *differs from that of an

Q o English-speaking person. . . A e

- i -




F; " N g - 4 ' ‘\
! The prlmary means by which:a- ch||d learns is through the use of such child’ s\ nguageand

cuIturaI heritage. ;
. Vd i N - [

.

“d Significant numbers of children with limited English- speaklng fluency have needs that can

—- be met by the use of bilingual educational methods . » * \
} — - . 3 e
-y . In add|t|on ch|Idren with ‘limited Enghsh-speaklng fluency benefnt through the fullest
Tt utuhzatlon of multlple language and cultural resources. ’ ] - \
' ~ s o

It is recommended that local, school districts, ndmlnlsterlng attendance centers with children ‘of *
limited English-speaking fluency, develop and imblement contlnulng " bilingual-biculturai education;, -
programs and fransmonal bllmgual educatronal programs in accordance With the following’g ouldellnesl

5.2“In"a district where there are twenty {30) or more students wuth limited, English- speaktng

. tiuency,.a oontlnulng bilingual:t ‘bicultural educatlonal program sh0ulg be provnded by the district. , .
e + .

- .

N 5.3 In a district where there are students with Ilmlted Engllshjeaklng quency and the rtumber of «
N such students is less than twenty (20) a transitional program should be provided by the d|strtct for thOSe
- students v LI .
» et . ’ ‘ h . N - s
54 A. student removed from the regular classroom sh0uld spend, at léast 20%, and not morethan
~50%;of h|s/her total classroom tlme in the bilingual program. -
£
55\Students ‘enrolled in a program_ of brllnghal -bicultural education and transitionalbilingual
educatlon should be placed in classes with students of approxnmately the same age and be providéd wnth
|nstruct|on which is appropnate for hisor .2r.level of educational attainment.
e 56-|t is recommended that, whenever possnble, Englgsh-speaklng chll‘dren should be |nc|uded in
buhngual prograis on a voluntary basis, . \ . “
s \ 2 7
‘: " 5.7 The bnltngual .bicultural program should be developed in consultation with parents of chlldren
.. “with limited English-speaking fluency, commumty resource peOpIe, consultants, teachers, and where
appllcable seoondary students

'S

3

6.0 SPECIAL‘EDUCATION PROGRAMS
. 9 .
“ . * -6 Local district boards of directors should |n|t|ate -a review of the|r pO|ICles for assigning students
to, and evaluating-special education programs, when: A
T

- N -

“a. The per_gentage of minority students in the specific program exceeds the percentage of

N minority siuderits district wide by 15% or more. ) « -
& ~ ~
P b. No minority students are enrolled in specific programs in districts where the minority
« enrollment is 5% or greater. . : -
6.2 Such a review should include: .
\ . - Ld . * . T .y ’ b -~ , B »
. a.._Teacher referral practices. . , ¥ v s
) - ] < .

Q ) o — ! ' , T,
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. b. 'l:esting practices.‘

EH - ¢ Inferpretation of tests.

L

e d. Counseling practices.

e. -Re-eXamination patterns.
F 4 - -

- f. Nature of tests utilized. ’ - -

.= g. intercultural awareness of the examiner. - ‘ - -
. % ) ] . ' .

\ 6.'3/!f th(_a conditions described in 6.1 are existent one (1) vear after such a review is made,_the

: local district will be asked to submit a written report which explains why the condition still exists.

S - PR,

. 4.0 GUIDANCE ANp COUNSELING
- 7.1 Guidance .counselors and other school personnel should be encouraged to utilize thase
=, materialg and resources which will present to the students a broad spectrum of educatlonalxand career_
opportunities. Sex race, ethnicity, religion, or socio-economic status shoutd not be considered as
I|m|t|ng.fact’ors in educatlonal ‘career, and personal counseling. . ‘\ - "
“ ¢ 7°2 Career information materials, used to recruut studepts for’employment, further educatlon,_ and
job training, should portray racial minorities and both sexes as well as majority group members.
. . - 3
7.3 ’Edﬁcational and career information should place emphasis on opportunities, interests, sKills
and abilities of_individual students and should not make generalized ‘assumptions about students based
on their.race, sex, ethnicity, religion, orgccio-ecdnomic stasus. ) >
.4 Guidance and counseling services should provide those personal and inter-personal experiences
that will'promote pbsmve self-image and posmve inter-group relations.

- . !

{ -
a-,

75 Gundance and counseling services should assess individual student abilities by using a variety of
indicators. Such assessmenis should not rely solely on grades or test scores. When assessment instruments
are selected, adjustments should be made, where necessary, to account for socno—cultural and linguistic
background ) - PR 5 e

- - . ¥ -

,_ A 7 6- The soope of guidance and counselmg services should be considered the responsibility-of the
. .entire staff and, therefore, the guidance departments should communicate with the entiré staff in those
. areas which will foster the'goals of education is a pluralistic society.

- . * 4 —_—
1. 7 Guidance and counseling services should foster posmve horpe/<chool relatlonshlps and oontacts
between parénts -and personnel, regardless of the race or socio-economic status of the student. N

‘. -

Ly . e ——
i

"

7.8 When hlrmg, prdmoting, or assigning personne} within a school system, school authorities
should consider that aduits serve as role models for students. Therefore, authorities should, whenever
, possible, utlhze adults in a variety of 1obs and activities to demonstrate that they can be performed by
* ?nv person regardless of race, creed; socio-économic status, natlonal ‘origin or sex.
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=, - State

Multi-Cultural, Non-Sexist Curriculum-
Advisory Committee Members

Jeanette Lyon, Teacher, Ft. Dodge
Chuck Dillard, Administrator, Cedar Rapids
Carmen Gioiello, Administrator, Council Bluffs
8ill Baas, Administrator, Des Moines, Dowling
Jan'Huss, Teacher, Des Moines -
Wilbur Washington, Professor, Pella College
Alita Siasoco, Teacher, Des Moines

* Glenn Cohnor, Administrator, Ames

Eladia Posados, Teacher, Keokuk

Garold Barney, Professor, Graceland College, Lamoni
Barbara James, Administrator, Drake University

Anita Jones, Teacher, Des Moines =

Sheila Billingion, Coordmator Cedar Rapuds

Shirley Pantini, Teacher, Marion T

Jane Sharp, Administrator, Des Moines

Duane Mackey, A@ministrator, Sioux City

Sharon Slezak, Consultant, Department of Pubhc Instruction
Ann McKinstry, Student Waterloo

Todd Claytoy, Student, Waterloo

Saul Austin, Teacher, Waterloo

Don Fett, Coordinator, lowa City

Louise Burman, Teacher, Burlington

A. Mori Costantino, Commissioner, lowa City Human Rights Commission

~ Jim Braunger, Administrator, Mason City

Betty Jean Ferguson, Admlnlstrgtor Waterloo Human Rights Commission
Dave Rose, /}dmlmstrator South Tama
Miguel Teran, Administrator, Governor s Spanish-Speaking Task Force

‘Kathleen Henningson, Teacher, Muscatine,

Dick Gage, Consultant, Department of Public Instruction
Sister Barbara Kutchera, Professor, Clark College, Dubuque

" Donna Cubit, School Board Member, Oskaloosa ’

Priscilla L. Wanatee, Counselor Aide, South Tama
Larry Dusanek, Administrator, Ft. Madison




