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S : éubject' Final Report of ESEA Title I, III VI Conference

-
-

I am pleased to provide you with the final edited proceedings of. :
the conference held in l97l . . .
v More than one hundred Bureau education personnel and ather interested <
. persons attended the conference. Speakers - included representatives T
from the U.S. Office of Education, Westekn Michigan -University, thé .
o e University of Arizona, the Albuquerque Public Schools, Bureau . ; .
personnel, school board memBers, and the National Indian Education .
. Advisory Committee represen;atives. R

b
+

, . The proceedings offer the reader an unusual opportunity to become -
. better acquainé@d with ESEA Titles I, III, and VI; .what serviges
are possible for, handicapped Indian children using these resources; -
awhat tke Bureau schoolfsystem.has done in this regard; and, some
& " directions for the future.

Y LT
. - S Copies of this report are being distributed to- all Bureau schools,

aséwell as to all Area Offices. Additional coples may ‘be requested
from the Central Office, Dr. Peter A. Campanelli (202) 343-5670.

/ Hopefully, these proceedings will encourage the development of
quality school programs for Indian children in need of ‘exceptional
child’ education services. '
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Dr. Lobosco: When we are talking about some of these educatiomal
terms, when‘ye are talking aboug "Special Education' or '"handicaps,"
we really should agree on what we mean by these terms. And also,
when we are talking about Title!I it should be pretty-clear what
is meant by ESEA Title L. S
‘)' PN
I would like to begin with workjng definitions of both. The . :
defirnition of the "handicapped fchild" that'I am personally using is

L3

the one that exists in the legislation; and, that means mentally - ¢ ' o]
retarded, hard of hearing, degf,sspeech impaired, visually handi- . '
capped, seriously emotionally/disturbed, crippled, or other health I \
1mpaired chlldren who, by redson thereof, require Special Edutation; i

combination of them. .

o .
]

any one- of those factors or

- »

With the BIA, the handicappgd child represents one category of
educatlonally deprived, which 'the local school must. ¢ons¢der in
dev1sing its overall educational program.

/ -

- Title I, ESEA, is intended to 1mprove edpgcation for dlsad%entaged “v';“-,la,;wwwmamm
ch11dren attending school# from low income ALLAR A et - .
! , - Y
- Title I is a major. impetus in encouraging schools to initlate : T oq
programs for educationally disadvantaged students. It is the '
largest federal aid to education program with a'1971 allocation, - e

natlonally, of 1.5 billion dollars. Nearly eight million educa-
tionally deprived children receive services under Title I. ‘The

BIA- 1971 allocation is $11,720,000. That is a lot of money. The
President's budget, his request for 1972, includes 1.5 billion '

dollars again for Tifgle I. - Therefore, I think it is fairly" safe R . ¥
to assume that»the program will be funded at about the 1eve1 it is’ - "
this year.:® ; .

3

A brief lobk at Title I will help to avoid some confusion later on.

And it may also help us understand better how the handicapped can

and are being served with Title I funds.

First, and foremost, we must understand that Title I is an ) \/
educational program. And I stress the word education, It is not. !
primarily a welfare program, a nutritional program, it is not a

health program. It is an educational program which may, under

proper circumstances, serve needs in those other areas. '

The money goes to the BIA, as to all States, as an allocation'td

the Washington Office. It goes then to:the local schools on a ’
project basis, and also there mustxhave to be a project. And a |
"project' simply is a set of activities designed to meet some special
educational needs. Title I law keeps referring to "meeting the
special needs of educationally deprived youngsters.'" And at this
Conferenceé you are going to keep hearing about '"special education."
They are not the game thing. At thig Conference, when we talk A 2’

a .

@
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about Special Educat1on, I think by and large we are talking about
education of the handlcapped -When I mention special educational
needs of deprived children in Pitle I context, I am not talking just
about the handicapped. I am talking abodt any special educational
needs that chlldren have. Any special needs to meet deficiencies
that youngsters have is acceptable under Title I. ;

.They ‘aré¢ those who need special.educationhal assistance so as to
, raise the level of educational attainment to that of appropriate
* 3 -children of-their own age. - We diagnose the achieving at one level

A and .if it is far below the achievement of youngsters of their own .
. age, what they are supposed‘to be achieang, then what we are
trying to dO”lS to ra1se~the1r 1eve1 of achievemeht. - .. .
v = ] .
- “ o - t . . ..

Again, we must make particular note that Title I begin and ends )
' * with the child's educational performance. I can't strjss this too
- y much. It begins and ends with a child's educational performance. L N
Any disability which you' think impedes the learning process for
educationally deprived ch11dren is an aréa where ,JTitle I funds may
be used for assistance. ‘

~

-

Improvements sho 1d be sought in terms of their. educational atta1n-,
, ment, motivation, behavior, their attitude, any of those ageas.
Those are appropriate areas of T1¢1e I funds. If they are not |
: : behaving as ndrmal youngsters do “for the1r age level. Title I -
‘(T - . proJecvs are constructed\ to help them with 'it, to raise their
1eve1 of attainment. If they are not perfonmlng in academic work
at the level bf chlldggn of their age, the Title I services can .
< be used to raise their level of educational achievement. Those f
are, by-and- large, the areas that Title I concerns itself with.
Y
It just makes good sense‘to take-a close and as much as possible,
* a documented look at all the edugational needs and defic1enc1es of
the youngsters. Forget the source of money. When you look at-the
youngsters, we. shouldg®t be th1nking of "Title I'" or "Title IIIW* %,
or '"Title VI," or '"regular programs." We -should just be looking '“@%
at the youngsters,and trying to d#termine as specifically as possible% G
. what are the deficiencies that these youngsters have? What is it .
» that must be done with these youngsters? What -are the areas, U
regardless of the source g fumds, that these youngsters need help
in? Where are they not perform1ng7

3

. This®is your need assessment, and ‘it must be done loca11y. It
L ° 7. can't be done nationally. It can't be done even on an Area basis.
These studies help, but you have got to do a local assessment of
the youngsters as to arr/é% their needs. Based upon what you
determine at the local level (the needs of the youngsters) you set

s .up priorities. But prlor1t1es must be determined. There will

. nevet be. a day--I don't think I will be pessimistic in saying this--
- there will never be a day:when any school system will be able to.
! M - ~ ’..

° ’ . ' . - -
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_ priorities.

\" area- is he handicapped?

. - , -
meet all of the needs, one.hundred percent, of .all of the youngsters
in its schools. So, we are always going to be determining

. . o . I R
\

. And then, once we determine®the prlorltles, it becomes a much
s1mp1er'matter to determine the program to meet some of these needs.
«
How can the educatlonal ‘needs of handlcapped ch11dren be met'within
the context of this Title I framework that I am about to describe?
-Well, one of the thlngs, certalnly, that every school should be
doing is to make every effort to -determirie the kind and degrees of
physical, emotional, neurologic, and communication handicaps that
any of its children might have. And they can do it in a couple of
ways. I will just mention two, ‘and there are probably others,

One is by just taking a good look at the youngsters in the school
and assessing each one of them and determining overall what are the
léarning handicaps that these youngsters have. And thty have got-
to be very-specific. You can't lodk at one. school and say that
every youngster is '"handicapped.'" "I think we arg misusing the word’
"handicapped" in, that context. It's like saying every youngster in
America should be doing better work than.he is dolng. it is just
too broad. We havé got to be very specific in this’ area.” In what
What specifically is his handicap? " What
spec1f1ca11y -are the educatlonal problems the youngster, has7 '

e T - . K \
Even without an assessment of each youngster;, you can.make some
generalities by looking at previous youngsters that wént through

the school.

Sometimes handicaps,don't show up because you haven't

done’ screening.

But you know what has happened to'youngsters. who

have passed through your school system,

That is not as good as the

3

first one, but at least.it'giyes you some idea of the kinds of

- problems t?e kids have th re in your school.
As ear1y as possible’in. the school system, in the local school,
‘there should be a thoroughoscreenlng of all of the ‘youngsters in’

(=3

by

- this. 1 know'that the Public Health Service does what it can to
> " help. There certainly ‘should be funds ’at the local level set B
aside for this' purpose.  Unless yoy do this, we can be spending ", :

the health area.

e-should Be no youngster that gets through

the' primary years witho

be1ng¢thorougth screened as- to any

1earn1ng handicap that he might have.

There are resources for

money for 5pec1a1 education classes ‘down the line. ,

a v

edically correctable? These thandicaps
¥+ This.shBuld be pretty high on the
wheré you have identified. youngsters
icdps. ¢

2

Secondly, are the condition
should be corrected injﬁka
priority-list of any schoo
with gental or pby‘smd ha

.V

Third, qnce we have do2e these two and we have done what we could
with the: ex1st1ng program ‘and fynds available and we have taken a
. \/&K/ 7 ‘ . ’

. “
B 3 ]
8 ” ’
. .
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look at all the resou@ées, then T1t1e I comes Ln.
_have problems that still exist, there are still priority problems
J and we want to attack. them under this particular Title I project.
Unless we do_it in this way, whdt can véry easily happen is.that
. the project is written first, and resources that were avallable are
“not utilized and: you are really short-changing the youngster

We say, now, we

because instead of, giving him both, ‘this and this, youy are just
giving the services here. He's losing out. So, it must be done {n
that order to, be eligible for Title I and to get the thost for, the
youngsters. Use all other resources at your disposal first, and
then come on top of the, whoele thing and fill it in with Title I
after that. Sy -
. : L . ~
There seems to be some he51tance, maybe because of bad eXperlences
- in the past of 1ntegrat1ng programs, oX using money. of various
sources, and cooperatlvely doing something for the youngsters. If
you can find only so much mbney.from the existing program, five
percent for a program,,and another fifteen. percent‘here, there hgg
~ been a tendency, across the ¢ountry, to ignore that twenty percent
and tack the whole thing under Title I, or the whole thing under
a. demonstratien progect under Title III. Whete you have the funds,
the resources from various sourcés, *higd the coopgratlve project.
Yes, ydu can ma1ntain the uniqueness of the Title I activity -and
the Bitle IIL activity or the Title VI activity, or the contribu-~
* tions from regular funds. .-But intgrrelate these things. Run one
. good progrgn from any squrce. I don't knoWw how to stress most
: : strongly .the cooperative nature; and more can be done ‘for the

ngster -
¢ov g - . *

v 4

.~

Simply screening the youngsters and only providing medical and
surgical remediation is not appropriate under Title I. Just the.
one step i's not appropriate, These must be part of _the progran. to .
overcome these students' educat10na1 deprlvatlons. Now, how is
this dorie? ' )

. . . L *

v <4

I th1nk it is correct to assumé that a ngngster who has a handicap -
“e ' is even moré dlsadvantaged -than a youngster wit Qgt a handicap.
' He probabky has g greater educational deficiengy, because he has
. years without the experiences, the growth, that are normal for a.
hdman being to have  in growing up. So, he is a prlme target for
educational services under Title I, It just seems, to be common
f . sense to think this way. :I think there may be exceptions, like
' exce111ng 1ncha émic work because of some handig¢ap, but’ by ‘and,
large, the youngster with the ha d1cap is in more dire need of .
remediadl educationdl services thin ‘the youngster without the handi-
cap. And the further along you go in school, probably the greater’
the need. .. ’ ) S
v ~ l_u , . . . . ‘1- i -t
T  -And second) if we have’ youngsters with handicaps and we set up a
prqgrém to correct the handicap before we prévide the educational
services, it makes sense that aftér providing the medical

i

! . .
-
i i v s . v \

v
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‘ "as, part of the pro {And then a program be established or .-
t . ' designed to he1p 11 educationally from where he was before
b ‘ ‘the attention, where'yow would like to see him be, or where he
should be, according to his .age group. This ‘is the program that
' can be built under Title I. Ag avsaid simply screeming'and
providing medical attention is’ not appropriate by .itself. But as P
part. of this three- fold process, . ‘it is appropriate. .We ideﬂtify
" the youngsters who have medical hand1caps, correct them where they .
e + are correctable, and do as much as we dhn, and then we reassess
\ : where they are. - Look, we have done what we could for your eyes,
o we have corrected the hearing-to the extent possible, now let's
take a lookyat where -you are performing in relation to the rest of
the school population. And when you find out where they are, you
. des1gn a program to move them from where they are ‘to: where they
~ should be in relationshlp to the other youngsters of* their age. .

) g,rDup. . : -
“,’a - ’ LR L . &

8 Also, if a specific educational deficiency has beer identified My
a group of youngsters in a school; it makes good sense to eliminate - .
_ or-reduce the’ factors that are causing or conﬁrlbuting to the
- deficiency before we do anyth1ng else.’ For example, most of these -
e 0 /ﬁphbels have reading: programs. And natdionally, we invest a lot /
o of morey 'in reading. ., If there are prqblems that are not 1dentified
) -///’ we are wasting money. These youngsters will still have- problems o
« "'no, matter how sophisticated the reading program. So we.would .
simply advise as part of the réading program, (if it doesn't exist
v already) some vision screening by trained peﬁsons. +It doésn't take
? . long; it doesn't cost a lot of mioney to,identify those youngsters .
who have visual problems; and, provide the medical servicds to : )
~ them early in the read1ng program rather than at the end af the '
' ‘year. .Then, take a’ look at the youngsters and say "You know, .
. we have not achieved the objectives which we set out for them. We
) T had betiﬁr take. another look at th1s." Use some of  these Titleé I.
funds to; help at the beginning of the program in correcting visudl
problems , the- youngsters who are going to be in the reading ‘
program. v

N W o

o K v, .

Tltle I legislation, speak1ng of the hand1capped, says thacr thé

States shall use payments onPy for programs and projects that .are

designed to meet the specialjeducational needs of the childfen,

St * which I emphasized in the beg1nn1ng, and I repeat now. You'can

N build, legally and desirably, &' program-to meet the needs of e

handicapped youngsters that should ‘be’ part-and-parcel of a progragg’

. " which is intended to raise educational achievement. Let's not I 2

‘ stop--let's do the medically and surgicilly correctable things for:-
the youngster. But let's not stop with that. S0, as you can seé,-

- -

»

7, Title I can 4nd is d01ng work in these areas._\Thank you.
. Dr. Warner: I have been asked briefly to talk about ESEA Title III, \

its role in’a11 of the pieces of 1eg1s1ation that hfve. been passed

-’

e [ N Y ‘\ B ¢
o [y IS . . -
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A Fuiimext provided by R

« w

by the United States Congress. To do that, I would like to set

- the stage for Title I¥I., I would like to set the stage for you so

e

‘that you can get it in the proper perspectlve, because I.'don't
think many people have the correct: :perspective of Title III of ESEA,
Behind it is & demonstratign program which is one that trie} to ] S0

demonstrate more effective way$s of ‘helping;children-learn., That . ¢
is th? crux and thrust of Title ITI.., y !
_»y »
-Tlfle III came in and was not to-'play a role with heavy emphasis o
on research and development, although some was needed. Some ,is L

nee¢ded. But the more 1mportant role is the diffusion process, the

diffusion of ideas;: practides that are recognized as unigue and. )

proven to work. And then when it gets ovVer to the adoption stage - '
it drops off rad1ca11y--1t does not have an adoption role. By
""adoption," I mean, once it has been Droven that it works;\then

. And that was one of the unfortunate mistakes that has been

 So.you see, we call it "Projict to A¥vance Creat1v1ty ifi Edueation' - ~ 7 &

Title ITI money should not be used for that purpose any loan )
de in

Title IIT. - . . . :
- . : .
Then, you see Title I and Title II, whose role is rea11y one of
adoption--those two--they pick up the evidence and the concepts .
Title IV (research) and Title ITI (diffusion and demonstration .
programs) -and try to get them adopted on a 1arge scale effort.
Once you have found out it works, through Tmtle IV and III} then
‘you use the other programs to get it adopted. You don't need to :
worry whether it is going to work any more, because it has been
proven that it will work. We11 that is the thrust.' :

. . Y
(PACE) and that is ‘the nmmeczt Title III history. You see,
its role then is invention and dem nstratlon. 5

What we are saying issthat we.don t want moré of the ‘same. Title

- same things you know have worked; but rather, new packages.

‘mation that is available from recognized experts, building a

III was not designed for a bunch of projects that are more of the

Packages designed that draw upon research, knowledge, and infor-

et

r

package to demonstrate a better way of helplng children learn.

If you are talking abowt the three I's, as removed from the three
R's (rote, regurgitatién and restraint) the three Iis ares -y
inspiration, ideas, and innovations. And that dis.the. gpirit of
Ticle Yir. - - e : ‘

. . : * .~

So basically, for the first time 1n'Amer1can hrstory, we now’ have -
funds available to local school people to allow you to experimentf
to innovate, to be creative, to try for better and more effective
ways, to help these children learn. So Title III, then, is ngt for
direct services to‘ch;ldren. There are other prpgrams designeds

. . N .o
| o . 14 g
' v J - ‘ ‘ .

Y




_for those pt_rp&'es. It is not for‘ genera1 aid’ to meet ch11dren s . )
" needs. You say, 4'Oh; we haVe so many needs, and this is-an. o T !_':
unfortunate way to spend money." -Well, if you’would sfop and e ‘

. analyze how small/m amount Qf mon&y’ BIA has available under oo T e
. . / Title JII--this year $298,000--that is not~much money. And. th? R
T best way to capitalize on that.is to take that small amount of .,"'- N “d\_‘?
“ money and do the best f{ob wf, demonstrating ‘mowre effectlve ways ef " B 4 R
¢ helping children learn. You will get more mileage fol your “doPlar -&0 .@ &
that way, than Just trying to divide up and provide a small = 1 L

. services that sfonlt ga very far, anyway.. - o’ o - \

P . [ - & )
o ol So, I th1nk the- challenge then is to permit. -and encourage yqu-to—- -.. : A ,;,,.,
-+ . utilize existlng knowledge _coming out of our Juniversities, through T -

CoTmmmmee =Y Yegearch efEoTES, through the ERIC' sgstgm of “Ahe U.S’.‘”Office”of -

. Education, where we are trying-to, provi &\to thg local educators mﬁgﬁwmw‘zmﬁ «w%
' ce, so ‘that ‘you ca®have -

- proven practices, research findings evid
.- a better bgsas ‘for making declslons. . T _.}4
-~ ¢ - . . ® R

’ . - -
~ Now, that ig the purpose then, to prov1de fhr a‘'more meaningfu/l s ¥ o
- . currlculum, new administrative structures, n new methods of teaching, ° A
hew methods of Learnrng, -anggmost-off a11_ new people. -An® that . . _‘

\ : is the biggest. challenge, at l‘ast, t%e new Eeogle_. . » - ‘

. » A e

v -1 think thdt I will spendn the next- few minutes talking about the - ; WL

\{ notion of change. o Ve . _ =" oo s .
- p . co . > e,

PN -

) T1t1e IIT1's role, then, is to .encourage change. Now, - by change,‘I ; . .
mean this: Relevant change, chang-e in a- positlve digection,, We ‘ 1
have'to be looking for better\vgays of helping c'nlldren learn. That . ' .
1s the kind of change that I am:talking abdut. ‘And that’ co@es S

hrgugh researcf’evidenc.a,‘ and then *demoﬁlstratlng &hat kf]n.d of . g F
gram in your schools. S? it is not doing things d1fferent1y B R

: Just for the 8ake of doing Something dlf'ferently.‘ It is doing -

Y ' something/differently because you know it°is g01ng ‘to be.more e .

- beneficial. for children. : ‘< - A L

@ v i Q LI : - ‘w-

‘ 7 Our second ass tion is that ‘we need to more effectively u.tilize
s , the knowledge thht is avaflable to, us through all kinds of sources. )
' . . ,And through Title IIT, under ERIC, we.have what we call pace- B “
: / . settfers, and thése documents are’ ava11ab1e from the U.S» Office of LT @
e . A&ducation. The Title III project is diges*twl, one chart, or maybe ’ &
half a page of reading; it is digested~~the fi®dings, the evidence ooy
for programs evaluation andé)so Khat you ought to have avaj.lable '

Ly ‘ ! to you. - . : .
v o L = : - L&,
R " The secogd assumptlon is that once we provide money to tHe local, :
R | : school diktrict or school to innovate, ,there gught to be a willing-
' ness toi\continue that, - ofice you have tried it to see if it works. o :
,; It is too easy £Q say“‘:—is soon as the money is gone: "The idea P

g is gones We can't go on dn'y longer." Byt that is nc)t’:jrue. _— .-

- SRR S | o S °
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 Title III is capital designed to
some better ways of doing things.

.
give you some risk -money to try
If you find it works, then it

may be a concept.,

- zation that doesn't require any more money.
' kinds of people, new kinds of ways of dealing with the learning

-

It maxrﬂ

nd up ag new curriculumy or.new organi-

It may require new .

R ' " And, finally,

. Pprocess. That“is Title III.

*
S

the assumption is that you need more money for these °
things. There are SGUeral resdarch studies that have found little
correlation between per-pupil expenditure and pupil achievement.
There are studies that have been made that- show a *direct and
greater correlation, héwever, between pupil achievement and socio- 0
economic ,conditions of the community. We have evidence in Title
ITI where you pump milliofds of* dollars into some of the big city
systems, have no evidence whatsoever that children learn more, more
effectively, or their behavior has changed in a more positive, :
diiécgiqn. We have other cases where we have put small amounts of o0
r ~money, and when I say small, I meen fifteen to tyenﬁy thousand

dollars, %her childrgn come out learnjing more, their behavior hag

changed more positively, and the school system has adopted that and

4

- ‘v' %"

¢

‘continued it because it worked.

And that is the spirit of Title ITI.

N

- Well, what do we know about the Chahge
‘understand -this if we “are ‘going to make

X

G o o el I

process? 1
Title III work.

M -
éhink we have to
There are

‘some initiating mechanisms, some sustaining mechanisds,

and some

., performaﬁcg feedback transmission that you must be willing to
. "+ install iﬁ}your systeme. Let me talk a little bit about’this%
That i#, we ﬁéed to have a continuing flow of knowledge into the
J . school distriat from outside. sources. You have to have available
~'\$Erinted materiadl, information on mass media, for ‘instance. ‘
Traiqing'pfbgrjigéthat are innovative, in ang of themselves. Inter-
personal communications, such as studies ‘like this, ﬁhere you
share ideas about something bgtters—something that is working.

- That is initiating, that is generating your interest in new ideas.
That ie kind of enédqfaging you to start thinking about ahaﬂ%qg
And then, the second ‘is, it is‘a sUstainiﬁg mechanism, which is the

. Eagability and the willingness of the school system to respond an
~ act upon”éuch'knowledge\bpce they have it. So, I think you must &
o be willing to accept the .ziotion that new knowledge:is_available.

* And that you ought to obtain it and utilize what you have;  once .-

,you.‘ha e access tgf it. - ’

-

. L
N -, L e s
W . And then final one is performance fggdrbﬁﬁﬁ transmission, and:.
that is mexely the clarity ana~maasﬁ?éabiiity of objectivess One
o o{'ihe probiems is that we don"t have measurable objectives in ,
édu¢:rion. And moreover, we have.wvery poorly stated .goals for
- educath ' AXteacher has a diffifult time in stating:objectives . -
_ “for her ci. - N she does not ‘knqw what™the goals of the system - .
y . - . . LA .

. 3 .

.
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are. There must be goals. There must be objectives. And they
must be measurable, and that is getting a little bit towards the

. concept of accountability that is being talked about across the

eountry. If you don't know what the system expects of you as a
teacher or an administrator, if you don't know that, how can you

‘'write an objective to try to achieve that? And if you can't .

write measureable objectives, you just can't evaluate your effec~
tiveness. It is just that simple. So, that 1s part of the kind of
feedback transmission you must have. You must know whether of’not oo
the idea of innovation is working or not., If you do not know th;E/

~you can't adopt it, or you shouldn't adopt it, because you may be

adopting something that isn't any bettdr. .
1, let me talk.on the last point, about what we know abnut the
nge process in terms of stages in the change process. Now, N .
this s Title III I.am talking’ about. I am not talking about *
theojz of changes. I am talking about Title III, and if you are
thin¥ing about Title III, these are the types of things you mlst go
through. And I am h0ping that before I get through here,. you will -
have at‘least some notion about’this kind.of a structure. .
First of all, there must be an, awareness stage. An awareness stage
1s‘nothing more than the person learns of an innovation or some
alternative to his current practfee, and this comes from some.sort
of mas. medisd, publicatiOns, conferences, articles, and so on:
This is the first level, Well, maybe there is a better way ef
doing something, and maybe I ought to start thinking about it.

s

°
B

If you don't believe there is a little better way of doing something,

nothing willever happen. So, awareness is first. And then you

ove to a second stag2, which is the interest stage. On’the .
interest stage, likewise a very important stage, in that it is a
stage in which thé potential adopter seeks out additional and more
techhi;el informatign abouf innovation. You must have technical "
information. And yoy say: 'Well, I would like fo try 1it, but it
rd; it ‘is ust not worth the effort."  Nknow in Education -
that' is a big pro . You go through the researck stage, the ’
.literature) and it is very difficult. But if you Whnt to move,
you have got\ to generate tthis interest and. try to f the techni- .
cal informatiyn on the thing you want to change .and’ rove. And
that comes ,tp some kind of interpretive technical basis)

The U.S. Office o Education is moving very fast .in this a
have what we call ‘prep kits." These prep kits are nothing .
than digested\documents about the latesk research findings in

several academic areas. ®Tie that to the ERIC document, which .

,a large document about all kinds of funded projects, and you have

digested information available to you. Ory°‘you can turn to othet
research documents and add to that. Lo

L}
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Now, following that, you move to the next stage. The next stage is
ore where you have to make some kind of an evaluation® "Well, I am
interested, T have done the research. Now, I have got to make kind
of in-the-head evaluation. Is it worth pursuing or isn't it?" Well,
if it is, you have to say the evidence points that maybe it would be
- worth trying. Or maybe there is a better way. Some other people
have found a better way of doing this, therefore [ think I will try
it. $o you make an evaluation, sort of in-the-head,, based on the
. data you have available to you, and decide whether it is wotrth try-
ing. And that is the lgvel of -evaluation I am talking about. That
has to be done academically, and if you don't have the project at
hand to make the evaluation of the children's performance, that

. evaluation has -to be done on an in-the-head sort of bésis. And to , ,
o help you in that ‘processy you will find all sorts of interpresonal "
communication. You can contaét people who may be in the know, who
fb = , know sométhing about jhat area. Some organization that may have.

done g lot of work in the area that will help you. )

. i 4

Thew you move to the next stage, the fourth.stage, and that is of

trial. Now that you have seme technical informatior .available to | v

you and make:a preliminary. evaluation, theh‘you say you have to try

it, you have to try it out and see if it works. And sd, here is

where the -laggards are likely g0 skip this stage. They will not Ly

. to pilot it. They will move from the evaluation stage to full-scale A

adoption. They ,say: - "Well, let's move it to the whole'system immedi-
K _ ately," rather than moving it to a trial state and working out the
- .weaknesses and some of the :faults which you have found; trying it
‘out in your own setting; seeing what the problems are in your own
community; and, then after the trial, in which you have,.built in
. some evaluation or performance objectives and:you have tried it,
‘then you move to the“last stage: .you adopt it systemwide., -

¢ - i - N * . .
Now, those are just five simple steps that researchers have .gaid - '
e change occurs.  And I would like to say that this is the way Title
t IIT works. And if you will follow that kind of format, I think you

will make Title III work. _ , .

Ronald Lippett has pointed .out that\there are tivo clear'differences
in programs of social change's which wh_are involved in as compared
to physical er biological sciences. We\ in Educdtion, are more
concerned and involved«in/"people changes\" Whereas, biological and
exact sciences are involved in "things cha ing."  And, tq- change

things is g lot eaaiér than to change people But that doesn't mean
- that you can't do'it. I think thexe are alwa

» yE ways of bypassing
people, or &ven encburaging them to‘change. s

+I think -that in medicine and in indusffx, they basically replace
one thing for another, the displacement -process. Whereas in

Education, when we do change things such team teaching, new
curricula, behavioral performance objective programs;-and so on,
) . ‘ 3 SN
E ! X \
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it requires the change in role perception of people in the system.
It requires a change of attitude of the people. Aund the behawdor
change must accompany the'innovators and the adopters.' So. thosé
are soge factors that have to go into it, and the project adopter-
~ must take cognizance of ‘those things. And the second differencé
that Lippett points out is that most changes are not simple o~ .
adoption, simply tried elsewhere, but are adaptations that' have :
been working some p1ace else to your own surroundings; not merely
odtright adoption of a curriculum or some other: innovation. , )

1 s o
We11, even within “he restraints that are there in this" context, I
think the BIA may be in a better position than many ¢f the public’ e
“schools in the United States. The last statistics I saw found that
there were ahout a quarter of a million.Ihdian students in school -,
and about half of those were enrolled in,BIA schools. . And the BIA ° ‘ e
schools aré such as they have some bureaucratic control, ‘like the | i
U.S. Office of Education, and some Other constiaints ‘that’ aré;,”;x,”“ ) o
d1fferent, than the public..schools.. One. of the const:aints ig ' 7 Faltiy
that we have a pluralistic educatfonal system in America. It is a -7
heterogeneous society. People have different values. Ang, a =
monolithic system, of course, will not serve all of the peoples! . C
needs. The other constraint deals with the non-explicit nature of ﬁ
the goal, that I talked about a little bit earlier. When you do ' o
not have clearly stated goals--I am, talking about broad. goals for
pupils, not for the system--there are conflicts of the goals and
it becomes difficult to identify and c1ear1y advance Education.

- -
-

You can say that I am going to introduce an innovative program and ’

ptoject in this system, but if the goal is non-explicit, who knows

whether it makes any difference anyway?- So I think, then, you» ‘'

have to start with the identification of goals for thildren, ahd

then submit measureable opjectives within those goals. . ’ ' .
The\last is the limited scIentlf é tradition of American Education. : '
We don't approach things on the cientrﬁic basis. We approach them
more on an "experience basis" method' Now, - TitLe IIT again, :
encourages many to use the scientific methed, move away from the .
experience-base* towards more the scientific method of encouraging N :
"utilization of known research and known evidence and applying it ' y
to the demonstration setting, t

»

e’ .
Now, let me conclude with just A 11tt1e natian about)some of the = » o

criteria that one would’ expect "in any project that you might want
to submit f6r handicapped children or for any'other projects K

The first is,.you must demonstrate the solution to the critical
educational’ needs of the thildren in the area served. Now, mind
you, I didn't say that "they must be designeq to meet the needs of
- children." I 'said, "they must be designed to demonstrate how the .
children's needs may be more\ fﬁectively met." And that is the ) T o
crucial cr1ter1a.’w§ S
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The second is that the concepts, the practices, and the techniques
can be. adopted or adapted elsewhere.' There is little sense in .
fund1ng a half-million-dollar progect that can never be adopted or
utilized anyplace else, and when the money is gone, that is-the
end of it, in Title II1. So it must be’able to be replicated
somewhere. c e b ’

[
-

~ And the th1rd is that the concepts or pract1ces must be recognized

otiginal, unusual, and innovative. Basically, it is trying to say
K they ought-to be on the cutting edge ‘of the proving nffkit of"

educatlon, not a one- ~deal shot. > j?.

I

“ % One must be economica11y feasible. Another is that the"evaluation

strategy must be designed to show the improvement in pupil
behavior or outcome. And that requires measureable objectives.
And the evaluation component must be designed in such a way as.
based on valid resedreh methodology. The performance objectives
,must be measureable and appropriate activity des1gned to achieve
them. "Performance objectives'", meaning that :they are ‘stated in
such terms as to show performance, movement, in one way or another.
And they must' be evaluated in such a way that the product can be
determlned - y . ¢ .
. And then, thereihust be an awareness of. sim11ar research findings

or similar programs or having information from recognized experts, -

) qua11f1ed staff, appropriate -facilities,. mater1a1s, and equipment.
And then ‘the utllization of community resources. And fimally, ..
provision for dissem1nating the. resu1ts of these findings in the

area served by the project. T \
Y *

'%é apérticigant=<~what are the prospectsvof getting Title III funds,

for the Bureau of Indian Affairs Schools? It seems to me that this
more than anyth1ng else, tends to fuzz or confuse the real ‘purpose
of legislation, you know, the different parts, the fact that you N
‘do have here an inadequate financial base in Tit1e III, so you ®o

lean on other parts of the law. - .

And if Title I§L is really. to do what if is intended. to d 5 it seems
that that is a very critical part of 1t‘ S

Dr. Warner: Yes, I think you are_righte- The will have this ;;
. year a‘little lessothan,three hundred thous dollars. And that
means possibly six--maybe” five projects t $50,000 each, some- ’
where in that neighborhood. 'The handicapped child component this
year, about $35,000, that may be ong’project for the handicapped,
and the rest in other areas. I doA™t think we'are going to get
much more. I think we're going to have to live with what we
have. I Ehlnk sdx progects, six quality projects, in the BIA
program, may be extremely 1mportant in improving Indian edmcation.
So, ‘even th0ugh the -amaunt is sma11 I still think that there is




. .
O . v '
‘ a sufficient amount of money available to demonstrate six projects
~ ’\~mm\£hat\may revolutionize educatiqn in the BIA.
Particigant~ Well, that's another point that bothers me somewhat.
. You.are 'using the term "proven'" because using ERIC or any other '
,data-gathering center, if you look--start looking at things like
o7 . local contxol, if you ‘start looking at things, bilingual, bicul-
tural eflucation, you will find that as far as--it is making a big
\’impact,,ang as far as proof existing, no, you aren't going to find-
that. It -is an unproven quality. It seems to me that ,these are

some of the th1ngs we are trying to do the hardest, is thrown out, -

P
‘Dr. Warner: I think you are exactly right. You probably have
0 ’ 1ess available to\you in Education than other areas of our sodiety.

ParticiEant. We ar writing the book, in other words, and have
_ been” for a long t‘im .’

- . =

A
- 1

; Dr. Warner. The T1t1e III role in ‘that context then is to say to
~~  you, and notice the criteria-I have read to y0u,\take what you have
))/// . available he;e ‘and .throw that one on the different Titles--in the
: BIA it well may be' that 'in this area you may need to spend a little
Py bit your money in these projects, you-kmow, that may be necessary,
. //a/n222ssa element, before you get to the diffusion stage, becauge

' ~you don'f{ have a lot of base evidence upon which to base your
/////// decisions. .. . , :
s e Y o, v : .
T Like we say, research, some evidence from other kinds of proven _ =
i projects, are trie;Qog recognized experts. And. they mady have some
' recognized experts who say, I think this is going to work over
;- here in this setting,” We have tried it in some other cultural
. ekements of our society. And I think it will work just as well '
with the Indians as it did among>the Japanese or the Blacks or in -
Appalachia. And in that instance, I still think you are om the "
bandwagon. '

P - N g «
<

. Participanc: You have some people here from Pine Ridge.and the

- central part of South Dakota, and the Wahpeton project, which deals
with special education funded for one year. And the advisory
council of the Title III BIA recommended that it be absorbed into
the regular school bodget. It has be o done., And now it is
being used as a model for other agenc?nséh ols to adopt and incor-:
porate in their system. So this is an example of what Title III
et "« has done with just one’ year of funding. I believe it was fifty
thousand dollars, as I recall. '

.2¢d . Qﬁ. Warner: That is an gxample. A }
Particigant' Is. the defonstration aspect of Title 11i=-have greatest

~ ' consideration for our population or is it contrasted in the generak
public school system

o | \ ‘
N ) 18 .
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c Dr. Warn§r° It may well be that, what you learn in the Indian schools
B may welL,apply just a8 well in a similar environment. I was over
{ in Hawaii, for instance, wheﬁg they have Filipinos and Hawaiians = *
o in that jarea, and they have very many curriculums. They are going
) to'try o get it adopted statiajde'in Hawaii with Title II1.
o Qi: . . ’ ) : .
© - Participant:  On the basis of funding, priorities are fixed' : ’
according to need. How do you determine the amount of appropriations o
to the BIA. ‘ ‘ '

e ' . o . : . * S !

A : Dr. Warner: ﬁell ‘the statute determlnes the amount of money. It

fee : is .based upon the number of children faged five to seventeen. For

SR instance, a hundred and sixty-four million dollars based~on the
number of children aged five to seventeen.

g - Participant: . In your comments regardlng the notion of change, youare.
: referring to relevance. . I would like ro know the relevance to the
’NavaJo culture in our case; or is it relevant to what the Navajo Sl .
parents think of ‘education, or is‘it relevant to thg American - . .

school system? Now, the other question is, give us stages of T :
—change in Title III. Has this been researched, or ig this relevant
v to Indian education? How do you get these f1ve things? . o -
Dr. Warner: Let me answer your first questlon on relevance. As.
, you know, one restraint of American Education is that it is not «
v : centrally controlled like it is in England and in Russia. The . |
' ' basic decisions of Education are made at the local level. The . R :
local boards of education, some eighteén thousand of them in the - . ‘
United States, are basically the. controlling elements in deciding =~
wha& the goals and the objectives of education afé% That is
extremely important, because that brings it down to the people -
< : ;’wﬁo have -chil\dren in the schools of that area. And. local boards«* %&
of education are where the control of education ought te exist. .
* I think the Un1ted States is saylng that.we need to keep that kind _ N
. W; of control at ‘the local level.” It had not ought to be centralized
' in either the States--that is, ,the States making all of the decisions-~ /-
- .~ and it certainly had ought not' to be in Washing It ought to be
left so that you and your children ought to be Zgle to help make.
the decision as to what is ;elevant to your ch11dren. So the
relevancy, I think, the question is to you ‘and your child 4in your - .
own setting, that ought to be part of it. But it had ought not to f
be totally .left there, because the children may leaye the- locality .
where you are and move some place in a large city, and find hlmself o T
totally lost. I think there has to be a little bit of mixture," ‘
’ A but that ought to be still decided by local boards of education, .
‘ ! knowing full well that some of the children aré going to be L1v1ng .

somewhere else:’ . ' > . : L .
. : Y | ‘ N

<
S
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The change occurs in the minds of people.. You don t change them .
wnless the people chapge. And these five points merely emphasize | :

‘. . .
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" . - that to get people to change there are ordinarily fiLe steps that go
into the change‘process.' It will apply as much to Indian[setting as

. to Appalachia or Chicago. People gre people, and you must go through

, - that kind of a processs. M ‘ . . .

s 7 .

- -

. Mr. Horse: We will now have.a brief discussion about Title VI with

. representatives from the U.S. Office of Education, Mr.* Sam Barone and .
Mr. John Davis. At this time I.would like to introduce Mr. ‘Sam Barone e -
from the U.S, Office of Education. , : S q;
Mr. Barone: Our Office is directly concernéd with helping handicapped -
children-become independent and self-sufficient through programs
designed to: (}) increase the number of qualified personnel; ot

_ (2) improve educational services in preschool and'school programs. -

e We will be talking about that a little bit more.as we get into Title

' VL (3) stimulate the acquisiti and use of modern educational
equipment and teaching materlalg”_and (4) encourage research and’
advance educational technology. - . . & . {N/ LW

3 B
Now, what are we talking-dbout? What is the problem? Why ig all ) o "
this necessary? Let's. take a look at the problem.  It*is estimated"
. ' that there are at.present six million school-aged hapdicapped chi1dren.
It is estimated that there are about one million preschool-aged R
handicapped children. It is ‘also estimated.that only about 2.6 - . .
million children receive any special educational serviges, only-about T
forty percent of thesé children are receiving special educational '
"~ services. Now, for thé year 1971, &et's take a look at how much
money was spent. For fiscal year '71, the agency's administrative . ,
* ‘branch administered or monitored in ‘federal funds in the amouitf of 7
$130,250,000 being spent for handicapped children. And réughly it is
broken “down- into Title VI, which amounted to th1rty four million.
. ‘Public Law 89- ‘313, the state-owned and state- -operated schools,, amounted
a . to forty six million. Title III for the handicapped, nineteen and a ®
. » half million. And then in vocational education, which I understand
that yol don't get any share of those funds, ten percent in vocational : .
P education amount1ng to thirty million dollars. So roughly, this is
- .the- prgplem and this is how it is belng taken care of in the field.

. . :
Now, one of the concerns that was expressed was that we provide
definitions for the various handicapping cond1t10ns. However, it is
the responsibility of each State Educational Agency ‘to comer up with
the actual definition. .The, federal government gives us the broad

‘categories here., It is the\respon51b111ty of each State Educational. * N .
Agency, and this is what you will be talking abouytjy—defining your .

handicapping conditions and applying them within your. own groups,: , .
and broadly speaking, these are some of the handicapping conditions. o S
The mentally retarded who are they? The hard of ‘hearing, and the-
deaf. The speech: impaired. The visually handicapped, and you may
want to break that down between the visually handicapped and the -
blind. - The seriously exgtionally disturbed. What do we mean? Who

_ are we talking about? d here again, the puppose and the types of

. . ' programs we have developed for them. ... ¢

Py
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The* '""other;, health impaired." And again, there are ofhers; the '
'leannlng dfsabled. I think that this needs to be defined. ~Who
are we talklng about when we are talking about the learnlng .
disabled? ~We_find that this is today a catch-all phrase, but
there is a spec1f1c deflnitlon for these learnlng disabled
children. | " . : ‘\ 

. ' . g

In order to provide these services, you have the Bureau of . o . -

Education for the Handicapped in &he U.S. Off1ce«of Education. We e .
. - " find that the Bureau is broken down 1nto three d1v1s10ns. The
d1v1s10n of research. . -
- . d - . \;

Two, the division of ‘training programs} And-this proyldes support o
to higher educational institutions, colleges, and universities, to e
Lo provide the manpower training, gither teachers or the personnel .
in the area of education for handlcapped chlldren. . It '
Three, the division.of &ducational services provides the resources _
. to’the state and local agency. . - C e ; 4 PR

. w .
. ‘ . . . /

o,

-

Now, in addition to the three major operating divisions, there is' S
also a Bureau office which provides for the coordination, planning, “
management, evaluation, and 1nformatien a$s1stance for the-entire
overall program. . . .
. Now, let me talk a little bit about the services provided by the .
A1d to~States Branch which either’ supervises or monitors funds , _
~ . under these various acts or laws. Public Law 91-230, the four -7 S
programs for educational services to handicapped children, I .
. think we heard them talk this morning about Title IIIL. | But: ) .
Public Law 89-313, that's point two, I know you don't have anything
 thuch to do with this#at the present time. " ‘Thdt is state-owned of’
' *state-operated schcols. Money for that is allocated b4sed on the
average daily attendance. So you don't have any funds.under that
at the present times. - ' A ; .
) ' . s
¢Then I want to move along to P.L. 91-230, part "B," and here the
o 'Bureau of Indian Affairs is allocated $110,000 for fiscal year
: '71. And these are' the monies we are talking about. We hope you
. will be able to, after th1s conference, be able to get Sut and
. . write pp a progect and programs for this particular sectione.
> s T e
. Now; theser projects urider P. L. 914230, part "B,"-the projects _ :
~ may include basic serVices in the development of mew programs from . S
. activities going from preschool children including work study ’
programs' and academig programs at the secondary or high school
level. Some of the services that may be included are diagnostic
. 'services. You cdn do almost anything, provided yoy relate them -
to child-oriented objectives. Development of leadership personnel,
curricula, instructfional materials, equipment, and even in-service




training of staff, prov1ded that’ pertains to that specific project. - -
. | understand .you get no-funds under part "D" of P. L. 91-230, which
. is for the education of teachens and educational personnel : .
« " e , . : -
) And we come down to part three: Vocational edbcation.- ;Here, -
again, there is a ten percent Set-aside for education of handicapped

children. . - - _ . A

.”

-

/ , ﬁarthEpant° You'have said that the’Bureau of Indian Affairs got . ;
- no funds under the training. What is the background or rationale, -
on that7 ‘ Co N b

2 . . a SR
4 . oo
f

. Mr. Barone:' I couldn't answer/that for}?ou. +And I mentioned it .

' because we*waﬁted you to know just what' is being done in these -
' other aspécts, what is going on. Here, again, that is something .
that we -hope that you will be able to discuss and recognize, and . -
maybe you will be able to do something about it. S D

N -
»

- vParticipant: But this is done for children who.attend State T R »f .
schools, isn't that right7 I mean, could be. , . . : : .

* ~ T et il g
. . . . . - [ B
- Mr..Barone: Undqr part thre ?’} _ “y . : 1

e Participant: Yes, sir. |>-' Sk#? v . ‘.;']' ) - .

'
[}

N
b
s

* . Mr. Baronef: 'Thﬁs is an ‘extra fnnd.that is given tb-the States.vyes. -

Participant: And anything that-you got under that" program wpuld
be through a Staté- supported educational institution7 / ’c

’ ’ i ' .
: gr. Barone: "So far. . . e ' *pe,/q D

S s L e . .-

R N VA e 3 .
‘Pafticipanf: So if you have a reservation irrii.State, the re erva- . : e
tion doeg or does not become e11g1b1e7 BN °T A . R b

. »
[

Mr. Barone : The State does. The State gets runds under part "B " Ll
‘R. L. 91-230, and part "D." But here, again, thig raises a - .- ., T . .
question that I ecan't answer - W . : S
. . .o - . . | : e
Participant: And you do business, whatever that State Department
of Public Instruction, that deals with this, is that correct? We
L have no contact with the Washington Office, it is strictly the
©  States? . . . ) : o CoE

-
N LN @
v

Mr. Davis: Except for part "B," g : ) ’ e
Participant: Well, this says "aid-to-states," so-- coo

Mr. Davis: Well, for the purpose of part 'B," however, the Bureau' : £
of Indian Affairs is a State for all practical purposes. s

s

" : ) 2 a | | |
- . . ¥
S - 2 L . Cox B
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o - Py : o . .
Mr. Barone® _You, a$ aA Indian tribe would apply to your State Office.
That is the analogy for money on the reseérvations. However, you also’
work with the State in trylng to get anything that you can, tod.
It doesn'!t exclude you necessarily from going to the, local school

* s+ . system. . If you can’ go in there, it is fine.
- .
) s ~. >
Dr. Campanelli: I think the question he asked here 1is, for example:
+ . Dowh, in Choctaw, Missi#ssippi, colild he go to “his State, Department of
‘ Public Instruction where they receive money under part '"D,'" and ask
" to be inclutled in that appropriation to the State?

R : s o b )
. Mr. Davis: Yess You see, part D" is a ‘training program and the
. "training, genérally speaking, is given to colieges and universitiés.
However, there®is a small amount set-aside for each State., And -they
usﬁ%%%y award ‘sunmer sgholarships, et cetera. I 'know Arizona and
New Mexico, that mafy teachers have participdted in these programs,
that have gotten funded through the State Depidrtment of Educatlon.

¥

1 do want to mention the USOE'\bJecthes for the next'

N

°

<

- Mr. Barone.

...........................

By-1976 the USQE hope$ that ‘at least sixty percent of all handi-"
capped children are adequately served by ‘educational agencdies. We
hope that by 1973, that we will have developed programs and(models
for ear1y educqylon of potentially handicapped preschool-ag
childrén. We hope; that by 1976, we have developed educational . -
models for career tra1n1ng and job opportunities for all handicapped
‘youths. We hope that by 1976, that we will have been able to pro-
“vide a551stance and resources for teachers of handicapped to at least
51xty~percent gf all handicapped children being served. We hope that’
by 1976 we have increased thée number of trained professionals so
. that sixty percent 6f the handicapped children hav dequate instruc-
. tional and supported services: And we hope thatlb;7?976, we will
have been able to change the attitude of educators, professionals,
- lay persons; and employers, to an acceptange/of the potentials of

—

' 1 th. -
///2////’hand1capped chi dren and you - ‘

5~\1

Now, these axe some of the goals oéryour Bureau of Educatlon for the’
. Handicapped. K

—

,//”/// g

Thank.you.very much. o . .

Mr.’Dav1s"

I want ‘'té talk to you on the maximum utilization of

/AN

bit of money and do the whole jeb.

federal funds and sort of planriing concepts and how to@

ke a little

>

Dr. Campanelli’ was saying that 'you had at led$t nine or ten thousand

Tndidn chlil ren who were
you took our. one hundred a

andiécapped .and needed services.

Well, 1f

ten thousand dollar§7/?hat would mean’

about elevén‘dollars, apiece, and that is not going to do very much
. : L ' '

PN : 25 e
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good, So,fggp can see we really have limited resdurces. And what - |
I would like to talk about, briefly, trying to maximize that, resource.

Not looking at Title VI and Title IIE, vocational edudaﬂion,lwhat LA
you' chn squeeze out of Title I and whae you caﬁ‘squeeze)out of BIA, . *

« all'of thése 1ittle pots of money, but more ‘importantly, are the
handicapped chiidyren that stand at the local level “and that aren't ,.‘
_ getting seryices, And basically what we dre trying to do is target-' T
- ing in on that group and looking, and saying, like: Dr. ‘Warner ise )
_saying, what' are their needs,‘through a need assessment., And you Tree .
‘can't do it from Washington. It'sg the local people, local tribes S
and local school systems who can determine what thn needs of the "
children .are. s - : . ' \

o

I would like to make a parallel to .the s&stems approach. If I can o

restate it in the systems 1anguages, that there are mfny Indian .

hand;capped children not receiving appropriate Speaial ‘Education for -
+ their - needs. That's the problem in a ‘4 nutshell. OGr objective is
to increase the number of. children being servedy and then we use

|. different strategies to 1mp1ement that plan. If I can make an

analogy to the system, the systems. people talksabout the systematic y

President Kennedy set as a national goal to have a man on The moon.

That was the objective. .The, problem wass nat10na1 gseeurity, -

national prestige, the knowledge involved. And so ‘he arbitrarily

set this objective of getting a man to thé moon.’ - And ‘he set_up a

_systems approach of dhalyzing all of the.variou§ components, that x S

were necessary, the technology, to get to the moon. There were i
.. fuels to be develoged, there was Cape Kennedy, or Cape Canaveral it

the time, to be developed. The Houston space center. The flight.
supgprt system. There were so many things. You know, we didn't
‘know anything about space medicine; technology, teflon;. all of the ., )
things that were developed out of the space age. And to look at '”¥§ '
all of these things together--that is what we have to do’ irf the case ‘
of the handicapped. We have a lot of different-kids with a lot of
different types of needs. We have’the ‘handicapped children who might
-have a wheelchair, so all you have to do, perhaps, is to put ,a ramp
“outside the door and they, can partigipate like any other child.
Then you have speech -and language ptoblems, anh you:get a good
s speech clinician in and in six months you might have that lisp or
other speech defect corrected. Thosé kids are no longer handicapped,
at least as far we are concerned. Andg then you have the more,
severely handica 5 the trainable menta y-retarded who are never.
going to it in a regular 1 System. But, through Spe01a1\
. Education, they can be fled and self-skilled, Selfwcencepts,~ehé/
learning of a jobe  Many of 'you people go down to the Hacienda down
iR ’01d *Town. You not1ce on thé wall - plaque'to the restaurant
association there from the National Association for Retarded
Children, because that man has hired in his kitchen and as bus boys,
retarded kids, . Now, some of these kids were destined, perhaps, to
® be in institutions. I worked for the Arizona Children's-€olony three"

-

‘;

. approach, the systems approach. Theéy- said, that the moon sgﬁt-- .

.

Y
b
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. years go, and I saw a 16t of k;Lds there who ,shouldn’t have been g

) there.| But they didn't have any '{/to teach’them. and” train them.

<.\, They didn't know how to act. +And. ¥f you, remember that some of these

‘ kids will only be sgven or fght years old, mentally, aS@long as

" they live--but aren't som sevea@bor -eight-year-old kids“able to go

* out do some things, cer aim thirgs? Can't 'they make a living? .

. . There are certainly a-lot of jobs, skills, p#Mat these people can do.‘

j S0 we have lots zé/p?oblems 1n"Spec1al Ed -ation, not only the

S~ . ~“cdassroom delivery.seryices, but we have teacher’ tralnlng, we have
instructional)néperlal we have transportation, 311 of these things
have to fit ifn and that is what planning is all about: to show the
relatlonshlp of each of these act1v1t1es and how we can focus them

Yo 1n/bn ﬁhe chlldren. o 3 o *

v ‘,Som ‘people talk just theoretlcall;\@bout tralnlng so many teachers.

¢ " Sg/what? If you have all of the teacher training in the world, and

ey are not teaching kids; you have wasted your time. So what we

want to do’;z get all of these different systems working Qogether '

./ and targetipf in on”the populatlon. : :

.
[y

"/// I would like to say something about Spggégl Education as far as-the
' + federal government is concerned. Theré”must be three things: One,
they must be handicapped children as defingd by the Congress. That
is the mentally ratarded, deaf, hara of hearing, et cetera. Two;
_ _ they must have spec1al education services related to those needs.
e It is very obvious that the blind need some spec1a; things. They
- need braille or they need’t&lklng voices. The trainable retarded
need’special curriculum to learn things. And-the speech cases need- . __
speech therapy.” So .those are special curricula, special cours
related to those very special needs of the children, not general!?ﬁ
but the special neea%i Then, the thirdp t, you have to have people
" trained to deal with those needs, to recgzhize them-and to know -
what to do about them. So, those are the three things to meet ‘

Special Education as far as the U.S. Office of Education is concerned.

I

e

It's one, to be handicapped child:en_as~defined by the law; two, .
specialized curriculum related to the1r special needs; three,\v
e spec1allzed personnel. . : e

4

And then, if it is Title III you have got to have a few more things.
1f 1t\;§»T1tle I, then -they have to be .of low income. If 1t is BIA,
U théy have to be Indlaﬁs I would like to talk later in some of the
‘\<<i\ - groups, about ;the systems .gpproach. 6 Basically, what we want to do,
o is to 1o k at all of the resources available. \Dr. Lobosco was
talklng that. Don't dd scmethlng with Title VI unds, or Title I
¢+ . funds that you can get from somebody klse. So, if you look at the
© whole sy tem, you ‘¢ag map it © fipd out what\all of the”
_‘§ ces are in thé mmunluy and then ou look at ‘your kids and
& S8 ‘ ' '

Mhat don't we have?"
/ ’ : * N .
- . k) . . -
Well hat's what we sai@ this is all about.  We are trying to lp — T
you solNe some of “these gaps 8 are trying to get rgsou S to
AN S, - o i . *
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J . . Yyou. Asdkar as the U. Ss Office of Educatlon is concerned we Have
’ NERS no responslbillties for. ducatrgg any children, whether he be, ’

. Indian," Mex1can,'Anglo,
the local ‘education agenc , that- do that. We @ire--orily a resource.
So we are not .going to come in and:; ell you what “to do. * I hope T
have made myself perfectif clear where the ‘administration sits o6n

. that. We are a résource, and only a resoyrce to-you, and want ‘to
. offer. all of our technical as51stance to ygy, whenever we can be of
) service.. : Lo " . » N
_ , I want to emphaslze that we have very 11tt1e mgggy.acAnd these %
3 o p1ann1ng activities can hopefu11y have a multlplm" Efect. ATe,
. plant a seed.and it grows§ A ‘hundred and “ten” thg d-'dollars, e
St , @, ‘potentially, ¥an _grow.in a'lot of different ways. 'You can have a

;- very/ successful proJect. Leti's. lobk,at California the: last couple

! State legislation for presohool ki§s, for.the hand1cagped. So,.ﬁh_
,._,,,:& o ‘the%v put‘a lot of their [I‘ltile VI moyey. into preschoob and t! ﬁ
™. . demonstrated very clearly to, thd \l; gislature-—and once th ey
:7 “these,classes ‘going, they brought &he legislators, by.hand, ingo 'y
/ ~* the classroom to see what bhe k1ds were doing..  Here they ha\d the %’
e
%
~

bringing them up to a higher level, when they got to” the first ™~

. grade, and they could compete with the’ other kids, any of them.
‘S0, the State 1eg1s1atufe\had a whole new law implementing presc\:or
programs . for hand1capped children. This is whatl we need--what 'w

mean. by seed money. Somebody | in

. ago, ed oyer, the systet and thgysaid:
programs, 4 ve good residential’ prog ’
¢secondary, but th1ng is’ being done;

, when he gets to schagl, 'he has a digad antage " 8o they
¢ in on the prai\hool hand1capped ahd they

eally need «it\ , No one else is doing any ing £0 ‘th
: demonstrated that you could take a11 ot heo::od

hree or fouf years
od elementary

-

P

. they. got broader support. Ahd I think you can do tht same thi

\¢{ . your tri es.
“the same thing 9

! children, we can rationali and Jusbify more money going into the
\\§W ‘ prograpa\_zh;s is the on1y way we can “talk ‘to Congress, is sho .
: them “that these thlngsﬂwork. you might gkcide that they might!not ~

ork. That, o 1d 11y b t . Thank" .«
WO £ u really be 'up. to you an you

hatevery It's only the tribes, you‘know,

of 4ears, what they have.dofie with Title VI. They said they.haq no ;}f‘

deaf and the blind and the mentally’ ‘retarded Kids funcflonLng-and .zﬁ o

of - the country, -
rk, andothe‘
roject. And- so they have funded programs all over
e “\' .
.hey have a whole new Staté program.’ By prov1hg so’ethlng,
The 'same tthg with the Bureau of Indian- Affairs. And '

ith the U.S. Office of. ‘Education.. Because, as y0u,:;;/ﬂ/ k//
prove that it can’ e dene ith Indian ch11dren,fﬁand1capped Indian- S

»
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;missionaZereetoday is not one of telling yoﬂ how to do something,
ting-that you should do it. Because we don't know what you ./

or sugg
should do.  We don't have that kind of information. But what we

would prefer to do is to tell you about some ‘of the things\ that we
know about, some .of the thirigs that have happened, and som
experlences we have had, and hopefully, that you can then t

ful as far as you are conderned. In other wo! Ss relevant tb you

-and/relevant to the children that live,in those districts, live on
‘those reservations, and attend those sc ools, \and so on. | ot

It is not our 1dea\to te\lkyou that a certain plan is better lhan .
another.

So, let me just h:éin b saggestfﬁg to .you that excebtionalit§ or /////

handicapping,conditi s have absolutely no respect for race, creed,.
or color. That theré Are exceptional children and handicapped
childrén among,every race in the world. And it just depends, I
suppose, on how those vatious peoples respond to those types of
handjicaps. Unfortunately, we don't like to, think about this very
often, but unforgunately handicapped children grow up to be handi-
capped adults. And handicapped adults present problems for communi-
ties, that many people find very alarming and also very difficult

to handlé. So, I would like to have you think this morning with me
in terms not only of the hand1capped children that are coming into
your schools, and not only about the'handicapped adults that are out
of school. But, I\would like to have you think about those children
that will be born within the next. month few months, or those that
haven't even been cog?elved yet. Because we have got to think in

terms of prevention “gs well ation in' education and rehabil-
itation,. : :

e
L A

- //f
So I think it is rather importafy to lpokfat t n a much broader
perspectlve than in terms of ‘whetBer or not _you gan proyide a

spec1a1 class for a child attendlng.aﬁhoarding school ort, some

particular reservatiom. e W, v
. %y o =
. & B : . \ N \ 4
Now, let's see’ 1f we can't’ Just ze¥o im onkwhat this t1t1e ns,

"handicapped children."” I do not, méan d1sadvantaged children,
though there are many haﬂhlcapped children among those who are

- sometimes referred, toas disiddvantaged.’ Because. diSadVantaged
children oftentimes:

e from poverty-stricken areas where, for
example, the rate of prem turity is.three, four, or five times.as
h1gh as it isin .suburban areas. And I‘am not° necessar11y talking
about culturally disadvantaged. I don't like the word. I think it ..
is a/misnOmer, really, ' Not very long ago I wa¢ talking with a group
of Black students on-our campus. I said: "There are a number of
you who refer to yourselves as culturally dlsadvantaged. And’
they sa1d. "Yes." ‘And T said: "we11 let. me "ask you a duestlon.

\

o
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And L said: "All of this is meaningful to you, no matter whether

* handicapped, or ch11drenﬂ£h::¥are sohetimes referre to_as mentally

" school and he firidg himself two or three years retgrded in many

'_ learn and do ach1eve. But/jin so many cases, we are ta1k1ng abdut

. \ : :
As Black people, do you have a 1anguage?"“ They said: "Yes." -

I—-said: "Do you have some beliefs and some values that are pretty :
dear te you?"/ "Yes, yes. We do.'" - © e .

you live in a ghetto or whether you live 4n a suburban area or . :
where?" '"Yes, right." ‘ - -

[N

you hdve a culture, don't you?" '"Righ
less important than mine?' . ""No, nd."
]

"' "Is your culture

-

"Then, whx\gzbyou say you are disadvantaged? You\are dffferent, and .

maybe some“of the things, you would like, economicaly speaking, you* o
don't have. ut I would suggest to you that you don\t have-the

So, I think it is a matter of be1ng proud of the culture,
you handle thQ handicapping coﬂ%tions within a culture is a problem
for that culture,.itself. Eithe\r you accept them, or.whether you
«deny them, is still a problem within that culture. And I can't
‘determine that myself.

¢

Let's take a 1ook'tor a moment amon those that are considered

retarded, or.mentally handicapped. Now, again) 1 find in talking \\‘ .
with gedple across the coun » that there are a number of people - e
who would like to deny the fact that there are meptally handicappged
children. They‘will tell you that instead bf being mentally handi-

capped, these are children that have been: environmentally deprived, ’
they haven't been st1mu}ated, and on and 6n and on. But 'let me '
suggest tb you that when a child is five years old and enters/

different armas, psycho-motor skills, intellectually, you either
need tolrecognize the problem that he has, ‘or the child will suffer :
endl s1y all of - the way through the stchool.

'Let me suggest that maybe the, reason we want to deny the fact that
a child is mentally handicapped is’that it may be a threat to us., . k
It¢* may show a weakness on our part, that we could havé slred a ‘; § QN»
retarded child. Or 'that we could have given birth to a retarded x\\\\\\\\\'
child. Or, maybe- through no fault of “dur:own, ‘the child had an

inféctious disease as a baby, and becamebretarded. But ignoring

it will not help it. It won't gonaway. And mentally retarded the

child.will be, from the ¢1me'the°:;Eident occurred, probably until

-

his death. T

. ® )
Now there are cases where there are children who do perform as’ ) ;
.mentally hapdicapped youngsters and do change their behavior and do- _ .
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. exceptions, and not the rule.  If adequate diagnosis concerns mentally
.  handicapped conditions, I would like to suggest tp you as educators, '
as school board people, thatrwe have to 'scknowledge this deficit and
+"  do something about it for the child's sake. But mentally handicapped
children are children who achleve--achieve at two or three grades
. below level. Intellectually speaking, they are probably more like w
- * children two or thrég;%eaﬁﬁ younger than fiemselVes. In other
S words, one way, that T have found that mothers oftentimes zero in
on this better than any other way, is that if you are{ta1k1ng
_about a six-year-old child who. is mentally handicapped, and you ‘ask
" his mother: "Does He behave pretty\nuch like your other children at
- this age?" And she will say: 'No: He can't do many of the .things -
thgt the other children could do. And as a matter of fact, he
- behaves like .Robert did when he was about four." Then this becomes
\ meaningful to people with whom you are talking.- They begin to
) }\\ understand that there is some need for additional help.
3 .

. : Well, let's look at the crippled. A cripple is also another type
' of handlcapped child. There are the cerebral palsy children, who
make up the largest group within that category called crippled or
. » orthopedlcally handicapped. And these are childrén who; for various
) . reason ou will find will be in hospital schools or they will need
i . special kinds of equipment, braces, and so on. And it' is rather
' . interesting .that the public has accepted the "crippled child,much
’ ' more reMdily than'they have the mentally handicapped ch11d.
These are the children you and I oftentimes see and say'- "Isn't
. it a shame. 'And how can I help you7"

.

i -

‘ *  But the mentaIly handlcapped child doesn't look any dlfferent -
\\\;:i: any other child. So you say: '"He can ledrn if he rea11y Ce
s. You know, you are not really ‘putting your mind to it.'" So,
K the crlppled child has some advantages of the fact that the 'handicap
. ' is obvious, and you can see it. Now, there are some children
that fall in the health impaired, that are not quite so obvious. ‘
And these: are children that have epilepsy, for example. There are
. -'several,,but thjd is one type. And I would suggest .to you that
| epilepsy across the countgy is still entirely misuriderstood. It is
" a condition that is hidden from, people, that we are very secretive ,
about it until we are exposed, and yet there are many children who ..
. do have seizures, and do need medlcation/andf&o need 8e§eptance.‘\\\“
. ' A‘? these are epileptic chlldren. S — '

] - - -
. . 7
[}

Others in thls group would include; rheumatlc heart, for txample;
children who are bléeders, sometimes referred to as hemophiliacs,
and children who have cardiac problems. Now, these are only as few.
<o Muscular dystrophy, and so on, are included in this group. And '
these youngsters that oftentimes have to have special equipment and
special-schools in orde{mto literally survive, from,an educational
point/of view. They can®“t make it in the reg lar classrooms. They
need other kinds of servives such as ‘an occup tlonal theraplsty a .,
K phy51ca1 theraplst, and so one. L

[ 2
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y ) And, then we come to a group known as the emotionally disturbed. Ahd\\\
R n they, too;" are considered handicapped children. Now, tRhere age two - . ’
groups in th{s one heading that- I would like to have you\think about,
iR There is one group of children that are perhaps disturbed children,
but they are not pathologically involved. 'They disturb adults. They
may' disturb’ teachers. and parents and sshool board members, too, )
probably, They are the kids that oftentimes push you to the limits.
\ ' -And it may not“be because of any particular pathology. It may be
bédause they are just normal ‘for their age. It may mean that they
. ' ', are having a litt fun like you and I did, and now>he\havg forgotten
- \  it. Our memorieslgigbnot very long in’ cases like, that. But when I
\ think of some of the things we did when I was grgwfng up, I could
: ' almost have been classed in this group. fact, I think soma of my.
\\\\\ \\prlncipals and superinte;aents wished that re. \heygggheless,
there are ‘those kinds of youngsters and we are no tal ng a .
those. We are talking about ch11dren who, for varidus reasonms,

have somz type of pathologigal 9ondition that needs' a Special-kind . = <
' of treatment. A classroom wherg they can be on onetiggqggﬁPasis ,

: with a teacher until they can begin to get their pwn house order. o
. Where they can begin to find out how to relate tp'other people. 'Ih ’ \
Some cases yoUngsters® that are emotionally disturbed can't sih next' - .
' to another child. It is absolutély impossible. As soon as you\sit .
. thef down by another, he is either kicking him or clawing him or
biting him or something of the -sort. So these.are children who ar
badly in need of some kind of help, and oftentimes that help is
rather expens}ve. ' :

-

3 One thing that is good ‘about it is that this is the type of handicap
"7  that can be remediated. They do respond to help if Ehey get it at
the proper time.

? .

N\ . . N . ,
‘ e ~~._Another group of hardicapped children you will. find in many cases in
‘ as where poverty is a proBlem are the visually handicapped, the
\zitxand the hard of hearing (eyes and ears). And it is, for several
T " réasons. d I understand that in some cultures, that it is not

ceptable to WEar‘glasses, fof‘example. I don't know about this. A

that among the chlldren'that I grew up with, that we made o
. all kinds<of fuyn of people that woPe glasses. You know, we called
them "Four- éyes." But it was“pretty difficult for a child to get v

read, and.he can't do many other things. So, heré(§ou have a group.

< ~‘<ﬁ2ﬂ;gg’pg1at—where-he—was—Willlﬁébto wear glasses even though he .=~ ‘
: ' couldn't see. But if he can't see, he can't learn, ‘and he can't . o

~  of hand?bap d children that need our attention and also' need some
o7 kind of aid 1mmediate1y if they are going to/be able, to make it in .
: school. .. v ~ i : - o

" The ded ch1ldren, ‘in general, the kids that will not learn language - |

as a normd, chain of events, without extra help, probably.couldn't R .
survive in a™egular classroom.  They are going to need some other G
. kind. of help, t there are many hard of hearing children, with the




o R

- aid, of ampllfication, for exampie,'that they can get along, can be
] served by regular classroom teachers and need not be ggved out.
_They can do beaut1fu11y. Co. s »
v : K =\
Then, of course, there is another group of pegple we talk about, and
. they are the speech defectives. And these are people who, for various
‘ reasons, are not able to master speech patterns, whatever they may
be. They stutter, they have voice problems, they have articulatlong
p¥oblems, and so on. Neverthaless, their speech calls attention to
itself. Whether they are speaking in a foreign tongue or'in English,

or whatever the langyage mightgbe. They become obvious to other
"people )\ they call attenti to themselves because their speech is

-

so diffdrent. , ”
me suggest that I offer you some assumptions this morning,
ere they fit.°® I don't know how you.think about thesé. But

Well, le
and see
I would like to think with you for a moment. I would like to assume
\ that, some handlcaps that we now see in schools and various places,
may be prevented. And those handicaps- may be prevented in a number'

\ of wa One of the things that we’ have noticed. across’ the country

’ s thgﬁ\among many people who are-in“the lower social- -economic - -
leyels, a mother does not receive any medical care up to and 1nc1ud1ng
delivery, in many cases.’ And all of the kinds of pro lems that -
occur go unnoticed, And so, some children are born h%dicapped at ..
the very beginning. . ‘

.
—

There are also a number of children who never see a doctor or don't
have access to a physician until the-time when they. reach school
. and they have their first physical examination.. And.those childhood
diseases we used to 'think of as being: rather unimportant have' left
many ¢hildren deaf, mentally handicapped, and so on. They cannot
_be treated as unimportant kinds of conditions. So, children that
have had measles, whooping cough, mumps, or whatéver it might. be,
you have .to be quite serious in looking. at these children, because
many oﬁ them are injured for.life. So if we could have medical care
through the life of’ the child, pediatric care, it might ‘make a ’
¢ dlfference, might prevent some of these things from happening.
\ : .
-‘Another th1ng that is, extremely 1mporta is proper nutrition for-
‘the mothéT-to before the child is boxn and after the child is
born. And I ;gif?\khaw\how much of a problZﬁ\tﬁts4HLamongpeople that

/// you represent here. C
Now . Let’ﬁe also suggest that when you talk about handlcapplng
\wconditions, I think we have to address. ourselves to the criteria-:
.that we use in determining what those handicapplng conditions are.
. In other words, where is the cutoff going to be for those that are
.ii§§§epn51dered mentally handjcapped? And where will you indicate those
”Tfégégijﬁ*”fhat are gifted and so on? Where are .you going td draw the lines .

of vistally jmpaired, and -so on? So the number could 1ncredse or -
. _ %5 P s 8 :

//'l.
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e,

- .people‘for what they are-and not fo

"hearing children
. they can hear.

child is a child, and I want some education for him, too."

"is.true with other types of handicapped children.

‘O ‘\

decrease by changing those. criteria. Néw, I would like also to 1
‘assume with you that there are other handicaps, some of these: cdn.
“be prevented, but there are other handicaps that may, be partially -
overcome or remediated.. In other words, in part. For example, you:
can use Crutcnps. An you, can plt glasses on visually impaired
children and they can see.  Or you can use visual aids for some of
the people that are con51dered blind and .they can still operate.
“Or you can give medlcatlon to the epileptic and you cdn control his
convulsions. And\iou can also put hearing.aids on spme shard .of

ot all, but on some hard of hearifg’children and
And they can proflt from regular classroom instructlo
Now, therfe are some parents that are extremely concerned about the,
~welfare of their children. But likewise; I would assume that there’
are some parents. that are very dshamed of the fact that they have a'
handicapped child. And I 'would suggest to .you that’ as educators

)and as knowledgealjle peopLg, you have to help these people overcome .
' some of their feellngs of shame and guilt.

And help them understand
it was something that just happened
I would assume that in
willing to respond to the need

it wasn't SOmethlng t

_parents of handlcapped children, as do legis
back to about 1945 tp 1950, the legislation for :
began td“increass\;t\a very rapid rate. And part of this was due
to the very fact that\parents.became act1ve1y involved in seeking
educational oprrtunltles for their children. And it is pretty hard
to' deny a parent of a mentally handicapped or blind or deaf cﬁkld
when they come to you and say: '"Look, I need a class formy c ild.
You say that you believe in education for all children, and this

And
schoole
It is important that,they do.

people do respond. But the parents have to support this;
boards have to support this.

oppor-

overcome all
ith the under-
t just isn't
eaf in most
cases. And pb, matter how hard you try, a bYind person doesn't regain
his sight. ,And no matter how hard-you try,‘that mentaldly handicapped
person who received his condition as'a refult of injury or some
infection and so on, isn't going to becofme -normal, isn't sgoing to
achieve at a normal rate. So I would/assume then, further, that
as mature peopfe, that we will then bégin to accept these handicapped
what they should be. I hop¥
You can't hope to make that blind person see
€ you, to enjoy the sunsets and so on. And the samm
Spec1a1’Educat10n
can't be sold on the basis that it is going to overcome those kinds

I would also assume 'that Special 'Education will
tunities for the bandicappgd 4individuals but it
of* the handicapsy/  You can®t seli Special Educ
standng i
S0.

that comes'throzﬁg.
again, to be 1lil

- i1
ot
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- of people that are going to contnnUe to wWallow T

- ~ | S s
of conditions. But what it can do, it can help makeflife a little

more meaningful for some childrern when théy become adults. And .
ilso can make you a %}ttle more proud,.I would hope.

I would assume that the timing of the intervention, when you do
something about these conditions, is extremely important. I

mentioned prevention, which is erormously important here., But I .
also would like to suggest that you begin to think in terms of young
children. . By the time this child,comes into the school-at six years
of age, it may be too late in terms of reading and language. He" has,
a terrible handdicap to overcome. Thé sooner the better for many of
these. So,:I guess I would like to refer to the speaker yesterday.
Remember the speaker yesterday who talked about the pig #nd the
chlcken va1ng a conversation, -and the chicken was offering a contri-
bition of\ some eggs and the pig was asked to make a commitment with.

a pound of bacon. I would each ‘of you, everyone hdre, you have
.to-make a commitment. And it ma more than a ‘pound f bacon, but
if you don't make a commitment, thj oing to be an awful lot

. , suffer
indignities, and so on. - v} ST

Well, I mentioned‘%;rf}er tﬁat handlcapped children grow up to be
handlcapped adults. Not.only are they handicapped just simply from
‘being mentally handicapped, or visually handicapped, and so on,
but they al'so become depenéent people, terribly dependent. But more
~‘than that, Ypaybe you recognize this, that they are unemployable. So,
‘they have séveral things going against them. One is that they don't
have the dignity of being able to hold a job. I think that is
important. Nb matter how menial 'a task, they still enjoy holding
a job. And sd, it is probably important that we consider these )
people for that very reason, to giye them some dignlty fy’life.
. Let's go back just a moment -- I wanted to show you, fo example,‘\\\\\“\~NMN~N“N;N;
it shows here what happens when the family income is down and the )

kind of medical. care that people get. See what happens?

« . :
But let us take aglook at this for just a moment. Talking about -
opportunities for children, if they have had less than eight years
of schooling, they end up with $145,000 plus for their lifetime for
earnings. If they have had one to three years of hlgh schee], they
earn $236,000. And if they can go to college, one to three years,
327,000, And if they have a degree, for example, they can make
bout a half a million dollars in their lifetime. So, there are
many of these children, handicapped as théy may be, I am not talkimg:
about mentally handicapped, I am talking about the deaf, and the
blind and the cripples and so on, the epileptics, because of various
_reasons, could go on and could be jobholders and could contrlbute
and also enjoy some of the better things of life. . .
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I/WOuld suggest to you that one of the places, then where we start,
hink we need to start with’ourselves, perhaps. We need to talk
o -about handlcapplng conditions. I don't know whether you are aware ’
~.. of this ot,.1 am sure that you have heard this, do you.know
L, anybody who has talked about this child: '"He is not well? I know
& a family who has a child who-isn't well," Or, "This' family has a
nf'- \\3@hild that, has spells.!" Did you ever hear this° These are the
hiég; that sort of mystlfy gnd sort of keep hidden some’
e ought to talk about. One of .the best things that

ened. in a long, long time~is the 1nauguratidn and the
implementation of Parents fer Mentally Handicapped Children, -and to
find ;K}Qnt of a mentally handicapped child willing to -take his
child to a meeting or downtowg or out camping and so on. So, among
& adults, we need-to become cohgérsant and to‘be able to discuss these
s things intelligently and re ¢anze them. But perhaps as well, and

- pssst,'" that goes on,
p ‘,somethlng that you sh

nd they almost treat 1t as though it is
1dn' 3 talk about. Children neéd to under-
alk about these*®so that .they can
~ toward people who are less endowed
S0 when we get to this point, the child
o doeén't hear orccan't walk, doesn't becoge
classroom, or isn't the scourge of soclety.‘»I

use; hiding children, f
1nst1tut10ns when they

'example. Or, in some cases, puttlng them-
eed not be there. .

" r o e

' P

lp. Many teacheré simply do not
w how to cope with those kinds of youngsters that I have dis-
‘ ssed this mornlng. They ard uncomfdrtable with thtm. They are
s J -uncomfortable with them for more ways than one, but the major

»  reéason. that they are uncomfortable with these children is that "
" oftentimes these yoqngﬁters are\a threatdtoea“teacher ‘because they
cannot achieve at the expected levels. In other words, a child J
who doésn't do grade- -level work, oftentimes becomes a liability for
the teacher. And it is‘a 11ab111ty for the teacher because the
admlnlstrator imposés certain kinds of restrictions and certais’
kinds of expectatlons on teachers.® That if a teacher gan't bring
a class up to grade level; then there is something 1nfet:;ﬁ about

eachers, as well,\rffed "

the teacher. So here, again, educators need to recognizef I be4“f_
lieve, that there are these.kinds of probl ms o/ And that*yqu treat
o them individually -- we have been talking &bout 1nd1v1dua1 differ-
- - ences for thirty years or more. And now it appeatfs ip many cases
we are getting down to the business of maklng individual differences
megningful. So, let's seg what we can de with "teachers in the way
. ~ of ins€rvice training. I th1nk that Dr. Wirtz, Dr. Lord, and I are
4 : very embarrassed in many cases that’ teachers come out of teacher,

—
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' that there are handicapped youngsters. and if you also begin to-do ve

tra1n1ng instluutlons with absolutely no backgroun& in this area,
with no understanding of hand1capped ch11dren.- And it 1s rather o
ynfortunate. ' a i

So, I would suggest to you, then, that you éanft'ignore them.. They. . - .
are going to be there. If-you' don't help prevent them, there. are
going to be more of them. -And perhhps, if you acknowledge the fact

something about it, you will feel stronger, professionally; you

- will feel better as a human being for having been a part of making

Participart: These figures that you have, are they national?

another individual a little bit more 1ndependent. THank you vegy.
much.

Dr. Eisengach- They are national, yes, ;Eﬁ they are estimates. You .
know, if ‘you go out and try to.determine exactly how many children

there are, that 1s impossible, so it is done,qn an estlmatlon,.

pretty, much.

/ R ' _ : I A
Particigant. Percentagewise, it seems t0 ,indicate that the South-
west is doing less.than the other parts of the country. Does:the A

Indian population have any bearing-on thlS, being responsible for

'the,fess efforts? . .

, . ’ . =~ E Coe

-

Dr. Eisenbachs Oh, I suppose. But, I would also like to suggest; to ’

" you that Special E- catlon and/the recognition of handicapped.

‘not a%hamed.

: contlnuem

’yogpgster if

children: really began in the.East. I think as you 'saw the growth,

it moved westward If,youolook‘at\certlflcatlon patterns, they were
2 phrey DTtrart r‘behnnd in the Southwest from what they were in
1111n015 oryWisecons\n. Perhaps part of this is tied to a rural ///
phenomenon) I would suggest that rural people are a little' more
accgpting of disabi Piries and of people being different, maybe, than
'some of ,our syburba erends.”’That you. don't -Have to h1de your, \\\\ .
u live out in the country, .you share with your 1;7,4»”””/
0 on."‘T\llyed in;the country. _I knew these’ k1nds
doh't think ‘they were partlodla}iy ashamed of ' -
They may have- been indifferent,- but they were .. e

neighbors and
of people, and
their youngsters.

_..—_../
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Any other questi

\_.\m
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? Well, Dr. Wirtz and Dr. Lord are going to - 55;:f\5\\ '

. ’ ° A ) > S .
Dr. Lord: I am glad to be here, haﬁd I Just want to kind of 1eve1 L
P%ith you you and talk to you in the problems in which we are interested =~ * ~
.in. I am going on the assumptLon that you all Love children; I am L L

lost if you do not. Do you 3ll lowe children? Anyone who doesn't? . .
Some of you had better leave then. It depends upon what time ot day \‘
and so forth. - : . , ‘ .




Te all entitled,to moments when we. don't like them. We
e children, but somet1mes we don't like them, don't like
ay they behave, but we get over that in a hurry. So we
children, amd we want to learn something bout children,
think that I can be comfortable with you jin trying to
some of the things we shou1d be doing. . o

Now, I told my secretary that I was g01ng to make' this speech, And
I said, if I made this speech, hgw are you going to feel?  She is
my segretary, and a very able person;-how would you feel-about it
~if you sat’ in the audience, and how would I feel if I heard my own

speech, That's not a bad idea, just really hearing yourself ‘and

see how you like it. So she made some little cartoons for me here.

Well, I think'I would.feel if I ran a school and-had a lot oﬁ :
problems and a Tot of ch1ldren ‘and so forth, T wouldn't want another '
guy coming around <and te111ng me what glse to do, what else I should
.be doing. - I'd*have a tendency to pull out my hair and throw _up. my
hands, and turn him off sand so forth., And I've got parents and .
I've got children, and I've got BIA off1c1a1s, school superintendents,
and committees and anthropologists and so forth and this stuff, =~

running out of ‘my ears. Just. leave -me. alone and let me work for a .
little wh11e. You may feel ‘that way, I don't know. That would be . .o
‘a natural’ feeling, .if you do- feel that, +way. She said she thought ) - .

you could feel that way. .One the other hand, she said, that maybe
you would be w1111ng to study this problem a little bit. Maybe .
you would be willing to looK at it. Maybe-you would be willing to © .

) see_1f by any chance, you have any ch11dren that are not be1ng
i served properly., - . -

. S Ny Coee
e R . -t e RS ' L o
I have always felt, a1though I have never been able to do it, that /
if T rdn a school and was very, very busy ads an adm1n1strator, o
pr1nc1pa1, and so forth, that I would at least try, if I couldsd't
have spec1a1 programs now, I would at least -try to have Some active - .
consideration being given in my schoo//to’allow for children with
“special needs. I think that the ‘simple t7thing that you could do -
‘would have what Iazogld/chT'a child st3&§ committee, to have that .-
established, a y. You have a few people, I hope, that are
reafly actfvezﬁiz interested in children. You'more than ‘likely - 4
’ .have some people who are more interested than others. I don't see
why you couldn!t form*maybe a little, active, child study committee.
. And I.would state to' the committee, speaking now as a principal,
your job is to see to it that every child that has a.problem in--
. this school.is. known to us, and that the school® is trying to: do as
much. as. it can for that c2;é§)w1th our own resources.’ I would say®
to myself I busy, I h to seéj:hatﬁthe water pipes don't freeze
Ahaveﬁ;;ézéke igré\of,the 'E(/drerlwho are truyant, and so on, have
24

an ‘_ R
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»all of- the parents,/have to entertain all of these damned(”
visitors that come to my_séhool, and so forth. I - very busys I

. am lfkely “to. overlook/our own children. It is my responsiblllty as - S
a pr1nc1pa1 to do these thlngs here and. that I am 1ikely to ovenlook,

. . - “.' . . X M .
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sthese childrem; T believe that

AN . night if I said,-here’is a eommltte\\of five teachers or three
\\\\\ ~ ;eachers whoare-systematically gett\hg‘the names and pgoblems of -
: all of the ch11d

- to the staff/ nd talk‘a ut- them. \ 8o ?here/ls no child in-thé\school”
.. that has a problem that wa don't kn w ‘abpit and are mot trying to
> " do somé little thing, some dmall thing4bout that child. Now,~that
e doesn't cdst a nickel. And I\think that in' time you would wncover ~_"*-"
lots jof problems that needed some attention, and I think you would
% " walso find some te hers that swould go into some of these\problems
- with children who need special needs. And your staff meetings
could be very helpful because you are going to talk abont"them*
That- is the cheaijj; thing that I have to offer §3h\

. . Now, you have go lot of committees goﬁng on now, but half of e
* nt them, I know, are mnot _too important, at least, the kinds of committees
I used to have. Try to\getfa'comm1ttee that is .directly involved
with the‘children that.,®ill s€r1ou§ly look at all. of the ch1ldren,
and you will be syrxprited at what teachers ‘can see sometimes, in
the problems the childEj; in other rooms have--it is very intriguing
- for a3 teacher, say, in room "A," to go over to a teacher in room ''B,". .
-and talk ‘about problems:of her otwn children that she didn't see. .
. There.is a lot'of good stimulation there, So madybe, at least you
‘ 1< ' mlght think about gett1ng on the ball and trying to study your,

problems. *

. : “
¢ - N . .

W"'.. ’ Oh,,and,flnally, when you thought"§:§NQgpld do someth1ng like this
‘ you can get. some outside resources of one, kind 8r another. She is o
, all loaded, br1efcase, and ready to go. And she is. _sgmebody that
4 ~ is'going to help you. And I”am going to be talking about these.

outside people, specialists who might help y0u in just a moment.

A .

Now, I don't know if I have an audience that will go along on some
assumptions with me ‘or not. But I want to try @pme,assumpt1ons on

.you. Okay, all children have some school-related problems. I s
wonder, if you believe that, I think my own children were fa1rly i B
. : normal, but I know they had -some problems. I would" insist that”
; if ‘a ch11d knows how to . rgad,wheﬂ—he comes to school he has”quite “
a problem, He really does. I hale seen it-very difflcult for
, teachers of children who knew how to_read when they came to school.,
EUREN ' The teacher knows how to teach that person to read better than

' Ys\\anybody else,vand i had created all k1nds of problems. Do you ,
agree with that7 . : : '

Now, Xi thlnk, too, that we ‘all. agree‘that a teacher must be prepared
" to handLe a w1de range of these probltms. e -are asking teachers
to handle wider ranges than ever before, We are throwing more ,and
more of these responslbilitles on her., The teacher must' handle
- quite 'a wide range of children.- She must handle marg1nal ch1ldren, N |
\ N It . K L
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* of this child in the
- little different to take care of this extreme case, modexate- to

". has pointed out, is an extremely important thing. VIt has been : . ‘ ﬁf:x
. recognized nationally. that through some federal legislation under ' ’

- As Dr. Eisenbach mentioned earlier, most regular class teachers, Sy

" the child who is ahiizgigﬁtoo extreme in difficulty, there are 1R4$°

© deviate, too severe,wfoo abiding .to be cared for totally in ‘the

and various handicapped groups. We expect her to handle a very \\\\
ide rapge of diffierences. Sometimés theé differences are too much

: ~teacher should have some special help in handlisg the

modetately Severe problems or the problem of learnin adjustment,

sré the whole field of Special Education comes-in. '

‘the tail-end of the children, ere the problEﬁ\is

. doesn't have

ere is nothing quite available take care S

hool, and the school has to do omething a. N ?ﬁ~\g*<

the resources, and,

severe. That is moderate to severe, in any one'of the :several:
dimensions that we have talked about, including the _gifted child,
too. The gifted child, the very bright child 'cannow/be\overlooked.
He, too, needs some kind of special help. ) _
& : i ] . ‘ ot
.Dr. Wirtz: Can T make a comment, Fraﬁcis7’ I thigk what Dr. Lord T

the Education ?rofessional Development A&t (EDPA) they have funded RS
a.whole series of projects to sensitize and train regular classroom .
teachers to be able to work with handicapped kids in the regular

classes. : A _ S

e N

much less administrators, have not had any kind of formal training

to work with handicapped kids. Because if you look at the percent- - .
.ages; it igd to ten percent of our kinds in school who are. going’

- to be handicapped, and sqme of those are always going to be in - SN
regular classes, And we are now trying to plug~into the in-service -
training programs to assist regular classroom teachers to be able

to be at least sensitive to {ghe needs of “these kinds, to the handi-

capped child. I think this is going to make\sohe gignificant o 'hf-.'l

difference. * C S © o N0
. @ \ o » .

Dr. Lord: A So, I am talking.primarliy about the last point ‘here, - _"

many problems for the pegular teacher to handle, those that will Qikézzi;;;y5/

-
v

regular grade by the regular Qeacher.‘

s T am_goi/g/fé/eshmerate and deScrih\\tHewyﬁiigns ays we ‘have | . | '

. tried to”"bring some kipd of service tothese’ ferent children. ' e T

I will give you fo r five Hans here. - R - . -

,. lg y / ‘o P . . N ) //0_

! — “Plan VAN, first one I am talkin abg is plan "A", a special _ \\\“yﬁf

' resburce room,* Now, this plan is-dimed at helping a child to- a N ,

, = succeed in ‘the regular classroom, either full-tlme or part time. . . T
r~ ¢ E ' '

- It might be part-time in the regular c1assroom.
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\, This\plan is devu§e3’2;~he1g the ch1‘\reh to’ have ehohgh relsources
to do a considerable part of the work in the -regular.class when he
ecialized help because
Now a good example
of, that 1s+ the braille resburce roomy kt’ 1d be a-s ec¢i
with a special- eacher who knows brailNe and has all of. L 117
equipmemt and_ so forth. Ié‘would have braille wr er, tape, and
all of- this sort of thrng ‘ toqserveFEhildren who ~
are blindy = . L. T N P ”'A§\

- . . . . .
s o0 .

" Now, there is a bllnd ch11d who comes to’ school in the ,morning and %

ts off the bus and- goe“4‘ his reguPar griges, he -is# reading ‘
braille d theaother chi re readlng printing. But when he b
needs'help, he goes hackéﬁ%{the ource room. ..It"s the responsfv/ .
bility now, of the resoufrce teache to braille his mardtial, take. « -
his spelling lists aﬁd,put them in_bx ;lléﬂ .80 that he can Btudy.
And to braille his arithmetic¢.so that, he can go. back'and sit with
the other .children and dg his arithme 1c. - The teacher”can dictate .
these spellin words 1f he has a1ready~had them—-in-braille he will *
write them in raille and ‘the other children will wkite them in_
¢.printing ‘and he, can také these braI»Te lmstﬁ of spelling-words back
' .to the résource teacher, and she can cetrect them. So, you~ see,’
he wor&gﬁback and forth between the two'classrooms.' All of this
highly specialized help in thé resource room. This 1s/pr6bab1y'the
" ‘most helpful concept that we have, of getting service to children.
Because, literally, this is the résourcefroom for the thld
x” thes/child, where he can.get|'a few. skills he needs, and
nd part of his tlime with the r éﬁTar children. This is
ry, and we are. primarily
£rned now.with g1V1ng speéiallzed he’ p to the-child. - The braille
acher, may occasfbnally work with the regualr teacher, cooperating
‘and digcussing preblems and 50 forth. -But my main concern is fo <
plug into that, ‘handicapped ghlld all of the differént helps and,h/////.
ec1a1 he1p§ hé needs, spec1al matér1a_§ and spec1a1 aids, $o .that,
he'can get along very we11'1nlattendlng Lhe - regu ar gradeé N

there are varlatlons of that. .

“There is % increasing int west in type "ﬁ" I call'i "I call it . 5
°the more generallzed resourte room. Remember, type "AVs.I gaid, . SN
‘was just a braille® teachers She'was only concerne‘Wﬂﬁi(fﬁ?%%feﬁ‘*“%
who did ot haye°51ghbJV’Hef main sk1;;/w5§ braillly and braille-s
,,Atxeédlngj -That's ‘all" she would do. ow, there is very-ggea§-;' ‘(
' i tetest today and you@will vigit tomorrow somg f these resource -
“roo rlghzﬁheggfln_Agsgguer ¢, the general resoth §m¢%§®5- The
. idea is much the sape, excepf the teac ars vare dikely to work with
- .varlety ‘of ch11dren.c. : dBrave %0 e ch11dren who afe slpw, i

11dren.thﬁ%- ajp Afave igme‘émotlgnal problems, some ch11dreh
: ems, and so forth. And again, thlS




o ' don't have anything to hold together, intact, as the,systematic v

.is being done, You get some rooms that deal with learning
problems’and are very often most likely to be remedial reading --

i remedial and learning problems. 1 know of several places where
they have: a gentral-resource foruthe physically handicapped e
children.. That could be in a high school. There-is a teacher who

A knows somgthing about all types of physically handicapped children.

' . She hasher owr room, There are eight or ‘ten physically handicapped
children iw the high.school. These handicapped children can’ .always
.come to her for cqaching, Come to her for remedial teaching, and

" so forth.  And usually these tedchers, ugually. all of these teachers
+ 1in. Special Education try to use the clinical approach. They all
have a problem. You begin with a problem, they define the problem.

-, You set up some alternatives in trying to solwe the problems You .

: try out our methoda%/gnd so forth, and you come back and define ’
. " your problem.., And T think thé clinicql ‘approach to teaching, and.
. I am talking about a. problem approach to teaching, and this is one J
«» - of the fantastic things about Special Education, one of the thin
o .that sets it apart from all ogher fields. W begin with p;ohlems,
we begih with hypotheses, werbegin with #deas on how tg solve theg
, problem. We are obliged to try several approaches to-try to solve - 8
- , the problem. .W& txy to take a look at where we have been, “and we

: start all over again with a new problem -- and so the clinical
approach is probably ‘the hardest of all of the programs that we
have. Without this, without the "teacher first being involved, with ‘
the problgl, with ,his retardation, his blindness, and .so forth, and -

+ ‘without i tructing her on the approach, the gystematic way, we ,

~

h

approach does. . /

v

-

Now, I think this. adaptation -» you can have almost any kind of a
resource room, and have ‘a teacher in there with enough skills to
try to help the variety of children. . Some'places just have a = -~ -
. _ half-day. resource. room. A three-hour resource room; an’ every ., .
- afternoon resource room. You might have two or three different - T
teachers who can-take care of it.. One teachér may Qe better at .
réading problems, and the other teacher might be better ‘in_some- S ) o
1 thing else. Ygu cap Hdve it manned almost by a system of rotating .
" jteachers. And you, as administrators, it is a woriderful opportunity
for you to go ' in there and work for a couple ‘of hours a day or so.
P And learn ‘aboyt thése problems. Set aside an hour a day and-go in °
' and work with the children that need help in that resource room. . .
You think yo6u are too busy, but this would pay off a great deal.in .
temms of sharpening your own skills, - . :

e .

“Now, . theré are manyvvariations of this, I am just not talking
about one patte$n I think it is up to you to look at your own’
system and s€e how many children you -have, what talents do you ° ‘

have°on you staff what -talents can you get? Can'you hire a teacher‘}"v
. next, yéar whio knows quite a bit about retardation7 The next year |, A

e

kN
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you can hire a teacher who knows quite a bit about learning
- . digabilities. And could you use, somehow, these teachers on a , .
' . part-time basis .in a type "B" resource room? There are limitations. .
‘ I think nebady cen krow.all about everything. The services may ,. - >
not -be very specialized, but ag _least you have to begin there,ﬁyoé‘--\- "y v
have*t'o’ hope thh&’yauware giving therchildren something worthwhile. e
' . Dr. Wgrtz: T ihink anothar comment on this, Francis, is/that °
/. you dre begimning to see a trend, I think natjonally, (in tdrms of
training Special Education teachers. We have had a problem and this c .
Spgcial Education for the- handicapped has gotten so speciplized that
- it is driving us out of our trees. You train one .person/for one
: ' " kind of retarded and another kind- of teacher for anothey Kind of . ‘
' . tarded, and another teacher for cripples and another feacher for .
: ;’/)/,//ﬁzaf and one’ for hard of hearing and one for Mind and one for )
- partially sighted. And we have fragmented this whole thifig to the.
.- point where one teacher says: "I can't work with that child be-
,//(/ ‘cause I have only been trained to work with this child. And when

-  you put them all together, I can't work with them because I was
C . trained for something else." . : '
Particigént: Many of these things that'you‘havelmentioned -- one . ¢

~was certified teachers. I wondered, really, one of the Bureau
people could ahswer this -- when are we going to get specially

. trained teachers for Special Education in the BIA? " t

-

Br. Lord: The question is, when do we get the Bureau to set a .
standard and get specially trained teachers so that we can get them ’
“certified by the Bureau, and when can we get sme special help? T

Dr. Campanelli: Well, I don't. think the problem is that blat#mt. : :
We have a number of teachers in the BIA that have graduateor '
. _undergraduate degrees in Special Education. I think the problem is
“h this: “"That very often these people elect not to serve as Special
Education téachers. They prefer tb serve as regular classroom
o« teachers. I don't think the administration has the power to. force
these teachers to serve as Special Education teachers. But'‘I think
it is up to the local school administrator to assign-~or maybe the I 1
BIA Area Director of Education--in terms of needs. There i§ no s
limitation placed on who he “can or cannot hire, not that I am aware

.
. .

of. - .
+

. . o .
e . Participant: Well, let me say assistant teacher? \\‘ !
Yoo "~ Dr. Campanelli: Well; in the BIA, we ‘have about a hundred and four

. - teachers that have graduate’ or undergraduate degrees in the areas
of Special Education. Now, we have trained some more in terms of
the kinds of programs that ‘these Western Michigan people ére'talk}ng
about.’ We started three summers ago, and we will,continge this
summer, where people can’ go to get additional help during the summer, -
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‘and work with students in the regul r classroom §etting.

. X "y

Participant: I have a question.//Now, if we are going to acce A
the stapdard of the States, when -do s starl operaling, principafs,
with the administrators, with the teachers, with child care
certificates-- ¢ : .

Dr, Lord The’ question fs,‘whéh are you going to try to have some
kind of standards for various types of jobs?

4

! Dr..z//(hnelli. 1 woeTﬁ ask other people who are here in charge .

’

~

. And this is part of the criteria’they use for judging schools that

Participant: Isn't one-of the important things to begin with, this

,~/, .

of Educatipg in the, Area Offices, who have the responsibility for
hiring and the types "of people they do hire, I, would ask them to
respond to‘th}ﬁ( A o \\\ R . ’

¢ . . )
Participants I would {ike to respand to your first question, too.
I think you are right in. that traditionally these people have come

into the Burgau of Indian Affairs, and into Special Education, with e

recruitedron that basis. They come in and then we Atart a push in
Special Education’'and say: '"Who among the staff hdssthis kind of
training-and this Kind of interest and so on.". And they have been
utilized like thge? Hopefully, as Dr. Campanelli said yesterday,
nd as it was gbd we11 expressed here today in terms of needs, that
s is an grea we would be able to move into. In terms of a number
ingﬁ; starting with resource rooms. And of course, you are

the efforts we have had on Navajo, and I think this is
erally reflected in the BIA.

these kinds Eﬁ\gualifications. But they haven't,nzzéssarily beepf“

aware
prett 'g
pr, on this‘matter of qualification, that a principal coming in,
1 think the impetus has been, and I think there is a shift in
‘American Education to where this master's degree, although it is
desirable, sometimes something else might take precederice over it
+in the terms of the ability of a person to relate to a teaching.
staff and to a community. And hopefully, whatever means we use,.

be it a master's degree or just a bachelotr's degree with these
qualifications, we will never get away from that in temms of place-
ment of principals. But I certainly seeyour point in terms of more
and more of our youngsters do go into, a public school at some time.

these youngsters-came from. And I certainly recognize that.. -

‘

background of -experience of someone who is interested in individu-
alizing the instruction within a classroom? * That's important as a
background. You can hire someone with all kinds of degrees, but
unless they have this concept, they might not be very successful
with a degree along. Many times, the teachers we have hired-in .
some of these expeniences, they have encountered in the Bureau, is’
that they might go pn and take some training and know the kind of

¢




. T background the youngsters for which they are taking this training
-- and it seems to me that this might be more successful than to *
ya . bring out a lot of specialists who are ignorant of the BIA's pro-
. . ..+ . blems and.the-problems -chMdren have.- I may be Wroag aBout thig,
' And I would agree that certainly.the administration has to be
.interested in pushing this %sort of thing, I know we do not come
by it.; Parents have to join; the Indian people have to do this as
well as -- it's a team approach. It's not a one-way street.
P 3 . ) . .
-Dr. Wirtz: I think 'there are at least three elements that have to
be involyed~in this sort of thing. I hdve worked all across the
'Uni: tates, you know, and I had a principal who wouldn't let me
) try -some of these things that I know how to do. Well, what am I-
o " going to do? You have two options: Either you do what he says,
' : or you go find yourself some place else to work. -And that doesn't
"solve the local dituation. That is where other people come in.
I think you have to have a teacher who is willing and has some
knowledge of what skills to use or what techniques to use. You.
have to have' a principal or a superintendent who is supportive of
these kinds of things. And’ you also have to have a group of
parents who might not-have to bug to‘have it happen, but at least
. support it if it -is happening. And unless you have got all three
of those element$, you really don't have a comprehensive package. .
You can get knotked 'down at any one of these ‘levels. And I think
one of the reasons that we were interested in this kind of ‘a con-
ference is to.be of assistance to the administrators. We “Have an
administrative training program. ThEy aye not having their people
s ' training to be superintendents and principals, getting involved in
some of these aspects of prescriptive teaching, this kind of educa-
tional 1eadership. They are more coricerned with’ budgets, hiring
\ practices,/with the school board relations, public relations, and
| : these are ‘important. But we are still talking about ten percent
of, the¢ school populatlon with these kinds of problems. So there: .
ko be some’ interest and, some knowledge of-this on the part of
¢ administrators,. - ;

v

.  'Participant: You know, another p01nt that keeps coming through to

/" me here has to do with a total teaching staff. And-like you were

s saying, in the absence of them coming out of the colleges and ‘

A universities with this ‘kind of sensitivity, then if we are really

y . going to even,start on this job, we have to have people that are
sensitive and do recognize thése kinds of things as well as the

. other ones that are more specialized, hopefully in a general way.

o Dr. Wigtz: This goes right back te one of the things I was
‘ saying earlier: It is-awfully easy tp let Special Education
develop and it kind of leads an independent life, and goes on by
itsélf. Without being looked at as a part of the whole range of
_educat10na1 activities, which the principal or the superintendent
. ' or the Area Office is.responsible for. And it is so easy for the

v ’ .
. 7 i b T
. ) !
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Special Education teacher to.get out ﬂhere and be completely’
isolated and for them to 'say; "Don't ask me about that; T don't
know anything dbout that, now you are on your own." I taught in
a situat 1like this, when I'was a classroom teacher. And it is
sheer torture, believe meé, beérause you dave got nobody that you
can even ask a question of muchlixlesgs have any interest abpout. S0,
it has got to be considered a part of the overall eduy ational '
package. And that is all we are talking about+ There} is nothing
magic about Special Education. It is just, as Dr. Lord said it, °
you start with the child's problems rather than with the subject
area. Most teachers look at the subject and consider ,the child.
Special EdUGtation.is reversed. You look at the child and the dis- .,
ability and you fit the subjects around. the child's disabilities,
and that really is the only difference between Special Education
and general education, except for the physical facilities and some
of these kinds of things. But the teaching approach, I think is
really important for a11 of Education. i

\

Participant: I think, speaking for school administrators, I can
hit a little bit more to the point of the problemlthat we arge
facing. We have probably about twenty-five teachers, who come

into our system in Eastern Navdjo. And some of these. teachers are
qualified in Special Eduzs;ion. But the problem is that we-have a-
thirty-to-one ratio, putting one teacher to thirty students. Now,
unless we go through ESEA, Title programs, tc secure a teacheY, i
whigh is difficult. to do, to ‘come out to the reservation for one
year, employment is very difficult: “to find Special Education 8 °
persons to come out to the reservations. . So the only program that
we can administer or set up in our pxogram, is when we’ bootleg. -
And when we bootleg, this means thirty-five to forty students to
one teacher. ) :

Dr. Wirtz: I would say that this is essentially a policy problem
within BIA. 1If Special Education is going to be important, then,
we have got to have some classes witl:a one-to-six ratio, or one-
to-eight, whateVer,is necessary.

Particigant° I don't think that I agree with you in this sense: 7 -
You have two dimensions, and it-is:like this: What do you do until //”
you get it into a way it should be in? As an illustration, the ~ -~
last three years, we have had the folks from Northern ‘Coloxado .7
Unive151ty coming down in'terms of sensitizing of all teachers..

One time it caused a little bit of a problem for the other young-

stgrs. But you do what you can until you get the situation the

wdy it should be. You recruit from your staff, and you specialize
,trom your staff and,so ‘on until you can get a lower ratio. But,

" this is the problem of Aherican Education. You just make the best.

“dent that you can. : ’
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: . . Dr. W1rtz- Yes. "It is not conflned to BIA, believe me. I am . [, ., ., ..
o . hoping that by. this afternoon I am™ goidg ‘to have a systematically
[~ : developed plan from the most simple kinds of things to the most \
compleX -- and you know, you can plug into some lele of this and * '

-hopefully we can show the stages of development from'the most & .
*  simple kind of a plan serving kids, to a most complex kind of a.
plan. And hopefully by the time you leave here, everyone can have
some idea of where they might fit on this from the most complex and
sophisticated in the' plan -- and have some idea as the steps that
. they might have to take to develop -that kind of a plan.

z
»

Qr.-Lord: We have sight on this problem and we know how important
. 1t is. And I am going~to charge all thijee of you here'with the ‘
responsibilify to see that it doesn't die, so that we can get to | !
- the bottom Hf it. .
I was very impressed with your responsiveness and your seriousness
- of the problems we aré talking about. I came with the feeling that
we were going to give each other ideas and suggestions and we were
" going to find out a little bit about where the money is or isn't,
and so forth. You can start on a little program of trying to '
change‘lhe attitude of -teacheys. Help your teachers with their
attitude towards the problem and so on.

’ - "

However, we want you to think largely of yourself: Where are you
in your own attitude and convictions, and what you might do?
Now, I talked about the resource room earlier. We are going down
a little different. concept than that, the itinerant teacher serv- -,
ing children. The itinerant teacher i} a traveling teacher," always
takes her service to the child. By and large, the itinerant teacher
‘works with children, one child or several children. The gervices in
this case is taken by a specialist te the child. o ’ -
Now, that is a-little different from‘thé resource room, where the:
teacher ‘stays put. The itinerant teacher moves around and delivers
her services. The important thing is that she brings some special
skills to the child and primarily works with the child, and maybe )
- _ incidentally with the teacher. This, of gourse, is best illustra-

ted by our, speebﬂ therapy program e:jfip forthe If I asked you

what the mpst common kind of service i§ in Special Education, you

would probably say Special Educatidr classes. That's not true.

There are more children getting Special Education in this country,

« - through an 1t1nerant program, than all of. the other programs put

together. .o

,Now, here, you can get a variety of services by the itinerant ,

teacher. It begins with a problem and works from a problem. I S X
« can put this in humble  language by repeating a conversation of a ‘

_ student teacher in college, a college girl, who said to me recently

. : £ .
}; i ’ ?-‘ ] ) ! . 8
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' " 7--'1 said, "Have you had your student teaching?" - And she said,
‘ . "Yes, I taught regular children and I‘tauéht special children."
You know the quéstion I wantéd to ask her, to reinforce my posi- *
+ion, so I asked her which she 1liked better, and she said -- she .

was very perceptive -- she said, "Well, I think I like the special;"‘

ar

And I asked her why, and she said; "glooked like the special

teacher had better excuses for what she was doing." That's her"

own language. And I think we probably do have better excuses for \
what we fre doing. I think we can stand up and defend it quicker, !
sometimes, than the elementary teachers. But we are interested in '
problems, diagnosing the problems, locating the problems, provid- Q‘.

ing the medium of therapeutic programs and very often providing

some- kind of help for the teacher and the parent to follow. . This

is what the\itinerant teachers do. ' ’

\

The bég,qﬁ;;tion 15, what kind of an itinerant‘teacher do you want.

What-kind of skills does she have? Unfortunately, itinerant
teachers don't come in styles and models. You don't do anything

. but ‘teach, as some of the others, some of the others. won't even

’

;talk about MR and so forth. o

0

I guess I-would hire somebody, maybe, qhogis more interested in
learning disabilities. They aren't as hard to engage as some of
the others. ,They are interested In learnipg problems and are kind ,
‘ of a new group’ of sgecialists and they hardly know where to begin =~ hd
. and where to leave off, but I might get sope 66 _them -- so the
itinerant does offer a lot of flexibility. Again, I am giving you
some plans that are not too difficult to put into operation, if
you have some financial resources, and I am sure you do. The
teacher consultant isn't tgo much different from the itinerant. I
get kind-of scared away frzm the word "consultant"., Somebody said,
with our money in the United States, we have a group of tonsultants,
3 and they went into Africa, a col ege professor, an engineer; doc-
- tors, general consultants and so forth. And these consultants
finally ended up working in an area where there were headhunters,
- And the héadhunters began to classify the doctors' brains, the
. " teachers' brains, the businessmens' brains, and the consultants! ~
brains. And then they would sell these. The dogtors brains were :
five dollars an ounce; tlie teachers' brains ten dollars an ounce;
but the consultants' brains were five hundred dollars an ounces
Why five hundred dollars an ounce? ‘They said, "Because it takes
so .damn many of them to get an ounce of brains.'

v So, I'don't like to use the word. The itinefant_teacher is a con- AR
sultant to the child.. Now, get the difference: The itinerant o )
teacher is a comsultant to the child. The consultant, on the
other hand, is a consultant to the teacher. He tries to help the v
regular teacher with a variety of problems, by working with the - '
teacher. Gives the teacher/Hélp in'maperial and resources, and

: 7
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- " so on. Now, the Qam,_of course, is to help the teacher so that .
o . “he can do a better job with the child. . I have ‘all kinds of reser- !
‘ vations about this. Because,some teachers are very busy and'somégg )
teachers kind of resent the fact of having somecne ‘come in and v
N telling them what to do. .And what they want is a little time, you
know, you do it yourself: I've got more thah I cat do the way
. things axe going how. But that is the intent of the consultant.

¥

y g N
But remember, the consultant is primarily a cénsultant to' the
tedcher.  Now, they sometimes' come in special models, they are
§ " called MR, and some of them are called this and that and so forth..
I think we are going to work more on the idea of generalizing. The
person who knows a lot about”several kinds of children is going to
be the consultant. The people in MR know a lot about the handicaps
of other kinds of children, too, and we have built.the specialist . o
all out of proportion, his'real skills. For example, motivation.
/- I don't know what motivates t?e‘handicapped and the ‘retardeéd child.
, I don't know that I motivate you any differently than I do children.
- ' The principles are the motivation, and someont can ask me a question
and I can reinforce them. :The children respond to almost the same
. kind of motivation. I don't know whether they actually learn any
differently, that there are any differences, in learning. So I
' suspect we are going to come more and more to traiping generally :
“and help, teach a variety of teachers, and that is the kind of
‘person, probably, you would employ: one who is probably trained in !
learning disabilities-and retardatiomw, with a little knowledge of
7“ : -each.’ Tpat would take care of most of our children, wouldn't it?

. . t

¢ . Of course, you have o have them coming In at the State level,

o - - regional level, and local levels. Now, I haven!t said anything

‘ .about special classes. I didn't because I thought you knew a lot
“about special classes,’and that is anothet kind of an approach.
Now, ™ don't think I will say anyéhing'about it, because that co
is not far removed from your own experiences. But you want to’
remember that even spe¢ial classes come'in different dimensio
There are full-time special classes, held full-time, held p
time, come in two afternoons a week, and there are great v
in specialgglasses. I really think that the special cla

rs are more

, least invepfive way to handle your problems. .These ot e
Aust ‘a special”

resourceful and more helpful for more children, than,
class. : o

El
:

But let me give you just one example on a modi
claks. A cluster of children. If you haveg r example, a few
retarded children, and put them all in the e grade room. - They
‘can be a supplement to the classroom and ydu have sort of a modi-
fication of the special class, and you might end up taking special
classes. Now, California does this with gifted ‘children. Instead
of keeping tHe gifted children in special classes all day, there
are a vari&fg/of ways you can do it, a very simple way is to have

cation.of a special

/ .
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one teachef;instfu&t §everal oft%hem,,cluster.themmf/Have éLe
teacher wittr the resousces and material and get with fhem: And
igstead of having two or three each, each %eache? has gix, you
see. The-children.stimulate :each other. they needn't be all on \
the same grade level. Different grade levels: Bright children,
you kndw, get along.very wel] dt’ different grade levels and age
levels. * So,’ there &are all kind£ of modificatiqns for special : "
classes. ° Everything from' full- time, part-time, clustering antl so . -
on and so forth. And there are dll kinds of pessibilities for you. .
You look at your own situatjon and yoh decide wh1ch kind you might
want to use. « v . 'S .

A

o )
LY

[ .

Well, I have kind-of finished my first round of ideas, and I come J:j
back to you again, systematically, and I will talk about adminis-
trative plans for de11vering thege servicestinto schools "and ‘ e
regions. Again, don't try to do too'much st once, try to.do a . ‘
simple package, look ‘at_ the thing yourself, believe in it yourself

and let this thing evolve into "a genuine service. But I thirk you- /
should feel perhaps not guilty that you don't have these services
for these children. But I think you'must inydlve ‘these children.'
But I think yoy must Ihvolve these children, since:they are going
to be in your schools. You cannot ignorg .them. And some of the
things that I have talked about are ways and means to see that at
,least these children get a fair break within your school. . -

Dr. Wirtz: One of the things that has bothered me for a.long time
is th1s whole business of how kids get into a progxam.

.
k]

Obviously, you have got to have some testlng, because this Tg & ,

helpful tool to find out what gaps there are in.the 1nd1v1dual' /

learning ab111ty, or what he has learned up to this p01nt.’ That

is a piece of it, Another. p1ece of it, and it's something that

was alluded to earlier today, is the whotertedical sidé of this

thing: Is there something which is medically correct le, vision,

hearlng, all of the other things.

,6:' e -

I have seen k1ds referred as hearing handicapped for example, an‘

,have ‘a doctor look at them and find out that a bean, or a/hﬁnk of

crayon in the ear, or a’big hunk of wax in those ears, is/what 1g
> keeping him from hearing. They get that out and the k%d/s hearlng

is back -to normal again. So you have to have a medica evaluatipn,

This “is abgolutely critical for many of the kids. * You have to

have ‘an educational evaluation. I think that somebody with an

‘educationa backgroynd, aside from a psycholégist, who is a

testing type, to look at what gaps are there in his learning skillsr

I mearr, if he has got problems in reading, for example, is it

because the teacher is using phonics approach and the kid needs >

the visual approach? And there are a variety of approaches. Is

‘it that he can't master the basic fundamentals of doing arithmetic?

Or is it that he can't do the word problems? ‘All of these kinds

- 50
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» of things have to\ be eshluated and ypu 1itera11y plot charts where -
[ = he is and the educational, type of sk1lll. On top of that, you need
. _ what we would call a social h1story or social evalpation.. I think, 2] .
. ~ " we have to.kndw something about his relationship with his fellow

students. We've got to know something about his relationship with
his sisters and prothers, with his’ parents. All of these things
are important in making an educational plan. And when you are all

! through, here ¥s what you are saying: Okéy, here is what we have
got, and turn it over\to somebody to do with it.

v \ . v . , .
' ~__ This group that makes‘the evaluation sh uld write what I call an j, :

- - educational prescription. Something w ch can be given to the
= . teacher and say. '"Hére are some things ‘that you can try. We know -
4 = at this point you cam try this until he gets to this point." And
. . it is much like a ‘physician. The physic1an says: "I think I am.
& - - golng to try you on this and I think you ought to -do this." And

he writes a prescription for you. Any wgood teacher does this;'if
she is watd¥ing children. She knows Ehe next step 1s;£his, and the
_ next step is this. But we don't do it necessarily systematically. \
.o And this is what the diagnosis ought to. be.’ R ¥

I think the classroom teachers ought to be involved in this. If
- Special Education teachers are available, they should be involved“
"in the thing. " I don't think it hurts the principals, even your"
. superintendent, to sit in on these, just to find out what the
edueatlonal problems ares It has otherp values.’ If you do enough
i ’ of evaluatlons, and you make recommendations, and then place.
children in programs which are available, but you have a lot of
. . placements that are marginal placements, it really is not exactly
what we ought to have, but it is the best that we have got for the .
moment. Or you sfiy, let's put him in on a trial basis, to see if
this is the right place for. hims And'come back and reevaluate
him.  If you luok at enough of these; you begin to $it on the mar-
ginal placements; you say that this is the only place that we have
got. And you go back then, say a year later, or two years later,
mhoWWdrdmallnoﬁ these work out? And you find if it didn't wo?ﬁ,
you look at the characteristics of all of these children. And
,then you say, well, maybe this is a new program ‘that we ocught to
hgve. And I have seen some very-.creative programs come out of
‘looking at why-the k1ds didn't fit in the package.
You seé, our problem is our curriculum. We‘say, here is the’program.
The kid has got to fit into one of these slots that we have developed
from pur administrative wisdom, whatever that is, rather than saying:
""Here are some children with some problems, how can we strudture the
program around the problems of these children'7 That always has to
be the starting point, from my p01nt of view; you start with the
problems of the kids.

’ e B A

Dr. Lord: Ta1k1ng about the diagnosis, there are a couple of th1ngs
I think .you can do. Again, it is quite simple. Don't leave it

]
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entirely in the hands 'of one person. I think that the diagnosis .

! shouldsgo t0 a's many as two or three'teae?g:s, or-any kind of a .

. * _ serious problem.  Somebody in that group to have an idea. And . 'W’u
olet the group decide what is to be done with the childe We call  ~ . .
this '"admissions gommittee' or “screening committée™. It is ‘ 0

fdntastic ‘sometimes how they can seé the child on one side and an = °
elementafy teacher can see the child a different way. I wouldn't
call in a special diagnostic psychologist, I/wouldn't trusd him,
byt if you did I would let him know that his ideas have to be "
, weigh@d by somebody else. And you had better look them over.. You - : T
v _ 'might not be able to do it with all children, but if there is any '
. doubt at all, get the collective judgment of several. Just the -
" same, it- assures a more sensible placément and also it is very
stimulating and helpful as a teacher, to go through this- SerVice
several times. It has seme kind: of- 1eveling influence.‘ !

Q, . ) t?

s ; .
Dr. Wirtz: I think of a little girl I saw where we had all of _ _ N .
* these elements. We had psychologists, we had social workers, weé S .

~had educators, we had pediatricians,xpsychlatrlsts, orthopedists.
« Now granted, this was'a very heavily populated suburban area, -so
that we could do all of these things. But with all of that, I am ,
. thinking of one little girl that we brought in our evaluation
clinic. We tested and made recommendations for the placement, and » ,
everybody agreed that this was a perfect placement for her. And - S
- she was sent out to the school. And after the first morning, I . S
"got a call from che te'acher. She said that all hell had broken o o
~loose in her classroom, that we had to take that girl, out. And St R
" there was nothing in the diagnosis to indicate this, and where ' did ' :
we go wrong’ We goofed somewhere. R : Te

. So, we brought her back to the clinic a secbnd time, 1 put her in )
‘ a situatiorf where she had to relate with about a dozen peopley and o i
L ' she couldn't cope with a dozen people at one tifme. When yduiwould‘
get her with all of these people she was’ 11tera11y a wall climber. .
She just exploded. Andctbe result was, we had to find a,different .
placement for her. Now, that ddesn't ‘always happen “that way, for-
) tunately. But even with' this kind of a sophlstlcated staff, y&ﬁ o .
) - still make mistakes. And I like to use the idea of child place- s N -
) ments. ' One of the real dangers we have in Special Education is to o [
go vhrough this. kind of an evaluation, and place a child, and for-s v
_ get about him. - Apd-that is damaging to the child, because children
T -do-change. And.I know there ought’ to be a reevaluation at least, I
think, at least every two years, because children do change. There .
are factors'that enter into the school life that will, change their .
functlonlng. _ -+ _ : ‘ - . - {
, Participant: How would you assess the 51gnif1cance of what some
R .. call the Jexceptati&n syndrome'" in relatibn to what you are saylng,
A ‘ and how the thlqg works? - e .

.3
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* . . Dr. Wirtz: We11 there is an. interesting resear, h-study on this,
and I will use ft as an illustration. They tdﬂﬁpa class of .
children ,and they told the teacher that half of the kids were
really going to go, and ‘they told theﬁteacher of the other half .
" that they really didn't have much., "Well, what they didntt tell -
e - the teacher,.is that the good kids were put in the grofp that they .

. . said weren't going to go very far, and the poéor kids were put in . -
the other group. And what happened? The teacher worked with the
poor kids, and thgy did take off. And the group she had poor
expectation for, didn't produce in spite of the fdct that they
had more potential than the group that was producing. So, here
again,” 1t's what the teacher is expecting from the child. Too
often, if we label the child "mentally retarded", we expect
)zetarded behavior and retarded educational attainments. But, if

i

e cah somehow keep that carrot in, front of the teacher's hose and

n froﬁt\of the child's nose, there are things that kids can do.

You know, you keep pushing them to the limit all of the time, =~ *°
\xgthout breaking them down. But it is awfully easy Just to say," S
'"Well, he isngt going to function.' : '

\\\\\

. v wi\had a teacher that took a class from me and went into Washlngton
as a one-year substitute in a primary class for the mentally
. retarded. These were young kids, (six, seven, ‘eight years old) who -
 were functioning at some low level. And these kids had been. there,
some of them,‘one or two years, at least. And this teacher went in
w1th the idea that she was going to press those ‘children as hard as -
he chould to make some educational attainment.. The result was she
;pt practlcally all of them reading. Some were reading, after the -

¢ -

Se year, at the third grade level, and some even pushing the
o fourth grade level. They hadn't done this before. Now,. at the’
! * °  end of the year, of course, this one-year substitute went out of
- . the picture, and the regular special class teacher--and I even hate
’ , to. use that here, because she was s6 bad--she came back in andb
a}/{ * *  looked at all of the books in her classroom ’ﬁ/gﬁﬂ she said, "Take *
them out of here, these kids Can't read. are.retarded,"
" The result was;y rrght down the drain, thls whole group of kids
~went. And this is happening countless times primatily with the
~ Black populatlon, and they got sick and tired of-it. And they
/ brought a court su1t, and they did away with the basic track system.‘

ey -

Now, to. a certain extent, they threw out the baby with, the basket,
s . because in that population there 'were some kids who tru1y were
' retarded, and needed some special help. But because of us, (I am
talking about professionals now, who should know better) we really
destroyed, literally, the lives of a lot of kids. And this is
" happening. The same .thing is happening in.Detroit. It is happening.
/e in St. Louis." And it is Happening in Chicago. And there is . a real
' : attack on this whole concept of classes for the educable mentally -
% . retarded because we have put too many Kids in there, ‘and have .just . .
let them 51t and stew for the longest t1me«unt11 they get through.

[ : . - v
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© Participant: I am a social worker, ‘and I am on the committee that

- with the,very. difficult problehm--the criteria for eligibility to

the. vale of ,what profess1onal service§/can provide.| ‘

makes the selection of the youngsters that come to the school. w, -
the residential off-reservatipn schools are needing to-come to ‘grips

come to, ‘the " school in the social re 11m, The social referrals are,
'by definition, 'to ‘have exhausted resources availablé to them in
their home communitigs. Therefore, theretis built into" this
" expectation;: the possibility that these. youngsters have gone beyond
Py \ . . ‘\\
I thigk in the BIA we have a un1que'problem. For i*étaﬁce, in our
~setting, this is ‘getting ;up to thirty-five percent of the population
of eight hundred and twenty kids. This is beyond the proportion
~that we referred to, ‘and.it presents a difficult category for a
teacher with a ratio of one to twenty-five of thirty, when you have
'a youngster that demonstrates his behavioxal trouble and as relates
to his learninqueficits._ It is complex, but it is a very real

‘ problem and I think that it is- going to increase rather than® .

-+ decrease. That's my assumption. If it does, then I think this

~

~group ought to address. themselves to 1t sometime.s | S

., .
Dr. Lord: If 1 read your comments correctly, you are say1ng that
they are not ellglbl unless they have other _problems.

Part1cipant' ‘The crideria for eligib1lity includes-- e§1, ig.it's

very - Justlfiable, maybe that is what ought- to be looKed.af.. gerhapsl;;_
- it's best to select g

some children that have -some similar problems. -
I am not sure that’ $§.have been too successful in bringing al\] of
these' services, need®, together. Has. thisyproblem been 'up for
‘reviey by the BIA? * Is there a real defense for it? . I this the

best way to serve the school, or are there other alterngtlves7
)

T w

Partic1pant- what We a{e trying to .do is provide special fac1litiés
‘to educate the child in the commun

< R, .
Part1c1pant. Hav1ng exhausted theséaposs1b111t1es, the youngster
then has a poss1b111ty of reference to the off-reseryation school.

-

-

Dr. Wirtz: I would like to comment to that, up to/a poiht. W,
of course, my concept of a complete Special Education progra
ranges from having options available. You can' always mount this
s¢ope of a program, but it ranges from residenfial facilities to ~
" special class,to resource room, to an itinerant, to a regular class
placement. And really, unless you have these kinds,of options oo
available for placing. children with. problems,’you don't have a
complete Special Education program. You have ‘an incomplete
program, and it may be that at any one moment, like six months or
a year or.maybe everi twWwo years, the child might profit and m1ght
rieed this kind of a-facility. ‘But you try to work them hack out’
~of the segregated type of facility back 1QE° the community. .

o
4 . ?
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eeping an indiy 1dua1

1nd1vidua1 7 You don't change a. dlsturbapce by ¥
'« .. in the environment that created the disturbance Xn the first p ace.
_ You nemove him and. give him some- defenses% some sR{lls, some -

abil work with ‘other people, and then. you_ gra,,ally introduce - =
e_broader sociéty. I donf't necessarily see \that
_ Qa!\d}

‘But the object ought to be that is not, S

dead énd. _ ot to take 1t_§§pefu11y, in teirms of ‘place-'

© pent and try. to move him back out ag®id. At least, give ‘the ’

‘'youngster the optlon or the parents the optlon. R s -
° b

nt: The funcb@on of the BIA boardlng scthl is yhat I am.
saying, 1s in the thrusﬁ (it° needs to be if it-is not) in recdgnltlon B
"o~ .of problems that we are being asked to address ‘ourselves to. We- ’
“_ need a, higher cons1deratlon t the Area Office level, and'I an;\gf ‘&
lad you people.are here as ¢onsultants--it needs to be 1looked a
Qm a \very. pragmatic, 'financial standpoint; the kind of services. .
‘E‘ \%Jﬂeeded Lo meet the,needs of a group of youngsters that d%e _
e at this’ ‘time. : .

.
. -
e * . o 2 -

-

25. Wirtz: Anyone,have a reactlon to’ that‘7 ! T .
N v ® L * . .'* : ‘n'

. - Ve
Panﬁlclgant. I would ust like to support what hé is. saying. ;Ii e
think what he gs saying is that our. schools, our off- reser@atloq,'-g' _
* boarding schools, are becomlng far ‘more. sped?al than ordlnary . -
.public schools,, because we are gettlng children far whom /the public _
. - schools have sort of given up. . AN ; i e
. ' ’ : . b T LA
% ‘Wirtz:- Is this a gradual shift in em hasis? : et
| '0 pa «
3 v Q;t A . . ﬂ qi* p v u. . .
Participant: - Yes. - ¥ ¥ ﬁﬁ% e . . - e -
../ Dree Wirtz- That poses a rea1 tough problem for you, because at that. ]
//// polnt you Have ‘to think, #n terms of what kind of a programiare yau  °° -
offerlng studentg at the board;ng schools.” o e '
o~ > .
] : ‘e N s @ F " i\ .
25 Lord Wé?l do you have the increased resources, now, te”take R S
7. care of this dlfferent population? Or have yoyr resources stayed . = " i
stable and your child population changed? o - B .
. o ™ ~ SO
o Particigant‘ My 1mpres51on is that our f1nances ‘are based agd° T ‘
fixed on daily attendance, And whenever gou reduce the population, ! i
which would be desirable in this- s1tuatlon, you reduce ‘the funding e
base., -, * . b _ .'ﬁ‘ o P v /o
Dr. Wirtz: Can I Just show somethlng here? We wege talking aboutr - // :

th1s at the break.’ ‘Now, I “don!t know how the BIA fixes the amount.

of, money. that gets to this school. . I am asstming that you have got.
. so many kids, ‘and you. have got so much per'ch11d, and that is how

you arrive ‘aty'a budget figuyre, which presénts a rea1 budget f1gure.//

’ . . ) . ° / @
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For Specifl Edughtion, it is a good rule of thumb and I have seen

. this work in almosﬁ every State. I 'see no reason why it can't work
" with BTA. ) _ N

Let's assume that the aﬂerage cgst-per-child is five hundred dollars.:
Let s just pick that.figure out of a hat. For the groups that ate

. mentally retarded, that would be the educable retarded and so on,

-1t runs about twice as much, or about a thousand dollars per 'child.’
Well, if yoy go to the physically" handicapped (this would be
crippled .blind, deaf, the figure would be fairly close to the
emotionally disturbed chiid or about four t{mes ‘this figure, two
thousapd dollars. $o, if you know how many kids you have got and
you, are projecting a budget for them, you can just plug in twice

as much for this group, and four times as much for this group: But

"you've got to make sure that tlie money is available to them and

spread it over the total population, obviously.

<
Particigant' I think the problem there is the ‘salary for your A,
teachers. 7f they are at'Thedsame level, the cost per child is . |-

1ncreas1ng. “And unless they meet the current salaries, like they:
do+in the public schools--we don't pay the Bureau Special Education
teachers, 1°think that this is where we are losing interest.

Dr. Wirté You think ybu are 1osing because you are not paying an
extr# bonys%r teaching Special Education?,

$ 3

3y .

Participank: nght. -

Dr. Wirtz: "Well, that is a real controversial one. I don't know
how same of ‘the other Special Educators feel about it. We are in

a period of supply and ilemand at this point. Where,-if you take the
areas of the blind and‘the deaf, particularly, there are about ten
jobs for every person who 'is trained for it, in the United States.
If you take. some of the other areas, the areas for the crippled,

for example, there are a. lot "of teachers teaching in regular classes
because they can't find jobs. In the,areas of the mentally retarded
we are making great progress. You know, fem years ago it was a lot
vwors$ because some of these federal funding programs were cerryiﬁg
-alot of teachers. And we lose a Rot of heachers. ) ,
No teaching some of these handicapped kids is a real tough job.
Sbgz of the regular teachers complain about sémebody, you know,

got a nicg easy load, and this sort of thing. And the standard
answer I give them: "Do you want .to swap jobs for a while? Just
try it foz a while." It is-no picnic, and, they earn their money .

2

, Dr. Lord: It sgems to me that the biggest thing that happens in

‘the field of Special Education and is happening in some States,
app11es ta your problem here. Mainly, in the past, ih operating a -

_program,” I had to have ‘a, special class for crippled children. And | *
I"tried to get the money. I knew that if I had a special clas$s, 1~
r‘ L » Y 36 ; i o -
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could get the money. In the state of California and places like
that, they don't talk like that anymore. ‘They say: 'What kind of
programs do you really need for.your population?" I need a ‘special .
class for some children, half of my children can be in special
classes half-time, and the other half the other time. And maybe.I
need a resource edacher. Now, you aré¢ reimbursed in terms of the
kind of services and the kind of program you give them. We call it
program reimburgsement. To reimburse the program. There are,

.. different levels of reimbursement. If you have a special class,
«do it this way. If a child is in the hospital, it is a little oo
: more. And the whole financing structure is being away from cate-
¢ gorienl simple ‘reimburgement. It is reimbursement in terms of - N

kind of services and quality of services and the special needs of
the particulnr children. We are tnlking about program reimbursement

and not_ just reimbursement per head. : A
»
Particippnt' I might talk nbout-two points. .
! ar
" In most of the Bureau of Indian &ffnirs, with the eXCeption ‘of the
Navajo and Alaska, youngsters who are in the boarding schools are R

ybungsters who are there for educational reasons, for social
conditions ‘in the home, or such. That makes them eligible for
enrollmeht. Now, this gives the special kind- of population that
was described back here so well. - ,
. Now, in terms;oftability to:Finance and so on. By and large, you
get funds for operation on the basis of the number of people ‘served.
. That is just as it was said. And at the present time, they haven't
+ been able to get any of these kinds'of special components crapnked * .
- . in to the extent that the& are needed. So, you have a situation Ly
K\\\ : where you have this much money for youngsters who are ordinarily ) . 4
] served on the basis of one-to-thirty. So you take that money and : ///
-3\\§ " you use it for the purposes we described in the temrms of the ratios. /
‘ ~,  Now, I am talking about the way it is. I am not.talking about the A
way it should be. Because I think we are workihg hard in terms of V/ ’
\Wgetting these kinds of componénts into the Bureau of Budgets P .
procEss. That over the three-year period they are going through /_/‘,-3 '

the ceilings and limitations that we. have In the executive branch
® : of the federal government within the.Bureau itself, within the:

‘ depdrtment, within the Bureau of the Budget, before you even get /
to Congress with these kinds of things. But it is within this’ kind
of a conjectural framework that we are working in terms of , '

» ~ youngsters, in’temms of ability to serve these youngsters. So, I
say, that this can.become am excuse for not doing anything. And I
don't think that that is the implication of it at all; that we do.
all we can within the framework that we are operating right now,
a ’ afid keep searching for the way it should be. I think ‘“1s is
pretty much of our commitments on g '

Participan;:_ I feel like the BIA is in,a unique situation, where
. - we can contribute a great deal in a better understanding on how to

©
w . - o T
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serve some of these special needs by a very‘girect commitment to

address-these things, to define _them, and 0 work effectively .

meeting them. I think you have a md/g& inherent in the situat{on
in

‘that provides a unique situation gn which the India people
, - rand. the BIA could contribute to some resolutions that a;e not . J
available in the public school systems. i

Dr, Wirtz: There is a golden opportunity in the BIA at this point
to be on what you wauld call the cutting edge of educational
programs, in spite of the fact that vou have some limited resources.

But in terms of the general'kind ot comsultants tha. Di. Lord was
talking ‘about, a broadly based kind of teacher--many of our States
can't do this because they are so-hemmed in with rules and regula-
tions and laws and reimbursement schemes and what have you. And
‘they don't have the flexibility. If we are Just struggling with .
policy statements now,” at this time, now is the time to get on the L

far side. You can have an opportunity, you know, to be fifty o
. " years ahead of half of the States. You don't have that opportunity
very often, . . °

N .
N -

Partioigaﬁt: I have been concerned for. years about the whole matter
of the boarding school. Because they have all of these criterta
that have to be met. One ofteh meets' Indian people and many of
these people have bedn through the old bearding schools. They have
. such a lovely outléok on life. And in those days, I suppose, there -
weren't all of these restrictions about entering boarding school,
" and these were well-adjusted people. And so, you get this sociali-
zation’ that goes on, and it reinforces the normal Indian outlook
]P _ towards the world. And it was a happy outlook.
So the whole thing had to be changed, I suppose, because--maybe to
{ : keep up with changes in othe’ areas of life. And so, the type of
youngster you get often in the big boarding schools come to the
schools with all of these problems. And there they socialize
™ © again. T think 1t would be bewildering, to say - -the least/ to cope
with these people. : ° .
Now, I have always maintained that we should have another schopl
. which would take care of some of the children that are academically
apt. And I suppose we dJ, because we could call these exceptional.
They:are Indian people, Indian boys and girls, and they have no
resources other than the public schools. However, I do feel that
because they wi'll have to go to public sthool, that. they.should.
But their identity of themselves as an‘Indian should be a little
bit disturbed, maybe. I know this from my own experience, and I
e think that we have had opportunities to send some of our youngsters
away to some of the better schools in our country, but this has-- .
there is always that possibility, that he might feel a little bit—.°
‘ S alienated when he gets in that group.’ I think this is kind of

I
[ v .- N .




irrelevant to the handicappéd children that we are.talking about.
. o \?~
Dr. Wirtz: *No, it isn't, because we talk about emotionally

disturbed programs for example, agd these are some ¢of the factors
that create disturbances. /P ’

e

» / :
Participant: . I think she alluded to this, that tﬁe youngstérs who
are grossly disturbed--and I mention again those who come to our
school. For the first time, maybe in two. or .three years,. go to
some classes a day. They may not go to all six classes., But they
function best with Indian children. So, this is rationale for
admission of these youngstersd But what I am trying’to stress 1s
that we are not meeting enough of them, because we are losing half
as many as the public schools. So, I am not. apologizing. But we
shouldn't lose that many. We are an Indian school. L v

t

Dr. Wirtz: You are facing some of the 'same problems tthche public

schools are facing with kids who are vocationally oriented, for

; example, who are forced to stay in -an academic program.- We have
_ got the same kinds of problems.

Participant:- Well, we have - got ﬁo,oﬁén more options. We have got
to do that. . . s - o \

.o

[S

Dr. Wirtz: One of the notes I had here dealt with the whole problem

-of- physical space for programs for the handicapped. I know this is

always a problem. There haye been some articles written on what
physical space .you need for the handicapped. And a'lot of it is a

" fairly minor kind of change. Let's suppose, for example, that you

may have--well, let's take the cripple for example. If you thave
got steps in your building and the child is on a pafr of crutches

‘or in a wheelchair, you might as well put a gate up in front and

say, "I am sorry, you can't come in.'" This s a very minor °
kind of a thing to modify a building through the‘jﬁe of ramps.

© And I understand any building built with federal money , regardless

whether they were built today--most of, the States have 'this law,

‘too--that you have to have the building equipped for physmcally

handicapped, or cripples, partlcularly. '

You know, little things like changlng one of mﬁe stalls in the
lavatories so that; a child in a.wheelchair, can back himself up to
the stool and get himself off.. If you have got a booth with eight.

" inches on either side of ,the stool, no wheelchair is going to go

in there, believe me. And the resultsis, the child can't be .
independent. And we want them to be independent.

Now these are such minor kinds of things. And yet, they are. the
things that make it possible for a kid to stay in school.

Let'sLsuppose that you have a visually limited child so” that he

11tera11y can't see steps, for exdmple. Take a strip of tape of o

59 ' S I

A © .58
. b s
. . ¢



@

some sort, or some spongy material, and put it across the step,so
that when he steps on it he knows there is a step there ahead of

.
-

him, and he can be alert. Or, putting some acoustic tile around on

the side of a wall where there is a major turn. Because he will
pick up the auditory clues, the hearing clues, so he knows to turn
1 have watched, for example,.in a gymnasium, a hundred kids roller
skating, and they were all blind. You are sayirg that it is
impossible. It was very simple. It was in a room about five time
the size of this, and there was a wooden floor. And what they had
done is, everytime a kid was supposed to make a turn, they had put
a bunch of acoustic tile, and when he hit that he got different
vibrations and he knew he was supposed to turn, #und he went
straight until he got another set of vibrations and turned again.
And these . kids weie going around and around and around, and having
a great time. It's a simple thing. And most of the building .

modifications we havée to make for Special Education*'are, in essence,

" that simple. And many of the kids are excluded from regular
classes purely because the door isn't wide enough to get a wheel-
chair in, or the steps are there or some other minor kind of a
thing which can be modified. And a lot of this modification can®
be done with existing maintenance staff.

_ , ) o :
Of course, if ypu are building a new building, then you havé‘é
golden\ opportunity 'to build in some of thege. things, like getting
a drinking fountain low enough so that a child in a wheelchair can

get a drink. There are a whole series of these things. 1 did an
article in the

S

-~

ericap Education Magazine--it is called: Something

. for the Special Ghild, ‘and I went through each type of handicapped-

- child and made some suggestions for doing modifications that could
he made. This might serve as a resource for you, if you want to .
géﬁ\into this sqFﬁ of thing. o, ‘ -,

een crippled children that couldn't go to high
;e were no eféyators. _ . .
N M 14 e ¢ o < .

" Dr. Lord: I have
school because the

Dr. Wirtz: They'bdilt a six—millioﬁ-déllar high school in ‘Michigan.
A beautiful new high~school building. It had little steps up here,

and little nooks and crannies, and there wasn't an elevator in the
whole -building.: It was three stories. I had ten kids who were
supposed to go over there to high school, ard we couldn't get them
in. But that shouldn't be allowed to happen.. W -
I}@o want to make-a comment; the necessity of working with the
parents and the kids both, prior to being placed in a special kind
" of a program, and during the:time they are in the special program.,
This is absolutely essential..  Let's take a crippled child, for

example. It doesn't do any good to have a teacher and other people
workinhg with the child and developing a skill and have them able ‘to

‘use thep in éqhool, ang know that they can use it, aqd~fhen have
the child going home and not expect the skill to be used. And you
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know, many parents'are overly protective particularLy of
handicapped children, and really don't expect the kinds of things ’

that we might well expect of a child. . )

And T have seen--I am talking about crippled children again--who

can walk very easily, maybe wWith crutches,*and do wh they call a
» nice four-point follow-through on crutches, and get hde, and the
parents not insist they do it, and the kid kind of shuffles along.
We should be' in harmony with what we are expecting the children to’
be able to do. Just from the physical side, from the academic side,’
the parents knowing what is going on in school and what they can
be expectlng of these children, And getting some feedback on how

thé children

.

s

w

_ - havé a real responsiblllty in this.

- planning type of thing.

the,parents,
shouldn't we
children day
when you are
do.

are reacting to the school program.
‘Nobody knows those kids any better than
in terms ,of what they are thinking. And so, why

draw on that very intense knowledge, living with the
after day, and do some joint planning? This is tough )
in a boarding sthool, I realize, it.is very. tough to .

This is a joint ¢

=/

“trained teacher in that field.

+
M a ©

Participant: I would like to'make a comment. Speaking as a Bodrd
member, and as a Navajo, a handicapped Navajo kid for a long ‘tim
got pushed inté a little room. For a number of years the parents
have been hiding these kids. And in some cases, they still do.

)
DN

—~

. So when you talk about handicapped I imagine you are all talking:

on the level.of the American society. .Buf in the Navajos, it's

" either physically or mentally handicapped, -he has also anothe-

*handicap; that is being bilingual, and this is why I was bringing :
in the question. The vital--or the importance of training the
Special Education teacher--how much it means to have a special
. o v
Dr. Wirtz: That is a good point,, though, and I'.think Board members
And it is a matter of develop- . -~ .
in?’a communication with the Board. Giving them basic information, -
going on visitations to see other programs, doing some comparative |
kind of things. ‘ |
"And I don't know what the 51tuat10n is in Indian school¥ at this :
" point. But what I gather is that these Boards are beco*ing and : °
will become more and more important. And I think, they should v
become more ifmportant, Because-the schools, if you reaDly believe
‘in this country, the schools shoyld reflect what the parents want _\ s
the schools to be. And then you have to have input from' the parents’
as to what:the schools are. And the schools have been delegated
a51defffom BIA, from the federal government to the Statesg and from
the States to the‘locais. We have got some problems bulrdlng up,
aside from BIA on this, because sinc& more and more of the money
is coming from the State’and the federdl, and when money becomes
controlled, and we are almost in a:confrontatlon situation .

N 2
. ' '
v -
o H . a
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8 v o
nationally on this. Because in the big cities, particularly, - '
people are wanting more control of the schools. So we have got to o
work in -accommodating the local desires, to what the schools-will.
be, with the danger of power and decision coming from the money
side of the thing. We could get involved in a thing like the tail ,
wagging. ’ - PO : ' . y

b

..

TUE SDAY, MARCH 2, 1971

AFTERNOON SESSION "

Dr. Wirtz: It!s'Eime to get.this afternoon session underway. 1.
would like to introduce Mrs. Marian Barefoot, who is Director of

Special Education for the Albuquerque Public Schqols. She will be .
on the program a little later. I thought you might like: to.know she

was here and get her involved in the discussion some way.

.

Dr. Lord: I tried to say this'morning, all children have problems.

We are dealing with those that have problems a little more severe. .
e ® e .

v

- ~ 2 '
“It's oGE‘jdﬁf‘of course, to-get them straightened around. -

' Now, this afternoon I am going to talk more about what I said this -
morning, because I was talking about what the teachers can do, what
kind of specialities do they have, who can work with the children, -
how can they work with the children. This afternoon I want to tdlk
more what-I call administrative overlay; the administrative = *

structure of how can you get structured to have these services.

.

Now I'must admit, in the beginning, I do not have a model ‘that's ,
" helpful to many of you. When you get into the rural areas and iso-
lated areas, it's very difficult to get a model that's very helpful., . ’ \
But .1 have a number of these plans that are used by school districts,
by counties, by States, and so forth, where they try to get organized = .
in such a way they can deliver the, services. So I am talking to you
about adm*PistratiOn delivery system; ways the administration can be
organized 'so you would have the benefit of' specialities and so forth, ’
knowing full well it may not fit your particular situation. I don't
think too much is going to fit your own situation. You are going to . !
have to filter through, and come up with some worthwhile things that ’
you firmly believe in and make a lot of progress that way. ' .

I do not care to'especiélly advertise California, it would be very
hard for other States to really duplicate what California.has done.

-

N - - : . /
Now California knows that there are many children in smaller
districts, relatively small distrigts, that simply don't get the ,
"services unless they have some kind of cooperative plan. ' They have
a unique system there which is found in some other Stat%é, which we -

. - .
R . . !
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" The sponsoring district usually gets the Sc.te aid. There arc rays

¢ .
. ¢ R T

w111 call cooperatlve programse. Now in the State of dalifornia it's
mandatory that you'give most of these services;'and by that I mean

the law requires that you give the services. 8o if you can't give o

them yourself you have to go out and=get it gome place. So the

law is a mandatory one where’ you have mandatof’nleglslatlon and you - °
need some kind of structyre so these small districts-4districts too

small to do anything by:themselves--can join together. ° .

»

So 1t's a mandatory-type legislation; two oremore districts can join
together towards services. Very often each little district in a '
compact will have one special service. The blipd in one community
and the deaf in another and the mentally retarded in another. But
the three districts together, you see, make a fairly complete program.

' . .
of financing this, so regardless of who is sponsoring the progcam
or regardless who's getting the service, the districts that are -
involved always gets supporting finance, and they are not handicapped,

financially. In laPger districts you not only can establish larger

cooperatives you not only-can establish these services, but you

hire a superv1sor, or part-time supervisor, and this becomes very

effective. ' 9 _
We call that the cooperatlon betwdbn d1stricts that are near enough *
together to cooperate and jointly plan services. RO "
We will go one step furter. In California, the'cdhnty may provide

the services. The county may provide the service for smaller

districts that are not within these compacts. If you are large --

enough to have your qyn services, you have it.  If you are large S .

enough to have a compact, you can have & compact and have Joint .
services. If you are not in a joint service, the county can help
yeu by. taking care of your services for you and- the county ‘establishes
cflasses, the county hires teachers, and the county comes in as sort

£ an in-between agency in the smaller drstricts and provides the”

.servides for you. ' _ .

. L} .
The tounty can rent space, the county can build buildings, and so -
forth, and provide Ssome kind of service for you, if you can't do it
yourself because you are too small. The ,county receives some sup-
port, helps you support the program, and the county almost acts as
a district, to receive support and give help to all these ‘smaller:
districts that can't manage it for themselves. The county must\have
three or four rather large programs for trainable children because
many of the smaller districts: ar€ not .in the compactse. = They don't
have enough children for their own program, but they can 301n to-
gether and have a very effective prograr.

’

Now, again, I realize that may not quite.fit where you are because

ERIC -

Aruitoxt provided by Eic:

of the population and mileage and open spaces and so forth. But“you

* ’
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get the idea, you get the spirit of it, and it's up‘to you now to

look at your own resources and see where this might fit in.

~ . °

. I am very fond of the Illinois program. We call it joint gg;eemeng.
' And the Michigan program. It's conceived hy a very genuine man who-

~really tried to help the State of Illinois get some services. What

he asked the legislature .to do is to mandate a planning meeting.

If this is still going -- and I assume it is == every June or some

time, the districts in a county must get together, by -law, and

they must have a meeting. It's mandated by law that they must have

a meeting and, by law, they discuss whether they are going to get
.//'services to their handicapped children. They have to. talk about

it. The law requires they come together and talk about it,

Now the moment you come together and talk about it, the next thing ..
follows is that.you do something. But it's rather interesting.
- It mandates the meeting. Beyond that, it's up to you to try to get
.together and work out some joint agreements. k

What'I mean by joint agreements, they mean two or more districtss:
just agreeing between themsélves to work up some kind of special
program. 'You offer this kind of program, I will offer this pro-
gram. I need a half of a psychologist and you need a half of a
psychologist. Between us we will have a whole psychologist, we

. . hope." This sort of arrangement. '

The services were -- and I guess they are still -2 permisstve. Do .
it if you want to. You have already discussed your needs and let's
, hope you Wwit™go on and do something about your needs. )

- Two or*more districts get together. They draw up a plan: 'We

. want to do this. We need one teacher of the MR. We want one
psychologist, and we need one half-timeé sociologist," and so on.

- They describe what their needs are and simply plan what they have
agreed on jointly. They submit that to the 'State and the State
reviews the plan and the State reimburses them or supports their
plan, if it's reasonable. o

This is good, wholesome local planning. You determine your need,
‘ you determine what you want between you, and the districts get
U together, two or more districts. Maybe a whole county will get
together and define your needs and come up with a list of services
you want and, if that's adequate, 'We will support you in it."
In this case, they give a portion of the teacher's salary, and the
reason I like it is it's rather genuiné, isn't it? You get toge-
. ther now and we will make you get together and you talk about your
- needs and come up with what you want. We will try to help you-
carry out your plans, ‘

- a .
: v ‘(; o .
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In the State of New York they have something of th1s sort. The
_ . Illinois plan relates to handicapped children and the New York
. ' plan, I think, relates to a variety of services.

A Board of Cooperative Educational Serv1ces, in 'the State of New -
York. I have had students who worked in this plan.

Now this Board deals with all kinds .of special services that a .
single .district may not care to provide alone. It will deal with . \
regular supervisors, deals with mathematics teachers, and maybe
\ ' 0 one district needs a French teacher and another district needs the
\ same teacher in the afternoon, and they\go together and get a lan-,
o - guage teacher. :

"I think the Boards and schogl districts elect somebody for the
General Cooperative Board, and the Board tries to see these spec1a1
needs in a region or areg are meéta ' »

The State that Dr. Wirtz is from has a very elaborate System of
cooperative.programs. It's probably the *most elaborate State
systerm on, programs of any State in the union. I left the State
now efghteen years ago and at that time they were just talking
-about these intermediate or county programs.  Today every county
in the State has a specialized program for handicapped children,

In the county that I lived in -- in Ann Arbor, you may know that
the University of Michigan is in Ann Arbor; and Petoskey, eastern
Michigan, where we both worked, that's the first department of
SpeC1a1 Education in”the country.) When I left there seventeen years
ago, there wasn't a single person in county office that had even
had any interest in Special Education. If you went back there to-
day Isuspect you would find twenty or twenty-five peoplj/fﬁ the
county in one capacity or another as itinerant teachersjy' supervi-
sors serving the population. This 1s how the system grows when you’
get an administrative structure to work together. o
In Michigan they call it intermediate districts and I understand
they are beginning_to move away from this somewhat. But this is
the way it has worked. A district may be oné or more counties.

. Most of these d1str1cts are single counties.

-Now these intermediate districts may construct a building if they 2T
need to, or they can contract for space. They can provide super-
vision. .They can build programs. They can even give programs, if
the districts do not want to give them. You can have a specialist
in the county office whomight be working with deaf and blind
children, for example. hlghly specialized program. They could
nat%rally give the service, or see that the service is provided in
local districts and the money is’ properly channeled to that local
program.’ They 'can pay for services that they want by buying those
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) . services from the districts, or, I say, they can have thei own
no ' program. That's a fantastic program'in terms of getting sérvices
to children. I don't think there's a single State that" has the
coverage that the Michigan program has. ¥

\ .

- ~ But if you went into the State of Iowa, they have them all by
‘ - counties, several counties operating together through ind of a
joint board or county board or educatlonbl council mdde up by
o chairmen of the ‘tounty 'boards or county superintendents. Several
counties can go together and decide theﬁ need a speeth clinician.
@ These counties can work out plans of jo;ntly supporting this speech
clinician, , p

- j-

Now a county in‘Iowa is °fairly good-siz%d, and you talked about a
fairly good-sized bit of territory; if you had three or four coun-
ties operating, you got a fairly large jgeographical area, Never-
theless, they have got programs where several counties will work:
together and they can pro-rate their cpsts and they can employ a
supervisor if they need to.

) Now I do not know whether you have aﬁ? regional programs, county .
\ *" programs, or reservation-wide programs. I know that you fgeograghﬁ
\ ~is different. and your populatlon is very different. Buf/ many areas

in the country have profited from these joint arrangemgpts. ~ .

Now the newest thing on the horlzon, of course, is-rggional ser-
vices, regional service areas. Wisconsin has what hey call the
Cooperative Educatiotial Services Agency. Nineteen/service areas
and they wiped out the county offices. This, I thought, was an
amazing stroke of something;, that you could wipe out the. county
offices, because they are fa1r1y entrenched in our educational
,system., County offices were -abolished, divided the state in
lnlneteen regions. Now they didn't do this just for Special Educa-
R : ‘tion. Don't let me mislead you. They did it because they felt
there were many, many kinds of sérvices they must secure and there .

N a larger geographic unit 'to work on problems. The county is such
an arbitrary unit, it's so limited in any ‘ways. But, gjven a full

| \
\ ‘Now Texas has what they\cakl the Texas R glonal Education Serv1ce
‘ ' Centers. There are twenty of them. The\State of Texas was per-
haps a little larger, twenty service centers. Again, these
, service centers are not just\for Special Bducation where you have
* ‘the special services, Special Educatio is like -a component and
usually these regional centers\can shaye personnel, such ‘as special
teachers, if they‘need‘to.‘;Th‘ can dg a lot of cooperative pur-
chasing, which I am sure is ve important, if you buy all your
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paper towels at one time amd supply a%l the schools in th region, v

They have all kinds of in-service workshops for teachers, you_see,
on a regional basis, and they can afford-to brifg in special:sbs
and keep them three or four days and use them properly because

. they are sérving a large population base. They can have their own

materlals centers and so forth. -Their own instructional materials o

'centers,'and they’get materials down where the teacher can use it.

In no one district.can you do that. . A county can hardly do it,

but a region can. ‘o

. Now ‘going back to W1sconsin for a minute, I thought Wisconsin had

-know’ what, kind of .criteria you could have.. Try and get the Navajo

up. with nineteen, so they met that criteria.

an Interesting criteria for estabf;shlng these regions.: don't

Reservatich all in one region. I think the Hopis are jn the middle °
of the Navajo,Reservation, aren't they7 I don't know what kind of S .
problems you/would have. | _ v S Y < ’

Well, ‘they Hidn't want more than'twenty-five and I said, they wound

_ /
Thé boundary 11nes may div1de dlstrlcts operating hlgh schools and . e T
so forth. Agency teritory must be contiguous. We can understand
that. They-thought there shouldn't be more than sixty miles radius
in this; sixty miles in Wisconsin is some little distance in mid-
January. The size of the territery, you see, was governed.

They thought it should have at least twenty-five thousand pupils;

.« gives you a nice operating base, doesn't it? Ié'poss1b1e, they
‘wanted an institution of h1ghé§ learning within the region. What

they are saying is this is the\resource that the region must use .
and must hire their own training; hire theilr own services®into this T
college and the college must tie into use. I don't know how far

they got on. that because. after all, they had n1neteen regions. °

Whether they can get nineteen regions, each one having a univer-

sity, I wouldrkind’ of doubt it, but it was a nice ambition, wasn't

’1t7 - ) R

Now, 1f you want to look at the/State of Wisconsin, that's the' way ; A
they d1vided it up. These noxthern reglqns are, ratﬂer 1arge.-

Now there's a long adm1n1strat1ve complex here. They have a way

for regions to get together/ elect the Boards for the region, and W e
the Board elects a coord1n tor for the region; just one coordina \
tor for each region. 's/paid out of State fupds. His job is o
secure. You sure can hav% a coordinator if you have a region and

. the local board, with the State picking h1m and he 1s paid out of

the State funds and so forth. S : Lo, : “ P

It's a coordinator's reéponsibility in each region to help this * '
whole region get the kind of services they want. He doesn't

. ' ot
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provide these, he d esn't havé a big staff. He doesn't hire th
- consultants to have/ the come out of his office, As< underst nd

it,<~he assists the dlsmricts within. the region to get together

and hire consultapts, because he is not a. super-educational agéncy. o F

He's the coordingtor. He's'the’ facilitator. o e . 8 / P

‘ v e ’

Now, again, donft be'imisled: I don't think these'regioné were : C
created for Spgcial ﬂducation. I am assuming t were created” v
1arge1y for ol fer kinds of servicess Maybe ag icdltural education,.

: libraries, cofmon purchasing and so forth. Byt, wherever you get
@ a region liké/ this, Special Education is usually one of the main “

concerns becpause so, often you can't .dp thesg things alone. You //_ R
need some kj¥nd of’&ooperative program in order to accomplish them.

«.Now I am very much aware that none of t éeemodels fit you very , a '

-~ well., "Yoli are sparsely settled in the fFar West. We stilljhave to ‘ ' oo

come up,y I think, with a model that wguld fit in the Far West in ¢ v

the iso} ted areas. I don't knoy whether it's going to be 'tele-

Vision or traveling servites or airplanes or.what it is going to

It's going to take SOmething a li%}le more than most of ‘

e programs embrace. ' v . L L
A / o <

is afternoon I am trying to talk more about this overall admini- °° s

strative framework. Again, I think it's up to you peodple to some- ’ £

how or other put together the elements that seem to fit/your L

program, @ 5 L

: Al . ) .

Dr. Wirtz: I would like to, at this point, try to tAlk about a

sequential development of services not| from the pr?gram point of : e

view, of what you are doing in the clagsroom, but from what is the o

" simplest thing te begin to meet the nedds of handicapped children

and building on, this, to find a very complex, what you might find N

%in, the most highly soEjisitlcated areas. I would hopé that you

-
v

would be thinking how this kind of a structure can be implemented
in _your own area at th present time, ' s
- - R

I would say that probaBiy the simplest ‘thing, in terms of a pro- --

gram that you can possibly have, is some regular class teachers
with some interest, some aptitude, and some skills in working with
handicapped kids. And, if that's all you have got, it!'s a hundred
percent better than just some regular class teacher without that
interest and skill. This is, as a plan, a systematic plug into N
" those teachers. v ' |

f~

_“

Now, that's the simplest one. Obviously, it's not the answer for

a lot of kind of kids, because if you get a severly handicapped o

* child, they probably cannot be taken care of adequagely in a
regular class. . But, believe me, I would rather have a regular ' .

class with a good sympathetic teacher than nothing at all.

a2

N ! '
b4 N .
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I am talking about “school principals 6//superintendents or Area . ..
‘Qffices who have sympathy fqr, and will gupport What\'s going on '
. . in these regular classes. You may have a teacher that goes to ‘a '
summer workshop, and 1 arns something:” ‘And they.try and they can't’
.get support from the principal; or, the principal can't get support
from hig superlntend nt or Area’Office¥ whatever it might be, It
k] doesn't do a lot of fgood to plug it in at this le 1 unless you are
: invoived in this kynd of a prbgram. ] .
RN i
So I would'say, Ere, again, he next most complex administrative
p1an would be regular class teachers with princ1pa1s and Area .
Office peop1e Who are, supportive of the operation. s ‘
"u\ -
O In our adding-on now ‘the next p1ece this thlng, the need for ‘
. . residential/facilities. How many. klgﬂ\trom BIA schools go to State
IR ) res1dentia1 facilltles? Does gnybo, ave any fgguresT

Lld ¢
y? . =g N

e % Part1C1pant- You ﬂeaa like a colo

)3@. Dr. Wirtz: The schoo forvthe deaf, or school for the blind, or an

instltution for the retarded, or somethlng‘of that naturé, - }
o Partigipant~ We have about fifty a1together. - '
" \‘\; R . - - . v : )
AN Dr. W1rtz~ Navajo? - \ : s hd
LN — . - )

n. »

Participant' About thirty*four is more correct.’

. Dr. Wirtz: 1It's enough o illustrate the point that if you are
w : talking about an overall plan ‘for handicapped kids, this has to be

v plugged ‘into the p1an, because if you are going to staff a child,
) maybe the only place- that the kids can get an adequatg "program is
S - at 4 State re51dent1a1.faci11ty. That's where hé ought to Jbe.
- That.'s part of the tota1 continual educational serviees that are
available. '

Rt et G g Bz 3y s L )

So, hére again, "in a Lot of places’ th1s 1§ the orly ressurce we have '
for some blind kids, fdr some deaf kids, for, some mentally retarded .
so that has to be plugged intb the: thing. : -

Now add the next %lece, %hich I, for.lack of a better term, I call
them specially trained helping ‘teacherss ‘These'are the kinds of

“itinerant staff that Dri™ToLd was talklni about this mornlng, and., _
I hesitated to, put a labgl on because spmetimes the term "he1p1ng
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" The next thﬁhg I would add (before I add special classes) would be
A some of these kinds of pegple who move around and work'with other .
teachers.

Next, I would add on these specially ‘trained teachers. These are
the people who are trained in the specific' areas of handicapped
children, and.I haven't specified whether d% not' they are going to Lo
be resource rooms, such as we talked about this mornfng, or spec1a1 ] ’ ,
classes. It might be both ways. But, this, to me, in terms of the . ’ oo

. pecking order would be a lower;priority for'adding staff than these
;tinerant kinds of people. ‘ Q

.

. Then, 1f I were'going to add a next piece, I would want somebody to
> coordinate the ‘various efforts. Now.they may operate--if you are
large enough; they may operate out of a superintendent's office,
which I guess gets _Plugged ir here somewhere. Lo
I I '% y 4 ¢
CIf, however, you aye a large enough school distrlct, of course,' you.
can»get*that coordinator plugged in at this level. If it's a smaller
-~ operation you might want to plug it in af apf Area level to cover a
much wider rangej° You were talking about the problems of rural
. careas and the need for geographic pulling together or using a w1der ‘
. > geographic area,'and it might be appropriate to plug-it #n at an = .
" Area Office.. . 3 ) N

) ’ ‘ ) )
‘But, someone who can make sure that ther@ are these people it the
e
right spoﬁs, can give them the sﬁpport they need, and make syre they

' have access to new materials and a11 thls kind of thing. -
P

Isguess the next piece I would add would be what I call the anc111ary
__personnel, Now, you knew, 4f"this person is broadly tralned he can, >
"do-some of the things. that either the psychotogist or the social
,worker might do. But, as you get larger, he becomes generalized,
and you hire specialists to do fhese kind of jobs.
. T . .o . . . ’
Now these ancillary personnel I talk about aresnecessary for doing.
“thdse particular things. - They alse work in the schools, That'
aside from just evaluation,. "They provide a .direct service. to the
teachers. - They are. available on call from teachers.
S ;. )
. " The next piece I wouid add is what 1 havefcalled I guess, spec1alrs&-
' supervisor. These might be supervisors just of the program for Y
mentally retarded,or just of the program for speech therapy, or b 1
whatever else if might be. : . ‘ ’

But; as I sa , you: have got to be a fairly sophisticated, fairly
gagi::ized operation to support all these kinds of people.

- L 8 ke

Now the last piece I would add would be the thing I was taFkrng“
about this mornlng, Mthe educational diagnostic prescription c11n1c "o

70 » - . ¥ ! ) ’ A
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L operating again either out of the superintendent's office or Area
, . Office. But they would pull together, as you see, and the coordin-
T " ators, the ancillary personnel, the specialist supervisor, and all
,® the teacher staff, and this is the one that writeés the prescrip=
tion. When you got all those pieces, then you have what 'I would
» . .call the complete organizational structuré for' school services for
o handicapped kids. . ' . ' '

¢ ! ,-
Participant: That last square you put in, is that the university? . *.
. o . . N o M en . " L
o Dr. Wintz; Yes. You might contract for some of ‘this; but T
. wouldn't wan® to eliminate having these other people involved in
. . dt. But, thepébmay be expertise at a university, sure. In facf,
° ~+ - v the psygchalegist might be a person who is full-time that you contract
: ' ‘ for a part of his time, for example. .Various school districts can
- . Jhkre: a medical .doctor on a part-time basis. He might be operating :
: out of a university hospital.- . ST .

. \ - ; , .
. . This is-prgbably the cheapest way you can buy somé of these services.~
7 " But, what I would avoid would be having this type- of thirg operate
. T “.as ‘an isolated unit apart from the schools themseIves. .I think it

KR .has to be under tlte' control of the schoql, with school people’

involvéd, -because -the input .that .you want in making-placements on .-

P 0 ‘;. children, can be. ignored if they operate independently.4 . T
) - Parﬂicipant' In terms of numbers, do you have a number oikstudents . -
“ to be served, total p0pplation9 Do you havé’ a staffing pattern L
like, ome coordinator for five thousand dhildren, or one psychologist .

for two thousand? Do you have a recommended’ staffing pattern?

That’s for any kind of special -services. ® :
Y - .
Dr. Wirtz: Michigan.has an interesting thing in tHeir regulations.
/h . They will reimburse'‘the school district, for example, for one = .
' school psychologist fofr every two thousand studentsy or’ one social i

. worker for every two thousand students.c These are, regular class Ce o
studies. A-percentage of handicappéd coming out ot ‘that will 'y

. . warrant‘having that particular person. '

-
® . R

Participant: To what“extent will they reimbdrse you? ' -

4 -
~ .

.Qr. Wirtz:- They aregreinbursi the local districts $8,100 if they
meet ‘that particular criteria. ', But, they haven't gotrenough to pay
off in that. They are paying off\about sixty percent this year.

Yy

v Participant: One of the States that's done a lot of research in
o . this is Texas, and it's come up with a, State’ plan that-was just
. ' passed by the legislature, so it is legislated as a.State'plan and;
it has a lot of mechanical forinulas in its: In other words, for
evéry ‘ten Special Education teachers, there must -be a Supervisor.
For every seventy SupervisOrs, there must be an' Educatéonal . BN

“ @




Coordinator. Each local district must organize into a cooperative
board with a minimum base of three* thousand kids. If you want some
place to look for a mechanical system, this is one. Just by
writing the State Department of ‘Education you can get a copy of it.
’
Dr. Wirtz: I think it's important to know this. The best legislation
we have, and’the best regulations, are those that give the schools
the greatest treedom to function with the ‘needs of the local school.
When I see laws, for example, that say, '"to be eligible for a class
for mentally retarded you have got to be between fifty and seventys
five 1 +Qe, and if you have seventy-six you are out, if you have h
forty- five you are out,' thig Ce11; me one thing: The professionals
who are working frthat Yrea don't do their job very well, They
did so many things that were in violation of good education, that
somebody blew the whistle on them. The States that are probably
. becoming more creative in their programs are those that are e
'~~e1iminating the formula mechanism king of thing. But, as yéu . ’
develop competent people in these slots, then I think we ought to >
give them the right to operate professionally on the best information.’

>
N

It: takes awlbng time to change éxlaw, and it's élmostvas bad to ‘o
change a regulation. Some of you‘have struggled with changes in
regulation: Once you get it in, it's like blinders. Then, when a
new resedrch project come¢s out that shows maybe something ought to

~ be changed,..then you have to struggle to change the regulation.

But, if you filled it im so it is flexible, lnltially, and rely on
the expertise of the people, you have a better chance of running

v

‘the program, ® o "
" .. -
’ . . > > ' . . “ * : v

Particigant: I wanted to ask the BIA a question, and. the Civil- : a

Service regulation and the manudl:* Is there a flexibility enough to :
work something of this haturo? E o o ' . !

© . ~ *p o v . . - <
Paftlcigant: I think so., The l1m1tations that you run into go back ) .
to what we were talkxnb about this morning in terms of how many folds . ’
- can you get in a_blanket in terms Of funds. The thlng 1 like about R o

i this is the sequgntia} development s

. .
” . Ka

~

You said it you could only do this, do'this;' Aﬁd g0 as far as you
can. But as far as the legislature dspects, it is wide open for
this, within tund llmltdtions. . s “ -

kS -

Participant: 1 don't ‘quite understand 'the order that you built

that'yp. “To me it would look like evaluation and prescriptiop clinic. \
should come first, or at chst sxmultaneously w1th any of the . -

others. i ¢ . .

&

~.~

-Dr. WLrLi\\\I would assumé that if you are plugging in at this levelh
for example, you wxll then probably have to contraect for some of ,
theseé other k\nds of 'services. You obviously don't put a child in a

N o s
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spot over here'without having some sort of diagnosis of him.' You
may not develop the, clinic, itself, as an integral part of ourrown -
operation at that point. .I think that comes fairly late, because
this is an expensive operation. ~ .

A d - Y

Participant: So you were suggesting that ub'until such point as
you have such a large operation that you can agtually fund your own
diagnostic clipic, that it shnuld actually be contracted?

Dr. Wirtz: I want to contract. No, I am not suggesting you do
without it. That is a very good point.:’

*
Y

Participant: - Sort of looks like you were going to start out with
the specially.trained teachers. It looks like that's sort of
backwards. ) _

Dr. Wirtz: When I pﬁt this clinic together, I have dotted lines
continuing to all of these thiggs, and each of these' has a hand in.
the diagnosis. . ’
. . "‘ - - ra

Dr, Lorxd: g0, I think diagnosis is inherent in the way we think.

I told you this morning that Special Education begins with a problem,
We have to find the problem: " This is the way we think, you know.

‘Some of .this diagnosis by the teacher and by resource help and part-

time psychologists and so forth, sq¢ that diagnosis is involved all
the way along. We are talking here about a level' of sophistication,
you see? 1It's where you are concentrating a lot of diagnostjic.
resources together. : ’ .

You always begin with a diagnosis and work from that. It may not be.
adequate, sdbut at least yqu begin with a diagnosis. :

e

21_'_.' Wirtz: This attitude, though, this thing that'I am trying to ra

emphasize here, I can't emphasize it too much; at whatever level we
attitude toward handicapped people, and he had essentially three
levels: The first level was what I would call an outright rejection
of handicapped people. This is the kind of reaction you get if you
see a severe cerebral palsied person:cominig down the streets I have
seen people gp across the street so they don't have to walk mext

to them. * It really makes them creepy to be near handicapped people.

e v ). LG

Blind people affegt some people this ways This is not really an
acceptance. . ) . -

[y

The second level that Dr. Laycock talked about was what I would call
almost a superficial acceptance. It's a kipd of acceptance. that you
get when you make a pitch for funds, for example. You know, they

Want some money for muscular dystrophy or something for United Fund

or somgbody is passing the hat. Chances are I can get everyone of -

¢
[ . »

-

‘are talking about. Samudl_Laycock developed a description of v

e




: i
F L !
, .
L / '
. .
. S . .
! * Y " L

you to put in a dollar for handicapped kids. '&bt doing it is like
being against motherhood and the flag. But that's a vety super-
ficial type of acceptance. But, probably ninety percent of the
United States is at that level. This is easy enough to see. We
ought to,dg something for handicapped kids, but when we give them
an education and spend the mopey for it, well, will you give them
a job? Will you assist them {j all these kinds of things? Get
them down where the hair is short and that's a different story.

; .o 4 . '
The third level is what I would call a complete emotional acceptance
of handicapped people. They are accepted because they are people.
They have.the same needs, the same aspirations, and they want to be
like other people. There is such a thing that we sometimes say we

-+ ought to make handicapped peopl%}normal:‘ It's impossible. We can
"make good handicapped®people and'we may make them lousy normal
people. But, this idea is what we ought to be aiming at and this is
where I think most of us professipbnals try to influence people ‘to
get a little closer away from the|complete acceptance of .-the school
toward intellectual and emotional acceptance of people and where I
am interested in the "think attitude" at all 1eve15>\\1t doesn't
happen overnight. You keep plugging away. * ° />

LI ) B & . .

. Participant: Do you have anything, \any idea of sympathy and empathy?
Couyldn't you say that some teachers have too much sympathy for the
handicaﬁped?' 5 . 7 , - .

° Dr. Wirtz: Yes. I don't wahb/éympat y. The Lord knows that would.
kill them off wuicke® than anything else. We had a residential school
for handicapped kids and you had to fight the Glubs off. %veryone'
wanted to;Qome in and give them a party\or do something for these

- "poor handitapped kids." One night I overheard, they were planning’&
to take the kids to the circus. Two of the boys (they-werg about
eleven) were talking. One was saying to the-other one: "You going

eto take any spanding momey?" )

. Fl
. a

"No. They buy everything for us." o ‘ E -

-
)

At .that point I wanted-to tell that,Club, "Don't buy them anything..
Théy have tor learn, when they want something, that they are going to
have to pay for it." Because we do these k%nds of things until they
are young adults and suddenly we throw them out in the world, and

. nobody gives a damq about them. \ '

. . 5. . )
I think of another girl, she was a sixteen-year 6ld‘'cerebral palsy

girl, and we went down to a local store to y_some material. One

of the teachers was working with her, and s§:¥;EETEﬁﬁnﬁj»severely n
. .involved. The man who was running the store refused to take any

money, He wanted to make a contribution. So the teacher caliled

me. She said: '"What should ‘I do?" . I saigd at this pofﬁf, "let
it go. -Bring.it back." T A

.

LY ) ’
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* So I went down to the store to see him, and I said, 'WNow, look, when'
I send somebody down here to buy, for crying out loud, take her
money“because she's sixteen, you know. And next year she's going

to be out living an independent Life, we hope, 'and nobody is going
to give her anythifg at that point." I said, "If you want to do
~something, ‘take her money and give it back to me and we will put

it in a slush fund and use it for something else for the school. "‘
This is the kids themselves that have to-learn that they are going ,
" to be independeﬁt, and you don't do it with sympathy, but empathy,
yes, uﬁderstanding their problems; but, sympathy, no...

Particigant. The BIA is so structured that people in these eche10ns
are worried about authority and maybe this thing that you have on

there would work because-- .
Dr. Wirtz: Well, isn't that partiy what‘this~meeting(is,aoutif// !

»Pértie&gant: Yes, it is. ' ) |

Drx. Wirtz: I am hoping that I am making a little bit of ‘a dent
somewhere along the line. . , : !

-

. 3 . _ . .
Participant: As Buinea pigs, look at this structure and regardless
of hoWw’ flexible the program, we seem to~ 111uminate the problem..
But-this structure exists and it's hard to close anything because

they are afraid of authorlty.

Dr. Wirtz: T '4m not naive enough to assume that everything is going
to change, overnight. It isn't. I !figure if I can save five percent
of the world, then I have made my ontribution. That's why I. am =«

" interested in this attitude thing, again. Because the sheer fact

that the principal is willing to listen to somebody, who's got an-
idea, and support him. He doesn't have to do it but if he can at
least support somebody with an idea, that's all it takes to get the
thing started, a

A

Most of these good programs have been started by creative, fntereSted,

hard-driving kinds‘of people who axe working with kids, and all

they need is "someone to hold their hands qnce in a while. Thank you.
We are. privileged this afternoon to have with us Dr. Mariap Barefoot,
who, as I indicated earlier, is ‘director of Special Education for

. the Albuquerque schools. She's going to brief us on what we are
going to be seeing tomorrow and give us some more information. I
'wi11 turn it over to ¥ou. .

: Dr. Barefoot:= You won't be in any doubt about’ what I am going to
talk about: It"s Special Education. But when you $ay a child is
in Special Education or needs Specjal Education, that doesn't
really tell you anything. , . .

5
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Io a gréat many, people, Special "Education deans "mentally ’
‘retarded." Many times they find out a child was in Special
:Edueatlom and this is immediately what they think: '"He must be a : ,
retarded child," o s ' * L T
‘ But we are many, many years beyond that nowy VLt
Special Education is different in different States, in different .

cities, and different systems and different schools inside of a : :

system; even between classrooms in the same school setup. It isn't

the same anywhere. Some places it includes the. gifteds In our

‘State; (it cannot includé the .gifted because we are given no funding ‘
for the gifted program. But' being different is being special and
we use the words "special child" much more than we do any other
term, and an exceptional child can be anywhere from a low trainable
to an emotlonally Q}sturbed 'to highly gifted:  All the deviations
from just an oérdinary normal child, if there is such a person,
,because there is none. There has to be ,a variation Lo come up with
the normal child. ) . . ,

L} . . . r
v - Y

Now we don't prefend that we can help every child¥that: hak difflculty ‘ ® /_$
in learning. But, we do try very hard within the existing laws: in v
aur State to help as many as we can with the durrent funding we % -

have, with the staff that we have, and the time that'we have.

Special Education cannot be hurriedly done from the beglnning to

the end. -

e

From the referring by the teacher or the parent, clear down through
all the different people who contribute to it, to what the teacher
does in the clangoom, 1t involves time.

) ) .
Now to give you an idea how big an operation I am talking about,
there are a hundred and thirty-eight people workjng full-time in
Special Education here. We have a total school population of .
Weightywthree ousand childred, and that is not very many people. : .
In the EMH, which means "educatlonakly mentally handicapped," there
are twenty-six special education teachers in elementary schools.
There are seventeen in junior high and middle schools and there's
a little variation here because we are trying some experimental .
arrangements and grouping of grades and some of our junior high o -
schools are seven, eight, nine, and some are six, seven, and eight. ‘
.The plan i€ to be only seventh and eighth, so we have Special : g
Education in sixth, -seventh, and eighth in the junior highs ahd /
some in the seventh, e1ghth, and ninth junior highs. - ‘ , //

+

In the senior high level, in the nine high schools: there\are six
persons who work in Special’ Education. ' Next year there
seven., If wé get enough funding to be\@ble to put it in, th
seventh one would be there, and ‘two of thg;i\are fbur-year hi

schools and they have a separate ninth grade. ‘We aim!at

. ° . N N
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pre-vocational work in the three years of high.school.' It's all
vocationally oriented andswe will talk later about how they organize
and teach those classes. —_ '

Then we have the trainable mentallyiretarded. I don't ;like to use
that term at all., Thankfully, our State does have an IQ in it, but

"the trainable are a"lot lower than the educable, although the line

is very shaky. But herg we have ten persons in a special separate
school called Buena Vista Center,

Now the next one you will find is home- bound'seruice, which is: cur
very oldest setvice. When I first came here there wasn't, anything
but the home-boungd-service and a class at the juvenile county

detention-home. - There's all the Spec1al Education- there was.

" That's for students.with physical or emotional diSabilities, not

for mental retardation in any shape or description. A child may be
mentally retarded and be,in it, but he has to have a physical or’
emotional handicap. Besides that, it says He can't go to school
and there are eight teachers there and the resource rooms are riew. -
this year. ~ . r '

, There are ten resource rooms in elementary schools and we tried one
in Junior high., ! We hadn't heard of one in & junior high and we

wanted to try it ‘and find out how it worked. -The ter‘in elementary,
we think, are very successful, In fact, we think every elementary -
school, should have one. . - : T
Then have six teachers working in 1earn1ng fadlllties. Four are *
learning specialists who take children from the regular classroom
for whatever length of time they seem to need to diagnose not just
their abilities and disabilities, but :also to fit materials and
equipment to that chlld's needs. When they think they have them on
the right track they send them back to the regular. classroom with
h1s materlals and equlpment. . . - ‘ : *

; R A A
We have two of thoser Needless to say, they are - federally f1nanced
because they don't have ADM (avetage daily attendance). We have
three for hearlng, all secondary Yevel. We prov1de a speech cllniclan
for them. , , _ .o , -

3

Last year we provided .a tutor, also, but it didn' t\seem to work out
very successfully and we weren‘t sure ‘it was worth: the money we spent.
Socially maladjusted (which means .the dellnquent, pre-delinguent,
truant children who are really in social trouble) we.only have four

-classes in a separate school. The school is called Esperanza. We

are thinking of changing the name because a small private schogl in
town has taken the name of Esperanza ard people are confusing our
sometimes very. brlght, delinquént ch11d with a very low tra1nable
child.




. . !

We range from administrative to supervisory to evaluation to
consultant: You name it, we do it. Except I never get into the
supervisory consultant any more. But we have; we are divided into
three areas now, and each with its own superintendent and its own .
separate staff.

» N

\ There ‘are six area coordinaﬁors of Special Education: Two in each

‘hrea~qu they have very definite duties, too. —
L3 A .’ N e

We have one principal of the EsperanzalSchool o arrangements with
the other trainables. We have one supérvisor of the center for-
Ltrainables, and Wwe have one consultant, who is a 'liaison consultant
between trainable and educable. Many of you will recognize this - ~
as a new idea because it's difficult, op the borderline, to know
whether a child is. And after six montHs of working’ with him you
may find your original diagnosis was totjally wrong, '

1

We have ofie full-time counselor at Esperdnza. We have.one full-

time nurse at the Center and eleven specilal commissions, which%&i

far too few, and eight of, those are federhlly financed. Seven aﬁﬁw,

U.N.M. irnterns in the Centers in our schodl. We work rather closel;%g :
Sy

with the university. There are seven or efight classrooms and-we._
draw in ADM money on them, but the univers ty Jhas put graduate Y
students as interns working in certain.rooms with Special Education = .

children. - - s

.

. The total staff, then, is a hundred and fiftken teachers, eleven
specialists, and twelve others.

-

?

finanééd and the

\ L
‘I want to go back and talk about how a child gets in special eduga-
tion. You probably call it the same thing I do} A referral system.
That réferral ordinarily comes from a classroom \teacher who has
‘found out that a child cannot -do the work that i} offered in a
regular school. Now frequently at age six and seven, it comes from
a parent. :But many parents, especially of the high educable hapdi-
capped, are totally unaware that their child has a\handicap un il.
he starts to school and all the other children can \do things he -
can't do. ' : 2 “

df”thé@ahdndréd and fifteen, six are federall
eight speech.

-

" After the end 'of ‘six months they.still are d ing much more advanced
things. We almost mever take a first grader (six yeaxs ong into
an EMH class. 1It's too hard.to know when a child is six syears old
-whether he's a little slow in developing. We would 'preffer he stay

~ in first grade with all the help he can get. And, in a\secend
grade, come into Special Education. If, at the end of a\year with-— : ’ 1
a regular classroom teacher he still shows signé and is tested and
evaluated as being EMH, we will put him in tHen and that particular

/
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la put a child in.

R
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service. We fepl a grear deal of care needs to be taken.

Now, there are a lot of different kinds of evaluation that go om.
Usually for the trainable mentally handicapped child, the parents
know it and often a prelimipary evaluation has already gome on in
some clinic or some psycholggist some place else where the parents
have gone for help. Sometimes what he gets from his family doector
was good and sometimes it isn!t.’ It depends on how well-trafned
that family doctor is in recognizing both handicapped children and
working with the parent of a handitapped child because, frequently,
our older pediatricians did not have any training in this. Our

" modern pediatricians, thankfully, I found out from the medical
school, are getting training and working with the parénts of

" handicapped children and particularly the retarded child, the
educable. :
Now, there is é\sdgt of committee that functtons, but frequently
it doesn't meet at ‘the same time. Buth for the trainable and for
the educabl@. We have to have the referral from the teacher, which
authmatically carries“the original teacher's approval, if any.

/e have to havé the approval of the principal of the school. If
the child has been in school (and all the educable have) the prin-

_cipal has to approve that he agrees with the teacher's diagnosis.
Then it goes to an Area Coordinator, who goes out and evaluates
that child and gets-a narrative, and a technique report from the
classroom teacher as to why she thinks this child may be retarded.
They contact the child's school nurse about the health records ahd
what we know about him and all that: His hearing tests, his vision
tests, and all these things/are céllected. Then they tome back and

_the two coordinators consult with each other.

a
\

Now up until the last two years I was involved in every elementary
child. But,now it's under the.area. We are just too big for it all

- to go thrbugh one central office any more., But we have to have the
approval of these other people first. Then we go back and get the
parents' consent. We have riot yet forced a child into' a Special
Education class. It hasn't Been necessary for this reason; we have
all the children that we can finance without forcing a parent to

- When you get in the ared of the emotionally disturbed, you have a
totally different msort of problem toﬁwork out ‘and we do.give an
intelligence test here, but we doi't think it's very valid., We
want to know where ‘that ¢hild is’fungtioning. It gives us insight
into some of thdse failures because, usuﬁ}ly, he is failing in
school. 7 T . \ . '

We do a workup that involves a variety of *tests. ?6 peafianlways

involves what -.~ ¢a1f\ghe Bender-Gestalt, apperception,\dra

. - | | \? ;
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pictdre,”man, tree, and how-I-ieel sort of a questiod?aired - : s .
<

" Then there's another questionraire or two that we were using--we v
used ‘some academic tests. If he' has had the .school's SWEEP aca-
demic tests, we get those scores. One of the Area Coordinators does

" a complete workup on all of this with a marrative anecdotefrom the
teacher and if there's a school counselor from the school--now most
of our elementary schools except Title I schools don't have .school
counselors--we wish they all did, it would be simpler--everything ‘
we can find out we put together and it has to be well“done or we

~wish we had. ! .
- & ) “ . a

— One day a.week we have a consulting psychiatrist. We have had him

for twelve years, ever since I have been in the administrative end
~of Special Education. He passes on these. If he does not feel

convinged-~and frequeritly he doesn't--he sees the:child and patents. :
Every child that goes in an emotionally disturbed class must have
psychiatric-approval. You would be surprised at the occasional

parent who thinks it's a status symbol to have an emotionally -
disturbed child. - THis is difficylt to believe, but it happens?

We have had six-year-olds who have been brought to us and the”

parents referring him as emotionélly disturbed beforenhe ever starts
L4 _to school. After we examine the child we think we have a spoiled

brat on our hands and we say, "Try it»in the first-grade and if he

can't make it, then come back to us." ‘Do you know, we have never

heard from any more of thOSe,agéin. They make it in the first
grade. Nobody but the parent thinks they are disturbeds I would | "
rather a teacher told me he was disturbed. You have to see him in » A
a group before you rea11y know. . '

*

- Now some children are so disturbed they never try to come to public
. schools and we take care of that. Some.of them are sent to private
schools. : _ ‘ ) . PR | S
" The hearing hartdicapped must have a recommendation from :the physician-
specialist in KRearing disorders and sometimes 'you call those.otolo-
‘\gists and sometities they are called audiologists. But, he has to
. be a medical specialist saying this child has a hearing handicap
severe enough that he cannot profit’ from the. regular classroom
. éufficiently arid' that needs to be in the¢'special class for hea?ing
hbndicapped. Thosz classes ‘have central amplification: Very
‘i powerful custom built, in the classrooms. We also have wireless
wHere there's. a unit that the teacher wears and the child wears
{ . ~oneg that they ¢an take to a regular classroom and associate in a -
regular classroom and still hear, and many children who have never ,
heird hear for the first time on'our amplifidation equipment.

3 LS

2

The physically hgndicapped is a tremendously expensive service. If
you stop and look- at’ the physically handicapped, they would extend
. from first grade through "the twelfth grade. There must be an aide

4 o
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in the c1ass because these.children have to have individual phys1ca1
. attention as well as 1ndividua1 curricular attentlon. That is a
special class;sit must be. - , "

Now the learning disabiliti2s are given many varieties of tests, and
our -different evaluation people use different ones. We frequently
start out with a simple test to find out the reading lzvel in .
relation to their intelligence level. One of our guidelines is that
if a chi'ld is achieving far below what his intelligence level shows
him to be, he is a possible learning disability child. We don't
take a child that doesn't score around eighty- to ninety on some
tests in those classes- we don't want EMR chillren in those classes.
That doesn't mean thazp heir whole list, the Wechsler intelligence
scale for children, will come out eighty, ‘but suppose his performancé
in a hundred and five and his verbal is down to sixty, or vice
versa: He is going to have a low score, but there's potential or

- he wouldn't have scored. We have to have something to show as a
potential ‘before we put them in there. Needless to say, we have a
long, long waiting list of childref whose parents want them in, who
are not succeeding in regular school, are not mentally retarded or
physically handicapped, and usually w1nd up emotionally disturbed
eventually if they don't get some help.-

o

i
» -

There are select sections of those tests that are appropriate. They

give them 5ome of Kephart's motor coordination motor perception.

But befqre/ﬁe/;:t through we kpow the works, and that's" 1mportant.

We carnnot place them all. One area has seventy- -seven ch11dren on

a waiting llst right now. .

O

The home-bound have to have a physician's 51gned statement_that ,
this child cannot go to school an@ why. He has to be out’as long
as five weeks from the time we get thgt statement, because it takes
a couple. of weeks to set up a good home~bound program. He can have
an emotional disability, such as a school phobia, and we have quite
a few of those, and that must be a psychiatrist's recommendatiou.

We don't intend to do home-bound service because some mother doesn't
want to get her child up and get him to school every day. He has
"to have a disability. Many, many parents don't - want to:clean up
~ their hoyse, and so they don't want home- bound either. -We have

d1ff1cu1t1es there. . ¢

-

This ‘year our most preva1e t'is accidents: Motor scooter accidents,
bicycle accidents, automgbile accidents. We had one teacher the
first- semester haf eleyen children and every Lue had a broken leg
or broken arm. Thi§ 4s¥the first year it was quite th1s bad and I

d : :

would guesscour secon ighest’ is 4&0&1ona1.

. Now Esperanza is a dlgferent thing. Esperanza is the children who
are socially maladjusted. We havé a placement committee--I am the
chgurman of it--and a icoordinator of guidance in the whole system
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is on'it. The director §of special services. who -is our .
gu1dance and nursing and Special Education is on it. The consulting R

psychiatrist is on it and the principal of Espexgan3a School, who
knows whether they have room for a certain type level and so on of v
that child, is on it. We meet once a week and we pass individually

on every 51ng1e child that goes in. We have a/waiting list now. .

We hope to add another teacher next year, and maybe two, but we

don't have ‘near enough room.

Needless to say, Special Education costs money. * One of the big s : .
reasons is the size of the eclasses. Our State legally limits it ¥ ' ;
to five to fifteen children. We find twelve children reasonably

normal for an elementary retarded class. It!s too much for* train-

ables, They should not-be.more,than ten. It's far too many* for - x
emotionally disturbed and dlsabled - If we getdup to ten emotion-

‘ aily/diéturbed children in a classroom, we have tiaouble. We know .
Nwwe need about eight. T ‘ o

9
o

~« > This means that 33? money, comes usually ot units of twelve, Which
cuts the money. I could estimate from my own experidnce in ten - .
years of this that it does cost around twelwve hundred dollars, ort
an average, per child, and that doesn't count transportation.
Supposedly transportatidn is under different - funding from anything

, else, but we never have-enough in Special Education. Practically . ‘ o

‘\\ revery federal project I'write, I put in something for transportation. ' S

One thiqé~that you might like my opinior on, if it's worth anything,
\ZZFW\

what kind of ‘teacher de you put in Special Edication? As I was
g to a gentleman just before we started, sometimes this is the
person who-started out in the firest place to be a Special Education®
teacher and got their training there. Frequently.it is a success- - ' !
ful teacher, preferably e1ementary, but we can have som; secondary, . -
~b’ho/has become interested in specialties, special drfficulties and
' dlsab111t1 - and”"goes back and gets the training. You, cdn't say -’
“that either one is the best. Sometimes your very best teacher
taught twenty years in the regular classroom, or ten, or fifteen.
. Sometimes gne of your best teachers will be a person who has never
. ftaught a regular classroom.'v . , , : S ~ :

\T\r\ally would 11ke for them ‘all to have at least one year w1th

no rm ch11dren so they cowld understand a little more about what -
is about.' Yoy.can study the textbooks all, you want. to,

but you. don understand children until you have dealt with them.

That textbook child is. not always a reality. They may learn some- .
thing thdt they can apply' to children later, but I would like for e Coe
them to know a normal ch11d at some point. o

q

' . . . . . . - .

o ) N S N S
. Now yomeay{not agree on\the order I have these in, and I don't BT
", agree with all’ of .it. rBut, humber one, for me /is stability. No

' matter what other attributes the teacher may have, she can't be an
unstable person in a classroom or dealing with youth or othér

-
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people. It'S’very difficult to produce gaod. teachin with an
.unstahie person. .

e

J . ~ Number two has been menthBed here today, and that's facceptance
’ of all children,' no matter what is wrong, no matt er what their
- d1sa311ity, no matter whdt their col#r, no matter whether they are
‘green, pdiple’, or polkagot. No matter what their parentage, ‘no
matter what sheir rfeligion, no matter what they are. If a teacher ﬁ’
cannot accept.all, she does not belong in Spec1a1 Education.

. " Now I would say, some,tralning. A teacher has to know a little
about teaching and hag to have, in my mi d, preferably some Tt
specialized training. But, (it may be gi en later, angd sometimes
you have a fatural. We hggé one this year. sWe have a young man,
teaching|ﬁn§hmbmiona11y d¥sturbed class, and’ "if ‘he isn't natural,
@ [ never saw one. He relates tdb teachers,, parents,,the rest of us, //y(i
doctorxs, physiclans,,psychiatrists--you name it ard he handles his
~children. We do require in' New Mexico, for all teaching certifi-
cates in Special Education, twenty-~four ‘hours teaching minonities.
It might overlap with your ather teach1ng certificates.

v

We do have a temporary cert1ficate only for - successful teachers.

If a person comes directly out of college, the¥ can't get a tem-
porary. They are supposed to havé had guccessful teaching before - .
they can get 4 temporary. Every year, then, they have to take: at
least two courses, which is approximately six hou@s, until they

are through. Tt isn'tgsuch an onerous thing. 2.~ .

@

<

Number four, I would put warmth, Bf you can't be warm to childrena .
it would be very hard to work with them. Now warmth and the next’

one are not the same.thing and I hesitate to¢ put one. above the sother,
but I believe warmth w0u1d come first. A warm perspnality toWagd ;o
children. - - . !

Number five is humor. You better have a sense of humor if you are
going to work with these children. You better be able to see the
funny side of everything and teach them to see_the funny side .of
something. Their idea of humor, if they are retardedklls not
going to be the same ag other children. But you better, uriderstand
it and know something about it. That's 'the saving grace.of a
¥ Spacial Education teacher. the ability to look on ‘some parts of
her worl with humor. ' ’ T
. . -
I think it takes a good dea1 of phys1ca1 stamina to work with Special
Education children, and many gé our teachers work on their physical
condition in order to be able to stand the rigors of working with
the children with handicaps all day long. Of course, it "takes it
for all teaching, anyway. When you might have ,a very varied teach-
ing skill, you may get a classroom of children all ten years old,

all with an"I.Q. that lobks about alike, and you have ten dlfferent
. . ~
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~working about the same level, to individualize with the child's
needs by his interests, by,the way he learns best: . If he learns
.best with his eyes, teach him with his eyes. Work on his earg at

" out. If you dor!lt .find it out, .somgbody else-will. But.ihterést

When I first came here, we had four full-time psycholbgist We

f
- T . .
.

“levels of childreén to work with. Yol must have a variety of skills

to work with these different people.

.
.
~ .

The next one Ls'the ability to individualize.“ Even if you are -

4
.

the same times But you have to be able to individualize
~everything. “*

v

.
.
‘o

‘Now rumber nine. You may fgel that automatically teachers do, but

.they don&ty and that's the ability to work with parents and other’
. agencies.’. I think there’ are a good many teachers who are fine

with children, and you bring ‘she parents in and they get upset and
they doni't know how to deal with the parents and they don't_kriow

. how to tell them the Special Education needs. The Special Educationv

tegcher must work with parents and you can't teach a,child#in a few °*
hours that he!s ig school to deal with a life that h&s problems in’
it and that child hés to accept his problem and live with it. So
you have to be able to work with his parents. .

N
Now the last one'is definitely not last: It is the one that is
interwoven in all the others, and ‘that's interest and aptitude.

You won't do any of these—things i@ you are not interested in it,

and if you are not interested ir' it, somebody is ‘going‘to &ind it

and ‘aptitude for’ this work rings'very big, and yet when I try to

‘pin down the individudl things, it just runs through all,

e .

Now that's my idea of what you must bé to b& pecial Edupation
teacher. It sounds pretty rough, maybe, but iW!s not. %

.,,,,

, 1

I mentioned that we had to be specialized and we”have six cobrdin-
ators. qu they do the evaluation for the classes.‘:r

\ <3 i

~

don't have a\ghe now. ‘But we have traimed people to/wérk inxthis
area. But we ure asking again. We are comparing but,system u}th

" others' our size who do have up to twelve psychologists_fibr a--
‘'system.. We know that we need them They place in theaclasses and

that's a vary -derious thing, ‘to place a'child in a certatn Special
Education class, having to keep in mind that you might make a

mistake and be sure.you know gverything. Zhey aré¢ supposedly”“ o
supervising*those classes and they don't have near enough time for™.,

%

i t . %\J K ‘o . h "»m/._
-~ . . . . ) £
Books and materials for visually handicapped. We “are thinking"#jwm””"wj

special classes here,dbut they gre so scattered on so many .differ-
ent levels I ‘am not sure what we Are going to do. B e do buy

the books and materials for them to use in théir“Ffegular p

£lassrooms. . 0

e .
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. Now T w:nt to talk about the resource roqm c0ncdpt. We think this
. ‘ ‘ 1s' the coming thing and.the most interesting thing in speecial s’
o . education. .We are not at all syre that the child with the disabil-.
< ity of any kind shouﬂd be" totally separated £rom normal childrén o o

s, “all of the time, i b .

»

’ 4
‘ o+, «~Now we realee -most. of the Qhainable must_ba. | lhey have great oo !
e T . difficulties in getting aloﬁgJir a regular clagsroom. Our resource
e . . room concept accepts the ideal! that we have to limit it t8 fifteen
‘ - children 'because of our State\iawb but-#e -think &" good enough -
. -+ diagnostic-teacher could probably acoept more,\ahd abbut a third
o * of thém will be high educable retardants who aregnot really low .
", enough to go'ird a segregated class. They can be with dther boys
. ' and girls whenythey-are out of school afd they will’ not be retarded
’ . .and nobody will think of thems About & third of them will be -
. o émotional y disabled, about a thixd of them with varying disabili-
ties and the teacher will never work with them all at once. She
will take groups of thzde td five and keep them varying lengths -
4 ' ...of‘time.‘%I& might be thirty for some children and might be three
. SR hours for’somé other child. "On-the average ‘I woulld sayﬁtWo hours
S . a day. Then she sends them back to the regular classirgom and
. ‘takes anotherﬁfroup of children, At the end of the #year she may ~

-

o ~ eéngd up with fi¥teen entirely-different cliildren.than she started
¢ c 7 with. She may ‘run ‘into ong ‘or two ‘very difficult problemsvthat -
. . it takes.a whole year to figure out, ang maybe andther year. But
we Want ‘it very flexible so they can meet the needs of probably C
five percent of ,our school population.’ ' )

, We really feel; that evéry elementary.School.ought to hav& a place ‘e -
for special diagnostic teaching for that ‘child that drives the f.,
. regular teachgr up the wall. Somebody wifh them and a small enough
i group to study what is his learning- problem, what is his.hehavioral
"w « . problem, what is that all about and what is causing this?®  Then
: that resburce room teacher'has another responsfbklity that is to .
‘talk to-that regular teacher and go. into the glassroom - .

: . when necessary and he1p the rggular teacher know what it is that :
. ' needs to be.done\and te help that child get alfngin regular €lass. .
. The complete goal¥is to get him in regular classes.
, . s Now that's definitely not the goal, but “the, goal there is to get’
St “him’ going to regular school successfully. ’
) - - Now nobody would say that the goal for trainable mentally retarded .
s thildren™s to get them to be normal. They aren't going to’be.

Their intelligenoe was, stunted before birth, at birth, after birth, -
By many, many, many causes.s .Sometimes, -even most frequent c&ses,
'nobody ever know the cause, but many .of them we do know. The most -«
- . -common is the Mongoloid child. But don't let anybgdy tell you
that every Mongoleid is trainable, because I have faught some that
were higher. Now the educabde mentally retarded is a totallx

T

.‘ ~ . . . . . ‘ ' '\
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different person. He's a child if ,sufficiently well trained who /
could take care of'\himself independently in the WOrld. If he is
not trained, he will .not be able to take care of” himself in the
world. He will be a dependent, just like the trainable.

* Now, with the trainable, we hope to make him a more livable person,
so wherever he is, whether it's in his home, in an institution, and
hopefully we hope little community centers for these children, that
he will be able to go along and contribute. He can be in a shel- ¢
tered workshop and be able to do something. But that's not the
goal with the educable. The goal here is to get him ,80 he can hold
some kind of a job, and when.he gets to senior high school if he
ever graduates,-he will have held a.job in the tenth grade. He -
will go .to school half-time and work on a job or in a training
center like this job training we are trying to set up fpr—half his

+ time and he will get regular high school credits. Three academic,

two in work,”and the senior year the same thing. The senior year,
full-time, and he éarns five credits., But he has to work nine.
hundred hours of: paid labor, paid work to, get those five credits, :
and'he gets a regular high school diploma like anybody else. He's .
earned it because he s put in a hundred and eighty rhours of work

for | each work cred1t, and he has six academic credits,-

. .

. v . t «

o/ .
Now our pr1ncipaks do have the priv11ege, when they find unusual :
_ circumstances, of swapp1ng credits back and forth. We think this
‘hgf to be ‘don to individualize the whole thlng.
We fdel the resource room concept 1is rea11y more advanced than the . -
1earning disability concept and it°will help more children. But.
there will be’ Learnlng disability children in it, but we still fe€l .
some childfen have 1earn1ng disabilities so severe they will need a .
spec1a1 class all the time. There would be some, but theiy per-
centage would not be .lower. . . e

» <.

~
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I agreed.with the per
itie$ before you have
dingnose if yJB'don't
have bot!, and they ha
simultaneous.

¥
!

on wha said u have'to haVe4diagnostic facil- -
hese serviczo. Definitely, you.do, but why

ave- any serv1ce to put them in? You have to

e beern--they have to Jbe practlcally -

. o B . &9 .
I put 'some of my womed who, are in this, and some men we have, up
against most of the-d“censed psychologists in,town to do an educa= ..
tional diagnosis. Whén they are looking at .educational impPications,

a child's intelligenc®, they know more than a person who has not ° +
had re1at10nsh1p in pub11c schoolg, but who has- taken a'psychology
class. K . v

! B ! L
N = Toe '
There are mu1t1p1e~hand1capped, OL tourse, and we -don't iave a Classg ) .
n

for that., There is now a small centér in town developi a class‘
for the deaf blind, which is an area al] in its own, but it takes a .
.‘ - -~ rp v ! \ - - .
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‘ ) o . 86 ,o @




~

very skilled person to teach it and there's a federal act passed for
the deaf-blind azd they have received a grant for it and have ‘a
trained teacher Wworking with them. .
Participant‘ Would you discuss the use of behavioral modification
techniques in' your program ‘ : : - ,

Dr. Barefoot: We use this in the emotionally disturbed classes, I
suspect, more than any, particularly“in the €entral form such as .
just the work systems, and this sort of thing. It varies with
‘teachers and their sophistication in using the area of education,
but we do have teachers in all--and all the different ones have
used variations of them. Now so far as the teachlng machines, we
do not find .them successful with our handicappkd \ildren, but I
don't kriow that it's the fault of the theory or the machine itself.
It"s the fault of the program and how it's written, But behavior
. modification is something like a computer: 1It's as good or as bad

as the plan’that goeg into it and the way it's organized. The
teaching machine is utterly no goo;rto you if it doesn't have a good
program. in it. If the program doesn't fit the child, or whatever '

- you have done. : ~ o o .

’
- 9 'S

Partigipant, On tranqurtation, just touch that briefly. - Do you
have special buses and special people on the busés to assist the
driver on these? :
‘ Dr. Barefoot: No, we don't have gnyone" on the bus but the driver.
. . We can't afford a speciaf'person. We should have. Now our older’
. -~ Special Education children riding the regular school buses, with
: - two .exceptions, two special classes drdw from such-a wide group
of "districts that we have Special Education buses. They are station
wagons, painted yellow with the signs om them..'All Special Educa-
s tion children under junior high, unles§ they live in the district
*where the school is, the class is, have transportation.
v . V’ 3 i -~ . .
.« g I thinkour drivers are-paid nanteen céﬂts'a mile from home and
back. But some places we have to hdve transportation at noon.

Dr. Eisenbach: Dr. Barefoot, we thank you very, Ve}y much. I
. couldn't heTp but- think.as I sat and. I listehed and I watched the
} expressions on your faces, I' think- you have been challenged to an
' _ entirely different concept, maybe of education, than some of you
- . have thought about and maybe if you have--maybe tpmorrow you will
have a better opportunity to further that percepéion that you had
@ . described here.

~y
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Dr. Wirtz: I am going to spend some time this.morning on try}ag to .

wrap up on, some of the administrative concerns I have. And then . '
/ Dr. Eisenbach is going to pick up and get some reaction from

yesterday s sessiops. : : .
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I QOUIQ'hope that everyone would leave this week with some better
notion of how you might plan to put together an administrative
package to serve handicapped children. I know many schools in

many areas have programs for handicapped kids, but this is a qual-a (
tative kind of thing and I think we ought to be thinking in tgrms a
of updating and expariding.

v

.
- . o

f ] There is no single model which is appropriate fer all schools. S
I think the impertant thlng is that wijatever plan you use has to .
> be appropriate for your own situation? your own setting, andsno one N
is going to be able to tell you what that is except you,\yourself. '
° - " -
‘ . I like to think that this. p%:;niﬁg is based on a oge-, three-, and
7h . X - .
. - a five-year projection. You afe developing programs and I.think R .
that any administrator or army Board has got “to’be thinking at least o ‘/e
five years ahead of where you are. But, you ddn't necessarily .have S
to try to-take your community five years ahead wfth you. “There is.
an old principle of administration: If you aré go0" far. ahead in
‘ sown thinking and in your.own planning--the people who are presumably
RN supportlng you, ¥You find you are out there all by yourself, and you
are not leading amybody. And the people are going in some ofher
« direction,- and you are out on a limb. That ig why I used to develop
- & one~year plan and a three-year plan and a five-year plan.™ And we | .
literally sat down and, plotted this out. We put on a printed chart £
where we wanted to be next, year, You know, how many kids .are in
program; how many kids gre there going to be. And then, how.much
is it ‘going to cost: .. Then we would run it out on one, three, and
o five years, and each year I would update that one-,: ‘three-, and.x
N . five-year plan. I am appalled, really, at the lack df long-range“
’ T V?\u planning that takes place in Educatlon. We live from crisis to .
L - crlSi{/ and - ‘whihever group of parents is beating us over the head,
5 “thaf s the‘crlsis we react to. That 18 a heck of a/way to do e
business. But it is a fact /f\ilfe, I think wpoouiyé to sit down S
soand do thig planning g0 we can preven; sdme of thede brush fires

from cropping up. oo “ P ’ -\\ A - ,//; =

o

N S "Now, I am-as much concerned abdht'th process of the development .
v a plan. "L personally believe that all elefients of the community - °
_have ‘to 'be involved in develoﬁfng'o ‘having some input into what ®
* the elYucational plan ought to be. his is not only Special Educa-
: ,tidn,-but it is just principles of 1annlngﬁand administration. :
And I am-thinking of the peopLe who live in“the communlty. They . - e
. -
certainly should have a voice in if. Obviously, their elected <
representatlves or appointed represpptatives have got to have some XL
voice. The adm1n1strators who' are responsible, especially for \\\(

y .




% . implementing the plan, obvieusly have to’'have a mgfce., Teachers
- who are on the tiring line have to have a voice./ And 1 guess we -
- are going,to have the students .hawe a voice in/Ahat these/plans o, o,
ought to be. And 1 apply this“to the handicagped-childfen. And I Ep’/‘
. : can.think of a group of young men in St. Louis,ipho are crippledy / 7
K : they were in a highly specialized school program), high school f/ A

program because they were so physically involved there wasn'g
high.school program into which they could be 1ntegrated 8
followed through with'a specialiled prograih. I was sitti
and talking with these young people, trying to find oup /
3 might be gotng, wocationally, and having theq have some ifpGY into.
yd i the kinds of things that ought to be in the school prqgf’ ¢ 1In the
- . first place, some of the physically handicapped have a Yot of )

kind of - thlngs that will \help them occupy “their leisure time a T
little more meanlngfully s far ~as they are persona11 concerned

T n again, 1 go’ﬁack to my St.

‘ Louis experlence. We had a
- adVLSOry commlttee, it was

ade up. ofﬂa lot oﬂAlawyers,;it had a -

the community. 'And when we '
+ ., . sat down with our Board afid
advispory committee,'-and trie
adequate reflection of what the communLty,was des1r1ng of us in‘-the "

ur administrative staff and \this °°

community, and we exist as a separaté entity. And 1 think we forget : ‘
thal we are a creation of’ the Lommunity, 'Ifiyou ‘look at Edhcatlon
- natlonally, and how it was de1 gated from the federa'l establishment
to, the States .to ,the locals, if}you want' to get down to the ‘legal :
-  base of it, the Stéﬂe can say: \"Thls is the way ‘it's gofng to be, APIE .
friends," and ge&.away with thaq Legally. But &hey would, be in . _' hd
a tremendous turmoil: because the way we have operated our schools; ‘
i This is local control and local e¢ption. I think it is good, because ' L
. schools are there to serve the ptople, and the people are the ones _
- that pught to have some input 1ndp the schools. _— . > .

= But for some of these specialiZed| kind of thlngs--and I'll go “baek
again to St. Louis--we had a medlbal advisory committee, Granted, =
we were fortunate to be in an are where we, had a lot of med1cs, a
w e lot of medical’ schools and what hdve yot. And we picked the brains .
wof everybody we couid, and that has two* elements: ?lrsi, I think ’
you run a better program, because you have picked the best brains
that 'you have got in the community, But it does,somethi\v/else.
It gets people involved in what you are doing so you are not .out
N ‘there all- by yourself, trying to interpret to the people what is ; °.
going on. You have got a lot of spokesmen, and this is important. ¥

¢
~

& | !

This planning process is importamt because people have to get-
emotlonally involved. There is a principle of gettlng support, _
Yol can talk to them as I am_talkiTg to you, And I am hoping that
2 - ; N

.
*
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some of the things we have said this, week will continually be said
to you. ,We help you get emotionally involved in ‘dotng sometﬁing
for handicapped children, because if you are not, it'all has been
in vain. ) ’ )

As I gaid, this process is so importaht.

-

" Afother point that I want to make: Don't sell your own observations
- short. The 'simplest way, I think, to get a plan going, is so say:
'"What is community "X'" deing?" You just adept it, pick it up, in
: toto. That, to me, would be the poorest way. o

Another element that I think is extremely important is the develop- e
ment of written policies. I am curious: How many of you have a

written policy book, those of you who are -administrators" L see a

couple of lrands. What if a question comes up? How do you know

what the policy is? :

- <
» N - '

-
.

uParticiQant:'-We have numerous policy books, a whole manual.

@

Df. Wirtz: All right, who writes the policies, the B.I.A.? L >

Participant: The B.I.A. I think %t works both ways; you.have a
policy that is set by, congressional intent and legislation, and \
then_you have guidelines for the execution that are, most of the

timgg devéloped iécally. I think they are synoriymous with what you . .
are talking about., ' .

" Dr. Wirtz: Of course, we féz)have laws_thft we have to live with.
There is no question about=~tkat. And aside from the BIA broad -

~policy, how many have a written poligy dealing with handicapped

kids? Anybody7 Now, how do you make a decision on kids? DS you” o
make it up, eacH as you go along? - ‘ ' )

.,y s

-

: @ \ ) - ' - ¥ ) . »
Participant: It is quite easy when you don't have many alternatives,
it is yuite easy to not have policies, particularly on handicapped.

ﬁ . ‘ - .
Dr. Wirtz: Okay. Have you ever examined 'the poficies dealing with s
, so-called:non-handigappéd, to see what, impatt they have on thé s y// ‘
handicapped children? o S : ’ /s

. N o/

: - ’ - / 7 '
-1 am en another project in Georgia, working with several small T
school districts and a college, trying to sensitize admini§trators
and classroom teachers of these handicapped kids. We are trying to:
get them to go through all ef their written policies that they have
v for the school districts. I assUme most of us have some procedure

for excluding kids, that are eithervgisbéhaVing or having some

e

i condition. This is inherent in the §chool’ business. But beliedd T
me, Uuuihas a tremendous impact on handicapped kids. It isn't ., . . .,
always ‘the policy that giveth, it is.the policy that taketh away % "
from thef kids., : o . ° ; .

p
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'.re&arded‘iid°a High scHool diploma--what's the difference?

- good about it after he has got it,

,1 would challenge each of you.to take a look at your policies, .

_ impact is this, either in providing programs for handicapped kids
or excluding handicapped kids from the programs we already have.

«this thing is sliced up.

‘transcript or in the record in the school principal's office.

%

A

either written or unwritten, and review them with an idea of what

And this, to me, is the first part of the process of develeoping a
plan for handicapped kids, It may be that evVen a minor modifica-
tion of policy will make a significant difference in the most dis-
turbed kids, the mentally retarded kids, or whatever it might be.
This is part of the examination of our own attitude, I think. 1
have gone through some school district policy books and trying to
help them see that the policy may be' dealing with curriculum fbr
instance. Or saying: "You have got to have "X" number of credits
to graduate from high school." ""Is that a logical one? You are
running secondary schools; how many credits do you have to have to
get out of high school? Sixteen, fifteen, fourteen?

Particigant:

‘
'3

-

Depends on,what State you are in.
; :
Dro Wirtz: Okay. But this is not,uncommon, is
defined somehow. Those are'académic, where you
for physical education, or a quarter-credit for music, however
But this is a poldcy. Now, lef's suppose
you have an educationally retarded child, who can only read, say,
on the third-grade level. You are excluding him ffom'the possi-
bility of completing a high school program, even labeled Special
Education, if he must haveyso many Carnegie units by traditional
2
standards, to get out o h schobvl. But we have to develop, ,
then, some acceptabl;;gggg%?tutes or alternatives for some of these
things. You know, giving five credits for a work-study program,
something of this nature. We do this in some of the cooperative
educational programs, COE programs. You know, thid is fine,; but
you .try.to apply it to a child who is "mentally retarded " and you
say you can't do “it, you dan't give them a high’school diploma. I
have seen more schools -get hung up on the idea of giving the

it? "Now, those are
get a half-credit

B

It's-a .
Kunk of paper., The important thing is what is written on his '
This’
is-what an employer will be looking at when he goes to ‘check his
high school record. That hunk of paper.doesn't mean anything,

really. It .is a nice thing to plaster on the wall and the kid feelg

¢

Participant: He has got toasay, though, thagyhe has graduated.,

\ o

Dr. Wirtz: Sure, okay, he graduated. But don't you have several
levels of programs. Some places have, say, a gemeral program, and
a college prep program, and a vocational program. Can't we add
another piece on that thipg? Well, I have seen some places where
Special Education kids can't go through the commencement line, -
even though they g1ve them &' Jhunk of paper, a prirted certificate.

k4
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What is-che difference? These {re the kinds of p011c1es I am
talking about, the written or unwritten policies that will either
‘exclude kids or knock them down further. Now; these kids, a lot of
them have got a pretty poor self-image about themselves, anyway .«
And so many little things that we think are sq great, which we
rellly don't stop to analyze it, don't amoynt- to very much.
. -
/ The ball game is shifting,’l guess is what 1 am saying. «There was
+ a day when ten percent of our people graduated from high school. It =»
was a great honor to graduate from high school. This is my parents'
generation. If you were a high school graduate, that was rea%%y*‘
something. In my gentratlon, the aspiration level was hopefull
achelor's degree. My kids are now talking about, well, I have got
to at—teast havewa master's degree in order to get along. And some
youngsters are even talking about Ph.D.'s, to get to be what they
. ‘ 4want to do in lifé. So, where does that leave this high school"
. ; diploma, in terms of what socicty is looking at today? It is- Coe
equivalent to.an clementary certificate twenty-five years ago. And’
I think we have to recognize that there is a shift. And- no one - o
would object to giving a retarded child a certificate, say, he ,
completed junior high school or elementary school. I am just using
a simple example of policies which will affect the handicapped kids\ -
o in terms of théir image of themselves and the programs that we offer = ¢
' to them. You can -take it up {rom there, on all of the other kinds
. - of things that are in your own policies I hope you will go back and
look at them. If they are not written down,fdo a little soul-
searching in terms of the decisions you have made on your- kids.
.4 And maybe even write them down.

o7

1 suspect as logal Boards become more actlve% they will be pressing

- = some of the administrators to write these policies down, and to have
' a voice in what these policies are. Because it keeps those of us

. who are administrators of programs on the stralght and narrow. We
won't be able to make arbitrary decisions on kids. I guess this is
what Boards are all .about. ° : :
L]

You have prggialy gathered, by this time, that I am more than just

passively interested in handicapped kids. This is part of my pro-

fessional life. 1 used to make a pitch to the people who held the
purse strings, btcausofmy position is that you have got to &ducate
handitapped kldSM\ Aud let me mhow you just a simple example.

P\ -

Let's take a chi d with an Y.q. of fifty, and I plcked that beé%use
.o - it dis the law end of the edugdble mentally retarded group. 'I
wouldn't use the[same prOJecflon with a seventy I.Q., or seventy-
five. hut take 4 tifty, who!/ is scraping the bottom of the barrel

L3

. of this’ group. Let's assume that we put him in school and spend . N
' '" T $1;000 a ycarﬁh We keep him «imr school for twelve, years. At that )
point we hav%/anLsttd $12,000 in kLis educatlon._ Presumably we
4 i « have kept hgm out of dlfflcultles.gﬁye have plugged some skills .

- R ez (=
: . g4 \
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into him, and presumably some limited work skills.

Let's assume we don't educate him, and he becomes, say, eligible for
_a State instifutiony or he is going to .be on constant welfaré. Let's
suppose thatgge just let him bounce along until he is about fifteen,
and he lives until he i¥ sixty-five, and tbis boy has got fifty . .
years to worry about in between theres ,Seriously, now, on a national
" basis, it costs about $2,000 a year to keep a child in an institu-
tion. YIQ,Mich gan, this is closer to $4,000, but I will just round
it off to., $2,000 _because it is dramatic enough at that. 'Okay, "
suppose he goes ina@ fteen and lives until he is fixty-five. )
| You have got fifty times two thofisand, and that come’s up to about
' ~ - $100,000 that somebody has put.into &he indiVidual‘fornessehtially
no useful production in life. ) = < '
We have speﬁt\Eigé200~tqkeducate.him, and $100,000 to put him in an
. institution; the- 'ffeiencékis,'in my way of think‘ng, is raughly
. ~ $88,000, right? That is a saffings to somebody. "And I have to put
in this factor. Let's assume that by educating him to work even in o
a sheltered work shop, the ‘most limited kind of'involvementz let's
assume that he works from the time he is--let's use twenty-five to .o
sixty or sixty-five. That gives him about forty years of work.
Let's assume that he works at $2,000 a year. That i another ‘
$80,000 that he is putting back_ into the'community. And I come up
Ay ‘ roughly with a net saving on a child, to keep him out of an
W Ly institutign, of $178,000, .

o\

e

Now, at $1000 per child:that™it is costing you to educate him, I
-can educate a hundred and seventy-eight kids for the one child that <
I keep out of the institution. And this is why I used to go to the
Rotary Clubs and tell the people who were tr&ing to pass on taxes,
s .and tell them that if I could keep four children in St. Louis ‘
v County out of this institution, 1 could save the total cost .of ‘ ,
educating almost a thousand children, because. our children were | - N
somewhat higher. You can argue with the mathematits, and I am not
going to make a strong pitch on the accuracy of my mathematics, N
becaus¢,I am a lousy mathematicfan. But I don't.-think you gan
argue with the principle that we will save money in the lbngfhaulf
And the reason I am mentioning that now, because think this”is§'
the kind 6f a pitch we have to make to the BIA, Tongress, for the
inds of ‘money that we need to run these kinds .of programs, to
project this on'sort of a whole BIA school population basis. This
T2 o is judt a mentally retarded child, now. Do it in some of ‘the othei
dreas. . . o :
I have heard an expressed concern over the "'last week: 'Where are.
. Wwe going to get the money to run these. prbgrams, when our.whole
school is projected on the basis of one teacher to'thirty kids?"
This is something that has to be changed. MNow, it is easy for me
to say it. \ I knew that it is a lot harder to do_it than to say it.
But certainly, if I were writing an activity, I would certainly

- N . o ?y .




. . ve

_disabilities. ~This is not something we can give to them, it is

'leaders. They don't even have to ask for 1t, and, they shouldn't .
_have to ask for it. - It should be there. Who published the bill

L i v r
build it on a one, and hopefully a three-year plan, and would v
have a heavy emphasis on getting some of these policies changed.

Now, this is just the dollar and cents side of this thing.. I

really havea't’ said anything about the moral .values 6f edueating

a child versus not educating a child. I don't think we can really
put a dollars and ‘cents sign on the rlghts of, children..., The basic
prlnc1ple that I have to operate on is:: ‘AlY children hQVe a right /
to receive an educatlon which is approprlate far their abilities or

somethlng they can demand from us, as profe331onals and as lay’

of rights for handicapped children? I would like to see that N
hung on every principal's wall, every administrator's wall, .and 'ig‘
look at it once in-a while. Because.this doas spell this thing

out. I think above all, it's the attitude that you have as _
educational leaders, to make the dlfference for handicapped .« - o
children in your communities. If you don't change it, who is? Cod

e e £
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..................

...... Participant: {/I think I certainly gnjoyed and appreciate your -
~ remarks in a general societal context, as well as,within the = - P o

- ¢ o5

Bureau of Indian Affairs. And I ‘think- that you should know that, . . ° e
by and- large, we have kind of written, the book in terms of - Co
developing the programs for youngsters And we ‘have been’ trying .

to endeavor to serve these youngsters based-on the economic basis. -
4nd I think that, again, in terms of what we have ndw -- there is "

‘a lot more we-probabiy can do as well as keep shooting for the

optlmum But as a group, as I have talked. to the people, .that's*
helrdea”ﬁ—‘ ) ”» < Y
. you make a_real good p01np in terms,of requirements -
for graduatlon There is a desire :for yoqusters to graduate ‘Z >

'frod State-accredlted high schools and you’get the North Central

and™all of. the other regional evaluating groups into it, which |
I thin calls for broadening on the part of everybody 1n terms of
high school d1ﬁiem§s¥_ We have been accused many times' for the

same Teason, - of,graduaﬁlgg for social reasons than academic

reasons. Just. 1kﬁryeﬂrmp@b11c schools.. And by and large our _
position has bgen based od the factors that you have outlined, o
I think. It is yery, important that these youngsters graduate.
There are real vpcal parts of our society that are in strong
opposition to this. I don't give that as a reason for giving -
up, however. I 4m not inferring that. But it is a general
problem which we {all need to work on.

Dr. Wirtz: ‘We fihd this in the State schools for the. deaf,” for
example, if you w ll look at the statistics on that. Even the day .




) . . ‘ » . . -
N . . : & )
' just on the basis of the physical problem of hearlng. You get to
: the State schools and the reS1dential schools, and they are probably’
e . ._four years academically - retarded And yet, nobody screams about the
fact that the kids are not getting a high school diploma. Let's .
“ . suppose a kid gets a certificate and he goes to college and presents : -
his high school certificate and says: "I want to.go to college."
* And yet he graduated as a mentally retarded. ' But any registrar who
v ‘doesn’t look at the transcript’ that came out of-the principal's
. office ought to be fired on the spot. By the same token, an
" employer who is interested id a specific kind of skill, or a
-specific level of competence, has- gdt to.do mi6te than look "at that
- hunk 6f paper when he says he - is a high school graduate. at
< 8 courses did he take? What pro sives did he pursue? /What kinds -
of grades did he get? These are the kinds of t s that you look
at when you are employing, and use this as a viable doct lent. And
we are all tied up on .the symhgls of the thing, rathef*th?n the
functiod of it. o :

X

Participant:- I think oné. of the real big dan;:re\ég -ari educational
system that could be termed special in many, many ways, is this rush
- that is taking place over the last sgeveral years to meet State E

standards. And we really haven't had too much choice ‘on that, bu
. giving up ome of the real programming that it takes, based on th
" needs of Youngsters'in a particular sdituation. I think there is
too much adherence to standards and not enough to meet the needs
-of youngsters. I think that this is maybe a national malady. °

\
‘Dr. Wirtz: I am sure it is. And I think this is what I\have
been hearing ever since we got here. The real Special Educatién :
viewpoint is that you have goﬂito start with the needs of the child] T
rather than any set standards. ' - nx f .
Participant: I think the B.I.A. is sort of a leader in the concept
that you mentioned of doing everything possible to get a hlgh school
certificate for our childyren. We just recently graduated fourteen
at mid-term. We offer summer courses for makeup work. Oficourse,
we are limited as far as our accreditation is concerned, as to just
how far we can go. But we have accredited building trades courses- ©
and various other things, courses that the children were interested ’
in. And every effort té try to get them to graduate from high
‘school. i ' ‘
| \

Dr. Wirtz: Yoqu haven't hit it yet in B.I.A. because of the
relat1vely isolated kind of life that th® schools lead. But I
keep seeing the things tha® are happening in cities like Detroit
and Chicago New York, where the kids themselves are getting
heavily involved with what is going on in school They are
ebelling. They are talking about why can't I get credit for
@ f;ébing out and work. A kid wants to go out and be a doctor,. -and

»
“
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I he says, why can't I go to work in a doctor's offlce, and get A - -
some high school credit for ir? . et N\ o &

Theré is something to be said about the old’ apprenticeship way .
of learning to do something. How did kids learn before we ha :
schools? They learned it from their parerits.” - They learned it ) 0
from somebody who was expert in doing sbmethlng, And we -have
grdadually evolved this school thlng and we hgg; taken away all
0 * of these p0551b111t1es More and more the s ols have taken
over things that parents used to do. ,When we llved on a farm,
I learned how' to farm from my father. I didn't have a course "’ ‘ -*
on how you hitch up a horse to a plow.” We went out and he
~ » 'showed you. And you did 1tz and if you didn't do it right, you.
: 'gotﬂwhacked on the back51de,‘and you tried .to do it again. What
I see happening today, particularly. in the blg c1§ies, is a . :
trend going back to an apprent1cesh1p on a very sopligsticated kind i
of basis. 'Getting industry,*getting individuals “involved in the
training of people. And some of you may have read of Paul Goodman's
stuff. He was sériously advocating that we do away with our:
junior and senior high schools as being the greatest. detriment to
Education that we have ever had in thig country, and going back to. ,
"'n\llterally what is, in essence, an apprentlceshlp.klnd of training.
The schools” are so far behind in what is happening in igdustry and
in national trends, that we are training people for jobs that don't’ =
exist. . Something like ten years from now, somewhere around
seventy- f1ve\Eerce t.of the jobs people are holdlng won't even
‘exist, with the escalatlon of automatlon and shifts.

e Now, who is systematlcally training people'for leadership %
positioné and jobs in recreation areas? When you think that. G.E,
rlght now, and G.M., are seriously talking about a four-day week--
not_everybody 1s~g01ng to be able to recreate for those other¥ ' ) T

three’ days. Somebody is .going to have to provide the-boats and
the gki 1lifts and the 'services that go along with* that + There

« is a tremendous opportunity in thlS, today And yet I don't
know of a School that systematlcally plugs that kind of a thing~ :
in their curriculum. -This is great for some of these handicapped T
kids.

P s s ' . : ‘ n : 4 n‘ { -
articipant: It is part of the '"process approach" thdt you are
discussing. Several years ago when the prbgram at Wingate High
School was being developed by parents; by tribal leaders, and by
staff members, they did involve the State Department oY Education

* and they did get some courses that you won't find anywhere else in -
the State oﬁﬂNew Mexico, that arg fully acgredited courses. -So,-
again, .going back to your approach, maybe this is a ~guideline, to
involve them right in the- heart of the thing. ° ‘

- »
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W o Dr. Wirtz: The fhore people you get involved in the thiqg —é%

' . , * it takes more tige, and it is a devilish thing to do, but i
And this 1s one of

. " wapt univergal support, this {s esséntial.
. involvement. ’ N

¢~ the general principles of administration:

A " Dr..Eisenbach: I would like for us to tRink about a couple - R
g~ - of things. One of the things that I hope you won't have happen 1
~".vin your  schools,' that have happened in a number of public schools,. .

and that 4s that you begin to substitute hardwarée for good teaching.®
. I-don't know how¥hany times I have been in schools where under ESEA ,
' ' funds and various other funds, people have purchased all kinds of . '

. ‘ hardware, gengrally the teachers doq t want to use and can't use.
. , . “And it is simply *stored in closets. And I would suggest that maybe
A . the amount of money that is thrown into‘junk like that, and some of
- : it 'is nothing but: junk, could very well be used to greater advantage
L . in implementing yotr program with human resources. So I 'would _

. . suggest that you at least think about it. , ‘

I would like to suggest to you tHa; if you involve, yourself in - _ |
L developing programs fog handicapped children, I think you should : ‘
- :prepare, right now, for’Bpinoff and, change of curriculum and ‘ |
expectations and services for ql1 children. Just as soon as you
.« . get yours®IT involved in an oppdytunity like ‘this, I think that - .
your entire school program is gojng to feel the effects of it.

And I think you cduld very we} an this way and think about it

and remain flexXible. In otherwyprds, to havelflexibility as a .
key. ~ . ) ) | -
AN :
4

I supposc‘ too, that another one of the things that I sat here

. v and thought .about it was in many cases, you have am élementary

i boarding school here and you hdve a secondary boarding school
over here, And 1f you waht to. axticulate the services that you *~
are going to offer, it geems to me to be vitally i@portant that
something be doné’ at the very outset to determine where -are
children going to go fgom an elementary setting to a, secondary

In our

e . settin®, so that they will be 'served continuopsly.

public high schools and in
right now, those are three
The elementary teachers do
nor fo the principals, and

our elementary and junior highs,

separate entities #in many cases. S

not talk’ to the-junior high teachers, :
the secondary peopks remain completely |

dlgof.” ‘And so, once a child 1eaves that elementary building, it -
is another different world for him. He has got to find himgelf
. . again. So if you are, planning on articulation here and you want
services that are going to extend from the time the chiild enters
school until the time he can leave that school under his own
. power, with some ability to go out and function as a job-holder, ,
I think that fhié’ﬁlght very'well be considered by all of you. - e

&

" oI think'there is another thing that ¢ ' too., I would_‘,}

~
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o like wou, to -ask yourself, and say to yourself, what do you want .
. . for each child? What do you want from each ‘child, regardless of
, « ‘his own age and regardless of where he comes from and regardless:
; . of where he is going to school? ”

I don t think you can lump all children's needs together, and ‘
e ‘mqre than Fhat, I think it's unfortunate, but we do it all of
., :ﬁg‘xifi:, As soon as you come to the categorization, as spon L ‘N
was you-label a group of children as tripples, and -here is a '
group thay is blind, and here is a group that is deaf, and here v
is a gyoup that is mentally handicapped, the blind become broom
/ . makersf and the deaf becole something else; and the mentally

_ retarded become s ething else,.and ‘the like. And\teachers,
, K blless their heartsl, they help us reinforce this, and they impose .

. - ~ the very ceilings that college professors say should be thene,
' and so on. And so eventually the kid, when he is out of school, ' -
behaves exactly in this fashion. They almost make their pre- ' **‘f' \

dictions come true. What I am’ suggesting to you is don't, \
. pleage don't let labels or categories impose ,ceilings on children.
_ . The children ought to be-:looked at for-what they are, for what
. . they can do. And that evaluation ought to come frequently
' enbugh- that you don't ‘lose sight of where you are going. So, .
frequently in these classes-fof mentally handicapped kids, I °* )
have heard educators =- and ghis includes teachers,’'administra-
_ -tors, principals, supervisots, and so on -~ say, "Well, they
- ‘mentdlly retarded, aren't they?" _ ’ k\jf

‘

LY

. Well it has been amazing to see what can happen when certain
' kinds of services are ,appropriately offered to those kinds of

kids and what: they can do.  For example, going into the sheltereé“\ .
- workshop, going from sheltered workshops into supervised employ~ , _ -

‘%_ ment, and thg¢se kids can do it. Thank you. a .
&’, 'Dr. Campanelli: 'Before we start the second session_ this morning, e
we have a portion scheduled on your program for remarks by Title I -

and Title VI coordinators from Washington. Mr. John Trace is -
the Title I coordinator. He would like tg present comments on .
Title I for you béfore we' get into the panel discussions heré. .
- . Mr. 'Trace: There ar 4 two or three commengs I did want to make
before the session Was over. This is specifically to Title I, N
and‘just for a moment I want to quote just a bit from the .
regulation. I want to read two very brief things.
In the definitions, talking about Title I providing services for -
educationally deprived children, it says that thé term-includes '
- children who ‘are handicapped. Then, another definition says that
3 handicapped children means the mentally retarded, hard of hearing,

- v' I ¢ 1
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,?egeaf, the speech impaired, the visuaIIY’handicapped, the seriously /
emotionally disturbed, crippled, or other héalth impaired childreﬁ/
- * _ whoiby reason théreof require Special Educatjon. services. Now,
. that. is the background. I have heard several times during these "
. several days two kinds of comments. One, that Title I has done ' - ®
' practically nothing in the field Jf Special‘Education; and, in
many areas; I think that is true. “Then I have heard the comment !
that we need to look at the needs df children. I would like to o
~suggest that the former is the result of the fallure to do the j ' Loe
latter. We haven't looked at the needs of children. And, as af
. ' result, we havé not done’ much in the field of Special Educatiorih

. : Title I 1s not a funding source fo programs fox schools. It {s -
not Set up to deyvelop programs in :&gazsﬁ. Title I 1is specifi ally )
' set ujy to meet the speclal needs of ified youngsters whos .
» level of education attainment is below that which it>should bej. Ty

. \

°

_ ) Please do go back to, your schools with the idea that you are /
v , going to look at every child in that’ school and see which oneg : B
are below level, educationally. And then analyze .the reasons o ' -
why those youngsters are in such a category.’ Then, after yo

have done that, Title I'gives you almost an open door to ' ,
providing whatever services ¢hose children'need. And I susp ct

N that, if you lqpk at individual youngsters, you will find some ' ]

T -~ whose hearing is impaired, or whose vision is’ impaired, or who . - .
may be mentally retarded. And there is almost no limit to ’ ..
what the services would be that you can provide for those children. '

Now, 1f you will do that, I suspect that you will find that/Title I
. will do much in the field of Special Education. But you do not, =
- have to set up a program as a starter. You may end up wit )
program. But the program is based on the identified needs |of
youngsters, and then you can just ‘move ahead and set up what
( * amounts to a program. ut*\iour starting point has toi be jthe
s youngster and you have identified that they are below level because
. of sqme handicap which 'fallg in your Special Education figld. And ,
. 1f you will start from bildren rather than from programs, you have
4 ' got almost no-limit to the services that you can get for hose
children under Title I.

» .

Now, .that is all I have to sa;. I think-I had a couple of

questions here a moment. ago. , . »
: 1) T ' - " N \‘
’ - Participant:,6 You answered my question. I couldn't see, | what
. . +you weretalklngabout 3Fograms‘-- that would ultimately/become

a Program. . f o .

Mr. Trace: 1 becomesc program, but it isn't a prograni‘fwhen you
set up up for a school. * Thesregulations say that,Title I'4s not to
- set up programs for a school, or for a grade level) or%for a class.
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‘Title I is set up to provide services for those youngsters whom
you have identified as being below level, educationally; whom |
you then analyze o determine the causes. And then, in a pro—
ject, in a component, you set up whatever activities that' are
needed to correct the problems for the youngster so that his
level of educational attainment will ultimately go up.

Little has been done because too often we have gone into the
schools, or the school people have said that we need this pro--
gram or that program. I-suspect from what T have’ heard here
that most, of us are not oriented to Special Education. And
therefore, we haven‘t done much in that field. But if we start
‘with the ‘child, identify his problems, then under Title I you
can do things almost without limit. There are several limits
that supplement rather thanp supplant,,and this type of thing,
But' there are almost no limits. So I simply state, please look

at the individual child. Don't start with, "I want to set up a

- program." . “ RS

7’

N4 4

If your children don't need it, then don't do 1t If they do
need it, you set it up for those that you have identified.

/
!

Particigant.‘ One question ‘Can Title I funds be used in the
identification process7

Mr. Tracer DefinitEly;‘but Title I funds may not be used if.
your project is only to identify, period. You must provide a N
program for those kid$ that will correct the problem and raise

_ the level, ultimately, of educational attainment. But in doing

" .this, if ou#e of the things.necessary is to identify, no problem:.

Dr. Camganelli. "Thank you, Mr. Trace. I.am glad I don't have
‘that much money to spend as in Titles III and VI, “because we are
less complicated than that. '

What we would like to present for you this morning, ve briefly,
are some concepts and projepts that have been carried oWt and
still .are in process of operation; where ESEA Title III and
VI.monles have -been used to attdack certain problems at a
particular school. I would like to make one addition to the

program this mornifig, ESEA funds were not used; 1740 funds wegﬁk ]

-, used, and that is the pYogram ‘that was conducted last summer

have gotten several \administrators throungut the Bureau-who 4re
picking up on this concept and want to caryy it out in their
particular school in succeeding summers. f%at was the program
at Riverside School in Oklahoﬁa I would like Mr. Gabe Paxton
to address a few remarks in that direction, because it has merit
for our discussion here, even though it was not funde under
ESEA Title III or VI.
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Mr.»Paxton: I do have six copiles of'thi total report of the-
Riverside Summer Institute for Indian Yoythg with Learning -
, ‘ Disabilities. After thes% are gone if yod will give me your
: T . names we can mail you a copy. . : "

Y

Last spring, we began to have some discussions within the tribal _
groups in .Oklahoma where ninety-five percent, perhaps, of t* : . 'i
students, go to public schools., And ‘they were saying that -waeir | dk)/)’
children in public schools were having learning problems. So we

began to 1g around and question the social workers at the "
agenciles, andgither educators. They verified without having

actual tesgting data, that there were a number of youngsters, N
up to fourNhundred students, having dropped out in the 1968 year, »
with a heavy cpncentration of those-:dropouts in che Anadarko Area. .
So, with those needs expresded by the Indian people, they began
s to think how to meet the needs of those youngsters, many of whom
| might end up in our boarding schools. And so we began, first of
all, to look at our resources. And we found out, nearby, at
El Reno, Oklshoma, a Title III educational laboratory that was
N willing to help us set up a format degigned to meet the needs of’
“  these ,youngsters. It - as,called the %anadian Valley Educational
Labdratory. And next, having’ foun§ the needs of the youngsters
and having found a resource, we began to think aboyt-what .Bureau
funds we could use to allevia'e those learning disabilities.

-

We began to explore Title I. We thought wé had .Title VI nailed
down, but did not. But we began planning anyway in setting up
' " a design to meet the needs of these youngsters. And we decided -
arbitrarily on setting up a program for a hundred public school
youngsters, Indian youths, who were having difficulty in public
school.” We then announced to the tribe and aniiounced to social’
workers at/the Agencies that we were setting up such a program
for learning disabilities; asked’ them to screen, and asked the
public school principals and superintendents to recommend Indian
- youths who were having learning problems. And so at the end, ,
when we had no other resource, we funded.it with regular Bureau
. . 1740 funds."And briefly, the design was this.{ . o
‘First' of all, the Special Education classes could not work in a
vacuum. So we decided on an inter—disciplinary program. We
involved, an appraisal service. JWe obtained the services of the
Agency and other social workers so we had social workers invalved.
‘ We obtained ‘the seryices; of a psychologist and a hometrist.
"We obfained the facilities of our own Bureau chg%iyzt Riverside.
‘We involved the adwisory school board who were old” and supported
the idea of a special summer institute’ for public school Indian
youngsters.. And then,’ ‘having gotten the facxlities and the money,

and -the design, we began.. , Sy
A) > ‘

o
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Now, we didn't have much lead time. We did have a lot of
problems with implementation, But rather than address myself
in these few moments tOnpro;IEﬁs~ Itw0uld like to say we did
hold a summer institute, the total report is here. We are
following up with putting the data on computers,_and we expect
to have a followup report.. _ ~

We had an appraisal service first, with a psychologist, psychometrist,
. a medical doctor, and a nurse, under contract from CAVAREL -(Canadian
. Valley Educational Laboratory) In addition to the medical and
the auditory and the visual screening and the medical® examinations, :
the following tests were algo used: The Wide-Range Achievement Test, T
the Bender-Gestalt test, the WISC, the Chicago Non-Verbal Test, - .
the spelling and math test, the Gates Reading Test, @ self concept .
test of sixteen personality factors test, and teacher rating scales.
. o - All of these yere obtained after the youngsters had been referred
by the public schools and the home agency social workers. An
adaptive individualized therapy program was developed for pupils
during the institute, based on the test information, parental
interviews, and the’general observation or staff referrals. . The
folders on each individual child were sent to B.I.A.
. 4 . o

And the next part of the program was the counseling program which

was directed by the psychologist. We had a ratio of one for ten

in the cldssroom, and a ratio of one for ten in the dormitories.

The general design was that fifty of- these youngsters would be

in: class all morning with individualized curricula. The other - 2

fiffy would go to class in the afternoon. Now, while fifty were

in the morning classes, they went to g program which was called

the self adjustment program. This was directed by a counselor.

It is also a part of the program in which one hour was spent on !

some general concepts of ‘getting along together, peer relation-
.*ships, and group processes. One hour was spent on the adult -

choice of what they wanted to do. And one hour was spent on

"individual student choice of what they wanted to deo, divided

into a six-hour day. Three hours in fhe morning for the first
¢ half, the first fifty. : oo

- We, really had a hundred and four students enrelled. We came up .
to the last three days before it was.necessary to expel some s
students that were mot getting along in peer relationships, and
four were expelled during those final three days. .

I would like to mention briefly some of the findings. The * _ ,
\\\\\; findings concluded that while we had involved administra@ion ‘- '
of the school, the contract people who brought Special Edueltion
teachers in under contract, the psychologists, the psychométrists,

.{ and the students, there was one weak element: We neglectes to o
‘ " involve the dormitory staff. And so we did not have the d :mitory
' : ) o . -
. \ i . ) \04 ¥ . a ¢
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people with us in philosophy or thinking of the program. And
one of the major weaknesses was pointed out'by both' the staff
evaluation and the student evaluation; these one hundred students
from the public school system didn't think much of ‘our dormitory
program. And it was our fault. It was our fault for not involving
them more in the planning and the philosophy and thinking of what
we were trying to do-in this Special Education program.

We did have some problems of .communication, not only with the

regular school staff and the contract staff, and with' the

specialists that we brought in. But despite that, we found

arthat the students did respond positively in most areas. Ninety

perceqt of them responded favorably by the evaluation-‘process to

the classroom. The Special Education classroom work was positively

reflected in their comments. The dormitory was way down on the

list. It took considerable time for some of. the students to.

learn to get along togeﬂher.

. ’ S

‘So, very br;efly, those are some of the things we .did in this* o

- summer ingFitute for chi}dren'with learning disabilities.

£
~

We did have a whole list of findings, and conclusions“.and recommen-
dations. We are not saying that it is the last word, but it is
just one project in one Area Office ‘where we att%mpted to _meet
specific needs. That is all of the claim we are making, with
no other éxtravagant claims. ,

. . | .
.QE' Camganelli: That is a very unusual statement for someone from
Oklahoma. We will set up a pad out at the desk so that if you
wish to write Mr. Paxton, please indicate thereon, and I am sure
he will be able to send you copies, after you look through this.
E’am sure, you will want to learn more abbut it.
Participant: Can I ask a question? How loné did the process
take, of getting the students., It soynds pretty involved.

‘Mr. Paxton: The process of getting them to the boarding school ®

and screening them took approximately three weeks. After they
‘got there, it was completed during the first week, the medical
and all of that took a week.
Dr. Campanelli: For the second repott; we have a Title VI
project at Concho School. This is a project that is currently
operating this year. We have Mrs. Jessie Hill to give a brief
report. < ‘ .
Mrs. Hill:" Concho School is located on the Cheyenne-Arapahoe
Reservation near Oklahoma City. It is approved -for an enroll-

' ment” of approximatehy two hundred and fifty-six elementary
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students, grades one through-eight, through application. The
Canadain Valley Regional Educatiohal Laboratory, referred .to by T
o * Mr. Paxton, has the contract through Title VI to supervise

‘Special Education and supportive psychological services through
the'school. The aims of the project are to prov1de the services

—= needed to the handicapped scudents of the school 8o that they

- can function adequately with groups of their peers, to provide .

information to teachers in working with the Students who need i I
help,”and to provide in-service training to the school staff.

- Services of the project orig1nally included: ‘psychiatric-service,
fifty sessions; a psychologist for two and a half days a week;
a psychometrist, one day a week; a-speech and hearing clinician,

one day a week; and, a full-time.Special Education teacher. The % K
AR , project originally included the services of a nurse on call
twenty-four hours. The cost of the project was $24,500. ot
. . - .
P

Supplemental services to the project through Title I, of the school,
include a social service representative and a physical e&uoatiOn . S
.teacher who worked with the Special Education teacher .and the » 3
other elementary teachers. Through the regular program, we have .
two School counselors working with‘the project. Through public . K
health, the full-time service of a nurse and the service of a * °, -
doctor for two days a week. Referrals for psychological services '' 27
~ may be mdde by any member of the staff. - And<the teachers referred . \
",_D students experilencing educational difficUlti;§¥N\$bese‘@re tested” S U
by a psychometrtst, and Mr. Paxton described mos§ of those tests. . .
. - I won't go into them. And then the psychometrist reports back _ - ‘
' to the teacher in the area of difficulty theyhave located, and
they recommend approaches to learning, such as visual, kinesthetic,
' and so forth.§ , : b ‘

The students with I.Q.s of seventy-five or below, in gfades one
through "six, are placed for one-half day 1in Speclal Education
classrooms. !'These are divided into grades one, two, and three
in the morning, four, five, and six in th% afternoon. Then the
students go back to their regular classrooms. The ¢lassroom

_ teachers just fit theilr programs to fit in with. the Special

. Education teacher's schedule. _She works with' reading, math, and
language development. Those students with visual perceptual

v .. problems are with the Special Education teacher for one-fOurth -

* "of a day. | . . : R -
ELY a

- + .The only suggestion or adJustmqnt -that was made to the program was LY R

<. 1In the dropping of the nurse's servidess These monies haVve been - 2 -

- used instead on’'a program of complete, é@reening of vision and T d
hearing, which is going-on this week at.the schobl. i
.25. Campanelli: Are there.any questions, for Mrs. Hil11?® s ¢

. - ) : ] .
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. - I was going te call on Mrs. Goss next, but we have got to move
away from Oklahoma. So, I will ask her to-walt. I would like
- to have Mrs. Vera Bassett report on the MESA project of Wahpeton
. 4 School in North Dakota. Thig was funded under the 15% set-aside’
- portion for the handicapped of Title III and was considered by
the B.I.A. Title III advisory committee to be the exemplary project
T - under Title III for the Buréau. A recommendation was made by the .
' committee to the Commissioner that this program for the second
year should be moved into 1740 regular funds. This was done,
and it is currently operating at the present time under 1740 funds

. at Wahpeton School. Mrs. Bassett. _ , q
.Mrs. Bassett: A lot of the seme things thatlI,have thougk bout

,.' saying have been said by Mr. Paxton and Mrs. Hill, as far as the
people involved in screening and so- forth. So, I will just try

_ to pick out the-high points of the program. .
. v 1 _
- ~ We are, a boarding school, elementary, grades one, through eight. »
~ We take in.a six-state area, twelwe reservatfons, and seventeen
bl tribal groups are represented. _ -

N +

. y
And our enrollment is four hundred and sixteen students, -although -
we don't always-take in that many. . ‘ , - i -&
® ' s . :
' " Prior to-our MESA program, we had no way of helping the children -
that needed speclal help. jAnd as Mr. Paxton sald, they were
o trying to get at the problgms béfore the kids ended up in a
. boarding school. So we have g lot gf kids who do need this
) special help.. ) N : o
I won't go. into ho;;§>erroject was funded. Althougﬂ\we had \ e
help, our local admiffistration has always been aware of this
- problem, and we had help through Washington and Aberdeen Area
c - 0ffices, and the consultants of the Spscial Education Department
of Moorehead State College. And they also helped in acquiring
a staff of five very.competentvpeople: a speech.clinician; a:
reading specialist; a counselorj a social worker; and, a%h
, Special Education teachef. You ate all f%miliar with the duties E
oo of these different Specialists.' ‘
I think that some of the things that have gone wrong are just as
important“to stress as the jthings that you have found to be . A
working. So I am going to mention them. °

) v . N
. t

~.First of all, we are ope ing iﬁﬁa building thait is apart from : .
the  school, which 1s not a good setup, but that's all we have.
The childrgn have to go approximate1y~dOWn the street for a block. ,/

- 1
We have onesself-contained Special Education rdom. ‘I would hope

’~

' . .
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. more for him. But, we are working along this line to get the - -

~

that in the future we would be' able to k
e1ghth grade. We take children only fro
because we feel the greatest need 1

hope that we* coqid be funded to 1ncLu _
school. ] =

terrd this through:the
grades one ‘through four,
thefe. - In the future we

the entire elementary

-

The children for the Special Educatlon classroom were selected .
very much iike Mr. Paxton said. We found.that il took dbout three
weeks for screening! But I would like to stree the point that teacher
observations were so very important in our case. Our speech clinician
‘and read1ng specialist worked with groups and with individual -~

children. We found that one of the cautions to watch for, "the S
second year teacher, wag noty to schedule them too tight, because

they did not hdve time to sit down and consult tHe individual’ ’
teachers. And of course, were not able to give the trainlng .

- that these peOple ate very capable of d%dng for the rest of the .
. staff. )

. - ¥

,We found that “gbout - two-fifths of the chlldren ‘that were, in thel
«program the first year did not return toj school. Soy you’ can see.

right ,away, the difficulty that combs up here. One of the ‘things

we tried last summer was to make reservation visits tootalk to

the parents of the children involved. in this program. And it ‘
really worked ‘out very well We _hope to continue it th%s next
summer, including more people going out. Along with this, our

speech cliniclan is working on a language development program.

As somedne said the other day,’ it*isn't only the childrens' C s .
speech production that is so important, but developlng their,
language,  They have not had those experierices at home that they

this is ve

© can refeg §§Ck to in a school sltuation. For testing plurposes,

difficult.. So the program she is setting up is to

g0 to the reservations- from where these children come and take

plictures and use a yideorecorder so that she: can work with this
material the next year. . The children can refer back to pictures
that they are aware of"ﬁnd maybe .their pets,; scenes from the

- reservations. I have brought some of this materfial along, plctures

and so forth. I will leave it here on the table 1f you would like
to Jook at it through the noon hour or the rest of the day.‘

The people in the program'have been very good about documenting
the progress of the children. And I think this is important
because evaludtion is always necessary. I sippose one of our
downfalls here was, we say we are so flexible, but we aren't
always willing to pass a child back and forth. He fits into out
room and so it is just less complicated to keep him there . for the
rest of the year rather than to send him to gomeone who can do

teachers to really seek out the help of these people for children
that they know of who are deserving ©of such help. * :

B ¥ = ' . ‘Q




' In th;s evaluaéioﬁ, we have done pre-and-post  testing. Aftar the
'+ first'year, we do definitely have some results. If any of you are
inteyested, I wduld be glad to send a copy of this paper te you.
But 'in two cgses, the readlng and vision counselor did work up a
- hand-out that I am going to ask you to take’off 'of the table. over

thére. This was on two particular students, that they really felt
was -véry evident of “heir progress. And in the case Jf the counselor,
(. VLo § he'is working on a new program dealing with self concepts.of children.
SN - It is the understanding of them, and the people around them, and -
L their environment. ,All of this is very new. ‘We really feel that .
' tliis is going to be very helpful.- And I algo‘have a little recordlng
, “or one of the boys who expressed himself through one of these
' " -sessions. And it takes about a minute.- If ybu 'would like to play
- o it at any tlmé, just turn on the recorder. . -

-~

We did not compare these children to the yest of the children at
_ Wahpeton becuasé we do not feel they should be compared to the !
. non~handicapped ghilQren. So, the etvaluation data is of the'MESA :
gngup, completely, although we do expect them to make gaims that
are at least approaching their own potential achieyement level.
One of the things that we have to work on, again as I stressed,
is communications with the teacher, and being more flexlble and
getting the staff members to do mare in-service work. We have a
"ot of people come in for in-service tralning through Moorehead
oIlegé.. And we have people from Western Mlchlgan Unlver51ty.
gagany of the ipstructional aides -in the dormitory are taking classes
this year,: ai%sthrough the three quarters, and we feel'a lot of
this is being done. But we certainly think and we hope we can'
improve on'it- : '

°

~

© ~
In closing, 1 would llke to"say that we believe at Wahpeton that
“while two years is really not sufficient time,to prove the growth
~ o of academic achievement, ,at least g£he handlcapped childreén, haJe had
the advantage of being a part of our Project MESA, and we do feel
that it has’ been successful. Thank you. . !
e . Dr. Campanelll' Any questions for Mrs. Bassett7 And the materlals
" will be here on the, table for yougto lo ﬁ at during the.break or .
. any time this afternoon. \We ask that you don t take them away with
' you, unless they are so deelgnated
I woula like to go on now to a Title VI project at P oenix Inddan
L : School which was dompleted last year. And for this, we have -

Mr. Clyde Mchllan from the school faculty. , 7. ;

. RN . 4 . * ) ) . ' ;

*k- : Mr.. McMillan: fThis was a Title VI project called Prpject PISCES '~
e (Phoenlx Indian School Comprehéepsi e Evaluation Serviced) for the
education of students. . The ‘PHO; _Indian-School has about eight

' hundred and flfty students, all bfngding. The projgét,.itself;’

4 a
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‘ %was funded for $20 006\\1%H!PWas duting the '69-'70 school year. e et ¢
o . This pro%ect came aboutas a ‘repult of the fact that we had some. A T
Vo q“ very inadequate test data on stugdents stho were eoming, into school.v,}i
-“* S0, because of this lack of- informatiéz, the in-depth evaluation . ‘ore o
4 was made‘ ,'v . : . T

Y

o -4’§

* The objectives of the program were. sto*provide information data

* for psychological, physical, and educational evaluation for -

LT ‘counselors and teachers, for immediate and long~range planning R
'~ 'by the school staff; to indisidualize instruction by ‘means of

e 4 ) the acqulsition and use of this data which would in turi maxi-.

' . - ., mize the learning opportunkties for the students.\ Then it was
planned, too, to initiate 4 model, comprehensive ingterdisciplinary .

= - clinical system in order to make this in—depth assessment of gheSe" o

psycholdgical, phy51oal and educational meaﬁs. 1And then, tod,, 4

refine a proceduxne for the periodic and continuous -eva tion; for' : ®

each learner. - <,

i * . : , . e ~ .

S L . And flfth to recommend a prototype for other Bureau of Indian
‘ - Affairs schools. R . - .

[
~ ,

: s
The testing its lf began as soon as éhe ééldents arrived. We .
had an 1nit1al Ez:t we gave the studegts to get them\into- the ~
clasgroom, to.g a schedule ,so that we would be/able to find ° ’
them when it,came time to take the rest:of the teésts.. As soon =
- . " as this was\gccomplished-—it started with tbéeph sical examina~- - . > b
A tions, done by Public Health. The rest was carried on'by . : . PR
. ' Arizona State Univer51ty, who had the contract: .\Wisual tests . R : '&‘
, for acnity and neaf- and far-sightedness, cqlor blindness and' o
Y et cetera, this was all initial screening. he - hearing tests, )
i those that fa¥led )the lnitlaldﬂéaring Ltésts were refer#ed to the , "%
v : . A.8.U. Speech and Hearing Cllnics. They re. tested for speech*ﬁ e F o
' - abnormalities and language’ problems. The had to imprevise. . e,
oo "quite a lot on the language tests. After it was all finished ‘ T l
Cw ° they still weren t quite sure that ‘they really knew what they- o A
o A0 ' - *. had.tested. " They just couldn't find a satisfactory guage .| ‘ﬂ R
' : test, apparently, for this gr0up.~ v s , T '

4" ' * ’

~

. For the educational test1ng they used the S.R. A._achievement and - ‘ -t
", Primary Mental Abi-lities test o And then’/ the psychological testing,¢¢ } e
‘the Mo y ,problem chedk list, and’the Memory-for-Design.“gThere °~ -~ = . , -
were a hundred ahd forty—seven ‘tested imitially, anq,out of shis - ;
\\ _ : ' group,. thirty—nine were referred for some’;in-depth psychological I
. -7 _testing. e R 4 Q q\b_ _ .

-
»

[y A.5.U. provided two fa@hlty orientation conferences.- TheSe were o .
’ - held during the month of February, where the consultants explained =~ . -. ! »

S -y to the entire schooll the testing and streening program and . - Coe

’ interpreted the resuflts.’ “the faculty. They later had another ‘ '

J . ) /4_;’ .
- . . K i -~
S ey 7110

. o o
LI Q . ‘ v«»&.ﬂnrﬁ . s 1 0 8 ) ) °
S - K . o ' v P




. e N . M .
~ N e
hd '-

»meetihg with just those teachers who had these students in
clags. It took about three weeks for the initial testing and o
screening. Buf it seems like we were a lon@ time getting the °
results from the in-depth ‘studies that were made later.

-4

N Our evaluation, that is the school 8 evaluation of the program,
< felt that this kind of a program would have real valde as a
.+ model to ‘be used. They included in the report a flow chart b
.+ which I think would be Very helpful for any group planning such
" and in~depth study of students. We~falf that it would have been
mich better. to havé this done prior to their entry to the sghodol,
¢ perhaps the $ummer before or during the spring semester before
arrival. We found that all of this testing at the beginning of - -
the year proved to be somewhat ‘disruptive. These students we see
- . were here ih Phoenix in the center of a~large pepulation community,
_ - urban- community, for the first time. This was, in itself, an
s L experience for them. And fér them to be shuttled from Toom to
o . room and from.place to place for testing for two or three weeks
o Wad a little difficulty in getting some of them togethe for some
v © of the tests, T syppose, for thg second week. g

-
o ) .

. v . And I think that this was probably reflected in the reSuluﬁmin
~ some of the tests,’too.,§We felt that the‘information that we
.got out ‘of this came "too late for any s ;real value, any great
* Ta value last _year. Honestly, we "have used it more this year than
." <« we did'last. We felt that the reSults of-this program ‘had several
. » clrriculum impllcatignghytoo. We, of gourse, were aware of the
’ aeaéemitfanﬁ“ﬁ“alth _problems some of ogr students-had. But I
. . believe the resulte ‘of these tests delineated the various problem
N areas in such a manger. that it should be helpful &ésvarious cLooRT
Xy curriculum comhittees that worked on schooﬁ programs. It seems
”'C that' we had.a feeling that-we had a number of students who may
AT, not_really meed the kind of Special Educdtion program that we
have._ Our Special Education program is in its third year,snqw.
. . . - Jhile they may not need this, they may not gtill be able to - A
S o= ~ function in/a'normal classrodm situatiom of say,® twenty-five or
o thirty students.. . So, while thé ﬁioje has beed completed, we
“are still kfhg 4sp of -this.informat¥on on the individual students,
. - as far as the curerhlum revisions are concerned. “F- :

"
IS

4

L4 .
N . -

¢ . Dr. Campan 111:. yThank you. Mrs..Goss, I would ask you to réport
, s _.s.+' ‘now on_an pn-going Title VI project which is different from the ' .
o T ones you have heard about. It is different from the one you will A

‘ . hear ‘about} at. Intermountain, b cause this project encompasses the 5

v T entire Area 0ffice schbol sysqz

. *ot . e w» £ Lo o
Mrs. Goss: We do have currently an on-going Title VI 4&ﬁ%ect, v
- which involves atl of the schools in the Muskogee Area as well ;
° . as Choctaw'School in M1551551ppi and the small day sthools in -
Q@f !bLOUlSldha. . B

L]
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¢ ~ . Project MASTER was developed to provide spzech,’ hearing, and
"~ . vision screening services, and evaluation, and followup to
. students enrolled in the schools. ,When the project is ‘completed,
we will hav® screened approximately thirteen hundred students. '
" The students who are enrolled.in Sequoyah Seneca, Jones Academy, . .
Catter, and Eufala, Oklahoma, and the schools in the Choctaw® ' '
, Agency, specifically, Choctaw Central, Bogue Chitto, Conohatta,
Red Water, Tucker, Standing Pine, and Chitimacha, which is. in o
Louisiana, have all bebkn involved. ' We have g contract with the h - ‘
University of Tulsa to provide these services for us. We have o .
not had a compiete followup report on thetr screening in-the- ~ v
- Mississippl schools as yet. I won't give you any data at this
time because what/I would give‘?ou would not be complete. v ’ .

. .-
"\~In July 1970 we (gmpleted a contract with the University of ‘—f—l“ A
Tulsa to provide the following services‘ identification of. - . . .
children with medically or gducationally sighifigant speech, \ ' .
vision, or hearing problems; and, followup services designed to *.- - Lote Y
corrent and/or minimize problems related to abnormal speech, ’ . v
vision and hearing. Setvices have included speech therapy, LY '
aural rehabilitation, otologic treatment, ophthalmology treat- T -
..ment, psychological diagnosis, if it were' related, remedial g > LA
, classroom teaching and in-service training. -
The University hag, and it continues to provide; a ,speech screening ooy
. \§::) program designed to identify children with defective speech in -the vooe
schgols that I have mentioned. After that, they make appropriate -
. ' recommendations such as speech therapy, medical consultation,p DN
- any evaluation or followup that needs: o be done. We currently . .
: ) have, through the University, speech clinician services that were, g Ry
only provided towone school. 7" , . . T
. : b . ~ e
. The University alio prd&ides a hefring conservation program o
,designed to identify all children: who have? educationally or | ‘
, medically significant hearing 1dgs. ,They also provide a > -
, diagnostic hearfng evaluation. for ildren who fail the hearing
. screening tests. They provide re mmendations, relative to
Wi edutational management, for otology examination and evaluation’
' and thg need for hearing ailds. They provide an otologic medical
. ' evaluation for all children who have abnormal hearing who reside- -
"y .'5 at our Oklahoma schools. The result of the audiological evalua-
R tion is then made available to the staff of the respective schools f
) for "appropriate - followup. And I can't say enough- here for the fine
work the Public Health Service within our sc¢hools have provided
for followup, for recommendations to students who have need of
surgery, the students who have need of éiasses or hearing aids,
‘et cetera. .
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%University.

Dr. Campanelli: -

. ..
1 * . L

The University also provides @ﬁé visual screening program for all
schools whic¢h is designed to identify children with defective,

vision. They have been .tested for far vision, near vision, fusion
and color blindness. Again, appropriate educational and medical
recommendations have been made. -

Also included in this contract with the Upiversity is in-service
training components. An in~§ervice training component is «directed
toward acquainting the fespective staff with the speech,-hearing, -
and visual problems of .specific children in the schools. This
aspect of in-service training strengthens the educational and
medical management of the children and has been geared to the
classtoom. We have worked very closely with the Department of
Péblic Welfare for-Oklahoma children who have hearing or vision
problems. *- o Vi ) N , Y

We Must completed the grand staffing in February 1971 and that
pArticular session was devoted to a gemeral review of the project
as it has been develppihg and how it will continue-to.develop
relative to the causes ‘and effects of hearing, speech, and vision
‘problems related to the childyen in our schools.” We'also haver
some formal lectures on the types of tests that" they gave at the
And, some discussions on how the project is going,l
the type of problems we argé running into, et cetera. " ‘

‘The final grand staffing which we will schedule at a later date .

will include a statistical review of the project with the data

incl ding the total number of children seen;:'the’'numbers that

fatlled the screening tests; and, the results' of the followup
cedures, such as how many have received medical treatment

and the effectiveness of Such treatment. We would hdpe that the

final report will give the actual benefits and give in detail the.

actyal benefits to students who have been seen and who have been

provided appropriate followup as well as recommeiidations and- what

happened to all of the children that have been seeu. And we would *

. hope’ that when this report is completed, when it is available for

publication or dissemination -- probably not, until after the end
of the gchool-year -- it would serve as a resource manual for any
of you.who may also wish to, undertake a similar gctivity.

I might say just a few words about. what we anticipate,in continuation
of this project. We would hope that the information and experience
that we have gained this fiscal year will give us some information

we wilY use. Now . that we have those figures available we can
continue to expand on those; We would hope in the coming year

we' will be able: to reach more children and will be able to provide
the kind of services directly to them'that they do need. -

Any questions for Mrs. Goss. There are three

~
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aspects of the program that I think,need to be emphasized on * -
this MASTER program, which are very strong points. Thé one
aspect 18 included in the. services provided by the University-

" an otologic medical consultant who came behind the hearing
: screezing and did physical examinations of the ears, nose, and

throat’, a week or so after the hearing screening had been
completed to find out exactly what kind of medical problems-,-
existed | Lo .

¢ ) : N )
The other aspett 1is the close cooperation between the Bureau -

school, Public Health Service, Area Office, and the State
Department of Public Welfare. If a youngster was detected in
this screening program that had an impairment of one kind or
another and he or she were an Oklahoma resident, an MASaform
was immediately filled out and referred to the State Department
of Public.Welfare so that the State could then take up_the

responsibility of providing followup services. The services A

"'ﬁ‘

would not’ have to come out of our Title VI funds, and could be °
used for other children that were not Oklahoma residents.

The third concept which 1s very fnteresting, and which'was y
expressed at ‘the grand.staffing, are the possibilities of v
improving this program in the subsequent years. “ 1t should be N

a relatively easy task to take a paraprofessional aide who is ’

-currently employed at each of these schogls. And, by asking
them to attedd a summer institute at the University, could
come to administer many of the basic screening tests that were

,administer by the University, theréby- reserving the use of the

University people for the more difficult followup procedures

which were necessary. We got some very good feedback where aides
told us, "I am working now sixty hours a week at the regular job.
at the school, and I would really be interested in doing something

" like -this on Saturdays and evenirgs and'so forth." ‘So, the

equipment would be at each school. ; 4‘ ‘ -

And this cduld be an on-going thing. It wouldplt have to. be

just a one-time a year kind of" activity for thé youngsters« These
are some of the very positive aspects that are building Sut of this
‘program.

The final presentation, Mr. Bob Bartholomew from Intermountain
‘School, will report on a completed Title VI project. You will note’
that there is a great similarity between what her is goimg tb talk’
about at Intermountain, and that which was conducted at Phoenix
Indian School. ) _ o
Mr. Barthodgmew: I would like to preface my remarks by clarifying
my position. My job- at’ Intermountain was ‘one of providing adminis-
tration ‘support to the Title programs. And since this Project was
a contract, I possibly «m not as‘knowledgeable as I should be on -

v
I L)
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¢ v (\ the tests that weére used and the results that were found.
' ‘Dr. Campanelli was involved quite extensively in the xﬁanning
So, 1f you have questions, you may possibly want to direct your
,questions to Dr. Campanelli along this line.

Project IN/SLIP (Intermountain School Learner Identification
Program) had as its main purpose to provide the evaluation and
) followup -on three hundred students. The focus was on the
" incoming freshmen and returnee -gtudents. The initial service
was provided "during the months of September and Octdber of 1969.
The dontract for this project was awarded to the Utah State
University Foundation at Logan, Utah. The contract price was
¢ $19,961.- KR

7

R * The contractot's primary responsibilities were to provide
o eValuation in mental abilities, vision, speech and language,
I uacademic achievement levels, and personality testing, with
L 7w input frod the” indian Hedlth Service. as to physical examination,
e dental surveys, and a nutritional study. We.did receive our
' T final evaluation reports in August of 1970. -

-y ——

" The sample’testing included three hundred ninth- rade students
either attending Intermountain for the first time or returning
after a year or more absgnce. The.frequency range on all tests
was one hundred:and one to one hundred and forty girls, and
ninety-eight fo a hundred and fifty~five boys. The variation was
attributed to difficulty in getting students to report to the

* testing areas. ,

The administration of the tests was conducted by a group of

graduate students in psyc¢hology at the Utah State University, or

in some cases, lay people who were trained to do group testing

Students were randomly assigned to groups and,k the schedule was

set up for the groups so that the tests were administered in a

different order for each group.

More specifically, the objectives the contractor wege to
establish hormative data relative to the Lorge Thorndike,
_Californ¥a Achievement Test, Cattell Culture-Fair Intelligence
Test, Goodenough-Harris Drawing Test, Raven Progressive Matrices,
and Tennessee Self-Concept Scale. They were to determind the
. useabllity of the Tennessee Self-Concept Scale and the predictive
b validity of Achievement and ability tests for ninth-grade Intermountain
students. They yere to determine areas of academic competency and
- ‘deficiency. They were to create a student data profile sheet on
each student listing achievement, ability, and personality test -
e scores. And they could be uséd for placement of students in the -
fall.

.
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~ The scholastic aptitude tests“which were used (erp

of Navajo students.

. ‘ o
|

Thorndike, Cattell, Goodenough~Harris, and the Ravpns. The
norms on these tests were based on those student
fourteen years old or elder. The students at [In
School were much lower on'both the culture-falr ‘
culture~bound' tests. The Cattell and the Ravens'
aS‘culture—fairLtests. The results on these Werb,closer to ' .
national norms and the results on each of the teb#s were similar

to each other.,\ e :

A ! - f

The verbal section of the Lorge-Thorndike was uéed as a culture— ‘ ‘ : v
bound test. The result on this test would indiba e that almost

all of the students scored in the bottom half of the publisher's

norms, leading to the. rconclusion that the stud
average in scholastic ablllty, or that the Lor
does not adequately assess their scholastic abj
group. ‘ . S

M ¥

ity for this ! .

It was thé*reésamendation of thlS group at the nlversity that

since the" Lorge—Thorndike results were quite different from those
of the Cattell and the Ravens, Jdt would appeat ‘hat it is not a '
good measure of scholastic aptitude for this population. It was g,

recommended that it not be used for measuring sicholastic aptitude
o ./\

The Goodeﬁough—Harris Draw—ArPerson was given.ds a boesible non-
.culture bound I.Q. test. The, investigators hygothesized that the

test would not prove valid agﬁa measure of scholastic aptitude,
but may be a measure of appafént natural art aptitude of these
Navajec students. It was recommended that the Goodenough-Harris *
not be used as a test for measuring scholastic apt1tude.

For personality testing, the Tennessee Self-Concept Scale was - v
used. Theﬁe, agalnklthe recommendation was that this test not '

be used as a group diagnostic personality instrument. ‘ v o

In the area of achievement, the California Aéhievement Tests

were used in the areas of reading, arithmetic, and language. . .
One concern expressed wad that the junior high level might be too
difficult for these students and that low scores would have little
or no meaning. However, there were only nine percent of the
students who scored at or” below a chance score of thirty-two on
the language test. Only fourteen percent of the students who
scored at or below a chance score of thirty on the arithmetic
test. And twenty-three percent of the students who scored at

or, below a chance score e¢f twenty-seven on the reading test.

From this data it would appear that the junior high-level battery
may .be an appropriate battery for these Qtudents.

~
-
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The majoritx/of students ~tested on the California wére fourteen
years or older, and thérefdre should be placed in at least the
ninth grade according f£o chronological age.. The results of the
achievepent test, when! compared with publisher's norms, indicate
that these students stifll score poorly, even as seventh graders
with approximately fifty percent of the studgmts falling in the

lowest quartile of pub&isher s norms for beginhing sdventh grade
students. ® .

4 o s :
Now, the pre-post examination, was given on the California in the
fall and spring of the 1969-'70 school year. The ‘gverage growth
of the students tested was three-tenths im arithmetic, six~tenths

in reading, and four-tenths in language. The time g¢lapsed betwéen

. the two testings was approximately seven—tenths of the school year,

so the normal growth during this time should be seven-tenths grade .

equivalent.

Y

In reading, the students approached but did not reach the normal
growth rate; in arithmetic and language growth was approximately

" one~half of the normal rate. ’This fate of achiévement correlates

EERESN

[N

with the results of the scholastic aptitude tests and confirms

e. position that students tested represent.a sample in need of
speclal facflities and special programs. It was further determined
that. the language section of the California was the most reliable
prediction for academic placement where heretofore the rea&ing
section has been used at Intermountain foi initial group placement:

Iﬁplicatlons of this testing indicate that Intermountain School is
attempting to educate ninth grade students who not only have a
language and a cultural barrier but also constitute, in substantial
numbers, students who would require special programs designed td
meet - their indiv1dual learning needs.
A second part of the project was in the area of vision, speech, and
_hearing. The objectives of this phase were to evaluate the communi-

cative difficulty of Navajo students enrclled at Intermountain School.

Specifically, they were to evaluate phonological capacity of the
students, -assess the recogpition vocabulary of students, screen
the population for hearing difficulty, determine the prevalence
of visual dysacuity in the new and re-returnee students.

\ A 4 ’ N
The sample in this casewas three hundred and twenty-five new and
re-returnee students who re seen for evaluation. Th® instruments .
they used were the Templin-

eech sounds of languagée; the _
Peabody-Picture Vocabulary Test rm A and B), tho this test. is
designed to measure verbal intelligence, the principle use of it
in this study was to estimate the subj ot s comprehens1on of the
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." an individual's production of
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- of the cases had more than one

©

. B . L' ’
. ’ ) ' L

spgken word. A puretone Air CoLduction audiometric threshold test 51

was given to determine the subject's sensitivity to pure tones.
The criterion for fallure was al loss of twenty-five decibels in

K s - . |

- any ‘tonal frequency in either or both ears. . ] -

The vision screening was aceo lished by using the Snellen eye'

chart. [Criterion for failure was more than two misses on any of _ C -
the lines, for 20/20% 20/25 or 20/30, or more than one error on

the 20/40' and 20/50 lines. Ad itionally, the plus one, two, and

three diopter lenses were used|to determine distance vision

problems. ‘ v

”

as follows: 1In articulation, only -
tion tested -had errorless speech,
ution errors, eleven percent made
ent made distortion errors. Some
type of error, but the important
on of the~sample population made
nds of English. This finding is
sider that in'most cases a model
urnished the subject prior to'his . L.

The results of this testing ar
forty-two percent of thé¥ popul
forty-four percenti\made .substi
omission errors, seventeen per

result is that a high proporat
errors in production of the so
even tiore ‘dramatic when you co
of the correet production was
response, .

to 2k

In the Peabody-Picture Vocabul ry, the mean mental age computed

_for-this group was seven years four months. The test protocol

| reporting lost or broken glasses)

was folloyed but it was felt by the examiners that strongest _
applicatfon of ceiling unduly penalized the subjects who did ot -
know English words. Generally, it was felt by the examiners that

. - the subjects were brighter an were able to perform better than

the test scores indicated.” |
l

oy

he v

On the puretone air Conductian threshold testing, only three * .
hundred and eight of the three hundred and twenty-five subjects
were tested. Thirty=-two percent of this population demonstrated
medically significant losses. ' It is readily apparent that ,the
prevalence of educationally and medically’ significant losses
exceeds that SY the noxmal popuﬂation ‘many times.

'

In the vision screening, thrke hundred and forty-five students
were screened for vision. - Sixty-one percent had significant

visual acuity deficits, fifty-thtee percent had a significant =
visual acuity deficit that does not appear to be adequately

- corrected hy glasses. Nineteen of the fortj~seven students s

who were tested with glasses appear to have Visual deficit not
adequately corrected by glasses.. B o AR

The 'large number of students demo strating visual deficits, those .
and the large number

s X T

Y . “.v . : 116 \ , | B ]




~ use thefkind of results we get from a study of this kind and bettel/h\\ \

'
i

¥

~population has some relationéhip to ViSual acuity. N W

\
.studentf a communicative handicap. The effect of that handicap - ;é% N
.is, in%all probability, related¢to their performance in other Coo o -

- We do feel that this project is posslbﬁy only the first» step. We ‘)

inadequately corrected by glasses would suggest that at leas$t ‘ Vo
part of the educational problem with the Intermountain School — - & K

From this’study it is apparent that there exists.in many of the

\
areas. However, the strength of the relacionship still’ needs to. b *

be determined. . e . . T

v

found out some things rabout our children and we also found out 1%
some things about testing. And I am hopeful that we can pursue '
these results possibly on a large scale, because we are able to -

place our Students 1n the program so0 that they y 1r have a higher T

degree of success. . ‘ ’ v ) L \

Dr. Camganelli' Thank you, “Beb+ Are there any dhestfons? | o

Particigght: I was wondering whatrfou attributed the lower ) ', MY

scorigg to. Where did these kids go to grammar 8chool? ;‘. )j ' x‘i{“

Dr. Caméanelli: -Dr. Benham, woold you like!to respogd'to thisi\\§-‘ ' A . $1\%h
Dr.}Benham Like most reservationfachools, they come from a‘ S i \QH

)

' “‘youngsters who sometimes have been dropped out from public’schools; i
¥ or,  the publlc schools did not provide the program, so they enrolled SRS

. period of uime. . . Y

.mDr. .Benham: .. 1 feel it 1llustrates full well thevfact that it does. k T

‘find this too different in most of the off-reservation schools,

variety ‘of sources, from the reservation schools. These represgnt

i
there. Or sometimes, in_a few instances, they are youhgsters who - S ‘%»
would be .committed to some kind of a federal reformatory or some
kind of"a place like that but for the facilities of some ‘of these

.

vreservatlon schools. _ s _ . N\ -

But some of them are youngsters that have dropped out for quite a SN

-0

- ) . .
Participant: Do you think it is the quality of off-resevation schools, : !
that you.attribute’ this to, the fact that they were not .doing very
well in high school? 1Is it the quality, or is it the klds having O a
a hard time gettlng adjusted to this school? o . A

‘take a highly 1nd1v1dually-oriented program. It does' take this. = »
That is the implication to me of this. I don't think you would L

I think this is the nature of them. I think this has implication
for-all® operators in terms of trying to find a standard fode. The
: yoo

L]
’




-Dr. /Benham:,d Yes/, I <oy ‘ » e

LY

~ kids just won't fit it. You have got to fit'it to a highly.

individually-oriented program or the kids just won't fit it;
you- are in trouble, it is just as simple as that. That's. the
waynit hits me. - .

L .o
Participant: Do you think they would have an easier time if the
schools were on the reservation?, They would'bé more likely tp
succeed if the sehool was closer to their home?

© o

. . ‘Q‘ ° b - .1 '
Participant: Is there any chance that theSe gchoole cdn do that?

»
.

. ~ / )
Dr. Benham: I think 'in terms of the hopes and aspirations of the,

people. And it is just a matter of ‘timg and funding untii it is that

way- ' w ) : v <
. s _— a
+ . | e T e g e e B
Dr. Campanelli: Thank you. Mrs. Harvey? «, ?
e ' ‘ L, : .

Mrs. Harvey: I wonder: if:the gentleman would elaborate a little
bit more on the psychological“testing and how -the kids see them-°
selves and the yersonality traits. /I am wondering if you would,
particularly address your remarks to whatever implicat¥pns there
dre for having examples of living for the children. Would this

entail more of the_Indian people than the Navajo pigﬁ&e-themselves?4.

A}

Mr. Bartholomew: I can't give you the‘kind~of?pnswd& that ydu arei

looking for. We, of course, feel that a great number of the
student population have a negative self image. " This was one of

the redsons'that this persqnality’ test was included. "But as I.
entioned, they did not come up with any significdance in the
testing. Andythey did, as a result, recommerd that this particular

test ‘not be used.» So, in this area, we are not really any further .’

could, and find some kind of a test that would glve us the

s

along than we were before. We would like to pursue this, iﬂ”%ﬁwh
d

Dr. Campanelli: L>think one of the important things that has

come out of the Intermouatain study is the fa®t that they jwete
ablé .to establish the normative bdse lines for the sciool. I -
think this is critical. Subseduent discussions with the University
have Suggested to us that they would like to take "the next stap
forward, and determine the predictive validity of I.Q. tests which
are given at.the beginning of the school year in comparison with
the "end .of the school’ _year academio achievement tests:. So that

if you were.to take a sample of children, and give them a number-

f I.Q. tests., Then"run ‘a c®mparison between the tests and how °

.~ they do academicaliy .at the end of the year and include, say,

teacher rating. You possibly can weed out test batteries Which

. .
e . ’

e,




; L “really are a waste of time to give because they don't allow you
‘ : . » to predict in terms of this particular population which could be
. “ vastly different from the youngsters at Phoenix or Riverside or
‘ ) any‘other school. . I think this is the critical thing that we

o have got to do. Ié s ve%y difficult to generalize when you are

.talking about different trib@l groups and different backgrounds

» that they come from. It has got to-be a very speclfic process.

v &
Participaﬁt., Then you mean that you have to establish your norm
for their own particular grpup?

“
"
> ' .

: s . /an_Cagganelli: I think this is essential.
- ‘ o ’ \ . : .
LN - Particigant' I wonder if ?he findings of this project could be e
- put out to ug, .that also deal with- +Navajo high-school-aged pupilS‘
o -3- : * Granted that there is, =— that-their pppulation is different. ;han
: ours, —- but there Stlll can be 'some relative implication here,
for us. . o o L.

3 L -
] Y ! .

- Dr. Campanelli: I think there is material from all of these\\ oo
' prgijects that you can take out that is significant to you and
SO N ngd on your individual ogram. A copy of the IN/SLIP final
, " report, amd a copy -of e Phoenix Indian School report have
e ) ' already been sent to all Area Offices. And this was done
v , January 1971. They have also been sent to the Agency educational
- ' people who are responsible  to tfie Central Office. . S

Al 1
I thi A one of the critical things, as you listen to Mrs. Goss,
oy Mr. Bartholomew, and to the other exdminations that were done, -
. (partLCularly in terms of Phoenix and Intermountain, where you
were talking about secondary *5chool populations) is the tremendously
. ’ high number of hearing and visual problems that occur in these
s students. I think that the flgure that came out of Intermquntain ~
was thirty-four percent failure on a hearing Ehreshol test. Now, .
this is not hearing screening, because you expect many children to . -
‘fail a screening, because you expect many children to fail a screening
« test for one reason or; another: ° ‘there was noise in thé room, they
X wergn't paying attention, they may have had some emotlonal problem,x
*+ o1, somdthing, so they couldn't concentrate, But the ones who failed . .
* the .screening and. then were tested individually; thirty-four percent ' '
.4 » - "of them indicated educationally significant hear1ng problems, which
tells, us something as $chool people. We have to ‘look rather care-
fully at” the kinds of 1 health services that we aressupposed
to‘be get tiilg. may e it now bécomes our respon81bi11ty to move e

R . into this area as educationzal respxﬂswbilitv in terms of, say, .

:

s . out the work. I thifk.this is critical, ‘~ause here we are talking
' about sensory areas that are medically reversible. It is not
. 8 ‘ _ , _

s
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. This does not happen, because once ‘you begin to do that, tHe kinds,

»

. level of students, Weéhg#e to have these kinds of sypport Services !

. and hearing. And 'the results-of that, c¢oupled with these results,
- this yeaf’we were able to Sell Public Health on the idea of

& . - - b ’ . - .
N ] . h‘ - ~ - ' I
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necessary to build classes for these kids. It is not necessary ..
to hire Special Education teachers if you/can get them early - ’
enough, and treat thgm medically, and thén just send them back

into the regular ClaSSeS. . . .

- . [
LI [ .

Partici ant‘ I might comment along this line about the value of

getting )this kind of documeéntation. We- did have an idea,’ ‘the size
of the problem, bacause of the previous Title I. project in speech .

3

establishing a unit, a speech and hearing unit, like in the Publié .
HealthwHospital. The Billings Area has funded this project this
year. 8o, gathering ‘this kind of data can “be valuable in terms _
'of getting new services. e . ' ‘7 "
Dﬁ Qam anelli: Thére are two other points ‘that I would Iike to /s
%f what you have heard. P . v ; -

| .
] ’ ©

I think, as M& Paxton pointed out in the/Riverside studies./ it ..
you are trying to establish or extend Special Education pTograms '
in your school and yqu have' nothdng. The Ehinking eems to be ~y°
that 1f I can just Bet a Special Education teacher and space,, I I
could 1 get these problem children out of these other classes and\ < -t
put in this one classroom, my problems are going-to bé over. )

%f needs that have to be supplfed geometrically increase. - And

" what Mt: Paxton was talking‘about I think, makes sense.; the o

kind of interdisciplinary approach that is necessary in the school;

that yeu have to think also in terms of psychological services, .

school soclal work services, counseling services. . These are all _

essential. And, from my own biased point of view (and I h0pe you

probably think the same. way) these are not, luxurymitems. This is

not frosting on the cake. Thése are good basic, practical,

educationdl services which are necessary for all children. If we

dare going‘to achieve the human potential, regardless of the'I.Q.

built in as regular s ices 13 a school Settinga N f) e

The second point 1s that whatever you attempt to do, whatever a\\

Successes you achieve in a school when you undergo any kind of

project, it is necessary to have ¥ total school ¢ommitment. You/

just can't start a Special Education program, or any other kind~* ¢

of program and isplate it as a tack~on to the _regular 'school

program. It's got fo be a Jpart. of the total program that is. _

presented -on the\cambus. “And ,s0 very poften what happens -- as °

Mrs. Bassett pointed out ~-- it doesn't happen- intentionally, but
1ly’ the only space that 1s available dis something that has

been remodeled over here. So, the ‘students have ‘to go out of

the. regular schgol building to attend the. Sgecial Education classes.

“ , ' o
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 This has a megative connotation to he mental healﬁh of the kids -
thay have to go over there. I think..this can be‘handled appro—*””"'

~ Education teacher can do and cannot do. Very,often this special =
teacher is brought in as the savior of ‘all ma% ind in the school
building, ‘when, in fact, she is not because she operates der
‘\»_\\certain limitations. % w n ‘ I,Z”n e

»

PL ately by effective leadetship in- the stchool. . But, you must  °
Ave a total school' commitment. In other words, the regular class-
room ‘teacher has to understand exactly what. it is the Special

These are the points that. have come‘to us. What we have tried to.
communicate to ‘the Commissioner -and the,Director of Education At
‘this point in time in this: we really are seriously laqking, as
-an edycational System in.base-line data on the kinds of chil&ren
" that we have in our schools, the kinds of problems that -they pre- .
sent, and.there seems ta be a’breakdown in the' system as this

information is not pas$ed on as-the youngster moves from one school’

to another. One of the suggestions. that has been talked about is
to explore the possibilit of a Bureau-wide annual testing and
measuremént program. Not/necessarily to replace what you ate
currently doing in yourvgfrtlcular ‘Aregs, because I assume you do
measurements for the kind of information you get. But, to enable

«us to get some kind of handle on exactly the®scope oﬁg@he problems

that the children are presenting is something that we are asked " -

by. the Congress when we have to "justify programs. And th&s becomes

very difficult when you respona solely on an emotional basis. Or,
when you have to preface your statements by saying, Well we think
thidt we have ". . . .* | .,
Particigant: I have a question. -The majority of the testing
instrumepnts are not valid. When you get your answers, what do you
correlate it with?« : o

|
I

Dr. Campanelli: This is a good question and a difficult qpestion.‘
‘g%
Participant: ‘Instead of saying that ouf instruments are not valid
how are we going to move into an area where we will get something
that will be valid? .
¥ : 4 1 .
Dr. Cagganelli' I think the kinds of proJects that were do@e at
Intermountain and at’ Phoenix gives us. information on the kinds Bf
tests., You can carry it an additional.step forward and run a-
correlation with the child's test #core at the beginning of the
year and compare it with his actual academic achievement at the
end of the year. This will tell you something *about how'well that-
test predicts, or how valid that teSt is to measure what you
think you are measuring -

]
»

: o
No there is a comparable kindgof'problem that you ark addressing
=y

3 ' . e
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S ‘ yourself‘to,,which existed for many,. manf years in‘the fﬁ dof ..
. ‘deaf education.. They were faced with basically fhe same pioblemr L.,
* How do you measure the’intellectual ability of people’ who have e o=
never heard anything in their lives? s - < Ty
: S B Y A
R ”‘Well, psych logists made .some” Very.serious mistakes back in the L >
L VR early '1910' Z and-1920's, because they were administering ve l-” S _ p
- type tests to deaf children. They were coming out with Fig ’ L
. ) that wete saying’ that the ‘kids are retarded, tha:éﬁZey were’ dhly ) o
. scoring seventy and seventy-five I1:Q., until som later on‘“ e e
happened to mention to theniy How fair\is it:to,give verbal—type_ gy e
o tests to.a child who has'nni Wheard SpEeohror 1anguage9w@ I

¥ .t Soathen psycggloglsts and educators began to-move into the area?v RN
' © ‘of developing-non-verbal. or performance—typé tests.’ A similar S
o .+ _‘problem was, faced in the early. part’ of this genturymwhen large f"“z =
.- numbers of immignants were coming into the United St tes.~ ‘One *. _ ;ﬂ;éérf ’”g\
: of the cgiteria for immigration into the nited Stite was that _ SR '
if yod-were an 1mbecile or an idiot, Jyou couldn't’ admitted into L LT
the United States. - So %hat the gOVernmenp théh-had to dq (and vefy . s _(;f:ﬁ.&
quickly) was to develop a mental screening battery that” could be : .- 0
. ) administered to people who Wwere Rumanian. Frenchy Italian, German, Sk
o : Chinese, what have you.’ And it was done. And it was esseptially ' ;
N a .non-verbal kind of test. LT Vi 7% : ‘ y : ~

-

¢ « o, . _" \ ‘.‘;I"‘.
‘I think it would be of . great_zélu to take groups of Indian ) .
Ty _Students at different age ‘levels and adminis;er theﬁ“both verbal
" and non-verbal tests and’'see which are the better predictors of
their academic¢ achievement.™ I think we will h&ve come along » -, - - R
way. The Black communlty and the, Mex1can—American community oL L
oo raige pgkactly the same questions. In: fact, thdy have taken the '

PR California school system to court oh this very same’ point’ The
by © Mexican-American parents in Califdrpia are saying it is nbt. right- e .o
I . that you administer verbal tests,. based on -Anglo norms td"our0 R PO
./ children, where they fail them and ‘then are placed in*Special w o
- Education classes for, the mentglly retarded. I think by working ’ L i R’%T §
7 with individual schools and interested colleges and Uni sities, = . AN ’

these can'be develoPed. This is ngt an impossible tiekyex . e

*

Participant: think I Q.’ testing.as a way for determing scholastic ' Ef R
per%%rmance,,I think, is not necessarily valid. You haye‘got to PO
. ' take in the motivation factor. . In facty, there are many with genius-
I.Q.'s who do not do well in school because they~ are not motivated.
7 So, this. motivation thin% is a yé?y big thidg. And maybe when you’
do get the test results, they gtill won't do well in schbol becausg
‘they are not motivated in that certain area. - : ; - ¥

« . .

L14

Dr. Campanelli: Weg this rntrinsic motivation factor is 3very~ o
: » . ]

:.1' ) .. - E '_" 12'4 o . -“ : : | K;\/ﬁ.\‘,
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criticall thing. This was pointtd out at one Area Office, where:
testing of the students 'in the secondary schools. Then, Y
ting they had the students there who had been tested. The '
§. responded and said’ tha
ng tested for, and they had

e tests. The-testers assumé )
ents., They had to go back and re-evaluat]

' (//;///‘ '“ _ that we| are_talking about. . . .
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Dr. Campanelli: I hav’e asked the\reportlng 1ndividu&ls to take \\
e ‘about five to seven!minutes in presenting the- recommendatlons from )
N "thelr respectn.ve groups. . , . N .
“"‘We a.r'e going to inc de at this sess1on, in addition to the three
.\ Tormal groups, the group Mr. Honahni met w1th in terms of School ~
'Boards .and tribal re‘presentatlves. He will start off and glve us a

recommendation and ,i'eport from that group. .

Mr. Honahni: We had. apprdx:.mately thirty tribal people in our .section
yesterda;y, and we talked about.several th:.ngs‘ Several areas were
covered; “including the Indian students, handicaps; blllngualism, and
isolat:.on, and so forth '

e

‘We also ta],ked about the £ pec:n.al Edu“t:n.on 'teachers that should be e ‘\ ‘

Witical patrona,ge.~ d.the
ich is a legislafivé problem
e legislative Peop& to ‘

fundlng ‘of Indian Education proaect_s,
and how we would positively senBitize *
becpme better advocates for’ programs wi 1n the Ind:La.n Education
field. Program writing fox Special Eduqa
- «include logal involvement &nd pessibly equal ass:Lsta.nce pro"ded by
’ tne x{arloué ESEA Title programs. \

, .

oL These finds are to be allocated to Indian v\u ibes, so that they can’ (Y
< select agencies and institutions to conduct‘studies at their own
discretion. The reason why they felt that this was a major ctnsid-
- eration was because we were unable to really gfocus® our attention on -
any spécific recommendation until compreh‘ens e research was done,
so that ye could find, out how students needed help, and in
what partlcular areas, and so. fortﬁ\.

~

, " Also, a little note attached to that is that the National Indian _: ‘
s v e Education Advisory Gommittee, along with the EJEA Title IIT Adviaory : .
Committee, assumes the responsibility to make thi's request §to the ‘
Washington Office level: the Advisory Cduncils\for ESEA Title I : .
and VI would be gppointed from names suggested by persens attending o
. , Vthis particular eonference. . . The membersh:.p“fer -each advisory - :
: council should_. cons:.s‘f;*@ six members. The existing ESEA Title "
’ -coordinators in the Washlngtan,Offj.c.es should* be’ malntainéd’ to work
w1th these Advisory Counc:Lls. '




~

%

The BIA mst absorb the cost to provide to Indian tribes the
Education information available tHrough Area and other resources. . - .
And again, this would be at the request of eagh tribal group. L T

. ’ ;o . , . .

L S .4  Special Education professional staff must be increased in the :

N ‘ Washington® Office to provide realistic and competent services to | L
Special Education projects. :This has to do with the hiring®of a -t
Speqlal Education person for each one of the ESEA Titles that we .
have been concerned with during the past! week--Titles i, l\II, and N S
VI. 9 N - ’ -t

v

. X “"-\
| e + The fifth recomméndatlon is that the BI_A maintéin the fifty-first 7
-State status to’ reeelve Public Law 91-230 (former P.L. 89-10)

Title funds -for Indien students. m}ﬂ_&g@ﬂjﬁ. any”’ an tribes

set up/Educatioa—éepa:rtments of thelr -own, !

does t Jeo ard:Lze the other Indian tribes from contimu.ng to be
serviced by the fifty first State. .

L4 -

T Sixth, currert” Public Law 91-230 projects eligible for regular ' , o

a program activities. And one of the major concerns of the people . /

4 Byas 1rregula.r ty and incomsistencies of programs under Titles I, III,
and VI, for handicapped programs or others. Tﬁey felt that there

*

e o R

"Those are the recﬁommendations. ‘ ,

. ¢ .
Dr. Campanelli: Thank yéu. We have the Alpha Group reporter, .4
et i e b merveit . ‘ »
Mr. Tom Holder. ; ‘ S

v Mr. Holder: Thank you. Our first’ discussion was,, as fou recall

discussion yith various resource people for the Title program,’ It
consisted of a' question and answer session primamly involving the

- dissemination of Title in rmatlon to our people. And some of ¢ , )
' * these reldgted to Special E cation. In consideration of Title I . ¢
. s the handicapped ch:.*d shoul be a primary target of Title I. AP
The prlorit{es should be documknted. The Title prq.jects that we are \ ) "
- using are so imterrelated that nVarlab]y a discussion of one ‘can
' be used to :nnpleme.nt tlx\discusszxon of | another., o oot

_ The programs could’ better be’established after you have established
A the need of the sMent. “After this ‘comprehensive . survey, then we a
’ can use this-as a bagis for applying to our Tltle progra.ms But

-
4 . oo .\
B N ° . . - I3
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alsg, we have had the other questions: Do ds from ope Title
project affect the funds from another? And the answer to this was )
no. We are also interested in the tarrying over of various Title
funds, which we were allowed to do for a certain emount of time.

And the discussion turned to-the ‘Public Heal.#;h Service, a.;}d-what
role these people were playinmg or what they were supposed to be
pleying, in our endeavor, ho¥ deeply involved they showld really
beX:le. And to a certain extent, I think 'dhaft the general consensus
was that we ghould use these people as a resource group and not have
an active part ih the administration of %the ‘&ducational part of this -
thing. We could use them in our testing.and in our surveys and' in . .
our eveluation prograp. And it wWould be-somdthifig that y(e"!\;?@uld '

: ‘\ta.ke & look “at. e . .

. . . s s o -~
So\mekmore quesﬁ\ivol.}}qd on the medical.'i’n‘ofessioh and what they .
thought of wherl they tonsidfred the dndividual. The medicel pro- ®°
fession considers only the” physical dBficienties, ‘and, sametimes,
the mental deficiencies of -the :Lndi"vg’.d‘lal. ow, this can clearly -
: be seen by their big urge to try to take came of all of our physi'cal
. problems, but mental problems of the Indian 'community a'rgan-"t.de\alt
with in’ depth.’ Even the people in the Public Health Service the;
want to push these problems ar_e/kind of ignored, to a great extent.

here. We are talking| abouf Speicial Educatipn., We are not talking .
e we have to put some of our'people that are
~And I think that we should define this in

& unable to be educated.

, all of our discussions .
A lot of people not‘ T
you going ter have for t

']iar-willth our setting will say, ""What are
institutions, becausg yo

e-people that should be committed in.the
can't teach them." A lo} of the examples
we saw ‘where they were unable t learn, or they were in such bad
circumstances, mentally, egpoutdn't handle them in our Bureau

@ school. And the children)\should be erttitled in <the Title projects
@, to Special Education. Thils wag very,. very - importent.

N

S % -
Now some of us, a lot of us 'dop"t‘have Specipl Education programs,?
N but already we've isvlated people, We isolated them and we took

them and we put them out, back in & houke. They made it a nice .
house, and they may be good teachers, but they\are still not inte- & (o
\ ‘grated with everybody in the School. Thése people are going to : v
' have to be a part of the constructed|schopl system, or” we are
creating anether gap for these\peopld to &ross.. )
‘ . them with it, too often a Specidl Edubatio program is stuck over in
& corner, and like a man said a \while \ago,
. up, I!m going to send you to the'dumb-

N,
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.- We discussed BurgauW1deArecommendations.

.. Continuity is going to have to be established if our Title programs
‘are to work.

.- certain Bitle” progrems.

.

¥

" for something, instead of just educating them because they don't
. know or can't learn anything.

'doing is a horse of a different color, as we say in Oklahoma.

. scﬁool, residential, boarding schools--wherever we happen to be

and the assessment of the children's’ needsn

We are going to hawé'to hold these‘people closer to us than we ever
have, in order to give them the feeling that we.are educ@ting them

This is something that is very,
very necessary. - ’ ‘

It's a necessity that each individual know what the
other is doing. And I think that we all know this. Of course,
there are a lot of things that we all,know, but what we are all

I am really interested in mental health, as a professional- health
work or th%ggmployment of my tribe, -~ S

‘The Wahpeton project, the Seneca project, the Eufala nroiect, how
many of us know all about these and are able to take p1“"c" of these
projects and to tailor them and shape them, uniquely, te 't what
we have? This is something that ds very necessary. We are going.
to have to do this, as soon as we possibly can, for evervbody to
Join in in a big circle of communications, for the bettsrmnno of .
our Indian children. . . L,
So we discussed Titles I, IIT, and VI, and of course, the various
aspects' of who could be used, what ceuld be used, what is being
used, and where it's being used. -
)

4

All. children in Bureau
schools must receive the benefits of ‘the Title programs. This is
to say that in some areas, beceuse of not meeting certain require-
ments, the Indian.children were being discriminated. against in

We want all of these Title programs- i °
gvailable to all of the children in the Bureau schools; the day™ . '

L

educating children. They mst be able to receive .the benefits of .
all of the Ti%le programs, and the pyiorities be placed on the . . ’ o
medium: the -Special Education needs of Buree and residential. schools, -

N - .. - -

ecifi&ally, trained perscanel to handle the neads. Jof the children.:
gpnatioﬁW1de position to unify the demands or the eeds of our

children, and this would refer to all Bureau schools and all , '
Sbecial Education programs.. The Bureau should earmar;nfygds on a'.. ’ S
base-type thing.. The regular funds should state that Special Edu- :

cation be inserte& in thése funds. These would be earmarked: -

specifically for 'Special Education-and would come out of our, . RSN TR
reghilar allocations, irgtead of us having to fight each other, and ~ = ', - "'t
that's what it amounts to. . We are fighting each other -for, a pittance. x
. - ‘ . \ e "",
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The type of system whicL is-currently being used, this is GA )
vhich meant. that some of the schools, if they weren'tlfully
utilizing a room as per seat in this roomn, they were being penalized
We wanted to kind of bypass this, when we started talking about - - N
‘Special Education. We wanted special cons1derati3£: when we asked
for it--construction, on th'e Special Education-level. o

A personlepeCialized in Spec1al Education should be hired at the Area
Office level to coordinate programs for that level. However, it

was spoken by some Of our people:that a lot-of oGt areas are remote.

As far as it goes, this Area has a coordinator, -He's going to . i
have to be hired, I think, on the ratio of the people that he .
serves and the geographic locations of the certain areas.. Itinerant
Special Education personnel be hiréd. in Areas with scattere& smB11
scthls. CTe

' . P
-

We recommend an assessment of means, and;that.the PHS be made to

.;"flive up to the obligations that are already-stated. I think that

this is something that the tribal groups are geing to .have to do o
'themselves.- We can state it, but we,* as tribal leaders, are going ~
to have to make the demands Qf FHS to ‘come. into this thing and to

cerry out its full capacity. . - - . -

¢ »

We had some trouble determining these.prioriti&s-and I will have to
" say that this was put in at the very last, but it's going to have

to be first. N v
We set an assessment of the staff, and the needs of the staff and - *
the students, and a commitment by the Commissioner of the Bureau
of Indian Affairs, and a position paper on Special Education which
wpuld,. of couxse, clarify our stand here. o

& .

The stabilization of funding, through a baSe -funding program for
Spec1al Education; this is the second. And then involved, related- )
., &gencies, such’ as recruiting,ggd«?uﬁIIb Health Service, to assist B

.;1 Mg in making Qﬁ‘assesément’ﬁi our needs in order to fully carry Qut

-this pnogfam.

v ~

.
Weswant-an in-service tralnzng of staff, tribal leadérs, and
ddministration. Thi’s would acquaint these pe 1é¥&i+h Special N

ducation progrems. My superintepdent, today,‘is '4 heré; ‘the
erintendent of tnother school isn't here. e aYre going to - | -
havy to educate everybody in order to go forward right'down to the ‘
last person that turns-out the light in the do ories, is. going
to know\what Special Education. means, before we chn have g quality
- program, L4

We got into a little bit of a discussion there about the people that
‘we hire. ‘We recommend that the ceiling adjustments be made to allow
the hiring of Special Education people, and that the Special Educa-
Ation teacher be hired, personalityw1se and skillwise, and_&his is’

\

-
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" a necesslty when you work with Indian children. You have'to know :) ¢
.wWho you ake talking with. And this recommendation was made in full

“not getting anything.

" That steps be taken by the Area and Agencies to educate and orient .
Dr. ngganelli:

to agree on only four recommgudations, b

. be premature. \I
aides and the di ticulty'involved in getting people on tine,.the

view of -the fact that the prestnt policy from the Commissioner is
toward contracting. A lot of our Bogrds have contracted to s ©
extent but they don't want to go full back. And some of theomﬁ
Boards, llke the Boards that I belong to, aren't even 1ncorporated,
yey. So we are going to ask for these people on a ceiling-type \ . -
thing. \ -
We want more of what we are already getting. The continuous Title
funding, and I think that this is slightly misstated in what we are
‘talking about.., If we are going to have Title funding, let's be able\
to>get it in Aprll so that'we can hire our teachers starting in
September instead of having our programs approved in November and -
Most of the time our Title projects are )
running at half-staff, because we don't have the money,a* the first
of the year to hire the quality people that we*needed. : ?

The present funding system be revnewed in respect to tihe small .

amount of money. And this was in respect to theper- -capitadexpendi- T
ture of the respective Sﬁates. It's pretty low, and we want to ' :
have the whole situation 1ooked q§,

The total accountability be takén of Bureau school administration, L
and the policies and this sort of thing, to insure quality teaching. ’

tribal leaders'in respeet to Special Education and total education.
- ‘I . ‘ N

I'believe that.just about takes care of it. Thank you.,

[ L (

Mr. Abeyta, the second group.

Mr. Abexﬁa Thank you. This morning, group Beta met and I
personally feel very pleased at the recommendations which resulted
from some very, very' interesting and involved discussion. The ,
discussion got so involved, as a matter pf fact, that we were able o
t I am very pleased with
them, \ o o .

9 : §rY
The first one is.that additional funds be made avallable for Spec1al
Education in thO programss and increased personnel ceilings to
provide for the' necessary stafflng. . {y

L]

m,

¥ .
During the discussipn there was some concern that this approach may . . .
1§\{g\the discussion, people considered the teach&r- :

difficulty that the employees, themselves, have. They are funded, g
from year to year, and it makes life very difficult for these kind ‘

1

‘of people. We are very concerned with a goo? program, ‘ ’.
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- There is no question in our minds that:Special Educatlon isa g ’
neglected area in Indian Educatjon. There is no ‘gdestion about '
it, and I think that to take.up the slack for\%he mfortunate -
: ‘neglect that has GX1stedd we are going to need some exceptional
£ . kinds of people, sgme extrgshd;nary and very .capable kigds of . s
: people to fill these posltlgns, as Special Education t chers. \ S

“

%,

"kinds of special people, with Tltle money. I think moré“partlcu-
larly that we are talking abqut attractlng people from,year to yearr _
. And because &f this toncérn, we:thought that it wa# not inappropri-
e A ate to suggest or, recommend that zhe whole bag. of Special EduCatlon
' *  be included in a regular pﬁpgram l7h0 funds. .

. . " V-
o \&\; And wé think that th1s is going to be dlfflcult to at\ract these - ) '7_‘
Aﬁ’f *

?‘ . The second recommendat;on is- that Tltle funds\\zrmarked for the - .. "' - i}
E .. Bureau of Indian Affairs should be: increased %o. adequately meet\the‘ - ™
needs. of Indian children. There was‘a\geny interesting-anecdote-- Yo

I guess that's the word--that somebody gave, and it went something - .. °° oS
like this., This one fellow said that it's very unfortunate that we .
have  got kids in our reservations and our schools that®are being ' R
neglegted because the avallability of monies,for these Special - - . t .
Education programs depend on an individual's ability to put down & - :
‘need on pdper. Just because u particular individual is in an Area- - /
Offfce, isnbt, escapable. Or for that matter, doesn't havebtﬁe
-right friends in Washington. " ¥ a
v . "
I don't know whether this is true or not, There are kids that ° c L, .
. unforturately aren't receiving this service. In one of our, group' ’ ‘
sessions, a gentleman came in and spelled out very clearly the -
amounts_of money that were available for Title I, for Title ITI, and
for Title VI. . It's nowhere the kind of“money that we need-to s R
really put together the %kind of programs that we really need. “And “
o it turns out that the little bit of money is befing scrapped over.,
s People are flghflng for it. You know, they are competing with one
s another. And in all of this competition, all of this pulling at.
~each other, the people that are suffering and, the people that are oo
being neglected are those kids that need this Special Educatron ' . '
help. . . . -

e . N : ‘ -

. A " -
e T The tthd recommendation was that the Bureau of Indlan Affairs L
‘ . contlnue,,x%o be funded@s a State, under Titles I, 111, and VI, . S
and eligibility be expanded to all federally-funded educatlonal v .
TOgrams avallable -in the other States. _ | o . ’//) ;
. [
]

\ ”ast recommendation, was that posltlons and funds < o
hould be - prOV1ded for federal: program coor tors at the Agency Lo B

expressed thei f partlcular@deallng al
. _ s I have had frustrating experiences in meeting s
S with a parent, fyr \iamplei_ﬁhgj_saysf'"My kidg just aln't d01ng it '

' ' in scﬁ&gl; I don t know what thé problem is." . A
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. dt's still--it's not, by any;’eaﬁs, an acceptable answer to eur - \\ -

‘th1s thing coord1nated

“student in a partieular classroom, i

gotyservicés for our Indian %ude'nts ;

-1 N .
hx . - .

So you take the kid and go to\Puhllc Health, and- get some Very good
kinds of’ cooperation. professional man takes a great deal of .
time in putting. together a professlonai kind of evaluafion th £'s '
requlred.by State agenc1es for this partlcular individual. You ga
through 4 ‘great deal of trouble; the parent is anxiously awaiting. . .
some kind of positive results, and not sq much the cost, but waiting ¢ !
for something to be done ‘with the kld., The kid is taken, “for oy )
exagple, to a State hospital, and you'are told, "No way, partner."

there's about seven hundred kids ahead of you. The facilities - c .
Just aren't 1 rge enough to accommodate the kid. And the result Y -
that you 80 home and 1t doesn't do anybody any good. ‘' .

So, this, I think ‘is what we are talklng.about Somebody getting .
. . 0‘ .
Another thing that was mentnoned-—and 1t‘N\Very important, is that'
for some reason or other there's not the comggpicatlon between . . ’1
the professional man and the classroom teacher in the school. thal . : :
should be there. I havé personally asked a number of people, and. ‘.r 9
|

it's a matter of staffing, it's & matter of money, it's d matter
of ‘a lot of these kinds of things that we are.all familiar with, but

solutlon to the proble$.\ . : . "

. v gv' ‘ ’ T~
Again, after a doctor writes up  an, evaluatlon, ¥ commmication - )
between him and the teacher for a specific kind of approach for that

Just falls apart. There is - :

Just not enough time or money, I amfnot sure what it is. But at .. '
any rate, this fourth recommendatidg includes these kinds of” things: '. -
cooperation, communication betWeen aNl. agencies ava;lable that have. L
at are handicapped. - - | T

! . P . L {0,,
Dr. Camganelli:'bThe final group report will be given by Mrs. Betty

GOSS. ' - s - a - 5' - : -~ -. L. ) .

. A . . - Y s
N Mrs. ggss;,,ia—regard to Spec1al Education .f8 thre Bureau of Indian .

-approach as the introduction of the kindergarten programs were, .
.where there was. total involvement of teachers, admlnlstrators, aldes, o
'1n-serV1ce tralnrpg, et cetera. And that planning should include
.aides, teachers. ' That ‘there be people from P.D, & C. involved in

Affalrs, the recommendatlon“Waa\that a comprehenslve 1nterd1sc1p11n- . ‘ "
ary. type of.approach, 1nvoIV1ng planmning by all 1nterested anﬁ e R
involved part1es be 1nit1ated and much similar to the’ type of"

planning facilities, that there be ongoing training, and total ° \ -
gpdoctrlnation;pf the staff, and it would be an- ongoing type th;ng.
4

Number two, the fUndlng for Special Educatlon come from l7h0 funds.

Progect funds are limited in their use as to the type of people Jthat - T




<

.,

»

going into. helplng people with the’ type of.proaect for instance. v .
Af the end of the year, or even before the end of the proaect . AE
period, after money Wwas spent tralnlng and- getting people involved, .

we would Yose the people. Qp a temporary type of program, ke

this, that it's Hard to attract.and maintain the type of per#%; - » -
that you need’to bring continuity to. the program: <L o
Number thf/e, that an integrated approgch to providing the services « o
.be 1ncluded with more .thorough 1nterd1sc1p11nary approaches to the_ v .
screening actlvitles, and total irnvolvement in not only the social * ' '
servrces, but health, Education, et cetera. ./ _ . Coel

.

4 you attract and there was one mentlon made-of a %it of tralnlng

‘Number, f&ﬁrt that there be greater involvement of parents in buildlng o

goed health practices, better family relationships; total-child T ’ AT

Well-belng,an@ acceptahce of handlcapplng condltlons. S ’ : v

Number' five, that\there be greater emphas1s placed on the meetlng of

" %the needs of the exceptlonally gifted childi—We spent quite’ a bit

6f time dlscusslng that, maybe through individually~advised instruc-

"tion or maybe even a speclal classroom s1tuat10n.<\\~th1nk there J
ol;

were even mentions made of perhaps a .special scho ~but that we
‘nmot neglect or not forget that we do have glfted chlldren 1nour s C e
- schools, also. : : . : . : . 4

i
?

Number s1x,'that we meke other federal agencies, such as Public
alth, aware of . our needs, and then support them in Helping then

. to get the kind of staff and money they need in order to hélp us

:with our program,.whlch would reduce costs to us, meking ourp 1

serv1ces poss1ble to reach a greater numbétr of -children. . , O
. Number seven, that we enlist the support of local leaders and School [E
+ Boards in dur efdeavors.

Number eight, that a whole look needs to be, taken at our current.
l7h0 situation. We spent some time. dlscusslng that we_have a ,
changing type of student coming into our off-reservation bdarding «
+schools, Currently, we have children, public school rejects, N
et cetera, and ,wye still have the same, base funding, we still have

the same-ratio ©Of teacher to jstudent, of dormitory person to

student, and ye aren't even meeting those P ticular qgeds at this .
time. A whole new look needs to be taken fundi at services, . ——"
and at durrept status pattérns and staffing ggglifggatlons in h

Boarding scggols, to, meet the spec1a11zeir/d cational needs of thls

different type of student that\we are cur ently hav1ng in our oL PN
schools. . - S .
. ! ’ "/r 4 . . ’ ¥ ’ -y . . - /:‘ " : .

And number nine, that a total dissemihatiop,of information from this B

‘workshop should be made to all levels of people involved in educat- - :
ing Indian children. It just not stop with people who are involved - - *

o w T
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//rather strongly about that, you might wish to communlcate ¥

" come out. You may -wish to. use your own “private resources that you.
 have in your commnity; colleges, the State level this is fine. As

trying to eate programs in a’new area.
- {

here. Somehow ‘welmahe proV1s1on§ that it get to our teachers,

turnlng out the light at nm . Thank you. oo
Dr. Campanelli: ~Thank you Very mich, I would liKe to exer
prerogative as Chairperson. I knew I speak«for Mr. Horse
Mr. Trace when I extend our apprec1atron to*all of you: . federal o
employees, Schogl , Board members, trlbal representatlves. : .
13 )
You have been very k1nd and very patient th week You have given
up time with your families. You have worked fo come here and help
us. to develop, hopefully, a.model,tha% we can present to the

ABureau to begin to 1n1t1ate and extend programs in Special Educatlon.
Y g .

What we will do now is await the ‘finald report from this recorder-
Then as Mrs, Goss suggests, make this evallable to. all Zevels, -
because I think it's’ very critical to get the kinds?of statements- .
that-have heen made here to the people who are,not here. That 1s,
in helping them Work with you, that we have a tota commitment "« -
wherever you-are. - ) S {7 L Qf L

1
R §

We have the names from Mr. Honahni's group that we will submit to

the Commlss1oner, "ask him to make a selection, and app01nt a o

Title VI Advisory -Board. Hopefully, we can then begin .to move and -

get thqpr involvement on the submission of proposals\that you will

make. The recommendation was made yesterdar{fﬁa§fye have a cut-off :

5

date of Msy 1, to:receive proposa s under Title from the field
level ‘

I think that we need to éxtend th s/fo/;;e Albuquerque Area Office
and "the staff members here in A}ba@uerque who provided the technlgal .

assistance to us.  Obviously the ones you have seen here: Wester o o
Michigan, U,S. Office of Education--all of the people that part1c1-
‘pated here, and some of the- people-vho were hot able to come. S e
Partlcularly, there was _some disappointment stressed that the BIA
Title III coordinatot was not able to come, I think 1f you- fe@ﬁ

sentiment. to the approprlate people in Washlngton ‘betause that is™
beyond my control. _ - p . “\\\‘

« !

I would like to leave you with just a few thoughts{ ~ I think that
we have leadership in Washington, in the Bureau, particularly, and
"in this g;ea;_,we—dorhave competent people that can render techni-- . — .
cal assistance to you, whenever yoy wish these people to’ come out. s
We cannot come out unless you request it. You may not wish us to

" long as you go somewhexre when you sare faced with the’problems of




.- . . \ : - -

. I asked one person: "Cén t we gi ‘you any kindé of a331stance in © s s
S Pupil Personnel‘Serv1ces :for your/ Area Office?" . :
And he was qulte blunt to'me, and he sa1d "Well, =all you hafé to
do is just sign the advice of allotments." ~ S

Well, I would Hope that we could do more than -that. We stand reg@yﬁi"jﬂ
to help you, as we have in the past three years, in all areas of .
Pupil Personnel Services. We know that this is s diffieult area; °
it's new to the Bureau; it's not well understood; and, there needs’ .
to be commnication, so that we come to realize gthat we are all - o]
part of one big school system. 'It's not "Washington," as opposed °, RS
to somebody out in bhe fleld who_ 1s provmdlng the services '

I thlnk the second p01nt I would leaye w1th ygg?ls that the hard :
“part comes now. That is, when you go back to. your communities and
schools, you have the responsfﬂlllty, I think, of translating the
<, words and the ideas and the" ‘concepts that were dlscussed here 1nto‘“% , :
S : some kind of actidon. Now this ,action ean take many forms. It can ‘ S

" mean a dissemination of inform t10n of bringing in resource,people; ' L
and as we stated before, tofyour schools, to your school board / ST
meetings, 'getting the School Board people and tribal representatlves . ,
S, ‘ to visit other kinds of programs that may be already in operation ”

. in public schools. And I think . .that this is one of the helpful . ‘

' ~ aspects of the ¥isitatioms on Wednesda . That, probably, for same

of you, may be % ¢ first time tha ou ever saw what a handi-

capped child looke likes~” hat they are not all grotesque creatures.

Some of Zyeﬁ; if you d 't knﬁﬁiitat they were handlcapped carry

no stigmi And T thifk this i port. art to communlcate to parents ,

and to classroom teachers, who are sometimes reluctant to accept . v

the responsibility for working with handicapped children. I thlnk s
) - that we/need to g//ﬁpck now- and 1nv/1ve all levels of the school

‘ and t conmmnlty ﬁ?;

T I would make one major su;;;;tib along ‘this matter of involvement® -
'4// . ¢ VWhen you go back, please do not giﬁit _the involvement solely to
QJ adults. You'HEV%§¥e§QgEE;ble student government leaders, student
leadershlp personngl in your schools, Yyho cad be very valuable in -
\ worklng .along wlﬁh\you in developing p2 $ and translating the - ///_
‘ ;»\ alms: and the philesophies of -what you are trying to do to thewrest .
N 'of the student body as well as to their parents at home. {/don't I

T~ th1nk that we ought to neglect thls\valuable\resource that,ex1st

. L R . p N » . -‘. .
] -

. - ig,eonclustggé,lztﬁfgk it is customary, at most nferences that— -
h

ave attended, that whoever comes from Washirfgtén brimgs you the v
QK;: _ ! greetings and the best wishes fropm the Comm1331oner and would say .
o that lie wishes that he Wwere here ‘But hg is net. here,.but go on "

- / : w1th0ut:hlm anyway- . . 7 ' . '!”




R o

ace”

"I would like to setxa-precedent and say hhat I brlng you a sense ofy
.apprec1at10n/€ﬁ§"thanks, not from the Commissioner, but rather from
QVer -20,000. gifted and handicapped, Indlqn children who are in our
bureau schooIE If we cany some time in’the future, look back on
this meeting as perhaps the start of 1mpk/ﬁent1ng long-lasting
programs in our Bureau sthools, I think that we will have ys} rred

a major effort in at least trying to achieve the human potentmal )
whatever level we are talking’ about . Lo

’

- » T
-
‘o -

On behalf of all of us, I thank you for'your patlence and
cooperatlon. .We hope to see you again,: and “we thank you fa?
pgrticipating.

Pl
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. . : . J .
Leona Winters James H. Powell [ \
w A . 8
. Morvin Wirtz - . Joe Ramey " -
‘.\‘ . . ‘ F‘ * ) ‘ ’ - . \\
A Tqom Claymore Cecil Shipp ., - .
.- | . K ) . . . , BN ) .
\ Arthur Amiotte . ‘Mamie Sizemore / o A N
\ . R . /' - .
\ -Donald R. Antone - James F. Slocum . : o . “a
. " Robert 0. Bartholomew J. R. Trace . ) . : Co
. Vera C./ﬁassett ' Miguel H. Tru.jinfl;lo' : : ¢

Peter /Belgarde, Jr. Joseph Upicksé{un
' |

139 \Y



Al - [y J - . . v

[ FT e My - ™ o
Deb J. Victor , , o . EMJ‘
Reba Walker , K i
O. Ray Warner ‘ \{ . o .

' Earl Webb | ' ‘e, ' ;

Dr. Frances E, Lord

}/ . i : ) ' k




_ ' , ‘ . SECTION VII

ESEA TITLE I - III - VI.
. ' \

BIA CONFERENCE EVATUATION

)
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A\total of .., _.rsons registered for the Conference. At the

conc¢lusion of the meeting, the participants were requested to
. " complete a written evaluation form to indicate closure. Fifty = .
‘ ' nine persons (or, 55%) elected to complete the evaluation form.

The results appear on the following pages.
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EVATUATION FORM

-

INSTRUCTIONS @

Read eath, item,

\

Respond. by'agreeing or disagreeing,_

according to the following scale:
U = undecided, D-= disagree, SD =

SA = strongly agree, A = agree, .

£ each itel,

h

Q%ron’gly disagree.

Circle SA, A,

U, D, .or SPp on the line at the end
N ,. / A 4 .’

7

“l.

grom:h .

1.

SA-‘A‘U

21 35

2

D
1

o

.

This Conference was pertinent to \nw professional (or, personal)

SD
0 Numhg% of Lrsons respondi_g.

5

Te

This Conference was pertinent to my job (or, School Board)

SA
20 34

The chairmen did a good job of

P

SA A U D 8D
18 34 5 2 0

The accomodations and meeting. facilities were sa

S\, A U D SD | 8
833 5 5 8

The pa.rt:\.c:.pa.nts' presentations were a.ppropria.te and helpi‘ul

. SA A U D SO
13 40 5 0 1

4

~ The packet materials and handouts were appropriate and .

helpful. )
sD- I
0 : ~

SA" A U D
19 35- Lol

LY

I learned some new ideas for ‘services, research, end/or
teaching in Special Education.

SA A U. D 8D
6 4 0 2 o0

.12
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9.

0]
This Conference ed me learn about~new and 1nnova;§w

\
s \\

hod .
N

I will-attempt to seek further informatlon about the topics
presented and discussed.
"
SA A D SD
18...38 1....2.0

This Conference helped me gain a new ‘perspective on my bwn
work or reSponsibllity. . ,\

~ .
' sA A U 2} SD -

15, .ho \

developments,lﬁ the ar exceptional children.
| SA A U
10 37 10 ,
. » . ‘.‘J;
There 7as ample time for questions andkth:.scussion. ’
. N\ ¢
U 'D 8D ’
5 0-

. I enjoyed this Conference.

SA A U D SD
19 30 6 3 1

I often. felt éleepy,Qr bored-during thq Conference sessionsf

a

¥

: S\ A U D SD. | .
¢ 3 W2 9 : .

.
This Conference met the stated program objectives as, outllned
in the program prospectus. \

>
'}

f\\SA A U D\ SD . ' .
"6 b0 9 h.\o A .
. . 1 o
During this Conference, I have\changed my ‘attitudes positively
toward exceptional children and Special Education.
- " - \

\

SA- A U D ©SD

13 31 10 L 1 \\\E
The discussions presented by e U.S. Office of Bducation
specialists were informative and helpful to me in better

: understandlng leglslatizS;
'SA A U SD

6 L 19 3 0
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18.

19.

2l. -

22.

23.

2k,

; and its benefits to exceptiong&!children.

" system,

The topics discussed by the Western Michigan University staff
were -of great valueetergmrdzranmderstanging Special Education

s, s AU D SD
] 1&367210

Visiting the public school Special Education classes ga
additional insight for helping handicapped children.

U/D o - T

25 25 6 l

The panel presentation on BIA Title III and VI projects
suggested possible program concepts useful for our school

w0 .
"SA A U D 8D
10 36 9 L 0

I liked\the idea of using tape- recorders to express my opinions
at-the end of each day.-

L IR . P
SA A U D 8D v’ S~
i, 2 20 324 1 . - * \
I would have liked to have seen some films on handicaﬁped o ':f
children and Special Education programs. . ‘ .
RN
SA A U D 8D .
17 24 13 & 1 . , '

This Conference has convinced me of the critical need for
‘8pecial Education services for exceptional Indian children
and their parents in BIA schools.
S\ A U D €D
31 22 1 3 2 .
: ]
The BIA must make a major program priority toward comprehensive
Special Education services for exceptional Indidn children.

SA A U D _SD

4 13 0 o 0
Inservice training in Speqial Education would benefit BIA »
classroom teachers and dorﬁltory staff :
S\ A U D Sp -
b1 16 2 o0 o0

1 wmh
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hey wyuld include:’

f you wish.to ‘ma.ke several statements about the Qonference >

‘\ _// -
A@g}resgonses for all categories:

o/ .
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