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"PREFACE
The purpose of this symposium was to bring into clearer focus .

3

-«
the state of nontraditional education in Tennessee and to give .

.

‘direction to its further development by promoting dialogue within

e-fittempted to

bring into the spotlight many programs from throughout the state

the acgdemic community. Through this symposium, w
which departederom.the traditional classroom mode of instruction.
Some programs were conducted on campus for resident students but
offered. study Qitﬁ vork experience and make practical applications
of what was learned. Some were credit programs, while others were
non-credit, focusing primarily on community activities of cultural
and pyblic service interests. By bringing this wide spectrum of
prog?ams to a single podium, it was hoped that we could illustrate

!
the diverse nature and expanding-role of higher education and to

¥
v

bring attention to the fact that diversifi Bn need -not mean the
dissolution of academic stability but the ement of academic
Y
opportunity. v
Q .- -

At the same time that we hiéhlighted_diversity, we also hope to

emphasize the necessity oficaongruence. Some in academic may view

- ‘ b 2 :!' < ¢ - '
nontraditional programs as g}umsy intruders in an established order
: - ' , .
and aseunwanted competitors for scarce resources; but, both types of

programs are needed to serve changing societal needs. Although diverse

in nature, these ﬁrograms converge.iﬁ purpose:. Through a symbiotic

N

relatiénshiﬁ‘each wil} strengthen .the other as wefl'és play an important

individual role in the continuing development of higher education.®

" “One thing we learned was that.the term “nontraditional” labors

- N
> 0

Cr

"under the burden of carrying too many different connotations. To.the

person faced with the problem designing new educational programs to .
reach new-audiences in new-ways, it is seen as “administrative' in

- Ay

meaning; vhile to the person responsible for idstruction, the meaning

o
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. terds to relate more to the '"teaching-learning" process. A major

© . - . A

. . challghge that we still face is clarity‘of definition.- gAearing away
' the /semantic jungle of educational jargOQ,ié a primary requisite to

cdmmunicating in clear, functional terms. Only when we break the
/ : .
/’"language barrier' that surrounds the arena of nontraditional education

will we be able to communicate effectively within the academic éommunity .
and with ,the state and.%ederal government, accrediting agencies, and
potential consumers pf these progréms. ” |
Although it cannot adequately be presented in these proceedings,
a significant part of the symposium was presented in the booths and
exhibits displayed during the meetingj Almost every public institution
' i
of higher education in the state prepared a booth and distributed
information on nontraditional programs which they were conducting.
Those who prepared these exhibits are to be congratulated for the
- _excellent work that was done. The staff of-the Learning Resources

. ~-Center are also to be commended for a job well done in hﬁgting this

meeting and providing for the needs of the participants.

This symposium was the first statewi&e meeting focusing on
nontraditional education; but, according to responses reteived, it

\
|
should not be the last. The presentations made represent pnly a small }

part of the response which institutions of higher education are making

/ e . 7 . . -

to change'educational'demands throughout the state. Inherent in our .

.

. continuing response must be adequate safeguards to academic processes,
wise use of scarce resources, equitable distribution of educationql

opportunities, and adherence to the bread social concern$ of public -

policy. The challenge of higher education in the future will be to

extend into new markets while serving weil those already established

' S to become less rigid in structure w1thout 1essen1ng academ1d str1gency,

S to reshape options without los1ng sight of objectlves.‘ .
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% PROCEEDINGS

PRESIDING:

Dr. Coy Hollis, Director of Coﬁumg(ducatlon“
“University of Tennessee at Mar

Dr. Larry McGehee, Chancellor . v
University of Tennessee at ‘Martin ~ '/

{fihODUCTI
\_, : ( . W
‘ - - - - . ‘4 . /(

COMMENTS. A

-

pr. Edward Boling, Chancellor
University of Tennessee

-

The reason Larry tried to tell you a few storiés as Re was

—".

introducing us is that he fouhd_we had anqhour’and thay/my‘talh was
about three minutea and Roy's‘has fou;. As.a matter oﬁ’?act'we were

otold by Charlie Weaver when we came that Roy and I were not to act.;~
like we know anything about this, just show support. At UT KnoxV111e,

o~ . /s
orth Texas State, but one of the stor1es they always told had to do

b v;cvw»wwwwzéihey used to tell stories too before last Saturday. Never about

\

with Auburn players. You know we f1na11y beat Auburn this year 50
. b1

we don't tell many stories anymore, but the nattire of theg§tory was

something like this: It seems that an Auburh athlete was so good
A} N .
that he got into the Olymﬁics d sure enough, he won a gold medal,

He brobght it back to Aubhrn everybddy thought it was great and
L]
he Just thought so much of it that he took it out. and had it bronzed!
‘ l
This same player, ‘later on, you may have heard this and if you have
- - om0

it indicates that it has to be a true story, the play;r,~h1s parents

moved from South: Alabama to Miami. He stayed there the rest of his
ten years, that's what it took for graduatlon, and when he got in tRe

ta

car to dr1ve fo Miami, . he got on _the interstate and looked up and the

/

;firét sign said CLEAN RESTROOMS AHEAD. He qleaned 423 before he got

to Miami. Actually, though when we talked to Coy about this, about

S 12

!
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Pappen to be in the main off1ces of this b1g—co—\\}ation The cor-

.
1%

feel that this conference is going-to be what you make it. - I hope
it's very good and that reminds me of another story, you may have

heard this one also. It has to do with_three professional men who

,porate president was reach1ng ret1remen; time and he decided that he
would Mot use a search‘vmmntee to get his replacement, but instead
he would use a kind of plan that he had figured out. It went some-

- .

' ¢

A e

». - | -

- . “ .

having very short §peeches, he seemed to be pleased, so I sort of ' '

thing like this: He was going to devise one que?fion, a very simple ]
|

question, and he was going to. call them in and see wlat their answer

to it was. He was going o select the man who yould take over on

the bqs1s of.the ;!!Ler that he rece1ved He had screemned the people ’
down to three. The first man he called in was an accountant, and he «
said, "Now I.uant to ask. you th1s very 51mple question; what is two |
and.twog" ‘The accountant squared‘h1s shoulder and- leaned back.and ..

he said, "There is no question, absdlutelx fro question. Two and two

. |

aré four." 'Well," the president.said, ""that's very decisive. Thank you."
The next .man that he ggalled up was a statistician and he asked him,
'] R -
The statistician looked around, hesitated a ey

'What is two and two?

minute and said, "Well,®ou haven't told me whether that two is a

discrete numbe? or a rounded number. As a matter of fact, you just *
haven't given me a'gpod data base at all. But I would say it's around

fodf." "Wéll that's very thoughtful, thank you." Apd so the next

man was a lawyer. - Th resident asked him,''What is two and two§"-. ' S

_The lawyer looked arvpnd and slipﬁed up to his ear and said, 'What do .

-you want ft?to~ée, boss?" 1 think be is goi%g to pretty much let

you run this conference the way'you want it, xf-he s g1ven you the ' ;//’\\
*. v ’ « 10 : N ¢ ’ -
4 . . B
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- freedon he s given Roy and e, - o . ‘o Lo

" The'scheduhng of th1s symposwm of nontradnlotml learntng ' ..
: ~ %, . ‘

certamly came as no_surpise to me, hecause this®. is somethmg thlt S
“ L .

been gonrg on in th1s state a: long t1me, but “the fact that it' s the.

. ;r~

f1rst statew1de meetmg eyer plaxmed in Tennessee is indeed ws,prpr{smg‘ )

s ©

®
aﬁn@ #the past decade or two and part1cu1ar1y in recent years public

2 G*'

4

ﬁeileges and universities of our state have taken tanglble and w}ut

& - ~>

I believe,to be s1gn1f1cant steps to ‘meet the educafmnal demands of o -

~

Yoo p0pu1at1on groups who carfnot pursue a h1gher educat1on in traditional

modes des1gned for college age youth just out of h1gh school In -
other words, the development of nontraditional concepl:s to serve.j‘ -

these other p0pu1y1on groups has- Yong been a. recogm«zedl colnmtment

N

‘of our pub11c institutions. But, pe"haps we; in the h‘lgh‘e‘r educatmn

. - »

. professmn have not g1ven sufflczent attentlon tb this respons1b111ty

As, yqu‘ know the focus on nontrad1t1ona1 leammg beeatne mora pro-.
. nounced after the tide of tollege enrollment’ increases bégan to ﬁ:-
: .‘ | T s;de aftex‘:‘ the latter part of the 1960s More- attentmn could \.t.hen_
. I b.e gwen t:\\t:ther consntuents bes‘xdes‘ the flow of college age }quhs.

At that tame \\ct also became a wadely accepted truism that the future

. L g nat only o‘f h1&her education, but \als»o of the entire populat;on .

\

| . \\ L ‘ . -~ ; .h.
N wouébe v1tal1y~ affected by the response of tolleges and un1ver51t1es
R to ed,ucatxcmal needs that CONd not be f1lled m the trad1t10nal - -
\
) \ }.\‘ . ..\ 5 ¥ \‘ K e, Lo t. . NPV
N . mhel‘ * “‘.\ }\\‘ ‘.. : e ) \_ L v Ty . ' 1.\
‘ ‘\ \ v 1o Y ‘., T ) . B )

'-3“ ~At tﬁe Un1vers1ty of Tennessee, there' have been a nui:er of,

Wi, ' develop-ents whrch bnght‘ly reflect the mstlwtlons mte!?'est in and - : )

)
AL N “\ \

attentmn to nontradntoml-leammg Just one is - the growth of the o

lh1vers1ty of Tennessee s Néshvi‘lle caqaus under the leadershxp of ‘ o




Chancellor Roy Nicks, wh1ch in 1tse1f is a nontraditional type of
lasrttutlén offerlng eVen1ng degree credit courses cater1ng to tH‘ o~

heeds Qf employed adults And also offering daytimé”nen?credicA . ' ) \‘~i
- - . Y ° |
- ' ' |

courses in.jnstitutes to serve special occupational and.profesgsional

groups. Ancther prominent development is the recognition of Continuing

a

. Educatidn throqgn'wgich many nontraditional programs flow as a full

partner in the administration and operation of the University. Now
@ ~

this was done by giving its chief administrator im: this case, Chairman

Charlie Weaver, Vice Presidential status and by establishing a

Un1vers1ty wide Cont1nu1ng Educat1on organ1zat1on which encdmpasses |

everyone of the 1nstitut1ons five campuses. However, while.ﬁnsti-

o -

tutionpal commztments and tables of organization are 1mportant we must P

recogn1ze that our success-in developing the nontradltlonal is bas1cally
]

- dependent upon the att1tudes and efforts of our academic personnel.

Py

.Faculty members must be willing to move readily from traditional .

campus classroom researchllabératory settings into all kinds of off-

. e

campus arrangements where they can, deliver their expertise to those

who need it. Some academic1ans may not look upon these new concepts ’ :

as 1nnovat1ve opportunxtzes for greater servxce to greater numbers

.

of people but' there may come a day in the near future when these

N k

- k]

become part of the job descript1on-of faculty menbers. In any event N

we zn higher educat1on ‘should be exp10r1ng and promot1ng this matter

14

".and uak1ng our own plans 1nstead of dragg1ng our feet and letting

“

:’ﬂ‘-

others make plans for us.’ Th1s puts a part1cuIar burden, I bel1eve,

F

N [}

upon our academic leadershlp ‘and the deans, the department heads, and ' )

-8

. the . senior professors. They must meet the challenges WIth boldness

and’ resolutzon whzle, at the ‘same: time, pre:erv1ng the institut1ons . -

.
- -
L~

4 S ' .ol
‘.
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That may be ask1ng a lot butfxt'

academlc 4lality and 1ntegr;ty
This- can and will be done with the .

a part of what I be11eve we must do.

talent 1nherent in the faculty serving 4n h1gher educat1on in th1s
. P ,

country and ih this state. THe University of Tennessee is’ delighted

le
to 301n the Tennessee Higher Educat1on Comm1551on and -the State

.

.

v %

Un1versity and Community College System in sponsoring thls symposium,

We hope that it is enly the first of many that will be held.on the
. r2

[ ' * - .
subject of nontraditional learning in the:state of Tennessee.
W r w

Thank' you.- I -
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- ’ N br. Roy Nicks, Chaneellor
. .- . State Board of Regents <’
: ’ ’ ’ : - . . '\ °
* ' We will be getting, as’ I understand it, some explanation about

the facility here by Dr. Gunselman, but I guess I really should

'.welcdme you, We are pleased to be co-spon;or1ng this symposium with-
the University of Tennessee and the‘Tennessee Higher Education Com-

" mission. Having had the Opportunlty to work on several campuses in
the last‘few years, in particular, at Memphis State and UT NashV111e

I have been exposed to a ot of what is called nontrad1t1onal edycation -

and feel that it is a good part of the future for us in higher educar
tion, cetrtainly not the total future. .1 guess one of the things
that pleases me about the symposium and the people that are here ‘ .

today is that I have seen a good many academic deans, a good many -
deans’ Of arts § seiences’or liberal-arts. “That pleases me because
* ~ . e v .
some of these people, and rightly'so,‘hEVe been hard to convince that
- »
$. *

. perhaps this is a movement of the future ¢in higher education. I - .
° L . . M .

think .some of these people may'heed/their perspectiJe changed somewhat. ,
it is poesible to change peopléﬂszperspective_about their point of s

view. There is asstory abouf a very prominent businessman that had
* ‘ N . s v

a mistress. And he aIwéYs:took'this mistress out to' lunch: “And one

1 2 -~

day he was hav1ng lunch at a very exc1u51ve resgaurant and his w1fe

came in and saw him at the ‘table w1th h1s mistress. The wifé'didn't

say anything to h1m and he didn't say anyth1ng to her.- That even1ng
[ )
“he arr1ved at home and she met him at the front door and she sa1d

"1 guess you kmow "that I am going to leave lpu 1mmed1ate1y After T

20 years of what I thought was a good.narr1age, two f1ne ch11dren, a *




lot of fine material things, I am leaving you and that's final."

@ .

1)

.And he said, "You know I really wish you would think about this, and

x [
let's talk about it, just let's not make it this final." So she .

said, "Well I might think about it." The next day she called him at
b .

1

the office and said, "You know I have been thinking about this and
I guess we realiy_shouldn't,end it like this but yoﬁ are going to

havé to take me to lunch." And he said, "Well come on down to the

office and we'll.go ta lunchs today." And so she went down and they
went out to lunch and while they were having-lunch she looked across
the restaurant and'saw their next door neighbor;,John. - And "John was
with some good looking woman, and she,said, "What's John doing over
there?" He said, "Well, you're kﬁdwledgeable about these kinds of

things. That's John's mistress.” She looked again and she began to

~

laugh, and 'she laughed, andAshe.Haughed: Helsaid; "What in the world

are you laughing abbut?" . She said, "You know, ours is better looking
. 4 y - ' s .
than theirs." So perspective can change, points of view can cﬁange
. ) . ' '- , LN
about a situation. : .

One notion that I would like to briefly offer is a preface to
¢ - B
this meeting which I*think is importgnt. That we‘hqar the presentation,

that we go back to our campuses hopefully, to implemeﬁi some thiﬁés‘

that we may learn in_thq area of’evalpation of faculty aﬁhﬁthe ;ewards'
.of facuigy‘tha}-go with nontraditional education. N;ﬁtraditioni;/l |
}earning and ‘all that it-encompasses i; a; exciting véntgfe f&r< L
- N ‘ . 4 .
h{gher education. It'is-aﬁ arena for instructional initiative,and \\\\

- . -

imagination. It is’ an avenue for the delivegy of expertise.» It is

3
»

e i
r

a vari*?le form of penttratng the external environment. It is .

clearly a form of implementing institutional purpose ultimately.: It

LA ’
=
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#

,
.
-
.

is a means of service. JIf we can.become enthusiastic -about such

» activities, and encourage the development of nontﬁaditional'education,

we then need to foster support in ways that support faculty interest

. | . -

and maintain a high level of incentive. One aspect of th1s kind of
support I feel, addresses itself to both these ends and- necessar1ly

recognizes faculty activity in this area as the element/of faculty

evaluation and reward in nontraditional programs. What I ‘would pro-
p )

;posé‘would be th® incorporation of nontraditional activfties;ﬁ(g

component of pd%ticipating faculty's performance functions. .Such a

factor intevaluation constitutes a form of support which distinguishes -

. . . . s e
this vital service being provided, which promotes efforts in this ¢

Telatively new direction and which attaches a firm element of credi-

bility to nontraditional activities. I feel that this is a manner

.of recogn1t1on that prov1des the means for.deserved faculty credit. .

The quest1on of the relative weight :of this factor in total evalua-

t1on is one which of course will have to be addressed on 1ndiv1dual

division, department college and 1nst1tut1o§%l levels. But. as a

3 -

service fungt1on the framework, which 1nclus1‘§ has-already been

-,establ1shed in many cases, in pract1ce most faculty evaluat1on cr1ter1a .

~

are grouped in the funct1onal areas of teachrng, research and service.
In conventional jnstances, major-emphasis is clearly on'teaching and
this is as it should be as a traditional classroom. Teach1ng is the

) ‘s’z.
pr1me educat1onal act1v1ty of our colleges. However, SO thaf’the . %

nontrad1t1ona1 act1v1t1es or faculty who are willing to de11ver them

receive the1r due recogn1t1on and compensat1on the serV1ce funct1on

must be recognized. Part1c1pat10n in these departures from the

-

trad1t1ona1 nerits .the application. of criteria for evaluation.

Co 1




~ a0

sy As we continue with the program of this symposium, I would hopo

that our evaluations ®f what we see and hear.are twofold: that we

judge the services provided. in an educational program sense, and that™ °

we recdgnize the faculty instructional efforts involved.  As. the

i B
ideas and concepts of the nontraditional programs are carried to the

y .

institutional setting and are worked on and developed, I would hope

that thought would be given toward the conclusion of such activities

~

in a faculty evaluatiéh criteria in the reward system. The two areas

. -~ N k
must compliment one another. They must develop together. In dealing

with nontraditional activities, what we are looking at are means of .

- . ¥

service. What we are seeing are contributions to the achievement of -

institutional purpose. It is only propqr.that these contributions

/

be recognized and credited from a total evaluation perspective. You

have my best wishes, for a successful symposium. : .

Thank you. ' -

..,
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ADULT AND CONTINUING EDUCATION RESGQURCE CENTER

9 *

Dr. William Brotherton Lo .
Memphis State University T

‘You can take a look ‘at yodr program and get a very gobd description
+ of.what the ACERC is and what we are going to pfesent to you\this s

afternoon. But'we might do it just a little bit differently. At least .
M . ~ . - °

we want to—throwopen ‘the opportuﬁity to ask some questions about it.

>

So with tongue in cheek we deal here w1th a vei ious and basic’ ) >

assumption which I pose as a question to you. : "As profes-

we deal, %hich is an educational opportunity; can‘really make a dif-
ference and that such opportunity should be made available to.th;
broadest possible public which can benefit;from it." If there iS‘any
heart to’ the philésophy of eentiﬂuiqg'education, I think that, E
. ‘,. _ would be what I would choose. Now you have got to be creative to a

period of h1gh drama here today Our,scriﬁt*?EEAthis presentation
K was written by an internationally known Plafwmighti' Hg;gxpect it to
. be nominét@a_?5§iaﬁfacademy aw;;h_;t any time, and the security of ‘ -

the manuscript has been ‘assured by the accounting firm of Price Natef—

’

N house It was removed from thelr vault this morn1ng, :which was pro--

[ —— .

'l

. bably our first m1stake The theme of this event is nontradi tional o

programs, and 1n the language of the statistician referred to by Dr.

; Boling & few moments ago,’ this could mean deviation from the norm.

So in keep1ng with the theme we _now show you our "skewed up" version e

of a nontrad1t1ona1 program, "’ The en1gmat1c title of our -presentation
‘ .~ is only one of many possible titles, Thiswtheatrical_gem could have

been, "Would Either’of“Brigham'?oungfs Wives Have Enrolled in an

. L ]
” . . . . .. .
’
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s A : ’Even1ng Class if Harvard Had Establashed an Extension Center in

)

‘Salt Lake City Last Century?" or another t1t1e, "In Case of Emergency;—

Please Break the G1a§s of the Admiésionsﬂpffice?" In 1939, Chester

. y
Bernard and his famous book, The Functions of an Executive, gives one

[}

of the best known definitions:of an organization, "an organization -

s

is a group of people who can communibate with each other and are-

willing to work_ together for a common goal " Now your institution ] .

is an”organlzatlen, In 1953 Bu@ten -Ciark,, the”sﬁtfoiﬁﬁist, coinjd

©

the phrase, "margifiality of adult education.” Simply,‘this1means ,
that adults in continuing education are on the periphery of an adult's

lifestyle. Marginality may‘not'be as true in 1975, as it was in 1953, .

. but we must remember that continuing education is-still agt the
y i . .
number one priority in the working adults life. 6 In 1963, Blow and

Scott, in oﬁe of their books, made this stat’ement, "An organization

can develop%characteristics that are indépendent of its members.' ‘At

- face value that statement is ridiculous. How canr the sum be crazier’
. . ) - K ‘ a
than the parts? Well, how can a group-of people develop characteristics

: - : ~ .

that none of'them possess as individuals? But I ask you.to think

"about your éollege or your .university. 1Is it'organized atound the
. :

full time day student? Ask any one of your employees‘and he'll agree

T~ that adults are 1mportant. But let an adult try to sign for one night

» T

class and he gets folded, sp1nd1ed and mpt11ated in a system that ~

is des1gned primarily for the full time student. Your organ1zat1on

’
- *

has developed character1st1cs that are 1ndependent of all its members B
t
Now then, if we put these characteristics together, take these three
5 '
statements:-l) organization, 2) marginality, 3) characteristics, and ’ .

.you have the COnceptual framework of an adult in a cont1nu1ng educat1on B )

“
f * ' L3 [
& .Q ) S -

-, —
t ' N} ’ i T




. ' - ' . , " . ’
' Tesearch ‘cefiter. ' The canons of acceptable concept construct1on.may

‘educa110n resource center has been born.: Now 'if we had our chalk

" call center; 3) it provides edug

. Y <
[

/

,

not allow ‘conflicting ‘statements in a framework but please grant me Q

some poet1c l1cense There you have it, w1th1n the trad1t1onal

squares ‘of orghnlzat1onal charts a new form for the adult cont1nu1ng

E] .
. .« e,

board we -could play lots of little word games with the abbreviatidn’

’

for our little function called»the:ACERC. Now remember,that, ACERC.
_ACRC which could be a large charge from the soda wgter,,or ACE-RC which

could be a card game and a soft dr1n5 or RA-CARC wh1ch sounds like a .
breath mint. Excuse me a minute, I bel1eve I have a phone call
"Continuing Education, Bill Brotherton. Yes, th1s is the’ plaCe Yoh

-

will have to come 1n and talk to one of our adv1sors -We can .set uo'

an appo1ntment for you at nlght These adv1sors cai do an informal
r

evaluat1on of your previous college work and make some suggest1ons
about what you might do in the future." Okay, now that call demon-

strated three things about ACERC: 1) is one single source of

I

information for the part-time adult ) It is a telephone

tional guidance for the part -time

v e

student. Now }et's see if we can get the rest of out visuals together

N

here. 'After that business of the place, part of this is a plug for

 the Association for Continuing Higher Education. You might also_ try
that one on for an acronym. This next week ACHE will: hold 1ts nat1onai

‘meeting in Salt Lake City Th1s is the place that Young led his = ’

]

dedicated followers across the country into a place where there
were no roads, through mounta1n passes, hostile 1ndlans, and barren

’
> -

degerts.“ Finally, he cdme to a spot in the Mountains,‘he looked dewn ‘

into the great Salt Valley\and said, "This is the place."
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An adult continuing education resource center can be '"the place on = -
your-campus. The place for the part-time adult student. . The place

x ’ : .
for information about all parts of the public service and continuing o

- f' . edncatibn programs. The place for receiving ideasyfrom faculty mem-,

N T ‘ - A .
- i bers .for new programss - N
DL, . 4° N . .
y "Now-- suppose a faculty member is. at a party and sdmebne ment1ons

-a tourse in restaurant management If your campus is llke mine, the
. . - ¥ -
o ',' faculty member may refer h1m.to the management department “to home e -

econom1cs, to food‘serv1ce, and no tell1ng where else But if .the

,. -~ .o "

h . 1nformat1on about the ACERC is properly c1rculated, 1t tan. be‘the

S l. place for many, many programs 1deas These programs are to help

-
LIS S~

people get back into, college or. to start if they never have been. | t Tt

The remainder. of .the. funct1ons of the center. I thfnk would be of .

e, . B . .

1nterest'to _you, as a result of efforts and coOperat1on gf our alumm1'
IR placement affice, whlch has a staff of career counselors, we can nbw

- . ~
3 A @

. proV1de for part-time adult students who are- 1nterested im, a m1d-
[ . h ‘e o

icareer'change. We can prov1de counsel1ng for th1s partlcular type N

L]

- of person on new careers. We have also 1n_pbr fine. c1ty, twd 51ster
1nst1tut1ons, tax assisted 1nst1tut1ons--Shéiby Sfate and State Tech—
n1cal Inst1tute,r We haye a fine adult educatlon program in our :
Memphis C1ty SchoolaSystem,-along‘wath our pr1vatg,1nst1tut1ons .
. ' Southwestern and Lemoyne Owen. Now it rs 3ur intention. that‘the
ACERC w1ll keep an adequate*sUppay of l1terature of programs avanlaBle - WJJW"“rﬂ
to the adult student anywhere in the c1ty of !emphls. We have another ) \'

th1ng that we call MISSIOHBTY'ViSIIS, that is being exper1mented~w1tb e 0 A
[N 4 .

around the Country now., I th1nk there are three pr1?ately funded

exper1menta1 programs g01ng oh.; Two in the east. and one 1n the . i _—

LIS ‘ f . . -

- S,
. . 13 o . - A
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northwest, wh1ch is s1mp1y called educational’ brokerage. That is the .

idea of .an 1nst4tut1on taking some of the serv1ces that normally have -
. - - ey ' B )
been restrlcted to the campus, out to the people. Suppose=we have a )

-~

call from a person who wants to get more 1nformat1on about how he of T .,

~

she. could become re engaged 1n an educat;onal act1V1ty It is impos-

‘o- -“ r A -
Ce sible or very rnconven1ent for thls person to actually come to the

< '

campus to get th1s 1nformatzdh The ACERC W1ll Now. 9rov1de what ye

call, m1ss1onary v1s1ts, and sends them to a church, a conmun1ty center,

\ ~
. where _people could gather tOgether for thls \1nformat10n and -

.Zprov1de for them'the k1nd oﬁ 1nformat1on that they need ‘and posslbly

just a llttle b1t of encouragement That is’ not really as d1ff1cult s ,H‘

. .. .as dt m1ght seem. Now some of these functions and ACERC are presently

-work1ng and the rest of them are in the plann1ng stages. We see mno

;obstacles~1n our way. Let's ta1k a m1nute about those people who are used
to sfaff ACERC At Memph1s State we have two full time people, Ted .

) . Webber plus h1s secretaryu We also.borrow staff from other segments

K] N
‘oL

yof the un1ver31ty at peak per1ods, Some of this borrowing is done
..'?:w1th1n the ‘area of pub11c serV1ce and Cont1nu1ng educat1on staff and

L R ’ a N

.1t costs us noth1ng Some'of the borrow1ng 1s done from wlthout public

o v
v K}

'.serv1ce and cont1nu1ng edﬁgat1on functlons.and we do, on occas1on,

.
.

‘pay overlpad for thxs part1éularly for even1ng m1951onary visit type -

of aCt1V1tres :The telephone call center qu1te obv1ously goes Wlld R

’
. -t .

after our ﬁﬂb11c1ty appears . "T, ". "f ST - '

- Op. the past August 18, our market1ng campa1gn pub11c1ty Wit the

streets and alrways and in the two weeks that followed, our call center ¢

. reCelved 1625 calls The maJor1ty of these calls were purely for - o

~

i - 1nformat1onal purposes and apprOX1mately l/3*0f them resulted in

. . A . F ’ * * . N
y ) - .
B N ' . - - - - . - ~. "
‘ .
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" requests for application forms and other uhjveisity literature.
‘During this brief .explanation of the ACERC you have probably been .
.. sayiné; "What's so new about that operation?" We.have all of these - v
) ‘, ‘ /, N ‘ //,‘///I/
’ services at.my institation, and I am sure that you do too, byt have ' —
. R Y . . ! //-/ '

'fﬁey“beén so coﬂktructed that the frightened pnd sohetimgsjceﬁfﬁééd

adult who wishes to achieve a very short range goal of admission pr+

v
[

' re-admission can‘get into the university witﬁ~I;}§ pain and frustra

. tion than the process that he frequently encounters now.

f . v
- is the introduction of new. resources er the dramatic rearrangement
. s . . . * , /9
' of present resources. -The minor rearrangement of present resources,
A} g [}

=

with some cooperation can’'result in an adult continuing education . -

: {  sresource center, at-your institution. And after your adult part-time . .

N
- \ ‘ ' M

student has wandered in the treacherous mountains of admissipns, N

Y ' :

fGUght\off the hostile indians of,regisfrgtion, beeh buried in.a_ o
'sandétopm of forms and lost for two days trying to find hfé/gdv%sdr, .

-,

. AN '
~ .you can gently take him by the hand, point him to the ACERC and say,

"This is the place." .- ~ . . . . ..

N
Aruitoxt provided by Eic:
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' 4. . CAREERS IN TIE CUMBERLAND T, . ( e
» “, )
. . ,. ‘,‘ - ,~ Dr, OO,C. Stewart ' ‘ .

- -+ Tennessee' Technological Un versity °

. ‘
- . -

-t

. We are certa1n1y happy ‘to be among those selected to make an

%
oral presentat1on perta1n1ng to nontrad1t1ona1 education-in the state

»'

.

.~ of Tennessee and especially in nontraditional programs sponsored by

o~
o’

. ¥ - ;
Tenpessee Tech dealing'yith Careers in, the Cumberland. The presen-

e . 0’.>"| /" fo. . “
tations this afternooh will be made by people who are represéntatives \

« -
- N - .

of various departments oT’Tennessee Tech. The topics include:
teacher educatlon . progggms gr tramees, crafts. for the crafty, .

t
'

. : d art for the amateur art1st We are-espec1a}1y happy to be a B Lt
- -
\4f///ijrt of’ghis.statewide meefing desighed to acquaint us with® ingovative ?

) . & .
. L * . options .already available. In the nontraditional programs, which:

» L
- -

e " are the ones we will describe we have been able to pinpoint some

students-who.have been reached to a greater degree than ever before .

A ' . The psychologist, Jerome Brﬁner, once sa1d *"L1£elong 1earn1ng may
. . be the one activity that setsg people apart as a species.”" Dr. Bruner
| T . » ‘ . R P ”
further stated, "The go i@ulate-students to train

L \\T;themselves in skills.with me:
‘ - :

formal preparations.” - . , S

agtivities beyond their academic

I would like to present my: co-workers and colleagﬁék on stage »

. * . ‘ -

.T i at thzs time: Dr. R Q Fletcher, Assoc1ate Professor, Department - .
SR of Secondary Educat1on, will discuss outdoor educat1on and the plan

1 .y - e

.o " of appro&dﬁ‘to training the tra1ner in several ueekends at Tech

' on Center H111 Lake. ﬁlss, rls\ Koczwara, Assistanx Prgfessor

we®
.

i will discuss careers’ for‘ artfsts and teaching of creative

¢
e Ay

'painting to non-college students.. Incitded in this group

. B R N - . >
T - o . :3%{ BRI ) . -
. . . - 16 . .
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£, ? '
. ("{"B‘ = v
R 3“" K o - - ~
. are uﬂ'bers of ithe Senior Citizens, Club in CookeV111e Mlss Koczwara
>
is a. ngu1shed member of the Elementary Educat1on Department

«
»

faculty and.also a profe551onal artist of réknown fast galnlng.\ R

'. S s

national recognition with the Marine Corps s hot'as a marlne, but as ; _ - f

an artist. Pub11c school educator, Randall Standerfer w111 dlSCUSS ‘1+
careers for the paraprofess1onal. The COP program‘was des1gned\as a -’

partnership of school, university, tnd communlty, w1th the obJectxve

-
o

of attracting capable persons to a career in teach1ng by following-a
carefully structured sequential) program leading to academic prepara- .. ..~

tion for a career in ﬁbaching Mr. Standerfer is a part-time instructor
. “ ’,

.
i

at Tennesseef?eeh'end is a field coordinator for‘credit cegrses,fh
Sequatchre.velle&. The last person is Mr. John ‘Maxwell of the Upper
Cumberland Craft‘Center in Cookeville lecated on‘the Hilheinm Road in
Cookeville. Mr. Maxwell is a distinguished member of the TTU'faceity,
ot ‘he teaches non-credit courses and nontraditional classes at‘Tennesseé

Tech. Mr. Maxwell is a manufacturer of. the nationally famous dulcimer.

I'm happy to presént these four people to you in the order introdueed:
. %y

Dr. Fletcher, M1ss‘Koczwara Mr. Standerfer and last, Mr. Maxwell

. Dr. R. Q. Fletcher ¢
_Associate Professor, Tennessee Tech

N . €
~ A . ¥ ~

I am pleased to come here today and talk to you about something
which I have been involved with almost one year and been thinking _
about two or three years I thoroughly am en;oymg ny work which is

, aSSOC1ated with‘our Aqua-Tech fac1lity, lacated on Center Hill Lake. ', °

SR hAflot of people think I go out there for other reasons than to ‘work. .

T e 28
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-" We have, as a result of the corp of eng1neers agreement, some 550

te _

acres located on Center Hikl Reservpn‘/whmh was.given ‘to Tennedsee

| o
S
.

o Tech for their use as long as ‘we come up with what is- called "jnnova-

- -

tive alternatives" to -our regular academc program. This facua?f// .- J
; - |

s - has been devel/oped to a great extent primarily as a consortium of |
.o h b1ology departments throughout the state and region. and they ha:e .

~ ‘

had, I bel1eve, now, some f1ve succe;sful summer programs at Aqua-

1] « ’

Tech. The. fac111t1es, though used on ayart -time and contjnuous

bas1s .during the year are essent1a11y laylng there w1thout a great !

. N B I
. ' deal of ut111zat1on during the acadenuc year ‘It'is our hope that * - .
’(\ 4 ey, -_' |
. ! ) the development of an environmental. oqtdoor educatmr‘roentgb e
- ~ z ‘ . : ‘\‘ ’

will serve.\tb region aliow1ng elementavy and secondary students to .

. come in. for,‘ maybe’ a whole week and pos§1b1y a wéekend, so that. they: - s
‘ v ' mght get an expenenCe wh1ch would/not be conuaon to thérr nom:aI' . -
' S c;;s;}o;,j{ f‘l%ufiies ‘ ‘c /",_ R ' ( L ( . : -
" Cur - ;nxnal plannmg for the Aqua'-Tech prOJect began, as I :“ ,':? ;:‘-_') - :
1nd1cated about a year’ ago Hhen we,grzuppd together a nutd)er of ¢ . .
people out of the various departnents 1n .t'.he College of Arts & Smences, e

part1cularly the 'B1ology Department _the ,Earth Sc1ence Depart.ments, )

and from the Department of Secondary Educat1on. We mét w1th a group

“t of teachers, some 15 or 20 out of the region and at that time decided

that we would all band together to develop a centér. So std ting\
B ¥ - - -

— —— ~

with -the’;rints quarter last year, we &greloped the curriculum guide ~

which i's on display and available to you. This partu:ular curnculum o N

guide we hape w111 be Just a beg1nn1ng of outlining a curriculum for .

1

that partlcular faC111ty We have aIready had as of t'l'us date, 10

or 15 groups who have came out and actually used the facility. It is

29 -




.‘fteach1ng candldates oyt and. fhey 3551st in small group sess;ons.;; ;.;

’

* being used both on an evening and, weekend basis as well as being usey

- - . - )
—— . R . ~ - + L e

on a daytime basis. It seems that the most popular usagé at this.

time has been—for school -groups to come iﬂ:bug'loads) go out and do -

work, and then leave in the afternéon in timé to go home without .&:

0
+ hd t ’

having to spend the evening. The add1t1onaI th;ng which we have done

this year that seems to be worﬁlng very well has been to inciude some ;A

z

, of our pre student teacher candidates in what we call a paraprofes- - ;

‘ L .

.$10nal exper1eng by br1ng1ng them out tp Aqua-Tech and bavang them

neet the teachers from the region who use the fac111ty He glve

s
L. LI, v .

each of‘the cand)dates some k1nd of&an 1nserv1ce progrém.ané then

.when the teachers br;ng thezr students oﬁt' we~br1ng_our prefstudent TN

'l. . ‘
' te, . =

.+ The, faC111t1es 1 thlnk are‘qu1te 1nterest1ﬂ24 end otie thlng e

' . ]

-we .have out there 1s a deer stand. Th1s bothered “one - fourth grader -

. - T e

‘who asked the question, ”qu do the deer get up on it?" So I am -.

. . -

leafning a tremendous %moﬁht about the way fourth graders and sixth

graders think. Twelve month utilizat;on ef the Aqua-Tech facilit&

E,

el S

w111 hOpefully begln in full sw1ng 1n‘the fall of - 192’,nhen we are

anticipating that we can open it up and schédule it on a regular 1’, SaR
‘.

‘.

basis so students tan come out with their teachers for either a full

week or weekend session. Possgbly, the full week operation }ill pe'

more for the upper elementary grades and the weekend sessions for ~
‘the junior and senjor high school grades. We are hoping after we

once get it rolling that it will be somewhat of a pay as you go type

-

" operation that will pay for itself. Right at this point intime we

¢ . - .

) , ‘ i 1
-need to get started with it and our biggest problem during the first

initial year or two is trying to get it off ‘the ground.




We've learned a lot from some of our fellow workers in th1s arca

in the state The Tremont facility and the Land Between the ques
. e
[}

people have taught us a tremendous amount. One of the things that’ ; ‘

1] —Y

. we did in'our Qorkshop sessions was to go visit them. We have utilized '

-

many of the f1ne ideas which were passed on to us. We hope in the
. future that we cdn do, one additional th1ng and that is to. bu11d a.

facilities wh1ch will.be pertinent to this type of operatlon ‘which

.

can house some 60 or 80 people including a céfeteria We would also
like. to build an 1nformat1on center and poss1b1y put this Qn H1ghway

of the people who come into the Center Hill commun1tv

~

can come b _and v1s:t the center We would like for our museum and

PN 2

llbrary to Serve our center; an&’the genefal‘pubi1c WB‘W1II of‘cdurse‘wcf?“
\._‘; -
be needing'addttional fhnds for th1s type of informatlonoserv1ce '_"

!

"33 We—have +an area right dn top Bfrohe of. the“h;ghest,peaks where, they~ T
’butiddied it off and we feel thls would be an ideal place to set up
.. AR 3 TS -
an observatory to ad:d to aur astmnomy pmgraun amf ailso to b}ena in

"?astronom1cal obseryatlon 1nto our program.. Another thxng-wh1ch we ¥

oo% o vf—,.r-

av'ft tee RPN

.~

’ ;i;m1ght be 1nterested infhavnng weuld he atplanetarxumg whxch by the

"

: way, we da not have ary - of these ex;sti'nga ét ‘beli‘eve xth,era\m some s
- in Nashyirle and possrhl} there s ode be1ng builtzng:,in A!coa but - ; .
I.don't knou.how many of them exzsq in”the whole 180 m11e stretch Q' e
‘" between those.two c1t1es This, I think, would certainly be an addi- o

“»
t1ona1 factor,, We hop€ to have full-time employees to Relp us with

| this and pIanfto'use somé graduate assistants to ‘develop a full
program in env1ronmenta1 educat1on as part of the operat1on. We hope
~ that fh1s partlcular opportunlty 1nterests thousands of students ¢

toward career opportun1t1es related to the out-of-doors and also that /
- - 4‘ - N . . i : .

| _ T e T I
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_ these

3

&

]

4

direct confrontation in the many issues relating to our environment

and the survivaleof man will become possible through this type of

operation. Thank you:

k4

Miss Chris Koczwara
Assistant Professor, Tennessee Tech-

"\Good afternoon. 1I'd like to say a litfle bit about art in the
.Cumberland. Most people have untapped artistic abilities which, if
given -an opportunity o develop, givé them a more fulfilled life.

One way to achievé their interest }s\to show through demgnstrations
ané_gther means, the posS}biliﬁiéﬁ a;ailéble to them in order to

'bursue?their interest through avgefeé;ed q@dfa. The fact is that
:médié-need'to.befspown to them' so that Qq ;sseduca;ors can’ |

-

.instiil this urgé to try.

L ]

» . . . 4
.And once they haye'tried, they may find*

the abilities of which they were previously uhaware, "The professional

‘must havé the facilities to demonstrate what can be achieved. To

3 .

ignite the-artistic spark that 1iés within -each pers§é\is more than
a reﬁgrd‘iﬂ itself. I w;uld like at this time to éhgw you two examples
which I brought, from myicféSses at Tenﬁes§ee Tech.of students yh6 are
taking'tﬁe Infréducticn_to ;aintiné classes.

-~




< Mr. Randall Standerfer
Instructor, Tennessee Tech

The career opportunity program, I suspect that I1'11 deal with ~ k'
this in a manner of raising éuestions and answering them. What is
the career 6pportunity program? It is the national priority activity
fundeq under the EPDA of"1967. -It was to be directed entirely to the
educational needs of persons who are from low income families. Its

objective is to attract capable persons to careers in education in .

[

[

a way that will improve educational and empldyment opportunities
and establish career education in schools so that productive careers

can be followed by participants in this program. The EEOP program
N ) " /“v .
must be seen as a partnership of the school, the college, the Univer-

sity, the community and the State Department of Educatidn. Within
p

-y
k4

this framework each party must be invo n each segment of the
. . \ ® . "‘ 5“‘ ) ‘, i " Ny K , . N
program/¥rom beginning to itigfinal'evaluation. The aim of the program” _—

14
L4

is to Anvolve 130 projecté ranging in size from 20 to 240 participants.
“ In this we‘ﬂgild use aides or paraprofessionals in the training program

to enable the children to learn more effectfively. It is the respon-

' sibility of COP to serve as a catalyst and a vehicle té bring into

«

h .r~:-—-5_ L "
"the schools persons who are considired high risks for colleges. Just
who are high risk people? They are persons’whé by reason of academic”

record, family'background and sgcial history, have never found the

-

opportun1ty for constructive growth or self—reaI1zat1on The quest1on

may arise, must they be members offthe commun1ty? Really, no, not

for this program Houever, we feel that by com1ng~d1reCt1y from the .
eonmun1ty and thereby cIos1ng‘the h1gh school gap res1dents of the )

- area schools should be better able to. help the children. .~

, 4
t‘/

. J
: . "
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Is there a COP council? Yés, there is. It serves as the Board
] -

of the Directors elected from qhe broad spectrum of the community.

e

.

. to develop a classroom environment through team teaching.

/
with teacher aides and do meet with the part1c1pants regularly dur1ng¢‘-

. L
Its function is to advise the director and to corroborate on every

3

phase of the project development, implementation,‘and evaluation.

What were our objectives? We enabled 26 paraprofessionals to

advancé with college training, to uﬁgrade themselvesVﬁrofessionally:

and to enable teacher aides to work more effectively with people and

>
-

What were the objectives of the university? First, it was to

aid in the development of differentiated staffing within our systém.

v
®

Second, it was also to alter the traditional sequence of college

_courses for these future teachers. An example of this was teaching

audio visugl aids,/;rAQQ{léfel course, tQ these paraprofessionals

their very first huarter. The reason was that. these aides would be =~

B}

using these audag,»tsu3T~eads as they went into the classroom that )

fall. Third, part1c1pants would receive cred1t for their on- the job \\\*\\
2 . . ‘ DR Y 4
exper1ences in lieu of some of their courses. Fourth, Spec1al orien-

-

tation counseling, and tutorial services would be provided to high

risk COP participants. I feel very strongly that is an important

factor in eliminating our drop-outs from the program. -Fifth, the

v

superv1s1ng téachers and principals d1d undergo inservice training

-

N4

f -

et

the academic year tO'd1scuss prd?éss1onal?growth | Other act1v1ttes: Z'i . ﬁ‘
This may be the mod important, I'm not sure, duriag. the summers of :é;;
1974 1975 the cha1rman of each of the departments ofbeducat1on at |
Tennessee Technologx.c;i ~liruvcsrsny along with the_supermtendents of ‘

five counues, admmstratwe staff, pr1nc1pals, teachers, past Cop - .

. ™~ )

. _' 34 o R




" May I ct

""learning and may the colIe§Es:aﬂdfunfvpisjties resolve to take the

participants, and graduates from the prbgram—ﬁet for three days te ,
discuss ways of improving the teacher traininé prograﬁ‘at the ldcal

. . . L N .. ' ’
and university level. We believe that we can—make .available a resume

of each of "these éonférences if you will request them. The example _—

-

might be that in one project we have touched 39 peOple.. Sixteen of

them have already completed the Bachelors degree, five more will

Py .
[

-7 -complete their~degree this summer. A chart of comparativgﬁhuaiity
1
»
point averages of these high risk people as compared to.the regular

college student is available at the desk up front.

To whét»dolt—&%rribute—the success of thi's project? First, the

(]
-

willingness of the university to make concessions and adjustiments.
- - ® *

Second, I would ;;y‘fhat the enthilsiastic attitude of théiDivision'of

_
- .

_Extended Services to provide classes within our local.system. Instead. -~ °

RN

.of transporting these people to campus the instructor came tp us,

\ .
ave _been reduced

L -

. In two countings the percentage of permit .teaghe
- - s -~ . A
: LN 2
during this project by over 20%. At the same time in one system th%

number of BA or BS certified teachers have grown trom.10 to-31 out

of agpossible 60 insgtuctors. I believe much of this growth can he *

-

attributed to the classes and services offered at the local level. iﬁ:;:::::::jj

€ _ v * - N
f'project I believe this to be so and may we here this day be resolved .

) DN '

to work in harmony at:the local level with the institutions of.higher

-

ose with a heartfelt plea? From this conference and from this

’

leadershipth the local level ifto th;i¢-édnfiaeﬁ€é;ahd;york togé%her 4 .
to provide ‘better ;éﬁéhars who in trn will provide Rof&'reie;éaf L y
e i . - ONA R
experienc;s for our children, . T - 0 ij
7‘ - o | E’:; o — . ;
P I f ' .
o LT T
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. ‘J;fg\g%_ . ‘
" Mr. Johh Maxwell. <. T e, e
Upper Cumberland Craft Center ‘ ot
Tqﬂiﬁqg%? Te;h Féculty Member . /,/i

. ~ ./ ) . . . .
R | am‘possibly a bit d::?giéatéf%g;/;Ayone else on the program”////// )

today. I'am not invplved'full time in education. I'm in the field,
I own my own business and I work part-time with the University in

dﬁing what I Ean to impart some of the knowledge that I'have gained

) ‘over the ;earg to those that are interested. It/has begn mentioned,

I own and operate what I call a Mountain Woodcraft Shop. Aé present,

I:hav;'in my employ ten- full tim? beéple and &e're involvéd in pré-

dhcing soﬁe‘ZOO different items in‘handmad;-Qoqd products, commonly '
. , ‘

‘called Mountain Woodcraft. One.of them is the Mountain Dulcimegtisl
eT

have been involved at the present location in a woodshop for ov 1

'years. I began because I wanted to. I don't have mich education
_ N T T e

myself, but I had‘;o support my family and that's what I really

PR | ' . |

to do, so T ‘opened a shop. We started 'a very slow growth*® & -
s : ' . .

<

»
. .~

] .
s been consistent. In the very beginning of our shop we

- .
.

° . . . . ) . - N v
id anything that would bring in a doliar. We refinished wooden fur-
. ~ .- . “ - ) .

+ niture, made custom-made kitchen cabinets, door fixtures, and what-

£ ¢ < . -
’ . . ]
, have-you for the fee, As our reputation began to grow, and-
. % ' a oo

o
h)

. ) . .
_we -had - slack times, we began to produce what we call mountain

'woodcrafts and some solid wood furniture. Our®reputationscontinued
¥ - » §

-, - -

to grow as a craftsman and eventually we had to stop doing any ‘custom ’

-

T .

. ", work whatsoever. We are riow broduéing some 400 dulcimers each year

along With semérél other wooden items. We have customers wholesale
S . ) _' ] e \ . ,
..and retail "throughout the nation, but the peolethat work with me I .
. 3 . . , +

L4
‘ 5

' , . 25
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v V4

*"think are whom you would be interested in knowing more about and the

_ Wway. that we selectpthese people and the way that they § trained to

-

. »
do the work we do. Of the ten people including myself; no one has.

been to scho6; formafly'further than high school. Half, of them or .
less:have been no further through school than the 8th grade. I.haWh )

one employee-who cannot sign his hame on the.products he makes, but

he's+a good craftsman. He's an honest person and wants to work ahd
! . -

support his family and we are affording him and the others that

opportunity. So,when we need an employee we don't Iook for scholastic
ability, necessarily; but we ask questions such as, what haye you
done before; what are your interests; have you worked in wood; how .

much patience do you have, and their answers to these give us’ some .

L]
L] - 4
. - - .

information on that person.' And from the very beginning we instill *

’

L4

. . , . e . . . . .
-in them the desire to be,appreciated in their field./ We .have this

*past year.printed 2,000 catalogs of the produtts we{produce plus - .-

50,000 broqﬁures just advertising our shop. Igﬁs‘a gall flyer, but

the catadog'and‘qhe flyer has eéch person who is employed in the shop

p1ctured in there doing h1s th1ng, so’'to speak, in our craft shop

0 & i

And along w1th the1r p1cture is thls statement "If an item’ can be
’

autographed that s produced in our shop you'll find one of these

people's autograph on it." Thereby 1nst1111ng in. theFLthe desire to

produce someth1ng appreC1ated by somebody somewhere And it 1s very .

réwarding for a person of a }owlﬁ pos{tion as, they. are, to be approached

y//omeone that 1s very- pron1nent in soC1ety or in the commun1ty or
‘wherever, and ask for that persoh's Work because they hav@ seen it.

. ~ - ' Y

They appreC1ate it,. and’they desire 1t. The th1ngs that we haye done

L PN

- have made us known and we feel very fortunate." Itts a small 1ndustry

.
y . . ’ - s .
- . + ' LS s
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"

*  but it is unique in that you won't find many, if any--I know you

won't find any in Tenﬂessee on as large a sqple Aas we are.' You may
./ \.
~///96t find any th the nation produc1ng as we do W1th wood, handmade,

. B . L
all of it. - , | L c
. . N N > ’ ;

To th1s day, th1s year we have had pe0p1e,'from 45 of the f1f&y

states, the District of Columbla, and 10 fore;gn qﬁuntxles vzs1t oqf
- “*b,;?z«w; ’,
craft shop and s¥gn our"- guest reg1ster ‘We may have had Others, bu
- that many people have entered their names on our v1§}t9rs réﬁlster

that we have for that purpose. "In my busines;,‘and in life, I like

- to think of this ph1losophy I made th1s statement a few times, and .\

»~

it's the way I feel, that a person is born 1nto this world w1th a

respons1b111ty of be1ng in it and living fair with his fellow man.

w

But a man has the respons1b111ty of do1ng someth1ng of course w1th

other *people, ﬁﬁignts everitually, possibly. But a<pprsom that is

fortunate enough to be able to’do,thé things that he'w
~ ) * [y -

< e

* s v
enjoys doing it and can make a living at it is-douhly rewarded in

the gratitude of the community. Thank §ou. AL ? o
P N7 ‘
(Plays turkey in the straw on the dulcimer) - . ! ‘
* . N ’ [
. g ) ‘
‘ “ 4 .
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- ‘We do plan to have 'a demonstratmn at 3:00 on the dulcimer and -
T on'painting. We invite you to that and‘then anothér one at 4:30' )
» -
th1s aftemoon and if you would like to have a copy of any of the v
. p
’ [ 4
¢ . talks ‘that have been given we hdve cop1es of them down at' the Tennesst,,e .
L. Tech display .booth. Thank you. g L .
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HUMANITIES AND THE ‘RURAL COMMUNITY
Dr. Charles Ogilvie IR . )
The Un1ver;1ty of Tennessee at Martin - - ’

1
i

Can a University educate non-students, in. non-credit classes ,

' that .meet in strange places, or do not meet at all; where theze are ]
\~ <
no rolls to call or to be acted out; where the students are usually ‘-
R ¥ *

older than, the pfofesgprs and habitually know more ahbout the subject;

‘ h i
where the plan is to have no plan so that aiything cgn happen? That <
= . ) N . . R
sounds, to me, like some .diberal educators' dream--about to become -

- . . N Al .
. .

a nightmare. But it was done, successfully, at the University of fL

. o
- ’ . - * -

) Tennessee at Martin. )
‘ oo “ )
Admittedly, the purpose and the budget we{E‘unorthodox. The / .
, ’ 3 « . . . ‘ ; . .
T teachers and the students were unusual. We set out,'not to issue

‘ 1deas but to alter att1tudes of. students and of teachers. To change '
F . oo L4 ~ - . T . >, -.‘. » 9

the attitudes of students and of teacﬁbrs. To change the'att1tudes 3

- of rural Northwest Tennebseans toward educated'qutsiders is hard.

To change the attitudes of educated outsiders toward rural Northwest

—

“ -
,Tennessedns is almost impossible. But we tried. - . y

.
s B N s ¢ [

No great: revolutions occurred. No love feasts, but no ‘fist- . 'h”"””},
. Corus, o g - .

fights. Positive resultsws}q emerge. Not always what we expected, =~ '

bat frequently better. This repoft will attempt to show,whét.was‘
e . . : ! R

at%empted;;ggg/uéip?EEéeéed,;gﬁd how we came out

N communitx'§eemed to be unUSually hostile to 1nte11ectua1 th1ngs--to‘
. ~ . N ‘Y i

-

culture. I thought this was proof of a failure to emerge. from back-

k”’ﬂt’ woods ignorance. But my studies of local cultural history proved . B -

\ -
that this would.not stand. The local 5001ety before 1925 supported . .

40




»

G 1

-

B2 e

ftxplaln the sudden rejection of culture in the twenties?

being, the leéder of a boobocracy in the Deser@ of the Be

N . .
=~ my side had been the aggressor and the d1rty f1ghter - ‘

becoming an accepted academic study’ COu}dn't abnor-al psychology

- -~
. . . P
13

frequegt performance§ of Shakesperian drama, financed privately a,

local zoo0, maintained orchestra and opera seasons, and several bands

. (one with‘tventy-eight saxophones). It had several reguidr}y meeting

literary societies which were well attended, which studied deeply, *-

1

and which kept up with tecent progressive literature, I know, from

N .

experiertce, that attempts to revive such projects in, the present town

were doomed to immediate defeatf ‘How could I, as cultural hjstorian,

v

.
Then I remembered that, "culture in the twerfties" was characterized
by South -baiting; a revolt against the V1llage and anti-fundamentalism. .
\ \‘
If, to be Min", the cultured Northwest Tennessean must adft‘ to

v

X Arts, it

v . - N
is no surprise that he became either silent or absént. Northwest

Tennessee nay not have rejected culture s6 much as have been reJected

+

by 1t.

. P N
i . . :

: \
- N -

N . ’

It was common to hear a faculty member, in lounge or classroom,

ridicule the community with neither hugor\or affection, and then
. N = -~ .
o . o «‘\ - - <

voice genuine surprise at not being loved by 1(. It appeared, in- ‘ e

- . N

>

spite of acadedic chauvehism, that in the war between town and ‘gown,

. t
\ ~ .

.To end the-war, 1 ﬁroposed a truce-team'of faculty membérs get

together‘w1th commun1ty persons, find elements of the 10ca1 culture ) ”_, ‘

* with worth, and 57 mutual magn1f1cat1on of such. nodd b1ts" decrease

\\

~

the an1uo$1ty between them and let the locals over the barrxer and

\ -

/into the Twent1eth Century ‘It would even prove acceptable as scholarl§q A

endeavor. Hadn't Foxfire been pub11shed successfully? Isn't fblklére B 'y

41 # o - .
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'and began to work-us1ng local and oral history (other words’ for

personal1t1es. The talk moved as we hoped it ‘would, to other qharac-

.

be §tudied in regardito a section?

‘ -
Fortunately, financial assistance was ‘found through\\\g:;n

from the National Endowment for the liumanpities, wh1ch provided money

for expenses and some faculty pay for overtime work., Fortunately

4

also, the univeérsity found it nossible to give some faculty released

time and was willing to take the chance as-en'unﬁrbveniprdjecti |
Severalffacul;y-numanists were chosen.for adaptanle skills and

low levels of hostility to the commﬁni}y. -TnEX.wou}d go into the

commnity ahd find interested citizens. It didn't matter what they

. »
were interested in, at this point--music, history, arts, literature,

~

folklore. The humanist would form groups, help the members pursue

P

the common-interest, help them preserve or cofimemorate the aspect of .

local culture, and help them communicate with others (formally ‘or

.

informally). This would provide a bridge,tqward eulture and begin

the cooperative efforts. ’ ‘o

Co
¢!

A few ipstances: 805 Cowser, of the English faculty, was already .

-

1nterested in the reg1onal wrlters such as Peter Taylor, a promlnent

(4
.

living short story wr1ter and native of Trenton Tennessee whn uses

-

the town as locale frequently Cowser found a group who was 1nterested

P

Vv1nfage goss1p),~11terary criticism, -and imaglnat1oﬁ The gioup'

e« ° S « )

found prototypes of Taylor s sub3ects in local happen1€§s ana v1llage

;

~ters, tales, events,. Just as 1ntr1gU1ng but-not in ﬁrznt. ' The fumani st

and h1s group were surprisea by’ the rxchness of thé local culture.
Cowser's next pro;ect took h1m to the"Wes; Tennessee hamlet with

the unlikély namé of Nank1poo. wh1ch had produced twa outstanding

‘1 . | i_ ‘} - €1£2 . _ . )

-




‘might be vital, not frozeh; imaginative; riot bound by literalism. ,

. Baptxst Church If you want to know about the cont1nuaﬂg power of

' experts on certain subjects. Bob Sugg collected the humorous tales

»
[ ' DL

writers: Roark Bradford and Bell I. W11ey _Both are . famous for
depzct1n§‘2he plain people of thc South, both Black and Nhlte Why
two great writers from one very small town in a few short years?
Intr1gu1ng possibit1ties‘emerged. There was the influence on both

— e

of backwoods, untutored preachers, mostly Black. Southern religidn

‘The preachers may have been closer to Uncle Remus than to Elmer’ Gantry.
Bell Nlley, h1mself, Came to the meetings, to the university, and to
the "Rivers Weekend."

Harold Conner, of the Dean of Student's Office, worked with the

Black commﬁnity of Martin and found a story (that sounds like a mix-

e e

" ture of Uncle Tom's Cabin and Horatio Alger) of the rise and fall of -

a Black family --- The Martins He also worked 1nvest1gat1ng the *

power of 81ack GOSpel music with the group in the Puryear Mount Zion o

< E

that music, that cho1r is the-place to £0 although it is wunknown.

<

outside the Black religjous tommunity. -

Marvin Downing, of .the history department, ‘worked on Christmasville
, .

wiin the McKenzie Historical Society.” The "little old ladies in tennis

shoes" just_ apout ran his' legs off.

Ron Satz, also a Ristorian, studled the Jewish coﬁtx‘lbunM L. .

an 1nterested group in the Un1o ity Temple and the Choctaw settle- -

ment at Golden with th ders ; ; : - ';: . i’
Sometimes it was 1mposs1ble to get a group ;pgether, so we just
went from person to person; learning and serfing as lxason between , -

of Reelfoot Lake goldes,ijmny of wﬁich should Be (but'probabl}?cannot 65)‘

LN

2 S e T
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printed. Bob Todd interviewed old singing school masters, the ' : ,

" was the individuals' interest, and they frequently put our advanced St

JT tor1um 1n tGWn), or the Martin Black Her1tage Day, that f111ed that
'c1ty ] park Solbt1mes we - -used less formal ways, .as - the Rivers Workshop, : .:“>

. presented 1n c00peratzon with the Ternessee Valley Author1ty (and y

;11terature on the r1verbank

van1sh1ng leaders of the FaSola movenent so powerful in the develop-

. . ]
ment of present popular music, bt almost ignored in the historiography
of music. . I investigated the power of the recently discredited _

"work ethic" with retired farmers and railroad workers, etc They’

roved to me that _fnzﬁghem at least, the dignity of work 1s not a Ca
‘P .~ ) B Z‘lu‘t:y";.u g 'H S Umgemppen. -

curse but a blessing. They don't work*théﬁselves to death but to _  °
health,- doing what they 11ke and liking what they do.

These and many other projects were worked, with a ‘group when
possible, with single persons when necessary. The only hold we had
seminar students (and us) to shame.

When each project was fiAished we tried to take ‘our ffndiﬁgs to
the 1arger commun1ty Sqmet1mes we used formal presentat1ons by '
class medbers to tbe commun1ty, like the celebration for Wiley and’”

Bradford that f1I1ed Hall's F1rst Baptlst Church (the 1argest'aup1-

. »

»

*

with the1r money), to which people_from all over the South were - ! B

.brought in-tb,work.along side 6?,.and talk to, my working old mefi,

or to sing aiong with-the Mt. iion.Choir'(and discuss the impatt of

the songs on the post-slavery experience), or té read Erwin S. Cobb's

Hc also prodpced a group of reports from the interest groups- ’ "

wh1ch,have beert bound together iMtethe River ggg;on Monograpﬁg 1

hope you w111 pwck up one of these at the UTM hooth today or tomorrow.

S R - .‘ ° 33 Y ) R ) . - - N . .- :,_‘
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We also made up a seriés of audio-visual presentation, and you can
see one of these on the Martin Black community, at the booth,
There were several areas of d1sappo1ntnent We never got beyond :

speoulat1on on 'the contribution of the black preacher- orators ,Thg
r/ ' “

scandalous element of the story of the Black Martin';/figg/wffting
about it too '"touchy" for quick production. The problem of the lack
of popuiarity of Davy Crockett in our district, from which he was

elected to Congress and where he lived just before going on to Texas/

and immortality, is unanswered

Yet oyr accomplishments are considerable. We have learnffffgsb,,/—yfr‘rm\

and taught some. We have changed some attitudes a 11tt1e.
\/ py
better, now, how to get together with a.community. You have to have

\

teachers who love. to explore and to lead--they.are not easy to find. .

. "N .
You need adminigtrations who will let them, and give them a pat on

\

the back occasionally (and may a little more). We-didn't run short

at UTM. _A little outside money is nice,, but my-experience shows it

can ysually be found somewhere. _ ’ <
u' '7. ’ ) ' . l_1 ’

We have become convinced that the River Region has produced a
Culture as rich,.more diverse, and.more distinctly American than the

more widaly recognized Appalachian folk culture, ‘

The dnly“other requisite‘is a few cOmnunity members who are interested

in something‘ They are not the majority but they are out there, the .
easiest to f1nd of.all the ingredients. ] ) ) R Pt

'Can this be,done anywhere’ 1 th1nk so. 6hould it be done’else- ° | .

r -

where? Probably. Will others try it? That'is for you to decide.

. i’hank yop. . ) . . - D R P B . "
'
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STUDENT MANAGEMENT CONSULTING

University of Tennessee at Nashville

&
: Dr. .Gayle Riggs
University. of Tennessee at Nashv111e

Primarily what we are talking about are two courses that we offer
and the experiences that evolve from those two courSes, The first
course is Interd1sc1p11nary Environmental Systems 5630/5640 Let me .
talk first about the objectives of the program. In Business Admini-
stration, as I am sure is true in other afeas, but perhaps more so in
this demonstration, our students demand realism and wan%\reality to
the gfeatest-extent bossible. Of course; I think we are aware of
successful equriendés in doing this. A part of business school in
which they bring.cases into the classroom again attempting to‘bring

-

greater reality. Well, I think we have gone one ‘step further than

that. We use the case apprpach, but mofe than just the ca;e approach,
WF bring cases to- the stqdent, but we alsSo take the students to the

' case. This is the fundamental aspect’ of our ﬁrogram. We take our
students aut int; the real world and introduce them fo real world !/
-problems of managing a real worfd business. More spec1f1ca11y the
primary objectivés of th1s program are to provide students Wlth an
opportunity to tackle basic, pract1cal problems while accepting

. {

respons1b111ty for the solution and to apply ‘management concepts to

.~

’

the real world problens.in a bu51pess or organ1zat1on.£‘Another
_ob}ective is“to help small business ofgaﬁizétions, imp;ové their
competitive‘positioné ﬁ?d environméﬁf‘{n aecelerat&on change. The
.third objectivelis‘té enéourage students to ;hink seriously about the

0(1

idea of going into busjness for';hq-Se;ves and provide employment

Fr o - . . . - = - =

Dr. Martin King ' )
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through small business organizations.
I B _
In terms of managing the program, there are three fundamental’

4

teachers, and I'm going‘to talk about each one of them. First, in

terms of selection of the clients, we are talking about the source

. [

of clients for each program. This is not always an easy problem but

one very helpful source in terms of getting clients who ‘are w1111ng

A

and able to work with us and with our students is the MAO off1cer,

the Management Ass1stance Officer, of the. small business administration. .

In addition to that source, our facultx.have contact with bus1ness

firms. They aften get calls from businesses seeklng help of a nature Y

that isn't provided, and many tiﬂ;es they will refer a particular

businessman to our program. I think you know for }he most part, our

f

. students are working full time and may incur problems in their own

. organization or their colleagues have problems that they refer back .

: . . .. Cy L~ -
. to us. Another source is unsolicited calls from businessmen, ., As -our

- 4
§
i

program grows it becomes known widely in the community which .I think

will become a bétter or more profitable source of clients to.the program.

» . a

We do get unsolicited calls, both men and-women by the way, in terms
of the selectjon of clients. ~We have certain criteria in mind when
selecting clients. I think its k1nd of obvious’ we‘d like to have a

wide spectrum of types of c11ents representlng various types of
-,
industries: retailing, wholesa ng, manufacturlng. For-example,

. we'd lxke to have a mixture there, but not only in that point of view; ]

" another 1$’that we'd like to have var1eus types of problems represented. , .

- We'd like to. have marketlng problems,’ management problems personnel o g

«

problems, and 1nterre1at;on'problems so that the total experience can

be a familiarization by the students wifﬁ nany aspects of the problems '

L 47 B
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‘ i . .
quth a business organization. That's the selectioq of clients. |

i ' ‘ ! { .

() — H

» The, selection of student consultants is difficult. Students . .

0-. ‘ L4

i e , . -~ f
- . ' demand realism,*but realism is also demanded of thﬁm. Not that

Jos ) 3 _ .
- we've contrived to make it difficult for them but ‘here's a situwation

tbat is very difficult for them and very demanding of them. We'don't' L

s

have that many students, and when I say this I mean we've haw%led‘in /]

.

! the last two or three years perhaps 65, 66 cases. We have m%ndled

quite a few, but our students.are not runming over us with g de51re

to get involved-in this.program. One pr1mary reason I think, is

that it is so demanding of them in terms of time. But we do have

students who are interested, highly motivated and working on 'these

r

types of problems. We also have problems matching the student to the
' client. We try, of course, to match the experience and interests,
» and expertise of fhe student to the demands of a client situation.

Many. times instead of indiVidual assignments we go with’ a team approach,
\

again depenQiﬁg upon an overall problem situation.

o . In terms'of reporting, there are two basic kinds of reports
I | S ,

.}% .- that we require of the-students not just for eviuuation purposes .
s * . [y .7 “l Co- -

o totally, but'really to help the students to help the clients and to

i . -» help.us. One is a proposdl. After the student has{identified the
- . N . ‘;~ \

e ‘. problem, in other words what he is goihg to do, and developed the

N

-

i methodology of how he is going to Solve what he said the problem was,

we then want him _to write a proposal. In this h?ﬁstates the ‘problem, .

:

- “sets forth the methodology to solve that problem, and then brings it

to class so that all thé persons 1nyolved can react to the problem

4 » s -

- - -.defmn1t1on as ta whether: ornot it seems to be the real problem based

L3

_ . upbn Whaf we knaw to be happenmg in that fmn, and whether h.xs




methodology will achieve what he wants. This is not a formal ¥

contract with the student, but jt is in that line. He is telling us

’

what he thinks the problem is and what he,is’going to do so it really

RS - , -
7

narrows and pinpoiﬁté the kind of dcggy{%y that the student is going
to carry out the rest of the quartof.ﬂ Then ai the end of the quarter
we want a more formai report in which he specifies—various things,
This)pretty wéli follows-the consultation process itself. At each
stage of the prooesg he ha% collected data oneach aspoct of the
report and therefore it is just a matter of puttlng this all together.
1 th;;k again in terms of commun1cat1ng in writing. If we leave it
entirely oral the client himself may say well I thought I told yoo‘
to do this, or wanted you to do this, or I~thotighethis was a proolem
aﬁa““au solved some problem fhat we haven't even tafked about. So

when we have things written it helps,get rid of those types of problems

You'll notice that report1ng on real work problems folrows

.

fundamentally the scientific method. We really found in our exper1ences

., and our read1ng that this is a very successfﬁr—approach to the solution

of business problems as well as other types of problems and so we .

\

developed the rgrqrn_around the SC1ent1f1c ‘method 1 1tse1f Qne of the

¢ -

A oy

things we stress in this is, as’ you can see,'effect1ve;gommunfoationsj'
and I mighf.just read a little bit‘of our comment here, '"The. report

must be written in a readable, flowing style. Each section should

- flow to the subsequent section. Remembef that if yod state the problem

'to.ha_snlxed ag__;hg_gh1g§t1ves of the study; a11 efforts have been

+

directed toward the accompllshment of that task The report should

3 - -

refleot these’ act1v1t1e54_~1he cqnclus1onsoto follow from the analysis

and recomnendat1ons should only be given if { they -are supported by

-~

the ev1denceJ>Lthe study. " 49 [
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"be fortunate enough to-hear it; . He is éoing to do a liI{Ie bit of a °

BANQUET , ' ' ‘ \
. , ' ! ’ . S g
PRESIDING: Dr. Jerry C. McGee
Middle Tennessee State University

Welcoﬁ;'to the second general session of our conference. ‘I am
reminded of an old Latin greeting, "If you are wgll, we are well, 511
is well." We do hope that ?fu are ygell and that you are having a
good conference. If by chance though, you picked up a parkiﬁé ticket °
or if you Rfck up one tomorrow or if you have some othér kind of
problem where you need some kin§/6f assistance, feel free to conﬁ;ct_
us and wg'll take care of it7T Give us a parking ticket, ;end thea'
to us if you carry them home with you and we'll handle them.

As a reminder;‘we will havé coffee and doughnuts early in the’

L N

morning from 8:00 a.m. til 9:00 a.m. At 9:00 a.m. we start:the
second day of the conférence. We have at this point about 200 people

registered for the conference with aﬂbfhef 30 or 40 walk-ins from

-

. ! A ‘ - " :
campus. Students.,and professors attend some of the sessions. That

gives you an idea how large it is and we think this is successful

Abetauseuwe were projecting on the basis of -about 175, so We are quite

a bit above it.’ ' . ‘

z - v
4

I would like to jntrodﬁce~the speaker for tomgrrow at noon, Dr. N

Herman Spivey. Dr. Spive& would you stand ,up and let .them seé*you,

. \ - . " t - L
sir? .« - . . . .

) 1

Dr. Spiyef is going to do the wrap-up and welhbpe that you will

) —~

A

"tell it like he sees it" abolit what we are doing and what we say we

are doing. One” other reminder before we get into the evening. Bememﬁer

¢ .

"that 511 Deans of Céntinqing Education and Directors of Continuing

Education ;iil_mgét immediately following the meeting tomorrow. We
. 50 32 . .. .
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. I think thaffthis:conference and the.intereét%i tave seen exhibited,

-

will meet in ‘the auditorium of the LRC and be there an hour or so

-

talk1ng about - the status of the, state and cont1nu1ng education.

[

Dur1ng the past, seven years the M1ddle Ténnessee State Un1vers1ty

has exper1euced a great deal of growth in student body and faculty

and bu1ld1ngs. In fact we have ‘doubled - almost in student body from .

»

a little over 6,000 to almost 12,000. Our faculty has junpedanrom .

-

about 320 to over 500. These are the years of our fifth pres;dent
of th1s university, my boss and my fr1end ‘Dr. M. G. Scarlett I’d

l1ke to have him take ovér the podium and introduce our speaker.

WELCOME: Dr. Melvin G. Scarlett, Presidént -

Middle Tennessee. State University 5

‘

It's a pleasure for me to welcome all of you to the most beautjful

L

campus in Tennessee where the most dynamic institution operates. I'l1

»

wait for the boos and cat calls. _Anyway, it is a‘real pleasure for

>
.

e to welcome all of my colleagues from institutions across the state .
here for this conference. I'm espec1ally happy to see liere a gentle—

man, whom I’ knew many years ago. This is Dr. Sp1vey, who suffered

1

with me as a‘ graduate student ‘in one of his English courses at the

*

zUn1vers1ty of ‘Florida in the early 1950' I want to ‘assure he takes

> . .

.ho respons1b1l1ty for the d1rect1on my career has gone, however. I'm

happy that thls conference can be here on the Middle, Tennessee State’
. ‘ ’
. Un1vers;ty eampus - we' re.very mych 1nterested in finding better ways

d .

to pr0v1de educat1onal opportun1t1es for yeung people. .I've heard

t ’

-ciEt1cs of higher educatlon .s5ay, on occasxon, that hrgher educat1on,
"which is in-the forefront af the development-of knowledge.}s bringing
. . \ P ' L] . LI .
up the rear in regard to implementation ir higher education ~itself.

. . - [ . .

- v
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the kinds of exhibits we have in the Learning Resources Center and the

/
higher education and I wish that what we see evidenced here cou}d be

fine brogram we have had up to this point belies this criticism of - \

made known throughout the state to help improve the image of higher
education which obviously is at a low point in history. I think at

this point I'd like to say one or two quick things aboutjhontraditidnal .

.
-

programs, but: possibly something about a nontraditidnal approach in -
a traditional educational setting.A I'm thinking specifically of the -
lecture which is traditional in higher education. We have to do

something constructive about the lecture here at this imstitution:

- with our new, Learning Resourcés Center. 'You may have seen the multi-

media classropm which contains the learning respbnse system. It's our
. feeling that this system can enable us to have large lecture classes

for the-transmission of 1nformat1on and understand1ng with, guaranteed

success. You understand how the l1Barning response system works. An =~

- | N

instructor has a console up at the front of the class, and each student

. 1n the classroom has a small unit at this student stat1on with five

b

buttons that he can press. The lecturer presents a lecture w1th maybev

three, four, or five major po1nts that he would like to make and, after !

: he has made a point hg can press a button and flash a question on the

screen relative to this point’he has just made and another bﬂtton can

put maybe five possible answers to that quest1on up there" The student
. . . L,
presses the appropr1ate~button to indicate whrch anSWer‘they choose .
b .7 N * ’
., and the 1nstructor 1mmed1ate1y gets a comp11at1on of the student .

\

responses so that he knpws whether 30% or 50% or 90% of the students

e - ' . .
tdmprehended that po1nt he has just been try1ng to convey. He doesn't .
. havé to wait'til mid-ternf or later to find out whether they are

\ B - . . ,

° N < ' f ‘ . * - i B ' .
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i

" He has been active im civic and public affairs.

-

comprehehd1ng and gett1ng what it ¥s that he s putt1ng -out there.: If

-

he finds a 30% response or a 506 reSponse he  knows he’d better go-
/
.back” and try a d1fferent approach to make that point agaln. And of

course th1s system can be computerized for comp11at1on of student

. £

responses throughout the semester. It has all kinds of potent1a1

<y -

to 1mprove teach1ng but I think 1n/add1t1on it has pﬁtentlal for R

S
research in regard to the effeCt1veness ‘of certa1p approaches to

/

present1ng materials. and'the effect1veness of d1fferent approaches.’

We're most enthu51ast1c about the potent1a1 of the facility that we

3 -

have there to enable us to do better and learn more about how to make

o~

h1gher educat1on hefe 1nterest1ng to young peopla. That's probably

longer,than Dr'. Brown's speech so I think I'd better get on with the

. 1ntroduct;on Which is what I'm supposed to be up here for.

£ Y‘ )

Let me 1nd1cate to 'you.some of Dr.- Brown's background and .

credentials. He was appolnted Executive D1rector of the H1gher

.
‘

. Educat1on Commlsslon in March of 1975

P

was V1ce Pres1dent for Academ1c_Affa1rs at Un1on Un1ver51ty 1n Jackson,

Before accept1ng that post he

Tenneséee, a post that he had’ he1d since 1972 He is a graduate of

I o

Un1on Un1vers1ty and served that 1nst1tutlon in academlc and adminis-

trative. pbsts for 12 years holding the pos1t1ons of Chairman of the

A v/

Department of Phy51cs, acting Dean of Men, Academ1c Dean and Vi icé

'\ ' “

President: for Academic Affairs. , )

-
PR
Yy A

Dr. Brown received his master of science degree in Physics and
his doctorate im Radio Astronomy;\both from the Uniiersity of ?iorida.

He was named the

i

Outstand1ng Yohng Man of the Year by Madlson County Jaycees in 1971

" He may ndt care for me‘ to mentxon th1s, but in 1974 he was a cand:dste

- . . . . i
- B3 | %
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for the democratic nomination from the 7th district of Tennessee to

g
©. -the United States Congress. He served on numerous civic task forces -

o

! " - "and committees in Jackson and Madison County region and is the author

.

s

and former co-author of several articles in higher education. .
- Dr. Brown and his wife, the former Bonmie Baker of Jackéon, havé
o n A TS
. ' " ’ )
- four chi&?ren and I am tempted to ‘indicate here that he must have had

. . . . . / .
some’ English courses too, because he seems to demongtrate some knowledge -

| - *

¢ g 3 . .‘ 3 ' . 3
of some principlels of versification, not enzyme, or activist, but

alliteration. The names of the four youngsters are Todd, Trev, Tambi,

A

~ . and Tiffani. He's given all these youngsters of course T. B., Terrible,- - A

7 -

absolutely terrible.’ With that lét me simply indicate that I'm’personailyﬂ ) R

9 v [}
'

very much impréssed by-him in his short time with the Higher Education ) g

s}

Compission. He obviously has a sharp intellect and a fine command of

. fom
»

-« the languaée. He has patience and tolerance as well, and he's put
up with us and these things are very -important to a man in that position.

N

I think that he holds probably the‘mos;'difficult pést in Tennessee ‘1

Higher Education. It is my privifege to:preseni'to you, Dr.‘WayTe.BroWn;

f . , . . g.‘
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NONTRADITIONAL EDUCATION: REAL LEARNING OR NO LEARNING )

\
Dr. G. Wayne Brown ) o - - . ‘
Tennessee Higher Educat1on Commlss1on ) l

A3
v -~

.. Let ne begin:by recteat;ng a phone'cbnﬁersation with Cn} Hollis.
’ ' Coy: 'Wayne, we;d like’ for you to come down and visit witn us
for thfs'nontrad;tinnal program tnat’s going to be in Ngvenbeg&orf
late October. 1'11 check the date and call .you back’on that "\
gy answer: "I don't know anyth1ng about nontrad1t1onal educat10n "
The:other end "Neither does anyone else."
My response: 'Well, if we aré.going to sit around and pool oud*
ignorance, wouldn't it be better to do it some.other way?" \ ‘ ~
Coy: 'Well, maybe you can read up on it a little before you come."
And while I was trying,tn read up on it, I had an interesting
and enligntening intellectual experience’in'the meaning of traditiong},
I have been seeking to get that sttaiéht. o T
Once on a Sauthern Association team visit to an institution{.the

qatalog indicated to our committee, students, and to -everyones else

-
that this part1cular 1nst1tut1on was progress1ve and 1nnovat1ve, yet
'trad1t10nal The committee spent a full even1ng trying to apply that

phraseology to all.the programs and finally gave up. A 11tt1e later ©d

] ’
-

in the formal remarks, you'll hear about another institution's ’ ‘
difficulty with a catalog promise and how the courts became involved:

But in.trying to-uncover the mganing of traditignal, so that I .

" would have a better understanding of what nontraditional learning is . .

all apout, my family gnd I had engaged in a family conversation. We

. . - . r .
often do this - our children being.brighter than their parents, very .

exubergnt, all in ‘elementary school, picking up-new: words and new,

55 Lo




‘spellingé for.old words  every day. We broughf up the issue of R o

. - :

- t ) - .
traditional, and the younger.one had. some stragnge nottons. .But the
. . 6th grade girl had a pretty clear meaning and desceibed this term to
Psome'length. "Her phraseology was such that it leﬁt the impression - - "

to thé.two boys, the Yirst and second graders, that if_something was’ -
N cradi%ional,.it had prgbably €xisted in China or Japan for 5700 years.

. . A couple of‘n;ghts later at a shpbplng center in Nashville, .the

F boys, the other g1r1 and 1 w1tnpssed a jud$ demonstration. At the

.end of it the teacher stepped to the front and called for young.

volunteers. The purpose of this, of course, was to enlist unsuspecting
“

parents - for -their children's sake in these programsl My first grader

'was the first to volunteer. With some m1n1ma1 indtruction and I

mlght add a _very cooperat1ve ten- year old boy whe had already been

trained, Trev threw the boy over his shoulder That‘came only after

the pre-bout bow and then the post-boUt bow which was difficult for

my noncourteous boy to follow. Then the call for a second volunteer

P

brought, of course, the second grade boy who couldn't be oﬁtdoﬁe by -

. his brother. He did such a maénifiéent job that he threw a thirteen-

year-old boy around his leg into' the carpet, and there again éame the

- bow at the end. . : . ‘ . ‘ '

We were wafking out. We asked what it meant. The older §istef
N - A 5 . .
. " said, "Well L feel a lot better. I feel a lot safer." And Todd said,

. ""Yes, when you learn about the traq;t1ona1 ways "to defend oneself," - .

. wh1ch i's'my secont grader and he doesn't speak - that way ever, "it w111

be a better home. Mommy will be safe when you ‘are away daddy3" We

went into this long discussion-about the value of these.ancient ideas

<

N "that were traditional. Finally Tiffanni raised' the best question of

51
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e thé night when she said, "there's one problem.”" (After.Todd had

bragged about being able to Tun off the robber.) '"How will Todd and
Trev be ableqto make the, robber stob and bow before they judo him?"

We aren't answering that question yet,~There's been a lot of discussjon

about it at home. i
- Traditional, of course, means something more than that which, we
have inherited'from an old society, . Before trying to answer the

quest1on from the vantage point I am now look1ng at, let me phrase a .

~

couple of other questions for ‘you. What are we trying to do in our
endeavor? Whatevér methodology we may seek to employ, if we ask'Qhat
it means to be involved as an educator, and particularly in higher
education, you can come up with a long list of;?nswérs. I might‘
suggest to you from my recen; experience that if you are proposing
I

to answer that question to a legislative committee, you need to have -
a straightforward and simple answer. Not because those people a;ez\

' v -

N N

simple in the ordinary definition of that word, but because they don't

take time for intricacies. They want a direct answer, and they feel

every state agency should have one.

What are you doing? Here is a 'suggested response: We are seeking

to prep;re people to make decisjons more rationally than befere they

started with us. Now maybe there are a lot of other things to be added
to that, and there'are problems if you just stop there. Let's assume

for a moment that is what we're tryin to do--prepare some people to
A ] rying --pTep peop

make some decisions-on -2 more rational basis than they would have

- 1
pr1or tq gqe aaperfoige ~SE-thEg! s t:jbﬁgisf~€2:2~1 sqggﬁs} :f are

preparang a fraction of the nation's leadership, beginning" not w1th .

some remote future in mind, but beginning with the time that‘1ndzv1dual

L4
. - oy e
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. leaves that.class or puts down the program instruction booklet for

“

TV or whatever else he or she is doing. Because that person will
- commit the.proces; of making yet another decision immediltely aféér
that. - T
A few notes - first, you are preparing only a fraction of the

leadershIp~_ Let's not forget that. There are those people like

Abraham‘Linco

ho~didn't go through the formal process. 1 rather .

§uspecf if we ask him ould answer that he would have preferred

some help. In his case, it just wasm available; so he took another
route. We are preparing, even in a t;:;;;:;ELsggiegy, a fraczlon of”
the leade;ship. | | =
Secondly, you should note that our preparation will neéessarily
: " be incomplete but yet, it is our péeparation that will leave these ' J
- people in an incomplete state. Yet our work is absolutely essential, o
and we should not gi;e up simply because we do not see the end point,

or simply because we do not feel we are able to complete the task in

a short time. ,

I want to call more attention to the word "rational." There was
a time when practitioners in our field accepted that as a pa;i of the
'challengeoyithgut question. The rational proﬁesses'were in fact .
what we were‘abbut. Unfortunately there are those observers wﬁo now K
have concluded that students today, and for the last few'years,,wouid\
. "much rather tell us how'they feel rather than ﬁOW'they think. And
! that there hés come in some quarters,- a rather hasty ﬁarriage between
) soﬁe faculty and sbqé of those "feeling" students which haé led to

-

1.
problems within academia. I dom't propose to be in a position to .

enlighten you further on that problem, yet I emphasize, it is my own

28 . -
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conclusion that we are about. the business of preparing some people to

.

‘make some dec151ons on a more rational ba51s..

Now to the meat of~the matter. Nontrad1tional learning is

- -

probablv quite d1fferent from ndntrad1t1onal educat1onal approéches
'That is, is there a’d1fference .bétween nontradltlgnal iearnlng and

nontraditional education?- Probably so. I'm not sure what learning
as a process reaily is. I have heard recently a few educational

psychologisgs/ and other psychologists who are now specializing in

learning thepries say,

at we know a little bit about how white mice

nd rabbits learn. Some-day in the future, we may
now a little bit more about what they do in learning #
and thereby be able to speak more 1nte111gent1y in a

crude way all thlngs being equal, which in fact they
'seldom ever are,. and on the basis of certain assump- .
tions and making approximate solutions to the matter

be able to guess at how one human being learns

something, ...

# . - R .
P -

individual learns. We have some beliefs as practitioners, in

~

ase, a former practitioner. We have some notions about that

- . Rl R T

process that each of us would be happy to speak about at length. 1
will restrain myself, and emphasize once again that it is important

ot to confuse nontraditional learning, whatever that is, with non-

.

\\
traditional educational approaches. We can 1 with that in a more
: ~  V
. . A
direct and open way. . .
P Y .

~ .

Life as viewed by'the teacher, or the writer, or the one who

prepares the educational program, or the cassette, or who suggests

i

that iddividual study will be relayed to the student in some manner.

Separating that teacher, writer, or director from the one or qpek with -

whom he or she will be interacting is not possible. .I point out this

.




-

problem to remind us once again that the machines, the devices, the

“ B

changed.structure, the altered format are important, interesting, and

sometimes helpful, They after all arevdevised and shaped by other

. »
people whp for better or worse were themselves a product of some kind

‘of educational process. We do not noW foresee that chain of events

. ‘3 .
being broken in this world. - .

What is the subject of what we're trying to dd? We are trying

.to prepare some people to make some decisions en a more rational’ basis.

With this comment we will proceedinto the problem.  We are'trying to
look at life in two different ways, and I think' it is important to
remind each of us including myself of this as we face decisions.

Life is viewed from the inside and life is viewed from the out-

side. Now the first approach is a much more ancient oné in the learning

[N

sense. The content of philosophy, of much of art, literature, religion,

‘etc., deals with life as viewed from-the inside. The observer exper-
- » ¢ M.
iencing, sensing, thinking, feeling, recording,.expressing; etc. We

-

are told there is a rebirth of this, perhaps so. Not too many years
ago life as viewed from the outside began to take a foothold in “the

educational *process. , It did not come easily. This is the so-called

.

scientific approach, e.g., let's separate the observer from the processes

and analyze it.

<+

A,

.
att .

It is interesting to look at some of the disciplines that are
& : .
‘represented at the programs you have had Sefbré'ydh.today, and to see

that in your program references have been made to subjects which -would

R PPy '

relate to each of these two directions of looking at*life. There

seems to be a great deal of confusion about .that, ' -
« . 1 )

' I know.a few graduates, sadly I h;& to deal with some of them
. . , k . i i ) ‘ ’ \.V :"‘\.\\\ . * PR
- 9 . : ‘
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and must have failed somewﬁat, who don't recogﬂize that there is a -
legitimately different way to look at lifé; and that as they go about.
the process of making decisions, they need to }eep'botﬁ'way% in mind.

- 0 \ '
It's not either/or. Unfortunately some of the.students I have:dealt

with, sadly due to my inadequacies,.left”tbinking they would make

- -
»

decisions in neat categories; physics here, economics here, literature
over ‘here,-although they were not sure what they were going to do with - .
<

that, Dr. Spivey. ‘Thgy thought their minds would just click into

r

L]

different categories as these prob}ems came up} and that everything

would work out great. It has not happenéd. It will not happen.
¢ Members of the State legislature, wfthtwhom I’ work océasionally} don't
think_thaf way. My dad didn't'think kﬁat way, and you and I know we
can't.think_that way. ) o

To examine the problem before us we could ask a lot of quespiohé; ~

One is what have the courts said about ‘this matter?- That wouldn't be

important several yeafs ago, because for many years, with the exception

- of The Dartmouth Céllege case and a few other instances,, the courts didn't‘.

want to be involved: They just left hiéher education in this country - L
alone.” They fought to stay out of decisions. There are a céuple of
interesting cases that speak, ob%iquely,',but‘ interestingly to
this point.

First case: 1In the 1969 case of Printup vs. Wick, the St. Ciqud T
State College catalog claimed that i;s academic year was made up 6ffl;
172 academic éays. The academic day was noi defined. ‘However, during .

the .particular year one "nontraditional" day was declared.- It was . a

called, after much debate, "Time Out Today: A Nontfadiiiqnal §tudy -

3 VA .
Experience." This was counted as an academic day. The curriculum for- - . .-

- o6 e

%

o ' ,
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. that-day~ was organ12ed around 1nterest1ng topggﬁg:the draft, war, scx,

"

4 .

p011t1cs of protest, and.two or three other assorted items related

thereto. There were only 171 academic days according to the plaintiff's:

oint of view because they didn't count this nontraditional da . The
P ' y y

cgurt decided to the contrary, i.e., the court held in favor of the . >

college. It refused to interfere on several grounds., The most
important for our discussion may be this: ‘“"The control of curriculum

is at the discretion in this institution's case, of the President"

N

cited thd[document, "plaintiffs have no more rights to choose contents

. {
. .. or formats of classes they would to hire or fire faculty or select .

& S | \
textbook's." So we can rest comfortably with that precedent. You can

P

declarefsuch a nontraditional day, whatever that means.
Bét look at the next one, Columbia University vs. Jacobsea. This
. " was a éecade earlier. Note the date because it foreshadows something - [ *
1959. The trustees of Columbia accepted a promissory note for tuition
of one Mr. Jacobsen. Subsequent to a period of study, he failed out.
He refused to pay bacause "the university promised in the catalog such

4

virtues as wisdom, understanding, character, courage, justice and

I4

’ 11berty I'11 get to the decision in a moment. The judge by the

. way, after hearing witnesses concluded the _young man had none of these

2
.

traits. The trustees took Mr. Jacobsen to court demanding their money.

-

The court boiled the whole context of issues (and it was a messy lookihg

case at first) down to one. And it'is important, because of some of

the caﬁpus politics you_.face. We are coming to that. The court boiled

this case down-fo this: whether Columbia taught wisdom or not. The

'court saved the day for Columbia University, but maybe not our profession. .

The court poinfed out that no college in its fziht mind, that's a

Nt 62
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+ literal quote, woulﬂ.cénfuse knowledge with wisdom. I quote the

court's decision, "Wisdom is not the subject which can be tuught. It

is a hoped:for end p;oduct of education, ‘experience; and ability which
many seek and many fail to find." The court even inquired whether -

the student ever put himself in the mood to learn what Columbia had

to teach.’

Listen to this - Mr. Jacobsen wrote a lengthy statement indicating

’

that he learned in a '"nontraditional and unconventional" mannef. He

:

complained that his academic failure was due to not conforming to

the t;aditioﬁél expectations he faced there. The,foreshadowing of a’ y 3
stormy 'decade, and yet it didn't make front page of the Times. Thée-

court, other than those cases, has not spoken in nontraditional térms”

N ]

directly. ‘, :

Let's examine the problem you face. I mentioned that it is a
campus political problem, and it is. Why is it a poliiical problem?

. - . ) 4
It's .a political problem because in many cases you have already foumd

13

.

it necessary in some institutions to separate out nontraditional, -

-

unconventional (whatever phrase you'may wish to use) approaches in a

v

-

separate agency or department. That in itself is a very injgre%t%pg
. - K %‘4

Al

. ;

observation.
What does that mean? I don't propose to be intelligent enough to

answer that, but will hint around it for just a short timé.
" In. C.P. Smow's many writings he dramatized a problem between

-

what he called, as you well know, two cultures. The older of the

{

=~ humanistic culture repeated in litérature and art, looking at life ' .

. P ¢ « -
.

from the inside. The newer one derived from contemporary sciengg.

I3

Actually the most basic diseiplines in each culture can both be -

c ' 52 5 o
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“branch ofllearning, then part of the importént point is being missed.

\

appreciated and experiénced, but it is my cqpfention that only those

who experience the systematic and creative work of a discipline desérve

. .

to be called the-true professionél within that field. : -
: If it is also true that nontraditional is only that obtained by .
some special people who are over here dealing with it as a separate -

”

Fortunately that is mot the problem on maﬁy of our campuses, and I

am glad of it. But let us be reminded not to.allow nontraditional o

approaches to be- handled in such a way as to further a dichotomy . . .

.

between the standard discipline (whatever that.is) and "the others,"

”

Actually, setting a whole pedagogical approach -apart produces a wide

nymber of dangers

Let me speak br1ef1y as a_phy51C1st and as a member of several ) .

~related societies. Our professional programs®have for yea;s included

- learned within our discipline. Whenever we brought in other people

L

in many of their meetings sections dealing with how to relate the .

revelation of new knowledge to the teaching experience. I have ' - ‘

observed that the most exciting of thosg meetings have come when )

recognized, bona fide, producing scholars and researchers have taken

the time to deal with the question of how to achieve what we have

to explain to us how wé are to go about teaching what happened in our

discipline, the attentiveness of the audience went down. ,

I be11eve this app11es in a w1de, wide- range of act1V1t1es. I'm ;

not speak1ng aga1n5t the study of any broad branch of kngwledge or

experienge. Spea%ing again from my f1e1d,‘because I know it best,

Newton and Einstein felt strongly on these matters. They both wrote o .-
. o , ES - . : .

vast numbers of words in an effort to explain what.they had done in’
. . L. . . - ’_. . -
. - N . - . LN - v, A M

, , 53 | N
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simpléf language and to make projections as to how that information
’ | .
/ P - ) N ‘ o
. could be  transferred. 1 believe it is best when the best are teaching -~

péﬁplé how to convey the best'df/thqir field:' I further believe }h;t .
o p .
‘ gpe/problem (and this is the reverse side of that coin) of not propo- 7. :
//bgat1ng much of what happened in recent years to var10u57d15c/p11nes |
f/ , stems from a failure w1th1n the d1s¢1p11nes. Not fro# a fallure of . '
. educat1on1sts and publicists who have dpne an. outstand1ng job 1n trying
/
to do someth1ng about it. Let me rephrase that: Whose duty is it to ,
~explain that, the phxsicist has done? Einstein had a;‘ansher, "It:s ,. 3

'not the

-~ y ' = -, ~ P N ‘
hilosophers duty to do“that. It's not the biologists™ duty » ]

-

to do that; although fhey are free to try and we should listen to

them. It is the physicists duty to da that ;" .

LN

A >

[ -
- d

Eacl discipline has a theofo-cbntrfc,functién};a”practi;tentrit
function, and a'Hemé—ceptrrq7function; Why:.am I taking your time to

» '
- 2

say this? Because of my punchline in a minute. What is-the thgoro-
centric function of your discipline? . oL =T .‘ ‘

What would-be the study of educational administration?: What .

B [ ; 4 ~

would be the study of this or that or the other? The theoro-centri¢ i %
. S ‘ : - B
. ‘

- v I

function has to do’ with the theoretical considgrationgl. i ’ -
of'th;t disgipline. We need those people. Théy‘aré toibé Prized ;nd
_protécted.; Far be it from our society if the:on{y persons who %ecéived
reward,'tﬁe.only persons who receive recognition, the only bergbns' / .
who receive great pay}are those Qho deal with\the other functioms I~ /
arh cpmlng to. we‘must protect~the <limate of tﬁgoro-centrlc people, i ’
\* Each d;SC1p11ne a1§p has_ the practo-tentr1c functlon -~.making i‘;“., )
¢+ part of that discipline app11cab1e 1nereal ways to what's 301ng on. :/(‘ ’ .
Those people must be thGﬁg also, * o o - ' y;ﬁ , "
PR . . (355 ' -,
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Finally, the one often neglected, and the one that nontraditional

educationatl experience can do a great deal about, is the demo-centric

n

t .
function. ‘The demos, thé people. Explain to,them in a straightforward

. . terminology what has happeried, what hay happen, and who thinks so.

N It was Shelly who, in his defence of poetry: said that it is the artists .
duty to "absorb the new knowlédge of the sciences and other expericnces
N - ! € - . . -~y
%, -~ P—

. and assimilate this to human needs.. Color it with human passion,

LEN

transform it into the blood @nd'bone of human nature.'" 1 agree, but

: n - . )
- . I also comment, ‘it was easier to do them with Newton's physics than

. -

"with Einstein's as Mel Mayfield and others.here will :recall. -
. 7 - . ‘. 3
Through thé accumulation of such neglect as I have-mentioned,

i.e., the neglect of many of us to explain®in straightforward terms

- s

much about our work, and also as a result of the dq{érioration in the

~

quantity and the quality of instruction ‘that we have given, many of
- ' our futire intellectual leaders are'being short-changed. It is appalling.
«*  for me to remind myself that I actually contributed for a period,of

-~ - .

(3

time~to;th¢<futpré intelléctual leadership of this nation. I deluded’

myself into thinking I was lérgeyy teacbihg people that were just -

going to bé taxpayers. But there is more than that, There's more
. ° (3

N » >
.

N than the genergl education fuhctiop that's important. You arfd 1 have

. a
-

helbed‘prepare the future intellectual leqdership of this natjon. That
. ‘e “ i -

is a sobering consideration for any serious minded academiciah.

- . . .

Unfortunately we suffer also. I hope that nontraditional L -

. approaches can assist us in bréaking down what some have called the

ﬁlacing into little corners or compar;mentsvintellectual‘ioyalty.

. 2 - T - . .. . '
The loyalty to a discipline is good and it's b!&. The decreased .

-7

mobility of faculty members méy contribute to breaking some-of these

»
.y

. 55 , , : .
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barriers down. Some folks are going to have to stay on the campus ,

. T

where they are located and.live with other people in other departments

¢ . .

. . - N
’ . whether they like them or not.: If there is hope for the economic

problems in an intellectual *sense, it may be that. il ’ , .

»

: Currictilum reforms in America, be they in style or in content,

N
. . .
N

do speak to hontraditional approaches.. Curriculum reforms ean easily

N
~ >

B - " F
. be seen as a study of collegiate politics, just as much.as they can

v

be seen as a set of improved identifications of branches of inquiry.. - '

\ — . . L . ' o :.':

Courses, or whatever methodology is used,; are linked by a variety of - G
l ) . : - Y ’ * .

schemes including, as yod

kfiow, elements of compulsion and free election,

elements of concentration and distribution. ‘However these elenfents .
. . . P . ¢ Y

are manipulated, no formal device could ofgset the subfle cﬁange in

< ' thg‘charécper of the faculty. Mén& people believe faculty members:

. N .

. -~ ceased a few years ago to be custodians of a general cpﬁture\;n this nation

y

. : which- they imparted to the youfh: Instéad, they have becdre guardians

- -of particular segments of knowledge which they cautiously explainrto

only ‘the initiated. . . L e L

There has been a curious and circular huality'to reform in.hpproach

°
- \ -

.and in curriculum. Earnest educators have shifted through the same o,

- ,
Y . .

. e materials available to them as were available in ény_discipiiﬁes 50,
. 30, 50 y,é'ax:s égo. It is falr easier to launch a ne\;‘expe‘ri‘ment.tﬁ )
it ?s t? look cérg%ully at ‘the r?sults of an b}d;One: Thﬁs ?e have ; S@‘ ..
LoV LT suﬁfécted ou}selyes to the delight of exﬁeriﬁeﬁting without ask;pg g - .

¢

. _ - ’ ¢ L ) -
decent questions in many cases. This is the proplem that mamy Qf you- -+ =
) N ‘_ N - ‘ ’ .
' . face, thtat we ask bigger questions and more detailed quéstions of - . ."-
. . - ¥ N " . hd

’
<

each other gbﬁcerning the experiment we,want to start. .Let me rephrase -
- : £ » ‘

this. For you and for me it is easier ingdividually to st!gt anew . .-
PR . . . ~ - ¢ R ' . .
8 . R ‘. - PR a N L .

.
’

\) . < s
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one than to analyze the old one. But wait till you submit your new ;oo

g exper1ment te the currlchumicommxttee Then there will ‘'be a great

S

i f -
reticencé to launch into a new program. There campus politics play
[
L 7, .
vl ' . a very vital role: -4

Yy -
[ .

. A few suggestions - nontraditional should refer to the system as

“well as’ to-the courses., That applies to freedom of. thought and a long. ) ;

) list of ways and schemes and idéas at the system's level of a complex * |
’ . ‘ . s
.public university system,” to the administration section on a campus

i A

1 N N
. (on a public or'private campusj, or to statewide coordination. . y

»

. . e s . , . . P
. At the Higher Education Commissidn-we are suggesting that/ane : _7 .
. N A

tradition, formula-based fund{ng, baseﬁ upon enroliment and square / /P/"
e Vi

- .

footage, needs to be- ma1ntarped bat needs to be supplemented Ihus "

. we sought and received a grant We are one ‘of the few state 1de
\ C

i [} . ¢

poord1natang.agenc1es in the nation with such a grant fr the Fund — "

o
a L y

. For the Improvement of Postsecondary:Education.‘ We ate attempting to

- v . iy

f1nd a way to build into forfula-based funding certain performance-» _;w.y .

s ‘
s

- based criteria to reward programs and campuses for. jobs well done. - ° AN

’

"

. * f.ike all "nontraditional" approaches it is met with mixed feelings. o
.o S . , v s
< . v ¥ - N . 2 “ - ‘

There are‘thbse who want-it, and-theré are those who-don't'mantnit.'ﬁ L e

¢ -
- o o~

. There are those who would want it if they could ,get 1t but don t "
, / .

¢

. want it. There are those who would waht 1t/{f they could_&et 1t, " .

e
.
¢
- . .

but don't want it 1f they can 't get 1t , o . . . ,
d . . . .. Lt . ’

B, To c1te another example wh1ch needs .to be'con51deréd in statew1de

) r % .

7
affalrs, we are 106k1ng morée carefully at cooperative educational ‘

- endeavors. throughout the state. Many ex1st already, fortunately,” ' .
‘ o~ <. ‘ L.

w1thout the heavy hand -of the state\of Tennessee hav1ng‘1n51stedfupon - )

.
. - It

. . e rt. There are codperatxve ventures between communzty colleges‘;nd ) C.

ERIC S e

P e
. . A




- ' senior institutions. There are cooperative ventures and degree
(3 . .

programs between public and private institutions. There aFe cooper- -

.

at1ve ventures between public comprehens1ve and prrvate comprehensive, -t

v
v

X
~iﬁi§§ft\nogeomprehensive (whatever that is) and public comprehensive '

~
-~ .

and so on.it goes.

We feel that these kinds of approaches are realistic (albeit strange

in ‘some cases), are meaninﬂgul, and can help avoid confusion to the

citizenry. Thus, I repeat one suggestion - nontraditional learning

should refer not only to courses and methodology o?ﬂspecific courses,
” ;

but to systems€§§»courses, systems of degrees, and even systems of

systems.

Second suggestion - we ;hould make certain that somethipg'of v

value is taugﬁt. "And if it's not, it would be/like my Uncle Macon,
who never went to-college. I might add, he is.one of those-persons
,» kind of proud of that--you have. to keep that in mind if you ever.run

-

.,across Uncle Macon. But that's pot the case of some people in his
. > peop

.fgmily. So when someone came home very proud about what she had

learned” and wanted to demonstrate this, well Uncle Mac was curious

and'wanted to see it. What “she had learned 1s that you could sit
around in a room and feel of Aunt Mary s head and learn a great deal.

.rA . .
Uncle Mac was not very 1mpressed He said he had known for a long.

time that he.could feel of somebody and. learn a great deal, but’that

wasn't what he sent ﬁer off tb school to iearn. There may be a great !

deal of value in feeling of ohe's head, but it has to be exblained in

»

simple 'language to-some-zeopie."le'should make certain whether it's
nontraditional or traditional, that something of value ts taught.

Third, as a:suggestion, you must find a way to make ‘your ) N
- . ’ . ¢ A
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politics. To do that,

. we mentioned earlier.

.

e

Four, we musi avoid the temptation thropugh noj%radit

.

-

néﬁtriditional approach politically accepted in termé of acadenic

you have to keep in mind some of the factors

ional

r
.

. . approaches to glve additional credit for th1ngs tHat probably don t

need any credit.

.
.

. for much of what you will teach through nontraditional means.

are a few

Don't mlsunderstand me.

for every
there are

necessary

experience-the student sees or faces.

- 3

Credlt needs to be earned o

At

There

who wonder whether 1t is of value to give academ1c credlt

As a short footnote,

a few of us who are toncerned about when every experience,

and related to graduation had to quantified in a credit {

b351s When that day came, we had two problems. First, we instilled’

in the student the mistaken notion that he/she will get credlt for

everything in life, using the work credit in another way. Secondly,

¥ . . -
- the faculty began to expect to receiye Tredit on the workload for

everything he or she did. There was a time when facylty members

. contributed to an environment without any qeustion about some items

‘o . N

- being on the wo;kloéd.

We 'should avoid the temptation

\

- to stretch the ndtion of academic credit too far.

; That's a very complex problen.

[y

v

CIf we dbn't caution

.

durselves 1n that regard some of us in the publxc sector will f1nd

. .

yet add1t1onal state®legislators dec1d1ng what we "will be giving credit

-

for 'as they are beginning to do in other states.
L]

1

That. should be our

responsibility, and Wwe must caution ourselves.

-

3

An additional suggesfion - new equipment, hew tethnology, does

.

. . . . «®
change the manner in which some people make decisions.
_ ¢ - - . ‘“.- -
. - N A-

. N . : 3 . . ’ ) - *
. not necessarily mean mew ways of deciding, i.e., new equipment may not

_Pute another

.

- Q ‘ . ~ ~ 59 . ‘ )
) . X . ’ ‘ . . 7 O‘; . ) .
. - ' Ll ’ . :




4

way--new equipment does'not.mean a new d;;? It could mean that. It
also may mean a very frustrated day when ssmeone doesn't understand
the equipment nor gyies; There are numerous @ikoblems whén you try ;o
deal with any topié in a new way. Yet, it is esséntial for you to
pursue this field further.

Nontraditional learning, real learping or no learning? Yes, it's
real learﬁing if its done properly, conscientiously, thrroughly, and
rationally. Remember, those in fr;nt ;re most exposed to the elements,
and thefeby weathered the most. But remember éléo, in the process
of weathering all those beautiful minerals Vill’show{ all those other
items that arégdden under the covering will appear. If there is
something of substance, it will ;ppeaf even‘more radiantly after
weathering thaq,bgfore. -

Shelly, who was mentioned earlier, had a problem.” He was bright. .
His mother was asked, »!'Are> you go;ng to send this child-eff to a place -
where he can learn ;o’think for himsel £?" and she said, '"Heavens no.

1 shoula rather send him to a place where he would learn td think as
others do." ) ) e
Why was that? It'was because he was a genius and she knew iti ;(?

He already knew how to think for himself. He neéded to learn how to

- .
" k3

think as others do in order to have a kind of balance and do something.

A

e

 This is your problem aﬂd éhallénggl -Being on-fhe'cutting.edge of
a new approach in whatever.disgipline, in whatever subj;ct, in'bﬁitn .
ever system is nOt easy. Who asked you-tq do it the easy way’ If you
th1nk for*yourself you will get into trouble, that's for sure. But if
you think only as- others do, you will surely Nnever be out of trouble )
It's time for us to change some of the trouble we have made for ou?s\el“ves\..,,w
Thank you very much. 71 , ) —
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bDr. Jerry C. McGee
Middle Tennessee State University’

¥
-

Dr. Brown indicated that if someone has a question he will be
glad to field them. Do we have any questions? Thank you Dr. Brown.

»

I would like to thank the people sitting at the head t?ble that I

did nét i;troduce.j\0veg'ég my far right }s Dr. Wray BucKanan;

next to him is Dr. John érados. On my far left is Dr. Coy Hollis,
co—director of‘the coﬁfefence, and Dr. Jack Carlton of MTSU, one

of my otgér bosses. Does anybody have any announcements or anything .
we.need to share before we adjourn? Thank you fof coming out,” See

-~

you in the morning. .
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CHALLENGE FOR CREDIT

Dr. Walter Nelms -
Jackson State Community College

.
\

Challenge for credit, our topic for consideration, .is probably
not the most innovative topic which will be discussed here today.
Most institutions have some sort of a proéram by which a student may

earn credit for a course or courses without taking the course in a *

1

normal procedure. As far as innovation is concerned, I had much rather

to be talking with you about Jackson State's program in audiotutorial
biology, general communications laboratory, mathematics laboratofy,
our simulated business cooperation, or some of the other aspects of

the institution 'which I fe®l are more innovative than challenge for

credit. 2 - ’

1 . . :

Our topic is challenge for credit, hpwever, and I suppose it is

important for someone to publicly state that their institution is )

activedy involved in a program to encourage students with coﬁpetqncy

to seek college credit by'challenging courses. We do have such a

~ program, and it is active on our campus.

The basis for challengiﬂﬁ\a\course may be CLEP or some other
nationally recognized testing program, or it may be the work or

educational background of the individual student. The student myst

demonstrate evidence of knowledge in the course he wishes to challenge.

The maximum number of hours by challenge. may not exceed sixteen

quartéf,credit hours’, - ~ '
A currently enrolled student may, upon the approvai of an
instructor and his divisional chairnqn, challenge a- course for credit.

. ) .
Cosipetency in the given subject must be presented “to the satisfactipn

73




&

of the instructor and divisional chairman before the course may be"
bhaflenged. The student .must register for the coursewin order to JL'
receive credit. The grade earned on the challenged couyse'will be
recorded on fhe s;udent's transcript. For example we allow only-%&

hours gf natural sciences through challeégé fof credit. This means

that he still has to take one course in the natural scierice area. We

wili allow only six hours of English comﬁosition through challenge .

which means he still has to take one additionél course. Six hours of
Social Studies, six hours of Humanities, other than Englishg and three ‘ -
hours of Mathematié;. So we haven't turned him completely loose, even

at the community college, but it does make it possible for him to

earn credi;,without following the traditional patterns. This credit

T a student cgmpletes the additional courses required.

if based on his ACT test, the student wants to challenge

+

two quarters of Freshman English, he presents documentation to support
P -~

that, and we allow him to take the third quarter of Freshman English.

Once this is successful and completed, he is awarded the additional
six hours in 1101, ilOZ. Normally a student has to register for

. ’ qourées he has challgnged. Not in every sifuation but this is true
in a normél'sitdation. Let me go through the proceaurgs by which we
initiate chailenge~fortcredi}. First of all, the stuaent must take
the initiative in requesting permisgion to chhllgnge any co;rse in the

‘college catalog, and at this time any course in the catalog is ' N

challengable.' Second, this request must be supported by some sort of

" ‘

documentation.  Now this documentation does not bave to be a transcript

or something of thdt nature. Documentatiom may be his discussion

with the faculty ,member with whom he is’'going to work and his ability
{ . . ) ’ .- ’
’ . . 74 . J R
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to persuade that faculty member that he does have the background

wh1ch would make it possible ﬂor ‘him to successfully complete the
challenge for credit. The d1v151on reserves the r1ght to substantiate
the doeumehtation by its own test be it oral or written. The fourth
‘point, the cu;riculum committee of the institu;ion, which is a standing
‘&comm1ttee, serves as’ the review committee for all questionable
challenges These are the 1nsf1tut10nal pol1c1es which apply. hs part
of this presentat%:;}ﬁis morning, I had originéliy'planned fdr‘onek
of my divisional ¢hairmen to talk with you briefly ahout the imple-
mentation of this'policy: but he had illness in his fami1y~and‘Was not
able to.come. At this t1me I would like to present to you Mr. Bentley -

Rawdon who is the cha1rman of our division of personﬂii:;erv1ces,

N2 .
and he will give you the basis upon which the divisions implement
- ™~
. ) 3 N
challenge for credit. .
- V Mr. Bentley Rawdon,
Jackson State Commuﬁity College 1
Nothxng like starting off, the day as.a p1nch hitter. 'You ve .

#

heard some of the ph1losoph1cal approaches to the "challenge for
credit." Now to the very trad1t1onal paper work that is 1nvolved in
ﬂthe actual 1mp1ementat1on of the progran This particular program

J

was in the area of social stud1es and education, which comiprises an

‘extremely large d1V1s;on at Jackson Seate-Community College. Dr. Nelms
"~ has alreédy indic¢ated that the initiaeive must'be‘takeh by the student.
The student may either seek out an in@ividual,ihstructor or the
chai}mqn of the academic division and'}equest that he or she be allowed'

,

to challenge any given course for credit.. Once this initiative has

94 | -
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' .been taken, the divisional chairman-then will approach one, two, up .

. - .
to four members of the subject matter area for- consultation purposces,

The student will then complete a very simple form rcquesting that he
1 * - et

-

or she be allowed to challenge a course for credit. ' .

————

As Dr. Nelms indicated, normally, the student has to register-

»

for the course just as if he weré in the traditional classroom setting.

. Once the paperwofk'has been handled, the Chairman of the academic

division will then jinterview the student to try to get some greater

uﬁderstan&ing as to the background, the area of work experience,

prev1ous 1earn1ng_exper1ences, other course5~of a similar>nature that .

may have been-taken in some other area. Once ,all the mechanlce hqvc

‘begun to spin, 'the wheels are turning,- the divisional chairman along
Y ‘ -
. with the committee that has been appointed will then decide whether
or not the student has a legitimate basis for challenging a tradi-

i
‘ K3

t1ona11y taught course.

a

- There are many reasons why a student may want to challenge a

-

course. Dr. Nelms has indicated it may be because of work ‘experience, ,

. a . a back log of data or 1nfo;@at1on, or, 1t may be that a student needs

[y

a g1ven course or courses in order to complete the trad1t1ona1 course

ioad in order to<graduate.

?

to a senior institution.

and valid.

1t may be‘that the stq@ent.needs certain
A rugent.

)
* r -~

Once the student has indicated that there is a need, and

. 3

presrequisites in“order to go into an area of interest or to transfer

Any of these reasons we consider legitimate

-

P ‘ the. paperwork has been completed there are ' a number of ways in thCh

. ”

the actual challenge can take place. The. student may .be asked to do

T independent studies. He g?y—Be asked to compiete many assigﬁmeqté'of

an independent study nature. He may also be required to establish _ ‘

- N «
.

.
B
- . . . o
K . ' . . ! * Lt . . b AN ,y . -
s, . . * . . .- « .
.
.
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periodic meetings with the divisional chairman and other ‘members of

the instructional.staff and both in writing and orally to communicate -
the result of that independent study. He may be allowed to take only

_one comprehensive examination, either at the beginning or at the end

of the quarter, depending upon the amount of expertise he brings with
- 1
him. or her. And then in the final analysis, if the student indicates

by either verbal examination, written examination, reports of independent

study, that he or she has mastered certain segments of the course

content, but perhaps has not mastered other areas within the course

content, additional independent study may be assigned in order.to

streng@hen the area of weaknesses. Once all of these things have been

completed, the examinations have been administered, the oral and written

.

reports have .been collected, the committee has met ‘and talked, or
/ - . .

whatever else goes on in committee meetings, the decision is ultimately
reached. "This student has indicated that he or she has successfully_

. mastered in a nontraditional manner, the content of the course or

'

courses that have been challenged. Once all theyworkﬁis in, the.
Jhe \ ‘

oo

. committee discusses the amount of expertise demonstrated by the
; H
g - L - ' K

»  individ#al studentsthen in conjunction with the divisiondl chairman

v

the grade is Ieé?hmended. Once the concenses has.been reached, it

i »

- is the‘resﬁonsibilfty of the divisional chairman to relay the concenses

to the Dean of the cﬂlfggé. The two of-. them then go over the documen- o

“

. % tation and arrive at. the final letter grade to be awarded; -At that
point; the second part of the form that I mentioned earlier is ‘completed,

the amounts of credit assigned and the grade is assigned. It is then’

returned to the Records Office for reporting and becomes a part of

S the permanent transcript. Now, all of the documentation\is kept on

- ~

. - . - -
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file in the divisional office of the academic -chairman, [t may be

<

challenged by any member of the committee or by any other member of

the instructional subject matter in case there is any type of fraudulent

work on the part of the student or any doubt by any of the members :
. %

of the committee that the work has been completed unsatisfactorily. -

Y

P2 .

It may also be reviewed or previewéd by the student if he feels that the
i ’

’ grade'has been unjustly'awarded. sln.a very brief nutshell or capsule, -

that's what-happens in a challenge course¢. We are not here. to say

that this is going to take the place of traditional classroom exposure

- to"a given instructor. But it does and has often times proved to be

.

‘very benef{ci;r.fdr students who for some reason or the.other have
gbtten themselvesrints a biné. The}'ve céza%ﬁg'on graduating, they've
changed'their major, any nﬁmber of thing$ yhich you all knowxcan
happen. Hefe they are ready to graduate,.all'thc people they are

‘friendly"with are graduating and they are not goiﬁg to get to march.

v

0

- - Thesxneed X.number of hQur$:' This has given at least one avenue by

. 4
which this can be circumvented.

~ The Dean has&algeady indicated to you that many of our students

.o have a vast amount of work éxperience. We find this particularly
. true in the area of data processing-or in accounting. People that’

- .

have been practitioners for a number of years without benefit of.the

[

formal credentials that traditionally go along with Epese kinds of

~ . =

~

A=

~ behavior. A person can then demonstrate proficiiggfiin this area and |, .

receive'coflegé credit for it. And it is beneficial, not only to the
L] . R ﬁ * . : -
student but to the institution as we attempt, as you are attempting, R

f ~

to come up with innovative and Aontraditional- approaches in the field //;)////

-,

, _of education. This is basically what has happened.
- ' ’ . 67
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' ~ 7 questions if you have any at a iater date. I would just mention ‘
. |
‘ ‘ briefly that’ this%grade is re‘chorded'on the student's transcript as a ‘
| . . . » - . . A
: normal grade would be recorded and it is not identifiable in this ’

f?!shion al%héugh the procedure *amd the, paperwork is maintained in the

student personnel folder. Thank you,
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INDIVIDUALIZED EDUCATION PROGRAM _ p

Dr. Jean Groetzinger

The Universify of Tennessee at Chattanooga
, /
’

I'd like to give you a little bit of background on the individualized

‘o

education program: It has been operating at the University of Tennessee .
- . & «

» . .
v

’ at Chattanooga for three and a half years, and oﬁviously it has changed

somewhat because it has grown. It originally started with a pilot
group of 30 community action‘agency eméléyess in January of 1972. The

primary function at that time was to encourage adults to enter or
* ¢
retyrn to college. What Weﬁgried to do was to assist them in ongoing
© oy \ « U -

i

. counseling and academic advising. Mény’gf these bpople were full

3

time employees, taking courses in the evening and their time was very

A

limited. It was very important that they got accurate "information’

ang academic advising,”’’so that they would not take courses where they
might be wasting their time or the very little money that they had.

In addition to this original group of 30 community action aéency"

3

employees, 8.more enrolled at the University in September of 1972, and

then 65 more joined us in January of 1973. It was at this tjime that" . .
we added a second function to the individualized education program

and that was coordinating the process of awarding elective credit for * .

work experience or inservice training. |

It was also at this time that 4] -men and women who were not - .
. 7 -
associated with the community action agency, enrolled at UTC. Our

program has grown tremendously in a short period of time, and-in’

August of 1974, a full time director was hired-to direi;t.the'p]xbg_ram.'

In- this*last year, we've tried to formalize ‘many of the prbcedures ‘

involved’with the individualized program:

N

In particular, the credit

»
. . N -
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awarding aspect, and I'd like to just go.through a little bit

. 4
-

of that

with you. To be involved in credit awardifig the advocate must be 21

~

e years of ége or older and be-enrolled in at least one course at UTC.

I hope we're not discriminating by stating age 21, but we feel that

. . .

1

very often, young people of 17, 18, or 19 just haven't had sufficient

wbrk experience. _They've picked up the summer jobs that they could

get, and as a result their work experience will probably not be of

the caliber we're 'looking fbr.‘ So they must‘be 21 and enrolled‘ig a }

. ¢ . - .
course at UTC. ‘When the applicant comes to us we request letters of .

verification. Let me show you a sampie. (Holds up lette}).' I have

more of the material with me if you would like to see it late}. They

- )

i PR 4
are given a packet of material.- This is the first page. Let's take

the example of an individual who has béen working as a secretary for v

- L4
.

4 or 5 years and is applying to achieve work experience. We suggest’
to her that she take this 'sheet to her eﬁﬂloyer'and ask him to write
to us giving us this kind of information. She cdn also apply for B

- '

inservice training ctredit. Again, we need letters of verification.

We need certificates, xeroxed certificates indicating .the program, .

-

the content of the program, the number .of hours in attendance. We
K

have other categories such as volunteer work and in that- ease what

. o

: P G
we're looking for is a person who has been in 4 position of responsibility

. s

in a volunteer capacity. They probably worked hardéx than those,of

v

us that have‘bgen paid. They just haven't been paid. There are some

. other categories that I'll get to in just a minute, but that is an' . .

“ - 1 -
A .

' ¥ t
. . example. .

.

Once we get the-person's appgisation, which is only two, pages in

.

length,’ containing the usual vital statistics and letter of verification.

2

\‘1 o v . . : o ' /-
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trom their employers wc' then send a rccupmehdutipn;;?r consideration .
1

. ) . ) >
- for credit to a faculty evaluation te
- N

. Now, we'Al go back to the . - . -
7 - . : <

wr’

. faculty evaluation team in Qffice Administratiani~ This is a person S

i

who has been working wij

v / ’.' M
IBM with some capacity with computers. It

. T

el

wogfd then go over to our Computer Science faculty. If it is a

> .person whd,has been working as a teachers gide, the folder will then

4t »

be evaluated by a faculty evaluation team in Education. 1t is the

‘ ’
.

faculty in every case that determines whether the person gets .credit . : .

- and how much credit they get. It*ii elective cfedit. The folde€r-

- N -

will be rcturned in approximately eight weeks. LA Y

. * ot -
' The applicant is notified twice. The first time “A's when the

folder leaves-the office.and: goes to an evaluatigs team.'OWe-notify ‘

the person that.the folder:is out of the office, and to what depart-

I v

. ‘

ment or departments it may have gone: -Immediately when the folder is | -

.

adult b} letter that the folder has

~ fon

returned we again indicate to t
o P | .
been returned and whether/tﬁé person has received any credit. In ..
. : a‘/’ . *
otder for credit rec€iyed to go on the permanent transcript the _ |
. hd * * r -
T student must pdy $5.00 per credit .awardeéd. There is no grade assigned. - ——

4 ” . , - . L= . - o ~
Anothep-thing that we've done during the '1974-75 :year is to makc it ("\\~,\

. f.séible for a sthdén} to get equivalent credit aﬁd-l'lr,speak:bnhy '

. . v . 7

ebriefly about this. ' . .

’ & . . -

4 L]

+
.

// dupla¢étes to a great degree the course content in both the practical -

“ and the theoretical. At the faculty member's discretion, they can

' Theqi are occasional times when .a student's work cxpericnce ) .
/ - . . - *

™

. . .
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indicate that~they feel that this person warrants equivalent credit.

. - ‘,f.,a . ‘
” ‘-« They w111 examine that person-in a variety of ways. It may be

. 1ﬁ*ormally, through d1scuss1ng, taIk1ng with the person. . It may be

'through a CLEP exam.. It ma) be through a departmenfal prof1c1ency

7 3

exam. . S

-

A third area that we'vé worked in this year is that of giving

r

equivalent credit for National Certificate programs.- We have a number

Y _ . . .
of adults in the greater Chattanooga area-who hold National certifi-

c cates’from organizations such as LOMA, Life Office Management Asso-

s -
ciation, Early last year, the faculty and business administration’

got together, reviewed all the textbooks that were-used in the LOMA .

exam. It's a very lengthy program, taking well over a vear to complete.

They3review the exams that are used, as well as the textbooks. In

P many'cases we‘found'they'were using the same textbooks in the LOMA

. program that were Used in ‘the academic oourses at UTC. Anyone who .

successfully complet%s-all of the LOMA certificate receives 21 equiva-

lent hours in business admihiStration. If there i§’someone who has
r'd L
passed«the Cert1f1ed Proﬁess1ona1 Secretary s exam, another extremely

. _; r1gorou< program, they can receive 22 equivalent hourslfn office
\ -

adm1n1strat1on We are now looking at AIB which is assqdiated with.

‘banking. Also at LUTC and CLU, which is associated with %suran;e

<%+ The maximum credit allowable is 45 hours. I guarantee you I have M v

qf '
- never seen anyone who rece1ved 45 hours.. However, it is poss1ble
, * s . L .
through work experience, inservice tralnfhg, volunteer exper1ence,

cert1f1cate,programs CLEP or departmenta’rprofiq;enC1es. The -aximum

'allowabIe cred1t for work exper1ence is 12 hours. ‘That is less than

a college semester at UEC.;‘?EE ma;jmum they pah receive for inservice

.~ ‘? . . . . 41 ‘a" . .. e . *
[ .
. S - 2 L 4 PR . .
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. . :
training is 30 hours. In general, we say 45 clock hours of attendance

at a good inservice training program is the equivalent’ ef one elective

-
13

hour of oollege credit. Let me gi{/e voéu 4 few statistics., .Since

Y

- January 1lst of 1972.through June 30 of 1975, we've awarded 3,190

-

“credits. These credits have been awarded to 435 persons and if my

math is correct that averages out to about 7 credits per individual.

! . L

1 sh'ould add tha‘t there are a number of individuals who the’ faculty

< . A

felt did not warrant credit and did not get credit. It is not a

* ' ) «? .
blanket stamp saying "ves" you get credit.. I think out age Tange’ is

. fascmatmg " in tﬁe’ larst fear, -we: Have had women ranging ‘in age from

-

23 fo 63 nth “an’ average age of 36 The age-range for men this past
24

; e e TS ' ‘ 4
S ‘ year has been .21 to 71 and the- average. age +has- been 30.-.1In the last

P R IR R c e A - R

S f;scal \ear 56a of the part1c1pants hav‘e’been men -and 44% have been
L . - --s-;p;nen*;.-.- - ~“.’...~;. ._'-_:‘-. "j:_-'”“:"'_' ‘_ _ s - )

° . - D — PO ..-‘;' ,_._,' _ ‘:___&-::‘ £ ) —— e T

e eI llhere are. 3 functlons 10 t}he mdwlduahzed —pmgram ~1!'m some-

o ) Awhat ccmce.rned that at t1»mes‘,peopl,c..th1nk.-1£-'s- on-ly-cred’)—*\. 'ahé‘rﬂ’ing.

4y OF the oppoi‘txinitv- for credit éw'ardirrg. “Theré are two other aspectq

and one is to anform the COmwruty -of what xsmvarlable We do thm

e
A < -

e
through radio; T\, newspaper .& brochure ;hat o/ou may havc seen at T

¥ =

L . our, beotﬁ ‘that you're most welcome to pu:k up. Three and 1/2 years

L. . . x\ LI (=2
ls /

ago._we started w1th one employer thedmmwuty Actlon Agency «TMis

. };?é_,f;g,ar we 'had 22 employers represertted in our adult students. .A s.econd

+

Qﬂcuon and to me_ a very important one, is that’ of helpmg adults

. _ " e make ‘the trans1t10n.mto college l;.zfe. 1 go home. ﬁappy every day '
pre il becaussl ‘look at the s;rugg:le that so man): of these people are making.
L They are workmg, thex are going to sel;ool and they know what® they re
. . . . s ,

o . doinge It's interesting to Své: Ehag'acade.mcﬁll'y theny'l:e averages o

Q

N
. L
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. - - . - R T
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dre generall; hxghcr than the 17 or 18 year old and T don't thxnk

that's surpr1sxng' -They have a sense of purpose.

It s vefy important that the director of a program such as this

be accesihle to adults, which means that I work two evenxngs a week.

A

T view my roie as matching adult students with faculty and adminis-
trators, who can answer their questions. I am not in a position to

advise an adult student on what courses they should take in- physics,

.

¢
but I do think that I can give this student the name of someone in

the department so that they can get the answers they need. Obviously

there are some answers we can give them. When is registration? How

do you survive it? How do you pay fees? Where do you park so you

don't get your car towed away? That's a question I'm still asking.

I think the other thing that. I should mention that so far has

been very successful is trying'to help adults adjust and make the .
transition into college life. At the begipning of each semester, we

have an adult orientation program. - It is comparable to the freshman
" L )

- -
-

3 . e e
orientation. The whole purpose of it is to try to answer the questions

3

that adults-are going to have. How do I buy books? Where is the
-» .

. ' - \
‘bookstore? -tipw tp get ;hrough registration? There are some others,
‘: Ty
that I call gut level questlons that they don't always verbalize.
*'
Am I too old to Iearn” I think my memory's shot, what can I do

»
L) \

.about that? Will 18 year olds accept me? How are the faculty golng L

- . I3

to act toward me if I am older than they are? We have a half day

workahop and communicate with the adults in advance, We'ask them what

<

‘their>anticigated major may be. We then ask faculty, one faculty
- e
meger from each department to come andobe avallable*to give them any .

'e

academic assistance they may neeq. We also gpnerally have at leaqtéi—?E e




five current adult students there, and in all Honesty they're the ones
that run the adult orientation program becau;e they have bcen,thcrel-
Thev have a way of saying what it is that the adults need‘to hear.
They really do tell it like it is. ‘They may say to them,-”OK; if
S you're employed fulltime and-have a family, you're going to have to
learn how to budget your time." And since thgy've learned how to

sit down and maybe

1

budget their time, or have to some degree, they

work with them on this. They have also very kiftdly given out their

L4

phone numbers to new adults and said call me gt any /hour of.the day,'
xb-l-e

if you need to talk to someone. One of the p ms we've found is

that manf adults get a little panicked before that fjrst exam, and
sometimes it helps to be able to turn to another adult student who'

feels like they have blown it, too. So we do have them available
and from what I understand, many of our new adulf}iudedts'haye called
. * LS L)

our older adult students'who #re more familiar with tHe courses and

the campus.. Obviously, I'm very much for the indiyidualized education

“— start out taking one course, a three credit course, and they're in

- T

orbit by the next semester and want to take 12 hours. )
' ) T \
They're a délightful group of people to work with and are very

.

responsive. - 1 think there's a value right there in knowing that there

are people who want to-go tq school and you can maybe make the task

- -

‘\\ a little bit easier for them. If you want to look at it'in financial
terms, any adult student who would like to apply for elective credit

needs to be enrolled in a course. ThAt is $72.00 at UTC if they take

-t -

DR -a three credit course. In terms of simply assisting them in counseling
L 4 . - . - J

. . < - N P
/

. . 75

ERRIC . 86

program. I have found in the -last-year that the majority of them 3

and academic advising, there's no cost involved. I feel that many who -
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: tﬁp faculty not 6h¥y look at practﬁéal exp

"and no -postage due. We'll be glad to §end you thé.maféfial.

| . :
. , , . ' ) i
have worked in/ the practical work world have learned a great deal and ’

o S ~
: should be able to receive some credit. I would like to emphasize that -
. b T 4 .

erience, but theoretical

i .

experience, too. . If you're.interested in this prog;am and would like
‘7 ' ! s s .

. i , ! bt " X
-more information, there's a tearoff sheét on the 'back of the brgbhure

i
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) happens, but this program is different

rd ‘ ¥

OPERATING ENGINEERING APPRENTICESHIP/ASSOCIATE DEGRLE
P
Mr. Carroll Marsalis
Roane State Community College

Bowen. I'm not sure whether or not this is
by )
. P .

the point in the program where, ""You ain't seen nothing yet,"

Thank you Dr.

I assure you. First
of‘allﬂ the descrlptlon given in ‘the brechure may be mislead-
1ng : ﬁ'% repone 1nvolVes the dual enrollment concept At
the offseg a few definltlons and comments are in order. Dual
enrollmentafor purposes of this paper may be descr1bed ;s the
concurrent‘enrollment of a student in'a special assocxate degree
'program w1th &oaﬁe State Commmity Cpllege in the TVA apprentlce-

sh1p\program foﬂ operatlon englneers Second the operatlng ~

fenglneers unan hs aa AFL- CIO afflllated craft un1on, concerned,

N \

pr1mar11y with construCt;on, grad1ng and‘pav1ng, plant equipment ,

1 <

operatlohs heavy duty repalr work,zand heavey equ1pment .operations.

Third,~the'major'program goal is to prpvyde an opportu“ltx\f::-
the student to complete the. apprenticeship requireménts of t -
union and at the same time receive an_associate -degree. 'Fqurth,\

. . ‘ N .
a secondary goal is to demonstrate at the termination‘ef the )/// .
y . B

pilot'project

that the dual enrollment conceﬁi‘can be utilized -

- »

in other crafts by joint- work1ng agreements between labor union

organizations and 1nst1tut10ns of h1gher 1earn1ng The off1c1al

» .

name of this pllot project is ent1t1ed the Rbane State Communlty

College- Tennessee Valley Authofity 0perat1ng Eng1neer International
AFLJCId ,Dual Enrollment Associate of Science*Degree Pieéram.

A better, t1tle n;ght be Ph11nsoph1ca1 Integratlon in Training.

. 1& . . ) - b




N

i

This. is a cooperative higher education mode! consdtructed by three seem-

- - N —»,‘
~ government and higher education has generally been viewed from "

- splid triangular philosophical base.' . . .

funds tQ qonduct a nat1ona1 stuay to 1nvest1gate the dual enroll- .

‘of the D;rectors of Personnel in Construct1on for the‘Tennessee

-~ ® *

-

- .' . - ‘1‘ ) - - . ’ -
ingly divergent agencies with few characteristics in commen. .

. v

v

As penceivpd by the lay public, the relationship betwoen organized

. <

labor and government has been one characterized by euch terms ~ ¢

i ” \

e -4

as the Wagner Act, Ta§t Hartly Acti Landrum Gr1ff1n Act,

f . . *
1 ' . .

collective bargaining, strikes,,injunctions, arbitration, .

International Labor Relations Board. The relationship between

,the‘standpoint of con%trhction'grants, matching fdnds, ink{ng

Al .
' .

treatment; pénding‘proposals and quarterly repoft dead11nes v

only in rare 1nstances,,was any attentlon given ’

In the past,

‘

to a.pqésible partnership involviny organ;;ed,labor in higher

education,, at 1east ot

After all,' the basic goals of . bath,

the surface, appear*to be incompatible“

Y ‘ 2

a major ObJeCtIVE of thls dual enrollment program was' to offset

From the beglnnlng,

»

the tradltlonal stereetyplng of the three- dgencies invo}ved and tb

set  in motion a concerted educational effort,

founded upon a -

] - -

i

t

! » /’ 1 . . . .
The ‘foundation work for the consortium was initiated by the

oy .

o . 3 . . P . » )
National Joint "Apprenticeship and Training Commjttee for . .

Operating Ehgineers, located in Washington, b.C.
4 o el .t :
oné‘of many, maintained by'the operating engineers craft union

succéésfully petitioﬁed'the Office of Research & Development,

Manpower Adm1n15trat1on of the U.S. Department of Labor for’ “‘ :

This committee,

I

v v

ment concept n 197%.. Durlng the. course of the study, the, offices
Q., '

* A ¢
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t ¢ ((
Valley Authority, became intecrested in the concept. as a unique .
educational idea, and eentacted appropriate personncl at—Reawes Y. - .

‘ ’ . -

4 . e

State Community‘Colleée for the purpose of soliciting iﬁputs

- .

that might be perflaent to the fiﬁdings being generated by - f
the manpower research. Thas, one vital.linkage'in the chdin
'had beén established. " Late 'in 1973, ‘the findlngs of a national
-joint apprenticeship and trainlng committee were published ia

- . |

final form.- An exerpt from their report reveals the following

0y

statement; and I quote, "The, essence of education is to permit e

3 a .

an ihdividual to become all that he may become, limited only

by his talent’ and ambition." The construction industry and our

country need individuals with a broad base of knowledge of the
industry and'their trade, as well as general preparation .
H / -

for a role as an enllghtened member of societ _is in the

best in;eresp'of the individual in our society t6 structure -
education in such a fashion as to permi;'eacb individual to
. . ’ T B /"1'*“**_ ——

maintain the maximum numbef oﬁ,aptions for career and yecational

. 3 —‘ e
opportun1t1e5 as. 1s poss1ble. ‘ - . L. - . S

* ’

_The dual enrollment plan max1mii55/;;;ejébé“f‘by the enroll- \

ee in pursu1t of knowledge by" recogn1z1

ment as a completedﬁ‘;prent1ce an’ a tw year undergraduate’ "’/‘ .
S )
comﬁlétor at the same time. The enrolle¢ -may at some tjme , | o

- .
. v
- i . ’

in.whick’event his - oz

during his lifetime wish to choose career
. _ ‘ / “ _

+ ’ t 0
degree. Surprising to some, the findings
were compatible with higher'educévion as

should be- enunierated in community college :atalogs;’ ) L) v

N -




. - N . . »
Thus, recognizing the associate degree as an ideal instrument

to use in~the overall dual enrollment program, the final ingred-

.. A e
ient had beén-added for multiple agency cooperation on un

{

-

cxperimental pilot plan basis In 1974, in a move spearheaded

by the personnel and construct1on divisions of TVA and the

. e
Office of Research in Education for the International Union of

Operating Enginetrs a series of meetings were held inyetving the
fhree agencies to evaluate the data, to Aetermine the need for
.establishing an exﬁbrimental program, if feasible, and subse;
quently to develop an action plan for impleméﬁtion. In shart,

the action plan included an‘agreement in principle by TVA -

ménagemenf, regional and national union' representativeés and
. Roane State and its Board officials. The following steps involve"

. . the development/of general program characteristics agreed upon

by the three dgencies. These characteristics included the

A}

- following items:

" 1. The continuation of the apprenticeship work
experience program at the same level as recommended : .
by the central joint council on apprenticeship .
for the Tennessee Valley Authority. o

2. The continuation at ‘the same level of the educationally
related training program for apprentices which
“ - is conductéed by journeyman instructors at
. . approximately 200 hours per year.

. ~ 3. The-conversion of the International Operat1ng
tor Engineer Tra1n1ng Program into colLége credit.

>,
N d

» 4. The development of a general education corp .

for the program. After considerable -research ;

. & and numerbus meet1ngs, a curriculam was developed j

. . . - ' and approved by appropriate parties.  The program- /

; of study included a general core comprised of |

33 quarter hours of work.in the humanities and -~ s

) . -social sciences.and ¢ertain technigcal subjects. PN

‘ , Aﬂprofe551onal”operat1ng eng1neering core of C.
| " 4. 17 hdurs was also adopted. In addition, four

o operator ,options were 1nc1uded’as~a part of the

i
[




program " The curriculum called for a total of
102 quarter hours. The Watts Bar muclear dam
. construction site located 8 miles southeast of.
. Spr1ng City was-selected as a location for the
pilot project. House trailors wete moved on
. site by TVA and converted inte classrooms for
the project. As a,part of the final arrangements,
* the following conditions were advanced and enthus- -
. dastically approved by all concerned parties. )
(1) That all the general e cation course5«wou1d
be “taught by regular fatulty membérs of
Roane State. Roane State would be responsible
. .- for their salaries and travel.
(2) The operating engineers courses would- be
v taught by a journeyman instructor from Roane
) State.. Salaries and classroom cost would .
be born by TVA. ' p
d - (3) Field experiences for apprentice on-the-job /
work would be allowed up.to 34 quarter hours /
Credit covering a 9 quarter period. The -
L ‘ ac¢tual time spent on the job was to be
) " certifiéd ‘to the Roane State instructors
by the job steward.
{4) A steéward cost would be paid by TVA. - -
(5) The operating eng1neer»1nternat10nal
. uniion would supply the apprentices and ~a
! - & pertinent classroom materials. o .
' (6) That thé apprentices must meet the regular
/ ) .+ entrance requ1rements as studnnts at ‘Roane
. . State: —
. s (7Y Upon successful complet1on of the program,
- S the students would satisfy their apprentice-.
Coo > - ship requirements and at the same time be . T
\
|
|
|
|

awarded an Associate of Science Degreg. T

During the summer of 1974, the physical facilities were ready.

. .

' Special classes in instructional methodology were held for the °
: , - ' © |
_ journeyman instructors by specialists from the TVA construction and

-

personnel t%?1n1ng offices. Twenty two: apprentlces were selected for

R i th p1lot progranm. W1th the full cooperat1on of all agenc1es, the _

dual'bnrollment program at the Watt$ Bar nuclear dam constructlon '
. . !

s1te was launched in Septembar, 1974.” At the’ present t1me, nineteen

o .

"y....

students are - stxll in the program " Most of the students have completg¢

. . - . . ‘
.+ half of their general education courses, almost “all of their profeﬁg;onal .

—_— o ) . e o e ’ £
. L - N ’ . W o O
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operating engineer core courses and most of their field work. The

.

4 i ~

operator options will be completed next year.

Based wpon evaluations by the students and all three agencies

- v

involved in the project, the program objectives set forth during the

) planning phase have been met today. Some problems have been -

encountered. Hopefully, most have been remedied. In Eonclusion,
what is- the significance 'of dual enrollment. As stated in the
original objectives, it certainly provides added incentive for the

apprentice and aids in the development of a more productive employee.
However, from an educational standpoint the chief value may lie in

- B f .}/ . .
possibliities that now exist with respect to joint.union and higher

. +

education'actfon. Hopefully, this program has helped open the door.

33

.
Thank you. ‘
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UNIVERSITY YEAR FOR ACT 1ON .

Dr. Levi Jones
= Tennessge State University

.
~ . .

Because of the allotted time for the presentation, whét l . )
! - would like to do is give an overview of Tennessee State University's
Year *for Aétion.Pfogram with }he,hOpe that this‘will generate
specifié-questions from you. I am going to spehd quite a bit -

of time in the initial discussion talking about the federal

agency called ACTION becausé‘two‘or'thrée:nontradipional learning

préﬁrams reflect the guidelines as stipulated by this particular
+

federal agénqy. Tennessee State University's nontraditional

learning program began during the academic year 1974-75 with a’

grant from the ACTION agency. Since that time more than fifty N

stutlents are now participating or have participated.in the program.

[ -

Before discussing some of the specific features.of the program

« / . e ~ “~

let me just talk a little bit about how we became involved in \
‘ S K . “ . o
the ACTION program and then,what ACTION .is all abolt. - .

/ N 1 ~ .
g ./ N ! . ’ .
ACTION was eStabli\shed in July, 1972. This is a federal independent

/ , N
» R / = »

agency designed toéj;yéamline federal volunteer progfamS‘;uEh_

as Volunteers in § Tvice to America, Retired Senior Volunteer

/ . f
LS . " . ‘
programs, and many other domestic programs, including the . -

.

' Univérsity Year for Action of which the TSU prograﬁ is a part ' -

ié:Section 112 of the Domestic Service Act of 1973. The,

University Year for Action is an anti-poverty pfogramu ,Nptionally,:

-

IR the United States is divided into ten regions. The state of |

4 N '

- _ - Tennessee is located in region' IV, with headquarters in Atlanta,
K Georgia. R , . . s

’, Ry
« o, . |A ' '
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. Now what are some of the basic' premises of this federal

program. The University Year for Actlon seeks-to develop’ with

colleges “and unlver<1t1¢s an effect1ve method .for ut11121ng

“ ¢ n

student‘volunteer manpower in alleV1at1ng poverty., 'Also,
. .

]

. participating colleges and universities must develop experimental

L3 H »
. ance ahd trawel to and from projects. In light of these T

: grant. Thls part1cu1ar planning grant subm1tted by Tennessee g

'developed alcommittee to work with the ACTION agency.-

-

-learning situations that would permit student vblynteers to

s ° . 1

work full time in community poverty projects. Studcnts going

.

.

into the University Year for Action Program must be in the pro-

- gram one full year, I;; the commumty ﬁects the student

volunteers that are assigned must be responsive to community"®

identified needs. The Universities and colleges that receive’

A -
< . A

‘three years of support ¥rom ‘the ACTION agency must institutional

fze many of the basic featUres of the fedérally funded program,

"Aléo the unlver51ty that, rece1ved federal mohey must utilize

and meet §6 of the federal funds to ptovide students with allow- ~
g " %
. m!' I M . N -

. -

basic premises with federal agencies, Tennessee State University.

x

In November, 1973, a “proposal was developed for a plann1ng

)
1

Q

State»Unrvers;ty was approved and accepted After we got the

B
- \"'

funds we started hav1ng numerous meetlngs w1th'members f the

communLty to determlne exactly what some of the communlty
{

2 . .

needs Were, Dut of these meetingS'with community repreSentatives

M - FEN . .
) .
. . ¢ Ve £

" we identi}iedﬂfout majorxareas in which‘they thought Tennessee

~ v M y ~ M

State Unlver51ty should providé volunteer manpower. They were

‘as follow5'




.
-

..of prov1d1ng day to day superv1sion for our ssyd/nts., That .. _— -

they allow them to pursue the spec1f1c prOJécts that had ' R

1. Drug education fon‘teenagers.
2.~ Carecer education information for teenagers.
3. Working with juvenile delinquency.
3. Prbblemsiof the elderly people. .
As needs were identified, the planning staff at Tennessee .

State University began to contact agencies that were already

Adoing work in these major areas. The planning staff, for

exampie, met ‘with the director of the publrc school system of ‘ -

Nashv1lle Dav1d50n County to see if 1t was possible for

* t

Tennessee State University to place some of our students in

the phbllc high schools, especially in the career education

program and drug education program. In addition; we met

with repres%ntatives from Meharry Medical Complex because
Meharry at the time had what they called Geriatric Out Reach

™
- 4 &

Prograﬁ. "We wanted to find out from them if they would

kY

accept some of'our student volunteers. ‘After we had several

meetings w1th these various agency representatives and they

he ’

.

agreéd that they w0uld accept student volunteers from "éh ' ‘ .

Tennessee State then an Off1C1al contract was signed by

‘ . ¢
these agencies and the representatives from Tennesseé Stafe. . v

s - - ’ on -

,What we wanted the agenc1es to do was ,to’ commit themselves to - o
"y &’ 3

accebting our students in the agencxes from- tng/sgfndpoint )

e
4 ’

been assigned them. A130 prov1de then/yith office space so

that they could really do the JOb tyat we wanted‘them to do. * -




[Y

- —

-weekend project$ or -other special reports..  In this particuldr ™

e

\
LY

neéched, the p}anniﬂg staff at Tennessee State University "

submitted another proposal to the ACTION agency for an - ’

.- . - e

operational grant. This particular grant was-approved and
\

on June 12, 1974, we began to apbrqve §tudents for the program.
One of the major innovative, features.of the grant that

we applied-for was that students had to be allowed to work

Lo
full time for the agency and receive academic credit.  So,

the U.Y.A. staff at Tennessee State University -met with the

administration at the tniversity to get some kind of guidance

1

as how we could do this. The administration at Tennessee

.

State appointed an academic committee. The purpose of the -

]

academi¢ committée was to work out a developed strategy that

[}

would allow the students ff%m Tennessee State'Uﬁiversity to
receive academic credit while' they. were participating in this

pﬁogrqm. And what they recommended was that we develop an

- . L]

independent study'approach whereBy students woulé-go toa .-

>

partxcular professor and work out some kind of contractual .

anrangement ‘that would allow the students to work'full time -

¢

1n the project and also get some kind of academlc credlt.

~

The other major apﬁroach that they recommended was that

.students going to‘UYA program utilize the regular course

Bfférings of each department. Thédt wauld lend themselves

to outside classroom study where students could deveiop
) ‘e . . .

. . N TN s .
strategy the student would not necessarily have to attend

-<class, In addat1on thé?“sﬂggested that we would bake students

, ' A -"
who were ppimar11y jamior and.senrbrs. The- ratxonale be1ng "

e RN ' - . .

r /‘ " ’ . . - ~ ”
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. . .
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that junio;i;%;d seniors should have all of their general ~

]

’ ’ education requirements out of the®way. Therefore, their -

. schedule would be a lot more flexible. One of the problems

[ that we had to contend with was the federal guidelihes for - -
.th}s program that ;tipulated that no stddents going into the
}" '; program should suffer in any way. This included not graduating
. on tjme or falling behidd other students who have not gone
.into‘the'ptogram. So we.had to develpp strategies so

that students would go into this program and would not .

-

> suffer those kinds of problems.
== - One of the thirigs we developed to protect the students

ot ) going into the programlwas a formal contract that thJ students
. V 4 ~ . '
. and the instructor woulf| sign: On this document the instructor
‘
’ . spelled outﬁexactly what they expected that partxcular ‘student

[ . LS

to do in order to get a grade at the énd of the semester

In recruiting’students we tried to focus: upen students who
g © - , v

SN . had similar kinds of academic needs. So during the first -

{4

academic year, 1974-75, we tended.to recruit stddents in the

\—seﬁee4~of sciences, specifically from the sociology, s

welfare, political science and psychology departments.  \

Forty-eight percent of the students in the program that year

L R camg out of the Sociology Department, thirty pereent from

the Soc1al Welfare Department Howevef':this year we have

not followed the strategy that we used the f1rst year.

.

If you look at the studenls in our progran they represent‘: R

eleven différent departments'with eﬁly four students from s

- Sociology, three from Social Welfare, and’ the rest i;yﬂ K .

- 7
12 - - « LA -

87,
98
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y .
the other departments. By and large they come from all over

<

the university.

One of the other things that the UYA staff wanted to do

.
-

. was place students on projects anaorksites that were *

compatible to their majors and minors. Foréexample, .

the majority of the psychology and criminal

-

justice'students were placed on projects dealing with .
juvenile delinquency.. We placed these student% out at the
Crimson Youth Home which is a‘ﬁome for de11nquentiboys

between the ages of 14 and l&. In addition, these social

’

welfare and other students were also.placed in agencies . .

that tended to perform certain tasks that relateq¢ to their ,
. - ’ v §° .

academic background. All students going into the Uﬁiversity
Year of Action Program during the first year receive the .
minimum of 15 semester hours for each regular session Apd a

minimum of, 6 semester hours during the summer session. °\

4

During the first operational year no student suffered any\ ‘

academic set back in .terms of not being gble io,Larn

credit for the courses they needed to maintain thelr nogmal

-

progression through the university.' In fact, all studentq

< '
who entered the program who were senigrs—and prénning'to
.- o . ’ S )
. graduate in May, 1975, did so. In taking grade point averages .

of students when they entered the pregram and upon leaving . -
the program, the data suggests there was marked improvement
®. ’ in Pthgt all the students grade point average during the

- - -

‘ fert”operational year. In fact, these‘data suggested that

& . !

. ' . ‘most’ of the students performed better 1n\the nonclassroom

. » . .
99 . <
. ‘ - -
[N f




‘situation than in the traditional classroom situation. The

certain students performed better than others. We did mot

': major and mino? and demoﬁsrrated 1nterest, they were plaeed

* in unit's located in the various high §chools such as Moore

High, Pearle High, and Wash1ngton Jr. H1gh Gerletrlc

staff ‘wanted, during the first operational year, to see if

recruit just“all A students 4nd B students. "We also recruited

1

students who were so-called marginal students. The data
indicated that all of the s'tudents did quite well and the
marglnal students did even better than some of the 'A § B

student$ in terms of being able to do the academlc aSS1gnments

outside of the nonclassroom situation. . \

‘

In closing let me say a few words about the academic
¢omponents and work .assignments. ‘In general, all of the

special reports and research projects. that the instructors

assigned student volunteers were' related to work assignments.
’ £ ¢ N ' '
consequently this should have made the acgdemic assignments

much more meaningful. The University Year ction staff
. : ) ) ’ .

facilitated the functional relationship'between the a;édemic

employment . and work aSS1gnment by closely scrut1n111ng the. ™ .23

- . LY

students major and winor 1hte¢est pr1or to a f1nal L
volunteer project. For example, and 1 1ndicated.th15 before,
students majoring and minoring in cr1m1nal_3u§t1ce'and pSYchplogy

would find work on piojectsorelated to thdse areas sueh as
juvenile de11nquency. ‘Therefore based upon the studént'

" e . - ,;'. .

v
‘

in one of the follow1ng-s1tes career educatlon drug educatxon

»

- .

Outreach program through Meharry.. Medlcal Complex and the

hed .
[ ..,(.

) 89 B

100




NN

yuvenxie delinquency progfam spbnsored by thc Spen¢er Ye&th

Center. Imdeed the fuhctxonal relac;onshxp between atademac
T c ]

aSsignmennsland the wbﬁk as$1gnments }egally genernted an/ .
academxc assrgnment that was more meanxngful td'skudents.

.0 -
) - - -- ..‘_

Ih developang pro;ect a551gnments eaeh studeﬂt was given

speczfmclassxgnments w1thin1var10us agenczes., ThEy had
supervmbors whq mon1tored'the1r'act1v1txes so that we dld

. \. . c. -
T “ ; . .

'not have people 1n‘var1ous agenc1es )ust dealing with

L.’

) whaigver the agency‘wanted them to.db Every studbnt had i

e ,,speclflc cl;mate and path durlng tﬁe cntlro stay 1n the?-

4
., [ \ .
..l<
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o« % - . ""TAUDIO-TUTPRIAL MATH
o . . L4 -

. ~ Dr. Irene-Millsaps - MY
' - (leveland State Community College

"'} think it will take me about 15 minutes to get accustomed

-~ to standing here. I intend to present this nontraditional

topic in a most traditlbnal_manner. You are not e%pected

to gaiﬁﬁlQO% mastefy/et this time but we do invite you to
come to Cleveland State to revlew and check on what I have to
say here today. The beginning of the Audio—Tetorial

Mathematics Program’ at Cleveland State g out of the

In
desire of mine, since the beginning of my teaching career,

to teach mathematics in such a way that each student could ’

learn to understand as he progressed step by step through the
course. It was made poss1ble by the availability of suitable,.
published mater1als and f1nanc1al support provided by Cleveland
State. The mathematic$ instructors at Eyllprton Community ’

Coilege in California developed most of the materials which

we used. Merrill Publishing Company published the first of

- s {5 that we
these in 1970. They pubflish all of the materials that we
e\" .-

currently use. During one of the session meetings of the

1971, meet1ng of the Naxianal Counc1l of Teachers of Mathematics

. in Anaheim, Cal1forn1a I heard the authors tell of their

experlence with the elementary algebra mater1als in classes

at Fullerton Community College. I began again to make plans

Ly

for an aud1o tutorial mathe@atxcs program at Cleveland State.

“In May of 1971, we_were-fortunate to be able to purchase .
some materials and eqyipjent to, make a'start, but a year 3hd§\__,

s ..‘
"




e v ey mmer s

raduate study at the Umvers1ty ennesses - o ey, s RREREY

In the spring of 1973, 1. manageu the " .. T e
materlals for the_f;rst‘t1me with about- 18 students 1n _jﬁiébffg_f a it
- ’ beg1nn1ng algebra._ Perhaps 1 shouldnlt te11 you th1s, but Lot Ty

the.drop ouxexate,that°quarter was qu;te large and was very et

v disc uraglng ;to me, hut the encouragement rece1ved from the I ':" e e

numerous comments by several students inplying that for the ERTE e
f1rst time they were able to learn and understang mathemat1cs _- e _
# - S Ees L
caused me to want,to cont1nue the project and make 1t work L e

——— T o N

__,Somé students came to see me to insist that we cont1nue in Ul s

spite of the discouragement wh1ch they suspected that=F - -. ..o

" felt. “Some checking into the drop out problem led me to i

- - e

believe that it was possibly not the result of the hethod.”

, ~ - .
We started this program in a very small room and expanded ‘ Co

into a biology laboratory the following summer. We now . QEST

]‘%F have-a large room about 25" 50 equ1ped w1th 30 chalrs, -

tape players, 1nstructor's desk, ass1stant's desk, and .

rd

storage and f111ng cabinets. We have flﬁz day sectlons of e 2

audio-tutorial classes each meeting six hours per week and e

—

—four evening sessions meeting four hours for one night

. each week. In each of these sections we offer ten different

coursqs by audio—tutorial insﬁguction. These courses are J
basic ar1thmet1c and three technical mathematics courses

which include.arithmetic and elementary geometry, algebra, } . N

and trigonometry. Mathematics for allied health, elementary
- » .
algebra, 1ntermed1ate algebra, college algebra gollege - i

‘tr1gonometry, and general applied statistics are also offered

s
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ST NG gk ot most: si gnbfcant. dspeces of the Individualized

o R “\Progrgit.is the freedoit ’wisﬁ whigch, it 'allows:you to’ . .

O P L study, *sdmething. in which yey're'truly interested. . J

AT ‘Fhis Txepdon is especially amportanf 1f you are at ' .

. TS L s Cthe ‘point 6f «geclaring your ‘major and find yourself o

R i < ynable t& makis a. corfriitment tb. ahy of the .programs y
CeoTee  JP0T T Gpftstndy P¥ered by, the; College. -.By designing your ) .
S .. - \own_personaly prognam, you, -can' continue your college’ - ‘ ) )

o T TR Tifreett Yot {ist. with-a sSense of. obligation, but ' . . :

. '; Jwith'a-fqe}iﬁg of ~invélvemeh)‘t,'-';szfti\sfaction, and fun!" -
___.__-t.. °.___.'-..' T e ~ ',."'. A ! R & ) .o

e b ‘s Eariier 1 _ﬁleﬁ}:iﬁned 'ﬁj\prg_gram 'in"'C-.x:oss ‘Cultyral Studies. . L

e e e~ 0l "0 g w7 . By e .

: .~ _'The’ student .developed Ea\.pro'iarxf-\:v}fi‘ch" employed courses dnd ‘ , .
-~ . '_.:w~_-'._-._;‘ T, e, Ve s . H *

. . R ]

.t - ;:.'_.'-.':__--_.'*: o r Tl ., . ‘. ~ LT .
v a faculty from niné;de{ali'tjnen;s. \._S.he/'p_;:epa'réa__ herself to undertake ‘ .

V. L A TaRs CleTNLe ' .
U S L _reSea_rch- \‘that‘ s'??e fas able to fund,:in par't\‘wiﬂ\ a McClure
" award. *she “senv rie & topy of hér fihal feport with the following

Do eoverlertérd ST e ool
L . R . ..
. " 7 uThis —copy- of. the repdrt supon ‘my* resgarch activities ™
... w ... "« in Brazil during the summer of 1974°is the result of’
' '« the ‘utique. opportimities whith ‘the Individimlized , '
T Program of the iniversity.-made possible for. me. P
¢ T T T Tt . 1t is subititted. to _y'o‘lrwith';greér\pgr_,sonal-gi‘étipude,__- ‘ ‘ "
. : as I found my undéfgraduate studies to be enormously

el e gatisfying and rewardingi. ... . . - g

?
- . -

w

o &

N _— N v -

~

:.r - .-The special academic-programs of-fgred by the. University S
' .  of Tennedsee granted me the ‘academic freedom to educate . .
s eeiel ".myself about the secia} issues for which 1 felt the - =
) " deepest con¢érn and, intetest. The Individualized
S gjor .which I followed-both satisfied and stimulated .
by intellectual .curiosity. Not only- could I be, creat ive . ,
. . ... «during the course of my education, but. I was also . ; '
: . rgsponsible-for its results. The reality of being ' .
fe . _résponsible for my own education--even to ‘the point.».
‘ e of deciding what courses to take, which professors ~, -
. . ~to work with, and whether or not to.attemp social ) “
- rpesearch in Brazil--definitely contributed to the serious-. ° :
. _ Tss and respect for learning with which I pursued ' ’
T ©oTmy undergraduate .career. oL .- ' .

& .
o

.
al

'gxI'am glad.that the University of. ‘Tennessee has a program ‘

. " °F which is sensitive to'the needs uof theé ‘individual student, C T

* . . . =" and which permits one to make oneVsvown ‘decisions . I
) "~ 7 i . regarding how to pursue an education. ° Keep ‘up the

7 7 7" goed work, and many thanks!" Lo

N
B \
) i

As .I'm sure you  realize, I'm very enthusiastic about the: ‘ :

[}
. \
+

)
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potential of thé Individualized-Program. If you would like .

A - |
more detalled informatior or.if I can be of help in any way, . . . . |
please .let me know. Thank you.’ . |

- : - - l, . N - ' . |
|
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o No»fmo‘momi, PROGRAMS -

Dr. Herman Spivey R o
University of Tennessee | ’ ) Co 0

I3
5, . .

L e .
"

4 Dr. Otls S1ngletary, Un1ver51ty of Kentuck has a saying" "
’ Q.‘g, ‘

N
that I 11ke and that. is relevant "A rxttle perfume won't hurt ) -
'\: you,if you -don't dr1nk th much of it." ‘Before beg1nn1ng, .

I might te11 you ‘a. true. to 11fe anecdote and later you'll

see “the- releVance of it, hbpefully One of the best biographi€s | s K
I th1nk I ever read is Litton’ Strachey S b1ography of Queen

: V1ctor1a. In. the last many pageS‘ of that blography Mr. Strachey

' ﬂeta1ls the numereus memor1es pass1ng through the mind of the'

[ N .
A . unconscious queen, ; dur1ng the - last two days when she was dying. Y
. N \ . .

Tt serves as an excellent revrew of\her pr1vaté\and pubilc life. «

N
.

N

S " The bOndon T1mes in- 1ts Tev1ew of the book had one sarcastlc A

~ . *
4

Tyt paragraph in it whiech said in effect "This is-not only lndlcrous,‘

Cn 1t s r1d1culous. wa COuld Mr. Strachey know what paSsed through o )

-
N

the mind of tRe queen since she was ‘in a state- GT’coma for the

‘<
- ~
. ..

! 2* . last two days of herxlife " ‘Mr. Strachiey responded?ulth a‘ghort

.

letter, a terse letter to the London Times say1ng, "Slr, . the

. - -
N ~ -
a i -
e, * N B ‘
. [
Ll

th1ngs I ment1oned d1dn't pass through the m1nd of the dy1ng . "

queen, they are the "things that ought to have

I'm not sure - 2

BN - what. the t1t1e asslgned to "critique!' means, but I~am sure that
, , q

- *  now days pe0p1e want an after: 1unch speech‘to be no longer than

{f' S a Sunday morn1ng sermon That. 1s at most 20 mlnutes, preferably " .

-only 15& In a551gn1ng me th1s nondescrlpt1ve amblguous t1t1e, ,

x*qi "{~—ﬂcr1t1que y V1ce ﬁresxdent Weaver w1th hxs typ1cg1 gnneros1ty

-~

‘s

and grac1ousness was try1ng~to leave me free I have' dec1ded

N A
. ~
~
. ". .
A - A - "o e
~ ~ P . R R
+ te . .
K
|




4 S
J . . . .
to say'whatever I wanted to S?y about nontraditional learning,

A

. vhich, in any case, is what I'm going to do. Secretly, I suspect )
Dr. Wé:ver wanted me to come with a blank mind but an open mind .

to:11éten perceptlvely to all the programs and while the rest

of yoh were eating Junch to draw together my d1scr1m1nat1ng femm T

observations and the most signjficant things said about the hWW; o ‘
subiects discussed at the conference, such as, rewarding faculty

' for achievement in nontraditional learning; what was said about N
the environmental outdoor education‘ceﬁter which TCU operates

at Center Hill; career opportunities in the Cumberland; the

.

mountain woodcraft shop near Cookeville: the cooperative effort ‘

- . TS ~ ’ .‘
of humanistS'ln-nofihwest Tennes§ee; Dr. Brown's provocative'

banquet address lasu/n1ght and aren't we lucky to have in such

.

a respons1b1e pos1t16n'Ta this state a man~of such learning
!
and mtellectual capabil‘k‘ty -a8., that=~didn/t hurt ﬁéhat he

. . receiVed his doctorate gt the University of Flor?da; about non-
classroém learning éxperiénces which Dr. Groetsinger qsfcribed
a }ittle'whilé'ago; about cdnddgting an apprqp%iéeship program .
| - anél operating engine%\ﬁbout the full year program of g)&peril

- . z . ’ v
mental learning by working with\social and tivic agencies which

just a few moments ago. - Incidentally, I, had éxpected to find - -

that this conference, as I have found that most gofessional . ~

. - . . .
conferences' within the past couple of years, would get bogged '
I . . S /

o) down in our. pronominal references to "his" or her" and it pleased '
e Eal i . ‘ ’ . . <L [ N N
. . " - {
- * " me a great deal that an obviously liberated person like Trene .
. i CoL !
. N . [ ) " < v v
‘e 1” M . ;
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. Millsaps was willjng to let "his" take the place of "her”<fhrough-

C ,'3§;¢ié% talk. -1
‘ v

- ﬁﬁ? t wanting /to go without lunch; however, and not being

shows'\that she is truly liberatg.

- Murfreesbord® and recording in advance my reactions. Now, - 4 ..

.

.

; I call ypon y&%bfor one favor. Be just as imaginative as you &’

L]

can in trying torgfcall'that the following sixteen observations
%, ’ .
areg?ETbvaﬁt to wha %you actually said yesterday and today, .o

- or ought to have saiE%% .
% ‘ ’ '
5, l

I wish we could ha@@ﬂhad here every member of the state

legislature.‘ They would ﬁﬁye realized that higher education is -

%,

not anemic. It's very‘much iigve; kicking and audiciou®ly

. &,
] %, .
daring and I th%?k successfully showing that it is much alive. .
k = e .
- F

But, I must come to these sixteen observations about what you

. N

-

said. Hear them; they are stated without elaboration, different-
jation, or logical sequence, but numbered, so you can keep up
with them. I want you to keep -up with them. They reflect also

some of my current thoughts, attitudes, conjectures, and prejudices,

related to nontraditioﬂ§1 learning.

¢ 1.% Within the pagi decade I have grown increasingly

! i intérested in innovativerpatterns of learning,
R and increasingly apprec%ativq of them by expressing
/ pleasure over the growing attention of nontraditional
N ways of promoting learning. However, I do not
¢ mean to disparage traditional ways, such as the’
‘ organized tlass for the full time residential )
A * student who learns through reading, writing, T
." listening.ty. lectures by instructors, and partitipating

in discussions in and out of-class. It is customary,
S o -as you know,- for missionaries. for the new patterns
e - &, of Néarning, ‘to scorn traditional ways. I don't.

.

‘. '. . . ' .-1\08 : ,
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I do not share, “for instance, the curreng contempt ‘.

. —._..——£far’lectures by professars. I know that many

.. lectures are ungénspiripg and encourage passive,
- #xclusively receptive attitudes on the part of
"some students. On the other hand, I know that' many

student discussions are chaotic, bull sessions as L

unreflectjve, as they are unstructured and super-

ficially impressionistic. I do nd beligve that .

students know as much as professors do, as a.-
rule, I prefer a combination of the learned compact;

preferably lively lectures and intellectual - - -

student discussions both orally and in writing.
While our educati al efforts are not as innovative
as they ought to B®, this conference certaimly
illustrates how eXtraordinarily varied they are.
The one motif and theme of this conference is
variety. I welcome this growing dispositiogsto
design and to try out new learning arrangements
*but I wish those of us trying to. promote them,
would think of all arrangements. For example,
I also likeﬂthe internal degree. We need both
to meet the yds of different people in different
‘circumstancesy - LT -

There is an unnecessary tension between tra- .
ditional patterns and nontraditional patterns.

Both arg needed and to be scornful of either is
gnobbish, and sanctimonious. It's of the essence .’ .
of democracy to. be charitable'towayd variety,

not to be tenacious of monolithic- structures and

.~ DPprocedures. As I said, one.of the most pleasing

and surprising impressions of this ‘®nference
is the variety of nontraditional patterns being
tried out and it would appear successfully tried
out throughout, State. One of the worst
dangers to pub hggher education I can think.
of is'to legisl a sjngle edueational pattern
“for all’ students3@ In 1973, a group of influential _,
Florida legislat whetre I was working, got
_excited over the stimulating Camegie Commission -
" pamphlet,swhich I liked very much and which I
‘reviewed on "Less Time, More Options", a‘little’
book I'm sure you have read. The legislature
" attempted fo pass a biil i the Florida legislature

. requiring alT of the nine public universisies in

" “Frorida-to provide for &ll students a 9 quarter S

baccalaureate degree. Thank goodness.the Iegislation-
was modified.’ While the three academic year degree
is one desirable option, it would be a -calamity . -

I think, td force everyone into this one pattem
alone.' People differ in need, ability, and
aspiration. They need more options but ot

necessarily less time, " same year, 1973, -

another Carnegie Commisbide report, which you .

. ' “.‘ - [ .' l.'. ‘.
-~ T 1e - -
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Incidentally, if you don't-know who sa1d that,

.first, century before Christ.

.1 believe if the learnlng value of ollege or .

. of full time devotion to* learning whether~1n -' o
- ing commun1t1es available however, I do not :,"
. full time study is essential to. learning or is

‘che only kind of learning that's valuable. - B ;;
What a_person. knows 1s mare important than where-. -

T ' ’_&ﬂ'ﬂ 1‘earned \secondanﬁ' or suppbrtwely .

\ promde vaneties oi“leammg oppértmnws.

have read I imag1ne, entitled "Towsrd .ar Learnxng
So jety" made a recommendatloﬁ which I like better;
ly, that the state ‘attempt- to provide, *for
the educational opportun1t1es adequate to the <
divergent needs of all the citizens. o, In educatlenal
endeavors on all levels, as in other'phases of °
experience, variety is the’sp1ce ‘of life, or to ;,‘i
quote a much more - -ancient maxim to the end 'no
pleasure endures unseasoned by variety.'

it embarmasses mé a little to tell} you: ‘that

it was a roman slave totally uneducated in the
The othg§wP°1nts dre shorter than that e
That ome Jwas just something I Yad on my chest .

and needed to’ get off, and now k feel -better.

the univarsity a$ a geographic community., such
as all cokleges and universities ptov1de as a
residential commmity. I beliewe’in the value R

on-campus re51dents or in.commuter students.’t
In helping soc ty continye. to maké such learn-‘~-

think the res1den§131 academic cosmunity or

he Iearned it ‘as you'well Know. In-other yords
U1 believe.a University is mor€ than a geograph1c
comunity. It,pleases ne to’ frnd increasing )
ev1den&p of that thxrst for knowledge at all age g-
levéls 4nd among all vdcaglons and increasing
at%entl and response to part time nonresidential
'patternS\of- leéarning. May this" tréhd increase, .
All of usyneed opportun1t1es and>tenptat1on§ ’
to contxnﬁh leafning. In fact, many ‘but not
current full time gollege or imiversny stud
would be be ter off if, they worked. pr1nar11y

°\ a b
1 hopé we in the Un1ted States ‘may. contxnue g .
nexheedavar1et1 s of’cont!nped learning- experlences
“{n all -categorie¥: of huminiexperience.. Ina
nice lit¥1e’art1c}e which I hope you ®aw in, the ° he
Saturday Revitw, 1dst month, September. ‘20, A.A.
Lovewright: of the. Intemn atzoqal Congress of °
Uniye151ty Adult Educalﬁ\n iS\quoted. "U1tﬁinﬁ :
the ‘past ten: years ih, the United ‘States' there-
Pa; bpen 3 nthctable increase toth in the'“
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: contirtqmg educa.tmn As teachers and as egucaflenal ‘

“*+ interested only in'the umixtarxan aspects of learnm_g
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opportumtlgs for “cont inuat-and vaned learnmg and
in the pub’tlc /response to these op’po‘rtmn.ms." D

"Abraham Carp of he educatlonal testing servme i - 7 e
‘a ‘sampling sarvey found that 3/4 of all American adults . ‘
say that they.are interested;in contmmpg learmng Lote
“all of thejr.lives. Even the hotel and motel 1nglustry S
has reacted t6 the growth of interest in.continuing ., -

* 'in- the.physjcal design or “redesign of thejr’structures. = \ °
I think’ ‘I observe furthermore, mcreasing -attention F ,
to sequentlal e.onferences or what one might call » . T

1nst1tut1ons we. hate: not given enough atwention’to o

intepsifying the desire*to learh: Perhaps this 1§
"the next big f-ront1er in the chhology of leaming ]
*’ﬁatlvat}on sabout \sh1ch we’ know almgst nothmg, e
Clarence ‘Phelps used to say that educatlon should not . ,
‘be contem: to respond tY fe]t needs. - It should éreate
felt needs. I think so.tdo0; dop't y’ou’ Wouldn't, - ",
it be ,good if.everybody a‘lways wan.ted,,:;nd was ah&ays R
seek:yag more’_(kno’uledge of understan‘amg and more g o
swisdom, . . o L
LR ; ! A v '
"1d6 not agree, howe\e‘r -m‘th Abraham Carp of . th.e .
Educatdnal Tes.zing Service,. that mast peop-}e are ' ... -

I don't. 5el1eve; it. My observatmn,;m recent. yparsi

‘upderliftes that.conclusiop. In the commmities . Lo

where 1 ha\ﬂé werked diringethe ‘past ten yegrs there's
been a prompunced expannon of both utilitarian *in

« ngm uti‘ht&;‘im learnmg op'portuatnps Qnd people!s =~ . :

responsé to it. ‘This*is. em&oug;g.mg and it should
, be encouraggd I think. 'After 'all, learning. is ROt .
. exclus1vel'} or. for that ma'iter evén, primgarily fér the L
purpose, of helping.us make i 11v11;g but forhelping-' .- = -
“us to live more }geply an®/more ’ broadly, more hiumaniy,
mternatly as well as extefnally. '{earnidg, of course,
"as everybﬂdy khows,. affects the quality of 1‘1v1ng, -
I think wegall believe that the expansion of one's
mtellectual and, emptfonal awareness contribute -
' -as— much té the qual.xt)r f an ;nd1v1dua1 s'1ife as .
"“the expansion. of vpcatiphal skills. 'The Enghsh -
teacher: has ti'ouble with his verbs end -subjects o
obcas‘mnally This is one reasom why I applaud the t
“himanity,of those university boards that have made-
it p'oss:lble for people over 65 to take gollege Or .
un1vers1t)' courses, )uthout fees” under: certain conditmns .
bpéause learning i's a pleasurable and humane ' exercxse
even after ret;remenf., as well.as béfore. I'm aware

of a se1f1sh b1as or conflu:t of 1nt.erest in applaudmg ', 2. '.

111 R
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-educanon. and has been reflecgmg this inftuénce Co te

the qpporturut).es and the’value-of increasing and . - ¥
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. this trendg I do not mean to elphas1ze lyﬁrning for

.
'y
N

- old people above the more inportant~4earu1ng of younger
people, but only to stress the lifelong pleasure and .

value of learning and to applaud that gociety which —_

makes possible the maximum opportupity for adult /
1earn1ng and therefore contributes’ tg improving ; the
quality of 1ifé and I am.very proud/that my adopted -
state of Tennessee is in.the fore{ ont. /, .
L ’ ; ¢
These get shorter and shorter as/you go, % even like
sose of the far out exper1men;;/be1ng tried nowadays -

and alsq some being proposed ag subjects to be tried

. - simply because they increase ndividual not1vat1on

for learning. And that's whgt I'm 1nterested in,

" “ And, aiso, they expand the Jearning challenge and

opportun1ty to the ‘total learn1ng society. Unlimited
by age, place, or economi ‘conditioff tending to make
the general public one grgat learnlng society. To

. mention one extreme proppsal for instance I should like

very much te see the Un ted States develop a video
university of the cémp ehens1vb sgope described by
Alexander Mode in’a Cdrnegie, " Comnission report two
years ago. which he cglled. the Future ‘of Higher
Education in, Chapter 4. - Incidentally, while I'm
erithusiastic about /that propdsal in Chapter 4, I don't
1ike most of his other suggestions. And I resent his
cynical disrespect for all traditional patterns of
-learning, but I like that one. If we had a video
yniversity of that scope and that accessibiljty, and
if we ‘had rental cassette libraries of the scope and
" Vision by Dr. Mode I think I would buy and use a

T.V. set equipped to play video cassettes.. If the
price were Tight, so would millions of otheprs.

Incidentally,‘l guess you wonder ‘how I ant1c1pated
all of that be£0re I ever got here. I am excited .
over this magnificent learning resources. center and
would be willihg myself to pay $5 more in taxes every
year for the rest of my life to make possible a .
like facil1ty on each of our campuses. If every other
itizen in this state would, we-could build and equip
ghseach campus center hlmost as good as this.
Tb cite andther extreme modification'of the existing
program options of higher eBucation, I think*I
could be comfortable with many high school graduates
deciding to attend college full time only one year or
two years and extending the rest of their Iearnxng

;/over a lifetime of working ahd learning. -

.
I

I don't know Uhether the pebple on the left ‘side of the
Toom tan see that I'm bujlding up this pile over here on
the ri;ht. right along and di-lnishing this _on the left.

s
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e . Do you know the llttle poem that Charlie has heard
- me iquote by Morris Bishop, he calls it "Lines Written
‘ " _inFifth Row Center" and I'm sure that women sitting
. : on either side of him have their feet all stuck
. - out:'in the passageway. Anyhow, he says, "Of all the
- o kinds of lectures, the lecturer I most,detest is he
' " Who finishes a page and puts it behind the rest.

’ ® much prefer the lecturer who-takes the pages as-he
finishes and puts them on a mounting pile as the original
- ) - pile diminishes."” And then he has the audacity to say,

- "But best of all, the lecturer who gets his papers all
in confusion and prematurely lets escape the. trumpet
, phrase, and in conclusion.” Well, I'm head1ﬂ§xfor
the conclusion myself, but I haven't gotten anything
confused yet. -

e

7. This is a very important one. It's an audacious one.
An innovative educational plan which has been in limited
use for many years deserves very much wider use for -
both financial and edﬁcatloual reasons- I think. I'm'
referring to the full time work alternating wlth “full

i - : time study, popularly called the Co-Op plan and then

; . anothér _variation I'll speak of later~ . At present,

with only a few exceptions, this plan is in use almost
entirely for those students interested in englneerlhg

o or business. Whereas, it-could be, and in a few

-instances, has been used successfully for students

. * with any educational and vocatignal -objective. A
A different but related form of alternating full time
work with full time study -is what is generally called .
the [interim ‘term which you know about and which you
may have at your campus. The interim term of the
academic calendar used to promote either work or

-~ 1independent study during that interim term or as you’
know, travel.- .F should like t6 $ee this interim

T " term modified so that the interim term of at least a

" month would come in the mid-winter say from late
December to late January, during which.the student .
could have any of several.options: 1) He could work,
if he could find work durlng all or part of this period.
2) He could work and combine that. with readlng and™
thlnklng and writing about the work experience under
evaanted supervision could carry some academic credit |
toward baccalaureate requirements, 3) As another
alternative, he Could travel or vacation for those

Q that wish to use this option. This calendar, if

‘coupled with an expanded Co-Op program would have °
several educationdl and financial benefits for the
participants. First, it would help some students

< finance their college or univérsity expenses.  Second,
and more important, it would.help then toward expanded

c . awareness,.accele ated maturity, and increase motivation

: - because of their personal and ‘responsible involvement .

in the workaday world Third, it would increase their

- 4 ; - . . L. _s‘.‘if_~_,-‘
-« .
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-employment opportunities upon completion of baccalaureate
requirements. Fourth, of no.insignificant consequence in
these austere days' of keeping educational institutions
financially afloat, colleges and universities on the
expanded mid-winter term could reduce by 80% or more

,"  the institutidnal utilities costs for this cold five weeks
or so. It costs a large university like the one -
where I'm working now in utilities more than $10,000 .
a day to keep all classrooms and residence halls ' v
appropriately operating. You can readily calculate
_-- how many dollars can be saved for other educational ° -
* %/ Jinvestments if we could have students working elsewhere ' N
. « ~ during this month. Neither of these plans though . )
would be worth undertaking if it lowered educational o,
efficiency, but I'm arguing,as you see, that such a D
plan would improve education in the broadest sense
of that term for participating students. I should like
"to see very many more of our colleges and universities
provide vigorously promoted and supervised, expanded .
Co-Op opportunities, and also, I would like to see |
- . many if not all colleges and universities operate .-
. on a calendar allowing at least a month interim term
in the winter with several options open to the students.
We could cut costs by doing so and at the same time
improve the understanding, the maturing, and the .
employment opportunities of our students. " . y C

[

&

8. Another far out endeavor which 1-like is the coqﬁerativé
mixed media learning arrangement in which several of our
_-midwestern states are collaboratively endeayoring. .
Nebraska, Kansas, lowa, and Missouri, are osbrating in % .
this. fﬁis complex and :large scale effort is administered
by an administrative unit which they have set up and R
which they call the University of Mid-America. I: . -
believe that the Ford Foundation is investing some
money in this program. The pattern attempts to ’ S _
coordinate and to develop the contributions of gommmity g
colleges, librgries, learning centers, and university
extension centers. I want to watch what comes out of
7 this. : : '
9. My guess is that the use-of video cassettes as an aid
" or means to adult learping will multiply faster than .
ever in the decade ahead. Here's hoping that both o
“ -the hardware and the software for such may become less o
- expensive so that their use may become more extensive. ..
No doubt we shallsbe seeing increasing use of video A ’
.cassettes, cable T.V. and.-many other technological" . r.
- aids to learning, but 'some of these-need the encouragement
.ot and ald of those of us engaged primarily in education
- and not just the commercial companies. We should not .
depend on commercial firms or even give the leadership ' -
~ ’ over to thep. ' '
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I have changed my mind within the past two decades

.~ about accepting away from campus experiences of great

11. .

12.

13.

14,

variety as part of the requirements for a recognized
degree.. I now feel friendly toward this practice "
but only if the activities are planned, intellectually
based, recurringly evaluited and supervised. I agree
with the 1970, Carnegie Commission recommendation in
its report that I refered to earlier called, '"Toward .
a Learning Society", that colleges and universities
"resist pressures to grant degree credit for those
activities and experiences that are not clearly °
planned .as a parf of an academ1c learning program
designed to meet the educational goals recognized by
the,degrees that are offered." 1 agree with Professor
DeMaunt of Amherst that effective adult education
programs ''need firm intellectual and Phllosophlcal
underpennlng" and I have some reason to fear that they
don't always have it. \
I'm counseled by the recognition that, "Adults are
going to do what they want to do, not what you think
they ought to do" to quote David Rowell.: I wish . .
this were not-so, if it is so, because Iidon't ;hlnk
most people, especially college age groups, know what's
best for them. A person has to learn something some- * .
times before he detects how illuminating, interesting,
and helpful that knowledge really is. I know that
-knowledge and understanding are not synmonymous but
I also know that you don't understand what you don't
know anything about. You may talk about-it as I
do, but you don't understand it. I régﬁji statement
from an educational psycholog1st who said people
learn only what they're-interested in. I donh'} believe
" it. People are often interested in what they earn
after they rearn it. .
I should like 'to see a whole lot more mutual interaction
between community college and senior college teacHers.
Each learning from the ‘other, there's xrelatively
little of it now.  _ - -
You see, I'm getting along fast now. “One type of
continuing education which I wish there were more of
.and more sophisticated and learned examples is the
continuing education of poligy level leaders in .
governmént in the professions, and 1n business,’
generally. - '

\

-At present we publicly do not have and certainly we'
*do not use eloquent means_of evaluating our growing .
efforts in continuing education or in social programs
generally, both as individual activities and as aggregate
activities. I read a great many résearch studies of.
.continuing education which provide statistics on 51ze,
-~ variety, and 1nd1vzdual preference, but I. have seen

-
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very 11tt1e that attempts a rigorous assessment of
the effectiveness of it. I think educational testing
Services are mow trying to develop some additional
means of assisting nontraditional programs and I
.understand they have 180 institutions as laboratqry
specimens with which to work.

_15. Whatever be the pattern of learning for young people
under 25, and also for people over the infamous
age of 30, I hope and believe that society will provide .
< innumerableé incentives and facilities for continued
’ lifelong learning and that increasing numbers of people
will respond as they have been doing in recent years.
.16. Flnally I find a growing personal satisfaction in MR
one supposedly reliable conclusion of recent social
.- science research. ' Irvin Lorge, William Owens, Don
Charles, Abraham Clark, Richard Peterson, Pamela
. Ralph,, and a number of other reputable behav1oral
noe ‘' »  scientists say,“learning for Teasons of knowledge
does not decline appreciably with age “ox to. continue .
another quotation, '"scientific studies of learning
. ability indicate that-there is nothing inherent -
: in the aging process itself that impairs. ab111ty I
’ plan to have these words painted in deep black letters'
in the form of a motto which I can put above my \ -
study desk at home. I think howeyér, that 1 should )
omit the last half of this sentence from revent .
research which says, "Slow speed and weakened sensory
) accuities among the aging" I don't need a research :
- report to tell me that. You did all these things i S,
' that I said you dldj didn't you? Please say yes. .

»
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Dr. Charles Weaver |
’ University of Tennessee
We've drawn straws up here.and I believe that it has been

. ~ ¢ - * N ' -
decided that I will terminate the conference. _I think it's been -

a tremendous thing, and I want to congratulate the University'>

. of Tennessee at'Martin_gng Middle Tenmessee State University for such
. a,wonderful endeavor. Dr. Spivey, thank you again for being .’
. with us. - T ) .. . . »
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EVALUATION

The participants were agked to evaluate the conference by responding to
ten statements. Two statements concerned the length of sess1ons and how the

participants 1earned ‘about the conference and are not 1nc1uded11n the evalua-

" tion. Eight of the items composed a five point L1kert scale with a score of

1

f1ve representing the most pos1t1ve response and a score of one represent1ng
the most negat1ve response (See Append1x A. )

The'respondents were grouped into four categories comprising ( ) Centraf
Adm1n1strat1on, (2) Academ1c Adm1n15trat1on, (3) Continuing Education Adﬁﬁn1s-
trat1on and (4) Faculty Members The responses to 1nd1v1dua1 items and’mean

scores for eachsgroup are reported in Table I. A

.
............ - - e v -

Place «JTable 1 about here. : ) -

--------------------------------

: ?; While no further statistical‘analysis to determine:sjgnificant differences

weretﬁonsidered appropriate, it is easily observable from mean‘scoees ‘that

Central Adm1n1strat1on gave the h1ghest rat1ng and Facu]ty Members gave “the

Towest. -Continuing Education Adm1n1stratTon and. Academ1c Adm1n1strat1og gave

the conference approx1mate1y equal rat1ngs w1th-averages of 4.2 and'ﬂ 1
< . PR . . “ )
respect1ve1y. ' \ . T "":

~ Additional, comments supplied on-the evaluation’ form give insight into the<

differences in the ratings of these groups ?aculty members\were more cone

cerned about nontrad1t1ona1 teach1ng approaches wh11e adnnn1strat1on were~moree '

_coneerned about nontrad1t1ona1 de11very techn1ques An ahalysﬁs of progran

content® :ﬁa1cate$ that, 1ndeed pr1mary emphas1s was p]aced on nontrad1t10na1

ways of deve}op1ng new pro ams and de11Ver1ng them to" new students—than was—"‘

,'placed o, 1nnovatwons in the 1nstruct1ona1 precess 1tse1f Th1s concerh is
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TABLE 1 * ; ‘
] 'WEIGHTED SCORES AND MEANS o .
FOR FOUR RESPONDENT®GROUPS, ’ /
Central Adm{ni,stration | _ Academic Adrnin.;“strjation
. ) Weighted Scores ' . Weighted’ Scores
5.4 3 2 1 x. 5 4.3 93 1 ¢
2 1 1 o Jo_/ 43. 15 5 2 "Ib 1| 4.4
1 2 1 o o0 [40 |6 -6 1 1 5| 3.4
172 0 To o a3 L4 o83 4 4 |anc
2 2 0 o oo las {un 71 a2 0| 4.3 ]
o1 o2 o o. {38 | 3 o 4 SE I I O %
‘13 6 -0 Y% |43 |16 1 1 0 4.5
35 1-0-0 0 a8 1 4o o ofas
3 °1 0.0 o |48 |1 3.0 o. 1]|a7
| : . | ' 4.1
Continuing E‘ducation Aqminist'irat.ion Faculfy’ Members ‘ S
We'ighted Scores Weighted Scores |
5 4 3 .21 g 3 2 "1 x
4 4 0 -0 0 |45 2 0 g, 1 o0 |4
_ S 2 R B,
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well'noted,.and'has impor;@nt imp]ications for plann{nq.ﬁuture progrems of

.“ . th_ls type ~.‘ -_\ ) ‘c_‘- L \ . : Y. .n- L Y ) ) ‘...‘..”

An evaluat1on of the 1nd1v1dua1 items is very encourag1ng The overa]] .
; average was 4.1 plac1ng‘the value assigned to the Sympos1um on the pos1t1ve end
of the sCale Of part1cular 1nterest were the Yesponses to 1tems 6 7, and 8. g

.A]ong w1th 1tem i, 1nd1cating that the'twme~of year was approprlate these

ceived the h1ghest1narks 0n the scale It is c]ear that the partici- .

pants ¢ ns1dered n0ntrad1t1oha1 learnlng to_ be very re]evant to h1gher educat1on,
that they wou]d~11ke more 1nformat1on on thé subJect ‘and would attend other L

meet1ngs relat1ng to nontrad1t1onal<programs N

- - . . <1
- g .‘

In add1t1on to respond1ng to; the scale, the attendees were asked to g1ve

(1) the greatest oveérall str‘ngths of the sympos1um, (2) the greatest -overall

weaknesses of the symposium, and (3) make addltlonal comments. wh11e a]1///,kﬂiﬂu¥~/“j

. statements coqu not be g1ven in toto, j::ey1c sﬁatements have been deve]dped C
- - S '
+*«which are representat1ve of each c1ass fcation of ‘the responses »
//G?EEEEQt 0vera11 Strengths e 3'i . . TLe
* 1. This meeting gave recognition to new modes<of 1earn1ng and emphas1zed e LareLT
. how much @nd how 11tt1e is be1ng done 1n var1bus’7reas ) - . .
2. Educators were brOught together from across the state.and’ given an S
opportun1ty to exchange 1nformat16n of . dffferent‘types‘of*programs S
3. Institutions.of Higher EduCat1on from both systems were ‘united for the ‘ i
. first t1me in a common cause. ‘. ' D _ .. e
- . ,-—./ . * - M:‘A M .
g. The booths provuded an exce]lent means of- sharing 1nformat1on .
St . B, *The endOrsements of:, President Boting- @nd ChanceiTor—Nacks g1ves hope ,,, ' 5;4
-+ for success in the future. ! L ST AR
_ 6. The variety of programs presented madejthls ‘meeting very 1nterest1ng and '“J;
- provided & dramatqc manifestatlon of the‘dlverswty of Amerwcan.Higher RS S
Education. . . . . .- . s
e t‘ 75 - Many Speak ~S”made outstand1ng presentatlons Clted for exce11ence were
L Dr. Spivey, Brown, ngiv1e, Groetzinger,~and Jacobson‘ r“.::. .

"mEetfng was.- we]T\p1anned and he}dnin an appropriate setting‘ the'new
Learning Resourcés Center. and excellent.meals~were provided .
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" Greatest Overall Weékqg§SES. l : *

1.. Too much time was spéni on the “hitty-gr{tty" of specific programs - &7
. instead of addressing the broad phi]osOphicq] questions -of nontraditional
education suchxas igsues, consequences’, impact, evaluation, finance, etc.

should have been spent in the "how" of the teaching-learning process

{

|

. . ’ |

*2.- The topics were aiméd more at administrators than teachers. More time .
insead of the “"environment" of nontraditional programs.. .

3. There Qa§~top much "Tecture" time in the general-assembiy. Nontraditional
subjegts were presented in traditional ways. ' .

‘4. .Some §peakers létked'eﬁthusiasm, had poor audience eye-contact, and used:
inadequate audio;visua]s. v 4 . o
5. The meeting conf]%cted with THEC budget hearjngs and parking was a problem. -

6. There shoy1d have -been §ome-sma]] group sessions with organizgéfinteraction
by participants. o Lo . SR

—

Additional Comments. T o ' . o

-

+ 1. Hopefully, this will be the first meeting of an annual series with Jocations
., rotated and subject matter varied to include other matters related to non-

traditional education. .

7

2. The audience should incﬁude«}engTatﬁrs and ‘other selected citizens.

We_need "nuts and bolts" how-to-do-it sessions organized around specific
teaching areas. , . 3, -

‘ ' ﬂ . ' * . ' (3 . -
4, The progtam should be -more competitive and dravi speakers and .programs
from ‘throughout thé Southeast from public andzpnivate institutiqns.

5. Dealt too mych with the machinery of nontraditional education and not
enough with defining what it is, who are the students® what is the cost,
and what is the relationship between the traditional and nontraditional.

academic classroom inhovations.:

6. The emphasis was too much on continufng educqtidh and not enough-on
S . ‘.
" 7. "Congratulations'"- the'meéting was weli' conceived and* planned and should -
be repeated each year with efforts made to attract a wider audience and
\ should includgytopics such as marketing, .public_information, ptanning
. strategies, and evaluation. -~ - .~ " : e S
. . . . v A é i " ,
8. "I wasted my time and money, the displays were pure 'pub)ip relations,' .- .
" and there was. not adequate gontrol during breaks.. People came in laté: = . |
*and disrupted -the meeting.. .- . e e P o

.

S, L ¥,
. . . I o~
-

9. "The presentors should make use of muTtimedia, the materjé] Should'bé
erest, qgg'should be less.

. :' ',A - . . N -~ ot - - ,*/
* .z 2"
. -3
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We need to look more closely a fopicsksuch as: (1) Experimental Ledrning;
«(2) Team-Teaching; (3) Contraft Degrees and Interdisciplinary Courses; -
(4) Who is the Nontraditional /Student in Terms of Age, Race, Sex,
Purposes, Goals, -Ability? (§) What is the Responsibility of a University
Concerning Certification? (7) What is the Relative Cost of'Non;raditiona]

Education? Are There Cost Benefits? .
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The t1me of the year for the Sympos1um was. abouter1ghe*u ;; = ;,% < -
& 9‘}“‘“"* “' ;,;‘ L W 4 b
The program format prodeed suff1c*ent Opportun1ty for aud1ence " .
participation. X 3 o
-t g %
The program content was Suff1c1ent1y var1ed to cover a wide-range | "
of interest. ) h . ) »
- The booths and dispfeys'provided”hglpful informatiaf. e T

6
’
.

APPERDIX A S T '

‘9 ". o, ’ o

following statementSVére inténded to prbv1de an evaluat1on of the &

o . ..

The Sympos1um helped to develop new ideas and concepts which 1 can , .~
_use in my work ‘ ) » ;

I would 1ike fo see other programs on 1ssues re]ated to Nontrad1t1ona1 Lo

tearniqg ., . .t : , N
I woqu l1ke to rece1Ve 1nformat1on ‘on existing Nontrad1t1ena1 programs o
‘and future developments throughout the state.. ' N &, Y

ks

The purposes ang ob3ect1vesxof th ympos1um are re1evant to h1gher K
education. , ; ' ¢
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