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{ Num'b.er 18

The Best of ERIC presents annotations of EBIC hter-
ature on irgportant topics in edugational management.

The selections are intended to give the practicing edu-
cator easy access 10 the most significant and {seful {nfor-
mation available from ERIC. Because of space u\mutatlons
the items listed should be viewed as representative, rather  *
than exhaustive, of literature meeting thoseicmign a.. '

. Materials were selected for mclusnon from th EQ!C -
catalogs Resources in Education ( RFE) and ’C‘urre
' to Journals in Education (CIE). - .
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to rate the goals in each set accordlng toim- *
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. Needs Assessment . -

§§ Sg?; ‘. — procfyee. the results toward which thé second type of assess- 1

‘25553 % Califorrfia State Department of Education. Focus on ment 1s directed—student attajnment or output.”” Both types

$28«253 Mmmng Practicés of Needs Assessment. Sacramento* re essential 10 the over%ll lanfling function. -

YET2%2¢ 17 Bureau of Program Planning and Development, 1974, 59 3 2 P ng Tu

wgguwzo £0 107 745. . To-develop an assessment system, general-goals must b)e

S 23'§gg pages. — _ — defined; objectives, which are specific and observable, must be

’z'::.':fig This collecudn of 30 different practices and approaches to derived from the goals and the exact role to,be played'by as- 3

gggégé S assessing the neegs of disadvantaged students empkasizes the sessment data must be determined, A comprehensive set of _ .}

.§.,g,__§§g centrality of systematic, ongoing assessment. Comprehens.ve observable objectives in specific areas is used as the basis for j

'aﬁ.":‘z"»“si needs assessment. xs%:;ewlop:ng an éffective, con- “a series of objectives-based mini tasks,’ whudh can be per-

Z3x350 sistent compensatory educational program that is compatible formed by individual students,

with the regular instructional program. The compilers of :this Campbel] stresses that “schools and programs” are the tar-" . _
collection also pont, out that formal needs assessment s a gets of his asessment,plan, ““not teachers and students,” Al-’

. necessary prerequusnte40r receiwving state and federal funds for though data on cognitive attainment is emphasized in most

the disadvantaged. assessmeqt plans, ghe points out that “humanitarian objec- !
. The compilers suggest a seven-step needs assessment pro- . tives,” such as increased tolerance for differént points of: view, 3
£,. cess, First, disadvantaged pgipils must be identified. Then the are equally |mportant ) / ) =

25; district must -collect relevaht data on the * target puplls”nldt - . s, T . .
. Se2Z must also ”wmprehenswely diagnose pupit deficiencies” a .

. E;;g analyze and classify commen needs. School and community** M:;Ngl uJ°h," P[I) E:"d La°;ih:;:|'s'“ gﬁtﬁusso;ss’}nec;t L
2553 resources that could contribute to the new instructional pro- anc Lu 1‘;_)'312 (;ra 'S'Vb '"1 o75). S be ;7 ;”1“29 8‘ as :
£3%* gram mut be identified. And “the various legal, societal, and . nology, ecemoer PP. .
3§5 temporal constraints ghat can affect the educational program™ The needs assessment study outlined in this amcle is in-

3 must be taken into account. tended to_“encourgge multi-cultural orientations,” according

The basic aregs for needs dssessment are language develop- 1o McNeil'and Laosa. These authors contend that some needs
ment and mathematics, auxiliary services (such as library and ~assessments are little more than a list of school staff desires _
student health services), parent involvement, intergfoup in- " that fails to reflect the community’s values. Some studies offer
volvement, staff development and evaluation. . only “raditional” choices, preventing cyltural diversity.

’ Order from EDRS., MF $0.83 HC $3.50. Specify ED © To remedy these difficulties, tHte authors incorporated three
. number.’ . sets of goals itto their needs asséssment study in a commiunity
0 with a sizabje Mexican-American popylation. One set was de- «

i’ g,a mpbellﬁnggl B. "Needs Assessment in Educatignal rived from the “majority culture” aLnd included such tradi- ~ -

anning.” Educational Plannmg, 1, 1 (May 1974), pp.

- 34_40 £J 099 359, . - tional*objectivs as improvement ~“of fundamental skills and

. _ citizenship. A Ggcond set ofgbals was “derived from studiesof

All too frequently in eduwt;on the needs assessment proc- the Mexican culture,” S qualities as competenge in Span-

- ess 1S seen 1n isolation, according to Campbell. Instead, it " ish, regpect for elders, appreciation of Mexican-American /
> should be viewed s ““an information gathering sub-unit of the culture were 00mpo ts of this set. The third set comprised L
Q\ . planning function,” which In turn is a central component of enablmg goals se that ”w/ould compensate for difficul- -

. " . the whole system. When assessment s granted its proper posi- tles Mexican Am cans have had as minority persons in ma-

fion in systerfh context, it can make a substantfal contribution ;onty domlnated hools.” This set incliuded such objectives
to "‘chapging the educational scene,”” Campbell asserts. L . as the generstio of ,positive attitudes toward school ahd per-
® . This author defines twd types of assessment, ”Facuhtatlve " sonal independ and competence.
8 assessment.’ #s concerned with resources, such as staff, Build- Students;te rﬁs parents, and members of the oommuolty
. were then ask
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portance. The result of this assessgent prom was that the
goals zanked as high priority were easily u3nslatable into edu
rznonal plans and instructional, arograms i
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+Milwaukee Public Schools. School-Based Needs Assess-
ment Procedure. Planning Document 1. Rough Draft.
Wiscons;'_n. 1872. 11 pages. ED 077 959.

This proposal for a school based needs assessment is appeal
ing because of its brevity and succinct organization. Devised-as’
a plan for the Milwaukee Public Schgols, it would be useful 1o
" any schooJ desiring to assess the needs of its students. The
authors emphasize that the proper subject of schoo!baseds
needs assessment is student performance Such performance
*providés the basis for determining other resource needs,”
which may be identified “'fater in the program development
stage.”, ’ . +
Six ‘‘goal areas” provide the basis for analyzing the data
collected in the assessmeht. Students should develop.facitity
in communications and other basic skills, appreciation for cul,
tural and aesthetic values, ability to succeed in the working
"world, “skill in the wise consumption of goods and services,”
healthy, selfesteem and successful human relatipns. , ., .
Schoo! records of student test scores and attendance fig
urés, as well as information collected from questionnaires,
serve as the data base for the needs assessment..A committee
is charged with reviewing these data and with selecting which =
needs are to receive priority treatment il the coming school
year., The authors suggest that: only two or three needs be se-
lected for attention each year.

Order from EDRS. MF SO 83 HC $1 67 Spec:fy ED
number.
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~~size clearly definéd, specific goals, and in

s primarily ,concerned with r ressing the drscrepancres be-

'tween what is and what should ‘be .
Tpe two concepts do share certaip characteristics. For both.

. netds assessment and, accountability,\’a broader constituency .

is assumed.”” Parents, as well as the géqeral public, have be-

oome;rnvotved in these processes: Both obpicepts now empha-
sing attention is .

deVoted to the measurement of autcomes, oppesed to in-
puts and RrOCEsses used to achieve outoomRQoals ore de-
fined in terms of specific, measurable outcomes, «

Morrissett outlines a four-step method to assess needs.
Furst, the goals or objectives of a system are established. Then.
the ievel of student achievement for each goal is. measused.
- "The amount by which achievement falls short of each of the-
goals'” is determined, thus defining the drscrepancres or needs.
And finally, the needs are ranked in ordeL?f rmportance and
priorjties are assigned” .\ \

Mullen, David J., and Mullen, R\o.semary C. A Principal’s
Handbook for Conducting a Needs Assessment Using the'
Schoal Program Bonanza Game. [1974] 69 pages. ED
113809 >
The Schopl Program Bonanza Game, a survey approach’ 1o
needs assessment, is intended to determirfie the overall goals
and purposes ot 3 sghool and not just to ‘assess student achreve-

. mgnt in relation to specrfrc behavioral outeomes, according to

the Mutlens. Its simple format as well as its broad focus, sets it
apart from other needs assessment devices:

The game is “‘played’; by representatives of the swvhole com-
munity, including parents, interested laymen, students, teach-
ers,.schopl staff members, .and-bqard-o¥ education members.
The part;’éIpants e,(xpress their educational priorities by choos-
ing among several alternatives IR different areas, such as voca-
tional training, basic language and arithmetic skids, and
personal,development. The choiges in these areas are assigned...
a certairf monetary value (some cost more than others). The
participants have only a himited amount of “money"’ to spe
on the whole educational program, so they must choose Care-
fully where they' want the funds to be spent. Statistical com- P
pilation of the resuits of the game indicates those areas most .
frequently identified bs high priority,; A comparison with the =
school's existing program leads’to the defimition of needs.

The duthors emphasize the ymportance of jnvolving the
whole community in needs assessment. They, advocate a thor-
ough public relations program to inform potential participants
of the value of this program. And’ they stress the central role
of the principal in winning support for the game. -

A brief summary of research on needs assessment and a-list

of references conclude the report : .
Order copies from David J. Mullen, Bureau of Field Stud- *
ies, College of Education, University of Georgia, Athens .

-Georgia -30602. $3.50.
Als available from EDRS, MF $0.83 HC $3.50. SDecrfY
ED number. . ‘.

Morrissett, Irving. "Accohntabxhty }\Jeeds Assessment,
and Social Studies.” Social Education, 38, 4. (Aprrl .
1973}, pp. 271-279. EJ 075 419 . o

Morrissgtt points out that, bewus?e of the close relationship
. between needs assessment and accountability, the two are
often confused and are incorisistently def’ned His article helps
to remedy such confusion. .

Although these concepts are closeJy related they are not
defitical. Basically, needs assessment is "a rankrng of objec
trves not being achieved by ah educational system.” Accounta-

can very well neoess.tate such 8- rankmg process, but it
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New Jersey State Department of Education. Needs

Assessmenf in Education: A Planning Handbook “for_-
. Districts. Handboqk Series on Comprehenswe Plannin !

for Local Education Districts, No, 3, Trenton: D'Msij

of Research; Planning, and Evaluatron 1974. 72 pages.

ED 089 405. .

This plannlng manua!, one of a sefies of seven, deals with
needs assessment as an rmportant element of comprehens e
plan’mng in education, In some ple;nnmg models, Assessment p
even precedes goal development. Needs assessment is a neces-
sary prerequisite to the rest of the planning process, which

.
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“inciudes pwuen aligly »s, genefaten ang selecnon of alterna
twves, .mptememohoh ot the seié led program, and evatuahon

Auord.ng to-the wompiers of thss handbook, Needs assess-
ment an serve as a valuable means of Gitizen particpation, es-
pecially «n those s\.hool 3islracts expenem.mg tudget passage
difflcuities. Assessment «an aiso assist those districts having
difficulty pinpointing exactly where problems iie in both new
and existing programs. Its results can serve as a datd base for

) Tuture édugatidnal decisions. .

-
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Aruntext provided by eric [l

The school board and the admm:stratnon should ihitially
approve the needs assessment. An administrative team com-
posed of a principal, a vice-principat,and a teacher should oyer-
see the disseminat:ion of :nformation on the assessment to the
school staff and commbnity members and should work closely
with a commattee of students, admtnistrators, community
memders, teachers, and school board members in the ac;ual
umplementatuon of the assessment, progess.

With this basic organizational apparatus, a school district
may choose among four needs assessment models presented in
this handbook (the Dallas, Fresno, Phi Delta Kappa,and World-

wide assessment models). These four models were selected for . -

inclusion on the basis of their comprehensiveness replicability,
and reasénable cpst Al four have been tested in local schooi
d«stnCts producmg the desied results. ' ’
Qrder copies from New Jersey Depdriment of Educatioh,
Duwision of R search Planning, and Evaluation, 225 West *
State Streét, Trenton, New Jersey-08625. $2.00. .
Aiso avaslable from EDRS MF 083 HC $3.50. Spec:fv
ED number.
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New Jersey State Department of Education. Planni Z
» Bxblwgraph& for Edu&ztwn A Planning Haldb
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Ttus, bibliography covers all these subtop;cs of comprehen-

_sive planning and.includes one section devoted” solely to re-
sources on needs dssessment. The 30 s0urces m this section are
uriefly annotated” and index terms are provided for each.

The Lubliography also contains. a list of infermdtion sources,
inciuding organizations concerned with dissemination of r}la

* wterials on such topics as needs assessment. RS

¢

Order copies from New Jersey Departmefit of'Edumron .
Division of Research, Planning, and Evaluation, 225 West -
State Street, Trénton, New Jersey 08625. $3.00.

Also available from EDRS. MF $0.83 HC $7.35. Specify |
ED number, ’ ) ’
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,Olson, Paul A, ’POWER and the National Assessment of
'Educatuonal Progress National Elementaty Principal,
54, 6 (July/August 1975), pp. 4653. £J.124 185. .

“A ‘natiénal assessment’ almost by definition seeks to
hoimogenize things,” according to Olson. Such assessment of
educational needs fails to take into account the unique cul-
tural .values of the local envirogxyent, as well as ignores the

whole legal tradition of local coptrol of education, this author

argues _The National Assessment of Educational Progress
* {NAEP) was conceived and executed by education profes-
sionals who, according to Olson, view education as having
welldefined general goals applmble to all children through a
mational ““delivery system.”

The assurhption inherent in a national assessment is that
not only are goals the same_for all locales, but that needs may
be défined in the same te’ms This two-pdrt assumption is
fallacious, Olson asserts. He states that an assessment based
01 such premises “offers the appearance of g pational consen-
s't’i'g with fespect-to what education should do only by virtue
of leavmg oui many of the concerned pames . .

.However, the courts have recently reaffirmed the rights of
these “ooncerned parties’’ to assert their cultural mtegmy in
education, Olson outhnes the Supreme Cour‘l decnsnons affirm-
ing the local community’s right to dontrol Iowl education, in-
cluding those cases “giving people the right to education in
their own language,”

The NAEP violates jhese ri

z

rrghts according to Olson by in-*

porporaung a predommantl white, middleclass cultural bias

B

into its “‘exercisey’ (test ntgns) The goals used to ascertain
needs are likewise#biased. Olson questions the usefulness of

the results of such a natiogjal assessment*to individual com-

munities and schools, The assessment should “'permit prin-
cipals, staff, and parents to Irelate the assessment to an area’s
uniqlie culture, resources, problems, envuronment and plans
for the future.” The Nationdl Assessment of Eduwtlonal Prog-

ress fails to accomplish this doal
] oY

~
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Rookey, T. Jeroine. Needs Assessment: Needs and
Goals—-Model: East Str,oudsburg Projéct Names Work-
book, oEast Stroudsburg, Pennsylvania: Eduwuopal De-
velopment Center, East Stroudsburg State College, 1975,
61 pages. ED 106989

Needs assessment is, basically a s:mple undertakjng, com-
posed o [ocesses familiar 4o admlmstrators Unfortunately,‘
its “aotl 5|mp||c:ty and usefulness haye beoome lost in sta-

z

u§t|cs and consultant verbosity,” ,according to Rookey: -He
states that the East Stroudsburg (Penhsylvania) model is in-
tended to minimize confusion and offer an uncomplicated,

economic means of needs asskssment,

v
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The needs assessment model presented by Rookey takes
apout two months to conduct. A “‘pre-plan” outlining “what
is going.to happen when, how, and to whom" is formulated
by a core committee of admrnlstra(ors teachers, and commu-
nity members, Thrg plan is publicized in the community and
among the educational staff. Through use of 2,questionnaire,
the district’s goals are defined. Program assessment data are
oompr!ed from districtwide test scores. Needs are defined by
ascertaining the discrepancies between goals and performanoe
And finaily, program dec:srons based on the assessment must
. beshade. | i

This wor1<600k includes sample questionnaires and goal

. as well as statistical methods tp determine- the/weights (im {im

portance) of each set of recommendations. { .
Order from EDRS. MF $0.83 HC $3.50. Specify ED
number. .
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Ayler, Ralph W. “Some Comments on Power and the
NAEP.” National Elementary Principal, 54, 6 (July/
August 1975), pp. ?455 EJ 124 186.

" Tyler's article is intended as a response to Olson’s criticism
of the National Assessment of Educational Progress ("POWER
, and the National Assessment of Educational Progress”) Tyler

-

asserts that NAEP is not based on “national norms,”” as Olson ~

maintains. He also points out that Olson chooses'to emphasize,
the_cultural diversity and disparity of the United States rather
than its cultural unity. But “our nation is both’a multicultural
‘society and a highly rnterdependent one,” according to Tyler. -+
The national assessment by definition emphasrzes cultural in-

i terdependence and commonality. It is intended to indicate the

degree to whicly different age groups possess the basic sKills -,
necessary for “constructive participation in a democracy.”
Such dn undertaking is totally in keeping with “our national
policy,” Tyler states. He does not like Olson, questron the va-
lidity -of.4 national educational policy—a p0|le formulated
primarily by professional educators.

The National Assessment of Educational Progress was never

|ntended -as Olson vmplres, to be an assessment tool for focal .

oommunltles *Instead, it is a broad indicator of abitities for the
populatlons of large regjons'(the Northeast, Southeast, Central,
and Western regions). According to Tyler, itis admlnrstered

- much as an opinion poll. Representative samplgs of people
" #ram four age groups ‘are the, dat/source, Such a format is of
l: lCa inapproprrate for Iowl community assessment

.
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. bility,” acoordmg to Witkin. And the literature

.
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These fwo articles gjve the reader a fairly good idea of the
issues invojved jn national needs assessment—issugs that aré
complex and have no easy resolution.

L ‘:( , »
Witkin, Belle Ruth, An Analysis of Needs Assessment .
Techniques for Educsfional Planning at State} Interme-
diate, and District Lévels. Hayward, California. Alameda
County Superintendent of Schools, 1975. 182 pages. ED
108 370. ’

.Qnly in the last -five years or 0 has needs assessment
achieved national prominence, though the oo'ncep: has been
around for a long time. Consequently, *“few models or instru-
ments have been extenswely field tésted for valldlty and relia-
needs
~assessment Has dikewisé been somewhat limited. Indged, this
volume is one of the few attemptmg to deal comprehenively
with this subject. It includes a review.of the state of the art,
descriptidns of the most widely available and representative
models, and tips on pianning and rmplementrng a needs assess-
ment. .

Witkin"identifies emergmg ‘trends in needs assessment that
are predicated on the systematic collection of opinion ‘“from
many different groups’inside and «o}rtsro‘e of- education.” She
predlcts that active community involvement will continue and
‘increase. Although most current assessment modelsare orierited
toward the present, "futurology” techniques entail thedevelop-
ment of “scenarios for alternative'futures,” projecting needs in
a mueh longer time frame. The emergence of a new techniology
Jincorporating computer analyses means that “real,’” -asopposed
to0’ ‘apperent,”’ needs of a system will be easier to identify.

Very little is’known about the impact of needs assessmgat
on education, according to Witkin. She cautions school districts
against puttrng alf your school and community energy ‘eggs’
in the, needs assessment ‘basket’.” “Assessment is only a first

_step prior to the planning and. implementation of solutions.

Order froru EDRS. MF 30’83 Ac $10.03. Specify ED
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