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INTRODUUT TON

.i‘g, fhi< report terminates the Attrition/Retention study
destpned to pinpoint what actions the Central YMCA Community
‘ Collepe can undertake to Jdecrease antra- and inter-semester
dropout rates.
Ihe report has four chapters.
Chapter One details the salient conclusions of the study
ind presents four basic recommendations.
Chapter Two lays out. the original goals and abjectives
of the study.
[ Chapter Three summarizes the hypotheses used in the study,
and presents the disparate Jata and conclusions generated from
student records, a student.quosrinnnuire, and a faculty ques-
tionnaire.

Chapter Tour summarizes the insighrs of Chapter Three in
the torm of general conclusions and recommendations ror impr$-
vinge basic o information services, targeting student services,
and developing an intervention techniyue. It also outlines sone
of the critical steps that need te be undertaken te implenment
the tarly Intervention Madel.

the Jduta (2,000 pages of computer printouts) from which
the report has been preparcd as stored pa the drfice of Insti:

. tut ional Rescarch of the College.
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Chapter One
SUMMARY: CONCLUSIONS AND RLCOMMENDATIOXS

Conclusions

1. Jut of the total student population of 4700, some 1500
(31%) can be identified at the end of registration as

persons most likely to drop out of college.

t

The highest dropout rate occurs in the first weeks of
class -- in fact, one out of cvery twelve students regis-
tered in Fall, 1975 had dropped out by the second week

of class.

3. Teachers and students agree that the majority of instruc-
tors are providing the ingredients critical to helping
students succeed:

a) clear delineation of course activities and
objectives;

b) regular feedback to students on their
individual progress;

¢) 1individualized instruction, tailored to
particular students;

d) academic advising on an ongoing basis,
if requested.

1. Counscling services at Central are basically reactive --

meeting the press of student requeasts for advice and help.

one
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The majority of students never sec a counsclor outside of

registration times,

A large part of the population of CVYCC can do (h

as been

doing) quite well with littlc or no student services bevond

repistration advising.,

The F-1 visa student has the lowest dropout rate of any

sub-group in the College.

There are two definable populations with high dropout

rates:

-- part time real estate and secretarial students;

-- full time students taking remedial non-credit courses.

The SRS information system is presently out of touch with

student enrollments, from the point when a studeat regis-

ters until final grades arc put into the svstem.

The present SRS Major codes bear little resemblance to

the programs the students claim they are actually following.

Recommendations

3

Review and revise the SRS data bhase and report structure

to provide timely, uscful information to the College.

Implement a simple, direct Early Intervention Model that

»
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targets student service resources at the 313 who drop out
carly in ecach semester. The clements of the model arc:

. Identify students at the end of registration.

. Provide tcachers with a computerized method of
advising the student services department of
potential dropouts.

. Provide active services (sceking out students) to

the target population from the first week of class
until the student is able to operate without the

services,
Build a regular process of "dropout population analvsis®
into the ongoing operation of the Office of Institutional
Rescarch to keep the Early Intervention Model identifica-

tion process current with the latest student trends.

Articulate the specific amount of student services

resources (new and current) that the College will dedicate

“to the Early Intervention Model for Fall, 1976,
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STUDY GOALS AND ORJICTIVES

The Attrition/Retention study nax alwavs been intended

4% an action project: to identifv what the College can do to

reduce student dropout rates (a "dropout" is a student who comes

te CYCT and lcaves without a clear path to travel for further

-

cducation or work

» an operational definition is given in Appendix

\).

The Goals were to:

a) hypothesize what services affect dropout rates;

b) test the hypotheses through a series of question-
naires and data analysis of SRS information;

~y
A

gencrate specific plans for providing (add, subtract,
change) improved academic and non-academic (class-

rclated and general student ssrvices) support acti-
vities,

The original time frame of the study was to: present the

ideas for change before Christmas, 1975; obtain decisions in

January, 1976; and implement changes in Februarv, 1976. Due to

myriad difficulties, these time frames became impossible,

although there was an attempt to implement some changes for

Spring, 1976 registration. This plan was aborted because it

wis recognized that the necessary rapid information from the

SRS data basc could not bhe obtained in the first weeks of Class,




The Objectives tonstituted a3 work plan to achieve the goals.

A. generate hypotheses and necessary definitions through
discussion,

. Collect information from Fall, 1975 SRS data base
that would give "time delay" information on drop-
outs (comparisons for <everal weeks),

.. UCollect from teachers paper recerds of student attri-
tion through the first cight weeks of the Fall, 1928
scmester to find our what kinds of students dropped,
and when. -

o Utilize the Registrar Deficiency Study ta ascertdin
how many and what types of <tudents Jdropped cut
during the first week of class.

L. Administer a qiestionnaire to a svstematic sarpie of
students around the cighth week of the ball, 1975
semester to answer xcervice questions yenerateé from
the hypotheses developed under Objective A,

I. Administer a questionnaire to & systematic sample of
faculty persons to answer service questions generated
in the hypotheses of Objective A.

G. Transfer data from SRS files of Fall, 1974 Spring,
1975; and Fall, 1975 to SPSS format and then do iysS-
tematic analyses of "non-rcturn” (those who hace left
CYCC after the scmester in question) and “dropout"
students (thosc who do not return, graduate, or get
what they necded from CYCC; «c¢f. Appendix A).

Fhe Objectives constituted a confluemece of evidences tech-
nique for rescarch., The assumption from the start of the study
hay that no onc of the data sources pursued in the eight objec-
tives would be sufficicnt to test the hypotheses and suggested
voutses of action, but that a sufliciently clear picture would
enerve {rom the complementary insights provided by the various

&
sources nf information.

-
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[t was also assumed that the confluence wonld give sutticient

tnsights to avaid any gross misinterpretation of service of fects

of the oot ke crile prronter o variety.
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Cloapter thrcee

RESHLES QF STUMY QUJIECTIVES

A. Hipothesces amd Detinaitions

[N

fhe complete list of hypotheses and definiticns are g:ver
10 Appendic A\, Rvdﬂ‘ud to their most pasic ccrponents, e
homathe sea ~tated that there are relations between "nou-return”™
intar "dropout™ students and the following Rimds of scervices:

. Helping a student decide carly in the vear on a
aujor courye of studies or avademic program would
increiase the chances for his success.*  Included an
thix thesis wias the pesition that if a student chose
4 program carly, that student would be successrul
no matter wio gave help in the choice.

h, Specific-ohjectives teaching (clearly telling the
<tudent what was expected in the way of performance
and what sort of results could be heped for atr the
end of a course ar program) would contribute to
successful college work.

v. Faculty availabiliry (out<ide of clgdss) and actual
use of this availahility by students would increase
academic success,

. Registering at “early repistration” (in August tor
the Fall semester; in Decomber for the spring scomes-
ter) would enhance chances tor success,

«. Student/counselor contact would cnhance success,

{. Tinangial aiwds would have either a positive or i
negative impact on student success.

2. laternal, uncontrolled influences (especially failures
at schools atrended previous to Central) would nega- 7
tively affect <tudent success. Included in this the-
<18 was the position thdt attendance ¢t a Chicago
Public High School contributed negatively to success,

e e e m——_——

G qecess j~ defired 1= "nat dronoing ouwt" - i.e., either
returning to Central for further staly or cledriy completing
tiie tash bhepun atr Central.

DANEL
. 12 ASSCs




h. External, personal influcnces (money and perscnal
problems) would contribute negatively to success.

i. Biographical analvsis of student aroups would allow
the school to target certain group: for more intense
extra-classroom academig and non-academic services.

Eroa

All the hypotheses-were meant to accomplish two purposcs:

1
1. To identify what scrvices the College could provide
which secmed to enhance student success.

2. To identify sub-prpulations of the total student
body for student support services.
The remaining seven objectives, as actually implemented,

wrovide the "confluence of evidences'" that establish the
I

validity or non-validity of the various hypotheses.




B. Time Delay Information from Fall, 1975 SRS Data

This objective assumed that we could follow the intra-
semester dropout (student who stops attending class) through
the SRS data by taking a serics of readings aver several weeks.

We haped to comparce the class lists of the seventh week of
the semester with those of the first or second weck, to find
out what Khinds of students dropped.

Thie objective was dismissed after the first series of
tests showed that the SRS class lists did not change. To be
sure, ~tudents were dropping out, but this information did not
yet anto the SRS data bave. Consequent interviews with data pro-
vessing, registration, and teacher personnel confirmed that the
SRS information is almost completely out of touch with the actual
facts of student attendance from the end of registration until
tinal grndéw are submitted. ‘

ilence the results from Objective B relate to the use of the

SRS information system rather than to intra-semester dropouts.

Conclusjon:  Since no one updates information in the SRS

o Se— o ———-

relative to student attendance, the system provides no useful

inforﬁnrinn_uhout student atrtenddance.,




Paper Records of Dropouts from Systematic Sample

The partial records collected and tabulated by the

released-time faculty member for the first four weeks of clas

Rs

confirmed all the hypotheses from the Kirby study of the pre-

vious ycar. The largest drop out occurs during the first week

of class.,

»

Final calculations have not been rcturned in time to bhe

included in this report.




D. Registrar Deficiency Report

In November, the Registrar of the College requested that
all teachers submit a "“deficiencvy report' on scanner forns
during the seventh week of the Fall, 19735 semester.

information on 410 dropouts from 140 classes was collec-
ted, aliowing for biases: 1) the Real Fstate Division did
nat participate in the study; 2) students with FLL majors were
nnder-represented. .

\ premature tape erasure of some critical data, typical
of the problems incurred throughout this study. made it impos-
s:b’y for us to analyze the information available on tape. Ve
recount this problem in some detail to help the reader under-
stand some of the recommendations made later in the report.)

F'he scanner sheets were processed at Triten Collegé and two
report~ from the SRS system were produced ("Dean's Report" and
"Counselor's Report”"), The reports were of limited use since
thev were basicallv listings rather than analytical tables.

“nce these reports were completed, the file from which the scan-
ner Sheets was generated, and according te which the scanner
sheet s could Po interpreted, was destroyed. Hénce, although the
College possessed a tape of the scanner shoot information, thig
data could not be used tfor any further analysis, because the
huae.fni:, needed for ideatifving what ¢ilesses the Jdropout stu
dent s were from, and for rocreating the populations of students

From these same classes who had not dropped out, was'ne longer

T

Avallable.

o




In order to mike some good use of the data, the information
had te be re-keypunched from a print-out and then we had to con-
struct a "comparison" population of students who had been in
the same classes from the total population of Fall, 1975 students.

Thus, this project that should have taken five man hours
and $75 computer time, cost (ifteen man hours, $250 computer
time, and $50 keypunch expense; all because ne one thought to
retain the basic reference tape that could unlock the data for
further analysis once the two canned reports (which turned out
to be uscless to all concerned) were completed.

Taking into account the limitations of the population,
the final results of the Deficiency Report were quite interes-
ting.

(FAUTION: The percentage fijurea given in the foll-wing

conclusions are strictly relative. Reoauee we had o

create a M"eomparison” population, we weve nat able ro

recreate the actual situation. Henoe $he morm of 42.7%

drapout rate for the entirc population ig an arrifieial

"norm," not the adtual dropeut ratc. “heve were aome

further technical adjugstments io nentpal<aze other biazes,
that are not discussed in thig repors, )

1. The dropoutﬁrate of st.uicnts from the Developmental
Institute (i.e., students with Major of GED, Pre-

College, DI) was 68.5%, compared to the overall
figure of 42.7%. .

The dropout rate of students taking three and four
courses was significamatly higher than persons taking
onc, two, or five courses.

Those registering in August had significantly lower !
dropout rates than those registering in September. |
|

other races; F-1 visa students had significantly |

R
. 3
4. Blacks had significantly higher dropout rates than
lower. . |
\ _-
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.

Those taking no "credit'" courses had a very high
dropout ratc (68.5% versus 42.7% for the total group).

0. Thosc taking twelve or more "instructional" hours had
the highest dropout rate of all -- 73.3% versus 42.7%
for the total group.

[

Having financial aid of some sort (or type of finan-
cial aid) did not relate to dropout statistics.

The picture that emerges is fairly definite. Considering
those students who are taking courses at the 211 West Wacker
campus (minus the ELI and Real Estate majors), the greatest in-
tra-semester drop out occurs with the Black students taking re-
medial courses. And it takes place in the first wepsggf Class

{the Deficiency Report is hased on drop outs in the first week

of classes).,




L. Student Questionnaire Analysis

The student questionnaires were distributed to a systematic
sample of classes. Because the Real Estate Divisicn declined to
vooperate, this group was missed. Because the questionnaire
printing was dclayed three weeks, the ELI classes were missed
{they had already completed their eight-week term).

Further checking for skews has shown that the question-
narres are biased in the following divections:

- low on Caucasions; high on Blacks;

- high on females; low on males;

- low on students taking one or two courses; high on
those taking four and five courses.

These are quite predictable biases given the lack of Real
I'state Division and ELI data.

A further, but less obvious, skew is that the respondents
to the yuestionnaire are those who have not dropped out in the
first scven to ten weeks of class. These are the ones who are
"making it" at Central.

The student questionnaire concerned itself with;

- Program (major) Decisions -- when, how, what impor-
fEi%F_TEE—E%GHEETE"BIZFE_bn these decisions, who
helped the students make the decision.

- Planning -- what, how, when do the students plan
their college program.

- Class Activities: - course activities and objectives °
- progress reports to students
- attendance policies

O 14 ‘




. Student Perception of Class and Teacher -- progress;
contact with teacher i1n and out of class.

. Counscling -- contacts; whether counseling is active
or passive in seeking out students; whether students
think they nced academic counseling.

. Admissions and Orientation -- what contacts students
have had prior to classes and at start of school vear:
why students pick Central.

. Previous Academic Expericnce -- high schools atten-
ded; colleges attended; with what success.

. Personal Responsibilities and Attitudes -- financial;
1t thinking of quitting, why?

The results of each question, with cross-tabulations for
sc¢lected sub-populations, are contained in the print-out packet
(300 pages) available in the College's Office of Institutional
Rescarch.

Regarding college and career plans, we learned from the
yuestionnaire that the students:

. are definite about their immediate career and
college plans;

. arc much more definite about their college programs
than SRS records would predict (less than 5% undecided,
compared to 41.5% on SRS records for the same students):

. have college program plans that only vaguelv resemble
SRS information possessed by the school (see Appen-
dix E);

think that deciding on a college program or major
carly in one's callege experience jx "pery important”
(75.8%);

. know what program they will pursue before starting at

CYCC (70.95 were definite; 24.3% fairly sure; only
1.8% undecided).

o
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Reg

arding how colleae program amid ¢ reor

mide, we learncd that the stidents;

Regarding classroom activities,

.

. received very little brogrdm ceunsceling at their first
9% exchanged
about a pro-

registration at CYCC (53% had no help; 2o,
a few words; 18.1% entered into discussion
gramj

(HOTE: e mopt i g had t'rcady made up ¢heip
minda, many woul oot iioae e e

neTp, an tho atqtie-
tiee do nmot mean that academs s zduiging wepe remiga Ir
their duties,)

- were divided in their response as to whether more

academic program advising at the start of college
would have helped them (53.4% said ves; 46.6%, no);
made most program decisions themselves, with little
assistance from others (73.0%);

did not discuss majors or programs with faculty (63.89);

are divided in how they choose specific courses each
semester (19.3% decide for themsclves, frequently
using a catalog program outline; 41.9% consult with
a teacher; . 2.1% consult primarily with friends).

the stydents report that:

morce than half the teachers (56.1%) in the classes

surveyed tailor course requirements to students'
individual neceds; .

in three out of four cases (72.9%) teachers have been

able to help students with Class-related problems,
once the student asked for assiifunco;

teachers give frequent tests or assignments and report
results back to students in a1 weok or two;

nost teachers
lines of what
semester;

(80.4%) give very clear, written out -
is to happen in ¢lass during the

most teachers stick to their course plansy (81.3%);

a4 substantial number of teachers (41.5%) link specific

assignment completion ta particular course final grades
: A )

21

Jecisions have heen
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tcachers demand attendance (68.8% expect students to
be present at everv session); but more than half the
students had missed more than two sessions in the
first eight wecks (13.1% had missed more than tour
classes):

the median class size (actual class attendance) is
fewer than 20, with 82.8% reporting class attendance
not usually over 2S5 persons.

Regarding grading, cvaluation, and attendance, students
report that:

. they understand grades and teacher demands fairly
well (56.4% have a very clear idea how they are graded;
17.8% do not understand; on another question, 59.3%
were very sure about what is demanded in the course,
while 16.9% do not know what is demanded);

. they can predict their grades (83%), usually on the
basis of specific projects tied to the grade (26.9%),
or on the basis of teacher reputation (45.3%).

Regarding their dropout thoughts:

. only one in four (22.2%) thought of dropping the
course sampléd: most of these have stayed becausc they
necd the course to graduate, stay in a program, or
keep a job; '

a majority said that the reasons most likely to make
them drop the course were personal (59.7%), with
financial problems heading the 1list;

. Onc out of every four thought they might have to drop
the course because they were doing poorly.

Regarding counseling, American students report that:

most (64.5%) have necver received services from coun-
selors outside of registration (10.3% had seen a
counsclor often -- more than three times in eight
weeks); )

very few go to counselors with personal problems

(12.4% réported two or more instances:; 12.5% once: |
58.2% not at all). ;
1
!
|
|
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Foreign Visa students report that:

. Most (59.5%) students do not talk to the foreign
student advisors about non-visa matters;

. the foreign student counseling is almost totally
reactive regarding class performance (91.4% have
never been called in to talk), or other non-visa mat -
ters (90% have never been called in to talk about
anything but their visa). :

Reparding Admissions and Orientation, students report thaf:
. onc out of three (33.9%) attended orientation;
. almost half (45.8%) never knew there wWas an orientation;

. almost a third (31.5%) had contact with someone at
Certral before starting classes at CYCC;

. fewer than 5% of the American-born students had
contact with Set-Go Assessment Center, Seven Nations,
Set-Go Latino, or Quetzalcoatl.

Regarding previous high school and college attendance,
students report that:
- 06.8% have graduated from high school;
. 135.5% have obtained a GED;
. 8.3% are still in a pre-college program at CYCC;

85.8% of thosc answering the questian about high school
said they went to at least one Chicago public high
o school; 62% of these graduated from a ‘public high
school;
25.6% attended college before CYCC (one-fifth of these
at Kennedy-King, Loop, or Malcolm X}); .
- of thosc attending college hefore CYCC, the majority
did well at their previous school (67.3% had A's, B's,
and C's; 32,7% had done poorly);

. the contributing factors to their decision to
come to Central were (in descending order):

one

23 IR B £R ) SARS AN 2 V1§ AN

- parents and relatives (46.1%)
- frgends (36.1%)
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high schoonl counselor/teacher (30%)
financial aid package (29.4%)

ncver considered another schoal (27.4%)
impressed by CYCC recruiter (20.4%)

could not get into any other school (17.8%)
knew a tcacher at Central they liked (10.8%)

Regarding personal responsibilities, students report that:

. half '51.8%) support themsclves and at
lcast one other person;

. fower than half (43.4%) have a job;

. students with jobY work the following number of hours
per week:

13.2% work 1 to 10 hours
40,.0% work 11 to 20 hours
36.2% work 21 to 40 hours
10.5% work over 40 hours per week.




F. Faculty Questionnaire

ihe faculty questionniire was designed to pick up informa-
tion about how the faculty view:

- Program (major) planning )

. Tegistration advising and technieal matters

« hon-registration adJising }

. Classroom activities and results

- student preparcdness to do the course work

Fnelish and math placement services

Due to a number of delays and miscommunications, onlv 39
usable responses were received from 29 different individuals.
The respondents represent a wide spectrum of courses (minus
Real Estate) as can be scen from the following table: hut the
responses should he accepted with caution, as fewer than 50

of the teachers are included.

Yoo Yoo

ACC 3 7n ING 2 5.

ART 1 2.n HIS 1 2.

RAD 1 2.n HUM 1 2.6

M1 2l PTA 1 2.6

Bus 2 i MAT 2 s

Bloo 1 20 RES™ 2 3.3 j
CIM 1 oL SEC 1 . ‘

s 1 2 s SOC 1 2.a

feo 1 2 SPA 1 2.6 ;
PIE 2 5.4 SPE 1 2.6 ———

Not Identified 11 2.2 DANEL

3




the highlichts of the faculty dnswers are:

lolders fur continuinyg students not very usetui.

Had time Tirst two days to talk to some students
about more than scheduling,

After first two davs, time to talk to most,

Do not try to get students to fettle on progranm carly.
Think a minority of students have clear progran.

Have not worked 12-week registration.

Say only minority (45.8% onlv a few) of students
understand major codes presently used.

Consider it their responsibility to keep attendance
records,

Have done some advising outside times of registra-.
tion this semester.

-

Have helped 11 or more students with class schedu-
Inng this semester, outside times of registration
advising,

’
Give homework at least once evervy two weels.
Give homework at least once a week.
Return homework within a week after assignment.
Return graded quizzes within a week.
Relate specific assignments to specific course grades.
fave no idea how reading placement is working.

]

Have no idea how math placement is working.
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G. Results of SRS Data Analysis of Dropouts
From Fall, 1974 and Spring, 1975

The last hypqthesis from Appendix A states that analysis
of just whgt kinds of students drop out of CYCC would lead to
insights into service recommendations.

To accomplish this task, a 25@ sample of students was .
selected from Fall, 1974 and Spring, 1975 SRS records for con-
sidcration. The analysis reviewed: ’

- Resident code (Junior College, DI, ELI, etc.)

. &ajor (using a reduced 1list)

i

. Race
\
. Age (categorized)
- Place of residence (zip code)
. Credit hours
. Instructional hours (for Fall 74 only)
. Financial aid reccived

< Work-study amount reccived

. Whether strictly an evening student or combination
« day/evening :

. Month registered
. Sexi”

"

Part time, full time, ELI

These variables were also scrutinized controlling for
race, day, evening, and PT/FT status.

Finally, the data of the two semesters were compared to

/ ascertain inter-semester differences.




lhe results are presented here for:
1. Fall, 1974
2. Spring, 1975

3. Comparison of Fall and Spring

. Fall, 1974 Dropouts

The first thing to note is that, while 44% of the students
did not return to CYCC in Spring, 1975, only 252 can be c¢las-
sificd as dropouts. They are concentrated in two segments of
the c¢ollege population:
-- White, part time, rcal estate students who live in

the suburbs anid who registered in September or ~
‘ October for one or two courses.

-- Black students who are taking mostly non-credit
remedial courses and who registered in September
for more than two non-credit courses and no credit
courses.

Interestingly, financial aid and work studv correlate nega-
tively with dropout status. Thosc not receiving financ. al aid

!

or CWS monies are more likely to drop out. This phenomenon, of

voursce, was influenced primarily by the white, part time, real

estate population.

Early registration reduces a student's chances of dropping L

ount.,

<. Spring, 1975 Rropouts

\s with the Fall, 1971 population, the non-return rate was
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higher than the dropout rate (61.6% compared to 37.4%).
The dropouts fall into two identifiable populations:
-- white, real estate types '
-- black males, and, when resident status is Junior

Collecge, Puerto Ricans who registered in February
and who arc taking remedial non-credit courses.

A
. An important'insight hinted at in.the F74 data, but verv

clear for 8§75, is that the F-1 visa students have a very low

dropout rate (19.9%, compared to an average of 37.4% for the

tatal group).

3. Comparison of Fall and Spring

First, the scmesters show several significant differences
not rclated in any way to the question of drop outs.

. There are more persons with an "LAS Unspefified“
major code and fewer persons with just an "Unspeci-
fied'" in the S75 than in F74,

. There afé fewer F-1 visa students and more Blacks
in S75 than in F74.

- Many morc students took advantage of carlv registra-
tion in S75 than in F74.

. There are fewer persons aged 23-34 and more persons
aged 35-45 in S75 than in F74, >

. Students received slighitly mare financial aid in S75
than in F74.

Regarding resident status (Junior College, DI, ELI, ectc.),
number of credit hours attempted, zip code, day/evening, and

sex, there are no differences between semester. .
$4 P4
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I'he change in majors is intercsting and frustrating, as
we cannot be sure if the students are differeat, or persons
repistering students are pursuing a different approach in $73

than in F74,

The dropout populations of E73 compared to S$7S5 exhibit
4

further differences:

. More students with .Junior Coliege resident status
dropped out in $75 than in F74.

. ¥ewer Caucasians dropped out in 875 than in F~4.

. A\ great many more students carrying 12 or more
credit hours dropped out in S75 than in F74.

- Early registration was not as related to reducing
dropout rates in S75 as it was in F74.
The data from each individual semester and the two semes-
ters considered in relation to one another leads us to two cri-

tical conciusions:

1) The dropout-prone population can be identified during
registration (Rlack, remedial, non-credit students),

=) The Fall and Spring scmesters differ both in the total
population characteristics and in the dropout popula-
tion characteristics.




Chapter Four

CONFLUENCE OF EVIDENCES:
CONCLUSTONS AND RECOMMENDAT IONS

Chapter Three presented a series of disparate facts and
inferences based on records, student perceptions, and faculty
Judgments,

In this scction we will use these separate parts to form
a cohesive picture. Since this report is action-oriented, this
section will be structured around conéfusions and recommenda-
tions rather than descriptions,

Chapter Foui has four séct}ons:

A. Basic Information: A Condition for Services

B. Taryeting Resources for Service

C. Support Services: The Basic Program 4

D. The Sequence for Implementing the Intervention Model




A. Basic Information: A Condition for Services
Cunglusions .

Rapid, accurate, easily-comprehended information is a
necessary condition for dropout intervention. We have already
seen that:

- dropouts can be identified (with reservations)
at registration .

- dropouts leave early in the semester

- current SRS data is out of touch with reality,
from registration to final grades

- current SRS reports offer little assistance to
thosc seeking to help reduce dropout rates
We also discovered in the course of the study that much of
the SRS data is stored in a chaotic miztum-gatherwm fashion
that makes it difficult to even find previous semester data.

We cestimate that almost $1,000 was wasted on this stud?‘ because

we were given incorrect tapes and tapes with missing data.
In addition, there seems to he a gap between user desires:

and actual EDP service. One administrator has been turning in

the same data and report requests for two vears without success.
- M »

Another has had 60% of his requests for reports unmet in the .

|
past year. We found that 50% of the variables in a new -finan- ;f

cial aids data basc were unused.

-

As one administrator put it, "Despite new personnel, |

changed computers, ncew yversions of SRS, and umpteen hours devoted

to WICHE/NCHEMS, we still have to cancel plans for rapid service

‘ - — ——
v M Ld s
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because we cannot obtain accurate, immediate data from our compu-

ter.  Very little has improved in the past five vears!"

Recommendations

\. That the cntire SRS data base be re-thought from the

‘ user perspective:
1} removing variables for which information cannot

be obtained; 1

=1 changing data input procedures to insert research-
type infnrmatinn‘Fnr samples of students during
non-registration times;:

3) adding needed variables such as graduation, '
transcripts sonx; cte.;

1) straightening ocut variable usage; e.g., admissions,

cumulative credit hours, class status, etc.

B, F'hat the SRS reporting system be reviewed and updated

to mecet user need.

Fhese two recommendations are needed for the computor
operations independently of the Farly Intervention Model re- . -

commended helow,

»
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R. Targeting Resources for Intervention
Conclusions

The name of the game is learning to serve students without
increased personnel or materials cost. Onc of the important
conclusions of this study is that a large portion of the student
body can get along (prb?ahly has been getting along) with prac-
tically no outside-classroom pelp. Specifically:

. F-1 visa students have demonstrated that they can
be quite successful at CYCC with help only on visa
matters (estimated F75 populatién S18, 10.9%).

. Recal Estate and part time Secretarial students can
be left to their own devices because, their completion g
or non-completion of courses is so affected by out- - -
side influences beyond the control of CYCC, and be-
causc dropping out does not represent a significant
trauma for these persons (estimated F7§ population
702, 14.7%),

-

-

. A fairly large group of students have reported in the.
student questionnaire that thev can plan a program,
chnosc classes, and successfully complete courses ‘
by themselves, once they have a catalog (estimated
F75 population 1000, 21%, not including previous
groups). .

. In this study we have been able to target (with reser-
vations since semester populations change) a group of
students whom we can identify from registration data
who nced dropout intervention services (estimated popu-
lation for F75 1500, 31%). .

- From previous studies we know that teachers can iden-
tify, carly in the semester, students who will prob- .
ably drop out (estimated population 200, over and
above the 1500 just mentioned, 49).

ilence we sce that there are some 2220 students (46.5% of

the total student body)_who need little or no support services,

_
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and 1500 (31%) who definitely need services if they are to
survive academically at Central. The remaining 1050 (222) need

to he watched to see whether thev need services.

Recommendat ions

H That the school commit most of ity student service resources
] .
to the 31% of the students who can be identified as poten-
tial dropouts at the end of registration and during the

first three wecks of class.

-

B. That the College make every effort to economize on services

to part time Real Estate and Secretarjal students,

C. That the College critique what services are currently pro-
vided for F-1 visa students with a view to identifving which
are critical to success and to sce if any existing services

can be curtailed because thevy do not me, actual student

needs,




(. Support Service Program Contents

Cenclusions

Final program specifics will certainly depend on insights
from Student Services Division as well as from top College ad-
ministrators, but we can outline a suggested hasic approach
in sufficient detail to give direction ta the process,

We hypothesized that:

. Individualized tencher atter:iom wz:"i *¢ Smpopravy
to low attrition; this study supports that teachers
at CYCC are already providing such attention on
classs-related matter.

. Early decigion-making about osllege v grers and .
majors enhances one's chances »f gucecaa. The
students who are succeeding at Central agree with
our hypothesis and further add that most of them
made these decisions themselves before reaching
Central. CYCC provided very little help,

. Early registration wouldl b vpelisted =~ Ligrer roion-
. tion. The study data agree, but point out that
carly registration for Spring, though more prevalent
than for Fall, is not as cffective for reducing
attrition. 1t is logical to assume that early registra-
tion, especially in August, might be a manifestation
and not a cause.

But we are still on safe ground to suggest that every
attempt to get students to use early registration will
pay dividends in increased retention.

. Jropouts accur ear’u ivw a coem, The teacher records
and the Registrar Deficiencyv Report confirm this hy-
pothesis. One out aof every 12 students had dropped

out of class by the end of September 1n Fall, 1975,

- Clrgarcem petlcies affeot dropouta.  And the students
report that their teachers already provide individua-
lized attention, frequent tests or homework, feedback,
and clear direcctives on what is to happen throughout
the semester.  The teachers report (confirmed by stu- }

dents) that they are strict about attendance. All |

|
1
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ol these items appear to be effective and a, sreciated
by the students,

e Ounse Tin; o sonviees wope Arftiaal ot nizn retention.
We found that many of the students had never received
counseling services (certainly many did not want such
servicesY, At the very least we must conclude that
the counseling and student support scrvices are
rcactive -- they help students whq come looking for
help.

£

. Financtal ailes veuld i~rac: dropout rates. However,
we found very little effect traceable to tinancial
aids, cither in terms of tvpe of aid, or in amounts.

Reading all the information again nrings one to the conclu-
ston thiat the most critical time to provide student support

services 1s during that very hectic first four weeks of each

semester,

Recommendations

AL fhat teacher< be commended and regnforced 1n their efforts
to:
- clearly lay oaut course activities amd ohyectives;

- regularly evaluate student progress with quick
feedback to students:

- individualize instruction;
- respond to student requests for help;

-tiake time to academically advise students throughout
the semester,

Mo turther changes are in order in this doemain,

K. That there be installed a conputerized syvstem for ident:-

fving dropout-prone student< at the end of registration,

-

using brographical and ¢lass Jdut..

! one o5t




l).

G.

That there be installed a computerized system for teachers
ta flag student< they think have cdropped out in the first

three weeks of class for immediate student services,

That counsclors and/or instructors be assigned to a group
of students identificd as dropout -prone at the beginning
of cach semester, and that thev devote a specific percent

of their work day to this group.

That the counsclors and instructors provide the targeted
students with the traditional services of

. carcer decisions

. program Klanning

. class scheduling
P :

Fhat the asxigned counsclors/tcachers take an active coun-
scling attitude toward the target group, seeking‘the stu-
dents out, scheduling follow up, creating an atmosphere
where the <tudent knows that he/she is in.a program that

is constantly moving him/her to longer-range planning and

follow up.

Fhat counselors/teachers assigned to the target group uti-
lige mroup orientation activities similar to the ones used

in the Kennedy-King Trio-funded Center for Student Develop-

nent
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This Early Intervention Model is very saimple., The most
tritical steps are:
1) To identify students early )
» 2 ‘10 seck students ont

51 To get students into an active suppart program

fhere is no reason ﬁn_holivvo that counselors ser-
ving the target population need to adapt anv extraordinary
rochn;quc< unknown to Communitv College student ;orvice person-
nel for service delivery. The only notiveable change is that
they must adopt a very active stance toward a limited group
carlv an the som;srcr, rather than attempt to react t5 the needs
of any <tudent who comes by,

In the future onc would look toward s time when thé carly,
ative intervention can be mare closely connected to course
scheduling, so that tarveted srudents might be put into a holding
group with time to sort out their plans before starting class, 1
Then rhfy would sign up for nll/;umc 12-weckh courses to fill 1

1
|
1
!
1

. cout a woll-balanced first semester program.

*

Ihe possibility of providing intervention prior to registra-

tion hax been considered and rejected for three reasons:
41 the target population does not show up at the
college until] registration (early registration .
persons arc not dropout-prone);

a by the basic data thar provides identification of
the target group s avarlable only after students
have registered:
. ]
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v1  there could be a great deal of energy expended
on students who never actually register ar CYCC.

The greatest difficulty with providing services inithe
first three to four weeks.of a semester is trying to find the
manpower. Counsclors arc handling late registration. [euchers
are busy getting classes started, The most pragmatic approach
would be to coordinate such intervention services with l%-ucck
teaching schedules, paying teachers on a per diem basix for
neceded services until the crunch of late registration has

passed, 1Y
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. Sequence for Implementing Intervention Model

: I. Basic Informatinn nn}Cnmputor

<
The model necds rﬁpid information and reports from the

SRS system.  Without the computer, the process of narrowing
down the original group and casily obtaining teacher information
on additional persons cannot be done.

. Working backwards (CPM fashion) from September, 1973
registriation, onc can identify the milestones in the process
of preparing the SRS svstem:

Completion Date

Computer identification

of Target Population 9/24/70 ‘
Trial run on program 9/17’7%0

Program vaolngmcnr . S7In/To .
Revision of Data Base 7°31/70

User Definition of Datu Rase
Flements for Intervention

and Other Uses . 331 7o
' Decide to Use Intervention .
3 Technique ” 1/15/70
start 171770

e Taomg e =0 B0 Toge if there is anw Lhope of having

E—— M—— — —

vomputerized data sufficient to create g targetr vopulation for
A

Pnl],'IBTh repistration. 1f these target Jdates cannot be nmet,

the approach must be altered,




2. Basic Information Paper Records .

»*
-

In addition to the computer, there will need to be .
set of paper records that record the history of services ren-
. dered, plans made by the student, and follew up needed.  This
1s a fairly simple operation. It should be completed bw August

S0th; started 7req August 1st

3. Allocation of Resources

\lIthough there should be some savings achieved through

, S
vonscions targeting of services to 1500 ar so students, the .

1

1
pragmatic approuach is te plan on assigning new manpower to the . 1
project,

It <cems reasonable to hire faculty scheduled to teach 1
12-week courses to handle the drop-add process of late registra- !
? tion nn an hourly fee basis. This would allaw for flexible

s¢heduling to meet the peaks of business, and it would free the

counselors and other siaff to begin the process. of carly inter-

vention on the target population.

pril 15, 1976 if the basic information operation is to proceed

on schedule.,

sorie plan for resource allocation needs to be approved by
|
|
|
|
|
1
|
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APPENDIX A

HYPOTHESLES AND DEFINITION OF DROPOUT
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OPLRATIONAL DEFINITION OF INTER-SEMESTER DROP 0irl

DO = Drop out NDO = Non-Drap Out
Student On Yes
L robation
7 Yos Poes he No List
} Beturn? no
NDO
No id he Yes
. iraduiite’
NDO
Did he send
\o a transcript? Yes
NDbO
Y Evening student? Yes
- ; "I+ 2 tech. courses ]
3,00 CPA NI
‘ .
2 LAS Courses Yos
+ 4.00 GPA R
NBo
N\ NO
ecide \Dho
no No ELT all PL Yoo
) R
« NDD
"
No Dl oall p
[ or 1.0 GPA Yoo
Final : IR
No——{Revicw Yeos NDO
Intra-semester drop out: - Appears on Deficiency Report as dropping

in first week
- Stops coming to class in one of sample
classes °
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APPENDIX B

STUDENT QUESTIONNAIRY




. ldentification Page
® -5

1975 CYCC
STUDENT ATTITUDES QUESTIONNAIRE

Dear Student:

Please £fill out the following information and then detach this
page from the rest of the Questionnaire and hand it to your teacher.

Ignore all numbers in parentheses ( ); they are used for computer

coding.
Student Name
/ /___
Sz:iai Security Nﬁiﬁ;{ Nonth Day Year
you cannot reca
skip this 1nfor-atioﬁ.) Birth Date
(6-14)
/ /
Class Course Number Section

(15-17) (18-20) (21-23)




INSTRUCT IONS

All information you give in this Questionnaire will be

held in strictest confidence. Your individual answers:

= will not be seen by any instructor at Central;
= will not be put into any of your College records

= will not be made available to anyone in the College
or outside the College.

Group answers will be the only information used for
reports designed to help the College serve students better.

We need your honest, serious answers to these questions

to help us improve Central Y College. Please take the time
to answer all the questions as best you can. This question-
naire is to help us help you.

The more honest your answers are, the better we can
serve you. Thank you for your help.

Almost all the questions have several answers. Please

circle the item number that best expresses your answer to

each questions. For example:

"A'e you a student at Central YMCA College?"

(z) Yes 2. No

Dan Coffey
Study Coordinator ‘
1
|




1.

3.

4.

S.

6.

@ -5

1975 CYCC
STUDENT QUESTIONNAIRE

How definite are your college plans for the next
three years?

1. Ver: definite (I know exactly what I want
to do).
2. Fairly dexinite; I have & ¥onor01 plan.
3. Not definite, but I think I am going forward.
4. No plans beyond this semester in school.

How definite are your job plans for the next five years?

1. Ver; definite (I. know exactly what I want
to do.
2. Fairly definite; I have a general plan.
3. Not definite, but I think I am going forward.
4. No plans beyond this semester in school.

What major course of studies are you pursuing? '(For
:*llple, Agcountin;. Mechanical Engineering, Liberal
rts, etc.

{ ) T have not made up my mind yet.

What are your career (long-term work) goals?
1. I have not made up my mind.
2. My first choice is to become .
3. My second choice is to become .

How important do you think it is to choose a major area
of study early in college?

1. Very important.

2. Fairly important.

3, Of very little importance.

4. Not important at all.

Did the person helping you to register the first time

at Central encourage you to pick a a2joY field of study?

1. Yes, we discussed it at length. .

2. Yes, we discussed it, but nots at length.

3. The adviser sgid we had to put a number on
the form, but we did not disQPss the
matter much,

4. No, we did not discuss it at aﬁl.

-,

ot
1)

)
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" 10,

— WHD
— (23-29)

Have you seriously discussed your educatiop plans with
your friends at Qentral?

1. Yes 2. No

If yes, how strongly did their ideas influence your
plans?
,.l
1. Very strongly.
2. Strongly,
3. Very little.

4. Not at all. A

Looking back to your first college registration (whether
at Central or some other college), do you wish a teacher
or counselor would have encouraged you more to choose

a major area of study? Choose the answer that best
expresses your feelings:‘

l. Yes, it would have helped me a lot.

2. Yes, it would have helped some, but I have
not suffered for not choosing.

3. No, I had already made upsmy own mind.

4. No, I don't think choosing & major would
have helped me much. N

When did you decide on the major area of study you

hav> chosen? ‘ﬁw
l. I decided before I came to Central. |
Z. I decided after arriving at Central.
3. I have not made a decision yet. N d/
-fﬁ
Who helped you most to pick your major area of study?

1
|

l. I have not decided on one yet,!{ | |

2. Myself. : \k'

3. Parents or family. -

4. Friends in high school or college. ®

5. Counselor or teacher in high school. . .

6. Admissions counselor at a Follege other/

. than Central.
7. Someone from CYCC. Who?
8. Other: .




12,

13.

14,

15.

Why are you taking courses at Central? (Circle the
one that best expresses your position.)

1. To learn English and then transfer.
2. To transfer to another college after one or
two semesters.
3. To get an AA degree at Centrial and then
‘ transfer to another college.
4. To get a job afte~ taking nt courses.
S. To help me gec shead at wor
6. To give me a particular skill { need for
rk I am doing now. ‘
7. ive m@ a particular skill for a career
plan to pursue,
8. Because I wanted to get a certain certifi-
cate.
9. Because I wanted to get a worke-study job.

Do you have an{ plan (schedule) for what courses
you want to take each semester?

1. Yes, I have a very specific schedule.
2. Yes, I have some general ideas.
3. No, I have no plans, -

Before starting classes at Central, did you have any
contacts with the Admissions counselors or recruiters?

l. Yes 2. No

s
o

1f yesz do you remember the Admissions office
person's name?

1. No 2. Yesxkfhe name was:

Did you discuss your college plans w1th anyone during
the last registration?

l. Yes 2. No

If yes, with whom?

1. My advisor in his/her office. ‘
2. The person who helped me schedule my classes

during registration.
3. Other: x .

Did you discuss your academic majar with a faculty
member or counselor during this last registration
(Fall, 1975) at Central?

1. Yes, we discussed it.

2., We just decided what number to put down.

2. No, we did not discuss my major; we just
got my schedule arranged.

56 (3) "
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16. How do you choose what cburses to take each semester?

17.

18,

19,

20,

1. I decide for myself what I want to take.
2. I take whatever the advisor tells me to
take during registration. -

3. I work out a plan with a teacher before
registration and then try to get the
courses I want,

4. I work out a plan with my friends.

S. Other:

Has the teacher of this course made any attempt to
fit the course to your needs?

* 1. Yes 2. No

If yes, what has the teacher done?

Have you talked to the instructor of your needs? (That
is, time conflicts, how fast your can go, need for
tutoring outside of class, etc.).

1. No 2. Yes
If yes, was the teacher able to help you?
1. Yes 2. No

How often do you have a quiz, test, or paper due 1in
this class?

1. Every time we meet.

2. About once a week.

3. About once every two weeks.

4. About once a month.

5. At mideterm only.

6. I don't know; we have not had any tests or
papers so far this semester.

Do you receive graded homework or tests back in
this course?

1. Yes 2. No

How fast do you usually get graded tests or papers
back in this class?

1. VWe haven't had any.
2. One day. -

3. One week.

4, Two weeks.

5. More than two weeks.

5 Y|
(4)




21,

22.

23.

24,

25,

26.

Do you understand hor your instructor is grading
you for this course?

1. Yes, very clearly.

2. Yes, I have a general idea.

3. I have some ideas, but am not sure.

4. I don't understand the grading process.

S. There are no grades for this course.
Either I pass or I repeat. N

How tough do you think the teacher grades im this
course? How would you rate the grading of this
course compared to others at Central?

1. Very tough
2. .Fairly tough.
3. Fairly easy.
4. Very easy.

Did the teacher give you an outline of the course
material, in writing, at the beginning of this
course?

1, Yes 2. No

Did the teacher of this course explain at the first
or second session what would happen throughout the
scmester?

1. Yes, very clearly.

2. Yes, but I aid not understand the explana-
tiono‘ ’

3. No, I don't recall any explanations.

4. I don't know; I started the course after
the first classes.

Do you know exactly what the teacher demands in this
course to pass?

l. Yes, very sure.
2. Yes, fairly sure,
3. Have some idea.
4. Not sure at all.

Is the teacher in this course sticking to his/her
original outline of what would be done?

1. Yes 2. No 3. I don't know.

If no, how has the teacher changed?

58
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27.

28,

29.

30,

31.

32.

Did the
to do to

1.
2.
3.
4.

Do you h
up with

Does the
class?

1.
2,

3.
4.

Do you t
hurt you

teachér of this course spell out what you have
get a D, to get a C, to get a B, an A?

Yes, very clearly.

Yes, fajrly clearly.
Yes, in general terms.
No, not that I know of,

ave to come to class every session to keep
the material?

Yes, very definitely.

Yes, I think you do?

No, I don't think it makes much difference.

No, you can definitely keep up without
coming to every class,

instructor require you to come to every

Yes, very definitely.

Teacher says we have to come, but lets us
skip some sessions.

Teacher wants us to come, but does not
require that we come.

Teacher does not seem to care much about
attendance,

hink missing classes in this course wopld
r grade?

Yes, the teacher has made that clear.
Yes, I think so.

Not sure.

No.

How would you rate the attendance requirements for

this cou

How many
course?

rse compared tc other courses at Central?

Much tougher.

A bit tougher,
Somewhat easier.
Much easier.

class sessions have you missed for this

None

One \
Two to four

Five to six

sr.ven to ten

oy than ten

29

(6)




33, For this course I think I will get a grade of:

T}

A
B
C
4. D
F
N
R
1

have no idea what grade I will get for
this course.

————— T — 4 A 4 T
'

34, If you put a grade down on the previous question,
how do you know what grade you will get in this
course? . s

»

e -~

1. I just guessed. :

2. The teacher has discussed it with me on
the basis of the work I have done, Z‘d

3. The grade is tied to certain projects or . ’
work and I know how much work I will do.

4, Heresay from my friends about what grade
most students get.

5 . Othel‘: TN

35. If you complete this course, which of the following
wil] be the primary reason wﬁy?

1. The teacher. o

2. The subject matter is so interesting, (‘z)

3. The course is required for me to graduate
or ‘transfer,

4. The course relates to my work and career
and I need it.

' 36. Iff you do not complete this course, which of the
following will be the primary reason why?

1. Personal reasons.

2. Money problems.

3, The fact that I am not doing well in this 63
course.

4. The subject matter is just not interesting.

S -The teacher.

37. How many students usually come to class in this

course?
1. 1 to S, 4. 16 to 20,
2. 6 to 10. S. 21 to 2S.
3. 11 to 1S. 6. 26 or more. Qﬂﬁ

¥
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38,

39,

40.

41,

42.

43.

When did
1.

2.
3.

you register for this course?

At early registration (last spring or
during the summer). )

At the regular registration in September.

During late registration in September,

If you registered at early registration, did you

spend muc

plans of

Have you

time discussing your overall program
study with your advisor?

Yes, we talked for some time.
Yes, a very short time,
No, we did not discuss my plans.

ever talked with the teacher of this

course outside of class?

1.
2.
3.
4,

Have you
with the

1.
2.
3.
4.

Have you

Have you

Yes, once.

Yes, two or three times.
Yes, more than three times.
No, not at all.

ever discussed your major area of studies
teacher of this class?

Yes, once,

Yes, two or three times.

Yes, more than three times.

No, we've never discussed my major.
discussed it with any teacher at Central?

Yes, once,

_Yes, two or three times.

Yes, more than three times.
No.

ever discussed course scheduling with the

teacher of this course?

1.
2.
3.
4.

Yes, once.

Yes, two or three times.

Yes, more than three times.

No, we've never discussed course scheduling.

Has the teacher of this course ever asked to see you
outside of class about class matters?

" 1.
2.
3.
4.

Yes, once.

Yes, two or three times.
Yes, more than three times.
No, not at all.

‘ 61
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a“,

45.

46,

47.

48.

49,

Questions 49

Have you ever gone to the teacher during office

——

hours to discuss problems related to this course? -

l. Yes, once.

2. Yes, two or three times.

3. Yes, more than three times.
4. No,

Questions 45 through 48 are for U.S.A. students only:

Have you ever gone to the 9th floor (counseling
offices) to discuss personal problems?

1. Yes, once,

2. Yes, two or three times.

3. Yes, more than three times.
4. No,

Have you discussed any of your personal problems
with any instructor?

l. Yes, once.

2. Yes, two or three times.

3. Yes, more than three times.
4. Neo.

Have you talked with any counselors from the 9th
floor after completing your registration and
drop/adds this semester?

1. Yes, oncc.

2. Yes, two or thrce times.

3. Yes, more than three times.
4, No.

Did any of the following groups help you to get
into college? Circle the number of each one that
helped you. -

1. Set-Go Assessment Center.
2. Seven Nations.

3. Set-Go Latino.

4. Quetzalcoatl.

S. None of these groups.

Have you ever talked to anyone in the foreign student
advisor's office on matters not related to visa status

ot visa work permits?:

1. Yes, once. .
2. Yes, two or three times.
3. Yes, more than three times.

4, No. 62
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50. Have you ever been called in by a counselor or
foreign student advisor to discuss your class
attendance or performance?

1. Yes, once.
"(.,)" . 2. Yes, more than once.

3. No.

$1. Have you ever gone to a foreign student advisor
to talk about class attendance or performance?

1. Yes, once.
2. Yes, more than once.

3. No.
If yes, were you satisfied with the outcome of the
meeting?

1. Yes 2. No

$2. Has the foreign student advisor's office ever asked
you to come in for a visit not reglated to regise -

tration visa matters? .
| 1. Yes, once.

laq f 2. Yes, more than once.
- 3. No, nbt that I can remember.

Por all students:

-—

$3. Did you attend the student orientation in your
first semester at Central?

-

T Tey 63 .

1. Yes.
ZN\ 2. No. I knew about it, but decided not to go.
3. No, I didn't know there was a student
! orientation.
—_— = - 4. There was no orientation during my first
Sort ‘Uajqr;- S4. What colleges did you attend before Central? How
n . Many
ram LA I Name of College When(Year) Temrms. 1
S o |
_cost
w“ BOR QN 1
:T‘ﬂ 50-35 .' 1
—o— )
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55. How well did you do at the colleges you attended
before Central?

1, Very well; A's and B's,
2. Well enough; B's and C's.

3. Not too well; C's and D's. 36
4. Poorly; I was dropping out or very close
to dropping out.
56, Have you ever had to drop a college course for '
acadeniczérasons. at a college other than CYCC? ;
1. Yes 2. No % e
g ||
If yes, what was the name of the college?
(va-13)

57. Rate the ingortance of each of the following
to your decision to come to Central:

a) Friends:

1. Very important,
2. Important.

3., Of little importance. ‘ (?q)
4. Had no bearing. :

b) High school counselor or teacher:

l, Very important.
2. Important. —
3. Of little importance. (“)

4. Had no bearing.

c) Parents or relatives:

l, Very important.

2. Important.
3. Of little importance. {36)
4, Had no bearing. i

d) Could not get into any other school: ’

1, Very important.

2. Important, _—
3. Of little importance. v (?Q
4. Had no bearing.

e) The financial aid gacka;e was better at
Central than at other schools:

1, Very important,

2. Important. | —
3. Of little importance. 10 )
4. Had no bearing.

Q (11)
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59,

60.

f) I never considered any other schools:

1. Very important.

2. Important,

3., Of little importance.
4. Had no bearing.

g) I was impressed with the CYCC recruiter:
) %

1. Very important.

2. Important.

3. Of little importance.

4. Had no bearing.

h) I knew a teacher at Central I liked:
.1. Very important.
2. Important.
3. Of little importance.
4. Had no bearing.

i) Other;

1. Very important.,

2. Important,

3. Of little importance.
4. Had no bearing.

Have you graduated from high school?
1. Yes, with diploma. /
month year
2. Yes, with GED. .
n ath year

3.

No.

If you have not graduated from high school or,
gotten a GED, are you now enrolled in a program
to get a GED?

1. Yes, 2. No.

If yes, when-do you expect to take the GED
exam’ /

month year

What high schools in the Chicago area have you
attended: 1, None

Name Year

(12)



61. Indicate what high school you attended last:

©
o
]
[ 4

« X
. Y A

name city year

Yoo

%2. In addition to yourself, you are responsible for
the financial support of how many people?

l. No other,

2., One person.

3. Two persons.
4. Three persons.
5. Four or more.

]

S i et o ————— - W~ M——prt  $

63. Have you thought of quitting Central this semester?
1. Yes 2. No )
I1f yes, why did you think of quitting?

- ———

( T4-W)

What has made you stay?

(7o)

64. How many hours a week of paid employmemt does your
job involve?

1. I have no job.

2. 1-10 hours per week.

3. 11-20 hours per week.
4. 21-40 hours per week.
5. Over 40 hours per week.

(0

B S S A M- U S - ot ———————— .+ m—————

-

R e s e d— -
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ABOUT THIS QUESTIONNAIRE

Individual instructor information from this questionnaire
will be kept stcictly confidential. Only group aggregate
information will be used in the study analysis.

Please answer the factual): questions from the perspective
of what actually happens, even if this differs from the
way you think things should be.

There are four parts to Form A:

-- Basic Instructor Information

-- Registration Advising Questions

-- Non-registration Advising Questions

-- Classroom Procedure Questions
There are only two parts to Questionnaire Form B (which
will be ufed when one instructor is given more than one
questionnaire to fill out):

-- Basic Instructor Information

-- Classroom Procedure Questions

Please fill out the (uestionnaire right now, put into the
envelope, seal, and drop it off at the Security Desk.

THANK YOU. Any questions, please call:

Dan Coffey 728-3333 (day)
761-3603 (evening)




U
N v Class Section
(2-10)

3

ATTRITION/RETENTION STUDY

\
A{ ' CENTRAL YMCA COMMUNITY COLLEGE
FACULTY QUESTIONNAIRE 11/75 /

FORM B  Pages 1,8,9,10,11

NOTES: 1. Unless instructed to do otherwise, circle only one answer.

E.g., "Are you a CYCC instructor?"
i

(::) Yes 2. No

2. Some questions may sSCm 10 repeat previous items. They
do not. Please read each item carefully to pick up the

differences.

3. Since the sample has been set up on. the basis of class
sections, a few faculty members will be asked to fill out
two questionnaires. Please note that only the questions
referring to classroom procedures are repeated on the
second questionnaire.

Answer eaéhﬁauesfionnaire based on what you are actually
doing for the class section noted at the top of the first
page of each questionnaire.

-----------------------------------------------------------------------

f. Are vou still working to complete a degree yourself’

|
BASIC INFORMATION ' 1
j |
a. Instructor status:, 1. Fulltime 2. Part time .
t,)
b. Number of years t{aching at CYCC: ) |
' T N . years . Cla-13 ‘
(Count 1975-76 as year one.) . ) / 1
c. Sex: 1. Female 2. Male e
(%
d Year of Birthg -
. lvcar . s'—'_ ‘\
e. Highest degree achieved: ('} e )
I. BS/BA
2. MS/MA _
3. Ed.D./P}.D \\7)

-1. Yes 2. N/;\(/ —
(i&)

Farr .
(1) ooy
Q . Pt  —m




\ )

FI1&::;6) ’ Section

ATTRITION/RETENTION STUNY .

CENTRAL YMEA COMMUNITY COLLEGE
FACULTY QUESTIONNAIRE 11/75 _
FORM A - PULL QUESTIONNAIRE C‘
¥
NOTES: 1. Unless instructed to do. otherwise’, circle only one answer.

E.g., "Are you a CYCC instructor?"

@ Yes 2. No

2. Some questions pay seem 1o repeat previous items. They
do nat. Please read each item carefully to pick up the

differences.

3. Since the sample has been set up on the basis of class
*sections, a few faculty members will be asked to fill out
two questionnaires. Please note that only the questions
referring to classroom procedures are repeated on the
second questionnaire,

Answer each questionnaire based on what you are actually
doing for th? class section noted at the top of the first

page of each’questionnaire.
BASIC INFORMATION
a. Instructor status: 1, Fullgime 2. Part time

b. Number of years teaching at CYCC:

yearsA —
- (Count 1975-76 as year one.) : . (rz-y)

Ed

c. Sex: 1. Female 2. Male

-~

2

d. Year of Birth: |

yeaw GET))

e. lighest degree achieved:

|
1. BS/BA
S EdD.PhD. L
f. Are you still vq?king to complete a deﬁree yourself? i '
. ‘_ 1. Yes? 2. No |
' 70 ()

(1)




Computer

' : Codes
I. REGISTRATION ADVISING QUESTIONS
1. Have you ever worked as an academic advisor at one
of the CYCC registrations?
1. Yes 2. No —
: : L M,
If no, go directly to Section Il of Questionnaire.
2. How useful are the student advisor folders for
scheduling courses for NEW students? (New student:
First time at CYCC, whether the person be coming
from high school or another college.)
]
1. Very useful.
2. Fairly useful. -
3. Not very useful. 2L,
4. Not useful at all. “
5. Folders are useful, but seldom avallable. ; |
3. How useful are the student advisor folders for ~
scheduling courses for CONTINUING students? i
{Continuing student: one who has etudied at i
CYCC before.)
!
1. Very useful. f
2. Fairly useful. . o |
3. Not very useful. 2
4. Not useful at all.
5. Folders are useful, but seldom available. .
4. During the first two days of regular rcg1strat1on, ‘do
you have time to discuss more than n the current semes-
ter scheduling problems? '
1. I have never worked during the first two days ‘
of registration. ' -
; Py

[ %)

. Yes, I had time to discuss more with most of
the studcnts. ¢

3. Yes, I had time to discuss more with some .
students.

4. No, I had no *ime fto do more than schedule
“class for the cuirent sSemester.

EBJ(; _ (2) |




Computer
Code

5. During regular registration, AFTER the first two
days, do you have time to discuss more than the
current scheduling problems?

1. I have never worked at regular registration
after the first two days.

2. Yes, I had time to discuss more with most of
the students.

3. Yes, I had time to discuss morec with some
students.

4. No, T had no time to do more than schedule
class for the current semester. |

0s)

1 9%

6. During any registration, when you have the time,
what do you actually discuss with FULL TIME stu- Ve tEy . |
Jdents (taking 12 hours or more)? . . Y.,

, ..

(CIFTLE ALL THE ANSWERS THAT APPLY.) .. e

e

»
w

Current semester schedule. )
Financial aids package the student has. ) e
Transfer plans. X 1 T 29)
Career choice. —_—
Academic major at Central. &v)
Academic major in general. - )
Job plans for current semester. 8"““953
Kinds of teaching student wants. e

Nther: . q Re

o 00 3T U LN

¢

<)

7. What services, besides scheduling, do FULL TIME
<tudents usually nced when they register? \

8. Do vou try to get students vou advise to settle on an !
academic major or program carly in their career at :
Central? 1. Yes 2. No

why/why not?

{40 & )

o
.

Do many students you advise during registration come
to CYCC with a clear 1dea of what their academic major
or program of studiés is to be?

1. Almost all do.

2. The majority do. —
3. A minority do. =D
4. Very few do.

72
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10. How much time (give your best guess) do you usually
spend during the various registration periods
helping students who have not yet chosen an academic
major try to settle on a major or progyam study plan?

a) During Early Registration: |

1. I have not worked during early registration.

2. Quite a lot of time (ovex 15 minutes).

3. A fair amount of time (5-15 minutes). @)
4. Some time (S minutes or so). , i B
5. No time. |

b) buring the first two days of regular registra-

tion: A
1. I have nct worked during the first two days.
2. Quite a lot of time (over 15 minutes).
3. A fair amount of time (5-15 minutes). Ewo
4., Some time (5 minutes or so).
5. No time.
c) During regular registration, AFTER the first
two days:
1. 1 have not worked after the first two days.
2. Quite a lot of time (over 15 minutes). —_—
3. A fair amount of time (5-15 minutes). . (‘!S)
4, Some time (5 minutes or so).
5. No time.

J) During late registration (after classes start):

1. 1 have pot workcd during late registration.

2, Quite a’lot of time (over 15 minutes).

3. A fair amount of time (5-15 minutes). (L6
4., Some time (5 minutes or so).

5. No time.

e) During the "12-week course'" registration period:

I have not worked during this registration.

1.

2. Quite a lot of time (over 15 minutes).
3. A fair amount of time (5-15 minutes).
4.
3.

- — A —

£ N
Some time (5 ‘minutes or so). - <47)
No time.

o e m——

11. How well are the current major (program) codes
used at CYCC functioning? :

1. Very well; no problems.
2. Pretty well; just a few problems. —_
3. Not very well; many problems. Qfg)
4. Not well at all; problems with most of the

students I advise.




13.

14.

Do you understand how the CYCC Major Codes 'work?

l. Yes
2. Not sure
3. No

Do students understand the CYCC Major Codes?

1. Almost all students do.

2. Most students do.

3. Only a minority of students do.
4. Very few students do.

Please rate each of the four registrations from the
viewpoint: '"Is there enough time to do an adequate
job of advising students?"

(Note: Use your own definition of "adequate job.")
a) Early Registration:

1. I have never worked as an advisor at early
registration,

Z. There is enough time to give all students
adequate advising.

3. Enough time to give most students adequate
adv151ng.

4. Enough time to give the pminority of students
adequate advising.

5. Not enough time to give any students adequate
advising.

b) Regular Registration, First Two Days:

1. T have never worked as an advisor during
~ the first two days.

2. There is enough time to give all students
adequate adV1s1ng.

3. Enough time to give most students adequate
advising.

4. Enough time to give the minority of students
adequate advising.

5. Not enough timg to give any students adequate
advising.

c) Regular Registration, After first Two Days:

1. T have never worked as an advisor during
this time.

2. There is enough time to give all students
adequate advising.

3. Enough time to give most students adequate
adv1s1ng.

4. Enough time to give the mjpority of students
adequate advising.

5. Not enough time to give any students adequate
advising.

(5)
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. d) Late Registration; After Classes Start:

’ 1. I have never worked as an advisor during

late registration.

2. There is enough time to give all students
adequate advising. -

3. Enough time to give most students adequate
advising.

4. Enough time to give the minority of students
adequate advising.

5. Not epough time to give any students adequate
advising.

e) Special 12-week Course Registration:

1. I have never worked as an advisor during
this registration.

2. There is enough time to give all students
adequate advising. -

3. Enough time to give most students adequate
advising.

4. Enough time to give the minority ofistudents
adequate advising.

5. Not enougb time to give any students adequate
advising.

15. For various registrations related to Fall 1975
classes, how many total hours did you work?

1. Early registration, including last spring:

hours
2, Regular registration: hours
3. Late registration: ) hours
4, 12-week Course registration: hours

IT1. ACADEMIC ADVISEﬁC OUTSIDE REGISTRATION

1. How many students have you advised so far this
semester regarding their class scheduling, outside
of the times you were working at a registration?

1. NOﬂe 4. 21-30
2. 1-10 5. 31-50
3. 11-20 6. More than 50

2. How many students have you advised {outside of regis-
tration) so far this semester regarding their acade-
mic major or program of studies?

1. None 4, 21-30
2. 1-10 S. 31-50
o -

ERIC 75
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- 3.

How many stydents (give your best guess) that you
have advised thls semester (scheduling or otherwise)

outside of registration times haye A clear idea of
what their academic major is to be?

1. None 4, 21-30
2. 1-10 S. 31-50
3. 11-20 6. More than 50

Do you think it is important for students coming to
CYCC to choose an academic major or program early
in their college career?

1. Very important.

2. Fairly important.

3. Of little importance.

4. Not very important at all.

5. All of the above; it depends.on each student.

[
1
:
'

(@)
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I11,

\&

CLASSROOM PROCEDURES

Ql-}o)

(Note: Aneswer for what you do in this course section

only.)

How often do you give specific homework assignments?

1. Every class.

2. About once or twice a week.
3. About once every two weeks.
4. About once a month.

5. Hardly ever.

6. Never.

How often do you have tests or quizzes in this class?

1. Every class.
2. About once or twice a week.
3. About once every two weeks.

4, About once a month.
S. Hardly ever.
6. Never.

what percent of the homework is graded (or has written
comments) and returned to the students before the last

week of the semester?

30% or more.
S0-80%
25-50%

S5-25%

None

W e AT
W e e e @

How quickly do you return graded (or commented on)
homework assignments?

At the next class after collecting it.
Within a week after collecting it.
Within two weeks after collecting it.
Within a month after collecting it.
Toward the end of the semester.

U B NP0 =
e o o o »

How quickly do you return graded tests or quizzes
done in class?

1. At the next class.

2. Within a week.

3. Within two weeks.

4, Within a month.

5. Toward the end of the semester.

— —

o
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Did you tell the students how much work they would
have to do to get an A, B, C, etc.?

Yes, very specifically.

Yes, fairly specifically.

Yes, I made general statements.

No, I did not.

This course has no grades so I did not have
anything to tell them.

[Z0F RS S
] * * [ ] [ ]

Did you give this information to the class in
writing? .
1. Yes 2. No

Do you think the students understood what you were
teiling them about how much work they would have

to do?
1. Yes
2. I'm not sure

3. No
Did you relate specific assignments or kinds of work

to specific grades in this course?

1. Yes, very specifically.
2. Yes, fairly specifically.
3. Yes, I made general statements.

4, No, I did not.
5. This course has no grades so I did not have

anything to tell them.
Did you give the information from ¥9 in writing?

1. Yes 2. No

Do you think the students understood what you were
telling them about what assignments related to grades?
1. Yes
2. I'm not sure
3. No

bid you tell the students of this course what skills
or information thq;-themselves should possess by the
end of this course!

1. 1 told them exactly.

2. I told them fairly specifically.

3. I gave them some general notions.

4, No, I did not tell them what skills or know-
ledge they should possess at the end of
this course.

78
(9)
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14,

15.

16.

17.

18,

19.

23,

Did you give the students a written outline of what
was to happen at each class session?

1. Yes 2. No

What is your attendance policy in this course?

What do you do when students break this policy?

Did you explain your attendance policy at the
beginning of this course?

. Yes, in writing.

. Yes, orally but clearly.
. Yes, generally.

. No.

Lt

Do you consider it your responsibility to keep track
of the attendance in this course?

1. No 2. Yes Why?

According to your most accurate notion, how many
students were registered for the first week of class?
Number:

According to Your most accurate notion, how many
students are still enrolled in this class?
Number:

How many students in this course, do you think, lack
the skills to do well (get at least a C)?
Number:

How many students generally show up for class?
Number:

How many students are still probably registered for
this course but have stopped coming to class?
Number:

How many students from this class have you taken time
to help right before or after the class time?
Number: _

How many students from this class have you asked to
come to you outside of class time for advising or
tutoring? Number:

4
(10)

23)

(29 <b)

) 29)
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L 25. What is your opinion about how well the CYCC Znglish
Placement System has worked for Fall, 1975? (Choose
only one option.)

1. I have ng idea; it does not affect my students.

2. Yexry ¥ell; most students are being properly
placed.

3. Fairly well; students are generally being
properly placed.

4. : few students are being properly placed.

5. I don't know how well students are being
placed, but I think the system is working

)

B A —— 3 Ao oo, el o e s+

w;};.
6. I don't know how well students are being
placed, but I think the system is working ;

' |
26. What is your opinion about how well the Math Place- i

ment system, provided by the Counselirg Department,
has worked for Fall, 1975?

1. I have pg idea; it does not affect my students. :
2. Yery well; most students are being properly i _
placed. ! “9)
3. Fairly well}; students are generally being .
properly placed.
4. Pgorly; few students are being properly placed.
5. T don't know how well students are being
plazed, but I think the system is working

ws]l.
6. I don't know how well students are being
placed, but I think the system is working

poorly.
27. We are interested in your comments on:

1. "What is a drop out at CYCC?"
2. "Why do students drop out at CYccC?"

3()

(11)
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APPENDIX D

PRINT-0OUT PACKETS *

SRS Time Delay CUemparisons

Deficiency Study

Student Questionnaire Results

Faculty Questionnaire Results

Drop ont Data Inalvsas

Personnel Signine Registration “orms

“Thenv are available for inspection at:

Office of Institutional Research
Central YMCA Community College
211 W. Wacker

Chicago, Il 60606

(312) 222-8325
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