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The author addresses himself to the idea that man reveals his values through
the stories he tells. Professor Allen suggests using myths, legends, sacred
literature, fiction, and piography as media for environmental education.

Philosophy precedes ecology. \ﬁhat is needed today )
. ' o are new realizations about man's place in the uni- A

3 verse, a new sense of life, a new pride in the .
importance of being human, a new anticipation of )
the potentialities of mind, a new joyousness in the ,
posgibilities for human unity, and a new determination ‘ .
to keep this planet from becoming unirhabitable.l .
Environmental educators in the U. S have placed an emphasis upon concrete .
phenomena in nature, using factual information about natural objects and pro-
-~ cesses in concert with a few concepts and systems drawn from science. Students
look at "nature" and, from their observations and the instructor's comments,
they learn verifidble propogitions. In the jargon of profegsional educators , R
this operation is known variously as_'education for problem solving,"” "citi-
zenship education,” and "environmental education.” But one wonders how effec-
tive this operation is, when taken alone, to accomplish the mighty goals
agsigned to it. The emphasis is upon objectively viewing whdat is Out-There,
separatg from the observer. Participation is restricted to looking, handling,
manipdlating, experimenting, and thinking. There is usually no ¢onsideration »
of personal relationships and responses.’ There is no emphasis upon what is
going on In-Here as I experience the process of environmental education: How
do I feel? How do I see myself in Eelation to the .tree or brown pelican’ The .
knowing that counts is fhe "basic facts," "concepts,” and "verifiable proposi-
Q. tions" which I have accumulated and can use on gommand. )

-
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But there just may be other ways of knowing that will have complimentary

. and powerful implications for the way we live and relate to vther life. Beyond

"information' (basic facts) and "knowledge" (concepts and verifiable proposi-
tions), there is the_ sort of personal knowledge Lao-tZu referred to in his
dictum" those who know do not speak.” While it is not fashionable now, edu- :3
cators uged to;set their goals beyond information and empirical knowledge' ’ .
| o to something "they fondly called,"wisdom." They did not begin with “What {s ' E
) this?" ‘'What do you know?" or "How shall we know?" Rather, they began with .

-
-

\J




a broad existential question: “Wno are we and how shall we 1ive?"” 4s
Theodore Rozak reminds us:

To ask this guestlion 4 to {nslst that the primary

purpose of human existence is not to devise ways of

piling up ever greater heaps of knewledge, but to

discover ways to live from day to day that integrate

the whole of our nature and joy. And to achieve those .
. ends, a man need perhaps "know" very little in the

conventional, intellectual sense of the word. - But

vhat he does know and.may only be able to express by

~eloquent stlence, by the grace of his most commonplace -
daily gestures, will approach more closely to whatever v
reality is than the most dogged and disciplined intel- .

lectual endeavor. For if that elusive concept 'reality”
has any meaning, it must be that toward which the entire
human being reaches out for satisfaction, and not simply
some fact-and-theory-mongering fraction of the personali-.

ty. 2

Whether or not one cdn accept all of Roszak's assessment, the point is

roan Cousins suggested, should precede ecology in
More basic;gpesitqns night be:

and that philosophy, as N
environmental education.

} . .

ot: Whét shoulfi I do? or How shall I know? or How should I tinker
vironment? ‘ .
Ad how shall I 11ve7 Who are we and how shall we live?
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2. Not: What is gcing on? or What do we need to know? or How can we
solve thay?
. But: What am I trfing to do in life? What are we trying to do? What

kind of a society ang environment do we want to live in?

These questions imply an envirdnmental education which includes reflective
. inquiry on the many answfrs which cultures, societies, and individuals have
digscovered and lived. They imply that environmental educators should assist.
students in clarifying their own responses to the questions and supporting their
inquiry into others' ansjers, .

To support this thrust in'bnvifbnmental education, there are two broad
 concepts which are usefyl and appropriate for all students whether they be

children or adults, Thd question "Who am I and how shall I 1live?" contains
the coacepts: ' % !

P |

"Who am 17 Who argi we?" ~- the concept STORY ‘(Worldview and Ethos)
"How shall I/we liye?" =- the concept WAY (Lifestyle) .
b .

} . -
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The relationship between the’ roncepts m3y be depic{ed simply oy the followigg:
diagran:
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STORY _
” " Y ° .
Human beings have a need to hear and to tell stories, and to have a o

e."” ‘and thére are collective stories of institutions, societies, and
roups, including famildes and clans, wphich tell what ‘happened to us. -

v
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. - . .

\gtory to live by. There are personal stories which tell "What happened to




Pl -

Go back in time to the cave painting in Spa»n by+Neolithic Han, the legends .i
. of the Aborigine and other ''primitive” groups. Go back to the bloody Baby- . 3
lonian epic of Gilgamesh and Homer's accounts of the gods. The tales of 4
Cheyenane shamen, kskimo holv own, Bants priests, eariy Japanese leaders, -~ |
and others have been’ told and retold to each generation In turn. The Bible ' ;
and other sacred literature of religious traditions are essentially Stories.
The rich folk literature of the world's peoples is essentially stories,. ’
which capture headlines and armies when manipulated by nationalists. Joday,
parents continuve to recousnt stories to their children, and to their neighbors
and colleagues at cocktail parties. Film, television, and other media stand
in testiment to the power of, and need for, teliing and hearing stories. As

Harvey Cox observed: D
‘ - \

-

...Human beings ar¢f storytellers, and without stories -
we would not be human. Through our stories we assemble
our pasts, place ourselves in a present and cast a hope
- . for the future. Without stories we would be bereft of
memory or anticipation. We know we are something more ) ~
than mere hairless bipeus, because of our parables, jokes,
sagas, fairy tales, myths, fables, epics and yarns. Not
only have we created innumerable stories, we have also ) '
" found endless ways to recount them. We dance them, draw
‘them, mivme them with masks and carve them on rocks. We ]
sing rhem around tables stacked with the cold remains -
of a dinner. We whisper them in the ears of sleepy .
. children in darkened bedrooms. We stammet them out to . , .
. confessors and therapists. We inscribe’ them in letters-
and diaries. We act them out in the cIothes—ve weat, the
.places we go, the friends we cherish. As soon as our
young can comprehend our words we begin to tell them stor-
S .~ ies, and the hope we harbor for our elders is that we will ) -
%4 be able to hear their full story before they go...3 ’

Our stories have two dimensions. First, they contain our worldview, our
sense of what is real and true. Second, they contain our set of commitments,
our ethos, our values and highest priorities about the way life should be lived
and its moral tone. Our stories not only affect our way and our disposition
toward other human beings, but our beliefs about, and actions toward, all
11ving creatures. Thus, our stories ‘are critical elements in our environmental

education. f\\\ o

Bronislaw Malinowski, and anthropologist, accentuated the function of .
myth" 1n.a community and in the lives of its members. While he writes of
th and "primitive" peoples, we can readily substitute the word "story"
for "myth."

Myth as it exists in a savage commﬁntty, that is, in its

living primitive form, is not merely a story told but a

reality lived. It is not of the nature of fiction, such
{\ . ap we read in a novel, but it is a living reality, believed

to have once happened in primeval times, and continuing

ever gince to influence the world and human destinies. .
This myth is to the savage what, to a fully believing

Christian, is the Biblical story of Creation, of the

Pall, of the Redemption by Christ's Sacrifice on the




. see characters acting oyt the stories which guide their relations with - N

N

hypnosis, in that we are unaware that we live out a story and we tend to

"I 1ive out a personal, unique story in my way of life; how I am taught , |

Cross. ‘AS dur .sacred story lives in.our eritual, in
our morality, as it governs our faith and ‘controls -
our tonduct, even so does his myth for the savage. %

The® term "savage' may seen oxt(tvn in our time and the term "sacred” &av .
not apply to many storics In urban- [ndlvidus! socictles ol ‘the tweatieth
century. But- the point remaias that story is a living reality. Each
person, institution, and group lives out a unique story and by the living
we tell a story to ourselves and others. The story ‘defines our unity zs a. - ..
person or group. It provides. a self-corcept with our memorigs amnd myths,-

hopes and images, rites and customs. Each lends meaning to life and .

guides our way of living. Our story gives us our concept of our plece tn— - ————
1ife, our tignificance and identity. Students watching Encyglopedia

Britiannica's old aninmated film, The Loon's Recklace (1945), still one ‘
of their most papular films, see the myth -- a story with religious truth --

as it operated in the lives of Native Canadians in British Colwmbia. Au- -
diences watching Gregory Peck and Jane Wyman in the film, The Yearling,

each other and with their envirorwent. Once the audience discerns each
character's story they can anticipate his or her way. Agother film

powerful in environmental education, is The Grapes of Wrath with Henry -
Fonda. It is the story of the Okies and Arkies migrating out of their
"Dust Bowl" to California during the Depression years. But jt is.also
the personal growth which cccurs through experience.. The story aspect of
life may be seen in numerous films, from Easy,Rider-to Five Eagy Pieces,
from Sounder to Conrack. Each shows that a hyman life is a declaration of
identity, significance, role, and place, that human action is the living .
out of a story in the cosmos. t

In dur daily intercourse with others we have a tendency toward self- 1

treat others’ stories as "myth", *supersitition,’ "fairy tales,} and
"falsehoods," each a pejoritive term. We do this at-the same time we

refer to our stories, unaware that they are "stories," as.'philosophy,"
"science,” '"religion,” "law,"” "medicine,"”-'technology,”" and even

"education:" ’ ’

. The objectives for'story'telling in environmental education first
involive creating personal awareness of the story. dimension of 1life: how

a story by my parents, teachers, and social interactions within my group;
how I help to teach others their stories by my interaction with them. This
demands that I make my story conscious to myself ang\\ior environmental
education, to be conscious of the impact of my story'or the way I act
toward, and interact with, other life in my biotic communiﬁy.

THe second major objective for story telling in environmental ecucation
involves developing empathy for others' stories and ways by becoming con-
scious of them and by reflecting upon their implications for environmental
quality. The examination of the stories in film, literature, history, and
contemporary life over this opportunity. 1In addition, students have the
opportunity to grow, to alter their stories and ways, based upon this
reflective inquiry of others' ways of living and making meaning of life.
Education.which includes story telling is. true to the meaning of "education"

{ . -
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,to.nature or at least emulate the Indian's worldview. Reading the Taoist's

. way serves to lend us pergpective of our self and our society. By making = =~

- it is an ‘edycational technique suitable for almost every age.

‘way, history is a story to be told, listened to, and reflected upon for its
. meaning to self and its messages for humankind in nature. In this same way,’

’ Al . * -
1 ] e el -
- . . L

. .. T W o
as~revealed In its Latin root, meaniag 'to bf&ng ‘forth" », to bring forth
alternative stories and.ways of living for consideration. : ‘
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- The exprthsjun o dhie 1o «unx«p!s, qtnry and wiy, may be dlscagncd
in tHe words of aCalifornia ﬂative American woman who commented upon the '
g_y of the white -mdn in contraSt to her way?! © : - ) .

- -
.
- . -

’ " The white people nevesx cared for land or deer‘or bear.

When we.Indians. kill meidt, we .eat it all up. When we )
dig roots, ‘we make little holes... .We shake .down acoims . .

dead wood. But-the white people plew up the ground, pull

up the trees, kill everything The tree says, "Don't. 1 .

am sore. Don't'hurt’me.” But they chop it down ‘and cut it ‘ -
up. The-spirit of the land hates them. . .The Indians .,

.never hurt anything, but the white people destroy all.

They blast rocks and scatter them on the ground. The rock

says Dop t! You are hur{lng me," But the white.people pay

no attention. When-the.Indians use rocks, they take little

. round ones for their cooking. . -How can’ the spirit of the A
earth like the white man”“li ~+Eveérywhere ‘the white man has
touched it, it is sore.> " o . ’

- -
.

‘ SHARING STORIES o
The suggestion here is not that story telling offers absolute truth
or qltimate values which others must or should accept. A Native American's
story. is. not studied with the tacit assumption that we should all go back

conception of nature ot the Jainist's disposition toward life is no hint .
that we ought to switch religious traditions before it is too late. Rather,
the telling of stories first serves an educational” purpose in helping us s L

develop empathy -- moral sen: sensitivity to others' needs, feelings, life
experiences, commitments 2nd perspectives; and to the web of social and . .,
natural reciprocity Second, the telling of stories and reflection on our

us aware of our own story and our.owr way of living set against other

stories and ways, we can assess ourselves and build the basis for remewing. |
our commitments and changing our ways. This intérnal dialogue may be spawned
by telling and sharing stories and, given the range of materials available,

There are three kinds of stories which are useful to the emvironmental
educator. First, others' stories in the form of biographies are available.
The biographies may be personal, revealing the story both private and public
of a Thoreau, Schweitzer, Emerson, Muir , or Carson.™.It wouyld tell of- the
life experiences, values, emotions, fears.and guilts of individuals in their
encounter with environmént and life. But these stories may alsd be stories
of. institutions: the church, National Wildlife Federation, Florida Audubon
Society, Boy Scouts, Friends of the Everglades. It ‘may be the story of a '
society or a culture, realistically or mythologically presented~ In this o

literature is important as it offers the_fictional stories which provide the
same opportunity for personal growth in another curriculum area.

-~ R ’,




- " . .~ ,Second, env¥ronmental educators may-draw upon stories in religious-

. . p‘ﬁilesophi‘cal systems. Thg'sacred literature of religions, folk tales,
and myths of creation offer diverse meanings, values, and guides to ways
of life which provide the .basis for empathy.and selfawareness. lNot to
be overlooked in this connection are the “sacred” stories, arguments,
and position statefidnts of more secular traditions -- capitalists,

. Magxisté, hedonists, Exiatentialists, Pepsi-cola jingles, Cocoa-cola songs,

General Electric'bdvertiségedts, and so forth. Each conveys its story and
suggests a way, with environmental implicationms. . :

i

|

J
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|

. +A third type of story is the most powerful and.useful in enviroamental J

v o _education. . It is the autobiography.” our own stories which reyeal our public : i

“

and private selves. Our experiences from our past, our thoughts and feelings
in the present, and our hopes and anxieties for the future are buried in our
" autobiégraphies. Environmental.education can help to bring these to conScious-
g . ness and set them against our ways of life to hefp us all deal with incensistea- *°
cies, the environmental impact, and our own percepaion of needed changes.
v
. Autobiographfes are a major means to our awareness of our implicit’
answers to the question: Who am I and How shall I live? There are various .

techniques for autobiographical story telling and the following are but a ’ .-
sample. * ‘

- : 1. Response to Natural Phienomena or to an/éEo-groblem. Seeing an
. eagle -soar or watching the‘construction of an interstate highway

across a salt marsh, students are asked to pose the following

‘ o .+ questions: . y -
- How do I.see what is going on here? -What governs my.perception?
- What goes on in-here, inside my head and heart, as I watch? What
events and persons have helped to shape my response, my feelings,
. my beliefs, ‘and my values? .

3

) . < What are my needs here? The needs of others?

- What-do I stand for? As I watch this event, what should I feel
: .. and value? What should I do? Stand silently in awe and wonder?
- ; In disgust? -.Protest? Organize? -What is appropriate and
) responsible? ’ ) -

- What do my responses tell me about myself -~ my answer’ to the
- " greater, existential question, "Who am I and How should I live?"
Why'do my responses say apout my real life-goals, what I am
. l ' trying to do in life, what I Iive for?
rd
2. Responge to Contrasting Environments. Fourth graders are given a set
of twelve pairs of slides. Each pair shows contrasting environments
- baged upon several dimensions: greater or lesser relief, richer or
- poorer vegetation, urban-rural, warmer or cooler temperatures, etc.
The students are asked to indicaté' their preference and explain why . |
they have such a preference. Then, half of the class Studies the‘stogz

-

<, and way of Navaho Indians whileethe other half examines the story and
‘ v way of Eskimos. The slides are repeated-with the students making pref-

>

erences and justifying them with reference to the group they just
studied. Pollowing this activity the teacher conducts.a discussion of
: similarities and differences, and asking the students to account for
the different preferences in environment by the “three groups: Southeast

s ’ . o .




Indians, Eskimos, and fourth graders in Florrda.

3. Self Revealing and Clarifying Activities

a’.

b.

- phethora of gods and goddesses.

l.iat ten words or phrases which bést describe you ("T am
. _-"). Rank them In order,of thele importance to .
vou. Check those with positive eco-impacts (+) and those

with negative eco-impacts (-). Make several supmary state- .
ments about yourself and your eco-impact.

List all of your behaviors which-hdve “an adverse eco-impact

(or potential negative eco-impact), especially those which

are done privately and are not open to public view. ?an-

- tasizer  Pretend you are*sharingfyour:storx_nf_adxersﬁ_gco- Vo
impact with those affected -- the birdsy plants, and wild- -
life. How do they respondZ, Now, imagine your place without

these adverse (public and private) eco-impacts

List gbn behaviors having adverse eco-1mpacts in which you do

not engage. Rank from 1 to 10 *based upon ‘the strength of your
denial if you were accused of doing them. What deoes this reveal

about your concerns, values, public 1mage, repressed desires, . i

guilts and fears?

List five 'eco-villains in your community. Draw pictures or
describe each in"words. How is this villain like the r;;i you?
The ideal you? What do you admire in these villains? Fear?
Now do the same thing’ with five eco-heros, if you have five

in your community. What advice would" they glve.you if they
were seated beside you now? ., .

Write.an imaginary will; leaving your property, aspirations,
fears, guilt, values and concerns to others. 'What have you .
got to leave? Who might want or need what you have? ’

The Greeks personified what concerned them most by creating a y
Pan, Dionysius, ‘Apollo, Zeus,

Aphrodite, etc. What concerns you most? Give these concerns
faces and personalities through drawings, poetry, songs, and other

art forms. S s ) ‘

Where do you want to be in ten years? Who do you want to be? What
environment do you want? Why?" Do this for a tree, or a bird, or some
other -living creature in your community.’” Or do it for an animal in '

a city zoo or a woods on the edge of a growing towm. -

Try some utopian dreams. Imagine a gerfect dgy in the life of an

reagle, a palm tree, a blue whale, a polar bear, a slat’marsh, or

¥

something you préfer. Share your dream with others.
‘ . . [ AN ! .

List the great gccomplishments, relationships, moments, successes, .

pleasures in your life. 1In a parallel column list your regrets,
fatlures, and things yet undone. What do these lists reveal to you?

- .

* M .
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/ j. Fantasy encounters. Select an object or event and build an
/ _eco-fahtasy around it. 'Walking in a piney woods on 2 sunny.
day..." "Swimming just over a-coral reel..." "K windmill
on the edge of a farm..." "A sqagull soaring over a bright
sandy beach..." .
k. Events of childhood have an impact on our envirbhmentaf arti-
. tudes today. Reconstruct some-good or bad events from your ’
childhood which involved water, air, garbage, cities, high-
ways, wildlife, etc. What is the continuing legacy of the .
even in your life? - . N e
. 1. Many times in our lives'we wear"the emblems and accept the .
codes of various organizations. List the groups which you have
joined or are currently a member. What is thie emblem? What is
the eco-impact of their code? Scouts, YMCA, YMHA, Boys Cluby oL
= Campfire Girls,'church, synagogue, band, civil air patrol, Masons,
) Knights of Columbus. army, navy, coast guard, Lions, Chamber of
//‘- Commerce, 'etc. ..

m. Recreate some environments which you'have known, loved,  or despised.
Try an imaginary walk through your old hometown, your grandfather's
farm, summer camp, park, first trip to the beach o6r mountains. What
do you recall which shaped your attitudes? What stands out? “Why?
What gives pleasure in the remembering? Why? What gives pain? )

Why? P b ) O ) . * Ll
. . 7
n. Time is an important feature of our stories. Draw a timeline o@:_:'
¥ - your time: birth, death, where you are now, big events past and
coming °

- the Earth's time: birth, death, now, big events past and coming
- a tree's time, a pond's time, etc. : ’ -
0. Meméry and history involve more than objective facts. Try to recall -
a good or bad experience with a tree, a hill, a wave; an animal. '
) Try to remember an ecorstory from a parent, a film, a TV show, a
T folk tale. How good is your memory? Have these events shaped your
attitudes or ideals id any way? ) .

self and your friends about some big eco-enemieg you have fought,

p. Let's chat about good and evil, champions and engmies. "Tell your
or some ideals, causes, and institutions you hazzmchampioned.

3

q. Think about some emotions: frustgétibn; anger, hostility, joy,
ecstasy, love, fear, guilt, and hate. What persons, eco-events
and institutions have aroused these in you? What does this tell
you about yourself, your ideals and desires? -

r. List ten scenes from your past which were pivotal in shaping who

*'you think you are today.  Describe each in detail: Who was involved?

Which emotions were evoked? How were you affected? . Try this for ,
personal and family crises. For rituals, celebrations, and '
ceremonies. List some pivotal events you hope for or expect which -
will have an environmental impact. What does all of this:gay to
you about your environmental concerns?
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Selecting a Way Among Many. 6; )

H

Read the alternative ways to live gs they are described below. As - -
you read them, make some notes abodt your personal reactions. After
finishing the set, rank order the eight ways to live in the prder that
you prefer —- No. 1 for the most desirable to No. 8 for-the/least
desirable. 1If you can think of a better lifescte than any one
described below, please write it up on a separa®® sheet of paper, d
label it "No. 1." and rank qrder the others from No. 2 to No. 9. N

hedi_sib down with your friends and digcuss the differences
__in your rankings of the lifestyle descriptions.; 1f, jou wrote up
" “your own description, “share it with others. Your discussion” should -
be open and honest. It should stress differences\among your friends,.
but also the reasons persons offer to explain thoge differences. As
. the discussion proceeds, reflect ‘upon the significance of the differences
for the: quality of -our lives together as human beings.
i . . .
LIFESTYLE NO. 1 ‘ : . . -
Life is something to be enjoyed fully through the genses -- & way
often referred to in male terminology as enjoying "wine, women) and
song,' or "eat, drink and be merry. The pursuit of pleasure is
man's ‘commitment and the goal which 'should motivate all persons.
One should let one's self go, to seek new sense experiences, to be
open, and to approach living with a{feeling of joy and festival.
Having a good time, not doing "goodr" is what life is. ahout. -Enjoyment
.is the keystone for life and,for.liying. ¢ o -

\

LIFESTYLE NO. 2

The contemplative 1ife is the g od life. Man-must seek his true
meaning by withdrawing from the erld and its workings to think and
to discover self- -knowledge in a Yetreat removed from life's turmoil
and tensions. This may be accomplished alone, in the mountains, on
an island, or other places where a person may be isolated; or it may
be accomplished in a community of persons seeking the contemplative
1ife: a farming community, a rural commune, a monastery, etc. The
eggsential point of this lifestyle ig the rejection of the work-a-day
.world for inner discavery and harmony which makes one fully human.

LIFESTYEE NO. 3 : ’ . ’ ©o
e

A person should not/ withdraw from the world, keep aloof or be self-
centered. Life must inVvolve full participation in social groups, stress-
ing cooperation and social action to improve the group "and the society
Be it in the suburbs or. ghetto, rural or urban areas, persons have the
obligation to Jove and serve their fellows and to promote justice.’
Energetic group action to relieve human suffering -~ poverty, poor
health,~ aging, war, alienation, etc. '-- is the goal of life.

-

——




’ LIFESTYLE NO. 4

A person shouldffit pgacefullfy into the natural flow 6F 1ifF.
Taking what comeg, Ve should not be demanding, seeking to change
others or to chafligeinature.— We should copgentrate upon qurselves
(; o -} changing only to|fit into the qudiet fl16W"of the universe.; Man's

goodness is hisfdevgtion to the refinement of himself, not dpminating
anything or anypne. This' refinement involves fitting into Life's—
processes in ajfinatufal way --| on the edge of the sea, on a ﬁountain
~ top, in the gietto.r- wherevef ore chooses to live. A body at ease,

a few friendy -- thpse are ‘the 'joys which come.when you are youse f:_
open, honest/, receptive. Thpy are destroyed by fvantic actiom,.deep

thought, or/material pursuits. /Refax, good ‘comes of its own accgrd!
< $ -

i

. LIFESTYLE WO0. 5 5

! . ] The active life is a Goodr Life...and action is physical! Cutting
a farm out from the wil.erness, building ahouse full of furniture,
constructing ‘a bridge to span the river, bringing food to harvest,

playing a great set of tennis, climbing a ‘mountain, sporinglthreb ér
touchdowns, winning the big game -- 4ll are fulfilling. Life find

: its zest and its meaning in overcoming obstacles, iplkonquering,
- in dominating by physical action. .
- : i
. ) i
‘ LIFESTYLE NO. 6 . N -
/ ~ - s

. . \

We should accept truths from many paths of life (religious tra-
ditions and philosophical systems) in molding our lifestyle. No
one path’should have our exclusive allegiance. Life should contain
enjoyment, action, and contemplation in about equal amounts. We

hould not let one path of life, received from our parents, our
society, or our history, dominate us. We have got to work out our
own lifestyle and. our own commitments, defining the Good Life and
its meaning. Life is a search through many different philosophies
' and religions -- but in essence is d balance of action, thought, and

enjoyment. . . .

] S
. -

. .
LIFESTYLE NO. 7 ) -0 Lt

- o ~ b
~ ~Self-control should be-the keystone of one's Lifgstyle. Not the ‘

. easy self-control that comes by retreating to the mountains, but™
the self-aware control which comes from knowing about the world and
the limits of human power. Never letting High ideals drive one to
great optimism or plunge one to the depths of despair, our expec—""

. tations should be directed by our reason. . Tht-good man doesn't
e ." expect soclal utopia, doesn't expect all sweetness and light to
’ burst.forth by human action, and doesn't expéct happiness from
physical comforts and satisfied bodily desires. Instead, the good
man must finmly live ideals, guided by reasén and reasonable ex-
. pectations. ' In this way a person may maintain- a sense of dignity « ~
P ' and humanness. in a world of great problems and simplistic solutions.

4
‘ : T ¢ __.
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' LIFESTYLE NO. 8 . B

[y

Life too often becomes .too comfortable and secure. To be fully .
x alive, we must seek out challenges -~ problems‘to solye with our
g - own minds and inventiveness. Human progress;dzpend$ on creative

- L 1.2 ‘ B

~

R — - - a-mind Telaxefi-and-frateful to {the world for life, a few comforts,fhnd_Lvl,ﬁ

whee "
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. .
.

- solutions %o problems and finding new ways to fulfill needs. The E
. salesman finds new ways to set higher records. The business person
. finds ways to.expand the firm. The scientist must, ‘discover new
‘methods and techniques. The maftufacturer seeks better products
at higher profits. Llife doesn't require dreamers, historians, poets,
and opera singerd; it demands humaas -who can confront and solve : .
today's -problems with their own intellect and insight. é? . -

thing money, prograns, and-?residents cannot
effect among the people: a reverance for the earth. The

, in its simplist form, means paying fair homage to the
winds, the watersgiand honoring the very spirit of their

¢4 References e -

Norman Cousins as quoted in testimony given before Congressional hearings
on the Envirocrmental Education Act, 1970.

Theodore Roszak, Thg Making of a Coupter Culture: Reflections on the
Technocratic Society d Its Youthful Opposition (New York'~Doub1eday

and Company, 1969), p"Z ) -, ) . ‘(

- Harvey Cox, The Seduction of the Spirit (New York Simon and Schuster, —
1973), 3 12. . . . ! N

Bronislaw Malinowski, Myth in Primitive Psychology, The Frazier Lectures -
2,
{London, 1932). A v .

4

Dorothy Lee, Freedom and Culture (New York: Prentice-Hall, Inc., 1959),
p 163 P ¢ . - < N bl

-

Reprinted from Rodoey F. Allen,aet al,, Deciding How to Live on,Spaceship
. Earth (Winoﬁa Minneapta. Plover Books, 1973) wpg 130-134. <

=4

:

. Coleman McCarthy in the ﬁlashington Post, ;970 ) .




