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. ABSTRACT oo
A

., . ,
The purpose of this practicum was to develop and

implement an articulation model Wetween the senior high
- ’ :
§Chool and feeder intprmediate school bpsed on prob}ems

@

/identified in a n?eds assessment. Treatments in “the

-v/ fo;m of objectives were applied td the various problems
uncovered ;nd became the basis for the model. Subseqﬁent
evaluation indicated tha%‘all problems uncovered by the

o " needs assessment were significantly lessened by the

implementation of tHe objectives. The model proved

fective, in facilitating the physical movement' and
/ 'social\?djustments of students as they moved from one -
/ school level to the next and in establishing communica-

& )ticns between the professional staffs of the schools.

)
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= 7 INTRODUCTION'. NS

In 1971 bhe Newpoft:News School System.developed a

seconddry.organizational plan’ which prouidedrfonﬁfoyr

intermediate ﬁchools housing grades eight and nime which

4 < -
in turn would feed four high schools housing grades ten,
- £
eleven, and’ twelve. -A number of "problems seemed to

\

‘develop over several fears ﬂue to the twolschools work~

. v ! i " .
ing in almost total isclation from one another. It was

*

felt these/problems were interfering with the smooth‘

transition of students from one educational level (inter-

i

nndlate) to the next (hlgh school). Th1s disjointedness
and lack of continuity was noted by an evaluatlon team

fnoﬁ the state department of education.

, .
. In order to determine the spe}ific problems asso-
c1ated with th1s lack of conti when students move

from the 1ntermed1ate~school to the hlgh school, the

practltLoner developed and implemented a needs ,assess-
£ .
ment through a Survey questlonnaire to students and the

professional staff. The results of the questionnaire -

-~
te

indicated: a‘number of-problems'students expe;denced

'

moving from one level to the next. Ninety-eight per

)

cent of the professional staff indicated the’ necessity

L]

(11) a




: of developing an articulation prbgram as'ﬁ”tréatment
" for the problems gncountered and B4 per cen£ of the
studgnﬁs indicated they experieﬂced problems in moving
from one building level to the next.
After defihing articulation as the formalization |
L of processes and.procedures which are concerned with
‘the physical movement and social adjustment of stédenté
as they move from the intermediate school to the high
school ‘the pr;;titionef developed, implemented, and
evalﬁated such a program of articulation. It consisted
of nine criterion referenced objectives estaélished as
treatments to be applied to alleviate the pfoblems
‘uncovered through the ngeds‘assessment." These objea—
tives were désigned for both the studeets and the pro-
fessional staff. _In the forme& several programs were
developed to familiarize students—with the new School's
plant, rules and regulatioﬁs, curricula, reqﬁired and
eleétive couréés, graduation requirements, ability
leve} assignments and the student activities program.
’ Also included were an’orféntatioq program for parentg'
and an orientation program for éach new stddent that -
entered school after the year beg&n;'in)theilatter
(iiis ' '

e i =~ ‘ o 9 .

.. ! . .
L4 ’*
.
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‘category programs were developed in order to increase |

communication and understandings between the staffs of

the two schools and to familiarize appropriate personnel

Ay
. . T %

"with co¥rses and course content. Each of the objectives

were planned, implemented and evaluated in order to

- J
develop an articulation model which would be useful to

the total school Syeﬁem as well as be of use, to other

| "

school systems/faced with similar problem : ‘ ‘
. . :
objectives were’successfézzg\:ccomplishéd.

basis for that Rart’bf a secondéry school articulation
éédel/;ealing with the ‘movement of Students from thecya
intermediate school' to the high school. Another prac-
titioner workiné independently, p£8vidéd t%ag.part oé
the model dealing with the movement of students from
the elementary school to the intermediaée school. Thusﬁ
the practices, procedg?@s, and mate}ials de#eiopqd ?rom
Eoth pians have be;p synthesized iAtB one document’ - a
complete h&del for secondary schobltarticulation‘and ﬁa& be
found accompanying this practicum. This model- for . .

L ’ ) N ' . -
secondary school articulation was presented to the‘

Yo o
superintendent and his stagﬁff?‘be established as a ‘:%\

i

program for districf—uide implementation.

(i¥) v '
. o .

co 100 -
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‘As a resu

‘senior high schoels.

IDENTIFICATION AND STATEMENT OF THE PROBLEM

o

. 1971, the Newpor

1

gan exten31ve cross- town busing 2

-

In August, News School Syétem'be-
order to achieve a

racial ‘balance in all ofﬂjhe 01ty schools. The zone-

paired plan adopted for desegregating the, schools resulted )

?

in the need to convert the existlng 7- 5 school grganlza-
t10nal plan (where grades ‘one through ‘seven were condid-.

ered elemf‘tary and eight through twelve h1gh school)

© &

“lnto a 7-2-3 onganizatlonal plan (where klndergarten

‘through grade seven is conaiderei elementary,'eight and

intermediate and 10, 11, and 12 senior high®school).

T . —

the sevénth grades.in

’ -

of this organization,

the varioﬁs.elementary schools feed into one or more .

(and usually all) of the four‘intermediate schoois‘and
. . . © N

ol in turn feeds one of the four

»

each intermeda}te sch
!

(See Appendix A: "An Analysis QJf

s

the Structure ‘and Organization of Newport News Puplic
" . N A e .
Schobls - A Graphic".) k ) .

L]
cw

Because of thls fragmented organlzatienal pattern,’

.
-~ S

“staffs. of the various educat10na1 units (elementary,

1ntermed1ate, awd high school) have been work ng in

w. LY

almost total - 1solation. There has ‘never bee an articu-

lation program in the Newport News City Schf 1s and this

¢

N,

87

P
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- has resulted in a dis;ointed system oﬁ~education. "d?“'\n ~

[
] * - 4 . ’

' : A.number of problems seemed to be ev1dent as ai

Lo T

‘o . LS [y

' f e
result of this disjointedness which tend to retard thev \ f

" , orderly and smooth tq@nsition of students through the

.~ v =

school organizat1onal "breaks" or from one educatlonal i

- .
‘ y » [\ 5 ‘e,

- unit to another. Thls d15301ntedness and lack of.cog— #’».‘ T
Bl g p ' N .
,”tinulty were: noted'by a team of emaluators rgpre#enting o

the s@/te department of education wmo evaluated the Ux. C

N {(’; A
. . schools for accredltation. The lelting eValuatlon " N . . f

.
. ?

) S

commlttee Te ommended an ertlculatlom pfogram be
¥

.

developed to ,improve- the. school% in thle problem area.

Yo 4

. : AR, u'/ S et
. ‘ Development ' and Imprqéntatlon of/the Neegg ssessmént oo

'This practitioner” tal
oommittee's rebonmendationf

Ve oped a plan to conddézh‘} R
. ,,'17‘
]
.This plan was shared with . .
Sy " )
'ry ﬁchool currlculum anﬁit e

pu

;o ~ a formal needs”assessment.

"\U

< the coordinator q{ Se¢o

[ . [T
.

,dlrector'oﬁ instruct;on‘, Théyiln turn apprlsed the’

Q Do

&%
Co "superintendent,of the plan ﬂho gave hls approval sug- ;‘ ’ ';5

v ge&tlng that a proposal dﬁtaﬂring the plan be presentgd ) T“:v;,-
i .0 to hi; and hi@ cabinef for‘final ipproval .. ' ‘; !;\" | ,
. : 5o Y’
v : ‘;' On February 11,‘ 97 é a detalred proposa1~for a ﬁ)'. ',, - §13
. L qrnal neegs\;sseé;menv/was presented to the superin:-‘; 1£% '! ;' 3_

B - [ .. ‘ " S N
.
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. ] » .
. endent's cabinet.' Ten%ative approval ,was also-sought

to develop and implement an articulation model based on

. - . . Py

,-the-resulta of the needs as,sessmentg ‘Consequently, from
- 4 : . . ' O

T ‘. £ﬁé ﬁroblems uncovered - by the needé assesSment, objectives
. M ’ !
_would -be drawn -and strategies determingd along wlth an

* ’

evaluation of the project The final outcome’ uould be f

= an articulatlon pllot model which could be applied to.all
‘ —
secondary schqols 1n the system as_ well as in-any other ¢

school system faced with similar articulation problems.

>

Addltlonmlly, requlred 1nputs*of time, effprt, and re-

sources needed were: présented and discussed ‘ L
' .

It was d termlned at the ab1net meetlng that the

' ]

-~ 4‘needs assess nt would’ 1nclnde samples of a}l secondary !

~

.

grade levelsﬁaf students and samples of A1l levels of i;‘ L

o the brgt?ssional staff including teache{s, incipafs,

‘ ’

\aﬁﬁ central offlce parsonnel. Thus, survelying students

in all secondary grade lemels would ‘provide data on
oo .
" " probldps of students who had ndt enly just gome through

a buildlng level changé or organizational break but

3 L]

also data on the problgms of $tudents who had done so

LI o

two or three years prev1ous\} \‘Finally, it uas deter— .,

-k mlned that one out of every tw “ty*stuﬂents—vvnidrbe—w-
. ' randomly survéyed through their English classes and one. . V-
‘ . ’ . . . . s s . . %
. ° ’ ) ' / N . b . ! B ;
S f" .- ‘ ) : ' . » {
? . . . . ‘

) »

_ - ‘ :13 i\
-~ ' > . —
. a ) s - N .
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Out of every four professfional staff employees would be

randomly SHrveyed

.. After the presantation of the proposal and subse-.
. A . . ,

- .

quent discuseion, the superiﬂ%endent and his ‘cabinet

t

[y
. /

gaVe tentative ap?roval for the project and assigned'the

agsistant superintendent for ins}rﬁction and his staff

to work wlth,the practitloner Before final approval

d
of the 1mplementwtlon of ‘the model was given, it would

" be necessary 4o repor the results of the needs assess-
-~ - -~

Jent’to'%he cabinet along wlth the proposal based on

v ¢

’ , the neods assessnent for the 1up1ementatlon of the prg\\

. ‘--éects T e .

P

The pr1nc1pals of the othet three high schoois and ~

tre other three, 1ntermedrate schools were contacted,

apprlsed of the needs assessment survey and.asked to

\, '

. “assume respon51b111ty for conductlng ‘the assessment in

“ . their buildi uaeh aqreed and gave total cooperation

. . - /‘

) to the progect
i «

&? . To help validate and refine both the student and

profeSSLonal staff questionnalre a mini- survey was - '.-

.

[

-."

conductgd, in one 1ntermed1ate school, one hlgh school,

0 and among a small number of the professionmal st=ff-
- . A - -

Several suggestipns uere garnered from this shfvey and

s




——

the final quesﬁionnaire was ready for the survey. (See’
Y . ~ e -
Appendix B: "Professional Staff Ajfticulation Question-

-

naire"; aﬁd Appendix C: "Stgdent Articulation Question-

_naire®:) - . .

/

N /

/ ; '
The directgr of resedrch was ‘approached and asked

to’ secure from the data procqssing,departm;nt the name

of every twén@ieth student in“grades eight through twelve

?

along with th

L be o .or :

naze. The dir @Lor of data processing after conferring
S - . -

w2th the practitioner develdéped 'a program whereby the

+
“

w
[
L]
(8.
¥
(4]
m

11
9%

W

ssess?ent could be analféed by the com-

* )

nd m=zde ;vailable for study and interpretation.

s
»
a0
—
n

. L .
“rhe schcool system's directory of secondary person-
L4

.

‘
[0
'—l
»
P

s used for the random selection of teachers, de-

ent chairzen, -and guidancer dounselors. Every

-

t

'
.
'
13

foirth- nazde %as-selected.\aln addition each. principal

"srd-assistant principal for instruction was inciuded in

ire survey.fhile at the central office level one assist-

ert superintendenﬁ, an administrative asgsistant, the

iirector. of irstruction, and subject area supervisors

m

o
- . .. ¢ R ]
'

grade,'scHool; and English teacher's '

.,.

e i:cluded:‘:ThiS-rgsulted in a list of 203 profesé-'

Ay

-

.

™
v

~-—iznal -evaff—=enbers~ - : — ——
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[

The director of reseearch receivea a pr1nt out of
565. students from, data processing including the student'
name, sehool; grade leve}, and English teacher. The
print—outs were separated by schooI,‘placed with an
appropriate number of questionnaires along w%th instruc-
tions to each English teacher involved in the survey,
and personally delivered:tq each seeendary‘school. Kt/
the same time'sﬁrvef qfestionnaires ﬁpre distpibutedlto

the selected personnel at the building level and at the

"central office. The forms were distribﬁted on May 14,

-

1975 and by May 23, 1975 all surveys~were returned amd

- -

[ —

sent to data processing for a compllation of %he results.

*7he results of-.the needs assessment became available and

A

[ ]

were tapulated in Jqpe,.1975; . IR

7

£ alyéls and Interoretation of the Needs Assessment

The ana1y31; rev{iled that 98 per cent of the pro-
féssional staff surveyed felt a/brticulatlon program
was needed. ébmmoﬁ copcerns identified as problem areas./
by all professional staff members wereé appropriate atti-

tudes for artlculation, communication, time for meeting

and planning together, and the grouping and plapement

~ o7 students. ~For a Tuller X

a

attention‘is directedato‘Appendix D}‘"Ranking of Pro-




-, 7

/

i [ o

f:;sional Staff.Questidnnaare Responses"; Appegdix E:

’

"Analysis of Professional Staff Articulation Questign-

naire"; and Appendix H: "Summarf of Analysis and Inter<"

pretation of Needs Assessment".

) Analysis of .the student questionnaire\¥evealed

[

that a total of 83.8 per cent of the students sprveyed
had problems when they moved from one organizational

level to another. In interpreting results of the

s?udépt questionnaire, inferences regarding the total
,\ number of students within the school 3ystém can be
drawn from the sample. In extrapolating from thﬁ sample,

in whieh there is identified problem, to the school
X gnx\\/r
Dopulatlon of 11,000 students, a 10 per cent return for

zn item represents 1,100 students who could be enpected

2
/

to have-that problem. Assuming that the problem is equally

=
1] ’

disiszgyed arong all students, 137 students in each:of

the eight secondar& schools would be affected. .This
- . y
number would constltute a significant number ?T students

iherefbre, a. 10 per cent return for a probl#ﬁ is consid-
/ N

ered significant for purposes of th1s survey.

Ten per.cent or more of the students identified as

3

ng rules and regulatloﬁﬁj'gettlng acquainted with othext
. .

<.

[
N . Y

LAY

.
'(}
.

_e_.‘,;_dw4uxquensv_becom;nggiamillar ulih.nhé;nen building, know-__ .

ol




students knowing what student ﬁctivities and required .
an% electiye subjects are.available, and underétanding ' ///
class assignméntsk subjec% level difficulty awﬁ their ’

schedule. . . . . -

It was'further“determjned that insufficient infopﬁa-

, tion was provided to students regﬁfdfng graduaéio;/féquire-
‘ments, placement in subgect levels, and~cours&/9éscr1p-
“tions. (See Appendix F: "Statistical Analyigi of Student

. “Articulation Questionnaire"), aﬁd Appendix G: "Anaiysis pof
'Student Articulation Qﬁestioﬂﬂaire",‘ana'Appendix H: N
"Suﬁmary.of Analysis aqd Interpretation of the Needs
Asééssmentﬁ.) Tﬂus, as a result of this needs assess;
‘ment it was Evident th;t an articulation program"was

‘needed. ’ .
L 4 B

DEVELOPING AND PLANNING THE' ARTICULATION_PROGRAM

P ) - N \ P8 .
. s s . .- St ) -
Definition of Articulation - -4 g£§ .

Artlculatlon is dexlned as(proceeses and procedures.
.
whlch result in the contlﬂglty of planned programs and
. \ -

*

pracfices that facilitate the smooth transition of

[y

students as they move from one educational level to

- ;’

® dnother. It provides for—%i ing the various onggﬁiza-

~

tional levels for a smooth student transition. A well-

*




MUV IO M R RI A e
i

Bl R PN

e e planned articulation program, weuld prevent the present
’ : .
‘ ?' disjointed problefdsencountered when studﬁnts move from .
one .educational unit- to anether . uncovered by the needs
. assessment above. |
Focus of the Practlggm
This practicum‘is limited to and focuses upon. the ‘
formalizing of processes and procedures which are con-
!
‘ cerned with the physical movement and soeial adjustment
{
of students as they move from the intermediate school
to the senior high school. It should be pointedfout— .
that the practices, procedures,'and materials herein .
developed and 1mplemented have been synthe81zed with
‘ similar mater1als developed by another practltioner
working independently in developing an articdlation -
‘program between the elementary school and the inter-
. mediate school. This synthesiza ion has resulted in a
complete model for secondary school art1culation uhlch
- can be found-aceompanxing thts practicum.
Pro;ram Dbjecti%es - ]
During the months of July and August attention was
. dlrected toward developing objectives and strategiesafor ,
the succeseful r/ﬁélutlon of the problems identified by
.\ the needsrasses;ment. Ty;earesulted ln—the establishment
. _ i
- .4 ‘ "\"“
. . Soe
¢
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of~the following objectives 4long with pI?Aued strategies

for %heir implementation.
N

ments were also developed for each of fthe objectives and,

[

By October 1, through a formally adopted schedule
of meetings, time will be provided for professional per-
sonnel of paired schools, the central office’ curriculum
coordinators, and subject are¢a supervisors ‘ta meét and

’\\glan together.as evidenced by the froduction of - such a

OBJECTIVE II - ARTICULATiON COMMITMENT AND RATIONALE
DEVELOPMENT

Evaluation cr ter;on measure-~

included

ECTIVE I - MEETING AND PLANNING 'SCHEDULE’

By November, 1975 an articulationd rationale and
commitment will be developed as evidenced by the document
#tself. This will serve as a guide for direction in the
development.of the articulation program. ‘\
O2JECTIVE III — FALL ORIENTATION FOR TENTH GRADE STUDENTS

. J .

During the week prior to the opening'of schdol each
year, through an on-sight orientation program, 80 per
cent of the participating students will become familiar
with the building and theif schedule and knowledgeable
of school rules and regulations, as indicated by answer-:
ing affirmatively 80 per cent of the questions on a
questionnaire administered before they leave school on
the day of orlentatlon.

-,

YOBJECTIVE IV - INDIVIDUALIZED STUDENT ORIENTATION PROGRAM

chedule. { R v

-y e

Through an ‘individualized student orientation. program

for each new tenth grade student who matriculates after
the school year begins, within one week will indicate a
knowledge of their schedule, required.and elective
subjects, graddation requirements, tHe student activi-

¥es progrem, scifool ru 3 d & famil=
ierity with the bullding as assessed-by a questlonnaire

-4

-

\1

; . ' . Lo
IC t-
“
awd by ERIC
R .
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wherein 80 per cent of the students will indicate affirma-
tive responses to 80 per cent of the questions.

6§3ECTIVE ¥ - ABILITY LEVEL ASSIGNMENT l

s

By April tHrough group guidance &md—individual

- counseling 80 per cent -of the surveyed -students:.will be -

knowledgeable of their ability level assignments and
praced in appropriate ability level groupings as indi-
cated by answering affquﬁtlvely 80 per cent of the
questions on the questionnaire provided.

.OBJECTIVE VI - PROFESSIONAL STAFF‘MEETING AND PLANNINE;\

" By April 80 per cent of the professional staff of
the interrediate and senior high school who have been
involved in meeting and planning will indicate that
communlcatlon has improved by answering afflrmatlvely
80 per ctent of the questions on a questionmaire provided.

OBJECTIVE VII - INTER-SCHOOL TEAC&ER‘EXCHANGE PROGRAM
After an inter-school visitation program is concluded

in March, 80 per cent of the participating tfachers will

indicate positive attitudes in the area of communication

.and undesrstanding with their paired school by answering

affirmatively 80 per.cent of the questions on a question-
naire provided. . ’

OBJECTIVE VIII - .COURSE FAMILIARITY OF FEEDER SCHO
\ . GUIDANCE STAFF AND CURRICULUM SPECIALISTS
. . .

By March, 80 per cent of the intermediate school
guidance counselors .and curriculum specialists will be
familiar with courses and cburse ~1evel offerings by
answering affirmatively 80-per cent of the questions
on a questionneire.

OBJECTIVE IX - SPRING ORIENTATION FOR RISING TENTH GRADE
STUDENTS

/
/" By April, 80 per cent of the rising tenth grade
students will indicate tEey have knowledge of required

Fea v
3

I S S S U W SN, WP W .
and elective courses and COUrse descriptions, graauavion
requlremen%s,‘and the student actlvities program by
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\(‘  *

afflrmatively answering 80 per cent of the questions o!
- . a questlonnalre provided.

LY

OBJECTIVE X - PARENT ORIENTATION o A o

By April, through a formal orientation program 80 _ -
per cent of the participating parents ‘of rising trenth'. o
grade students will indicate a knowledgé and understand- ",
ing of course offerings, general school regulatlons and
expectations, and available student activities by answer-
ing affirmatively 80 per cgnt of the questions on a ques-
~t10nna1re administered at the conclusion of the program.

Before proceeding the following capsule ' explanation
’
is offered in order to keep each objective in its proper

N

perspective reiative to the total articulatian program.

It is also hopeﬁ that such a condensation will enable
QPe reader to, understand more clearly the purpoéé of
each objective and the reason for its inclusion.

R
Objective I, "Meeting and Planning Schedule"”, was

- basic to meeting and planning of the professional per-
sonnel of paired schools, subject area supervisors, and
N ‘ central office staff. It was necesggry in order to
AN provide the tdme for the accomplishment of the various

objécti&es and is self-explanatory.

Objective II, "Articulation Commitment and Rationale":

was produced in order to provide understandings into the

‘reasons for articulation and to provide diréction to indi-

~—viduals involved with the articulaztiom endeavors —




‘

‘e —

is held at the éenior high school in order to familiar-

to accomplish the same goals with each new student as

Objectives III, IV, IX and X deal basically with

A

orientation programs, three for studénts and one for
" ~
parepts. They are different in nature, composition,

and.purpase. Objective III is a student orientation

program the day before schoollbegins in the fall. It

ize tenth graders with the school building, their‘sche-

dule, and to help them become familiar with school rules

and regulations. Objective IX is an orientation program '

in the spring before régistrati and is held at the

feéder intermediate school.. e bagic purpose of this

8 beclomey %@ouledgeable of
\ﬁ

ourses, couﬂﬁe descriptions,

prog;ad is to help stude

-required and elec*ive
L

g;aﬂﬁétion requirements, and the student activity pro-

- -

gram. Objective IV was developed in order to meet the

needs of the new students who register after the school

year begins and thus were poﬁ able to participate in‘.

any previoué_orieatation endeavors. Consequelrtly, the

thrust of this objective ig to orient the student as

4

soon 'as possible through a series of gctivities designed

the previous two orientation program$ accomplished with

7thé other students. Finally, it was felt that parents

- 14

’
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more effectlvely provide guidance

activities in order t
for their children when they select curricular and co- ;

Thus, objectiv§‘X deals with the .

curricular activit
accomplishment of a parent orientation program.

[ . .
Opjectives V, VI, VII, and VIII are .concerned with

-
« 3

the development of programs for.the professional sbaff.

Objective V and part of objective VI deal with ability
level assignqents and the grouping and placing qgf stu-
dents. Aftér apprdpriate departments'of‘both the inter- -
medlate and high school reviewed the grouplng guidellnes |

in their meetlngs, the intermediate guldance staff had \ i

the responsibility of seeing that the” guidelines were S

applied properly when registering upqoming sophomores,
and that each student was cogdlzaﬁt of‘his/her ability

level placement. L, | o
, <

>

Most of objective VI as well as objective VII are

concerned with the development of communication and

. .
|

understanding between ‘the professiohal,staffs of the
intermediate and high school] In the“former a number

of contacts between various teachers, department chair-
. -

people, guldance counselors and admin¢strator8 were held .

° B ¢ , < . .
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Y

‘ which generated a numbér-of substantive'ideas. -In the . °

. Y N

latter a teacher exchange program was initiated so that
teachers in the 1ntermed1ate and high school might ‘ex=

change schools -and classes for a day in order to ‘énhance

o

and develop the communlcation and understanding process.

Flnally, obgective VIII is concerned with familiar-
izing inthrmedlate guidance counselors ‘and currlculum
th courses and course level offerings.

. L
Th%s objectife was accomplished through a clty—yide work-

speciallsts

ion is directed to the following pages wherein a descrio—»

T tion is .provided at both the procéss and content level
of ali programs and procedures utii&zed‘in order %0 ac- - E

(R4 " \ o,

v Complish the objectives. Included in this’ description

is the stated purpose of the .objective, how it was plan~.
ned and‘implemented, and an evaluation, analysis, ahd
. 1
. I .
interpretation of each of the objectives.

. - - S ‘v - . e
. - IMPLEMENTINb THE ARTICULATION -PROGRAM

Meeting and Planning Schedule

hY t

R ' Pur se: The purpose of such an.objective vas to

’mov1dMeﬁmmumlmml of Dained sehools;

central office, end ﬁubject area supervisora to meet "and o




’ . K.,, ) ;“ N ) ! ‘(} ‘,.' -
i ‘ piadvdg order to accomplish’ various objectives in.the*; T

. . » 4 b

.» articulation” program.. . ’ . - . AT

Plahniﬁgﬁ%nd implemerrtation: # 'In %oohing at t&is

- objectlve 1t was obvious that several tasks needed po

I

‘ be done. Fld?t, the practltloner wou&d havé toqsecure

'Rermission from the Superintendent to use a st day * ° .
) ' in order to accomplish the'orjeetiye dealing with the :'; é »
T ‘pre}ession&l skaff meetinéiand-planning: It w;uld aing ng e ,
"ﬂ be necessary to work wlth the d1rector\of second&ry :} ~ ,?’
C . pducezion in order to secure a time fdr familiari;ing .,i\~ i‘y:
’ guidance counsélors and curriciu'lum 'spe,ci'al.istwith('.\ . “%’:&{ﬁ,‘
,_ ' ‘ codrees Finallye the practitionef needed to%work f . f’:‘f,/;?
closely wath the admlnlstratlon and the guldance staﬁf V;/{’:QZ‘ /;
} * of the feeder inftermediate SCh&U%)in order £y coordinate ,%ﬂmb;/
;w and plaf th% da%es Qf Fhe developlng artleulatiog program.//{;//?i‘/}
. The pract&tldner met wrth the above mentioned *défJ < . -
L ind1v1qu1§ and develﬁped a ten&atlve %ime table for
. the meeting- and plannlng of the professiqpal staff.v‘ v i
' ‘ PermlsSion was ﬁgcured for thq use of a staff. dangrom , . Q}f
'the ass1stan% S%Perlntend;r{ fer 1nstrectiona1 seryides,::"i;r;llﬁﬁL
' _¢: apd time wgs eecufed'by the coordinator of secondary t:?.?~§? e ; !
‘e : curriculum fo:M:/preéram lo present aspects of the‘ ) ‘”V“Q '

)

E
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of meetings.uere held'between the’practitioner and his e

. - .
- staff and the intermediate principal and his staff in ;~/ .

, order to coordinate and develop a schedule of activities

. | for this articulation endeavqr. ) . .

[3 -»
. In the production of any-time schedule flexibility
«* ! .

® . shou}d be a prime cons1deration., It is necessary to have .

. ‘a time sc'hedule of activities but it is important to keep
3 - ’

" that 'sched{xle flexible gnough to permif alterations, ¥ith-

o §
: out creatlng ‘problems. It would seem the best “course of \
PIRPF P Y 3 P SAUR --ﬁ:u_&«- Mama, rror g

,.g,.c;;;umm»be b0 AE¥ELoP R “fentative schedule to give .

. 3

v .

. general direction to the endeavor and, as the various
© - 9 X
activities approach, confirm and communicate any changes
- . hd ; -
to the personnel involved. The reader's.attention is

)

-ddrected to-this point so that if faced vith a similar
- . Tk §
- " situation a f;exible response can be made and .the follow- 7>

L3

. g ing schedule reflects just such an approach

.
- -

* o ’ Articulation Meeting and Planﬂ&ngﬁSchedﬁIe
August, 1975. Review objectives and strategies. with
SR \? X
assistant superintendent for curricu-

. BRI . oh lum and instruction, direc%or b instruc-

- ’ tidn, and director of secondary curricu-

lum ] -




Meet with assistant principals, guid-
BN ) ' ance counselors, student.activity

director to plan for fall orfentations -

<

«\\\ B o and individualized -student orientation

‘z ' A . ° programs . '@ A~

A
Seﬁtember! 1975 Meet with various echelons of personnel
to pfoducé "Articulation Rationale" o,

. _ ‘: v .
// dooument " J L Ve s map o e amabbet
P T "'“"\‘ "'"' :

ey B deeb W

‘;..4.--.'."‘.'“""’“"f"’cober, 1975 | Meet with administrative stafr of - hﬁgh

3

1

o

<

school ang intermediate school to re-
view planning requirements for the
articulation prégr;m.for the year |
quembe;;”1975‘ Meet with directdr of.secondary:%urri;
cufum and subject area supervisors to )
begin 1n1t1a1 planning for progranm of
A . course famirla?}ty of feeder school .
a o . .. personnel
¢ . Meeting of'administrative staffs of
| . intergediate‘and.high school to,organ-
1ze‘ihe joint meetings of the pjxfess-
ional staffs of the two schools _
ﬁeeting with high school depgr?ment

.
‘-

chairpeople to orgaﬂizéjand plan




L

December,. 1975

January, 1976

’

‘Qé:gary meeting between staffs of

a

.t

~

»programa

intermédiate and high school ! _

Meeting of High school addinistiative -

staff and’director of guidanceﬁt%'go

2

over preliminary plans.for parent

orient&%%on gnd spring orientaf{gn

Meeting of departmental chairpersons
of intermediate and high school te._
plan for joint departmental meetings

and "Interschool Teacher Exchange

Program" .
-«

-

: Meeting of direcdpor bf secondary

curriculum and subject area supervi-
sogf,td pldn fdr program of familiar-
izing counselors an@ curgxiculum spe-

cialists with courses and course

level offerings -

. Meet with administrative;and'guidanca

staff of 4Anter ate and high school

to plan for sp;ih orieptétion and

parent orientation pr ams

?

€
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February, 1976
®
P ;
) -

Y

March, 1976
’

.Meetings of director of secondary

_visors-to finalize plans for course -~

'_familiarity program -///)/‘

curriculum and subject area super-

Meeting of adm{nistratgon and guid-
ance staffs of intermediate-and high

school to finalize plans for spring

L4

orientation and parent orientation

-
\

programs

Meet eith guidance staffs of inter-
mediate and high school to plan and
discuss grouping and placing guide-
lines ; ‘

Meet with intermediate and high ,

e - school guidance staffs to finalize ,
plans for appr;s}ng students of X
. o thelr abllfly level placement
o ‘. ¢ « - - i .
B Articulation Commitment and R
Purpose: - The purpose of his objective was to pro— |
° ) vide un@e,rjtanding into the teasons for articul&tion and i
T 7t provide‘g;rectioa -1ndividuals involved with \he* i
. . - |
- . articulation endeavor‘ \\Ehf : ,




Planning and development'; In order to carry out

* the objective, one ‘majér planning and organizational

® respons'ibiglity would be. neces-sar>y. The requixjemenf would

- ,_V' - LI J_"-.j'”“.‘
. _ be- to«inyolve individdals frdm vari‘oﬁ“ personne® echelons .

4

"who occupy key leadership positions '{,o provide input for

® - the development' of the formal rat‘i‘ohale cument.

The document would provide continuity 'ij‘ilrection

. % for tHe individuals involved in-developing the articula-

o : " tion program. . It would also serve to commit the "school '

"
4 )

system to a program of articulation. In order for key .

-

leaders to be able to assist in the rationale develo'p-
® ment, they would need to be provided with knowledge of
identified artic&lation problems and suggested yreatments
and assisted with the development of concept ciimensjon/s'
¢ C/ associated with a program of articulation.. .

s The two pragtitioners inv’o]'.ved\witll developing hre

—

two articulation plané\mef Octgbér\;Q, ‘19'15,' with the

[ secondary culrx'__i:cu;up;_coo;@i;a-tjb/r, _interm_e_d;hqmand ele-

~N

mentary érincipals and their -assistant principals, 'ident-

-~ ' R
fied the problems revealed by needs assessment and dis-

e

® . cussed reasons for establishing "an articulation program.
The seconary curriculum coordinapor developed the cdn- ~ ]
ST cept for implementing a system wide articulation program \

® " after the two model pilot pro'grams were developed at

LA
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reSpective intermediate and senlor high school levels

~“which linked the elementary sevsnth grade with the-lnter-?

, < -
5
¢

;medlate and 1ntermediate with the senior high school.

“a e

-The‘practitioners,_after the initial meeting, met

-

1nd1v1dually with various feeder school prlncipals,

’koofdlnatore and_ department chalrmen and further discussed
the needs for developing the articulation program. Each

of these individuals was asked to react to the conéeptt

and articulation development concept to offer suggestions

for its development. M-

Both senior high and intermediate practitioners then
developed the rationale document. The document was
reviewed and approved~by the assistant euperintendent for

instruction, director of instruction, curriculum coordina- -

tors, principals, and selected department chairmen.

« Articulation rationale: As phildrendnoye through
- school from grade.to grade there are "breaks" or "gaps;
that can oecnr whieh’interrupt the naturgl continuity
of the student's progress. . These "paps" occur tetween’
grades, 'but are most evident between separate buildings
which house different grade levels. This is especially
true as a ‘student moves, from an_ elementary school to an

n; '
inter\\ﬂiate school and from an intermediate school to




-Il.."l , . ‘. R ° .
:;nch‘lgéps"rbetéﬁ€h thé%e &8ucational

institutions are 1¢ft unattended, they create adjustment

~

problems as the learher makes the trans&tion from one -

\V " school to the next. The same breaks orﬁggps that prevent

continuity of-student movement also impede thé¢ natural
flow.og communication and information between prefessional

J staff members who work at the different organizational
levels: . '

2

'In order to effect a cure for the ﬁalady of educa-

.

tioflal féagmentation and the resulting disjointedness in -

a school system, the specific problems must be determined,

causes identified, and‘treatments-aﬁplied:

If, then, articulation’is defined as processes and

.

procedures which result in the continuity of plannsﬁ'

.t péo;rams a%d practices that facilitgte'communicaiiqn :
between professional-ét;ff members and the smPoth tran-

‘sition ;f student's movement from 6ne“eﬂucational level * ,
to aﬁ%iier, ithfoIlows phat the rat;onale,for artipﬁlaf
tion is £o;bridge.the gaps between organizationai levels:
and provide'confi;uit& of services and programs fér |

] * -

étudents. -
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‘siarize tenth grade students during the week prior to the

.with the group preIimlnary plans for the orientation day

[

~ -\,L’_/.~
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Y
‘o
Fall Orientatlon for Tenth Grade Students

Pl
[y

The purpose of. this objective was to famil—‘

% ..
- v ’ B

Purgose.

opening of school with their schedule, rules aﬁa ?ggula—

tions, and the school itself.

.

Planning and implementatien: In order to accomplish

this objective several tasks needed to be consumated.
They were (1) to'plan and develop orientation activities

for the day which included an assembly, an instructional

period with the student's. homeroom teacher, and a rota-

5

tion through a simulated school day's schedule; (2) to -
provide for the transportation of pupils to the school,

{3) to inform students of the progwam; and (L) to!xfOV1de
&

y

far.the evaluation of_the obgectlve

On August 4y 1975 the prlnclpal met with the three

. t’w,k,

a881stant priﬂclpals, the guidance director, and the

dlrector of stu&gnt activities. The principal discussed

activities, and the daﬂe for the orientation program was

set £dr August 27, 1975. On Rugust 8, 1975 everyqne met

again and a detailed plan was developed. It was decided

that -since the objective was'to have students become

familiar with the building, their schedule, and kfow-

\
v ) ) ?




A

*schedple during which tjde they would meet each of their

- -

‘5'ﬁ3 O& . B var. oe a v .%.,Y" L. - . .J

.l r.8. U A . . < 1

~

ledgeable of school rules and regulations that this could

a

bestebe accomplished through schedule rotations and a

T

homeroom instruction period. Consequently, the purpose
1 4 N

of the assembly program would be to generally welcome all

' ///:::ijﬁfﬁfﬂﬁ&"ﬁg}e them an overall _intfoduction to the
_ ~#Chool, of its staff, its student leaders, as well as a

S \

kS -

",

sion of rules and regulations. The schedule for the day

was determined as well as & basic format for the assembly

t -

\(see Appendix I: "Warwick High School 10th Grade Orienta-
‘tlon") Wheﬁ students arrived at school they would be

helped to report to the. audltorlum by SCA guides and sit

I} ¥
.

with their assigned homerooms. - Q:: .

After .the assembly students would go -to their home
rooms.. At that time the homeroom teaqﬁir would }1)”give
them their class schedule and student handbook, (2) re-
v1ew'their schedule of classes maklng sure each student
could follqu his schedule, with .the school map (3) go over
‘the school riules and regulations, and (4) answer any
qaestlons ﬁﬁich may erise. At the end of homeroom period

/

students would rotdte throggh/a simulated school day! 8

“

teachers and class ‘tes‘and become knowledgeable about

S ' 2

35 . .

3o
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.
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‘ -
specific class requirements.

After the above preliminary planning if‘;;;/;:; ’

necessary to assign specigic duties to t propriate

staff in order to implement the program. The assI
e

principal for student-affairs was given the responsibi-

lity fpf planning and coordinating the orientation

dent activities also was absigned t

plish this tas

.

student s

homeroom téache:i%:if/itiigge to have.tenth gréﬁe alpha-
N

betized homeroo §ts prepared and posted so students

would know where to it in the assembly.

ules and distribute them to the tentﬁ érade

The assistant principal for administration was respon-
sible for making arrangeﬁents to provide school bus trans-
portation f;r students and assembling and disfributing"
school handbooks.  (See Appendix J: M"Warwick ﬁigh
School Student Handbook".)

. The prihcipal assumed responsibility for composing | k

and Qistributing the letter to tenth graﬁf students : .
;
1

(see Appendix K: "Fall Orientation Letter to Students")
/

e




letting them know about the orientetionﬁprOgram and working

with those faculty members who would be involved with the

program, as well as the final evaluation of the program.

On August 23, a preliminary check on progress made
to datg’indicated all assigned tasks were completed ex-
cept instructions to the members of the faculty involved

concerning their role and the evaluation oﬂ.fhe program.

on August 25, the first day of facuity pre-school
work days, th,prlncipal met with tenth grade teachers
~ invol ~M;Zh the or1entatlon progran. Copies of the
///’hschedule~a£/€§e;ts, the student's schedule, and the

",/\ student handbook were passed out. Each teacher's respon-

sibility was explained and it. was pointed out that.

emphasis should be placed on (1) making sure each Studeg}

understaﬁds his schedule and how to get,io'each class,
. gt

and (2) the school hﬁii;iii/iigiioﬁ on rules and regula-
tions. In addition e teacher who had a last period
Ve : *

.class was given a sufficlent supply of evaluation forms.

They were to ‘have every fourth rstudent in their class

£il1 out one before they left for the day.

-

On August 27 students arrived ‘at school and proceeded

to the auditorium.. There they werg welcomed and presented

with an aseembly»pnogram as previously planned. After:

-
\ >
-
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’n

thére began the final phase of orientation - that of

-home.

LA

e T ., ‘28 .

the assembly tpe.studehts went to their homercom for the

\ ¢ .

second phase of the orientation program. Following this
rotating through a simulated school day's schedule.
After theit last class students boarded ‘their bus for

The orientation program and its evaluation were .

%

" concluded emoothly and with no apparent pfoblems. It

is to the evalgﬂtion that attention now'is directed..

Kbaluation, analysis, ant interpretation.' Before

the last activity of the orientation ﬂay was concluded

a ten item questionnaire containiné 14 responsesﬁwas~ -
given to évery fourth stﬁdent,in attendancet;\;ﬁis
resulted in a total of 117 completed }orms being returned,
and 100 per cent of the surveyed. students .responded. /

(See Appendix‘L: "Fall Orientation Evaluation") N
The evaluation criteris for this activity states
that 80 per cent of the participating students will be-
come familiar with the buildihg and their schedule  and
knowledgeable of school rules and regulations, ag indi-

cated by answering affirmatively 80 per cent of the

' questions on a queationnaire administered before’ they : =

leave school on the day of orientationﬁ Applying these

figure%,to the samples, 80 per‘ignf of the sample of 117

A Y.
/

o i . ’ ) e . ,
- " ///// | .
- oo .~ ’ :3. 8 ‘ .‘
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would be 9% and 80 per cent of 13 (the number o%F questions)

*

would be {O. Thus, 'to meet the objective crit?ria as ?

. statedigbove, at leas:N:bs,of the 117 sampled s%udents‘ T
would have to ‘anbwer 10~of the ﬁﬁ questions affirmatively.
An-analysi& of the survey reveals tnat tnere were
60 respondents who checked all 13 questions affirmatively;

22 marked 12 questions affirmatiVely, 22 marked 11
‘questions affirmat1vely, nine marked 10 questions affirm-
at1vely, two marked nine questions affirmatively, and B
two marked seven questions affirmatively,, Cpnsequently,
S 113 or 97 per cent of the 117 sampled students answered .

10 of 13 questions aff1rmat1vely and the bbjective cri-
teria was realized. .

However, & question by question analysiq yields

Y . . , <
some interesting data. One hundred per cent of the

4

sampled_students responded affirmatively to.ques%ion
three (familiarity with classes) and toiquestion‘nine
(establishing the orientation programs on a yearly
basis). There was only one: negative response to question
seven (exp‘ktations of students); t;o negative regponses
. to question eight a. (School familiarity); and only four.
negative responses to question two (orientation‘to the

building by going through schedulésa »

L .




.item 10 "other comments". - However;/{hose that did re-

."enjoyed the program", "the program has been helpful"‘

A survey,of question five a and-b (homerocom teaoherL

going over rules and regulations and the student's. 4y

5schedule), question six (also dealinq with s8hool rules L

7 ¢
,and regulatiOns), and question eight b and.c (familiar-

\ .
izing the student with the building and schaol rules and

regulations) reveals that better than 90 per cent’' of the

students’responded affirmatively. "y ' ‘

Analysis of question one (gtudeénts’ diffdculty in
finding their classes) revealed dn 89 per cent affirma-

tive response, while anal&sis of question four ;ni/five

c (dealing with use of the school map in building orien-

tation) reVealed respectively a 76 per cent and 80 per

P [ ] '

cent affirmative respohse.‘

) *Consequently,ﬂof the 13 Questions 90 per cent of

the students responded affirmatively to 10 of the ques-",
- < ° . . ] 1

tions. - On the other hand less than 90 per cent respopded

afﬂirmatively to three qﬁestibnsﬁand to one of the ques~

4 -

tions the'responee was 89 per cent. . ) : \léb
. - ba

»

There were few (about 12 per cent) responses to
4 -

spond were overwhelmingly positive. Such remarkq as

i)
~

e

and "very good idea" were ‘typical of the comments, In




-
*
o
»
o

.

-~

e . T ST T o
' -
. .
- . - IS .
. »
t

.,
W
e )

-t

o
[t

. [ 4

\Q*\

[ M : %

' addition, sevefal students obseryed that the map was not. _':

helpful at all and several others indicated that more

v

¢ student helpers were nedged in ?he halls to direct the.

.. ) S .
tenth graders in finding their way through-the building;

‘to class. .
‘ In)'-revié‘wing the analysis ,and int‘preting the
results of the evaluation data, it is obviojis that the

. r -
orientation program was‘successful. Eyery surveyed

. student felt i% should be contlnued on a yearly basis.

Addltionally, better than 90 per cent of the students,
'surveyed responded*mffirmatively when asked directly '
whether the og}entatlon program hslped familiarize them
wlth their séhedule; the building, ‘and school rules and
reguletions. ‘This was the purpoae of the orlentation

_progranm. and suoh a responee would indicate that the.

v - \ oL
e [
» N % uf .

objective wag met. T .- A
It shonld ‘alsp be _pointed ‘out tbhat use or the school

map in orfenting students to. the buildinglﬂhile helping

many doee‘not help others. Thieuaspect qf the orienta-

tioh program is questionable and should be investigated

'

6 determine the problem. '0 L ;

b ¢

«Thus it would'appeat that as part of any artloula--

tion enteavor between the intermediate end senior high(
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® .
-;4;; school, an orientation program be planned each year tor
i :' Dhew students. *This orientationlprogran should familiar-
® o ize students.vitli their schedule, the school plant; a»nd.
school rulgs and regulations ‘
, Individualized Stuhent Orientation .
® _ : Purpose: The purpose®of this objec\tive 'vas to.fami-
! ) ‘lid!lze new students with required and electiVe subjects,‘
‘:f\\\\\;‘ ~<) graduation requ1rements, the student Ectf?ity program”
o \‘\\ ” T ..sch,ool rules. and regulationsg, and finally the school
' " 'plant. ' )
a“ A o . Planning,and imnlementation: In order io\caéry out
® ) .°, this objective the pr1nc1pal met in August with the as--
- \ sistant principal for instruction, the guidance depart-
ment’ chairman, and the guidance counselors. It was ob-.
* . | vious .from thé start that the ov_erriding ‘criteria and
) .purposeiin the development of such an bb}ectiv; was nro:j
v --viding a program and materials .which would‘accomplish
! U the same goals or o'bjectives with the new student as’ vas -
. r ) accomplished vith the ether students through previcous
B ) . 4 - orientation and iniornational prograns \\QonseQuentlx,..
o .‘ several tssks needed- to be consumated. ' ' . 0
n'E - - Fir8t, it was necessary for a packet of. materials

N to be developed vhich vould be hélpful in orienting the

L3 ' Y
. - ® .
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new student to the schngl" Secondly, provisiqn.fer a

- guided todr of the building needed to be,_ provided aa"'_: -ﬁ
well as a procedure developed for’ tnitlating these ser;es
- ; .
of activitiesx Finally, .provision For the evaluation' of
. the program needed to be instituted.
In order to consumate the first task a decd31on had
’ to be made as to what would constitute the packet of'
" materials. w#fter looklng carefully once again/at the
pnrpdse of the activity it was determined that the fol-

~ o

\*\lqking -items should be 1hc1uded

“~

— e -~

- ft# A Student Handbook andﬂGuidance Hapdbook
(2) School Newsletter ta Parents —_

. “(3) Letter\from Principal

-

T (4) Student nghts and Respon81b11}tiec Bookiei‘ ::‘

~ ~. . S

. 2\\<‘ (5)‘ﬁeglstrat10n pamphlet _ . "'?‘>° .‘§

fb) informatlon Concernlng Free Lunch and Student
Ins.urance~ . y

-

. . - -
d . - - Lt s

‘The a831stant prlncipal of » instruction along with the
‘guidance dlrector and- several tenth grade guidance coun-<

selors were assigned the task of developing the packet.'

»

C (fhe student handbook and guidance‘bendbook max be found in

the appendices. T other items. are qiven'as,suggestions

001 varies in the forms they use to

and q&pbe each

register\students, these items are not included jn the

.
) .
B
-

appendix ) ’ : ' i ’ o,

" B . % [N

.

.« .
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“, - | .
R ; T It vas decided that a guided tour of the‘building‘—

v ' " coilld best be acconpli'shed t‘hrough the assignment of
.| ; ) " student guides chosen from several of the cluba who
T coulfd also be avail,able and-"on e}.ll" for several Weeks 5

’ to’help the new student in any way possible. . This task

o ) ‘was assigned the assistant principal for student affairs.
The practitioner accepted,responsibiiity for deveioping
the evaluation form. The finalntask was to determine

® ' ' . .rthe pro\'c.edure'whereby the ‘various acti.vi‘tie‘s could be

;. o ~ indtiated, It was thought that—these activities wquld
e ‘ /natnr{él'lg?begin with the tenth. grade guidance counselors

® T : at the time the new student appeared to register..

—— — - » ~

YA check-se\\( al weeks later revea]:ed that a;l_l :
2, . aggigned_ tasks had beensg 6mpleted: The packet‘;off orien- _
@ ,~: ’ tdtion-ha«terials‘h d been\dlevelol')ed and. the Keg.L1lub,
N/th.e'&eﬁre.-ttes, and the SCA'had been contacted and were

! _- most happy- to provide a list of student volunteers. -

¢ B . In addition, "the oriemtation procedure flor registering
. . 2 :new tenth grade atudents had been developed and the.
J ' principal had the completed evaluation forms ready for
?. S ’distribution. | o e
,° Uhen the new tenth grade student arrives to register,
S T ' b_l‘_:e ‘is a_ssigned'an‘_appropri.ate gu\idance counselon who
o ) .

a2
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provides the student with a series of activities. These
include reviewing the students transcript and the packet -

of orientation materlals. The counselor is careful to

‘explain required and elective subjects, graduation require-~

»

ments, the student activity program and sc&bol rules and

regulations. After a schedule of classes is determlned,

-

the guidance counselor chooses a student helper from a
list provided by the clubs mentiohbd above. The student
helper is‘chosen oh the basls of sex (1f the newvw student

is male, a male helper is generally chosen and vice Versa), -

4

similar interests, schedule, grade level, and availability ‘
of the student helper at the t1me the new studznt registers.

The student helper prov1des a tour of the bullding during

s

'whlch time questlons are answered and explanations given

3

which are beneficial in the orlentation egfort. ‘The
. - % . i
student helper is "on call™ for several weeks and avail—

able to the new student in case any problems mdy arise.-

Evaluation, analysis, and interpretation: A six”
. » '/

item quesiionnaire containing sixteen responses vas

developeﬂ and administered to new students within one

week of their registering after the opening of school
in August 1975. The evaluation continued until, February . >

14 1976. A total of 24 atudents were surveyed and 100.

3 - .




. \d : “ ’ * ' .
per cent responded to the,survey. (See Appendix M:

’

"Individualized Student Orientation Evaluation".)

@ i\ Fourteen of the responsee c‘alled for a yes or no
' - - indication,'while two were open-ended. In these'two .
- latter responses one asked for an elaboration oa any no
® answer and the other sought additional ways that could
‘have been employed in or{enting new students tacthe )
school. ' ’
e ' * The ¢riterion referenced performance' objective
stated that 80 per cent of the tenth érade students who
. matrlculate after the school year begins would indicate
® - : a kno,yledge Hof requ1re;1 and elective sub,]efcts, gradua-=
.a tidn requirements, the student activity program, sbheol
N . ~rules .and regulations, and be familiar with the building
’ ) by answering afflr;natively 80 per cent of the questions
. on a queqtiopnaire provided. For purposes of this survey
) at least 19 k80'per cent of the 24 students) of the
® ' - surveyed students would need to respond a‘f‘firma\tj.vely
. to a min%gum of 11_questi;ns (80 per cent of 14) reSpense
; areas: ‘This ;ou;d meet the minimum criterioa lovél
f 'extablishe'd. - )
\\‘a _\ " An analysis of the \survey ‘reveals that 15 respondents
o checked all 14"questions affirmatively; two malrke 13
® , . . .




A ' questions affirmatively, four marked, 1é affirmatively;,

oﬁehmarked 11 affirmatively; one marked 10 agfirmatively;
® o and one marked nine 'ai'firmative1y‘. Consequently, 22A
. ‘ studegts or 92 per cent responded affirmatively to 11

or more of the 1—4 questions and, as a result, the objective

‘ . " criteria was easily met.
g . ’ | An item by ite€m analystis yields the following results.
Twenty—four’students of 1)00 per cent felt tgle guidance
o ‘ couriselor was helpful in the orientation endeavor, while

24 or 100 per cent felt the student assigned at the time

of registration was helpful. These were the responses

o : ;in question one_ and two.

——

When asked in questlon three a, b, ¢, d, and e,
whether they iad a b%ter understanding of certain items

o after going over them with their guidance courTselor, 22 -

! |
. students or 92 per cent 1ndicated an aff'lrmat:dve response

concernlng the student activity program, 24 students or e

g

® _ 100 per, cent reSponded affirmatively concerning re%é D

L

-

. _ P
subjects, 23 or 96 'per cent responded affirmatjse con-
cerning electives; 22 students or 92 per/c’”ent" responded
o Aﬁaffirmatively concerning graduatiop~Tequirements .while

23 students or 96 per cent indicated a positive response:

. co"}cerning school rules”and regulations
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e ‘

. and e of how effective the school handbook had bee

familiarizing students with certain aspects the school,

the following affirmative responses wers noted: school
rules and regulations - 23 studente or 96 per cent;
P , stud-ent activ1ty program - 2 students or 92 per cent' )

elective subiects - 23 gtudents or 96 per cent; and .

graduation requi ents - 21 students or 88 per cent..

N
@ In questj% five and six, 21 students or 88 per cent ﬂ

. felt that a tour of the building ‘as part e -
S A /
. tion procedure was helpful whlle 20 students or 83 per )

o . cent felt a school map was helpful.

Question seven sougﬁt reasons for any ng responses
' . to.previous questdions and question eight asked'the st)dents
® . to list ways their orientation could have been better.

o with.such'statements as "T do not like rules", "I missed

o the tour", "the map was not helpful“ and "I have not; |

read'the student-handboof”. Two indicated that they£

R4

still did not understand graduation requirements In
1
¢ ‘ answer %o question eight the students felt that they

' - could not think of anithing else that would have made

. In the former, question seven, a few students responded '
1
!
;

theé 'program better.
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In reviewing the analysis aqd interpretiggdghe results
of the evaluation data, it is obvious that the program

was successful. Firstyout of 14 responses the lowest

was 83 per cent followed by two responses at 88 per cent,

three at 100 per cent,'and the eight other responses

f were either 92 or 96 per cent. Secondly, 100 per cent

of the new students responded affirmatively when asked

—

whether the guidance counselor and the student aid

. b

assigned each new studeﬁt were helpful in._ the orientation

.

4

prvuessT—~?hérd%fT——%he—guid&aee—counselax_uaa_aﬂﬁeotivg

with better than 94 per cent of the students in orienting
them and the studen% handbook was likewisé nearly as
ef}%ctivek For most students a tour of the building
proved benefiéial and the map was the least helpful.

It is concluaea that since all queétionnaire items
were achieved at better than the specified criterion
per cent that an orientation program Hesgribea above
can be effective in belpiﬁg new students become familiar
with the school building, the éurricula) ;ules and

)

regulétions and the gtudent activity program. It is
further concluded that the guidance counselor, student
aids, and a student handbook should play the major

eroles in-such & program of pew student orientation in -




"“
order that this new’student may adjust as soon as
_possible with few, if any, problems. Thus, such a
® program should be part of any articulation endeavor.

Professional Staff Meet;-ing and Planning 5

Purpose: The purpose of this objective was to

o _ develop §.1.'1d to improve communication between the high

school and feeder intermediate school. g .

Planning and implementation: In order to carry. ) O

o ) out this' 6bjective a number of oréanfzed planning activi- -

v

——-—-li—w»m——-i—-%--—tiwhd{l_:tawhe met. .Several meetings needed tg be held - -

between the administration of the high sehool and the N
o administration of the feeder intermediate school. In

October and November these\-meeti'ngs were held in order .

Y
>

to determine the time for the-joint meetings and the
® . “fdérmat and s:trateg'ie‘s fof completing the various sub-
tasks. It was decided that January 23rd would be the
day to have—,th.e vaz;ious‘ jdgl;artm;a;ats of both schools
® ceet and plan togethe“r.'jointly’, Thi’s was ;.lready in
| the calendar ;b éﬁe of two staff days bétween semesters,
z;s permission had \\been secured from -the éuéerintendent .
@ - and his staff to’u¥e thg vday;fora‘ the méeting and planning _

articulation endeavor<between the paired schools.
. . , 4 \

\
a @ . | . *




- each would shoulder in the’ tasks ahead. The prdctitionerw

: Degemher in order to set up a planning meeting during B

. , .
' . . . -

The next pIanning phase involved the two principals

meeting and instructing the chairmen of. eeeh of the depart-

.
’ []

ments in their respective schools what responsibilities

‘ .

. “ . . af - * ’ v
saw’ eat¢h of. his chairmen during theéir planning periods
en November 19 and 20. Each was in%tructed to contact
the feeder school chairmeén during the Pirst week.of
Ea—— . . . ., . N // -

0t : '}:
the second week of December.
. , )

:

At,this.mgeting the department chairmen were to

discuss and determine: . ’

(1) the-agenda for‘the January 23rd meeting
, ~ .
() the location of the meeting . o ) ' Y

(3) ‘the schedule for the teacher exchange program

(4) future meetings, and | .§'“ ) ’ 0

(5) the revigw of guidelines for grouplng and - : . )

placing students with recommendations for T j\

= »

change (this was only for the English, math,

- and science departments) _— : , v
' e

In?addition, each department chairman wéas aéked to

inform the principal when and where they met and what

‘ was discussed, as wellnas the names and dates of the . o

-

teachers who would be involved inathe exchange program., .
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- —gbled  the twe principals to be informed'as 740 when -~ —————
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»
(See Appendix 0: "Memo To Department Chairmen".{

Reporting forms were provided. (See Appendix P: }

"Articulation Report Form A" andﬁgppendix Q: "Teacher
)

the first form was

Exchange Program"). The purpose’

. to insure that the practitioner was made aware of what,

vas being planned and to monitor how well the activity.
- was progress1ng. This fbrm was to be turned in before
the chairman left on’ December 20 for the holidays. The .

el

purpose of the sicond form was: two fold First it en-

"teacher exchanges would” take place in order fhat ,appro-

priate personnel in both’schools could %e informed.. - <
Secondiy, the fonm,made it possibie for'the'eraiuation

questibnnaire to be given the teachers‘soon after

their exchange had taken’ place. Finally, a memoranda

was sent to all departnent chairmen which stated all

: *tasks that needed to Be-accompllshed. This vas done in

. 4
.

order to help clarify any misunderstanding . {See | T

Appendix R: "Department Chairperson Memo". )" ' " v o
After the Christmas holidays during, the sécond -
week in January, the practitioner met again with the 1 v ,

-

chairmen to see .if any problems had arisen and to make

)

“"final preparations for the January 23rd meeting, At
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° o < | ' E
this meefing 'it was discovered that 'several department.s
- e "~ Kad en::ou_ntered some minor commun‘icatipn'problems, but
"“ ] had already resolved them. ‘A”/fli'naa/l reporting form w?ff"‘ -
: 'distributed,wh'ich asked for a description of topics 7
e ’ covered and conclus,i‘ons/xfeached, ‘and included szlgges/tions:m
.-‘ ’ “‘for other topic.s which might be covered in the meeting.: .
It \:.'as emphasized thant Af the twodepartments wished to
/ . include other topies not suggested that they would be
/‘ ._Q " Free to do so. (See Appendix S: "Articulation R”e;cv’rt
R “Form B".) "It wds also P ofrited qut at "this meetl n “that
' evaluation forms would be given each departmenxéiifman
‘ ' ) | " the week following their meeting for distr;)éltion to
“ members of their departmentwalong with }r{structlons fof
their retur‘nv. The pTactltioner, met with the three 'Q'
® - - .gchairmen ‘who would be dea11ng w1th guidelines for group-
L . ‘ing and placing students. It wa/s discOVered thatﬂthe |
. ’three departments \?E're‘ going t/ discuss the aguidelines
° - at the January 23rd meeting/ In' ome departmen‘t English
¢ | "' the chairman has met several t:imes and had qupleted the- r
v L | guidelines 'with the help of recommendations from the
@ | Lme,mber‘s of thelr‘ respeqtive department,s. The practitloner
‘ 5a‘gain emphasized “h'ow‘:'rmportant itq was for a pcf“siti*ve
' - '~ tone to_be set for the'lmee't_ivng. ~ The. ehairman ver
,. p‘..,. . . ‘o o . & . ,,”' y‘ Z/H”';




T .. . .
t o, "talk down" to the intermediate teachers about

~ < L .
Py ' . preparing their ‘studehts improperlyl'for high school. .
' R During this' seme time, t.h‘«e principal of the feeder

13 a te

f & L 2

interme’diate school and ris staff vere busily perform'i‘ng
® , ’ the same tasks as the practiti&ner in preparation for the

January meeting Two weeks beor“e thve .fanuary 23rd meet—

7

ing a final ooordination meetiﬁ'g took place between the %

® -l practitio"ner and his counterpart in the intermediate

v

e T T T féeder «schoqI It was. di§coVer‘éd° f.h**f all prepai‘atio“n's'

i A}

© Aere nearl)r completed as the intermediate principal had

® one last meeting in the nex"t several days with his depart-

" ment chalrmen. He was given the evaluation forms along

L

with Report Form B and a ‘daté was ‘ by which time the

® ) completed ‘forms were to ‘be - returned to the practitioner. 7
d

3 os ’

v "o On ~Januar)r 23, Ry departments (art, bua‘g.eee, distri-—-

o 2 [y . . *

AN

s butive education, English foreign@-language,. guidance, > \
‘ |3

o m" : ,
® / - health and physical educaﬁion, home economice, induetriel '\'
/‘ i L q ! “1

g J’arts', library, mathematice, music science,; nd social
S v e ® U et
,’(ifr //' .. studies) m‘iet jointly ‘8t bither the “high °echool ‘or the‘ D

PO

c"" [

'@ T . feéder intermediate school Tgere were a nnmber of Bub- » :

.

~ stantive ideas generated and- discussed at theee me,etipge" ' g\

' . and it is %o theee the reader'e aﬂtention ie now directed.
) 4 ) -
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‘ oo ;o ‘ . ~ ;
o . . ~
) ’ A,rticula'tion Report Form B called for all departmenta to .
- ‘ o /respo*nd in threa\ apecific areas: (1) ideaa for prograna ‘
" : : -"“ and, procedurea ‘to aid in. atuden’\a tranaition between ’
" "’ ,,"\ " 'the two schools, (2) ideae for improying communication
| ’and foate‘ring coopetation . and underatanding and (3)
“ identificafiop of cu'rriculun articulation problele "In
‘ addition, the form alao asked .for' the agreement of group-
’ ’\\ ) ’ ing ‘and placement guidglines betWeen certain depart\enta
® in the two schools._ F:Lnally, };»rov'ision vas ma ‘  to- in-
clude decisions reached from conaideration of other topica
e : . .which were" felt important by the personnel involved. o
® L ' h As- stated earlier, the basic pur}ose ol thia object-
) ive 'vas to improve communication 'betveen the high achool ’
'.'\!/f“;\: / a%g feeder intermediate B,CIEOOI However, it wvas felt - ‘
. - ' that at the -same tine some ancillary purposéa aleo might k 4 ) "
' o be accompliahed such as the generation/\gf N data base . : ——": '
: ‘: of con:erns and felt. needa .derived from the responeea ) N
9 . j. to.-the reque:eta listed abolle. In t'hia vay, some or all
| of these iems in this da‘ta'base might be used in the
production o'f the final articulation nodels \13 the )
.~, . . caee. of the curricnlum reeponeee theae nl. ‘be i\sed in .
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Indthe pricduction and final agreement of grouping
o " and placement uidelinea only ' ee‘departmenta, English,
I
° math, and scie ice .Here involved Tha final product was
' given ¢o the pﬂpctitioner who pdssed them along to tha
’ . intarmedi&te.sc vol guidance counselérs to beiused in )
- . B
.i, o registering in Afming sophomorea. (see Appendf; $

"Grouping and Pldcement Guidelinss" )

s

I
In response To the first“question on the report

. .« ot

g - ,form B (ideas for
® \

number of programs and'procedure& vere advaneed. Many

smooth transition of\etudents),

. "departments listed such activ:ties as visits' by. inter-

mediate students to the high school, exhibitions of : :

o
’ high- school student vork displayed at the feeder school;
‘ involvement of intermediate studenta in\Eigh school '
.‘\ ) -departmental clubs, a prescription folder prepared for
‘ ‘ each student of work done and work needing to be done
for>each subject; .and a 1ist of students who are gifted
'..'--‘ o and talented or vho. have other .spec‘ial needs. This list
. fg ”'°"would badcompiled and“aant to the high schoel.  Other
'\ﬁ\ ) " suggestions were plgnned.prngrema inrolring étudents
® ' from poth achooleparfqrnin; jointly, progra-e given

o,

separately at each school, exchangaa of achool news- . o

. " 1etters and newspapers, and perscnal data sheets

)




9

. .
~ .
- , .
.
.
.
.

~indicating imtermediate student's goals, aspirations,

career plans, and attitydea sent to the high.&chooi.

. . . * .
Additional suggestions were for intermediate studedts

“to spend a half day at the high school in some claha or

N -
activity in order to be able to share their experience

with others when they go back to their school,.'and one

’department even snggested getting a list of‘studenta

who would be taking courses ih their department in order
to call them over the summer and velcome them to high
school. ’ - .

. Repl}e to the second question dealing with communi-
cation,.eooperation,;and understanding between schools
overwhelmingly indicated the desire to have regular *

t

meetings between departments and teacher exchanges and/

-or observations.! Other ideas- generated included the

development jof a paired "pal" system vhereby teachera
)

with similar programs or subiecta vould be paired?and

'cpuld be a laison betveen each otherua school as wvell

. - .
'as share. ideas and attend the other school's depart- °

[ —

. mental meetings{ a sharing of successful teaching tech-

niquea, etc.; a sharing by departments of grades of
studenta whereby the high scheool aends grades of new

tenth grade students to the intermediate school and “the




—
»

intermedidte in turn, sends grades of ninth %raders to -
higb school; and, a listing by d‘eas, of teacher expertise
“in Qrder to use teachers in both schools as'resonrces for

\ 1]

}earning:

-
.
A

In‘the area of curriculum topics, .the third question,

L //

teachers listed such items as the development of, entry axa

rexit skills, the sharing of course objectives and goals (a

number of departments did this),-the development of a -
sequential curriculum outline, graéihg procedures, curri-

culum overlapping, texiboaks, preréqnisites for courses,
’ . I

and developing new and more relevant courses.
: -

_Finally, several departments:planned another‘meéting

in the late spring and some’ departments have planned

»

further ac%ivities?gealing with several of the sugéestions

3

‘ listed above. From the reports it was obvious that lines
of communication were open and flowing and many ideas
vere prednced thet would aid in any articnlationhendeavor.
Howeverg ;'formal eialuaiion was eonducted to netermine

the final success of this activity and it is to that

evaluation the reader{s attention is nqw directed.

Evaluaiion, analysis, and inthrpretation- A _seven-

item questionnaire containing 10 yes or- no,:esponses end

two open~ended responses was administered to a total of

3
e

' e
e
e

, o
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p 127 teachers end department chairmen, representing 14

departmeq;e who had been involved .in the progran of
P art‘i/cula.tio,n between the schools. There ‘was a 98 per
- ) cefit response to the survey. (See Appendix U: "Evalua-
" tion Questionnaire Coﬁbined".) " . :
The evaluative criteria for this activity etetes.
that 86 per oent of the professional staff who have been
“involved in meeting and.planning will indicate that :
® ‘ communication had improved by answering 80 per. cent _of’ R
the quesoions on a questionnaire providea. Aﬁplying
these figures, 80 per cent of 127" would be 102 and 80
PY . peg, cent of ten (the number of questidns) would be eight
Thus, to meet’the'obéectiqe criteria stated above, at
least 102 of the 127 respondenta wouid heve to answenp
® L S e‘ight of ’t;pe jcen'qu'estions,affi*rmatively‘ - .
‘ Analysis of the quesfionnaire reveals that 87 staff
ﬁembere'responded'positivaly\to all 10 qdestiona; 21 -
'.» . . resPonded affirmatively to nine questione,' nine responded
. affirmatively to eight questions,“four responded to Beven;
"two, positively to six; three," positiyely to five; and
o " . only one respondhed(,posif,ively to four. Thus, 117 or 92
oer ceot fespondeé’posiﬁively to at least eight of the -

1>

10 questions and this easily met the objective criteria.

~

. )
~

5
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) A question by question analysis reveals some ;
‘esting data. Question one having five sub-que ‘ia
an attempt to determine both directly and Andirectly hpw

helpful a meeting'of this kind betweer the departments

. and personnel of peineg'schools ould be. Niﬁety-eikh

ing had incredsed 94 per

n(nnnn
. acagimer
» AR SEAC

Ll

pef cent -indicated understa

cent felt the'meeting h festered more coope;ation; 91

per cent felt atti
s

des "had improved; 84 pe?\cenﬁ'fgiﬁ
improved; and in answer to the direct§ -

morale nad bee
qusplon of Wwhether. the meeting had improved communica-
tions, #6 per cent answered affirmatively.
In questions two and three, 95 per-cent felt‘such
' " meetings should %e continued, and 93 per cent wanted to j
see.more erograﬁs of this klnd In question feur, 95 - 1
per- cent indicated\that this kind of program was helpful }

. for the exchange of ideas.ﬂ In question five, 94 per cent _— 1
felt that. if time v;r; provided they uould like to have i
more meetings, and finally, in question six, 98 per cent i
indicated that time for euch meetings should be set aside |

in nextvyear'slcélendarl | | | i

| Queeﬂion sever elicited two. kinds of open-snded . %
feedﬁack responses. The firek esked for a briqf |
explanation of any no answer to the previous ten queetiohg_ | ‘i

»
~y > v
' .
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and the second asked for comments, observations, etc. on

any aspect of the program.

-

In the fbrmer, analysis revealed that most explana=
tions for any no answer to the first five questions,
expecially in the areas of attitudes apd morale, indicated
that thgxafeltathane.simply was no problem in these areas.
Likewise, most ell explanations of any no response to the
question of having m~ge meetings, simply indicated‘thut

[
. -

one was sufficient each Yyear.

In the latter question which elicited comments and

obserVafions andlysis revealed ovenwhezmingly positivg ‘

comments such as "The progranm was . help ul and informative"{

"WVe neéd .more programs of this kind";‘"More time 1# needed

for such programs"; and "It's important to get involved

in eﬁ%h other's programs". These were typical of the

comments.made and reflected again the positive percentages

LS

indicated abovel . - g . ) .. .
, o

A comparision of the intermediate staff responses
and the high schopl. staff responses is rdvealing. (See
Appendix V: "Evaduation Questionneire In ermediate"' and
Appendix W: "Evaluation Questionnaire High School" ) 1In
the former ‘there were two questions which elicited a 100

‘per cént posixive response, increased understandings and

o~y
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Among the intermediate staff the lowest percestage, 87
registered in question T e, improved morale. This same

questipn elicited the lowsstvpercentags response, 83 per

cesé, among ﬁighischool personsel.- All other percentage ‘

responses ranged from 95 per’cent to' 98 per cent among’

iptermediate_school'pefsonnsl and from 90 pe;‘g%nt to

9. ;er;cent among the'high school staff. -- )
A further analysis of -the responses from eacﬁ\of ; .

th; 14 departﬂents from both schools who met togetﬁersis

even more revealing. The 1/, departments are Art, Business,

pispributive Education, Enélish; Foreigh Language, Guidance,

Health and Ph&sicai Educatios; Home Econosgzs, Indus%riai

Arts, Library, Mathematics, Musié, Ssisnce, andiSocial

Studies. «{See Appendix X: "Respgnses By Departments™.) -
Thrse departments, Art, Guidance, and Homé Econo?ics, ..

representing 19 staff members gave no negative'resposses

'and this gave a 100 cent positive response; th;ee- ‘ .

'departments, Business, Healtf and Ehysical Education, and

Math representing 33 staff members gave only one negativwf

response each and this,gives a 99 per cent positive re- .

sponse{ three departments, Foreign Language, ' Library, ’ ‘ 1
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and Music representing 19 st&fftpembersAgaie‘two ﬁegav

tive responses each and this gifes a 99‘per-cent posi-"

tive response; the Industrial Arts department represent-

» -

ing eight staff members gave three negative responses ,
"and this gives a 98 per cent positive response; the
Science department representing 12 staff members gave

—

five neéa@ivé responses and this'éives\a<96 per cent
posit;ye respoagzgith; English a;d Distributive Educa-
tion depaftmepts representing'ZA staff ﬁembérs gave
eight negative respdnsehveach aﬁd this. gives a 93 per
cent positive response; and fihally the Social Studies
dep;rtmené repregen}iné 12 -staff iembérs gd&e 28 negwj

tive fesponses‘and this gives a 77 per cent positive

é%sponse. It is interesting to ndte that in 13 of the

11 paired départmentf in .both #&chools representing 115

ghtaff members only 33 negat ve~réspon§es were recoraed
out of a péssible 1,150 negative answers (number of
queétibgé‘(103 muléipli@d by nuiber\of staffmmembef
respondents (115). Coqseéuen&li, this yields a positive
?esgoﬂse of 97 per cent. Even when the Sscial Studieé
department is included in thertoté}, ihe positive re-

sponse is still 95 per cent! ‘ .

In rey&ewink the analysis and interpreting the

-

I'e

»

i
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results of theiguestionnaire,,it is obvioua that the

objective was highly successful on several dimensions.

»

The basicfpurpose for meetingnand planning together was

K

to help improve communicitions And as seen from that -
® A

statistic 96 per cent felt the program accomplished its.

€

purpose In addition, 94 per ‘cent or better felt ‘that
as & result of meeting and planning together understand-'

ing and cooperation were increased and attitudes improved.
In contrast only 85 per cent felt morale was improved but
in most cases,this was/because‘those ‘meeting -and planning

felt there was no morale problem and hence marked the

-

ritem negatirely.

"1t is also obvious from the open-ended responses
that thesc méetings are helpful in the exchange of .ideas
and that they should be continued on a permanent basis
each year, being ‘included in the preparation of the
yearly calendar.:

' The intermediate school personnel'responses and. the
high school personnel responses wire relatively very
simiiar with the intermediate school regietering higher

&

positive percentages for every item This was also

borne out in the percentages for each department as the

intermediate school departments each recorded a higher

‘e
¢

N .
L N .
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: 4 - positlive re_eponse/than thedr count.erpart in t‘he high ~ N

5 |
S

s—t:hool. A partial answer for this may be in the person-

. 0

‘, : ) alities of the individuals involved ot the answer 'may - '
o ‘Abe in the fadt that in a nu‘mber of departments in the .~‘
t/° ‘ " high school, some of the (personnel teach eleventh'or . ’
® ' twelth grele students. Consequently, these same teachers
. may feel that the developnent of -an articulation program .
- ‘ _ o between the n]inth and tenthbgrades does not real\l? con-‘ - .
® . ~cern them as mrurohaas thse tenth grade teachers. . ,A - ‘
Finally, in observing the statistics from the
Sociad :Studies department, thei'e was only a 77 per cent: |
o - positive response- whichruas‘1\6 Jpelrcentag‘e’ po.ints below ”
the lowest 'perecentel’ée i“eopnd—qd"for,anywo'f the other 13 ‘ .

" departments. Upon further investigation, the reason

Lt
-

® for such a low percentage became ‘apparent. ‘At the Joint

meeting- the high school department set a negative".t’one

\

by dominating the disc¢ussion and .speaking "down" to the

i \:\‘;\\ intermediate department members by imp‘lying fthet 'the N
S students they sent to’ the high- ‘scho}ol 7ere’ il'l:opre};ared.
T As a result of this.behavior, a negative athosphere F a
o developed in the n:eeting and consequently -was reflected .

in the evaluations. The practitioner had emphesized

this point several times earlier in prelimi_nepy 'meetinge~

.
. ' *
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'with depertment chairmen and again with all teachera in,

% general f&culty meeting the day before the Joint meet- S

ings. Failure to heed this aqunishment is graphically

«illuetrated Ln the reeults of the Social Sftudies depart-

) ent's evaluation. . T ol :
(/’/m Thus, the reader 8 atte tion is directed to the most

-

dominant conqideretion when developing and planning meet-

ings between the high school departments and the; feeder
. i » . . .
school departments. A positive tone must be set and an -

-

atmoephere of cooperation and equality nustt*be established

by those.occupying leadership roles in such an ende&wor

.

|

-In setting this tone everyieffort,snould be expended to
make sure no teacﬁer in the upper grade levels implies
,or‘insinuate;\tnat lower level teacnefs ane doing a poor
job of pxeparin; students for their next educational level.
In conclusion, it, should be pointed out that despite
this minor eet bnck the meeting and planning activity was ,

a highly successful endeavon/in improving attitudes and

conmnmunications, increasing understandinge and cooperation, -

and in being helpful for the exchange of ideas Between
the staffs of’the high school and intermediate school.

Therefore, from the observations gleaned and the

before many helpful and meaningful’results can be realized. -
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»

. kind ‘of progran lhould ‘be - an integral part of any T

» %
)

"analysis of- thc evaluation it is concluded that thia

articulation model,. . ' . o

Inter-School Teacher Exchange

Or

.. Purpose: The purpose of this activity was to ,help
A

Ed

establish more cammunication and understanﬁing between

teacners\of the intermediate and .high school,

- |

Planning and implementation:

The initial planning

for- this activity took place at the same time preliminary

]

discussions were. underﬁay between the practitioher and

1ntermediate principal concerning the January 23 activity

involving the staffs of beoth schools. (See ObjectiVe:

"Professional Staff ¥eeting and Planning")_ It was felt

Do Cs
that' the department chairpeople in their heeting could -

shoulder responsibility in identifying teachers in both

Y

schbols teaching 81n11iar subjects who would be willing
to. exchange positions for a day. .

After the teachers had been identified they would
get together after ihe jeint neeting on Jannary 23 to.

determine which day the exchange would take place,

.

share lesson plans for the day as each. would act as the -

other’s substitute.

-

In addition the teachers would be
able to apprise each other of various aspects of their

i
[ -




N - - ' , ' . ,//
classes, the pchool,'arrangements .for parkin%' etec. .

P thia way they would be better oniented and theAexc nge

.
r s ,
. o

e / - / B

-

o v o -would be more. meaningfnl. ‘ o . // .

o . L
e S It was decided that. the prbgrah would be initia;ji/(

P
1

during a aix veek period between February 1 and Marc
« i) * S
‘ 15 and fqrma ‘were, provided for reporting who would be
® . : .
g - involved and when the teacher exchangea would take place.

.
[

(See Rppendix Q: "Teacher Interyisitation R port Form“ )

Thig form would make it possible for a ropriate person-

® * . oy
' . " nel in both schools to. be informed gnd wouid enab;e each

A

principal to: know when to distrihute evaluation question~

naires to the,participating teachers. . },

4

After’ the January 23rd meeting a problem developed\

Co ‘ Several teachers felt that rather than a teacher exchange,

-
-

. 8B observation day needed to be provided. They indicated ..

;thia would. be more meaningful and - would free them to ,\
— eimply observe and talk with other teachers and ﬂot be
T ' 'burdened with,having to actually teach classes. The

LY .

- practitioner explained that one of the reasons for set-.

- X
-

. ting up the progran in this way wae financial. An ex- -

* ' change progra: would cost no meney whereas an obaerva-
L. tioh day vould cost the svstem money for a~eubetitute.

v Inﬁaddition, some of the intermediate teachere felt that'

L4 . b .
. s P , N F P -
- ‘ PR ’ [y
.
.
. .




; thexégyu}d get feedbe;k f{om,iheixme%ﬁdents who were now

‘“:Ninxolved;\ It is this evaluation.ﬁﬁon which the reader

59

* B - . K
-

vhile the exchange might be beneficial to the high school’

»

‘teacher it vould ‘not be so beneficial to then. Hove\\;

'\

most could see the benefit vhen it vas pointeq out that\
\

in the high school and establish an initial relationship
with ‘the high school department. '
bgfsequéntly this .feeling was present among some'of

A
the teachers as the program was initiated duﬂ{J; the six

"weeks period from February 1 through March A5..- Tventy-

tvo teachers representlng six department; vere involved
#nd .the.program was accompllshed with no problems at all. \‘ 1

On the appnoPriate day the teacher‘voplp report to '
:he exchange schbol and be met by the éepaitnenﬁ chair-"
- : - L4

1
person who would briefly orient tne‘teecHQ} concerning A ' !
. i |

4the5department, make appropfiate<ﬂntfoductions, take the

¢ B

/ tehcher.to the room, plan to eat -lunch with the teacher,”

and-gener

1
1
1
1y 'make the exchange teacher feél welcome. -" {
|
1
|

'The teacher thean goes .,through the schedule meetlng each VA

claae;dhaving'lunc \and becoming pert'of the staff for

[y

: . |
the day . ) |
|

|

. At the conclusion of each department'e exchange N

visit(s), evaluation forms vere given to each teacher N o

-

should sow facus. - - , . : ./)
R < . . N [ /
. s

~
Y e
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. Evaluation, analysis, and interpretation: A°10 iten

- questionnaire eliciting 10 yes or no responses and two

open ended responses was administered to 22 statf nembe.rs
of the inter_mediate and high school within a day or two

of their exchange visit. Eleven teachers from each school
® participated repre‘senting the following departments:

‘ four from physical‘ education; two from English and math;

one from foreign language and science; and one librarian

P - \ from each school were involved in the exchange program

R, for a total of 22 instructional personnél. There was a

3

e 100 per cent résponse:‘to the sur%fe'y. (see Appendix Y- : e

® ‘ : Q»Evaluation Teacher Exchange Program”.)

~

v

- ’ .The queotive criteria stated that- "80 per cent of . ~
the participating teachers vould indicate positive mtti- \ ‘

® ‘tudes in the area of cox nunioation and understanding o ) b
vi.tli their paired schools by ensvwering affirmatively 8%

. o per cent of the questions on a questionnaire provided",

) Applying the percentage criteria would mean that 18

teachers (80 per cent of 22 teachers) would have to

respond affirmatively to eight of the questions (80 per - :

C © 7. cent of 10 qmestions) ir'orde¢s to.accomplish the object-
L. § :

ive successfully. , , . . 1

’ 1

i

[}

‘Analysis reveals that 12 teachers responded affirma-




-

. cent felt More

between’the éﬁo.

-~

seven; one fo six, and one to’only four. Consequently, .’

. / :
19 or 86 per cent responded affirmatively to at least

A Y

eight of the 10 questions which meets the criterion linits

established . ~<\\\

A quegtion by question analysis is more revealing.

P

Twenty-one teachera or 96 per cent felt that the ex-

change program had helped establish a line of,conmunica-
tion between the Lchools arld gave teachera\a;better under-
standing of their paired school. Nineteen teachers or

86 per cent felt the program had established a baeis for
the beginning of a spirit of cooperation between the °

schools and that the program was worthwhile. Twenty or

‘91 per cent recommended that Gtﬁer teachers be\ﬁnvolved

in the program vhile only 1s. or 82 percent wanted to' see

the progran expando- 'venty 1t or 100 per cent felt

-

tkat the progranm evelop a more understanding

attitude toward school. Twenty or 91 per

s nature should be develoéed

”oijéz per cent felt they'
nov had a "better Y ee

before the program. . ] 1y, all of the intermediate"

A
D

~, " -,

A

®




teachers or 100 ﬁer cent indicated they were, able to get N\
I ‘ "feedback" from the students at the senior high and all
high échgol te;ehe£s or 106 per Eent felt'that the inter-
fediate students benefited by asking questions about the
. high school to which they,uould’be going in the fall.

Before discussing the two open-enéed questions an
observation should be made relative to a combarison of
responses between iné;rmediate and high schaol teachers.
® The inf'.ermediate~teachers were overwhélmingly‘more posi-

T ' tive in their responses than high ‘school teachers. There
we;e 16 "no" responses to the questions and of that number
) the intermediate teachers had only two. Nine of the 11 -
l participating teachers resande affirmatively to all"
questions while two responded aff ativeiy to all but

® one gquestion. The high school teachers had 14 "no".
: |

responses. Four teaéhers marked 1 resﬂonses positively; - -

three marked all but one positively; one all but two

. \;Cfitively; two all but ithree positively; and one marked

dhly“th;ee of the 10 questions posltively.

Returﬁrng to-the anaiysis, open-ended question mnine

® 'sought a reason for any zo answer. The responses were

revealing. In some cases teachers indicated some pro-‘

-

\?3 blems in comzunicating with their paired teacher.
~N




° . o ‘
: Several teachers indicated the program was larg-e enough
without expanding it. 1In resﬁonse to question seven of
Py ‘having a "better feeling"' about the pa’ire‘d scho‘ol as a
=~ 'result of the program, several éimp].y felt that there
zas no change in'their fee.ljingﬁ’toward the other schc;ol.
® ( Two felt their feelings had changed ‘in a pegatiVe ‘manner.
Responses to quegtion 10 were interesting and infor-
mative. There were many positive comments such as' "excel-
® * lent program", "usefu} and'enjéyabl\e", "contributes to
better understanding", "educational angd insﬁiring”, "a ] -

worthwhyle program". Several teachers wanted the program

® expanded into several days: rather than just one day

, ) o
% while another felt a student exchange ‘program would be

o 1ike to have a day of observation in the feeder school = -
unencun;bered from ‘any teaching duti_.es during which time
they could observe other teaching techniques and share -

o ideas with their counterparts. This would take place

prior to the actual day set aside for mﬁ‘lfe‘"”e’;c‘hange".

In ‘revi;wing the analysis and interpreting the data

. N -4
o . . this teacher exchange program wes most successful. The

o
s

. |
beneficial. Finally, many teachers felt that they would L 11
i

J

J

k

|

|

l

1

1‘

|

‘ - . , :
primary purpose was to develop positive attitudes between -~ I
/

« o teachers of paired schools in the are'&'é'(l of understanding

.
-
o y :
'
.

[y
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and communication\. Ninety-six’ pef cent of the teachers
— .. felt the progran accomplished thig goal. 1 In addition,
N every pai'ticipating teacher fe]:t that as a-resylt of the
program they 'ha'c‘1 '‘a better understanding of their paired
sehool. ;
PY B ‘ ) It is interesting to note two ancil}.a;y éensequences
. of the program also. It is obvious from the data that
intermediate teacheﬂrs i:elt they were ahle to get "feed- )
'® . back” from 'students who had previously attended the
intermediate school. It can be assumed that such feed-
back will. be helpful to the intermediate teacher 1in

T

® plgming for their' students. Secor?c/ilz}, the high school
teachers felt the intermedisate studehts were helped and
benefited from being:ah}e to ask é{zestions_concernin_g

@ L the high school. Thue;;: the program provide-d ‘an'opportunity

»

for another "contact" with the school to which the student
wt;uld be going nex't year. -~ Again we<ean assume this wbzf?.d )
9 L have a ’positive- effe'ct‘on th‘e smooth movement of students
from one educatiehal level to the next._
As noted earlier, intermediate tee/chers were much

o more positive in their comments and responses than high

- school teachers. The reason for this may lie in the .

R

fact that high school teachers in some c‘ases may_ perhape

. - ‘o
‘ [y [N N . ‘e N ®
B




and in a different building than they. Thus, this would
P . ‘ be reflected in their re é&nses.
Replies to the'open ended questions indicated the
overall positive reactiop to the frogram. It is most
P ‘revealing Eh%? many of the p;ogram participanté fglt the
need and desiraﬁility to have some observation before
the teadhiné exchange would take place and certainly this
) ot would éeeﬁ fb strengthen_any program of sqch a nature.
Conseqﬁe;tly, in planning £heSe kipds'of programs, o£—
’servatidﬁﬁaafs, as well as'exchange days would seea to-

be the best combinstion and yield the most,positive ' '

-

results. . ) . ’
Finally, it is concluded that as one component of
() ) any articﬁlatioﬁ endeavor a program of teachér "observa-
tion" and "exchange"” should be planned and iﬁplementedn
4 ' ( Such a program should develop posiﬁivg attitudes Betwgen
o _ the’orofessional st;ffs of paired schools in the areas

——of communication and understandings.:

Currieu s Familiazitz of'?eeder SchOol Pg;_ggggl

) 2
L) 65
) i T
"look down" to a degree on thwse teachers on a lower level
]
1

¢
e o Purnose. The bas:Lc -purpose of this objective was
- . #tb familiarize the feeder school.guidaqpe staff &nd v 0
e ) ~ eurriculum &peqfalists with courses and course level /”‘3 " P

. . ‘ ) ‘ ) s ) ) . " B .. ' 11
®.: ' - ‘ .« . . ' .
‘ :

!

|

1

1

’

a‘
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'senting such a program to all secondary couiselors, cur- . ) ]
%
|
|
|
i
|
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offerings at. the secondary school laevel.
’ , |
Plannirng and implementation: In order "to accomplish

’

this objective the practitioner met with the director of

secondary curriculum for the school syﬁtem to determine %&’q\ ‘ .
S

how best to insure that guidance counselors and curricu=

lum specialists would become knowledgeable of eurriculum

offerings. After several talks the director vished to

"initiate a program with this objective in mind. There

had been some discussion in previous years about devel-

~ wping a program city—wide which would accomplish just

such an objective. fherpractitioner agreed and would
provide assistance in planning as well as Pe reeponsibie-
for the final eealuation of tie activity. \The basic
idea for ‘the program ;as‘to have the-subjeot area-super-y
visors for.the school system play the major role in pre-

” ‘ 1

riculum 8pecia1ists, and other AdministratiVe personnel

of the school. o -
E ; <! ’
.In November ‘the basic concept was presented to all
subject area gsupérvisors at their regular.inqtruotionall
. PR - . ’ h

meeting. Tney endorsed the idea unanimiously. At an- . _ "

other meeting in December preliminary ﬁianning began -

for the activity and a tentative date set. oo




personnél a preliminary plan wes advanced b}lthe director
-, of seobndary'curriculum for the program to be held February

26. The plan called for the program to be condutzted in
\,two parts, The first part would consist of orientation

sessions beginning at 4:00 p.m. and continuing until

6 30 p.m. ‘The second part of the program would be a

dutch treat dinner followed by pertinent’reﬁarks from

the superintendent'and assistant superintendent for
‘instruction.

In‘the first part‘of the program three sessions of
approximately 50 minutes each would be provided and the
participants would‘te divideégz;to four groups. ‘The' |

presenters, representing all subject areas, were grouped

g - LR , .
into three categor;esj;’the humanities, the-sciences,
" and ‘the vocgtio Within each of these categories a

certain amount of time was given eack{presenter for
* their particuffresubject area. It should be pointed out

7 . J .

\ e

\ A hat . v ]
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\

\ ;

- . "In January after input from various echelons of . -
|
|
4
|
|
|
|

that the vocational group actually vas. sub divided 80 4

\

‘that there were\tVs\gectiona gf this .group. 'The’ rota}' o j
Vtional arrangement of the groups wag- such that at the nitk*ﬁ%%;ii
end ’ of _the” two and a half—hour period all participsnts

would have been rotated through all tha stations. _For. ; :

I:.'l




o S R ‘
‘ a further clarification of this rotational arrangement
the readers attention is directed to Appendi; Z "Cur- /,ﬁi
.- ) | riculum Workshop Program". 1 ;/' -
ﬂ Again, during this meeting seteral other items were ‘
'.'2 pointed out and discussed. First, all subject area super-
® ‘ visors needed to b'e.sure and keep'in mind the basic pur—

. poses of the orientation . These were to transmit-to those |
, attending the eessions pertinent information about their

-

) _ subject;. to clarii‘y scope ‘and sequence with the discipline, .
to outline program or career pdssibilities with the disci—

pline, and to sell the subject area in the most iﬁforma- .
;-
) ) ' t.1ve and interesting manner possible. Secondly, space

reQueets needed to be made knovn before final planning

. could take place ‘as well as’ requests for audio-visual

-

o . : eguipment. Thirdly,\aesignments were made concerning

responsibilities for seeing that name tags, rotational

+ - 'y

rassignments, invitations issued, etc. would be aceomplighed

Y

@ ‘as vell as contact made with food ,services.ier their plan- Tk
. 7 ) . ) ' b *

- ning ‘of - the meal. Finally, ‘a time was set for a last . i '{.

! 3

. meeting to wrap up planp for the activity. ‘ .

o . - ‘ K On January 20 a finsl meeting was held‘ It vas:. N 1

ta
v L)

discovered that all of the assignments had be%n gomplete& "’ . JJ
l

- In addition each supervieor briefly preseﬂted the scope
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and sequence of his subject, explained any chenges in
his discipline and clarified-any areas of concern to
COunselors in. their spring registration. Additionallyy

the subject Area supervigors. declded to use visuals

whenever possible, prepare.concise informational "hand-
outs" where practicable, use department.chairmen where

desired, and adﬁere to a particular time schedule.

\

(See Aﬁbendix‘AA: “C rriculum Work8h0p Hand outs".)

4

On February 2 approximately 65 guidance counselors, >
adminlstrators, ang central office personnel participated -

in the currlcu}EE-workshOp. As they,aynﬁved, each parti-'

.

N : . ). . X
cipant was given a - name tag on which was a number designat-

ing a greup.assignment,ta program in which was listed the

rooms designated for the vsrious énohps,and/an’gutiine
of the pr0gram_for the session (éee Appégdix %: ""Cur-

r1culym@Workshop Program".) " The particlpants were then» -

.

di;eeted to the prOpen foom. After a brief expl

began’ thelr rotational sequence.:
The.woskshop began bn time and the fotétipnaldphas ’
% . ! -
kept to the time Iimits established. At the conclusion

of the last rdtationalYSession an evalﬁation form was

>

't’ ' v R . * . A ’Lrl) . ’
. completed by guidance counselors and chrricukum*Speciglists.
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T - and returned to the pr‘actitioner. "It is to t‘hat evalua- '\
. tionoattention is now directed. - L - .
. ] ' ) Evaluation, analysis, and interpretation: A nine |
iutem questi;nnaire eliciting seven yes or no'response's, s R e
and two’:open—ended responses was administerefi to 31 )
@ 7 o guidance counselors an<i 12 curriculum s’pecialists‘at the
conclusion of the last activity. There vas a 100 per
“ ce&nt response_ to the survey. (See Appendix BB: "Course
® \ Familiarity of Feeder School Personnel".)' .
The evaluative criteria states that 80 per cent of /
o : the guidanc5e cbunselors a‘nd cnrriculum specialists will ) ’
o /ﬁ .~ be familiar with coursés and course level offerings by
1 1 answering affirmatively 80 per cent of the questions on . -
\ a questioﬁnaire. Applying these figures to arrive at\
_. 7 the minimum criterion level to accomplish the objective
successfully, at least 34 of the participants (80 per n
. ) . cent of the total 43 participants) would have to reSpond"
o E affi-rmatively to six of the seven questions.w ' ' ' , .
' : ) Analysis'of the questionnaire reveais t{hat 39 partdi‘c— ' ’
; ipants responded. affirmatively to all seven 7qu~estions.;.ﬂ _
., one m'ax:kegi ~five;affi_rmat’ively, S}le, three 'aiffirmaitivel"y, " 5
‘ﬁ " | Yo onve"iix"a‘rked two‘affirmatively, and one m’:;keé only on’e .
. 'af'i‘ix“mativ‘e»ly{. .Since 39 or 91 per cent marked at least- . ‘
. ) ) L . ) \”_ .




v ’ 7 - .
8ix of the seven questions affirmatiVer, the objective
EE T L vas accomplished within the criterion limits established.
. A question by questibn analyeis yield‘.the rollowing
. ’- : ‘informationn All 43 respondente or, 100 per cent indicated
° 'M in queetion four that they had become more knowledgea'ble
o . about some courses. In question five, which w_asnonly
for guidance counselore, 51 or 1&‘ per cent felt that . .
as a result of the program thsy would ba better able to‘
® c ‘advise their counselees about elective subjects. Forty
reepondents or 93 per cent felt the program was both
informative and worthwhile &as was asked in questions
Y \ one and two. Forty respondents or 93 per o.ent indicated*‘
| in q'uestion three that. they were more familiar with

L z- D)

course offerin.gs noy than bafore the program“ Likewise

®e in question six 40 re!pond‘ents or 93 per. cent»indicated
L L ‘ that they felt they had a .bgtter understanding of the

| Jtotal elective program, .88 a result of this activity.
e - . Finally, 39 or 91 per cent indicated in question seven Co
| | | that the programryas a good way to familiarize the . .

N «

b -staff with courses and cfurse lbveil. _offerings.

' B ! - . In response to the open endsd question °18ht’ the \
| - A
|

part of the _progranm moet beneficial to the‘ respondent, -

a number of. individuais indicated the sequencing of .




“and curriculum specialists faniliar with courses and - *
ufelt this was accomplished. All of the counselors and x
. be better able‘to advise their counsolees concerning the-

.the program. Thus, this objective was met totally. It,

|
|
i
i
|
' be held earlier in the year and instead of having it after , ;
|
|
|
]
%
|
J
1
1
]
|
i

courses, and course explanations wasAZAf} helpful.- Moat

. -

commented. that all was beneficial. The response t'o ques-

~ -

tion nine eliciting suggestions for improvement to the e

program, ovenuhelmingly centered on having the program
earlier in the year and having it iduring a staff dovelop-

ment day when students would not be in school. - . .

»
N

In reviewing.the.analysis of the questionnaire“and
jaterpreting the results it is obvious that the program.
wag most successful on a number of dimensions. The basic :

purpose of this activity was to have guidance counsélors

.

~

course level offerings. As can be seen from a perusal

4 AN

of the statistics, better than 90 per cent of both groéoups

~

currfculum‘specialists indicated they had become more

knowledgeable on some courses.

{

A1l of thé guidance counselors indicated they wouldn

N . I

electiVe programs and this was the ultimate purpose of

.

)
x.h N -

also can be pointed’ out that the program should probably

lsohool thought | should be giVen to incorporating such a .




\part of a staff development day‘'when students

program a
<

would not be 4n, school. o

: Consequently, it is concduded that a8 part‘:f any .

.

articulation program such an activity as_described above

would be effective in familia;ki:ng guidance counselors .,
h

nd<curriculum specialiste wi ourses and course level
t o

ings and, should .be planned if at all poasible tor -

a staff development Gay in the school calendar. o . ’ K

\ . .
. .

fSpring Orientatlon for Rising Tenth GradeaStudents S '

Purpose: The purpose of this objective was t6 have .
rising tenth grade students become knowlédgewble of re-
quired and elective courses, graduation requirements,,“ A

course descriptions, and the student activities progral :

of the high school they will enter the next schopl yerr. .

Plannigg and zi.mplementatiog_:'r In approaching this
objective the , titioner along with his assistant

»

principaf for curriculdm and direetor of'guidanfe real-

'_ ized quickly that the successful accomplishnent 6f this

fo ’

activity would depend to a large extent on theig anning
[ f

and coordination erort cooper&tifely developeﬁ between

. the'interéﬁ;iate and high school. Conseq ntly several ’

1eetings nekabd to teke place.so that the adninistrative

,anld guidance pereonnel of . both schoolq could dovalop

. .- . . R

(4

83 ’ . ". \"/



.such a program cooperatively.

Howeveér, before these meetings could take;pl:ce
some preliminary planning needed to be conc}uded Py the
practitioner and his staff. At these meetings held in
December it was felt that the above purpose might best
‘be accomplished thnough an orientation day invoi;ing two -

phases. Tne first-phase wonlg be establishing a nnmper
of_stations'tﬁrough ;hich the ninth grade students would
) ;otate spending a certain amount of‘time at each station.
. The students would be divided into the appropriate number
of groups and rotated through the schedule...At each T
iy : .
@ _ .station various currieulun offerings and programs avail-
able. for tenth graders would be explained .by high school | ;\
students who elther were in that particular program ors 'l? ‘

H

) L ﬁad been in the program. It wag felt that such an
' P L ) Y
arrangement qight be more meaningful to the students and *

help them be more knowledgeéble in choosing elective ) "

® subject ofrerings apnd programs as the‘y began their last

. L
- " three years of secondary education. ) : S

- é

£ Ve .
'

o / ! The second phase of the activity wonld be an . - :’," 1
|
i
i
i
|
1
4

3 .

L 3 ‘assembly progr in "two parts.. “First a_slide 'show . ~ "\

~
.

' ; ) p;esentation.with sound depictiﬁg"tfairiiih_s'_stuglont'-.v
A . Lo, . . “ . : ot
* ‘ . activities at the high scho Secondly, -a presentation

. R . N - . -
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¢ of' graduation\requirements‘i;ncluding' a discus\sion.pf :
) - required amrd elective ‘subj~ects and- a ppesentat‘.ion of
° . the activity progranm. In‘ addition a guidan‘ce handbook
’ ' _ whieh would include all of- the above items.would be,
) _ distributed. ° : ’
® -~ After this preliminary planning in Deceﬁ.ber the °
: - first meeting with the feeder school to cooperatively
‘plan this activity (although some preliminary planni-ng_ ‘ L/
PS had taken place between the two princlpals and one or )
_ / two staff members) t‘oak place in January. The meeting
o was held at the intermediate school with several members.
Py ' of‘the‘intermediate guidance staff,.incxludin'g the guidance
' M ~ director, the principal, and assistant prin::ipai for .
\instru‘ctién. The high school was rep‘rese-ntéd by th'e ’ ) i
® 'principai, -the- ;ssistant principal for ins‘truction, and
guidance director. The plans for the activity were
d;scusséd as ;utlinpd above and warmli received by the
. “intermeaiate staff. The i'n'teru;ediate counselors t.hrough’ : y
individual aﬂd group conferences had the r'esponsibility‘ -
. of seeing that the r‘!._s\i'ng tenth graders were avare of
e " required and ‘elective courses, graduatioﬁ requilrem‘nté'; T
v - end course dg.script:ions. They felt th;t the proposed . 1
- , " progfam ‘would supplement and comphli'men:b this eféort on' ' <
. . 1
: " 1




elated with the possir -

their part and cohsequentiy wvere

bilities such a program offered. After a few minor ad-

Justments and suégestions final agreement was reached.and

tasks assigned for the cogperativé endeavor.

The intermediate school would arrange for.six sta-
tions to be available,.divide the ninth grade class into
. . \ ‘

8ix groups, arrange for appropriate teachers to be in

»

each group;ksee’that,ggidance handbooks would be distfip-

.

uted, and see that other necessary logistics for the

Seetivities were cakried out. The high-school would

p{ovide ths program format for both the jjjf:ﬁ%{\iié the
. - R |‘,\»

grou¥ rotational program. ,,,¢»¥”},

. The date for the activityuwaé set for March 3 and

a last meéeting between the ‘two scﬂoolg set for. February

(S
It was then necessary. for the bractitioner and his staff

to finalize sevéral\taéks falling in their realﬁ‘af‘f, o
\ . . . ., . . -

" 23 4n order ,to make final preparations for the ﬁﬁdgrém. ’, ' ‘_i
|
)
|

. . . .
responsibility. fo C T o

o«

L The fr?at task was'developing the asaembly program -
1
|
|

/

yﬁose purpose vas to help the nintq grade students be- .
, ’/’ Y
, cone knowledgeable of‘g;aduation requirements including

the number of required and elechive .courses and to know /{, “°J
vhat was available to them in the student activity program. %
. ' ) S |




1?ne_g4idance staff was assigned the responsibildity om N
the progra ofupre?enting the former vhiie the activities
director and SCA p\esident were given respon&ibilit} for |
the"latter. In adetion the yearbook staff and sponsor |
had°teen assigned responsibiiity for developing a‘soPnd,
slide ‘show presentatibn,depicting student activities at

,yhe high school. , This would become part of the assembly

program.

The second task in preparation for the orientation .. -

day centered qen the development ofwehe rotational pro-

‘gram uhose*purpose‘yas to inform the'students of elective
courge content and availability of such. The congensus
v r

was that this could~- ~best be accpmplished “Yhrough a meeting

-’ .

/
with department airpeople. Klrea&§ it had been decided

due t6 space and time requlreménts/at the intermedtate

school ‘that only six gtations: twould e, availaide .and

(3

timea  only alld%ed for twenty minutes in each station. .-

+
- o v s

Consequently, 1t was determined that art and’ musicjr

* -

would be one station, business, math, and science another, :

physical @ducation and military science anothsr, in

»

arts still anpther, Qnglish”.foreign language and socia

: studies st111 another, and finaily honme economies\:nd

N * -

distri&utive education, the 51X h stati°n3 ‘(\\i A




s - . LY

As mentioned Earlier,each.station would be manned

by several students who either.had the coursee, vere - .

taking the courses, or vers knouledgeable concerning the '

-

, courses. It wonld become the task of the chairperqon of
" each department to identify, select, and work with the

lrigh school students in their presentations of thede -

L)

courses to the intermediate students ,

Ihi:‘meeting with the department chairpeople took “- L=

£

place on February 18 An explanation or the purpose and

N

requireme\be of the program'was ‘didcussed. The idea was_,

]

received enthusiastically, and it was decided that tent

grade electives would be emphasized but the»sequential

. programs would be mentioned, especially in husinessh
- - .
distributive education, and other ‘vocational programs;

The amount of t‘Le allotted each department as well as

"~

vhat vas expected was handed out and discussed. fSee

Appendix CC: "Emphasis on Spring Qrientation Program" )
* . Finally, . the names of all participating students
“needed to be turned in one’ veek prior. th the program 8o
the practitLiner and other staff‘nembere ingelved in
,this activity could Peet with these student presenters
This, meeting took place several days prior to the ﬁrien—
~ tation programi At the meeting‘the practitioner went




over the program for the activity when and where to .

agssemble on the day of the actiVity, various logistical

problema, and answered any guestions which the studeptaw
raised.

On February 23 the practitioner, assistant principak

for instruction‘and director of guidance met again Qith

~ the guidance and.adminiatrative personnel of the inter-

-

mediate school. It was at this meeting that teacher
F -
assignments were made to he}p superv1se in each of the

.

six stations and final details werd concluded conoerning

‘distribution of the guidance handbook, and forms for the

evaluation of the activity.

On March 3 the orientation program»was carried out

. auccessfully The high echool students‘grrived at the

intermediate school in tine to set up their atationa and

N,

the intermediate students began the totational phaee of

the orientation day activities. (See Appendix DD:

“Rotational Station Assignmentst.) At each atelion the
high achool students explained the varioue coursea to

the ninth graders and- anawered amy questions ﬁhich vere

raised. In addition each ninth grader had been given

the “Guidance Handbodk" which had been developed by the

v

practitioner and his staff. In it vas lx:;ed each *

.o,
) <
. . f . -
Y.

jo—

[y

P




< elective subject along with a description of the course. .uﬂ ;

(See Appendix EE: "Guidanee Handbook" ) The rotational
phase of. the orientation program lasted all mor iﬁg

At thé conclusion of lunch the second phase of the ~

3 [

N o orientatlon program was initiated ‘with the‘assembly. o
"Each student brought his “Guidance Handbook" ‘to the asstmbly

and in addition was given a 1ist of student activities o

«

. available at the high school~' (See Appendix FF "Co- C&fﬁ
‘ \
ricular Act1v1t1es Available at Warwﬂck" ) .After the
i
"practitioner 1ntroduéed apprOpriate personnel the SCA x

president and vice- presldent explalned ‘the student activity

-

program and the gu1dan¢e director explained the graduation//’ —

requlrements 1nc1ud1ng reguired and elective/courses and

’

/
raduation re-

credits. The students were reminded‘that

courses could be found in the MGuidagce Handbook". The .

\
N\

assembly program vas concludedei ' ‘'a slide shog,preSenta-

. tion of activities depicting'sﬁﬂgol life-at Warwick High
- N & N

School. A : ‘ / N ) | T ’

The next day a random sample- of studenj; wére sur-

A

veyed to determine the ;elative success of’ the spring
. t

" . orientation progran}//It is to that evaluation the .

» . B v
reader's attentio?xis directed. o " ‘ o o
A U - '

.
’ M o ‘ “ . .
- -
. . . v - '
. » *
. . . .
-
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g EraluationL analysis; and’ interpretation: A/,1O item

questionnaire eliciting 13 yes or mo responses and .one ' ’

open- ended response was administered to 101 ninth grade
P students the day after the orientation _program was held.

The students were randomly selected by taking every fifth - )

® name from a list of all ninth graders who attended the

L 4

‘pr,ogram. (See Appendix GG: “Spring Orientation for
Stude‘rrts‘ Evaluation Form" )

o T - “The eva.luation criteria states that-80 per cen?/of , ‘

P

the rising tenth gra.de students will indicate they have

knowledge of requ1red and elective classes and course

‘ ’ descriptions, graduation reg_uirements, aid the student
activities program by afflrmatiVely answvering 80 per

cent of the questions on =a questionnaire. Applying éhese

9 A figures to- arrive at the minimum cr1te.rion level set in ‘ .

K . order to accomplish the ob;ecti:te successfully,' a.t least < e ’ ),

¥ —

81 students would have to respond positively to at least /l'
o 10 of the A3 response:/ (80 per cent of 101 student;/ ‘:
: N\

) (81) and 80 per cent 13 questions (10)) L o

‘e

Analysis of th questionnaire re'geals that 49 responded

® affirmatively to 11 13 questions, 22 responaded affirma-— s ".

tively to:12 questions, 13 replied positively to' 11 .

estions, eigh%respondp’d positively to 10 q’destions, N




o subject and an’ elective'subject.- When asked whetHer they

five responded positively to nine questions, two té,

eight questions, one to seven, and one re8ponded affirma-\'

tiVel to only six questions. Si 2 or 91 roe nt
J J q ‘ nce9\o 91 pe e

v of the students re8ponded affirmatively to 10 or moré.
or, the questions, the pbject criterion was easily met.

The data is more revealing on & question by~ question

analysis. One hundred one or -100 per cgnt of the'student

| felt that the program was helpful and yorthwkile; 97

or 96 per cent felt the senior high studenﬁs presented Y
the’ coursés in an understanding way, 85 br 84 Per cent
felt they had a better idea after the program than be-

fore of what courses to sign upsfor, 95 or 94 per cent

\

felt the guidance handbook was beneficial to them; f

W

‘or 97 per cent indicated the program should be puesented

’.again ﬁext year 'to ninth grade students and‘that they ’

)

knew how many total cﬁeditshwere required for graduation,

i
\

*

95 or 94 par_cent felt they had & better idea abotit’
required subjects, 97 Or 96 per. cent felt they had a
better idea about electiVe subjects, 92 or 91 per cent,

/ .

a, better idea about graduatidn requirements, 97 or 96

per! cent felt they knew the diffarqnce betwedn a uired

L3 »

JeN
4

0
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82 studenbs or 81 per cent indicated affirmatively.and
when asked if they knew what extra curricular activities

" were available for .them at, the senior high school only

73 or’ 72 per cent anSWered afflrmatively. (‘ ¢

1

Responses to the open-ended question vere vgried

and about a third responded.i Many eXpressed a great
satisfactfon with certain student presentatlons. Some

felt 'that they could not hear all of the presentations’
e

+as well as ithey would have llked while others felt more
time was rmeeded. Mosﬂ'of the comments were positive
1ndicat1ng appreciation for such a program and reflecting

)"largely the positive precentages in the questionnaire.

'In rev1ewxng the analysis and 1nterpreting the results .
- {
the program was mbst successful on several dimensions. “

. L .

First, aLI/rﬂudents felt the prognam vas helpful and

‘worthwhile and 97 per cent even ind1cated it should defi— "

[ B »

nitely b7 presented each year. The .studént tp student

present tions Were’received positively and‘generated ‘, a
. enthu iastic support frnm the students.' Secondly, it is

obvious that becauSe of the program 91 per cent or more
'df the studenﬁs hwd a better‘idea of’ graduation require-" t .

Ly

wments,'reguired courses,and ‘elective coursgs.

. . (S 4
¢ - [y < N

~ Thirdlie the guidancde handbook was felt to be"mo




3
&

; helpful as &tudents indidated it was beneficial in theﬂ‘“

. selection of elective(courses. . ‘ .

¢
N
lt-

-

. The dimension fhat elicited the least number of .
- £ ' - o
. . N - ‘1 23 .. .
'pdﬁitive reSponses‘was the student activity progran.

- [

From respdnses to this quegtion as well as comments in

: the open- ended questi;; it would appear that another .

v 7 ‘ e y

'station ‘should be Set up for just extra ourricular
N . » W, O

adtivities. -Since this approach was succeseful for -

-

Y

. elective coutses 1t seems to follow thgt &his wonld be

]

&
& better way .to 1ntroduce the students to the student S
actav1ty program.. Consequently, this should be" kept in

$ v 4

i, mind in the production of the final an¢iculat10n model

K : ~ It would appear therefore,(that in the development'
; "“'u‘ . e 1 - .t
, of an artloulation,model -8, spring orientation program
L 3 .
for students‘éHSuld be planned and implemented with the

. modificstions indicated above? Such‘a program should .

.- R ¢
famiIiarize _rieing tenth grade students“with rqquired ..

and elective coursea, eéuf%e descriptione, graduatioh .t,

v - . , -

’ requirements, and the student activitiee program. . v

y ) o g% . l',iv r .4
Pdrent Orientatiog TR .- L lf "lu <o
Sy wh - - ‘: -
. . Parpose: The purpose‘bf thfs@objeetivg was tq- give Pl N
s " r - ° : . e 4 -, A
S parente -of incmming tenth gpade students a, knowledge and o ;-
L w7 [l e . . - ’ \
understanding of the curriculum including reguired and ' - -
’ .‘,0 ) @Q‘ - @ ~ 3 d Al * ‘ i
. X 2 ) B : t 4.\I . t,y\ L, . 2 ] h;,_,, + .,1‘
P - = 1 "~.. - . .“\‘. »” , , y -}-‘:‘:‘::’_. - o
o 2 v ! 44*"“ - 2 % e = """3 ' . J
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Ce o, I

'eiecfive”courses, graduation requirements, cdurse descrip-'
C e v 9 -

,,\

ions, general requiréments and expectation§ and extra

s
v

. curricular acjivitles.
'l

Planning and inplementation:“ In ordef to accomplish

a

thlp;objective the practitloner h%ld several meetings

A
e ht

with his* assistant principals and direotor of gu}dance

_to pkan and organize\the activity. The first me tingfwas.
= \ P
“o held in Decem%er to determina stra;eéiés, a@% a tentatIVe

date ‘for the oriéntation, and ascertain the required in-

- .,

puts to accomplish the: objectiven

P \

In lcoking again, at the purpose of this objective

ot

i

2andehaf informatﬂbn needed to be providsd,parents, it

: . a8 determined that this could best be done through ‘

: )
/<small group preseﬁtatlons. Jt‘was also felt that in
- . ’
ordez“zo reach- ag. nany’ perents as possible the same o
Y I .

prdgram would be presented two separate nights, one Qt

the high school and one at the intermédf;te school (the

la [}

tyo schools are twelve niles apart at opposite ends of
¥

the city). It woul? also probably reduce the number of

N

parents at any one locdtion thereby enabling the groups

‘ )
v
. L] f .

to be kept smaller. L . . X .

> q I3 : N /\

e With ‘this in mind attentian vas. focused on'how,best .

V
.

‘to-present the material.in_a meaningful manner: It/ﬁas




» . ) decided that ‘a guid,ance handbook needed to be developed
- which would include a complete JdeJcript‘ion ef all el?ctive

,'\\ - . courses by departments, g‘raduation, requirements with the
‘ . ’ number of required "and elective courses, and other ini‘ormaf-

- L]
4 1

KT R tion about the guidance department. (See Appendix EE'
- » f *

-

4 e amand

. "Guidance Handbook" *')kt The assistant principal f‘or instruc-

) . ’ - tion and direc’cor of guidance were assigned thia task.
Eoow Se_condly, a listing of all extra curricular activitiei, :

° - olubs and organizations available in the high school o
o ' : LI '.r x ' \ , 4‘ '
' needed to be cnompiled \(\See Appendix FF "Co- _curricuyar .’

16

A L Actlvities Avellable at Warwick". ) This task was assfgned
° ] .G_' the a‘*ssistant princi‘pal for’ s'l:udent affairs and the getivity
) / direct%r ‘ Finally, information relatifwe to school‘expetﬁé-
‘ e tions inc:lu.ding rules and regulations and the attendance

U I policy needed to be produced’ (See Ap,‘pendix HH neral
¥ . - quirementl and Expectations For Ithoming 10th "Braders”

¢ A

. . and Appendix 11: "Atti:i:(ii/urocédures".) The aseistant
. G ? .. .
- .

principal for administ ion and the principal\took thie

’ o . assignment. Sgwéral dates for ‘the meetings were diecusaed

« 1]

. ¢ P I as'\fell g -an - overall format for the meeting iteeTff and

. e
® g © the ext mee'bing vas slat.ed for January.
‘ ;U

'.‘Q. » A'& this me.eting it waa discovered that theg tasks

' assigned at ethe last meeting were being accomplished on . .




. L]
schedule., It then remained to determine the procedure

for the night, set the exact date for the meetings, and’

assign final responsiﬁlities.to be completed at least a

< .

" \(pek prior to the orientation programs. The determination.,
14 - : 2 ] .

,was made {hat all parents and school personhel‘vould

assemble initially inm the auditorium to begin the activities

[}

for the night Here the pr1ncipal would give a velcome,
introduce appropriate school personnel, erp?afn the.pro-

cedure for ’'the night, and break the parents up into three

t I
groups.

Each group Vohld circulate through three statigns

steying at each 20 minutes*’ during uhich time- various

aspects of .the school program would be explained, relevant

nmaterial passed dut, and any questions ansteréd. A fourth

-~

20 minute period would be provlded so that any parents who -

wished further clarification on any suhject presented would

tations for such elanification.. Of course, aay parent

';ishing to leave at this tine could do so. -

At ome statidn’ parents would be exposed to various

»
oy

aspects of the curriculun incluﬂing course descriptions, o

I M

. 'reouired and elective coprses, graduation requbrements,

and-alternative programs available. In another station

t

« .. have the op,ortunity to go back to that station or those .5}




3
3

narents would be givea information concErning the-eo- -’
curricular program and all of the activi%ies available

here Finally, at the third. station general behavior

'expected of all -students would be~explained including

specific rules and regulatlons as well as the attendance

X .

}olicy. : .

-~

After the above procEdure‘for the meetings was dis-

cussed and finalized, the dates for the two megtings wére
set. The practitioner had been in: touch wiﬁh the inter-

mediate:principal and the night og March 1 was convenient

-

at his School." March 2 was set for the high school pro-~

gran.“It row only remained to assign final taﬂks,whicn

.were to be completei before our next meeting, set one

v

week prior to the Mérch meetlngs. _The assigtant principal'

.for student affalrs needed to place this date/eu”the

-

actlvlty calendar and to, see the d1rector of adult ¥

reducation and,have Hhim cancel classes schedulpd for_that

night*at the’highgschqol.' The'assistant,principal for

adminiatration wohld see that needed rooms and' spaces P |
\ - W oy
werb provided along with any’ equipment needad for the

presentations. In addition, he wouid have the respbnsi-

bility of coordinating the physical arrangenents with = .

*

tne‘internediate school staff.. - . o Tt

-




-

£ o

- ,The last task wvas take

‘e

/ .A . ‘ “\ \i g* ‘\‘. ,/
' \ N
n by the practitioner who was

I bo compose and mail a letter to the parents of each in--

coming tenth grader inviting them to the program (See

>

~.
- Appendix JJ: "Letter for Rarent Orientation Night".T«T, \
Co ‘ - ’ . S N N
In addition, the pra%titioner also assumed the task of \\\\

keeping in,touch with the 1ntermediate principal to be.
{ ' .o
sure no problems were developing at that end of the project.»

“

On February\ZA a fingl meeting was held and it -was
_,disco’%red tght all assigned tasks _were dgmpleted and “

everything was in readlness/for the two night's aqﬁiv1ties.

* L2

——— 7

The 1ntermediate personnel hﬂd been contac%ed and a
’ «/ . - -

check revéaled assigned tasks' there had been completed

+ also. . . " ‘ . 2.. '

On March 1 at/éhe intermediate sch091 and on’March
2.at the bigh scbbol .parents assembled and the program
proceeded as pl&nned with no apparent problems..'An
evaluation waﬁﬁcarried out at’ the conclusion of both ,.

,programs and 11 is to that evaluation attention is now -

AR}

.

directed. =~ . . o . .
¢ ‘ . ) L ) ‘ﬁ‘( -
- Evaldation, analys and ifterpretatich: -An eight
r PV .. M ’. . .
item questi&nnaire-requi;ing°10’yes or no responses &as
'oeveloped and administered to 66 parents upon the domple-

Ttion bf the parent prientqtion activity (See Appendix KK: °

[ » N ,

o -
‘ s 7 R el . '




Al
-

MParent Orientation Evaluation Form".) There was a 100 ’
per cent response to the surVej. -Nine of the respanses
were yes or no while one-question was open-ended an&
asked how the program‘could have been!moie meaningfui as T
well as any other comnents the p;rticipants wished to make.
‘ - The criter#on referenced performance objectiye stated
I that "80 per cent‘of the participatiné‘parents of rising!
T tenth grade students will indicste a knowledge and under-
.‘,.-‘ standing -of course offerings, general ‘school régylationsf
and expect%}ions, and available student sctivitieg by %
answering affirmatirely 80 per cent of the questions on & .
.7. s ’ atqnestionna&r%” Thls would mean the 53 parents (80
per cent of 63) would have to respond affirmatlvely to
KR eight ‘of the 10 questions (80 per’ cent of the 10 guestion .
® - e ‘ responses) in order to accomplish the objective euecesa—
L v o fuily. ' ’
Analysis reveals thdat 60 parents responded;affi ma-

‘ -t tiVely to all questions] two parents responded affirma- -

<, K .

tively to nine questiomns; two respon&gd;&frtrmatively to. -

. ., eight; one responded affirnatiVely to seven; a&and one ‘\ o

o E ...p,arént responded -affirmatively to only three..- Simce 64 ¢

1east eight of the 10° responses, the objectiv was easily

N

|

|

| i

perents or 97 per cent indicated a positive r ply to at ) 1
i

v
.




. .
N ¢
~

‘met within the criterion limits established.

A questiom by question anaiysis yields the followfhg ;
- 3 N

results. ’3ixty-five parents.or 98 per cent felt the pra-
gram was warthwhile and helpful in orienting them to
Warwick ngh School “ As a result of the program 62 parents
or 93 per cent felt. they had a better understanding of
extra-curricular activities; 64 parents or 97 per cent
feIt they had a petter under;tanding of elective courses,
graduation‘requirements, and course descriptions; andh

65 parents or 98 per cent felt that as a result of the

program they had 8 better understanding. of required .

“courses and school regulat10ns,.64 or 97 per cent indicated

that as a result of the prpgram they could better counsel

their child. about a¢tending wWarwic 'Hiéh Schood the next

year. ,Finally, 66 ‘or-100 per cent pf the parents felt Ve

that this progrgm should be held every year forqparents

&

of rising tenth graders. P ‘ ‘

Questions six and seven attempted to determife the

validity of having the .program -at two locations. Sixty-

s

four or 97 per cent felt that it was more convenient

while 55 or 83 per cent felt that having it at\thgatwo

locations made it posjble for them-to attend. .

’ Replies to the open-egded 'question éighf elicited

101
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. * 3. N 4 N
o ' oo o . . ‘\.”'///‘j//— .
) many positive statements indicating that th:— p~rogram vas /

‘well-received and appreciated It wag a further indica-—‘__/_

® , tion and reflgction of the overwhelming p’osltive response/

. /

/
to such a pro!ram . Gomments rangeilfrom a statement of

satisfaction to statements indicatin that the program

® was helpfulﬂ; informaative and inspiring - Several suggeSa
% e
tions were advanced as to how the' program cd\lld have been

- o

1mproved.- ’Phey included having a tour of the 'bu.leing,

1.‘ 12 v
PY having the 'éhildren with the parentsy gand shortening
’t . . I At -
the prog:aam ahout fifteen mlnute.a,. " '?n-' e
In re‘newlng the a:nalysts /ahd inte&e’ting the - /
) . b/ . ’ M 4 ,/
. resu}ts of tl'ig ,data the or1en_{a&8g prd-g:‘am f"r parents
[ D -~

)

was‘'a great succe'sg, ’I'he 1oweét PR "tage of poaitive o

reSponses was 93 per cen'& thie wé}?n on’ly one gquestion, ,
() A1l other questlons ylelded 97, 98 or 100 per ¢cent. It

v

¢ was somewhat of a d1sappointment that more parents did
. . not. attend However, his ‘kind of program has never
o . "'7been presented before dnd it is felt that ‘because_of
the enthusiasm with which it was receivedf the idea wiII. ]

-

surely spread and numb\rs will increase nmext year.

One of the"most‘heLrtening'responSes was the number

v
P




the%? move to a neﬁfschobi 0f~course,°this wg! the Ebopgd°~ ’

x \ R s . “‘l

for consequence of such é pxogrtm. tnot only for‘the parcnt
to be more knowledgeable about the' School Ent ulsp tc be °{5 

A
3 u‘

in a position to lend’ assistan&e tc their children in thia

adjustment. , Obviously,,parepteffelﬁgtp;s\copgeguence wes &:f

realized. - ' e , e

v

It is also 1ndieated that the program should be‘

carried out each year since every parent surveyed felt
that this should be done. It appears too that hav1ng
the program in two locations and at dlfferent tlmes will:

,enable morc‘pareﬁ%s to attend.

It is concludeq4then'that as part of any articulation

endeavor a parent orieﬂtation program should’be;planneg

*in order for parents to become knowledgeable concerning

. { ~ A L

course offerings, general school regulatlcns-and expecta—

v~ tions, and available%student activities. "\“

.

\\ Abllltx,Ldel A581g7ment R . e

™

Purpose; » The purpose of thiS~objeét1ve was to make

- . '

certQ}Q\that stude ts were aware of thelg,speclfic ability ’9“
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.
& . . . 94
. .
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GRS } :
Planning and-implementatfon: In order to achdye

A\ this objective the obvious solution was -to have inter-
nediate guidancé counselors apprise students of thein
specific ability level placement during the counseling

,- process when students are being registgred for the

qpoming year. It was also obvdous that in o;der to in-.

sure that this ob;ective would be met several tasks'

& -

needed to. be consumated. ' e ' .

” +

First guideline% for the pdacement of students

according to their ability needed to be made available
\‘,‘\ .

<

to intermediatT guidance counselors. Seg¢ondly, a

meetingcneeded |to be held between the intermediate’ ,4‘

guidance staff pnd high school guidancefpersonnel in P

-

order to develo¥ an aWwareness of* the problem and the

“

means for it! 8 lution. Finally, there needed to be a

g com ttnent on fhe part of intermediate counselors that

when they registlered their counselees each student would
LY

be ﬁpprised of hiis proper ability level assignment.,

In ascertai ing tﬁe requiremehts for bringing the

first task to coLpletion the practitioner had anticipated

&

-




reéview of ‘the. grouping\and placement guidelines. (Seb ‘

- . » .
-the intermediate counselors for registration purposes.

’

'guidance in the high thool was given_the job'of -estab-

" ment guidelines had.been revieyed‘by thé various depart-

, ments and before the beginning of registration procedures.

7

95

I

departments of the in¢€rmediate and high school was the

objective: "Professional*Staff Meeting and Planning")
"This was to insure that a consensus would be reached by
the'departmEnts of:Engli;h, math, and science between
the two schools as these are the only departments that
group students. These meetipgs would be concluded and
the guidelines completed’jefore they® would oe-needed by

[

To accomplish the e?ond task*the director of

lishing a meeting betweé’ the two guidance staffs. Such?®

a meeting was to take place after the grouping and place-

8

)
o . s,

The*third task would be completed at the coming meeting

oetmeen the intermediate and high school guidance de art-'

ments. . ) “ ‘ ‘ -
The praotitioner rQCeived the completed/g}oupiﬁg

and placement guidelineé*several weeks béfé}é the-meétla !f;

ing. On February 14 the meeting was held between‘the,

"’ (- .o
t;zfdepartment - After thé practitioner presentedlthc e
problém:the gui lines were distributh and a discusﬁion
. 4 L] '
S ',. v ,f > . I~ ‘» :
‘ . ‘ ' N . JRREN
' . L *
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e o o gt . . “,,»""
‘L s _Emsued- The intermediate gufgance staff understaﬂod the
- problem and accepted the challenge by committing them— f
° ! Selvea to seeing that each- Btndent at the ‘time" of regis— /{
. ) t,rat;‘n is apprised of hie/her ability leve,l and under-_
¢ | stands it. A i\ﬁ?al meeting was heid March 2 just before
; o "re‘gistration was 3%to begin between the ¢practitioner,) hia
., X ‘ director ’of guidance .and the intermediate school guidance*‘
. o . '*.staff involved .in tfhe registration.‘ The purpo.se of‘.the
. ” . Q _ ‘.meeting was simply ta be sure no pro e@s had dew:eloped '
a and that each’ student!s a'bllity lev‘el’ ;lacement would
M.". ;“'. - ‘be"exolained and empha»size at the time of registration
. . * Th% extent to whieh this aZtivity -was euccessfnl is ‘
h % found in the follownlg evaluati ST SR & A
C Evaluatlon : f.:a ‘\ at: n: A seven ’
0 . N A ; s ’ ’ "
'@ k o item ques’tionn‘aire which're’"};;iired nihe'yes\ or no resﬁonses{’
— — was_admlnlstEred to a random».‘bample of ;linth grad.e é‘tudenfw g
i .-‘ co | .,.after they had completed regit;‘beri'ng for: their A:.enth grade
® ‘ . ¢+ courses. (See Appendix LL: "K‘bility Le:el Evaluation Form" )
te | ‘One hundred six students aomprié@d the’ random sample
f - " ' The performance objective fg} thi activity etated
® BT that "80 per cent of the surVeyed ,st dents will be know— .
F,;_rl,.l e ..‘.Ledgeable_of the;l.r a_'bili.ty leve; «a'sigmnanics_le_s iedics AQKL, ;A,l_
. b ’
L by answering affirmativel per ce'nt of «the questions
Y : - on a questionnaire" . Thijf:ld mean that at least 85

@

. . 1
: : . £ L S '
A ba . ¢ ( . N J
: ‘ ‘ o - : . .




'affirmatively to seven or more of the questions, the ‘ob-

-Jectlve was met successfully within the criterion limits

’ the fourth/grouping indicator. Ninety—five per - ceﬁt

. /

'1ndicated they knew their English ability leWel assignment
while 87 per cent knew their ability level assignment in

were told their ability level assignment By their guidance

"pladsd in an appnopniate ability level and 83 per cent

97

.

- X ’ : . ‘ — '
students would have to respond positivelyrto\a minimum

-

L
of seven, of the nine questions. :

Analysis jndicates that 46 students responded affirma-
tively to all nine questions, 32 students responded affirma-
tively tc eight questions; 18 indicated a positivgrresponse
to seven questions; eight responded’affirnatively to six;
an& three responded affirmatiyely to five draless of the

questions." Since 96 studentsusrf911per cent r?sponded

s

Seﬁ o ’ ‘ . . ;
. I .

- —_ “ -
[N L J

Looklng at each question ‘the following results
noted QNinety—seven per cent ‘undérstood two of th terms
used to designate ability level a581gnments, 93 per cent

nderstood a third indicator, "and 82 per cent u derstOod

-

other subjects Seventy-five %er cent stated that they

v ¢

counselor 30wever, 90 per cent- fel¥\that they were, L

£ - - 4

i‘elt that They: had a better idea this year about their ST




‘ of(f“i}well the objective was accompllshed.

;. per cent felt that they had a bettar idea of their- ability "

e T
ability lével assignmant. ce R

Inﬂreviewing the’ analysi and in%érpreting.the‘ o f
results of the questionnaire it certainly can be Btated
that this4activitx,of informing»students of their ability
level assignment was successful. As indicated above 91
per cent of the students responded affirmatively to the.
qge;tionnaire. This is a very high positlve indicltbr

¥

In response to” “the direct question of knowing their
abllity level assignments 95 per cent and 87 per cent |
respectively‘indicated they knew it. This comhined per-

centage - compuiiﬁ to 91 pet cent (qpesb onp/three_and four) .

‘and this was the basic purpose of the o tive. However,

it is also imporgant "t note that bétter than 93 per cent

indicated kno#ledge of the'designations (R, Y, XVK:;:;] e

ﬁ .

to 1ndicate a stud%nts ability level placement for a, N e

particular subject. Such<knowledge would enable é&h ¢

,o.s -

student” to know at a’ glance his ability level placement

«for any subject ‘which was grouped. In addition, 90 par ';}
»
cent felt that - they had bgﬂn placed in an approprigte L

posltive understanding of their placemeht. Finally, 83r

|
ability - level and this would tend ‘to indicate a vqry Tt . 1
- a




Q ; . . ‘ ) - ) .o ‘. ,\ . l
/ level assignment becausée of this activity. This would‘

Cert—
-

appear rto’ be a very positive improvement over vhat the!e

P ' students had previoﬁsly understood concerning their ability-
. , - : n * . '
: _ level S oL . A
. ’ . - ’ P L
- Thus it is concluded that such an activity should -

® be planned in any articulation endeavor to make students
- 3 8

cogni,zant of their ability level placement an’d to broaden.

- .
“their understanding of this concept. e

L ¢ ¢

7
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o R EVALUATION T ./”
5 - . i . ~* .

| : Several tmeans wsre employed to exfaluate this practicum.
l .

The flrstﬁas‘ successfully accomplished when the model hand—
o o ' book 'was submitated to th'e sx}berlntendfent and his staff anﬂ"

e K recomtne.nded for adoption as the que .for iptrict-widg .
2. ., - - , . ) ,‘

3 .- 1mplementation. ‘The second evaluation wag conducted by

®.- e b ‘

L \;,wo of,flcials from the D17i31on of Secondany’Education,

tate Department of Educatiou in Richmond, Virginia. The

. »

superv1sors' of b{th the senior high schools an‘d “j-unior v

sy L

. . \‘ r 4 ” .
/ .’ ' high’l schools evaluatad the model and’ filed their assess- .
. “'.' © L « “‘, .
. ments w.ith the practitioner. (See Appendix;)[m - WState L, D

. De\artment official Bvaluation" ) oL L R
® - :

' ' ‘?d\nally, in addition to an ongoing proce’ss evalua-

o tion which‘ as carried out dnd which eguﬁled the prtacti—' ‘ .'\

* ¢ -
. . L 4 .

' tion.er to modi aspects of the program as it was devel- T
1Y « . , e " : ,




oped, product evaluati%n vas alsoﬁapplied: ‘This ;eéﬁ£§iq‘;

in an tnternhi»summative evalgatiop wherein the bta&%sﬁI;" A

7:ca1-resultq of the needs essessment findings were_cémpared .

with the 'statistical results of each objective. It is to
. that evalvation attentiom should now be.focused.

» The‘inter&él'summative evaluation was completed
5. “.,. ‘ . ‘- \f.*‘ ‘e v . :
. .through the successful accomptishment of each objective
using the criter@a'stated within each of th'e objectives.

Every o6bjective--was not only met withfn the criterion . -

limits setﬂ but wae%surpassed in.eaéhminetance.*'

{L In the Fall Orientation obgectlve, 97 per cent re- .

*’ '

sponand posatlvely uh;ch exceéded the %riterion 115&{ oL
; A 1
|
k
J
J
|

by 17 per cent: In the Ind1v1dualized Student Orienta- .
"I 7 - .
tion obgectrve, 92 per cent reSponded afflrmatively : ' ..
KN o\ ‘ )"
whlch exceeded the cr1ter10n llmits by 12 per cent In .

| ‘the Ability Level~A551gnmegt obJectlve, 91 per cent re-,

w .
® 3 M .
%pcnded'aﬁfirmatively which exceeded the limits by 11

. ] N .‘. ) : .
." per cent. \Likewise, in’ the. Profesg@pnal Staff Meeting - - '
. . 4

an Elanning objectivé 92 per cent replied in\the B .

|

. |

: aff;rmative exceeling the cr1terion 1imit by 12 per cent., - %
|

3

JIn the Teacher Exchange-?rozram objectlwe; 86 per cent.

- I’y 2

B responded affirmativelx exceeding the criterion limit' .-

by six per cent. 1In the Course Familiar%ty of -Feeder
* The cfiterion percentage 1n each objeotive was 80 per
cent. In the following discussion the reader may ﬁind
the percentage useéd for cpmparison by referring ‘o the .
"Evaluation"‘section in each.of the objectives o - o

. : X "
- .

o -

r'
v
¥




School Guidance Staffobjective,‘91 pe¥; cent responded. ,

.« o affirmativelr which exceeds the criterion. limit by 11

® o ‘per cent ;The Spring Orientat‘ion faor Students ob-jectlve e,
“i'-‘ . - P
\ o exceeded the criterion limit by 11 per cent as 91 per « ' oy

A

cent gave an affirmative response. inally, in the

‘ :‘Pare‘nt Orientati'ey objective, 97 per cent of . the pare'nts
~ ’ »
o ’ :-esponded affirmativeiy excepding the criterion llmits

by 17 per cei. Consequently, in every objective the

o . or1terion 1 ts establlsh(d vere surpassed by better

d ¥ ] ~/" .
than 10 percentage polnts except “in one case"fh'ich P

exceeded the c-r1terlon limit by only six percentage points. <

‘ K ’ However,¢ the real evaluative test is how the system

q
nes been, improved as a result of- the implementation of '

tbe articulatlon nodel. - More speclfically, how studepts

® '-‘a e better served and how tkeir movement fpom the inter- :
P :

zediate, school to the h1gh ‘school has been facilitated

. . as a result of the 1mp]:ementation of the model as com- ¢ .-

L

o ' pared to what problems occum'ed aad/uha’c took .place~
. / - ~

pri_or to,the develOpment of'th_e model.. Onlz Af‘rom such

& comparison .edn ‘valid conclusions'be drawn as to the .-

Pa_— e

o real'succ'ess of the model as an, effective treatnent for ~ o .

a ~ AN

|
d/ 1, \ o
. tre problems iscevered throu'gh B-¢Ee needs assessment.’ L i

ORI 'A ‘ A. perusal of that needs assessment,re_veals pro*blems

2o

% . A ’ ' s . . .
. . oo PN ¢ N - /

b
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ain"severa]j areas as _sj,.ude'nts'mqve throug;tz ‘the various
educational levels in the school system. (See Appendi*. )
° ’ *F and é) Thirty-eeven per cent of the students‘indicat_,ﬁled
'. a. prob]"em in becoming" famlliar with their new building;

17 per‘ce i 1ndicated a problem wlth thelr.scheduie, a d

«

u({pose of th;’fall orlentation program” objective
alleviate these three problem.s A composi'ce
percentage oi‘ thig ohjective derlved by:adding all t}he
pe?centages of - each question and dividing by the number

® -, of guestions is 93 per cent (See Appendix L) ThiB‘

<
H

. neans that after, the obdective MNes concluded there wa's

Rl
<

. only an Zverc.ge of ‘seven per. cént of the st.udents wvho .
° still ha problems A composit’e pércentage of ’ghé\ ’ghree
T identlfied pr:oblem areas (37 per cent bul\lding famifiari‘by;

17 per dent schedule dlffiqulty, 22 per cent school rulea

.‘-/ ; \ g;nd regulatflonsu) -i:s 25 per cent. Inr.comparing the two\\
, i 'f e cbmposit'e pe'rcent;ges _i;c is easy to 'see that the problemq'
; : identified were eiénifibéntly.reduced. - ' )
.. . . .j_ A fn looki‘né more-él-osely'at the separate dimensions‘~
f S Yof the cemparison only two’ per eent indicatod that they
T © " still hed «a problem ;ith their schedule after ih;ﬂerien— N
. f'\ _
- - -~ ¢ >
~ ~
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. ' 37 per cent 4ndicated this to be a prob{em in the n

i several problemS*wndch prev1ous1y exlsted and helped

%2 in the‘artlculation,of stu@ents from the intermediate

S indicated they’did not understand and

t¢ation prognam, whereas 37 per
Ve

-

assesSment; only eight per‘cent felt rules and regulati
were still a problem at the conclusion of the ofientation

program,‘whereas 22.per cent ipndicated 'this to be a pro-.

—_—

blem area in the needs assessment. k
In additionifefter tne'fallqofientation p;ogram ’
ever;lstudent but:one felt they had a betten’idea of
shst vas expectea'of'them neceuse of. the progranm and
évery'stﬁdent,dnfplved felt th%@ orientatiom program
should\be‘pentinuzd“each'}earl Thus, it can be eon- .

cluded that 'this program slleviated significantly

school_to’ the high qphonl. e se

~ Agaipm, looking at tbe needs assessment o

blems are evident‘\\Tventy-nine per cent of the students

-

&

.graduation requirem ts were; 12 fr cent and 16 per .

lems with rednired and”
—_ , " ‘s L]

cent respectively indicated pr
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v ;:i’!; Yective at&bjects, 31 per cent felt they had/a’n/ inadeguate
," description O’f both required ‘and elsotive c codirses before L
o ‘, ' enrolling in thpm, ‘and 59 per cent wetTe not aware of what -
, | extra-curricular activities were/offered before arriving

at their new school

® . In order to help allev1ate these problems a Bpring

. "
GG) As was done in th/ previous comparison a composite

o percentagé for this 6bjec‘tivg yields a figpre of 90 .per
B > ¥
S e cente This means that at fhe conclusion of the-progran

on/y an average of 10 per cent of the students felt they '’

-

| 7 st:ll had prob-le,ms fﬁ-t‘hese areas. A composite percent-

age for tHe problems just mentioned above, is 28 per cent.
a

. In comparing the two composite percentages the problems

4

3

®. - #ﬂr d significant
: egreduce sign cantly.

;/I

- P .} -
In observing- the*pe@tage responses on: the "Spring
- —

,//* \i. ) did ot know how many credits were required /for graduation
/ T
4 ‘ \\ . and only nine per cent felt&that they did ot have a

orientation program obje/ctive was '1n:|.t1ated (See Appendix

’ . ’ — . "t"

/- Qrieantation” evaluation form to the problem percentages i

e // "uncovered in the needs assessment the followin&?mpari-i
- //{/' soms can be Btated. - After the conclusion of this objec- -
;'/"V/ "tive’only three per cent of the Btudents indicated they .

~

- r *
'

’

\\,bett‘er i}\? about graduation requirement//. On this
o ) ’ ‘ -

A3




105

° , | | o
' dipension in the needs assessment 29 per cent did not

#

_know or understand graduation requirements. After the

e

objective was conc_lud-ed six per cent and four’per cent
respectively still did not have a better idea abou.t

reE[uire‘d“énd elec':‘t‘,ive subjects and only four per cent
® did not know ;c.he difference between a required subj;ct

and ‘an elective subject.  This compares according to the
. ) "
needs assessment with twelve per cent and ten per cent

‘ ) . respectively of the studenté inaicatiné‘ they had problems -
with required and elective subjects. Again -after the
. 7 ) objéct“ive was concluded 16-pe}- cent felt that the§ did -

o not haxie a better idea of what courses to sign up for

“and only six pq_r' cent felt the "Guidance Handbook" was

——

’nét ben‘efigi_al in selecting courses. This compares in

® | the needs assessment to 31 per cent who indicated they:-:

R . P
did not h ve descripti%ns’of the content of required aig

elective ‘codrses before enrolling in them. Finally, 19 -

., >

o per cent felt t)

t they did not have a better idea about

the student -activity program at t;he conclusion of the

.
4N

objective ag&:28 per c\e t did not know what extra-curricular

® activities were Bvailable ts_them before arriving at their

new school. It also should be inted out that every o .

student felt that the prp@ean was helpful and worthwhile.
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ud in each of. the specific dimensions indicated above
re was a significant percentage reduction and in most

Py cases a ver nificant peroentage reduction of the i)ro-

blems identified in the needs assessment as a result;of-'

.. [ the successfl‘ll'completion of the spring orientation pro-

Py / :  gram. ' ) , .

[ ' The final problem identified in the student needs

-

assessment questionnaire dealt with the students' ability
o level placement.. Twenty—eight per cent‘of the students
felt, they had been grouped incorrectly and placed in the

incorrect' subjec\t level while 31 per cent were not a».;are .

.

) - of t \ah.llity level assignments before 1eaving their

last stfnool. . - B

N v

.Conseq;aently an obj’e_;ct'iv“e was'developed and iﬂr;ﬁ‘lsemented,,i
"ability ievbl assi'g‘nments"", to alleviate this problem.. The
composite perc ntage for. 'this objective was 39 per cent.

(See Appendix\LL) After the conclusion of this objective

: o only 11 per cent of. the students 8till felt that they

expe*rience& problems in ‘this area. For comparative pur-

poses the compos\\ite peroentage for-the problem indicated -
. ' . . - <+ .
[ . ir the needs assessment is 30 per cent. Thus the compari-

son between the._tw‘o composite per'centages indicated that

" .the problems were reduce& greatly as a result of the
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@

implementation of this objective, from 30 per cent to 11 / s

A

per cent..
" Even more revealing is a comparison.between the vari-
ous dimensions found in the "ability level" evaluation
qnestionnaire and the needs assessment. ' As a result of
" the accomplishment of this objective,only 10 per cent did
o not feél-they.we¥e'placed in en appropriate ability level,
. o ' whereas ip the needs assessment 28 per cent felt that they
PY ‘ , " were inoorrectly placed ,An averge of only eight per
cent dld not know how the various ability level terms were
indicated (questions one and two) and only five per cent -

® " did not Rnow their ability level in English while 13 per >

cent did not know their a351gnment in math science, or .

. geography This compares in the needs assessment with
* ?

31 per cent who vere not aware of their ability level.
asgignment. Thus it is obvious that hecause og the suc-

. v v "
cessful !mplementation of this ability* level objective, s,

) the—re‘*%(as a.significant redu,et'ion in the problemg iden-

tified in the needs assessment relatipng to ability level

» . . *
assignment and ‘awareness. : - . ®

Y ]

N . ) ]
. ) Before proceeding, attention should be focused on : , J
|

A two other prlentation program objectives, "Individualized

Stndent Orientation Program" fnd "Parent Orientation Program" B

-

-

€ 0 ‘ S 117 .
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The former objective was developed and implembnted in
‘_O
order to provide those students who were new to the schvol

"

,and matriculated after the school year hﬁg&n_hith the same

’

»

,materlals and information that the other students:reoeived

;N

through previous“orientation programs.. As can be seen )

ghly successful~

b

from the evaluation the objective was

closely paralleling the responses in other objectives

.

(See Appendix M) Many times new students registering
after the school year begins are forgotten with no provi--
- 8ions made for them. Consequently “they have dlfficulty

adjusting to the new school. Thus the inclusion of suoh

.
- . « 5y

a program.in any articulation endedvor would seem prudent.

The latter objective, "Parent OrientationWProgram“

. . -

" was included in order to 1nform parents of incoming stu-

dents about the new school. This was ‘a highlf successfui

(See Appendix KK) A1l but. one of the pprents

' ¢

objective.

. felt that it was helpful ard worthﬁhile and all parents

w

felt it shoul’d be held every year.. All but two parents

felt that as a result of the program they could better'

*

counsel their child about attending the new school next‘\ /

year. This was a most gratifying result and_it 1is felt

that such an- orientation activ1ty should be included in

&
e,

=,

v .




needs assessment, questionn J the professional ébaff
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1 listed several other problem areas in their ueéas dssesa- - ;
¢ ' ment questionnaire Firs‘t and foremost was t}xe fact that /
: 98 per cent of the respondentsyfelt an articulation program ’
i} Qsé needed and that meeting and plennlng together of the ‘ ~;
’

’.Rrofess1onal staff in the central office and especielly
between paﬁred schools was the vehicle through which other?! : ¢

°- problems of arﬂiculation could be treated The other pre- ,
‘ ‘ blems were identified as communication, ddveloping appré-

13

Y

“ : palred schools, providin me for erticulation, reviswing~
- LY

rand/or.developlng gn
~r ¢
. ment 0f cooperative programs between’schdols,'

ping enﬂtpleclng ggﬁdeli es, develop» o
§\é

| under-

'.‘ LT ,standing of the’ya’fsingr, Sequencing, and continuity of the-

currlculum ' .' R ’ .-

o jectlves‘were:developed and applied_as treef?ents in an

-

to help alleviate these problems . Thus, the extent o

3
[




- & N A ‘ o , é?
o , : 2
‘ . was the major treatment program developed to help alleviate

nmost of the problems identified above. It wps establiShed

' ‘ l
o as a direct result of e suggestions of the‘ professional
. -
. 1Y
staff themselves. . :

~ . N . -
. ~ 5 ~

i #

[

* “The composite Fercentage of the positive responses 5
A

°® of all dimensions covered , in the evaluation. questio7naire
. - . &
- o was Q&QRQp,cent ‘(See Appendix U) This indicated a very

, high degreq of success ‘for the overall objective.'eBasically‘
this. same positive percentags holds true on, the separate
dimensions of increasing cooperation and understandings,
and 1mpr;ving attltudes and” communication. In ‘addition
time waﬂ provided in the school calendar for this meeting
and planning. F1nally, w1th1n this objective, grouping
"and placement guidelines were developed and/gr-revijsed -
." . in‘order to.be applied by the ap'propriate‘:,school personnel
| for propen‘placement And grouping of studentsg “Hen%e, .
‘these ~identified problems were solved'to'a:high degrée by
‘. Lo ) 'the,succeszul development and implementation of this program.l
. Likeuise the development and implementatiOn of . the '
- "Inter—Sohool Vi81tation Program“ was a further attempt

® . J to improve and develop.communications, attitudes, and -

‘. \ ' : . ) - R .
understanding betwéen pairgd school personne&}r The com-" .
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T, objective ﬁas 91 per cenm and the Individual questions2

—— [ o
E—

deeling specifically with communicatione and understandings‘
\ dt~‘;La$ well zs attitude elicited a 96 ’per cent positive response Y
L t ‘

1n the first two cases*and a 100 per cent response in the

Iatter category. (see Appendix Y)' It was ‘also interesting ¢ . .
° T - to discover that ev ery intsermediate schoo~1 exchange teacher
' felt they were able to get "feedbq.ck" from studénts\at the o,
. ‘ ' high /school. Also every high ichool exchagnge te;cher felt

'« . the students at the inmtermediate achool benefitqieby asking
questions about the highl school whith they weuld attend thé °

1 . ’ 4 13
B

next school year. These were two encilx_larj ccfnsequence*s

" : ' ‘ . resu],ﬁc.ing from the program which w‘ef’e'ver,y positi\(e. .' -
N | :Lf}l;/ In an effort to familiarize guidance counselars and
. ) \éunricnlum specialis%s with oon;ses and:oourse\lesei offer="’
‘ ; ‘ ings an ohjective was establ;ls'hed ilor this ‘pur‘B'ose. . It* was .
< ' i'a cifyiwide ef}ort Envolving cohnsel:;;}&aoministratoré;
m \endocentral office.ﬁersonnel. Co. “ ) ‘ ;" ;
.‘ v ., , Tne conposiﬁe res’I;onse per‘cen't;age‘was 94 per"‘ﬁ cén? T 1
h o p051tiveaindicating a most suocessful program. (See Appendix. i i
o BB} In addition every partioipant felt more knowledgeabIe ; ) %
. R 5 aoout oourr‘ﬁs)e‘_ eojntent’an,d all guidance ,counsel_oys felt that, T ?
- ‘&8 a fesnli'of.tne progranjfhey.woula oe beoter able to-, %
e ‘ i
. | 5
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h ' ~_ﬂv§b;§3was the basic.purﬁose'of the objective and obviously
.l . . r e, / . ’.‘ .

. concluded very successfully.--lt shoﬂlﬂ*alsé be'podhteﬂ
- %

I

-

S I outOthat ‘as }ndlcated above one of the problems identi

¢ - ’
- £¥ ) by some the prof@ssional staff in the needs asSess ente

- .- 1 w was cqnceizfngit? ghe- scope and sequencing of course
~ v In ‘the opén ended qnestlon to thié objective which asked . ///|
~ for that part of the pregraﬂ/each partipipant felt was most ’ b

) o benefic1a1, a number,of the participants indiccﬁed that it
v Ar }
%as thls explané%ion of' the Scope and\sequencing of courses.

.
’ 7 - ,‘//

: ' ThlS was/a “gratifying result. -

Yo 3

. ,¢hus this practicunm effort{was highly snccessful on
. : B - . .

e’

Ve
e

® Lot each dimension evaluated The Model Handbook of ‘Sedondary

4?7 School Artlculation was submitted,ﬁo the Superintendentﬂswl,jl,‘ B

-

Staff for adoptlon as the model for secondary school

o+

d'//< - artlculation in the school system" Tbe external evaluation’

o\u > S
of the practlcum by tpe two offmcials cf fhe State bepart-

i L e g
ment was p031tive ahd 3ncguraging . )
. ; c

. “and evem exceeded significantly the criterion limits imposed.

/ L0

Each problem identlfied in %he sbudents' needs assessment

® - mgnificantly reduced in most’ cases by one-half tos.* .

Ol R two-thirds. “The probl%ms identified in themprofessisnal

s

Qs

i

P{':* ‘- ,: staff- needs-assessment were - addrpssed<in:the*tccempiishmén%—~—

o ‘of several objectlves' established for this g rpose. Each Ty f

. PSSR, ef DT e e
- M"’ - 3
e - T N R X AU . . - .

b’———"/(’l




v-' -] . ~
.“\\.
-wag successfplly implemented and.as a &sult each helped

> . - . . " to alleviatd the corresponding problem~. N A J“ 7.
.. \ " ‘ , . : o

- e L -
- ] Lo N . '.\

9. SRR " T snmua! AND concwsfons

- In conclusion this prazticum was an attempt ®o design,

I L, deveIop, and implement a ‘vertical articulation moded betueen

o * the/.senior high school .and feeder intermediate school in .
] . :
N ‘ the Newport Nevs School System. The development,,rof the 4
. RN ] B c 7 %
model has resulted inﬁhe fo malizing of pmceSseﬁ apd, et

e ) ,procedures vhich hav? be shown t _be effec_tl_.ve in facili-
.. . . ‘ 5. ’ o

I tat1ng the physical movement * and

cial.adjustiménts of‘Q-"

: - students as they moVe from the intermediate school to the

® . - senibr high-school. .
- . E R - ._,_r . ) '

- ; ¥t was necessary in the development of the model to

conduct a ,rather formal needs assessment from which: specific

- . prohlems wer'bauncovq;red. Treatments in the form -of criterion
- . '+ referenced objectiv_es‘.vere.'planned, de.veloped, implemented, -

. . o o =
+ 7 “and appliedl in-anm ef’fort to alleviate the problems p?evi-:-

\
mine its degree of euoces&.——kr‘EVery cade tire accompliph-

S
’_' - ously identified. Eech objective ves evaluated ‘taLter-

S \ me:ﬁ\of the objectivee resulted in a significant reﬁuctdon

of the problems uncovered by the needs &ssessment.&; Thus,

~ the movement of s'gudents.“{'ron the t.ntermediate school to

©o- w b ' . - ‘ )
- the high gchool wag greatly facilitated by the implementa-
.. . T + - B ) b ! . ] (.

~%
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- ‘tion of the articulation model.

( Ag mentiomed "earlier another pzjs'.ctitione_;' developed "

an articulation proéram between the feed
o . —

" schools and t intermediate school wnile this practitioner

. < .
\ wa's }eveloping his .program.- The practices, procedures, and .
progdams developed fram both plans have been synthesized ' ° .
PY 8 g ( . P ve,
: .7 inno one‘dscument. ‘This document-is a éo;mplete.'fnoael ) v
3 " 4 Ny ‘ ~ ' )
- < han.dbook for seco‘ndary school a-rtj\\u*l'atifn amg ;na‘y be I
“'l ‘ ’ fognd accom.panying this practrcum. e ,! o ' ." ‘ .
’ . ""'L — .
N It is felt that the model has aplecation in a number
of ways’. First, in school systems wherein there_are no
® ‘m:&‘cﬁl&-’&i%pxograms the model may' sérve ’as a guide in. * -
»~ Iy " 'S
: “the development of.- such—ﬂo&l‘-&lj_- Seeondly,. in ‘school,
¢ systems who have established programs of articulation o -
y farioué dimensions of the model's procedures and praetices S
° L ,
/_//—;” -may prove useful. ) Thlrdly, in school systems beginning
' . to -move #nto a middle, intermediate, ‘or juni'or:‘ h’ig‘h ’Sch'ool' = -
PY organizational arra‘ngement the inclusion of the articula- ' o =
.. -, B - -7 R
« tion modll into these plans should be considered seriously.
. The nodel} should prove particularly useful to sg‘ch school o
Py K systems in helping to prevemt the problems of disjginted- - .
c . . e " d -
ness and fragmentation from ever developing.— Fourthl/
the model Has‘applicatign with app(rqprinta mod_ifications *
R Y T ‘ " . . R
. » .. . ) . o~
L~ - PN o ! ) . Lo _.
2 . —_~ 2 =
- 3, . ~ . Py L -
' - 121 ¥ e 2
e ~ /; ~;’:'--.
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. Though\the greater problems exist when movenent takes place

* ’ hd

to anyharticulation_pipblem trom. grade Ievel to grade level

from school buil8ing to school’ building problems o( adjust-
. .
~ ment still exist from grade level to grade level
i 11 -~

and parents still need to be oriente¢ to the next organiza-

Students

] .-

tional level and schdql profgs;ional personnel still need -
N -+ ba develop codperation, é/mlunication, #na proper attitudes )
as well as meet and‘gihp together in ‘order not to opaerate

1n an educational vacuum. “'With certein nodifications thef

A s

. model should provide a basis on which to develop programs O
and practlces to facilitate students' novement fron

[

level to grade_ leve%4f§’any educational setting

grade
2

Finally;
o —

it is the practltioner 8 belief the— he results . of this

practicum effort having been accomplished in a natural
- - - ‘ '
setting at the actual school site wiil make a signifi=~

-2

cantly uSeful contribution not only

ovn sch‘:l system and other systems

to this practitioner's
[

as well, but also will.

’ make a contribution to that body of educational'knogiedge //7

. concerned with this very problem of articulation p

Vith such applications_pf the model An mind the

-

- — - »

) pnactitioner would recommend the following procedure .
-~ ' a -

tnat might be followed.$y others in situations simiIer

>
o

- %o those in which this- practicum vasg" carriea out and Gho

- N - .
. _ . - A - b 1
—_— ) M .
- - - = . -
- . ¢ ’,
- A v 1
- - - - -
- - |
® - T - . v 1
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r . . LT T Tse
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3 \ . N i T . ! ): !
N may wish: to emulate this effort . . - - ' )
. .\\\ - “ t ~ g R
_ BRI P Determine the specific probﬁem(s) through ]
2 . T - , . ’ ) o ;
° o : \%ida assessment. . o ) . LT
o 2. ‘Estabfm7g'bject:‘1ves,_ preferably in'neasurable
.I,A-,' - - : terms and "cfite\\rion'referenced‘, to meet the - .
® . - needs or problenms identi\fj.\ed in the"needs ' i I
y " “assessment. .‘ e ‘ g ) ' W
‘/‘ e '———" ’ g \ - 'X A B
1 ' 3. Determine your,stra,tegies for achieving’ "”‘7“"‘,"_‘“""'_“ -
. A a C e . ' .-
® - your ijgctives : .‘. - > -
- 4. Det rmine your strategy for evaluating the i ’
‘ - overall effort Be sure to include an ongoing
® . process evaluatlon 80 yoﬂ may nodify yoqf
. i .
: “{ - < prc’gram as you proceerd d ' ’ )[
.o . ,
5. Use those aspecis of bhis model appli;,(abre
} : ", to the specific problems uncovered ih _yo ur ot SRS
- . - /
t ' e "needs assessment. ., o . /
- A ‘l - / - g 1
> It gs the desire and hope of: the prac}éitioner that ol
T Rl , ~ ' 7 " ro
ﬁ. . . the 'progedupes ,L_prac"ticeel, and nat,_erials herein developed ,’\
: - A &
. amd. iinplemented as well.,as ﬁh(jodel ha dbook itaelf '
A 4 { N
: T will prove useful and elpful to anyoye who 1s faced - /" L
® with & similar problem. However, in using the modol and ’
h applying Its programs and procedures in analogous situa-”, '
} Ead
o tMs, the user is caut{oned not to apply 't.he model ’ o
o b \;‘\ 3 S .. . l i P ¢ ) ’.‘
@ Tl I T T T o0
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* . N rigidly, “bht. rathex: to be alert for creati?e\modifications
[l  depending on the personnel involved and eircumstance's- AN
.. - existing at the time of application. " Thus the programs
' T
‘e ", and procedures developed in this pract}cun nay make it a
~ ‘._little easier for fellow professionals in other school
~ - 3 R
® e systems who, heeding the waste that comes from fragmenta—
. . . ’ * i
S b tioh and disjoi‘ntedness, are seeking to put an end to /
. « t )
~ o «', -~ - . ) u,/./
. A .‘ e— o —— ° //
' O‘ SO such. pra,ctices. L . , o . N
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. ARTICULATION QUESTIONNAIRE
jad . e -s . ) '{ -
» TEACHERS, SUPERVT°OI'(S, ADMINISTRATORS _

2, If you are a teacher or an admlnlstrator please check where you

APPENDIX B

. .There has been no 5ystem*w1de formal articulation program between
,palred elementary and. intermediate and intermediate and senior high’
schools since the inception of the 1ntermed1ate-sen10r high organiza-
tional concept in August, 1971. Articulation is defined as providing
continuity in programs and services to insure a smooth and effective
transition £€or students between sthe various scliool. units, elementary
to inteymadiate and intermediate to hlgh schools. .

L

v - *

..’. The purpose of this questlonnalre is to assess your feellngs in
regaxd to the necesslty for developirig a system—w1de artlculatlon

program. .

3
o

e ¥ . v ’ 7

With this in mind, it wouldwbe greatly appreciated if you .would

respond to. the follow1ng questions as well as making any other comments
in the approprlate spaces. Thahk you for yqpr time and concern. ° .

_a

l. Please check the fcllowing: I am a -

- Teacher d. _Supervisor
b. Department Chaithan e. Administrator ¢
c. Guldance Counselor - * i

v

an
-

work. .~
ad - Blementary‘/,lu,,h‘#ﬁgatermedlate c. Seriior High
. . o 8th , 10£n .
' . 9th - C 11th «

; S : . - LT Q _q.lthh

. An articulation program is needed Aetween (please check one of
the following): .

. 7th and 8th grades . * ’ ‘ )
b. 9th and 10th grades . . ‘

¢ -Both 7th-8th and 9th-10th grades : . T, sy
d. . No artlculatioq program is needed’ . 3

.

4. It you feel there should &:‘e an artlculatlon program, please rank -
© the following; &ccording to the importance to you (1lst, 2nd, 3rd, -
4th,,5th, “6st) .. ' ;

. .
b L *

a. . Visitations: teachers, students, between schoolsj
"b. In-service meetings ‘between the paired schools: '
C. . Departmental chairman of paired schools meeting and

. planning together; -
a. Departmental membersiof paired schools meeting and

planning’ together° . .
e. Teachers, counseiors, and admlnlstrators of palred
schools (and superv1sors) meeting and planning

. together; ; ' :
£f. Student or1entaulon programs for the next Ievel.////////4

_"‘, .
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o 5. Have you been involved in an articulation program : - (If
. your answer is yes, please print your name and YES NO-
. + schook) . C ‘ ‘ . .
« Name _ ' _‘school . - Sl f
. - o [ P e - . - N

UL TORNTED P S

6. L1f g(c‘:cu'feell‘tl';ereA should be:an articulation program.[ what do you
<-see as the greatest problems of articulation between the ‘elementary
and intermediate schcols and intermediate and senior ligh schools?

- .
o L
———

-

«?

7. aAré there other aspects, concerns orcphases of articulation that -
hould be considered? Please specify ' . .

N\

8. Please 'list ari;r\qoments\ydu have in regard to articulation or
developing and im enting such a program.

.

-«

4 )

” .
\ . . \ s
. e 3 . FE

- .- ~
- -

v .. . - . . &
 9.- Would you be willing to serve on an articulption committee?-
If yes, 'please l&st name and school. : ‘ N
- Name ‘ e . . S?héoi* . p

- s
+
T
N
2 »
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STUDENT ' ARTICULATION QUESTIONNAIRE = | :
Please circle your grade level —y8th, 9th, 10th, 1llth, 12th -

. -~ ~ - J .

As you progress through school and complete certain 'grad
you must leaye the.programs of one school buildihg and enter those of
another., Such moves. occur at the end of.'thé seventh and ninth grades
. That is, when you complete those -grade levels, you are required to mo
to a new school in -apother building to continue your education.

The movement ffgm Qpe1$chpol,bni1dimg to apothexr.may 0% may npt
have been &mooth for-you. ' By afiswering the following questions you’' ¢
help us decide whether or not a program should bé‘degeloped to improv

this transition for students.

1. 1f yoy had any problems when you made ‘the change-in séhéol’from
7th to 8th grade or 9th to 10th grade, please check.the ?1ank

opposite the item which caused the problem. . .o
a. Your schedule - g. Understandipg assigriménts

s\

b. Raquired subjects . in your classes
_Flective subjects h. . 'Becoming familiar with th
~ Subject level difficulty gw building )
Student activities . 1i. tting acquainted with”",

‘School rules and - other students .
regulations | Fe others (please liston ba
P e '

Did pu/know and understand what the_g:aauation‘;equi
No men#swere before arriving at your present grade leve

N\ . .
Do you now have a knowledge of what the required ¢our
No for graduation are? : o

-/"
‘Were you placed in an incorrect subject level such as
No  "average," "Y," "R," or "X"? .

Viere y6d~aware of your ability level assighment befor
No you left your last school? - .

Did you know what extra-curricular activities were
No  avaidable before you arrived at your "new" school? -

-~ -

Did you have descriptioﬁé of the content of both
Yes ' No required and elective courses before 'enrolling in

Did you request a schedule change this year? < If you
Yes No answer is yes, please list the reason. T -

- . @ -
. ’ » L

Please put a'check in front of any0f the items listed below that
would help #n solving problems you encountered in moving from one

, ,school to another. .

- Al

a. Orientatjon before Schapl begins in the fall

b. More information about courses before registration in th
spring -~ T '

More information about course .levéls - - )
More contaet with "new" school before being assigned to
that_school L o A
Interschool visitation during the school year .before beil

|
|
assigned to the school 1
|
|
:

C.

.Student handbook giving cbuEg;TEEEEprtiQQ§. providing
information about extra-curriculax activities and out-
lining other pupil services. ; ) .
School hanqpook.bf rules and reguleftﬁgs p
e (over) Lot

T




ERI

[Arunrex: providea by enic [N

.

¢

10, 'f:ist ‘or describe any othér ways you feel that changing to a -
+ "New" school’could be made smoothex, easjer, or more satisfactory. -
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- ANALYSIS OF PRQ.’E\‘EQ INAL STAF'F ART,ICULATION QUESTIONNAIRE

- r
»
. o

= N * . Y T i N ¢ _ 4 :..
\\—- . S TN g T .
. - » o \\ - R . . B
1. - 3 de _% p—rofesmona‘l*staﬁ_.ques_tgn_aue yas adrmmstered to mtermedxa.te
- \x and senxor\hgh teachers, departmentr cha1rmen, gmdance counselors, \
..‘ N - . \~ ) - - * * ' i
.—._ subject area sppervxs_ors and administra‘tors to determine if a need -
R S R e > .
- exxste&‘ for the development- of a- formal program of art1culat1on. 'I’he'-‘ :
U s ' " o
.. ~._ ' questions can generally be categorized into three areas: (l) the actual f -
e e AT . ,
k\h; n‘éed for developing sach-a program, (2)a ra‘ing of‘treatments’ to N |
. L ' L i a ¥ - :—_‘ ""““
.‘}\.\\ ‘determine pnortttes, and (3) open-ended questions* whtch sohctted further LT JI
\ \ ] ] _ ) i
: .o responsEs\deahng with problems and concerns for’ unplemennng a T |
o . : S TS : . S
. i . ' |
R e rogram of articalatione —_ _ .o W T N 3
R -P g \ °'°'\t\ - - |
R A sample of teachers 1nclud1ng department chazrmen and guidange, }
> - . : . » 1
o counselors was selected b choosmg ever fourth name oi all high school |
. y. y g |
- - e . ’ ¥ - ‘. . f‘k PR .- 41
te‘achers listed in the school systen'_i direCtbry. ?ixbject area supér\nsors, ]
. 1
. - " . . g ( —t 1
. the coordtnators of both elementary and secgndary educatlon, the: director j
" LR
o . - - |
of instruction, anti eaclr principal ahd assistant principal for instruction |
' . - _' ) - B - ] P . A e '-~ '. 1
» »
: i Sl L R . - :
IR of the four intermediate and four senior kigh- schools were. surveyed. .- J
- » i - - __1
.‘ ; In addxhon, _nnq_Asu/stamerxntendent -and the Supermtendent‘ - . ‘i
' adfmmstrahve 4stant respd‘nded to the questlonnaxre.. This group o %
. : ~ > ~ » - = ¢
,' ) compnsed a total of 203 professwnal staif members. One hundred‘ !
. - - B ,
“.~. . fifty-eight of the 203 or 77.8 ‘per cent of the stwnnatres were . \ -
[ = g P que! R . |
<\ ! RN ’ ! 7 - 41
\ . ' returnea, One hundred seventy-«‘.wo questionnaires were sent to. teachers, < 1
PR - . . o , . . - J
‘. ‘ : departrnent {chair_xnen ‘and- guidance counse‘lors. One hundre'd thirty-seven ;
\ & . R s, R Lo , " ‘-‘
i \' ) ‘or 79.% per cent were remrneq. 'Shpervi'sor,s _returned nine of thirte‘en' . |
. . ) :_ ’ T \l
X - R t i v . X q- . >
L 137 Lo
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questionnaires or 69.2 per ‘gent while a“dministra.tors‘revtux‘-ned-ten-of
. R T 13

o . « N e 7 ’ X e .
L N . ; ) _
. N ot PP 1260
. ~ - N Lt LA M “ ‘-\ . A
. : \\ . B . ] 4 ) *

. .eighteen or 55;5 P'e_r‘ cent. P - .,'; . CT T
-Analysis of the questionna.ir'e by -eafegqrigs of respondents reveals ) .

P ’

+ . that of the-160 rlesp‘ondenfs,. 55 - were intermediate teachers, 70 senio¥

i

The—— . N P -
high teachers, njne department clairmen, seven guidance counselors,

-

. U - “ _— X
P . - - el . N - 7
'_-An analysis of responses to the first substantife question (number

> . : B o

. o . A . - . I /-
3), whether an .articulation program was needed and if so at what level, . "~

. - ) - ’a__ . - <\\ - . " '\ i i {’
reveals only Sixteen of 158 of 10.0 per cent-felt- that.such-a program .

’

’
s,

nine supervisors, and ten administrators. .7 ]
.
|
J
<
1
|
i
1

wa{s'ﬁeedeé b_etween',thf.e_‘ Tth’ andi-'Bi.h,grades; 36 or 22.7 per.cent felt
- S, i —— - C Tl

t

- \i'{llat one ‘was fieéded between gradeés nine and ten; 103 or 65,1 per cent e
. . R . - R . 11

~

.indiéa'ﬁiha't\a\fgr-og_rgm was ﬁgeded' between both 7m&gradés\;ﬁd B

— - e~ -
——

| > 9th-10th ‘grades. 6r'ﬁy‘ t.hr'ee-;"r. 1. '_?:‘pex!-_—ceﬁ't‘ﬁelg)’no af"ticuia;'tipﬁ prbg';aé' T
w;s n'eede._d."yThu.s', i55 6fhtixef'158‘h;g;5p<;r_1;ier;£“s or 98 ‘Ap'e‘r é'ént felt an B i
artic.ulaqtion‘ pr<’>gram in the —s'-chbc‘)l)si'stem_w;s' ;xéed'qﬂ; R ’/'&‘
- - Que'stizpn"‘foulr’ 'alt wighu'é.pxziox"ity- ré.nl_dn.g Qf-;ugges-'te‘d.- \triatment';_

. ~ - ___,/

-

4+ - for an érticulétion-‘-progral_n.;— Resbondents were asked to ra sach-item
- . I . ~ L ‘ . - = :

by assigning ‘a.numerical ‘value of 1 ('thg highest rapk)- to,6 (t!ke lowe;t
) cove T v L. . . et . . y

- »

s e - .- ‘ ° . ‘. — : . V T . " ¢
rank) for each of the sub-itgme a-f. This resulted .in a ;umdaﬁJe_ S gy
P . B t B M . o, ' T Tt - .

e

) q;eighti"ng of ‘inyérse prop iki?ns- far cgéh item. ; ‘cong‘equénkly, the i;r.gér
v R - [y L . L - ‘: . i . . X -

' _the cumulative t‘ot‘al.th‘e lbw;_f the rank. ° Conversely, Nau‘er the
' '-cum';xlati.v:é_'tot.al‘tﬁ’c‘"h_igher the rat;k._‘ Thus, item 4-e with a cumulative ot
= ) ‘ © \\ B S 0 ) "' ‘

“ .total of 37] (the

stnallest) has a _rumerical rank of 1. . Likewise, item-

“ ~ .
e K

4-a with a- éurx;(xlati.\'re _to'ta;l‘ of 636 (the largest) has & nymerical rank of 6. .

- - - ’ -
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. Most respondents ranked iten-x d, departm'ent members meeting and planting
P ) . “\. n
z together, relatwely high (l 2 3), whlle adrmmstr tors rank'éf it

4 g : . A . . .
* , S : v | /« . '127 S a3
-‘fa,' T ~An analyns of the rank/nme various groupa y1elda the .« s £ -
- ) - . RO S
’ , followmg resultﬁ It‘ems e, d,\ and c ranked T 2 and ‘3 respectwely, o . :‘-,4-':
. | ) ) while 1tems b, f and a, respe\ctavely, 'ranked 4, 5 and 6. "I'he top | 3
r nked items Me to do W1th meetmg and pla:hntng together .wlule the 5
0. : lowebt Tanked 1teﬁ<§, nave to do with 1n—seryu:e, visitation between schools \ - -
- © of students and teachera? and student orwntatxon.(//'/_”,' B> - ’,:/‘,
K - I
’ “" B/lnuermedlate and high SChool teache.rs ranked e.ll the 1tema . 1!” -
. exactly a-h} except lor 1t’ems d and e. wh1cﬁ they reversed, Gmdame o 1
| ', JcounselOrt and admimstrators ranked item ‘b/ xn se’thce, hlghl in - 1mport;nce . }
ST : - : |
‘ . . (2) whlle all oi‘h%;:eﬂpondents ranked 1t rela\vely low in meortance " i 1'
‘ 1 , 5:_) }-Dep;rtrr:’ecnt’ qha‘x/rmen ga,vé/xtem' B, stude’nt\gnentatxon,: a hlgltl - |
. ".{\\.’"':"LpLio_ri"ty:'(Z-},:,whi}e ail/ntl‘ler"s.:g'a'ye it a r'ellatively. low —pric;'ri‘ty (4, ;‘3,{ 6). 1
‘ R . : o -
i
|
i
1

:. S relatwely low- (5) "Superwsors and admmistrators anked xtem &, depart- 5
: . ment charrmen meetmg and ;':Ianmng\together, ‘}ngh { ‘“27)‘., -whde depart- :"

meﬁt cha.u'men and gmdance cdunselo’fs ran‘ked it rel,at:;rely 102 (4) - .- .:

’ S ches's ranked it" (3)" All ,respondents ranked 1tem 3, teacherx, . " o

“ : ‘\mse' rs, "add admrmstrntors °}o palred schoolskmeetmg and planmng N

. : } to(ether, lui (1, Z) Finaily, all Kes.pondente ‘ranked 1tern' ‘a, nsﬂatténa" .

‘. - "" of teach’etl ‘ang- students between schooh, low (4 6). . , V;: -~ "

M : '_ ‘A.:\\egcaminatmn ot reeponses to ppen-ended qu‘e;stion;. six, .aew}en, ; -

.., _:, ande1ght reveels the t:otiowin‘g::n ’ .’ '_ ) ’ . - " -0 “ -

”
o




- -

s S Administrators felt ')t/he greatest.problems were: in the areas
. . * . - - C ¢ L3 -

® of developing appropriate attitudes, coﬁtinuitf of the curriculum, the .

3

. -

. student activity program, communication; time for working 'coneratilvely"

-

B

. between schools on articulation, and the-social adjustment of Btudents.

“ ’ "In‘ addit‘ioﬁ,' it was felt that eity-wide cours_e‘guidelines and criteria

for grouping and placement should /e cooperatively developed and estab-
& - . L

/‘ .
¢ . e - .

. - N
- 7 > , .
—
‘ - . . . - ~
- . . , E - - .

- Ea

A - -

artxculatmg, conhnult" of the curnculum, and grouplng and placement as

. .

o theu; ma;or .concerns, In addltxon, deta.;led plapmng and developmen«t//o‘f/

-

< oa commbn phﬂosophy were other s0 ges’t‘xons. .

o / Gulda:nce counselors and departr‘nent chau-men repponded thh

’ } - ‘ M :
generally the same concerns, and strongly urged that cooperatxve programs

. “be developed th,rough meetmgs and plannlng together on a city- w1de basxs.

T Yo R . - a- b

.) ) /In ‘their ‘respon.sas, tea'che:s-.lis'ted ‘problems in areas of’ K _ /
- . - s 4 Y .-

s - » M > . F

\
duphcéhon of course matenal between school l,evels, '(:ommun’icatmn,

.
. - - < ?
- e 3 . -

. A céntmug of \th.e curnculum, rtxme to artlculate. m—servxce‘progxams,x\

J - 4 ]

.. ’ , \ ? - 5 - » < : P
. o teachers undefetandmg of course objectwes and goals, and ‘student ..

’
. - ~

[ ? ~

. grouplng and placement. Further “the teachers felt tha:t there should be =
student orxénns.gon\ programs by whrch stud'ents‘wuould be made awar-e of ST

-

.~® -

roo c.ourse offermgs, actunties, and ru'les .and’ regulatrens of the- new échool.

-~ 0 -
N -

4.‘ *

[ .

Many 1nd1cated that a/program should be. developed for folle-up of - T

L
»
‘ - - f D . N L
- .

o . a‘\ .students artnculatmg/between the xnstntuttons m order to get feedback T

\‘ - \
- f



I

- ' 129

N

data for evaIW; Other felt needs that were mentioned

included coGperatiye projects between schools, establishment of liaison
committees between schools, and the development of an orientation

ffogram for students’ new to the school who matriculate after. the school

~ *
f . ‘

‘ N

year begins. J . -
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STATISTICAL ANALYSIS OF 3
STUCENT ARTICULATLOM _QUESTIONNAIRE ’
t GRADES . .
. 10 11 12 TOTAL .
azsam&s 103 106 . 78 716 74" 438 -
e TR TR "~ 16-16%:--037 1 7-16%: 039 15-19%:- -.034313.-17%:-.630 - 13-18%:.030 .74~.1689
Be . 12-12%:.027 1110%:.025 11-14% -025 11-14%:.025 10—14% 023 55-,1255
Ce *° 9 -9%:.021 13'—12%:.030 10-13%:.023 7-9%: .0 , -5% 091 1
LT B T ISTEER03 15 SHAn034" 7-9%52016 16-13%--023 o,-ez 014 54-,1232’
Ee L 11-10: .025 8-7%:.018  8-10%:.008 10-13%:.023 10 ~14%:.023 &7 10731
e : Bropu ANttt Indabiei el )
Fe 20 -19%:.046 29 -28%:.068 20-26%:.046 12-16%: 027 17 -23% .039 - 99-.2260 J
o Ge T 25°R%ri057 21 -21%:.050 13:-17%:.030 -9-32%-—021— 6 -8%+.0L4 '15-.17121
he | 35 —34% -080 46-43% 105 34-44% WS 22-29% .051, 27-36% 062 - 164-.3744-1
T. 20 -19%:.046 18-17%:.041 10-13%:.023 17-228:.039 11-158:.025 76— 1735 4
— = Je  Bbgrion U2 22215005 458 -—~9-12¢-—021~' 7-9%: 016 28—.063 i
2o YES ¢ 53 -51%i.121 71 -678:.162 57-734:.190 65-868:, 148 62-84%: 143 -30871%:.7
—  RE " 69 =49%:T112733°-33%1.075 20 -26%:3046 1124855025~ 12-16%+.027 125)9; .21
3, YES . 78 -76%:.178 51 —86%:.208 75-96%:.171 74-97% 169 72-97%: 164 390-90%:.
PTTTOND O [T23 T2%i053 13-14%:50300  354%:0007 - 233005 —  2-3%+ - =43-10%:.
4o - YES Y ~31%:.073 29 -27%:.067 17-22%:.039 21-28%:.048 23-31%:.053 ; 122-28¢:.
TN T 67T HIEIIISI T 2T3%EIT3 61 <78%13139 55725126~ 49-664Ti112 308-72%
S¢ YFS' 71-69%:.162 74 -70%:.169 58 -74%:.132 53-70%:.121 46-62%:.105 ; 302-69%
—TUNC T 32331%47073° 32 230330073 120 -26%=3046  22-29%37050— 27-36%:. 062.. 133-31%: .31
¢, YES. 36-35%:.082 40 -38%:.091 27 -35%:.062 33-50%:.08’:1_37-50::;,_.0431.",;3,78-1.15:./.11
= MO T 6365870144 66 62%:7151 49 -63%:.112 37-49#:084—37*50%:'.084'77"252-59%:-5}
Te YES - 66-64%:.15) 78-74%:.178 50 -64%:.114 51-67%:.116 54-73%:.123 - 209-69%:.
e ne 35-365"080 " 28-26%r.068- 25 -32%:.057 24-321«.»655 19-26%:.043 1 131-31%:.
He ves 27-26%:.062 '28-22:% 06, 3k 40%:.071 33-43%: 0?5 39-53%:.089 - 158-36%: 31
TETURE TSR 169 78—-74%*.1’78 47 ~60%:,107 43 -57%:.098- 35-47%:2080 ; 279-64%: .6,
. o :
(9 ks - 54-522:.12 61-—57% 139 48 —61%:.110 h:.-sez 100 45-61%: .103 gsz- :575 11
L ey 636181144 €1-58%:.142 ssz—éfu 119 39-51%:.089 & 5% 10‘5“5@' 59%,
TTCe T S1-5083.116° 45-43%3:105 30 364:.068 29-38#-%66 33-455--075 139‘ 432 ;
55-—532- 126 56-52% 128 33,-49:;:.087 31-415 ~07Y: 33—45% .075 3.13-.486 1
50-1.9% k7 54-5112 126 37 ~47%:.084 25-341 .059 3a-1.6%..078 202—.1.61\3
57-55%:.130 - 15-71%:.174 -53 ~68%:.121 47 628 207 54-134:223; 5 281-.655 - :
60-5852.{37 87-63%:.153 36-46%:.082 38-5 40-—51.5--091 2.41--550'
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L . ‘ - .
. ANALYSIS OF STUDENT ARTICULATION QUESTIONNAIRE
) . Co. . .
® ' - . A ten-item student questionnaire cohtaining twenty-five re;p'oi:s'e'

areas was developed to (1) determine problems of students when they
A .
move from one ed¥cational unit to another, (2) collect data regarding

. current practices, (3) elicit views in regard to solving problems encount-

L 4

ered when moving ‘from ohe building& to another and, (4) solicit suggestions

o for ‘making the transition smoother, easier or more satisfying.
The initial question contained ten sub-items which explored the

‘identification of various problems that students may have encountered as ¥
> .

’
3

a result of changing schools at the end of the seventh and ninth grades,

The sub-items can bé categorized into four areas having to do with .
'. problems of l;hysical movement from. one building to another, social

. - . \
adjustment-to the new school environment, academic continuity and co-

€

 curriculur activity,gginforrha'tion.' ' ‘ : \d
. o . . . ' . o
Q. A second set of seven guestions was devised to provide data
. . . ' - ' .
. regarding effectiveness of current practices. T esé/qﬁfeStidns sought

to detérmine if students are—heing placed at the—éppropi-ia’ced»—auf:jec’t

¢ levels, if there is adecjua‘te feedback to the student reg.arding their .
3 . ) R
: v knowledge of placement before arriving at the new school, whether -
® sufficient courise descrjpﬁon and \’c‘:ontent infqrrn\ation is. pfovided, and at
what level'students regc;i;re or retain inkc;rrr;agion concerning graduation
. o requir}iﬂents. , 3 - - ’ ‘
. The third ‘at_x‘ea.'of the questiOnnz;ire, a ‘one 'it‘ex;:’ secti/on‘.c.ontainigg-
- . seven sub-items, t;c;lici‘ted specific.respo.nses fo? defermining what . //’l/ ,

-~ . ’ . 3 , , X

« ON. B 4.3 I B
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students felt would be helpful) in solving problems. created by the Sy
. L * Ci B 4 '
’" movement from one building fb another. These items were concerned
. . R\ ’
with the development of a forrjal orientation program and the need for
more information about courselldescriptions and -levels.
() ' The final item was open-en{jed and allowed each student to list
or describe ways in which the t /ﬁsition from one school to another - >
could be made sx:noother, easier \}Vr more satisfactory.
. A sample of 565 students we \ rapdomly selected for the survey. ,'
) \ ’ . '
The sample was derived by ‘havingiithe computer select one out' of every /
N . L . . .o ..
Py twenty students from the -total studgnt population of the city'sf secondar
) school English classes (gfadés 8-12}} The sample included 103 eighth, \
107 ninth;' 78 tentli, 76 eleventh and ¥4 twelfth grade students. Four:
® .7 hundred thirty-eight of the 565 questidnnaires were refurned for a 77.5
" per cent respense to the survey. '
‘ Analys1s of the questlonnau-e yield§ a variety of information.' N -
® ~ e ‘ )
- Questldn one, whlch contained ten sub i ex*ns (a- J),sought to’ determme the .
i kinds of problems and to what extent thdy were - -éncountered when students.. .« 4
N . ) R Py .
] moved- from one bu11d1ng to another.- Th'szquestion—when a'na.lyzed;wquld " !
deétermine the need for an articulegion pragram., o . et M ]
' , Examxnahon of the responses te quest on one’ reveafé that u;em h 1 i
o - . - PN TR
¢ - becoming familiar with the 'new building, a d item f, school ru}es an@.‘ !
tregulation’s, w'é.r‘é ‘identified;as the greexest &preblem are’as. ‘One hun'tfre_d‘c
P , sixty=four students of 37 per cent expenxenc%f problems thh ‘the rformer, _ !
R - - SN .\ ’ s‘lv ' &' ' b '—/‘,“ ::
. _ while: 22 6 per ce.nt or 99 students 1nd1,¢ated *
) ' ) A ¢ A « 00 ‘ \ ) ' %
3 0 . \ i "\ ae 0 o . - . j- R
. \ _ " R ‘, ‘:\;
{ - e a4 7 \
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- tems i, g, and a, were areas causing the next’ greatest problems.
-, ' A - . < . .
® " Seventy-six or 17 per cent of th€ students felt that item i, getting .

. acquainted with other students had been a problem, while seventeen per

cent or 75 students identified item g, understanding assignments as a

L , ot
S problem. Seventy-four or 16.9 per cént@;tudents’ indicated probl

with item a, their schedule,

. . -

items b, d, e and c. Fifty-five or 12.5 per cent of the students indicited

-

problems with item- b, required subjects; 12.3 per cent or 54 students B

l “)‘; a4 - ' ) 7 . , ’ .
¢ . - ex&)eﬁenced-f:roblegs with item d, subject level difficulty, and 10.7 per

.

cént. felt fhat item"¥, stident activities, was'a problem.: Forty,—tﬁr'eé
® o r"esponde’nts or 10,0 per cent identified item c, elective squects,: as a <

- I3 2

i * problem area.

s - 4 “' Ifem j‘ p’révid’e‘d opport’unitjf fexr‘"‘res,pondents‘ to list or describe ‘othér\,.
® - jproblems they had encountered as a ‘result of movmg to another school

14

LN .

\ ”Twenty eight or sxx per cent of the students mdxcated they -ha.d expenenced
/

v

. \ , -1

1

|

|

|
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|
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1

. 'f,' other problems. , H0wever, po, student identified what those probiems
‘ ; ’ i" . .I ) X . . .“ ) f’ .
. | were. . . SR = S CLE y
/'fi ) LT O - ) "’/ ‘ ,“ . . , I~' v , ." o . .' B
TR I ! F/inally, 4 survey of responsesv to question one revealed'tha-t of the i
. ' ., s ) _

@ « . - o 438 skudents sampled ;only 7] or, 16..2 per cent ;elt they had e«perxenced

1., . 3
', »

“no’ problems.'., Therefore, 83 8 per cent or 367 students mdlcated t.hat“

P s :
- ) . 2 *e 1
. [ .

”‘ L g they had experxenced problen‘u whef they made the transntxon from‘one E

~ Jb -
' ' / . .
® - 4 . e , .
- . . A .
. N .

etriucational u‘bitit_o the next.
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current practices, An examlnatlon reveals that a composlte of 125 or

7

’ 133, of the r‘espondents were not aware o/f;thelr abrlity Ievel assignments

L

, e.m-olling in them. - Agam, thls percentage was r’ecorded cousxstently R

¢ .
%%y & . . ' . Loyt
. . A .

,J'.‘ quantities.' Thlrty one, per cent or 131 studente felt that the;t had / ya ;J
SN

-

\-

Responsﬁ to the second grpuping of questlons, which 1ncludes

*

1tems two through eight, deals with the collect’lon ob‘data. regardmg

v/

2;9 per cent of thé respondents did not know and y derstand graduation' .

\

. o . > i NS
requirements be\hsre arrw*ng at the next grad level. - Analysis by grade

level shows that 49 per cent of the exghth graders and 33 per cent of . ) !

2

the hinth graders dld not kn w thxs mformatlon. Thirty- three per cent : /

o
-

of the elghth and 14 .per c¢nt of the ninth graders currently do ngt know

3

the graduatton reqmrements. Only 4 per cent of the tenth grades’ and

3 per cent of the eleventh and twelfth grades mdxcated they were not

(Y . xy

knowledgeable .of requlrernents for graduatwrﬂ
” 1 Ce

One hundred twenty-tv.p of the respondents -or 28 per cent felt they .

“ N ’ ?

had been grouped mc’orrectly and placé'd"‘?ﬁ 1hcorrect sub]ect levels. Th\s

v . > w T2, ) rLa, * L, >

R

relﬁtwe per centage appears at all graﬂe lev&EIs. Ihlrty-qne per: cent or -

~
. . - A ]
>
Py

x N s ,
beﬁore leavmg theu: last school This statistic .wds found to, be cofnsis-f,
} ‘ ' ."T ; * ) ! s .
'tent through alf grade levels. ' T \ o K <
e i 'I‘wo, hu.ndred f;fty two students or 59’ per cent Jwere not. aware of e

AN
1 t .. rs
‘ «

the extra currxcular actw1t1es program before ar,nvmg -at their new’ L.

h ’,
. \ . <. \

3
L)

s.chool'.' 'I‘hls wa.s the area ‘where mformatmn was lackmg m the greatest

b, . . 4

- i
~
-

madequa.te descnptlon of both réquired and electwe courses before

A .
' -~ . B . ‘, A y . /, .
K Vel

B
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AOr?e hundred fifty-eight or 36 per cent of the respondents indicated
. B ' . ) ' . . . ' f’é
that they had requested a schedule change during the-school year, Anal-

ysis of these listings shows that’pershonality conflicts, preference for

. !

other teachers, .lunch period preferences, peer relationships and scheduling
. s ! ) - 5 .
errors constituted the categories of réasons for requesting a schedule
. . a / 3

change. : '
. I * ‘9 7
v \f

. Questior, nine contained seven sub-items (a-g) soliciting responses

+

which could provide information that ‘would be useful in, providing sqlutions
‘ : . . v

-

to problems that students had encountered in rmoving from one:school to .

7, ’
- o , A ! " .
another. Analysi% these items in a descending ;percentage order reveals /

. : [N
< - - « -
tn N - - g ‘ ‘e

the fotlowing results; -

P - <

[ N [
. s
s . [N s .

g Two hundred e1ghty seven or 65 5 per cent of the students felt

that a’studen; hagdiboqk, course‘adeqcn;{twn; extra curr1ci‘11u1: ;cthtles i
infozjmz'ztvion ary ,o;her ﬁupil. services :;vas‘ ne;ded. ,I;ifgy—‘nine per _cexjt ;or, 2
:2,66 respondeéhts indicated that mdix.-’e ,{:nformation wz;:,s' n;aed'ede'ébo’dt tourses ‘
béforg fegistratiop in),the: sl;ring. T\;/o hundfed f;fty-two or 58 per,'lce"r'lt .,

P . . .. e - 7

. xhrought‘that an’ orlentatl.on program was needed Bbfore school begms in

’ Ll l
a - - ~

. the- fall. . F’ifty-—fwe pér cent or 24l students 1nd1cated a. schqol handbook

-

,,'. .t “a r

of rules and regulatlons was needed. °Two h'und“red thtrteen or 49 per

cent of ‘thé respond.eﬁts felt -that more contact was needed with the "ne.wt' <
j . A . . - . » » - Nt

e . . S s : : .o . .

* school befote entering 'thit school. ‘Forty-six per cént or 202° students’ . ' -

indicated that inter-school visitationé would be helpful during the school

|

L

[ 4 b Kk at - . v ' . ‘

. . . . ‘e ; . S ~N R . .. L . 1

year a,nd ime hundred /eighty-'nine respondents