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INTRODUCTION

A need was expressed by the.special education leadership of the area
in, around, and south of San Antonio, Texas, to study and make improvements
in the appraisal process. This became years project of the membership of
the Region XX Council for Administrators of Special Education headed by the
writer of this practicum report. It was agreed by the special education
leadership, representing fifty-one sc' .ol districts, that a committee would
be established of appraisal and special education administrative personnel.
They were to reach an agreement on eligibility standards for students where
differences existed, to develop a model record transfer system between dis-
tricts, to develop a model appraisal system, and to conduct a series of

semiaars to present these findings.

This practicum report gives the details of those effects and shows the
results experienced. In addition to the stated objectives, the effects

achieved as an end product of this project are detailed.
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Abstract —

A need was translated into action as Region XX CASE organized an
apbraisal awareness committee to study a variety of i{ssues connected with
the appraisal process. This committee was sub-divided into five groups
to provide solutions to a need for legal protection, a need for uniform
eligibility standards, a need for a standard set of forms, a need for a
model appraisal flow chart, and a nead to standardize the roles of sup-
portive personnel. Solutions to all of the needs perceived were proposed
except for the last one which proved to be impossible. The majority of
the items were accepted by Region XX CASE and an Appraisal Awareness

. Seminar was held to explain these recommendations. A large part of the
solutions were implemented over the broad target area of Region XX. 1In
addition to those activities which affected the entire fifty-one school
districts of the area, some improvements to the appraisal process were
made in the writer's home district. The practicum effort is reported as

it was conducted in three sections labeled for easier reading as process,.

product, and effect.
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CHAPTER I

Statement of the Problem

In 1969 the Legislature of Texas passed and the Governor signed into.
law Senate Bill 230, This bill authorized that several new categories of
handicapped sutdents be eligible to receive service, plus it gave the dis-
tricts funds and personnel allocations to perform the appraisals necessary

to identify and treat these new categories.

The Texas Education Agency (T.E.A.) was given the job to develop
appraisal standards as well as to implement the broad provisions of the
total special education effort authorized under Senate Bill 230. A bulletin
(T.E.A. 711) was published reviewed, revised, and republished to meet this

need.

Even with this detailed guidance in written form from T.E.A., the
.special education administrators in this area have repeatedly expressed
concerns over many aspects of the appraisal process. It was found that it
was possible for a student to be eligible for special education services in
one district and not in another. Despite some T.E.A. regulations there was
no agreement on eligibility standards for several categories of handicapped

students.

There existed nu organized way to transfer records on special education
students between the sending district (where the student was) and the re-

ceiving district (where the student is going). This resulted in days,

perhaps weeks, of uncertainty or improper placement of students transfevrred.




The total appraisal proress was found ‘to be slow and somewhat dis-

organized no matte' which district was being discussed. The time lags
between original referral and beginning of service (placement in special
education), were too long to be acceptable by regular educators and ofren

times by parents.

The single largest complaint of regular staff personnel was the volume
of "red tape" necessary to place students into special education. This was
compounded by the fact that the various forms to implement the appraisal
process ranged from a high of 31 separate forms in one district, to a low
of 22 in another. The average number of forms required to be completed before
a student could be placed for the first time in special education (original
entry) was 20 separate forms per student. Additional forms were also used in

most districts for follow-up and review of placement.

There existed a real lack of understanding of the appraisal process by
regular education personnel. Not only did many regular educators resent the
process of original entry, they apparently were not in agreement with the need

for most, if not all, of the requirements.

Special education personnel throughout the nation and in this area have
become more and more concerned with the legal implications of placing in, or
denying placement of special education services. In other states lawsuits
have been filed against school districts for failure to place students into
special education (i.e. John Doe - California). In the Region XX area several
districts have had lawsuits for mislabeling students. In addition, the Civil

Rights Commission of the Department of Health, Education and Welfare and the
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Equal Employment Opportunity Commission have conducted investigations into

charges of misplacement of minority students.

A real need for protection of the students, as well as the educators,

was expressed. This concern for legal protection applied to both the majority

and the minority student alike.

There was agreement that more uniformity was needed in the appraisal
process among all the districts. Since each district felt a need to main-
tain local autonomy, the decision reached was to study the problem and

suggest changes but not to force prior committment to implementation of the

findings.
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CHAPTER 1II

Backgound Information

Before proceeding, it may prove helpful to provide information to the
reader on several items which should enhance the reading of this report.
This section is historic, demographic, and administrative in nature and

should prove interesting, if not essential, to understanding this report.

All of Texas was divided into geographic catchment areas for the purpose
of providing educational supportive services to the local districts. It was
determined that 20 Regional Education Service Centers (ESC's) would be created
to serve the entire State. After much study, and undoubtedly several com-~
promises, the lines were set. The boundaries of each service center were de-
fined by the counties contained in them, with school districts cutting across
county lines being assigned to the county where the central office of the
district was located. The number of counties (254), the number of school
districts (1125), or even the Average Daily Attendance (ADA) of the State,
could not be evenly divided by 20 without splitting districts or counties.

Thus, some arbitrary lines were drawn.

The writer's district is located in Educational Service Center, Region XX.
Region XX covers a 14 county area slightly northwest of San Antonio, all of
Bexar County where San Antonio is located, and south by southwest for nearly
two~-hundred miles to the United States-Mexico boxder. Altogether there is
over 16,000 square miles in the region or for illustxation, a land mass the
size of Massachusetts and New Hampshire combined. This is approximately six

percent of the land mass of the State and ten percent of the population of
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Texas. Fifty-one school districts serve the 300,000-plus students

residing in this region.

Special education funding is bnsed on a unique formula called Plan A.
The formula requires that a population base of 3000 students in ADA be
available before the staffing and funding pattern of Plan A can be applied.
This forces smaller districts into cooperative arrangements with several
other small or with one large district‘to qualify for Plan A. Faillure to
form such cooperatives results in districts under 3000 ADA receiving the
less generous and more restrictive Plan B special education staff and funds.

The 61st session of the Legislature in 1969 authorized appraisal per-
sonnel and réquired the Texas Education Agency to implement this new State \
funded service. This was part of Senate Bill 230. Prior to this time ap-

praisal personnel did not exist in most districts even though appraisal

requirements did exist.

To implement the appraisal concept the State Boara of Education, through
the Texas Education Agency, established procedures whereby a local district
could do its own appraisals or contract them out through the service centers.
This is done by forwarding State funds received by local districts for ap-

praisal purposes on to the service centers.

Nearly all of the centers, except Region XX, set up itinerant appraisal
services to serve the districts. This writer headed a committee which advised
against such a plan for this region and instead suggested that districts
cluster together much in the same manner that cooperatives would later be

formed when Plan A was implemented statewide. Thus, the cluster concept was




born; combining many districts for the purpose of appraisal services only.

Originally there were ten such clusters serving the fifty-one districts.

Plan A implementation was phased in gradually over the next several
years., (There are still 250 smaller districts in Texac jperating no special
educ#tion program or operating under Plan B) The cluster concept remained
in Region XX during the phase-in stage of Plan A, both in organization and
in name. Even today (1975-76 school year) there is only one cooperative

which does not officially use the cluster name.

Larger school districts are generally considered single-member clusters
nod; but with the exception of San Antonio Independent School District and
Alamo Heights Independent School District all clusters originally contained
two or more districts. Today there are fifteen clusters which are referred
to in this practicum report as "district" if only one district is involved,.

or "cluster" if more than one district is inciuded.

The Region XX area was the first service center area to have all of its
districts included in Plan A. This was due in part to the already established
concept of clusters for appraisal which forced school superintendents to plan
cooperatively and to the strong leadership of regular education personnel such
as Dr. Dwaine Estes, Executive Director of Education Service Center, Region XX,
Dr. Ivan W, Fitzwater, Superintendent of North East Independent School District,
and Vice-Chairman of the National Academy of School Executives, Mr. Callie Smith,
then Superintendent of Harlandale Independent School District and now Executive
Director of the Texas State Teachers Association, and others too numerous £

mention.




While the majority of cooperatives in the remainder of the Stat: are
organized primarily to reach Fhe 3000 ADA levels, the clusters in Region XX
have such unusual arrangemenfs as one with twelve districts and a total ADA
of 37,000 (Cluster IV). Another cluster (Cluster V) of twelve districts,

has an ADA over 20,000 and a land area the size of the state of New Jersey.

The directors of special education from each district or cluster have
banded together to form an organization known as Region XX Council of Admin-
istrators of Special Educatfon (Region XX CASE). it is this writer's privilege
to serve as the current chairman of this group and to have done so since its
founding several years back. The membership of Region Xi CASE 1is tﬂe special
education director of each district or clustexr, plus any person that the
administrator wishes to include as a member. There are fifteen clusters and

thus at least fiftecen members present when the group meets. All issues are

resolved by consensus or by chair's perogative if there is mixed opinion.

Even though there have been many full scale battles uver issues which
have arisen during the years - there exists no greater mutual admiration
society in education today than Region XX CASE members. A good example of
this is that the two districts in opposition to one another in the nationally
famous Rodriquez Case (Edgewood and Alamo Heights) are both represented at

these meetings.

The major weakness of Region XX CASE is that special education adminis-
trators do not have authority to speak for their districts. This authority
is limited to the superintendent and in some cases to the school board itself.

In all cases the special education director of a cluster reports to a board




composed of superintendents of each district in the cluster.

Special

education administrators in single district clusters are generally two

steps away on the organizational chart from the district's superintendent.

Thus, any sweeping change agreed to by the Region XX CASE membership does

not automatically mean its implementation.

Finally, it may prove helpful to the reader to have a list of the

clusters and the member districts represented by Region XX CASE. They

are as follows:

Cluster
Cluster
Cluster

Cluster

Cluster V

I - North East ISD
II - Northside ISD
IIT - San Antonio ISD

- Harlandale ISD

Charlotte ISD
Floresville ISD
Jourdanton ISD -
La Vernia ISD
Natalia ISD
Pleasanton ISD
Poteet ISP

Potir ISD
Somerset ISD
Southside ISD
Stockdale ISD

~ Uvalde ISD

Asherton ISD
Brackett ISD
Carrizo Springs 1SD
Crystal City ISD
D'Hanis ISD
Eagle Pass ISD
Knippa ISD

La Pryor ISD
Leakey ISD
Sabinal ISD
Utopia ISD

Cluster VI - Judson ISD

Cluster VII - Kerrville ISD

Cluster VIII

Cluster IX

Cluster X

Cluster XI

Cluster XII

Cluster XIII

Cluster XIV

Cluster XV

Bandera ISD
Center Point ISD
Divide 1ISD

Hunt ISD

Ingram ISD
Medina ISD

Edgewood ISD
Alamo Heights ISD
So. San Antonio ISD
Hondo ISD
Lytle ISD
Medina Valley ISD
Pearsall ISD
Cotulla ISD
Devine ISD
Dilley ISD
Encinal ISD
Southwest ISD
East Central ISD

Ft. Sam Houston ISD
Lackland ISD

Randolph Field ISD
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CHAPTER IIL

Presenting a Solution

With a clear understanding that the problem was "bigger than all of

us" the membership of Region XX CASE agreed at its annual summer meeting
. held in June 1975 at Eagle Pass, Texas to spend the entire next year trying
to solve the problems associated with the appraisal process. At the secord
Fall meeting of Region XX CASE (September, 1975), a plan of action was . .de-
cided. Especially, it was agreed that the following would be done:
1. An appraisal advisory committee composed of appraisal staff,
special education administrators, and other supportive posi-
tions (specia! education supervisors and counselors) be
established.
This committee would be supported by release time and travel

funds to meet as often as necessary to accomplish the
objectives.

3. Each district or cluster would set up independent study groups
to assist this committee in its work composed of local special
education and regular education personnel as needed.

4. Outside consultants would be jointly funded to provide tech-
nical assistance to the sub-committees as needed.

5. A series of committees and sub-committees would be established
as needed to reach the objectives set.

6. The final report of the appraisal advisory committee would be
submitted to Region XX CASE for final approval.

7. A series of appraisal seminars would be held to dissent the
results.

were set for this activity:

1. To develop a model appraisal process for original entity into

After much discussion and some real serious thought the following objectives 1
specail education. 3
1




2. To agree on a common set of eligibility standards for students
‘ ) being considered for special education entry.

3. To determine &1l known and anticipated legal requirements to
incorporate into the appraisal process.

4, To reach an agreement on the testing procedures or list of tests
to be used with non-English speaking students (primarily Mexican-
American),

5. To provide a suggested set of forms to implement the appraisal »
process for consideration by each district or cluster. g

6. To define the role and job description of each type of appraisal
person in regards to the appraisal process.

7. To provide a model record transfer system between districts.

8. To present to the Texas Education Agency any recommendation(s)
or finding(s) which would have state-wide impact.

This writer viewed thiis project as an excelient practicum prospect. As
chairman of Region XX CASE and as the North East ISD Director of Special )
Education (officially Student Resources Director, since nurses and counselors
are organizationally placed together with special education) of the second
largest appraisal and special education department in the region, it would be

possible to both guide and participate in this activity from beginning to end.

It was decided by this writer that the friendship and mutual respect built
up over the years could result in participation in this project by personnel
from other districts solely on the strength of helping this author achieve a
completed practicum. Therefore, egch part of the project was proposed and the
participation of the various personnel was sought on the strength of need for
the activity. No mention of the project as a practicum proposal was made. It
was hoped that this withholding of discussion on this aspect would gain parti-
cipation by persons truly interested in solving the issues of the appraisal

process and not as a personal favor to the author.
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Two members of Region XX CASE from small districts were asked to eval-
uate the practicum from beginning to end and to send Nova University a direct
report on the role taken by this author in accomplishing this practicum. They
borh agreed to perform this function without discussion of this aspect oflthe
project with others. The other person asked to evaluate this writer's role in

this practicum is a fellow director in the district who hes always had an

interest in the appraisal process.
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CHAPIER IV

The Practicum Design

All practicums must operate at two levels - the activity and the re-.
lated events necessary for the practicum but not necessarily ess2ntial for
the activity. Tht? practicum has both of thecse elements plus a third. It
was anticipated that this practicum would be open ended. Furuture plans and
follow-up activities will be detailed in this report as part of the total

practicum.

The basic structure of the activities were set by the membexship of
Region XX CASE when: the appraisal process was agreed to as the project for
the yeax. Many of these activities were modified during the course of the

project as the reader will note in the next chapter of this report.

The practicum deals with a subject which could have regional, state,
and even national significance. Developing a model appraisal system and
record transfer system is essential to maintain public confidence in special
education. It was from this frame of reference that the membership of Region

XX CASE undertook the project.

The appraisal advisory committee was to be composed of a cross section
of appraisal and special education supportive personnel representing all
fifteen districts or clusters. This would insure input from personnel assigned
to each of the fifty-one districts in the region. Committees and sub-committees
were to be established to work on the various aspects of the project. In addi-
tion, local advisory committees wWere scheduled to be set up on a single purpose

need basis to rpovide input to the members of the committees and sub-committees.

P
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13.

The activities were scheduled to achieve the objectives set for the
project by Regior XX CASE. A time-line was developed to findish the pro-

ject by the middle of December, 1975. This date proved to be unrealistic.

Along with the activities of the Region XX project, this writer agreéd
to perform some additional activities., These included writing and field-
testing a manual on theAmodel appraisal process for original entity, eval-
uating the appraisal seminars, and writing a detailed plan for implementation

of che model appraisal process.

As a part of the open ended aspect of this practicum this writer has

agreed to:

l.. Continue in the years to come to give leadership to gaining closer

. cooperation of all arzas in the state in achieving a model appraisal
process.

2, To leave detailed suggestions on how to implement the model appraisal
plan for the Director of Student Resources to follow in the future
whether the position is retained by the writer or filled by someone
else.

3, To do a follow-up study on implementation on the results of this
practicum between three to five years after its conclusicn with a
moral conmitiment to put the findings into publishable form.

All expenses directly related to the project of Region XX CASE were to be

borne by the individual districts or clusters, These were anticipated to be
the bulk expense items of the practicum. Additional secretarial, copying, or

physical facility assistance was tc be secured when needed.
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‘I' CHAPTER V

The Completion

Region XX is a huge land area measuring roughly 80 to 200 miles. Within
this area are districts as small as 190 ADA (Utopia ISD) and as large as
65,000 ADA (San Antonio ISD). The Plan A staffing and funding implementation
venges from 103 percent of entitlement based on the Plan A statewide ADA
formula (Alamo Heights.ISD) to a low of 62 percent entitlement (South gan
Antonio ISD). The appraisal staffs found in the various districts range in
quality as measured by degree and training from excellent (i.e. Northside's
three Ph.D. psychologists) to guarded (as found by appraisal pecple holding

'positions for which they lack all of the necessary course work).

’ The appraisal adviscry committee 6riginally selected numbered 35 people.
All but one cluster waa_repreéented on the original committee. Additinal
personnel added for their expertise or personnel substituted for original
members Que to a variety of factors, raised the total number of committee

members to over fifty during the year.

An organizational meeting was lield in the large meeting room of the
Stinson Field Special Education Center. This first meeting was hosted by
Harlandale ISD and Cluster IV, This?meeting was cpened by Dr., Patricia Myers,

»

Coordinator of Special Education and resident appraisal expeft for Education

Service Center, Region XX. She gave the overview of the project and stressed

its importance. The writer chaired the meeting and guided the group in its

deliberation,
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The stated purpose of this first meeting was to form committees and to
set a time line for the activities to follow. This was accomplished. The
following committees were established:

1. Legal aspects

2, TForms and Record Transfer

3. Non-English Spéaking

4, Staff Roles and Duties, and

5. Eligibility

The eligibility committes recei@ed éhe most attention and volunteers, The
zroup decision was that most of the categories for special education eligibility
were clearly defined in Bulletin 711 by the Texas Education Agency. Therefore,
this committee would concentrate on the following eligibility categories:

1. Language and/or Learning Disabled (L/LD) |

2. Emotionally Disturbed (ED)

3. Mentally Retarded (Trainable - TMR, Educable - EMR), and

4, Early Childhood (ages 3, 4, 5 - all categories)

The charge to the various committees was to meet briefly, exchange address
and phone numbers, to agree on the date and place of their first meeting. A
typical example of the seriousness with which this group approached the task,
came at the end of this organizational meeting. After the data had been ex-
changed and the group adjourned, no one left the room for an hour or more even

though it was past lunch time.

The first major departure from the original plan occured at the committee's
organizational meeting. The eligibility committee decided to sub-divide into

four committeces each having a chairperson. The final report of this original
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committee became four separate reports; one each for language and/or learning
disabled, mentally retarded, emotionally disturbed, and early childhood

education.

The Forms and Record Transfer Committee and thz Legal Aspects Committee
realized that their duties were intertwined. Thus, the two committees had
several joint meetings. Their final report each carried similaxr titles but

not the original title.

The Non~English Speaking Committee had a greater impact on the statewide
appraisal effort than othev coumittees. The Texas Education Agency was ap-
parently so concerned that this committee not perform the task of determinine
appraisal standerd for the non-english students, that a task force was created
by T.E.A. to achieve this purpose. The legislature h?d directed that T.E.A.
perform this activity four years ago but until Region‘ix CASE created this

committee no concrete action had occured.

The Staff Roles and Duties Committee failed to reacéqclosure on their
assignment. The committee concluded that there was no way that a recommendation
2garding the roles of various staff members could be shown without creating
some real resentment in several of the districts. The chairperson of the
comnittee suggested that such a committee shculd be established several years
from now after the clusters had had an opportunity tn move closer together in

the model appra{sal process.

The schedule followed by the various committees depended upon their
membership and assignment. All committees met individually in local cluster

facilities during the working day. Released time and travel expenses were




provided by the employing cluster or district as originally agreed. All

’ typing, copying, and related needs were met by ‘the clusters.

Trinity University in San Antonio spongored the preliminary ani final
reports of the committees. These sessiois were all day meetings with

Region XX CASE members and committee ‘dembers in attendzuce.

*

The Texas Education Agency made available their Chief Consultani for

appraisal to attend and give suggestions at thesc reporting sessions. In

addition this person arranged to meet with the Non-English Speaking Committee

to give them an overview of the newly created T.E.A. task force.

Several unexpected aspects of the project developed., Originalliy, all
clusters or districts agreed to pool resources to employ consultants where
needed by committees for technical assistance. During the entire year no

’ funds were expended for consultants due to voluntary sssistance supplied by $
personnel already available to the committees (i.e. an attorney on a retaine.
by a district in the area gave advice to the Legal Aspects Commit:enY, A

paid consultant was secured for the seminar.

Another surprising development was the intensity of opinion various
aspects of the appraisal process generated among certain individuals in the
region. One would almost feel that pride of ownership was at stake in some

of the decisions reached especlally concerning forms.

The final phase of this project was an appraisal seminar held for the

appraisal and administrative personnel of the region. . full week was sct

aside for this activity. An outside consultant was invited (Dr. Jack Harris

chairman of Special Education Department of Pan American University). H=

Q . oo
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presented the findings of the composite of the committees, the model appraisal
‘ plan, and touched on related issues. Four meetings in four separate locations
of the region were held to make it convenient for all persons interested in

this activity to attend.

Tn addition to the Region XX CASE project another part of this practicum
was conducted during this time period. A manual designed to eliminate the
frustration of regular personnel was prepared and field tested. This manual
was written to explain the appraisal process and answer the ''red tape" concerns

broadly held by regular educators.

A procedure tc implement the model appraisal system was formulated to be
used for implementation of this model in the writer's district as well as the
rest of Region XX. This procedure is in reality a plan to 'gain uniformity in

‘ the appraisal process throughout the area.

Various aspects of the practicum was implemented during the formative
stages of the conmittee activities. Thus, some results of the activity was

noted during the course of the year.

o
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CHAPIER VI

Evaluation of Practicum

This practicum lends itself to evaluation procedures along several lines.
Basically, the areas which can be evaluated are divided into three parts:

1. Process

VZ. Product, and

§. Effect

The process or activities conducted during this year is the heart of the
practicum. These activities consumed the bulk of the year. ”;Ae initial plan
was so all encompassing that successful completion of the process alone should

be given consideration in terms of educational leadership.

The product or what was produced is the body of the practicum. The con-
cepts, procedures, paperwork, and agreements represent a new dimension to an

entire area. These products could well stand alone in an evaluation design.

The effects or what has happened also needs attention. Here the issues
become intolerably tangled and evaluation becomes difficult. Yet, there are

effects which can he isolated sufficiently for examination.

This chapter will attempt to identify all three elements (process, product,
‘and effect) and report the evaluative criter’a applied to each. Each of the
elements are interrelated and as such will require the reader's close attention
to see the work as a whole. ‘The various segments are isolated for the purpose
of this chapter. Heavy dependence will be given to the appendix to show the

concreteness of many of the statements made in this chapter.

34
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The Process

Only the unique set of circumstances present in the Region XX area would
allow such an ambitious undertaking as attempted by this practicum. The model
is such that it provides for repetition elsewhere, if successful, because of the

need of such an activity.

The proposal called for the establishment of objectives common to all of
the fifty-one independent districts in the area through the cluster arrange-
ment for special education purposes. This was accomplished through the agree-
ment of the Region XX CASE (Council for Adéministrators of Special Education)

membership.

Cooperation by a host of individuals was essential for the process to be
completed. The practicum would have failed before it had begun if this cooper-
ation was not provided. Since this was a multi-district effort no administrative
edict of a single source was possible to gain the involvement necessary for the
process to be effective. Since this practicum did not have independent funding,
it relied not only on cooperation inthe form of agreement té the concept and

procedures, but on monetary cooperation as well.

The following activities lend themselves to & measurement of the level of
cooperation:
1. Staff to corduct the activities -
All but one cluster had representatives assigned to the committees. All
coumittees met on released time provided by the administration of the clusters.

A total of fifty different individuals were involved at the committee level.

o
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2. Clerical assistance -

' All typing and reproduction of material was provided by different clustere.
Each committee or sub-committee chairperson-produced the preliminary and
final products for the consideration of the group as a whole. —®

3. Facility utilization -
Ample small group meeting space was provided in a cluster facility for each
of the committee meetings. Clusters or districts with meeting facilities
large enough to accommodate larger groups were provided when the need arose.
A local university (Trinity University £ San Antonio) provided the facili-
ties for the large group activities in order to insure that a neutral site
was avallable.

4, Monetary support -
Direct budget expenses were incurred by 100 percent of the clusters or

‘ districts during the course of this practicum. These included paper sup-
plies, travel expenses, refreshmenté, honorariums, etc. All personnel
participation in any aspect of the project was done with Administrative
approval and with full pay.

5. Other staff -

Dozens of non-appraisal personnel were involved in a variety of ways.

Persons serving as principal, assistant principal, teacher, and other
positions were found serving on special purpose local advisory committees,

rating documents, and attending seminars.

The total man hours involved in this project are impossible for this writer to

report accurately because of the many unknown variables. However, the conserv-

_ative estimate given on following page may prove interesting to the reader.




Hours
Steering Committee - eight meetings @ 6 hrs. each
Region XX CASE members X 15 people each meeting 720
Committee members '
Group Meeting three X 6 hrs. X 35 people 630
Individual meeting 600
Clerical time 100
Seminars 132 people X 6 hrs. each 792

Local appraisal conferences
15 clusters X 3 hrs. X 20 people (est.) 900

Estimated hours expended as result of this effort 3,742

To obtain this focus of attention on the appraisal process is indeed worth
while even if no agreements on the concepts had been reached. Certainly the co-
operation is a measure of the concern shown for the objectivities of this prac-

ticum.

A part of the process engaged in by this practicum was the need to answer
certain concerns. While the implementation of some of the broad objectives have
yet to be realized. The answers to all of the concerns, with one exception, were
met,

The Product

4
The product as a result of this project can be evaluated in concrete form

and to some extent in concept form. The appendix contains the concrete evidence

and to some extent the concept evidence.

The stated objectives were met with written documents for consideration.
These included the reports of the various committees, the suggested procedures

in writing, and the other items required.

G
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Each committee and sub-committee produced a written report. These reports
were presented to the Steering Committee and defended by the committee chair-
person.

The committee reports presented the recommendations addressed to the
objectives.

1. The elements of common eligibility standards for special education categories
2, The legal protection suggestions

3. The model appraisal process procedure

4. The suggested set of forms to implement a common appraisal system, and

5. The method to standardize the transfer of records between districts

Each of the committee reports was accepted by Region XX CASE. This approval
meant acceptance of the product. Since the committee reports were submitted to
line by line examination the condition of a formative evaluation was present. At
the seminar stage the committee reports were presenéed as a package and rated as

such, This procedure meets the test of a summative evaluation.

One product was prepared exclusively for use within the writer's district
even though copies were made available for use in other clusters. This was a
manual fully explaining the model appraisal process following the recommended
flow chart of the appraisal advisory committee. This manual was field-tested by

sending it to a wide representative population of professionals in the Region ¥X

. area. Over 100 copies of this manual was distributed as such. Rating scales and

addressed envelopes were enclosed. Eighty-four percent returned the rating scale.

One unique feature of this manual is that it does not rely on rules and reg-

ulaticns to explain the appraisal prccess. Instead it relies on logic to explain




and justify the procedures used from original referral until placement in

special education.

Originally the manual was conceived to explain the rules, regulations and
legal needs associated with the appraisal process. The decision to produce
a manual which presented an appraisal process based on logic and need, was
in response to a finding by the appraisal advisory committee. Many regular
educators were deeply concerned if not resentful regarding the rules and reg-

ulations concerned with special education original placement.

Thus, special education administrators were caught in a trap., They had to
follow rules, regulations, and legal procedures while trying to satisfy
regular educators who did not like or understand all of the '"red tape." This
manual attempted to meet this need by e“tacking the objections to rules and
regulations but defending the appraisal process as logical and in the best in-

terest of students. \

-

The field testing indicates that the manual doez meet this need. This pro-

duct was not viewed as needed prior to start of the practicum.

24.

One major activity that waes part of the agreed upon process was the appraisal

awareness seminar held as a conclusion of the year's effort. This seminar is

¢
listed in the product section for evaluation purposes.

The seminars were conducted by Dr. Jack Harris, Chairman of the Special
Education Department of Pan American University in Edinburg, Texas. He wuas
selected to conduct these sessions since he had the professional background

needed to handle the content area, the personal experience to address the
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‘ administrative issues, the title to gain acceptance, and he was not pre-
viously associatec with any group or concern within the Region XX area.
Dr. Harris is an educational psychologist who has had practical experience
as a local special education director in Texas. Since he had no vested
interest in the project, any district, or acitivity in the region he was
reasonably free from bias concerning the stated objectives or the proposed

solution.

Four seminars were conducted in four widely separated parts of the
region. The attendance included appraisal personnel for the most part,
not associated with the project by being on a committee, administrative
personnel interested enough to attend, and a sprinkling‘of other profes-

sionals, including a couple of psychologist of the area in private practice.

. The seminars were evaluated by the persons in attendance. 1In addition
to the usual questions, the participants were asked to react to a wide range
of questions concerning the activities of the year to date. This technique
also allowed for the gathering of some informetion regarding the objectives
of the project. Questions 8 - 14 on the evaluation form all addressed issues
which were much broader than the seminar itself. The complete evaluation

scale can be found in the appendix.

Several conclusions can be reached as a result of the evaluation of the
geminars, First, and possibly most important, the response receiving the
highest rating was #2 {%.6) which asked whether their attendance was an ex-
pression of interest in the appraisal process. The apparent interest by

such a wide population clearly indicates the importance of the appraisal

. process in the minds of many of the educational leaders in this area.
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The item which shows the only negative response #12 (2.9), waa to be
expected. It asked if the project "has had any impact on the appraisal pro-
cess in your district/cluster?' Much of the audieuce at these seminars was
composed of educators who do not deal with the operational decisions concern-
ing the inner workings of the appraisal process. Thus, it is possible that
they failed to see changes in_eligibility standards as a direct result of
this year-long effort. It is also possible that changes implemented were
done to appear as & local process to make them more politically acceptable.

It is also possible that the project has had limited impact.

For statistical purposes anything less than 3.0 on a 5 point scale would
be viewed as a negative response. It should be pointed out that nearly 50
percent of the persons in attendance did rate item #12 at least 3.0 or above,

indicating that some impact has been noted.

Item 9 (3.9) is another resonse which raises serious questions on the
success of the project., Item 9 asked for an opinion on whether common ap-
praisal forms should be adopted throughout the region. A positive response
to this item is highiy significant when one realizes the '"pride of ownership"
enccuntered so often during the year of the project, whenever forms were
menticned. Realistically, it will be several years befcre this aspect will

be fully implemented 1if ever.

The evaluation of the Appraisal Awareness Seminar was summative in nature.
The attempt was to measure the seminar and the objectives of the whole prac-

ticum as reflected in the process and product.

The table on the following page shows the results of the questionnaire

presented to those in attendance at these seminars. Representation by

30
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personnel from all 15 clustiers is reflected in these totals.. Arithmetic means
were calculated on 2ach item for those present at each location. HMeans were
then calculated for a composit of the region. North refers to the districts
in attendance at the seminar held in Northside ISU administration conference
room and attended by those districts better able to reach that location. East
refers to the seminar in the old board room of the North East ISD and the
attending districts. South refers to the meeting in the South San Antonio ISD
board r$om. Uvalde refers to the meeting conducted in the First State Bank's
meeting room in Uvalde, Texas. The scale used was from 1 (not at all) to 5

(very much)}.

é NORTH EAST SOUTH UVALDE TOTAL
ﬁ N=12 N=50 N=38 N=32 N=132
S

1 4.2 3.8 3.9 2.8 3.6

2 4.7 4.4 4.7 4.5 4.6

3 3.6 3.4 3.6 3.6 3.5

4 5.0 4.4 4.5 4.7 4.5

5 4.1 4.4 4.4 4.0 4.3

6 4.6 4.2 3.7 4.3 4.1

7 4.3 3.9 3.8 3.8 3.9

8 4.9 4.4 3.9 3.5 4.0

9 3.6 4.3 .8 3.5 3.9
10 h.2 4.0 3.8 3.5 3.8
11 3.7 3.4 3.9 3.0 3.5
12 3.2 3.4 2.7 2.4 2.9
13 3.2 4.0 4.1 3.5 3.9
14 4.2 4.5 4.2 3.8 4.2

Iter 8 (4.0) deglt with the need for regionwide common elegibility criteria,
This favorable response lends support to the expectation of its broad implemen-~

tation. 4n analysis of individual rating forms indicated a definite pattern of

%)
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strong support or very negative response with very few responses in the middle
range of 3. Thus, while there is strong support to implement common eligible
standards there are several individuals in the area who do not view this as a

desirable end product.

Regardless of any disagreement on the need for a common appraisal process,
eligibility standards, or forms; the seminar participants individually and
collectively favored by 4.2 item 14 which asked if the efforts of the committee
would be shared with other sections of the State. This belief that what the
appraisal adivisory committee had genefated should be shared with other portions

of the State held promise for its acceptance within the region.

The question of legal action related to the appraisal process was a real
concern and a motivation factor behind much of the work done by the committee.
There should be a long range impact noted in this area. In addition some short

range effects can be noted.

As previously stated the recommendations regarding uniform appraisal

]

standards have been very well received. The use of the of the DSM II manual
for the category of the emotionally dgsturbed and the use of the mental age for
the L/LD category are the two main examples. These are now in use in all of the
clusters within the region. In addition, specific recommendations were made
regarding uniform standards for the mentally retarded. These recommendations
were more explanations than changes. They did present concrete interpreta-

tions to the vastness noted in T.E.A. guidelines. The indication is that these

interpretations are being accepted and implemented throughout the region.
: -
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. The long range effect of this broad based acceptance of uniform eligi-
bility standards in the legal area is clear. Evaluation of students, in a
similar fashion with similar criteria in all the districts in a given area,
is the best defense possible against unfair charges lodged against a single
district in an individual case. An attorney's opinion on the metter stated
that the doctrine of common practices is the best defense against individual
challenges. Thus, uniform eligibility standards should prove helpful in

this regard.

The suggested set of sample forms will not likely be implemented through-
out the district. However, every district now has a release of information
and a request for information form. These forms are required by both State

and Federal regulations,

. The model appraisal process flow chart written from a legal framework
gives the due process protcction and students rights safeguards to follow.

This process is designed to protect against law suits.

A flow chart similar to the one recoumended by the appraisal advisory
committee is now in use in all the clusters/districts., However, many of
the districts have not had to revise their flow charts since they were

already using a flow chart equal to the one proposed.
The Effect

Measuring the effect of any activity in education can be difficult and
oftentimes subjective. Even apparent achievement gains can be the result of

factors otuer than the treatment introduced.




Measuring the effect of this practicum on students is very difficult
since it is primarily aimed at & process which affects students and not all

the students themselves.

The vastness of- the area and the inability of this writer to collect
hard data from other districts or clusters makes the effect section of this
report somewhat incomplete. The effect result of this practicuT'will be

reported as objective as possible.

It should be noted that the product has been implemented in several
districts during the process stage. For:example, feed back on eligibility
standards being proposed led to their adoption in some districts before the
final committee report. It is relatively simple to see the successful aspects
of the process and the product, but it is another matter to demonstrate the
effect, However, there exists some results which can be attributed to this

year's activity.

One of the most interesting aspects of the practicum was to perform ~
a task delegated by law to the Texas Education Agency. The original project
called for the Region XX Appraisal Advisory Committee to recommend a list of

tests or a procedure to follow to appraise non-English sbeaking students.

The legislature had enacted a statute which required non-bias appraisal
for non~English speaking students. It was only after the formation of this
sub-committee by Region XX CASE that the Special Education Division of the

Texas Education Agency established a task force to meet this four year old

demand by the legislative branch of the Texas governmental system.




The agency task force completed its work about the same time as the
Region XX project was completed. The agency's efforts were adopted on
April 10, 1976 as state board policy applicable to the entire State.
While this writer would not be so presumptuous as to claim credit for

causing T.E.A. to act - the circumstances do indicate that perhaps theve

may be scwe correlation.

Now there is a policy with information sufficient to insure that all
non=-English speaking students will be assessed uniformly throughout the
State. The net effect of this will be to insure that all non-English
speaking students receive an opportunity to be placed or not be placed,

in special education based on their unique needs and not on personal whims.

The effects on the Region XX area of the product produced by this
year's activity are revealed in several ways. The list generated naming
the person responsible for providing records from each of the 51 districts
in the region on transferring students should prove time saving. This 1list
was a direct result of a recommendation made by the Region XX Appraisal
Advisory Committee. The staff of Region XX, Education Service Center
gati ered the information, compiled éhe list and distributed it to each dis-
trict in the region. This list will have the effect of speeding the

transfer of records between districts on students changing locations.

Evaluation of the impact of this new procedure is most difficult to
qualify. The problem arose on an opinion level when several directors re-
ported frustration over the length of time necessary to obtain records from

other districts even within the region.




The list giving the contact person to secure records produced some

surprises. Several of the larger clusters or districts listed a name
completely unfamiliar to the majority of special education directors in
the area. Most districts have someone charged with the responsibility of
record transfer. Contacting the director's office or anyone else other

than the person responsible for this operation is a built in delay.

The list of the contact person for securing records is part of the
total package of recommendations made by the committee. Included, as a
part of the record transfer system is the method and the forms necessary as
a result of the Family Rights and Privacy Act and other regulations. This
total system will insure fagter service to students moving from one district

to another within the region.

Since the list was published, the length of time necessary to secure
records has been noticeably shorter. This is the opinion of five directors
who have experienced receiving new students from within the region since the
new procedures were suggested and the list was published. The Coordinator
of Special Education for Education Service Center, Region XX reports an
apparent easing of the time delay i{in the last several weeks. However, the
change in the situation may be due to increased attention and not to the

activities described.

Another noticeable effect with region-wide implic;tions is the removal
of time delays on accepting students moving from onc district to another
district, This is due to the wide spread acceptance of the common eligibility
standards for the emotionally disturbed category and the language and/or

learning disability category proposed by the committee, With districts using
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the same standards it is possible to accept the testing done by another

district in the region without the need for additional testing.

The majority of districts or clusters now have '"mental" age as the
standard interpretation of the requirement for a difference between age
and achieveuwent for L/LD eligibility. This means a student can be A.R,D.'d

at once upon receipt of records without having to establish this difference.

Prior to the project several districts used chronological age as the
basis for this difference. Thus, if a district using chronological age
received a student labeled L/LD from a district using mental age the student
would be either ineligible for service or would require additional testing.
Before the project, mental age was the standard used in about 35 percent of
the clusters. It is now the standard in all districts (except chronological
age is still acceptable if in the opinion of the examiner this is the best

indicator ~ i.e. very young children.)

This writers district used chronological age prior to the project while
the three districts most likely to receive its students did not. Thus, on
several occasions complaints were received back from parents with L/LD students
who could not get readily accepted in their new district. This problem has
ceased to exist. Thus, students living in the author's district can be assured
that the L/LD eligibility, once established, will be valid at least in the dis-
tricts east, south and west of the writer's district. (Immediately north of

this district begins a new regional service center area.)

With the advent of the Family Rights and Privacy Act all reports and re-

cords became availabel to parental inspection. This reaulted in almost




immediate changes in psychological reports. Reports before the Act's
passage would speak of psychiatric problems, parental shortcomings, and
would tend to state plainly both the diagnosis and prognosis. Reports
received after the Act's passage generally would use such language as
"reaction to environment" or socially unacceptable behavior. These new
terms tended to protect the feelings of parents and perhaps the examiner
from suits, but left a receiving district with no concrete information with
which to plan a progrem for the student. The recommendation of the eligi-
bility committee gave the protection to the parent's feelings and the ex-
aminer's professional standing by use of the categories by number as given

in che Diagnostic and Statistical Manual of Mental Disorders, second edition

(DSM II), published by the American Psychiatric Association. The receiving
district now has the statement to meet the eligibility standards and the

source book to interpret the report for programs purposes.

This will speed up placement of E.D. students being transferred. It
should improve the educational services they receive in their home district
as well. It certainly makes the psychologist more likely to label a specific
category of emotional disturbance when it does not have to be spelled out in
detail for parental review. The technical manual is wriiten in such a manner
that special education personnel trained in the area of the emotionally dis-
turbed can read the code explanation clearly enough to proceed on a educa-

tional plan tc meet the necds of the student.

Measurement of this anticipated outcome is difficult but not impossible.
Approximately 70 percent of the districts in the region and many of the psy-

chiatrists and psychologists in private practice have adopted this method of

i
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reporting. Consequently, during the last five months there have been no
students found ineligible on the records provided those students referred
for the educational program at Villa Rosa Hospital emctionally disturbed
unit operated by this writers district. Referrals were made either on
testing done at the hospital or testing provided the hospital by the

sending district.

The previous experieﬁce was that at least one student a month, referred
for the school inside the hospital, would not meet the eligibility standards
due to that students condition or his records not substahtiating the emotional
disturbance necessary to obtain educational placement. Thus, all 84 students
A.R.D.'d in the last five months at that facility met the standards and were

placed.

The short range picture regarding legal action is difficult to credit to
the practicum. Contrary to earlier years, there is not a single lawsuit or
federal agency investigation involving the placement or denial of placement
of a student in special education in the entire region. The spectrum of law-
suits and the reality of H.E.W. investigations has been so frequent in the
area the last five years, that local caution may well be responsible for the
picture today. This writer does defend the premise that the ground work prior
to the formal activities of this practicum and the product of this practicum
have contributed to the reduction to zero of special education related legal
action. This contention is based on the findings that there are several legal
actions in progress throughout the area regarding regular students, minority
questions, student fees, health issues, discipline cases, and hiring practices.

Surely the administrators in other programs outside of special education have
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had the same general knowledge of the legal climate, yet it is in areas

outside ¢f special education where these problems are in litigation.

The only known legal action being undertaken at this time by the Texas
Education Agency regarding accrediatation in the region is confined to two
school districts. The announced preliminary findings in both cases made no
mention of any problems connected with the special education operation in

those districts.

The summary of legal aspects of this practicum is that while no direct
correlation can be proved:between the practicum activities and the lack of
any legal action affecting special education appraisal or programs in the
region, an asspmption can be made that appzars to have been successful.
Furthermore, the recommendations contained within the practicum will provide

mutual protection against legal action in the future.

In the writer's home district several effects of this practicum have
been noted which are worth mentioning. Direct correlation with changes in

outcome to the practicum produceé will be shown where applicable,

The time line of the practicum was such that events occuring during
the course of the year often became translated into useful products in the
writer's home district before they became final products for consideration

by the rest of the region.

The effect on administrative procedures, on what happend to students
and measurable changes in actual practice are easier to measure in this one

district cluster than on the region as a whole. The writer's district has
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over two hundred special education teachers with a large experienced ap-
praisal staff. Thus, the impact of this practicum in one district should

serve as a guide of expectancy for other similar districts or clusters in

this region or the State.

The first main change noted was the introduction of the use of eligi-
bility standards which were to later be introduced as the final recommend-
ation of the Region XX Appraisal Advisory Committee. The three principal
categories were Language and/or Learning Disabilities, Emotionally Disturbed,

and Mentally Retarded.

The more exact criteria for placement required for the educable mentally
retarded has resulted in a drop in the number of students found eligible for
that program. The standards applied to students referred for possible place-
ment have resulted in a reduction of students requiring the services of that

program at the elementary level.

The students referred for appraisal for possible entry into that program
resulted in a positive placement rate of 46 percent as compared with an average
positive placement rate of 69 percent in the two previous years. The reeval-
uation and review of presently placed students shows a change in classification
(from M.R. to L/LD) slightly higher than that noted in the previous two years.

but not high enough to be statistically sufficient.

)

The use of better eligibility standards for the mentally retarded has
resulted in fewer improperly placed students, a net reduction in the number
of eiementary age M.R. students, and a change in the number of teacher units

necessary to continue that program for the 1976-77 school year. It appears

PG
<&




38.

that one teacher can be reassigned from the elementary M,R. program to some
other special education program for 1976-77. No changes have been observed

ia secondary E.M.R. programs as a result of the effort.

The change in eligibility standards for L/LD is very significant. The
overall impact has been to increase the numbers of students rather than
reduce the number. This is a positive finding directly attributed to several

factors.

The use of mental age; rather than chronological age, tends to increase
the likelihood of eligibility at the earlier ages (elementary) and decrease
the likelihood at older ages (secondary). This has resulted in more elem-

entary age placements than noted in previous yea:s.

The shifting of M.R. students referrals to L/LD classifications based
on the new standards was not unexpected. Since L/LD is more acceptable by

parents this has resulted in fewer rejections of service by parents.

The L/LD criteria in operation in previous years tended to make place-
ment easier for secondary students. It was decided that all seniors and
most juniors placed on earlier criteria would not be reevaluated under the

new criteria.

While the mental age standard is more restrictive than previous criteria
for secondary students,the other criteria is not, It appears easier to verify
process deficits, achievement levels (as expressed in basic academics), and
deviations in learning style for secondary students than for elementary age
students. The number of secondary eligible students in the L/LD program in-

creased over the numbers from last year. The percent of increased is down
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but this is contributed to the establishment of secondary programs for L/LD
in-the secondary schools over the last three years in this district and not

the appraisal efforts as such.

The eligibility standards for the emotionally disturbed have resulted
in a better quality and a lower quantity of referrals. Center School, a
school for emotionally disturbed secondary students - operated by this

writer's department, has reported this findings.

Last year (i974-75) Center School reached a capacity enrollment of
students in January. This year (1975-76) the capacity has yet to be reached
¢April 1976). An analysis of students indicate more students enrolled this
year are classified emotionally disturbed on exact standards than ever before.
One-third of th. students (43 out cf 126 campus students) are under treatment
by a private psychologist or psychiatrist. This compares to a high of one-
fourth in private treatment (1973-74) over the past four years. Since private
therapy is at the expense of parents it is reasonable to assume that more real

E.D. students are enrolled there this year.

The eligibility standards for emotionally disturbed developed as a product
of the practicum may not be the cause for this incresed enrollment of bonafide
E.D. students. Another cause may be the process of this practicum and the
long range effects of a previous practicum conducted by this writer. The
district's four high schools were involved in moving Ceater School from a
purely alternative ~~2ool to a transitional school (1973-74 mini-practicum).

The involvement of the regular high school leadership in the selection of

students and in the operation of Center School has established excellent

o
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communication lines. The process of developing a product for this practicum
(1975-76) involved some of this came personnel. The net result has been
that the regular high schools have become more sophisticated in predetermi-

nating students who would qualify for enrollment at Center Schocl.

The time lag has been reduced dramatically for enrollment in Centex
School. This time lag has been reduced from an average of six weeks to less
than two weeks from initial referral to enrollment. This is a result of
better referrals (the current practicum), closer communication (previous
practicum), and no waitiug list due to a better understanding of the apprai-

sal process (again the current practicum).

The time lag has been reduced ;lso for special eucation services on the
regular high school campuses. The exact time frame has proved to be impos-
sible to measure because of lack of hard data generated at the secondary
level in previous years. Secondary counselors report this reduction in time

is necessary for services tc begin.

A significant product contribution for use in the writer's home district
has been the publication of a manual (previously cited under the product
section) describing the appraisa® process. This manual was written, field
tested, revised and disseminated to the leadership of the district. It has
met with measurable success. In addition to explaining the appraisal process
it has severxal procedures explained which have resulted in behavis: changes.
An example [s en explanation in the manual about the role of the administrator
in the appraisal process. This has resulted iu two secondary schools assign-

ing administrators to the A.R.D. committee which had not done so previously.

-
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Another example of behavior change is the unanimous way the six middle
schools have found adequate places for testing students on their campuses.
This need was presented very strongly in the manual. As & result one middle
school principal who had never se~z this as a need suddenly found an approp-
riate testing room on his campus after he was asked to read the rough draft

of the manual as part of the field testing.

One of the recommendations of the Region XX Appraisal Advisory Committee
was the role that regular teachers should assume at the A.R.D. committee whewu
the question of continuation of L/LD students was discussed. It was recog-
nized that definite improvements could be experienced without the student
being eble to manage in the regular classroom without supportive help. This
meant that the appraisal people could see the need to give greater weight to
classroom behavior than to testing behavior to determine continuation in the
resource L/LD program. This change was made in the writer's district
(November 75). As a result,no students were dismissed from the L/LD program
at the elementary level solely as a result of formal testing data when the

classroom teachers felt strongly that the student should continue in place-

ment.
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CHAPTER VII

Summary of Evaliuaticn

The process was unquestionably successful., The coopevation in staff
time, clerical assistance, monetary support, and use of facilities exceeded

expectations.

The product produced was clear, coneise, and very positive. The only
failure experienced was in the area of accepting a set of common forms which
may prove to be too much to achieve, given the "pride of ownership'" found in

the area of forms.

The effect will be both short range and long range. In the short range
there has oecen a complete cessation of legal action concerning special educa-
tion matters with reasonable belief that the long range effects will be as
dramatic should legal action arise. Measurable shortening of time delays
have been noted between districts transferring students due to both a better

record transfer system and a standardization of certain eligibility criteria.

The effects on t he writer's district have been many and dramatic. These
include a reduction in staff needed for the elementary M.R. program, a better
quality of referrals to the district's two E. D. facilities, some behavior
change noted as a result of the manual, and continuation of service to students

who would have been dismissed previously.
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CHAPIER VIII

Importance of the Practicum
(Further Application)

The importance of proper appraisal in assigning students to special
education is a national concern. The pros and cons on the amount of,
kind of, timing of, and reporting of appr .isals are found in popular lay
magazines as well as technical journals and professional papers. Nearly
every state legislature and lately the national congress have passed laws
on this topic. Special education with some standards tied to the appraisal

process is the operational procedure in every State in the Union.

There still remains much disagreement on all aspects of the process
even in areas as advanced as Texas is in special education. The need for
appraisal persoanel to band together to present some uniformity to the

system appears necessary to even a casual observer.

This practicum presents a plan for a process which could be followed
by any group of special educators faced with a need to present solutions to
appraisal related matters. For the convience of the reader the process is

briefly outlined below in squential steps.

1., An organized group of special educators is the best platform to
study special education needs. These exist in many regions of
the nation and should be formed where they are missing.

2. The broad issues should be presented to the group to allow for
some consensus of need.

3, These needs or problems should be identified in precise language.
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4, A group (committee/committees) representing the whole should be
formed to propose solutions to meet the needs.

5. The solutions should be presented back to the original group for
reaction and action.,

6. The findings should be implemented where feasible.

Hopefully, regions or areas within States can reach agreement on terms,
procedures, and needs which allow for professional appraisal services for
special education students. It appears likely that such uniformity will be
essential as Public Law 94-142 (Education for all Handicapped Children Act
of 1975) moves into greater importance by providing increased funding of
federal dollars to State special education programs, It might prove to be
very unworkable to allow the appraisal process to be dictated from Washington.
This is.a real possibility if the strictly local interpretations of existing
State guidelines are as widespread across the nation as it was in this area

prior to this practicum.




Appendix Overview

The items included in this section are essential to a full understand-
ing of this practicum. The items are organized to present the reader with
the sequence following the sequence of the practicum. That is process,

product, and effect.

The first group of items are the vari;us memos cint out by the Region XX
CASE chairman (the practicum writer). These memos are provided to give the
reader a clearer understanding of how the practicum was explained to the
various appraisal personnel and others of the area associated with the project.
Included under the process aspect of the practicum is the memo from Region XX
asking for the name of the person from each district to serve as a contact

person for records on a student transferring between districts.

The product part of the practicum is by far the largest part cf the
appendix. Here is the report of the five committees which were committees

and sub-committees of the Appraisal Advisory Committee of Region XX CASE.

The group of committee reports are the final product of those cimmittees.
The preliminary reports are not included because it would serve no useful

purpose. These reports were adopted by Region XX CASE as its final product.

The set of suggested forms is the final draft of the committee assigned
that task. Even though the set was adopted it does not appear likely that the

districts will ever adopt a uniform set of forms for reasoning stated in the

practicum report.




The results of the survey providing all of the contact persons listed
by district (all 51) is included to demonstrate how important such a list
can be., A good illustration is the D'Hanis ISD. If a student transfers
from that district the list shows that to obtain the special educatici
records you contact a Mr. Joe -Farris in Uvalde.

The evaluation form of the Appraisal Awareness Seminar could have been
lécated under the process section of this appendix since it was part of the
process. Since the purpose of the seminar was to present the product of the

year's effort it is presented here. :

Also presented in the product section of the appendix is the manual
~
developed for the writer's home district. Following the original manual is
the field testing instrument and the results of that field testing. The
final part of that effort is a shortened version of the manual to meet the

personal suggestions of several persons who read the original manual as part

of the field testing.

The new state board policy, passed on April 10, 1976, is reproduced

under the effects section of this appendix. It is presented here for reasons

already given in the body of this report,

For the readers convience each appendix is number seperately and

titled.
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et RIBCGION XX CAL!Y
Reglon XX Cnuncil of Administrators of Special
'Education

San Antonio, Texas

September 2, 1975

MEMO TO: Region XX CASE Members Q!
FROM: Preston C. Stephens, Chairman

SUJBECT: 1st Meeting 75 - 76

. The September meeting of the Region XX CASE will be held at North
' East Independent School District, in the Board Room of the Adminis-
trative Building, 10333 Broadway, San Antonio, Texas.
DATE: September 5, 1975 - Friday
’
TIME: 9:00 a.m. to 1:00 p.m.
The agenda will include:

- Developing a Model on Appraisal for consideration in each
district in the Region XX area.

- Preparations for legislature involvement 2 years from now.

Please make plans to attend!

- Anéwering unanswerable questions. ]
i
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DEVELOPING A PLAN

This project will occur in.the Educétion Service Center,
Region XX area. It will involve representatives from most of the
major districts and special eAucacion coopexatives of the region.
This will include the author's home district, the North'East

Independent School District.

The official organization known as the Region XX Council of

Administrators for Special Educétion (Region XX CASE) will sponsor

.

the project. "The individual distiicté they represent will provide

any funding .nceded to insure successful conclusion of the activities.

Relcased time with éay will be proyided'to all staff personnel ncces-

sary to assist with the activities.

The membership of Region XX CASE will serve as the steering com-
mittee for this project, This group will make all deecisions on the

activities to be pursued and the final praduct developed.

An advisory éowmittcc willibe formed composed of appraisal, admin-
istra&ive, ani other staff personnél of éhé region. Each wajor district
of the region will be invited to supply pefsons for this committce, Tic
numbers and types of staff'representcd will be that decided by tie steei-
ing committee, It is felt that this would be a committec of less than

thivey, but wove than fifteen, persons all cemployed by the various inae-

pendent school districts in the region.




This hdvisory comnittee would be expected to sub-divide iato
smaller committees to woxlt on various aspects of this project.” One
or more persons for examp?; would peed éb ba designated to contact
other districts to get their forms, polic;.es. and procedures for

study.

The advisory committee would receive secretarial assistance and

meeting space from Noxth East Independent School District., Otner

districts would provide released time, mileage funds, and secretarial

assistance as needed.

Each major district engaged in this project would be expected to

form a local appraisal and records advisory committee. These local
committees would provide input to the region-wide advisory committce
and could serve as a sounding hoard for suggestions. from the region-

wide committee,

-
.

Finally, a pancl of aqxperts xeprescnting both appraisal and admin- :
istration would be' appointed. éhis pancl's cxpertisc would be applied
whcrcyér it was nceded. This panel .of experts would qssist with tech-
nical knowledée in: special education arcés, evaluation, proccdurcs
and requirements, legal qu%stiona, and procedural matters.

The primary objective of this project is to achicve a closer degrev
of uniformity among the districts in R;gion XX in vepard to interpretatiouns
of rules and operational procedures concerning special cducation, appraitsai

antd record keeping. A second objective is to prepare something that would

. be applicable to other paruf-nf the atate.
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Development of local policies, regulations, forms, and é;ocedures
would be,meaninglesé unleés tHg& were implemented. To insure this, a
development seminar(s) would be‘scheduled fox all appraisal and special
education administrators in the‘region. roée or more of the panel of

experts would be invited to appear on this seminar(s).

A booklet of forms for each district's ‘consideration would be
developed. "This booklet .of forms would be expected to serve as a guide
for.all districts in the regiom. It is likely that most of the districts

would adopt the majority of the foxms for their use.

A manual would be developed for use by the special education admin-
istrators of the region.\ This manual would provide the procedures and

other items as stated on the handout.

Each superintendent and board member of the region would have access
to the finished product. They would also be invited to participate in

.

the activities where appropriate. »

The success of this project can easily be measured by application

of th; finished product. If one oF.morc aistricts accepts the:

1. Definitions of cligibility standards for special cducation categories
and method of determiﬁing that eligibility,

2. The list of tests or the procedure to usc to appraise non-English
speaking students,

3. The forms suggested for the appraisal process and,

4., If two or morc districts agree on & common record transfer system

5. 1f other region canters or districts therein adopt any or all of

these concepts; then, the project would definitely be successful.

6o :
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Hducadtion
San Antonio, Texxes

September 11; 1975

MEMO TO: Region XX CASE Members
FROM: Preaton C. Stephens, Chairman
SUBJECT:  September 17th Meeting

Just a reminder the next meeting of the Region XX CASE
members will be held at the Student Activity Center,
North East L.S.D. on September 17, 1975 (Wednesday)

9 am, to 1l p.m. .

[ 4
The Student Center is located on the same site as the
Blossom Athletic Center with the entrance on Starcrest
Drive, Starcrest Drive runs between Jones-Maltsberger
Road and Wetmore Road as noted on the enclosed map,

This meeting will be to decide:
. A, What are the appraisal issues that should be addressed,
B. The size and composition of the Appraisal Advisory
Committee,
C. The schedule that will be followed.
D. Suggestions for the Panel of Experts,
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SAN ANTONIO INDEPENDENT SCHOOL DISTRICT
143 LAYACA STREET
. SAN ANTONIO, TEXAS 78210

" ADMINISTRATIVE OFFICES

September 12, 1975

Mr. Preston C. Stephens, Chairman

Region XX CASE

c/o North East Independent School District
10333 Broadway

San Antonio, Texas 78286

Dear Preston:

g
I regret that I will not be able to attend the meeting on the 17th
as I am attending a District workshop. If possible, I will send
one of the supervisors.

Preston, since I will not be at the meeting please let me convey
the following. I am in total accord with the goals of the proposed

. project. However, due %o financial and other needed resources I
feel that this is a project that should be carried out by Region 20.
Its importance and its magnitude warrants the assistance that an
orgam.zation like Region 20 can render. I would appreciate if this
viewpoint is presented and considered by the,: group.

i
i
. : |
I am sorry that I will not be in attendance. |
- A Sincerely, |

|

< e et e U

Janie Obregon,
Director
Special Education

JO:mlb

cc: Dr., Patricia Myers
Director of Special Education
BEdusation Sexvice Centex, chion 20

(o
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1.
2.

3.

&,

7.

8.

Ghanges recommended in #1 - 8 above:

‘1
APPRAISAL NEEDS

Develop « common definition of eligibility criteria for each

. category of special education service.

Organize a model appraisal delivery system to meet all known and
anticipated.legal requirements, '

Define the roles and procedures of the various staff positions in
regard to referrals, screening, evaluations, placements, writing
cducational plans, follow-up and termination of services.

Provide a systematic procedure to protect the rights of parents,
minority students, other students, and the professional staff,

Select and reach agreement on a standarized list of individual
evaluation irstruments to be used, with non-English speaking
students or develop recommended procedures to follow in meeting
this need.: :

Develop a model record transfer system between districts.

Provide suggested forms to be available to implement every aspect
of the appraisal process. .

Give input to the Texas Education Agency on possible revisions
needed in special education operational proceduxes regarding the
appraisal process.

14

Additional areas of concernt

", [}
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Example of Year's Continuing Meetings




REGION XX CASE
Region XX Council of Administra.tors of Specl_a,l
Education

[ &

San Antonio, Texas

January 15, 1976

Region XX CASE = = = = =~ - = Meeting
WHEN: January 27, 1976 == 8:30 - 12:90 noon
WHERE: North East ISD - New Board Room
WHY: (See Agenda)
. WHO: As Usual
AGENDA
8:30 - 9:00 am Bexar County Administragors -

To discuss rumors which state that placing students
in non-public agencies under contract authority,
will be eliminated next year.

9:00 - 12:00 noon All Members -

1. TCASE meeting and our role.

2. Legislative hearing to b held in San Antonio on
Special Education.

3. Setting up a meeting with State Representative
Albert Brown.

4. Finishing Appraisal Committee's work.

5. Developihg a position on Special Education funding.

° e L

|

|

|

6. Catharsis 1
}

Preston C. Stephens, Chairman |

1
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Appraisal Awareness Seminars
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° REGION XX CASE

Roglon XX Council of Adminisirators of Special
Education

San Antonio, Texas
March 17, 1976

MEMC TO: Region XX CASE Members
FROM: Preston C. Stephens, Chairmen @.18\'
SUPJECT: Revised Schedule -~ Appraisal. Awareness Conference
. This revised schedule of the Appraisal Awareness Conference is being sent to you
as a reminder of the meetings and to give you some additional details. These an-

nouricements are NOT being sent to individual appraisal personnel. Who will attend
and which meeting they attend, is your decision. .

The following schedule shows the information needeg for attending these meetings.
Howeyer, the districts or clusters shown are suggested only. If you would prefer
to have all or part of your staff attend a different session, please feel free to
have them do so. It will be necessary to call Bob McNeil in Uvalde if you are
planning to send someone to that particular meeting. His group will have a catered
lunch and he needs a count.

Scheduled time is for all sessions: 9:00 am - 3:30 pm

DATE PLACE: DISTRICTS/CLUSTERS
Tuesday 0ld Board Room Alamo Heights ISD
March 23 Student Resource Bldg. Military Cooperative
North East ISD San Antonio ISD
San Anton:o, Texas North East ISD
Wednesday Board Room Cluster IV - Harlandale ISD
March_ 24 So. San Antonio ISD Southwest ISD
2515 Sioux Street Edgewood ISD
San Antonio, Texas So. San Antonio ISD
Thursday McAnnalee Room Hondo ISD
March 25 First State Bank Pearsall ISD
Uvalde, Texas Uvalde ISD
Friday confcrence Room : Northside ISD
March 26 2nd floor - Admin. Bldg. East Central ISD
Northside ISD Judson I5D
5900 Evers Road Kerrville ISD
San Antonio, Texas
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< }\?%A ‘ WorlL East ﬂnclcpemlcnl School District
- S

@s’ ;é- 10333 BROADWAY - SAN ANTONIO, TEXAS 78286

«% & "

496’/, \Q ;

T scno® January 20, 1976

DEPARTMENT OF
STUDENT RESOURCES

Counseling & Guidance
Health Services
Appraisel Services
Speciel Instruction
Center School

MEMO TO: Mr. Preston C. Stephens, Chairman “egion XX CASE
FROM: James Bode, Chairman Region XX CASH LLD Subcommittee
SUBJECT: LLD Subcommittee Report

Attached is the report of the Region XX CASE LLD Subcommittee. The report is
divided into thhree sections.

The first section deals with interpretation of TEA guidelines for LLD placement.

. One of the major issues dealt with here is whether "age level expectancy" should
be mental age, chronological age, or a combination of the two. In determining what ~-

interpretation is used by appraisal personnel in Region XX, we found that in the
majority of districts, the mental age concept is used, and this is what the subcommittee
is recommending.

The second section covers additional topics related to the appraisal process. Included
are certain aspects of the Speech and Hearing Category, MBI criteria and the
comprehensive reappraisal for LLD placement. In the third section, "Items for
Discussion," we propose that TEA be asked to modify its policy regarding the
physicals required for LLD placement. We are also recommending that the Region

XX CASE establish a separate subcommittee for Speech, Language and Hearing
Services. In addition, we are suggesting that each district consider developing
specific criteria for dismissal from the LLD program.

I want to thank you for the outstanding leadership you have demonstrated in
establishing the Appraisal Advisory Committee. Also, I would like to commend

the members of the LLD Subcommittee for their diligence and hard work in dealing
with the assigned topics.

R
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APPRAISAL OF LANGUAGE AND/OR LEARNING DISABILITIES
Proposed Interpretatign of Guidelines

Within the general Texas Education Agency guidelines for establishing LLD
eligibility, as outlined in Bulletin 711, the following interpretation and definition
has been developed by the Region XX CASE Appraisal Advisory Subcommittee on
LLD and is submitted for consideration.

Texas Education Agency Criteria (Bulletin #711)

) Written report of assessment showing total intellectual functioning not
more than two standard deviation units below the norm.

2) A written report of assessment revealing evidence of a deficit or deficits
in one or more of the basic psychological learning processes of auditory,
visual or haptic processing, intersensory integration and/or concept forma-
tion.

3) A written report of educational assessment substantiating a discrepancy
between age level expectancy and current educational performance. This
criterion may not necessarily apply to pupils ages 3 through 5 years of age.

(4) Documented evidence must be offered to indicate that the child's learning
‘ style deviates so markedly from the norm of his age group that he requires

Special Education intervention.

(5) Physician's written report of general medical evaluation.
y P g

fad

Proposed Interpretation of Guidelines:

) Total intellectual functioning should be represented by a score not more
than two standard deviation units below the norm on recognized, standardized
individual test(s) of global intcllectual development. The examiner should
use careful judgement in determining the child's potential or mental age
level expectancy, particularly where the potential is estimated to be
higher than test scores indicate. The score derived {from such standardized
tests as well as documented, clinical evidence may be used to determine a
child's potential or mental age level expectancy.

(2) The appraisal person must document through formal and/or informal
testing,; and observations during testing and/or in the classroom, one
or more deficits in the basic psychological learning processes which
would cause a reduction in academic performance. Auditory and visual
acuity are not considered process deficits. (See eligibility criteria #5).

7o
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Page 2 - Appraisal of Language and/or Leérning Disabilities
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The following are examples and are not meant to be all inclusive:

1%
Auditory processing may include, for example, auditory memory, auditory
sequencing, auditory reception, auditory association, auditory comprehension,
auditory closure, auditory discrimination, and auditory fusion. :

Visual processing may include, for example, visual memory, visual sequencing,
visual closure, visual discrimination, visual reception, position in space,
temporality-spatiality, figure ground, and form constancy.

Haptic processing is defined as taction, which is the sense of touch,
kinesthesis, which is awareness of muscle movement, proprioception, which

is position in space of own body or its parts or stereognosis, which is the

ability to determine shapes from touch. Further development of haptic processing
results in establishing concepts of laterality and directionality.

Intersensory integration is the "inner process whereby one type of neurosensory
information is converted into another." It may include association, expressive
language (oral and written), or shifting from one modality to another.

Concept formation is the ability tp process information from previously
encountered experiences and, by combining data determined to be appropriate
to a different set of circumstances, form a unique concept related to the new
situation. It may include the ability to abstract, categorize, or generalize.

Age level expectancy should be interpreted as estimated potential or mental
age as determined in intellectual assessment (refer to eligibility criteria #1).
A difference of 1 standard deviation or more between a pupil's estimated
mental age (which may be represented by a standard score on an intelligence
test) and the standard score on achievement tests measuring one or more
basic learning skill(s) would be considered a significant discrepancy.

Areas of basic learning skills should include reading comprehension, word
recognition, arithmetic, spelling, written language, and language development
(receptive and expressive). Although standard scores may not be available

in documenting deficits in written expression and language development,
clinical observations may be used in lieu of standard scores. In determining

a child's level of functioning in basic learning skill(s) the actual level

of classroom academic performance must be documented and considered

when it varies from the levels determined by individual testing . This

is especially important at the primary grades. This criteria may not
necessarily ay:ply to children three through five years of age.

'




Page 3 - Appraisal of Language and/or Learning Disabilities

4)

The learning style with which a child selects afid processes information

in the learning situation may be defined as a method or approach uniquely
his. To meet LLD criteria, there should be evidence that because of the
identified process deficits or other factors (such as inattention, anxiety,
distractibility, hyperactivity...) the child learns in a manner so different
from most children that in order to make progress in the basic skills, the
child must receive Special Education intervention. Written evidence of the
child's unique learning style may be obtained and confirmed from referrals,
observations, and/or individual testing. )

A physician's written report of general medical evaluation should indicate '
that there are no medical or physical conditions which wouild be thé_ primary
contributing factor affecting the student's achievement or psychological
learning processes. ) )

Children with auditory or visual acuity problems may be considered for
the program if it is determined by qualified specialists that this is not the
primary contributing factor to the learning problem.

-

In meeting the above criteria, the items discussed under Comprehensive Individual
Assessment, TEA Bulletin #711 would be considered, including intelligence factors,
educational functioning, and'medical and health factors. In addition, the requirement
for a comprehensive appraisal of sociological variables (including information
regarding cultural life style), must be met and, when appropriate, emotional and/or
behavioral factors should be considered.
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III.

¥

2 4

ADDITIONAL TOPICS CONSIDERED BY THE LLD SUBCOMMITTEE

Certain aspects of the Speech and Hearing Therapy category as they relate to
screening and placement procedures were examined, resulting in the following
recommendations:

(D The screening process shall have built into it procedures for obtaining
speech, language, and hearing data.

D) A person with certification and training to interpret the gathered data
in hearing, and/or speech, and/or language, shall be included on
committees considering said information.

3) In situations where there is a question of placement with an LLD teacher
- or a Speech Therapist, the decision of which is the most appropriate
placenient should be a function of the ARD Committee and is dependent
on the individual child's needs. Placement with an LLD teacher or
Speech Therapist should not preclude placement with both if this is
deemed necessary.

Refer to Texas Education Agency's Administrative Guide and Special Education
Handbook, Bulletin #711, page 9, for. guidelines for establishing el1g1b1]1ty in
programs for Minimally Brain-Injured Children.

TEA requires that children must be comprehensively reappraised at lecast every
three (3) years in order to continue receiving Special Education services. For
continued L/LD placement, the same factors must be assessed as outlined in the
Specific Eligibility Criteria for initial placement:

1) Intellectual functioning.

2) Identification of process deficits

3) Discrepancy between expectancy and educational performance
4) Documentation of a deviant learning style,

5) Written report of physical examination

The discrepancy between age level expectancy and current educational performance
need not be as large as at the time of initial placement, since the child is expected
to make progress with Special Education support.

All other items included under Comprehensive Individual Assessment, Bulletin #711,
page 14, must be renewed with a reappraisal. In the case of "sociological variables, "

family background information should be updated as a part of the continuing com-
munication with parents. When emotional and/or behavioral factors appear to

contribute to the learning problems, these should be considered during reappraisal.

I T T




Page 5 - Appraisal of Language and/or Learning disabilities

. ITEMS FOR DISCUSSION

I. Recommendation to TEA

Re: Physical Examination

When placement in an L/LD Program is being considered, it should be a function
of the screening committee to determine, in each individnal ch1ld's case, if a
physical examination should be required.

-

I. In addition to the issues which are addressed in this document, this committee
recommends that a subcommittee for Speech, Language, and Hearing sgrvices
be formed. Clarification of this recommendation will be presented by a member
of this committce to the Steering Committee.

HOI. It is recommended that each district develop specific criteria for dismissal from the
L/LD program. It is strongly suggested that before dismissal, each student be
given a trial period in the regular classroom during which time the Resource teacher
. will monitor the child's progress.

co
o
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Position Paper

Q® A MODEL APPRAISAL DELIVELY SYSTEM

for
SPECIAL EDUCATION

I. Referral

A. Parents must be notified bf "any referrals or screening."
(Policy 9, p. 1 & 2) !

1. Some authorities insist that notification must take place
before referral. This philosophy suggestz that the notice
of referral would be accomplished by regular school staff.,
Note: Where regular school staff are utilized for noti-
fication purposes, care should be taken to insure®

a. that they do not attempt to explain the special
edudation program, or

b. that they are thoroughly familiar with the special
education program

N 2. Other authorities propose that parents need omly be
. notified of the "referral or screening" and, therefore,
special education personnel can be utilized in the
nntificetion process.

3. All seem to agree, however, that notification siould take
place in pereon either at schonl cx at home and in a time
frame very closz to the referral or screening act.

R. Referral may be made by the perent or guardianm, physician,
community agencies, other appropiiate individuals, groups,
or organizations, school persomnel, or as a result of the
schoos's systematic screening procedure. (Bulletin 711 . i3)

I1. Screening ~ two types of screening are indicated by Bulletin 711
/
p. 13).

A. YSchool's systematic screening prodecure" i.e. hearing add
vision screening or other group screening activities foy
ail schoul children.

1. this type of screening may be performed routinely by
regula: staff, however;

2. 4if performed by special education personnel notification
of parent must be accomplished for each pupil participating
in the screening activity -

‘ B. "Screening consists of generating and compiling all immediately
available data." (Persons responsible designated by LEA)

ERIC 8




Analysis of date

' a. Selection of alternatives

(1) eligible or ineligible for further consideration
of special education services,

(2) placement in disgnostic clasa,

(3) referral for comprehensive assessment, spaecifying
if possible, extent of assessment,

(4) referral for otlier types or ki.nd; of service,

(5) referral directly to the Admission, Dismissal
" and Review Committee, or

(6) other alternatives

2. May involve parents

3, Notification of parent required if not involvzd in
screening (1,4, 1 and 2)

III. Parent Counseling

' A. Must .take place following screening if no previous contact
has been made,

B. Parent should be aware of child's school difficulty before
contacted by Special Education personnel.

C. Counseling shotld include the fonow:l.ng.appropriate items:
1. notification of referral or screening, (Policy 9)
2. securs written permission for comprrhensive individual

assessuent including psychological testing, study,
observations and consideration for placement of student,

{Tolicy 9)

3. written permission to implement any other screening
alternative selected is desirable, but not required i.e.,

iacnostic placement

4. written permission for or notice of need of general
medical evaluation,

5. parents opinion of childs language preference in writing,

6. a release of relevant information from other sources to
the school, in writing, (Policy 9) (See General Diascussicn
. Area, IT, B, this document)



A,

B.

D.

E.

A.

. Bo

7. ccunseling related to the paurents right to ezamine and
question any information, records or data regarding
child and the procedure for appeals and hearings (Series
7100) snould the parent dasire to challenge content of
the child's records or placemeat

8. collect case study information

9, acknowledgement of notification of above 1tems 1% writing
should be obtatined

IV. Comprehensive Individual Assessment

Performed by appropriately certified and/or licensed pro-
fessional

Tyre cof test or test used:

1. should be of global design, standardized, and sophisti-
cated,

2. should be culture free,

3. should be administered in language best spoken ‘and
understood by pupil (cxaminee) (primary, native or best
suited language) (Policy 9)

Majority of assessment should be performed individually

All family and student rights pertaining to confidentiality

of assessment must be protected (See: Family Educational

Rights and Privacy Act of 1974 and Texas Open Recorde Law)

Parent must be counseled in regard to the results of the
Individual Comprehensive Assessment. (2ND PARENT CONTACT)

V. Adrission, Review and Dismissal Committee

May include parent (if so, replaces 2nd parent contact)

Inciudes regresentatives from: (Bulletin 711)

1. Admiebg A6

2,
3.

instructicn

appraisal and/or special education

Actions included:

1. determines eligibility
2. approve placement
3. initiate development nf aducational plan

o
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VI.

"VII.

VIII.

4., conducts annual review

5. provide signed written susmary of deliberations
Second Parent Contact 9?
A. Evplain test results -

B. Make sure parents agree to placement and secuxe permission
in writing if not previously secured. (Legal Position)

C. May be held in conjunction with ARD committee aceting

D. Communications accomplished in person and in appropriate
language (Policy 9)

Placement -~ the act of bringing pupil into contact with the
person or persons who will be instructing, counseling, trainin®
or other wise remediating the pupils identified deficits and/ox
who will be providing special avenues of learning.

A. Placement made only by ARD Committee (Bulletin 711)

B. Parent consent in writing (Legal Position)

C. Appropriate instructional arrangement

1. instructor is properly certified and/or expertise
sufficiently documented

2. contact hours recommended by Educational Plan
D. Pupil meets eligibility criteria

Ninety Day keviéw

. A. Informal review held by special education teacher and .

supportive staff
B. Should also include regular teacher if involved
C. Documentation necessary
Asnual Review
A. Conducted by ARD Committee
B. Documentation necessary
Re~evaluation
A. Every three (3) years or sooner if necessary

B. Each re-evaluation to be handied as though it were a new

referral except: .

v
4




1. foimal referral not necessary

2. screening not necessary
C'. Inclades all pasic C(liyib'//{’v Sfauelaﬁdlr

General Discussion Areas “

I. Procedure for hearings and appeals (TEA Series 7100)

A. All agsrieved parties shall be entitled to hearing and
appeals regarding controversies in which they are
legitinmitely involved.

B. A written procedure Eor orderly hearings and appeals of

aggrieved parties shall be adopted by the local governing
board.

C. Suggested Procedure: (For aggrieved parent, guardisr or
student eighteen (18) yeaxs of age
or older)

1, Aggrieved Party-School Confezence ~ Aggrieved party
should first contact the involved campus principal,
special education teacher, or appropriate special
education supportive staff member.

. 2, Campus principal must be advised of the grievance
and he will arrange for a confererce to be held.

b. Special education director must be notified of
grievance. :

c. It is anticipated that many trival type grievances
will be resolved at this level.

d. All involved parties have the right to request t¢he
presence of other individuals with information re- .
levant to the situation or with decision making
authority regarding the ruling, action or failure
to act complained of.

e. Although this is a preliminary attempt to resolve
problems in a more »r less informal manner, gome
simple written documentation of the conference
and the decisions rendered should be kept,

2. ARD Committee hearing

a., If a grievance is not resolved at the Aggrieved
Party-School Conference then the ARD Committee
shall be convened.

. b. All interested parties shall have the right to
convene the A;!;D Cormittee for £.. official hearing.

V)




II.

E.

(1) The aggrieved party shall file a request in
writing with the cawmpus principal or the
special education ‘director for a hearing by
the ARD Committee, which shall identify the
ruling, action, or failure to act complained
of;: such request shall be filed within
fifteen (15) dsys of the date on which notice
of such action or ruling is communicated to
the person requesting the hearing. ( special

education director must be informed) .

(2) The officer receiving the request shall set a
time and place for the ARD Committee hearing,
such time shall not be less than fifteen (15)
nor more than thirty (30) days from the date
oa which such request is filed and shall
give notice of the time and place of the
hearing in writing to all interested parties.

(3) All procedural requirements of TEA Series
7102.3 shall apply. (Hearings and Appeals)

Route of Appeal

From a Aggrieved Party-School Conference to the ARD
Cormittee

From the ARD Committee to the Superintendent of schools

Additional appeals shall follow the route prescribed by
the Texas Education Code, Hearings and Appeals, 7103.2

The Superintendent of Schools shall organize for hearing
and appeal above the ARD Committez level. ’

.Release of information (confidential and other)

A. TFrom other sources to the school (FERPA 1974) requires parent
written permission usually obtained from first Special
Education Parent Conference,

Schoul to school (FERPA 1974)

Parent advised of release

Parent provided a copy of released information, if
desired

Parent must be provided knowledge of their opportunity to
challenge the content of the records to be released;
however, if the parents have already moved to the receiving
school district the receiving school district should
providzs (for the sending school district) a written parent
release indicating that they do not desire a copy of the
items released nor do they intend to challenge the content
of the record prior to this transmital.

6
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III.

C. From Schhol to other agencies, organizations, individuals, etc.

1, Parent consent in writing

2, Specific records to be released, the reason for such release,
and to whom,

3. Copy of records released to parent,‘if desired
Language
A. Pupils best language
1. TFptablish primary home language { documented ) Policy 9
2, Establish best spoken language (documented)
3. Establish best understood language (documented)
8. Test performed in pupils best language or languages

C. Communication with parent performed in appropriate language




1.

2.

RECOMMENDED APPRAISAL PROCESS

When a student is perceived as having an achievement or adjustment problem,
regular program personnel contact the parent to discuss the problem and-what
is being done to alleviate it. Student data available at the school is re-

viewed during this process.

When the regular program cannot be adjusted to meet the studeént's needs; the
regular teacher will initiate a conference with the principal and other school
personnel to discuss whether or not the student should be referred to Special

Education.

1f the decision is made to refer to Special Education, a Referral Form (Form 1)
is completed by the regular teacher or other designated person and a parent .
conference is held to obtain permission for screening evaluation and consider-
ation for placement (Form 2). Parents are informed of the need for the student
to get physical examination. In addition, the following forms are completed or

initiated: N

*

Dominant Language Determination (Form 3)

Social and Development History (Form 4)

Consent to Release and/or Transfer Records (Form 5)
Checklist of Progress (Form 6)

Report of Parent Contact (Form 7)

All available data will be reviewed by the campus Screening Committee. This
data will include: ‘ -

Hearing and Vision Report (Form 8)
Teacher Observation Checkiist (Form 9a or 9b)
Academic Performance and Attendance (Form 10)

All alternatives will be considered as stipulated by Bulletin 711. Results of
the Screening Committee meeting will be documented (Form 11). Parents will be
informed of these results and a notation indicated on Form 11,

Comprehensive individual assessment will be accomplished (Form 12a or 12b) and
a physical examination obtained (Form 13). Assessment will be made by a certi-
fied person and the student will be tested in his or her dominant language/

languages.

Results of the individual assessment and physical examination will be forwarded
to the Admission, Review, and Dismissal (ARD) Committee to determine eligibility,
placement, and to initiate the Educational Plan (Forms 14 and 15). If the
student does not meet Special Education eligibility criteria the collected data
should be provided regular program personnel.

89




2.

1

v

. 7. 1f the ARD Committee recommends placement, a parent conference will be held
and permission for placement obtained (Form 16). Appeal procedures and
parent's right to examine the student's records will be explained. A sup-
portive staff member will interpret test results to the parent. If the
parent disagrees with recommended placement, the par=mt will be referred to

the principal. The student will not be placed. Fora 7 may be used to doc-
ument parent disapproval.

8. The Educational Plan is completed and dietributed and the student is placed.

9. A periodic Review of the Educational Plan is made at least every three months
by the instructional staff (Form 17).

10. The ARD Committee will conduct an annual review of each student's program to
determine continuation, change, reappraisal, or termination (Form 14).

11. Reevaluations will be performed at least every three years or earlier if
necessary (Form 18). Parent permission is obtained for the re-evaluation
{Form 2).

12. Transfer of records.

When a student transfers between districts/clusters, a request will be made
by the gaining district Special Education department to the losing district
Special Education department, Parent's permission will be obtained for the
. release of records (Form 5).

OU

|
1
1
|
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NUMBER

14,
15,
16.
17,
18.

FORMS

TITLE

Referral Form

Parent Permission for Screening/Evaluation
Dominant Language Determination

Social Developmental History

Consent to Release or Transfer Information
Checklist of Progress

Record of Parent Contact

Hearing and Vision Report

a. Teacher Observation Checklist (Primary)

b, Teacher Observation Checklist (Elementary/Secondary)
Academic Performance and Attendance ’
Screening Committee Report

a, Comprehensive Individual Assessment

b. Appraisal Report/Appraisal Analysis

a. Physicians Report and Cover letter (2 pages)
b, Family's Health Report (2 pages)

ARD Committee Report/Student Transportation
Educational Plan

Application for Placement and Transportation
Individual Educational Plan Review

Request for Reevaluation




‘ SPECIAL EDUCATION
APPRAISAL DELIVERY SYSTEM MODEL

[ Parent ‘_<Parent awareness of student's achievement/adjustment problem
| Awareness Parent informed by regular teacher '
4

'%2%2111:11: }____—Exhausts all regular program resources

Regular Teacher/
Administrator Conf.

_;.Decision to make Special Education Referral

Regular Teacher/ Social/developmental history
and/or Sp. Ed. Rep. |~ Dominant language determined
Parent Conf. Parent informed of need for medical

Special Education representative included
Permission to release records

Medical required prior to ARD meeting
) Review all available data
Screening Select appropriate alternative
Meeting | Teacher observation and academic performance
& Vision and hearing (speech if necessary)
Parent informed of results

By certified/licensed professional

Comprehensive . Testing in appropriate language/languages
Ind. Assessment Instruments determined by examiner and student needs

Recommends placement or other alternative
ARD Meeting l<1nitiates Educational Plan
Parent involvement at meeting optional

Explain test results and recommended placement

Parent l Parent permission to place and student transportation (if necegsary)
Conference Parent appeal procedure.and right to examine student file is explained
If parent disagrees, refer to principal
Educational Plan Instructional arrangement and contact time-
Prepared by appraisal personnel and teachers
rPlaCement |

| Three-Month-Review | — By S.E. teacher and supportive staff

| Annual Review | By ARD Committee

[ Re-Evaluation ‘]_<Every three years or sooner if necessary
— Parent permission obtained

0%

Parent permission to screen and evaluate (adult:student signature)




SAMPLE FORM

Referral Form for Diagnostic Evaluation

‘ Student's Name Birthdate
School Grade Teacher
Parent's Name ) Address
Phone .
(home) (business) (city) (zip)
Referred by Date of Referral

Date of parent conference to inform of student's problem

Is child's problem primarily academic or adjustment? (circle one)

Description of problem:

Are there any difficulties of speech and/or lacguage?

Have any remedial measures been taken prior to referral? Indicate:
Failing notices Different materials
' Note to parents Different methods

xAdditional help Consulted Principal

. - (regular resource or other)
"L

) y Péer tutoring Consulted Supportive Personnel

Teachers-estimate of present grade equivalents:

Other Comments:

Teacher Date

Principal

Date 1
i
|
l

o




SAMPLE FORM

Parent's Permission for Screening Evaluation

¢

Name of School

I request that

» ]

Name of Student Relationship D.0.B.

be evaluated by personnel of the . Distriét, Such evalua-
tions may include academic, psychological, snd medical diagnostic interpretations.

The information gained from the study will be used to assist the school personnel to
meet my child's needs more adequately. Informution generated by the appraisal will not
be released to persons or agencies outside the district without my written permission.

If I am not able to accompany my child to the evaluation facility, permission is granted
for district personnel to provide transportation. I hereby agree that in the event of
any accident the district personnel will not be held responsible.

School Personnel Evaluation Learning Center Evaluation

Parent or Guardian Date Parent or Guardian Date
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SANPLE rovkn
DOMINANT LANGUAGE DETERMINATION

What is the primary language of the home? - « « =« =« = =« = =
Que acostumbran hablar en su casa? - - - =« <« <« - « - - .

Is your son/daughter most fluent fn - = = =« « =« = « - < =
i{Sue hijos hablan Y entiender major - = = =« - - = « <« - =

What language does your son/daughter have the best speaking ability?
;Que se le facilita mds a sus hijos para hablar? - - - <« - . =
What language does your son/daughter understand best? - - - - -
OQue se les hace mas fécil entender a sue hijos? = = =« = = =« =

Do you beiieve your son/daughter speaks and understands English and

Spanish equally well? - =« - =« = = = = <« « 5 - = - -
{Cree Ud. que su hijo/hija hablan Y entienden tan bién el Ingléb
como el Espanol?= = = = = = = = = = = - - & = S - =

Father or Mother Signature - Firma del Papa O la Mama

Date - Fecha

English Spanish
Ingles Espanol
Yes No




— SAMPLE FORNM —,

Social & Developmental Hietory

‘ Date _ -

Stulent's Name Date of Birth ) Age
Parent's Name Rank Social Security #
Address Phone
' (home) . (business)
Informant Completed by:
Position:

FAMILY INFORMATION

Name Relationship Age Occupation Education Birthplace Living at home

EDUCATIONAL HISTORY

At what age did your child enter school? Number of schools attended

Last two schools attended:

School City & State Grade Level
Has a grade been repeated? Yes No " If yes, what grade?
Subjects your child likes dislikes
Hlas any remedial work been done in academic subjects? ___ _ Yes No
1f so, what? . For how long?
Have any tests or .evaluations been done Yes No. If so, when?

’ Where?

Have any ot:herimimbers of the family had any problems in school?

Q  Please describe

" SI-4 . 906




GENERAL INFORMATION

When does child go to bed at night? Does he/she have to be coaxed? Yes No
Special abilities and interests '
" Does your child enjoy school? Yes No Comment:

GENERAL BEHAVIOR

Check all of the following which describe your child:

\

Friendly Happy . Explosive
Unresponsive ) Sullen Stubborn

Temper outbursts Aggressive Inferiority Complaex
Bites nails Quiet

Statements which describe your child are: (please check appropriate description)

1. Dependability: 2, Effort:
: Usually completes assigned task Above average in effort
Must be encouraged to complete
assigned task
Rarely completes task even {.f

Average in effort
Below average
Efifort blocked by anxiety

encouraged .

3. Attention to Instructions: 4, Peer Relationships:

____Listens carefully, carries out Well-liked by most -- many friends
instructions One of the crowd -- neither outstanding
Impulsive - starts work before number of friends or enemies
instructions are completed Loner ‘
Often asks for instructions to Disliked by most students

be repeated
_Listens, but does nothing

5. Cooperation: Always Sometimes RareLy Never.

PARENTS' OPINION OF THEIR CHILD'S DIFFICULIY: In general, what is your opinion of your
child's difficulty in school?




SAMPLE FORM

CONSENT FOR RELEASE OR TRANSFER OF INFORMATION

I hereby consent to the release of the following reports/records on my

son/daughter,

Birthdate

jodoooooid

[ other

Student's full name
Past and present academic records
Medical
Neurological
Psychological
Educational Plan
Parent Permission
School and health records containing immunization records
Audiological and Speech Evaluation
Vision Evaluation

Dominant Language Statement

010

THIS REQUEST T

Signature of Parent or Guardian

Date

Witness to Signature

0 BE SENT TO: PLEASE RETURN THIS INFORMATION TO:

Name Name

School/Agency School/Agency

Address Address

City City

Zip Code Telephone Z2ip Code Telephone
SE-5




SAMPLE FORM

~ Student's Name Date of Birth

Grade

Age September 1st

O ——————

Campus

(Dates of)

Screening Permission ‘

Letter to determine primary language (minority language)
Developmental History

Teacher Referral, checklist/work sample

Vision & Hearing screening

Observation-Principal, Diagnostician, D-teacher
Screening Committee Recommendations

Paveat Permission for Appraisal

Test Report

Program recommendations

Type of Educational Arrangement

Educational Plan Initial

Parent Conference, Director/Diagnostician

Parent Application for Program

Parent permission for medical (if done in District)
Medical (written report)

A RD Committee Report

Modified Ed. Plan

Modified Ed. Plan

Annual Review

tr‘
[
o

1. 2 SD below to 2 above M 1. 2 SD below to 2 above M

N

|

Deficit in Basic Process 2. Strengths & Weaknesses
Auditory ___ Intersensory

Visual Integration

___ Haptic ___ Concept formation

3. Discrepancy between age level EMR

3. Methods and Strategies to
maximize learning

expectancy and Performance 1. Betweern 2 & 3 SD below M

4, Learning Style Markedly
deviate from the norm

|

2. Strengths & Weaknesses
3. Methods & Strategies

-
£
- -]

More than 3 SD below M
Strengths & Weaknesses
Methods & Strategies

W N -
P

)




SAMPLE FORM

RECORD OF PARENT CONTACT

Student's Name Date of Birth Grade
Location:
Participants:
Summation:
!
Signed:
Name
Position
r,

SE=-7 1 §17)




SAMPLE FORM

Hcaring=§ Vision Report

Grade

Student's Name

School

Date of Request:

Person Requesting Testing

Is the student enrolled in any resource program? Yes No

If yes, which one?

Test ing Requested: Hearing Vision

Hearing Vision
Sweep-Check Passed Re-Test
Date (date) (date)
Right Eye:
Pure Tone
Date Left Eye:
Right ear: - Glasses worn: Yes No
@ 500 1000 2000 4000 6000
Left ear:

500 1000 2000 4000 6000

Referred to Out-of-District Specialist: Referred to Out-of-District Specialist:

Date
Comments: Comments:

Dite

Signature of Examiner Position

ERIC-8 101

IToxt Provided by ERI

Date person making
request informed of
results.




SAMPLE FORM

TEACHER OBSERVATION CHECKLIST (Primary)

‘Iame BIRTHDATE SCHCOL

« 0

1. General Skills:
Cuts with scissors
Physical Coordination
Knows Alphabet
Knows Color Names

2. Work Habi*s:
Attention span
Completes tasks
Self Control

3. Reading:
Recognizes letters
Recognizes words
Imagination

4, Vriting:
Writes name
Writes words
. Writes sentences
Virites numerals 1 to 10

5. Listening:

Recognizes initial sounds
Understands oral directions
Comprehends stories

6. Arithmetic:
Counts 1 - 10
Counts 1 - 20
Counts 1 -~ 100

7. Socilization:
Plays cooperatively
Respects authority
Participates in group activities
Meets frustrations
Accepts corrections ]
Accepts responsibility for own action
Self identification
(awareness of body parts and self coneepts)
Talks with others

LTI T 111
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COMMENTS :

Teacher Date
O




’ SAMPLE FORM
1 .
TEACHER /OBSERVATION CHECKLIST (Elementary/Secondary)

Name . Birthdate school

Please indicate by putting one check ( w”) in front of the items which the child exhibits
only occasionally and a double check (s~yr) for those that he exhibits very frequently.

A. VISUAL:

|

Holds book too close and avoids work requiring close eye work.

Moves head forward or tilted to one side when engaged in visual tasks.

Rubs eyes often when engaged in visual tasks.

Cannot discriminate between letters and numbers.

Rotates or reverses letters and numbers.

Calls words incorrectly based on too few cues.

Sequences nunbers or letters wrong or copies intorrectly.

Can label objects but can not describe them or what is happening ir pictures.
Can not comprehend what he reads.

Can not solve state problems.

N

T

\O

t
g
sl
QK
o
o=

N

Does not appear to attend.
Omits sound units or letters in spelling words.
Mispronounces words, cen't blend sounds or has poor phonic skills.
Misperceives or misunderstands what is said to him.
Makes grammatical or syntactical errors.
Short attention span.
Can not do more than one instruction at a time.
Can not understand oral directions (often asks to have them repeated).
Does not seem to comprehend spoken words (may recognize the word). - .
. Unable to tell stories or related experiences., -
1l. Can not learn number concepts or number facts.
C. PERCEPTUAL-MOTOR:
1. Difficulty in fine motor skills (cutting, pasting, drawing).
2. Improper pencil grasp (clutched in fist, held too lightly or presses so
hard to break lead and tear paper).

3. Poor handwriting compared with peers' writing.

h, Difficulty in copying from board or from material on desk.

5
6

7

W

1]

\O

5

Poorly coordinated; clumsy (unable to move around in classroom, or on
playground).
. Highly confused; unable to distinguish directions such as right-left; up-cown
. Often begins tasks with one hand and finishes with another.
8. Lacks grasp of the meaning of time; always late or confused.
9. Unable to identify and recognize like and unlike forms and/or objects.

1. Underactive (seems listless, couldn't care less) in classroom or on playground.
2. Overactive (can't sit still in class).
. Is slow bto finish work (doesn't apply self, daydreams a lot, falls asleep).
+.  Unusually short attention span for daily school work. i
5. Easily distracted from school work (can't concentrate with the slightest

disturbance in the classroom, or is highly disorganized).
6. Inconsistency in quality of performance from day to day-
7. Repeats the same behavior over and over.
8. Doesn't get along with most peers (can't make or keep friends, is picked on,
. wants to change rules, poor loser, or is aggressive).

' 9. Unusually shy or withdrawn.
10. Tense or disturbed (bites lip, twists hair, high strung).
1l. Cries easily or may explode for no apparent reason.

12. Demands wnusuval. amount of attention during regular classroom activities.

B : " (over) |
& 100 |




" TEACHER'S NAME

TEACHER'S COMMENTS : (Description of student's

SUBJECT

DATE__

achievement and/or adjustment problen)

PERIOD

104




SAMPLE FORM
ACADEMIC PERFORMANCE AND ATTENDANCE

. . Name of Child Sex , B Age

Date of Birth Grade School

PROVIDE FOLLOWING INFORMATION IF COPY OF PERMANENT RECORD--IS NOT ATTACHED:

SCHOOL HISTORY

A. Schools and Years Attended

School ~
Year (s) - Name of School Grade Promoted~Retained

]

-

B. School Attendance

Indicate grades repeated .Does child have a pattern of absenteeism?
If so, give reasons or explain

‘ List years when student's absences exceeded 10 days
y

TEST_ RESULTS

A. Intelligence Tests (group or individual)

Date Verbal - | Nen-Verbal " Total 1
Given Name of Test 1.Q. I1.Q. : 1.Q.

~

B. Other Tests (Achievement, Aptitudes, etc.) Report Grade Equivalents for subtest given in
Reading, Languapc, Arithmetic. Write in subtest areas, e.g., "comprehension" under
Reading. ’

Ba\i:e”c‘ive,n Name of Test ‘Readiri Language™ Arithmetic




c.

Academic Performance and Attendapce - cont'd.

«2 -

Teacher Grade (Record in Chronological Order)

School Grade

Year Level buarter Indicate Subject and Grade for Each Quarter

1st
2nd
3xd

1st \ o i
2nd 1 i
3xd j

‘1st
2nd
3rd

1st
2nd
3xd

ist
2nd

v

3xd ’ L ~
lst i §
2nd
3xd N

-~

C.

and Hearing, etc.)

Report other professional evaluations (Psycholugical, Psychiatric, Neurological, Speech

Date . Type of
Given Evaluation

Report
Available?

Agency Address Examiner




° - e

BAMPLE rouknm

e
SCREENING COMMITTEE REPORT

Student's Name Date of Birth .

- Home Duty
Parent's Name _ Rank Phone Phone
School . Grade Teacher

Reason for Referral:

Discussion: ..

‘ Actions to be taken:

E

104

.2
Parents notified: %

Date " by wliom - Signature

Committee Members Attending:

Name ] Position
Name: Position
Name Position
Name Position

O sE-11
{




SAMPLE FORM

COMPREHENSIVE INDIVIDUAL ASSESSMENT

NAME :
DOB:
ACE s
SEX:
GRADE:
DOT: ) Initial Reeval

1. Reason for Referral

1I. Background History

111. Test Behavior

IV. Tests Administered

V.

vI.

VII.

V1II.

IX.

N

ERIC

IToxt Provided by ERI

SE~12a

Test Resulté

Learning Style

Discussion

Conclusions

Recommendations




APPRAISAL REPORT

‘Student : School:
ye Sex: Grade:
Date of Birth: Teacher:
Date of Testing: J Examiner:
Chronological Age: Vision:
. Hearing:

RESULTS OF TESTING:

Wechsler Intelligence Scale for Children N Cohen Factor
Information Pict. Completion Spatial
Comprehension Pict. Arrangement Concept
Arithmetic Object Assembly Sequence

T

Similarities Block Design Percep. Organ.
Digit Spun iy Coding Verbval Compr.
Mazes Anxiety o
Verbal . Performance Full ‘Scale
I1linois Test of Psycholinguistic Abilities Wide Range Achievement Test
_. Auditory Recep. Vi.sual Associat. . Reading
' Visual Recep. Verbal Expres. Spelling
Visual Seq. Mem. Visual Closure Arithmetic
Auditory Assoc. Gram. Closure
' Auditory Seq. Mem. . Manual Expr.
PLA MA
Peabody Individual Bender Gestalt Draw-A-Person
Achievement. Test Rotations
Mathematics Distortions
Read Revog. Collisions
Read Compr. Perseveration
Spelling MA
Gen. Inf.
Wepman Auditory Discrimination
Memory For Design
Peabody Picture Vocabulary
Full Range Picture Vocabulary
Leiter -
Key Math

Observations:

Diagnostician

109




SAMPLE FORM

' APPRAISAL INFORMATION ANALYSIS
Identified Strengths:
Auditory Memory Sequence Integration Reception Motor
Visual Memory Sequence Integration Reception Motor
Haptic
Educatiozal Performance
Motor

Identified Weaknesses:

Auditory Memory Sequence Integration Reception Motor
Visual Memory Sequence Integration Reception Motor
Haptic

Educational Performance

Motor

Preferred Learning Style:

Visual Multisensory

Auditory Reinforcement, Avg. Above Avg.
Abstract Isolated

Concrete Small Group

Lxperience : Large Group

Behavioral/Emotional Factors:

Relative Educational Performance
Reading
Arithmetic
Language

Recommendations:

Recommend placement in class.
Conduct additional evaluation

Speech Therapy . .
Comprehensive examination for hearing-vision,
Counseling services .
Consultative assistance with parents

Extended conferences with

i

OO\

White - Central Office Pink - Teacher Yellow - Mail




-

SAMPLE FORM

REFERRAL FOR PHYSICAL EXAMINATION

Date
TO THE EXAMINING PHYSICIAN:

, @ pupil enrolled in .

School, is being evaluated to determine eligibility for special educational
services, Educational and/or psychological appraisal has revealed the possibility
of

Eligibility requirements for this handicapping category, as set by the Texas
Education Agency, include: :

Please complete the attached physicians report form and return to the person listed
below. Any information not requested in this form which would be pertinent to the
child's placement or educational management would be appreciated. All information
will be held in the strictest confidence and will be available only to professional
personnel directly concerned with this pupil. Your assistance in evaluating this
student is appreciated.

Signature

Title
This referral should go directly from the school to the doctor.

Physician's report should be sent directly to:

SE-Cover Letter
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ERIC

IToxt Provided by ERI

e

Name_

PHYSICIAN'S REPORT

Age No:

School Teacher
1. Physical Examination

Height N Weight: Pulse: Respiration: 8/P

Vision Glasses: Hearing: Uriho.

R Yes No R L Test
duild: _ (Circle one) Obese Medium Slender
Indicate ( ) if normal or abnormal. If abnormal state details under findings.

Norm. Abnorm. Moim. | Abnom. Nom. Abnorm.

Gan. Appearance Throst & “fonsils Hernia
Ears Lymph glands " Genitalia
Eyes Breasts Spine
Skin Chest Joints —
Nose Lungs Extramities
Teeth & gums Heart Neurological, gen.
Tongue Abdomen

Findings: Details of abnormal and/or significant findings.

Additional Medical Services Needed

Symptoms to be reported

Limitations to be ohserved

| have examined this Lhild and found him/her to be free from infectious and contagious disease and capable of doing the physical
tasks requnred of students in accordance with the above limitations.

Physician's Signature

Typed or Printed

SE-13a

Date

MAIL TO:




SAMPLE FORM

N

FAMILY'S HEALTH REPORT

Please complete the blanks below as they apply to your child. A physician‘s report is reguired by the Texas Education Agency.
The purpose of this report 1s to make certain that the student’s doctor has sxamined the student and ruled out routine physical
problems as a cause of school difficulties. )

STUDENT:

Last First Middle
1.  Family History:
Has anyone in your family (parents, brothers, or sisters) ever had any of the following?

Diabetes Tuberculosis Which Member?

Is anyone in the fam'nly currently ili? Please explain:

iI. Personasl History:
Has your child had any of the following? Piease explair:

Serious ilinesses

Hospitalizations

Operations

Is your child currently on any medications? Flease list:

Check ) the appropriate column concerring your child'’s heslth condition and childhood illnesses he may have cantracted.

| YES | NO LYES L DNO
Allergies Stomach disorder or
Asthma abdominal pain
Chest pains Tumor or growth
Colds (freat:ent or severe) Urinary infection
Convulsions or se1zures Vision problem
Ear trouble Chickenpox
Frequant sore throats Diphtheria
Headaches {frequent) Measles
Heart trouble Mumps
Joint pains Pneumonia
Reac.tion to drugs Rheumatic Fever
Skin rashes or eczema Other

Please explain any yes answers

SE-13b
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SAMPLE FORM

ADMISSION, REVIEW.AND DISMISSAL COMMITTEE {EPORT

(Circie one)
Initial
Annual
Lehoot Tesch
Student's Name - Date of birth Age
Purpose of Meeting: ARD Date Primary Handicsp _
Specific recommendations include: Other Handicaps
Regular classroom involvement ; . For -
(grade) * {school year)
Type of Placem:nt (suggested amo.unt of time per day)

Noted strengths include:

Deficit aress for remediation include:

Other comments and/or recommendations: _. -

Within 12 we: <s,

is responsible for
Teacher's Name

re'newing this programming and/or educations! plan and reporting the findings to the Chairman of the Committes. The Chairman will report to the Committee sny
changes which would merit further study and/or action for Committee review.

Charman & Adm. Signature Teacher Signature Appralsal Signature

1
S |

Ottier (Specity) Other (Specify) Other (Specity)

THIS STUDENT (1S, ISNOT) ELIGIBLE AND (NEEDS, DOES NOT NEED) TRANSPORTATION.

)
i Yo Phone: Bus Route No.
ERIC

* 114

SE-14




SAMPLE FOKM
EDUCATIONAL PLAN original Revis}on
Name . School Student Resources: Resource
‘ - - Adaptive Resourc
D.0.B. Grade Helping Teacher
Speech Therapy

Date Revision required by (date): Other
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Instructional
Strategies

Objective

Identified
Need




SAMPLE FORM

APPLICATION FOR PLACEMENT AND TRANSPORTATION

. ' Date

Student's Name . Date of Birth Age -
Parent's Name Rank Home Phone Duty Phon .
+ School Grade Teacher

The results of the appraisal of the educational needs of our child have been inter-
preted, and we are in agrcement with the recommendations of the ARD Committee.
Application, thereforc, is made for the instructional .irrangement recommended by
the Committee. It has been explained to us that students receive educational
assistance .through various instructional arrangements on a trial basis to determine
the appropriateness of the placement, and that evaluation of the progress of each
student wili be an ongoing process throughout the year. I grant permission for my
' child to be transported, if necessary, to receive instructional services, After
careful review of test results, teacher comments, and the ARD r‘ecomendations, I

request that my child be placed in the program. Access to

my child's records aud appeal procedures have been explained to me.

Parent or Guardian Date

School Representative Date




.

SAMPLE FORM

1.

2.

3‘

INDIVIDUAL EDUCATIONAL PLAN REVIEW

Student's Name

. Date of Birth

School

Teacher's Name

Date

Sumary of Progress:

Future Recommendation:

Chairman & Administrative
Signature

Date

Instructional Signature Other (Specify)

Sumsary of Progress:

Future Recommendation:

Chairman & Admimistrative
Signature

Date

> Instructional Signature Other (Specily)

Sumary of Progreés

Recormendations for future placement )

Chairman & Adminiltrq.tiVe‘
Signature

Instructional sigzzo:ture Other lspecIES

+ ~ed




SAMPLE

REQUEST FOR RE-EVALUATION

FORM

Code Number
" Name of Pupil . Type of Program Date____
Birthdate Age School
Date of entry-into- class (this year) Teacher
Date of ARD into class (this year) Current Medical
Date
PRESENT TEST SCORES IN PERMANENT FOLDER
Date Test .Results Date Test “ Results
AREAS OF EDUCATIONAL S''RENGTH:

MOST EFFECTIVE METHOD(S) OF LEARNING BEST LEARNING meommm(S )
Auditory Visual-motor ‘ Group Carrel
__Visual Auditory-motor Large Seat Work
Motor Auditory-visual " Small Position in Room

Kinesthetic Tactile Individual Board Work

Describe the ability of the pupil to function in
of progrem expectancies, academic standards,

present classroom (include description
and recommendations for future placement).

Describe present behavior and social functioning (include pupills reaction to success
and failure, changes in social history, ete.):

+

Comments/Prognosis - Has child reached the objectives of the Educational Plan?

Attach additional pertinent information or use reverse side of page.

APPROVED BY: Date

Signature of Approving Principal

Director Special Services

Signature of
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‘ ' . NON:-ENGLISH COMMITTEE REPORT

The basis for Special Education is found in the belief that every child
4s entitled to full recognition of his right to educational opportunity
consistent with his ability to learn. Part of the general eligibility
criteria for all students being considered for placement in Special
Pducation includes the following directives: : :

(1) School districts shall not assign national origin-
minority group pupils (or linguistically different
. pupils) to special education classes on the basis
of criteria which were developed solely upon the
command of the English language.

(2) Pupils may not be placed in special education sex-
vices if the only deficiéncies identified are directly
attributable to a different cultural life style, or .
not having had educational opportunities, or not hav-~
ing achieved from previous educational experiences.

(Policy Memo #2, Dec. 1973 - Implementation

of Section 21.911 of Texes Education Code)
In addition, any pupil considered fox or provided special education services
shall be tested or otherwise appraised in the pupil's primary home language,
the pupil's most fluent language, the language in which the pupil has the best
speaking ability, and the language the pupil has the best capacity for
understanding. . ’

Recommended Instruments for Identification of Children of Limited English-
speaking Ability:

The following tests purport to measure oral language proficiency. Only the
OLE is suitable for a level higher than the early elementary grades. The
tests are concerned only with oral language skills. As children progress
in school and develop skills in reading and writing, standardized instru-
ments which measure performance in all four language skills should be used
to determine whether the children perform at grade level or are limited in
English language ability.

Bilingual Syntax Measure

PAL (Primary Acquisition of Language) Oral Language Dominance Measure
OLE (Oral Language Evaluation)

SWCEL (Southwestern Cooperative Education Laboratory Test)

Pictorial Test of Bilingualism and Language Dominance )




Special Education, (page 14) is suggested:

15 order to meet the most recent state and federal ‘guideunea, the fol-
lowing revision of Bulletin 711, Adrinistrative Guide and Handbook. for

Comprehensive Individual Assessment

Comprehensive individual assessment is the observation, diagnosing,
. and ideptification of individusl pupil achievement and/or adjustment
characteristics. It provides all necessary infommation for develop~
ing the educational plan, determining eligibility for special edu-
cation services, and information for planning appropriate instruct-
ional arrangements. ! '

i

Comprehensive individual assessment includes the following factore
when appropriate:

lanpuage factors

Comprehensive appraisal of language consists of individually
administered test(s) of language dominance and proficiency——
both expressive and receptive.

intellectual functioning

Comprehensive appraisal of intelligence consists of individually
administered test(s) of mental ability designed to assess a wide
range of intelligence factors from verbal scales/items, perfor-
mance scales/items, and adaptive behavior scales/items. Adaptive
behavior is the effectiveness or degree with which the individual
meets the standards of personal independence and social responsi-
bility expected of her or his age and cultural group. Verbal scales/
tems shall be administered in the pupil's demonstrated dominant

language.

Data to determine intellectual functioning is not gathered from
single-arza reference test(s) such as vocabulary, strictly verbal
tests, or strictly perceptual-motor tests. Such instruments may
be used as a part of or in addition to a comprehensive battery to
assess a wide range of intelligence factors, but they may not be
used to determine total intellectual functioning for the decision-
making process.

Assegsment instruments used to assess verbal, performance, and

adaptive behaviors related to the measurement f intellectual

functioning must be selected from a list provided by the Com-
missioner of Educetion as approved by the State Board of Education.

-y
¢J
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educational functioning

Comprehensive appraisal of educational functioning ‘“nsists of
sscuring data from formal and/or informal tests in the appropri-

ate skill areas related to developmental, pre-academic, academic,
pre-vocational, or vocational levels of performance. Consideration
shall be given both to the language of instruction and to the pupil's
demongtrated dominant language when selecting measures of educational
functioning. ‘

" Assessment instruments from the following list must be used whenever an indi-

vidual assessment of intelligence is necessitated in order to meet the eligibility
criteria for specific handicapping condi*ions. It has been our operating guide-
line to require only group intelligence tests to catsblish normal intelligence

.as required for eligibility for five of the six handicapping conditions, The
eligibility criteria for the sixth handicapping condition, mental retardation,

are the only ones which specifically require individual assessments of intel=-
lectual functioning.

Verbal Scales Ages
1, wisc (Verbal) 5-15
2, WAIS (Verbal) o 16+,
3, WPPSI (Verbal) 4~6
4. WISC-R (Verbal) 5«16
5. Stanford-Binet 2+
Performance Scalzs Ages
1, wisc (Performance) 5-15
2. WAIS (Performance) 16+
3. WPPSI (Performance) 4~5
4, WISC-R (Performance) 5-16
5. Stanford-Binet 2+
6. Arthur Point Scale 515
7. Hiskey~Nebraska 3-16
8. leiter Intelligence Performance
Scale .
9. Ravens Progressive Matrices 1

Adaptive Behavior Scales
1., Mercer Scales

Permission for the use of other tests on a pilot or experimental basis may

be obtained through the Commissioner of Education. Suggestions for additions
te this 1ist may be submitted to the Commissioner of Education for consideration
and presentation to the State Board of Education for approval. Local profes-
sional judgment must be exercised in selecting the tests from the approved

1list which are most appropriate for the individual child being assessed.

121




kg
. N
[ . . , .
B
. B
o
* i

‘ %hen it has been detemmined through comprehensive sppraisal of language .
dominance that a student's dominant language is other than English, ap- . ‘
praisal instruments should be administered in the other language. Where
10 clear dominance is demounstrated, appraisal.instruments should be ad-
ministered in both English and the other language. When translating an
instrument from English to another language, every effort must be made
to maintain the original intent and purpose of each item. Interpratation’
of scores derived from translated instruments must take into consideration
possible errors or inconsistencies in literal or conceptual translation. -
The examiner for such appraisal shall be fluent in both English and the
language of the student, and sensitive to the differences in culture of
the student which may affect the appraisal.

|




APPRAISAL. OF EARLY CHILOHOOD HANDICAPS -

Since the general Texas Education Agency guidelines include no specific
criteria for establishing Early Childhood Program Eligibility, the following
clarification and definition has been develcped by the TCASE Appraisal
Advisory Sub-Cormittee on Early Childhood for consideration.

Texas Education Agency Reference for Estabiishing Early Childhood Programs
utletin -=)ecember ¢, 1974 Policy Lhange):

Exceptional Children are children between the ages of 3 and 21 inclusive with
educational handicaps (physical, retarded, emotionally disturbed, or children
with language and/or learning disabilities) as specifically defined within
this policy; autistic children; . . . which disabilities render regular

ser;ices and classes of the public schools inconsistent with their educational
needs.

Proposed Clarification of Guidelines:

Early Childhood Education for the Handicapped is a program for children age
3 to 5 on or before September 1st who meet the eligibility criteria in one |
or more of the following areas which predict failure upon entry into regulce
school programs:

a) Mentally Retarded
Educable
Trainable
b) Emotionally Disturbed
c) Physically Handicapped
Visually
Auditorially
Orthopedically
Minimally Brain Injured
d) Speech Handicapped - including those children who exhibit a
developmental delay in language acquisition.
e) Language and/or Learning Disabled
?A written report of educational assessment substantiating a
discrepancy between age level expectancy and current educational
performance may not necessarily apply to pupils 3 through 5 years
of age. Bulletin 711, p. 11.)

4

Additional study done by the Appraisal Advisory Sub-Committee on Early Childhood

Upon gathering and reviewing curriculum guides from the Military ISD Cooperative,
Edgewood ISD, San Antonic ISD, and Cluster V, talking with personnel from several
other districts in Region 20, and studying the Peech Project and Qutreach

(by Tadscript), it was decided by the Early Childhood Sub-Committee that it

was not necessary to develop an assessment model and test battery for Early
Childhood since there were already several excellent models to choose from.

The Northeast Regional Resource Center has already prepared an Early Childhood
Assessment List that includes "...assessment devices that may be used with
children between O and 60 months (pre kindergarten years). The scales and
tests have been reviewed and briefly annotated.” Sixty assessment tools are
reviewed in this publication. However, there are several additional assessment
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tests and scales being used by Region 20 school districts that are not listed
in NRRC's publication. They are the following:

Auditory Comprehension of Language (Carrow)
BCP (Behavioral Characteristics Progression)
Callier - Azuza Scale

Dallas Pre-School Screening Test ;
Del R{io Language Screening Test
Developmental Syntax Program

Northwestern Syntax

School Readiness Survey

Screening Assessment of Educational Needs (Bangs)
Sheridan Developmental Chart

The Language Facility Test

Van Riper Predictive Test of Articulation
Vocabulary Comprehension Scale

The following are addresses to which districts may write for appraisal models
and teaching methods for the Early Childhood level:

1.

tarly Childhood Assessment List
Texas Regional Resource Center
211 East Seventh Street
Austin, Texas 78701

Peech Project
Colonel Wolfe Preschool
403 East Healey
Champaign, Illinois 61820

Outreach - Replicating Services for Young Handicapped chituran
TADS
University of North Carolina
500 NCNB Plaza
Chapel H111, N.C. 27514

Free publications of materials to be used by persons working with
handicapped young children

Helen Knight

TADS

625 W. Cameron Avenue

Chapel Hill, N.C. 27514

An Individual Curricuium Guide

Early Childhood Education for Handicapped ($6.00)
Edgewood Independent School District (Dr. Jose A. Cardenas)
3300 Ruiz
San Antonio, Texas 78237

Another topic discussed by the Early Childhood Sub-Committee was the importance
of emphasizing assessment of the child's language competence and performance
(as tanguage s a facilitator in cognitive development and a predictor of
acauemic success). As districts in Region 20 are very aware of and concerned
aboirt accurately assessing the language of ouv bilingual children, some school
districts are beginning to develop locally normed Spanish and English language-
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screening instruments. One such instrument has been ccmpleted - the Del Rio
Language Screening Test. Also, Cluster IV is presently in the process of
standaraizing a Spanish/English language proficiency screening test with the
help of Dr. Allen Toronto.

In harmony with assessing language of Early Childhood students is the concern
for valid hearing tests. If pure-tone testing is not possible, then impedance
audiocmetry or other techniques should be utilized. If a certified audiologist

is not available within the district, perhaps an audiologist's services could
be contracted.

L]
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APPRAISAL OF LANGUAGE AND/OR LEARNING DISABILITIES

Proposed Interpretation of Guidelines

Within the general Texas Education Agency guidelines for establishing LLD
eligibility, as outlined in Bulletin 711, the following interpretation and definition
has been developed by the Region XX CASE Appraisal Advisory Subcommittee on
LLD and is submitted for consideration.

Texas Education Agency Criteria (Bulletin #711)

(1)

(@)

(3)

4

(5)

Written report of assessment showing total intellectual functioning not
more than two standard deviation units below the norm.

A written report of assessment revealing evidence of a deficit o> deficits

in one or more of the basic psychological learning processes of auditory,
visual or haptic processing, intersensory integration and/or concept forma-
tion.

A written report of educational assessment substantiating a discrepancy
between age level expectancy and current educational performance. This
criterion may not necessarily apply to pupils ages 3 through 5 years of age.

Documented evidence must be offered to indicate that the child's learning
style deviates so markedly from the norm of his age group that he requires

Special Education inter vention.

Physician's written report of general medical evaluation.

Proposed Interpretation of Guidelines:

(1

@)

Total intellectual functioning should be represented by a score not more

than two standard deviation units below the norm on recognized, standardized
individual test (s) of global intellectual development. The examiner should

use careful judgement in determining the child's potential or mental age

level expectancy, particularly where the potential is estimated to be

higher than test scores indicate. The score derived from such standardized
tests as well as documented, clinical evidence may be used to determine a
child’'s potential or mental age level expectarcy.

The appraisal person must document through formal and/or informal
testing, and observations during testing and/or in the classroom, one
or more deficits in the basic psychological learning processes which
would cause a reduction in academic performance. Auditory and visual
acuity are not considered process deficits. (See eligibility criteria #5).




Page 2 - Appraisal of Language and/or Learning Disabilities

3

The following are examples and are not meant to be all inclusive:

Auditory processing may include, for example, auditory memory, auditory
sequencing, auditory reception, auditory association, auditory comprehension,
auditory closure, auditory discrimination, and auditory fusion.

Visual processing may include, for example, visual memory, visual §quencing,
Visual closure, visual discrimination, visual reception, position in space,
temporality-spatiality, figure ground, and form constancy.

Haptic processing is defined as taction, which is the sense of touch,
kinesthesis, which is awareness of muscle movement, proprioception, which

is position in space of own body or its parts or stereognosis, which is the

ability to determine shapes from touch. Further development of haptic processing
results in establishing concepts of laterality and directionality.

Intersensory integration is the "inner process whereby one type of neurosensory
information is converted into another." It may include associatior., expressive
language (oral and written), or shifting from one modality to another.

Concept formation is the ability to process information from previously
encountered experiences and, by combining data determined to be appropriate
to a different set of circumstances, form a unique concept related to the new
situation. It may include the ability to abstract, categorize, or generalize.

Age level expectancy should be interpr eted as estimated poterrtied~or mental
age as determined in intellectual assessment (refer to eligibility criteria #1).
A difference of 1 standard deviation or more between a pupil's estimated
mental age (which may be represented by a standard score on an intelligence
test) and the standard score on achievement tests measuring one or more
basic learning skill(s) would be considered a significant discrepancy.

Areas of basic learning skills should include reading comprehension, word
recognition, arithmetic, spelling, written language, and language development
(receptive and expressive). Although standard scores may not be available

in documenting deficits in written expression and language development,
clinical observations may be used in lieu of standard scores. In determining

a child's level of functioning in basic learning skill(s) the actual level

of classroom academic performance must be documented and considered

when it varies from the levels determined by individual testing. This

is especially important at the primary grades. This criteria may not
necessarily apply to children three through five years of age.
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- Page 3 - Appraisal of Language and/or Learning Disabilities

. 4) The learning style with which a child selects and processes information
in the learning situation may be defined as a method or approach uniquely
his. To meet LLD criteria, there should be evidence that because of the
identified process deficits or other factors (such as inattention, anxiety,
distractibility, hyperactivity...) the child learns in a manner so different
from most children that in order to make progress in the basic skills, the
child must receive Special Education intervention. Written evidence of the
child's unique learning style may be obtained and confirmed from referrals,
observations, and/or individual testing.

(5) A physician's written rzport of general medica! evaluation should indicate
that there are no medical or physical conditions which would be the primary
contributing factor affecting the student's achievement or psychological
learning processes.

Children with auditory or visual acuity problems may be considered for
the program if it is determined by qualified specialists that this is not the
primary contributing factor to the learning problem .

In meeting the above criteria, the items discussed under Comprehensive Individual
Assessment, TEA Bulletin #711 would be considered, including intelligence factors,
educational functioning, and medical and health factors. In addition, the requirement

. for a comprehensive appraisal of sociological varizbles (including information
regarding cultural life style), must be met and, when appropriate, emotional and Jor
behavioral factors should be considered.
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Il

IIIl

ADDITIONAL TOPICS CONSIDERED BY THE LLD SUBCOMMITTEE

Certain aspects of the Speech and Hearing Therapy category as they relate to
screening and placement procedures were examined, resulting in the following

recommendations:

@) The screening process shall have built into it procedures for obtaining
speech, language, and hearing data.

) A person with certification and training to interpret the gathered data
in hearing, and/or speech, and/or language, shall be included on
committees considering said information.

3 In situations where there is a question of placement with an LLD teacher
or a Speech Therapist, the decision of which is the most appropriate ‘
placement should be a function of the ARD Committee and is dependent
on the individual child's needs. Placement with an LLD teacher or
Speech Therapist should not preclude placement with both if this is
deemed necessary.

Refer to Texas Education Agency's Administrative Guide and Special Education
Handbook, Bulletin #711, page 9, for guidelines for establishing eligibility in
programs for Minimally Brain-Injured Children.

TEA requires that children must be comprehensively reappraised at least every
three (3) years in order to continue receiving Special Education services. For
continued L/LD placement, the same factors must be assessed as outlined in the
Specific Eligibility Criteria for initial placement:

1 Intellectual functioning.

2) Identification of process deficits

3) Discrepancy between expectancy and educational performance.
4) Documentation of a deviant learning style.

5) Written report of physical examination

The discrepancy between age level expectancy and current educational performance
need not be as large as at the time of initial placement, since the child is expected
to make progress with Special Education support.

All other items included under Comprehensive Individual Assessment, Bulletin #711,
page 14, must be renewed with 2 reappraisal. In the case of "sociological variables, "
family background information should be updated as a part of the continuing com-
munication with parents. When emotional and/or behavioral factors appear to
contribute to the learning problems, these should be considered during reappraisal.
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ITEMS FOR DISCUSSION

I. Recommendation to TEA

Re: Physical Examination

When placement in an L/LD Program is being considered, it should be a function
of the screening committee to determine, in each individual child's case, ifa
physical examination should be required.

II. In addition to the issues which are addressed in this document, this committee
recommends that a subcommittee for Speech, Language, and Hearing services
be formed. Clarification of this recommendation will be presented by a member
of this committee to the Steering Committee .

II. It is recommended that each district develop specific criteria for dismissal from the
L/LD program. It is strongly suggested that before dismissal, sach student be
given a trial period in the regular classroom during which time the Resource teacher
‘ will monitor the child's progress.




APPRATSAL FOII’,»:THE MENTAIL, RETARDATION PROGRAMS OF SPECIAL EDUCATION

oposed interpretation of guidelinss 3/11/76 .

Within the general Texas Education Agency guidelines for establishing pupil
sligibility for Mental Retardation programs, the following revisions are suggested
for TEA Bulletin {#711 by the Region XX Appraisal Advisory Sub-committee on liental
Retardation and is submitted for consideration.

1)

(2)

"(3)

L

(2)

(3)

(1)

EDUCABLE MENTALLY RETAKDED

A written comprehensive report of intellectual assessment revealing
deficits between two and three standard deviation units below the mean on
verbal scales, performance scales, and adaptive behavior scales.

A written report of educational appraisal which will include assessment
of abilities and disabilities with instructional and behavicral recommen-—
dations for teaching which describe the educational environment and
specific methods and strategies to maximize learning.

A physician's written report of general medical evaluation.

TRAINABLE MENTALLY RETARDED
A written comprehensive report of intellectual assessmcnt revealing ‘
deficites of three or more standard deviation units below the mear; on
verbal scales, performance scales, and adaptive behavior scales.
A written report of educational appraisal which will include assessment
of abilities and disabilities with instructional and behavioral recommen-
dations for teaching which describe the educational environment and
specific methods and strategies to maximize learning.
A physician's wricten report of general medical evaluation.

THE COMPREHENSIVE RUPORT OF INTELLECTUAL ASSESSMENT

General Appraisal Factors

The examiner should use careful judgement in determining the child's
abilities and disabilities submitting documented evidence to support
this determination of intellectual functioning.

The intellectual assessment must include documented evidence derived from
formal and/or informal testing as well as observations made during
testing, in the classroom, and/or other areas of the child's environment.
This evidence tmst confirm that there are deficits in verbal, performance
and adaptive behavior areas.

Particular care should be taken to identify apparent causes for deficien=-
cles, since no 3ndividual is to be placed in special education if the
deficiency is primarily attributable to a lack of educational opportunity,
£fallure to achieve from previous educational experiences, a different
cultural life style, or if the criteria for placement in Special Educaticn
is based solely on the command of the English language.




(2)

7

(1)

All testing or other elements of appraisal must be conducted in the
pupil's primary language to insure maximum understanding of appraisal
tasks. The examiner, therefore, must make a positive determination of
the dominant language and his degree of proficiency in that language
before administering any further appraisal instruments, The examiner's
choice of appraisal instruments must allow the pupil to receive all
directions for testing and allow all his responses to ba in the dominant
language.

Intellectual Functioning

The comprehensive appraisal of intellectual functioning comsists of
individually administered test(s) of mental ability designed to assess

a wide range of intelligence factors from verbal scales/items, performance
scales/items, and adaptive behavior ecales/items. Adaptive behavior is
the effectiveness or degree with which the individual meets and is able

to function within the standarde of personal independence and social
responsibility expected of her or his age and cultural group.

Data to determine intellectual functioning is not gathered from single-area
reference test(s) such as vocabulary, strictly verbal tests, or strictly
Perceptual-motor tests. Such instruments may be used as a part of or in
addition to a comprehensive battery to assess a wide range of intelligence
factors, but they may not be used to determine total intellectual
functioning for the decision-making process.

Sociological variables should be considered and reported in the appraisal
process with data obtained through communication and cooperation with the
family. The identification of factors within the family dynamics or

home environment that influence the development of the child's learning
or behavioral patterns are vital to the child's overall functioning and
are important in designing modifications for educational planning.

Comprehensive appraisal of emotional and/or behavioral factors consists
of data gathered from psychological and/or medical sources, teacher
observation, and/or family information. This information is obtained

aud included in the appraisal report when a behavioral and/or emotional
problem is perceived or suspected by either the zeferring party, screening

committee, appraisal persomnel, or as required to meet eligibility
criteria.

_ THE REPORT OF EDUCATIONAL APPRAISAL

Educational Functioning

The educational appraisal shall delineate specific abilities and
digabilities which have been determined by formal or informal appraisal
instruments administered within a group or individually; observations of
the functioning within a clinical setting, in the classroum or other
environments to which the appraisal person has access; and records of
academic and behavioral ability available from school accounting sources.
Consideration shall be given to both the language of instruction and the
pupil’s demonstrated dominant: language when choosing instruments to
appraise the educational functioning.

13%
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The acquisition of information used to determine abilities and 3
disabilities should define levels of competency within the areas of

the learning skills necessary to academic functioning including reading
recognition, reading comprehension, spelling, arithmetic, writteu and
spoken language, general information, and other skill araas as may be

appropriste to the pupil's course of study including pre~vocational or
vocational performance.

Report of Educational Appraisal

The written report of educational appraisal should include svecific
recommendations of behavioral and instructional modification to ~
maximize learning., These recommenddatione, based om the strengths and
veaknesses determiuned, should describe methods and strategies appropriate
to the enviromment needed to realize the educational potential of the
individual and should be sufficiently specific for the development of an
appropriate educational plan.

THE PHYSICIAN'S REPORT OF GINERAL MEDICA:, EVALUATION

Comprehensive appraisal of health factors consists of medical assessment
and diagnosis of tha student's physical condition, intendad to reveal
factors vhich have influence or student achievement and/or adjustment,
This information is obtained when a health problem is perceived or
suspected by either the referring party, screening committee, appraissl
personnel, or as required to meet eligibility criteria.

Qe
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APPRAISAL OF THE EMOTIONALLY DISTURBED
PROPOSED INTERPRETATIONS OF GUIDELINES 10/13/75

Within the general Texas Education Agency guidelines for establishing ED eligikility,
as outlined in Bulletin 711, the following interpretation and definition has been

developed by the Region 20 CASE Appraisal Advisory Sub~-Committee vn ED for.
consideration.

TEXAS EDUCATION AGENCY CRITERIA (Bulletin 711)

(1) Written report of psychological appraisai performed by a psychologist resulting

in a diagnosis of emotional disturbance and prescription for behavioral manage-
ment.

and/or
(2) Written report of medical appraisal resulting in psychiawic diagnosis and
prescription for behavioral management.

(3) Written comprehensive intell~ctual assessment revealing no significant deficits
in essential learning processes except as may be attributable to the emotional
disturbance and not primarily to intellectual handicap, sensory or inotor
handicap, or lack of opportunity to learn,

{4) Written report of educational appraisal which will include assessment of abilities

and disabilities and instructional and behavioral recommendations for teaching

which describe educational environment and specific methods and strategies
which will maximize learning.

(5) Physician's written report of general medical evaluation.
y P
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- ) ‘ Page 2 - Appraisal of the Emotionally Disturﬂed

PROPOSED INTERPRETATIONS OF GUIDELINES:

. M« 2)

' 3)

4

The "written report of a psychological appraisal performed by a
psychologist" skould include the results of the tests deemed
appropriate by the psychologist. The psychologist may use material
from classroom observations, teacher comments, information from
parents, interview with the student, etc. to supplement, but not
substitute for, the test results except in cases where the child is
unakle to function in a standardized testing situation .

A "diagnosis of emotivnal disturbance" should consist of a statement
by the psychiatrist or psychclogist indicating that emotional
disturbance is causing the child's behavior to deviate from the norm
to the degree that intellectual functioning is depressed and/or
inappropriate behavior is present. If the psychiatrist or psychologist
considers that it is appropriate or necessary, the child may be
qualified under one of the categories of emotional disturbance given
in the Diagnostic and Statistical Manual of Mental Disorders Second
Edition (DSM-II) published by the American Psychiatric Association.

The "prescription foxr behavioral management" should include functional

and practical management sirategies, as well as long-term management
goals.

The "written comprehensive intellectual assessment" should include a
recognized standard individualized test of global intelligence. "No
significant deficits in essential learning processes except as may be
attributable to the emotional disturbance" is considered to mean that
the child does not qualify for special education placement under the
criteria for Language and Learning Disability, Mental Retardation,

Physically Handicapped, and the child has had the opportunity to
learn.

If an "intellectual .1andicap, sensory or motor handicap or lack of
opportunity to learn' is present, but it is determined thai the emotional
disturbance is the primary factor interfering with learning processes,
then the child would qualify as ED.

The "written report of an educational appraisal" should include the
results of standardized tests of educational functioning. Informal
assessments of educational functioning made by either the teacher or
the examiner are additional sources of information that may be utilized
to assess abilities and disabilities.

139




APPENDIX VII

Committee Survey With No Final Report

13v




SURVEY OF ROLES OF SUPPORTIVE STAFF
IN RELATIONSHIP TO THE APPRAISAL PROCESS

TO: Director Of Special Education

FROM: Cormittee on Role Defining of Supportive Staff, Advisory
Committee on Appraisal Process, Region XX CASE,

Please complete the following questionnaire and return in the enclosed

envelope, Any additional comments or ideas will be appreciated.

Material will be compiled to aid the committee in defining specific
roles, All information will be considered confidential.

Thank you for your cooperation,
Committee Members

QUESTIONNAIRE

A. GENERAL

1, How many supportive personnel does your cluster have
2. Support personnel as defined by TEA,Bulletin 711 are: =

Supervisors

Counselors

Visiting Teachers .
Educational Diagnosticians
Associate Psychologists
Psychologists

#Please indicate sub~totals in the. 'spaces provided, The sub- .
totals in item #2 should "equal-the ‘total in-item #Ll., -
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B.

SPECIFIC

1.

2.

3.

The role of the school psyczhologist (Ph. D.)

8,

Describe the appraisal function that the school psychologist
provides in your cluster

The opportunity (in terms eof time &and work load) for psycho-
therapy within your cluster is:
(circle one) Great Moderate Light

Psychologists do heve some specific functions with respect
to the ARD committee. Can the psychologists actively par-
ticipate in all ARD functions?

(circle one) Yes No

If no, why not?

The next items apply to school psychologists. These support

?giig?geing?al with: Most of Some of Noae of
the time the time the time

a., academic and learning problems M S "
b, curriculum planning M S N
¢c. consultation with teachers M S N
d. inservice training of in-cluster

or in-district personnel M S N
e, cormunity resources (agencies) M S N
f. preventlve mental hygiene M S "N
g. direct hands on work with .

excoptional children , M S N
h. parent & group education or

counseling M S N
i. caso studies M S N
j. group counseling M S N
k. group testing M S N
i, individual testing M S X
m, administrative duties M S N
n., adninistrative ccnsultation M S N
o. coordinating psychological

services M 3 N
p. individual counseling M S N
q. research M S N
r, oeducational plans M 'S N
8, screening committee . M S N
t., emotional and/or behavioral

problems M S N
us projective testing . M S N

Plenss nbbach & job deseription filed by your distrioct.
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C. SPECIFIC - S
. 1. The role of the associate school psychologist

a. Describe the appraisal function that the associate school
psychologist provides in your cluster

.

b, Psychologists do have some specific functions with respect
to the ARD committee. Can the psychologists actively par-
ticipate in all ARD functions?

(circle one) Yes No
If no, why not?

B T R R s 2T

2. The next items apply to asasociate school psychologists. These

o memms

support personnel deal with: Most of Some of None of
(circle one) . the time ‘the time the time
a. academic and learning problens M S N i
b. curriculum planning M S N ,
c. consultation with teachers M S N :
d. inservice training of in-cluster .
or in-district personnel M S N !
e, community resources (agencies) M S N i
f. preventive mental hygiene M S N f
g. direct hands on work with :
¢ exceptional children M s N _
h. parent & group education or
counseling M S N
i. case studies S S N
je group counsoling » M S N
k. group testing M S N
1. individual testing M S N
m, administrative duties M S N
n. administrative consultation M S N
o. coordinating psychological
services M S . N
P. individual counseling M S N
q. Trescarch M S N
r. educational plang-= - M - S - N
s. screoning commitiee M .S - N
t. emotional and/or behavioral
problems M S N
ue. projective testing M S N

3, Please attach a job description filed by your district.
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D. .SPECIFIC

1, 'The role of the 8pecial education supervisor .

a, Describe the appraisal function that the special educa-
tion supervisor provides in your cluster

b. Special education supervisors do have some specific func-
tions with respect to the ARD committee. Can the special
education supervisor actively participate in all ARD
functions? (circle one) Yes No
If no, why not?

2. The next items apply to special education supervisors. These

?ggggi: gz:ionnel deal with: Most of Some of None of
_ ‘ the time the time ' the time
a. academic and learning problems M S N
b. curriculum planning M S N
¢. consultation with teachers M S N
d. inservice training of in-cluster
or in-district personnel M S N
e, community resources (agencies) M S N
f. preventive mental hygiene M S N
' g. direct hands on work with
. exceptional children M S N
h. parent & group education or
counseling M S N
i. case studies ’ M S N
je group counseling s M S iy
* k. group testing M S K]
1. individual testing M S W
m, administrative duties M S N
n. administrative consultation M S N
o. coordinating psychological
services M S N
pP. individual counseling M S N
g. Dresearch M S Ky
r, ocducational plans .. M .S N
s. screening committee M - S - N
t. emotional and/or behavioral
problenms M S N
u, projective testing M S N i
3, Pleass attach a job desoription £iled by your distriot. %
|
|
|
|
® i
|
Qo . |
14V |
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E. SPECIFIC %

A e e« A s
N N v W

. 1. The role of the special education counselor . -

a. Describe the appraisal function that the special educa=-
tion counselor provides in your cluster 1

——

L

;

3

tions with respect to the ARD committee. Can the special i
education counselor actively participate in all ARD func- ‘

b. Special education counselor do have some speeific funce- b
C

R L
N i . K

tions? (circle one) Yes No :
If no, why not? F
2, Tne next items apply to specisl education sounselors. These % i
support personnel deal with: Most of Some of None of ;3
(circle ome) the time the time the bime i
a. academic and learning problems M. S N .
b. curriculum planning M S N i
c. consultation with teachers M ] N
d. inservice training of in-cluster !
or in-district personnel M S N b
e, community resources (agencies) M S N “
f. preventative mental hygiene M S N i
. g. direct hands on work with
exceptional children M S N o
h. parent & group education or
counseling M S hy
i, case studies , M S N
+j. group counseling M S N
k. group testing M S N
1. individual testing M S N
m. administrative duties M S Iy
n., administrative consultation M S Iy
o. coordinating psychological
services M S N
p. individual counseling M S N
q. research- . M . - S . N
r. educational plans M- S - N
s, screening cormittee M S N
t. emotional and/or behavioral ,
problems M S N
u. projective testing M S N

3, Please attach a job description filed by your distrioct. . .

+
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F. SPECIFIC _
® 1. The role of the educational diagnostician ~ . .. ..

a., Describe the appraisal function that the educational .
diagnostician provides in your cluster

b. Educational diagnosticians-‘do have some specific functions
with respect to the ARD cormittee. Can the educational
diagnostician actively participate in all ARD functions?
(circle one) Yes No
If no, why not?

2. The next items apply to educational diagnosticians. ﬁ‘hese

?gggg{g grelzs);orlmel deal withs . tl}igsz.of Some.of None of
ime the time the time
a. academic and learning pioblems M S N
b. curriculum planning M S N
c. consultation with teachers M S N
d. inservice training of in-cluster
or in-district personnel M S N
e. comunity resources (agencies) M S N
f. preventative mental hygiene M S N
' g. direct hands on work with
exceptional children M S N
h. parent & group education oxr
counseling . M S R
i. case studies , M S N
j. group counseling M S N
k. group testing ) M S N
l. individual testing M S I
, m. administrative duties M S N
‘ n. administrative consultation M S N
0. coordinating psychological
services M S N
P. individual counseling M S N
Q. research . M S . N
r. -educational plans'-.: M S N
8., - screening cormittee’- - M S - N
t. emotional and/or behavioral
problsams M S N
u. projective testing “M S N

3. Please attach a job desceription filed by your district.
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G. SPECIFIC
The role of the visiting teacher

1. Describe the appraisal function that the visiting teachenr
provides in your cluster

2. Visiting teachers do have some specific functions with
respect to the ARD committee. Can the visiting teachers
actively partlcipate in all ARD functions?

(circle one) i Yes No
If no, why not?

L3
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® ———— Education Service Center, Region 20

}550 N.E. Loop 410 — San Antonio, Texas 78209 — Telephone (512) 828-3551

MEMO

T0: Region 20 Directors of Special Education
FROM: Patti Myers |
SUBJECT: Legal Materials

DATE:  March 12, 1976

Enclosed you will find ?our jtems related to legislation
or regulations affecting the administration of Special
Education programs. Briefly, they are

‘ 1. a peper developed by Mr. Robert McNeil suggesting
policies and procedures that may be implemented
to meet the guidelines detailed by Policy Change
#9 as related to Bulletin 711;

2. a bricf summary uf P.L. 84-142, the Education of
A1l ..andicapped Act of 19753

3. a copy of P.L. 94-142; and
4, a copy of the initial implementation regulations

for the Family Educational Rights and Privacy Act
of 1974.

As additional materials of interest come to me, I.will
be happy to share them with you.
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Special Policies and Procedures

Developmental Education Enrichment Progr&m ( Special Education)
interpretation and procedure for compliance with:

. Policy Change No. 9,
. Texas Open Records Law, '
. Family Educational Rights and Privacy Act of 1974.

Note: The content of the following written policies are developed
solely for the 'school districts special education (DEEP)
program. .

Public Requests for Documents (Information)

The superintendent of schools is.hereby designated as the
custodian of all records, documents, writings, letters, memoranda,
or other written, typed, copied, or developed materials possessed,
assembled, or maintained by the school district. The superin-
tendent may delegate functional responsibility related to the
school Yrecords" as he may so desire.

A. School personnel upon receipt of a requést related to the
schnol "records' shall immediately motify the superintendent
of schouls or other duly authorized representative of such
request. )

1. If the information requested is found to be public
ip nature it shall be released for viewing or reprodugt=
ion on the premises. "

a. The party making the request is tp be charged the
cost of reproduction, if any, and any other expenses
entailed in }pcgting and retrieving the information.

b. If the information is in active use or othexwise
unavailable, the requesting party will be notified
immediately upon its becoming available; however,
in no case will the delay exceed forty five (453
days.

2. If the information is found not to be public in nature,
the requesting party will be so advised acd for no reason
shall the information be released.

3. If unable to dctermine whether or not the information
requested is public in nature, the superintendent is
iiereby authorized to req. 'st, on behalf of the school
board, an opinion from the Attorncy General's Office
(Texas) as to the nature of the information,

a. buch opinion rcquests will be made within ten (10)
days of the original rcquest for the information.
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v. Tae superintenhent shall notify the person requesting
such information that an opinion is to be requested
of the Attorney General and shall notify such person
immediately upon receipt of an answer from the

. Attorncy General.

II. Protection of the Rights and Privacy of Parents and Students
A. Release of Student Records and Information
1. Type of request (or release) to be honored:

a. To parent and/or adult student (18 years of age or
older) - unconditional except for procedure out-
lined below, (2. a,b,c,d)

b. From other sources to-the school ~ Parent permission
in writing must accompany request by school to the
other source,

c. From School District to School District - Parent
must be notified of tramsmittal, of records to be
trensmitted, provided with a copy of records trans-
mitted, if desired, and provided an opportunity
to challenge the content of the record before
transmittal, if desired,

d. From school district to other agencies, groups,
individuals, etc. - Parent consent in writing . required,

e. School Professional Staff actively involved in the
student= educational process may iaspect, review
and,/or copy records., Care should be exercised
to protect coniidentiality of records,

£. Authorized Representatives of:

(1) the Cqmptrolleu General of the United States,

(2) the Secretary (HEW)

(3) an administrative head of an Education Agency or,
(L) Statc.educational authoritiés,

have limited access to student records provided they
sign a log indicating same.

2. Procedure for inspecting, reviewing, obtaining repro-
ductions of student records:

a. All roequests should be made to the appropriate
campus administrator who will, in turn, notify
the school superintendent and the appropriate
Special Education (DEEP) Component Director.

14"
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Records may heiinspected, etc., either on the
local campus ov at the appropriate component
appraisal center by appointment. (Uvalde, Carrizo
Springs, Eagle Pass)

b. Inspecting and reviewing of records will be permitted
only on the premises and only in the presence of
a school official capable of explaining the data
contained therein,

c. Inspecting and reviewing of records by parties other
than the student's parents and/or adult students
shall be permitted only in compliance with state
and federal law. ("Texas Open Records Law" and
"Family Educational Rights and Privacy Act of 1974%)

d. Copies of desired records may be obtained at the
appropriate site. .

(1) parties requestirg copies may be charged
reproduction and retrieval costs.

(2) requests for copies by parties cther than the
student's parents and/or adult student shall
Te honored only after the legitimacy of the
request has been established and the proper
varent consent or notification has been
completed.,

(3) should it be necessary to transport records
for the purpose of reproduction, then, the
records shall be carried by a designated
school official.

Plan for Counseling Parents or Guardian of Pupils‘Con—
sidered {.r Special Education

1. When a student is rcéferred and/or screened out for
considerat.>n for special esucation services, professional
special education personnel will notify the parent or
guardian of the referral and/or screening. WNo act other
than the referral and/or screening shall take place
without parent or guardian approval. :

2. At the time of parent notification, coumseling will
be provided to parents regarding the need for written
parcntal permission and consent for relecase of infor-
mation, comprchensive assessment, and placement. Tf
the parent is agreceable, written permission to perform
tests and consider student for placcment will be obtained.

3, At the time of parent notification, counseling will

be provided to parents recgarding availability of reccords
or other data, and parents right to examine and question
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4, At the time of pareni notification, counseling will be
. ' performed with regard to appeals procedures, including
& the parent's right to convene a campus ARD Committee
to review the student's program, challenge the con-
tent of the records, or resolve other grievances.

5. Notification and counsleing, and any written com-
munication or forms will be in the language best
understood by the parent, (as requested by parent)

6. At a later conference, professional Special Education
personnel will review assessment findings and ARD
recommundations with parents and secure parental consent
and written permission for placement. If, after appro-
priate review and counseling, parents indicate that they
do not desire special education services for their child,

. special education Services will be terminated.

I11I. Hearings and Appeals

A. All aggrieved parties shall be entitled.to hearings and
appeals regarding school controversies in which they are
legitimately involved. '

B. Procedure for resolving a grievance
. 1. AGGRIEVED PARTY -~ SCHOOL CONFERENCE

a. The aggrieved party should first contact appropriate
school campus principak

- (1) grievance should be clearly stated
(2) principal must immediately nctify the Special

Education Component Director and the Cluster
Aduinistrative Supervisor.

b. The school campus principal shall set a time and
place for the conference coanvenient to all parties.

c. All involved parties have the right to request
the presence of other individuals with information ’
relevant to the situation or with decision making
authority regarding the ruling, action or failure
to act complained of. .

d. Although this is a preliminary attewpt to resolve
problems in a more or less informal mammer, some
* simple written documentation of the conference and
the decisions rendered should be kept,

‘ 2, ARD COMMITTEE HEARING

Party-School Conference then the ARD Committce

i
<‘
: 1
a. If a grievance is not resolved at the Aggricved
i
Q . shall be convened. |

|
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b. All interested narties shall have the right to
convene the ARD Committee for an official hearing.

‘(1) The aggrieved party shall file a request in
writing with the campus principal or the
special education component director for a
hearing by the ARD Committee, which shall
identify the ruling, action, or failure to
act complained of; such request shall be filed
within fifteen (15) days of the date on which
notice of such action or ruling is commuriicated
to the person requesting the hearing. (special
education administrative supervisor must be
informed)

(2) The officer receiving the request shall set a
time and place for the ARD Committee hearing,
such time shall not be less than fifteen (195)
nor more than thirty (30) days from the date
on which such request is filed and shall
give notice of the time and place of the
hearing in writing to all' interested parties.

(3) All procedural requirements of TEA Series
7102.3 shall apply. (Hearings and Appecals)

¢c. Greivances directed at challenging the content of
a students school records shall begin at the ARD
Committee iearing level.

C. Route of Appeals

1. "ROM an AGSKIEVED PARTY ~ SCHCOL CONFERENCE
TO the ARD COMMITTEE HEARING

2, FROM an ARD COMMITTEE HEARING
TO the SUPERLNTENDENT OF SCHOOLS

3. FROM the SUPERINTENDENT PF SCHOOLS to the DISTRICT
BOARD OF TRUSTEES

4. Additional appeals shall follow the route prescribed
by the Texas Education Code, Hearings and Appeals,
7103.2.

D. Written documcntation of the deliberations and decisions of
all hearings must be kept.

IV. Language Factor
A. Communication with the parents or guardian- of a special
education student or a student being considered for special

cducation services, verbal or written, shall be in the
language best understood by the parent ov guardian,

1oy
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B.

Testing ¢r other pupil%appraisal requiring verbal or non-
verbal responses shall be.conducted in the pupils best
language (s). (Best Language is described as pupil's
primary home language, the pupil's most fluent language,
the language in which the pupil hac the best speaking

"‘ability, and the language in which the pupil has the best

capacity for understanding) °

1. Should the test administrator not be fluent in the
pupils best language (s), then a third party who is
fluent in English and the pupil's best language (s)
shall be utilized as an interpreter.

2. 1If an interpreter is used in the test situation, then
extreme care shall be exercised to preserve the validity
and standarization of the test.

]
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ERIC

Title 4%-—Public Wet{aro

SUBTITLE A—DEPARTHENT UF HEALTH,
£DUCATION, AND WELFARE, GENERAL
ADMINISTRATION

PART 99—PRIVACY RIGHTS OF PARENTS
AND STUDENTS

The Famlly Educational Rights and
Privacy Act rcgulations will be published
in 8 scrics. This is a section of that scries,
Others will be published shortly.

Notice of proposcd rulemaking was
published in the FEorrat RrotsTeR on
Januaiy 6, 1975 at 40 FR 1208 sctting
forth the requirements to be met by an
educational agencey or Institution to pro-
tect the privacy of parcnts and students
under section 433 of the QGcneral Edu-
cation Provisions Act, as amended
(added by section 513 of Pub, L. 93-380
and)amcndcd by section 2 of Pub. L. 83-
568).

Three hundred and twenty-one letters
of comment were reccived during the
60-day public comment perlod which
closed on March 7, 1875. All comments
were glven consideration during the re-
vision of the regulations.

A summary of the major comments
received, pertalning to those scctions of
the Act on which rcgulations arc re-
quired to be promulgated, follows in
order of the sections numbercd as in the
finnl regulations. ¥ach summary of con~
ments Js followed by a response which
indicates whether or not a change has
been made in the regulations. Technical
changes, such as thc renumnbering of
scctions. arc lsted under those changes
at the end of each section or subpart.

SUDBPART B—AMENOMENT OF EDUCATIONAL
Reconos -~

1. Section 99.10 Request to amend
cducation records—Comment. Scveral
commenters indicnted they wcere coh-
cerncd that an educalonal agency or
{natitution might usc the -informal pro-
ceedings under § 99.21 of the proposcd
rules to delay n providing the parent of
a student or an cligible student with an
opportunity for a hemlng to scek the
correction of educntion 1ccords.

Reaponse. Section 89,21 of the hro-
poscd rules has been deleted. New § 89.10
slates that it & parent of a student or
an eligible student belicves that infor-
matlon in the cucation records of the
student is Inaccurate or mislcading or
violates the privacy or other righis of
the stitgent, the pmient or the cligiblo
student may request that the cducational
agency or institution amend the 1ccords.
The cducationsl egeney or Institution
must declde whether to amend the edu-
catlonecords within'a rensonable periocl
of time of reeelpt of the reanest. If the
educational arency or institution decides
to 1efuse to mnend the education records
of Wic student, the ngeney or Institution
must Inform: the parent of the student
or the cligible student of the right to
a hearlng. If concerned that the educne
tional sgency or institution is utilizing
mformal attempla to rcconcile differ-
ences na a delaying tactic, the parent or
eligible student may exercise his right

{
Education Dz !ilx Supplement

to a hearing without benefit of the
decislon from any informal procecding,
2. 8cction 99.11 Right .o a hearing~—.
Comment. A commenter suggeated that
tihe tight to s hearing to seek the correc-
tion of information containcd in the edu.
eation records of & student be limited to
permanent education records which sare
not morc than three years old.
Response. The statute does not pro-
vide for such & time limitation. Section
* 438(n) (2) states that

the parents of &tudents who are or have ben
in attendance &t & sohool of such agency or
such Institution sre provided an opportunity
for & hearing ® * * to chsllenge the con~
tent of such student's educs .on records, in
order to insure that tho racords are not
fnaccurate, misieading, or otherwise In vio-~
fation of the privacy or other rights of
students * * ¢

In addition, the fact that the right is
provided to parents of studcmts “who
e ¢ ¢ have been in attendance ® ¢ ¢
as well a3 to parents of students “who
e ¢ ¢ gre In attendance ® * *” makes
it clear that the right to o hearlng may
not be denjed becausc the education rec-
ords ere more than threc years old. The
.purposc of the hearing is “to providc an
opportunity for the corrcction or dcle-
tion of any such inaccurate, misleading
or otherwise inappropriate data con-
tained * * *.” in the education records
of & student rcgardless of when the In-
formation was entered in the education
records. No change has becn made in the
rcgulations.

Comment. A commenter rccommended
{t be made explicit that when an educa-
tional agency or institution finds that
information contained in the education
records of & student s Inaccurate, mis-
leading, or otherwise inappropriate that
the Information must be corrécted or
delcted from the education regords.

Resporse. New § 99.11(b) states that
if, s & result of a hearing, an educational
agency or institution declden that the
information 18 inaccurate, misleading, or
otherwisc in violation of the rights of
the student, the sgency or tnstitution
shall amend the cducation records of the
student accordingly, and so inform the
parcnt of tho student or the ellgible stu-
dent in writing.

Comment. A commcenter requested
clarification regarding whether or not a
henring could be requested by a yarent
of a student or an cligible student to
contest the assigmnent of n grade.

Response. A hearlng may not be re-
quested by & parent of & student or an
elirible student to contest the assign-
ment of a grade; however, a hearlng may
be requested to contest whether or not
the nssigncd grade was recorcded ac-
curtely {n the education records of tho
student, Tho “Joint Statement In Exa
planation of buckley/Pcll Amcendmend
(Congresstonal Record” at 5. 21488, dally
edition, December 13,1974) stated Inpard

Thero han beon much concern that tho
right to a heatlng will permit a parent or
atudent to contest tho grado glven a studont’s
perforrnauce In a courss, That fo pot ine
tandod. It s intendod onty that there bo pro-
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cedures to challengo the sccuracy of in-
atitutional recovds which rocord the grade
which was Actunlly given. ‘Thus, the parents
or studeni could secek to correct an im-
proparly rocorded grade, but could not
through the hearing requirsd pursuant to
this Iaw contest whether the teacher should
have assigned s higher grade because the
parents or student belleve that the student
was entitled to the higher grade,

Other Changes. Section 99.20 of the
:;r&p«;;ed rules has becn renumbered

3. Bection £0.12 Conduct of the hear-
ing-—-Comment. Beveral commenters €x-
preased concern that the standards for
the conduct of a hearing did not ade-
quatcly satisty due proZzsarequireinents,
The commenters recommended the in-
clusion of aaditional requiremcnts to
protect perents end studenta such &8s (1)
gpacifying the perlod of time within
which educational agencles or institu-
tions muat hold & hearing, (2) requiring
that the hearing be held at a tine and
plece convenient for tho parent or
student, (3) permitting the parcnt or
studeat to ke nssisted by an attorney or
other representative of his or her choice,
(4) providing the parent or student with
an opportunity to present evidence rele-
vant to thy ssues, (6) requiring that the
hearing be conducted by an ofilcle] who s
not an employce of the school. agency, or
institution, (6) requiring that the hear
Ing »¢ conductcd and the declsion bo pro-
vided In the primary language of the
parcnt or ftudent and (7 requiring that
the decislon be bascd solely on evidence
prescnted at the hearing.

Response. New § 99.12 includes many.
but not all of the recommended require-
ments. In somc instances thc rccom-
mended requirements have becn modi-
fied. Bection 99.12(a) statea that the
parcnt of & student or an oligible student
shall be glven notice of the dute, place
and time ressonably in advance of the
hearing. An cducationel agency or insti-
tution must eke n reasonable ctiort to
achedule tho hearing at o time sand place
which is convenient for the parent or
cligible student and conduct the hearing
In a manner that will not effectively pre-
vont tho excreise of the parents’ or stu-
dents' rights,

Eection £0.12(c) states that a parent of
o student or an cligible student shall he
afforded ® full and falr opportunily to
present cvidence which is relevant to the
iusues, and that a parent or an clizible
student may be assisted or represented
by an individual of hils or her choice at
his or her own expense, Including an at-
tomey.

Beetion 90.12(0) states that the decl-
sion ¢f an cducational agency or fnsti-
tution ghall be buscd solely upon the
evidence presenied ot the hearing. In
additlon, the deciston must nclude a
summary of the evidenco and the reasons
for the declslon.

1 was determined that it wss not
teasiblo to set a specific perfod of time
withify which cnch educational agency
or institution must hold & hearing. It was
felt that the requirament under § 89.13
(a) that a hearing bo heid within ** ¢ ¢
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8 rcasonable pcriod of time afler the
edurational ageney or institution has rex
ceived the request ¢ ¢ ** provides ade-
quate protection to parents and stu-

‘dents.

It was determined that the require-
nient that the hearing be conducted by
an agcnecy or Institutional ofilclal or
other party, who docs not have & direct
interest in the outcome of the hearing,
provides adequate protection to parents
and studcnts, Nothing in section 438 of
the Act or this part would preclude &n
educational agency or iInstitution {rom
cmploving a hearlng examiner to con=
duct the hearing; however, the decision
to abide with the determination of the
hearing exam.iner must be the decision of
the educational agency or institution.

It was determined that the require-
ment that an cducational zgency or in-
stitution conduct & hearing and provide
the decisfon In the primnary language of
the parent or student would in many
cnses be burdensomne, A parent or an eli-
glble student has & right under ¢ 99.12
(c) to “* * * be assisted or represented
by an individual of his or her clolee at
his or her own expense * ¢ ¢ If a par-
cnt of a student does not speak Engllksh
he or slic could also he assisted by an-
cther Individuel who s qualified to serve
as an interpreter. An cducatifonal agency
or institution which secrves studcnts in
an area where the primary or home lan-
guage of the parents and students Is &
language, other than English, §s encour-
aged, but not required, whenever possible
to condust the hearing and provide the
decelslon In the primary or home lane
gunge of the parents and students.

Other chanpes. Scetion 99.12 of the
proposed rules entitled Formal procecd -
ings has been rctitled Conduct of the
hearing, *

Svorart C—DISCLOSURE OF PERSONALLY
IDENTIFIABLE INFORMATION FroM Epvu-
‘CATION RECORDS IN HEALTH AND SAFETY
JUMERGENCIES

4 Seclion 99.21 Condiinns for dise
closure in health and safely cmergen-
cics —Comment. T'wo conunenters reee
omnmcnded that the regulations specify
that the writlen consent of a parent of
a student or an cligible student s not
requiied for the disclosuve of Informn-
tion from Lhe education rccords of a
student In a healtll or safcly emergency.

Response, Scetion 99.21 states that an
ccucational agency or institution may
disclose Informationt from the cducation
records of a student withont the written
conient of a parent of a student or an
cliztble student jn & health or safety
emereney.

Comrient. A commenter stated that
the declslon as to what constitutes n
heatth or safety emerseency should, be
left to the discretion of an oflicial of an
edurational agency or institiution,.

Responee Section 99.21(a) states thet
on caucationnl ageney or nstitution may
dirclese information {rom the cdhieation
recurds of astudent in a heallly or safety
cmergretey, but does not specify what
constitutes o hieuwlth or safcly ciergency,
Each cducational agency or institution

Education Daily Supplement

must dccitle 1f there Is & health or safety

cmergency whirli requires the disclosurs:

of Information from the educntion reg-
ords of a student without the writlon
consent of a purent of & student or an
cligihle student. Section 99.21(b) enu-
merates the criterla to be usced by an
educntional agency or institution i
making a decision as to whether or not
to disclose the {nformation without
written consent.

Other Changes. Section 99.35 Relcase
o} information for healt? or safety emer-
gencies of the proposed rules has been
renumbered and retitied §99.21 Con-
ditions for disclosure ir health and safety
emergencies.

Eflective date, These regulations shall.
be effective on Mearch 3, 1870,

Dated: February 28, 1976

Davip Marrews,
Secretary of Health, Lducation,
. and Welfare

Subpert A—-Sansral
Sec.

98,1  Purposo.
00.3 Deofinttions.

Subpart 8—Amandment of Educstion Records
90 10 Request to amend seducation records.
98.11 Right to a hearing.

99.12 Conduct of the hearing.
Subpart C—Ulsclosure of Parsonaily Identifinbie

informoation From Educstion Records in Heslth
and Safety Emorgsnclos

90.230 Prior consent for disclosure not re-
quired.
99.21 Conditions for disclosuro in hesalth
and ssfoly emergenctes.
AuTHonirr: Soc. 439, Genoral Education

Provision Act, as amended, 88 8tat. 671674,
1858-1802 (20 U.S.C. 1232(g)).

Subpart-A—General
§99.1 Purpose.

The purposc of this part is to sct forth
requirements governing the protection of
privacy of parents and students under
scction 438 of thc General Education
Provisions Act, as amended.

(20 U8.C. 1232(g))

§99.2 Definltions.

As uscd In this part:

“Disclosure™ mcans permitting access
or the release, transfer, or other com-
municatlon of education records of the
student or the personally identiflable in-
formation contained thercin, orally or in
writing, or by clectronic means, or by any
pther means to any party.

(20U.8.C. 1232¢(b) (1))

“Eligible student” meuns a student who
has attalned cighteen years of ege oris
attending an institution of postsccondary
cducation.

(20 US.C, 1232¢(d))

“Institution of postsecondary cduca-
tlon” means an institution which pro-
vides cducation to students beyond the
sccondary school level: “*sccondary school
level” means the educational level (mot
beyond grade 12) at which secondary
cducation Is provided, as detcr mined un-
der Gtate law,

.r
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(20 UB.C. 1232g(d))

"Party” means an Individua, agency,
Inatitution or organiration.

(20 U .0. 1202g(b) (¢) (A) )

Subpart B—Amendment of Education
Records

§99.10 Request to mmend cducation
records,

(a) The parent of a8 student or an
eligible student who belicves that infor-
mation contained in the education rec-
ords of the student fs Inaccurate or mis-
leading or violates the privacy or other
rights of the student may request that
the cducational agency or institution
whiclh maintains the records smend
them,

(b) Tho educational egency or institu-
tlon shall deelde whether to amend the
education records of the student in ac-
cordance with the request within & rea-
sonable perlod of time of recelpt of the
requcst.

(c) If the educational agencey or Insti-
tution decldes to refuse to amend tho
education records of the student In ac-
corclance withi the request 14 ¢hall 60 In-
form the pareat of the student or the
cligible student of the refusal, and advise
the parent or the eligible student of the
right to a hearing under § 89.11.

(20 UB8.C. 12328(a) (2))

§99.11 Righttoan hcnring'.

() An educatisonal ageney or Institu-
tion shall, on reauest, provide -an oppor-
tunitly for a hearing in order to challensie
the content of a student's edneation rec-
ords to Insurc that fnformation in the
cducation records of the student is not
Inaccurate, misleading or otherwisc In
violation of the privacy or other riglits, of
students. The hearing shall be conducied
In nccordance with § §9.12.

() If, a5 & result of the hearing, the
cducational ageney or lustitution decldes
that the Information is Inaceurate. mis-
leading or otherwise In violation of the
privacy or other rights of students, it
shall amnend the education records of the
stucdent accordinzly and so Inform tne
parent of the student or the cligible stu-
dent in writing.

() If, as a result of the hearing. the
edueationn agency or institution decldes
that the Information s not accu:ate,
misleading or otherwise in violation of
the privney or other richls of sittdents,
it shell Inform the parent or cligible
student of the ripht to plece In the «du-
eation records of the student a statemeat
commenting upon the Information 1
the cducation records and/or sciting
forth any reasons for disagreeing with
the declsion of the agencey or Instituiion.

() Any explanation placed in the o
cation records of the student under para-
graph (¢) of this scction shall:

(1) Bc maintalned by the educatimal
ageney or institution as part of the edu-
cation records of the student as long ns
the recofd or contested portion thercof
Is maintalned by the agency or institu-~
tion, and

]
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2t the education records of the

‘luuunt or the contested portlon thereof

i1s disclosed by the cducutional agency
or inatitution to any parly, the explanse
tion shall also be disclosed to that party.

(20 U.B.C, 1202g(a) (3)) )
§99.12 Conduct of the hearing.

The hearing required to be held by
§99.11(a) shall be conducted according
to procedurcs which shall include at least
the {ollowing clements:

(n) The hearing shall be held within
8 reasonable perlod of time afler the
cducational ageney or institution hos re-
celved tho request, and the parent of the
student or the eligible student shall be
given notice of the date, place and t'me
reasonably in advance of the bearing;

(b) The hearing shall be conducted
by any party, Including an ofiiclat of
tho cduentional agency or institution,
who does not have a direct interest in
thio outcome of the hearing.

(¢) The pnrent of the student or the
clgible studen? shall be atforded a full
tnd felr opportunity to present evidence
relevant to the issues rajsed under § 89,11,
and moy bo cssisted or represented by
individunls of his or her choice ot his or
hor own cxpense, Including an &ttorney;

ERIC
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(d) The educational agencey or instilue
tlon sha!i makoe its decislon in writing
within a reasonsble period of tino after
tho conciusion of the hearing; and
. {¢) The decislon of the agency or fu-~
stitution shall be bascd solely upon the
evidence presented at the hearing and
shall include a summary of the evidence
and the reasons for the decision.

(20 U.8,C. 1233g(s) (2))
Subpert C—Disclosure of Porsonally ldens

thiable Informetion From Education Kec.
ords In Hoalth and Safaty Emorgoncios

§ 99.20 Prior conscnt for dieclosure not
required. :
(3) An educational agency or institu-
tion may disclose personwily identifiable
information from the education rccords
of a student without the prior written
consent of the parent of the student or
tho eligible atudent only under tho cir-
cumstances and for the puirposca cnue
meraled in gection 438(h) of the Act.
Among the pituntions in which prior
writton consent s not required is o health
or safoty emergency, subject to the con-
ditions aet forth in §.89.321.
(30 U.8.C. 1383g(b) (1))

$ 9921 Condltiom for discloaure fn
. health and safety emergencics.

(a) An aducatlonal agency or Institu-
tion may disclose personally identiflable
information from the educatlon records
of n student to appropriate partles in
connection with an emergency if knowl-
edge of the information is necessary to
protect the health or safety of the stue
dent or other individuals,

() The factors to be taken into ac-
count in determining whether-personally
identifiablo infoirrnation from the educa-
tion records of s atudent may be disclosed
under this section shall include the fol-
lowing:

(1) 'The scriousness of the threat to
the health or aatety of the student or
othor individuals;

(2) The need for the information to
meet the emorgency;

3) Whethor tho poarties to whom the
informeation is dieslosed cre in & posi-
tion to deal with tho emorgency; and

(4) Tho exlont to which time fa of the
essence in dealing with the cmorgoney.

(¢) Paregreph (a) of this scction shall
bo strictly construcd.

(20 U.8.0. 18325(b) (1) (X))
{FR D00.7G-0S50 Filed 8-1-78;0:48 am]
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APPRAISAL AWARENESS CONFERENCE

March 23, 1976

Overview of Region XX CASE Projeét - Preston C. Stephens
Discussion of Appraisal Process - Dr. Jack Harris
COFFEE BREAK

Report of Region XX Appraisal Advisory Committee
LUNCH

Clinical Assessment versus Observation

COFFEE BREAK

Where Do We Go From Here?
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APPRAISAL AWARENESS SEMINAR

‘ ’ Evaluation

This year, as its project, Region XX CASE established an Appraisal Advisory
Committee. Some main objectives of this committee were:

1. To recommend uniform eligibility standards for certain classifications
for Special Education.

2. To suggest a list of recommended forms for consideration by the -districts
or clusters in the area.

3. To determine ways to speed up and make smoother the flow of records between

N districts on students transferring, and

4, To present answers to some of the legal questions concerned with the ap-

praisal process.

In accordance with these stated objectives above, please respond to the following
evaluation items:

PRE-SEMINAR PREPARATION

1. How familiar were you with the activities of this Region XX Appraisal Advisory
Committee before today?

Not at all Very Much

'I' ' 1 2 3 4 5

2. My attendance at this seminar is an expression of my interest in the appraisal:
precess.

Not at all - Very Much
1 2 3 4 5

3. 1 was given ample information of the purpose of the seminar.

Not at all Very Much
1 2 3 4 5

SEMINAR ACTIVITIES

4. To what degree were you made to feel comfortable?

Not at all Very Much
1 2 3 4 5
5. To what degrce was the presenter objective in presenting the material?
Not at all Very Much
1 2 3 4 5

6. To what degree was the presenter successful in preparing you for an intelli-
gent consideration of the stated objective of the seminar?
Not at all Very Much

‘l" 1 2 3 4 5

gy
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POST SEMINAR ACTIVITIES

1.

10,

11,

12,

13.

14,

Did the seminar contribute to your professional growth?

Not at all Very Much
1 2 3 4 )

After today's discussion do you feel that districts/élusters in
Region XX should strive for uniformity in eligibility standards.

Not at all Very Much
1 2 3 4 5

Do you feel that districts/clusters in Region XX should strive to develop
and implement common appraisal process forms?
ot at all Very Much
1 2 3 4 5
Do you feel that this seminar contributed to your understanding of what
a model appraisal system should be?
Not at all ‘ Very Much
1 2 3 4 5

Do you see any way that the appraisal advisory committee's activities and
this seminar will malte your job somewhat easier?
Not at all Very Much
1 2 3 4 5

Have you found any evidence that any of the activities of the Region XX
Appraisal Advisory Committee has had impact on the appraisal process in
your district/cluster?

Not at all Very Much

1 2 3 4 5
Do you believe that activities of this broad scope are helpful?
Not at all Very Much

1 2 3 4 5

The results of the Region XX Appraisal Advisory Committee efforts should
be shared with other sections of the State.
Not at all Very Much
1 2 3 4 5
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" Education Service Center, Region 20

I ‘ 1550 N.E. Loop 410 — San Antonio,_Texas 78209 — Telephone (512) 828-3351
MEMQ
T0: Region 20 Directors of Special Education

FRoM:  Patti Myers®' M
SUBJECT: Pupil Transfers
DATE : March 12, 1976

L

In order to facilitate the transfer of Special Education pupils among school
districts in Region 20, Region XX CASE has asked me to collect the following
information: '

1. Who is the person in your district to contact to
receive Special Education records (including
resource and self-contained pupils)?

Name

2. If you are a Cluster Director, are you the person
to contact to receive records on any Special
Education pupil in the entire cluster? Yes No

If vou answered "No," please give the name(s) of
the person to be contacted in each district/.
component of your cluster.

3. From whom should a receiving district request
the pupil's cumulative records?

4. Do you require any particular type of release
form? ' Yes No

If you answered "Yes," please attach a copy of
the form.

Please return this questionnaire to Dr. Patricia Myers, Education SErvice Center,

Region 20, 1550 N.E. Locp 410, San Antonio, Texas, 78209. When all data are
collected you will receive a copy of the results.

161

Servig Scheols v L Counties —  Ataccosa, Bandera, Berar. P, Piae, wee
LaSaile, Mavench, Medina, Vv, VYo,




—

—\—_ Education Service Center, Region 20
‘ 1550 N. E. Loop 4.10 ~— San Antonio, Texas 78209 — 'Telephoﬁ (512) 82:8-3551

MEMO

T0: Directors of Spacial Education
FROM: Patti Myers Q‘\N

SUBJECT: Special Education Pupil Transfers
DATE: April 1, 1976

As requested by you. 1 have compiled a 1ist of the contact persons

“ from whom you should request special education and Pupil Cumulative
Records when students transfer firom one Region 20 district to another.
Obviously, there are personnel changes from year to year and I would
appreciate your notifying me of any such changes so that I can keep the

1ist current. Thank you for your cooperation in compiling the 1ist.

EMC Serving Sthools v 14 Counties —  Atascota, Bandera. Besar, Dl a0 0 v
P e N LaSalle, Maveriek, Medina, Woal, Usioa, Voo




District

CONTACT PERSONS TO FACILITATE SPECIAL £DYCATION
PUPIL TRANSFERS IN REGION 20

Contact Person to Whom
Requests Made for
Special Education Records

Contact Person to Whom

Requests

Made for

Receiving PCRs

Alamo Heights ISD
Asherton ISD

Bandera ISD
Brackett ISD

Carrizo Springs ISD

Center Point ISD
Charlotte ISD

Cotulla ISD*
Crystal City ISD

D'Hanis ISD
Devine ISD*
Dilley ISD*
Divide ISD

Eagle Pass ISD
East Central ISD

Ms. Brenda Atkins, Dir. of Special Education

Mr. Walter Blackwell, DEEP Office
Carrizo Springs ISD

Ms. Wanda Morris, Records Secretary
REACH Office, Kerrville ISD

31. Rodol1fo De Luna, DEEP Office
Eagle Pass ISD

Mr. Walter Blackwell. DEEP Office
Carrizo Springs ISD

Ms. Wanda zoxﬁﬁm. Records Secretary
REACH 0ffice, Kerrville ISD

Ms. Jewel Weitzel, Cluster 4 Office
Harlandale ISD

Dr. Jean L. Jordan, Pearsall ISD

Mr. Walter Blackwell, DEEP Office )
Carrizo Springs ISD

Mr. Joe Farris, DEEP Office, Uvalde CISD
Dr. Jean L. Jordan, Pearsall ISD .
Dr. Jean L. Jordan, Pearsall ISD

Ms. Wanda Morris, Records Secretary
REACH Office, Kerrville ISD

Mr. Rodolfo De Luna, DEEP Office

Mr. Michael Peinemann

Ms. Brenda Atkins**

Building

Building
Building

Building
Building
Building
Building

Building

Principal

Principal

Principal

Principal

Principal

Principal

Principal

Principal

Principal
Principal
Principdl

Principal

Principal
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Edgewood ISD.
Floresville ISD

Ft. Sam Houston ISD
Harlandale ISD
Hondo ISD

Hunt ISD

Ingram ISD
Jourdanton ISD

Judson ISD
Kerrville ISD

Knippa ISD
La Pryor ISD

rm Verria ISD

Lackland ISD
Leakey ISD
Lytle ISD
Medina ISD

Medina Valley iSD

Ms. Judith Lozano

3m..gmsm~ Weitzel, Cluster 4 Office
Harlandale ISD -

Ms. Jane Irons
Ms. Hattie Mae Kerbel

Mr. N. E. Woolls

Ms. Wanda Morris, Records Secretary
REACH Office, Kerrville ISD

Ms. Wanda Morris, Records Secretary
REACH Office, Kerrville ISD

Ms. Jdewel Weitzel. Cluster 4 Office

Harlandale ISD
Ms. gﬂwmd Jackson

Ms. llanda Morris, Records Secretary
Jmpnz 0ffice, Kerrville ISD

Mr. Joe Farris, DEEP QOffice, Uvalde CISD

Mr. Rodolfo De Luna, DEEP Office
Eagle Pass ISD

Ms. Jewel Weitzel, Cluster 4 Office
Harlandale ISD

Ms. rcnwsam Rood
Mr. Jdoe Farris, DEEP Office, Uvalde CISD
Mr. N. E. Woolls, Hondo 1ISD .

Ms. Wanda Morris, Records Secretary
REACH Office, Kerrville ISD

Mr. N. E. Woolls, Hondo ISD

Building
Building

Building
Building
Building
Building

Building

Building

Ms. Janet Jdackson**

Building

Building
Building

Building

Building
Building
Building
Building

Building

Principal#®#*

Principal

Principal
Principal
Principal

Principal
Principal

Principal

Principal

Principal

Principal
Principal
Principal
Principal
Principal

Principal

O
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Natalia ISD

North East ISD
Northside ISD
Pearsall ISD*

Pleasanton ISD
Poteet ISD
Poth ISD

Randolph Field ISD*
Sabinal ISD
San Antonio ISD*

Somerset ISD

South San Antonio ISD*
Southside ISD

Southwest ISD
Stockdale ISD

Utopia ISD

pponeg

Ms. Jewel Weitzel, Cluster 4 Office
Harlandale ISD

Mr. Robert Tipton*+*
Ms. Yvonne Katz
Dr. Jean L. Jordan

Ms. Jewel Weitzel, Cluster 4 Office
Harlandale ISD

Ms. Jewel Weitzel, Cluster 4 Office
Harlandale ISD '

Ms. Jewel Weitzel, Cluster 4 Office
Harlandale ISD

Dr. Pat Cunningham

Mr. Joe Farris, DEEP Office; Uvalde
Area I Ms. Catherine tLeidig

Area II Ms. Dolores Ortiz

Area II1 Ms. Acelie Villarreal

Ms. Jewel Weitzel, Cluster 4 Office
Harlandale ISD

Mr. W, B. Coleman

Ms. Jewel Weitzel, Cluster 4 Office
Harlandale ISD

Mr. William L. Stegall

Ms. Jewel Weitzel, Cluster 4 Office
Harlandale ISD

Mr. Joe Farris, DEEP Office, Uvalde

-~

CISD

CISD

Building

Building
Building
Building
Building

Building

Building

Building
Building
Building
Building
Building

Building

vMr. Y. B. Coleman**

Building

Principal

Principal
Principal
Principal

Principal

Principal

Principal

Principal
Principal
Principal
Principal
Principal

Principal

Principal
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Uvalde CISD Mr. Joe Farris, DEEP Office Building Principal

*These districts use particular types of release forms; see attachments. Other districts require releases
which meet State and Federal regulations.

*%please provide the name of the campus to facilitate the transfer of the pupil‘s cumulative records.

*%*Qp, Records Department, Edgewood ISD.
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CLUSTER XII

Pearsall ISD - Fiscal Agent
Cotulla, Devine, Dilley ISD's

PRESCRIPTIVE EDUCATION PROGRAL
PLAY - A CLUSTER XII
RELE£SE OF IMFORIATION

I hereby authorize the release of confidential information

from the files of J ’
whose address is '
regarding - '

Such information is to be released to:

Such information is to be used for:

wethod of transmission:

Date Farent's Signature

hddress

Telephone

5
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FORM #3
’ 'J..,;-.

’ . RECORDS RELEASE OR REQUEST FORM

San Antonio Independent Schoo] DiStPTCt
Family Educational Rights- and Privacy Act of 1974

‘Date of
Student's Name Birthdate Transaction
Most Current Address of Student ' :
Street ' City State

Grade at Time of Transaction Date of High School Graduat1on
. : (If Pertinent)

Parent's or Guardian's Name

And Current Address

Last School Attended in this District

aDate of Attendance

CONSENT FOR RECORDS RELEASE

I desire and acknowledge that school vecords/transcripts will be sent to:

Name oF Person, Agency or Institution

Address City State

For the purpose of

Parent's or 18 yr. old Student's
Signature
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RELEASE OF RECORDS; FORM FOR REQUEST OF

o To be completed on any student when records or a copy of records
containing personally identifiable information is to be released

to any persons other than the following 1ist of legal distributions:

1. other school officials, including teachers
within the educational agency who have

legitimate educational interests;

2 officials of other schools or school systems in
which the student intends to enroll, upon conditioﬁ
. that the student's parents be notified of the transfer,
receive a copy of the record if desired, and have an
opportunity for a hearing to challenge the content of

the record;

3. aulhorized representatives of (i) the Comptroller
General of the United States, (ii) the Secretary,
(141) an administrative head of an education

-agency, or (iv) State educational authorities;

4. in connection with a student's application for, or

receipt of, financial aid.

o This form should be used when a student without a parent present withdravs

' with intent to enroll in a school outside the San Antonio Independent

School District.
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R MILITARY 1.5.D. COOPERATIVE
D Fort Sam Houston 1.S.D. D Lackland I.S.D. D Randolph Field I.S.D.

Department of Student Resources

-

Date
RELEASE FORM
Student's Name Date of Birth Age
Parent's HName Rank Home Phone Duty Phone -

School Grade Teacher

Signing Section I of this form allows the district checked above to secure records
regarding your child. This will give the appropriate school staff a better.under-
standing of your child. Section II, when signed, enables the district checked

above to supply information should you be consulting an outside agency or a physician.
It also enables the district to send records to other school districts, should you
move, thus helping to eliminate deiays in placement in a new school.

I. I hercby give permission to the district checked above to securz past and present
medical, psychological, and educational records regarding the above named child
from any designated physician or agency which has accumulated such records in the
past.

Name and Address of Physician or Agency: Reason for Request:

Parent or ‘Guardian Date

II. I hereby give permission to the district checked above to release psychological,
medical and educational records regarding the above named student to his
physician or any agency which is designated to work with this child.

Name and Address of Physician or Agency: Reason for Release:

. Parent or Guardian Date
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MILITARY l.S.lj. CUOPERATIVE

¥

[:]Fbrt Sam Houston I.S.D. [:]Lackland I.S8.D. [:]Randolph Field I.S.D.

*

‘Departmgnt of Student Resources

. Date

RELEASE FORM
Student's MName Date of Birth " Age
Parent's Name Rank Home Phone Duty Phone
School ~ Grade Teacher

Signing Section I of this form allows the district checked above to secure records
regarding your child. This will give the appropriate school staff a better.under-
standing of your child. Section II, when signed, enables the district checked

above to supply information should you be consultin, an outside agency or a physician.
It also enables the district to send records to other school districts. should you
move, thus helping to eliminate deiays in placement in a new school.

I. I hercby give permission to the district checked above to securs past and present
medical, psychological, and educational records regarding the above named child
from any designated physician or agency which has accumulated such records in the

past.
Name and Address of Physician or Agency: Reason for Request:
Parent or ‘Guardian Date

II. I hereby give permission to the district checked above to release psychological,
medical and educational records regarding the above named student to his
physician or any agency which is designated to work with this child.

Name and Address of Physician'or Agency: Reason for Release:

‘ Parent or Guardian Date
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A MANUAL FOR
UNDERSTANDING THE SPECIAL EDUCATION
APPRAISAL PROCESS
(THE MODEL APPROACH)

INTRODUCTION

A student may not receive special education services unless the student is
appraised and meets the eligibility criteria. The appraisal process is the
heart of the special education delivery system and, as such, should be fully
understood by everyone in education. This manual is designed to give an
explanation to the procedures used in the appraisal process and the reasons
why those procedures are followed.. .

The contents of this manual reflect the model appraisal system not nec-
essarily the way it is always applied.

PART I - WHY SO MANY RULES?

This question, why so many rules?, is the hardest question for special
educators to understand and the worst answered one in Texas today. It is
hard to understand because of the volumes of rules and regulations govern-
ing all aspects of education. There are probably more court rulings, laws,
policies, administrative directives, rules, regulations, and edicts concerning
the operation of the public schools than any other institution or aspect of
life in the world today.

Here are comments which reflect these rules in action:

1. "You must be sixteen to take driver education unless™" . . .
2. "You are not a junior, so you cannot enroll in this course." ‘/\iy
3. " am sorry he must be five on or before September 1 or he cannot e

enroll in kindergarten."
4. "If you played football last year you are ineligibile for the varsity squad

this year."

5. An annual audit report will be filed on all funds of the district.

6. "How can we identify the extra milk students if free lunch tickets will
be the same color, size, and shape of all other meal tickets?"

7. "Did you really think, Jane, that we would let you come to school dressed
that way?"




8. No books may be checked out after May 15.

9, "I'm sorry, Mrs. Jones, but your Eighteen-year-old daughter says you
can't see her records." et i

10. The Title I schools this year will be . . .

11. In order to join the local association you must also join . . .

12. "Why do we have registers anyway?"

13. The next fire drill will be cbstructed, that means . . .

14. "Yes, I agree with you." "The builder should have told you that the district

line was two houses south of your new home."
15. Would you repeat after me, I have not promised to pay . . .

16. "Do I get the $200 if I just have student observers or do I have to have
a practice teacher?" )

17. "One and one-half miles is a long way to walk, but my hands are tied."

18. "That is not an approved course, besides sex education is taught in
other ways here at . . ."

19. "The recommendation of the calendar committee is not acceptable since
there are only 150 days of instruction and . . ."

20. " don't care if you do have twenty years of experience in California,

you will still have to take Texas history."

The special educator has a hard time understanding how there can
be any criticism of rules regarding special education when he is sur-
rounded by rules governing everything in education from his minimum
salary to his assigned parking space.

Unfortunately, the answer to questions raised about special education rules
are usually worse than no answer at all. Typically, the agency is quoted,
the legislature is blamed, the central office is cited. or the past is relived.

The answer is really simple. Rules and regulations governing special
education are designed to be in the best interest of students,

Many of the rules and regulations are designed to prevent enrollment
into special education programs students who do not meet the standards.
It is fairly well agreed that it is worse to label a student handicapped who

is not, than it is to deny placement to a student whose condition is question-
able.

Special education funds are provided to solve or at least temper the
effects of physical, emotional, or mental conditions found in students. These
funds, in the form of staff, materials, and services are not to replace regular
education or to solve all grouping problems. They are not provided to
reduce the pupil-teacher ratio or to teach the slow learners.

Yes, the appraisal process is log jammed with regulations. It is also
true that it may be easier to get a whole family on welfare than to place a
student in special education. These rules or regulations are actually less
numerous and in most cases more necessary than many other requirements
for other aspects of education. Remember we are discussing the appraisal
process. If it were your son or daughter, would the procedure be right?

1:*‘1(:;
2




|
%

PART II - WHAT IS THE APPRAISAL PROCESS?

‘ To quote the Texas Education Agency (Bulletin 7-11, p. 13) "The appraisal
process is an orderly and systematic continuum of services for pupils which
provides for: referral, screening, data analysis and alternatives, comprehensive
assessment, admission, review, and dismissal, dissemination, and evaluation.

Let's look at the various aspects of this process and see how it applies
to a student being considered for special education services for the first time.

-

A. Referral - Seeing a Problem

It would be impractical, highly expensive, and possibly harmful to con-
sider everyone for special education through some type of mass testing pro-
gram. It is the philosophy of most experts on the matter that students should
remain in regular education programs unless they need services. Even then

the special education services should be at the lowest possible level (least
restrictive) . )

Therefore, a student has to be referred or called to.the attention of the
appraisal personnel of the district before anything happens. Since this
first step is so important it should be clearly understood by all concerned.

. Ideally, the referral will be by the classroom teacher. In the case of
team teaching, secondary students, or other arrangements where the student
has several teachers; the referral may come from anyone of the teachers.

Referral authority is not limited to classroom teachers. The referral
may be made by the parents. This is generally the case with pre-school
students, students new to the area, or students with concerned parents
(often overly concerned).

Referrals may be made by the librarian, nurse, principal, professional
member of the community, public or private agencies, or, indeed, anyone

who has a legitimate interest in the student. This includes the student
himself.

The referral from the teacher is always to the counselor. Here it becomes
the counselor's job to determine if something else other than special education
intervention is reeded. Since there are so many steps to follow before special
education placement becomes a reality - the rule of thumb should be always
“refer if in doubt."

Some of the reasons for referral may be:

1. Withdrawn behavior
2. Immaturity, as compared to peers
‘ 3. Failure to achieve academically
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Inattention -~

Impulsive, driven tendencies
Socially unacceptable behavior
Sudden changes in personality

SCRY- ST N

This is by no means a complete list. Care should be taken not to refer
students who:

1. Have been fully appraised recently for the same problem noted by the
present teacher

2. Are achieving in line with their apparent global ability; unless extremely
low :

3. Are new and haven't adjusted to their new surroundings unless problem
is gross.

“ If in doubt talk to the counselor. This will eliminate improper referrals.

Yes, a formal referral does require the completing of the referral form.
This is necessary in order to:

1. Provide a written statement of the problem so that the many persons
involved in the appraisal process will be aware of the difficulties or
concerns raised by referring party

2. Give the available information such as birthday, previous testing, etc.,
generally needed during the process

3, Make certain that the problem is clear enough to reduce to writing.

4. GCive the counselor a written record of the case for review as the process
proceeds

The parents must be notified that the referral has been made. This pro-
vides the assurance that the parents have been placed on notice that a problem
m.y exist. It reassures the parents of the concern of the school. This
requirement also allows the parents an opportunity to take steps outside of
the school setting in seeking answers if they feel the need. Again, if it
were your son or daughter wouldn't you appreciate this information?

B. Screening - Is It Really A Problem?

The model system has a good counselor who, in conjunction with the
teacher, recognizes the problem as either one for possible special education
intervention or redirects the problem to other alternatives. The counselor
is not expectsd to do all of the work, but serves as the catalyst to make
certain that the student refcrred obtains all of the help that the system has
to offer as appropriate.

The teacher, if he or she made the referral, has already contacted the
parent. The counselor will make what should be the second contact. Perhaps
the difficulties observed by the teacher can be explained or a solution can
be found. For example, the problem stated could be inattention, frequent
drowsiness, and often irritable behavior. The parents may admit to the
counselor that the child stays awake until the mother comes home from work
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at 11:00 p.m. or so. Often parents will admit things to a skillful counselor
that they withhold from a teacher for reasons known only to them.

It is considered essential that the counselor talk with the parents face-

to-face. Even a home visit may be helpful if the situation appears tc warrant
it.

The background information form must be corpleted at this time. This
form can give valuable insight into many problems. Clear indications of
development problems such as some forms of retardation or inherited ten-
dencies such as some types of learning dischilities can be identified as
suspects for the source of the problem by reading a properly completed back-
ground form. Even physically related problems can be pinpointed by this
form (such as minimum brain injury). The background information form
is confidential and should be treated as such. The form may show, for
example, that the child with shy withdrawn behavior not only has the one
stepfather found listed on the school enrollment records but has had three
or four stepfathers in the last several years.

This background information can be so important that it should never be
treated casually. Do not send it home by the child or hand it to the mother
during refreshment time at a P.T.A. meeting.

This aspect of the appraisal is called the screening aspect because it
is here that the majority of referrals will be ruled out (or screened out)
for eventual special education placement. The next procedures in this process
are to obtain a hearing and a vision test, obtain parent permission for
individual testing, have the language statement signed, do the appropriate
inschool screening testing and schedule a screening committee to review the
case. Except for the screening committee to study the case being the last
part of this aspect of the process, there is no set order for all of the rest
to occur.

In order to be true to the promise of suggesting "the model" let's put all

of these activities in sequence. g
.

The parents were notified that a referral to the counselor was occurring.
This notification automatically informs them that the screening process will
take place. The counselor calls them in for a conference. At this conference
the background information form is signed. Also the counselor should obtain
the language statement and permission for individual testing if it is needed.

Next the vision and hearing channels should be checked. Here the nurse
will check the vision to be certain that the student referred has no acuity
problem. Please remember that a vision screening done by the nurse is
only that - a screening test. If a student passes, it does not mean that
he does not have a vision problem. It means only that he has acceptable
distance vision and should be able to clearly see the chalkboard and other
places in the room. Conversely, if a student fails the vision screening test
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it doesn't mean that he needs glasses or that giasses will solve his problem.

It only means that a compleie examination by a vision specialist must be done

before the process can proceed. Please note that the district will pay for this
’ complete vision test if the family is unable to do so.

The same standards apply to the hearing screening as well. The district
cannot pay for treatment to correct conditions found by a hearing specialist
or a vision specialist, but generally ways can be found to finance such inter~
vention if the family is unzble to do so.

The insistence on a hearing and vision screening with followup, where
indicated, is in the best interest of the student. Students who have had
poor vision or poor hearing generally do not know that they have this problem
Often students can make remarkable progress, both academically and socially
when such conditions are found and corrected.

Since each referral is different, each campus is different, and each
student is different - no universal on-campus screening procedure is possible.
In almost every case the student referred should be seen by the speech
therapist if possible. Very often the problem can be related to oral or
written language expression difficulties. It is possible that the intervention
of a speech therapist can solve the problem raised by the teacher.

. The speech education personnel assigned to the campus may wish to

administer some screening instruments such as the Peabody Picture Vocabulary
. Test, the Wide Range Achievement Test, the Spache Diagnostic Test or other

such tests. These can be helpful in determining whether the student may be

a special education candidate, may have more problems or different ones than

the classroom teacher suspected, or may reveal nothing not already known.

Unfortunately, with turnover in personnel and demands on time it is not always

possible to obtain this on-campus service.

The form that the counselor has for the parents to sign giving permission
for individual testing and providing the language statement is necessary before
the screening committee meets for several reasons. If the language statement
indicates that the home language is other than English, the bilingual program
may be the best route to take in obtaining help for the student. Certainly,
using a language other than English at home could have real impact on the
student's behavior at school. This possibility will be thoroughly checked
before the appraisal process is completed even if the parents do not reveal
that English is not their home language.

Whenever a parent agrees to individual testing, it usually means that
they also feel the student has a problem. If they disagree with the referral
this gives them an opportunity to express themselves at this time. Failure
of the parents to agree to testing, which may not occur anyway, usually
means one of several things:

’ 1. The information assembled to date needs to be carefully studied to make
certain that a problem does exist.
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2. That the school has not done a good job keeping the parents informed of
their child's progress or problems and renewed efforts should be ex-
panded on this family.

3. That the case should be studied further to see if there are related prob-
lems not known to wne school. For example, a mother having a divorce
hearing pending may be unwilling to allow testing for fear the results
could be used by her husband to reduce child support payments. Perhaps
an older student several grades behind is receiving social security pay-
ments- which would stop sooner if the student was placed in a special
education program (cooperative work-study) where he could complete
his high school diploma. The failure to sign may reflect a fear of what
this testing may reveal about the other' membexrs of the family; such as
child sbuse, incest, mental illness of a sibling, alcoholism, or other
closet-type situations. Each situation of a refusal to agree to testing
should be a clear indicator to the counselor to dig deeper. Each such
refusal should be called to the attention of the principal.

4. Such refusal to sign may indicate unhappiness with the progress shown
by a sibling already in a special education program. If this is suspected,
the special education administrator should be notified so that extra efforts
could be made to determine if such a problem does exist.

5. It may mean that the family is divided on what is best for the child. If
the contacts have always been with the mother, maybe the father should
be invited in for a conference.

6. It may mean only that the family is not convinced of the problem.,

Regardless of the reason two things are certain. Educators must always
remember that the parents have the final authority in all matters related to
special education for their children. Also that the appraisal process cannot
continue against the wishes of the parents.

Assuming the referral is still valid and the road blocks have been passed -
the student's case is now ready to take to the screening committee for the first
formal action. The screening committee plays a key role in determining the
future of the student. As such, proper importance should be placed on the
makeup of the committee and the decision it reaches.

Administration must be represented on the committee because of this
element's ability to implement various recommendations. For example, the
screening committee may suggest that a different teacher be assigned, etc.
An administrator from the special education department can meet the require-
ment but should be depended upon only if the principal, assistant principal,
or administrative aide cannot be present.

The teacher making the referral should certainly be present. If for no
other purpose, an update of the situation is indicated. It is not necessary for
all the teachers working with the student to be present at this screening
committee meeting but they should have input eitker orally through someone
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else, in writing, send copies of the student's v,'ork; or be called for re-
action to a specific point if indicated.

Naturally the biggest question of a technical nature is whether the student
should be tested for special education consideration. An appraisal person
must be present to be a part of this decision.

Thus, administration, instruction, and appraisal must all be present.
Since the counselor plays such a key role certainly he or she will be present.
In our model plan the counselor will schedule the meeting, muke certain all
data is present, and chair the meeting. ' b

1
-

The options of the screening committee are many. These include, but
are not limited to: '

1. Decide to appraise to determine special education eligibility
Hold decision until additional data is collectec (such as report of student's
visit to a vision specialist)

3, Suggest an on campus change effecting his regular education schedule
(such as a different teacher - no P.E., etc.)

4, Assign to special education personnel for diagnostic services

5. Ask one of the staff persons to do follow-up (such as the nurse to check
out free lunch, the counselor to contact the father, the principal to
check into child abuse, or the coach to talk with boy about his odor)

Should parents be invited to the screening committee? As a general
rule no, since it would tend to slow the process. This option should be
left open for t.: parents to attend if their presence could be useful. This
decision should be exclusively left up to the principal. The same answer is
applicable for the ARD Committee meeting.

The screening committe~'s decision sets the stage for the final aspect
of the appraisal process for original entrance into special education -
the Admission, Review, and Dismissa. Committee.

C. Comprehensive Assessment - Is the Problem One for Special Education?

The next step in this sequence is to obtain all the data possible on the
student, analyze the data, and reach a conclusion. This conclusion must
be one that can be reduced tu writing so that anyone having a responsibility
for the student can have this information for their consideration.

The most important item of information to be obtained is the results of
a complete medical evaluation. This should be obtained before individual
assessment of an appraisal nature is attempted. Circumstances often prevent
this until after individual testing is done. However, no student will be placed
in special education without it. The medical examination purpose is twofold.
To rule out inedically related problems and to focus attention on medical
problems for possible correction.
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Unfortunately, most medical examinations are not very complete, Serious
problems such as low hlcod sugar, neurciogical damage, and chemical in-
balances are not usually found by routine medical checkups. However, the
success ratio of finding problems of a medical nature is high enough to
insist on this activity.

Financially this is the parents' responsibiiity if at all possible. Where
this is a problem, the district will assist.

In our attempt to give the ideal model for appraisal ser-iiws, the doctor
would be provided information on why the school was asking for the medical
(to rule out physical problems), what the eligibility criteria is for special
education placement, and any abnormal conditions the school has noted which
should be investigated. As usual, a form is provided to inform the doctor
and for him to use to send back to the school his findings.

Please note that the medical doctor is not being asikes to deterrine the
educational placement of a youngster. It is not the irient of this medical
requirement to force the family doctor into approving or disapproving the
actual decision of special education placement.

The individual testing part of the appraisal process is often surrounded
by mystery. Appraisal people do things that "only they" can do, in a
secluded place, and report results in a language only known to a few.

Actually it isn't that way at all. Appraisal personnel do have a job to
do that they have spent years in college courses and in practical experience
preparing to do. They are taught to administer and determine the results
on a broad range of commercially produced tests. Their training is similar
to a pharmacist who know what to mix to provide a workable medication.

Working in a quiet place out of the mainstream of the school is not for
their convenience. Most appraisal personnel could administer individual
instruments to an attentive subject in Yankee Stadium during opening day.
The insistence on a quiet place is for the benefit of the student being
tested.

Every campus should be prepared to provide the best testing facility
available when one of the students from that school is being tested. If
nothing else is available, the principal's office can be easily converted
into a testing center for the time required.

The information obtained from the individual must be viewed in a proper
context:

1. It is indicative of one test(s) to one student during a part of one day in

his life under conditions different, if not completely strange to the student.

2. All tests have norms standardized over various segments of the population
but never with students exactly like the one being tested.
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3. The test(s) given will be just part of the complete assessment.

The appraisal personnel have an obligation to obtain results that reflect
’ the student's true level net to find him eligible or ineligible. They are

professionals provided by state funds to perform an essential service.

It is not their responsibility to tailor the testing to meet the wishes of

the parents, students, or other educators. To do less than the best

job they can possibly do in determining the true picture of a student

is unethical and grounds for dismissal.

The actual battery of tests used will vary greatly with the situation, the
student, and the examiner. The following are some of the issues which must
be taken into account.

1. What is the age of the student?

Some test instruments are not valid for very young or for older students.
2. What physical limitations does the student have?

It would be cruel to ask a blind student to do certain performance tests.
3. What testing has already been done?

If valid testing done elsewhere is on file, it might be necessary to

. only fill in the gaps or to do only a limited battery to meet a specific
need expressed by the screening committee.

4. What does the referral and other information already collected imply?

Usually, the type of testing needed is geared to the minimum needed to
qualify a student and write an educational plan.

This is both cost effective and serves the student's needs best. The
examiner is the expert so he or she should decide on what test(s) to
give.

5. Does the testing indicate any condition not already suspected?

If so, the examiner may need to consult with other appraisal personnel,
do additional follow-up testing, or refer on to a different type of
appraisal specialist.

6. Is the student able to present a valid picture in a testing situation?

Accuracy is far more important than speed. Some students do not
relate well to strangers. This may require several meetings to establish
rapport before formal assessment can commence. The attention span

‘ may prove to be so short that the testing schedule will have to be so
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short that the testing schedule will have to be divided into several ses-
sions. Even the physical health or the emotional condition of a student
may dictate a different approach. On occasion testing must be scheduled
off the campus at a central location or in the student's home to obtain
valid results.

Basically, the appraisal person is looking for the answer to two questions:
Does the physical, emotional, or mental status of the student require the
intervention of a rather expensive service like special education? Does the
student's profile lend itself to recommendation and if so what should those
recommendations be? Regardless of the'results of the appraisal, there
should be concrete recommendations made by the appraisal person on every
student he sees.

If the student does not meet the eligibility for special education services,
the appraisal person must so state. If the student does meet the eligibility,
it does not mean an automatic placement. The input of all educators knowledge-
able of the student is needed before a decision of placement can be made.
Special education is not designed for slow learners, underachievers, behavioral
problems or students just troublesome to the classroom teacher.

In every case, a;1 appraisal report will be provided to the home campus
of the student. This will be a written report. Nearly all reports have five
basic sections:

1. The Heading - Here the student is identified by name, age, date of birth,
name of school, grade placement, ai:d sex. Also included is the date of
the testing, the name of the examiner and the person who made the
referral.

2. A Statement of The Problem - This may look very familiar to the referring
teacher. Unless it has been changed by the screening committee, the
problem raised is the one to be resolved. Hopefully, the statement will
be expressed in a way to invite a solution.

3. The Information Gathered - This section will generally have several sub-
headings. However, the information found here will include the back-
ground information and other sociological variables (if appropriate). the .
test administered by name, the test results by global statements (such
as verbal, performance, and full scale scores or achievement scores ex-
pressed in years and months, etc.), the impression of the examiner,
and other data which might prove valuable.

4. Conclusion or Summary - This section is generally short., It puts all
of the pieces available to the examiner into one or two observations.
It gives the impressions and facts that the examiner sees as the true
picture of the student. Incluced will be the statement of the student's
status for eligibility for special education.
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Recommendations - This is the most important aspect of the report. It

also carries the least weight. The examiner is professionally bound to
make recommendations regarding the student as a result of the information
gathered to this point. These recommendations are nearly always things

to be carried out by others. In addition, the final recommendations are

the province of the ARD committee. These recommendations of the appraisal
person should never be ignored. They generally reflect the most carefully
thought out remarks concerning individual students that are ever put in
writing during a student's total time in the education system. :

Appraisal reports are easier to read and understand than group test scores
recorded in cumulative records. They are certainly far easier to read
than most educational articles found in educational journals. Familiarity

is the key to understanding appraisal reports. Another good technique

to developing a true understanding is to ask for clarification on any item.
There are no dumb questions. The best friend a student has is one who
can intelligently discuss the findings of the appraisal person.

Admissions, Review, and Dismissal -~ The Final Authority

The two strongest concepts in education today are individualization and
the team approach. Individualization guarantees that students will have
their needs addressed on a personal basis. This is the philosophy behind
grouping for instruction, providing electives, or even “try outs" for the
band. The team approach guarantees that more than one opinion will be
heard, that different frameworks will be represented, and that no one
person will have the total responsibility.

The admission, review, and dismissal (ARD) aspect of the appraisai
process combines these two conceptis. It is in effect a team representing
different disciplines making a decision or several decisions about an
individual student.

In order for this team concept to function, there must be a gathering of
the persons making this team. This is called the ARD committee.

Just as on the screening committee; administration, instruction, and
appraisal must be represented. Each component of the educational staff
makeup must be represented to make this a true team approach.

The appraisal person must be in attendance to defend the conclus’on
and recommendation sections of the appraisal report. Also they are
expected to provide the committee with personal observations and insight
to assist the other committee members in their deliberations.

Certainly instructional personnel will be in attendance. This should
include the referring teacher and at least one special education teacher.
Anyone who has information pertinent to the case or anyone who might
reasonably be expected to assist with the student as a result of the
committee's deliberations should be present. Certainly a limit has to be
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placed. Flexibility and timing are keys in making certain that the
right personnel are present. .

The administrative component should be present and should chair the
meeting. The administration will shoulder the burden of implementation
of the recommendations regardless whether they involve changes in
regular education programming, special education placement, or some-
thing outside of the school structure.

The importance of the counselor should not be overlooked at the ARD
committee. The best information about the family can come from this
source. The counselor will be expected to interpret the test results
and to obtain final parental approval.

The name for this committee is very interesting and often forgotten by
the committee members themselves when a difficult case arises. The
admission nomenclature is simple. The committee can decide to place
or refuse to place a student into special education. The review aspect
and the dismissal authority is something else again.

To review means the ability for once again looking at all the data to reach
a decision. Thus, an ARD committee should always be mindful of the
possibility of reviewing a student's placement even before the original
decision is made. Often a student may be eligible for special education

. but there is a real question as to whether he or she needs it or would
profit from it. The ability to restudy the question at a later date can
play an important part in making the original determination.

The dismissal aspect of the committee has little to do with the model for
original placement. It is sufficient to say that a placement in special
education is not a life sentence nor does meeting the eligibility criteria
guarantee the permanent solution of the problem.

Several questions common to any ARD committee are:
1. What is our primary purpose?

The primary purpose of the ARD committee when meeting on an original 1
referral is to decide on the best educational placement for that student. 1
|
|
1
:
J
1
{
|
|
|
1
|
|

2. What are our options?

-

The options available to an ARD committee are limited only by creativity
limitations. The official one is to accept or deny placement in special

education. The committee can request additional testing, recommend

programmatic changes, ask for therapy for the student, or recommend
a change of teacher or school assignment.
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3. What if some x@nbers do not agree with the majority on the committee?

The ARD committee form allows a place for a "disagree" position to be
stated. It is a sign of real concern to see some difference of opinion ex-
pressed by this committee. Education is not an exact science.

4. Does the principal have the final vote?

No, the team concept doesn't give the principal's vote any more weight
than any other member. A principal who ignores the advice of his or
her staff and who makes a decision on the personal bias or political
expertize is on very thin ice. : '

5. What about the child who doesn't qualify but who still needs help?
’
Special education is not designed to solve all the problems of education.
All cases have solutions - finding them can be difficult. If a slow
learner is failing, then maybe the curriculum should be revised in the
student's classroom. If student behavior problems are a real concern of
the school, perhaps inservice should be given to the entire staff,

Repeated referrals from a teacher or students having difficuldes but
who do not qualify may indicate that the teacher needs: supervision
assistance. It may even indicate that that classroom needs a new teacher.

6. What happens if we approve the student for special education placement
but the parents refuse?

Porents, in our model system, have the final authority to accept or
reject special education placement. A good counselor and a strong
principal can obtain the necessary approval from even the most reluctant
parents if the decision is correct for the student.

7. Aside from recommendations and decisicns, do we have any additional
responsibilities?

Yes, the ARD committee should write the educational plan. Generally
this means define the major areas to be addressed and the materials
or methods to be used. The step-by-step teaching strategies would be
too time consuming for such a team to accomplish.

FOLLOW-UP - PUTTING THE PLAN INTO ACTION

This section is provided only for reader clarification. All details on
follow-up have been previously discussed in preceding sections. These

additional comments are provided as they relate to a student who has been
recommended for sp:cial education services.
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The counselor will meet with the parents to interpret the test results,
the decision of the ARD committee, and obtain the final agreement of the
parents. The counselor will utilize the principal, the appraisal person,

the special education teacher(s), or the regular teacher to assist in this
if needed.

The educational plan will be finalized by the special education staff
with the assistance of the appropriate appraisal person. This plan will
include the amount of time necessary for special education instruction.

Mechanical details will be solved as-the situation demands. Special edu-
cation transportation will be arranged if indicated. The cumulative records
plus the special education records will be sent to the receiving school if the
student is being transferred to another campus. ’

The educational plan will be formally reviewed every three months or
sooner if irdicated. The ARD committee will automatically review the place-
ment near the end of the school year (unless placement occurred during the
last three months of the year).

SUMMARY

Yes, the appraisal process is structured and involved. Yet, there are
no forms not essential in most cases nor any steps unnecessary in the entire
procedure. What could be changed to speed up the activities without losing
sight of the best interest of the student? The informal lines of communication
are always open. Any special education teacher or appraisal person should
be expected to provide suggestions, recommend material, or to discuss any
student with other educators when called upon to do so.

Many states have or are considering adopting a program of special
education based on the Texas plan. Several states who have had court
rulings imposed on them wish that they already had such appraisal process
as outlined in this manual in operation.

Hopefully, the time spent reading this manual has not been wasted.
If you can assist the appraisal process in this district to become closer to
the model, your time will have been well used.
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DEPARTMENT OF
STUDENT RESOURCES

Counseling & Guidance

Hoalth  Services

Appraisal Services M
Special instruction

Center School

Enclused please find three items:

- A booklet entitled "A Manual for Understanding the Special Education
Appraisal Process".

- A rating scale on the manual.

Q - An envelope to mail the rating scale back to me.

Please do me a favor. Read the manual, fill out the rating scale and return
it to me. Frankly, I hope you like the manual and it enlightens you on the
appraisal process. If it misses the mark; I need to know this.

L[4

This manual is designed to be used in North East School District and to have
abailable for use by any district in Region XX. It is not copyrighted since
it is a publication of the district.

My reason for asking your reaction is simple. If it proves to be helpful I
can defend the cost of its publication and distribution. If it proves to be
a waste of time, I would rather know now and spend time and money elsewhere.

Please take the twenty or so minutes that this activity will require and send
this form back to me by next Monday. I would like to have the manual ready

for distribution this April if the survey justifies it. Please be frank, I %
would be if you asked me to rate such a-document. ]
|
|

Sincerely,

freaiw @ J’pfl/’[ﬂ""‘

Preston C, Stephens
Director of Student Resources

es

‘ enclosures ~ 3
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Rating ) . . .

j Received Fill out this rating scale by circling your choice. The higher the number

‘ you circle the more you agree with the statement. A "3" circled means no
opinion,
‘ 4.4 1. This manual provides a clesrzr understandipng of the appraisal process
than I had before reading it. .
Disagree & 3 Agree ‘
1 2 3 4 5 ]
4.9 2. The manual presents the appraisal process in a logical sequence.
Disagree m———> Agree 3
1 2 3 4 . 5 ' ‘ :
4.4 3. The._absence of any reference to Texas laws or T.E.A. rules, as a require-

ment for each step of the appraisal process, made the manual more meaningful.

Disagree > Agree
1 2 3 4 5
4.7 4. The model appraisal process proposed in the manual would ke helpful for this
campus (district). - *
—— —
Disagree & > Agree CHECK ONE BOX
1 2 3 4 5
* This form is being
4.0 5. The manual would be helpful to parents. completed by:
‘ Disagree «—> Agree E: Superintendent
1 2 3° 4 5
Principal, Asst.
4.7 6. The manual would be helpful to administrators. Principal, Adm, Ai.-=
Disagree <« > ’ Agree D Counselor
1 2 3 4 5
D Appraisal Person
4.7 7. The. manual would be helpful to counselors.
. . ]:] Teacher
Disagree ———— Agree
1 2 3 4 5 Special Ed. Admin-
. istrator
4.7 8. The manual would be helpful to appraisal personnel.
Other, specify __
Disagree < > Agree
1 2 3 4 5
4.5 9. This manual presents an appraisal process_the way I would like to see it

or the way we have it now in my school /district/.

Disagree < > Agree
1 2 3 4 - 5
4.9 10. T would recommend this manual be made available to appropriate personnel.
Disagree . < > Agree

. 1 2 3 4 5
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A MANUAL FOR
UNDERSTANDING THE SPECIAL EDUCATION
' APPRAISAL PROCESS
. (THE MODEL APPROACH)

INTRODUCTION

A student may not receive special education services unless tue student
is appraised and meets the eligibility criteria. The appraisal process is the
heart of the special education delivery system and, as such, should be fully
understood by everyone in education., This manual is designed to give an
explanation to the procedures used in the appraisal process and the reasons
why those procedures are followed.

The contents of this manual reflect the model appraisal system not nec-
essarily the way it is always applied.

PART I - WHY SO MANY RULES?

Why so many rules? This is a hard question for special educators to
understand, because of the volumes of rules and regulations governing all
‘ aspects of education, There are probably more court rulings, laws, policies,
administrative directives, rules, regulations, and edicts concerning the
operation of the public schools than any other institution or aspect of life
in the world today.

Here are comments which reflect these rules in action:

1. "™You are not a junior, so you cannot enroll in this course,"

2. "I am sorry he must be five on or before September 1 or he
cannot enroll in kindergarten."

3. "If you played football last year you are ineligible for the
varsity squad this year."

4, '"How can we identify the extra milk students if free lunch
tickets will be the same color, size, and shape of all other
meal tickets?"

5. "Did you really think, Jane, that we would let you come to
school dressed that way?"
6. "I'm sorry, Mrs. Jones, but your eighteen-year-old daughter

says you can't see her records.'

7. The Title I schools this year will be . . .

8. "Why do we have registers anyway?"

9, The next fire drill will be obstructed, that means . . .

10. "Yes, I agree with you." "The builder should have told you
that the district line was two houses south of your new home,"




The special educator has a hard time understanding how there can be any
criticism of rules regarding special education when he is sarrounded by rules
governing everything in education from his minimum salary to his assigned
parking space., Unfortunately, the answer to questions raised about special
education rules are usually worse than no answer at all, Typically, the
agency' is quoted, the legislature is blamed, the central office is cited,
or the past is relived.

The answer is really simple. Rules and regulations governing special
education are designed to be in the best interest of students.

Many of the rules and regulations are designed to prevent special
education enrollment of students who do not meet the standards. It is
generally agreed that to label a student handicapped who is not is worse
than to deny placement to a student Wwhose condition is questionable.

t

Special education funds are provided to solve or at least temper the
effects of physical, emotional, or mental conditions found in students,
Resources in the form of staff, materials, and services are not to replace
regular education or to solve all grouping problems. They are not provided
to reduce the pupil-teacher ratio or to teach the slow learner.

es, the appraisal process does have regulations. These rules or
regulations are actually less numerous and in most cases more necessary
than many other requirements for other aspects of education, If it were
your son or daughter, would the procedure be right?

PART II -~ WHAT IS THE APPRAISAL PROCESS?

To quote the Texas Education Agency (Bulletin 7-11, p. 13) "The appraisal
process is an orderly and systematic continuum of services for pupils which
provides for: referral, screening, data analysis and alternatives, compre-
hensive assessment, admission, review, and dismissal, dissemination, and
evaluation,"

Let's look at the various aspects of this process and see how it applies
to a student being considered for special education services for the first
time.

A. Referral - Seeing a Problem

It would be impractical, highly expensive, and possibly harmful to
consider everyone for special education through some type of mass testing
program. Most experts suggest that students should remain in regular
education programs unless they need services. Even then the special
education services should be at the lowest possible level (least restrictive),

A student has to be referred or called to the attention of the appraisal
personnel of the district before anything happens, Since:this first step is
so important it should be clearly understood by all concerned.




Ideally, the referral will be by the classroom teacher. In the case of
team teaching, secondary students, or other arrzngements where the student
has geveral teachers; the referral may come from any one of the teachers,

Referral authority is not limited to classroom teachers. The referral
may be made by the parents., This is generally the case with pre=-school
students, students new to the area, or students witi concerned parents
(often overly concerned).

Referrals may be mady by the librarian, nurse, principal, professional
member of the community, public or private agencies, or, indeed, anyone who
has a legitimate interest in the student., This includes the student himself,

The referral from the teacher is always to the counselor. The rule of
thumb should be always '"refer if in doubt."

Some of the reasons for referral mey be:

1, Withdrawn behavior

2. Immaturity, as compared to peers
3. TFailure to achieve academically
4, Inattention

5. Impulsive, driven tendzncies

6. Socially unacceptable behzvior
7. Sudden changes in personality

This is by no means & complete list. Care should be taken not to refer
students who:

1. Have been fully appraised recently for the same problem.

2. Are achieving in line with their apparent global ability; unless
achievement is extremely low,

3. Are new and haven't adjusted to their new surroundings unless
problem is severe.

A formal referral requires the completing of the referral form. This
le necessary in order to: .

1. Provide a written statement of the problem so that the many

persons involved in the appraisal process will be aware of the
ifricnlties or concerns raised by referring party.

2. Give the avaxrlable information genérally needed during the
process such as birthday, previous testing, etc.

3. Make certain that the problem is clear enough to reduce to
writing,

4, Give the ccunselor a written record of the case for review as
the proéess proceeds.,




The parents must be notified that the referral has been made. This pro-
vides the assurance that the parents have been placed on notice that a problem
may exist. It reassures the parents of the concern of the school. This
requirement also allows the parents an opportunity to take steps outside of
the school setting in seeking answers if they feel the need. Again, if it
were your son or daughter wouldn’t you appreciate this information?

B. Screening - Is It Really A Problem?

The model system has a good counielor who, in conjunction with the teacher,
recognizes the problem os either one for possible special education intervention
or redirects the problem to other alternatives, The counselor is not expected
to do all of the work, but serves as the catalyst to make certain that the
student referred obtains all of the help that the system has to offer as
appropriate,

The teacher, if he or she made the refarral, has already contacted the
parent. The counselor will make what should be the second contact. Perhaps
the difficulties observed by the teacher can be explained or a solution can
be found. For example, the problem stated could be inattention, frequent
drowsiness, and offten irritable behavior. The parents may indicate to the
counselor that the c¢hild stays awake until the mother comes home from work
at 11:00 p.m. :r so. Often parents will discuss things with a skilled
counselor thac they are reluctant to share with a teacher.

It is considered essential that the counselor talk with the parents face-
to-face. Even a home visit may be helpful if the situation appears to warrant
it.

The background information form must be completed at this time. This
form can give valuable insight into many problems. Clear indications of
development problems such as some forms of retardation or inherited tendencies
such as some types of learning ‘disabilities can be identified as suspects for
the source of the problem by reading a properly completed background form.
Even physically related problems can be pinpointed by this form (such as
minimum brain injury). The background information fo>m is confidential and
should be treated as such., The form may show, for example, that the child
with shy withdrawn behavior not only has the one stepfather found listed on
the school enrollment records but has had three or four stepfathers in the
last several years.

This background information can be so important that it should never be
treated casually. Do not send it home by the child or hand it to the mother
during refreshment time at a P,T.A, meeting.,

In order to be true to the promise of suggesting ''the model" let's put
all of trese activities in sequence.

The parents were notified that a referral to the counselor was occurring,
This notification automatically informs them that the screening process will
take place. The counselor calls them in for a’conference. At this conference
the background information form is signed. Also the counselor should obtain
the language statement and permission for individual testing if it is needed.

4
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Next the vision and hearing channels should be checked. Here the nurse
wlll chéck the vision to be certain that the student referred has no acuity
problem, Please remember that a vision screening done by the nurse is only
that - a screening test., If a student passes, it does not mean that he does
not have a vision problem. It means only that he has acceptable distance
vision and should be able to clearly seez the chalkboard and other places in
the room, Conversely, if a student fails the vision screening test, it doesn't
mean that he needs glasses or that glasses will solve his problem. It only
means that a complete examination by a vision specialist must be done before
the process can proceed. Please note that the district will pay for this
complete vision test if the family is unable to do so.

The same standards apply to the hearing screening as well. The district
cannot pay for treatment to correct conditions found by a hearing specialist
or a vision specialist, but generaily ways can be found to finance guch inter-
vention 'f the family is unable to do so,

The insistence on a hearing and vision screening with follow-up, where
indicazed, is in the best interest of the student, Students who have had
poor vision or poor hearing generally do not know that they have this probleum,
Often students can make remarkable progress, both academically and socially
when such conditions are found and corrected.

Since each referral is different, each campus is different, and each
student is different -~ no universal on-campus screening procedure is possible.
in almost every case the student referred should be seen by the speech
therapist if possible. Very often the problem can be related to oral or
written language expression difficulties., It is possible that the intervention
of a speech therapist can solve the problem raised by the teacher.

The special education personnel assigned tc the campus may wish to adminis-
ter some screening instruments such as the Peabody Picture Vocabulary Test,
the Wide Range Achievement Test, the Spache Diagnostic Test or other such
tests, These can be helpful in determining whether the student may be a
special education candidate, may have more problems or different ones than
the classroom teacher suspected, or may reveal nothing not already known.
Unfortunately, with turnover in personnel and demands on time it is not
always possible to obtain this on—campus service,

The counselor has the parent(s) sign forms giving permission for individual
testing and providing the language statement before the screening committee
meets for several reasons, If the language statement indicates that the home
language is other than English, the bilingual program may be the best route
to take in obtaining help for the student. Certainly, using a language other
than English at home could have real impact on the student's behavior at
school, This possibiiity will be thoroughly checked before the appraisal
process is completed even if the parents fail to indicate that English is not
their home language.
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Whenever a parent agrees to individual testing, it usually means that
they also feel the student has a problem., If they disagree with the referral,
this gives them an opportunity tc express themselves at this time. Failure
of the parents to agree to testing, which may not occur anyway, usually means
one of several things:

1, The information assembled to date needs to be carefully studied
to make certain that a problem does exist.

2. That the school has not done a good job keeping the parents
informed of their child's progress or problems,

3. That the case should be studied further to see if there are
related problems not known to the school. For example, a mother
having a divorce hearing pending may be unwilling to allow testing
for fear the results could be used by her husband to reduce child
support payments, Perhaps an older student several grades behind
is receiving social security payments which would stop sooner if
the student was placed in a special education program (cooperative
work-study) where he could complete his high school diploma.

The failure to sign may reflect a fear of what this testing
may reveal about other members of the family; such as child
abuse, incest, mental illness of a sibling, alcoholism, or
other closet-type situations. Each incident of a refusal to
agree to testing should be a clear indicator to the counselor
to dig deeper. Each such refusal should be czlled to the
attention of the principal.

4, Such refusal to sign may indicate unhappiness with the progress
shown by a sibling already in a special education program. If
this is suspected, the specisl education administrator should
be notified so that extra efforts could be made to determine
if such a problem does exist.

5. It may mean that the family is divided on what is best for the
child. If the contacts have always been with the mother, maybe
the father should be invited in for a conferxrence.

6. It may mean only that the family is not convinced of the
problem.

Regardless of the reason two things are certain, Educators must always
remember that the parents have the final authority in all matters related to
special education for their children. Also that the appraisal process cannot
continue against the wishes of the parents.

Agsuming the referral ig still valid and the road blocks have been passed -
the student's case is now ready for the screening committee., The screening
committee plays u« key role in determining the future of the student. As such,
proper importance should be placed on the makeup of the committee and the
decision it reaches.

Administration must be represented on the committee because of this
element's ability to implement various recommendations.  For example, the
screening committee may suggest that a different teacher be assigned, etc.
An administrator from the special education department can meet the require-
ment but should be depended upon only if the principal, assistant principal,
or administrative aide cannot be present.

6
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The teacher making the referral should certainly be present. If for no
other'purpose, an update of the situation is indicated. It is not necessary
for all the teachers working with the student to be present at this screening
committee meeting but they should have input either orally through someone
else, in writing, send copies of the student's work, or be called for reaction
to & specific point if indicated.

A )
Naturally the biggest question of a technical nature is whether the
student should be tested for special education consideration.  An appraisal
person must be present to be a part of this decision,

Thus, administration, instruction, and appraisal must all be present,
Since the counselor plays such a key role certainly he or 'she will be
present. In our model plan the counselor will schedule the meeting, make
certain all data is present, and chair the meeting,

The options of the screening committee are many. These include, but
are not limited to:

1., Decide to appraise to determine special education eligibility

2. Hold decision until additional data is collected (such as report
of student's visit to a vision specialist)

3, Suggest an on-campus change effecting his regular education
schedule (such as a different teacher - no F.E., etc.) .

4, Assign to special education personnel for diagnostic services

5, Ask one of the staif persons to do follow-up (such as the nurse
to check out free lunch, the counselor to contact the father,
the principal to check into child abuse, or the coach to talk
with boy about his odor)

Should parents be invited to the screening committee? As a general rule
no, since it would tend to slow the process. This option should be left open
for the parents to attend if their presence could be useful. This decision
should be exclusively left up to the principal, The same answer is applicable
for the ARD committee meeting.

The screening committee's decision sets the stage for the final aspect of
the appraisal process for original entrance into special education - the
Admission, Review, and Dismissal Committee.

C. Comprehensive Assessment - Is This A Student For Special Education?

The next step in this sequence is to obtain all the data possible on the
student, analyze the data, and reach a conclusion. This conclusion must be
one that can be reduced to writing so that anyone having a responsibility for
the student can have this information for their consideration,

An important item of information to be obtained is the results of a
complete medical evaluation. This should be obtained before individual assess-

ment of an appraisal nature is attempted. Circumstances often prevent this
until after individual testing is done. However, no student will be placed

7
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in special education without it. The medical examination purpose is ‘twofold.
. To rule out medically related problems and to focus attention on medical
problems for possible correction.

Financially, this is the parents' responsibility if at all possible.
Where this is a problem, the district will assist.

In our attempt to give the ideal model for appraisal services, the doctor
would be provided information on why the school was asking for the medical (to
rule out physical problems), what the eligibility criteria is for special edu=
cation placement, and any abnormal conditions the school has noted which should
be investigated. As usual, a form is provided to inform the doctor and for
him to use to send back to the school his findings.

Please note that the medical doctor is not being asked to determine the
educational placement of a youngster, It is not the intent of this medical
requirement to force the family doctor into- approving or disapproving the
actual decision of special education placement.

The individual testing part of the appraisal process is often surrounded
by mystery. Appraisal people do things that "only they" can do, in a secluded
place, and report results in a language only known to a few,

Actually it isn't that way at all., Appraisal personnel do have a job to
do. They have the college training and the practical experience for the job.
They know how to administer and determine the results on a broad range of
‘ commercially produced tests. Their training is similar to a pharmacist who
knows what to mix to provide a workable medication.

Working in a quiet place out of the mainstream nf the school is not for
their convénience. Most appraisal peréonnel could administer individual
instruments to an attentive subject in‘'Yankee Stadium during opening day.

The insistence on a quiet place is for the benefit of the student being tested.

Every campus should be prepared to provide the best testing facility
available when one of the students from that school is being tested., If
nothing else is available, the principal's office can be easily converted
into a testing center for the time required.

The information obtained from the individual must be viewed in a proper
context:

1. It is indicative of one test(s) given to one student during a
part of one day in his life under conditions different, if not
completely strange to the student.

2., All tests have norms standardized over various segments of the
population but never with students exactly like the one being
tested, )

3. The test(s) given will be just part of the complete assessment.
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The appraisal personnel have an obligation to obtain results

that reflect the student's true level not to find him eligible

or ineligible. They are professionals provided by state funds

to perform an essential service. It is not their responsibility
to tailor the testing to meet the wishes of the parents, students,
or other educators. - To do less than the best job they can
possibly do in determining the true picture of a student is
unethical and grounds for dismissal.

The actual battery of tests used will vary greatly with the situation, the
student, and the examiner. The following are some of the issues which must be
taken into account:

1. What is the age of the student?

Some test instruments are not valid for very young or for
older students.

2. What physical limitations does the student have?

It might be cruel to ask a blind student to do certain perfor—
mance tests.,

3, What testing has already been done?

If valid testing done elsewhere is on file, it might be
necessary to only f£i1.]. in the gaps or to do only a limited
battery to meet a specific need expressed by the screening
committee,

4, What does the referral and other information already collected
imply?

Usually, the type of testing needed is geared to the minimum
needed to qualify a gtudent and write an educational plan.

This is both cost effective and best serves the student's
needs, The examiner is the expert so he or she should
decide oa what test{s} to give.

5. Does the testing indicate any condition not already suspected?
If so, the examiner may need to consult with other appraisal
personnel, do additional follow-up testing, or refer on to a

different tvpe of appraiszl specialist,

6. 1s the student able to precent a valid picture in the testing
situation?

Accurscy is far more important than speed. Some students do
not relate well to strangers., This may require several meetings




to establiéh rapport before formal assessment can commence,
The attenticn span may prove to be so shoart that the testing

@ ¢#~hedule will have to be so short that the testing schedule
w1l have to be divided into several sessions. Even the
paysical health or the emotional condition of a student

\ may dictate a different approach. On occasion testing must

be scheduled off the campus at a central locatiqn or in the
student's home to obtain valid results.

Basically, the appraisal person is looking for the answer to two questioms:
Does the physical, emotional, or mental status of the student require the
intervention of a rather expensive service like special education? Does the
student's profile lend itself to recommendation and if so what should those
recomnendations be? Regardle3s of the results of the appraisal, there should
be concrete recommendations made by the appraisal person on every student he
sees,

If the student does not meet the eligibility for special education services,
the appraisal person must so state., If the student does meet the eligib{lity,
it does not mean an automatic placement, The input of all educators knowledge=,
able of the student is needed before a decision of:placement can be made.
Special education is not designed for slow learners, underachievers, behavioral
problems or students just troublesome to the classroom teacher.

In every case, an appraisal report will be provided to the home campus
of the student. This will be a written report. Nearly all reports have five
' basic sections:

1. The Heading - Here the student is identified by name, age,
date of birth, name of school, grade placement, and sex.
Also included is the date of the testing, the name of tha
examiner and the person who made the referral,

2, A Statement of The Problem - This may look very familiar to the
referring teacher. Unless it has been changed by the screening
cormittee, the problem raised is the one to be resolved.
Hopefully, the statement will be expressed in a way to
invite a solution,

3. The Information Gathered - This section will generally have
several subheadings. However, the information found here
will include the background information and other sociological
variables (if appropriate), the test administered by name,
the test results by global statements (such as verbal, per-
formance, and full scale scores or achievement scores expressed
in years and wonths, etc.), the impression of the examiner,
and other data which might prove valuable,

4, Conclusion or Summary - This section is generally short. It
puts all of the pieces available to the examiner into one or
two observations. It gives the impressions and facts that
the examiner sees as the true picture of the student. Included
will be the statement of the student's status for eligibility

. for special education.
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5. Recommendations ~ This is the most important aspect of the
’ report. Ttz examiner is professionally bound to make recom-
mendations regarding the student as a result of the infor-
mation gathered. These recommendations are nearly always
. things to be carried out by others. In addition, the final
g recommendations are the province of the ARD committee,
These recommendations of the: appraisal person should never
be ignored. They generally reflect the most carefully
thought out remarks concerning individual students that
are ever put in writing during a student's total time in
the education system.

Appraisal reports are easier to read and understand than
group &St §¢6te8 recorded in cumulative records. They

are certainly far easier to read than most educational
articles found in educational journals, Familiarity is

the key to understanding appraisal reports. Another good
technique to developing a true understanding is to ask

for clarification on @ny item. There are no dumb questions.
The best friend a student has is one who can intelligently
discuss the findings of the appraisal,

5. Admissions, Review, and Dismissal - The Final Authority

The two strongest concepts in education today are individual-
ization and the team approach. Individualfzation guarantees

0 that students will have their needs addressed on a personal
basis. This is the philosophy behind grouping for instruc-
tion, providing electives, or even 'try puts' for the band.
The team approach guarantees that more than one opinion will
be heard, that different frameworks will be represented, and
that no one person will have the total responsibility.

The admission, review, and dismissal (ARD) aspect of the
appraisal process combines these two concepts. It is in
effect a team representing different disciplines making

a decision or several decisions about an individual student.

In order for this team concept to function, there must be a
gathering of the persons making this team., This is called

the ARD conmittee., Just as on the screening committee;
administration, instruction, and appraisal must be represented.
Each component of the educational staff makeup must be
represented to make this a true team approach.

The appraisal person should be in attendance to defend the
conclusion and recommendation sections of the appraisal
report. Also they are expected to provide the committee
with personal observations and insight to assist the other
committee wmewbers in their deliberations.

11
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Certainly instructional personnel will be in attendance. This
should include the referring teacher’and at least one special
education teacher. Anyone who has information pertinent to
the case or anyone who might reasonably be expected to &ssist
with the student as a result of the committee's deliberations
should be present. Certainly a limit has to be placed.
Flexibility and timing are keys in making certain that the
right personnel are present.

The administrative component should be present and should
chair the meeting., The administration will shoulder the
burden of implementation of the recommendations regardless
whether they involve changes in regular education programming,
special education placement, or something outside of the
school structure.

The. importance of the counselor should not be overlooked at
the ARD committee. The best information about family can
come from this source. The counselor will be expected to
interpret the test results and to obtain.final parental
approval,

The name for this committee is very interesting and often
forgotten by the committee members themselves when a dif-
ficult case arises. The admission nomenclature is simple.
The committee can decide to place or refuse to place a
student into special education. The review aspect and the
dismissal authority is something else again,

To review means the ability for once again looking at all

the data to reach a decision. Thus, an ARD committee should
always be mindful of the possibility of reviewing a student's
placement even before the original decision is made. Often
a student may be eligible for special education but there is
a real question as to whether he or she needs it or would
profit from it. The ability to restudy the question at a
later date can play an important part in making the original
determination.

The dismissal aspect of the committee has 1little to do with
the model for original placement. It is sufficient to say
that a placement in special education is not a 1ife sentence
nor does meeting the eligibility criteria guarantee the
permanent solution of the problem.

Several questions common to any ARD committee are:

1.

What is our primary purpose?

The primary purpose of the ARD committee when meeting on
an original referral is to decide on the best educational
placement for that student.
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“l' 2.

3.

4.

S,

6.

What are our options?

The options available to an ARD committee are limited only
by creativity limitations, The official one is to accept
or deny placement in special education, The committee can
request additional testing, recommend programmatic changes,
ask for therapy for the student, or recommend a change of
teacher or school assignment.

What if some members do not agree with the majority on
the committee?

The ARD committee form allows a place for a "“disagree"
position to be stated. The student's needs are best
servzd when there is enough thought to indicate several
scarces. of assistance,

Does the principal have the final vote?

No, the team concept doesn't give the principal's vote any
more weight than any other member. A principal who ignores
the advice of his or her staff and who makes a decision on
the personal bias or political expertize is on very thin ice.

What about the child who doesn't qualify but who still
needs help?

Special education is not designed to solve all the problems
of education. All cases have solutions - finding them can

be difficult, If a slow learner is failing, then maybe

the curriculum should be revised in the student's classroom.
If student behavior problems are a real concern of the
school, perhaps inservice should be given to the entire staff,

Repeated referrals from a teacher or students having dif-
ficulties but who do not qualify may indicate that the
teacher needs supervision assistance. It may even indicate
that that classroom needs a new teacher.

What happens if we epprove the student for special education
placement but the parents refuse?

Parents, in our model system, have the final authority to
accept or reject special education placement, A good
counseicr and a strong prinecipal can obtain the necessary
approval from even the most reluctant parents if the decision
is correct for the student. :

Aside from recommendations and decisions, do we have any
additional responsibilities?

13
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Yes, the ‘ARD committee should:write the educational plan.
Generally this means define the najor areas to be addressed
and the materials or methods to be used. The step-by~-step
teaching strategies would be too time consuming for such

a team to accomplish,

FOLLOW WP - PUITING THE PLAN INTO ACTION

This section is provided only for reader clarification. All details on
follow-up have been previously discussed in preceding sections. These
additioral comments are provided as they relate to a student who has been
recommended for special education services.

The counselor will meet with the parents to interpret the test results,
the decision of the ARD committee, and cbtain the final agreement of the
parents, The counselor will utilize the principal, the appraisal person,
the special education teacher(s), or the regular teacher to assist in this
if needed. .

The educational plan will be finalized by the special education staff
with the assistance of the appropriate appraisal person. This plan will
include the amount of time necessury rfor special education instrucilon.

Mechanical decails will be soived a3 the situation demands. Special
education transportation will be arranged if indicated., The cumulative
records plus the special education records will be sent to the receiving
school if the student is being transferred to another campus.

The educational plan will be formally reviewed every three months or
cooner if indicated, The ARD committee will automatically review the place-
ment near the end of the school year.

SUMMARY

Yes, the appraisal process is structured and involved. All forms are
essential in most cases and all steps necessary in this procedure. What
could be changed to speed up the activities without losing sight of the best
interest of the student? The informal lines of communication are always
open. Any special education teacher or appraisal person should be expected
to provide suggestions, recommend material, or to discuss any student with
other educators when called upon to do so,

For your convenience a flowchart is included. Please do not hesitate to
raise questions regarding the appralsal process if any arise,

-




1.

2.

4.

5.

6.

7.

8.

9.

MODEL APPRAISAL PROCESS

FLOWCHART

\

Problem noted - Parent contact made by teacher

Referral to Counselor - Referral Form completed; Decision made to

continue referral process
Counselor Contacts Parent

Forms Coipleted
a. Background Information Form
b. Individual Testing and Language Statement Form

Screening .

a. Nurse checks vision and hearing

b. Special education personnel administers screening tests
(if appropriate)

Screening Committee Meets

a. Administration, teaching, and appxaisal represented

b. Decision made as to steps to be taken

Individual Assessment Made
a. Appraisal Testing
b. Medical Examination

ARD Committee Mcets _
a. Administration, teaching, and appraisal represented
b. Decision made

Counselor gives test interpretation to parents and cbtain placement

signature
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3107 Non-biased Pupil Appraisal Procedures

The State Board of Education commits itself to the belief that
schools are responsible for ensuring that students of a partic a particular
Xace, sex, national origin, or primary home lanquage are not
denied the opportunity to obtain the education generally obtained
by other students in the system.

It affirms that school districts should exercise particular care

in the referral, assignment, or placement of students to any of

a variety of special proqrams--including special education, migrant,
bilinqual, gifted and talented, and vocational programs--so that
such procedures do not . discriminate against students on the basis
of race, sex, national origin, or primary home language.

In order to be non-discriminatory in the aforementioned areas, any
selection procedure must be formulated and administered solely on
Criteria appropriate to meeting the special educational needs of
the student for whom the program is designed.and, further, must
brovide for timely reassessment and opportunity for reassignment.
Procedures and tests must be used which give adequate consideration
to such factors, related to the assessment of learning, as socio-
cultural and adaptive behaviors of students being tested, and
linguistic and cultural competencies of test examiners. Similarly,
adequate consideration to_ these: factors should be included in the
training of teachers, aides, and other instructional personnel.




PROPOSED REVISION

3572.4b
Administrative Procedure

CHAPTER 3. PUBLIC EDUCATION PROGRAM
+ SERIES 3500 ADAPTATIONS FCR SPECIAL POPULATIONS
SUB~-SERIES 3570 HANDICAPPED

3572 Special Education Program Elements in General

3572.4 Determination of Pupil Eligibility (continued)

(b) Mentally Retarded
(b-a) Educable Mentally Retarded

(1) Written comprehensive intellertual assessment
revealing deficits im ail essential iearning
processes between two and three standard
deviation units below the mean ef &he egeneral
popuiation en as tested by verbal scales,
performance scales, and adaptive behavior scales

. (2) Written report of educational appraisal whieh wiill
tnelude including the assessment of abilities and
disabilities and instructional and behavioral
recommendations for teaching which describe the
educatiocnal environment and specific methods and
strategies whieh wiil to maximize learning

{(3) Physician's written report of general medical evaluation
(b-b) Trainable Mentally Retarded

(1) Written comprehensive intellectual assessment revealing

deficits in ali essential leavning proeesses three or
more standard deviation units er more below the mean e£
the general pepulation as tested by verbal scales,

pex formance scales, and adaptive behavior scales.

(2) Written report of educational appraisal whieh wiid
ineiude including the assessment of abilities and
disabilities and instructional and behavioral
recommendations for teaching which describe the
educational environment and specific methods and
strategies whish wiil to maximize learning

(3) Physician's written report cf general medical evaluation
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‘ PROPOSED REVISION'

3572 .5%a
Administrative Procedure

CHAPTER 3. PUBLIC EDUCATION PROGRAM

SERIES 3500 ADAPTATIONS FOR SPECIAL POPULATIONS
SUB-SERIES 3570 HANDICAPPED

3572 Special Education Program Elements in General

3572.5 Pupil Placement in Special Education Services (continued)
(b~d) Comprehensive Individual Assessment

Comprehensive individual assessment is the
observation, diagnosing, and identification of
individual pupi.l achievement and/or adjustment
characteristics. It provides all necessary
information for developing the an appropriate
educational plan, determining eligibility for
special educration services, and infermation few
‘ planning appropriate instructional arrangements.

Ccmprehensive individual assessment includes the
followingpgpprepriaté factors when appropriate:

(1) ianguage factors

Comprehensive appraisal of lanquage consists
of individual assessment of language dominance
and proficiency~~both expressive and receptive.

(2) inteliigenee f£actor intellectual functioning

e

Comprehensive appraisal of intelligence consists
of individually administered test(s) of mental
ability designed to assess a wide range of |
intelligence factors from verbal scales, performance |
scales, and adaptive behavior scales. Adaptive behavior
is the effectiveness or deqree with which the |
individual meets the standards of pexsonal "
independence and social responsibility expected of

the age and cultural group.
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Verbal scales shall be administered in
the pupil's demonstrated dominant language.

Data_to determine intellectual functioning are
not gathered from single-area reference test(s)
such ag vocabulary, strictly verbal tests, or
strictly perceptual-motor tests. Such instruments
may be used as a part of or in addition to a

intelligence factors, but they may not be used
to determine total intellectual functioning.

Asgessment instruments used to assess verbal,

per foxrmance, and adaptive behaviors

related to the measurement of intellectual
functioning must be selected from a list provided
by the Commissioner of Education as approved by
the State Board of Education.

It has been the operating quidelines of the Texas
Education Agency to require only group intelligence
tests to establish normal intelligence, as required

for eligibility for five of the gix handicapping
conditions. The sixth handicapping condition,

mental retardation, specifically requires individual
assessments of intellectual functionings. Assessment

instruments selected from the following list must
be used whenever an individual assessment of
intellectual functioning is needed to meet
eliqgibility criteria for specific_handicapping
conditions.

Verbal Scales

Age Standard
Range Deviation

Slosson Intelligence Test 0+ 17-31 (depending
on age)

Stanford-Binet 2+ 16

WAIS (Verbal) 16+ 15

WISC (Verbal) 5-15 15

WISC-R (Verbal) 6-16 15

WPPSI (Verbal) 4-6 15
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Per formance Scales (includes non-verbal scales)

Age Siandard
Range Daviation

Arthur Point Scale 5-15
Columbia Mental Maturity

Scale . 3%-9 16
Hiskey-Nebraska 3-16
Leiter International

Per formance Scale . 2-18
Ravens Progressive

Matrices 6-65
Stanford—BTpet 2+ 16
WAIS (Performance) le+ 15
WISC (Performance) 5-15 15
WISC~R (Per formance) 6-16 15
WPPSI (Performance) 4-6 15

Adaptive Behavior Scales

AAMD Adaptive Behavior ,
Scale (Public School
Version)

Mercer's Adaptive Behavior
Scale

Permission for the use of other tests on a pilot

or experimental basis may be obtained through the

Commissioner of Education. Suggestions for addi-

tions to this list may be submitted to the
Commissioner of Education for consideration and
presentation to the State Board of Education for

approval.

When it has been determined through comprehensive
appraisal of language dominance that a student's
dominant language is other than English, appraisal
instruments should be administered in the other
language. Where no clear lanquage dominance is
demonstrated, appraisal instruments should be

administered in both English and the child's other
lanquage. When translating an instrument £from

English to another language, every effort must be

made to maintain the original intent and purpose

of each item. Interpretation of scores derived

gromﬁtranslated instruments must take into
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(6) emotional and/or behavioral factors

Comprehansive appraisal of emotional and/ox
behavioral factors consists of data gathered
from psychological and/or medical sources,
teacher observation, and/or family information.
This information is obtained when a behavioral
and/or emotional problem is perceived or sus-
pected by either the referring party, screening
committee, appraisal personnel, or as required
to meet eligibility criteria.

Zach school is responsible for establishing a procedure
for collecting the comprehensive individual appraisal
data in 4 systematic manner to be submitted to the
Acdmigsion, Review, and Dismissal Committee.
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APPENDIX X1V

Examples of Individually Administered
Tests of Intelligence
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EXAMPLES OF INDIVIDUALLY ADMINISTERED TESTS OF INTELLIGENCE

Stanford-Binet Intelligence Scale, Form L-M (ages 2 and over), Houghton Mifflin.

Wechsler Preschool & Primary Scale of Intelligence (WPPSIL) (ages 4 - 6.
Includes verbal scales and performance scales.), Psychological Corporation.

Wechsler Intelligence Scale for Children (WISC) (ages 5-15. Includes
verbal scales and performance scales.), Psychological Corporation.

Wechsler Intelligence Scale for Children — Revised (WISC-R) (ages 6-16.
Includes verbal scales and performance scales.), Psychological Corporation.

Wechsler Adult Intelligence Scale (WAIS) (ages 16 — adult. Includes verbal
scales and performance scales.), Psycholegical Corporation.

Leiter International Performance Scale (ages 2 - 18. Requires no verbalization
from the examiner or stud-ant.), Western Psychological Services.

Hiskey-Nebraska Test of Learning Aptitude (ages 3 - 17. Requires no verbali-
zation from examiner or student. Standardized on both deaf and hearing
children.), Union College Press.

Peabody Picture Vocabulary Test (PPVT) (ages 25 - adult. Gives an estimate of
verbal intelligence.), American Guidance Service, Inc.

Columbia Mental Maturity Scale (ages 3 - 9. Requires no verbal response from
student.), Harcourt Brace Jovanovich, Inc.

Arthur Point Scale of Performance Tests;, Revised Form 1l (ages 5 - 15.
Nonverbal, performance test), Psychological Corporation.

Detroit Tests of Learning Aptitude (ages 3 - adult), Bobbs-Merrill Co., Inc.

licCarthy Scales of Children's Abilities (ages 2% — 8's. Assesses intellectual
and motor development.), Psychological Corporation.

Slosson Intelligence Test (ages 4 ~ adult. A highly verbal test often used
in screening.), Slosson Educational Publications.
EXAMPLES OF INDIVIDUALLY'ADMINISTERED TESTS OF ACHIEVENENT

Wide Range Achievement Test (WRAT) (ages 5 - adult. Subtests cover reading
word recognition, spelling and arithmetic.), Guidance Associates.

Peabody Individual Achievement Test (PIAT) (age 5 - adult. Subtests cover
mathematics, reading recognition, reading comprehension, spelling and
general information.), American Guidance Service, Inc.
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EXAMPLES OF INDIVIDUALLY ADMINISTEKRED 'NIAGNOSTIC READING TESTS

Durrell Analysis of Reading Difficulty (grades 1 - 6), llarcourt, Brace &
World, Inc.

Spache Diagnostic Reading Scales (grades 1 - 8), CTB/McGraw-Hill.

Gates-McKillop Reading Diagnostic Tests (grades 1 - 7), Teachers College
Press.

Gray Oral Reading Test (grades 1 - adult), Robbs-Merrill Co., Imc.
Gilmore Oral Reading Test (grades 1 - 8), Harcourt, Brace & World. Imc.

Roswell-Chall Diagnostic Reading Test of Viord Analysis Skills (gcades 1 - %),
Essay Press.

Woodcock Reading Mastery Tests (grades kindergarten - 12}, American Guidance
Service, Inc.

EXAMPLES OF INDIVIDUALLY ADMINISTERED DIAGNOSTIC ARITHMETIC TESTS
Key Math Diagnostic Arithmetic Tests (preschool - grade 8), American
‘ Guidance Service, Inc.
Diagnostic Tects and Sclf-llelps in Arithmetic (grades 3 - 7, may be group
administered), CTB/McGraw-lill.

EXAMPLES OF DIAGNOSTIC TESTS OF SPELLING AND/OR WRITTEN EXPRESSION

Kottmeyer Diagnostic Spelling Test (grades 1 - 6), Teacher's Guide for
Remedial Reading by William Kottweyer, Webster Publishing Co.

Gates-Russell Diagnostic Spelling Test (grades 2 - 6), Bureau of Publications,
Tcachers College, Columbia University, N.Y.

Myklebust Picture Story Language Test (ages 7 - 17. A developmental scale
for written language.), Grume & Stratton, Inc.
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EXAMPLES OF INDIVIDUALLY ADMINISTERED SPECIAL PURPOSE TESTS

Illinois Test of Psycholinguistic Abilities (Ages 2 - 10, A u;agnostié
test used to evaluate language and cognitive functioning. A Stanford
Binet IQ equivalent can be derived.) University of Illinois Press.

Bender Visual Motor Gestalt Test (Ages 5 - 11. A visual-motor test.),
Grune & Stratton, Inc. )

Beery Developmental Test of Visual-Motor Integration (Ages 2 - 15. A
structured, visual-motor test.), Follett Publishing Company.

Wepman Spatial Orientation Memory Test (Ages 5 - 9. Tests ability to retain
and recall the orientation of visually presented forms.), Language
Research Associates. .

Test for Auditory Comprehension of Language (Ages 3 - 6. Measures under-
standing of English or Spanish language structure.), Learning Concepts,
Inc.

Goldman—-Fristoe Woodcock Auditory Skills Test Battery (Ages 3 - adult. A
comprehensive battery for assessment of auditory skills.), American
Guidance Service, Inc.

Wepman Auditory Discrimination Test (Ages 5 - 8. A series of 40 word pairs
to test auditory discrimination.), Language Research Associates.
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