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SUMMARY.

This 'paper briefly examines the role of social studies in the international

education of children and young people. The discussion focuses on three

questions:

C)

0
0

cri

1) How shall international education-be defined?

2) What contributions should and can social studies

make to i 'hternational education?

3) What types of curriculum are needed'in order to enhance

...--

social studies contribution to international education?

The Iliews'expressed by the authors, the selection of facts presented and
the opinions stated with regard to the facts are the responsibility of
the authors and do not necessarily represent the views of UNESCO.

(6.76/CUIF.631/COL.2)
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The Role of,Social Studies in the International

Education of Children and Young People

I

Introduction

This paper briefly examines the role.of social studies in the international

education of childrenand young Apple. The discussion is organized around three

questions:

How should international education be defined?

What contributions should and can social studies make to
international education?

What types of curriculum are needed in order to enhance,
social studies'''contribution to international education?

We do not pretend to offer final or definitive answers to these complex

and difficult questions. To the contrary, this is a working paper designed to

stimulate a transnational discussion. We are confident that out of this discussion

will come a. clarified concept of international education,.an expanded understanding

of the role of social Ithdies in children's and young people's international

edui.ationand an enhanced awareness of desirable curriculum.

II

How Should International Education Be Defined?

It seems approp ;iate and necessary to begin a discussion of the role of

social studies in international education with some commentary on the meaning of

international education. This would not be needed if

3
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schools operated with.a well-develcped and adequate concept of.international

education. We do not believe that this is the case in most schools.

A survey of curriculum guidelines, teaching materials, and 'approaches'

used in many schools indicates that much of unrld affairs education is

grounded in one of two operational definitions of international education.

One concepticn_equates international education with the study of foreign

NMI

peoples and cultures. The other conception equates international educa-

tion with the study of the foreign policies and international relations

of national governments.

These conceptions of international education are not inaccurate.

Obviously, international education involves students in one society

studying about the'geography, history, and culture of people living

in other societies. It is also obvious that international education

involves the study of the foreign policies and the international relations

of nation states.

Our conception of things can 1;e:correct, however, and at the same

tine be incomplete or inadequate': These two prevailing conceptions of

international education appear to be a case in point. In our judgment,
. *

both of the prevailing conceptions of international education suffer from
.

a serious weakness. Neither conception.provides the kind of conceptual
4.

foundation that is required for developing educational programs and, policies

capable of realizing the objectives set forth in the Recommendation con-

cerning education for international understanding, cooperation and peace

and education relating to human rights and fundamental freedom's adopted

Eby the UNESCO General Conference at its eighteenth session in 1974, here-

after referred to as the UNESCO Recommendation en InternationalEd tion.

Those are:

4
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an international dimenricn and a global perspective in education

at all levels and in all its forms;

understandin and respect for all Pecoles, their cultures,

civilizations, vedus and ways of life, including domestic

ethnic cultu:es and cult--zrcs of other nations;

awareness of ti:e increasin: global interdependence-between

peoples and nations;
'-

. abilities to co=nnicate with others

. awareness not only of the rights but also of the duties incumbent

upon individuals, social groups and nations towards each other;

. understanding of the necessity for international solidarity and

cooperation;._

. readiness on the part of the individual to participate in solving

the problens of his commnity, his country and the world at large.1

The first conception *n international education as the study of

foreign societies and cultures -- suffers from at least three deficiencies

as jpaged against these goals or objectives. In the first place, thi

conception of international_education builds a "we-they" or "us-th

A
dichotomy into the heart of the educational-enterprise. This re '.forces'

students' tendencies to perceive the world in ethnocentric terms 'd to

stereotyme'other societies and cultures.. U Thant has stated "there has

been nothing more dangerous and. more damaging in human history than the

Claim of exclusiireness."2 Needless'to say, this runs directly counter

to the development of an understanding and respect for all peoples,

their cultures, civilizations, values and ways of-life.

Secondly, this view of international education obscures the degree

to which the study of one's own'community and nation have important

international dimansions.. Thus, it detracts from efforts to build an



international diLlension and gli.bal peispective into all of education.

Thirdly, and perhaps mos-. imoortantly, the concept of international

education as education about fcreir=1 peoples'and cultures obscures the '

global charaO-ter of human exr,erience in the contemporary world. One of

the most visible hallMlas of our time is the historically unprecedentea

scale and degree of human interdependence at the g? octal level. The earth

has ceased to be a piece of cosmic real estate on whose surface live

relatively scattered, autonomous and isolated groups of Homo se:Piens.

As Robert Harper observes, "Throughout most of history, mankind did
so

exist in separate, almost isolated cultural islands ... now most of

humanity is part of a single worldwide system."3

The "systtliwiess," the "unity:" the "oneness," of the modern world

is evidenced in a wide variety.of ways. It is witnessftin the inter-

penetration of international and domestic systems with the consequent

erradication of boundaries between dotestic and foreign affairs. It is

witnessed in the rapidly expanding volume of private or'non-governmental

transactions among nations. It is 'seen in the growing number of bothAW

governmental and non-governmental
transnational organizations. It is

manifest in the developing web of military, economic, political-1 and

ecofogidal interdependencies. It is seen in the convergence of Social

organizations and technologies in the world's large scale, mass societies.

'And it is evidenced in the internatiolization of the most contemporary

social problems, including the management of violence, the control of

disease, the maintenance of environmental health, and the promotion of

economic wen-being, social justice, and human rights.

6
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Inherent in the emergence of a world system are far-reaching

implications for the way children and young people are taught about the.

world. Perhaps these implications can.bst hejunderstoloa by noting that

in the study of any phenomena,. one can focus either, upon the parts or

upon the whole. For instance, we can stud,}; a forest or we can study the ---,

individual trees that make up a forest. We can study homes or neighbor-

hoods, flowers or, gardens, rocks or theiauarry. The choices we rake

are -a function of our purposes. If our aim is to understand trees as

such, then we need pay little or no attention to whether the trees are

parts of a forest, On the other hand, if our purpose is to understand

a forest, then we must also study trees; but in this case the parts must

be studied in the context ea. larger whole.

The emergence of a world system makes this matter of the parts and

ithe whole a critical issue in thinking about international education.

.

What is the kind and quality of dnternational understanding that we wish

to develop in students': Do we wish to Simply develop some knowledge of

the world's different regions, societies, and cultures, or do we want to

develop some understanding of the world as a totality, of the world as

a global system? In our judgment, we believe the latter should be our

goal. We believe that the task of developing international understanding

lis a matter of "transmitting to the next generation a rich image of the

"total earth.' 1 If this is the case, then the conception of international

'eduaption as education about foreign societies and cultures is inadequate

for the task, for it obscUres the fact that all of humanity. is part of a

planet-wide system.

7



Because of,this, instruction based on this conception of inter-

6m
national education can fait to develop a student's awareness of the

increasing.global interdependence
between peoples and nations. .Mbreover,

such instruction can fail to-enhance a student's understanding of the

1, necessity for international tolidarity and cooperation.'

Now let us briefly turn to the other prevailing conception of

international.education that was referred to above; namely, the notion

of international education as education about th, foreign policies and

international relations of the governments of nation states. In our

opinion, this conception of International education also suffers from

a serious defect beCause it obscures the actual and 'potential involvement
411.

of individual citizens in world affairs. By focusing almdst exclusive

attention eh the international behavior of ational governmental officials,

this conception fails to illuminate many facts about international life

that it iS'jimportant for _future citizens to under tend: For example, it

Vbscures the faCtUat many sub-national governments, such as the

governmen4 Of states, provinces, and cities, are involved in transnational

relations::, More
importantly, it obscures the fact that countless non- 4.

governmental groups are deeply inyolved_in_international affairs. TheSe

includeligious groups, business organizations, labor unions, educational

institugons families, scientific and professional associations, and

1

culturltForganizations, to name but Eufew. Also, it obscures the

activiges and work of the many
organizations in the U.N. family

inclu4ig UNEWO,itself.



-7-

By obscuring these aspects of.international life..in the modern world,

the concept of internaticnal education as education about the foreign

policies and the international relations of national governmentd fails

to provide individuals with an awareness and understanding of the many

ways they are and can be involved in transnational processes, institutions,

. 5

and problems.

We feel that this is very unfortunatq. In our judgment, international

education must be education for international action and qitizendnvolve-
.

ment in world affairs if it is to achieve,three of the most_important goals

set forth in the UNESCO Recommendatior on International Education. These

are: the development of abilities to communicate with others; the develop-
,

ment of an awareness of rights and duties of individuals, of social groups,

and of nations toward one another; and the development of readiness on

the part of the individual to participate in solving the problems of his

community, his.country, and the world at large.

So far we have noted that international studies in most schools

appear to rest on one of two widely prevailing conceptions of international

education. One equates international education with the study of foreign

societies, and the other equates international education with the study

of the foreign policies and international relationi of national governments.

We have argued that peitifer of these conceptions provides the kind of

conceptual foundation for international education that is needed in kler

to realtze the goals and objectives of the UNESCO Recommendation on Inter-

national Education.

9
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We nqw turn to the question of what mightre a atisfactory or

9

adequate conception of International education. It seems to us that 'we

.might usefully vies' international education as education for responsible"

citizen involvement and effective participation in global society. Space

does not allow us to elaborate or explicate this conception.' Nor does it

permit us to developra rationale for this view. We shall simply conclude

our discussion of the meaning of international education by noting that

the conception we have put forward appears to proVide a sound conceptual

/'

foundation on which to develop programs, and to design policies aimed at

furthering the guiding principles of educational policy set forth in the

UNESCO Recommendation on International Education. ,

III

What Contributions Should and Can Social Studies

Make to Students in International-Education?

The. last section posed the question: How shoulcr.international

education be defined? In response, we suggested that it may be useful

\

to conceive of international education as education for responsible

citizen involvement and effective participation in global society. We

nonturn to a second question: *What contribution should and can social

studies make to the international education of children and young people?

We 'believe social studies should contribute to students' inter-'

national education in three major ways;

a
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Social studies sl,,culd develop students' capacities to perceive

and understand their involveMent in global society.

Socialstildies should develop

judgments and decisions about

Social studies should develop

influence in world affairs.

students' capacities to make

world affair

students: capaCities to exert

Develoning Students'
CeparAties to Perceive and Understand their

involvnrnt in Glol:al Society

individuals are involved in global society ecologically, biologically,

and cultu:rally. ale .are involved ecologically because each of uslis.a. part

of the earth's biosphere. We are dependent.upon our planet's air, water,

.11

land, plarik, animal and energy
resources, and we are influenced by the

earth's geography. W are biologically linked to global society because

we are members of a ngle; common Species of life and hence share with

all of humanity ommon
-ohysical traits, common needs, and common life

experiences. We are culturally involved in global society because each

of us is related to technologies,
institutions and processes, languages,

and beliefs which link us, our
communities, and our nations to people,'

communities and nations_ elsewhere in the world. Through these cultural

linkages we influence the lives of people elsewhere in the world and

. they in turn influence our lives. These facts suggest three ways in

which socialstudies can help to develop students'
capacities to perceive

and understand their involvement in global society.

First, social studies can develop stVdent.,1 understandings of

themselves as inhabitsnts of Earth. This'cnn done by providing

studErits with (a) nowledge
about the ways they and other humans depend

upon the earth's biosphere; (b) knowledge about
the ways in which human

li
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activities effect our life support system; (c) knowledge about-the

international character cf gajor environMent21 health and energy resource

problems confronting humankind; and, (d) knowledge about the ways in which

our planet's Physical and cultural geography influences human behavior.

Second, social studies can develop-students' underStanAngs-Of

them elves as Members of the human species. This can be done by providing

students with: (a) knowledge about how they and other human beings are

both similar to and different frOm other animals; (b) knowledge about

commonalities in the pnysical traits, in the biological and psychological

needs, and in the life experiences of all human beings; (c) knowledge about

the nature of culture as a pan-human phenomena, together with knowledge

about,geographical variations and historical changes in human culture;

and, (d) knowledge about the major events and long-term trends in t1e

global his tort' of the human species which substantially shape ifle

1,,ftZcontemporary human condition.

Threq, social studies can develop students'understandings of how

they are culturally linked te people living elsewhere in the world. This

can be. done by .providing students with: (a) knowledge about thetechnOlogies,

1.

the social institutions and processes, the languages; and the beliefs that

link them, their communities, and their nations to,people, communities,

and nations elsewhere in the world; (.b) knowle'4-) about the ways in which

their own "lives, their communities, and their sodietics have been influended

.1
. -and are shaped by these cultural linkages; and, (c)knowledgeacout the,

ways in which they and other people in their nation effect and influence

the lives of people in other socicties through these cultural linkages.

12
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1

Developing Students' Capacities to Yeke Adements and Decisions about

World Affairs
. .

All of us must eke jutigrents and decisions about world affairs.

liven the rapid and extensive change characteristic of world affairs.

in the modern world, it is imppssible to predict with any precision the

specific kinds of judgments students will have to make when they become

adult citizens, and wewcertainly cannot Prescribe what judgmg.nts they
-

should make ix, the future. But social- studies can do a great deal to

enhance or expand students' abilities or capacities to make "hlunane"

judgments and "good" decisions. We believe Acial studies can contribute

to students' judgment- and decisicn-eking capabilities in several

specific ways.

First,.scicial studies cdn reduce "tridents' to dencies to perceive.
(

.

. 410

and to think. of the 14orld.egocentrically. It cah this. by developing

what Robert Harvey 'pas called "perspeeti co =ci olwless." This is

"the recognition or awareness on the part of the indlVidll that he or

she has a view oetthe world that is ngt universallylhared, that this

view of the world has been and continues to be .shaped by, influences that

often escape conscious detection, and that other's haye vie of the world,

that -are profoundly Jiff rant, from one's own.
fl6.

Second, social studies can reduce students' tendencies'to perceive

and think of the world ethnocentrically. It c.14 do this by developing a

student's,cross-cultural awareness. This includes an awareness of how

human culture:varies both between and within so-ieties, a/areness of how'

others view the student's own culture, and an ability to empathetically

I ( 4

understand ways of life different from one's own.

13
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Third, social stuc,es can develop students' capacities to c5iticallv
MP

process and analyze informaticn about world affairs. It can do this Iv

developing students' skills inlcommaring, inferring, hypothesizing,
A

conceptualizing, classifying, i.e.*ning, and. evaluating.

Fourth, aodvei studies can develop students' abilities to think about

human activities in a global and systemic way. It can do this by developing

the student's awareness that in an interdependent world, 7:any human

activities have global conseauences, that these consequences have multiple

. implications for oneself and others, and that a given activity is likely

to affect the lives of different p-eople in different ways.

peveloping Students' Capacities to Exert Influence in World Affairs

Sc far we have spoken of two contributions social studies should-and

can make to the international education of students. yow.,,ye turn to a third

kind of.Contribution. This is the enhancement, of the capacity of individuals

.

to exert influence over international processes and problems that affect

their lives and the lives of others.

This aspect of international educationlas'been largely ignored by

the literature in the field. In our opinion, this is very. unfortunate.

In a global age where worldwide interdependence makes itself Pelt in the

dailt lives of most human beings, it is critical that individuals learn'

how they miet exercise some measure of contr-oi. -nd inflUerice over the.

public affairs of global society, as well as over the public affairs of

their lo'cal communities and rations. There apps arto be at least three

ways in which social studies can enhance.future citizens' capacities to

14
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.

exert influence in worId affairs,

First, social striies can expand a student's awareness of the chAces

confronting individuals. ngtions and the human z.recies .i.et respect to

natters that crizicallyaffect the survival and welfare ofhumankind.

Theseiinclude choices relating to the perpetuation of the war system, to

population - growth, to inequalitres in the distribution of the world's

wealth and resources, to the control of technology,. and to the protection

of the earth's biosphere.

Second, soCiAl studies can develop a student's knowledge of the waY§

he or. she can potentially exercise influence in world affairs. This

includes knowledge of the actions individuals can take as individuals,

knowledge of how individuals can work through private groups and

organizations, knowledge of haw individuals ,ean participate in the

activities or influence the policies of international agencies, and

knowledge of how irldiviCitial can exercise influence over the foreign

policies of their governments..

Thirdt,social studies can promote the growth of skills and motivations

needed to participate in world affairs. This can be done by providing '

students with opportunities and incentives to become involved in trans-

national activities and to participate in community affairs and action

programs designed to enhance human welfare and social justice.

cSummary: In this section we have briefly Lddressedhe questions
.4

of what contributions shottld'and can social stud:cs make to the student's

international education? We have done two things in response to thi

4 15- :
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question. First, we have argued that social studies spould contribute

to international ed .tion in three primary ways: by developing

students' capacitie: to oerceive and understand their involvement in

global society, by develooing students' capacities to rake judgments

and decisions about world affairs, and by developing students' capacities

to exert influences in .world affairs. Secondly,.,we have indicated some

specific ways in which social studies can develop these three capacities.

Iv

What Types of Curriculum are Needed
in Social Studies?

So farke have set forth a conception of international education,

.

and we have indicated the Panas of contributions that we believe social

studies should and 'can make to students' international education. Whether

social studies will actually make these contributions depends in large

measure upon the Quality of the curriculum to which studenaAre-exPosed.
t";

Hence, we now turn our attention to the cuestion: What tyues of curriculum

are needed in crder for social studies to make the kinds of contributions

to students' intern%ticnel education that were outlined in the last section?

In discussing this auestion, we Shall indicate the kinds of approaches

and instructional materials that we believe are needed in each, of several

areas of instruction customarily associated with social studies history,

geographyl.the social any behavioral sciences, and civics. In each area

we shall cite one or more examples of curriculum materials or programs that

we feel illustrate desirable approaches. It should be stressed that our

16
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. /
examnles are simply illustrations. Also, it should be noted that our

sampling is biased in favor of materials we know best;,neaely, materials .

in the English language, and even more narrowly, materials developed in

the United States of America. We realize that many other examples from other

countries can be cited. We apologize for thiseparoehialism, but are

confident it will be overcome by the information, ideas and knowledge of

exemplar programs and practices that the.participants from other countries

bring to the Conference.

History

The importance of history is well documented, and itsplace in the

social studies curriculum is firmly established. But, of course, not all

history education rakec an equally valuable contribution to the development

of students' international understanding. To the contrary, some kinds of

history are destructive to international understanding. ,Thusl,one can

appropriately ask; What particular approaches to the s

are desirable and important?

To begin with, we believe that a global approach to world

tory

tort'

is critical. Global approaches to world history are characterized by an

effort to view and treat the history of humankind from a global perspective

or world- centered fume of reference. This is to be contrasted to histories

of the world written from the perspective of particular nations,. regions, .

or cultures. One historian has described a gl:)-al perspective in the

following manner:

17
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It means the perspective of an observer perched on the moon

rather than ensconced in London or Paris or Washington. It means-

that for every period of history, we are interested in events ar-1

movements of global rather than regional or national significance.

More snecifically, it means the real'zativn that in the classical

'period Han China wss the equal of the Ror1,1 dpi re in every respect;

that in the medieval period the Mongols were infinitely raore

significant than the Magna Carta; that in early modern times Russia's

expansion overland and Western Europe's expansion overseas were

likewise more noteworthy than the Reformation or the Wars of

Religion; and that toda^i the globally significant developments

have to do not with . . . the passing of Western hegemony and

the reversion to the traditional autonomy-6T the regions of

the world.'

The reasons we feel that a global amoroach to world history is

critical'are probably obvious. A state or region - centric perspective

on the history of the world can readily reinforce

In contrast, a global approach enables students

tudents' ethnocentrism.

develop a respect for

other peonies and cultures. Also it can help students develop an under-
;

No.

standing of themselves as members of the human species and thus contribute
,

to their awareness and understandi4 of their participation in global

socz

Needless to say, the.develegmnd of truly global world histories

is a very difficult wider-Caking. But fortunately there are some examples

that Point to the-direction in which we should be moving. Notable among

such efforts is UNESCO's six volume Study of MankindP Other examples are

to be found ih A Global History9byL. S. Stavrianos; the Ecumene: Story

-
of HuManit3,11° by.William-H: McNeil; and The Ir, an Experience,11 by David

Weitzman and Richard Gross.

In addition to globally focused world hintory, we believe that good

comparative national jand regional history can make' a significant contribution
di 1

18
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to students' international education. The comparative approach seeks
J

to go beyond the study of cnly one nation or region and identifies

crucial concepts or ideas that are common to two or more nations,

cultures, or peoples, and to analyze these in sufficient depth so that

students gain some competence in applying the concepts more widely.

For eyarrle, the comparative study of revolution should help students
0

to better understand the nature of revolutionary chews in a number of

societies and periods of history.

Properly used, the comparative approach*tothe study of history can

be a powerful tool in advancing-a student's international education.

It can highlight commonalities in humankind's social experience and in

the historical development of societies. In this way, the comparative

approach, like a global approach to history, can serve to expand

students' understanding of the human species crtla species. It can also

serve to advance a student's international nndastanding by reducing

his or her ethnocentrism.
Students can come to see that the history of

their own nation or region is not absolutely unique, and that the

histories of other nations and regions are not absolutely foreign. To

the contrary, students can learn to recognizesimilarities, parallels

and-analogies in the histokies of different Rioples. A comparative "-

approach to history seems particularly valuable in developing the-

student's understanding of certain topics of special interest to UNESCO.

These include the historical development of human-rights and the problems

of economic development and social justice.

19
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So far we have argued that globally focused -world history and

-cozroarative national and regional histories serve to advance a student's

international education. 'he sP-e is true of what might be called

"international? zed history." By this we mean studies of particular

historic, topics through which st-2dents are exposed to the way in

which these subjects are treated in other nations. For example,

students in the U.S. can'Itudy
excerpts from history books used in other

nations dealing with topics traditionally studied in U.S. history;
e.g., the Ane.rican Revolution or the Civil War. As Others See Us13

and Verdio7+Ton America are examples of this approach as applied to
United States history.

"Internationalized history" helps students to learn to detect

national biases, including their own. Hence, this approach can contribute
to the development of students' judgment-making skills as well as

reduce their ethnocentrism and'expand their awareness, of alternative

perspectives.

What is covered in the study of history is also important to the'
student's international education. All too frequently, school history

stresses war to the-virtual exclusion of the study of peaceful relations
and collaborative activities among nations. In our judgment, "peace

studies" should and can be inftsed.into the study of history.

The preoccupation with wars is perhaps
a manifestation of a more

general tendency in historical studies within Schools. This id-a

tendency tocancentrate on the military and political relations among

20
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nations to the exclusion of other dimensions of the relations among

societies. To realize its potential contribution to international

understanding, history should sensitize students to the ways in which

the lives of ordinary citizens are influenced by processes of cultural

diffusion among societies. This requires that Proper attention be paid

to the international dimension of cultural history, 'including studies

of the international diffusion of technologies, languages, beliefs, and

institutions.

In conclusion, let us note two final matters. We believe it is

important that the study of history in schools provide students with some

acquaintance withtherhistorical'ioots and development of contemporary

global problems. This requires topical studies focused_on areas such

as the history of warfare, theilistory of inequalities in the distribution

of world Wealth, the history of environmental pollution, and the history

of population growth.

/) Closely related to this latter pint is the matter of future studies.

History need not be confined to studies of the past. The future is

history as well as the'rast and the present. Thus, we believe curriculum

supportive of sound international education will include. 6. "concern for

alternative futures.

Future studies seem particularly valuable In helping students to

develoi, their capaciiies to make judgments and deciOons and to exercise.

influence in world,affairs. Future studies treat human behavior as a

process of continuous creation and highlight the need and' possibility

21
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of creative choice. There are Several good examples of efforts that rake

use of approaches and techniques derived from future stu3ies. Among

these are Nace-tesuin7, End the Stru.,.=.7.1e for-Huan Fights by Jack Fraenkel,

Margaret Carter and-Betty Reardon; The Cold War and Beyond by Lawrence

Metcalf, Betty Reardon and Curtin Colby; and War Criminals War Victims

by Betty Reardon et. a3. 15

Geography and Environrental Studies

Understanding the relations between' human beings, the natural

environmpt, the man-made environment, and cultural patterns are

important elements in efforts to understand human needs, hyroPn events

and human ideas. UNESCO's "Pan and Biosphere Programme" as well as its

recent emphasis on environment and the quality of life highlight this

concern.' Geography, more than any of the other disciplines which nourish

the social studies, focuses on these relationships. The concept of place

is dentral to the concerns of geographers. The relation between persons

and the physical environment they experience is an iiportant factor in

determining 'how they see the world. The nature of the environment

experienced during childhood may well help shape. the way one views the

-world as an adult. Gebgraphers also seek to understand social forces

in light of the impact of the physical environment on those forces.

The effect of natural factors such as landscape, soil, and climate

on pattetns of living are also areas wherein geography contributes to

our urfderstanding of the world.

40

22



-21-

New patterns of werldwide interconnectedness mast apparent in the

widespread use of the same technology by peoples everywhere and the

patterns of resource use are sparking new developments ingeography as

in the other social sciences. While life in villages and isolated areas

of the world may seem o have changed little over the centuries, no com-

munity, nowever locally based, is completely isolated from contacts with

the worldwide interconnected system. Tea, coffee, firearms, transistor

radios, doctors, scientists, and increasingly television, enter even the

most isolated communities.

All of this, we believe, points to the type of curriculumneeded

in the area of geography. All too often school geography *rests the

world as if it were 'a collection of self:contained and isolated nations

and regions. As in the case of history, in geography the need is for a

global approach. Robert Harper has made the Point well:

. . . the whole world is more important than its part40 It
is understanding of the world-wide system of humanity living on
the earth that we want the student to grasp, not just an under-
standing of the parts -- the regions that hre been the center
of the geographer's attention. The important thing is to .see
how it fits into the larger world system.

This calls for a whore new:apprach in geography. No longer

can we study thl-United State just in terms of learning-its own
characteristics and of comparing those characteristics 1;1.n -those
of other parts of the . . . world-with the aim of seeing similarities
and differences; We must now see the United States as part of the
world-wide system of ideas, goods and peoples.

Of course, to understand the world as a whole, we must scrutinize
the parlp, but the aim is always torsee the part in the context of

the bigger whole.16,
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A global approach to the study of the earth's geography, like a

global approach to 'the study of the earth's history, makes a major

contribution to a student's international education in.that it can

sensitize him to his relationship to the earth's biosphere and to the

nature and score of his ecological and cultural linkage to the world

beyond the boundaries of his own community and nation. One example of

an effort to develop globally-oriented world geography materials is

Between Two Worlds Robert Harper. 17

Environmental studies are related to geography but are separate

subjects of study in many schools.' Frequently these are interdisciplinary

programs linking the social sciences, and the sciences, particularly

ecology and biology. They tend to focus upon ecological problems such

as air, water, and noise pollution, solid waste disposal, and population

growth.

Environmental studies can make significant'contributions to students'

international education by developing their understanding of human/natural

environMent relationships and by developing students' awareness And

comprehension of environmental problems eonfronting humankind, as-well

as with a sense of ecological responsibility. 18

Unfortunately, environmental studies sometimes focus exclusively

upon environmental problems within the context of the students' own

communities or nations and fail to highlight the international dimensions

of these problems. 'We believe that much can be done to overcome these

weaknesses. Three specific things seem to be'particula ly important.
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First,.thereis a ned in' environmental studies to treat the natural

environment as a sir e, oLlnet-wide system. Second, there is a need for

international com7rative studies in which students in one ration join

students in one or more other nations in collaborativeitudies and

e

action projects i7ocused on common environmental problems. Third, there

is a need to stress that the amelioration of major environmental problems,

let alone their solution, is dependent upon actions taken at the

international level as well as at the local and national levels. If

these three needs can be met in an environmental studies curriculum/

this area of social studies can become one of the most potent means

towards developing students' understanding of the necessity for inter-

national solidarity and cooperation.

Social and Behavioral Sciences

History and geography are the mainstays of the social studies

curricula of most nations. However, in many nations, the social and

behavioralsciences are beginning to assume a significant role in the

social education of children and young people. By social and behavioral

sciences we are referring to disciplines such as economics, political

science, anthropology, sociology, and psychology, whether these be

taught as separate subjects or as parts of an interdisciplinary program.

These social and behavioral sciences, of course, often incorporate

elements from history and geography as well.

In our judgment there are at leash three major contributions to

international education to be made by the social and behavioral sciences

25
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within elementary and secondary schools. To begin with,, the social and

behavioral sciences are a potent means of developing a student's

understanding of the nature of the human species. Man: A Course (3,i. Study19.\

is a good example of a social studies program that does this. This is a

comnrehensive set of films, readings, simulations, and other activities

designed to help children gain a better understanding of what it moans to

be human. It seeks to answer three basic questions: What does it mean

to be human? How did we become II And how can Man become more human?

;Another example is an elementary social studies program entitled Window's\N..

oh Our World 20 This program is organized around four major purposes:

the develoment of children's understanding of what it means to be an

-individual, a member of many groups, a human Tieing, and an inhabitant of

Earth. The UNESCO project described in the publication "An Experience

Centered Curriculums"21 with it emphasis on 'exploring human behavior and

the similarities and differences' among-individuals from different ,e urgs,

nations and social economic circumstances, is another example of resources

which enable social studies teachers to contribute to this espect.of

international understanding.

In addition to promoting aten-eralized understanding Ofthe human

species, the social and behaVioral sciences pan develop a student's

understanding of specific human behaviors of central relevance to inter-

national education. The following are a few examples of instruetional

materials that do this.

David King, is a series

Perception/M1sperception: 'China/U:S.A.122 by

of filmstrips and role-playing exercise's' dealing
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with the psychology of misperception in international relations set in

. the context of the history of United States-China relations. It

attempts to reduce stereotyping and an ethnocentric condemnation of

23
other culture: Simulating Social Conflict, prepared by the

Sociological Resources Ior the Social Studies, introduCes students to

the study of social conflict ranging from international tensions to labor!

management disputes. Patternsof Hunan Conflict,24 by David King, is

a set of filmstrips intended to develop students' understanding of the

nature of Conflict, to enhance their awareness ofthe causes of conflict,

and to consider methods of conflict resolution.

The social and behavioraelsciences, particularly within an inter-

.
A.

disciplinary or multi-disciplinary context, are also useful in developing

students' comprehension of international so&ial problems..

Civic Iducation

- ',Civic or citizenship education Is another aspect of social studies

that can contribyte significantly to students' international education.

I

At times;, civic'education fails to do this, of course. When civic

education is simply an exercise in the glorification of the virtues of

one' natidn state,-Wdetracts from rather than contributes to stu-

- dents' in ernational understanding. Fortunately, civic education can be

more'than\this as is demonstrated by several ilmovative trends in this

field.
25

One of the major roles civic education can play instudents'

international education is in the developmentof analytical abilities

27
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and moral reasoning skills. Citizen Decision- Making Materials,
26

133%

Richard Remy and Roger LeRaus, is one exaople of the type of curriculum

that does that at the elementary school level. At the secondary level,

examples include, Public Issues Series,
27

by Donald Oliver and Fred

Newmann; Teaching Public Issues.in High School,
28

by Donald Oliver and

James Shaver; The Analysis of Public Issues Programs, 29 -by James Shaver

and Buy Larkins; and Comparing Political Experiences,
30

by Judith

Gillespie, John Patrick, and Stuart Lazarus..

Civic instruction can'also contribute to international education

by developing students' skills in exerting influence over public affairs.
o

Such efforts generally require that careful attention be paid-to school-

community relations, an area of emphasis in the UNESCO' Associated Schools
31

Project. Unhappily, much-of civic curriculum fails to do this. However,

there are a'few curriculum development efforts that iflustrat4 the
14

6ipe

of curriculum that As needed'if students are to learn how to participate

responsibly and"-el fictively in the political life of their communities,

their nation, and the-world at large. Examples include, Comparing

Political Experiences, noted above, and the type of program outlined by

Fred Newmann in Education for Citizen Action: Challenge for Secondary

Curriculum.
32

Civics is also an appropriate area for dealing with the several

substantive topics of special concern to the UNLSCO Recommendation on Inter-

national Education-- international understanc'ing, cooperation, peace and human

rights. There is a still small but rapidly growing body of curriculum.materials

dealing with these topics. Judith Torney, ThomasBuergenthal, and RichardPogg

28
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have proidedia good review of many of these materials in a forthcocing

bock, entitici Introdu-:tion to International Human Rights and International

Educatior,33 to to Pub'ishci under the auspice: of the U.S. National

Commission for CaCCO. Among those materials reviewed that have not been

mentioned previously in this paper axe:

Peacerakinc: Cm_litle to Conflict Resolution for Individuals, Groups,
and N at ionz,:,- by 5arcarapStanford.

The Limits rf Fevoldtion and Politics: Orzanizations
Amon Nations: and internat,ional Law; in the Public
lasues Series 7 by Donald Oliver and Fred Ne;:mann.

.

LePrnin- about Peoples aild Cultures,36 by Seymour Fersh.

War and War Prevention,37 by Joseph and Roberta gsoor.

World Order,38 by Byron Passialas and Jack Zevin.

Gandhi,39 by Daniel Birch and D. Ian Allen.

Summary

In this section we have discussed some of the types of curriculum

needed to strengthen the role of social studies in students' international

education. We hAe cited examples of instructional materials and

approaches that illustrate the kinds of curriculum that we feel are

needed. We believe there is a need for instructional materials and
sO:=

approaches that contribute to:

I

A. The development of students' capacities to perceive and
understand their involvement in glob-.2 society, including
materials that smohasize:

1, globally focused world history,

2. comparative national and regional .history

0

.3. historical topics treatea from the perspectives of different
nations

ti
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"peace studies" and studies of cooperation and collaboration
as well as studies of conflict and competition

5. cultural diffusion
citizens

it influences the lives of ordinary

6. new patterns of interconnectedness, the media, technology
trade

7. ecolbgical and cultural lirlrPges to the world beyond the
bounaarles of the students' own casrrnities and 'nations

8. the natural .1:Ivironment as a planetary system

9. humankind as a. single species

° 10. the rights and responsibilities of all human beings

B. The development of students' capacities to make 4udgmpnts and
decisions tout world affairs including materials that
emphasize:

1. awareness of the nature and the historical roots of
contemporary social issues

2. reducing ethnocentrism .

3. .the recognition of similarities, parallels and analogies
6n the histories and experience; of different nations
and peoples

4. an awarepessof alternative perspectives and choices

ff.

5. new patterns of interconnectedness

6. sense of ecological Zesponsibility

7. recognition of the role of stereotyping and perception in
decision-making

8. comparative and conceptual thinking

C. The develop-lent of students' capacities to exert influence,
ifs world affairs, including.materials that:

.

1. create awareness of patterns of world -wide interconnectedness,
linking peoples everywhere

2. emphasize the skills needed to participate in community
affairs.

;30



3. identify social processes such as cooperation, conflict,
negotiation, perslpsion, violence, arbitration, collaboration

4. motivate students to Participate

5a provide information about current global issues and problems

6. sensitize young people to the manner lOwhich their actions
affect the lives of others in otre,.. communities around the
world and how actions taken elsewhere affect them

V

Conclusion,

This paper 112A been an attempt to examine the role of social studies

in the international education of children and youngpeoae. We have tried

to do three things. First, we have seffortha. conception of international

education, arguing that it my be Useful to conceive of international

education as education for respohsible citizen involvement and effective

participation in global society. Second, we said that social studies

should and can make three primary contributions to students' international-
,

-education. These are: the development of students' capacities to perceive.0e

and unders nd their involvement in global society, the development of

students'.cgpacities to make judgments and decisions about world affairs,

and the development of students' capacities to exert i'luence in world

affairs. Third, we indicated the kind of curriculum in history, geography

and environmental studies, the social-and behav:,ral sciences, and in

civics that appears to be conducive to the development of itudenti'

international education.
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