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The pﬂrpose of .the midi practicum was to meet a high priority, concern -

%

&

identified as a result of a needs assessment conducted by the practitioner in

*

o -

the capacity of Director of Special Education in the Edgewood Inflependent

~

School District. The prototype of the Teacher Development was designed,
developed, and implemented in the spyring of 1974 and it proved effective.

-

— ﬂ_wrlgrbfgadenttbe_scope and‘cpntent“ofﬁrheeIeacher Development Center, a proposal

*

.was written and it was funded by the Bureau of +Education for the Handicapped
: for '$80,407.C0 for the 1974-75 school year.
— The practitioner re—designed the Teacher Development Center throuéh ’

which both r:gular and special ducation teachers could Jenew teaching skills

.r -

and competeqcies to meet the educational needs of special children in the e
mainstream of education. The goals which the Teacher Development Centeﬂ .

addressed wer: as foliows:
(1) To renew competencies and skills of regular and special education -
, teachers emphasizing skills needed.to individualize instruction.

.- (2)‘ To develop a team spirif among the teachers attending the Teacher
. Development Center from the same school which would carry over to <
; ) their daily activities in .the school setting. X

~

. To achieve these goals the practicum activities were planned and

implemented as follows: .

3

| Pre-practicum Activities (73-74) .

- 2 2 -

+ . .

. éonddttang needs assessment for Departmnent of Specidi Education

Planning and designing Teacher Development Center pfototype

-
.

Implementing Teacher Development Center prototype in the spring
of 1974

W B

Writing proposal for federal grant submitted to Bureau of
Education for the Handicapprd. It was funded for $803407.00

L . . . » . I N
GEE GEE SUN GaN S SEN AN N G SN N N I B e EE e
. . ~ " .y .

. Hiring Teacher Development Center staff — July-August 1974 "
- N
'
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Planning Fall training cycles and coordinating with district
administrators and Trinity University staff

)

! Implemcnting-training cycles for £all-1974 A

- o ) t,

.
Ve

.“

~, élanning'and'evaluating activities to expand the scopé and b "ﬁ
- content of the Teacher Development Center feor the spring training \
cycle e - .

E

*

Practicum Activities (Nov.Vl974—May 1975),‘ . . . ’ o~

. Planning and redes&gning the process involved in the two week 1 o

“ training session an the Teacher Development Center facility ’
. » <

*. Identifying and securing thé materials and Tesources for<the — —— T

learning centers in the Teacher, Development Center . .

3

‘S N .
: N
) .
-~

=
.
.
.
-

Site visits to Harlingen, Texas to visit existing Teacher

Renewal Center.-’ -
. Coordination with the Trinity University staff to plan registration

’ . and.course cregit for the training session -

Coordinating with school district administrators and school :
principals to identify participants

«

& i

\
‘BN T e
.

. Implementing six two*week training cycles and six follow—up
sessions . -
. Implementing‘followbup activities in the classroom during

interim period between the two-week training session and the
three—-day follow-up session at the Teacher Development Center

-3
.

Conducting weekly staff ,meetings for planning and monitdring
purposes i .

. Conducting evaluation both formative and summative

v

Although 75% mastery was achieved by only:l2% of the 73 participants, : -

* - significant gains were made by the majority of the teachers trained in the
. . ' A
center. The change and improvements were evident not only in the more effective
A0 .-
management of the instructional activ1ties but also in the physical arrangement

-

of the classroom. There was greateﬂ&dnvolvemeht of the children in the

H *

instructional process. . .

Y g
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I« is felt the bractiéﬁﬁ accomplished its goals. It will have to,continue

in order to reach the majority of the teachers in the districk. The Teacher 2

- 4
€ am

Iy

Development Center was implemented the second year through state funds and
it is éxpected.to continue into its third year. It is the staff deveiopment
component for the Department of Special Education and it is supported both

financially and philosophically by the Texas Education Agency, Divisibn of

2
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Special Education. , . »
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The ‘need, for -staff developmept and renewal of<skills -for both special

-
~

2 -

education “teacliers and regular teachers was given new emphasis with the

initfaticn of the new State Plan for Special Education in Texas.

4. 0N

Inherent

;in the plan is a mandate that calls for educators to identify an

instructional arrangement as close to thenregular education program

apgropriate to meet
" . In addition to
the district in the
the first priority.

address this need.

«

. s R e,

3as is
d N .

the needs of handicapped children. .

L3

+he state mandate,the needs assessment conducted in

fall of 1974 clearly identified staff dgvelopment as
The feachef,Development Center was conceptﬂalized to

A

Two specific objectives were identified to give.direction

designing of the content, and process of the center.

to ‘the planning and

These objectives were to assist teachers in the debelobment of skills to

-

individualize instructipn .and to develop a spirit de corp among ~teachers

sharing the training experience. To achieve the goals of the Teacher °

-

.Develophent Center the practicum.proﬁosed and did the foilowing:

«" - The centent aceas or 'modules" in the 1earning center wap}
.expanded from six to twelve, -
. The * procedure for the training was changed to consist of five

management systems experienced by’ the teacher trainees.
. Six training cycles were implemented in the spring ('75) whieh
included regular and ‘special education teachers and aides.

° &

.o Coordination with district administrators was implemented in
identifying Teacher Development .Center participants.
Rotating, or substitute teachers, were employed and trained to .
« replace teacher trainees in.their classrooms.

. Selecting, scheduling for Teacher Development- Center session,
and registering for credit at Trinity University was achieved

¥
e

. Follow—up activities were completed as scheduled..

1.
L

(4v) . _ ’
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' Weekly staff meetings were condncted by practitioner-and Teacher w2
L ”Development Centér.’ staff fo& the purpose of plagning monitoring
TS progress. R . .

-

s o - b .
The practicum was implemented‘and evaluated,successfully.

.
1 ! S “

n~in’ terms of e{feo@ op the "t teacher trainees as perceived by the

Preduct eyéi—
\ ¢

Insight .

uati

principals of the schools at the end of the year was very positive»-
into individualizing inst;&ction was gained by the majority of the practicum

participants. The content'areas were ;xpanded from six areas to twelve content
::reas and the process was totally changed. Tﬁe planniog of"practicum activities

v,

was continuous and involved the project staff after their employment early

-

-in August of 1974, ¢ -
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. . ‘ STATEMENT OF-PROBLEM * 7 ,

v e - LY e e
'0 » . . - - N ’ l._-
4 - The mandate from the” StateeBoard,of Education to place handicapped
! .. . ? - 4, . s

" students in the least restrictive educational environment has very Hefinite .

. impldications for local distridts. If the mainstreamed special students ‘are

te \\

to be assisted im*the regula* classk intensive ‘Prepaxration of school

- - . . v N

administrators and instructional staff regular ana special must be ‘urrder—

~

Tﬁ?‘practitioner, who was thé -

4

taken by the public scHooﬂbdistricts.

L

Director of Special Education in the ndgewood Indepgndent School Di &trict? }

* 'decided to try to overcome or at, least initiate an effort to address thié

0

Jn preparing ‘he district staff for the New Texas Special Education

< -

‘e

fproblem.

Program, it had become apparent that regular teachers were extremely anxious

:"about.the emphasis on mainstreaming. When this was initiated in Edgewocd

s
\ 4 .

it was attempted in five- schools, vith carefully selected group of

children and regular téachers. An effective match of teacher and special
’ M . [

¢ -
~

student was accomplished in the'majority'of the cases. Thegproblem of_assisting

the children educationally was still not solved due‘to the lack of knowledge
and skills in individualizing instruction by the maJority*of the regular @

< instructional staff, If the New Texas State Plan for Special Education was
s e

E . -
to succeed, a massive effort in rentwal of skills for all teachers would
. ° s o '
o~ have to be implemented throughout the State of Texas. s

N *

The specific problem areas identified for Edgewood I.S.D. were as

follows: . . ‘ .

« e
» a

o . Misunderstanding .of - the term "individualizing instruction."

Many teachers believed.this term applied to ifstruction on a
one-to-one basis only and were quite unaware that this could . -
be accomplished by changing the traditional manner of managing
. ‘the classtoom. They were not familiar with the concept.of the
teachér in the role of a facilitator .of knowledge ‘tather than
. the teacher as the sole repositor of all knowledge.

\ N
* -

-
3

. — ne -

e




. ‘ PV - . :
. ~ Most teachers we! ndt aware that there was more than one system C
T . " . of managing a clagsrodm. : : o . : -

.
~ M . e

N - & e

-

% .
HE N N ol
\

“ + The tlassrooms reflected the trhdit;onél'fiqp rows ?p&/three groups , R
for reading and occasiomally for math. Admittedly, there were - :
, also some Very. excellent and creative teachers but &Hmehow” the re '
‘ . was litfle or no transfer to the other teachefs ig'the&schdol.'
e , . e, i . o« S
R Another problem %déncified was that of communication between

. .gpeciat and regular teachers. - S, e - ‘
! ) . ’ ’ RN ) . o
It was hoped that through & shared experience at the Teacher
Development .Genter a common bLond could be'created that would

’”

]
a0
<
-

. ’ R carry over toatpe school setting. The.enthusiasm developed at, !
. » the center would,. hopefully, -cause 4 "ripple effect' and would
’ R permeate a greater number of the school staff. . '

-

/

T T

*a The regular staff was not aware of special methods and techniques '
o of instruction. - .

. 3 &
The JTeacher DeyéIppmenE Center would.expose the regular staff
to these; they would learn to apply them in the classroom thereby
. being able to assist special students. These techniques will
a0 . alsq help regular students and it was our hope that the regular |
students would also have the benefit of individualized’ instruction.
\ p) - AR Y

The practicum activities were implemented with the expectation that the,

.
> -
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above-mentioned problems would be alleviated or overcomed. For purposes of.

. Y

clarity aﬂd continuity a brief.overview of the initial development period

-

-

. of the Teacher Development Center will be given. For purpéses of this - i
Midi-pracéicum, the report will concentrate on the time between November 1974 1

and May 1975 which covers the pexiod of théAegpanded concept of the

v i "‘c,.r
Teacher Develophent Centet.
! “ " - . -7 -
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IMPLEMENTATION OF THE PRACTICUM | .

e et

‘ . i -
NEEDS ASSESSMENT . ' — '
; . ;e ‘ S : ,
. In the £all of 1973 the Department of Special Education entered into an . co

agreement with_ the Education-Service Center--Region 20 to conduct a needs M

e

<

assessment. ‘The results gainEd from the district-~wide effort would be

the foundation for the Five—Year Plan for the department. Dr. Jack Himes

-

.of the Regibn 20 and Dr. Jim Zaharias of Albuquerque, New Mexico, trained s

S - o

the‘directors of four districts who decided to conduct.needs assessments in B

.t o *

their‘respective districts. The training of the practitioner took place by

actually being part’ of the nseds assessment activities of the‘ESC—Region 20.

N
f
. «
. '
-
"

.~ ——, - ot i

'

They also were-to base their Five~Year Plan on the results of the assessment

3
.
~——— «’;

activltv. The practitioner then applied the same process to the needs T /
assessment in the disbrict. . : L ;

13

-
-

-+ R

The group that took part represented a cross~section of roles such agt="

-

*

NS T N N o EE

* -

an assistant superintendent, two parents of a particularly bright elementary

- N .

boy, an elementary principal, a middle school principal,'two coordinators

o .

e

of spécial education, a supervisor, counselor, educational diagnostician,

>

two lead teachers, and cwo representatives of the ESCj?O. It was a

» ~ Rl

dedicated and hard-working grovp. The needs assessment process involved

.

. N -
. \
A}

the_ whole. group initially. After a certain stage in the process was reached,

-
~

o v o mam a e

. we worked in sub—grqups. The meetings took place at the elementary and

-

middle schools, alternating in order\to\allow the principals(to be accessible - !

to their staffs. ‘ R : ' . ,‘.

.

The identified needs were expanded twice by disseminating them 'to large

.

< numbers of district staff and community members. They were then sent ont -
v

- i .

) - again to district community persons. Staff development was identified

a *

. . . LN "

as a first 6fiority need., B
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*  OVERVIEW OF INITIAL PLANNING AND DEVELOPMENT OF PROTOTYPE .

Th‘e practitioner reorganizedo the responsibilities of one of the supportive

4

had :iemons_trate‘d writing and organizational competenéies. The practitioner

L. with the assistance of two staff members planned the organization of the

»

l staff as well as those of a special education teacher. Botb of these petrsons

Teacher Development Center. We were going to attempt to replicate the concept

“ o8

initiated in the Houston Independent School District by Dr. Charles Meisgeier

P-l and Dr. Barr‘ymﬁé_lIa?wmmm{w*ftﬁm’t‘h*bﬁf“budget-'our—gf-fﬂrts_would—he_
.Q ) limited. 1In spite of~some problems--within the staff, and administration--
\ thé cénqér opene& i Jaﬁu%fy and continued through May. The feedback giveh
I \‘\ the Superintendent was positive and we were encouraged to write a proposal
for Féderal funds to expand our efforts. ‘i\\ -
i I The pract'itione'r with the assistance of two staff members wrote the

proposal in the Spring of 1974 and\it:a was funded ‘in its entirety for
$80,407.00. A coordinator and two other staff members were hired in July
and-the planning phase started August 1. It was decided that the Fall

. + [N . .
program would be basically what had been developed the previous school year.

- -

A

During the fall,. efforts would continue to brodden the. scope.of.the content

*

P

7

\and to implement: the process of the Houston Plan Teacher Development Center.

N

From August through November accivities imf)lemented were as follows:

.
~

‘Identified new location. The school where we started the
Teacher Development Center needed the two classrooms for reading
classes. We relocated in a junior school where we were given

. two classrooms on the second floor. .

. Remodeling of the 2 classrooms took two months to compfete
.seeé Appendix A .

14

Ordered all equipment and supplies as indicated in p?bposal
budget. ¢ .

-

. Cooz:gl\fﬁated wi:th chairman of Graduate Dept. at Trinity University

. for 3 hours:credit for the 2 weeks training perdod at the
l ' Teacher Development Center. Credit was awarded for a workshop
caurse, *

1o

——————
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”

Coorainateé and planned participation of professors as
consultants to the Teacher Development Center for participation

in Direct Instruction, — -

Orientation of district staff to Teacher Levelopment Center
purpose and procedures. .

-

) Planned and implemented a Retreat for Administrators sponsored

by-the Teacher Development Center - see Appendix B which was '
attended by 125 district staff. .

Coordination with district principals on the selection of
teachers and aides who will participate in training sessions.

Planned and organi%ed the registration of participants at the-

1éﬁth@r‘DeveTopment—eenteruw&eh—the—chairman_oﬁ_the_craduate

- e

Department, Trinity University. t

Implemented Fall cycles--3 two weeks training sessions--in
which 32 teachers--regular and special education and 11 aides -
participated (See Figure 1).

Implemented three follow-up sessions as indicated in Pigure 1.
Thirty-two participants were awarded credit. Some earned
under-graduate and some earned graduate credit.

o

—rrmoan

< . pm—

.
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t Figure 1
TE‘ACHER DEVELOPMENT .CENTER-~~CY CLE SCHEDULE
, FALL 1974 '
SCHOOL CYCLE PAR\'I:I CIPANTS "GR: 4SUBSTITUTES
I LOMA PARK {##1 Barbara Eisenhauer Res. Joe Ober-Hauser
Oct.14~25 Jerri Spiecherman Res. Evelyn Neal .
Rita Contreras Aide " None
I . .Margaret Simpson 4 Emma Baxter
Follow-up Thelma Stansel Bi.3 Isabelle Williams
(Dec. 2-6) - Dianne Veal 4 Jeannine Johnson
l WINSTON Janice Sanchez Res. Ora Williams
' ’ B Martha Martinez Aide None I 3
Louis—-Alvarado 6 Nick. Gaitanos
'. Viiginia Boyd . 5 Louise Gaitanos
. Dawn Cenavit 4 ~» Elizabeth Garcia
Alice Seay 3 - Myrtle Nichols
l Allynid Bunten Lead Teacher”  None
' GARDENDALE ) Frances Robin - Res. -~— Joe Ober-Hauser
' Oct. 23 - Lucy Zarazua Res. Evelyn Neal ,
Nov. 7 Blanca Cardenas Alde None )
l Florence Gonzales ~ Aide None
Follow-up Connie Peche” Bi. 1 Myrtle Nichols
" (Dec. 9-13) Victoria Garcia Bi. 2 Jeannine Johnsont
° Maria Alaniz Bi. 2 Isabelle Williams
l Elida George - Bi. 1 Ora Williams
Helen Escobar Bi. 3 Euma Baxter
, BULESON . Julia Brown ¢ Res. ° * Gladys Porcher
JoAnn Hermande2 Alde None
Santa Jimenez Aide None a
Louise Baker 3 . Nick Gaitanos
Yolanda Jimenz Bi 3~4 Louise Gaitanos
i o Robert Mills Aide None
TRUMAN JR {3 Stella Higginbottom Res. Joe Ober-Hauser
Nov. 11-12 Dolores Aguilar Aide <None
Mary Edna Bono Sos. Sci. Louise Gaitanos
Follow-up James Hill Band Nick Gaitanos
(Dec. 16-20) Dolly Marroquin Art—Craft Ora Williams
) Peggy Schoeffler Migrant Evelyn Neal
Many Alvargz Aide None
ESCOBAR JR. #3 Ruth Sagabiel Res. Jeannine Johnson
Tom Baumjarten Res.
Nov. 11-22 Patricid Brown Res.
. Ray Alejandro , Aide None
Follow-up Sylvia Elias " Aide None
(Dec. 16-20) Anna lee Coryell Lang. Arts
. Exrnest Moreno Math . Emma Baxter

-~

1o

P
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TEACHER DEVELOPMENT CENTER

-~

RATIONALE AND OBJECTIVES

The Teacher Development Center is an action oriented in-service program
. R oF

designed to develop competencies for-individualizing instruction in bar;i—”
cipants attending the two-week- training sessions. The concept of the . oo
- Teacher Development Center is'based on the premise that the Teacher Develop~ .

ment Center is a support'system and as such can provide very effective

inservice for school instructional personnel.. The teachers and aides who

,participate are involved in teaching activities. They bring the real

experiences and broblems of their classroom activities and they are able

to apply them to the expériences in the training session.

v

- The éxpansion of the scope and content of the Teacher Development Center .
a i

will permit the achievement of two main goals which are as follows:

A TS e IIIL} N . lill L ;-III‘ L}

1, To develop skills among the instructional staff in
individualizing instruction to meet the needs of
handicapped children who have been mainstreamed.

2, To develop the ability to function effectively as a team in
resolving learning problems of handicapped students in the
mainstream of school life.

Instructional staff, both regular and special, need to be aware of

the appropriate educational intervention to meet a special child's ’ o

educational need. In order to address the need, specific objectives have

been identified as follows:

1. To develop competencies in diagnostic skills
4

-

|
2. To develop skill in planning an individualized educational !
program based on diagnosed needs ) ' I
!
i
i

" 3. To learn to use technological resources in educational programs

4. To be aware of special techniques and methods in
Special Education
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5. To develop competencies in the remediation of language, ‘reading,
and arithmetic difficulties . ce

6. To develop skill in implementing a variety of classroom
mané%emeﬁt systems -

7. To leam and implement behavior control techniques .

- - It 4s-expected that the teachers gttend}ﬁg the Teacher Development Center

will start a self-renewal effort which will be continued., It is aLgS

A} -

" expected that they will becom® catalysts for effective change in their schools.

PLANNING AND DESIGNING EXPANSION OF TEACHER DEVELOPMENT CENTER

The Fall Semester training cjcleé were comﬁleted on November 20, 1974.

- -

L =

o fper o e e

‘The practitioner, coordinaéorzgénd follow-up consultant met with the chairman
of the Grvaduate Depaﬁtmegt and réported the compleéion of commitments for
awarding of credit. Gradéé.and crgdit were awarded to all 32 ‘participants.

Intensive planning sessions for the redesigning of the Teacher Develop—

ment Center were initiated by. the practitioner the week after the end of the

Fall Semester cycles. The staff met with the director (practitioner) and a

consuitant frqm’Trinity University. The amount o% work necessary to reorganize
_was phenomenal. It wa; decided that tasks would be identified aﬁ& ;ssigned to
staff hembe;s (éee Appendix C). Weekly monitoring sessions were held at the
Teacher Development Center in order to be ready for the Spring cycles which
were scheduled for January 13th. Due te the amount of work to beAdoPe, ?hg
first cycie was rescheduled to start Februéry 10, 1?75:
The Teacher Development Center initially consisted of seven modules:
(1) éehavior Modification, (2) Classroom Management, (35 Individualized
Instruction, (4) Diagnostic Teaching, (5) Prescriptive Teaching, .and

(6) Precision Teaching. The setting consisted of five 1earniné centers

N
< -

which represented learning styles. In our initial effort the teacher did not S

model the role of a facilitator. By facilitator is 'meant a teacher manager

[

as’opposed'to a teacher as sole repositor of all knowledge.
P i
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The participant; worked their way through LAPS—-Learning Activity Packets.

The concepts were reinforced in each leérning center using“a different.modality.
N r

-

N /
N S N
H
“
.

The reorganization planhed for the Teacher Development Center consisted
of completing the following: T -

L Twelve modules See Appendix D.

e L . T

Learning .centers developed to represent learning styles or
modalities as follows:

" DUENVEERMG
*
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]

(1) Dfregt Instruction (Lecture) Center

-

(2) Audio—vasuals Center

' -
.
]

%) lProblem—Soi@ing~Center o Lo

(4) Games Center . .

N

13

e

{(5) Related Readings Center

-

(6) Show and.Tell Center : \ _ .
- (7) 1Instructional Materials Center -
The practitioner, with the assistance of the staff, organized the collection of

material and information to describe and explain each gf the twelve modules

¢ " - \

in edch of the five{iearning centers. A pre and post test for each module

e

s ¥

in each of the labs also had to be written as well as a comprehensive diagnostic

3
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test. ’ . ’

3

s

.The coordinator was assigned the task of developing the outline for each

_content and writing the objectives; one of the assistants was to research and

a

[

locate the audio-visuals. Ten floating_teachers as well as a coordinator

<

from the Department of Special(Education were assigned to the collection of

-
3

the modules data. The follow—up consultant and the coordinator organized the

.
% o, 3

i

!

i

!

. material for the modules as Lt was brought in by the Teacher Development Center ‘
!

}

staff. The practitioner met with the staff to review progress on a weekly

]
i

baeis. Contact with the coordinator was on a daily basis, - — - — -4

» [y
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SELEGTION OF PARTICIPANTS

In designing the Teachér Developﬁent Center, it was decided that teachers
would be selected on a voluntary basis. The reason was §imp¥e. Teachers who
have a commitment to education will be receptive to new ideas; they will

implement what they have learned and will demonstrate through aétiens the

— - . AL - - . ——ee D

effectiveness of the training session.
“The teachers and aides who participated were released the niné days for

the training session and three deys for a follow-up periou one month lat;?k

Each session had from 15 to 20 participants at a time. \\\\

In order to receive erédie, ‘tﬁey‘had ‘to do the-following:— —

. be accepted at Trinity University
* _ attend a nine—day tralning session

. complete activities identified in contract

~ .

. complete project iilated to individualizing instruction

- " atterid a three—day fe}low-up session
. . N
(See FigurefZ for Spring 1975 Schedules for Teacher Development Center

participants and Trinity University Consulting Professors.)

\\
ORGANIZATION AND MANAGEMENT

The content aregg were iddentified as the result of information gathered

by the practitioner from-the district instructional staff See Appendix E.

The feedback evolved into twelve deuﬂes of study to be presented in the

management systems and learning resgptces of the Teac;er Development Center.

The modules are’as follows:
1. %ATLURE AND THE CHILD ‘ ¢
2. TEAGHING THE SPANISH~-SPEAKING CHILD ‘

- 3. GRADED/NON—GRADED CLASSROOMS

5

4.  WHY INDIVIDUALIZE?

5. TEACHER COMMUNICATION AND GUIDANCE l
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FIGURE 2.1

: l . K TEACHER DEVELOPMENT CENTER 11
' l ., cyce 1 o _Feb. 10-21, 1975
3 l " "SCHOOL - PARTICIPANT GRADE . SUBSTITUTE
o Linda Sanford Resource None
: Collette Menke 2nd.-Bi. Emma Baxter
' LAS PALMAS M.J. Saucedo . 2nd.~ Jeannine Johnson
] Mrs'. Porter . ’ 3rd. Gr. Gladys Porcher
Esther Montoya 2nd. Gr. Janét Swalm -
. l BURLESON Esther Garza Resource None
l Maria.Orta Remedial Reading None -
. Evangeline Krause lst.~Bi. Louise Gaitanos
GUERRA Edward Gonzales . 1st. Gr. ® Evelyn Neal
l Matilda Perez -*  2nd.-Bi. Leonardo Esparza
o ) - . z .
Elaine-Burrough. _ . __ “Resource None = - a
l - Frankie Reyna 6th ora Wilttiams—mm——-
ROOSEVELT Vera Lee Philips Reading Isabella. Williams
° . ' Genevieve Heffernan 1lst-Bi. None
l Aurora Clark 4th-Bi. - e
Raymond Salazar 6th-Bi. Nick Gaitanos
\lk LOMA .P Tom Matthei Sth Gr. '’ _ Peter Keating
l Cycle #2 3 . ..., TFeb. 24 - Mar. 7, 1975 ‘
Pauline Sosa _ Resouxce None
- Linda Pecker 5th. Gr. Jeannine. Johnson
LINCOLN Pauline Woodard S5the Gr. .o Emma Baxter
. Laurd Bonugli 3xd M. Maldonado
l‘ Alberta McIntyre 4th Gr. Evelyn Neal
) Mary "Rodrigugaz Isabelle Williams - :
l,“ e parlene.Rush.. - oo oo oo ... Louise Gaitanos .. . ___
> < Rena Hord * Mr. Grey
STAFFORD
A Verla Fowler Resource None .
Myrna Gravinger , Gladys Porcher
. Norrine Richards Resource » None
H.B. GONZALES Ruby Everett T . . Ora Williams
e Tanya Stewart ‘e Resource None
Cathy'LaFon ~ ~ ~ [ ~“Resource-—*-— - None
EDGEWOOD ELEM. Marilyn Rahilly Sth-Bi. "Nick Gaitanos -
Roseanne Hochman 6th Peter Keating

i |
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"“BRENTWOOD JR. _——Herminia Aguinaga

Resource

All -7 \ . - . )
.- i - ‘12 .
.’ ; —— ., P
' CYCLE {3 - Mar. 10-21, 1975 .
. > SCHOOL - . PARTICIPANT _ GRADE SUBSTITUTE ‘
. i 2 w
.- 3 Sr. Bezuer Resource *  None
_ . irginia Phillips 2 ,
l CENIZO PARK Isabelle Navarro 2 Jeannine Johnson
: Martha Castillo 6 Peter Keating
. Rosantina Ruiz 4. Emma Baxter
l . " Frank Bécker - - Resource Non{a. ’
EMMA FREY Maxine Washington 5 . Nick Gaitanos
- ;I S Mary..Lou Trevino - 2 _ Isabelle Williams
~ _C 2 aides ; Resource None )
o s Viola Mathis Resource - None N
- l HOELSCHER Elajine Clemens Resource None L
. Monica leza (aide) Readin Gladys ,Porcher
Zenaida Mier 2 " Ora Williams
" . Ann E. George . 2 s+  Louise Gaitanos
- - - 5
’ Dorothy Mbsby, ) Resource None
l L.B. JOHNSON Ora Jackson . - Evelyn Neal.
Cycle #4 . April 1-11, 1975
l Catherine Beckworth Reading-7 Non€
, Rosalio Flores Resource None
' . Pete Ortega , P.E.
l EDGEWOCD JR. Pete Huizar Science-8 ’
e . Serdando Pena Soc. S.-7 Ora?Williams o
inez Lank ‘Soc. S.-7 Evelyn Neal I
l ° Margaret Spencer Reading None i
Ruby Hackworth Home Ee. Jeannine Johnson ;
) Jose Muriel Resource None & ‘
. Edward Cruz Resource None
GUS GARCIA Robert Salinas Soc. S, Gladys Porcher
= — -« —-—-@eorge—CGolon—— - ——- —Fine—-Arts———- - Emma..Baxter
‘,l David Chagoya Migrant Isabelle Williams T
. .. ., Dolores Connox Resource Non%;/d,,zﬁ’”'/y“
: WRENN JR. Dorothy Castillo Resource ___Norre
) Elva Rodriguez Lang. Arts Peter Kéating
v Ann Westmoreland Lang+ATt-7 Louise Gaitanos
N . N - f— —
l\ TRUMAN. JR. Doris Brunnexr —" Eng. 6 Nick Gaitanos '
None' T

R e e e e ———)
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l [ I .]:3
l CYCLE #5 April 14-24, .1975 ’
l - SCHOOL PARTICIPANT ) - GRADE SUBSTITUTE
. EC'E-'.[.I > Ann Arce ECE-II Emma Baxter
l ) Lynda Keller ECE-II Jeannine Johnson
H.K. WILLI;AMS ) Maxine Thorward Resource None
I -t Michelle Cabin 3 . Isabelle Williams
- Chris Condren Resource None
" - . . Carol Milburn . Gladys Porcher
l CORONADO Ms. Ortega 3-Bi. Peter Keating
B , Cornefina Villarreal o Nick -Gaitands
Alyce Ferguson Resource None -
N L3
' George "A. Easter Staff None ’
- - Dorothy H‘atfield . Homebound None
. : Mrs. H. Green Deaf-Blind None
l T.M.P.. Maria White .’ TMR Louise Gaitanos
) “ Sonja Russell . ™R .
N .. Shirley Corprew ~TMR Ora Williams
l . Dora Ginjuama’ T™R Evelyn Neal
“ l CYCLE #6 : April 28-May 9, 1975
N Francis Pelky Resource Nor;e
l MEMORIAL Berta Steinbeck English ___Louise Gaitanos
Virginia Can“}';oles-e Resource None
" Kathleen McGuire Resource None
' X Larry Szige,rs- English Peter Kearing
.- EDGEWOOD HIGH /:'Iyy‘/'l‘aylor Civ. Ora Williams
: o .T. Silva Geom—-Alg.
' - _ Louisa Domain Phys. Sci. : E
- a “ Mary Solis. English
— - -~ - 'Melinda-Schwab.— .. . ----Resource ____ _. i,___‘bfgng_g_ﬁ~m*w
. I J.F. KENNEDY David Ochoa Eng.-11 Isabelle Williams
i : Edmond Vargas Eng.-9 Evelyn Neal” ~
. (4]
' . Don Eakes Resource None
Eldizabeth-Beekly L. A.
Kenneth Toliver Science Nick 'Gaitzl_nos
BRENTWOOD JR. Mary Jo.'Chamberlain Math Emma Baxter
Theresa Miller Science Jeannine Johnson
’ Sheila Merritt Soc. Studies Gladys Poucher
- \\ 2 ‘o
\\. -~ - -\ J
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6. CURRICULUM ORGANIZATION AND -LAP DEVELOPMENT - o ;
l . OPTIONAL~- A. IDENTIFYING Sf. ED. ?ROBLEMS o~
‘ B. TESTING/DIAGNOSING SP. ED. <
I "’ . S®. ED. METHODS . ‘ p
. D: CAREER EDUCATION | .
B I
‘ - 7. 'CLASSROOM MANAGEMENT ) .
[ T o ) .
: l ) : 8. .ORGANIZING' LEARNING CENTERS
i 9. DIAGNOSTIC -AND PRESCRIPTIVE TEACHING IN THE CLASSROOM K
l ", 10. TEACHING READING e 2
. 11. TEACHING MATH
I - 12. USE OF AUDIO-VISUALS v )
l R Each module contains a pre and post test and a variety of instructional
resources -are available in each of the lefrning centers to reinforce the . e
¢ \ . . - -
. concept ‘being developed. The Teacher Development Center allows for the
teachet trainee's (or student's) learning style or rate to be considered. ‘

See Figure 3.

TDC MODULES ‘

-

o
g

7 . +
"_ _ -

3

The content of the Teacher Development Center modules addresses the

variables: of individualization of instruct:ion,.-effect of school failure on o

children, classroom management, diagnosing needs, and educational planning.

A Each module has been designed to éermit the participant; to direct

their own learning according to pérsonai need, rate and learning stylé.

e ———— .
—— . .

—_— : .
Each module contains-cbjectives; pre test and answer key, learning actiyities
. \‘\i‘\ ] .
and post test. Each module includes Diréct—Instruction from a staff :
member and/or Trinity University consultant. Each module area Is—~— _

[

G N o aEme

represented at each of the five }earning centers with each center focusing T

o e . . s <




Objectives determine the
Content

_.Pre and Post Test determine
* the Rate of learning '

;Reéou;ces determine the
Learning Style

Oﬁganization of these

influence the Learning
Environment
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Audic-Visual Related: Readings
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] . Fi'gure 3
. . TEACHER DEVELOPMENT CENTER DESIGN

-
’ i

Continuum of skills

¥ -
Pretest .
- @
3
:]
R N .
learner's: Objectives :
s R \‘\.
0| X
ol
Games Pyoblem Solving
- v ’ L]
Post Test ,
) H ~ ] ’:
E - i "g
! o .
Proteed to next sequence
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on the’ﬁarticular learmning style represented; i.e. _Reiated Reading: Center
has b;oks ané érticieg reinforcing the obje;;I;EE for each module area. r
THE AREAS COVERED ‘BY THE MODULES ARE AS FOLLOWS: " W
FAILURE AND THE CHILD ' L s .
TEACHING AND THE SPANTSH-SPEAKING ERTLD ' ‘
GRADED/NONGRADED CLASSROOMS *. ., \ - } .

" VMY INDIVIDUALIZE? . ‘ x‘ " . ’ 4
., TEACHER COMMUNICATION AND GUIDANCE R ' 1
'CURRICULUM ORGANTZATION AND LAP DEVELOPMENT T i ‘

SPECIAL EDUC{&T]‘LON“(OFTIONAL) S \ . ‘
A--IDENTIFYING PROBLEMS ) : "!- . R - .
B--DIAGNOSING . ST _ . - .
C--EDUCATIONAL PLANS * * .  * . « . | -
. D-—CAREER EDUCATION * . VY, _ , oY
' ' cm‘ssiaoom MANAGEMENT\‘ o o ' , - '
. ORGANIZING LEARNING CENTERS . ‘T ® ,
. . ¢ .
DIAGNOSTIC AND PRESCAIPTIVE TEACHING IN THE CLASSROOM ' 5 Z
) : oot . ' v

TEACHING READING ‘ L e T

. TEACHING MATH *

- USE OF.AUDIO ‘VISUAL ) .
' - (See Appendix D for individual'outligegi) <
TDC LEARNING CENTERS A . -

[ ' . A~
The Teacher Devélopment Cer.rer is housed in two regular classrooms in

a junior high school campus. The rooﬁs were remodeled and organized into

-
’'a
©
. — e ——— - ———
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' :pfesgn;ed for each mbdule by facilitator or Triﬁitf Univeréitx consultant.

.

r * . \

learning- centers (se? Appendix A), In an effort to model an appropriate learning
environment for children, all 1earning cénters are orgaqized with furniture

\

.and materials that are readily avallable. The -emphasis at the Teacher

1

" Development Center is to model for teachers what may be done with the stﬁiehts

in the classroom.

]

-

(1)" Direct ‘Instruction Center ’

»

The Direct Instrdcfion Center symbolizes the importance of the

Txegqher in an individualized instguction'progtamg The participants start

" and end the day in the Direct Instruction Center. The facilitator (pr%ject

. ‘ v
coordinator) reviews the activities in this center. Direct instruction is .

@

i?he instruction is.modeled after William Glasser's concept of "rd&evancy,

involyemené and thinking." The symbol used for this resource center is

.

the<::2. Rules of the Direct Instruction Center are:

. - . v

1. ~Meet here as a group at the .start.and end of session.

Y ks

‘,"] i éi Only one person méy §ﬁeak at a time. v
‘ ( 3. L%sféé,;hen_others are talking, - - -
2) . Related_Readings Qeﬁter .:‘, e — )
R The -center incfude§ current books and ;agiféggs articlés o; each ‘

<

: \ . * N
of the Teacher Develdpment Center modules. Each article has specific

objectives, a pre test and post test which correlate ditectly to the concept

béing developea‘in the module area. A book (:Sg} is used as the symbol

: . .

* o~

for this resohpce center. Rules for the Related Readings are:

1. Find an artifle/book for thé module on which you are working.

o

) 2. Read objectives and take Ythe pre test.

%4

3. Check answers Vith the key.

4., If pre test not passed, read article/boék.

...qﬂ |
" 2 .‘, . [}
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S
5. Take the post test. * L

6. Check answers with the key.

3) Problem'Solving Center

Simulated problems have been written for each modhle and the

-

participants are placed in a situation when they will have to apply the
know}edge, Bkills, and attitudes that they have agquired. The light 7 '~
bulb <Q is the symbol for this resource center. Rules for the

»

Problem Solving Center are:

1.+ Find the module problem number on which you are working.

2, Write answer to problems.

3. Check answers (see back of problem card) .

4, Solve as many probleﬁs as you_chobse:

5. Place cards back in the same place.

t4) Games ‘Center . \

The Gam;s Center includes individual anh group oriented games
directly,related to each modulé. The games are teacher—made and are used to-
model the use of games to éhhance the 1earning‘process in the classroom. A

n . .
tic tac toe 543¢: is used as the symbol for this resource center. Rules

.* \ s
.for the Games Center are:

»

1. Select games for the module on which you are working.

2. Ask others to play games when .more than one is required.

3. Put the games away.

(5) Audio Visual Center

*

N The Audio Visual Center contains film, cassettes, video tapes,

-’

and other audio visuals to. reinforce each of  the modules E%Fh pilece of

equipment has objectives, pre test, and post test which correlate with the
objectives of the module. The symbol for this reource center is a

television . s
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Rules of the Audid\Visual Center are:

.

~
1. Read objective and take the-pre test.

L 2. Check answers with the key.

- L]

3. Turn the AV equipment on following directions for~its_
operation.

4, View the material. )
5. Take post test and check answers on key.

6. Follow §pecific instructian fer putfing away equipment.

(6) Show and Tell Center “ ‘ ) .

The Show and Tell Center grew out-~of Ehe creative activities

e .

related to Teacher .Development Center modules. Material develoﬁed is shared

3

with other participants and théy include ideas on: , student schedules,

contracts, ropm arrangements, reward centers, independent study units, etc.

_’The'sﬁﬁ‘ :\ is the symbol for 