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LEARNING ENVIRONMENT ’ ,

i

Std@ents typically referred to as "Educational Opportunity

—— - --—students are generaliy‘considered “differe advantaged," in
g C g

terms of their prerequisite learnings or‘entry_behaviors (Glé;er,
1970),‘wheg compared to the majorigy of the students in large,:
private or state-suppérted, doctoral érantingldniyeféities. The
Educational Oppqrtunity Progééms that exist in these types of
‘institutions constitute a mastery 1éarning_étrategy (Bloom, 1968)

for many Black, other minority, and low+ineome students” The

N %

conqeét of the EOP -is based primarily %n the nétién that 9lstudent

. N

© C€an, master the task of coﬁpleting a college curricylum if given
) L - S .
enough time and support. ? . ol N\

From a systems analysis perspective, the learning environment .

in higher education is a complex educational system with a Variety

of envirenmental factors entering the system. A variety of -processes
4

are conducted in. the institytions to producé outpupé in the form
of educated students (Baldriddé, 1971). The éntry behaviors -of
students input into the systgm'afe defined by the definitions of E

the instifutions. Charactgrisqiés of higher education‘instiéu—<

N €
-

tions are a function of their input cémppnents, the processes that

. . - - *: ‘ N . ! . ) )
are -conducted in’the institutions, and the outputs of the insti-
tutions. ) ¢ ! -

’ +
o . ~ . -

Institutional missions’ détérmine the internal processes that -

n

.().'- : Y. o . )
occur within the institutional domains. The domains include the

~ . -

kinds of students the institutions try to serve, the distinctive

-

curricula they develop, and the kinds of services they render to

the COmmqnity'(Baldriégé, 1971). Historically, the prior learning

-~
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) jf rexperiences or entry tehaviors of Black, other rincrity, and

low~income students have not been within the'domains of nany

- higher education institutions. Reorganization_ of institutional

s e

‘ domains is necessary for higher education institutions to prowvide

— i —— = d e P A e e

an educational opportunity to educationally differenﬁ-édvamtéged

‘ students.

. L

. \ \
Systematic input and process methods to admit, finance, and

provide academic assistance to large ¢roups of academically
different advantaged students in predominately White institutions,

often called Educational Opportunity Programs, constitute insti-

tutional appr&%ches to éompensate for the lack of consideration

given by the institutions to the entry behaviors of differently

~

advantaged students. Educational Opportunity Programs are based

on a deficit model of education. The deficit model operates on
‘the presumption that the institutional proéesses and definitions
of outputs or achievements need no modifications - Instead,

a

students with differerft input characteristics are enrolled, and

‘

.

/
the processes are suppl@g;nted for the students through compensatory
prdgrams (Gordon and Wilkerson, 1966). Students with different

input. characteristics are required to offset their educational

s

‘and economic deficiencies through the use of compensatory practices,
» . B

and . to meet the traditional output criteria of achievement for .

b e

completion of the educational processes in.the institutions.

*’

The fprocesses within the institutions are based on criteria

" for selection that exclude many Black and other minority students.

There is a lack of flexibility in the institutional processes, for

\ ~

adequately considering the prior learning experiences that the

' ~
Black, ther minority, and low-income students bring to the




learning environment. Little consideration of the learning

. ° ]
environmental differences of minority students 1s given in the
institutional processes. The onus of educational redress for

Black, other minority, and low-income-students in higher education

e ———— e o B TN e o - - R T

is upon>£héygtuaehts. : .
- - :
Functional components of EOPs are based on the acceptance
of the deficit model of higher education. There are fixs
v -
assumptions that must be made to accept the functional components

of EOPs:

[]

‘1. There are students who, cdue to insufficient educational
backgroundé, havg academic disadvantages in higher
edpcatién institutions that historically have enrolled
fewer -of these students. ’

2. These students have the learning potential to matriculate

%

in the institutions where the differently advantaged have

-
e <

\\\\\\\\\\3\\\ not mat;iculatéd in significant numbers. '
- 3>~._Traditional academic programs, standari;, curricula, and

. -

teachingAmethoas‘have changed very little with educationally
~ \t,’ll

different advantaged students-in matriculation.

4. These students can succeed in traditional academic programs,

«, . .’ . ’ . a
-~ meet traditional academic standards 1in regular curricula

and under the samé'teaching methods as traditionally matri-
. -t
culating students.

5. Adeguate academic, financial, and personal support can be

' ] provided to help these students succeed.

— A

Through the establishment of EOPs, institutions seek to

ameliorate the impending academic difficulties of students with

te

different input characterigstics by supplementing the internal .,
: 19
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process~s of the institutions. The desired outcomes are, not
: ! . .

modified. Special efforts are necessary to proéﬁce the desire'
outputs from other than trgditionafly defineé inputs. Hence,

. .lnstitutions provide support in the form of sgrvices rather than
through innovations in the'traditional academic programs,
standards, curricula, teaching methods, or testing and‘evaluative
procedures. ~

The EOPs pr;vide supplemental processes in the educational
system to assist students in by-passing built-in fejection
mechanisms which are gﬁed to check the input ;haracteristics of
enrolled students énd to assure that the output sféndgzds of the
institutions are not compromised (Jones, 1975). The by-pass

.System must provide adequate support for removing or minimizing

the learning impediments that students might encounter. The ‘
system must also be strong enough to provide students a reasonable
chancg to produce in and complete the institutional processes.

The reas®nable chance is predicated on acceptance of the assumption
that EOP students will producerin the educational system as/the
impé;iments’from,their previous eduggtional environments are

bg¢ing removed: Provided within the reasonable chance is the
resumption that students will produce on an academic level

commensurate with the traditionai'output standards of 'the -

institutions. - , ,

STUDENT ACHIEVEMENTS

The population'from whth thé/sample for tgis study was

chosen coﬂsisfed'primarily of large public and private doctoral

¢
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granting institutions in the midwes$t (Jones, 1975). Educa-
tional Opportunity'PrOgrams in fifteen institutions were surveyed
to detérmine the freshman year aﬁé senior vear academic profiles,
a?ademig persistence patterns, and undergraduate grade point
averages of students partféipating in these programs. The
fifteen institutions enrolled about 7,000 students in the EOPs.
The numbers of students in each program ranged from 131 to 1,050
with a median of 475 students per EOP.

The input factors used to determine the academic profiles
of entering EOP? students were admissions test scores, high schooaﬁ*\ﬁyg
grade point averages, and ranks in high school graduating classes.

The entering EOP c¢lasses of 1969 were used to establish input and

output information from the responding institutions. Approxi-

. mately 1,100 students entered these institutions through EOPs in

1969. The range was from 47 students in . the smallest class to
270 students in the largest entering EOP class with a median of 75.

The median of the meay ACT scores reported for students'in

' -

EOPs in the responding institutions that required ACT's was 14 and

the median of the combined mean_SAT's was 663. The range of the

’ -

median ACT scores was 13 to 17 and the mean SAT range was 605 to

796. . . ,

1 A3

. The median of the mean‘ high school GPA's (Grade Point Averages).

~

for students in all prbérams surveyed was 2.5, and the range of

high school mean GPA's for studentS entering the various insti- -

‘tutions was 1.8 to 3.2. The mean high school rank in class for
each frogram ranged from the 40th percentile to the 75th percentile, *
and the median of the mean high school ranks in class was the 66th

percentile. » ’ ™




The input characteristics of entering EOP students in the
’
responding institutions in this survey revealed a profile of

academic achievement in secondary school learning experiences.

However, the EOP students were academically disgdvantaged when

-

admissions scores were used as an academic 1input chéracééristic.
The EC? mean admissions scores were from one to one and a half
standard deviations below the mean of the entering freshmen
classes of the institutions surveyed. This dichotomy illustrateé
the differences in the essential entry behaviors that minority [
and majority students bring to the learning‘task.

3

Admissions, academic advising, t&toring, financial aid, and

supportive counseling génerally constitute functional components

of EOPs. The learning tasks ih the institutions are altéred

through the functional components of EOPs so that each alteration

requires different entry behaviors (Bloom, 1971). The'Special
4

.

services provided by these programs emphasize the stréngths of
. 4 <

the students usually through'supplementaltlearning experiences to
the instructional processes. The stuq§ntsbare generally allowed

to take reduced académic loads if they feel the need to and to-

L -

extend their academic tenure beyond four years with financial . .

. +

support if the need arises., Reasonable progress in good academic
a “ I/

standing i; the usual requirement for coﬁtinued financial support

in the programs. AN, & S
In this study the measures of achievement used to describé

the output characteristiés.O£ EOP students ‘'were the percentage of

1969 EOP freshmen in thé 1973 graéuating EOP classes, their college

GPAs, and the average EOP student academic tenure. There were 400

students in all the grééuating classes of the responding programs.

o - ..
O
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The range was from 10 in one program to 65 in two others with a

median of 41 graduating EOP students from the responding insti-

A T . ,
tutions. The percentage of 1969 entering freshmen EOP students

in the 1973 graduating classes ranged from "4 percent to 80

]

péréenﬁ. 7%ﬁg median percentage of the 1969 freshmen in the 1973

class was 22 percent. The median of the mean college GPA for

EOP students in the 1973 class was 2.5 with a range of 2.5 to 2.7.
The academic tenure of EOP students ranged from 4.3 years to 5.5
7ears. The median academic tenure for EOP studen£s in the
responding.institutions was 4.5 years.

Educational Opportunity students accomplish the éstab%ished
achiévement output criteria. They enter the in;tiéutions with
high school academic averages and ranks in class comparagle to
other studen?s. They persist in the institutions, and they

r graduate witﬁ academic averages aé”?ﬁrong as their high school
averages/@ere when tﬁey entered thé institutions. However, the
students generally take more than ﬁ ur years to complete their
degrees. .

~.In conclusion, I suggest that Educational® Opportunity

Programs can succeed as mastery learning strategies and institu~

tional change agents if students are given-

{world ehough &nd

time (Lane, -1974)."

.
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