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The phenomenon of steady state will not appear suddenly on campuses
throughout the countryin the late 1970'S and early 1980 when the number
of high school graduates diminishes. It is a gradual process influenced
bylocal circumstances. For some campuses the process has begun and the
term "steady state" has become a euphemism for "less": less of every-
thing--students, budget, 'faculty, even public support. Whep this situa-
tiOn becomes endemic to American colleges and universities in the next
one and onehalf decades, the experiences of institutions which have
coped with steady state may be useful to others wishing to avoid or
minimize its effects. Successful strategies may be identified for
further refinement and adaption; at the very least, failures can be
analyzed so that they rieed not be replicated during the years ahead.

Robert Birnbaum

Chancellor
University of Wiscaps-i-n-tshkosh.

INT DUCTION

a
Th, primary characteristic of steady state is-that it lessens the flex-
ibility of an institution to respond to the demands of cha ge. Colleges
and universities find it difficult, if not impossible, t initiate new
acclemi piograms, to expand learning experiences, to fin opportunities
fort facutWdevelopment, and other dynamic activities which serve new

- , learninAteds. Steady state hampers the very activities which might
enable aninstitution to overcome steady state by appealing to learners.

Y

The\!iniversity of Wisconsin-Oshkosh, beginning in summer, 13.75,,will
. :

atte pt to counter the stifling effects of steady state by increasing
alte atives through adoption of a new calendar. Although the program
has b en developed under the rubric of "calendar reform," it encompasses
many 1 ortant'elements relating to institutional functioning, ranging
from f culty workload and contract provisions to curriculum innovation,
facult development and student flexibility. The main focus of tile new
calendaris upon the use of time. -Time is usually overlooked in con-
sidering the resources of an institution, but, In facts the manipulation
of thislvariable can have potent effects upon the edu4ational *ocess.
In the calendar, time is used in three ways: to support faculty devel-
opment, to increase student programming flexibility, and to encourage
curriculum innovation. Unlike many non-traditional calendars, it does
not substitute one set of temporal limitations for another; but rather
imbeds a radical approach to the use of time within a traditional
semester, permitting-both to function simultaneously. The calendar
retains a 17-week seines-ter; but breaks it into modules Aid' can be
used to plan courses varying in length from three to 14 weeks.

. .

The alternative calendar is constructed upon existing unique insti-
tutional strengths for the purposes of defining a distinct character
which will attract students and faculty, serving as a structural focus
for dynamic change, and Meeting the needs of pew learners. The calencker

i,- thus servevms a response to the problems of enrollment declines,
projected not only in the institution, but throughout the entire Uniyer,
sity of Wisconsin system.

As the!Colleie pool decreases, competition foil students will become even
more intense than it present. A distinctive, coherent and identifiable,
chiracter is Important in such a climate because It separates an !mai-

.,
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tution from its competitors. It-also Raesents- to external constit-
uencles, as well as internal constituencies, a well-defined insti-

tutiOnal mission which in turn serves to focus the goals and activities
"of participants. Additionally, it builds a stronger consensus
regarding necessary based budget reallocation, and defines institution-
al strategies not only for survival, but for development. A distinct
character can mean the difference between a healthyLinstitution acting
continuously and analytically to solve serious problems, and one
feverishly caught up in decision-making by crisis.

The distinctiveness which can provide a focus for institutional/goals
and priorities, as well as attract students in a buyer's market, must
be built into the organizational structure. Colleges-and universities

are notorious for their resistance to change. The ability to insti-
tutionalize innovation through restructuring was seen as essential to
sustaining a program that at least initially would run counter to
institutional traditions and norms. The new calendar provided,the
structuralrfocus by significantly altering temporal sequences which
influence faculty assignments, teaching methods and student flow
through the system. The administrative Organization was then revised
as a consequence of these changes to reflect the needs, of the new
calendar.

The third point, the needs of new-learners, is'related to both demo-,
graphic trends and educational Philosophy. Declining birth rafnand
the resent decrease 'in percentage of high school graduates enrolling
in college made it probable that enrollments could be stabilized over
the long term often or fifteen years only by increasing access for
new learners: housewives, working adults, retired persons and othSrs
for whom educational opportunities traditionally have not been pail-
able. Accessibility for such persons must include dimensi -tither

than geography. A potential student can live next d to a college

and yet not have access to it because of admissions_stindards, pre-
requisites, program limitations,. or scheduling conflicts. Courses
which-require attehAance at three classes a week over a seventeen-week °
period, during the mid' le of the day, generally do not serve the needs
of the adult learner. Neither do they serve the needs of the.younger
so-called traditional students who for personal or economic reasons
must move in and outibf course work more frequently than is possible
in 0 traditional semester system. Any new calendar should operate to
permit students to register and study at times more convenient to their
individual needs if-the interests of adults, or any part-time learners,
are to be served-properly.

'BACKGROUND 4
N,

In 1971, UWO began operating under budgetary bnd enrollment constraints
that, if continued, threatened to destroy its ability to function as a
university. 'During that time, attempts to circumvent -the financial
exigency.through the most oft-suggested methods proved ineffective or

--, inappropriate. The retrenchment was in and of itself disruptive;
contrasted with the expectation's' of the. years litior to 1.971, it was

an ordeal. .
. ,

, .1

I The devet4poent of-UWO is representative of most colleges and unlver-
,

tides) fit-shares with hundreds of its sister institutions a one

i

hundred-year progtestion from normal school to teachers college, state

. college, and, finally, to state university. By 1970, UWO had become
page 2
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the third largest campus in the extensive University of Wisconsin'
system. Its policies and-programs were established during a period
-of contin4d growth and .served t e university during a decade that saw
its enrollment grow over 300 perc nt: from 2,842 in 1961 to '11,817 in
1970.

The university projected significant future enrollment increases and
interpreted ambiguous signals from statewide coordinating body as
encouraging its development into th third major doctoral institution,
which, together with the Madison and Milwaukee campuses, would be the
principal agents _for advanced and ptofessional study in the state of
Wisconsin.

By 1971; a seriesof events had begun which clearly would render the
expectations unrealislit. Increased competition ftom vocational' ;
institutes, new public two-year colleges, and even a new public four-
year institution in close proximity-resulted in a reduction of UWO's
share of the college freshman pool. This reduction was exacerbated
further by declining college attendance rates among high school
graduates.,

The effects wer- disastrous. Between 1970 and 1974 full time equiva-
lent, enrollm t declined 15 percent and an enrollment-driven-budget
formula de reased operating funds by the same percentage during that
period he university utilized its budgetary flexibility to base-
reallocate among 'various prcigrams, and managed to take the smallest
proportion of the cutout of instructional areas by draconian measures
in other areas. Still, the number of faculty positions-declined by
10 percent during that period, and in the spring of 1974, 22 tenured
faculty were placed on layoff status. )

The budgetary restraints enabled UWO to assess early the effectiveness
of the proCedures currently being proposed as alternatives to the
retrenchment f the steady state crisis. It tried many of them, but
the impact was in the long run, too little and too late.

For example, institutions now are warned to study carefully depart-
mental tenured faculty in the face of enrollment de s. This Is
sound advice for many reasons,,but its eness as a specific
deterrent depends un n s. For example, in some disciplines,
such' as English, acultysize is determined more by freshmen enrollment
thah by total enrollment.. In 1970 UWO had an English faculty of 63,
of whom_halfcwere tenured. In 1974 the department had to be 'reduced
6--4-3-rfaculty all of whom were *tenured. When,enPollment declined
still further, only tenured faCIAly were left to absorb the crunch,
and eight were jolaced on layoff status. No -one could call a tenure
density of -50 percent too high. The problem was not caused basically
by expanding the tenure pool, iut rather by decreasing the departmental
base. There is obviously a limit to the flexibility any department
can build in to avoid this kind of problem.

The university also has'e ted early retirement as an option to
'senior faculty. However as is now being recognized, this is a one-.,

ive solution. Because-a majority of the
10 years, i'nsti'tutions such as UWO
-with very few close enough to retire-
. At best, -'J program Of early retirement'

4elaying strategy rather than asolutlorq

faculty relocation leaves (trading. /

t

al deyelopment puiposes for a letter,

time and generally
faculty was hired i

typically-have a y
ment to have any noi
can be viewed only

UWO participated in a progranco
one year of salaryfor profess.1
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of resignation), faculty reas%Ignment leaves, and the most troublesome
of all, faculty retraining teaves. The latter were for the purpose
of -per-m-i-t-t-i-ngtenured facutty in-overstaffed departments to return S&L

graduate school for a year with full salary to prepare` themselves for
reassignment to a related department. A total of eight tenured persons
were reassigned and put into retraining programs. It was humane, it
saved additional positions and avoided a further violation'of prin-
ciples of tenure. It also uncovered many problems, some of which' have
not been discussed fully or appreciated by proponents-of such programs.

Faculty retraining involves bringing people into a new department who
are not fully credentialed, when a surplus of fully qualified candi-
dates usually exists. Students understand the potential impact of such
an action upon the quality of their educational program amd provide a
powerful political deterrent to its extensive use.- Tensions also are
created within the department and questions can arise as to why these
faculty should be accepted when they hold their tenure'from another
department., Does 'the assignment ofa retrained tenured faculty member
into a department lower the chances for a young, fully -credentialed
and effective teacher to achieve tenure in that same departmeh,t1
These and related questions probably will keep the potential for re-
training to meet steady state needs to a minimum.

The experiences of UWO indicate that the institution desiring to
counter the,debilitating effects of the steady state environment must
look beyond minor manipulations of personnel policy for a long-term 1

solutipn. ft must come to grips with an examination of its total
program and services and assess the degree to ich they will remain
attractive during a period of increased competition for a declining,,
pool of students. Institutions which meet the/needs of their con-
stituencies in distinctive ways will be more_Jikely to escape the
destructive effects of diminishing enrollments amd resources than those
which continue old policies in a new era.

cit '

PLANNING STEPS

As UWO evaluated its present situation and cohiidered its future, cer-
tain unique strengths and experiences emerged as possible bases for
a new approach to its programs. First, the institution was located
in asmall city in the middle of ,a major populatioetenter; thus
establishing both a minimum level of traditional enrollments based on
demographic factors, and assuring a pool of potential part-time adult
learners within easy commtiftng.distance.

Second, the institution had'amassed significant experience in self-
paced instruction over a three-year period. By the spring of 1975, ,
over 150 credits of auto - tutorial, self-paced curriculum existed in

two separate programs which enrolled veer 20 percent of the students.
One program, called44i, offered traditional coursesin self-paced
format and served at a curriculum development laboratory for the

, college of letters and science. The other, called General Su-idles,
'begun in 1974, offered sequences of computer-monitored, one credit,.

if faced, interdisciplinary tourses which could be taken separately
_studeneor grouped in certain waysito satisfy university general

*on requirements. Recognizing the potential of this lffttruc-
ilArresource, the university experimented in 1974 with a system of

continuous registration too:permit students to enroll in a self-paced
coOrse at any tune daigg the semester.
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Not all faculty supported the 4-M or General Studies program*, or the
concept of 'continuous registration. But the experimentaiiiinWitirand
the implementation of these programs was testimony to the presence of
a significant cadre of creative and'able persons who could develop
time-free and, to a lesser extent, space-free curriculum components.
This was, of course; an important element for a flexible calendar
system.

The third factor which influenced the development of anew calendar
was the recent history of the institution". Enrollment decline and
budgetary reduction had been constant and severe. The layoff of
tenured faculty was a traumatic event climaxing several years of-
anxiety and crisis. A new university administration appointed subse-
quent to these events with the expectation that change would occur
found it much easier to accomplish than would have been the case had
the campus been stable and the faculty secure.

a-- .

The institution therefore was predisposed by the events of retrenchment
to favorably consider any reasonable alternative to past' practice which
gave promise of relief.

The discussion of the propoged program was done in a manner that:
attempted to share fully all information On past and projected univer-
sity problems; identified the charactersitics of the program in enough
detail so that eveIone was aware of the major elements; and, en-
couraged opinions aeall times and through all levels in the develop-
mental stages. To create an atmosphere for open and constructive
discussion the administration published a series; of thirteen "calendar
papers," each from one t--30 pages in length, dialing with a specific

're1aspect of calendar reform, which we mailed to all faculty. In
addition, administrators met Individuallyy with over 40 different de-
partmenls in meetings of two hours or more to share informetion and /
accept feedback. Meetings also were held with the student newsAper:
When the oncept, initially broached to faculty In August, 1974, was
presented to a faculty referendum in October, 1974, almost,90 percent
of the fa ulty voted, and 66 percent were in favor of -the new program.
It also carried the endorsement of the Faculty Senate, the Oshkosh
Student Association, and the student newspaper. .

, -

Just as its review and eventual approval involved large numbers of
campus participants, its implementation was managed to inform and
utilize persons from the entire .institution. A Calendar Coordinating
Council was formed to coordinate the new program, with,12 faculty-.

" student-administrative committees. Each committee dealt with a
,separate aspect Of the new calendar, such as academic policies, curri-
,culum, registration, faculty responsibilities and evaluation. ',Their

page 5
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recommendations went'to appropriate faculty, student or administrative
groups before final review by thi chanCellor. The cduncil was set-Up
as a "kleenex-committee" which Would Be discarded once its primary
function was served. As a result' of their activities, the university
was able to identify and resolve aililostall of the major problems
whichaqcompany a change of.this aagnitudn a period-of seven months.



DESIGN AND OPERATION

f

The Oshkosh Calendar -Plan was developed to meet in a distinctive_ way

Jr,1: the needs of present, and projected UniVersity constituencies.

The calendar combines a traditionalo semester system with elements of

he 4-1-4 and the Colorado College modular approach. Two main

semesters are offered, each 14-weeks in length, each containing two

seven-Week modules. Additionally-, each 14-week,semester is followed

by a three-week module. A summer semester of eight weeks includes two

'modules, each four weeks in length. Courses may be offered intensively

overe three -week module", less intensively over seven weeks, or in a

more traditiohal 14-week semester. Faculty may be assigned t6 teach in

any module', but the total time on campus and the total nmmber,Of =

courses ,taught remains the-same as under the traditional calendar. in1
_ cluded in the program is a system of continuous registration which per-

ffitsstudents to enroll and complete courses at various times through-
-.

out the year.

Traditional .17-week Seme'ster

_
.

14 week semester
.

3-week'

module

\

.

7-week module

_

, .7-week module

REVISED OSHKOSH CAI1NDAR -

' Faculty have agreed to teath additional courses (an activity which tra-
-,

diNtionally. takes place in summer school). for a reduced rate of added
4...-

salary SD that the savings can be used to support a program of faculty

development on a year-round basis.
,

The new calendar provides the university with the flexibility to:
.
_ ..

. .

,
., - .4

,,

. permita tradltior41 'calendar of too 14-week semesters to operate

without inhibiting the operation of supplementary alternative calendar

imbedded within it- .

.Offer courses of three, four, seven or 14 weeks in lingth

.
provide mutiple entrance and exit points for stuakts to facilitate,

stop-out opportunitles and increase'options for the parttime learner .

,and adults
.assign faculty to teach during various terms, including-the sumMei:,

to increase productivity
. permit faculty to concentrate their teaching load,so that blocks of

free time are esiablished for research, curriculum development and

similar activities .

. '.permit faculty to planlipe-month periods of noh-unixersity.activXty

in one year'by.teachin§ more intensively in another. . . ,. ^

. establish an in-service "faculty college during. two three-week

terms each year in which faculty will offer courses .to their colleagues,

,.,. either discipline-based or'dealing with new approaches to educatiOnl

techniques
.

.

.

' .: :provide-additional compensation to faculty for meritorious projects

performed outsi& their contractual employment periods. .

4
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STUDENT FLEXIBILLTY

It is ironic that as
the number of adult

educational experi
as non - tradition

ment at-thf; and otherinstitutiOns declines,
erested in and ready for a collegiate'
is increasing. By referring to these indiv.Ougls

earner's, higher education has managed-to place the
onus on the stud'en't instead of on the universities, which generally
have not choset( to adjust their traditional programs to meet the unique
needs of adu . For the institution willing to adjust its procedures
to suit stu exit requirements rather,than'admiistratiVe ease, there 4s
a large ma het of potential students waiting to beserved. -

As addit ;'these individuals have time commitments.tO family or vocation
which u/der present circumstances may preclude their participation in
highereducation., Few such persons can commit themselves to a l7-week
college course, and many who can do so find the present calendar re-
quirements difficult if not impossible to meet.

For such persons, the alternative of 14-, seven-, fear- and three-week
courses multiplies the opportunities for enrollment. Educational
opportunity is further enhanced by continuous registration whichenatiles
students to register in self -paced courses oradditsional smaller mod'ule's
as the semester progresses-, Even for existing students a calendar-wi-th
'multiple antry*and exit points to permit time out when needed for work
or other persOnal responsibilities may make the difference between
stopping,out and dropping out.

The careful and planned deVeloOment'of courses within the modular
calendar will lead to opportunities for students to,plan unique academic
scheddles. Student schedulihg may follow the pattern of the more -tra-
ditional semester. For example, a student may reduce the course load
ciring-the 14-week semester by taking four three-credit courses, and
pick up three more credits by taking one- course in,thethree-week term.
onversely, a student may overload by taking six three-credit courses
each running 14 weeks, and'a three-credit course during the three-week
term. This alternative, available to, the most capable students, would
perMit a student to earn a baccalaureate degree in less than three years,
by attending two skimmer sessions.

,

StUdents. may depart more radically-from the traditional semester
pattern-by combining the more intensive modules,. Forexampje, a full

----load of 15 credits may be earned in a semester with a student never
carrying more than two courses at. one time, two three-credit courses
during the first seven-week and the second seven-week term, and
one three-credit course in the three-week term. By combining courses
offered over 14 weeks with more intensive sevenTweek courses, self-

_contained modules of lbager.courses, three-week courses, and opOortul.
pities for registering in\$elf-paced autd-tutorial courses at any time
during the semester, students can put together prOgrans which vary their
workload in many ways to meet-theirs)wn personal heedt and learning
styles. In a similar manner, vacation times can be flexibly arranged
,to meet personal requirements for work, leisUre,,or amily-obligations.

Initially it was thought that schedulingoptions on the' feaditioWat'
pattern would predominate, and modular c. .rsischeduling would Increase
slowly. The faculty was encouraged, not re

. and three-week courses, and students,:bbvidds
utilizing modular codrse options. However,.it
the summer that interest rn and need for the prog
than anticipated. As of June,. 1975, 400 seven-week'
130 three-week courses were planned for thi'1975-/bfa

-

!red, to develop seven- 4

were'not:faMillar -with
camf:eY1dent earlyAn.

.

Was even sreatpr
urses,and flier

semester in

10

-

*
-It 1
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- 'additiOn to the/1500 141week courses. Purthermore, student preregis,-
tration indicates that more three -week courses will be needed, and the
,results-61 -projeCt-showed-IWoi.-thirds of th students'
supportingothe new calendar as supprior to the olth one.

There are at least three learnihg advantages offered by the'7-7-3
;!calendar. First; students will be able to concentrate on fewer subjects 4'

at one time. Marty students Currently carrying five or six courses each
Semester are trot Ale to focus attention sufficiently to minimize
learning. They must "fire-fight" courses as each makes demands. The
new .calendar allows students to concentrate on fewer.coursei for shorter
periods while still completing ihesame number of credits over a
semester. , Second, students who are unsuccessful in a par6cular course
will be able to repeat it soonerthereby hastening their return to
goodstanding--an important factor in'lesening attrition.\ Third, ,

highly, motivated students can complete the baccalaureate degree in
three,years, or both the baccalaureate and masters degrees in four.

CURRICULUM CHANGE-

The new calendar increases the flexibility necessary for curriculum
change and development. To begin with, facfrlty may select sequences of
time which best meet needs of the course material, rather than
'forcing each and every course into an identical time - frame. further-
more, by breaking theelockstep schedule of the traditional semester,
blocks of time can be opened to faculty for planning curriculum devel-
opment. For example, the three-week period at the end of a term may be
used to revise or develop course content., Reducing the teaching load
durin a 141week period will perffit a faculty member to develop a hew,*int three-week course and offer it almost immediately

. , _
.,

The,5alndarwill permit faculty members to arrange their schedules to
makeAeaching in interdisciplinary courses much more common thaiNi has.
been.' Departments can utilize the three-week term at the end of the
semester to explOre new pOssibilities for case study, independent study'
or-ntensive ".review courses for students who want'the added experience

*-,or who need to improve- skilfs.

//
lhe calendar will encourage variable credit courses in which students

....

ci-i enroll for.11ess or more than the standard credit in. an elective;

one-credil courses designedto stand alone, to serve -as one-credit
modules within interdisciplinary coirtinations, or to serve as intro-

.. ductory modules .to be followed by one or more 'credits of independent
study. Departments may group three or more courses offered inlensivelY.:

during the 14-week or two seven-weik terms and offer an integrator
course during the threw-weeW term, possibly as an applied studies
project.

. .

,. .

1 .
.

The scheduling opportunitieofferid in the concentrated seven- and.,
":- three - week' germs can affect draMatlCaly the ditvelopmentof "on Soca-

, tiin" learning experiences, inttuding the possIbilip of transporting
_

.entilv courses to sites appropriate to their content. It enhances _

°Otto.. unities far off - campus, learning. experiences, such as work-related
-..__:: inter ship, field studies, Oinicalinternships and intercultural

: progra s.abroad-or at home, which at present generally are avaflable,
only du ing vacation periods or semester-lo4g programs.

. ......
.--

ding
.

FACULTY DEVELOPMENT - ,
, ..

// rA faculty member MIS many roles: teacher; advisor, scholar, and coury

X ---

S-



;
- -

, .
. mittee member, among others. Traditionally, all roles are performed..

:!....------. concurrently. The teaching schedule Is the primary- determinant of
-, faculty time, and for many.. faculty,.-the demand of fhe cltssr,pom'and

.

-
i

.;e6'
. laboratory effec ively preclude heir full Participation in other

' '

--,
,

/' activities. T is is not .ecause:the total, amount of time avail-
able is so li ited, but al be.use the present calendar does` not
permit Into-Ise and sole teAtion to any 'one of them for any substan-
tial 'pepfod of time. Tie constant and ever resent deMands of class,
exam(a.tions, prepara on, grading and other responsibilities of the
Illssroomaffectively prevent the accumulation of that most precious- academic commodity--time.

page 9

The new calendar reorgani e faculty lo d dimensions of the.
academic year.to_provide greater opportune ies for course develOpment,
univeraity--.0Vernance responsibilities, esearch, and other profession-
al activities. Faculty responsibilitiessremain the same as under the
'traditional cafendar: an annual teaching load of 24 undergraduate
credits (or ,its equivalent) and campus-based responsibIlites, other
than teaching, extending* over 34 weeks. However, under the new calen-

. dar, the responsibilities can be distributed throughout the 34 weeks
in a different manner and one which serves to fulfill the responsibil-
ities'effectively. Under the traditional calendar all classes were
conducted for the full length of the 7-week semester, during which
time a faculty member w s also expected to engage in development,

-governance and researc . Under the new calendar, the 17-week semestor
is broken into smalle time components which can be used by the
member to separate t e ti-me-demand&-ofiavernance, research and devel-
opment from teachin Because the longest course option availdble is
14 weeks ra er t :n 17 weeks, many faculty will expei=ience a slightly

teathi toad durjng this time period. However, for faculty
teaching 12-cre t loads -within the 14 weeks, athree-week period at
the end of eac semester will be free of any teaching responsibilities.
Of course, s. faCUltY may chooselto teach part of their load durinb
the three- k term, and will have their load reduced proportionately
during the 4-wee 'od.

Faculty
I

memblers who complete, sir teaching rasp sibilitles in less
,

than 34 weeks will be engaged i Ca us-based ofessional activities
during additional periods to brl their total campus based activities
to a Regent-mandated j4 weeks. D rjrrg such periods, faculty members
will be required to be accessible toi students, and colleagues, and
engaged in professional activities related 't a vertify gover--
nance curriculum devel , and student c e rug. Sonic facuity,
members will be req4 te teach durirl.-the summer semester as part

.10f their.worklofd% d will be Ai o take a seven-week module during
'lilt fall or ngseme/ster a ei rNzacation period.

d over a two-year rather than 0 one-year
ndar makes it possible, to teach more intensive/

ty,workloaf is vi
period, the modular ca
ly during one porti of the-biennium, and comIxtinir two years of
vacation time in another to create a system of mini-sabbaticals.

--
Although under the-calendar it is theoretically possible foreac
faculty member to arrange a sche*sle including a five-month per.od
of vacation time every two years,inipractice ipi-s likely th the
number of such opportunities will be somewhat limited during the fifst
several-'years of the newHcalendar and expanded'xpanded in future years based
on.experience in dealing with the new scheduling procedures.

The,implementation of faculty development programs will become increas-
ingly urgent as_groWth Comes to 'an end, faculty mobility diminishes
and departments.and colleges become heavily overtenured. The new .
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calendar reallocates time in a manner which will'encourage ioctiv'Wes.
contributing to maintaining and enhancing teaching effectiveness. 'rt.
also goes "beyond this to providi resources. to support more extensive

.actf4les for professional renewal.. Time for these activities exists'

undeP'traditional calendars in. summer vacation periods,-blit,often
used ,for additional teaching far compensation rather thi'pertcnait,.'
development,: As a consequence of -the flexiti ity facul 69'1ns ignment.
treated by the.new calendar, as well as the agreement by thefaculty'.
tli_adcept lower salary levels for additional teaching,' the university
has been able to create a ,yearly fund of $200,000 for di'veloprnentixsp- '-
poses. Part of this fund will, be used to support faculty research per-
foOnSed outside the regular contractual period. A portion will be
al lqcated to each college to be'used under university.guideilaes for

'supporting extensive efforts in curriculum development, institutiOnal
service, institutes, in-service programs and professional improvement
activities... The balance of the fund will be used to support uniVersity
wide and inter-ctl lege programs', one of Which will be the. establishment
of a "faculty college' in which faculty will offer short courses'to thei-r

.. Acol leagues*.

.'POSTSCRIPT

The calendar plan is an attempt to deal with the.steadYstate crisis.
Whether it will provide an effective response to the need for cunt) culten ar.,;
refo without the luxury kfextensive development funding; for faculty

.

deve rent during Xhe era oVlimilted growth and mobility, and for
learint g opportuni tTes 'for a new generat km' of 'students remains to be ...
seen. ',An evaluation progAm which is to be'an integral part of the Apo -.
lerl tternpt;to provide 'at least protisional ansr.eti..to some -of. these '.

.. -.4 ons. The most et, rept entitle r will bk gliten by 'students through
ch.;- .. :. s in egro! intent pagems, and by .faculty lr.r aAeferendurfeplemed ,! : 'J.,:
for 7, two years after implementation, which .iii.11 either suppoft a '., .. ,

cont ation of the calendar or return the 'university a more ttaldi ''.'
t Copal use' pfmt ime aS a !resouree'..7 ,'*; ,,.- . .

i - .. .
Community reaction has been uniformly .positive; agd'fdculty and admini
trators, while tired after oh' of tlYe'rApst .deniand.ing semesters the
cairpas 'has-'been through, appear leas) ca :Rost",

. . . . .

I f' the progrIM is successful, drbmatiichanges ;should appear in student
profiles - attendance patterni., 'apd atLituies of aU university grows*
dtiring.the -course 6f the eve' tiatiet pro'grim. Sftetttli.'tiscso'ochaiges occur'.;

, they will *iedicate tbe UW-Oshkbsh as made signi fitint peogress..in'es-r-
'ablishing 'itself As a `unitersity of .alternatible.". ...-.
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