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intercuitural coamuaication. Typically, four models of
oss-cultural tr=lnlna are ugilized to provide individuals with

nnne;s»and ng of diffsrent cultural siyles: the prac tical-functional .

pzoach, focusing cn specific skill attainment; tke

g”lt;vﬂ—d’éaCyIC approach, based on formal 1nforna*lon

ancnﬁss’on, the affective-personal approach, concerneéd with
ceriential agproach, an eclectic method which draws tachaniques froa
her aodels. Sinulation games and exercises based on ghc . i}
perigntial approach suck as cross-cultural sisulaticns; label;ng
sks, cocopsration exercises, n=rsona1 inventory developnent, and

non-evaluative listening‘exporﬂencos are cutlired. (XS) o
d} - ’ ’
< . - i *
; - ) . - . . ;' -, > ) 3 .

o TP
- * Docunents acduired by ZRIC imnclude many informal unpublished *
© ¥ materials not availaeble from other sources. ERIC makes every effort #*
* tc obtain the best copy available. hevertheless, items of marginal ¥
. * reg;oauc1b1i1ty are often encountered and this affects the quality *
* of the picrofiche and hardcopy reproductions ERIC mdkes available *
% yia the BRIC Document Repioduction Sefvice (EDRS). EDRS is not X
* responsible for the quality of the criginal dccument. Reproductions *
* supplled by EDRS are the best that can be madc from the original. *

***********************#************************##1******************

-~




1

ERIC

Aruitoxt provided by Eic:

*

exchange. ) . -

v

o3 AP TME N e BT
T * AT IETOmA Al SRt
* QR INEL M7 T K DF

[3-WILE N
- - Y e et m Tm - -
he Bl "t w Al LT e oW > ;
- et e K e et Pt W e % - - . -

P ¥  wm w I A& ‘

Th T WM % b em tom) ewd - . - ,K |

: - |

|

|

.‘. ’: -
AN EXPERIENTIAL APPROACH TO INSTRUCTICN
iN INTERCULTURAL COMMUNICATIGH

s

David ?arren?and Peter Adler.

ingreased interaction between people” of- different ethnit °*

and cultural kackgrounds demands new approaches to instruction

-

- - . . &S L. 7. - A .y = -
in ‘intercultural. communication. Although cognitive development
continues to be the primary thrust of most instruction, non- .
-~ : - -
- kg
forrra) methods are becoming increasipgly useful as. 3 means of

stimulating interest and changing attitudes. Many of these.

- »

approaches can be adapted and modified from the field of cross-

,
cuitural training, that i§, processes in use by international
h-4 - - - o oY -

and educational organizations committed to gioss—cult&ral

-
-

Success in cross—-cultural encounters has been attributed

to language learning (Smalleyl) ; cultural xenophilia (Perimutter?;

Pool3), situational factors (Smith et. al.4; Suedfeld?, Guldahorn

- -

and Gallanorn®), and intercultural communication skills (8a117;

Hall and Whyte8; Brien and David®.) ?%oﬁgh few studies have

k3

focused on the specific impact of cross-cultural training, most

individuals who enter into second culture experiences undergc

some form of training. Traditionally, the individual going abroad

-
%n-.conjunction with an organization is given some form of P
~ .

orientation prior to his or her_geparturé. Sophisticated advances

have been made in recent years in the area of training. Many of

-

-
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these can te.useful to thé€ instructor of intercultural cormuni- -
- y 2

cation. ! - . . .

Crcss—cultuwral training can bte defined as proorams, projects,

% - = \

and activities designed to help members of one culture interact

-

and cerolihicate effectively in another cultaure. Cross—r ural

training seeks, through different methodol og ical apprcaches; to

increase the understanding, effectiveness, and_ skii® of %he"

- . » -

. student.. This often necess’tates both cognitive and affectlve

=+ grcwth where'thg'traiﬁing is,related to "real life" situations.

L

In general, most traini%g programs initiated by internatioral

organlzatlons vncorpo'ate the foliowing goals and ob jectives:
- F S
1. 7o provide the individual with information on other © -
- cultures. . . . . -

2. To provide specific occupational skills where the- ;
indiyidual is to-work within another-culture.

- 3. To pregare the person to accept and be tolerant of .
vvalues, attitudes,-and beliefs that are different
. from his or-her own. . .

<
Pl ~

4. ”olprov1de the individual with spec1f1c larguage
skills.

-~
-

% - -
.

5. To provide the’ person with approprlate behav1ora1
responses in situations where the characterlstlcs

’

of the other culture prevail. . ..
. 6. To prepare the person to dﬁderstand, ant1c1pate, and
-cope w1th fhe frustratlons of culture shock. - *

7. To prov1de the person w1tn,understandlngs of h1s or.
her own culture and the problems caused,by cultural
o bias. . .

o

8. To help the individu&l develop an orientation towards

the cross-cultural experience which W111 ‘make the

experience itself -enjoyable, 1nterest1ng, and broaaenlng.
Ll I -

o z = " Cross-cultural trainlng 1ncludes different methodologles

.

r -

and formats which can be utlllzed by the experienced trainer
. r

i
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in a variety of ways. ZEach program will erpplicy diffexent . ‘
- a' - . - T - - - -

e ez . . X < i ' . -
teckriigues désigned to. promote jinteraction and communication .

2 T oy g - - .
tetween people of 'different backgrounds. The iength and .

-

content of training will differ according to the needs of the

T -

group. Individuals going abroad for eduycatiocnal exchange or

e 4 -~

- »

. . " - - - L]
volunteer work will reguire a different kind of traiaing than - . -

-

: ) -
those who are interestgd in sub-cultural interactions in

kg
Ed » hd -

american society. The nature of the intended experience -

generally dictates the kind of overall preparation that is’s .
needed and the techniques to be_emﬁioyed. Asfin teaching,'—

ali forms of ¢rosS-cultural training are dependent on the

- »
- >

sensitivity and skill of the trainer. The trainer, in tufﬁ;

has a range of possibili%ies from which to .draw togéther a .
¥
pregram. Four of these models bear nmentioning. Of the four,

~ L. - b
the authors lay stress on the experiential approach, thqnmost

. . . - . . .
useful "and eclectic for instructors of intercultural communication.

- -
+ . - R
- N -

n\.

© ) ) . * -
Four Models of Cross-Cultural Training . . .
1. THE PRACTICAL-FUNCTIONAL APPROACH . .

This model of crosé-culturalifraininé attempts to prgﬁhreff—

- -

the irndividual for specific, praétical tasks which are to

£

“

- be performed, in. the second culture: Generally, such s

. . oo B - -
training is geared to role development in which certain
° occupatiunal objectiVes,are'torﬁé accomplished, i.e,Lr

community development, health .and nﬁtrition) family -

-

: .planning,‘étc. In training, considerable emphasis is
A . .

placed on understandinyg the social, political and )

. , . - ]
economic conditions of the cultures involved. The pnimary
- T - /J " -

4 A :



‘:;hrustAis"égiguildfcompetqncy and expertise in specific
sxill areas‘gnﬁ_the,training, in turn, is usually
superqi;sd by experts who £est and eva’ﬁate the trainees,
_Exaiﬁing,of @paegﬁéozps~¥b}unteezs*aﬁé‘ﬂin of’-c1als is .

-
-

representative of this approach. ) .
2. THE COGNITIVE-DIDACTIC APPROACH e

% -
L - -

The cognifive-didactic approach represents the gost -

radi*ional approach to bross-éu3tural training. In,
g

- e - . R

- -"

.5 general; this model is based@ on znformatlon-traﬁgﬁissipn

- 1n-wh1chitra1negs are given fectures and readings aboeut

- -

the new culture which they are expected to retain,

utilize, and’expané during the initial phases of the

- . — - . hd

sojourn. Training staff.and-expe}ts ip pa:iicular .

- kno@ledge areas usually establish the overall goals

-and decide what information is to be-imparted. Although
a tradditional and somewhat simple approach, sophisticated

. . techniques have been developed bi’trainers and teachers

using this model. *Cultural Assimiiators," a sbéhisticated

critical incident approach (Fiedler, Mitchell and

-

Triandis;o),'and'other innovative methods qf imparting
information have been~succéssfully used by agencie€s and

- institutions engaged in overseas work. d

-

3. THE AFFECTIVE-PERSONAL APPROACH . -

- The affective-personal approach is based on self=- . .

awareness, the prlmary-assumptlon belng £hat a:good

-

understandlng of one's personal attltudes, values,

beliefs , and world view Wlll effectlvely set the stage
‘Cb ( Lo N .



. . for successiul encounters in the .second culture.

Sensitivity to behaviors ané emotional expressions. -

in the second culture are'emphasized’énd specific -
- ﬁ -
_ techniques are often drawn from materials in Sensitivity

Training, ﬁpcounter Groups; and T-Group theory. -The
' affective-pérsonal appruacﬁ, thouch useful, has ; . 1

1im§taticns imr that the model grchs out of cultural

- identity needs that may, be §nique;to~imeric§ns. .

zncounter groups and sensitivity training do not ---

=

< easily translate into .the context of.most other v
.ﬁ »

“ cultures without rodirlcatlons.tha*‘remove the Western .

-
<~

blas of emphas’21ng the expre551on of stréhg emotlons.

»

ar D - .

4. THE EXPERIENTIAL, APPROACH - . - ]

.

- S

‘This styvle of training, the most recent to emerge, is

“‘essentiaily eclectic in that it draws on specific methods

- -

and fechniques:from the other models. It differs from

the others in that the primary emphasis is on the indi-

vidual taking responsibiljty for his or her*legining.
. = . G - .
fExperiential preparation atte%pts to create the conditions

-

*

in which a person can "learn how to learn” and how' to

-

. -~ - L
continue learning beyond the setging cf the training.
* Ed e «

‘program. The exﬁeriential approégh/utilizes, for the

most part, semi-structured, -open-minded exercises in...

which there are not necessarily correct or incorrect
A d - - '-

"~ . 3 - -

answers to ani one problem. %mphasis is placed on the

¥ -

individual experlmentlng with various approaches to any

one problem encountered 1n the cross-cultural situation.
. 7 ; ’

- . 4 *



" - . - T .
The experiential approach, 1like the affect%ye-peggonal
= v
. - model, placesg high value o%;trainees reaching insights
% - i i
- . about themselves. Unlike that approach, hcwever,

o ™ML

. expef}_ep'f‘_@l—tralners "13 :e’ no great dlSt..P’Ct.Oﬂ bet"cen .
, i

affective and cogn:-;ve develornent, v%gyzng both as

. instrumental to learning. The exercises which follow.

- . & .
- - - ’ serve as excellent. examples of the experiential - -

7 e — -

——— - -

aporoach. ) . .

- -

> - 4 R
/ Simulation Gamed and Exercises in Intercultural Communicatiori
. . . ‘
Simulation games andsexercises are "tocls" to be utilized e
- . ~ hd

in helpinq?studehts expiore, expand, and deepen th€ir under-

¥

- standing of intercult ural comnunlcatlon. As Sx;elton‘l’1 points -

-

out, there is a szgnzflcant dlfference between authentic learning

-

l/and szmoly going througb the motlons of an exerczse. In the -

- . * first 1nstance, ‘for example, etudents actually experlence the .

4 » k3 * v

full range o; fee elings and thoughts that houid norWally be .

- L]
-

: present when enterlng a new and different culture or dlscover

* the difficulty of listéning cdrefully to views they do not.share, .

- . N % ] . -
Y In the second instance, students merely carry out an "exercise”

with efficiency aﬂ@‘goda feelings. The f@structor has much to
do’ with creating and maintaining~an atmosphére conducive to

*

(Y

meaningful growth and learning. . v . .
- = N * "4t
; . . . . %
- The  way games and exercises are structured is an important
1 * P

- *

* X

consideration if maximum growth ,and learning is to be achieved

-~

in the classfﬁom. The é&periential approach is inductive, i.elt )

stlidents first “experlence" the exercise or 51mulatxon game  and

N

o - only afterwards are the objectives and concepts to be learned -
-~ 1 - - L4
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.elicited frcm the students. This approach permits students to

-~

Fa

exoerlence the exercise cognitively and erotionally without

- ”
prior knowledge of what they are "sunp05ed" .to be learning.‘

e have found that- this apnruach often ftsults in students taPlng

4 - [ e —

corsiderably greater initiétive Znd responsibility in the . e
. accomnIishmentxof'intended objectives:i; - s -

— - - -

“The f0110w1ng games and exercises have been selected on’
- u\ ~ 7
the basis-of the writers' exnerlence w1th them. They“all Teet -
- -
two criter'a:_ @) they are functional, i.e., they effectlvelya -

fac1lrtate the infended educatlonal objectlve,Aand (2) most

-
~ l-

_’stuaents are highly mOLlVatEd'DY them.

- -

-

BaFa Bé?%. A Cross—Cultural Simulation - . ~
Objectlve, To 51mulate the bas1c experience of entering ~
- ; .. @ new culture. EXIR ‘
- General s . . . ,
Procedure. 1. Students are divided into two groups or ) - )
s . "Caltures.” '‘Once all of the membérs under- .
ca . -- stand and feel‘'comfortable with theil r new g
. .. gculture, observers are exchanged. After :
Tt N a fixed time, the observers return to their,, -
- . . respective groups -and report on what “they -

saw. Based on the information provided by
. * the observer, each group tries to develop
: ‘ hypotheses about the mast effective way to "L
£ interact with’ the other culture. .Afterwards,
each person takes a turn at trylng to inter-
. ' act with thé other culture, while thelr own
. culture proceeds as normal . . e
. .2. The simulation works,best if there are two .
rooms--one for each culture. - - ’
A 3. The minimum nfimber of students .at whlch the
. “ simulation can be sucqgssfully played is !
’ tyelve (12) = six () in each group. The .
~maximum wprkable nuriber is about forty (40).

>

4. There should be two dlrectors - one for each
. culture. . . e




Fe _

T - . -

5. The materials neéded fo play BaFia BaFa can /
_be cohstructed at home in bne‘evening. ’

6. One should aliow a minimum of three (3)
~ hours for the simulation. e

..
-

- - B“ckgroup T : " -

- -uotes- . BaFa BaPa was orlglnale preparea by a-group

T - , of Fonsultants to the U.S. Navy in order to

o « «~Mgive American military perscnnel abrdad a
P deeper %en51f1v1ty to other culturps. Since .-

- +that time,’the simulations has been used ’ -
" » Successfully with Americans, Asians, Pacific
W " ot Islanders, Europeans, and Latih Americans and

with pdople of differeit : ages, occupations,
"". ., and educational levels. .

[¥ 3

= -

) Altnough structured and detailed, the 51mulat10n .
- " * can,be modified and tailored to the needs of o,
Tt -particular groups., It is a useful toel For - .
those who. have had"a yreat deal of tross-cultural .
e experience as well as for those who'have never -,
* lived outside of their own culture:. It is .
expec1ally relevant to those who are .interested -
. in cross-cultural communication.
_ - , « . A
. It is highly recommended that Qne experlepce
this 51mulat10n before attemptlng to lead 1t.

., o . ey,

A director’s. manual and a klt which serulcés

. .18 - 36 students is av=1lable from: Simile II,
RS 1" p, 0. Box 1023 La Jolla, Ca. 92037. R
a ] .".., } B . -
The Labél'Exercise . _ OO ’ ‘ I

Objegtlve * To show how we often attach labels to people,
o . ~ behave toward them accordingly, and thereby_ e
limit our perceotlons and restrict communication.

.-

. Procedure: Choose a varletj“Uf labels to categorxze people.

. Some'samples could be: . . H
Tell me I'm rlght s, B
c Ignore me '
. " xeat me as a. sex onject or Tell mel} 1 Sexy
Tréat me as a helpless person with fothing
, " worthwhile t6 say- ) B
T . Interrupt me " : : e
Flattef me 7 .

: Criticize me

: - Tell me I'm wrong
Type ormprint the laHelgkon self-adhesive stickers .

) - (e.g., Avery index stickers) with enough stickers .
for all participants. .. .. )

L]
9 ¥ :
- L - c. -
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Vv

"; N -~ "
. 2 s . , i p . -
' - : Divide participants- into groups of six (6).

. . ’ Tell-groups they are “to engage’in a discussion
for ten (149) minutes on a social- topic, e.qgs,
- .o - "Social Life in Hawasii," at- thesend of which

4o time there will be a large group discussion
d - _on the topig,. e D e

’
L

2y - o Tell the group +hat during the discus_siqnE - ¢
v each member will have, & piece of instructjon - .,
on his/her forehead for cther members to -~
follow. - (Each member in the small grolp gets
. a different label.) No one ghould ask anyone
- else what his/her label says or peek through™
. - mirrors to find out. Simply move into the -
- discussion topic and act accordingly.

1]
%

At the end of ten (10) minutes, have each
member‘corgéey to the group how he/she felt
- e - . the others were acting “toward ‘them. After
- impressions are checked out and confirmed, - ¥
- : -then the person may peel off the- label .and

see.what it says. .

-
i

. When each member has had a chancé to see <7

his/her label, returh to a large.&%oup o .,
Vdiscussion.-ﬂgggrhgwmothex_groups eXperienced. Lo
the’ exercise. How might this’ ékercise apply ’
- to situations one experiences in real life?
- - - . Identify words used, nonverbal behavior,
. emotional reactions,

- - .
[ . -

Concepts: Stereotyping, prejudice, communication barriers.
- »¥ - , - - ~ o ¥ - 2> -
- r . ) * o . -«

. Cooperative Squares Exercise . . 7

- ~

Purpése:- * To explore'cénditions necéssary-~or. desirable-- *
. o " 'for ‘cooperation. .-To experience reactisns to
"competitive" and "cboperative" conditidns. :
e Procedure: Have participants divide into“groups ‘of five,.
: Anyone not igfa group becomes an observer.
‘ . .Take observers aside and instruct them to .

L]
A .
~

i Lo ‘look for: i - )
: a. Breaking of rules. -How? Under- what conditions?
. . b. Different forms of communication, ipcluding ’

/ nonverbal communication.,

« ¢/ Reactions that shcw embarrassmenht, frustration,
'anger,;stress, e;c.. .
. Reactions to frustration. * . -




+
-

rid

. . . Instructions: R e
. - L - &. _No.méember may speak. * - Tl "
o 7. . b.{ No memher may ask anather member for a card
- . or in any way signal 'Bow a caxd is to be '
) oL -placed. . o T -
- - . "« s~ C. No member may give a card to another member®:
’ ) £ Members miy,- howeve ‘take cdrds from other
. 7, - member s,. . L .., Lo :
: ; . 8 L ’ — =" -
o . » When_groups are ready give the 51gnal to begln. .

- + ‘- about the instructions out do_not. let the,
. ‘groups dlSCUSS . the DTQbrch or possaL'e $t rategles.

.

: ) Res;St .thie temptation’to help the groups, as

s ; . some degreesof stxeszjénd frustration ié an " -
- 1mportant gart .of il earning ehperlence.

7,3 =

o
+,

(
- e » 2 v

. When groups are done, have members dlscuss the"
o experlenCe, with feedback from observers.-
- “' . a.’ whaf rules were difficult to fdllow? thf'
completlna the task?
! c. Heow did ycu feel when you needed .2 piece
. and &ould-not get or kéep it?
. ' d. How di& you feel whehcsomeone held a plece
- and.did not see the solution? ) ,

. ’ e. How did you, personally,” react to frustration?
: » = By giving dp? + Cheating? "Lettfng George do
. ) lt') 7 ]

- f. What kind of a cllmate helped? Hlndered’
. . g. What would be some conditions necessary or '

' . de31rable for cooperat10n’ . -

e 3 o

. Re-convene as a large group and have each’of: +
. * ', the small groups share their discussion with
- ’ o " .’'the rest¥ This- can lead into discussions .oh
concepts of" cooperatlon/competltlon and the1r
varylng degreﬂs in different cultures.

Personal Inventory Exercise’%, ‘ ) " .
= O - * . .a‘o. - . -

1 Objective: - To have each individual real:ze the extent to
¢ which he carries his own culture tipon his ;

person. Also, to bu;ld community. -

e

) . ‘ <N
,Statement: We all tend to carry our culture ard values .
v . w1th us. They are reflected in the ‘clothes
" Twe wear, the way we -£ix our halr, and the,‘ i

= ‘e ) - « a
‘ - 4 v . . -
. Lo .
. ..
1

* - L 24 - " P ? :'
- ° s ¢ & R A
‘ R = » ! b
a. . A TR ~ - -on "
. < L4 : . > u
H “. .o <
’ ¥ . ) ’ i i *r i i » :

- . . P YN . . C ‘
ce - . . e N . ' /,;,/
L7 Observers.are not to talk or .signai to | O
: ’ . participants during the.exercise. ' .

- -> rd 4 -
P . Pass out. to each group an envelope ¢onta1n1ng ac
-
v s - a set of Cooperative Squares. Ansver questlonSs

- b.. What Kinds of ben§v1or interfered with ot




<A 4 ) - ) - -

»_smald groups (up to 10) and ask each small o

. group to form a circle. You then- ask each ..
* individual to eémpty the contents of his pocket ) o
. - 7 “Jor her pursé in front of him/her. (If an - :
/ individual reftses, -don't force him as you ~ N *

i i ? individual to write a brief statement about

. s - ¢ : s . - . . s
Non-evaluat;ve Iu.sten:.ng.Exercase12 S ? RPN ,
'Ob]ectlve, To develop skrll in 1n1t1ally w1thhold1ng . )
s * evaluations //1n -order to6 more clearly understand - .
. - T what ano;her person is saying. 4 . i

/A . " - .
- . distance at'which we feel comfortaple talking
- to someone else. It is perhaps most manifest
in what we carry in our pockets and purses.

t

. .
Erocedure- In thlS exerc1se you ack individuals to form .

* may be iiable for an invasion of privacy-
) suit!) Once each individual has his?her
- + items spread out, you can proceéd-in one of
-, " two/ways. » -
" The most commonly used method is to ask - g

Coe - .\ each individual to explain why he catries

\eacb item with him.. (Rarticularly interest-
~ 7 ing are the contents of wallets, including
o credlt cards,\ﬁzount of money, carried, ..

*

- and pictures.) %
b. A second“approach is to -issue each 1nd1v1dual
L 7 a number of sheets of blark paper egual to’
- - the number of people in the group minus one.
Wlthout talking ‘to one, another, ask each -

. *  each-member in the’ group, based solely?on
- the persoénal--inventory spread before that yo
: - - meémber. When completed thé statements are ‘
L3 given to, the appropriate person. One*then
- proceeds around - “the group -explaining one's -
R own inventory. - . . .
Variation:- It 5n,a weekend outing, have, individuals spread
: N out the .ntents of their over-night. bhiags. LooOkl .
) for categpries of items related to -entertainment.
Are they Bolely for the 1nd1v1dual or for group
.. 1nteract10n° (E. g.»,a bookevs. a guitar.)
. R J

-

-

Procedure: 1. ~D1v1de students into groups of .4 -~ 6 se: that
. there ‘is a heterogeneous 'mix of sex, ‘racey . -
’ and ethnic backgrounds. .
- R 2, Select one of the following, tOplCS which the .
¢ group members are divided on both pro and- |
con, or select/yocur, own controvcr51aL topic.

. o >
, , sy N -
P X
PR
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Suggested Topics: - .
- a. The need for a One ilorld Government
b. The right of a woman to have an abortion
c. The legalization of marijuana
* d. The legalization of prostitution
e. The need for Women's Liberation g
£. The wisdom of pre—marital sex
3. Rules for group discussion:
. a. Each person in the group should voice
hex/his oplnlon on the topic at least
b once.
. b. Before any member of the group may
,speax, she/he must state to the previous
“speaker's satisfaction what the other
person has just been saying before any
. ‘reply is allowed. .
c. All the group members are to act as
monitors and may intervene if they feel
. the rules have been violated.
v E ol
Variation:- Invite people from different cultures or ethnic
backgrounds to participate in this exercise.
Conclusion - . - :

Slmulatlon ‘games and experlentlal exerc1sos have three

significant advantages for academic instruction. First, they
- - = -
prov1de a unique way of motlvatlng students and- creatlng a :

- * -

When gaming methods are carefully selected

o~

and approprlately adapted to the.classroom situation, they oft
R |

cteate p051t1ve attitudes_ towaxds thé”’hbject matter belng “taught.

> . o

sense of cur;051ty.

N A - & ‘o
activeiy ipvolved in their own learning processes. When this
. s .
occurs, the instructor can de-empha51ze the use of- external .

L »

rewards sudq as grades, since natural interest in the subject

r

matter generates its ‘own pedayogical momentum. The gaming device,

howeber; must be app;opriate to the sibject. A boring gam%{og‘

.

exerc1se 1s just as educatlonally poor as a boring test or

,o
*,
- -

lecture. -

', -> -
' -« - 13‘ ) ’ ~
-

‘0

- Students who "experlence“ the material being taugﬁt tend to. begome ’
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A second advantzge of the experiential approach is that .
o - -

it allows the é&udeng,to freely experiment with thevtypical

- - - ¥ e - -
problems encountered in the cross-cultural situation. Students °

= » a

z - T M - - - - - i -
who can begin teo take perscnal risks in simulation games will
= .

- -

have a far easier time negotiating the culture shocik prccess

implicit in the cross—cultural experience. The game 35 a

v - . .

"safe” place for such personal expérimentation s%nce any degree

failure will not.result in being fired from a job, a loss

121

o
of friends, or even a low course grade. The classroom becomes -
, 2 -

a unique laboratory for acguiring valuable experience, knowledge,

- -

and skill that can later be applied in real -life situations.

-

. Finallyz the'exgeriential approach attempts to instill in

students the-idea that intercultural communication is a

uniquely creative process, one in which there is no single
Fd

"right, answer" to any given.situation. The experience, knowledge

and ‘skill gained in the classroom contribgtes to a sound foundation
: a

from which students can more confidently app:oéEh communi cation

e n et
- -

with people from different cultural and”ﬁfﬁﬁiEMEEEigfgunds.
DI . ”

——— r3

_When students begin to assume the responsibility for their

own education, either in the “classroom or in the cross—cultural

situation, the objectives of the experiential approach have ol :

»

been achieved. - .
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