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SUMMARY . A
This paper brieily examines the role of socizl studies in the international
education of children and young people. The discussion focuses on three
questions: ' . ‘ )
. 1) How shall international education -be defined?
} 2) What contributions should and can social studies
9 | ' :
~ make to ihternational education? b
0 . -
0 3) FWhat types of curriculum are needed in order to enhance s
r
?} social .studies contribution to international education?
S— »
} —~ ) < .
. The views expressed by the authors, the selection of facts presented and

the opinions stated with regard to the facts are the responsibility of
the authors and do not necessarily represent the views of WESCO,
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The Role of Social Studies in the Intermatiozal

Bducation of Children and Young People

I . .
» Introduction
This paper brieflf exzanines the role.of social ?tudies in the igternational
education cf childrenﬁand young 5tople, The discussion is organized around ghree'

questions: 4

. How should imzernational education be defined?

What contributions should and can social studies make to
" international education? ,

What types of curriculum are needed in order to enhance .
social studtes'~“contribution to intePnational education?

¥We do not pretend to offer final or definitive amswers to these complex
and diffiCUlg questions. To the contr;ry, this is a working paper designed to
stimulate a transpational discussion. We are confident that out of this discussion
will come a clarified concept of internmational education,. an expanded uqderstanding

of the role of social 7tudies in children's and young people's international

education,. and an enhanced awareness of desirable curriculum.

' - II
- R /
' How Should International Education Be Defined?
; \ "
It seems appropfiate and necessary to begin a discussion of the role of
M e

'social studies in international education with some commentary on the meaning of

e

international education. - This would not be needed if
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schools operated with, a well-develcped and adcquatetcon:ept of international

education. We do not believe tha* this is the case in nmost schools.

A survey of curriculun guidelines, teaching materials, and approaches’

used in many schools indicates cthat much of werid zffairs education is .

. ¢ - -
grounded in one of tvo opsration2l definitionc of intermational educatiom,

]

One coanception equates international education with the stady of foreign

peoples anc cultures, The other ccnceptica equates inéergétional educa-
tion with the study of the foreign policies and international relaetioms
of national governments.

These conceptions of intergational education are not inaq;urate.

Obviously, internationzl education involves students in cne society

studying about the geography, history, and culture of people living *

- in qthér societies, 1t is also obvious that internatiopal educ;tion
involves the study of the foreign policies and thé internat?onal relation;
of nation states. X C -

Our conception of.ﬁhinés can be_correct, however, and at the same
tine be incomplete or inadequatel’ These two prevailing conceptions of
, .

. international education appear to be a case in point. In our judgment,
. L -

both of the prqvaiiﬁng conceptions of international educatim suffer from

a serious weakness. Neither conception .provides the kind of conceptual \\

v * -
" foundation that is required for developing educational programs and policies

capable of realizing the objectives set forth in the Recommendation con-

cerning education for international understanding, cooperation and peace

and education relating t; human rights and fundamental fr;edomb adOpted’
!yy the UNESCO General Conference at its éighteenth session in 1974, here-

aftér referred to as the UNESCO Recommendation c¢n Interna;ional.Ed tion. ~.,.

Those are:

E IKTC . - ' . ) E ;..
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es judged egzinst these geoals or objectives.

1 direnricn aznd a2 globel perspective in educeiion

z 11 pecples, their culiures,
civilizetions, values and ways of 1life, iaeluding Ceomestice
etknic culbures and culiurss of other nations;

%icns; §

avs e P > PPEYRS $ « T T - .- -
abllities to corzmnicate with othersy g

awareness not only o the rights but also of the duties incumbent
upon individuzls, social grours and natioans towards each other;

undersiending of the hecessity for international soliderity and
cooperavion;_ ‘ .

reediness cn the part of the individual to participate in sol
the problems of his comrmunity, his couniry and the world =t large.

The {irst conception -~ international education as the study of

conception of internationzl educdticn builds a "we-they" or "us-th

students! tendencies to perceive the world in ethnocentric terms

foreign sccieties and culbures -- suffers from et least three deficiencies
. ]

In the first place, thi

-

stereotype other societies and cultures. U Thent hes stated "there has

been ﬁothing rore dengerous end mcre darweging in huzen history then the

‘clain of %xclusivéﬁess."z Needless to say, this runs directly counter

O

ERIC
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to the development of an understanding and respect for all peoples,
[ |

their cultures, civilizations, values and ways of 1ife.

Secondly, this view of internetional education obscures the.degree

to which the sﬁﬁ@y o cre's own cormunity and neation have important
. 4

internationdl dimensicns.. Thus, it detracts from efforts to puild an
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interpztional dirernsicr zr2 £lubal persrective into all of education.

Thirdly, end Derhars most izportently, the concept of irternational

Peoples’ and cultures obscures the

g
&
(‘:":
'y
[
Jde
@

education 2z educatic:

glcbel charecier of humzn experigace in the contemporary world, One of

the most visible hallmarks of our tire is the historically unprecedented
. . o,

scele and degree of imyman interdependence 2t the global level, The eartn

hes ceased to be a pPisce of ccexic rezl estate on wnose surface live

relavively scattered, antonomous and isolzted groups of Hemo sepiens,

As Robert Harper observes, "Throughout most of history, mankind d&id

2ol .
exist in separete, elrmost isolated culturel islends ... now mos: of

humenity is part of 2 single worldwide s tem,"3
anivy I z

. , .

The "systemness,” the "unity," the "oneness," of the modern vorld

is evidenced in a widge variety of weys. It is Witness« in the inter-

.

penetration of interneionzl ang domestic sysiems with the conseguent
erradication of boundaries between domestic and foreign affeirs, .It is
witnescged in the rapidly expanding volume of privaie or ‘non-governmental

transactions among nations. It is seen in the growing nuzber of both
1 ) ¢

governmental and non-goverrmrental transnational organizations. It is
manifest in the developingweb of military, economic, political, and

ecological interdependencies, It is seen in the convergence of social

organizations end technologies in the world's lerge scale, mass societies.
‘And it is evidenced in the internatiogéiization of the most contemporary

social problems, including the menagement of violence, the control of

. ~
" disease, the maintenance of environmental heglth, and the promotion of

economic well-being, social Justice, and human rights,

T . - -"-- ’ - -'ﬂ 2 ’ 6 ’ ) &“’ig ' ;'il '
Q . L , .
E MC . ’._’
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Inherent in the emcrgence of & worid system are fer-reaching
implications for the way childrer and young people are taught gbout the. p
. world. Pernana trese implicestions cen best be}understegd by noting that'
in the study of any rhencrere, one can focus either,upon the parts.or
upon the whole. Fbr'instgncc, we czn study é'fbrest or We cen study the y———:
individual trees that make up a2 forest, We can study'homes or neighbor-
hcods, flowers or gardens, rocks or the ‘quarry. Thercgoices *e meke
are-a function of our purposes. If our aim is %o understand trees as
such, then we need pay~little or no attention to whether the trees are
parts of a foreét. On the other hané, if our purpose is to undegstand
a forest, then we must aiso study treeé; but in this case the parts must
‘be-studied in the context of a larger whole, .
- The emé;éence of a world syétem ﬁakes this matter of the p&rés and
‘the whole & critical issue in thinking about internat tional aducatlon.
What is the kind and quaiity of 4nternational understanding that we wish
~o develcp in students‘ Do we wish to 51mp1y develop some knokledge of
the ﬁorld's different regions, socletles, ard cultures, or do we want to
—
' develop some unierstand:ng of the world as a totality, of the world as
a global sysﬁemV In our Judgm°nt we belleve the latter should be our
goal We believe that the task of devzloplng internatlonal understandlng
118 a matter of "transmitting to the next generation a rich image of the
f'tota, eartn.’ "% If this is the case, then the conception of international.

Ty

ieduc?tion as education about foreign societies and cultures ié inadequaté

for the task, for it obscures the fect that all of'humanity is part of a 7

plane -wide system. *

[KC -
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Bécause of,thi§, instruction pased on this conception of inter-
4

nat1ona_ education can ;ail develoDd & student's awareness of the
increasing glona. interdependence between peorles end nations. Mbreover,

such instructicn can fail to enhance 2 student's understending of the

.%,necessity for- i. rnational solidarity and cooperation.’
f3 Yiow let us briefly turn to thesother prevailing conception of

léntegnational:educafion that wes refe;red‘to above; nemely, the notion
of°internatiébal education &s education about th;,foreign policies and
.intérnationa; relations of tﬁe governments of nation states. In our
opinion, thi% cﬁnception of international education also suffers from

a serious défect beéauge it obscures'the actual and‘potential involvement

-

of individuzl citizens in world affalrs. By focusing almdst exclusive

-¥ ? v

attention én the international behavior of 'atlonal governmantal officials,
this concentlon feils to.illuminate many facts\ebout "internationel life

“that it 1s ‘ important for future cltlzens to under uand. For example, it
i

%mscures %ne fact “that many sub-national governments, such as the

governmenfs 3f states, provinces, and cltles, are involved in trensnationmal

relations&- More 1mportantky, it obscures the ‘fact that countless non~ o,

- s

) governmengal grouD° are deeply 1nyolxed_1n_;nternational affeirs. These -

s

include xel:glous groups, business organlzatlons, labor unions, educational

' instituﬁipns, familles, scientific and professional assoeiations, end
cultur@' organlzatlona, to neme but a few. Also, it obscures the
act1v1§ies and work of the many organlzations in the U.N. family

includfhg UVESCO/itself.

.
PP NPT |
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By obscuring thesc aspects of international life.in the modern world,

. 2

. . . -, . e
the concept of internaticnal education ac education about the foreign

policies and the international relations of national governments fails ’

to provide individuals with an awarencss and understanding of the many

ways they are and can be involved in transnational processes, institutionmns,

Ny

and problems.
We feel that this is very unfortunatel. 1In our judgment, international
education rust be education for international action and citizen .involve-

.

ment in world affairs if it is to achieve,three of the most _important goals

.set forth in the UNESCO Recommendatior on Intermational Education., These
. - . L 2

are: the development of abilities to communicate with others; the develop-

ment of an awarencss of rights and duties of individuals, of social groups,

7

and of nations toward one another; and the development gf readiness on

the part of the individual to pafgticipate in solving the probiems of his
’ -~ ) . .
community, his country, and the world at large.

+

\ .
So far we have noted that international studies in most schools
appear to rest on one of two widely prevailing conceptions of international

education., One equates international education with the study of foreign

a— .

societies, and the other equates international education with the study
of the foreign policies and international relations of national govermments.
We have argued that neitifer of these conceptions provides the kind of’

conceptual foundation for international education that is needed in QEEEE

to realjze the goals'and objectives of the UNESCO Recommendation on Inter-

. ¢
national Education. - ' ,
< g :

) S \.
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© We now turn to the question of what might™be a Satisfactory or

v

14

adequate congeption of $nternational education. It seems to us that we -

.might usefully viev international education as education for responsible-

citizen involvement and effective participation in global socikty. Space

,

does not allow us to elaborate or explicate this conception.’ Nor does it

permit us to developi a rationale for this view, We shall simply conclude-
- [ 4

our discussion of the meaning of international education by noting that

the conccption'we have put forward appears to provide a sound conceptual

S
foundation on which to develop programs, and to design policies aimed at
furthering the gﬁiding principles of educational policy set forth i? the

UNESCO Recormendation on International Education. ,

.
' A

I11

-

What Contributions Should and Can Social Studies
Make to Students in Internagional'EducaEion?

d . R |

The. last section posed-the queétibn: How should’ international

b -

education be defined? 1In response, we suggested that it may be useful

- - -:’f

. PR . s o) . . .
to conceive of international education as education for responsible

citizen involvement and‘effective part{cipation in global society. We

now turn to a second question: 'What contribution should and can social’

studies make to the international education of children and young peoplé?

We believe social studies. should contribute to students' inter-’

national education in three,major ways:

) ’

et o o
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§ocia1 studies
and understand

Social studies showld de
judaments and decisions
) \

Sorigl shudies

infleence imr world affairs.

Develoning 3tudents'

)

...9.. ‘ - -

s' cepecities to perceive

’

sheuld develop student
théir involverment in global society.

velop students' capacities to make
about world affair.. \

cniculd develop students' capacities to exert ,

erccive and Understend their

Tnvolv=a :nt in (lorat 3c0ien)

t i

-

Tndividuals are involved in global

énd culturally.
o the earth's biogp
. L] § -
land, plerf¥, 2rimel
edrth's geograpny.

we are nemhers of &

all of humeriity dommon thysi

expericnces,
of us is related to

and beliefs which 1

,
comunities and nat

: »
1inkeges, we influencs the live

_which social studies can help to de

and wAerste.

First, social studies

We erz involved ecologically lecause €

.We are cultur

ink us, our communities, and our nati

b ~ .
they in turn infinence owr lives.

nd their involvement in global society.
* Y

society ecologically, biologically,
ach of us'is a part,

nere. We are dependent.upon our planet's air, water,

and energy resources, and we are influenced by the

are biclogically linked to glotal society because -’

v

-

{rgle, common species of life and hence share with
and conmon life
I

because each '

cal traits, commeon need;,
211y irvolved in global society

technologies, institutions and processes, languages,

.

ions to people,’

ions_elsewhere in the world. Through'these culturdl
. | -

people elsewhere ir the world and

L4

e¢s of

These facts suggest three ways in .

‘
.

velop students’ capacities to perceive

tJ
es can dev2loD student.' understendings. of

{hemselves as inhabitants

of Zzrth. This ecen be done by providing

stud@hts with (g)'kndwledge gbout t

upon the carth's o

he ways'they and other- humans dépend

. , ,
josphere; (b) kncwledge about the ways in which human

- 1 .

11 . -

Y

LY
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activities effect our life support system; (c) knowledge about- the
internationgl character cf mﬁjor environmentZl health and energy resource
problems conf}oﬁting humankind; and, (&) knowledse about the ways'in which
!

ow planet's rhysical and culturel geography influences human behavior.

Second “social gtudlcs can develop students' understandings of

themecelves as members of the humon species. This can be done by providing
R - |

students with: (2) knowledge about how they and other human beings are

L

both similer to and different from other animals; (b) knowledge about
| .
comronalities in the physical traits, in the biological and psychological

needs, and in the life experiences of all human beings; (c) knowledge about
.. . * |

the nature of culture as a pan-human phenomena,, together with knowledge ;

about .geogre zphical varlatlors and historical changes in human culture,

contemporary human condition. o ¥

and, (d) knowledge about the major events and long-term tvends in the

global history of the human species which substantially shape the

£ 7y

L)
.

.3

g Y

Threqé socialastudies can develop students" ﬂndevstandlngs of how

they are culturaily linked tc people living elsewhere in the world Thls

4

o

‘can be done by providing students with: (2) knowledge about the\technologles,

_the social institutions and processes, the languages; and thé beliefs that

link them, their comaunities, and their nations to people, communities,

and nations elsewhere in the world; (b) knowle<g~ about the ways in which

[

. M R sl e . . iy
their ovn lives, their cormunities, and their socletlcs have been influenced

. L]
. -and are shaped by these cultural linkage3° and, 1c) know;edge about the,

" the 1ives of people in other socicties through these cultural 1inkhges.

l

wa&s in which they and othcr people in their natlon effect and influence

12




Developing Students' C=ﬂa ties tn Fake Judgmanur and D°c1szons about
World Affairs '

. ’ - L4
A1l of us must maké judgrents and décisions about world affeirs,

s

€iven the rapid and exitensive chenge characterisiic of world affairs,

.
. .

in the modern norld it is impossible to DrEdlct with eny precision the
gpecific kinds of judgments students will have to meke when they becoze
edult zitizens, and we"certainly gannot presciibe what judgments they
" should meke ig fhe future. But sociak a2k studids cen do a great deal to

enhtnce or expand students' 2bilities or capacities to make "humzne"

judgments and "good" decisions. We believe Rocial studies can contribute

—

to stvdents judgment- and decisicn-mzking capebilities in severel

speclflc W2YSe -

First .sacial s»udles cén reduéé\qtddents igkdencies to perceive -
'}

and to thin? of the world.epocentrzcally. thig, by developing

{ .

- vhat Robert Harvej has . called 'perspec%i

co cngi?ess." This is

"the recognition or awareness on the part of the 1ndlv1dual thet he or

v

she has a view of" the world that is not univg;sallyiphared, thatrthis

) vieW of -the world has beén and continues to be.shépgd by- influences thaf
"often escape ;onscious detection, and that others haye viswg of the world,
that-are profoundly dlffggfnt from one's own. 6 ' '

Second social studies can reduce students' tcndencles to nercelve

¥

and think of the wbrld ethnocentrically. It cu do thls by developing a

- 'Y ‘
student's cross-culturad gw@reness. This includes an awareness of how
¥ -
human culture varies both between and within so~i ieties, &jareness of how’

others view the studen"§ own culture, and an-ability to empathetically
< (— *
understand ways of life- different from one s own.,

' " g e,
—om—

-

S SRR T S
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- Third, social studjes can develcm students' capacities bo critically

.- , > .

process and anz2lyze inforzaticn about vorld effairs. It can do this by
a\ -

de;eloplng students' skills in comparing, inferring, hypothesizirg,
. .
| I 1 v
conceptuzlizing, clessifying, imzgining, and.evaluaeting. .
- Fburth, socégl studies can develoD students' gbilities to think about
-~ N .
¢ humen activities in a2 glcbal and csystexzic way. t can do this by developing

1

the student's awareness th2t in an interdevendent world. Tany human
ectivities have global consequences, that these consequences ha e multiple

. implications for oneself and others, and that a given activity is likely
- M

to affect the lives of different people in different ways.

-

H - v
L

Developing Students' Capacities to Exert Influence in World Affairs

__So far we have spoken of two contributions social studies should—and

can m2ke to the in?grnational education of Stuﬁents; JNdmgwe turn to & third

kind of. coniribution. This is the enhancement of the capecity of individuals

to exert influence ;Qer international,proéesseslanq problems that affect
their lives and ‘the lives of others. ' \\'
This asnect of internatlonal education has been largely ignored by

the lzterature in the field. In our opinion, this is very. unfortunate.

In a global age where worldwide interdependence makes itself %%lt in the
‘daify. 1ives of most human beings, it is critica.l’that individuzls learn’
-how they might exercise some measure of contro.. Mné influed;e over the .

public affairs of global sd%zety, as well as over the public affairs of .
. their local communitles and netions. There appuar to be at least three -

ways in which social studies can enhance .future citizens' capacities to

s . -

3
R

eRic ;.. 1 -
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erert influznce in worlId affelirs,

confronting individuzls, nZiions and the humen srecies i respect to

‘

.
1

. 13-

5

First, social sivifes cen exyand 2 student's awareness of the choiees

matiers ihat criticaily affec

tre survivel and wellare of -pumanking,

ch A

Thesef&nc&ude chioices relating %o the perpetuation of the war system, to

'y /

-
populztion-growih, to ineguelities in the distribution of the world's

-

weelth ari resources, to the control of technology; and to the protection

of the earth's biosphere, . : ] . .

! .

Sedcnd, soci#l studies can devélop a student's knowledge of fhe way®

he or she can potentially evercise influence in wvorld affeirs. This

ineludes knowledgs of the actions individuels cen take e individuals,

¥nowledge of how individuals cen work through privete groups and

orgenizations, xnowledge of how individuels .can participate in the

' ’ ¢
activities or ;nfluence the pelicies of iqﬁernational egencies, and

knowledge of how iagiviaﬁalé cen exercise influence over the foreign

policies of their govgrnmentsm

needed to perticipaie in world affeirs. This can be done by providing

s
Thiré, social studies c2n orozote the growth of skiYls and motivetions

*

students with opportunities and incentjves to become involved in trans-

*
7/

L d

| (&
netional activities and to participate in community affairs and ection

. ' .
programs decigned to enhance numan welfare end social Justice.

[}

Summary: In this secfion we hewe briefly deressed<;he questions

- 4
of what contributions should'and can social stui’cs pake to the student's

internetional educetion? We have done tvwo things in response to this

I 2

]
L]
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question. Firsy, we heve argued that social studies should cortribute
to internationel ed .tion in three DPrimary ways: by developing

- ‘ °

students' capacitie: 1o perceive and understand %keir involvement in .

global society, by develoring students' capacities to make judgments
and decisions ®bout werld affairs, and by developing students' capacities

to exert influences in world affairs, Secondly,«wé have indicated some ¥

-

gpecific ways in whick sociel stulies can develop these three capacities.

g {

»

Iv

-

What Tyres of Curriculunm are leeded
in Social Studies”?

. .,
’
- - -

So fag}ﬁe have set forth & conception of internatienal education,

e I | e~ s’ . ) .
and we have indicated the kinds of contr13ut10n§ﬂ§haz we believe sccial

I}

studies should and ezn meke to students' international educetion. Whetiher

social studies will actually meke these contributions depends in large
<

measure upon the guglity of tiae curriculuxr t0 which studenté;afe-exposed.

(<4 .

Hence, we now turr our attention to the question: Vhat tvves of curriculum

are needed in crder Tor sociz2l studies to meke the kinds of contridbutions °

to stumdents' intern~ticonzl education thrat were outlined in the last section?

In discussing this question, we shell indicate the kinds of approaches
. o
end instructional materials that we believe are needed in each of several .

areas of instruction customarily associated with social studies -- nistory,

> -

geography, the gocial and behavioral sciences, and civics. In each area
we shall cite one or mpre examples of curriculum materials or programs that

we feel illustrate dezireble approaches. It should be stressed that our

3

-.
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* exaxnles éée simply illustrations. Also, i4-should be noted that our )
sempling 15 biased in favor of materials we know best; namely, materials .
in the English lang e; and even more narreﬁly, materiels develored in
the United States of America. We realize that many o;her examples from other
countries can be cited. We apologize for this‘bargchialism, but are
confident it will be overcome by the information, ideas and knowledge of
exempler programs and practices that the .participants from other countries-
bring to the Conferernce. l T
Histor |

The importance of history is well documented, and itg-place in the
socizl studies curriculum is firmly establisheq. ﬁut, of course, not all

L} e -

history education m2kes an equally velueble contribution to the éeyelopment
of studepts' ihternational understaﬁdihg. To the contrary, some ki;ds of

history are destructive to international understanding. ‘Thus, one can
Yy ’

appropriately ask; What particular approaches to the s

are desireble and important?
To begin with, we believe that a global approach to world
is eritical, Global approaches to world history are characterized by an
. o ~~ .
effort to view end treet the history of humankind from & globsl perspective |
or world-céntered;fiaqe o? reference. This is to be contrasted to historiés‘
of the world written from the perspective of particular nations, regions;~.
" or cultures. One historian has desc;ibed a gl:val perspective in the -

following manner:




ewe

A A .y

B
’
¢

Tt means the rerspective of an observer rerched on the moon
rather then ensconced in Lorndon or Paris or Washingtcen. It means -
that for every period of history, we are interested in events ari
movements of global rather than regional or retional significence.
More specifically, it means the realizaticun thet in the classicel

* period Han Chine wes the equal of the Romza Empire in every respect;
thet ip the medievel period the Mongols were infinitely more
significant than the Magne Cartz; that in eerly modern times Russia's
expansion overlend and Vestern Burope's exparsion oversees were

.+ 1ikewise more noteworthy then the Reforzation or the Wers of
Religion; and fhat todey the glooally significant developmenss

" have to do not wita . . . the passing of Western hegemony and
the reversion to the traditional autonomy Of the regions of
the world,’ . p . -

The reasons we feel that e glob#l approach to world hisvory is
critical ‘are probably obvious. A state or region-centric perspective
on the history of the world can reedily reinforce tudents' ethnocentrism.
é

In contrest, a;. global approach enzbles students develop & respect for

. otner peoples end cultures. Also it cen help students develop an under-
i

N ] .
standing of themselves as members of the human species and thus contribute

to their awareness and understandin of their participation in global

socEeLYs

- -~

Needless to say, .the development, of truly global world histories
is e very difficult underteking., But foz':hmai;ely :!;béi'g are ‘some'"ex:amplgs._
$hat point to the-direction in which we should be moving. Notable emong

such efforts is UNESCO's six volume Study of Mankind® Other exemples are

40 ‘be found ih A Global History%by L. S. Stavrienos; the Ecumene: Story

of Humanity,10 by WilliamH. McHeil; and The ¥ an Experience, 1l by David
Weitzman and Richard Gross. . '
In sddition to globally focused world history, we believe thet good

-comparative nationa]y'and regionel history can make & significimt contribution
. . I} ? i 4 N )

-

- -

18 -
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~

to students’ intcrnaéional education, The corparative epproach seeks
to go beyond the study of cnly one naifion or region and identifies i
-crucial concepts or idees tret are comon to twWwo or more nations,
cultures, or reoples, and to aralyze these in suf?icient deptn so that ' N
students.gain some co:pnuance in a*nlylps the concepis more ﬁﬂdely
For exarmle, the comparctlwa stady of revolution should help s tudents
to better understand the n&ture of revolutionery changbs in & mumber of
soc1et1es and periods of history. - ’ €.
Properly‘used, vhe comparative apuroach to  the study of history cen
be a powerful tool in advancing. & student's inte*natlonal eﬂucaﬁion.
It cen highlight commonelities in humenkind's social exéerience and in
the hlstorlcal developmernt of societies. 1In this may, the comparative ’
epproach, like a global approach to history, can serve to expend o o
students'® undersiending of the humen species gda species. It can also_
serve to agverce & student's 1nt°rnatlonal wnde¥standing by reducing
his or her ethnocentrlsm. Students can come to see that the history of - ‘ d
éiééi' thelr own nation or region is not ebsolutely unigue, and that the o,
histories of other nations end regions are not gbsolutely foreiga. To
‘the contrery, students can leern to recognize- gimilarities, parallels
ané analog1es in the hlstorﬁes of different ngnles. A comparefpive
approach to history secms partlcularly valuable in developing the : "
student's urderstanding of certain topics of special interest to UNESCO. :
. ”hese include the histonca~ development of,human rights and the problems |

of economic development and social justice.lz

- > 19’
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student's interretional education,

-18.
So far we have argued th,u £lobaliy focused-world history and

' .comparative nationdl ani regional histories serve to advance a student's ‘

internaticnzl edugation. The sazme is true of 'n‘n’t =g n‘. be calied
&

.

:nternaoﬁonalized history." By this we mear studies of particuler

hzstoruc@’ vopics through whioch stidents are exposed to the way in

which these subjects are treated in other raticns, For examrple,
13 -

students in the U.S. can’gtudy excercts from history books used in other !

nations dealing with topics traditionally studied in U,S, history;

e.g., the American Revolution or the Civil War, As Others See psi3

. . 1
and Verdic% on A:er1ca~h

are examples of fhis epproach as appited to ‘-

United States history. o o -
"Internationalized history" helps students to learn o detect T

nationel biases, including their own. Hence, this epproach can contribute /

to the development of studenis® Judgrent-meking skills as well a5 N

’
«
r:

reduce their ethnocentrisz ang: expand their axareness of alternatlve

perspectives.

¥hat is covered in the etudy of history is aiso important to the

All too frequent cly, school history

stresses war to the wvirtual exclusion of the study of peaceful reletions

end colleborative act1v1tles among nations. In our Judgment, "peace B

studies” should and can be infused. into the study of history,

The preoccupetion with wars is perhaps & manifestation of & more

gencral tendency in historical studles within schools, This ig e

tendency to‘concentrate on the military and political relations among %

P

N <
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*

nations to the exclusion of other dimensions of the relations emong

’ -

societies. To realize its potential conﬁribution-to international
understanding, history should sensitize studenis to the ways in vhich

the lives of ordinary citizens are influenced by processes of cultural

diffusion among societies. This requires that propver attention be peid
to the international dimension of cultural histery, "including studies

of the international diffusion of technologies, languages, beliefs, and .

~

institutions.

)
In conclusion, let us note(ZWO finel matters. We believe it is

irportent that the study of history in schools provide_students with some
acquaintanece with the historical ‘roots and development of contemporary g?\
. globel problems. This requires topical studies Focused on arees such

as the history of warfare, thé“nistory of inequalities in the distributicn

of world wealth, the history of environmental pollution, &md the history -

of population growth.

/ Closely related to this latter point is the matter of future studies.
History need not be confined to studies of the past. The fubure is
history as well as the past and the present. Thus, we believe curriculum

supportive of sound international education will include & concern for

.alternative futures. : ' P ;

. s

Future studies seém particularly valuable in helping students to
develoﬁ\@heir eapaciéies to make Judgments and decig;bés and to exercisey . .
® - .
inflnence in world-affairs, Future studies treat human behavior as a : )
) precesé of continuous creqtieP and highi;ght the need ané"pbssiéility - '

. - . N -
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of creative choice. Taere are several gcod examples of efforts thet rake

use of approaches and techniques derived from future studies. Among ]
-

¥argaret Carter apd. Betty Rearaon~ T-e Cold Yar and 3eyord by daw*ence

Metcalf, Betty Reardon and Curtin Coloy, and wWar Criminals, War Victims

by Betty Reav don et. al, 15

Geography and Environrenitel Siudies

-

Understending the relations between' human beinés, the netural
environmipt, the manemade envi%onment, end cultural patterns are
important elameru> in-efforts to understand hman needs, hum.n events
and hrean ideas, UHESCO' "Men and 3iosphere Programme“ as well es its '
recent emphasis on env1 ronment and the auallty of life highlight thls
concern. - Geograpny, wore than any of the Ouhe” disciplines which nourish
the socigl studies, focuses on these relatlonshlns. The concept of Place

¢
is ¢entral td the concerns of geographers. The reletion between persons

and the Phyb’cal envzronmont they exvernence is an important factor in
determining how they see the world. The nature of the environment
experienced during childhood may well help shape the wgy one views the

- world as en adult Geogranlers also seek to understand soclal forces

in light of the lmPaCu of the phySICaL env1ronment on those forces.*

The effect of natural fectors such as lendscape, soil, and climate

on pattérns of living are 2lso arees whgrein gecgrephy contributes to

our wrféerstanaing of the world.

.- . 22 .

xe€ning ind the Strurzle for ru. i Rights by Jack Freenkel,

_A"‘“ .
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New patternc of wcrliwide interconnecteiness most aprarent in the

widespread use of the scme technology by peoples every<where and the

<

patterns of resourcc uce a2re sparking new develorments in geography as
in the other social sciences. While life in villeges and isolated areeas
of the world may scen io rave changed little over the centuries, no com-

mnity, cowever locally dzsed, is completely isolated from contaects with

% g -

the worldwide interconnected system. Tea, coffee, firearms, transistor
radios, doctors, scientists, and increasingly television, enter even the
most .isolated cormunities. '

A1l of this, we believe, points to the type of curriculum needed
in the area of geogranﬂj. Al} too often school geography-éreats the
world as if it were a co;lectlcn of self<contzined and isolated netions
and »egions. As in the case of history, in geog;aphy the need is for &
globzl approach. Rovert FHarper has made tHe Dpoint well:

. « o the ¥hole world is more important than its partg. It
is understanling o the world-wide system of humanity living on
the earth that we want the stuient o grasp, not just an under-

. standing of the raric -- the regions that have been the center
- of the geograrner's atterfion. The irportent thing is to see
how it fits into the larger world system.

Tnis calls for & whole new ‘apprczch in geography. No longer
can we study the.United Stites just in terms of learning its own
characteristics and of corpering those charecteristics with those N
of cther parts of tke . . . world with the aim of seeing similerities
and differences. ¥ve must now see the United States as part of the
world-wide system of idees, goods and peoples. )

Of course, to understand the world as a whole, we must scrutinize
the per¥p, but the aim is always to see the part in the context of
the bigger vhole.X

-
-

-
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h.glébal appro;ch to the study of the earth's.gehgraphy, like a
global approach to the study of the earth's history, mekes a mhjor
contrzbu “ion to a student's international educatlon in.that it can
sensitize him to his relationship to the earth's biosphere and to the
nature and scope of his eeo}og;cal and cultural linhage to the world
beyond the boundaries of his own community and nation. One exémnle of
an effort to develop globally-oriented world geography materials is
Between Two Worlds ﬂy Robert Harper.l7

-

Environmental studies are related §o geography but are separate
sybjects of study in many schools.® Frecuently these are interdisciplinary
brograms linkihg thé social sciences, and the sciehces, particularly
ecology eand biology. The& tend to focus upon ecological broblems such
as air, water, eand noise pollution, solid wa;te dispossgl, ang population
growth.

Environmental studies can make significant ‘contributions to students'
int;rna 1onal education by developing their wnderstanding of humar/ndtural
- environment relationships and by developing students' awareness dnd
comprenensicen of envirhnmental problems confroné&né—humankind, as. well
as with a éense of ecological respohsibility 18

Uhfbrtunately, env1ronmental studles sometimes focus exc1u51vely
upon environmental problems within the context of the students' own
coommities cr nations and fail to highlight the international dimensions
of these problems. We believe that much can be dcne to overcome these

weakncsses. Three spocific things seem to be’ particulayly 1mportant

24

A




E

»

-23-" :

First, there is a nied in environmentel studies to treat the natural

,

environment 25 a single, planet-wide system. Second, there is & need for .

-

international comparciive siudies in which students in one nation join

students in one or more other naticns in collaboratiVe-éfudiés and

. » ] .
action projects Tozused on cowmson envircnmmental problems, Third, there

is & nccd to stress that the erelioration of major environmental problems,

let alone their solution, is dependent upon actions taken et the -

international level_as well es at the local and nationz2l levels. If

.

T . N . .
these three needs can be met in an environmental studies curriculum,
this area of social studies can become one of the most potent means

tdﬁards developing students' undersianding of the necessity for inter-

national solidarity and cooperation.

Soqgal and Rehavioral Sciences

Histgry and geograpny are the‘mains;ays of the social studies
curricula of most nations. However, in many nations,'the social and
behavioral,sciences'are beginning to assume a significant roie in the
social educatiéh of children and young people. By social and ?ehavioral
Sciences we are r;ferring to disciplines such as econoﬁics,'political
science, anthropology, sociology, and psychology, whether these be
taﬁght as separate subjects or as parts of an intgrdiscipiinary program.,
These social and behavioral séiences, of course, often incorporate
elements from history énd geograply as well.

In our judgment there are at least three hajor contritutions to

international education to be made by the social &nd behavioral sciences

) 2D

Q :
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‘1nd1v1dual, a member of m.nJ;groups a hum%gkﬁelng, and an inhabitant of

‘ ) . ..2!{,.. .

- 5 @ - N : . - » - -
© within elementary and secondary schools. To begin with, the social and

behavioral sciences are a Potent means of developing a student's \
b by

understanding of the nrature of trhe human species. Man: A Course of Study19}

' ¢

is a good example of a social studies program thet does this., This is a
comprehersive set of £ilms, read.ngs, s_mu_atlons, and other acu1Vﬁ91es

designed to help children gein a better understana1ng of what it means to
be humen, t seeks to answer three basic auestlons- what does it mean

-

to be numan? How did we become hg&an And how can Man become more human?

ther exarple is an elementary soecial studies Progrem entitled Windown\\\\¢

on Our Wor1d.20 This program.ls organzzed around four major purposes::

the develoﬁmenu of cnllaren s understandlng of what it means to be an

L]

Earth. The UNESCO project described in the nublication "An Experience
Centered Currlculam "2L with its empha51s on exploring human behav1or and
the similarities and dlrrerences amongflnd1v1duals from dlfferent;c ures.,.
nations and soclal economlc clrcumstances, is another example of resources
which enable SOclal studles teachers to contr*oute to thzs aspect .of .
1nternatlonal undcrstandlng.

In addltlon to promcting a generallzed understandlnu cf -the human
species, the soclal and bebav1oral sc1ences ean develop a student’s
understandzng of speclfic human behaviors of central relevance to interi

national education. The followihg are a feyw examples of instructional

materials that do thls. Perceptlon/Mmonercept:on° Chlna/U S.A.,Q? by

Pavid Klng, is a series of filmstrips end role~playing exercioes deaIing

.

R, -

20
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with the psychology of misperception in internationzl relations set in

rd

" the context of the history of United State%-China relaticns, It :

N <Y .

attempts to reduce stercotyping and an ethnocentcic condemnation of

. 23
other culture. Simulating Social Conflict, prepared by the

. ’

Sociological Resources for the Social Studies, introduces students to

the study of sociai conflict ranging from inter;agicnal tensions to labor/

- management disputes. Patterns.of Human Conflict,za by David King, is

a set of filmstrips intended to develop students' uhderstanding of the

. [

nature of conflict, to enhance their awareness of the causes of conflict,

and to cqnsider methods of conflict resolution.

The social and behavioral¥scipnces, particularly within an inter-

disciplinary or multi-disciplinary context, are also useful in developing
. .

‘ students' comprehension of international sodial problems.

-

Civic ‘Bducation

ngivic or citizenship education is another aspect of social studies

»

that can gontribyte significantly to students' internatiomal education.
g A

At'timeéu é;vic’education fails to do this, of course. When civic ’ ]

v ’ * . 1
educatioL is simply an exercise in the glorification of the virtues of — i
. one's natidn state,-it detracts from rather than contributes to stu-

~ . T Wy

dents' in ernational understanding. Fort&hately, civic education can be

more’thanx&his as is demonstrated by several iwncvative trends in this
. P . .

fie1d.” . -

-
‘

£
One of the major roles civic education can play in students'

. international education ig in the deVelopmenkqf'analytiqal abilities
. T .wa - . .
& /
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; 26
and moral reasoning skills. Citizen Decision-Making Materials, b3

Richard Remy and Roger LeRaus, is one example of the type of curriculum

. that does that at the elementary school level. &t the secondary level,

" examples include, Public Issues Series,27 by Donald Oliver and Fred

28
Nevmann; Teaching Public Issues. in High School, = by Donald Oliver and

.
<

- James Shaver; The Analysis of Public Issues Programs,29 by James Shaver

and Buy Larklns; and Comparing Political Exneriences,3 by Judith

Gillespie, John Patrick, and Stuatt Lazarus,

Civic instruction can 'also contribute to international education

by developing” students' skills in exerting influence over public affairs,
v

g

_u—
Such efforts generally require that careful attentiom be paid ‘to school~ '

A

coﬁéﬁnity relations, an area of emphasis in the UNESCOGAssociated Schools —
3 -

-

.
2%

31 R .
Project. Unhappily, much of civic curriculum £ails to do this. However,

. . W ’
there are a 'few curriculum development efforts that illustraté the“E&pe -
) of curriculum that is needed if students are to learn how to participate
. H ’

responsibly and'???é&tively in the political 1life of their communities:'

_their nation, and the world at- large. Examples include,'nggarlng v | '{
Political Experiences, noted above, and the type of program outliggd by

Fred Newmann in Education for C}tizen Actipn: Challenge for Secondary

T % Curriculum.32

: o ;
Civics is also an appropriate area for dealing with the several

substantive topics of special comcern to the UhSCO Recommendation on Inter=

-

‘w
peace and human

rights. There is a still small but rapidly growing body of curriculum' materials

. o — 1
dealing with these topics, Judith Torney, ThomasBuergenthal, and Richard Fogg

{ : national Bducation--international understanding, cooperation,
|
!
|
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bhave providzd a wzcod review of many of these materials in a fortheoni
& > A < <

.

bock, entitled Irirziustion e Internazlor,l Huzzn Rights and Internaticnal

-
33 o ¢o published under the auspice: of the U.S. Keticnel

Educatior,
Commissior for {TZSCO, Among those materials reviewed that have not been

mencioned previcusly in this paper are: .
. 3
Peaceraxing: 2 Cdfe 1o Conflict hGesolution Por Individuals, Groups,

and Hztions, - vy szrrarg Stznford,

.

2ey 2nd Internaviorzl lev; in the Puplic
Ol;'er end rred Rewiann.

Revoldiion and World Polities: Oraanwza"o 1S
2id

Rep
-
LEL

*  ILeazrning about Peovles ard Cu_uures,36 by Seymour Fersh.

v
) e - ,‘

Kar and Wer Prevaﬁtion,37 by Josepa z2nd Roberta Moore.

{ World 0rder,38 by EByron Mzssizalas and Jack Zevin.

A}
' Gandhi,39 by Dentel Birch and D. Ian Allen.

Surmary
In this section we have discussed some of the types of curriculum

“needed to strengthen the role of social studies in students® international

]

éaucation. We ha%e Cloed exarples of 1nst*uctlonal materiels and

apprcaches that illusirate the kinds of curriculum that we feel are

3
’

needed. 1le believe there is a need for instructional materials and -~
g2

approaches that contrlb ste to:

A. The development of students' capacities to perceive and -
understznd their involvament in glob~} society, including -
materials that emphasize: : ,

- ,
-

1, globally focused world history .

- <

2. comparative naticnal and regional history

.3. historical topics trzatea from the p;rspectlves of different
nations . . .

- . ’- /
T 29. . .
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ki, "peace studies" and studies of cooperetion and colleboration
as well es studies of conflict a2nd competition

T - ¢
J .
5. cultural ai’fus*oa it influences the lives of ordinary ‘
citizens ai) .
6. new patternt of interconnectedness, the medie, ticﬁnology, _ _
trade . . .

7. ecolbgical and culturel linkages to the world beyond the
bourdaries of the students' own cozmmities and nations

8. the matural nvironment as 2 planetery system

9. humankind as 2. single species : *
10. the rights and respons*bilities of all human belngs
B. The develorment of studenis' capacities to make -‘udgments end

decisions tbout werld 2if2irs, inciuding materiels thzt
cmphasize: ..

»

1. awareness of the nature and the h_storical roots of

cantemnorary social isstes

2. reducing ethnocentf?sq

3. . the recognition of similarities, perallels and analogies

on the histories and experlenc°§ of different natlons
and peoyples

4, an ewareness .of alternetive verspectives and choices ) <

5. new pattérns of interconnectedness : ’

* 6. sense of ecologicel fesnonsibility : '1 S 3

7. recognition of the role of stereotyping and perception in
. decision-meking -

8. comparative and céﬁéeptuai thinking ' : .

. \
, .

C. The develonment of students' cervacities to exert inﬁ}uence .
1h vorld aZfeirs, 1nclud1ng materials that: . . i ]

1. create awareress of patterns of warld-wide interconnectedness, ) ¢
linking peoples everywhere

2. emphavize the skills needed to participate in communlty
effairs.
‘ 30
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. 3. iddentify sociz2l processes such as coonarat:.on, conflict,
negotiation, persuasion, violence, arbitration,. 002—.&00”‘&01011

4. motivete students to to participate

5. Drovide information eboui current global issues and problems

6. sensitize younz people to the mapner in Whiclk their actions
- affect the lives of others in otrer commmities around the
world and how actions ieken elsewhere affect them

v
Conclusion,

This paper has been an ettempt to examine the role of social studies

N/

in the international educa tion of children and young Deonle. We have tried

. to do three things, First, we have set’ forth, & conception of infernat tienal

education, arguing that it may be useful to conceive of internationhl
education &s educatzon for responsivle citizen mvolvement and effective
pa.rtzczpatlon in glebal society., Second, we said that soc1a1 shudies ]
should and can make three primary contributions %o students' interneticnal -

.,

‘education., These are: the development of students' cepacities to perceive

" ‘and unders‘zqd thelr involvement in global society, the development of

1t1es to make judgments and decisions ebout world effairs, -

]

and the development of students' capacities to exert influence in world

students'

affairs. Th::.rd, we indiceted the kind o? cm'riculmn in history, geography
and envirormental studies, the sociel end behav. rel sciences, end in -
civ:Lcs thet eppears to be conducive to the dovem'o:nent of students' .

intematlona.l education.
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