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- Geoffrey vaerdalec was born in
i England in 1922 and has been -con-
cerned with education, particularly:
rural educatlon, for most of his
working. life.® He obtained a B.Sc.'
"in ‘agriculture at Leeds
. if 1945, and an M.A. in education at
‘Macquarie Unkversity in 1973. . -
Statrting his " career as
an extension worker in York- .
shire, he soon 'moved into
tertiary ‘educasionn when he
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" turet at the Northampton«
‘shire Instltq;e of Agricul-
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In 1949, he% was S¥ngtéd M
to Senior Lecturer, and lat-*
-er to V1ce-Pr1ncipa1,,§t the,
.Bzcton. _College ‘of 'Agriculture in

Devon; where he was to .stay ‘for
., nearly' twehty: years. .Here most of
his, time was spent, on;plaming, ag- "
.1ninistration, devel pmént worke 'and
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"He was ‘also ‘a curric-' R P

) In 1964, .he was seconded for thrée
’- years to the -—-Government— of——Zambia,ﬁ
charged with the task of planning and
establishing, completely . from scratch,
the National Resources Development
.College,. a multi-disciplinary college

. of which he became Foundatlon Princi-
pal. . - .k .
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After returning to Devon
for a few.year§, Mr Coverdale
accepted an offer -of ‘appoint-

ment at Macquarie University,
and travelle to Australla
with his family - 1968,
Early teaching’ commltments

'included some educational so-
ciology and this gave rise to
the enquiry. into teacher mor-
ale aat various levels and un-
der varyrng c1rcumstances.

- ['ad
AS K] te

V_thtérly he has’ been in charge of
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This does not purport to be a major piece of research w1thza
h1ghly sophisticated methodology It is no morée than'‘a pilot study,
(I' believe "pipe-opener” is the term sometimes used), which takes the
form of an enqu1ry into, the attitudes and emotions of d sample of State’
schoolteachers in' New South Wales, One of the main purposes of the sur=
vey has beén to highlight séme of the Key-issues wh1ch warrant further

", exploratlon in depth as a, contlnuatlon of this prOJect

¢ -

.
- ~

3 < ' \ L ’ ., .
- Hew representatrve are the'respondents7 Every effort was made '
to €nsure a random sample, although:it has. to be conceded that there.was
. a'tertain emphasis,placed on experience. 'For every respondent with less
than ten years of classroom experience, there were four .who had:been -
teaching for more’ than ten years, and half of these, in fact, had been " -
'teachlng for’ ‘over twenty years, I think, on the ‘whole, “this is defens- '
ibl&, It favoured maturity’ of Judgment though gome mlght drgue that it
"also gave a voice to those who had grown stale, cynical and disillusioned. ;
‘In"any’ case, it is d1ff1;ult to. obtain, a truly random sample in an, en-
qulry of this nature. The disenchanted’are quite likely to commit their

thoughts to paper whereas the content ‘pr the conmlacent are less 11kely ~
; to respond R .
.

-

~

. R L . . +
a ’y 7 .y ’ ]

Are. the, numBer of responseg sufficient to, give cred1b111ty to ., o)
thHe findings? I thlnk they are, and others whom I have consulted share .
this view, * There are “165 replies from all parts of the State, The ™ h
gguestlonnalpé was a véiy volumlnous one, and many respondents éxceeded
¥500 words in their Yeplies. “(The average was\420 words.) This adds up
&0 quite a ‘wealth of infoymation for what is no more’than a prellminary N
survey The rate of. respopse was 22 pertent. This low f1gurE(1s, I gath-
er, not ut of character, with similar ‘enquiries where-the 1nstrument used
‘has,’ belen\a mail questlonnaire. In this case, I think the questlonnalre
was too lhng‘and too timeZconsuming). Some of the questions shduld have
" been more closely structured, instead of open-ended I should have in-
‘.cluded a. stamped foolscap énvelqpe for replyx ~Al{ in ‘all, T think the
" 165 who did Tespond are ;to be h1ghly,commended espe01ally the many who

1

L

31nd1cated how pleased they were‘to partic1pa§e 1n "such a worthwhile
enquiry . .
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3 . * .

- OPENING REMARKS™ - |

/ - In November: 1971, the School*cﬁ Education, Macquarie University,
made a submission to the Senate Standing Committee on Eduqatlon, Sc1ence
and the Arts. The opening paragraph- fead5°

v

There is considerable maldise in Australia. about
education, focussed in.¥he main, on teachers and the prep—
aration of teachers, and on what happens within the schools.
Industrial unrest among teachers, in more than one State;

el ., frequent protests in the Press,.and in' the form of petztfons
. and demonstrations; allied with condemnatory statements from
sentor academics and- members of various groups in the -
community,” are symptoms of the general disquiet.’ ndeed
- the very existence of the Senate, Committae on the ‘role of
the Commorwealth in Teacher Education. is, Ltself strong
evidence that all is far from well <A edhcatzon in Australia.
It is difficult, however, to povint to hard data to, support
the many claims about, the veaknesses of the system as a whole,
.although there is ample evidence about the deficiencies in
‘ . vartous sectors. Little effort has been made to pldde v
this evidence itn—context or to answer the funQamentaZ

yestzons about the.provzszon of education.
§

>

»

o - Latex, the documenh*has thls to say: Y - 2

> (there’ are) compeZZzng conszderatzons relating to.the - . {

: quality of education, which depend to a great extent on.

. ‘ the. 4&alzty of teachers both in terms of knowledge und skills |
' and of their dedzcatzon and_motivation. (my underlznzng )

.The annual figures released by the New South.Wales Department
“of .Education, in mid-¥1 revealed that teacher resignations, (and this
figure excludes retiremerts and deaths), amounted to 3,822 ~ sope ten
., percent of the work-force in State schools. Gains from tralning estab-=
,lishments were 2,072, leaving a shortfall of '1,750. Some 2,970 teachers
werel however, recru1ted from pther sources, notably from overseas or
from teachers, partlcularly married woméh,’ re-enterlng the profession.
\ About 10 pegcent of teachers aré employed on a. tempbrary basis. .
\Reilgnatlons have increased. by 30 percent during the past three years.

" At

- M * . .
.t .o . . ’ ' . . .
» - . . . .
. . . . R
. . . 3
N R
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‘ '“The 1971 Bell Report looked at, intex’ alia, the resignation of
-, teachers under bond during the'years 1968, 1969 and-1970. One . thousand,,
u951x hundred and_six such teachers re51gned duridg this period, 352 of
7them from pritaty schOpls and 1,254, frém secondary schoois. The biggest
’ “drop-dut was during thelr‘second year of teachi (35. 2% of the resigna-
.~ . tioms). The lowest rate (3.3%) 'was during.thei fifth y#ar of teaching.

AN . ' . % ‘. / -

In 1970;}the main reasons. for these mew teachers resigning were |
- as follows: > . " )

! Y
. 7Percentage

/ . ’

AT I gy

\ Co Overseas travel K ¢ , 25,1
‘\f'"" - quompanylng husband; interstate or overseas 12,4
. - Taking up other. employment : , 17.1
- Pregnancy/child care/domestic duties. ‘ 15.7
_ Personal reasons (dissatisfaction with
" _service/unsuitability to teachlng) .o -1
- Furtheér education .
Healtﬁ reasons ' . ;o
-~ .o Otherjreasons,a ‘

W MO
w o wu

| ' . - 100.0
|

oo

¢
The purpose of this pilot study was to investigate the status
., attltudes and morale of the teachlng profe551on in New South Wales. T
appears 'to be partlculanly apprepriate in the ‘light of these figures cc
, cerned w1th teacher wastage. It also ?as to be'remembered that for evegry
. teacher who resigns, there are undoubtedly several of "his‘'colleagues w. 0,
remain dlsconsolately in the1r classroom in a moed of depression and
dlscontent. .. > °

’ *

. " The 1nvest1gat10n was used to gauge the climate of op1n10n
. amongst teachers and to elucidate thé factors which may have been respons-

ible for the Increased rate of teacher resignations and job dissatisfac-

tion, *at the samelaime inviting the teachers te make suggestions for ,im-
. prOV1ng.and stfblllslng the profession. g
A . ‘s If tﬁns pllot study were to have a working hypothesis, it would
| read somethjfig like this: "ah attempt to reveal discernible factors
$ ", which, are’ fesponsible for the low morale of the teachlng profession as

‘ - ‘evidenced by (a) the high level of p011t1ca1 activity, and (b) a general
by e dissatisfaction wmth present condltzons. .

o . At this stage, 1t would, appear appropriate to devote .a few para-

gtaphs to the concept of "morale", which haﬁg:lways proved somewhat elus~

ive to define. It concerns the mental or emptional attitudes of teachers
into account the atmosp?ere

.towards tlie, components of their job. Tt tak

N 8"




. ~4< : ' '
~or "climate" in whicﬁtthey work and their individual orientation towards '

-~ .fact. .

their, task.' It is esSentdally a reflection of how one feels about things,
and is therefore a matter of-subjective perception rather than obfective

N b

& . i

’ ~

As a group phenomenon, morale is expressed by:

(a) tenacious persistence and energy in enduring and attemptlng
to overcome difficulty and frustration; .
v (b) enthusiasm and zealous striving in ‘pursuit of the- school s
‘objectives; . / :
" (c¢) group cohesion and co-operative functioning of the teag hers
who comprise the\étaff of a school. e N

A ' P R Y

LY

v ,Features of low moralé are: Lo . . . . -
A

(a) a tendency to’ elevate personal 1nterests above the purpose
of the enterprise; ° . ) )
(5) failure to derive personal satlsfactlon from group achlevemen H
(c)’ behaviour that is. obstructlve and* nonvcontrlbutory to the:
common purpose. / R ..
N ] - O‘. N . M ’ P N
Clearly, morale implies some human quillty-whléh prompts a ;. g
person to produge at maximum oufput, and without which he cannot perform
at his best. It is associated with a forward~look1ng, ealthy and con- /“
fident state of mind and includés such’ ‘attributes, as persﬁ;tenqeh enthus~
iasm, zeal and pride., It can .usually be 1ncreased by favourabl modify- K ﬁ-
‘
|

ing any conditiori that will increase Job-satlsfactlon. There is a cleaq
rslatlonshrp between teacher morale and pupil achlevement..
S ! o
’ thzst also be mentioned that this pilot §tudy has sub- ' T
obJectlves related to the origins of the teachers apd their reasons for |
entdrzng the profession, the relationshlp between teachlng and: social ] -
mobility, and a retrospective evaluatlon of teacher training 'j S -
*. et
Finally, ‘to place this study into context, I quote thé fntro- ‘L:
}

2

!

ductory paragraphs to the 01rcu1ated questlonnaire,,whlch read: -

Tt may be argued that much of the contemporcmy reseqrch

. in the field of education may remain gomewhat academic whless
Tts findings can be actively tXanslated intg practicé through .
the interest and. enthusiasm, thg devotion andP e::;pertzse,

' of the teaching profesewn, and that, at this point in time,
» . ' some investigation is urgently néeded into the.atatus, ‘
«  attitudes and grievances and general moraZe of that
. professwn. \ ;




5 ) » . 5. ' ‘ :
s g i I weuld he grateful if you would. proyide me with
AR : ansuers to the questions which, follow. - If you feel that
. #lleged current ‘disenchantment is heing exaggerated, .
a * please say so. It s important to obtain a representative ‘
sample of opinion. - v » . :
’ : Your responses to the questiomnaire may or may.not
% ! .remain anonymous according to your personal wishes; )
' ~ in any case, no names will be mentioned in any subsequent . )
. ' neports arising out of the survey. -

The questionnaire is largely unstructured to give —

| you the opportunity of expressing yourself in your own -

‘ L. way, and providing erphases where you think they are most
’ needed< s

The questions which follow are set out in Appendix One.

l
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. METHODOLOGY -

The, methodology took the form of a mail questlonnalre posted L
at thHe commencement of the 1971 academié year. = .

. .
.

The subjects were practising teachers in primary and secondary
schools throughout New South Wales. . ) —_—

. : Seven hundred and fifty questionnaires were, posted tégether T
with a covering letter inviting the teacher to participate in ‘the enquiTry.
A list of the questions asked appears in Appendix One. . !

.

S

“ . _
!, In the absence of access to a complete Ilst of serving teachers,
.a random sample was obtained from Teachers Promotion Lists” (614) and
supplemented by a list of.Teachers' Federation members thought to be - ‘.
interested (136), . L, T .

The questlonnalres covered six pages of‘foolscap, 1ncluded 61
direct questions, some .of them open-ended, and comprised 828 words.

.

' The format includéd six main sectioms: .
) (i) + the role of the self;image of the teacher.

(ii) a list of problems raised by teachers,. to be graded on a. - T
four-point scale, ranging from the category of h1ghly
important" to that of "llttle or mo 1mportance

(i{i) social ‘background of the teacher and his family._ o

. '

\

] .
(iv) retrospectivé assessment of teacher'training.
(v) . recommendatlons by the teachers themselves for improving )'
\ ) ~ the professlon.‘» C «
¢ . . .. . ]
(v{) some‘personal details of the respondent: - .
Y { N ; - v

. .Thé format. originated as a result of discussions. with colieagues
and practising teachers. : \ : '
, ce g -In every case, provision was made for respondents to preserve

their anonymity where they so desired.

- ¢ \

-
-

i There were L65 responses and the collated results are set out
\ 1 and discussed in the following chapter.

g
= - ’ . 1 L ) \ -4
. .
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-however, an area which warrants further investigations,

RESULTS AND DISCUSSION '

)

The fOIIOW1ng tables show the origins of the 165 comgle led
questlonnalres whlch were- returned

s

TABLE ONE |

S : !

Details of Respondents’ according to the: Level of
Teaching and the Sex of the Teacher |

[ .
‘ - A Male Felee .- Total
T © Primary School - 35 . 7 42
. Secondary School 81 42 . 123
' ; e 116 49 165 . )
| g . _— - §— /
1 .

i The proportion of responses from primary school teachers is
app%ox1mate1y 25 percent, whereas the proportion contacted in the sample

was approximately 45 percent. This would seem to imply a greater accept- -

ance of existing conditions by primary school teachers, a possibility
which is borne out by the resignation figures for those under bond,

quoted in the Introduction, where the primary schools «clearly show up
better than the secondary schools, This wpuld not seem surprising, bear-
ing in mind the relative 1nforma11ty and the more personal atmosphere of
the prlmary school,. together with the phlld-centred _approach, the relative

absence of curriculum cgnstrafﬁts, and the comparat ive freedom from
serious disciplinary problems. ¢

A
The proportion of wotmen teachers in the saﬁple was 23 percent
which does pot accurately reflect the proportion of women teachers in the
profession. This was largély due. torthe 'reliance placed on the Teacher
Promotion Lists in arriving at a random sample, (The proportion of women
in these Lists is 27 percent, nearly half of which are Infants Teachers.)
[ ' ‘,L ) N ! » '
Y It is interesting, however, that 30 percent’ of the respondents’
were womenXN_ One might hazard a guess that this was due more to conscien-~
tiousness in completing and returning the questionnaire rather than to .an
excessive discontent and disquiet with the profession. 'This is certainly,

J

N . / M
: //‘ \ ' hd

. o [ o .
: . . "\ 12 | ‘ B ‘” o




' —
TABLE TWO i
- ’ o f
', Positions held by Respondents '
Princip§L: secoridary . 4
Principal; primary . 16 '
Deputy Principal: secondary 8
Deputy Principal: primary 7
Subject Master/Mistress: secondary’ . 41
Special Mdster/Mistress: secondary 14 , -
Infant Mistress 3 .
y Assistant Teachers ’ , 72
165 -
. e 3
‘ ' " b
£ - TABLE THREE ‘o !/ ‘
! *
Teaching Experience R |
20 years or more K 69 !
15-19 years ' . 28 »
10-14 years . 37 B
5- 9 years ' ) /18 e
d less than 5 years . 13 : )
‘ 165
, A - —_—

£
Twenty-one percent of the teachers in the sample were country

, teachers in that .they came from the rural hinterland, and not frofh the*
Sydney, Newcastle and Wqllongong areas or from coastal resorts. Twenty-
" six percent replied. This supports- the theory that many.country teachers
see themselves as disadvantggeﬂ, and in the really remote rural areas one
. gains the impression that morale is distinctly low. °
T&enty fespondénts preferred to remain anonymous. I expected .
this figure to be higher, and considered the fact that it was so low to
- _be encouraging. ' . ' . -
If there is such a person as "the most typical re3pondent in a
survey of this nature, he will be a subject or assistant master from a

. secondary school in the city. He!will have taught for more than 15 years .
and the chances are that he will have a degree and a diploma in education|
and will not wish“to remain anonymous. . .

QUESTION ONE concerned the gole and self-image of the teacher, and was an

open-ended question which read: How do you see your pregent roZe as a
teacher, and how do you gee your future: deveZopmg"

L \

. “
== ~ 13
N ' R . d . r i




: else‘answered_i in a different context.

-9- " -

G
Y

- . .
TRirty-eight respandents lignored the question altogether or |

1 . - .

Referknces were most frequently made to three main role areas:

-.
“

(i) SOCIALISATION _ . L :
This included such features as the development of the pupils’
character and personality; the preparation of children to be future citi-
zéns; the inculcation of values, self-reliance and self- discipline;- and
helplng children to understand themselVes and their problems.

. -

(ii) - DEVELOPMENT OF NEW KNOWLEDGE OF SKILLS Lt ’

Assisting studemts to achieve high academic standards; seeking
to engender in the pupil an enthusiasm for a sub3ect° helping children to
pass their examinations with marks as high as p0331b1e, espécially in the
light of parental pressures; and the development of personal teachirng

'skills. " Py

(iii) ROLE CONFLICT

As well as dgnflict between (i) and (ii), \therg is also the
fact that classroom teaching often becomes restricted because of the
plethora of routine administrative duties. Also the p0351b1lity of
achieving promotion at the expense of class contact. .

Mention was made to a less extent of roles such as encouraging
staff co- operatlon, the assistance of . junior teachers, and involving the
community in the affalrs of the school. - .

.}"- PN
One apt ;gsponsé to this first question reads as follows:

"To help children understand themselves and their problems.
"To help children pass their exams with as high marks as
possible. ’
"To .attempt to reconcile the above two aims in the light of
patental pressure for good examination results.'

There has always been this dichotomy. The open question is
whether or not it has been exacerbated in recent years by such factors as:
(a) the influence of the family, like.the church, having waned with the
result. that more is expected of the school; (b) individual aspirations
being greater than ever before and this in a technological society which
is becoming more and more’ competitive; (c) a greater concern than in the

. 14
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past with equality of opportunity and the fact that "the quality of life"
- is of universal concern and not just the province of the elite;
(d) educationl!seen as a social service and not solely as an investment
+ in the country's development; and (e) the problem of coping with rapidly
chariging attitiydes and values in a society where the rate of social
* ' thange-had become, a phenomenon. -

»

QUESTION TWO involves the ranking, on a four-point scale, of problems
repeatedly’ralsed by teachers as affecting their morale. ’The issues
ralsed were [isted in the questionnaire in no predetermined order, and
respondents‘were invited to make additions where they felt that important -
1ssues has beex omitted. .-

ot Appendix Two is a complete record of responses in terms of Taw
totals on the four-point scale.

) The flgures Wthh follow are in percentages, and they show the
frequency with which the "highly important" categorisation appears in the
"‘ resﬁ%nses. The accompanylng cquments are the result of discussing these

, issues with_ practlslng teachers, but mo claim is made that they are

. eompletely free from personal value~judgments. . #

v st
. Three factors are ranked first, with 66 percent of the respomd-
A s ents regarding each of them as "highly important" issues. .

1 (a) Class sizes leading to much worthless waste of time. <

Bearing in mind the teacher retention rates quofea earlier in
thlS report, it is highly unlikely, especially with the school populatibn
steadily increasing, that class sizes will significantly decrease in the
foreseeable future, This means that teachers will have to have greater
recourse to technologicdl aids in the conduct of their classes if an
optimum rate of progress is to be maintained. This makes -apparent the
need for improved amenltLe?‘and equipment. Also for the more generous
provision of refresher cour;Es so that every teacher may become more fully
conversant with the educational media which should be at his disposal in

. ‘o
this day and ‘age." Refresher courses are referred to again at a later .
stage in this enqglry

- 1 (b) Demandlng,nature of the work, and an intensiflcatlon of the demands )

made upon the teacher. S

This reinforcés the reference made earLier to increased aspira-
tions in the context of a highly competitive society, and’ the extent to )
which the teaching load is predetermined by examination expectations.

And for the ''nom-examinable", the "low-achievers', or whatever they might
be termed, there is the problem of.maintaining their interést and 'their
discipline whilst the law demards that they remain at school until a
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certain age when they can leave its _confines to earn substantial wages d
in unskilled occupations. In theory, they are sfill being’ soc1a11sed4///

7 in pract1ce, they are being barely contalned.

) - Also, it is true that we are 11V1ng in an age when the pace* of
lee is increasing and the pressures are being he1ghtened. The classrdom
“is no exceptlon, and is not immune to these trends. 1

e

1 (cL‘The ex1st1ng system of 1nspect10n.

1 Al

Many educationists have claimed that there is little wrong .
with the teach1ng profess1on that & little moré humanity cannot put right.
It is not- surprlslng, therefore, that this outmoded form of superv1s10n
and evaluation _shoyld rank so highly in terms of the teachers gtievances.
.It.is important, however, to record that mod1f1catibns to the inspectorial
system are currently under way. No-one ‘doubts that 1nspect10n is necess~
.ary.as a safeguard against 1neff1c1ency,’stagnationh and the abuse of
authorlty in scheois. It is the way in wirich\it has been-conducted’ for
so long whrch gives Trise to such concern\ nd d1ssat15fact10n. v *

. & . . s
Next come two factors at the§54 percent levél. z ' ‘ -

.

© 2 (a) Inadequate amen1t1es and eq;rpment. _ T

)
This is the aée of educa gogal media and all the hardware which
goes with it. Australia s1gn1f1ca§t1y lags Behind o%her advanced coun-
tries in updating the classroom technlques which are such an importanmt
tactic when it.comes to combating clas$ sizes which are recognised as
being so hopelessly unmanageable, and which are often made even more
difficult where language problems exist. .
K

In poorer areas, where Parents and Citlzens Associations have
not fulfilled expectations, even the most basic essentials are lacking,

In many instances thére are sub-standard, school buildings which
are far from conducive to the teachlng legrning process. All in all,
Australia is not noted for its generosity in terms of financial 1nvest-
ment. in education.

1]

2 (b) The absence of an independent "Eductatfon Commission".

’

Seldom does one encounter a teacher who does, not feel that he
is being subjected to the heavy hand of bureaucracy. There is little
doubt that he would feel more of an individual, possessed of greater self-
esteem, if a truly 1ndependent and fully representative Education Commis-
. sion were to be introduced as the supreme policy-making and -arbitratiomn
body. The much-hoped~-for Educat1on Commission has been very newsworthy
of late, apd it is not surprising “to find it mentioned well up the list
of."highly important" ‘issues.

r
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o o JFive factors share a tally of 49 percentw- in other.words, v
ST chalf (he respondents view them| as h1ghly 1mportant 1ssues. . g s
LR "" ’ - v .4‘ l'( ‘~ ' " -\
2. 3 (a? Inhlblt;ng effect of promotion system. el . ) "
R ;- : ' coa
L cer, . 0-, . , ¢
. Tt ey ,,Thls is clqse related to the 1nspector1al ystem dlscusseo

.« , " in-l (c)¥. It does, hov

s er, go deeper than -this. Many apparently enter-
prising ‘and enthusiastfi

young teachetcs resent and are dlsheartened by,
a promotion system whigh slavishly favours senlorltyameasured by length
of service. ‘It is al debatable whether such a system is-in.the best \
lnterestglgﬁ the schopls. Another factor is" whether or not’ promotlon
‘'should be synonymous th app01ntment to positions whlch are largely - -
administrative: From the responses, it appearstthat a. number of teachers
feel that promotlen should not. necessarlly exclude them from- the inter~ °
action of the classroom. It is also argued that a competént teachér does
not always make’ the best. admlnlsbrator. L. LA \.
v AR S A W R A
3 (b) Prestlge with ‘the public;.Is teachlngrreally recogn4séo L ) f
as a profession? ° ‘ e ; A i
o .
There.has long been a feellng that teach1ng has ‘not been»fully S ]
regarded as a true,profession, and tHat it is.regarded by the majority of- I
the public as a safe 9 am - 3,30 pm job w1th long holidays. ,The teacher
is naturally disappointed that he is not given-full ckedit for-the K
responslbllltles and the strain which his duties 1mpose.

t ’ L el s * . ) . oy
. 3‘(c) Qutdated conditions for learnlng. N . - : L

P - . . o
.

n
,

.
This has already been touched upon in l (a) and 2 (a) but N
- "there are other factors involved. One usually finds ‘that a good teacher’
S 1s less concerned with rote learning than with developlng an enquiring
Y t‘ml d, - sound~judgment, gnd a balanced pupil personallty Relatifig to what
IR waz said in 1 (b), the subordlnatlon of ideal, learning conditions to ‘the
. demands of a .rigorous examination system can largely be blamed for this
. impasses Current developments in this latter context suggest, how€Ver,
, o . that: teachers can look forward to some 1mprovement in conditions in the” .

7 -7 not too distant future. . . . .
. . / N 3 ‘ . .
Co 53 ¢d) Diﬁficulty in overcoming rigidity in a curriculum which may lack
: .relevance and motivation., . - . ‘

- .

C. .

A rlgndly prescriptive curr1culum hardly enhances the self-
1mage of .the teacher as.a true'professional. Once agaln, the examination
system mugt take its share of the blame, although this apart, there is a

. ’slav1sh alleglance to uniformity, partly perhaps because of 4 laudable

- de51re to provide an egalitarian system of education throughout the State.

' The¥e are also thosd critics of teachers who would say that they have

" mote.freedom to interpret the e%Frrculum than they sometimes care to admit,

Y

Q *' ) .
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and that,-all too frequently, they take’ the easier road which does hot
ca11 upon extra reserves of effort and- initiative. Meantime, for one
reason or another, a high proportion of the’ pupils, especially the, older"
ones, associate school'w1th suffocating boredom, and th1s is critical to °
teacher. morale. ! _‘ ) L . . \

A3 ’ o ¥ °

. o

~

"3 (e) Innovation 1nh1b1ted by the systeml Insuff1c1ent opportunxty

<. for creat1V1qZ { . CoL
. . - “ : . 3 *

‘ This is d1rect1y related to 3 (d), and there is 11tt1e more to
add save that, im certain c1rcumstances ‘under the ex1st1ng system, the ’
.innovator is treated with. a degree of suspigion by his conseérvative
superiors, not to mention his oWn colleagues.' The place for 1nnovat10n
and creativity appears to be in'the primary school’, Perhaps that. #s one
of the reasons why, on the whole, primary teachers appear, more contented .
than, the1r secondary school counterparts. . . LN

b ' " ’ 4
. In the. next category are 1tems.recorded by 44 percent of the
respondents as”being "highly 1mportapt o . , .

P » . - .

4 (a-) ‘An unredsonable teaching load. 3 Co v - oo

- - . 1

-, Pressures of various kinds are ever-1ncreas1ng, partly due to -
the knowledge explosion, but caused also”by .the steadily mounting agpira-
tions of the children ard the demands of ambitioug,parents. Many teachers
would claim that a teaching load of’ 28 class-congg%t periods pet week does
not allow suff1C1ent time for adequate preparatiop of lessons, especially
if a'more imaginative approach is to be adopted. :

» ¢ «
.

|
i

4 (b) General distaste for. an .authoritarian System. I s
The heavy hand of bureaucracy has already beén mentioned.’ If
tHe teacher is to see himself as a professional. practitioner, motivated ” s
to provide a professional service, he must .be made to feel that he really
matters, as an individual. Regrettably, as virtually every.teacher has ex~ -
perienced, this is often very far from being the case. Inevitably morale
must suffer, and often quite unnecessarily. Again, this is something
which so often a touch of humanity can put right - or better still, avoid
altogether. This whole issue is bound up w1th the high response rate to,” .~
-X, (c) and 2 (b). : . . \
.y ‘. .‘

[

_Fiye issues receivéd a 41 percent rating.

; ! ‘. « .

5 {(a) Insufficient opportunity fot teachers to imp;ove upon their

qualffications. . ] £ . Lo
: ¢ - (I, N
'y .
' Opportunities do exist for practising teachers to upgrade their . .4
qualifications .by means of part-time studies including external courses. .

A . -
. Lo ) R . _ - -
' P ' ,1 iy .
‘. N « : ' . . ‘
. . N J .
L. .
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A .Their main e*penses are met by} the Department of Educatlon and in many .
O 1nstandes, studies‘successfully completed quallfy the teachers for extra -
. 1ncrements. It' pay be that su h courses are insufficiently publicised -

». . . and. encouraged put what seems more~11kely is. that teachers feel that
they'ﬁeed~temporary release frpm thédir tétchlng duties in o¥der to,con- / = "~
centrate on full- time study. . Part~time s udents often fa11 to do them-_r i

A " selves justice because of the other press re§ on their t1me and energies,"
P and this is w1tness@d in the hlgh w1thdrawal‘rate from part t1me courses. - s,

< New Zealand has a system whereby external students reaching ané )
‘. , advancedxstage in their studies .may be granted a year's leave on_full, -
e -pay in “order 'to complete theLr frnal year. of training, They also. have a -
' system whereby, given an above-average standard of academic quallficatlons,
teacghers.may be awarded an Advanced blploma of Teaching after having
, successfullx completed a speolfled’per;od of time .in the'classroom,

» L2

5 (b) Amount of. non-professlonql ﬂut;es 1nyolved

‘ "A ' v .~"'N . ¢ -‘ ’ Sy
- """ There is clearly a- ‘wide variatipn between schools, and between )
’s_';; teachers, within the same schgol, A1n the %mount ‘of time devoted to non- .

gﬂ teaching dutles, as well as in the. nature of the act1v1t1es in which they’ -
- ‘become involved. It is important: to d1st1ngu1sh be tween non-teachlng ’
e ., duties of a pastoral,.or éven semi- pastoral, nature which many argue are

best ,performed by the teacher concerned, and duties which are purely . :
routine chores, such as typlng and dupdlcatlng teaching material,

laboratory work, - and aspects of@school ma1ntenance. ,

L G There is ev1dence that the number of clerlcal ‘and techn1ca1
. assistants is ifncxeasing thxoughout ‘the State, although one suspects that
'\_ L the larger schools are the greater beneflclarles. .
. 5°(c} Communicatlon with parents. ' i' o Cy . :
,'.; N ";. . .t P v,
- ’ It is ta1r to say that the avexage te’ cher would welcome more

contact with the, paréhts, espe01a11y in cases whete dn*unresponsive child
is concerned: one who may be difficult to motivate and to discipline.
Often, under these circumstances, a teacher feels that he is be1ng called
upon 'to.substitute the parental respon51b111ty which is lacklng, in
addition ta performing_ his routine teaching funItlons. e

R . . NS

) * One supposes’, however, that most teachers would like to estab~
11sh better communication’ with the parents, but| the problem is how gnd
when _ this can be achieved., It is pagrticularly difficult «in poorer areas
where both parents gre probably working long hours and are perhaps even
engaged in shift work., It is‘also in such areas that the teacher is al-
\ most certaln to be a commuter. This applies equally to the Principal.
A , Only in country areas is thé teacher reasonably certain to be a member . T
of the community, and this he usually welcomes, although there are ‘

.- .

i ~ . *
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y . ) ~ . w J .

L . v' - - 19, . . . . L
oo nc S B o

, - : . - . cL '

. . .




N . ' . _15_ ° LN . )
tEachers who regard‘1t as-a serlous 1mposition - ‘even an encroachment
upon their private lives. ~ | VoL R

> \ v .
L S Co,. It dis poss1ble that greater communlcatlon could be achieved L
. through the Parents and Citizens Associations, whjich normally have an.
. ° unfulfilled potent1al for activities other than those exclusively assoc1-"

, »ated with fund-raising. Twenty percent of respondents regarded the nat-~ #

Y ure of: Parents and Citizens .Associations as "highly important'. Only
7 percent classed the 1nterferenoe'of parents as an issue, so that there
would appear to be scope for careful and covert “development in this field; R

1n some areas it would have to’be part1cularly subtle to make any impact.

)

5 (d) The indifference of parentsJ Insuff1c1ent s¢01allsat10n performed
’2.: . ‘ Qy*the parents. L . . ' '
t -~ ! . - v
- This is almost synonymous with the last 1ssue, and there is

_little'more.to add save that few teachers, however dedicated, relish the,
prospect of serving ;in areas where there is likely to be insyfficient

. soctalisation in the home. Many feel that they are unprepared by way of
thelr tra1n1ng, for the soc1al problems which they are likely to’ encounter.

-

5 (e) The problems of 1mm1grant ch11dren with laAguage dsz1culties.

. ‘

) E1ghty ~five respondents elabprated on the- problem from first-
* hand experience, and, in'many cases, offered practical suggestions. '
. s . . . LS .;‘ "
- ' ~ " . Many teachers in the S&dney metropolitan and Wollongong areas
' appear deeply’ concerned with the problem. The communication gap betweéen
the teacher and the non-Engllsh-speaking child creates difficulties for P
L, .both parties. The teacher does not have time in the normal classroom pro-,
' gram to give migrant children the individual attentlgn they need, 'unless '
P he is prepared to do so at the expense of the rest o fthe class. The
¥ ldren. W1th language problems become perplexed, f§ustrated, and eventu-
vzqy dislllu51oned because of their isolation and their repeated, examina=
on failures. Some pupils, despite their potential ability,‘find them~ N
selves relegated to the,lower ability classes; where they are left to
flounder and fend for ¥hemselves. Often, in these classes, they are
assaciating .with children who have behaviour problems, and whose oral and
: written Engllsh e}press1 h is far from being' an ideal model. ’

At present, there\is no concerted attack on this problem.. Prov=- -
ision of specialist teachers and remedial classes is haphazard and short-.
term. The greatest need is for intensive courses in English of 3-6 months'

.duration before migrant children are subjected tp’ the normal school situa-
tion.- Without this, there is likely to be a self- perpetuation of the

" under-privileged migrant sub-culture. . .
' >
T : Next comes an issue which 39 percent of respondents regarded as m
‘. "highly -important". o ", . )
Q . » v ' ].?
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6 Problems, of motivating the children. '

<
.

L. This is lirgely a problem assoclated w1th children of lower
ability, and to those from homes where the attitude of educational oppor-
tunities is one of parental indifference. ° It is- & problem which is ‘
exacerbated by the inflexibility of th curriculum, and’ the ‘fact that’ the

_teacher is so often inhibited by not Being able to offer content which is
. spec1ally tailored to the neéds of such children. All these points have
~already been dlscussed under p/eﬁ%ous headings.' ) .

/

An issue rating a 36 percent ré sponse is:

7 The arb1trary syst of transfers. ‘ -

>

One might have expected this- to have appeared higher in the
l1st. It is by no means abnormal to find an-experienced teacher who has
served in‘half-a-dozen schools in twice as many.years, especlally where
accelerated promot10n is a consideration. - >

« L3

%

—— Implic1t in this, is an ever-present housing problem, the
. 1nterrupted education of the children, the diff1culty of putting-down - -
_roots in alcommunity; and the possibility of serv1ng in a locality wh1ch"

that, in many advanced countries, teachers, rlght from the commencemenn

of their careers, opt to teach in areas of their own choice by applylng

for posts which are all advertised. This may not, however, be ent1rely
» beneficial to either the teacher or the school, because the teacher may,
* ~1if he so chooses, remain in the same school for the rest of his career.

The same can happen to a teacher in Australia who refuses transfer, but: .

th1s is usually extremely damagrng to his career.
. o
v There appears ta be particular discontent on the part of young’
' teachers during theig period of bend, especially with reference to their
first posting which may have a shattering effect .upon thejir morale. «~ The:

problems facing a newly-qualified teacher are felt to wartant a compre- '

hensive study in its own right, particularly bearing in mind the high
wastage rate. - ’ < -
Phe positlon of married women teachers is 1nteresting. They
.are not under the same obligation to transfer as are male teachers, and
this may partially account for the low proportion of women teachers in
the Teachers Promotion Lists. b

‘e
Kl

o Thirty-three percent of respondents listed a further six iSSues
as "highiy important”, RN L \ :
\/"‘ .

-

8 (a) Salary unrelated either to training or to’ the importance of the work.

ﬂ Nineteen issues were listed ahove this one. Most observers

21
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) 8 (d) The atmogphere of the school relat1ve to 1ts size. .

-

c

14 . _17_
weuld have expected it to be a top~ranking 1ssue around the two-thirds
rather than the on&~third mark. Graduate teacheérs, ih: particular, are'

well+hware ‘that- the1r salary does not gompare favourably with that of
their peers who ‘have undergone training which is comparable in tetms of
cost, duratlon and rigour. Why then does this issue appear so low on the
list? 1Is it that the rerondents‘have been shy and hesrtant about high-
llghtlng the1r¢f1nanc1al affairs? ‘Qr is it ‘that their greatest concern
is with condatlons of service and the hope that their 'status and the;r

efforts W1ll be better recognlsed and their worklng condltlons 1mprdVedl

- L. P i "

& (b) A feeling that extra efforts go unapprec1ated and Ehat 1ncenti¥e
D is generallyplacklng. WN T .

» . ¢ . .

Th1s partly relates to alary, but Lt is also a reflectlbn of
“the dissatisfaction expressed Wit promotion grocedures, the author1tar1an
system, and the lack of individual 1n1t1at1ve allowed ‘by the currlculum. Yy
I3

> o
‘ .
s

8 (c),As a;publlc servant, no reaL freeddm of speech ‘y . o “ v,

@

-
-

, This is related to 2 (b and 4 (b) A good teacher must éssen-gf;
tially be a pefceptlve and crit cally thinkin 1nd1V1dual, and the* feellng
that he is being denied thé freedont. to publlo'y express himgelf will

" inevitably lead to apathy ‘and Wlll undermlne-morale generally

+ - 1
I

[N * |

As a .general statemeht, one could say that the blgg%r the .
,school, the more impersonal the atmasphere. This is'by no means peculiar
to Australia. How can the problem be overcome in a school with), say, ‘
-70 staff? ' Could the Principal be relieved of most of his roytine paper-
work, so that he is then in a position to establish personal, communicathn
with eath and every member of his staff and get to know them as individ-
uals? Are there, in fact, Principals who-are fearful of doing this lest:
they become directly embroiled in the endemic problems of their school =~

" especially the apparently more trivial ones which they normally manage to

avoid? Are subject masters judged sufficiently on thieir capacity to
bring the best out of their colleagues and so help the general tone’ of
the school? 4 )

One appreciates that it is qulte impossible to geheralise on'
such’questions.as these. So much dépends upon the ind&vidual.
One also realises that ‘the converse to the above implications
may apply - namely, that it is possible for a lazy and ineffective |
teacher to hide his defects in a situation where hé is opérating as one
of a very large staff.

.

The whole problem i% usually less apparent in a primary school
where a teacher has close contact W1th his particular class, and thus has

> .

%
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a grea er-feelin§ of "belonging than if he were perpetually peripatetic

as in the second rf”school. -

8 (e) Insufflcéent emphasis, in the day-to day routine, on the social

Qurpose of teaching. .

. o . ] ®

.. The whole question of socialisation has been referred to in
previous responses. Just how much should the teacher be. pupil-centred?
'Is he adequately prepared in his training for this social role} Is he
always fully equipped as & balanced and rational person to perform S0,

a

_® vital a function? With this® question in mind, should student teqchers

be more carefully selected and recruited as recommended in the Bell
Report7 <

. .
R N - . .
v ‘w LA
. - .
. v/, q" - . e
L)

’

.8 (f) The Staff R90m° a profes31onal slum"? -

s , v o ne
, ¢+ ~If Staff Rooms are ov%rcrowded n01sy, uncomfortable, untidy,
shoddy, and generally lacking in basic facilities, such as afpropen place
to work, how can teachers be’ expected to measure up to profe$S1onal‘
. standards and be endowed with the morale which is’a stimulus to their
pup1&s1 ‘ X g \ o VIR A .
oo At the 30 percent level are‘iracketed three .more issues:

§

9 (a).No share in decision-making. P T .
o /s ,
N Many teachers feel that they are a very 1ns1gn1ficant cog in a

very impersonal wheel,,and that their views are of mno consequence to the
system in which they operate. They feel that the contributions they
might make are being overlooked -

Conversely, however, .there are teachers who do not particularly
want to be concerned in matters of policy, but merely wish to confine
themselves to their prescribed clasSroom duties. These are the teachers.
who regard every staff meeting as a bore, and as utterly inconsequential
which it has to be admitted, they sometimes are!

’

9 (b) Problems of class control: a decreasing respect for authority.

From the .responses, the impression gained was that this problem
. was more keenly felt by the more middle-aged teachers, who would be more
likely to notice a decreasing respect for aythority as well as the marked

control. o - i <

Iflanything, it is surprising that this response has not
appeared higher in the ranking order, judgimg by the extent to which

23 .
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. " teachers ‘are apt to bemoan their difficulties espec1a11y w1th the” trend
, » ' * away from corporal pun1shment. On the .other hand fhe idea that pupil’
lues are becomlng less reliable and predictable was rated by only 16
percent of respondents as bemng "highly” important'.

f
\ .
. . "
< . P .

9 (&) The existing system of superannuatlon.* o ‘
. . Again, this appears to be an issue mainly of concern to the -
colder teachets. Perhaps they feel that there is little material incent-’
ive to continue service beyond the age of sixty. The New South Wales
State superannuatiqn scheme i% hsually judged, relatively speaklng, to
be a very' favourable one. It does, however, 1mpose some restriction of
movement in that 'to go interstate whllst teaching would meah relinquish-
ing one pension scheme ‘to embark upon another,.and for an qlder man this
can be proh1b1trve1y e&pens1ve.‘ . : . ’

s

v Ll

Should it be made easxer for teachers to transfér to another

State of their- choice, where they feel that teaching ¢onditions mlght be
better9 Many would arguk that thas would be desirable, in that.a State
showing .an tnability to}reta1n teachers would eventually be obLiged to
1mprove its conditions of serV1ce.- . .
3 . . » .

. Three 1ssues were rated by 25 percent of respondents as be1ng

" “highly 1mportant : : s .

' 4 . .
10 (a) The existing proyisions for long-service -leave.
. e ¢ = - . <

Yet-again, the older age group are more conscious of this issue.
Current provisions are more generous than in many other countries, but
possibly teachetrs tend to compare their entitlement with the sabbatical
leave granted by universities for study purposes, and argue that practis=-

- ing teachers have, just as great a need to update their knowledge and,

.ideas by ‘means of travel and study. °-

Fd

. 1o (b) Insufficient recognition ‘of the teacher's role in matters
concerned with equalising opportunity and helping to
. - overcome the problems of the pupil.

: ‘ * 1 may be trué that the average ‘teacher's efforts are measured
.. more in terms of the succésses of their more gifted pupils rather than’
. by giving them ¢redit for having helped the more backward or dlsadvantaged
ones .
. A
10 (c) *No 1nducement to feelings of real lqyalty to the institution
. at which currentlxpemployed

] This, in fact, summarises many of the issues which have already
" been discussed. If fhe teacher's self-image is to be that of ja second-

- class professional in an impersonal and imsensitive burearucratic organ-

Q /.., ) 5
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or bccupatwn, if any, and Cuz) paternal and maternal grandfathers’

-20- . . « )
isation, it is unlikely that he will have any feelings of real loyalty
to his institution, except in cases where the Principal* shows exceptional
qualities of leadership, Pwincipals, themselves, tend to be\}nhibited
by the system, and their individuality can be emasculated to a point
where they appear to the classroom teacher as mere figure~heads. -

- 3
Anythlng scoping less than a 25 pércent rating as "highly
.important™ can be regarded, relatively spedking, as a "non-issue".

: These'include% ’ X

S o

(a) The existing éyatem of awarding ‘increments.

(b) The interference 6f parents. B

(¢c) The nature of Pareﬁts.aﬁﬂ Citizens Associations.

2
5\ -

(d) Pupilcvalues becoming less reliable and predictable.
(e) The limited extent to whith team teachfng is possible.

(f) Disillusionment with the.alleged myth of "equality of. opportunity".
(g) Insufficient recognition of the teacher's. role in matters concerned
with vocational- guidance. )

‘It may seem surprising that in ah era when ' equallty of oppor-
tunity" attracts so much attention through the media, less than one in
four teachers regard: this as "highly important", §

One might also be surprised at the implication that only 10 per-
cent of teachers are particularly concerned with the vocational guidance
,of the,pupils for whose welfare they have been largely responsible for so
-long. - oL, .

Cy - " . )
QUEQTION THREE reads' '

It is often sazd that teaching is a "bridge profession”,

" providing a means of ' ‘upward soctial mobzlzty" that there is little

Yeontinuity of occupation” in the profession, and that for these reasons,
some teachers dp not appear to ke totally committed.

.

Would you please state (i) father's occupation; (u) mother ‘s L .

occupatw,ns. 3

'
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The folLQW1ng table bears out this hypothe51s in almost
spectacular fashion. )
. . - ‘\\ ) - ) il ] .
‘ « - .TABLE FOUR . ' s
' - Details! of Fathers' and Grandfathers' Occupations ‘
¥ expressed 'as Percentages )
. . Fathers Grandfathers
Professional/semi-professional. 9.2 s W6 .
Adminlstratlve/proprietary/manager1a1 21.9 . 15.2 . .
 Teachers ce . . 6.7 3.1 ,
. ‘ Clerical/Sales ) 7.3 6.0
. Rural enterprise ' h . 13.5 27.6 ,
:4\- Skilled manual -t L © 25,1 23.4
Udskilled manual -~ L 16.3 17.1 .
/ ' ) ,
: 100.0 100.0

» - ; ~

Expressed in terms of. actua1 numbers, 165 teachers had between
them a total of 20 fathers' and grandfathers who had been teachers. This
- . out of a possible total. of approximately 500! On the mothers' side,
75 percent were engaged on home duties; 10 had been teachers. Many would
regard these as itruly remarkable statistics, but they would probably be

very similar in" other advanced countries.

Just over 40 percent of the teachers come from the homes of )
manua) workers. Many of their own children are likely to be trained for
the higher’ profe551ons, .such as law, medicine, accountancy, architecture
» and engipwering. Thus, teachlng has become to’ them a 'brldge profession
{ - . and an 1nstrument for prOV1d1ng 'upward social mobility".

of teachers who, come from professional and semi-professional tLiomes. Also,
the high proportion of grandfathers who were engaged.in rural’lenterprise.
Clearly, tedchers have played their part in the "drift from the land”.

It is interesting to note, in this context, the low§proportion

QUESTION FOUR enquired into the reasons for entering the teaching pro-
fession. .o ' ,
The reasons given include a wide range of responses which might
- have been expected. from the nature of such a question. Np particular
reason was dominant,. although "vocational"” reasons appeared with the ‘high-
est frequency. Many respondents gave more than one reason, so that the
total proportion of regponses is greater than 100 percent. .

’ EC -
Vs )

|
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) ‘ ¥ . TABLE FWWE * '
I N . ) . . .c .
Reasons . for entering the teaching Proportion of Responses
od profession . c :’ *(Percentages)
1. Sense of vocation.e.g. love of children, - , -
and. 'the desire to help others ot 35
. 2., Opportunity for creativity and initiﬁtive; . .
a challenging and agtisfying career’ 22 *
ks 4 - %
" 3. Security /Y . 20
' 4. Salary and wygrking conditions 20
5.. Prestige . . | . ’ .2 _
) ’ ; ‘ /
’ T ! .
6. Lack of other openings or an unawareness . /,
of alter#ative careers’ E ! .22 . ,/ ! /
< i ‘\“ . ’; ‘] . “,“ /
7. Opportinity to attend University og | . : ! .
,Tea her Training Scholarship f - * 18 FE S
o ! o . ‘l‘ _— /
.8, FamilﬂLinfluzﬁce such as parental pressure, )
) | ' br other family members in teaching .18 .
! * Y . . .

/ 4 - -~
I . N

VT . The fairly even spread of answers suggests that the attraction
' ‘to teaching as a career is not always based on idealistic motives. The ~
deiibe&ate choice to use the preparation for teaching as a means of | ’
attending University and achieving social mobility reflects the working-
class and lower middle-class origins of the majority of teachers. The
- . security attraction comes mainly from the older respondents who ha?

~entered teaching during or soon after the depression. . “\

QUESTION FIVE asked whether respondents would encourage their cﬁildren\to. ' .
become teachers, and ‘to give the reasons for their décisions. . v

. . v X
gesponses to this question also showed a wider spread of answers
across the possible alternatives. The-largest single group of respondents
(25 percent) were those who would not-encourage either their soms or
daughters to become teachers. The responses are broken down as follows:

5
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" "as 'teaching. Teaching is- usually
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ﬁ . TABLE SIX
o heemws troporion of fespondenss

1, 'Simple "yes'". . ‘ A 22,5

2. "Yes" if ehildren desir;d to be teachers ‘ o "
. and showed interest and aptitude ) . - 15.0 ' e

3, "Yes" for daughters; “no" for sons . 6.0 . .
4. "No" for both sons and ﬁaughtérs 4 o 26.0 i ; “
5. Would neither encourage nor aiscourage,Z! a ) / . o : I}
but leave it to the children to decide- 15.0° o :
6. No response ) i ’ 5.é .
| ' ! 100.0 -
. z 7

©
.

i . ! »

The division between responses encouraging and discouraging,
children to become teach2rs would seem to link closely‘with the social
mobility issue already digcussed in Questions Three and Four. Many

1teachers who feel that they themselves have advanced_86c1a11y through

/| teaching would encourage their children to enter more prestigious occupa-
tions. ' A respbnse worthy of comment is that of encouragement for, dapgh=-

! ters but not for sons (response 3: [16 percent). This reflects the view -
that there are few occupations ofﬁjring the same opportunities for women

ecognised as offering extremely good

working conditions for women, and ¢1ght‘be considered as.d non-career

occupgtion of high standing.  However, it is not considered a prestige /

occupation for men. Many of the reasons given by respondents for not

encouraging their children to be teachers reflected the areas of dissatis-

faction expressed with the teaching seTvice in Question Two. Careers out- *

side of teaching were seen as offering highe salaries, greater prestige, -

and better. opportunities| for job satisfaction Factors considered as s

inhibiting job satisfacfion indluded the demanding: nature of teaching,

tnspection and promotion systems, the control of teaching by the Public .

Service Board, an attitude of public.complacency towards education and

the educative zole of t&e teacher, ?nd a lack of professional and social

statds, .. ' T '

QUESTION SIX asked: How do you evaluate the teacher trqining you have

had? Was the emphasis on content and presentation, rather than on

undepstanding the child as an tndividual? How could your training, in

your opinion, have been tmproved? .- . '

N '
.
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Aruitoxt provided by Eic:

]

" A, Evaluation of teach

-;)4._. . .

~B. Content of teacher training courses,

- conteht of their training. This may have been due 1in ,large part

'training.

A majority of the respondents yere teachers with~a Degree and
a Diploma of Education, The next 1argest category comprlsed those w1th
two-year Teachers' College tralnlng . :

. > . B v
- ,'Ef . N . . i ¢

e S TABLE SEVEN - . .
N ) § | " s ‘ ‘ JPropolrtion of“Re'pondents ¢
S s ? ! ' VN e ’ N ‘ S

Teacher Trarnlng, ;oo . y \\\‘ - (Percentages) =

{ v R I ' " . ;4 ‘ . x" ! 4 I‘

Degtee with Dip.Ed. - ' ° . .7 8040 : oo
’ i ’ R - ‘ et .o .

Other four-yeat ‘trained L N N 3.5 .

Three-year trained . I '1' . :_ ' 4.5 oLt )

Two-year trained - . ) - ‘ ‘.. 28,5 ’ ’ 5

Details‘not given ‘ ; ’ - ) " 3.5 ’
) - e ‘ 100.0 '

There emerged from ‘the . respopses‘a strong sense of dissatisfac~
tion with’ the teacher training that had been recelved A clear majority
of the teachers (60 percent) retrospettlvely evaluated their, teacher
training as "inadequate''. Many used stronger terms 1n their judgment.,
They |, considered their training as "useless™ or as an "utter waste of-time'".
The dlssatlsfactlon expressed with teacher tra1n1ng equally came from
teachers who had been fully trained in Teachers' Colleges and those who

had completed a post- Degree Diploma of Educatlon. Only one teachgr i ’
favour, considered that his training bad been ' adequate generalgg good",
or "helpful”. The remaining,l5 percent of respondents made no comment on .

their teacher training. BN ;

'

on the
to_ the
dlsta\ce in time between’ the bulk of the respgndents and their 1,i!ia1
yéars |of training, Fiftéen percent of the respondents considered that
there had been too much emphasis on content and presentatlon. Only 8 per-
cent considered there had not been enough. Fourteen percent believed that
“there -had not been enough emphagis on understand1ng ﬁhe child as an
individual., - . . . . . -

. i

0ver half the respondents (63 percent) made no comment!

’

Cc. Imprdvements in training. : y
. N '

. . Suggested improvements in teacher raining revolved around the
Jdssue of greater contact by the trainee wit ‘actual schb6l and classroom ¢

. . '
, . ) . /; . "*-\
- - . if . 1
§ N W . '
- - - o -
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conditions; 'The need for longer and more intensive periods of practice
teaching was stressed. Some 40 percent of the respondents specifically
. mentioned this point, It was suggested that the Training Colleges take
j / a more practical approach to matters such as: classroom activities,

»

‘ , management and d13c1p11ne, group be aviour, methods of motivating child-
/. ren, and teaching" low ability and culturally deprlved children. Many,
respondents felt that such topics were often overlooked or treated ina
) theoretlcal and aqademld manner. The further suggestion was made that .
;' . " Teachers' College' lecturers_ should, Teturn regularly to schools to up- date
; _ Y thelr teachlng experience. ) : . .

.

{, .

i v -«
Overall the suggested 1mprovements were aimed at giving the

trainee teacher a better knowledge of, and a better preparation for, the
cond1t10ns and practlces of teaching full time in the school Situation.

QUESTION SEVEN asked: How do you view the need for reguldr refresher
» courses, and should these be compulsory? .

»

. - Strong support was given to the idea of regular refresher
courses. Almost 75 percent of the respondents considered them necessary.
. One~third of these thought that they should be compulsory.

-

The reasons given favouring the implementation of "‘refresher
. cougses portrayed teachers as highly conscious of their teaching respong- }
‘ibilities. Refresher courses weré seen as mecessary for keeping abreast i
of changes and for the implementation of new teaching techn%ques and \ |
T, methods. There was a strong feeling that refresher courses; by bringing |
' '\ teachers together to share ideas and dlscuss common problems, would be a
means of boosting knowledoe and 1ncreas1hg mmrale. . .
Most. of the respondents who favoured refresher courses made |
suggestions as to their structure and organisation. It was recommended |
X <., that there' be a wide variety of courses to suit particular needs. Great
emphasis was placed on the fact that the courses should be conducted by
. expert, stimulating, and experienced persons who understood the classroom
climate and what would or wodld not work there. Several respondents'com-
mented that refresher cdurses which they had attended im the past had
been too theoretical and therefore largely a waste of time.

o Various alternatives were put forward as to when courses should
be held. Consideration was giﬁen to allowing teachers time off for in~
tensive courses of three months' duration on a type of sabbatical lea&e

. basis. Alternatives proposed on a Smaller scale were sgtaff seminars
within school§¢ and regional meetings of teachers. Ther® was a strong
feeling that refresher courses should not’ coincide with vacation periods
. . as was largely- the case at present.'

! "4Incentives were recommended for attendance.at courses. It was
suggested that. salary increases and promotion should be geared to the

o o

Aruitoxt provided by Eic:
H
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successful completion of speﬁifiea and approved refresher courses.

[y

QUESTION EIGHT asked the question: Kbat mould be your prescrnptzon
for vnprovzng and stabzlzswg the teaching profession? o .

f
%/\\ - The Suggestions, made in this section were closely correlated
.t ‘with the list of problems ‘enumerated in Question Two. The weighting
.. given to the indi¥idual suggestions actually paralleled their ranking im
_'Questéon Two. A significant feature of the major suggestions of fered
was their reflection of the curremt policies and issues of the New South
« Wales Teachers Federation. (Suggestions made in reference to improve~
ments in teacher training, (Question Six), and to the form and organisa~
E}Dn of refresher courses, (Question Seven), were not substantially -re-
a

p ted in thls present question.
, The suggestions made by respondents have been loosely grouped .
L under six headings. This has been done simply for convenlence, and  the A

categories are not intended to be mutually exc1u51ve.

-

(i) Working conditions

Ll

.

(a) Higher salaries equivalent to those received by professional
aple of equivalent training. . 3
b , '
. (b) Pleasant and roomy staff~-room accommodation, W1th approved
; staff amenities generally. . 5
(c) Appointment of. ancillary staff (clerlc;-.\_]._a technlcal) for non—
teaching and non-profe551ona1 dutles. 2t ”

" N . -

(d) Relief from class teaching for Pr1nC1pals and Deputy Prlncxpals n
N / in primary’ and infants school§

-
[y 7

T
v

1
(e) Appointment of specialist teachers to primary schools.

(f) Incentives offered to teachers fof placement in less attractive

areas. - .. - ;
! \ . - . '
) -3
(g) Provision of suitable housing accommodation for teachers in oy
country areas. . \ A .
' A " . . : * 1
e (ii) Administration. ) o @

(a) Decentralisation of administrative ooptrolefto the district level.

. v

1(b) Removal of edocation from Public Service control. ; «/

(c) Establishment of an Education Commi{ssion with_an adequate répres- ,
| entation of practising teachers. embers of the Coundssion]to '

81
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. be .elected by teachers and subject_ga‘recall. .

(d) Improved communication links etween teaéhers nd, the Education
& , "Department. /
. ) A R

(e) Attention by the Deghrtment o the needs of/individual teachers
in decisions -such as appointments and trangfers. '
. ‘ . .
v “(f) Departmental backing when eachers or'sc90013'haye adverse
S publicity. - S .t ) ! /

. ?g)lAn honest evaluation by‘the Department of what is troubfing
SR PN - teachers. ’
(h) Thorough research into all aspects of the education crisis, and

N

] . the establishment of long-range planning.

(;)'Encdurageumnt of initiative among teachers.
(j) Greater share by teachers in the policy-making of a school.

o . * -
(k) Improved communications between institutions preaching change
‘and schools adhering to old traditions.

(iii) Promdtion

i [y

(a) moval of present anomaly where the best teachers are promoted
- ‘ to become administrators. These may or may not be successful
< administrators. N :

[

Two alternative paths to promotiom: one as a teacher, the other
as an administrator. .

Promotion on ability,/rather than by age or length of service.
Abolition of present inquctorial system and its substitution :

by a system of advifors to assist teachers and to acquaint them
with new ideas and /innovations.

.

(e) Assessment for promotion by a panel to iyclude competent
practising teachers.//

| (£) Means availab{i/f6?/;he tapid dismissal of the inefficient
l teacher. .

\Y
' (g) Promotion-positions placed‘on the "open market! with anyo
o J elig{B}é’te apply irrespéctive of age or seﬂjérity.

w0

Ve
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iv) Teaching Situation

(a) Reduction in class sizes. The, existing situation makes/personal
involvement and-individual attention impossible.

v /
. . /

(b) Removal of the external examination restrictions. Reliance on
school assessment and the professional ability of te?chers to
evaluate a child's progress. . ©0

(¢) Less prescrlptlve syllabuses with more scope and respon51b111ty
given to the teachers,

.

-

- (d) Teacher=~pupil co-operatlon in dec1d1ng curricula, course content
and school regulatlons. 7 ‘

'

(e) Freedom of curricula from University domination. >/

o
' / » ! .
(f) Reduction in teaching load to allow time off for class prepagﬂ{/
tion, administrative tasks, an . counselling.

(g) A reduction in the overall size of schools.

) ' (h) Separate Junlor and senior~(Forms 5 and 6) secondary schools.

(v) Teacher Education and Supply

.

(a) Greater attention given to the selection of trainee teachers.
- Assessment for recruitment based not solely on acade
but also on school reports and aptitude and person

ity tests.

-

-

.

(d) Incentives to at nd, and credit for, in-se

; courses. *
- - ' ~

(e) Oppo unities available for study-

me’available during the school we
among staff members, and for subje

(g)/;p erch;nge >f ideas among sch
“semihars.

/ (h) Removal of bond restrictiofis on young teachers after one or two

Q // . .year$ servige so as to allow persohs not dedicated to teaching

" - L. . .
[ERJ!: . o C e ., ' o R e ,
. . . .- : . .
JAFuitext provid: ic ' -
‘. o’ . .
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. to withdraw from the profgssion.

N

(i) Introduction of a polic de51gneﬂ t increase the proportion of
male teachers in both primary a?d secondary schools. ;

'// . ” .

. . !
(a) Greater involvement of parent%{in schools.

(b) The, edutation of parents to Accept that children $hould be
educated and not simply prepared for external examinationms.,

(c) Deliberate efforts by the school, and by 1nd1vidua1 teachers to
make c%%se contact with parents .

(d) The use of schools as soc1a1 centres/and f f/recr tion and
meetlng purposes. /,

(e) A‘closer identification of the school {;h e community,
/ -
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It seems highly presump ous, On the strength of a pilot study
of this nature| to attempt . any fa -reaching c nclusions or to proffer any
prafound recommendations. At the/ same time such a contribution might
well be Judged incomplete withoyt any attempt to sum up 4ts findings.
One naturally wishes to avoid 31tuat?on where the reader concludes by
saying: '"So what!" ’ ’

*

It is abundantly-cledr that <onditions of service transcend all
other considerations, but no claim is made that a complete overhaul of
the system would provide a panacea for all ts ills. As in all walks of

———-1ife, teachinghas its share.of mediocre przctitioners. Some would.argue

that it has more than its share, and that ﬁhis always has been the case

and always will be, nb mat#ér what reforms are introduced. A suitable
retort nlight be to the effect that any system attracts the quality of per-
sons it deserves, and that the miracle is that so many competent and dedi-~
cated teachers are, in fact, to'be found in a profession where, by and

large, management has for so long been so callous and indifferent to human
relations. To admjt that mediocrity in the classroom does exist is not

to say“nhat a professional revolution is not long overdue. ‘ , '\\\

\
¢

, Three factors wou%d=seem to be paramount. (One is that a good
teacher, inevitably finds his work most demanding and that to be "messed
about" into the bargain inevitably has the -effect of undermining morale
and destroying job satisfaction. Personalising thé bureaucracy would not

poe seem to be beyond the bounds of human ingenuity!"

-

4

\\\ In the second place, whilst education has been established as ., -
‘the .cornerstone and the chief means—for~the advance and maintenance of
fluent technological society, the status and role of the .person
‘in teaching -at the school level is o“;hof ambiguity and social

ambivalence. Few things are as important to § person as occupational
status. he teacher is dishéértened to find t—gk’ generally speaking,
the public apd the Government do not take seriGusly his claims to be
regarded as d\géofessional They oppose most of his:-demands on the basis

_— s

that teachers have too many privileges alféﬁd?gﬁnd_that they are claiming °
more than they ge worth
- ' ’ The popular image held of the teacher in Australia is of a pen-
son of average intelligence but without the initiative or drive to enter
a more rewarding or demanding—career. Until fairly recently, the teacher
was considered "an educated man" belonging to a distinctive occupational
group. Teachers now, however, are in.a rtelatively less favourablé,posi-
. tionm. In his book," Eﬁucatzon and Soctial Change, (1966), E King haé tnis
to say:

& - . .
N




S

AV
« N

It follows from the rapid expangion of secondary educatwn
during the tugntieth century that many parventg aqre at leagt qs well
educated ' qs the teachers. Thug they gre not likely t treat them as
omigseient or highly respectable in any soctal sensel Even parents who
did not, themselifes enjoy a Long schooling but have #ince achieved a ’
reasonable st rd of liv a/,ng tend to feeZ "as good as" the teachers.

' i

. e

The/ professiondl aspirations of the male teacher are not altof
gether helped by the fact that he is outnumbered 2 to l by his female
colleagues. / With teachlng as only a temporary octupatlon,‘most married
women are not as interested as males in long-term 1mproveme3§s in status
and qualificitlons as wives they will take their status from their
husbands. / . f-

Some quotations relating to professionalism appear in Appendix
Three. y |

It is worth a brief look at the corresponding positions in two
other countries. In the USA, only one-third of those trained to teach
.even enter the profession, Only two-fifths of trained teachers are
teaching at any one timeA/ A survey by Brembeck in 1966 shoyed that among
male teachers entering the profession, only 29 percent werel committed to
teaching and expected to teach until retirement. Nine years is the
average professional life of teachers in the USA. ,

The positiongin the USSR is a sharply contrasting one. Teachers
are accorded high status and teaching is a prestige occupation. Salarles:
are on a par with medical specialists and engineers. There is comparable
status between the role of education in society and the role of the
teacher. Education has the task of building a new kind of society. in=-
volv1ng the intellectual, social, moral and political education of the
young, and in this process, the teacher is very much an instrument of

"the party".

{ Here then are the two extremes. What of Australia? It would
hardly be an over-stdtement to say that all is not well in the world of
the teacher, and that there is currently a 'teacher crisis" in Australia.
Is the teacher a professional or is he merely a salaried employee? It is
not surprising that a dissatisfaction with the present inspectorial
system appears as a number one issue in this pilot study. WNothing is
calculated to destroy the professional self-image of the teacher more
than*a system of close supervision often administered in su¢h a formal,
unbending and frequently humiliating way. ., Vf

AR The third major area of discontent centres around the rigidity

"of the curricuLum, and the way in which the teacher has been dictated a

functionary fole aimed at getting as many children through the system as
possible at the highest levels of achievement possible. The result is,

-
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that so much of "the challenge and idealisy of teachlng, and the areative’
opportunitdes open to teachers, aré lost’ in the process. Teaching is no
longer a distinctive occupat1on' teachers are relegated to a utilitatian
role with.little or no say in pol1cy-mak1ng and expected to concern them-
selves with classroom matters only. It is ngt surprising if te ch1ng
. fails to attract the sharpest and most searching minds among the young.

What then of the futufre? S1gns//f hope include progosed mod1f1-
cations to the 1nspector1a1 sf tem, less glavish adherence t external‘
examlnatlons, ition that a higher degree of
effective dec ra%jsatlon 7p 1d hopefully lead to-betfer hyman relations.

one issue?

_ Education consumes the larg st- single part of most cophtries’ budget,
frequently empléying more people than /any other sim iddustry. It is
essentially labour-i tensive, which makes it an experdive enterprise,
plus the fact that t labour it'needs is in short $y¢pply. It is diffhc-
ult .to foresee class sizes getting much smaller. It would appear tha
the large-scale introduction of éducational media provides the best hppe
of retrieving a difficult situation, A technologiéal revolution in the.
classroom inevitably means retraln1ng the older generation of .teachers,
together with a regular provision of refresher courses planned so ;hatn
teachers have no excuse for non-attendance. . ..

‘o.‘ ) 4 R
Teachlng today 1s cond ted‘aga1nst a background of Iapld and
often confusing social change.  More than ever, the teacher musf be able
to understand the problems of eath individual pupil. This would seem to
imply that there is a need for more soc1olog1ca1 content® in the tra1n1ng
of the teacher. Also, there is an obvicus plate for more instruction *in
how to cope with the low-achievers and the disadvantaged. These latter
can so easily become 'no-hopers’ in a highly competitive society ‘charac<
terised by’ the '"rise of the meritocracy". In this same context,-how do
you attract competent teachers to schools in the more deprived orSremote
areas? The payment of special responsibility allowances? The provision
of housing available at an economic rent? Certainly an appeal ‘to
dedication alone is not enough. : , .

4

What of cond1t1ons of serV1ce Ain general7 Maore -ahd more,
teachers are beiing associated yith strikes in order to protest their case.
Is<EHE‘w1shdxgg§i32§_labour cghkﬁt1b1e with professional standing?
Teachers are divide completely on 'this 1ssue, and it isup to the reader
to 'decide whethex, in the long_run, this is likely to be good for the
profession or not. ‘ , ////31 :

. One final observation. 3y seem that this whole pilot study
is ‘heavily weighted in,fggport of the teacher and in sympathy with his
grievances. This was certainly not .the intention. The study was mainly
concerned with reflecting the situation in the profess1on as it exists at '
the present time. The sample was ‘not unfair to .the Department of Educa-

4
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tion, in that its bias was towards the mature and established teacher
with many years of experience and, more often than.not, a place in the
Teachers' Promotion Lists., Little cognisance was dken of the young and
inexperienced teacher serving out his bond'-. the fne who is mog§t likely
to resemble the disillusioned missionary! At the same time, it is only
fair to admit ‘that male respondents predomifdated and this was not a trué
reflection of the male/female ratio.in the service. Male teachers, as
has alfeady been indicated, are much more likely to voice their discontent
than are their female colleagues. In conclusion, it is &orth reiterating
that this whole exercise was meant ‘to be no more than a "pipe-opener' and
to' point -the way to promlnent issues which merit further and fuller
exploration in depth. In this respect, one feels that it may have

succeeded. . / ' J
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The following questions appeared, in‘@culated questi.oru'uai.'re:r
. P

1. How do you see your present role as a téacher, and ho do you see .

your future developing?\///

. The following are some of the problems (38 in all), which teachers
repeatedly raise. Would you please, /by means of placing a tiek in
thé appropriate column, indicate infeach case how important you
-congider 'the igsue to be. Space 1§ included for further problems &=

[S%]

which you may [feel have been omitfed. ere you feel there has
been unnecess duplwatwn, plelase delete any of the questions
conc7med. ; - /

l

3. It is often satd that teaching
means of "upward social mobiltt
of occupation' in the profes 'L;Z

a- "biridge professwn" przvzdzng
" that there zs}y;ttle "eontinuifly
nd that for these reasors, so

ly committed. ,

teachers do not appear to bel tgt,

Would you please state (i) father 's occupation; (7??7 mothe s oc;upa— g
tion, zf any, and (iii) p ernal and maternal grandfathe s!

occupations. \ - .
4. Please state your reasons for entering the teacﬁing profession,

/]
5. Would you encourage your childbén to become teachers" If not, /
please give some reasons. .

6. How do you evaluate the teacher tratmng you have had? Has the .
emphasis on content and presentation, rather than on understanding
the child as an individuall How could your trainipg, in your
opinton, have been improved: 2

-

7. How do you view the need for\regular re

T courses, and should
/ they be compulsory? ‘

-

\ / '
8. What would be youi'.presoriptiorgz for i{mproving and stabilising the
. teaching profesgion?

- ‘.' K’SH °
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; Results from.Question Two in Terms of Raw'Totélsﬂ %

N .

The followtng are some of the proklems which teachersx nepeatedky
raitse. Would you pZea‘segrby means of placing a tick in the appropriate

.columm, ‘Lndwate, in each case, how important you consider the issue to

be. Space 'is included for further problems which you may feel have been™
omitted. Where you feel there has been unnecessary duplwatwn please
delete any of the questions concerned. I

)
. K «
] - .

. , . R S ’ ) ¢
\\\\\ | HighlyA : Of Some Of Little s
Problem Important ' Or no
. Important . Importance I L2
. ' : - mportance
\ . hd . —
1. Salary unrelated either ) . 1 . .
to training or to the - - ’
impoftance o/f the work 57 74 .19 .9,
~ .
2, Th¢ existin stém of

awarding igcr ?fnts

n stem ofv
superannyat
The existi gz 10 131ons
for ‘long-s leave
. Arbitrary system of
transfers

3. Inhibiting effect of ]
promotion system 83

7. The existing system of '

- —

, inspection 108 /.
8. Insufficient opportunity .
for teachers "to improve . ]
-upon their qualifications 69 38 ’ 25 25
- { - >
9. The absence of an indepv

endent "Education\gommis-
sion"
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v APPENDIX TWO (Continued)
\\ N 3 ‘
A ’ - » .
\ : Highly Of some Of Little
‘ Problem Important Important Importance or mno
Yoo P mp Importance
10. *Prestige with- the public; . A f ’ -
. is tedching really recog- . o R
nised as a profession? 80 . 55 - 23 PR f@*'\ .
! * f ) & ‘ ‘)‘, " :‘
11. As a public servant, no P
P ‘réal freedom of speech 59 45" 36 = 19
. ) v _\ l\
12. Demanding nature of the _ '
work, and an intensifica- -
o - tion of the demands made . .3
. ‘. .upon the teacher 104 40 9 2 ¢
° ®
13. Amount of non-professional I j 5 ’ _— o
. duties involved 69 50 33 . P
14. The indifference of par- - o
Lo . ents; insufficient social- “ ' .
isation performed by the e , ; Sy
parents: . 63 5 ° ° 33 A
15. The interferencehof ‘J :
parents 12 25 " 49 ' 74
16. Communication with " S A
parents 68" 46 31 11 .
. ’1
17. The nature of Parents and C ‘ ) b /
" Citizens Associations 34 54 )/ 39 22, "
18. Class sizes leading to , -
. much worthless wastg‘of //J . .
\ . time - ) 1o/ 735 9 3 \
19, Problems of class cong&ol; 5.'
a decreasing respect for ! *
ow ... _ authority ) 51, 38 42, 25
20. Problems of mofi@agiﬂé \“;“'ﬂ‘“ ALY B . s
‘the children o "~ 65 43 35 NS SR
= 21., Pupil Qalpes becoming lesé‘ . ) .
Q reliable and predictable - - 26 39 43 . 38

\
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APPENDIX TWO (Continued): . . o
: I S
k4 v - ~ ;. -
. ./ Highly ,Of som of Little
Problem " Important Important Importa or no
.T JJmportance

22, Outdated conditions ' \

for learning .o -8z 42 ., 23 * 7
23. Inadequate amenities o \ ' , .

and equipment ' " 89 44 .19 b
24, Difficulty of overcoming . /

rigidity in a curriculum, . o

which may lack relevance . )

and motivation 81 46 26 1
25. Innovation inhibited by .

the system;  insufficient h

opportunities for .

creativity 80 42 24 15

\ - . { -

26. An unreasonable teachin o

/load ‘ . 72 48 ° - 29 . 8

27.) The limited extent to A
which team.teaching is’
.fossible 217 49 52 36

28. The atmosphere of the g .
'school relative to its size '55 52, 36 14 . )
29. No share in decision-making 50 - 49 .34 18

30. A feeling that extra efforts
go unappreciated ard that -
incentive is generally . ‘
- ~~lacking 57 40 Y40 20

31, No inducement to feelings |
of real loyalty to the
institution at which .
currently employed’ 42 38

32, Disillusionment with the L
alleged myth of "equality

' of opperkunity” . 40 34

A
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-.” Highly

'Prqb}em Important

-Impoftant

Of Little
" o.or no’
Importance

’ A\
‘0f some
Importance

x H

33.‘Insufficient recognition
of the teacher's role in
mattérs concerned with
equalising opportunity
and helping to overcome
the social problems of -
the pupil ! /////Aﬁf

Insufficient emphasis,

in the day-to-day routine,

on the social purpose of

teaching

34.

55
35, Insufficiént. recognition’
of the teacher's role in
matters coiicerned with
vocational guidance 18
36. The problems of immig~
rant children with’ '
language difficulties
General distaste for ‘an ‘“
authoritarian system

.67
»

37. .
74 .
38. The Staff Roqm: a’ e P
"professional slum'? 58

—

49

. 54

40"

35

S

‘39

7

20 11
13

- 33 14

Py
RN ~ s

This space was left vaé\ut to allow respondents to either add

issues which they felt .had been omitted’or else to

ratings with approprlate comments.

-
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~ APPENDIX THREE

Quotations relating to Teaching as a Profession

E

/
R. Kelsall and H. Kelsall:

The School Teacher in England and the ./ / g
Undted States. , - - . //
N ) L e
Ten characteristics of a profeséional occupation: )
. * 7
“(1) Expert and long training with strict regulations on standardsa'

of admission, . : - '
(2) Highly skilled work involving specialised knowledge.
- R :
(3) The wotk is of. fundamental impottante to society.

(4) A high level of income. V B L T

(5) There are standards of behaviour and a code of ethics which .
give effective control over the conduct of the members.’ a oo
» . s
(6f The practitioner has autonomy of action and is free from
" outside influence .and control.

A%

(7) Working conditions are of a;high standazd.

'(8) The social origin of the practitioner is usually supgrior té =". O
. that of the client. T l ) o]
4 ) - ° H . . . « .
A 0 N ‘ » B
(9) The practitioners have a degree of partic1pation in community T .t
and national life. . . N
(10) There is a p;ofessioqal“associationt"
) - N . LI . . ’ * : ‘ . 4 . L)
(B)  D. Westby-Gibson: Spcial Pempectwes on Educatwn
lad
- A survey of teacher perceptions of their public image in .the
\\\\\\?nlted States in 1960 revealed six major negatlve éspec;s ‘'of teacher
status? : . , . . - - . L o

(1) Teacﬁers were malnly womern working temporarily and did Rot

need ' professional salaries. “ ,
\ 2 . \
(2) Teaching represehted security without effort,
(3) Teachérs.were public servants{ Yoo -

. ’

ot Y tos . ' : ' » ¢ .
- . ' - N .
L . . * L) 4[‘.‘ R . . e
’




’ (4). Teaching ffereg high pay for part-time work.

(5) Téac ing was 1arge1y a menlal ‘occupation as eV1denced by f.k'
school dutles. . ) Y St

. . .
, -
. * . . . S

(6) Teaching invotyed'iow~br.nd,intel{eqtuai‘stanQards. , 1 o

SNt
' i B * - "A -~ V'
- [ -

(C) "The Karmel Report Report of the Commlttee of'Enquiry inta
. Educgtlon ‘in South Australla, 1969-70. oy .

Ve ek N ’
N - ‘ '

®

Changis 1nd1cated as necessary 1n arder to wttrﬁbt into teach- -
ing larger. numbexs of people comb1n1ng scho&arship w1th a capac1ty for

personal initiati W

C P - ’ " y LS
‘o (1)*‘Greater opportunity- for the exerclse of prbfess1onal 1ndepend-
ence by qualified people. This ‘coyld include a minimum of
specific direction and a reduction of workloads to enable
" planning "for the partlcular ‘needs of ‘the pup11s taught.
The latter is yelated to. the, 1mprovement in the number of
S teachers. < R , ; .,

Ed - R
- - \, - . . . .

;‘[(f) Increased opportunltles €61 advancement in specialist subJect“.
f1e1ds'for well- quallfred pegple who do.npt desire to enter K

R adm1n1stration.. b e e -
(. - ) x, . . . s V. e
LT (3) Ph?ﬁlCal worklng condlt1ons, 1nc1ud1ng staff rooms" and staff
: 6 study areasaﬁof adequate standard . E ’
e v ° : ‘ .

AY

(4) . Adequate supportlng non- professional staff and fac111t1es%q

?(5) Adequate prOV1s1on of study 1eave.' . T .
.( . .. ) i .. [ . ‘ R
> ¢ ";0- ’ : . | 1 °‘~ .
(D) A.N.,Congalton: Status and Prestige,in Austrdlid, (1969). ..

.

.7 4 7 Comparison of the rat1ngs of profes51onals according to a
.un1verslt1es survey throughout Austra11a. o . "A
4 M .
: "— I. Doctor N ' ) ‘ . :
2. University Professor ' o AR
‘- 3.- 'Solicitor ~ . v - ; Lo !
4, Architect - - T . U
. 5. Engineer . v . o
6. Demtist -~ - T Tt
* 7. Veterinary<Surgeon’ ) ? . : C.
" 8. Clergyman (with Unlver31ty degree) S '
’ 9. - University lecturer ’ @ s L "
'~ 3 £~ . b - ) ! ,. .
. ) - ‘ o .
L . . 4‘) . . T, JONE




b} ° «
el '
4

X ) e
K ,' ‘ I ~41- . . \ . . .
.. 10, School Principal e . . . :
. - l1. Newspaper Editor T , ' . " \
.~ 12, Physiotherapist’ ' ! _ \
13, <Clergyman (with some Univer31ty training) ) o N
14, Seconddry School ‘Teacher: 7 . K i \\
15. Social Worker PR & T .- ’
.. 16+ Trained Nurse \ L . s .
17. Clergyman (no Unlversity trainlng) o, .
18, Army Captain o . < CeL |
19. Trained librarian ' T, ' L R ’
¢ 20, Primary School Teacher oo o w .
21.. Air Hostess, '~ - ' .o . ’ ’
22, News Reporter : ST . A N f '

.
s ~ . S

, If business ard mﬁustry is taken into account, . " the School )
Princ1pa1 drops from 10th to 13th, the Secondary School Teacher from” . '' . ..
l4th to 32nd (one below the General Office Manager),.and the Prlmary
Schodl Teacher from 20th to-45th (one “below the Family Farmer) . o . 1

a A s Teo- . . C . Y
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: : - Mzsce].‘lag%ous quotations extracted from ., . S o
. . . teachers resp_ﬁses to the ques tybnna:.re. . - >
. - LY

.
. ’ +
o= O '

on role: = 3 R A Ce T
. s SRR - - PR
) "1 ehjoy teachmg because I love chlld;(en. 1 do not expect - : C et
" them to be ‘'gopdies' and f1nd many satisfymg re/}.atlonshlgs with them. AR
Teaching is'not becoming: easier' - dlsclpllne is, slippm\g but .where chil 3 N
dren see you- hke thém, . that you care enough to‘prepare L‘ésSons, that | N
you will not" accept rudeness and. . J,nfez‘iqr worl7<. they usualry 'turn up ’ .
: trLmeS'" TSSO SR £o 4
- "~I have no* real. desi‘ce to become a %eput}( or 4 headmaster. AV
I much prefer to have .the cbntact« wﬂ:h chlldt'en whmh a subJect*-ma.ster s
Job brmgs. Sl , 3 wr N Lo . c.;' R Yoo % -

N b . Co, " “ !'M’ .
v . . . “ . T “ o . Y .

T "My main aJ.m is- to hel create happy., heaIthy childrgn -who can . N W
“tHink for- »themsglves. ' Istry tQ feach, them not what to: think but-how' . to Y
think. Withi‘n the limits .of a stifling curriculum I try tb' epcourage T
. them to; question. al} thag. is put before them, to accept no.one's word ak. .. R
_face ~vilyg,, to Listen .ta advicﬁe,' wYes, bub .50-ework things out fo; therﬁ-‘ l SN SR
selves.‘ I went to continuef d‘*oing thls,as a c'],ass-rootﬁ teachef* I want’ no ¥ cen

;ﬁromation. e , i : N R s

N

- a

.
W

b
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_that there is 1ncreas1ng1y 11tt1e, (and maybe one- - day, there will be no
L more), time left for 'thlnklng ,
1 am a Deputy-Principal so that T ‘spend most of my tlme on
admlnlstratlon detail instead of doing what I know best, - teaching." ’
e ;, ‘ . "I obtaln a great deal of satisfaction from my profess1on :
' o ‘though a certain, possibly cynlcal ® detachment is necessary, .1 feel that )
- release from lassroom teachlng into the administrative side has g1ven me.
a great deal of .satisfaction: decision-making appeals to me:r The social-
.. - impact side ofw%eachlng is, I feel, becomlngxnore important as the school
b . fill§ thHe role .largely-vacated bygthe home ang the church. Particularly

_in country towns, the school fills an 1mportant place. “This leads to a !
' large measure of Job satlsfactlon . - . v

..
B
& *

N . "Ks a-'Scieqnce Master, I feel.upder some pressures because -of )
K ' 1ﬁadequate laboratory accommodation, lack of laboratory assistangs, and

mos t 1mpqrtant1y, a rapid turnover in scienée teachers, most of them
. . casubl arideintrained.” ’

. P * 4o~
s Very fev" teachers: leave who get satlsfactlon from bu11d1ng a
. + 7 ,good. relat1onship with their classes. It is when eonditions are too

demanding, that is, the ch11dren are tdo hard to control, that they seek ‘
0 -other jobs.! . .o oo

, e
. ‘e ’

-
% . -
.

) Slnce I'm' married w1th two- children-and with var1ed interests )
“ outside “of the*home, T do not really haye any ambition. beyond class .
. 5 téacher as I live in the suburb in whlch I teach and I am very happy )

. ”Vlth the school "ot . } . -
v, L€ e ore B o

PG ¥ .

ES

. -
., f. N
Ln

. .
~ .

e The Sthte employs me to get chlldren through examrnatlons., .
. L ruthlessly dd Just this. I dellberately stres$ those topi€s which are "t -

.examlnablegso that-successful:- students are, able ,to. get employment or, A
- eniter colleges or un1ve§s1t1es .on the’ s;réngth of the}r passes. '

o ‘ - AN . .

A-

- e "My present role is a depress1ng round ° maklng fresh alloca% ‘\
S " tions and Ltimetables frequently 23, staﬁf come ~and.go. {mostly’ go); of © | " ..
1) - attempting in a very111m1ted,t1me 66 héTp the xqpnger—memhars profession-". o~
.+ . .ally ¢planiing 1essons2 usding equ;pment ?suggesbnﬁg*approaehes), of try- AR
T :ing tokeep going an antiquated system.w1th decéylﬁg ‘elassoonms, gross «
3: . fwovercrqwdlng; in§u£f1c1ent staff, ran%aht~authorlgarianlsm, and; ) deardr
e v o{_ldeas. Gt ﬂn.‘ a ‘j}.m . A T ‘a.‘ < " ::'{ Yoo ',:" t'. R
.h‘m-; ’ > ) 6"‘1 !:» . ".:"-(.),\ l;"‘ “."?‘ :3?' ’ "J? Q‘ P RN "".'-4 »
R T o "I db Sge’ some hopé for. the iﬂture W freer agproach is.in thQ‘L .
. ‘, ag ,‘restrlctive examxnataonsﬁq@éﬁslowa‘goiqg, mor ex?erimentatibn ist. -7 -
. R otcurring ;-1‘ 'Tileg.ito t‘hi.nk ¥nd th s’ 'wham,, kegqs n;e,.and’ the'pajority .
T e ;

. gl thi&’staff goiag thab?w;g n tep yk ars we’Wi é-al¥ erxams:abol-.’

,-

. y 1shed sglf discipllne rhther thah aUthorit&rxanzsm in‘schoolsy ar pubf’h

I

o %,\'3
e

&

L . . . r ‘y 4

- . M ‘ 1Y " ¥ ) ST » o LY . .ﬁl - . | S e + “, - TS ‘
. < \ . . ' <

" &n

'& V" ‘ .‘ A ’m .- )e;‘lﬂ br
o O g ey N A

'3" :! et s




. 3= e ’

aware of what education ieally means and not being satisfied with the
narrow vocational system they have now, and a more enlightened adminis-
tration. Perhaps I am a super-optimist, but the people with ideas and

energy are in the schools - they simply need a freer hand. "

"I am well content with my role as a teacher, as long as I am
left uninterrupted in my own classroom, despite the frustrations imposed.
‘by an exam-oriented syllabus. My problems and discontent arise from
administering a subject department where I must cope with problems stem-
ming from the shortcomlngs of others, many of whom should not be in this
so-called prof6551on

"I am very contented, having a gromotions position (Subject
Master) which gives 'me a fair amount of 1ndependence to implement the
many wonderful ideas which are appearing in the profe551ona1 journals and
in inservice courses. But the job.is exhausting! So much time has to be
spent turning these idéas into classroom realities; there is sé much chop-
ping and changing, tearlng up and re<planning. The only way a teacher can ’
develop professionally is :through constant contact with better ideas."

"I wouldn't have another job, but I wish I had more_time; not
necessarily by a decrease in teaching load, but by the streamlining of
method, leading to greater efficiency. Still, it is all very challenging,
and-satisfying." ' :

~

¥ On disenchantment:

"Disenchantment? At our school they nearly all moan, but no-
body wants to go. Men are more disenchanted than women. Men suffer from
the belief that there is somewhere in life to get, and that they will be
happy when they get there. Women are more realistic, This could be the
same in other jobs."

.

. ”What you have here (on dissatisfaction with teachlng con~
ditions) is ‘probably what would be in the Press if it were not-for the
. ‘Rubllc Service “Act.
S i

L]
>

It is written without malice for it is so contrary to what my
colleagues would expect of me. That is, I am considered a handy 'yes man'
and loyal enough not to be considered as a 'rocker of the boat'. Life
without hard work would be empty. A job honestly done is enough satis-

.faction to mey but teaching has become an unallev1ated grind for me and
many others - hence the activists and the 'stitrers', and'the dissatis-
faction I express.” T

; \

o o, "Teaching has always been’an exacting profesgion and some of the °
current disenchantment arises because many teachers are unwilling to ac-
co bt .cept, this fact; perhaps they, are Ppsychologically unsuited to teaching, or




AR

perhaps the role of the teacher is changing. Whatever happens, the
future will be interesting and challenging."

"While the present inspectorial system is in operation, the
teachers who are not cynical, competent instillers of facts will be
driven out-ef the game."

""First let me say that I enjoy teaching very much and intend
to make it a career. I do feel, however, that I am fighting considerable
odds to maintain my enthusiasm. I th1nk these odds will overwhelm me and

. cause me to resign out of frustration.” Not only am I fighting arbitrari-

ness and conservatlsm from my employer but utter indifference from
parents."”

J—

"A number of those who are discontented in teaching would be
dlscontented whatever—they did. They are probably not suited to teaching
anyway.

"In a small primary school,,discontent is rare."

14

"I tend to feel that discontent is a manlfestatlon of the lack

of JOb satisfaction caused by: ® T

]
¥

(i) unsatisfactory teaching conditionsj -

(ii) unsatisfactory teachers."
L

"The general feeling of unrest and dissatisfaction in teachers
reacts on pupils, disrupts dlSClpllne and lowers respect for teachers in
general." -

“This being my sixth school and ninth headmaster in twelve
years, I've come ‘to the conclusion that a significant proportion of dis-
satisfaction is related to the policy of the individual headmaster, the
size of the school (the larger the school, the more likelihood for dis~
satisfaction), the age and quality of the school byildings, and the
general staff tone, the latter usually being-‘infludnced by )the Headmaster
mdDwuw.

. If teachers are unhappy about ’the system their particular
school, a system which the above factors influence, t ey tend to become
dissatlsfied with the educational’ system in ge?eral.

& i &
On the attitude of the public towards educatio&:
\7 i ’
"An Australian would r&ther have a new Holden than a well <

educated kid." 1

. re |
+

'

"Teacherg are fed up with being treatet contemptuously by the

; ' \

|
i Iy 4 9 ) \

Y
H
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publicl at large. Salaries are not the burning issue at prééent, rather
it is;|the assumption .that we are 9,00 - .30, forty weeks a year, weak-

lings;\
. " "I feel constantly that no one
especially the general public. experi

’

eally cares about education -
ce with parent groups and

3

public meetings has conflrmed my worst feams." t -

\

\ .

"In 1970' I transferred to a brand ‘new High.School in 4 rich
middle-class area, with socially conscious parents, I thought! The prev-
ious parents I experlenced were working-class, including migrants. When
staffing arrangements were revealed for 1971 and a ‘strike over working
conditions seemed probable, we felt that the parents should be informed, .
with a’'view to possible assistance. We typed and stencilled-1,300 let-"~
ters, hand addressed envelopes, and posted them to the various homes.

We received two replles. One congratulated us and asked how they could
help; the other criticised the typing and wording of the letter and told
* us we should not complain as we were well off! : .

What can you do?' B . \
' { B - ¥ ) \\\

On teachers: : ' ’ ) . P P

"Teachers have a very low, opinion of. themselves. We feel a
social 1nfer10r1ty as we are not regarded as either a prbfe551on (except
for convenience at times) or a trade."

&

- "Inspectors exist who raise morale and there is the serious
problem of aged teachers who resist change. Teachers by and large do not .
seem to want change. I believe that if change could be accomplished they
would be proud of it." .

— . p .
"Most teachers never leave school. They go from school to
college and back to school. How-can. they have an understanding of what
‘ it is like to be-a 'Wharf Labourer'? Some way of broadening their out-
look appears desirable,” . ' : .
"Teachers on-the whole are a lazy, dirty lot and leave their
cups for the flies to crawl in and.for the cléaners to wash up. On_the
other hand, there is nowhere nice for a wash, and you've got to go like a
clockwork machine to get your lunch, eat it, wash yopur cup, and get to
the lavatory. We have 40 minutes for lunch. But’'give some people an hour
and you would still see a slummy staffroom." s )
) "One great problem is that to be a good prepared teacher, one
. cannot have time to be a relaxed adult with a social life - not gay, just
adequate! A teacher dedicated to his subject matter can cease to be'a

full person because of.the requirements of the classroom..'™

50 .- .
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" . "The attitudes of young teachers are taking dramat1c changes -
more desire for: indepe dence° freedom from supervision; ‘individuality,
. Thgse desires may be used to cover up inefficiency or to conteal the tlack .
of effort in ‘the classroom situation. The recognition of the dedicated
and eff1c1enttls simple; the ut111sat10n of the mediocré poses the )

R challenge )
' "Whenever I speak personally to someone whinginé, I cannot help v
but feel that there is a pettiness about it a11 Too many teachers
remain: boys. . . s .

. -
-
., . . !

”The system encourages‘teachers to adhere to old traditions and R
just look after their own  Iot. There is a poor communication between
rnstltutlons preach1ng change, for example, unxvers1t1es, and the schools
at "all IeveLs

.
o

4

: -.0n condition% of service:
< "It amazeg me to think that not once’in all my teach1ng career
has the Department of Educatlon bothered to find out what is troubllng
teachers. . . oo .
N . o ’ N .
. Lo "It is hard to obtain 'job satisfaction' when you knoéw that

because of the pressures of a school day your ach1evement is going to be

limited." - . T \}/
.-' ’ : ” : * AM‘\

> "Wlth present class loads it Ts alt but- impossible fof teachers
(espec1a11y "young ‘ones) to adopt and develop democratlc,teachlng techni~ .

‘ ques whzc2<ZZ£ nﬁc&ssary for effective teaching." ) : }
. - Py :
"

too long, teachers have put up w1th.cond1tlons both for
themse}Veslan@ theig puplls that would not be tolerated in industry.
Even Health Inspectors are ot allowed on the premises because they would
: condemn many,conditlons, for example, they would certainly have the num-'
ber of toilets increased. What man in Industry does not have a locker,

- . and a large one at that, and a proper dining room to .buy and eat his- .
. *~  lynchs These facilitiek-may exist in some schoals but they do not exist’ .
- her‘e'" ) . . ' . ' ‘"- - R —

., oy . v
f . -

. . ew — « -
. . - ‘ v LI

"Theré must be serious thought 'given to just what-"the maximum
. size of .a school should be.' Surely 500 pupils‘with say 25 staff, in the
: ~long run is g01ng .to ‘De more successful than a school of .1 ,000 pupils
with 50 members of, staff,”  To.be only a cog, and a not very important one,, :

is a soul~ destroylng fate." . ‘ ;
v « > - . A

"1 wou}d like to see the.inspectorial system revised with powers
to recommend ,the’ e11m1nat10n of a poor teacher. In fact, they never do;
nobody I have known has ever heard of a tgacher sacked for poor teaching

. . . .
Q v . “ . * -
- . . ’
EMC ¢ - ’ ‘. i
- S - Coe ~, .
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"There is, at present, so much waste of time,<so much hurried,
directionless teaching. Four good English lessons are better than six
partly-prepared ones. A large amount of the science and mathematics
should be dropped from the curricula for slow learners. A lot of foolish-
ness is perpetrated in the name of 'equality of opportunity'.”

S

'The Department of Education needs to establish good communica~
tion links with teachers to avoid glaring administrative inefficiency,:
for example, in the placement of teachers; transfers; lack of personal
consideration. The Department needs a new image. At present it seems .
inefficient and exasperating when equipment is needed or when one is
genuinely interested in improving the system. No one will listen to new

ideas, even to give them a fair hearing!"" .
h) .

On teaching as a career: . R I e

. . 3 .
Before committing myself to teachlng, 1 experlenced*other Jobs
and found them routine and dull. They were remodte from'my own interests,
In teaching I believed I would find a more rewardlng, more varied’ occupa-
tion in which 1 could deal with ‘those thlngs I was’ lnterested in, and
which seemed a valuable, respons}ble profe351on. 4 A

s ‘ .

- ’ . . - L
. ) ’ 13 <
L ‘

) I would encourage my chlldren to be" teachers &f they were in» -
terested. 1 feel that there is deflnltely required an intergst in stud-
ents, patiente, and an 'old fashloned' devotion to duky. Conditions are -
in fact 1mprov1ng, for example' clerlcal assistants' general admlnlstra-
tive assistants.' . . .. co D .
. \ . . i ,
"I do not know whether I would encoUrage my children to he ’ ’ .
teachers. Your spirit and self-esteem can take a: terr1ble beatlng,ln ’
teaching, and_there are many affronts to your: personal dignity, but maybe
this is.the same, in other jobs too. ot S oty

-~ P e

"1 would not enéourége my éhlldren'ta become teachers. Although

it has Satisfying moments, I feel that the bonding system ties young '
teachers to the extent that they feel morally obliged to stay despxte job
unhappiness., , By th& time they are free it’ 1s often too laté to take of
anything else." " . . . . -

»
,

»?
o

"Teaching was the only profe831on -open to the lower working
class of the depre331on years. ] )

R \ N .
' .

On teacher training:

[y

™
-

"The Diploma of Education course needed enthusiastic staff who .
had had recent experiehce in a school." - ‘ ’
. "In-servite coursés should be during school time. They should

be given by people who are not just out to make a quick penny in their
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) holidays and who frequently (I have heard) do not have much to give.
Nothing would induce me to give up my holldays to llsten td a good
lectiiTer even = you need a complete break." , s

"Teacher training was of no practical value. I was in no way
equlpped to tackle the basic problem of child discipline and class con-
. trol which is fundamental t&' becoming a successful teacher."

S
’

. ~-—'"My training was rather inadequate. I rather suspect that the
Teachers' College lecturers were refugees from the classroom. :There was.
never enough treatment of current educational developments. Many of the
. : 11 °
 ~!____ courses were unrelated and useless when teaching.
R \\-_“__i -
Onh the recruitment of teachers:

. "An emphasis is needed on research to pinpoint 'personality'"”
factors in successful teachers and the use of these criteria, at 1east -
in part, 'in the selection of recruits. I feel that too many teachers

. are merely place fillers and not really suited to the profession.” :

-
‘

"Teachers are born, not made. More notice should be taken of .
school principals' and teachers' assessments of students' characters, - .
which assessments are usually sound. We know the patient, co-operative, .
unselfish ones with commonsense; yet the onks chosen are more often,the

| ) “ones with high academic attalnments who have never done a. thing for any-
one except themselves, and who are a terrlble burden in the staff room,
and out of their depth, 1n the classrpom." '

"Restrlct scholarshlps for women. .Their ektremeiy high turn-

. " over: means several women are needed to equal the average man's span of
serV1ce. C .

. . s . Finally, some extracts from a ngh School Pr1nc1pa1 s exhorta~

" tion to staff: . | ‘ / , . o c

* ~
. . .

) "The dmnlnant features of (this school), stemming from our
assemblles, are"- ‘ :

. ., ‘ co'N'rRQLLED MOVEMENT . * \
- TIGHT SUPERVISION ' :
- LAW AND ORDER ‘
Tone and quality come from a total effort -by all Staff.
At all times, Staff must assert authority over pupil movement
from assembly and thtough the premises.. .

‘ The pernicious practlce of taking sickie§'“has no place in our
profession. ‘

ERIC T

Aruitoxt provided by Eic: .
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The salient feature of our school, CONTROLLED MOVEMENT, origin-
ates from our assemblies,,., Whilst, the assembly is in progress, teachers,
as“well as pupils, should be 511ent and attentive to the business of the :
assembly, Do not stand in groups at the back or under ‘covered ways...
Remember, failure to be on class at assembly will be viewed as a serious
matter since it undermines school :policy on assemblies ‘and movement."
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‘ The’ artlcle con§1ders the occupational background of teachers
¢ im training in New South Wales over the period 1929 to 1957. Questions *° ¢
discussed are: the occupational groups from which teachers are recruited; ’
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\
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. Robertson. )

’

- - -

* This article dlscusses teacher education in temms of the qual- _
ities requ1red of teachers; the selection of teachers' and, .the standlng ‘
of teachers in the Australian community. Considerable attention is ‘ .
‘. g1ven to the problem of the proféssional autonomy of teachers. L
./ " . . g, ° - -" ’
‘ ) Hunter, E. C.,rAttltudes and profess1ona1 relatlonshipsuofw Do T
S teachers: A study. of teacher’ morale, Journal of Experi~* . -
mental Educatton (U.s.A.), 23 (1955) 345 352, . .

. ': An’ Amerlcan study summarising the attltudes of a sample of = .
teachers towards conditions and factors known .to affect morale. Prxelim=- : ST
inary to the report is a review of related studles. The study investig=

"ates favourable and unfavourable reactlons of teaehers toward school .and
living-working conditions and the attitudes of teacﬂmrs tdwardesghool

practlces and soc1a1 and profes51ona1 relatlonshlps. ' -~

ra ' Katz, F\M. and Browne, R.K. (Eds.); (L97Q); Sbciology of
- Edhcatton - Melbourne;- Macmillan, : . N

, - \ . . o .

o This work is sub- titled "A Book of Readings Pertinent to the
Australian Education System". There is an ‘emphasis on the social context
of the _educational system. Research findings are.from sociological en- ;
qu1r1es conducted in Australia, Of particular relevance is the article

) by W.G. Walker, "Occupational Commitment in a Sample of Australian Teach- - ‘=<
-y ers Five Years After.Tralning } . - ’

)

.

- * 'Kelsall, R.K. and Kelsall, Helen M.; (1969), The " Sc;,ooz

Teacher in England gqnd the United States, :
, London, Pergamon.
. The whole book, which is sub-titled "The Findings of Empirical kﬁ};
earch',‘concerns the 'status and role of the teachers, their social . ", )
// igins, the reasons why they chose their profession, their career pat- ) ot

terns, how they ‘are viewed by the community and what is expected of them,
/ ahd in general, their morale and career satisfaction. Inclided at the~ :
> ~nd of each chapter is a comprehensive list of further references, A - O

. ' . . 1
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. S + " Lieberman, Myran; (1965); Educatwn as a Professwn- ,
o ~°  Englewood Cliffs, Prentlce-Hall
- o N . ,
- , The whole book provides & comprehemsive and critical analysis
) '\ -+ ofall aspects of teaching as a profession. The author defines tha
' " characteristics of a profession.and considers teachlng in relatipn sto
each characteristic. Comsiderable dttentlon is given to the economiic

C and social status of teachers. ., . . v
. .o McLaren, John; (1968);- Oup Troubled Schools,
" o o Melbourne, Cheshire’,

PR

. . A spec1f1c chaptet on "Teachers, Teachlng and Teacher Training"
k ' is included in this work devoted to an appraisal of the contemporary
educatlon scene, in Australia. The dlscu5510n centres on the low esteem
held 'by teachlng as a profession and the- Low status accorded to teachers.
Yo These features are considered W1th reference to the external examination
. : "system; teachér recruitment and training; and, the h1erarchy of educa-
" tidnal autHorities. ° ‘Consideration is given to the conditions of work
whlch cause dlssatlsfactlon among ‘teachers. '

. ~

‘ Mirana, J. H.;» A degree for all teachers~ Education

' (Sydney) September 15, 1971.

) - Thls artlcle discusses problems of status and profe551onallsm

.. fac1ng teachers becatse of the standimg of their training., Ways of ov
coming these problems are suggested,

’ [4 .

ST <7 Modrhouse, C.E.; Trends in professional education;.
The Australian Journal of Educdtion, 6 (1962), 75=85.

.. This art1cle deals with the nature and fu ctlons of the profes-
31ons in our Gocrety at the presenx day and makes sgme comments_on their
-likely development. The effect of these on education and the place of
teaching as.a profe351on are also discussed.

< Al
Morrison, A. and McIntyre, D.; (1969); Teachers and Teaching;
Harmondsworth; Penguin. .

-

. . + This book begins by outllnlng some of the~major ways of study-
‘ing teachers, then-goes on to consider empirical studies on four topics:
- professional tralnlng, teachers' roles<and professional relationships;
classroon motivation; and, communication and assessment. The book con-
tains a comprehen51ve b1bllography for further references,

Musgravé, P.W.; (1965), The SoczoZogy of Education,
London, Methuen.

/ - A comprehenSive textbook on the sociology of education with a

ERIC - o :
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la ge' section devoted to the sociology of teaching, The topics covered
in de. teaching as a professionf the status of the individual teacher;
the teacher in the. classroom; the rolejof the teacher; the public and
self-image of the teacher. . 4 Z . . o

Nesbitt, L.M.R.; Th¢ image of the teacher; The Australian
-Teheher, 44 (1968, 23-28. :
$
‘A con51deration of jthe image of ‘the teacher in the eyes of
those being tdught, in the e;es of their parents, the profession itself,

* and the comnunity. Teaching is analysed in terms of the characteristic
* of a'profession. §o

o

o' Hara, Johh; Theistatus race; The Sydney Mopnzng Herald
September 23§25, 1971.

. This ser1es of t ee articT®s discusses the effects of the
educational "statls race" dh pupils, parents, and teachers. Many SF the
problems facing teachers argd the educational system are attributable, it
is“suggested, ~to the "statgs race". . . -

’ )

o, Partrléée, P. H-, (1968), Sbczety, Sehools and Progress in «
. o Austﬁyalq,a, ?’Oxford Pergamon. .

- >, M

A chapter on "Téachers" provides a general discussion-on the
training and ‘conditions employment of teachers in Australia. The in-
dependence of State teachers and the dhgree of professional autonomy and

status allowed them,ié af issue discussed at 1ength

{

1
> ¥

o Penny,'H.H.; TTends and problems in te; 6her training; °
" z%e Augttr $zan Journal of Education, 2 (1958), 65-73.

ThlS article ‘1scusses teacher fraining in Australia in the
‘ards requ1re€ for entry ‘to' a profe551on. An outline is provided of the
history of teacher education and the social influences acting on it in
Australia. The scope %bf a profe551ona1 teacher education program 1is
consideréd. . 4 . \
. . on . . }

o Pratt, J. J.,{Teachers are professional piople, Zﬁe Forum of .

s - Education, (Sydney) 29 (1970), 10
!
The teacher is defined as a- professional person in terms of -

role,'respon51billty, 1nte11ectua1 backgrounﬂ, and training.

t

A . Sanders, é.k The proﬁession of. education; The Adstpalzan |
“ L Jburnal of Educatzon, 3 (1959), 1-12.

A critical analysis of teaching in Australia in relation to the

‘
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charaqterlstigs Qf recogﬂlsed profesjions.“ Tﬁe artlcle concentrates an
. * the speeﬁallsed Rnpﬁéedgg and tsainrng reqylréd ;n‘a_Rrofess1on. :

-~ Iad

. . .‘}4. VeaTRe - .
R Serg;ovanul T.; Factors\whlch affect satlsfactron an& d1s-:~‘ .-
) 7t Y safisfacaigngof teathers; The Jourgal of .Educationgl - <
e oot Administration (Un1vers1ty of New England) 5 (1967 ©

O 662827, 7 e e TN

. ,~ o N -
. - s
A - ~ - Y

N - ‘e s" . ~' -
<, T “’Research report on a Stﬁ_ iof teadhers 1n'New Ybrk schools“*“
The conclusion reached was that'factors causing satlsfactron and‘those e
s causing d;ssatisfactlon tend to be mutually extlusive. = The sablsfaction I
" factors identified for teachers tend to .focus'’6on the work 1tse1f ‘@nd the, .
dissatisfaction factors, tend to, Pﬁcus on the conditions of work. <Satis-
faction factors are achleuement, recognltlon, and re§pons1b1i1ty. D;s-
satisfaction factors are 1nterper 1l relations (students and peers),
‘school policy and adm1n1strat10n,zstatus‘ .and per30na1 life. - _ o
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. ' Smith Richard Avery, Maturity of education,as a professionj "

k | The Journal ~of Teacher. Edigation (UiS.A.), 8, (1957) oo
253-260. , Y

>
¢ ~

A discussion of the mature of professions, the problems of .
considering education as a profess1on, and the areas of professional
immaturity in education.

»
>

The Year Book of Educatzon, 1954, (The Teaching Profession);
.London; Evans in association with the University of Lordon
"Institute of Education. .- 4 ) ,

This volume devoted to.''The Teaching Profession" contains a
survey of the conditions of_ the teaching profession in many ceuntries,
and articles on factors which affect the teacher s ad%?stment and status, °.°

’ * . » . "o
.o~ Walker, W.G.; Future occupational plans of a sample of final L

year student teachers; The Australian Journal. of Higher
. ) Education, 1-(1961), 39-46. e
This article reports on the attitudes of a sample of final year
teacher trainees in New South Wales towards teaching as a career.,. .

x
<

’Walker, W.G.; Future occupational plans of a sample of °

beginning teachers; The Australian Journal of Higher
Fducation, 1 (1963), 66-74, ‘

’ ' ¢ )

Report on a follow-up project to Walker's 1961 study. Discus- '
sion centres on the commitment to teaching of first-year teachers with an
emphasis on differences between male and female responses. . S
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¢ Warnock, Mary; The stigma of schoolteaching; New Soetiety, *
(London), No. 380, January 8; 1970, 61-62. - .
- 1l The article discuskes the status of teachers and the links be-
tween status and, income and ‘between learnedness and status. The author
concludes that teacher status will never improve, for teachers are work- .

ing with chlldren whose parents themselves know, or’ thlnk they know,
‘what is best for their child. .

S

1) . ~

WéStb}"Glbson’ Dorothy; (1965); SOC'LCZZ Perspectives on
Education, New York, Wiley.

. "Education as a Profession" constitutes.a section of this com-
prehenslve educational sociology text. Teaching is judged against 'the
s«criteria of a professional occupation. The practice of teaching 4§ re-
v1ewed with respect to the role of professional organisations, the exist-
ence of professional autonomy, and tHe .adherence to professional ethics.
There is consideration given to the economlc and soc1a1 status of teach=_
ers, the public irfage of teachers, and the career patterns of men and
women teachers. .The ‘discussion is orlented towards the education setting
within the United States of America. - ? . ‘ !
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The following are’a numher of add1t10na1 textbooks with sections-
‘which. relate tp the teacher, and which are’indirectly concerned w1th
teacher morale: s~
. Anderson, Robert H.; (1966); Teachihg in a World of Change,
New York, Harcourt, Brace and World. \
This book examines the social context within which the American
teacher works. Particularly relevant tq the"study of teacher morale is
Chapter Two, entitled "Teaching’as a Caréer",
|

—-

t

Brembeck, Cole S.; (1971); Soctal Foundations of Education,
New York, Wiley. . -

This is a 1arge voLume running to 600 pages and_subtitled’
YEnvironmental Influence .in Teachlng a d){%trning . Part IV is entitled
“"Thé Teachers' and includes such topics ag the decision to teach, the
teacher within the school, tdacher beliefs and characteristics, changlng
social roles of teachers, and teacher power and militancy.

Brempeck, Cole S., and Granstaff, Martin, (1969),
“Soctal Foundatzghs of Educatzon, New York, Wiley. .

.
ot

This is a book of readings which contains ‘a Section (7) on T
"The Teacher as Shaping Influence' including such topics as why teae\ers

o~ x .

~ ~

’

. T 62 -




SN

N Sydney, Cheshire.

« . =58~-.

fail, teachlng in the affluent society, and teacher attitudes and the
culturally dlfferent.

¢

. (Eds.);

L]

Halsey, A.H.,!Floud, Jean, and Anderson, C. Arnol

(1968); Education, Economy .and Society,
New Ybrk, Free Press.

1
This is a large book of feadings running to 625 pa&es. It is
international in character and Part VI is ent1t1ed Teacherslln Schools
and Universities'. It contains chapters on "Recruitment to Teaching in

England and Wales", '"'Teachers in England and America", and ''Definition of
the Teacher's Role". ' - °

N -

LY

Hoyle, Eric; The Role of the Teacher,
London, Routledge and Kegan Paul
. This book ,throws light on the teacher's role in classroom,
school and society. It disgusses teaching as a profession and also the
relationship between the teacher and the parents and the general public.

“  Richatdson, J.A. and Bowen, James (Eds.); (1967);
The Preparation of Teachers in Australia)

. - { .

In the current debate on education in.Australia, teacher train-
ing has been regarded by many as “one of the most important areas for
reform. What happens in the field of teacher educatlon in the future has
a distinct bearing on teacher ,morale. Chapter 12 merits particulay note,

as it is concerned w1th "The Continuing Ed@‘atlon of Teachers”". *

*

{
Starfley, W 0., Smith, B.0., Benne, K.D. and Anderson, A.
(1967)»; Soctal Foundatwns of Education,
- New York, Holt, Rinehart and Winston.

oy

This is a large book of readings running to 638 pages, whith
concludes with a substantial section (Part Five) entitled "Social Aspects
, of the Teaching Profession" where severat authors, in the space of nihe
chapters, deal with the organisation, functions and problems of the ‘ )
teaching profession. Such issues as professional autonomy, academic ¥ree-
dom, and a code of ethics are dealt with in some,detail.) !
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