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to Indian Education (the injtial phllosophy of
eneral Allotment Act; the tljurning point in
he Meriam Report .of 1928 and the Indian

Reorganization Actg ' 1934; the reactionary movement of thee1950's
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"Jar on ‘Poverty"™ in the 1960's); (4) Indian Educatiom® 1965 to the
Present (the Equal Opportunity Act of 1964; the Elementary and
Secondary Education Act of 1965; the Indian Education Act of 1972;
-the Coleman Repart of 196% and the concepts of - cultural alienation
and middle class values; the MacLean Review qf’1972 and the '
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\ . The mpst recent of the social sciences?¥o GOnce itself with .
. the field of education is anthr0pology. in 1908 members of the American |
Anthrogolo y Association formed the Council on AnthrOpolo¢y and mducation.
This group was, concerned: with‘the application oP anthropolo"ical conoepts
. and methods tothe study of the educational process. Concurrentlyé de-
- partments of education and anthropology respectively began to offer courses_'J :
.4for'the—training of eduCational anthropologists Theﬁrolelofjthe educa- 44 {
tional anthropolovist is to’fnvestiﬂate the orientation of transmitter
and learner (35:‘10) In addition to this he reviews the content 1nd
method of the transmission to test for continuity and d*scontinuity

»

within and between cultural groups,

»

3 . ,_ :
Educators as well as many otHer§/have tended to‘view education
narrowly, This is, they are accustoned tq viewinﬂ education as an in-'~
,stitutional outcome such as the results from attending a school Anthrc- .
pologis&s on the other hand, have viewed education as being-synomymous[
with enculturation or the process by which an indiv*dual learns his own
culture.(35=520).r The later view,of gourse being more aoprooriate to
simple societies rather than complex ones, The concern of educational |
anthropolo ists is the process by which children Become adults-and the
cultural-djginition of adulthood, The, basis.for the field of anthropo-
logy derives from the cu‘?ure concept and inevitably permeates the field

of educational anthropology. .

-~




CULTURE : . . ‘
. l C : .
Culture was first def*ned in 1871 by deard B Tylor thé father

of modern anthropology (lzll‘)(qulB) His definition of culture has

o

been generally accepted,for over- half a century as that "complex whole

¢ o

which includes knowled?e beliEf art, morals, law, custom and any other'
‘capabilities and habits acquired by man as a member of soclety," The
,transmission of culture is dependent upon an understanding of it which
';’ o the modern educator cannot afford Lo neglect mducational institutions
of the twentieth century are the prodhctérof several, centuries of cul-
ltural growth There is also evidence that culture has controlled to a

\

considerable degreé -the" development of edUcational,patterns.

77; 2/ Ahlﬂ,j‘ . Kneller'(lth) simplifies his definition of culture by saying.
.7 trat w03 "all the ways of life that have beén evolved by men in soctety.”
| R ;& any particular culture thie includes the total shared way of life of.

a given,people. This encompasses their modes of thinking as well as

A ‘- . . v

acting and feeling which are expressed in religion, law, language, art,
j‘ amd custom. The material products-are such things as houses, clothes,
andftools;' Another dimension/to culture is that it can be regarxded as

the learned and shared behavior (thoughts, acts, feelings) of a certain

[

‘ . people together with their artifacts. Behavior is learned in the sense lﬁ‘
‘that 1t is transmitted socially rather than genetically. " The behaViors‘.L
are shared in that they are practiced by part or all of the p0pulation..

" An individual-is,born into an existing culture and .therefore is in-'y
. Py i . *

doctrinated to accept'the moral yalues of that culture (36:4),

r N




ANTHROPOLCGY

S\ '
ﬁjb' ‘ : knt:;0pology is the study of man acd his ways of living., The .'f‘
‘ -, subdivisions of anthropology are physical‘anthroﬁology, cultural anthro-
polcgy, archacoicgy,‘acd anthropological iinguisfics: These are all’
"interccnnectéd aspectsycf man, .The'ghysical anthropologist is concerned
with mcn;és a blological phenonenz'in.relation to his present biological
characteristics and the way he"is divided into populations and, races
* The cultural anthropologist deals with the developing of- human behavioral
. patterns 1nto a distinctive way of 1life. The study of ancient cultures

is tﬁe concern of the archaeolovist The scientific stvdy and analysis

of languages in relation to man's behavior 1s within the orov1nce of fhe

anthropological linguist. S
1

~ -

Three hallmarks of- good anthropology are suggested by.ﬂacfarlaﬁe

- )

(38:15). First; dnthropolcgy dehies that the gﬁysical backgroquypecono-
mic situation or structure of the brain is a détcrm{nipg variable for

I :~ thoughts and vehavior. It rgcognized that these things are mutually in-
flueniial ratcer than deterministic. Second, coth gcticns\and ideas can
be.explainea by their presen;\EUnciions rather than seeing the‘roots'of
-acﬁioﬁs and thoughts in random past events. Third, anthropology reccgni-
zes the need for an "1mag1native leap" that will allow an inside view of .
the ways of life amd thought of another people through examination of .

’ fundamenta] ma.tters
¢y
!?

S . . -

4

. *Culture,” to the anthfopolcgist; means a'completé‘way of life

I

ine 1ud1n° all patteéﬁs of behavior necessafy'tc méintatning the existence
'\ . . . i )

Q, . ~ .

°
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of a community., The pasic types of patterns are a language; an economic

~
-

system, 'a family system,‘an education system, as well as a set of values

" . ) - : \
and beliefs, In each individual ommunity the various patterns all rit

"~ together into an integrated whole talled a "culture." mach part of the

total pattern contributes to commuTity maintenance and no individual
part can be chanbed without chang

Anthropology 1is resnonsibl for contributlnp the concept of

L

e whole (Q2:43)

g

“culture" which views man as beingksha d by his institutions and his
.groups throuvh ‘values and ideals (4:512). Values are the principles of

a culture and m%y be considered pernanent and relative Through‘edu-

~-
-

cation, values may be recognized for' what they are, m&\xcators become
the agents of interaction in pfbmoting‘the acceptance of valdesiwhich
may lead to establishment of a better society in which to live, A ‘
odTtlireless individual with satisfied biological emotionless and
social needs cannot be»?roduced. However, asvan individual grows he
canvmake choices to continue tovaeeept the system or become‘an active

agent seeking modifgcation Thus,. . the real value of anthropology is

that it demonstrates possible alternauive s?futions to social problemg.

All civilized and primitive cultures’in etistance practice
N

education (1:99). It is a way 01 perpetuating and improving the self,
Coémon denominatofsﬁin all cultures afe"teaching,and.learning with an
emphasis upon subject matter. This ¥ a way of providing training

necessary to survival and welfare, Rules and.regulations by which a

culture carries on life activities must be learned.

A
A

0 o

7 . o




_began in classical Greece, Education)was co idered to be the primary

»

human’ activity which Was believed to

lor, Throughgtimej social{change/gnd technologicalTdevelopment'have
i ' o _
altered man's view of human fhature and his reliance on edugation, There

the source of all rational behav=-

are present proposals tofstrive toward perfection dn<all men everywhere

(9:16). However, it might be well to_ mote that in earlier times, the "., S
Greek and Roman aims.of educatfon included £h emphasis upon education for
Christian salvation !2:5)(3!107). This later ideavcan be:taken as a

striving for perfection'since this was one goal of -the Christian ethic,

»

_ . ) » S .
A new conceptual model for studying education as a system rather

thanuas a field has developed in eac - the behaviora‘ sciences. In -

psycholo kit has Been the study of the ! nd. In sociology it has Beén Lo
the‘study of'*social behavior. In anthrqpology,it has been the study of | |

.~ man, This later has been primarily since World Wgr II. éducation-as o

behavior should be viewed as a preduct of’ the‘soci;l’order and a part of

institutional structure._ Education should~be_further seen as a-meagingful

whole with interdependent parts A school'system should.be considered as

. T

.

a totality in beliefs and practi%ps to understand its functions and assess//// -
5 &

§
wl

'the Values (9:23) . - @

\ CQ -

N
Lo ' Education is a continuous process by which socie%ies perpetuate p

+ 4
‘

their culture (1:#6) This “is a lifelong process and therefore not

NC
limited to any particular age group as once thought * There are growing -

a

+ . X . LS o I
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contributlons that anthropolovy makes to education These include in- \\\ .

formal as well as formal aspects of the transmission of knowledre

4 .

. attitudes, and values inherent in any system structure of pe0p1es

»~

Anthropolov& has beccme a oart of professional teacher trainin croos- -

. y - \\ .
cultural connarisons of educatioral systems .comparative or international 0
= , education, educational administrative training as- we{; as a focus on the 1
. . } Co .
methods and.concepts,in educational research. 1~D~ ‘ . L

- ) > . 7

Landes . (ll;299)lsupports a broad view similar to Ianni, in that,
she conside1s educatipn as the indispensable means of continuinrr an

orderel social existence.* uuillen (16350) states that education is a

Ay

cultural process and instrument through which cultures perpe#uate hemselves,

5 A}

* however, he further comments that some confusion exists as to the meaning. '

, of and the proper role of "the school in a culture., In American culture

@ - the school i35 only one. educative agency. The fanily, churcn oraanizations
+ . 4

and mass media play dmportant roles in the educaton of individuals An

. E “ £ B2

over-all objectiVe of the school is defined by-a‘descripuion of +the be=

v o havior of the idealfcitizen : ’ o )

v . . €
The social anthroPolovist studi%s the total behavior of men and - o

~ )

u”r ,; | \thereby sees education as a group s formal cuidance of \its people into ‘its
. o ' ancestral traditions. Again it is well to note that there s a growing ‘
' awareness amona educators that certain aspeeéts of anthropology hold im=- "
i So, ﬁ‘ .'portant implications for educaﬁion Aspects connected with cultural trans-

- mission and personality formation have a direct meaningful and practioal
\ -

K . ,value to the educator. He must'reekon with the ﬂact that one culturé s’ ;/////

- , communication does not reach'another culture without sPecna/;Efffb//}ﬂ




'iﬂvearlier-times to missionaries and anyone who was insPired.

/ ’ o
/ B . . . . {
. . -
’ . ,

HISTORICAI,BACKZROUND ;{ IMOTAN EDUCATICH |

. . - ) ! . .
During the‘yea s from 1870 to 1920 some of the worst abuses
. &

were evident in regard to the admipistration of Indian affairs. The

L . a <

Indian , o S - v \ ,

&%

. _ . .
was denied the voteJ

- - - - was prohibited from practicinﬂ his own religion .
© - T‘L - was discouraged in manacement of community affanrs, e
't_;---- -.needed a pass to leave the rreservation, - = ® ‘f% H'é_.
5 - ¢ = ="vhildrep, were removed to_boarding‘schools,D A ’

- = = = bureau personnel turnover‘was”rinid

As Wittt (22 57) points out,."the United States uovernment 1s’ obligated

to provide education fox its Indian citizens by virtue of - almost every

-~

treaty which it consummated with the Indian tribes since colonial t_mes,"

¢ -

"

g
The real fact is that the educational prov151ons in treatles were almost

- -~
- A °

totally ignored by the government. This regsponsibility was,handed over
SR

.

" The philanthropic idea An the lOth century wéé that the only hope
; -}
for. the Indian wWas soc1al and cultural assimilation into white society

~

.

(12:38) The "Indian problem“jolayed a prominent role in governmental

v

activities " The ma jor purstes at that .time were to "destroy Irdian

culture" and "civilizé;the Indian," Early methods in dealing :}th the

- Ry

B
Indian were cruel and tyrannical ‘The Indian,was regiménted and forbidden

o

to speak his native tongue while téachers tended to be. harsh unsympathetic

and punitive (27:1) - _L'.» : . I v - .
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In Arizona Federal schools for the Indian on reservatlons

.

were first developed tetween 1909 and 1875 (27 2). The first boarding

school was built in 1879 in the Eerritory of the Colorado Rlver Indian
w .

Reservation In 1888, the first off-reservation school was buidt 1n

w

i

\\K\lycSon with Federal funds. This was operated by the dome hissron Boawh
! ' o

of the Presbvterian Churchm During the late 1800 s many relivious de=~
nominations contrlbuted to Indian education especlally that of the

¥ |
Apache Nava jo, Pima, and the Papago These religious groups;ihcluded

he Lutherans Episcopallans Presbyterians Mennonites, Catholics; and ¢

£

. -

the SeventhDay Adventists (27 q) L
« s : o, . )
The General Allotment Act of 1887 was des1gned to alleviate

the Indian problem but in aétuallty it failed to do so (12 39) Each ~
« family was to receive their- ovmn parcel of land consisting of 180 actes

under this act. In this way it was expected that within one generationv .

ﬁa

t?é‘Indians cduld be assimilated into the white rural population as oL
private land .owners, As it turned out, the Indians were not adequately »

L 1%
informed nor technically prepared for managing farms In addi‘tion’ to-

this subsistence farming was belng replaced bx large scale single crop

N 2 - .

venterprises at'that time, o ) . .
7 v L * .
X

In 1889 ‘the General Allotment Actﬁwas amended thus and resultlng e

in ‘the alienation of Indian 1ands at a rapid pace zgrther, the s'.

bolio'end of Indian freedom came with/the now historic massacre at ‘

A |

Wounded‘Knee on December 29, 1890. This among other.things produce

internal tribal schisms with detribalization, demoralizaticn and .

~‘~
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A disintegration CFﬁiitical deyelopment among tribes for.the most part

- was inhibited due'to the ?riority ‘of gentinued exisignce One exceptlon,

-~

= . 3
howevé% to this was the confederacy establishedwgy‘the~F1ye Civil¢zed - . ‘ *‘

';"Tribes of Oklahora (/nerokee Seminole, Chickasaw Qreek an@ thg%aw) % o

. ﬂ

The aim of thisbeonsolidation was to- create a sepa te Indian staté at ° Y 4

L e - . “the time Okiahoma was admltted,tb the Union in 190 houever this ﬁai}ed e
d r:. b

A -
- . .

¢' ) The Burke Act of 1907 anended the General Alletment Act to nro- "

i — fact the Indians from furtheraland losg%s This has been ?eferred to by, ;
: o = o . . °
o~ N Witt (22 57$ as the first federal stev‘toward improv1nc the loi\of the'
) 'F o indians, Iﬁ 1910‘ a medijil diﬁision'nasaestablisheq as\a part of the o ;%é~
. ’ Eureau.pf-lndian Aff;%fs Thousardslpﬁilndfens enlisted durin§ Jprld‘ - ‘
. 1 -

”AWar I although they~were not . sub’ ect to the draft In 1923, a non-:» ' _&_

y a4 :
. professional Comm1t+ee of One Hundred‘were appeinted by the Secretary

o . 1
. : % i r\. » LR "
‘ i <,~of’the Irtterior Jto investigaté Thdian Droblems The A"erican Irdizh « %
* . ) a » » .
o ¥ Defense Associaﬁion {John- Coll er' s)%was eotablished ig%&be ‘to protes};o C e
. Y 8 o ' "
- S the taking ef Puebio lamié‘throuvh passage*of the Bursum Bill Publi@kty .
’ from this brought about r1sinv publ‘ “*;“ﬁiﬂ@ﬁt which cu’minath 1n ‘the ' P
. o~ o M - o
“. _Curtis Act of 192 which allowed citjzenship to al1 Aneritan Indians Y
- ”~ .
Lo not yet(enﬁmanchised. dith%this act came - the federalfyriviledge to ve 2
" = * T e . * . . 7 - 5 ’ ) ’
. and hold,puf;lic office. .\ . T .8
.. » . K r . ) . 'o& 2
. . . ’ . : ‘ \ x‘ ) ) TN o L3 -" ¥
| | THE TURNING POINT i) INDTAN ERUCATION . .. LT
i . FREEENLENS ) e s . R

LS R

y e . o
o ' X N

¢« % IS

The” Meriam R@port of 1928 grew‘out of‘a study commissioned By -

R
£
the Qspartment of the {nterior iﬁ 1926 to survey Indian sch@ols and "
“ . y e 7 .
q " communities ouabout the United States.u The BI&/boarding.schools atl”
o o . s C Y | @ “
o e . - . v - - A \\ € 3
S - . . . 3 S S e .
" Lo ] é \12 T M :
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this time were being highly critized as having inadequately qualified |

personnel low pay, poor working conditions, overcrowded fac*litles, and '

_poor heagth conditions suoh as malnutrition and conmunicable diseases.
v - 7

* The maJOr recommendation of - the rcport vas an educacional philosophy
which would preparehtag Indlan "to control and direct his own lifev

whether he preferred to remain on ‘the reservatjon or enter th° "pne-a
: vailing ciyilization" (13:17). - . | ‘j' .L'

- 0 e
- '

In 192’é salso, President Hoover appointed'Charles J. Rhodes

as CommiSsioner of Indian Affair° with the designated'task of accel-
| ‘erating the ass1milation of Indianscinto the general society (22:59)
The Heriam Report reconrendations were not inplemented at this time
) as official golicy due to the new task ich involved etpansion oi_

governmental sexvices in%%ne areas of hZSTth education, and welfare; ’”
However the Al]otment Act was officiallj abandoned the BIA personnel
improwed and advances were made in school construction, It was not
until po&t World War IT that the major chanve in educational philosoPhy
for the Indlan was brought about by an enlightened BIA admlnistration- |

4

under the Rhoads-ocattergood administration (13317) ’ ' .

-'GOLﬁR EDLCRTIONAL POLICY" o h ‘ e

’ I . R

John.Collier sérved as Indian Conmissioner of'the United §tates

t
from 1933 to %?h5 He stood for implementing the recommendations of the,

Meriam Report Th° Indian Reorvanlz&tion Act (Howard~Wheeler) of l99u
brought about loosening of rigid control in eaucation policies and pro- E

ce&ures. This act became known as the "Collier Educational Policy," the




aims of which uerej//
'1) to give the Indian increased participation in school progrars,
2) to modify the curriculum ‘toward suiting the needs of the Indian,

°3) to encourage'pride in" racial accomplishment and'culture.among

. the Indians themselves, and ' : '

4) to provide teachers inéthe Indian service with Special trainine
_ te enable them tonetter understand the Indians .they were
- teaching. |

~ -

The off-reservation school was to be abolished in favor of day sohools

nearer the Indian'homes. There were many'provisions of the act but the

. V4 . ’ .
most lasting one was the establishment of tribal governrents and corpora-
tions by charter. A total of 189 trites (129,750 Indians) voted to accept

this provision of the act and 77 tribes (86,365'Indians).réjectedvit

(22:59). Thus, another step was taken in improving Indién affairs,
) ‘ B ’p .
During the past Wor1d Uar II era there was a partial return or_

P

'tbe eViis from'the Pre-Collier days Jnder the rederal Termination Act
\however, thiS'was temporary. Since 1945, the Bureau of Indian Affairs
B =

has encouraged»Indian attendance in public sc¢hools, Therefore this is
) '
‘;seen as a shif't of reSponsibility for‘Indian educatign, on the part of
the BIA from Federal to state authority. This is an additional step in
the process of freetng the Indian from government control toward making

him self-supporting;

During the first sesslon of the 83rd Congress of 1953, %he con-.

'ﬁ
<§ troversial te;winat*on policy came about In part 1t read "- - = It

- is the'policy of Congress, as rapidly as possible to make fhe Indians

s

s
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- within the territorial iimits of tbe Unlted States subject to the sanme
‘ “laws and entitled tg the*%ame _privileges and responsibilities as are
applicable to other citivens of the United States, to end their status
as wands of the U'nited States, and to grant tbe£,a11 the* riﬂhts and pre-
v . rogatives pertaining to American citi”enship - - Accordinp to Vitt ."
(22:64) the real purpose Conzress intended by thIs pOlle was to cut down

government spending, It soon decame evident that passing bills did not

N\ . e @ &
5 necessarily maFe for independent, acculturated assimilated Tndians.} D
4 Vast nunbers created a sudden burden upon State and local governments e,
as well as the’ puinc This caused irnediate immobilization of Indian .
~ ) .
‘ leadership to cope with the situatiou which culminated in conpronise.
TN - , : : e ‘ !
i “THE WAR ou POVERTY" .. ’
- :‘\‘J T .r.
, o K . On Februax 13 1964, in resPonse to the "War on Poverty "\
" - N . -
‘\.‘ Philleo Nash, BIA c mmissioner issued the ﬁollowina statementz
. ."1. Unemploymentlo the reservations runs Eetween 40 and 50 per'
’ ~cent - - - seveh or eight times the national averasge
, N I - .
K ' 2. Family incdhe op/the reservations averages between one -
--‘y} ~. : " fourth and oné-third the national avefage o , 3
. € 3 —~ - ) ’ ]
R ¢ . 3. Nine out of ten Indian families live in &ousing that is far
“ , below minimum standards of comfort, safety; 7/nd.decency .
rd .o * " , * ’ “ {
- g &, Average schoolinc of young adults on the reservations is .
BN ' '/ only eight years - = - “two thirds of the national average, .
. oS 5;'Thegaverage age at death on the reservation is 42 years,,:
) . : | ) two-thirds the figure Ior the national population, "oy

‘f Indians found that they were, sixth on,a list of 2ix areas requiring' v ~

L]

s .~
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o e et
immediate attention when the "War on Poverty" began to mobilize (22168%),
. ' . ¥ s .
There is' now collective interest and activity which encourages
o — ‘ . -
communication Between tribes, groups,,and individuals, = Thiswintertribal .

unity has met with successes in copin;‘ﬁith problems, Through trival enter- -

prises érowth and .evolution of a socio-political conscilousness is-develop-
P rf\ Fa . . .’ ) . . . \
ing, Off-reservatlon employment brings knowledge of the non-Indian»

world and reéovnition of the need'for mbre formal education' Increasing

.\

family financial stability and participat*on in tribal\affairs brrnvs more
, - 1 ar e

knowledre ﬂbout the benefits from economic practices in American society.

-

Sﬂccesses in recent years have éncouraqed national*stic act1v1t1es
¢

among the Indian tribes ' The geheral goals of this trend 'in Indian nat*on-'

alistic activities are: (l) increased education of all kinds;on all age

levels, (Q) improved health and general welfare (3)" retent‘on of land

base and accumulation of more land, (b) conomic development on the reserx

3

Vations (5) true rather than nominal tribe ereignty, (6) asgumption f
-+

of BIA functions as }he“individuaf&tribes reach the necessary level of

: development required to do so, (V) greater political solidarity and strength

- in order to exert significant control over fheir affairs andWKE) main-

¥

1 tenance and development of Indian culture,

-

The anthrépological term for the degree of- unity achieved by a

‘ culture is- integration A culture is integrated to the extent that its

patterns of behavior are 1ntEIrelated (10:7) One questiOn that arises 1is

" whether or not the Indian nationalistic trend will result in integration

© or a continued sub-cultural status. The American soqiety 1§ multicultural,

"~
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~/ INDIAN EDUCATION: 10657T0 THE PRESENT . .

<“T“we plight of the Indian is a societal problem rather than a

.

prob1em of the Indian alonel Kaltscnnis (34+:291) has pointed out ‘that

~

the meitincr pot ldea does not‘work for Indians, The msalad Bowl" is

now the analon to use in dPSCIlblnﬁ the nature of Aqiflcan societj.

'This is a combination where the ingredients preserve their *dentity ’
while at the same time blend into a desirable unit. The Federal = = -~

--gobarnnent hasifinally_realized that’assinilation was not tnevright
policy for'the‘Indien. ;Tney‘are now attempting bicnltural and bilin—r

gual programs,
R

A ‘ Tﬁo congressional acts stimulated By the "War on Poverth
"~ which facilitated Indian education were the Equal Onpor+unit{:Ac+ of

196& and the~¢1ementary/$econdary Act of 1905 (13:20). These provided
\ ™~

funds for speclal programs and extra ed.ucational/personal ser'vices to

« 0

schbois serving children from ioﬁ‘income families;' Another ma jor

event was therJohnson-O'Malley Act, P.L, 73-167, which desivnated funds

to provide services to Indian children in public sdhools (48 i?

]

with al] Federal funds, these funds-are made available on‘the basis o‘

contract between the Bureau of Indian Affairs and the individual- state
\

with an acceptable State Plan, .

LI}
~

More‘recehtly, Title IV of the Educatioq;knendment of 1972, or

-~ better known'es the Tndian E&ucation Act has esteblished an'Office of f{ﬁg

v

Indian Education within the U. S, Office of mducation (33:32) The main»

purpose is to administer progr@ns providing school districts ard Ameri-
. " -
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can Indian ornanizations with. funds to improve educational opportunities
for fndians. An allocation of ¢l7 million was made for fisdal jear 1973
to implement prosrams authorized; Indian participation,in the planning

- and development of the new progfams is necgssary to approual by-the

. Commissioner,

)

* THE COLEMAN REPCRT

u

* The Caleman Report of 1965 under the U S, Office of mduca+ion

o

-t compared educational achievement of all minority groups (13 26)

findings indicate that the minority child fell farther ahd farther ‘vehind,
Two factors are reported to influence this, One:factor is cultural

alienation which fgads to progressive psychological witbdr"dal from all (}‘

that school implies. The second,factor isfconsidered +t0 be middle class

American values ~which are often contrary ‘t'o traditional Indian values

}-(13:27)(3057) e

.
»

. Cultural alienation tocether with "progressive retardation" which

s

may- be a factor in creating alienation This 1s also refErred to asa

]

"cumulative learning deficit." The drop-out rate for Indians is highest

in the 8th grade Just after transfer to public school They are made

aware of ‘their deficiencies in comoeting with Anglo children and are

\

" no longer able to cope with theit educational situation. Between 1962

and 1968, 57.2% graduated from high school while 42, 37 dropped out but

in the Southwest ‘the drop-out rate for Indian students 1s 38, ?Z in com=-

»

_ parisonvto 47,74 1in the Northwest (13.l5). In other words the drop-out

o

[

rate is higher in the Northwest than theWSouthwest.

-~

18
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Reaqons for acadenmic failure are controversial but the factor

; .

of a d¥Verfent value system i% prominent - The t*aditional Indian values

which are contrary to Americah middle clase values ares (Zintz, 30:57)

S - harmony with naturh Justaposed with mastery over nature

Co, == present time- orientation versus future ,time orientation |

- - - 1eve1 of aspiration s to follow the wajs of the older-
people afid maintai status_quo rather than develop a

keen sense of competition andwplimb’the ladder of success

- to valﬂe anonymitj and submis iveness rather than 1nd1vid- .

uality and agpre§siVenees ‘

]
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THE MacLEAN RWVIEY

MacLean (13 20) swfharizes some of the facts which the U, S.°

] .-

War on Poverty brouvht

~

9% light Unemployment among Indians amounts |
to 40” while the natig al average is 3.55. Of those who do work, one-
" third are under empYoyed- or seasonal workers.. Fifty percept of “the .

7’

Indian families

- oy -
[

ve incemeS'be10n $§*ood apd 75% are beloy $3, 000- .
. /
annually, The average age at death of the Indian is uu-years while
. &

the national average is 65~years, (The U, S Department‘of Interior

v

Press Reléas€ on February lh,:l964‘gives the averagé age atwdeathlas

4e-years.) The Indian infant mortality rate is .5 per 1,000 which .
. , . Ao . »

“is 12 points above the national,average.‘ Ten percent.of all Tndians,

' have no schooling and 60% tave less than an 8th grade eduqation

s ’ [P GO ° . * ‘ ” 'ﬁ ' ?
o ' ] S A 3 o .

N “’ﬁ\ b N : - ) . ] .
.,\‘y‘"\\ e e ' . \

. x\*\“ . . - - ' \. \

o ‘ , . . Goorediids f)
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e
. ,“Over one-half could speak only their native languace which created

' fﬁdompleted collece and Ly completed vocational/technical school Reascns ..
" “ﬁﬁven for failure to complete the post secondary schools were listed as

o inadequate Finances, military service, narriage gnd precnancy.

<

.

C .6

¥¢

' dd;special problems in education, It was estimated that 94% of all Indlan

- M@

:schobls (13:22). Of these 61.2Z‘Aere in public schools;, 25. 8% wexs in

for %wo-tﬁlrds of all Indian children in public schools, A total ot

e

In 1968 there were 600 OOO.Indian° in thesgni¢ed States, 400, OOO

-~ .

:‘who lived on or near reservations and '200,000 of .school age (13: 21)

hgldren were 1in school which corstituted & 4% -increase since 1961

-

1 scﬁools beven.percent

/

perFent of these entered academic or vocationa

. )., "
PRI

‘t;f' In 1970 there were 185 587 Indian studnnts aﬁesa5 18 enlolled in”’

Feﬂeﬂai s0hools anrd 5 &% were in mission scnools. Dnrinv this vear,

the Eureau of Indian Affairs operated 215 schools enrolling 52,198 /(j
stegehts. In addition to thls the BIA 0perated 10 dormitarres for & , 043

childIen In public schools’ and ‘undertook partial financial resPon51bility‘

1,681 pre-school children were enrolled in 59 kindergartens. uraduates

from the @IA high.schools during this year_totalied 1,939,

. Of the Imdians who complete post secondary achooling,.fno-ihirds'
of the females andﬂthree-fourths of the males are employed,~ The#females
are workinv p;imarily in’ clerical positions and report they are happy.

The ma1es are working mostly in skilled and unskilled JObS and state
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they are»dissatisfied Havivhurst ha7 found that the number of «ndians

B
\attendinv co’leoe has increased five/t*mes during a ten yedr span trom

1960 to 1970 -Tnere are now 8 ooo ndians in collere 12 of the coIIege/7

7 age group, (13.26) Réasons for th*s -no doubt include availability of
.mbney throuﬁh the BIA Indian tr;7% , and recruiting efforts of a .

" number of agencies (13.28)&2&.25 .

- 'ROLE OF THE BITREA ow INDIAN AF#AIRS 3 N ' I
\

. .
- R . v
hd 1 . . / . " . .

_ .There‘were'ZOB,OOOfIndian sﬁndents in allltypes of school in

1971 with 51,060 of'thesekin_BI& schools K2532). - The role of the BIA is =
~ e :”- .." ) . T . Y f ¥ ‘ Y "
*'1imited "to fedeially recpgnized Indians living on,resérvations or.:Indian

»

tiust land.  The_central part of" the BIA, Sbjectives includes - -

*

- to carry ouf an effective vroaran for students in Federal .

? ¥ schools designed tq prepare the student for successful
i . o
- 1iving® (19,500 in BIA schools need special education,

3,700, receive services, over 15,000 do not)

' - to obta /n school fac111tie§ for eligible Indian students'

» (about/$90 000 ,000 for construction was: provided by Con?ress
" to the BIA in 1969-73 but to bring up the remaining an
| addit}onal one-half million dollars was needed)

’

- to spcgre; ,r§a1I~Indian children ‘the educational opportuni- .
ties availafie to all citizens through public education,

—»to/develon on the part of Indian groups, state and local

. officials recog nit*on and acceptance of their full IESPOH-‘_
: ‘ sibilities for the education of Indians ’ o

1

/to retain the valuabBle elements of Indian life and to strengthen
o the pride of Indian groups and the recogriition by non-Indlan

/- : : )
.
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" 4s to the contribution of the Indian heritage to our
. . . - —... .o “)\.ﬂ*' * . .
/;/J'ﬁaﬂmmllﬁe ‘ .

-+ - to_secure regular attendance of all Indian students until

.
[+]

Ve

' ' : . " they- graduate and to appraise periodically the reed for

. boarding schools . ,
: | » ey

The BIA budeet imTiscal year 107 was $200'million dollars. »

“The. major areas ol use are operati%n/construction of rederal schools .

— ~

Assistance for public schools serving:Indian studenti? higher educational
» 0 . R . . .

rassistance, ‘and for adult educgption progranms, There is now an'Indian
Board of Education serving,every Federal sch'ool.~ In current years, 13
schools have been turned over to tbe conhunities'in which they are'locatedz

Three Indian co"munity colle#es are operated under Indian control wlth o

support partially from Federal furds,

Nava jo Community College, now‘located at Tsalle Lake hasdbeen in
operation since- 1968 This is the First institution of higher learhinz
in the United States owned and controlied by Indians (37:771»)(10;20@)
§

No Navawos aTre refused admission revardleso of whether they have a *orﬂal

educatlon or not. Some take college courses or technical courses including,

rug weaving or silversmithing. The college hae 656 full-time students,

including members of 12 other Indian tribes p1us a few white and blacks.

rd
v,
>

. . Recently a news ltem appeared in the Arizona Republic (261 18) that

° ,indicated most Indian students tend to enroll in college dmmediately aftexr

’

they graduate from high school, drop out for a year or two,,and then return
to their undergraduate studtes, Their most common maJors arexeducation

and social work with thelR‘greatest source of financial help fréom the, BIA. _

v

fi B ' '}353
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Of the 13 000 Indian collewe sgudents in the United States, a‘*randonm

sample of 3, OOO indicated that pooy study habits lack o?‘adequate pre-
f

' * .

paration in high school lack of motivatioh and lack of money are the

bilggest problems for Indlan'students.' :kill acqulsition; assooiatlon_

3

with other veople and a sense of fulfillment were considered°the most

N " : ) . . 6 - *
enjoyable aspects of college ‘Iife by the Indian students contacted.
- . . . - o

N

Many BIA officials tend to see school-drop-oats in térms of

opposing social forces (20: 165)5 'Tne teachers and administrators try

, ’ 0 L

to attract the young people:to academlc adhlevement as a way of ore-
('\.

- paring them for«American society ﬁNeanwhile the dndian elders try to

‘pull the younﬁ neoole back into the- undeveloped feservatlon culture

a;ﬂ_

Indian people wbuld like improved educational and community prOprams

designed to give the indiVidual a«lree choice in using his abilitle

o

and'at'the same time, maintain his Indianness (12:191).

N . o : .
CULTURAL IDENTI%& IN REPRESENTATIVE' INDIAN GROUPS,

i

o

The Papago system of education has remalned central to their

efforts to maintain their identity and internal social order (21:163).
. o
There are six principles upon which- their process of education and
~N - ‘ - " e

7'socialization are based, These are:
1) pattern of reward and punishment,
2) pattern of social deference,

_3) pattern of qunt sharinv of family work, C ralg_

t"

-4) pattern of supernatural sanqtions as controls of disruptlve
- wand physically déhgerSus behav1or | '

D
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5) pattern of similarity of expected social “beh orfﬂor -

_ “ adults and ‘children; and . '*" ) j e X

" . . 9 . ' L - N "
« E 6) pattern of tgeatment of child as a person, o

]

e,

. Tﬂe Papago child is. treated as a distinct socdal person with a .

_\ T \1.L f'r / ) 3
. sét of ideas and’ desires that are considered in choices oP action that~

» ; '

S directly affect him ;The-child is consulted as'to his Wishes on matters
: Jﬁ which adults fee] an adult persc:n wquld. have -the ri ght to decide, Th’i':s

o _ 'pattern of gluing the child wide\freedoi 4in personai choices of soc;al

| 3 .action is in accordance with the adult social de;erenee pattern idea

.~ that consent of a Junior is required by senior in actions affecting the . -v‘*{

-

LI

.Jun T person. -This is the ba51c rationile'of‘adults for treatment of

; ‘ g " . v 1 '
-~ ,~})\ ‘ t child as a distinct social person ~ As he iatures consideration of

[

:/?f' C the child as a person is essentlally the same‘through the “entire sociali-

zation process. Choices made by the child are accepted by.tHe adults
without comment. | : i ‘
&:'_ ) - . . .’ s Y

The Hopi as one example of the %reblo Froups have maintalned

a stronp sense of cultural identity and isolation while viewing white

' '.education as a necessary accessorﬂ (7:116), . Numerous problems.oonfront ‘
- . . . ‘v . ' -.y , ) - ) - ) ) ) ai' o -t
‘ ' the Pueblo groups who have beén pdlarized into progressive and conserva—' .

et
i

VT

tive facflons o%Jmany.issues (4¢:31), Problems demanding decisions from ‘

1}
H

within the grqmps include'povertyl population‘growth land'rights}fland
g 4
claims, religious activities education formation of village constitutions
<"
_ , .ard participatiod in Federal programs. These will serve to illustrate .
. C\ . . * N >

‘\\_the complexity of their situation as they strive to maintain their identityyéi -

-~
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ANTHRQPOIONY AHD THNDTAN SONCATION
. [ »,4 ¢

'3 -~ -

’ Murray ard Rosalie ‘ax (19 2, critlcize educationai searchers

as. having a-v~sion constr*cted by an interlockinv cha@n of assumptions

E d
Q}n the first place, they claim, researchers view schpols as prlwarily

.and exclusively azencies of formal edncatign rather than ‘beins social

\ -
>

institions. . Secondly, researchers see‘students as isolated Lrdividuals
o ! N Lot N . L -
rather than soclal beings swho participate in the 1life of peer socIEties,

ethnic grougs. and the like Third, researchers consider formal educatlon

» t

as svnorymous ‘with® education And fourth, researchers %elieve tha+ the

e ©

Drincipal task of the teacher is to educate Therefcre, inste-au of jm—

quiring what sort of socia 1 p*ocesces are occurring, researckers hav=

13
o +

- . :
-defined ‘thelr problem as being one of di§covering how to make the schools
teach theéir individual stulents more, better, and faster.'

. 'S LA i [
L /] . ) 1!
C oy Several studies have shown th® desirability for developing

L - f .

teacher awareness of the relationship between school-procedﬁﬁﬁs and .

. b
B . o - . N . .
cross-cultural influences (8:149),  Education is mores -than the more

*

-

transmitter of cultural heritage. It needs to be seen as the means for

societal survival and adjustment.’ The student can he made tq feel more

¢
* secure if he is allowed to readgust his value énd evaluative structure

. - ’

. in a manner that permits cultural realignments ‘and readgustments to a

1

constantly changing world,
' P . L . e 2.
. _d/>There'are three aspects of g formal-curriculum that teachers

should consider These are the content, the method of instructlon and ‘ é

the order of instruction _The informal curriculum is reflectedvin the J .‘




@ ' turation Approache.s to the curricuium encourasre the eradlcatn_cm o? deQ
~ - el 'Ji .

SRR P
.* .school gocial atnosphe;re throusrh the dre S, code the behaviora.l standards
T - .- oy s

_the, rewanl syste'!‘s as well as treatment and expecta?tions of, students, . °

R . S Y _
: Almost universally American schools present an informa‘l curricu‘lum Zased e

[ ‘. W
Histbrically, the Amer;ican school has rcpived its xole in teabhlnv

~ e R "m.

across cul‘ures as qne of aumen‘hinp‘ and has,teni,nd‘ the process of accul;
= @ e - : x 2

’ via.nce frcm'the Aherican middle cla.ss model (31 165)

- S . Tl A

.- N . . {
<L Indian childre{l ate tauuh\\g to I8 in‘-”t‘wﬁ-ffere t wa"s (‘:32‘2)
¢ -
’
At home the‘\, learn the yavs
, . . ‘é{. N -\ *é oo
- .of the1r people. So'me of thﬂse cultura"l natterns hafre been dura{: for'

T \-.

M.In sehool thej lea’%n the ways Lwhixv%%q,m&n\f

» h/ ‘- ; Q‘ s b
~ 7 over 400" years T‘; em%ﬂasonable that what i nee?ed is~a ‘or uer' e W

' tasg /[e f_

ELE on on the part of? non-Tndians(nd Indiars, AnthroPQZQGists can '
\ ¥ [ Py e f A
f ;Srovide valuable&assistance as resource per'sons“ ;in this_; Ijespe t,,_; .
P a o /4-/ | v [ R
43 J Ninety-nlne percent of‘ the aﬂfhrOpologists are e'rployed in ;LnstL- -
® v“’ j

>

~ tutions of h‘ie;her education (’29 13) . Presently, it is f’heﬁtask -¢f, dhe -
\¢

tea.cher alone to 1ncooperate anth,ropological concepts into the- curricalumﬁ’ f.\

L

_. Spd.ndler (lR 70& sugsrests tha.‘c every p lic 'school: coui‘se shoulckbe ﬁn— )

.
riched By incooPeration of ethnologica.l materials partit:ularly on culture

¢

qhistory ' He f‘urther points out that these ideas can be facilita.ted anql

< = » . A

By

nowledr'es a~nd understandinps about cultures to e*“fe{t srradual .

o

R

e

a

<

.

“

e implement,ed th,roucrh Joint meetings ‘of educa.tors and anthropologists. Cer— < *

{ -
fainly ‘the  innovative teacher/educa*t’or l‘f: "cu\lturally literate " ca.n de-..

) . ‘termine the cultura.ﬁy defi’neﬁ limits within which to most efﬁct‘lvely
. l\ {\
'transmit the culture J(l?:lél) . —~T L w'

@ o / </ ‘

’

\/ -' | ‘:d y :‘\ /' v ;—-

°

Y
Q.A\..

"t' L
on the American middle class culture of y schopl‘ pe‘rsonnel (7131,‘1) P "
m 4

<

.

..

a
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e L ol
ﬁyegs'and Gezi (lh=185) have made some very practical sugsestions -

which can be applied «to the Iadian in the’classroom settinu. One, become
v ‘

familiar with the subcultures fam11y~s$ructure home environment, cul-
tural~traditions and values of the Indians, Two, gstablish a warm climate
baséd'on‘accpe%ance apprecia+1on and respect without saCrificinv au+horify.

'Three help students undertand the dynamics of. pregudice and its *mplica-

‘
-

iions for all groups. Poqr, denonstrate sensitivitj to human relations

problems in the classrcom, Five and last, use teaching methods speclfi-
v

cally attuned to the needs of all’ students. . PR
. . y ;

'concLUSTON .
;2 .
" A rather bleak viewpoint has been posed.bj R. Ffeeman Butts (3:466),

\
with his conment that " & - the attendance nunbe s, of course, do not

d. to an urban enjﬁronment t?é

/f poor/vocational/

for reséect‘and dignity of a peodple who‘must beaabl tc more skillfullv

tween the traditional culture of tri‘

' - There is a_spéﬁFity of educ tional ant '0pop” 1§ts. Perhaps this

. has gcsliive aspects n g%at tea hers/educat rs wi_l find it necessary
N .
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" Arizona has 96,000 Indians in'a total population of 1,772,000 (23:1),

,This nunber ts sisnificant'enouzh to warrant inclusion'of anthropolo-

gical concepts in pll cufricula to a greater extent than is'now present,
. - [ : ’
It seems to me that te  task of the teacher/@ducator is to recoznize. the
interconnectedress of socleties and cultures which make it 1mperat1ve.
. A - . R . .

that attention te’glven to currichlar incooperation of other societles,

argd cultures, Robert Redfield (17!15?)‘§o§n€é out the classroom as teing |

13 .

- important cnly if 1t is understogd in its relation to the soclety ard »

culture of Yhe people who occupy it. ‘Teaching will be effective only as

!

it 1s,gelated.to society and-culture. ' ‘

a
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“Title’ IV of the Educzation Amend- N . . R fr73

‘ ml zr:tas of 1972, bﬁggr known a&it'Le\surgs 77777 . Districts * Grant . Projects Grdnt piecty  Grant
establlsheduwwtthm the U.S. Office of ALASKA 9 $ 1530982 1 $ 200000 $ 18

__Education “the -Qtfice of «Indian ARIZONA % P 1840024 7 994,239

““Edﬁa‘ﬁwadmmxeter programs CALIFORNIA . 2 17 102,715 4 582,116 w

- that provide local school districts and ~ S0LORADO . —T—4N16 - 2 250000
Arnerican Indian—organizations_with" ° CONNECT'CW . ,‘ A \3332“ ' -

——qeadsmia improve educational, DlSTRICIofCOLUMBlA - . 50,005

. .opportlnities for Induar{s Under FLORIDA T - . uss 1 30539 1 50,007

~ Jiscal year 1973, spending “authority, ~ paug A Y gk PO o
_$17 million was, -attocated to -the 1LiNoIs b 14900 « ¥
“Office 16 implement programs IOWA “ a0 18912 ° ‘
authorizd by thré'* of the five parts - . . E . -
of the Act. ¢ . KANSAS - S 2 LTI N 59200 .

\ Under Part A, 4’36 local education k&%sE'ANA \3& ; . - 6320 s .

-, associations and -school districts ;'\‘:ARYLAND 1 . ;gggg a e o
servirig some 135,000 Indian students  yagachuserTs . RN : 12&000 B "
in 31 States will receive $10,952876 o : Y

o develop programe within existing,  MICHIGAN— " -13 —— 13915 ) /if"“" '
elementary and secondary scheol  MINNESOTA * 18 T 669,760 . 33043\21\.“‘%SL i 7331:

" curriculums. to meef the ‘special MONTANA  ° 28 480,590 164,170 30,009
~heeds of these children. Another - NEBRASKA . 4 18,791 © 25.000 - ﬁR\,g
* $547 618 is to be'spent on ter : 1 - 15626443 - 75.000 .. I

.+ sghodls on or near re ervations and . ) o , . DR .

. ‘'not administered, by local educatnon ‘ zgx%i;(&co ' }3 lggaggs, g SN gggsgg& 2 110623

/ém‘es / NORTH CAROLINA T T 8328 r 75.000. .

_ art B of the Act DfOVIdES fOf the NORTH DAKOTA . /_B_-—é—-—— 198038 - : ,

. fur ding of specific projects designed (i /o ;T’“"w 809 . D FAP )

;! : to demonstrate innovative techniques - -, w e .

——-f6r. _improving educational oppor- O/LA i E 165 - 1650210 5 . 3600 -, d
funities™fol Indian chitdren. Under  OREGON 2 165833 . 186237 e
/‘ﬂsc_al ear 1973 spending authority, NSJ%HDAKOM 1; T :g;g;; 1 ssno Ll U 78.000.’

' ~ 6 -~ . . 185235 . e 50,00

3 :f,’o;"c:'sm will, be ‘spent. ‘0"\51 sueh WASHINGTON a3 609675 2. 00 .1 - 40460
.wi go into” te@ pro;ects for adult “ WISCONSIN 23 21688 5 96.200 o

. Indian education.  The projects’ WYOMING 5 84'951 1. 30000 | s

. - déveloped are to in e efforts that ~ ' - S ' . -

ssist Indian -adults todobtain.high TS, 4% s10%5236 51 35-000-0W0 . $500,000
.'schodl equuvalenmes “to - improve . ' RS N L !
. their commumcauon skills, and to ~profe7§?’ and thai such parncupahon "its authority may -be bbtamed
1 participate in ‘career developm will extend o it operation arid writing to The Office of Indi, n Edl'Co
v.! programs : / evaluation. In additian, the Act also tion, ‘300 - Maryland Ave S. \"1
To assure Indian partncupatlon in establishes a 15-member National Washington, DC 20202. 39
| the planning and development of the- Advisory Council on indian., Educa- — mscmmm,,om,mmmm
1 new programs, the Act'requires that = tion composed of Indians‘and Alas- B @ ' :
the Commissioner. withhold approval kan natives appuinted by the Presi- 3,'.'.:.‘3'2'.}:‘:, ;;’.ﬂf'ﬁﬁ't:ﬁ'5'0133‘;:"'3.:1 ::.:.”S."f}'ff.-;,
of gfant applicatighs until satisfied. dent to-advise the~§ainmissioner of e P ipabion 10 ggg;";'o"-:w; i
/3 ‘he ftribal /communities. and = Education. on “matters -relevant to 'f.'..f,Z'c.’..f’é:‘.':ﬁ.'?.f.’nm..ﬂ&.,..,f:.,,‘.’,."w“,,".'{’:.'j,,
3 EKCularly te parents: of the Indian education. Further informa- receniag Federst svatance. ',f,:";",‘,f,':?,,?,’,":,"‘,';‘f,,ﬁ',,f,:‘,‘u
i P o o i, have 1ad evely . opportunlty - tion about the lndlan Education Act ';::m;':'v (Sther progrm "or dchiuty; recemne tina
e £’ ifom the De p rtment of ma‘vh Eduulca
to paruclpa e in - estahlishing.. a .-or any proarams adminis or - 1 Reitaret'one




