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ECOROMIC EBISTORY
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-
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School of Education _ Department of Geqgraphy
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. ‘The authors outline six learning aoiéuieies in which maps provide the source
of information. This inductive approach to teaching should prove helpful
to both history and geograph§ teachers.

Mapg can present historical evidence which can be used much as other kinds
of historical date. Their ifterpretation can pose many of the same prob-
lems as other kinds of data; but- basically they can serve the same func-
tions as othgr types of evidence. At the same time, they provide some Y 4

- interesting instructional benefits not always possessed by documentary ;
evidence. Their more concrete symbols, for example, are frequently easier

- for poor readers to interpret than the more abstract symbols of the printed -
word. They can be a very épen-ended }yue of evidence. They provide stimulus
vartation. They help sharpen the observer's visudl perceptions and, sophis-
tication. They are effective in involving student interést. Most important,
norkinfgwith map evidénce frequently engages students in a more active type

G of le@ ing. . , !

A

~ Like othep kinds of his%%rical evidence, maps can be used as the basic in-

25; structional tool; or they can be casually supplementary. They can' be used
in description or analysis. They can be used inductively or deductively.
While we do not belfeve that there is one orthodox way to utilize maps, we .
feel their greatest poténtial is 1ikely to be achieved through using them
inductively, as evidencé.

. s

+1t would be both pretentious and untrue if we were to suggest that what we '/
N propose is an enorméysly novel departure- from practices which can be ob- )
. served already in some geography or other social studies classes. Never~

theless, whst we are about sometimes suffers from over-gxposure to a term,
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Anduction, which by now is largely a catchword. Accordingly, one might
overlook the degree and kind of differences that exist betiween using
€3aps 3nductively as histerical evidence and using ther in the way they
are . ommonly pregented In our textbooks and (]dssgnnn at}ises,

Attention to 'the function af aaps in most, if ndt nearly all, textbooks .
will demonstrate that maps are too often strictly supplemental to the
text: thev are not used as evidence at all. If they are used as evidence.
thev are normally ysed .as descriptive evidence, or as verification of &
_generalizétion drawn {n the text. In other words, they are used deduc-
tiveIy. & generalization is stated, and the map evidence provides the
“specific exazples. The present lessons’3re devised to teach inductively.

.
.

»

They provide the specific evidente with wwichthe stvdente can—work-asd — -— --———— -
out of which they can draw appropriate ‘geceralizations. We think that
is better.

Building an inductive, generalization-oriented lesgon from maps is =much
the same as building such a lesson frgm, say, doc tary material,
Careful choice &f evidence is just as necessary. Particularly critical
are the teacher's phrasing of questions ard stating of issues for the
students. In addition, just as is the case with documentarv evidence,
if one wishes to build a lesson around the evidence, one usually wills
want several pieces of evidence fo help structure the lesson. Unfor-
tunately, the location of suitable maps is no easy task. The large scale
- maps which are the most useful are hard to come by. Finding maps useful)
as historical evidence is at least as difficult as finding useful docus

mentary evidénce. It involves considerable research efforts., Fortunate- ‘.
. ly, ‘most of us find the research itself at least as interestlng in the
_one case as in the other. .
¢ . . , .

The lessons that follow wgll draw upon maps contained in the back section
of this paper. The reader should refer to the mabps suggested for each
lesson. )

LEARNING ACTIVITY 1

Expansion West of the Appalachian Mountains Followed a Pattern

From the evidence these demographic maps provide, Jone can infer that in
the early 1800's, settlers tended to follow the waterways in this .spreading
out into the Frontier and the establishment of permanent settlements.

Refer to maps 1, 2, 3, and 4 for this activity. :; . - . .

Simple and straigﬂtforward as this generalization i's, it is central .to under-—
standing Frederitk JacksomsTurner's themes on how early settlement patterns
were largely determined by geographic féatures, particularly rivers. Like-
wise, the social, economic, and politigcal implications of this pattern are
important in understanding how the Frontier developed as a distinct region . -
with its own peculiar interests. Regionalism wag another of Turner's im-
portant themes and was a significant factor in the coming of the Civil War,

. . |

The teaching strategy might be simply to ask the students if they can see
any pattern of settlement develop over the period of time indicated. Clarify
. the density code'.if necessary. 'Remind the students that the area under < .
. conaideration igs the Prontier, i.e. the area west of the Appalachian Moun- '
.nsg indicpted by the ridge line. Eoint out, if necessary, that a pattern

. - 3 .
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. involves neasfer density. Should the students need tore directionm, ask
‘ - that they generalize; '."nere people are to be found and where they-are mot.

- . . W . -

With the primary generalizai*on achjeved, one might ask what might result
from this pattern? \-conom‘r implica;ions’ Poelitical? [Regional? Social”®

t \: -
Another, quite aitfere”,, setelement pattern 'ill.agpear west of the
Mississippi after 1860, | . . .

»

v . «

v LEARNING ACTIVITY 2 L
- * g" - . 3 -
e Logic of ¥ork Place and Residence Patterns # :

-

—
in

Refer to maps 5, 6, 7, asd 8 for this activity.*

Three useful genera izations can be inferred from tnis set of maps:

1) Businesses, espetially service industries, tend to locate near their
v customers, other factors being eoual ' 2) Because of varied patterns of
customer location, some types of-business will be dispersed tnroughoug
a metropolis. Others will be concentrated. 3) In places or times with-

, out inexpensive ¢ transportation, workers will generally thave to live
within easy wallfing distance of their place of work. .

¢ »

Background s " . . -

. The.population’of New York City im 1840 was approximatelv 312,000, 1argely ‘
concentrated south of l4th Street. As lateas 1840, most of New York's
industrial workers were handicraft argisans and lived in or very near their -\

place of work. Public transportation did not exist until 1786, when private
hackney service was begun. Twelve-passetger vehicles were introduced for
service on Broadway in_1827 and the larger ommibus in 1831, By 1833, there
were 76 coaches operating thé city; and by 1845, twelve omnibus lines operated
251 vehicles. Fares during the time were 12 1/2¢, og€ way, which would ob-
! - vously be a prohibitively large por%ion of a shipwright's pay of $1.75 per
day. When students consider the practical advantages of living close to
work, they may forget this one: the normal work day was 12 to 15 hours.

The area of concelitration in 1800 of shipwrights and ship carpenters was
different from the area of concentration in 1840. By 1840, the major
portion of the ship building industry had moved north and east in response
to. the rapidly imcreasing prices of water front property, which in turn
reflected the northward expansion of the business district from Wall Street.

Procedures

»

It might be useful to begin by measuring distances in order for the students

to get a notion of the scale of the maps and of the small distances involved.

This aside, one might ask the following questions: Consider the location of

* business places. Why are they locatéd where they are? Why are the bakeries

) so dispersed and the engravers so concentrated? Consider the places of
. ‘ residence. Why are they not scattered throughout the city?"

* Reprinted'from The Spatial Dynamics of U.S. Urban-Industrial Growth, 1800-1914:

Interpretive and Theoretical Essays, by Allan R. Pred, by permission of The
[:R\!: MIT Press, Cambridge, Massachusettes. 4 .
’

wll Toxt Provided by ERIC ‘
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LEARNING ACTIVITIY 3

‘“here People .Choose to Live: Ethnicity in Blooming Grove, Wiseonsin
. Use maps 9, 10, 11, and 12 for this activity. ' >

Sogioluglists 'know that one of the very best ptedictors of where people
" will choose, to, live is _g¢hnicity. For a varilety, of reasons,people will
tend to live with others of their own ethnic, group. Nor is this generali-
zation liéiced in applicability to Europe or the West, Useful as the
geperalization is, ‘it is notrmally associated with urban settlement pat-
‘tenns The Blooming Grove case study sgggests that, the same principle
opefated in.ryral frontier areas as well. ;3». 1

3«

The central generalization of this leséon is that ethnicity strongly

* affects choice of residence location. The nacural consequence of this
tendency is the formation of ciusters or neighborhoods of members of the
same ethnic group. An important expansion of the same principle is its
utility in identif&ing settlement patterns in a developing rural fromtier.

.7 Beyond these central notions, the map data also suggest some intriguing

patterns which might be explored, especially thel following: the fairly
rapid turnover of land ownership over a period of 10 to 20 years, and
the changing patterns of land- cultivation between 1860 and 1870.

.-Background ‘- ) - .

Blooming Grove isfa township in south-central Wisconsin contiguous to”

the capital city of Madisofi, Students migﬂt be interested in these maps .
for their view of the towhsgip system of l“ﬁ‘diyision, vhich students
will have read about in conjunction with the variouaAﬂotthuest_ﬂzdinances
. Following the system prescribed by the Ordinances, the township measured
six miles by six miles, having 36 sections of 640 acres each. Students
may notice how few settlers here were able to purchase a full section.
Most farms were quarter gections (1§0 acres) or small by 1860.

ﬁloomibg érpve was opened. for sale by the Federal government in 1835.. ﬁy
1837, moré than half the land area had- béen sold. $ince the first perr

it should be apparent that m original land purchasers were land specu-
lators. And that was the case. In fact, a look at the map of 1850 shows
that most of the township was owned by non-residents and not cultivated.
Much of the speculation was-stimulated by the announcement of the estab-
lishment of the capital at Madison , ,

M %

In this series of naps, we can trace the filling up of newly opened land
and its development into a settled rural area

-

Strategy .

L

It is probably necessary to clarify some matters'before the students begin
analysis. - You migﬁt wish to tell the Studenté where Blooming Grove is
log@ted” Remind them of what'a township is. " .,

.

v

3

manent settlement probably ‘occured in 1841 and grew very slowly thereafter, .,

- e e




. ) Point out the legend and clarify what seemg necessary. Some items worth

’ noting: a) The dot pattern for both, the Americans and the Irish appear

similar beqause of reproduction. The Americans can be identiffed by ',

their state key identification. The lrish, who seem to have t sanme

dot pattetn; do not-have any letters within their plot. b) Arrovs join-

ing plots- indieate that the same owner owns them. c¢) During the period

treated by the maps, all the land in the township was osmed by somebody.

4 In 1850, tHe Federal government still owned.same land it had not yet been

- able to o811, By 1860, all the land had been sold to private-individuals.
Unccultivated land was- aldo unoccupied which meant that It was owned by &m

_ " absentee Q¥mer. d) You may megd to explain that Badén and Prussia vere tyo

- separate kingdoms which_are now'part of Germany. They are at different
extremes of ‘Bodern Germany in more ways than one -- Baden,being in the South
and Prussia being in the North. (In 1850, the data dees not discrimin‘ )
between Geymans fron Baden and Prussia.) - - . .

- * -

with prel inaries ont of the way, one might choose to take a very direct
approach and ask students what groupings they see developing over the |
period of |30 years "and why they think* these groupings-emerged
L -~
—-Alternati ely, one might follow this sequence: l) Groups tally the settlers
by ethnic jorigin. (1850 could be treated alone; 1860 and 1870 couid each be
divided into quarters and ong group ‘would tally one quaqter.), This would
draw the students' attentiod to ethamicity, underscore heterogeneity, and
document a changing native/immigrant ratio. 2) The same groups_ working with

‘ " their same quarters could identify and describe which is/are the dominant ethnic
group(s) in their area. Are any ethnig groups underhrepresented‘7 3) Ask the
class, why these groupings, these patterns? ., ‘

- !
L

In addition, or alternatively, one might develop'hgpothetical cases for 1850
-. and 1860 and -test their accuracy. "If you were a German buyying land on which

to settle, which plot would you prefer’" And the 1ike - . .

' ' )

At a later stage, one might also put groups to work on apg:rent changes_of“
) ownership between two decades or over three, on the changing patterns of land
> o usage--plots being in cultivation at one period, out of cultivation at another—-

or on the changing ratio of American natives to- immigranﬁs“”"”""

' N\

.

‘\_/ T ' LEARNING ACTIVITY 4
Railroad Lines on the Eve of the Civil ‘War

s . P
- g S o -
. . ’

. ' Refef to map 1} for this activity.

Everyone knows that one of the most severe handicaps under which the CLonfedeyacy

had to conduct the Civil War was its inadeduate railroad network. The present
. . map, however, allovs for a much more apecific and sophigticated underatanding of '
the real’dimeneions and characteriatica of the problem.

a f
Track mileage and denaity are the moatlfam&liar aspects of this probelm ° Conaid-
eration of the map should also make manifjst the following. The directional
. . orientation of Southem trackage created strategic handicaps for the South. Con-
) federate trackage was frequently inadéquate to supply the areas where most fighting
(took place. Finally, the use of differenk track gauges ¢ used particular havoc
th the utility of the railroads as ap integrated regign 1 network.

. . 4
- - ] . -
. ’ [ . ¢

.
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Procedures - ‘
— . 7 *

.Onte might simply ask the students how they would characterize the differences

between the rail networks in the North and in the South. This might elicit

all the desired generalizations. More likely, students will notice the mile-
Q age and density differences quickly, but other generalizations can be elicited .
by a series of logistic#. problems, such as: How would one get supplies between
Atlanga and Raleigh, between Mentgomery and New Orleans, between Jackson, Miss.
and Mobile, Ala.? And so on. Then oneé might ask for the yuses of problems. - ,
VWas direction of the tracks a problém? .Why? And the like. - 3 .

.

Oée aigkt explain the significance‘of varied track gauges from the first.

the other hand, it might make the point mote vividly if the explanation is savgﬁ' '
until students accidentally plot a direct route which Pyoves to be impraetjcal ’

because of incompatical track gauges. ) :

4 .
LEARNING ACTIVITY 5 - i .
. T <

. Farm Protest Movements: Who Are the Radicals? . T

Refer to mape 14, 15, 16, and 17 for this activity. PR . ;

In American history, protest mpveﬁﬁnts are more likely té begin,among those -

who are cgmparatively better 8ff, less afflicted, higher in status, rather

than among those who are the most E}ievpuslx affiicted by social 1ills. It ? :
‘ was,' for example, the elite among the working class who organized into . <.

successful ‘unions. ' L ) ‘ : : 8

This series of maps will demonstrate this phenomenon in the case of a farmers' R

protest movemeht in Minnesota. In that situation, it was farmers from the more
prosperous.portions of the stdte who were the most militant and took the most
direct action rather than the farmers from the least prosperous counties in

f

' the state. . ‘ . . .
[y . - . . ¢ Py v -
. . L . .
At the same time, the map evidence allows for a more subtle understanding. o
As is normally the case with social phepomena, the geperafization is useful, . . »
- but not perfect. Thus, while it was geferally the most prosperous countiﬁg v
which were most affegted by militant protests, not-all the prosperous counties . .
were so affected. Similarly, while a poor crop yield was also characteristie /( T
of the protesterg,- some of the protest areas: had a good ,crop. . o o
. : H N . * . s '

Background . s - o . . L

. / - . . 1

These‘maps provide part of the scenarid of a %arm protest movement which occurred

+ in Minnesota during 1932-34% With the nation in the throes of the Depression,
.farmers were.particularly hard hit, What burdens séemed most grievous.to them - :
were low prices for their produge and foreclosures on their mortgages. 1In this .,
unhappy situation, farmers had expressed their pain and resentment in many

ways and through many farm organizations.” One of the most dramatic protest ] e
movements was spearheaded by the Farmers Holiday Association, an informal T,
adjunct of the Farmers Union. . ‘ .

e
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"

~ Reasons for the.eclipse of the FHA were several:

1
s
The FHX was a relatively short-lived group which sprang up in several Mid-
western stafes flourished for a time, .and then ran out of steam as a seperate
. organizétion While it lasted, however, it captured the imagination of. some
fdrmers and the headlines of newspapers’. Its chief. programs were directed
against the problemg of orices and mortgage foreclasure. One program in-
volved Lhe‘yl(hyu}dfng,ol crops {rom market. dhe name, Paruerb Holidav, was
in fact a conscious allusion to Roosevelt's "Bapk Holiday:" As can happen.
in such cir:umstances, farmzrs who withheld their own produce sometimes
decdded to make certain that other farmers did likewise; and sohe viclence en-
sued". “Another program of the FHA was enactment of & moratorium on aertgages
foreclosures. Some slight relief was provided by the state legislature, but
not{ enough. Frustrated, desperate farmers sometsglfs threatened foreclosure
offfcials 6r potential purchasers, and sometimes violence and riotingdﬁécurred

.

»

Such militant.activitiea did not, take place evenly throughout Hinnesota. As .,
can be seen from the maps, "farm holiday" activity in the state was quite logal-
ized. Moreover, the most intense militancy--the enforcement of the ﬁholiday"
and the erruption of foreclosure riots--was even pore localized in the state.
The data of these maps will allow Students to test some hypothesis about why,
the greatest militancy wds located where it wds.

The Association did not )
wnify enough farmers in the state; farm prices rose somewhat by the end of
1933; the AAA paid farmers tq reduce wheat acreageq and farmers were ready ’
to turn to political action rather than direct action, with various farm groups
working toward the formation of the Farmer—Labor Party

~—

-~ . 3

“-'
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Rrocedures

™

./ , . .
* It is probably best to provide students with so much of “the background data
as they do not already know. v

L

. .

/
Then the basic quesfion might be asked' What were the economic characteristics
of the mostymilitant farmers? Probably the easiest way to .go about the analysds
would be to have students-test some hYPOthQSiS- \e

.
.

.

-

JD vThe least prosperous farmers will be the most militant.
- Land value is a geperally reliable index of prosperity., °
The lower the land value, the lower the level of prosperity,
and vice versa.
- --High rates of tenancy are also generally indicative of- high land
value and concomitant prosperity, but students are not so 1
know that. In thé popular mind, .tenan j
proaperity, reverse is the case.

- -—da

-~
\a

.

A

‘w

Some factors,

for example, which help create this;aituation are:

Prosperity brings

in outside capital; prosperity allows the prosperous to expand or even

.

Aretire, renting to others'in.either case; expensife land makes’ renting
neceasary for the individual without large capital respurces. To ;,_,—ff
avoid confusion, this index of prosperity might -be ignored, '
2) Farmers .who have-poor year for crops will be likely to be most militant,
, — The crop sutcess map would be appropriate for this analysis. * Crop

© "failure-has the potential ¥or fomenting farme?'militancy, but the e
mdp atudy will indicate that the effect is not comple&bly predictable. )

7 o

.
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" 3) Those counties with the largest percentages of tenant farmers will v
. have less militancy because tenants will be less concerned than-* ¢
- oqgers who live on their land. o e .
: - One might wish to mention that temancy is not necessarily, associa- 20
. . - ted. with poverty. On the contrary, the counties with the highest ?? ’
o us e

rate of tenanr{\isrc generally those counties, with the most prosperd
' farms. , T ;

» . . - . .
Througiout the hypothesis testing, the farm holiday activity map is the base_.

map for compariscn. Lt L’

L] ~ ”

Naturally, if the hypotheses above are not found to be true, Stu&ents then must . A
try to formulate a more tenable hypothesis. ° - 4 ’ .

’ LEARNING ACTIVITY 6 ~ / .
- . . y .

‘ Social Patterns in a City Neighborhood
Refer to maps 18, 19, and 20 for this actdvity,

AN

*

The ,present set of maps admirably provides evidence "fér four interrelated . o
predictive_soclal patterns which affect the sdcial make-up of communities.

. As interesting and useful as each pattern is, one of the virtues of this

data 14 that it ‘demonstrates both the patterns and their interplay, In

.addition, analysis of the data also shows that wﬁile significant patterns - -

exist, in a giv?n comminity there are likely to exist some exceptions to

\
Fhe paFterns. , e .

- The four éenerafizations are the following: - 1) People tend to reside near
others of their ethnic group. 2) People tend to reside near others of their
opm-gocio-economic -gtratup. 3) Ethnicity is” frequently associated with socio- |
economic status; Blacks are more likely to have low, socio-economic:status. )
4) 1In a given community, the better housing is likely to be oecupied by
those of higher socio-economic status, and vice versa.l’And, of course, all
"6f these ‘fagtors are inexéricab}y interrelateds .o

-~

Background ' ' . . ' .

5 By, . .
was a comparatively small dﬁStfict behind Beacon Hill and near
e central business district of Boston. £lose as it was tp the business
district, until the early 19th century the West End had been an isolated ffim
araa., As it was built up ‘during the 19th century, it tended to be filled “up
with high density,,low income housing of three and five stories. Most buildings
were what were called tenements in New England. What @adé a building a tenement
was its.small scale and its meager amenities rather than dilapidation and neglect. . '
.Tenement .apartments normally contained three or four gsmall rooms with shared toi- :
let facilities. Apartment houses, so-called, were larger in scale with more
amenities,. although in the West End they were far from luxury accomedations.
They would be likely to have apartments of five'or six rooms with private bath,
. The number of such buildings in the aréa was comparatively small. Soge streets .
had small shops on the ground floor with tenements above. ' & : )
. One of the thiﬁég with which we will be concerned in this lesson is sacio-economic”
—~=gtatusrThere was a mixture of strata within thig small.community, but the

}

N
.
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. A
strata were all to be found‘within the lowest one-third or one-fourth of |
‘ possible strata. The West-End was a working class neighborhood. ‘
N\ ' - Yo ‘
. Procedures i . -

Some of the background data above might be of interest to students. As regards'
the- interpretatiou of the various map legends, it might be bett\r to explain
' . them needed while working through the sequenée of activitdes. . '

. Stép one might be to d1vide thg class into seven groups. Each group will study
the residents qf a few blocks of the area, keeping their same area through the k
¢ ! severgl stages The' groups follow: . ,
//a) Myrtle Street, both sides. ' . .
b) Cambridge Street - - .
c) Revere Street Coa )
d) The four northwestern most blocks, excluding Cambridge Street and
Revere Street, but- including the north side of Anderson Street.***
e) Five blocks, including the south side of Anderson Street and both
A sides of Irving Street.k** ¢
R f) Russell and Joy Streets ’ h X
- g) Hancock and Temple Streets R . : ,

*k*x These are more complicabeajcases for your Eetter students’
J

Problem one concerns etxhnicity. Each group, should study its own area to deter-
mine what nationality groups live in their area. Which group might be dominant?
.,. ' What clusterings exist? It might be useful te begin a rable on the blackboard:
so that students can repont on their own area and their conclusions entered on
the table. Once the patterns are identified, the question is, why the patterms;
the groupings? If students have. already done Blooming Grove, they will be
. familiar with the sociological principle. (Parenthetically, all the Russians were

Jews.) . ) RN R

[ - -
. .
1

- * Problem two concerns socio-economic status. Again, students Should study their
.own area and ideatify what are the dominant occupational groupings. These ton-,

. clusiohs can also be entered in the ‘table. Two issues might be clarified: the N~
relationship between SES and occupation, with the concomitant h}erachy of strata,
and the fact that all the occppations present here are the low end ¢f possible
strata. The "white- collar" workers were almost all clericgl workers, clerks,
bookkeepers, and - -the like. They are higher in status than unskilled workers,
but still of low status. The instructional procedures would be sfmilar to,those

e for problem one. - ] T " .

Problem three concerns the aSSociatiog/o; ethnicity with SES. Students should

‘compare the occupations and the ethnicity’ of the residents of their area, look-
_ing for patterns. Considering the tabular data, the question of whetair jobs
¢ _ (SES)Eare more frequently associated with some ethnic groups rather tHan others

-~

- can be broached. , ] .
- — Problem four involves considering tpe relationship betweeé type of housing ‘and SES
- (jobs) . . : y -
n. . : - . L. o PR
i ... , 10 Iy e
i e . \

) I



r

-
O
.

b v o -
v -

B fotg‘one lea%es off the interrelationships among these four faozors should

. b cohsidered With the data tabulated the most general patterns can be
i entified by students. v - . ‘ :
# , : . - "

* i

"For elghtmonths in 1957 and 1958 a sociologist, Herbert J Gans, 1ived A and .
studied the West End. His report of that participant-observer study, The s

Urban Villagers (New York: The Free Press, 1962), is most irtéresting and. ' .
enjoyable. Large portions of it can be read by*better students. Small doses
of it are useful with all students. . .. : -
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